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AESTRACT

The purposes of this paper are: (1) to state basic
assumptions underlying a nev and different approach to serving
college studeats in their personal growth; (2) to describe the
desirable characteristics of a comprehensive educational-vocational
development program at the college level; (3) to examine the status
of current higher educational practices; and (4) to discuss the role
and functions of the program specialist - a new student personnel
type proposed in the paper. It is arqued that a new specialization is
nceded in collegiate student personnel work which is referred to as
"Student Program Specialist." In this role, he vould be responsible
for all student acadeaic advising and general career devalopment.
(Author/TL})
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SARILY REPRESENT FFIC-AL OFFINE OF ED0)
CATION PCSITION OR FOLICY

By JOBN C. SFYMOI'TR AND J, VERNON RLACKRUPH
University of Alabana
e plven
by Tirs David M1, Sectoral sentidste, Untveraity of Alabana,
in researching background materials for this paper.

George G, Stern (1969) has made the observation that those institutions
of higher education which provide opportunities for personal growth cn the
part of students have far fewer problems than institutions with limited eppor-
tunitfes in tuis direction., While the concepts and proposals suggested ir this
paper are not set forth as panaceas for student unrest on the college campus,
they are viewed as essentfal elements in the prosram of opportunities for
personal prowth on any cempus. These concepte are specifically related to
the career devclopment phase of a student's personal gro?th while in collepe.
Astin and Panos (1969) provide suhstantive r.search on the educational and
vocatfonal develooment of coliege atudents, and their findings sappsrt the reed
for pricrity concern in this area of personal growth. d

The purpose of this paper is not tu add further justification to the nee
for concern, but rather it 1s o state basic assumptions underlying a new
and different approach to serving student needs in this area, to describe
the desirable cbaracteristics of a compr;hensive edncational-vocationel deve-
lopment program at the c. 1lege level, to examinc the status of current prac-
tices related to studen?'s educational and vocational development fn higher
education today, sni to discuss the role and functions of the program fPeCia:ist
8 new student personnel type proposed in this repo}t. This paper will use the )
;bta!e "career development' in 1ieu of "educational and vocational development.

T™wo basic assumpiions should be examined prio; to exnloring the worldd of

: tionaliem
the program specfaliat {n higher education. First, long-range direc
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. =23 supnesiad by Allport {1965) in his concept of "propriate ntrivirs’ -
Lromotes personslity stability io individuals which {s noticeably lacking 1if one's
soals are essentially short-term or are borne on the winds of chance. Indeed,
Lliport's vi~ws suggest that such perscnal direction may bg responsible for re-
«aeing to sone degree unrest withiw students. WHe g¢tates,

then the individusl {s dominated hv segrmental drives, by compulsions,

or by the wind of circumstance, he has lost the futegritv thut comes

only from maintainiug major directions of striving. The possession

of long-ranpe goals, regarded as central to one's personal existence,

distinguishes the human being from the animal, the adult from the

ckild, and in many cases the healthy personaslity from the sick

‘pp. 50-51).

The second assumption relates to the development of reslistic career objec-
‘1es 83 a psychological process as opposad to an event or the gpecific puint in
time at which a8 choice is made. Super (1957) has had a signiffcant influence in
L.is regard as he propounds the emergence of a significant self-concept as one
negotiates a.series of vocational developmental tasks. This paper takes the
nosition that career development processes which are emphasized by specific
cttentiou from significant persons in the student environment provide students
vilth reasonable, envisionable long-range goels vhich are quickly incorporated
{ato the personality strvcture as appropriate movement toward an enhanced state
.. being.

