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FOREWORD

This study is a small.:r substudy of work which was begun when
Miss G. Geraldine Dickson was a Research Ass;stant with the Bureau of
Research in Higher and Professional Educatio;; Miss Dickson has since
become a Research Associate with the Bureau of Occupational Education
Research, tut as a result of her futerest and drive was able to complete
this study in spite >f the demands ¢f her new position. We are grateiul
that thic contribution to the field was not lost,

Further thanks are due to Louis A, Coher for his support and advice

in the completion of this project.

t -

‘ Cerl E, Wedekind, Director
. Division of Research
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PREFACE
During the 1967-68 school year, a major study entitled A Longitudinal

Study of the Barriers Affecting the Pursuit of Higher Education by New York

State High School Seniors: Phase I,l wag Initiated by the Bureau of Research

in Higher and Professional Education, A comprehensive review of the liter-
aturz pertaining to thie subject may be found in the report of the arore-
mentfoned study.

Members of the research team, namely, Helen Bickel Wolfe, Associate;
G. Cﬂraldine Dickson, Ascistant; William Powhida, Aide, were responsible
for the develoruent of instruments and comaunications necessary for the
collection >£ apprcpriate data,

The study presented here was an "off-shoot,'" gubstudy, or indepth
investigation into one phase of '.be primary research project--the develop-
ment of a model for a technique, useful to counselors, to ceadily identify
areas in which studants need more¢ information ana guidance,

The p'npoee of this study waa to add another cimension to the informa-
tion gathered by the maje: longitudinal survey, It is suggrsted that the
reader refer to the findinéa of the parent study prior to experimentatior
with'the‘techn;qu? desqribed herein,

‘Specisl thanks are due to Ceil B, Wedekind, Director of the Division
of Rerecrch, for hiw enéouraaemant and support of this.project.

Tﬁe authoy would 1like to express her deep gratitude for the able
-nratistical asgistance rerdered by R, Lloyd Murdock,

A special acknowledgerent {s made to the administretors, the ochool
consultgnts, ani the.parttcibating senfors for their irn.aluable service ard

cooperation,

IPhase 11 anticipated publfcation date January 1971,
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I, INTRODUCTION

The question of student group identities and characteristics has been
under careful and frequent investigation for the past decade. The descrip-
tion of the college or university student has been underta?en more exten-
sively than that of any other group. Erikson (1959, 1963) and Sanford
(1962) forged the way with research on the problem of identity; status,
personality, and environment were the phenomena of the concentrated studies
by Robert Pace (1966). The major or key words in all of these studies seems
to be ‘{dentifying characteristics' when reiated to the particular group or
sample studied. -

The emphasis on studies pertaining to higher education has shifted
drastically since 1960. Educators are now concerned with the high schkool
or college dropout and the waste of talent and ypportunities for the devel-
opment of manpower resources by many young peop1e who have the ability to
pursue higher education successfully, but do not e1ecr to do so.

The President 8 Conmittee on Education Beyond the High bchool (1957)
dweiled specif‘cally on the problem: 'Why some capable students do not
continue their education after high school Y In 1961, the Beezer and Hyilm

.udy reported |

Ty

) There is a need to create new programs, and to
‘ > expand the scope of those already in existence,
to identify and motivate promising students who
are not likely to attend college.
School psychologists, principala, parents, admission officers, counsei-
ors, and those interested in the enrichment and development of our country's
natural human resources have expressed the need for information and prograns

designed to increase the flow of the academically capable studenta from

high school to ¢tollege.

3 -1-
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Resea.chers have responded to the call of government and education.
National studies have been conducted, as well @ instituted, by the states
of Arkansas, Indiana, amd Wisconsin in search of programs designed to
increase this flow of the academically capable.

Thie study was an attempt to identify the characteristics of college
attenders as cppcsed to nonattenders: to discinguish between the two and
thus enable the counselors to help the potential nonattenders who can ba
identified. The problem, do college attenders possesz the same character-
istics as nonattenders, was investigated in an effcrt to contribute useful
information to aid the councelor and thz educator ta under;tand and stimu-
late students toward the goal of greatest possihlc 1ntellectual, social,
and economic fulfillment. The specific aim of the study was to yield in-
formation concerning New York State youth who have not availed themselves
of the coliege experieﬁce. The results will be a etep tcward the develop-
ment of a useful tool for the educatofs, the counselors, the psychologists,
the sociologiste, the lawmékets,snd all others who follow the creed of the
New Yofk State Univexaitf motto: '"Let Each Becowe All That lle Is Capable
of Being." |

It is fecognized tﬁét this study will he only the initial investigation
.wto this technique develcpment area. The findings of this study will have
to be validated by duplication making ﬁse of a muéh larger and broader base
nf sampling. Its flrdingé wiil have to be tested through experirentation
and irplementation by counselors in school systems. All of these are
recognized by the author, and once again, it is expressed that rthis is
pr{parily the pilot study which uiil need a larger indepth followup study
in order to yield useful reuylts, -ﬂence, it 18 a begihning point in the
development of a technique and tﬁe rgsults are of limited fomediate useful-

ness.
-2-



DEFINITION OF TERMS AS USED IN 'rHIS STUDY:

College-- The term‘college, ae_used in thig study, refers to any
institution which offers an associate or baccalaureate
degree. The term college incorporates the university,
as well as the 2-year institution. It includes all
accredited iustitutions offering a program leadingito
a recognized degree.

College Attenders-- This te-m applies to thuse studente who are
enrolled and actively engaged In full-time studies
leading vo a degree in the fall iemester following
high echo§l graduét;on.

College Nongttendcte-; fhie term is’used in reference to those

c efudenfe wﬁo.are not engaged ‘a fvll-time studies
leédiné to é degrée in the fall serester following

\

high achool graudation.

OBJECTIVES:
Tﬁe major objectives of the study were:
1. To study the relationship of college atterdance in the
© State of New York to scholastic aptitude and achievement

(a3 meaaured by the Regents Scholarship Examination or
Stave University Admissions Examination), college image
(as measured by the College Iﬁage Scale developed by
Bailey an& his associates in 1966 st West Virginia
University), attitude (as measured by the Edwards
Personal Yreference Schedule), and socioeconomic cul-
tural factors (as reported on the Senior Survey .

Questionnaire) of selectnd graduating senfors. The

ERIC >

rorecrosieio enc) e ] ()



O

review of literature shows that some of thes: variables

have been related to college attendance in cother studies.

. To identify the characteristics of college attenders as

opposed t, nonattenders; to distinguish between the two

. and thus to enable counselors to group the potential

nonattenders who can be identified,
To exémine the interrelationships among the variables used
in the study; to ascertain which variables or groups of

variables measure the same characteristicn,

Qiestions:

In order to meet the objectives listed above, tne answers to the

IS N BRI

following questious were sought tnrough ‘he ana]vsis of the data:

1.

ERIC
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Do high school seniors who enter college the following fall

EEE RUT ) R

uonstrate siénific;ntly different (p) 01) scores than
those who do not einter .ollege in the fall on:
1) The Regents Scholarship Examination?
2) T.e College Image Scalel
. 3) The Edwards Personal Preference Schedule?
Do the social and family demographic factors in the backgrounds
of'stﬁdents rclate to their attending college or not attending?
Do the same characteristics describe both the male and the
female college attender? - BT .
Are goals which are expressed prior to high school graduation
fmplemented? . . <« " s owo<n ab
Can the plans of peers be related to éollege attendance or

norattendance? - :.
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6. 1Is parental academic achievement related to college
attendance cr nonattendance? . |

a. Is the educational level achieved by the mother
related to probable college attendance or non-

. attendance?

b. 1Is the educational'level achieved by the father
related to probable college attendance or non-
attendance? )

7. Which variable(s) discriminate(s) most highly between
the college attender and nonattender? -
8. Can & method be suggested to help counselors 'bredict’ which
nior high school students are riost likely to attend or

not attend college?

REVIEW . ¥ LITERATURE: .

1f your plan is for oue year, plant rice;
for ten yeacs, plant trees; . .
for a hundred yeare, educate men, ---Confucius

_'( B
Lo

Thc American public has come to realize the urgent need and demand for

increased numbers of college ~trained personnel Emphasis on the support

for higher education is greater today than ever before in history (Stroup

1959 Smith 1960 Beezer 1961). The problems of students in institutions

v

of higher 1earning are under constant scrutiny ard research (Jacob 1957,

Pace 1966 Ssnford 1962) Although large numbers of cspsble high school

PR - [}

students are annuaLly being attracted to our colleges and universiLies,

©a R S T O O 4 B L N ’ L ]

there a: 3 many academically endc“ed youth who do not continue their

ifee et . H B ST - ey E ¢

education beyond the secondary level (Beezer 1961 Hest 1963) The problem
,..r, Tpe o EEE SRS 2 S S A T L H L
of the dropout, the waste or underutilization of human talents has borne

B - T « et ey N

exLensive investigation (Hright 1959 Bridgman 1959)
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For at least 35 years, there has been an awareness of the need for a

program of research which would yield factual fnformation about the nature

and Aistribution of human taleants and how to assist individuals to identify,

develop, and use them. In recent years, great intellectual effort and high

financial expenditures have been expanded to discover the causes for the

lack of development in that portion of society which is obviously talented
and academically capable of going on to college but does not (Flanagan
1964).

Donald S. Bridgman's study (1959), which was supported by the National
Science Foundation,concluded that the auccessful college attender was one
who planned to seek higher education immediately after graduation. He
states:

It appears possible to regard the full-time

. College entrants except ‘or those with inter-
vening military service, as a group which in
general, goes from high school to college with-

out interruption,

Bailey's (1966) inveatigation entitled Characteriatics of High School

Seniors ag Related to Subsequent College Attendance studied the youth of
2. 3 ’ L

the Appalachian Region ot West Virginia.

A sample of l 698 high school seniors, representative of the area,
! ; EX BV i
was used for the atudy. A battery of tests (the bcholastic College Abfility

LTy

lest (SCAT), McClelland's Need Achievement Test, and the College Image

: Scale) was administered. Ihe following fall, a followup of the students

was conducted to identify those who went to college. Resulta showed that

. Y i v

...the most= likely variable to be changed is college expectations.“ The

N B ¥

PR

author emphasized thil by reporting that "...ir seems evident that College

,r .
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Expectltion ia the only major variable that we can alter. which will make

P v A I A A ] Lo [

a difference in torms of our predic’ing whether or not one will be fn the
I . PRI
group of Lnole who will attend college."
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McAvoy (1966) did a related study based on the research findings of
Bailey (1966) for the purpose of analyzing the extent to which high school
graduates of varying social-economic levels who went to college differ from
their peeré inAregar& to.treit, mgtivétioﬁ,‘aﬁd perceptusl variaﬁles of
persoﬁelity. ﬂbAv;y.found theé:‘ (¢)) subjecﬁs from the>upper socioeconomic
level différed from the noncollege subjects in achievement only; (2) middle
socioeconomic level college subjects differed from noncollege subjects in
achievement, motivation, academic self-concept, and college perception;

(3) lower-socioeconomic college subjeccts differed from noncollege subjects
in academic gself-concept and their perception of college, and the belief of
the costs of attending college; (4) upper and loQ;r-socioeconomic level
attenders differed from each other in academic aelf-concept and perception
of college {ife. (They were similar on all other variables.)

- One major conclusion of the author was that the findings implied:
“...th;t going to college is relate§ directly to personality variables and
not to economic factors,

Weat (1963) stated that financial aid is a major factor in college
attendance by the able, and expreassed his agreement with the establishment
of Federal sid to students. Studies ty Smith, Mathany, and Mills (1960)
supported the opposing poaition that cuitursl snd motivationsl factors were
more important than family finances 1& relation to college sttendance. Their
research has also shown that college attendance 18 most heavily dependent
on ability and academic achievement,

Additional sourcea of reference research are reported in The New York

Stste Education Department's publication, A Longitudinal Study of the

Barricrs Affecting the Pursuit of Higher Education by New York State High

School Seniors: Phase 1.

e7a
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II, METHODS AND PROCEDURES

POPULATION:

Thé pdpulation for this study was New fork State seniors from
selected schools, who were designated for June 1968 graduation and were

attending publicly supported schools.

SAMPLE SELECTION:

The study sample was selected by the process known as "incidental
sampling." incidental sampling, as defined by Garrett‘(1966), is that
technique that ",.,is applied to those groups which are used chiefly
because they are easily of readily obtainable."

The initial sample of seniors was made in the following manner:

(1) all seniors from the selected schools were eligible to be tested on
all variables, (2) the fall followup information further defined the sample
by supplying the data as to who was in attendance at college and who was
not, The sample was then broken into two parts (groups): (a) those who
attend college and (b) those who do not attend college.

It was further segmented by sex. The four groups studied were male
attenders, male nonattendefs, female attenders, and female nonattenders.

