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ABSTRACT

Gross deficiemcies in educational and vocatiocnal
counseling of handicapped stidents are examxinsed. The authors' amajor
thesis conceras the one-sided stress which kas been placed on
personal factors, to the ignoring of situational and environmental
factors, as the focus of intervention efforts. Noting that, by and
large, vocational information, vocational self-concept, amd career
patterus and choices are the product of previous experiential,
exploratory opportunities, and further that aost handicapped persons
do not pass through this stage, the authois conclude that our so:iety
has not bee¢n concerned with or effective in guaraateeing the
essantial coaponent of vocational maturity. A counseling model for
handicapped persons is proposed which would require counselors to
become advocates for equalizing expeviences for handicapped stndents.
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Educetional and Vocational Cuidance
for the Handicapped Student

Gerald I, Manus and Muriel Manus

Counselors who pride themselves on their knowledge of 3
vocational thecry and aptitude yesting might well ques-
ticn the assumptions on whtcﬁiﬁggwledgeAis based., We
do not serve clients whose lives have been limited by
'~ physical, social, cultural, or other handicaps if we con=-
tinue to use skill and knowledge as a screening mesh for
exclusion from the.general educational anq guidance oppor=
tunities, Attention needs to be paid to the counselor's .
. function as a modifier of the physicul and soclal environ-

ment. for the handicapped student.




Gerald . Manus, Ph,D, and Muriel Manus
Hofstra University

EDUCATIONAI. AND VOCATIONAL GUIDANCE Fr THE HANDICAPPED OTUDENT

Too much time hac been devoted to analysis of the aptitudes of the
individual and too little to the aptitude of the environment, Stress
has besn pllaced un self-‘mowledge through counseling and testing;
1ittle attention has been pald to knowledge of the selectivity and ex-
clusiveness of the environment. Although the vocational theory of
Super (1957) has permiited rooﬁ for attention to environmental factors
that influence, resirict and shape sur educavional and vocational choices,
we have done little as counselors to insuie equaliration of the opportu- )
nities that would make career choice sn equivaleont process for the handi-
c.apped person,
* Oh, ybs , we have now become awarv that differonces in the chofces or
{ vocationﬂ Sehavior ars a result of early and contimuous differences in
1 f " the caresr choice astimuli to which the individual is éxposed! P;rhaps,
we have alvays sssumed this to be trus, TYet, factually, it is only in
the past seventeen {17) yeers since tie 1954 Supreme Court decision that
} - we have been cognizant that, perhaps, more than one out of every four
‘ ‘ Aﬁriem tas failed to be provide¢ with the experiences on which voca-
uomi career choice ia based, Add to these tre individuals wio are
physically handicepped through a birth defect, those who are economically
o hlndieuppod by t.ho sooinl class into which they are born, and the 0%

i of out popvlation 'M, by virtue of t.ho chrouosom that determines their

gondor. are oxposad t.o a -eloouve range of vocntionnl stimli, We must

PO , Slightly revised verulon of paper presented at A,R.C.A, stsaion at
, ‘ APO.As neeting in Atlantio cuy, April S5, 1971,
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conclude that our vocational development concepts are suitsble to 25%
of our population; the suitabni‘ty of these concepts to the hendicapped
person 1;3 yet to be established.

In this framework, let us viéw our present assumptions sbout handi~
capped pefsons. Firstly, this conference appears to be a manifest ex-
pression of the latency effect in our field, In 1968, the A.f.G.A.
resolution on racism affirmed that “"opportunities for personal and sqcial
development are not equully available to all citizens of this country";
the A,P,G.A. then went on record committing itself to priority for action
und urged the memvere'dp to "seize initiatife in proposing and implement-

. ing local a=tion programs®, . Wﬁat in f;ha past thrae years have we done

%0 insvrs equal opportuniti.es. and what more could we do?
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Since 1968 thie country has slowed in its progress toward equal oppor-
tunity becsuse we have become more deeply involvad in militery committ-
ments 1nl Indochina. Concurrently, our effort to slow the tide ¢7 infla-
on vhae rcsulted in reduced expendituces in c’omest{c areas uher; increased
exponéiwres seemed necessary and appropriate.