Desfirable characteristics of a formal program designed to produce opportunities
for personal prowth can be enumerated. First, the program should serQo ALL stude.ts
enrolled in the institution according to each atu&entfa individual needs. It is
reasonahle to expect that students at any given institution would vaxy widely in
their career developmental atages, and meaningful isaiatance would be that help
Frovided at the current level of development of esch stwdent, The second charac-
terdistic vhich yould be desired i{n this program is that 1t acts as a facilitetor of
14t:gtAtlon of exit:iing éroat-us, servicet,'gnd apportunities for personal growth.
Spicifically, Fﬁe program is seen as giving nev meaning to instftutfonal testing
praprame, orientation, counseling, and pll&enent services; it enhances thece exist-

Q
FRJ(C rexvicen rathar then replacing or supplanting them within the {nopttuticn.
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Another characteristic of the progrem 1s closelv related to the last on=
rentio.zd: the oropram serves to smooth out the transition fro: one institrticnal
ptcgiﬁs and/or service to another and is so organized that it prevents stulents
{ Eecomtnn "lost" in a whirlpool of institutfonal life. In ogher words, tte
vrcrTan lends a desvee of logic and normaley :u the seauence of uxpericnces through
whixa students progress. Still another rharacteristic woithy of mention here is
thac professiona{ personnel witu adequate qualifications to perdorm in tiaeir roles
a1 2 utilized within tﬁe program, but varying levels of ccmpetency can be zccomo-
datzd while ensuring quality service to atudents. The {mplication seews clear and
simple: ' the program 13 so organized that entrylevel professional staff (f.A. degree
as & minisum) are supervisad by senior, advanced-lavel professionals,

Firally, the program must maintain a Ligh degvee of flexipility which permits
raxioun response to individual needs and situations. The admon!tion inherent in
this characterirtic geems to shouv, "Never drop a student from active participation
in the program becauze you feel he~ 18 ‘all set' and vell on his wav." Failure in
coirsz work, change of career objective, leaving and returning to college, and a
R:241 many other circumstances preclude "closed" cases as long as the Indiiidual 1is
en::11ed in the institution. The student must have the cpportunity to utilize the
scrvices of the progrem at any time; the program must maintain pericdic contact with
the student even though his program eppears to be going well.

The thesis of this paper is that a new type of specializat{o~ is needed in
collegiate student personnel work {f gsuch a proprsm 1 to be realized. This now
speclaliat 18 raterred to here 88 the ''Student Program Specialist.” He 1is respon-
aible for all student academic advising and general career developrent at this con-
cert 18 used in this paper. Tince the basis for a successful cireer development
proxram is successful academic advimory service, our purposes may be served best
by ¢uanining the current status of rclated practices and programs which are common
to higher education today. This examination will peruft an evaluation of these

Q

FRJ(Crvices and proxroms in terms of the objective being discussed now, career duvecpuent.
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Thare are fsur areas of Instftutional activity which appear ©o be closely related
.0 the topic: Orientation, the céunseling servica, the placeacnt sz2rvice, and

f:culty advising. Fach of these will be discussed briefly,

Orientation

Orientaticn as it now exists can he divided into two brecad categories. The
first provi&es a pre-collegé experience varying tfrom two to'five days sometime
Juring the summer prior to the fall scmester. The other 13 g program during the
first semester the freshman 18 on campus deve'oped around & series of convocatiors
ot as in some cases 1t 1s made pact of a required course (Fnglish). In almost all
.~8¢8 oricntation does not go beyond the freshmar vesr. Perusal of orientation
Ytarature indicates that neither approack has heen found to be clear in its gca's
Lot 2ffective {n meering the nceds of the studente. In 3 survey of two state
universities, Black (1964) found that:

(1) The freshman students ~vanted iore emphasis to he placed on

academic activities and leas on social.

(2) Tre students felt that much of the information given during
orientation was prematvra, and con§equcnt1y soon forgotten.
Cole and Ivey (1967) at Colorado State University dtd not find significant &if-
ferences betvween studenta attending and not attending a pre-college orientation
rith reference to the following:
(1) Befng more certain of a college walor
(2) Being more confident of their chances for succesaful acadenic
performance
{3) Raving a difference in attitudes tovard academic achievenent, .
social 1life, counseling, or tﬁe University

(4) Waving a Qgher level ‘of acadenic achievement during the

Q
]EIQJ!: first quarter of college
P o v . {;
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}ihraa and Lecrard (1967) at Curahoga Community College repnrted no aipniffecan:
«ifference hetween the experimental and control groups on mean grade point oweisazds
r.f the first and second semesters and no significant differences in value orienta-
+ien a% the end of one sewvester. Griff£n and NDonnan (1970), Auburn Univercity,
Zound that freshmen vho attended orientition were not helped cixnificantly to
inprove academic performance. There was nu statisticaily sipnificant dlfference
with regard to the number of freshmen students whe changed their curricula or whe

wi’'Wdrew trom school in either group.