Three hundred and fifty-eight seniors were initially tested. Upon
completion of the fall followup, 340 seniors were designated as acceptable
subjectt for the study, i.e., data on all 25 variables were available along
with group designation information. This 95 percent of the original sample

is the basis of all analyses.

RIC S
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Table 1.

Sample Composition Designated by School, Sex, and Group

Attenders Nonattenders Unclassified*

Schovl| Male | Female Male [ Female Male Female Total

Number| N % N % N % |N %N %N %N %
1 11 §28.2| 21} 53.8{ 2 5.1} 5§ 12.8] 05 O 0 0 39¢ 99.9
2 6320.7] 3510.3| 7 24.1] 13} 44.8} 05 O 0;0 295 99.9
3 33§30.3] 17515.6/17 {1 15.6( 324 29.4| 54 4.6| 5§ 4.4| 109y 100.1
4 sf19.2| 3f11.6| 8§ 30.7| 9] 34.6| 1] 4.0{ 0f o || 26l 100.1
5 33§ 32.7( 24)23.8/19} 18.8| 21} 20.8]| 2} 2.0 2y 2.d| 101y 100.1
6 6y 13.3| 10§22.2] 7§ 15.6| 19] 42.2| 2 4.4| 1§ 2.2} 455 99.9
7 5§55.6] 3§33.3] 0 0 1§ 11.1] 05 O 0g 0 9g 100.0

Total

Groups| 99 81 60 100 10 8 358

*Unclassified--incomblete data could not be used in study,

SAMPLE DESCRIPTION:

The sample of 340 high school seniors (159 boys and 181 girls, (class

of 1968) was taken from seven high schools dispersed throughout New York

State.

Graduating classes ranged in sfze from 25 to 220 and were located

in areas whose population ranged from 964 to 130,000.

Each of the seven 8chools and the communitiea in which these schools

are located are described to allow the reader to draw his own conclusions

a8 to the population to which the reported findings can be generaliged,

16



All seniors and school administrators were guaranteed complete

anonymity when approached to‘participate in the study.

Therefore, the

schools shall be designated only by the use of arabic numbers to facilitate

discussion,

Table 2

Participating Sentors™ According to School, Sex, and Group

*95.9% of original sample able to be used in analyses
Percent of Total Subjectg used in the study (340).

v

-10-

ry
P N
S

Attenders Nonattenders
Male Female Male Female % of
School Group A Group B Group C Group D Total Grand
Number N 2 1IN % % X % Subjects! Total
1 1m|1nn.af22f2.9f 2] 3.3 s5{ 5.0 39 | 115
2 6 6.1 3 3.7 7 11.7 13 13.0 29 8.5
3 33 33.3_ 17 { 21,0 17 8.3 32 32.0 99 29.1
4 5 5.1 3 3.7 8 13.3 9 9.0 25 7.4
5 33 33.3 24 29,6 19 | 31.7 21 21.0 97 28.5
6 ‘6 6.1 10| 12.3 7 11.7 19 19.0 42 12.4
7 5 5,1 3 3.7 0 0 1 1.0 9 2.6
Jlotal. | 99 1100.0 1 81 1 99.3 1 60 {100.0 [100 1100.0 1 340 _ [ 100.0_
Pl ["29.1 23.8 ["17.7 29.4
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School #1,

School #2,

School #3,

School #4,

School one is located in the heart of a large city. It

is affiliated with a teacher-training institution and
designated a laboratory or campus school, Instruction

is authorized for grades 7 through 12, Of the 72 senfors
(36 male, 36 female), 39 (13 male, 26 female) participated
in the study,

School two is located several miles outside a large city

in the hub of a tricity complex. It is located in an

' Independent Union Free School District (75 in State), i.e.,

- a district established to provide elementary and secondary

education, which has a population of 4,500 and i{s adminis-
tered by an appointed superintendent, Twenty-nine (13 male,
16 female) students constituted the senior class; all par-
ticipated in tne study.

School three is located in a comnunity which has a population

of 4,630, It is in an Independent Central School District

(116 in the State) in the central western gection of the State,

This school services 1, 746 (K through 12) pupils, Ninety-nine
(50 male, 49 female) of the 128 seniors are included in tne

study, |
School‘iour is located in the most northwestern section of

the State. It is in an unincorporated rural comrunity

which has a population of 964 Thr school has facilities

PR . TR U 2

' for gr des K through 12. supplying services for 377 students.

It ic in a Union Free School Diatrict (92 in State) All

iyt

25 seniora (13 male. 12 female) participated in the study,
7. o3 .y B

.ll.
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School #5, School five is located in a Catskill Mountain incorporated
village. The community has a population of 5,000. This
l Central School District (374 in State) facility serves
approximately 2,000 students in grades K through 12;
Nihety-seven (52 male, 45 female) of the 118 graduates
participated in the study.
Schoc). #6. School six is in a community of 1,900 people located in
the northwest section of the State. It is in a Central
- School District (374 in State) and serves 2,500 students
grades K through 12, Forty-two (13 male, 29 female) of
the 93 eligible seniors par;icipated.
Schoor #7. School seven is located in a suburban community of 8.500
people. It is in a Central School District (374 in State).
Only 9 (5 male, 4 female) of the several hundred eligible

seniors participated.

INSTRUMENTATION:
’ Tﬁe insttuments used‘to measure those variables relatad to college
attendsnee.were: |
l.- fﬁexdsllege Irzge‘écale.'

This instrument's "...primary purpose {8 c¢o mee&sure

>

the students' impression of or opinion about college."
This scale Has designed tested, and used by the

research tesm 1nvol ed £n the U S. (tfice of Educstion,

T P

Department of Heulth. Educstion, and Welfara 8 Coopera-
N tive Resesrch Project No. 2152 conducted in Hest
TR Syt i I IR N | R EET I I

Virginia. This scale consilts of 84 alternste-choice

items divided into seven categories composed of 12
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ftems each. The seven areae measuring college attitude

are: ‘ '

(a) Vocational . (e) Social

(b) Financial o (f) Status

(c) Intellectual B (g) Difficulty

'(d) Iudependence
2. The Regents Scholarship Examination or the State University
of New York Admission Examination.
3. The Edwards Personal Preference Schedule measured the

following variables:

(a) Achievement (1) Dominance
(b) Deference - (j) Abasement
" {c) oOrder - (k) Nurturance
(d) Exhibition (1) Change
(e) Autonomy (m) Endurance
(f) Affiliation (n) Heterosexuality
(g) Intraception ’ (o) Aggression

- (h) Succorance
4, The Personal Questionnaire or Senior Survey. This instru-
ment was designed by the members of the New York State
v Education Department. It was\pretested and administered
to 10,000 seniora when gathering information for the
1967-63 longitudiral ltu&y cited in the preface,
5. The Fall Pollowup Questionnaire.

- Samples of these instruments and/or detailed descriptions are presented

in the Appendix.

Q -13.
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ADMINISTRATION:

During the spring semester, a letter requesting the cooperation of
tﬁe high school principals, guidance counselors, and superintendents was
sent to the schools. A post card was enclosed on which the principal
was asked to indicate his desire r2gardiag the participation of the seniors
in the school. He was also asked to name a consultant to work with the
project and to indicate the number of senfors in his school. Afrer a
period of 2 weeks had elapsed, the principal wes contacted via phone if no
teply had been received.

Packets were prepared containing ftems 1, 3, and 4 named in the pre-

.- vious section. One packet for each senior was mailed to the school constl-

O

tant along with a copy of administration instructions.

All senior class members of the schools selected were eligible te be
tested, The College Image Scale (approximately 30 minutes) and the Senfor
Survey Personal Questionnaire (approximately 30 minutes) were to be com-
pleted by the student during his free time.

The Edwards Personal Preference Schedule was given vnder the supervi-
sioﬁ of the consultant. -It was requested that the IBM answer sheets be
placed by the students into their packets before sealing. The booklets
were under the governance of the consultant.

The Regents Scholsrship Examination scores (Aptitude and Achievement)
were cutained from the New York f£.ate BEducatfion Department records.

The following fall, a student followup was conducted to identify those
students who attended or did not attend college.

On the Senior Survey, tgéw;tudenta had been asked for their permanent

address and thst of their parents. A questionnaire (Appendix F) was sent

to the address {ndicated on the Senior Survey requesting the student's

a14-
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present address, At the end of 2 weeks, another post card was sent to
those who had not replied, '
As the addresses were received, a followup questionnaire (approrimately
10 minutes) was gsent to each of the students in the sample. At the and of
3 weeks, another questionnaire was gent to those who had n§t responded.
Since practically all colleges require a high school transciipt of
classes and‘grades befo.e entrance, a doublecheck as to those attending
college was made by contacting the high school counselors.
A final attempt to secure the followup information was made by sending
a2 one-page questionnaire (Appendix G) to‘the registrars of the accepting

colleges indicated previously by students or the Seninr Survey.
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III, ANALYSIS OF THE DATA

As previously stated, college attenders aﬁd nonattenders wece grouped
by sex, [Luring the past few years, much has been written concerning college
attendance b& males as a means of avoiding the draft. Taking into consid-
eration the‘poﬁsible criticism the results might face with regard to this
factor, it Qas decided during the planning stages that additional b.nefits
would be gained by analyzing the sample as stratified by sex.

The 15 variables measured by the Edwards Personal Preference Schedule,
the seven varfables produced by thé College Image Scale, and the two scores
(aptitude and achievement) from the Regents Scholarship Examination, and the -
Social Position as comhuted from the Hollingstiead Two Tactor Index of Social
Position Formula (Appendix 1) were studied relative to college attendance.

The major statistical techniques employed were; the "t' test applied

to the difference between the means of the independent groups, point biserial

correlation, and a multiple linear regression analysis.

THE COLLEGE IMAGE SCALE

The College Image Scale was used in an attempt to distinguish the
difference between the college and noncollege groups as measured by seven
..riables. A "t'" test was applied to the difference between the means of

the independent groups,

o ~16-
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Table 3

College Image "t" Values Differentiating
Male Attenders from Male Nonattenders

College Imagepttenders(N=99)Nonattenders(N=60) "t"[

Categories X S.D. X s.D. iyalue Relationships
Indepeﬁdence 8.51 | 3.05 7.05 3.78  hK.75% Nonattenders(Lattenders
Financial 3.10 | 2.46 3.92 4,52 P.58% Nonattenders>attenders
Difficulty 7.12 | 2.33 6.80 | 2.43 [1.27 | Nonattenders{ attenders
Intellectual
and Cultural | 8,58 | 4,14 8.17 5.80 .09 | Nonattenders {attenders
Vocational 6.68 | 4,43 7.02 4,27 L.05 | Nonattenders »attenders
Sccial 8.35 | 5.29 8.12 4,44 D.66 | Nonattenders€ attenders
Socioeconomic

status 6.02 | 3.26 6.12 3.94 D.31 {Nonattenders Dattenders

*Significant at .01 level

Whzn the "t" values for the soven College Image categories were ranked

for male subjects, ''independence" ranked highest in yielding a significant

mean difference ("t'=4,75),

freeing experience when In high school.

The males that attended college viewed it as a

Those that did not attend college,

prior to graduation viewed extended educatio. as a prolongation of rules--a

continued 1in loco parentis

situation,

Males vanked the financial category second as a significant variable,

Nonattenders thought college attendance very dapendent on finances. Those

male subjecta that attended col}ege did not feel that money was necessarily

needed or important to gain a college education.

All other categories,

though found not statistically significant, are ranked and shown in

Table 3,

-17-
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Table 4

Coilege Image '"t" Values Differentiating
Female Attenders from Female Nonattenders

College ImageAttgnders(H-81)Nona£teﬁaers(N=100) e
Categories X S.D. X S.D. clue Relationships

Vocational 5.42 4,37 6.89 3.9% A.SI’JNonattenders)attenders
Inderendence | 8.80 3.41 7.55 4.53 4,264 Nonattenders { attenders
Financfal 3.05 2.12 3,72 .79 j2.88%Norattenders »attcnders
Difficulty 6.95 | 2.67 | 7,04 2.28 10,37 [Nonattenders D attenders
Socioeconomic

___status | 5.42 3.45 5.49 2.97  {0.24 [Nonattenders D atterders
Intellectual

and Cultural. | 9.36 4.21 9.40 2.75 0.15 [Nonattenders > attendars
Social _{ 8.53 3.55 8.56 3.23 JO.ll Nonattenders Dattendecs

*Slgnlficant at .01 level

The means and variances of the two female groups are ranked by the
"t" values and {llustrated in Table 4., Only those with significant dif-
ferences are discussed.