We have of!‘ec‘..ively increrced the commnity of children who have ex=-

gariencod disesse, death, poverty, and dissdvantage by the sddition of

¢ g st gt

“ willfons of unemployed whites to the millions of unemployed (end under=
nplo}ad) blacks. Tod&yis policy errors produce bonorrow'; counseling

: prolgigul . . ,

s ‘ o . L Al]. of t.hi.a serves as a background to thw understanding of v'hy phys~

{ L = ‘ud‘l-y, intellectually, .onotionuuy, soctally and economically hendicapped F

‘ ?’.“ . 1&;;14&1:, (1) contimue to epresent such large numbers in rur affluent
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society, and (2) why we have yet to develop programs that either effec-
tively prevent or treat the handicap.

T001s of Counseling

. Yocetional development theories and hypotheses continue to be used
@ k_vols for categorization rather thzan as guldes to de 'e]opmenb' of
prcs-cribod or corrective procedures, Though theory and techniques of
counseling are seen as toole to help the individusl select the right
vocation, sciool, or jJob, they are not seen as keys to initlating actions
to uﬁliorate the vonditions that may have affected the individual's
range of f;hoj.ces. Car pro_fesuional concern i8 often &.alogous to a pre-
occupation with the thermomcter road;ing-rathor than reduction of the
fover or the cause of the fever that threatens to destroy the patient's
brain tissue; at tiases we may be 50 concerned with @lling the patient
of the probability of success in controlling the fever that we fail to
4o what can be done to eliminate tie causes of the fever. )
Apﬁtude tests, vocational devslopwent theory, interest tests an:; in-
ventories, und otner instruments of counseling hav'e been utilized w‘.bﬂ
~ the slsumption thit‘ they provide guides for indivicual counseling. Cer-
tainly they have been of help in reducing helter-skelter, hit-ov-niss
: oducutit;nu and cmef choices (Super, 1957). Yet for individual cases,
the highest nlidit.‘y corre]:ations for these tests result in an incorrect
' prediotion for 26% of the individuals we counsel, Most of tie instru

nnu have validities whicn necessiiate a counaoltné error for one=third

o eev—

to two-fifths of our clients when we use validity ccefficients alone.
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These facts hold for group predictionss the predictive errcr for

single couhselees may be greater or less depending on their similar-

ity or difference ftamthe mean of the normative distribution on which v
the data were based, and the purity of the relationship between the

test and the criterion,

A Haunting Question
~To this pProdlem of statistically low validity must be added the

questior that haunts or should h;unt all of us: what would happen

to our predictions if programs of experience were ceveloped that aimed ;
at change in séne of the Behaviors that lead to success or failure in

an educational or a vocationsl activityr? For‘gngplo, uquld“yerfind
chanpes in clients' cereer patterns and choices, in c11en£s' Qoéat*nnal
1nformatiqn, in vocationsl self-concept, in the predictive validity of .
our educational and vocationil tests, if we provided trial work ex- |
periences for all individaals t> permit them to systematircally explore

the entife range of occupations, with great;r or lesser depth of explora=

tion in some areas dependent on .he individuals interests? The absence

ef longitudinal studies in which experienceu have been controlled prevents

us from safe apeculation. However, many counielors would agree that em-

_vpiricsl evidence might show all or'some of these factors to be affected

by the experiential opportpnity; Further, it is likely that the timing

of an experience jn the 1ife history of an irdividua) affects the course

of vocatlonal development for that individual,

9
Our present couns«ling with the handicapped person lacks the benefit %,
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of reassurance that the client h;s hed a reasonable opportunity to
obtain the experiénceé that will make it aopropriste to use stand-
arized interest, aptitude, or achievement teats, Does the client
have the opportunity to try, test, experiment, or come into contact
with a sufficient number and quality of pre-vocational experienc>s
tc assume that an exploratory siage has been experienced? In general,