Counseling Services

After surveying counseling centers in 60 major colleges, Warnath (196))
tates that the present philosophical and oparational approach of most centers deo
not allow them to reach more thau 15 per cent of the student body in a given yeur.
“tey concluded, "By sheer necessity, coungseling centere are searcking for more
eppropriate and effective methods for bringing the potential of their professional
~taff to bear on problems affectinpg a larper vroportion of the campus comunity’
‘p, 3R).

Lohnes (1969) {dentified crystallization of occupational poals and a stratepy

A
for pursuing that poal as s major developmental task of college Students. Tha

college forces the student to chose a curriculum which will be limiting in its
range of fuvture development in other aress. The student who realizes the implica-

tions of this choice wil?! experience an identity crisis in the face of this task.

.

"o thia Lohnes states

The instftution prompting this problem should provide assistance
to 1t3 students in their career development struggles. A career
guidance services program shonld be available to all collepe
students. 1In general, the propram should help each student know
himself, underutend the educationsl and vocational structure of
our society, and relate this knowledge in exploring his career
potentiaslities. This leads to crystallization of career gpoals
and a strategy for pursuing them throuph a planned series of
personal f{nftiatives, educational and otherwise. Specifically,

Q the protetype collega puldance system should focus on helping
]E[{J!: student choose appropriate and satisfying colelge majors.
s e :

J
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Si~or €1957) states that

If educational programs are to make tiieir needed contribution

to vocational development, the responsibility for planning

and for co-ordinating them, and the responsibility for carrying

o1t specinlized aspects of these programs such as appraisil and

counseling, must be assipgned to staff members vho are srecifically

trained for this type of work (p. 311).

Paving identified the responsibility for career development as a couaseling
function, Super raises an important quesiion. Are counselinp agencles adequstely
nve.ared te respond tc these studant needs? Lohnes (1967) acknowledged that the
zzeponsibility for vocational and developmental needs of students usually raosts
with the counseling ce~ter. But this presents two rrobleme:

(1) The average counselor sees himself as a therapist who should
be aoplying himself to helping seriously disturhed young
peonte, and
(2) The averape counseling rcsources are so limited that, if
a majority of colleze students sought career guidance, the
staff would be completely swamped (n. 17).
In a study by May and Warnath (1967) at Oregon State University it was found that
rost students did not know where occupational information was available and only
a siall percent knew thare were nsccupational files in the counseling centers and in
the library. The great major'ty wanted the university to nrovide a central occu-
patfional file with most maming the student union (40 percent) or university lihyavy
{25 perscnt) as the best lecation. The counseling center was mentioned by only
t«vo percent of the students.

Simpson (1967) indicated that 20 percent of the students have a gocd under-

standing of their goals, another 20 percent have a genetral idea ~f their gpoals and

neither will experience difficulty with their college carcers. The remaining 60

parcent lack objectives and will nned assfstance.

ERIC
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Placement Services

Arbuckle (1953) observed that placement is the final phase of a carcer
dnvelopment program. 1o be sure, plaéement 1s an important aspect of any such
progrem and 1s a highly specialized operation. In tarms of caveer develervent
nlncement services without prior contributions from other programs would be charac—

terizad as "Teo little, too late."

Faculty Advisors

A number of weiters--included amowng these Melvene Mardee (1969) and F. H. Koile
(1954)--have workad hoth faithfully and diligently to show that the college faculty
nember can effectively handle the responsibiiiéy of academic advisemen? for students
It is notable that at this time there appears to be little or no empirical data
io support this view but there is considerahle evidence to the contrary.

A survey of treshien at a large state institution, which exerted a rreat deal
of time end effort to the traditiocnal orientation and faculty advisiig, found that
6% of the students were very negative in their atiitudes tovards this program
(Cecil, 1970).