A "t" score of 4.81 for the difference between the means of the two
female groups was found to rank first. The senfor girls that attached
great fmportance to the vocaifonal aspects of college training tended not
to go. Those students who viewed college as an educational growth exper=-
fence went on to bighev educatlsn,

Independence was the second ranked varisble of significant difference
petween the Zfcmale groups. As with their male counterparts, the females who
perceived college as a way of attaining independence were more likely to

attend,

ERIC 18-
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Female nonattenders also agreed with male nonattenders in the view
that college attendance was dependent on financial resources. The mean
difference between the female attenders and nonattenders yielded a "t
score of 2.88 which was ranked as the third most significant variable
measured by the Coliege Image Scale.

The differences in variability among groups is a matter of considerable
importance. The difference between the two standard deviatio..3 for male
attenders and male nonattenders on the "financial' variable is 4.69 and {s
81g....4icant beyond the .0l level. It is assummed with confidence that the
male nonattenders are nove variable in general than the male attenders.

The difference of standard ¢2viation between attenders and nonattenders
measured by the "intellectual and cultural™ variable is significant beyond
the .01 level for both males and females. Female attenders are more
variable (3.75) in general than female nonéttenders; and male nonattenders
are more variable (2.68) than male attenders.

The critical ratio of the difference between the female standard
deviations of 3.41 (attenders) and 4.53 (nonattenders) for the ''independence"
categbry is 2.67. Th;s obtained dtfferencé is significant beyond the .01
level; and it may be stated with confidence that on the "independence'' test

nonattender females are more variable than are the attender females.

-19-
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REGENT SCHOLARSHIP EXAMINATION (RSE)

Aptitude and achievement scores were generated from the Regents
Scholarship Examination, The raw scores were then coded into an 11-point
scale for ease ir statistical manipulation. Each point of the scale

encompassed a renge of 10 raw score points (refer Appendix A),

Table 5

Aptitude and Achievement "t'" Values for
Male~Femala Attenders and Nonattenders

Aptitude ) ~ Achievement
lltll lltll

. Attender [Nonattender| value Attender Nonattender | value

Sex

Male 99 | 6.17| 60 | 3.82| 2.22%| 99 | 6.96 60 | 3.32 8.22%

Female 8l | 6.17) 100 | 2.59] 10.9 *|| 81 | 6.86 ] 100 | 2.90 | 10.57%

*Significant at .01 1evel

h The difference between the means of the male and female groups of
attenders and nonattendefs when measured by the ''t'' test were significant.
The yale and female college attenders have a me;n raw score within
the range of 70 to 79 points on the aptitude, as well as the achievement
section of the RSE. The complementing group of nonattenders scored within

the range of 20 to 39 raw score points on both rections.
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THE EDWARDS PERSONAL PREFERENCE SCHEDULE

The Fdwards Personal Preference Schedule was used to measure 15

variables,

Table 6 shows that the variable "heterosexuality" was the most

distinguishing between male ittendere and nonattenders. Male college

Table 6

Ranked Male-Female "t" Values for the
Edwards Personal Preference Schedule Variables
(Attender Minus Nonattender)

Male Female
Variablel Rank "e" value _Rank ”tﬁ valge
Achievement 8 0.92 5 1.84 |
Deference 4 2.23%% 3 2,36%%
Order 6 1.41 1 3.06%
Exhibition 14 0.08 10 1,52
Autonomy 2 2.67% 4 1.85
Affiliation 10 0.46, 15 0.05
Intraception 5 1.44 9 1.52
Succorance 7 1.29 2 2.86%
Dominance 15 0.07 8 1.€2
Abasement 9 0.75 6 1.76
Nurturance 11 0'33, 7 1.73
Change 12 0.18 14 0.80
Endurance 3 2.42%% 11 1.36
Heterosexuality 1 2.77% 12 1.17
Aggression 13 0.09 13 0.96
Ipefinitions may be found in Appendix J
Significent at .0l level
Significant at .05 level



attenders appeared to have a fre 'r and more active aaaoc;ation with their
female peers than didmﬁale nonattenders,

A greater amount of freedom and independence was exhibited by male
attenders when-compared to nonattenders as significant difference was
indicated by the “autonomy" variable.

Fémale nonattenders displayed a stronger need for organization and
advanced planning than collége qttenderﬁ d4id wheﬁ the variable "order" was
considered, ‘

The female atténdeé; displayed a higherlﬁ;;n score on the 'succorance"
variable than did the college nonattenders, The girls who attended college
seemed to need supportive assistance from peers, family, and teachers. This
need for understanding and affectiqn was ranked second when distinguishing

the two groups by "t" values.

THE FAMILY SQCIAL POSITION
Table 7

Social Position '"t" Values for
Male-Female Attenders and Nonattenders

Sex Attenders Nonattenders "e" value
2 £ N
Male - 3.15 | 99 4,13 60 6.24%
Female 3- 28 81 4109 100 5132*

*significant at ,01 level

The Social Position scores were arranged on a continuum, or, to be
- more prucise, divided into fi- groupt of scores. The five social classes

{1-highest, 5-lowaest) were actuvally computed scores designated to be in a




particular range segment. The scores within the range were treated as a
unit (Appendix I).
Male and female attenders had group means which placed them in the

>midd1e class when the Hollingshead Two Factor Index of Social Position was

applied to the data gained from questfons 55 and 57 (in some cases 56) of
the Senior Survey (Appendix B)., A significant difference from the means

of their comparable groups was noted (p< .0l). Both male and female non-
attender scores fell into social class four, yielding a difference of one
full range. This data shows that the océupational position and educational
level of the head of the household has a directional bearing on college

attendance,

SENIOR SURVEY QUESTIONNAIRE

Inveatigafion of prior research had indicated that demographjc and
socfological factors, such as peer groups, family size, future educatiovnal
eapectatioha, ach&larahip awards, parents' educational level, have had an
effect on student college attendance (Lavin 1965).

An analysis of the data gathered by the Senfor Survey Questionnaire
showedehe relationship of some of these factora to college attendance.

Ten queations had initially been aelected and predicted answers
designated fo; them. A predicted answer, when matched>by the student, was
thédghf to'iﬁaié;tq,ﬁii gqliége attending behavior.v Listed in Tables 8
and 9 ;re p?edicted answers, the ;ank, énd the §1fference (in percent)
between tﬂe at;enderbén& nonattender groups, The complete list of tallies
and percentages for the responses to the questionnaire may be found in

Appénd ix B.
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Table 8

Difference Between College and Noncollege Males as to
Percent Answering Senior Sutrvey Questions as to Prior Prediction

Question ' ' |bifference in
Number Predicted Answer * Rank Percent **
1 Plan to continue my education 1 64.6

23 Willing to berrow money to helo pay
for education 2 50.7
55 Father hed at least graduated from
high school 3 31,8
41 Majority of friends going to
college 4 51,2
8 Followed a college-preparatory high .
school sequence 5 29.1
62 Parents actively encouraged
con.inued education 6 22,0
49 Awarded a New York State
Scholarship 7 20.3
56 Mother had at least graduated from
high school 8 18,5
52 Family had two or fewer siblings 9 14,2
58 Mother worked full time outside
the home o . 10 - 0.7

*Predicted answer is the answer thought tu indicate ccllege attending
gihavlor and enable one to predict that a student would attend colleje.

Differences in Percent equal percent college minus percent noncollege
responding according to prediction, Complete results reported in
Appendix B, ‘ v

As expected, the expressed plan to continue education was the primary
factor distinguishing the two male groups. Of the two groups, 64.6 percent

more of the college attenders had expressed a plan to do so.
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1liie second ranked factor was the willingness to borrow money. Approx-
imately 51 percent more of thoss boys who actually went to college expressed
a willingness to borrow funds to pay for their education.

The comparison of the two groups showed thai 32 percent more of the
malg attenders had fathers who had at least graduated from high school.

The comparison also revealed that 31 percent more of the college group
than of the noncollege group reported that the majority of their friends
were going to college.

A college-preparatory high school sequence was followed by 29.1 percent
more of the male college attenders than nonattenders.

Active encourageyent by parents of continued education was the sixth
ranking variable. ﬁinéty-two percent of the college group hed carents who
encouraged college attendance, while 70 percent of the noncollege group's
parents were actively promulgating advanced education.

Twenty-five percent of the college attender group reported having a
New York State Scholarship, as opposed to 5 percent of the noncollege group
being ruch recipients,

Mother's education was the eighth ranked variable. Approximately 19
percent more of the attender group than of the nonattender group iriicated
that their mothers had graduated from high school.

In the attender group, 57.6 percent had between zero and two children
in the faﬁily, while the nonattender group reported 43 percent. More than
half of the céllegeiaoers were from small famil{es; the opposite may be
said of the nongoers.,

The 10th rsnked variable show.d that more mothers of the nonattender
group individuals were employed full time outside the home than the attender
éroup. For all practical purﬁoéeo, mothers of both gvoups seem to work full
time to the szme degree.

.25
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Table 9

Difference Estveen College and Noncollege
Percent Answerirg Senior Survey Questions as

Females as tc
to Prior Fredictien

Queation Co o . c Difference in
Number Predicted Answer * Rank Percent **%
1 Plan to continue my education 1 68.0

8 Followed a college~preparatory high

achool sequence 2 58.9
23 Willing to borrow money to help pay

for education 3 46.5
55 FPather had at least graduated from

high school 4 36.1
41 Majority of friends going to college 5 33.1
56 Mother had at least graduated.from

high school 6 29.2
62 Parents actively encouragec ) :

continued education 7 25,7
49 Awarded a New Yerk State

Scholarship 8 22.7
52 Family had two or fewer siblings 9 16.0
58 Mother worked full time outside the :

home 10 ~ 9.0

*Predicted answer is the answe. thought to indicate college attending
behavior and enable one to predict that a student would attend college,
**pifferencea in Percent equal percent college minus percent noncollege

responding nccording to prediction.
Ap]—emtx C.

Complete results reported in

Sixty-eight percent more of the coed group expressed plans to continue

their educntion thnn did the noncollege group.

The eecond ranking variable

dlatinguiahing between the two groupl was the type of major pursued during
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high school. Forty percent of the female nonattenders as compared to
98,9 percent of the coeds had followed a college preparatory high scheol
sequence, '

The third ranked variable was the willingness to borrow money to pay
for education, expressed more (46.5 percent) by the female attender group
than the nonattender group.

The next ranked variable showed that the groups differed by 36,1
percent. .More fathers of the college atteudera had graduated from high
schoonl than fathers of the nonattender group.

Girls who were in the college group reported, by 33.1 percent, more
ot their friends going to college than the noncollege girls did,

By comparison, 29,2 percent more of the college attenders reported
that their mother; had graduatéd fron high school than the group of non-

attenders. Seventy percent of the female attenders had mothr~ sz o hal

completed at least high school education. Forty-nine percet 4irls
who did not attend college had mothers who had not complete haol,
The next ranked varfable was the encouragement of furt. on

by parents. The two female groups showed a difference of 2 ' .
The attender group was more actively encouraged by parents - m=

attender group.

Approximately 25‘percent of the gifls attending collep - ried
a New York State Schélarship vhile only 2 percent 6f the nc - * had
been recipie;gs. ihis 23 éercent difference was the eight' iri-
able, | ‘

Sixty-three>per;ént of the female group who attended ¢ rcted
having two or fewer siblings in tﬁe femily as compared to : it

reported by the noncollege group. Thus, more coeds came {: fami-
l1ies than did individuals from their comparisuva group.
27
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The 10th ranked variable, that of the mother's full-time employment,
indicated that the difference betwean the two groups was negligible. This
variable showed that the noncollege group mothers worked more frequently.
The results of the data analysis of this variable were consistent for both
male and female groups,

It can be concluded that the maie (female) atterder and nonattender
groups can be differentiated by use of the 'predicted answer technigue."

In most cases, the probability of a successful prediction regarding vollege
attendanée based on the responses to the indicated questio~s decreases as

the rank number increases,

General Personal Data

Thirty percent of the female nonattender group had applied to at least
one college; 24 percent had been accepted by one or more such institutions,
Fifty-six percent considered the most important reasoa for attending college
to be preparation for a career; 6 percent, to learn a specific skill; and
26 percent; to help rrepara to live a better life., Only 2 percent of the
nonattending girls reported the lack of money as the reasun for not con-
tinuing their education, Another 2 percent no longer had an interest in
studying; while 19 percent indicated a desire to work and make money, 16
percent desired to marry and raise a family rather than continuing school,
Twenty-nine percent believed that they would never attend college, The
location of a college within commuting distance of a girl's home did not
seem to influence har decision, More than three-fourths of the femsle
;onattenders lived with both parents; more than four-fifths of the male
nonattenders reporte& in a corrcsponding manner, ( .

Thirty percent of the female attenders applied to four o more colleges;

65.5 percent were accepted by at least two { . titutions (/ppend’x (), The

-28-
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coeds reported the primary reason for attending college to be the prepara-
tion to live a better life (46.9 percent); to prepsre for a career ranked

' aecond (38.3 percent). More then nine out of ten girls lived with their parents
and reported that the parents had shown a regulax interest in the quality
and progress of the student's school work, Ninety percent of the attenders
had previously pianned to atterd a college in New York State. Thirty percent
more of the female attenders than the noractenders indicated that their
parents had expressed a willingness to help pay for a coliege education;
uttenders reported their parents more willing to borrow money.

