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Whatever may be wrong with the paraprofessional

prograr. in the s:.;Lools of NI,1 York City, none

of it could outweigh the over;;Ielming evidence

we have found of its success.

H.M.B., C.B.A. and B.J.V.
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PREFACE

The widespread introduction of paraprofessionals into public schools
was one of the noteworthy e\., e. Its of the 1960's. o decade notable for
many innovations in education. It has been estimeLed that the ranks of
the 200,000 teacher aides now employed in the United States will grow to
1,500,000 before the end of this decade.

The general use of paraprofessionals in schools, following scottred
and much-publicized pilot projects of earlier years, had its origins with
the Community Action Program sponsored by the Office of Econcmi: Onportunity
in the early 1960's in which there was an emphasis on finding socially-
significant, respectable work for the unemployed which oight lead ultimate-
ly to professional status. The movement received a powerful impetus with
the enactment of the Elementary and Secondary Education Act of 1965,
which supplied funds for services to economically deprived and education-
ally disadvantaged students. lice New York State Urban Education Program,
established in 168 and patterned closely after r:-TA Title I, made pessiale
a further increase in the number of poenprofessionals carpi, yid by sehoo.,,,

The Se York City iniblic schools have ec.Iployti auxiliary personnel
for over a decode and now have 12,000 aides al work in classrooms and in the

cc,mmunit.ies. This report of a study of a sample of the paraprofesiionaIs in

district decentralized FSEA Title i and New York State Urban Education Quality

Ineentiv( Programs in the New York City schools during the 1'269-70 school

year provides answers to some of the basic questions which researchers

and administratols have raised about paraprofessionals such as: What

demographic factors characterize paraprofessionals? What kinds

act wines do paraprofessionals perform? What effects

do paraprofessionals have upon the recipients Cr their services? It

is hoped that the descriptive information contained in the report along

with the implications of the findings will prove useful to all who are

interested in this frontier movement in education.

Dale C. Sussis
Secretary
Institute for Ldueatienal Deycloprant



ACKNOWIELGEMENTS

The Institute for Educational Development appreciates the cooperation
of the many people who participated in the design and execution of this
study.

Dr. Samuel D. McClelland, Acting Director of the Bureau of Educational
Posearch of the hoard of Education of the City of New York, gave valuable
advice on LED's rotations with various departments at the Board and the
individual school districts and schools.

Ur. Joseph Steinman, Director of the Bu'.iness Affairs Office at the
Board of Education, end members of his staff were instrumental in providing
lED with infoianation leading Lc. the ilentification of those paraprofessionals

who were the focus of this invesLigotion. in particular, special thanks are
e:;tended to Mr. ,lark Becker and Br. Clifford Goodman for their belp in pro-
viding the data to lED and clistriluting i number of data collecting instruments.

1ED is indebted to a number of people in the Office of Personnel and
the Auxiliary Educational Career at the Board of Education for background
information about paraprofessionals, which assisted in defining the scope of
the study,

Special appreciation gocus out to those district superintendents and
principals who consented to thi inclusion of their schools and personnel
in this study. In particular, a heavy debt is owed to the many parspro-
fcssionals who devoted time and effort if completing the questionnaires.
Their cooperation and support were instrumental i making. this invfseigatiun

a auccess.

IED wishes to acknowledge the professional services of its advisory
committee; Dr. Walter J. Foley, Dr. Egoa Cuba, Dr. David Krathwobl,
Dr. Malcolm Provus and Dr. Anita Simon, Their understanding and familiarity
with tne procedural and methodological aspects of research investigation
such as this were valuable in the design of the stud: and analysis of it;
findings.

Gratitude is expressed to Or. Searvia b. Anderson and Dr. Donall Rock,
members of the Educational Testing Service,who consulted with the iFD staff
on data collo.:tiou procedures and statistical analysis.

To Niss Nary Toulis and Mrs. ClailvTrewheIla of the Data Station
Corporation, Parti:nlar thanks arc extended for their effort in the
prer,,'eftion and ana:ysis c. statistical data.

A final debt of gratitude is expressed to members of the Iii' staff

who collaborated with us throughout the performance of the evaluation
procedures: Sidney P. Harland; Dale Oussis, Donald E. Barnes, Aida Price
Susan long, Barbara Nad,nick, Nr.ty Carroll Scott, Louisa Nessolonghites
and Glenn Biller. Spec al thanks also go out to Diana Terenzoni and
Lydia Arkin for their assistance in the production of the report.