Jamrich (1955) surveyed 30 selected collepes and investigated the orpanfza-
rional procedures in faculty advising. Only one-third reported that their pro-
grams could te labeled "successful,”

Donk and Oetting (1368) found that oniy 25% of the 360 faculty members surveyed
indicated the present system effective. They char;cterized the faculty-advisor
program as one which has penera2.ly deteriorated to marely clerical chorea of
course selection and schadule sizning.

Dilley (1967) conductzd research to detérmine the availability of faculty

for student consultation. Re repocted that 50% of the faculty surveyed were

Qo ~navailable for consultation when gariour; efforts were made to contact t'em.

RIC
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Rcvert F. Topp (1970) provost of the U. S. Internatlonal Undversity sintes
R - "regular“ university professors, generally speak;ng, are not gocd schedulliy
cunsaelors. Simpson (1967, p. 238) states that 'the word advisement has dagenerated
+o mean the solection of courses for a particular term during the hustle aﬁd hustle
of a hiphly stouctured short perfod of tir:for regxstration of pre-rcaistration.”

1a further states that over half the courses dropped and zdded at the beginning of

cach term are the result of poor advisiug.

Krapf (1968) surveyed 203 private and church relatec colleges; the purpose
1;ag to deternine the extent of faculty involvement in student advising progrezs and
to detevmine whether there are trends toward the employment of full time counselors
+n carry a portion of this role. Ninety-eight percent of the schools had faculty
fuvalved in advisement and of this group 37Z favored major changes in the faculty
ad.1siog program. ’ >

Musella an? Rusct. (1968) in one study revealed that competcncy, knowledge,
and the ability fo organize and explain were more important to students than the
puofessors’ attitudes towords students.

Tead (i962) pointa out a need, which ia probably universally felt in higher
eiacation, for more faculty involvement with studercs. Interestingly enough,
Howevet. his comments are directed toward those kind of involvemants which are
intellectually atimulating and explorative in nature, and not the kind of re'atfcn-
ships vhich “ave as a central focus the rather narrow view of scheiule planning. /

These tindings curry with them fmportant implicationa for consideration of the
faculty's role in higher education, The faculty should te re.cgnized as high level
pex=onnel .ith organizatioral and functional planning abiiitiea which enable them
1 cffectively promote lezrning in othera, These talenta must be used i ways which
aze coustructive and contribute directly to the teaching-learning procezss per te,
1hrough being relieved cf thu program sdviaing chorea which are presently assign:i

o “n faculty muben. the faculty gains time for instructional planning, in-service

[]2\!:irndy vtich leads to Increiased teaching effectiveness, and velationships with

T
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student: wio have the aptitude for and interast in the indivdduval prolfersoris {leid
7 cpecialization. Similarly, the studcat gafns by this arrangemcr.t in reill ottor
vys.  In addition to more effective teachers in his clusses, h2 recelves helo [ren
a spr:lalist who is sensitive to his educational, personal, social, financial, voca-
¢7onal, and ethical councerns, a full-time institﬁgional steff wevber whose tatal

~:forts ar2 directed toward such assistance.

The Propram Specialict: Role and Furnction

The program specialist is vieved as a n:w specie in the student persorcel
faniirg conaequentiy. this statement on his rcle and functions is suggestive at
this point in time rathe- than definitive. llowever, certain rosponsibilities and
functions can be ascribed to the positicn by deductive reasoning based on knowledse
of toth career development concepts and higher edu:ntion Institutional precessus,
The following 1ist should enable one to formulate a workable idea cf this new posi-
tiou and the progran in which it is centered:

{1) The program specialict is involved in an integrsl manner in th2
crientation program of the Znstitution. MHe helps develop the orientsa-
tion program ao that a student's initial registration for clas: s evolves
fcom the oriertation exmerienc:s as a natural consequence. He is respun-
sible for the initial registrvation of all students who are assigned to
him, Assignment of students {g besed upon the area uf academic Intecest
declared by the student since the program cpecialist himgelf scrves

a linited fleld of the scademic area, For exampli, etudeats who declare
an interest {n natural sciences would be assigned tu a progrem spocial ist
wvho devotes his attention to students {n the natural science area. A
specialist would also be availeble to tne unde:zfded etudcnt,

(2) The prosrﬁn specialist schedules new gtivlants for small-group
progran development sessions during the firs£ term they sre nrolled.