Thirty-seven percent of the male nonattenders had applied for college
admittar. e, Twenty-seven percent réportéd-acceptance by one college, More
than i:»1" of the nonattender group (56.7 percent) considered career prepara~
tion .- the most important reason for attending college. A desire tn com-
plete cheir "military obligation'" was the most frequently (23.3 percent)
stated reason for not continuing educatfon. Thirty-eight percent of the
boys not attending college indicated they probably would sometime in the
future; 20 percent reported indecision. One-fourth of the nonattender males
reported that they would consider atteading if there was a college wiihin
commuting distance of their residence.

More than foutr-f. ths of the toys in bath the attender and nonatterdex
groups lived with both parents. The wmajor.ty of both male groups frdicated
that & regular interest in their school work had been displayed by the
parents,

Although 70 percent of the nonattenders reported academic achievement
being encouraged by parents, the atrender group reported parental encourage-
ment to a higher degree (22 percent more). A comparison of the two groups
showed 20 percent more of the male attenders had rarents who had exyressed a

willingness to help pay for their son’s college education; 28 parcent more

- -29-
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attenders reported their parents' willingness {o assume debts for their
education.

Approximately 61 percent of the male attender group spplied to one or
two colleges for admittance, Career preparation was stated as
the wost important reason for attending college; preparation to live a
better life was ranked second by this group. Seventy percent of the
collegé-going boys indicated they would attend an inutitutign within New
York State.

Question #40 asks: 'Is there a 2- or 4-year college within 35 miles
of your home?" The responses to this query have been purposely left for
diecusaion until last, It should be explained that school #5 is located
rear a 2-year college only; all other schools are sjtuated near both a 2-
and a 4-year institution.

The school 5 subjects responded with the correct answer in the following
manner: male attenders--93,9 percent, male nonattenders--73.7 peruent;
female attenders--95,7 percent, and female nonattenders--90,0 percent.

The participating seniors from the other six schools gave the correct
auswer a3 follows: male attenders--68,2 percent, male nonattenders--56,1
percent; female attenders--69.0 percent, female nonattenders=--45.0 percent.
A cursory examination of the above indicates a lack of knowledge, and in
some cases false knowledge which many of the subjects display concerning the
c¢omunity in which they live. Guidsnce counselors, social studies and
citizen educaticn teachers, as well as educatc '8 in general, should strive
to make material relevant to their students, Although a student may not
desire to continue his education beyond high school, he should be cognizant
of the fscilities and resources within his domain. The percentage of
gtudents (though not gross, much too high) v4ho are not aware of the educa-

tlonsl institutions within close proximity is eppailin~! All etudents should
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be knowledgeable concerning the cormunity in which they reside. This
responsibility is squarely that of the hixh school administration, guid#nce
division, or student peraonnel service. -

Nonattenders reported the following work status when answering the
Fall Pollowup Questionnaire (Appendix F--Question 10). No inferences are

drawn by the author concerning the data reported in Tables 10 and 11,

Table 10

Male Nonatteader's Occupacional Status as Reported
the Pall Followir : High School Graduation

s£:;us Number P:rcentage
Unemployed . 21 35,0
Military Service 13 ” 21.7
IL.sborer (Construction) 8 13,3
Farmer 3 5.0
Technician (Trainees) 3 5.0
Retail Sales 2 3.3
Busineas--Drafting Diplcma 3 5.0
House Painter 1 1,7
No Response 4 ::3

TOTAL - €0 100

O
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Table 11

Female Nonattender's Occupational Status as Reported
the Fall Following High Schuol Graduation

Status Number Percentag >
Unemployed 37 37 T
Married~Unemployed . 8 8
Clerical Work - : ) 19 19
Factory Work 5 | 5
Domestic 1 1
Fusiness School 4 4
Nursing Program, Medical or Dental

Lab Diploma 12 12

Retail Sales ) 3 3
Beauty Culture School 9 9
Waitress 2 2

TOTAL 100 100

Multiple Regression Correlatfon with More thon Three Variables

A point biserial (rpbis) was computed between the independent variable
and all (?5) dependent varfables, The independent (discrete or truly
dichotomous) varfable was "attended college or did not attend," The depen-
dent continuous variables which were found to correlate significantly (9
each for both males and femalcs) between the college attending group and

nonattending group were subjected to a multiple regression analysis using

i
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the Doolittle-solution procedure for solving simultaneous equations.

(See Guilford 1965, p. 408+), Of the 25 variables measured, those signif-
icant (p<€.05) are listed in Table 12 with their coefficients. These
coefficients are product-moment correlations and can be interpreted in the

same manner.

Table 12

Significant Correlations Ranked by Sex

Male (N=159) Female (N=181)
Discriminating Variable Tpbis Rank Fpbis ‘Rank

Socfozconomic Status -0.399 2 -0.378 3
EPPS ' Deference -0.168 9 -0.172 9
EPPS -~ Autonomy 0.203 . 7 NS
EPPS « Endurance -0.183 8 NS
EPPS~ Heterosexuality 0.207 6 NS
RSZ « Achievement 0.558 1 0.625 2 -.—
RSE - Aptitude 0.215 5 0.645 1
CIS -~ Pinancial -0,216 4 -0.208 8
CIS -~ Independence 0.363 3 0.298 5
EPPS = Order NS =-0.222 6
EPPS - Succorance NS 0.215 7
CIS = Vocational NE& -0.340 4

Note: Positive score - attender scored higher than nonattender
NS = not significant

=33«
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The multiple regression analysis yielded the beta coefficient for each
of the significant variables which discriminated the male (female) attender
groups from the nonattenuer groups. The weight of each contributing variable
was determined along with the alpha (constent) coefficient.

| Table 13

Pa~tial Regression Ccefficients

Variable Male Female
Socioeconomic Status 2 0.213 - ®2 } 0.216
EPPS - Deference X3 -0.080 X3q -0.016
EPES - Autonomy X4 -0.175 NS NS
EPPS - Endurance Xg 0.134 NS NS
EPPS - Hetcrosexuality X6 -0.132 NS NS
RSE - Achicvement X7 -0.750 X6 -0.225
RSE - Aptitude Xs 0.166 X7 -0.753
CIS - Financial xg 0.060 Xg 0.021
CIS - Independence *10 «0.230 Xg -0.116
ECPS - Order NS NS X4 -0.024
EPPS - Sucéorance NS NS Xs -0.114
CIS - Vocational NS NS *10 0.133

NS = not significant

Qo -3-
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The entire regression equation for males becomes:

M' = 8.949240.213x,-0,080x3-0.175x4+0.134x5-0.132xg-0. 750x 7+0. 166xg+
0.060%g-0.230%1

The entire regression equatfon for females becomes:
F' = 5,7570+0.216x,~0.016x,-0,024x,-0.114xc-0,225x¢ -.753x4+0.021xg-
2 3 4 5 6 Al 8
0.116xg+0.133x1g

With those equatiouns, one could predict an M' or F' for any high
school senfor, knowing his nine scores in the other variables.

In this study, nonattenders were coded as zero; attenders were coded
as one. Au M' or F' of more than .5 would lcad to a prediction of college
attendance; less than .5, predictive of college nonattendance.

The equation stated above may be further clarified by substituting
pcalS and PCAF, respectively for M and 7', PCA would devote Prediction of

College Attendance; the superscripts connoting male (M) and female (F).

-35-
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1V, CONCLUSIONS

The following conclucions may be drawn from the data;

lv

High school seniors who enter college the fall following
graduation demonstrate significantly diiferent scores
(higher) than those boys and girls who do not attend
college on both the aptitude and achievement scores as
measured on thg Regents Scholarship Examination,

The male college atte;der gtoﬁp exhibited significantly

different scores from the male nonattender group regarding

the "Financial' and '"independence" variable measured by
the College Image Scale,

The female attender group demonstrated =ignificant differ-

ence when measured on the '"financial," "irdependence,"

and '"vocational' variables by the same scale,

Four Edwards Personal Preference Schedule variables

("deference," '"autonomy," "endurance,'" and "hetero-

sexuality") proved to be significant discriminators

between the two male grouﬁs.

"Deference,' '"order," and "succorance" were the discrimi-

nators between the female groups,

e The proper combination of the two factors--occupation
and education--established a score which differen-
tiated the attender groups from the nonattender
groups to a.significant degree. The social position
an individual occupies in the status structure of
society 18 an important indirator of future college

attendance.

-36-
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e The financial resources of the family are important.

e Father's education had more relationship to college
attendance than efther the mother's educational level
or the plans of peers.

e The parents of the college studeﬁts (1) were more
willing to help the student financially and (2) to
borrow money to pay for their child's education and
(3) offered more encouragement to the student to
continue his education.

Male attenders and female attenders differ from their

nonattending counterparts on nine variables. The m:le

and female attender groups seem to share many charac-
teristics as specifically demonstrated by those measured
by:

1, RSE - Achievement

2., RSE - Aptitude

3, Socioeconomic Status

4, CIS - Independence

5., CIS - Financial

6. EPPS - Deference

The goals expressed prior to high school graduation were

carried to fruitfon after graduation by an overwhelming

majority of the seniors,

The plans of peers as related to college attendance seem

to be in concert with the students' plans, However, the

deéree of influence these plans have on college atten-

dance behavior can only be inferred,

-7a
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The findings suggest that a positive answer may be given
to the ~-estion: 'Can a method be suggested to lLelp
counselors predict which students arz most likely to
attend college?" This will be discussed at length in

the following section,

-38-
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V. DISCUSSION AND RECOMMENDATIONS

Eéch of the instruuwents which.were.used &8 measuring devices for this
desc?ip;ivc study was carefuliy and‘purposely selected. The Edwards
Persénal Préference Schedule, the Coilege Image Scale, and the Senior Str-
vey Questionnaire were ali chosen Because they do not require 1ndi§1dr11
administracion, a scﬁéduled.test period, or a monitored facility. The
Regents Scholarship Examiration is taken en masse in most New York State
schoois. ‘

The hiéh school c0unse10r.operateé Qn&er ¢ restricted time schedule.
This investigator was seeking a tool to facilitate the counselor's work,
not one to inund;te or Surden him with wmore work. In most instances, the
informmation necessary to‘compute the social status would be available from
permaneﬁt‘student records, thﬁs £he Senior Survey Questionnaire could be
omitted from the battery. .

I: 1is sﬁggé;ted that the counselor administer those sections of the
EPPS and the CIS which have been 1nd1cated'as measuring a discriminating
variablé between the attender and the nonattender groups. Male students
would he scoreé on the "deference," "autonomy," "endurance," and "hetero-
sexuality" questions from the EPFS and the CIS "financial' and "indepen-

. dencé" sections. Female students would be scored on the EPPS "de’erence,"
“order,'" and "succorance' variables and the CIS "financial," "independence"
and "vocational' variables. |

The reader should be aware of several limitations inherent in this
study and hence in the findings. The subjects involved in this study were
seniors preparing for graduation, It is strongly s;ggeatcd that the vari-
sbles indicated as discriminators be measured & year earlier--during the

Junior year. (It is recognized that several years would have to elapse

O
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before the data obtaired could be validated.,) However, thé information
pertaining to the attitudes and characteristics (as measured by the nine
variables) Jodla be utilized when planning individual or group counseling
sessions, leadership trainiug programs, or general information assemblies,
The individual student, once better understood in reference to these fac-
tors, could be helped %o growth, development, or enrichment in the areas
measured by these tools,

This pilot project has clearly suggested a nodel which may be of use
to a counselor in giving needed ind.vidual atteation through expedient time
utilization.

It is apparent from the findings of this pilot project that a large
scale statewide longitudinal study (approximately 3 years) be considered
with the primary objectives being the validation and refinement of the
suggested model, Such an investigation would generate a regression equa-
tion whose weighted factors could be ﬁore universally applicable.

Jacob (1957) repoirted that college students differed in their values
from their peers who did not go .» college. He continued by stating that
only slight evidence shoved that a college experience had influence on
changing the heid att{tudes. Should this be the case, although many other
studies have shown c~nflictin3 evidence, it is hoped that this study has
defined more distinctly the differences between the groups (the attender
and ronattender) of students and yielded information helpful to the educatort
in his work of trying to bridge the gap.