most handicapped persons do not pass through the exploratory stage

except at. the fantasy or vizarious levels Our socloty has clearly

not been concerned with or effective in guaranteeing the essential
component of vocational maturity. Our specisl education programs for
the handizapped pupil were developed t; compensate for the inflexi-
hility of normal education facilities. These programs, hrwever, have
perpetusted and, at times, compounded the social isolation and under-
sti.ulation that the disatility tended to induce in the first place.
The counselor who serfea in the traditional role of predictor:
tvnlﬁntor, or»tdvisor, is functioning as & shorteterm counsclor rather
then e refle?tor 3f the client's long term needs, evolving self-con-
ceopt, potential gelf-concept and future achievement status. Counselors
of the hendicapped persoh mst help the client find experiences which
have emmygwit rotential rather than merely adjustment potential, This

requires continuity in the counselor's engsgement with the client at

" an oarly age and at follow-up atages to insure that intormediate and

long-~tern goals are achieved, Such followsup becomes a means for evalu-

e e e — T~ — o L
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-6 -
ating the need for supplemental service including new exveriences,
}emedial intervention or goal recdefinition., Ccntinuity in counselnrs
client contect also insures epprupriafe cocrceptual changes in the
assumptions made by counselors in their theorstical orientation., The
client uses experiences, and the responses to these experiences, as
a2 guide to understanding earlier experiences and as a means to a plann-
ing future expsriences, This experimentsl-cmergent process has always
been assumed to become autonomous conce the client has c-mpleted a rela-
tively brief contact with the counaelor.4 For many clients, this assump-
tion is probably scund. For the handicapped person, social, educttional,

)

and physical barriers limit the validity of this widespread cahnseling

assumption. As a result, we find all too frequently that the handi:apped -

individual, even after completing undergraduete and graduate edication,
is unable to find a peraonally appropriate and rewardings social or voca-
tional direction, ~

These observations sugpest a counseling model for the handicapped person

" .~ that might be called "a continuousedevelopment and periodic¢ review model”,

It requires that elementary school, junior high school, high school and

college counselcrs who are nét now involved in the c¢ducational-vncational

>guidaﬁce of the handicepped student.prepare to become advocates for equal=-
iesng experiences for the hendicapped student.. Academic and practical pre-

_ purltioﬁ may be necessary for many counselors who, up to this point in coun-
' }'aoliné history, have left the counseling of handicapped students to other

professionals., Unfortunately, this professional trend served to perpetuste

o
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ths ostracism and the assumptiqn.of abrormality that is the typicai
social experience for the child, adolescer. or col]ége student with a
physical, intellectual, emotional, educational or social disability.

The avoidance of the disabled student. Ly the school ccunselor may
explain why so few schools develop architectural, programmatic, or
pre-vocational plans to meot the needs of their students who, because
of physicei, intellectual, emotiunal, or social disadvantages can mt
benefit from traditional educational plans. One mipght ask parenthetic-
ally whether these traditional plans are serving any students, disahled
or not, Tho role of the counselor for ’ell individusls should bc that of
a client advocate. Ip this model of counseling the community's institu-
tions and organizations become the groond in which lifetime development

' goals of the individual are grows. The counselor must insure that the
moro rraéile, less hardy or merely different student is provided with
miuun growth experieﬁces. 1. is the counselor's responsibilitj; to see
that the environmental media are ready to encourage the individuel's

oo pot«.ont-';al. The counselor must see that these optimal opportunities are

o R available throughout the school, college or work life n~f the individuel,.

I this seems a rovo)utionar} approach, let me again rerind you that at

ithe !9?0 A.P.d.A. Convention in New Orlesns, the National Vocational

Quidance Comnission reco-ne‘ndedt *, ,esewe should have a voic* snd a part

in such a _progran of socisl sctions.' This view is reflected in the Voca-

S tional Guidance Quarterly Supplenent. entitled The Vocational Counse)or

.« and Social Atst.ionJ a paper delivered at the 1969 AP, O.A.. Las Veras Con-
vention by Jeseph Samler]

\,

N

/’
. ‘ Sanler, J, The Vocational Counselor end Soclsl Actioni Special Supplement
: ’ to Vocstional Guidance Quarterly, 1969 P uppienen
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Perhaps, this year we can unite sll A;P;G.A in supporting an
action program thet each of us as school, cdllege, vocational, or
rehabilitation counselcrs, agree to carry out as an ethical impera-
tive of our common professiont namely, it is incumbe;t upon ths

counselor to ineure continuity of opcorturity for his clients,

10
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