Q :
Ez [(:‘ He is respensible for sorting his advisees into groups hich lend themeelver

s 9
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to high productivity levels, During the small gcoup eetdsis, hic
provides euc) student with opportunities to explore fu'ly the options,
requirements, and decisions which must be made. Each advisee completes
an educaticnal program plan which sets out each step ‘eading to graduation.
(3) Test interpretation is an importanﬁ part of the progvam specialist's
wore, Sfudents may need this type of assistance at orientation, during
small group sessions, or at any later period in his college c¢areer.
Normally, the program srecislist would not administer tests, but would
confine his services to interpretation. ‘
{4) Te devalops a eystem of information relateddto both educaticnal and
vocational developr:en“. A sound knowledge of the curricula offerings of
academic areas he serves as well as of vocational or career opporiunities
related to thcse areas is enressential part of his expertise. Fe
maintalie close contact with the faculty in the academic areas for which
he 18 responsible, and changes in acsdemic curricula or requirements
are transmitted to him immediately upon approval so thiat any impact upon
studenta can be provided for in a minimum time pertod.
(5) The program special’st develrps and/or uses an automatic data
processing system in handling student program plens on file with him.
Il{s system is so consrtructed as to permit projections of course nzeds
thus enabling his institutison to offer courses and eatallish sections
based on studert requirements rarter than guesswoik. Me would contribute
materially to his institut;;n's avoiding coursea which don't 'malk2'’,
overioaded sections becauge of unexpected demany and imblances in )
faculty loadi. The system permits students to obtai:» lnexpensive copies
of their programs for review at any time and facilitates changes they
wish to make in their programs. In additien, the avtcmated reco:ds make
identification of those influenced by curricula chenger simple.

{6) Peferral services are intepral to the progtar specialf.t's opera-

19
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ticn. Students with deep concerns in the area of career dzvelopmen®
or with other concerns which prevent adequate progress in this area are
readily identified and are ref;rred to the establishad counseling service
of the institution. Referral is handled by a qualified profeszional a:-
should enhange the chances of Quccess in the ensuing‘work of the ceunter’s
counselor. The program specialist knowledneable about other services-
health, financi#l alds, etec.-und can refer studeits as indicsted by their
cencerns,
(7) Placement of graduating students is enhanced by the work of the
program spccialist as he readies his students to take advantage of the
services available in this area. The transition from program specialist
to placement specialist i{s a smooth, logical process and functions for
both those seeking immediate employm2nt and those prepariag to enter
graduate study.
(8) 1Individual servicas to students include a periodic review of the
records of students assigned to a particular program specialist (the
ADP system updates records routinely as to grade earned, etc.),
soheduling individual conferences upon request bty students us vell as
atithe discretion of the program spécialist, review and approval of all
coucse changes, specific counseling for withdrawals aud for students
desiring to reduce their academic loads, and counseling sugpested by
members fo the faculty for certain students. These services vould pro-.
vide a degree of contact of a specific nature thas is almost unkrnown
in higher eduzation today.
(47 Finally, the program specialist certifies to the appropriate
authority on campus the eligibility of students for graduation. This
getvice simplifies a problem that provides head:ches for rziny college
registrars today, but it does not eliminate the need for cértain ser-

vicea by thelr offices.

11
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In conclusion, it should be pointed out that full time academie ccunseliors iave

been used successfully in a few institations. Meskill and Sheffield (1970) pro-

N
vide a report on one such venture., The idea of fuvll-time ascademic counselors ig

rcertairly a step in the step in thé direction pointed to in this paper. However,
the position taken here is that student persoanel must move ahcad much farther and

encompass the full scope of responsibilities which are seen as the role of the pro-

gram spcclalist: comprehensive career developuent sssistence.
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