It is hoped that this descriptive study has added informatfon corcern-
ing the reasons why youth fail to avail themselves of the opportunity for
continued education. The develcpment of the model tor a technique to {den-

tify and classify the college students and nonattenders needs much work

O
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before it will be developed into a useful form to render a ready reference
to the counselor or educator engaged in the advisement of students,

The limitations which were pointed out earlier must be recalled‘again.
Perhaps 1t is more accurate to say that it is hoped that [rom tuis study
future work in this area will be found necessary and will be encouraged

- based on tie findings produced. Ablarge scale replicatior of the pilot
study with incorporation of the suggested recommendations and emphasis
placed on measuring the indicated discriminating varfables may be worthwhile

of pursuit,

Q =41
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ASSISTANT COMMISSIONER FOR

PISEARCH AND EVALUATION
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THE UNIVERSITY OF THE STATE OF NEW YORK
THE BTATE EDUCATION DEPARTMENT
ALBANY, NEW YORK 12224

DIVISICN OF RESEARCH

May 1968

Dear High School Senior,

You have been selected at random to participate
in a special survey of the post-high school plans of
16,000 seniors in New York State. This survey is being
conducted by the Bureau of Research in Higher and Pro-
fessional Education and will enable the State Education
Department to develop improved programs to meet the
educational needs of all students In New York State.

Your cooperation in completing the attached
questionnaire will enable us to gather the necessary
data for the study. All informatfon which you supply
will remain confidential, and no names will appear in
the final report, After you complete the questionnaire,
please geal it in the envelope which has been provided
before you return it to the faculty member responsible
for collecting the completed questionnaires.

Thank you for your cooperation.

Sincerel
‘MQE(&
—d

Carl E. Wedekind

CEW:tp
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The University of the State of New York
THE STATE EDUCATION DEPARTMENT
Bureau of Research in Higher and Professional Education
Albany, New York 12224

SENIOR SURVEY: 1968

INSTRUCTIONS: Please read each question carefully. Then select the

answer which fits your personal situation best., Check the space in
front of the letter preceding the answer you have chosen. 1In some
questions you will be requested to write the answer in the blank
provided. 1If a question does not apply to you and your situation,
omit {t, -

PLEASE PRINT

NAME SEX
(Last Name) (First Name) (Middle Name) (M or F)

PERMANENT ADDRESS

(Street and Number)

Tel:
(City) (State) (Zip Code) (Area Code #)

FATHER'S or GUARDIAN'S NAME

(Last Name) (First Name) (Middle Name)

FATHER'S or GUARDIAN'S ADDRESS
. : (Street and Number)

Tel:
(City) (State) (Z1p Code) (Area Code #)

SCHOOL NAME

SCHOOL DISTRICT

-47-
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1, My plans for September 1968 are:

1) to continue my education.

2) to obtain full-time employment.
3) to seek an apprenticeship.

4) to enlist in the military service.
5) to become & full-time homemaker.
6) indefinite.

Otter plans (please be specific)

2, Does the item which you have checked in the first question represent
what you really wish to do next year?

1) Yee
2) No

3, If you have answered NO in question #2, mark the item which is most
representative of the course of action you would like to follow next
year, (If #2 is Yes, omit anewer.)

1) to continue my education.

2) to obtain full-time employment.
3) to seek an apprenticeship.

4) to enlist in the military service.
5) to become a full-time homemaker.
6) indefinite,

Other plans (please be specific) _

4, Indicate the type of institution ycs plan to attend.

a four-year private college,
a four-year public college.
a two-year private college,

) & two-year public college.
a three-yeor nursing school.,
Other type (please be specific)

5. Do you believe you have been adequately informed regarding the
opportunities open to you after high school?

1) Yes
i 2) No

-48-
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6, Approximately how many group guidance sessions have you had with the
guidance counselor during your senior year? Circle the appropriate
numbet .

0 1 2 k) b4 5 6 or more
7. Approximately how many individual counseling sessfions have you had
with your guidance counselor during your gsenfor year? Circle the
appropriate number,
0 1 2 3 4 5 6 or more

8, Have you followed a college-preparatory sequence in high school?

1) Yes
2) No

9, What three-yesr sequence did you follow?

1) Science 1) Trade and 7echn1ca1 Education

2) Mathematics 8) Business and Digtributive Education
3) Poreign Language 9) Agriculture

4) Music '0) Home Economics

5) Are 11) Health Industries Occupstion

6) Industrial Arts 12) Other

10, Wizn did you make the decision to go or not to go to college?

1) the senior yesr.

2) the junior year.

J) the sophomore year.,

4) the freshman year,

$) in junior high achool.
6) in elementary school.

11, Have you applied for admittance to s college?

1) Yes
2) No

12, Circle the number which represents the colleges tc which you hsve
requested admittance,

0 1 2 3 4 5 6 7 8 or more

-49-
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13,

14,

15.

16.

17.

18.

19.

List all the colleges to which you applied. (If more space {s needed,
use back of foim.)

How many colleges have accepted you?
o 1 2 3 4 5 6 7 8ot more

List the colleges which accepted you #nd rank them according to your
preference.

Did any college representative talk to you about going to collega?

1) Yes
2) Ko

Did you visit the colleges to which you have applied?

1) Yes, all of them

2) %es, some of them
3) No

Do you beli{eve that students who go away to college benefit more than
students who live at home and commute to college?

1) Yes
Z) No

What do you consider the most {aportant reason for attending college?

to prepare for a caresr,
2) to learn a specific skill,
to help yourself prepsre to live a better life.
4) to gain status and preatige,
5) to meet people and have & good social life,
6) to find a sultable husband or wife,

7) Other (please be spacific




20,

21,

22,

23,

24,

25,

26,

22,

3) Undecided

Do you think you will have a better chance to meet the type of person
you want to marry 4! you go to college?

1) Yes
2) No

Please indicate the field of study or goal you intend to pursue
et this time,

1) Agriculture 8) Teacher Education
2) Business 9) Social Science

3) Engineering 10) Undecided

4) Science 11) Other

5) Nureing -

6) Mathematics
7) Humanities

Will you attend college oa:

1) a full-time basis,
2) a part-time basis,

Are you willing to borrow money to help pay for your education?

3) Undecided

Are yéu planning to work psrt-time to support yourself while attending
collegu? (Answer only for the school year.)

1) Yes
2) No
3) Undecided

Do you plan to work io the summers to earn funds to meet college
expenses ?

1) Yes
2) N L

3) Undectided

Will you attend college within the State of New York?

1) Yes
2) Mo

3.

BOYS ONLY ANSWER THIS QUESTION: Have the prospects of being drafted
into military service caused you to delay for a college education?

1) Yes

2) %

3) Undecided

-51-
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28, 1f you are going into the military service, do you think you will use
the GI Bill as 8 maans of obtaining further education after you are
4iacharged from the service?

1) Yes
2) No .
—__3) Undecided

29, Rank the following in order of the amount of influence they had upon
the plans you have made, (#l-greatest to #3-least)

1) parenta

2) bzothers or sisters

3) close relatives

4y adult friends

a teacher

6) a gutdance counselor

a tlergyman or paator

8) a school friend/or friends

30. If you are definitely not continuing your education beyond high achool,
indicate below which best describes the reason.

1) Lack of money

2) Lack of interest in tgtudying

3) A desire to work and make a salary

4) A desire to marry and raise a family

5) A desire to get your military obligation completed

6) Parental opposition to your attendance at college

7) Necessity of earning money to support your family

8) Indecision about what kind of work you want to study

9) The work you plan to do does not require a college education,

L el

31, If you do not plan to attend college next fall, do you believe you may
attend sometime in the future?

1) Yes
2) No
3) Undecided

32, If you are going to be employed full-time after high school, please
check the Appropriate {tem below:

1) I have accepted a job,

2) I have applied, but do not have a job,

3) 1 have not applied for a job,

4) I will continue in my present part-time job on & full-
time basis,

33. If you llready ﬁn@e‘é job, please describe it briefly,

-52-

59



P SR T Y B AT A e e My s s 2w e e e oo

33,

36.

37.

ie.

Who was most responsible for your succesé in obtaining employment?

1) myself

2) your parents
3) school officials
4) velatives
o 5) friends
" 6) & governmental employment agency
7) & private employment agency

8) Other (please spacify)

/

If you blan to enter a vocational school or become an apprentice,
pleas: specify the course or field of study which you will pursue,

Vozational School

(Type of training, drafting, etc.)

Apprenttcelhlp‘

(Specify trade or field of work)

How did you obtain information on apprenticeship programs?

L

1) from the guidance counselor

2) from your parents

3) from a union repreaentatlve

4) from a friend -
5) Other (please specify)

1f you are not now planning to attend college, would you consider
attending if there was a college within commuting distance of your
home?

_1) Yes
~2) No
— 3) Undecided
Do you-believe that a college education is necessary to obtain status
and money?

1) Yes
2) No
______3) Undecided

39. Do you think that a college education is more 1mportnnt for a boy than

40,

for a girl?

1) Yes

2) No
3) Undzeidad

Is there & 2- or 4-year college within 25 miles of your home?

1) Yes, a 2-yaar college

2) Yes, a L-year college

3) Yes, both a 2- and 4-year college

4) Neither type of college

5) I do not know .53 GJ

e 11



41,

42,

43,

45,

46,

47,

.

Are most of your friends going to colioge?

1) Yes
2) No

Have you been eware of your standing/rank in your leniog‘clalli

1) Yes
2) No

Has the guidance counselor infermed you of your scorves on any
intelligence tests or measures? o .

1) Yes
2) No

Have you teken the New York State Regentl Scholarlhlp Examination?

1) Yes
2) No

Have you taken the National Merit Scholarship Examinations?

1) Yes
2) No

Have you taken the cOllege Entrance Examtnation Boardl? (bcholasttc

_Aptitudc Toltl)

—l) Yes

—_—l) Mo

If you answered yes in the previous question, what was your icore
on the Scholastic Aptitude Tests? . '

Verbal Math .

l) 250-299 - 1) 200-299
2) 300-349 . 2) 300-349
3) 350-399 3) 350-399
4) 400-449 4) 400-449
5) 450-499 5) 450-499
6) 300+549 _6) 500549 -
7) 55059y 1) 550-599
8) 600-64¢ 8) 600-649
9) 650699 ‘ . 9) 650-699

10) 700-749
11) 750-800

10) 700-749
11) 750-800

Results not available to me,

-fhe
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43,

49,

50,

L)

52,

53,

Were you aware of any scholarships ov other sources of financial aid
vhich are available to you?

1) Yes
2) Ko

Have yonu been awarded any type of scholarship for next year?

1) Yes
2) Yo

If yes, please name the scholarship source (s)

Do you currently reside with:

1) both parents
2) widowed parent
3) divorced or separated parent
4} other relative
53) none of the above

e e
———

How would you describe the conmmunity in which you reside?

1) a large city
2) ‘a small city
"~ 3) a suburban community
4) a rural community
5) a small town remote from urban centers

How many brothers and sisters do you have? Circle the appropriate

o 1 2 3 4 5 6_qr more

How many of your brothels and/or sisters are presently attending
college? Circle the appropriate number.

1 2 3 ’ 4 5 6 or more

=]

(Omit this question if you are an only child.) Circle the number of
years of higher education completed bv your brothers and/or sisters.

a. Brother, Sister : .
; Years 1 2 3 4 5 6 or more

'(Qrpaspeut epe)
b. ?é:;::r;uiizﬁz; Years 1 2 3 4 5 ; 6 or more
e ?ég;?:r;uiizzz; Years i 2 3 4 5 6 or more
- N A : :
d ?E:;r:r;u;l;::g Years 1 2 3 4 S 6 or more
-55-
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55, Please check the highest levsl of formal education completed by your
father,

1) 6th grade or less

2) 7-9 grade

3) 10-11 grade

4) graduation from high school

5) 13-15 years of education

6) gcaduation from a 4-year college
7) completion of a master's degree
8) completion of a doctor's degree

56, Please indicate the highest ievel of formal education completed by
your mother.

1) 6th grade or less

2) 7-9 grade

3) 10-11 grade

4) graduation from high school

5) 13-15 years of education

6) graduation from a 4-year colliege
7) completion of a master's degree
8) completion of a doctor's degree

57. My father's vccupation is (check one). Please read each item carefully.

___1) Higher Executive, owner of a large business firm or major
professional (college teaclier, economist, lawyer, doctor,
chemist, dentist, etc.) N

2) Business ﬁanager, owner of a medium-sized business, or
lesser professional (nurse, social worker, teacher, etc,)

3) Administrative Perconnel, small indepeandent businessman,
or minor professional (photographer, lab assistant, land-
scaper, surveyor, etc.)

4) Clerical or sales worker, owner of & small husiness
(3,000 to $6,000, or technician.)

5) Skilled manual eﬁployee (barber, carpenter, electrician,
. policeman, houscpainter, etc,)

6) anhlne operator or semi- lkilled employee (taxi driver,
foundry worker, factory machine operator, welder, etc,)

7) Unskilled employce (laborer, laundry worker, farm helpe:,
‘tCI)

8) Unexployed
58, 1f your mother has a full-time job, pleasa indicate the type of work

she doer by placing an "M" in front of the appropriate calegory in
Quection 57.

~56e
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59.

60.

61.

62,

63,

64,

65,

‘ )
To what degrse have your parents influenced your plans for next year?

to a very great ertent
very much

3) to some extent

4) very little

5) not at sll

Have your mother and father shown regular interest in the quality and
progress of your work in school?

1) Yea
2) No
3) Irregular interest

How often have you discussed your plans with your parents?

1) frequently
2) quite often
3) seldom

4) never

—

Have your mothes and father actively encouraged you to continue your
education?

1) Yes
2) No

Have your parents expressed a willingness to help pay for your
education?

1) Yes
2) No

What percentage of collage expenses do you think your parents can
afford to pay?

1) 100%
2) 50%
3) 25%
4) nothing

Are your parents willing to burrow money to finance your college
education?

1) Yes
2) No
3) Don't know

.57~

64



Appendix B

SELECTED SENIOR SURVEY RESULTS FOR MZLES

ATTENDERS NONATTENDERS
(N=99) : (N~60)
QUESTION NUMBER " PRRCENT* ' NUMBER PERCENT*
1. 1 97 97.9 20 33.3
2 0 0 10 16.7
3 1 1.0 4 6.7
4 : 0 22 36.7
5 0 0 0 , 0
6 1 1.0 3 5.0
7 0 0 1 1.6
8. 1 75 75.8 28 46,7
2 15 15.2 32 53.3°
3 9 9.0 0 : 0
11,01 99 100 .22 . 36.7
2 0 0 38 " 63,3
12. 0 0 0 N A
1 27 27.3 0 P
2 33 33,3 T P
3 11 11.1 R L
4 10 10.1 E I
5 8 8.1 A c
6 5 5.1 L A
7 4 4,0 L B
8+ 1 1.0 Y L
- E
4. 0 "0 0 6 10.0
1 47 47.5 16 26.7
2 23 23,2 0 0
3 13 13.1 0 0
. 4 8 8.1 0 0
5 2 2.0 0 0
6 3 3.0 0 0
7 0 0.0 0 0
B+ 1 1.0 0 0
NR 2 2.0 38 63.3

¥decimal differences due to round ing,
NR = No Response
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PERCENT ¥

NUMBER

PERCENT *

NUMBER

QUESTION

12345“

40.
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"
FANOAHO
Z
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all schools minus school Number 5

N = 41

N = 66
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ecimal differences due to rounding.

NR = No Response
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QUESTION NUMBER PERCENT™ _ NUMBER PERCENT *
63. 1 86 86.9 40 66.7
2 13 13, 20 33.3
65. 1 : 62 62.6 21 35.0
2 13 13.1 10 16.7
3 e 24 24,2 26 43,3
NR 0 0 3 5.0
SOCIOECONOMIC STATUS
1 14 14,1 0 0
11 16 16.2 1 1.7
11 26 26.3 8 13.3
w 27 27.2 33 55.0
v 16.2 18 30.0

*decimal differences due to rounding
NR = No Response
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Appendix C -

SELECTED SENIOR SURVEY RESULTS FOR FEMALES

ATTENDERS NONATTENDERS
A (N=81) (N=100)
QUESTION NUMBER PERCENT® NUMBER PERCENT *
1. 1 81 100 32 32.0
2 0 0 50 50.0
3 0 c 3 3.0
4 0 0 0 0
5 0 0 7 7.0
6 0 0 6 6.0
7 0 0 2 2.0
8. 1 80 98.9 40 40.0
2 1 1.2 59 . 59,0
3 0 0 0 0
Y 0 0 1 1.0
11, 81 100 50 30,0
2 0 0 68 68.0
MR 0 0 2 2.0
12,' 0 0 0 47 47.0
1 14 17.3 16 16.0
"2 18 22,2 8 5.0
3 23 - 28.4 4 4.0
S 4 12 14.8 3 3.0
v 5 10 12.3 0 0
"6 2 2.5 1 1.5
7 2 2.5 0 0
v o8+ 0 : 0. T 0 0
TR0 0 21 21.0
14,0 ‘1 1.2 ‘ 40 40.0
1 26 32 - ) 16 16.0
) 28 34,6 s 5.0
£ 3 17 21,0 - - A 3.0
R "6 : 7.4 0 0
vs 2 2,5 " 0 0
6 0 0 0 0
7 0 0 0 0
’ 8+ 0 0 - SE 0" 0
. NRY* 1 2 36 © 36,0

-~
.

N *:ﬁecimal differences due to rounding.

NR No Relponne 1




QUESTION NUMBER PERCENT * NUMBER PERCENT ¥

19, 1 31 . 38.3 5 56,0

2 ] 2,5 6 6.0

3 38 46,9 26 26,0

4 1 1,2 0 0

5 2 2,5 1 1.0

6 1 1,2 0 0

7 6 7.4 3 3,0

NR** 0 0 8 8.0

23, 1 62 76,5 3¢ 30,0

2 9 11.1 44 44,0

3 L. 10 12.3 9 9.0

MR 0 0 17 17,0

26, 1 73 90,1 28 28,0

. 2 8 9.9 21 21,0

3 . 0 0 5 5.0

NR¥™ 0 0 46 46,0

30, 1N A 3 3,0

2 0 P " 2 2.5

30T P ’ 19 19,0

4 R L 16 16,0

5 E 1 1 1.0

6 A c 2 2,0

7 L A 0 0

8 L B 4 4,0

9 Y L 14 14,0

. MR 81 E 100 39 39.¢

31, 1 1 1.2 23 23,0

2 NOT REALLY 29 29,0

3 iu APPLICABLE 22 22,0

MR ,. 80 . 98,7 26 26,0

37.°.1 °s 6.2 12 12.0

.2 2 2,5 . - 39 39,0

3 . 0 o 15 15,0

NR T4 91,4 . 2 2,0

*:decibal dift.s.re:r;cea dus to rouﬂding. ‘
NR = No Responae s
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T PN T AT

QUESTION NUMBER PERQEE?* NUMBER PERCENT®

40, 1 28 34.6 30 30,0
2 10 12.3 10 10,0
3 4 50.6 37 37.0
4 2 2.5 8 8.0
5 " 0 0 12 12,0
NR™ 0 0 3 3.0

: School Number 5

40A, N= 23 N=20
1 22 95.7 18 90,0
2 0 0 0 0
3 1 4,3 1 5.0
4 ¢ 0 0 0
5 *L 0 0 1 5.C
NR"" 0 0 0 0

A1l achools minrus school Numbar 5

4CU, N = 58 \ N = 80
i 6 10.3 12 15,9
2 10 17.2 10 12,5
3 40 69.0 : 36 45,0
4 - 2z 3.5 & 10.0
5wk 0 0 11 13,8
NR 0 0 3 - 3.8

41, 1 73° 90.1 57 57.0
2 "k 6 7.4 41 41,0
NR - 2 2.5 2 2.0

49, 1 20 24,7 2 2.0
2 .. 61 75.3 98 98.0

50, 1 % 91.4 76 76.0
2 2 2,5 T 10 10,0
3 4 4.9 10 10.0
[ 1 1.2 4 4,0
5 0 0 0 - 0

U

*decimal differences due to rounding.
NR = No Respo..se ' o .
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*decimal differences due to rourding.
NR = No Response - :--.°

-67-

Gy

QUESTION NUMBER PERCENT* NUMBER. PERCENT
62, 1 .. .- 7 87.7 .62 62.0
2 : 10 12.3 38 38.0
63. 1 ... 77 95.1 64 64.0
2 ok 4 4.9 32 32,0 -
NR 0 0 4 4,0
65. 1 .- 51 63.0 - 40 40.0
o2 oL 12 14.8 15 15.0
-3 17 21,0 32 32.0
- L NR® L 1.2 13 13,0
. SOCIOECONOKIC STATUS - o
ERPET SEFRTHICIRN - = o T4 0 0
RIS § SEET TN VA - 17.3 6 6.0
111 22 27.2 15 15.0
v * 30 37.0 43 43.0
v 9 11.1 36 36.0



Appendix D
College Image

We are interested in lsarning what high school students think about
ccllega. We are aware that ycu may bs umeuze about what college is like.
However, We are interested in your opinions an¢ belisfs; therefore, you
need not be concerned about getting a “high" or *low" scors. The final
report w7ill not mantion any individual or rep xt any singular scores.
Just snswer ihe questions as cerefully and honestly ac you can. Plense
answer gll the items regerd)_s# of your plans after high school.

There ara 84 pairs of stetements on the following pages. Take your
time and read each statement csrefully. Decids which of ths two, in your
opinion better describes college, and blacken the correspoading spsce on
the answer sheet. (The answer sheet is attached to the back of the question-
naire, seprrate it from the text bafore starting.) If you think neither rtate-
ment sccusately describes college, choose ths one thst mos. nearly deacribes
college. Ix you think both stetements sccurstely describe college, choose
the one that bettar ds¢scribes college.

YOU WILL HAVE A8 MUCH TIME AS YOU NEED TO PINISH ALL ITEXS.

STUNENT MAME
(uast) (First)
HOME ADDRESS
' (No. & Straat) (City)
SCROOL —
-68-
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2,

3,

9.

10.

Y

12.

13.

‘A:'

i S ey < ——

College Image Scales

You don't have to have a lot of money to go to college.
There's no use even considering college unlesa you have & lot
of money.

Most students don't hold part-time jobs while going to college.
Most students do hold part-time jobs while going to college.

The chief reacon students drop out of college i3 financial.
The chief rzason stindente drop out of college is poor grades.

It doesn't matter much what groJp or club you belong to in
college.
It's important to be in the right club or group in college.

Most students get extremely terse during exam periods.
Most studerits do not become too tense during exam periods,

All of the courses in college are pretty ha%d.

Some of the couraes in college are reslly pretty eesy.

Studantl‘are expécted to be able to take care of themselves.
Students are consicntly being reminded about what they should
do.

The most useful part of college is the part that helps you to
ea:n & living,

Tha part of college that doeln t help you earn a living is just
as ulaful.

In gollege, ltudonta lpend comparntively little time planning
their careers. .
College studentn \p%nd moat of thelr time planning their careers.

Thlrc il tina for other worthwhile thinéa as vell 28 for
classas and studying.

. Studants miss out on a lot that is vnluahle at college because

thay have to ttudy so hard.

It coata wmora, but not too much mora, to go to college than to
8o to nigh achool.
Iz costs & lot mcra to g0 to collaga than to go to high school.

Vevy fow collaga studanta would attend & lactura by an outstanding
philosopher.

Many collega studants would nttnnd a lcctura by an outstnnding
philolophor. qu:-.n.” e —_— _

‘-Jii;(;,&v E

Collage utudnntl oftcn t.lk nbout their l.udian in their free time.
Whan students gat togathar, they saldom talk about their studies.

.f,-'t IS I SO B -
Go on to naxt pn;n.
~69-
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14,

15.

16,

17.

18,

19.

20.
21.

22,

A,. You have a better chance of being somebody if you go through

23.
24.

25,

E W

26,

S

cclluge.
B. A person who doesn't go to college has as much chance to be
somebody 3s a college graduate does,
A, Most boys and éirle in college go steady. :
B. Oaly a few boys and girls in college go steady.
A. Even if they had the wouey, mos: students would really prefer
to go to college neer their home.,
B. One of the things students like best about collegze ir that they
can live away from home. -
A, fThe main thing that determines whether one will go to college
is how smart he {is.
B. The main thing thet determines whether one will go to college
is how much money he hee.
A, It is reelly eomething to belong to campue honor societles,
B. Very few ltudente care ebout echoleetic honor groups.
A. Students need not bcneve as other ltudentl do.
B. Pressure is put on etudents to live up to expected codel of
o conduct. ; :
A, Hoot courses tend to be prer'y dell.
B. Holt courses are exciring 1ntellectue11y.
A, Studente le;dom ergue w;th the professors.
B. Students frequently argue with the professors.
A, There are many pep rellies, parades, dlncel, cernivele, and
“" demomstrations on the campus.
There 1. rot nuch to do except 8° to clellee end ltudy.
A, Srudenc rooms are most likely to be decorated with penuente and
pinoupl- re el
B. St%dent rooms ere moet likely to be decorated vith picturee.
Lo e h EIC ST SIS .41
A, learly all etudente went to join [ freternity or earority in
Collage-
Hoet students don't care about joining lororitlen or fret(rnitiee.
A. Most of the coursssetudents teke ere 1ntended to help them nre-
pere for their cereers.
B. S8tudents take a lot of vourses thet they knov uon'* help them
in their careers.
ToAhAn e TG 58 Y RALIDNY R T edIn R b v 3 ::‘-"‘;n
A, Students are eacouraged to be independent, .
B. There are so many rules and reguletions thet etudente heve little
71 opportunity to be ludependenc. S AT SR e S
r"t 4 3ecde 2iat gt Lo oef* B S SSRETIARE SRNLEC I A T, el 4

w kel

Go on to next page,

PTG T SV R S € ]

=70«



27.

28.

29.

30.

31.

3a2.

33,

3;5.

36.

37.

3s8.

A,

A,

A.

k.
B.

A.

AR S

A,

No matter how hard they try to keep up, most students get
behind in their aseignments.

So long as they try, most atuden:umnnage to keep up with their
asaignments.

There are many opportunities for students to get together in

. extracurricular activities.

Extracurricular activities are not emphasized at college.

It's easy to get a group together for card games, uingtng, going
to movies, etc,

Most students aren't too interelted in doing things or going
places with others.

It's easy to find a grohp of students to pal around with in your
free time.

It's pretty hard to get acquainted with other students in college.

The professors regularly check up on the students to make sure

. that assigumcnts are getting carried out properly and on time.

The proisssors don't check on wnether the students are doing
the assignments. .

‘It i3 pioblﬁly aore iﬁpo}tint for boyi to go to college because

boys will have to work throughout their adult lives.
College is just ss impcrtant for girls even though they may not
have to work aftexwsrds.

Host of one'l time at éollege is spent in studying.
Homewotrk ssldom takes mora than ¢n hour or two a <y,

Famous people are seldom brought to the campus for student
discussions, lectures, and concerts.

Many femoua people are often brought to the canpua for student
discussions, lectures, and concurts.

Most students spend a lot of tiwme in dairy bars, taverns, and

_other such gathering places.

Very few students go to such pllcel as dairy bars, tavernl, etc.

Studsnts are usually sllowed to run their own organizations.
Student organizations are closoly lupervilod by lponlorl to
guard against mistakes. : o Cowe

Collage students can do pretty much as thty plellc and don't
have to get permiasion from others. , .-

Collsge students hnvo to ack for pornillion for mnny of the
things thty do.."frs o sn ng Far e ce

Studontl nrt fres to livnxﬁhorovor thoy ploale uhilo they are

at college.
All college students must live in housing approved by the school.

Go on to next pags.
71~
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39. A. College theatrical groups don't 'rouse much student intereat.
B. College students are very tuch intereoted ia tleir theatrical
groups.

40, A. A student who goes to college is respected and iémired by peoole
in his home town.
B. Most home town people doa't pay much attention to who aaes €o
college,

41, A. The main reason students go to college is to prepare for a ;ob.
B. The main reason students go to college is to get a good gzneral
education.

42, A. Most students would rather succeed 1 making the Daan's liet
(honor roll) than anything else in college.
B. Most students would rether win a letter in sports or bz &
cheerleader than make the Dean's list.

43, A. Most clubs will allow anyone ﬁho is interested tv join.
B. You can't get into most clubs at college unlesar you Xncs the
right people. - : '

44, A, 8tandards set by professory are not too difficult for mowst
B. Standards set by professors are usually too hard for the average
student. = )

45, A, The nverage college graduate earns a lot more money than somesne
who doesn’t go to college,
B. You earn a little more by going to college, but not a lot more,

46, A, Most students develop a strong feeling of concern aboui politics
and social problems.
B. Moat students are not 1nterected 1n such things as politics and
social problems.

47. A, Collego gradu.. teu are usually community leaders.
B. College graduates are not looked to fo: community lendership any
o more than those who did not go to college.

48. A, ‘If you want to sleep late on Sunday rorning, nothiua will be
' " said about it, - °-
B. Studen:s are expected to attend charch.

49, A, The important people at college receive proper respect frum others.
B. Bvoryonc at colloso is treated allke, no mnttor how 1mporta1t he 1is.

1 . R .
1) ¢ RS PR e U6 AP S

50, A. It doela t cout very much to gn to college.
B, Going to gqllege is very expensive.

Go on to next page.

. <72
" =79

.




51.

52,

S3l

54!

55.

56.

57.

58.

59.

60.

6]l‘

62,

63.

A.-

B.

AI

A.

AI

What one's family does for a living carriec a lot of weight in
college.

What ore's f;mlly does for a living doesn't make any difference
in college.

Most social events occur at speciasl times only =-- Homecoming,
Chriztmes, Easter, etc, '

You could go tc a dance or party aluost every night at college
if you wanted to.

You don't need ruch spending money to be popular in college.
You need a good bit of apending money to bt popular in college.

Students who work for high grades are llkely to be regarded as
odd.
Nearly all college students work for high grades.

.~ Students are careful not tc do lnythlng thlt would be unaccept-

able to othexs. ‘
dMost students will do eomet\lng &ven when they know they will
be criticized for it.

All studeitts, even the brightest students, have to work hard
to do pesoing work in college,
The bright student can 4o passing work without too much effort,

: whlle che nverage 5tudent hal to work very hard to pass.

It ll alnoot impouiblo to get a decent job if yo» don't go to
college, -
You can get & job Hhether or nol you go to college,

People at mos® cclleges are from the upper class.
More collega siudents wre from the middle and lower classes

than from the upper class,

Theva's nothing special abou’ baing able to go to college,

‘Those who go f.c college are looked up to by their iriends,

The average high school ltudentvcnn be successful in college,
Unless you're very bright, there’s not much use in your going
to cellege,

Most collcge students come from families with average incomes.
Hoat college l;udencc come from venlthy fcnlllcs.

F—— N

Pcoplo may not talk about how nuch!poney your famlly tas,

" but everyone knows who'e who,*
‘In eollcbl, lt doe-n t nat’er hwa much woney your flmily a8,

Nenrly all your time in co“ege ll tnken up vith ltudylng and
prepating nlllgnnontl. B
Homework doesn't take up much of your tlme.

" Gu on to next page.
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64,

65.

66.

67.

68.

69.

70.

71.

72,

73.

74.

75.

76. "

A.

A,

A.

A.
B.

A.

A student who s':ows a great intervest in classical music or art
is likely to be regarded as a little strange.
Many atudents are interested in classical music and art.

If a student lezs his work pile up until juat before exams,

- he's sunk,

Most stucents can let work plle up and ltill come out all
right. . \

The amount of work Z.a college is much greater than it is in
high school, -

There's not much more unrk 1n college than thsre is in high
school.

~Social aéiivitiel‘ire fimifed to the ﬁeekeﬁdu. .

At college there are social activities going on most of the time.

Most high school atudents go to college even when they don't
know what they want to do sor their life's w-rk.

Most high school students who haven't chosen their life's work
feel that they should postpone going to college,

The principal ewphasis in college ies on preparation for a career.
The principal emphalis in college is on a well- rounded education

atudontlare aided 1n prepnring for extminationl becnuse profes-
sors usually let them know vhat to ltudy and how to prepare for
the exams.

Students are handicapped 1n preparing for exnminltionl by not
knowing what will be expected of “hem. .

Most ltudentl relax and heve fun for a while in the afternoon.

Most students don't take tiwe for relaxation snd fun.

There is no recognized group of ;thdenf ldodefl in éollege.
Evcryone on canpul knovs who the ltudent leaders are.

‘s ltudont runl out of money ln college he can uoually borrow
trom a college loan fund.

Colleges seldom lend money to atudentl, vo matter how badly they
need it.

So nuch is going on in the afternoons and evenings that it is
easy to be distracted from oro's study., . -
Except on vookondl, there isn't much to do but study.

ST

Therse'! l.no advnntaso 1n goin; to collogo unlell you plan to

. -have a ceraer. , . .,
) Prooaring for a career is not the aoot inportant pert of college.

You ro oxpocted to veor>ixpenoivo clothen in coxlego.
Ordinary clothes are cll right in college. . .

. Go on to next page.
R e e pag
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77. A. Students must have a written excuse for &an absence from clars.
B. Students may miss class if they want. -

78. A, Student leaders get lots of sbecial privileges.
B. No special privileges are granted to student leaders.

79. A. A person can usually get 1 scholarship or loan if he needs it.
B. Scholurshipa and loans are difficult to get, regardless of need.

80. A, There is lots of informal dating during the week -- at the labrary,4
snack bars, movies, etc.
B. What dating there is usually occurs on weekends,

81. A, Most students ere satisfied as long as they get by in their class

work.
B. Students set high ltandatds of achievement for themselve:,

82, A. Teachers in college aren t interelted in the future plans of
students.
B. 1In coilege the teacheru help students to plan and prepare for
- the jobo they will have lftet graduation.

83, A, 11 college they teach you thingl that will be useful in your
future work.
B. Most courses in college don't have much to do with getting and
keeping & job.

84, A. Lack of money keeps most students from going to college.

B. Lack of morey doesn't keep as many students from going to col-
lege a8 nost people think.

»
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- Aépéndi# ﬁ
COLLEGE Imcx.scxsmkscmrnc XE™ S
I. Financiai: v .

A N o
Question # Higher Evaluation Lower Evaluation

1 ST S 4

2 : . . B . : : A

3 : A L , : . B

B T R - .. B L . A

17 0 R .- B . A

50 R | A

55 CIE FE I T TI BA I ., ) o

ygi S R T ~ B‘jéﬁé . k . A

T3 e i B S A

79 B A

8 A B

. Higher score=-students think financial coneiderations are very important to
college attendance,

Lower scofe--student feels that money is not necessarily needed or important
in gaining # collega edvcation,

;0 ‘ | -76;
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11, Difficulty:

Question #
5
6

Higher Evaluation
A

A

Lower Evaluation
B

~ Higher score indicates student thinks college difflculty high. Higher
evaluation of college work, oo ; S

EXTE

«77-
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1II. Social:

Questioﬁ # Ry Higher Evaluation ‘Loyer_Evaluation
1‘5 - A ;‘ B
22 ‘ | A 1)
24 & ) A _ B
28 = | A B
29 o A - B
30 » , A B
35 ‘ A B
52 ¢ | B A
67 ; | B - A
71 i A B
74 g A B
80 | A B

Higher score indicates that a student perceives college as a place of fun
and enjoyable social activities. . nEo i :

Lower acoreoel:udent does not perceive ¢ollege as such a soclal, fun
experience.

[}
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IV. SOCIORCONOMIC STATUS:

Question # Higher .- Lower
4 « B - A
o | A B
40 ’ A - , B
43 B A
47 ' A B
49 ' A i B
St ‘ A B
58 : A ¢ , B
; 59 ) B’ A
62 . - A B
72 B ‘ ‘ A
78 P A » LB

. : . . I
' | |

. The hisher score imdicates that students view -ollege aa having greater
1n£1uence on S.E.S. g ELRAS 4

Lover lcore--atudents perceive college as naving little or no 1nf1uence on
S, z s.

-79-
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V. 1Intellectual and Cultural:

Question # ' Higher = - Lower
12 B : A
13 - A B
18 - ' A B
20 ' B . A
23 B A
34 . B .. , A
39 . B - A

T4 | A B
46 . , A B
54 - 3 A
64 B - A
81;‘ B o B 4 A

The higher score indicates the students' view that college is an intellectual
and cultural stimulating experience. -

. .

Lower score indica;es college is nnt terribly stimulating.




VI. Independence:

Question # Higher . Lower

7 - A | B
16 B . A
19 A B
21 B A
26 A B
) ' _ B A
36 A B
37 A B
8 | A B
48 A B
55 B‘ A
” - B A

RORTI RPN § B S SCPITIS T Tt PR SR RARUSVIN SO ot St HRETI -
Higher score indicates students think of college as a freeing experience.
They are to decide for self and achieve independence.
frmey yowid g el opnrteselt 0l S SRR T o 3t : 3
Lower score-=students feel college is not a freeing experience but a8 pro-
longation of rules, continued dependency in loco parentis, .

s T : . -
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VIJY, Vocational:

Question # Higher Lower

8 A B
9 ’ ‘ B A
25 A B
32 A B
41 A B
45 ' A B
57 A B
68 .. B . A
.69  : ‘ AL | B
E 75 . o ' A B
82 .' ' B . . A
83 ‘ A B

Higher score-=atudent feels and attaches great 1mportance to the vocational
. aspects of col‘ege training,gv.=~._u:._ e o :
'n.z, A T S
Lower score--atudent does not view a college education from a vocational
- orientation but rather from an educatloaal well-rounded growth

experfence, . xe U I v cowd et Looavdiol e

Qo - : -02- ‘ ’
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Appendix F

STUDENT FOLLOWUP QUESTIONNAIRE

DIRECTIONS: Please be sure to ansﬁér évery quéstion below. Mort of the

questions can be answered by
the answer you choose. Mark
instructed to mark more than

A. Today's Date

Just marking an X in the space to the left of
only one answer to each question except where
one, 1

Month Day Year
B. Name
Last First Middle Initial
C. Date of Birth
. Month Day Year
D. Check one: Male o
Female E. Social Security Number «--%eaXaa..
F. High School
Name City

1. Have you attended college since leaving h gh school?

Yes, as a full-
Yes, as a part-
Yes, I entered
L. Yes, I entered
) No, but I plan

—— No, but I plan

idea when,

No, and I have

time student.’

-time student.

but have dropped out tempornrily.

but dropped out and do not plarn to return.
to enter college within a year or tvo,

to enter college eventu.lly; I have no

no plans to do so, .

. - 2. Did you want to go to college?

NO

=
eyl R - i

ho, I wanted to
No, I wanted to
No, I wanted to

school.

earn money.
get married.
go into military service at once.

No, I was more interested in going to some other kind of

No, for some other reason than above. Please specify.

O

ERIC §

Aruitoxt provided by Eic:

OR
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3a,

3b.

4a,

4b,

O

ERIC

Aruitoxt provided by Eic:

Yes, but I couldn't afford it,

Yes, but I couldn't because of & family erargency.

Yes, but I couldn't because I was married,

Yes, but I wasn't qualified because I hadn't taken cellege
preparatory courses required for admission,

Yes, but I didn’t apply because my grades weren't good
enough,
' Yes, I applied but wasn't accepted,

Yes, but I didn't go for some other reason., Please specify:

N ot
X “

at kind of schocl have you attended since leaving high school?
Please fill in name and location below,

S

None
college offering bachelor's degree or higher
Junior or community college

technical institute

school of nursing (3-year program)

school of practical nursing

business school

trade school

An armed forces enlisted school

_____ Other (please specify)

o - - . S -

Name and location of school attendea since loaving high school

School -

City - et Toes e ~ State

Are you ({n a degree program?

- Yes
_ No

Which of the following degrees are you presently engaged in earning?

None .
B.A. or B.S, . . - - V

- A.A, or A,S, -
Other

ORI R T PR : - : ¢
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5.

7a,

7b.

8a.

8b.

9a,

gb.

In which of the following areas do you expect to specialize or "major™
in college? Mark one even if you haven’t made up your mind definitely,
Please MARK ONLY ONE.

[T

Mathematics Agriculture and Forestry
Physical sciences . Psychology

Biological sciences ~__ Philosophy

Social Studies Religion

English and Literature Educeacion

Foreign Languages Engineering

Fine Arts Business and Commerce
Music , Home Economics

Some other (please specify)

Approximately how far is your college from your home town? miles.

Have

|
1

Have

=

at

[T

What

1]

=
[+
[a]
[+]

you ever applied to college?

Yes
No

you ever applied to a2 college in [Jew York State?

Yes
No

type of college?

Four-year private college
Four-year public coliege
Two-year private college
Two-year public college
Three~year nursing school
Other type (please specify)

type of college in NEW YORK STATE?

Four-yesar public college
Four-year private college
Two=-year public college
Two~-year private collicge
Three-year nursing college
Other type (please specify)

you accapted by any college?

Yes

Were

No

you &tcepted by a college in NEW YORK STATE?

Yes
No

-85
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9c, Are you presently ATTENDING a college in New York State?
. Yes o k »
No

10, If youAare NOT preéently & ‘ull-time student, please étate your present
employmert (occupation), If you are unemployed, write "Unemployed,"

e
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Appendix G

COLLEGE FOLLOWUP QUESTIONNAIRE

NAME OF STUDENT

HOME ADDRESS

INSTITUTION -

l’

2.

ERIC

Aruitoxt provided by Eic:

Is the above named student ATTENDING your institution?

Yes
No

———

Was the student "ACCEPTED" but is not attending your fnstitution?

Yes, was accepted, not attending
No, was never accepted
Not applicable

Is he/she in a degree program?

Yes
No
Not applicable

Which of the following degfeeslis he/she presently'engaged in earning?

None
B.A, or B.S.
——. AJA, Oor A8,
Other {(please specif;)

— Not applicable

Which of the following sreas is he/she eanrolled in as a "major'" field
of study?

Mathematics Psychology
Physical sciences Philosophy
Biolog%cal sciences Religion

social Studies Education

English and Literature
Foreign Languages

Fine Arts

Music

Some Other (please specify)

Engineering

Business and Commerce
tlome Economice
Agriculture and Forestry

T

Not applicable

T

Is the subject on a scholarship?
Yes

No
Not applicable

-87-
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Appendix H

STATE UNIVERSITY OF NEW YORK ADMISSICN CXAMINATION

This test is sometimes referrcd to as the New York State Reg;nts
Scholarship Examination, The Regents Scholarship Examination or RSE
is constructed by the State Lducation Department each year and is
administered by each high school to its seniors on one day during the
first week in October, 128 scores serve not only as the State University
Admission Ex;mination for the State University of New York, but are the
basis of Regents Scholarships and Scholar Incentive Program Awards.
Alternate forms of the test are offered at State University centers
throughout the State at regular intervals during the year to serve only
as the State University Admission Examination., Therefore, for the October
administration, the test is designated the Regents Scholarship Examination,
" while later administratiors of alternate forms use thé name, State
University Admission Examination,

According to Spence‘(1962), the SUAE is made up of two subtests,
schoiastic aptitude and achievement, each having 150 items. The aptitude
half has five parts, each having 36 items: same-opposites, reading
comprehension, vertal analogieé ;1gure analogies, and arithmetic reasoning,
The achievement half alsio hae /e tarts, but of unequal length: English,

social studies, mathematics, c¢ience, and art and music. Each year's test

ts designed to provide a mean of 159 with a standard deviation of 40 plus.

Q -89-
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App-ndix 1

THE HOLLINGSHEAD TWO FACTOR‘INDEX OF SOCIAL POSITICN

The Hollinéehead Two Faeeorylhdeg of.Social Posieion was developed to
meet the need for an objective, casily applicable procedure to estimate the
poei(ions 1ndividuals occupy in the status of structure of our society.

Occupation and eaucation are the two facfors utilized to determine
social position. To determine the social position of an individual or of
a household, two)items aie egsgsential: 4

1. the precise occupational role the head of the ousehold
performs in the economy; :

2. the amount of Zormal schooling received.
The factors are then scaled according to a system presented by
Hol" ingshead. These factors are then weighted and combired, The weight
for each factor is:
Occupation -=-ecccecceccaaa. 7

- Education Sressmscessse-as 4

The scaled value is multiplied by the factor weight. The score for

Occupation and Educaiion are added together o yield total score.

Soctal Class - .- : Ranga of Comgurnd Scores
R PR R s 11«17
. - - . 18-27
111, - - 28-43
A A 4460
- V. 61-77
-90-
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Appendix J

DEFINITIONS OF THE VARIABLE MEASURED BY
THE EDWARDS PERSONAL PREFERENCE SCHEDULE

(ach) Achievement - To do one's best, to be successful, to accomplish

tasks requiving skill and effort, to be a recognized
authority, to accomplish something of great significance,
to do a difficult job well, to solve difficult problems
and puzzles, to be able to do things better than others,

to write a great novel or play.

(def) pefer :e -~ To get suggestions from others, to find out what

others think, to follow instructions and do what is

., expected, to praise others, to tell others that they

have done a good job, to accept the leadership of others,
to read about great men, to conform to custom and avoid
the unconventional, to let others know and make

decisions.

(ord) Qxdexr - To have written work neat and organized, to make plans

’

-

b;fore starting on a difficult task, to have things
ofganized, to keep things neat and prdﬁrly, to make
advance plans when taking trips, to organize details

of work, tc keep letters and files according to some
system, to have meals organized and = definite time for
ecting, to have things arranged so that they run

smoothly without change.

. (exh) Exhibition - To say witty and clever things, to tell amusing

jokes and stories, to talk about personal experiences

and adventures, to have others notice and comment upon

-91-
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5.

7.

8.

ERIC

Aruitoxt provided by Eric

one's appearance, to say things just to see what effect
it will have on others, to talk about personal achieve=-
ments, to be the ceﬁter of .sttention, to use words that
wothers do not know the meaning of, to ask questions
others cannct answer,

(aut) Autonomy = To be able to come and go as desired, to say what one
thinks about things, to be irdependent of others in
making decisions, to feel free to do what one wants, to
do things that are unconventional, to avoid situations
where one 18 e#pected to conform, to do things without
regard to what others may think,rto criticize those in
position of autharity, to avoid responsibilities and
obligations,

(aff) Affiliation - To be loyal to friends, to p rticipate in friendly
groups, to do things for friends, to form new friend-
ships, to make as many friends as possible, to make as
and share things with friends rather than alone, to
form strong attachments, to write letters to friends,

{int) Intraception - To analyze one's motives and feelings, to observe
others, to understand b-w others feel about problems,
to éﬁt oée'é self in another's place, to judge people

| by why they do things rather than by what they do, to
analyze the motives of others, to predict how others
will act.

{suc) Succorance -~ To have others provide help when in trouble, to
seek encouragement from others, to have others be kindly,

to have others be sympathetic and understanding about

=92-
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10,

11,
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perscnal problems, to receive a great deal of affection
from others, to have others do favors cheerfully, to be
helped by others when depressed, to have others feel
sorry when one is sick, to have a fuis made over caue

when hurt,

(dom) Dominance - To argue for one's point of view, to be a leader in

groups to which one belongs, to be regarded by others
as a leader, to be elected or appointzd chafrman of
committees, to make group decisions, to settle argu-
ments and disputes between others, to persuade and
influence others to do what one wants, to supervise and
direct the actions of others, to tell others how to do

their jobs,

(aba) .Abasement ~ To feel guilty when one does something wrong, to

accept blame when things do not go right, to feel that
personal pain and misery suffergd does more good than
harm, to feel the need for punishment for wrong doing,
to feel better when giying in and avoiding a fight than
having one's own way, to feel the need for confession
of exxrors, to feel depres;ed by inability to handle
situationé, to feel timid in the presence of superiors,

to feel inferfor to others in most respects,

(nur) Nurturance - To help friends when they are in trouble, to assist

others less fortunate, to treat others with kindness
and sympathy, to forgive others, to do small favors for
cthers, to be generous with others, to sympathize with

others who are hurt or sick, to show a great deal of

T -93-
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12.

13,

14.
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(chg)

Change -

affection toward others, to have others confide in one
about personal problems.

To do new and different things, to travel, to meet new

- people, to experienﬁe novelty and‘CHange in daily

routine, to experiment and i{ry new things, to eat in
riew and different places, to try new and different
jobs, to move about the country and live in different

places, to participate in new fads and fashions.

(end) Endurance - To keep at a job until it is finished, to complete

'y

-

any job undertaken, to. work Lard at a task, to keep

a puzzle or‘problem until it is solved, to work at a
single job before taking on others, to stay up late
working in order to get a job done, to put in long
hours of work without distraction, to stick at a prob-
lem even though it may seem as 1if no progress is being

made, to avoid being interrupted while at work.

. (het) Heterosexuality = To go out with members of the opposite sex, to

engage in social activities with the opposite sex, to

be i1 love with someone of the opposite sex, to kiss

:thqse of the opposite sex, to be regarded as physically

attractive by those of the oppbsite sex, to participate
in discussions about sex, to read books and plays involvy-
ing sex, to listen to or to tell jokes involving sex,

to become sexually excited,

" (agg) Aggression - To attack contrary points of view, to tell others

o
A

.,

e

what one thinks about them, to criticize others publicly,

to make fun of others, to tell others vff when disagree-

~9fa
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ing with them, to get revenge for insults, to become

angry, tc¢ blame othors when things go wrong, to read

o Ty

newspaper accounts of violence,
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Appendix X

DEFINITIONS OF THE VARIABLE MEASURED

BY THE COLLEGE IMAGE SCALE

The College Iwage Scales in their final rorm consisted of 84 alternate

choice ftems :elsting to seven different aspects of covllege. Each aspect

consisted of 12 ftems. Definitions of the seven categories follow.

1,

4'

ERIC

Aruitoxt provided by Eic:

Vocational - these items dealt with (1) whether vocational consid-

Finaacial -

erations were an ifmportant part of a college curriculum;
(2) the importance of college education as a preparation
for a vocation. The aspect of college evaluated by
these {tems was just how vocationally oriented the sub-
Jects were in their consideration of conllege.

these items assessed the relative cost of attending
cvollege as'perceived by seniors In high school, Items
offered comparisons with the cost of attending high
school, the amount of money required to consider atten-
diﬁg college, the necessity of part-time employment,
and the financial abilitics of those who go to college

to pay their own way.

Intellectual - these ftems dealt with the extent to whichk college

students in general attend lertures, discussed their
subjects, appraised honor societies, and the extent to

which college students valued academic achievement.

Independence - these ftems questfoned the extent of student freedom

related to personal affairs, degree of intr:llectual
independence, anticipsted responsibilityv, the need to

conform to campus mores, the amount or lack of restric-
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tions on a college campus,

3. Socizl - these iters cssessed the importance of dating, social
organizations, frequency of activities, and the e&r.ount
of time devoted to them.

6. Status - these iftems dealt with the role of college graduates as
éommunity lesders, and the importance of family posi-
tion to those who attended college was included.

7. Difficulty - these items dealt with the level of difficulty of

courses ard programs on the college campus; it also

included th: amount of time that a student felt he

should be engaged in such activities.
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