'TABLE OF CONTENTS

Page

Ust of Appendices xi

List of Tables xiii

Executive Summary xv

1. INTRODUCTION

2. BACKGROUND INFORMATION

3. INSTRUMENT DEVELOPMENT

6

11

4. DATA COLLECTION PROCEDURES 31

5. DATA ANALYSIS PROCEDURES 35

6. FINDINGS AND IMPLICATIONS 40

'Me Characteristics of Paraprofessionals 4r

The Work of Paraprofessionals 55

The Impact of Paraprofessionals 77

Bibliography 101

Appendices A-1

ix



LIST OF APPENDICES

Page

APPENDIX A Reporting Dates of Contract A- 1

AP-7NDIX B Project Consultants A- 2

APPENDIX C List of Impact Survey interviewers A- 3

APPENDIX D New York Cit Board of Education
Paraprofessional Job Specifications for 1969-70 A- 4

APPENDIX E Lstter of March 11, 1970 to
Dr. Samuel D, McClelland . A- 9

APPENDIX F Schools Visited for Pretesting Questionnaires A-I5

APPENDIX C - New York City Public Schools Visited in
Impact Survey A-16

APPENDIX H Types, Nymber and Percent of Data Gathering
Instruments Requested and Completed A-2(

APPENDIX I - Introductory Material for Census Questionnaire A-23

APPENDIX 3 Introductory Material for Job Description
Survey A-26

APPENDIX K - Introductory Material for Impact Survey A-30

APPENDIX L Interviewing Material for Survey ,, A-36

APPENDIX H Data Gathering Instruments... A-43

LPPENDIX N Tables A-132

xi



LIST OF TABLES
IN APPENDIX N

I. Number of People Living in Houselluld

2. Previous Job

3. Career Direction

4. Nmber of Affiliations

5. Types of Affiliations

6. Paaprofessional Distribution Among Districts

7. Hourly Rate According to Job Hours Per Week

8. Paraprofessional Title According :o Present and Previous
Trair.ing

9. Paraprofessional Job Activities According to Present
Paraprofessional Title

10. Areas of Impact According to Target Populations

11. Most Ir.iportant Characteristics of a Good Paraprofessional



EXECUTIVE SUMHARY

This is a summary of the final report of an in-depth study of the use
of paraprofessionals in the New York City public schools, conducted in
the 1969-70 school year under an agreement with flle Bureau of Educational
Research, Board of Education of the City of New York. The work was
authorized by the Bureau on December 22, 1969, and was performed during
the period ,-,nuary-August, 1970, by the staff of the Institute for
Educational Development (IED) with the assistance cf a panel of outside
consultants.

The paraprofessionals studied were those employed in "distret
decentralized" projects, supported by ESEA Title I and New York State
Urban Education Quality Incentive Program funds.

Objectives and Methods

The general concept of paraprofessionals as (1) certain kinds of
people who (2) perform certain tasks and (3) have an impact on certain
of the people around them, led to three tasks the study accomplished;

Task I. To develop a profile of paraprofessionals, giving
background information such a age, sex, ethnic back-
ground, education, level of income, and other charac-
teristics rel..ted to the purposes of the program and
to the impacts paraprofessionals are intended to have.

Task 2. To survey the nature of paraprofczsional work, determin-
i.g what specific activities paraprofessionals carry
out, in what kinds of schools, in what physical locations,
and oa what time schedule.

Task 3. To determine the impact paraprofessionals have on five
significant target populations: (1) the paraprofessionals
themselves, (2) pupils, (3) teachers, !41 school prin-
cipals, and (5) parents.

To perform these tasks, !ED designed and developed instruments for data
gathering and analysis.

In carrying out Task 1, a questionnaire was developed for taking; a
100 percent census of the paraprofessionals being studied, eliciting
information applicable to seven key variables singled out repeatedly in
the literature as being associated with successful programs: (1) ethnic
background of paraprofessional, (2) ethnic background of those served
by paraprofessionals, (3) incot.e, (4) education, (5) number of children,
(6) links with the community, and (7) previous job experience.

In carrying out Task 2, a questionnaire was developed for parapro-

fessionals to use in describing their daily work. The first section dealt



with the paraprofessional's job history ano training, Hresear paraprof(ssional
job assi;.linment, and relations with people in the neighhorb ,d of 'he school.
The second part was a ch'cklist of possible paroprofessioaa-r activities.
IED grouped paraprofessional positions into two separate emitemoriesi one
for "classroom paraprofessionals" (Educational Associates, Hdlicitional
Assistants, Teacher Aides, and Student Aides) c.ud the oiPer for "parent/
cmvunity" paraprofessionals (Family Assistants, Family 4;,cc re, and

Parent PI-op:am Assisrantsl. Classroom paraprofessionals am expected to
work primarily as saprofessionais in the classrooms while par,el/commanity
paraprofessionals are expected to r.erfonn as subprofessional seeial workers,
linking the needs of school children and thou- parents to i resources

of the school and other cemmunily agencies. Tire lob duseri; lion checklist

contained activities appropriate to all kinds of parainches ional positions.
Checklh.t iLems were presented in scrambled order to discever na any

real distinction in duties occured among the paraprofession 1 :. iii,1 arc

employed under the different job titles.

Task 3 was to ; other information about the effects iarapr ,fessionals
actually have on various target populations. Interviewers were sent to
5(1 representative elementary and junior high schools AL each school
interviewers used special interview guides to talk with the principal and
with a sample of paraprofvssicnals, pupils, teachers and parents.

Other inctrum."nts were developed to invi.st4;ati, the charca.teristics and

ae.iviti(s of paroprofossioials moat valued by :incinals and teachers.

ihe Characteristics of Paraprofessionals

A description of the typical paraprofessional, constructed from the
post frequent responses to the yrestionuairc items, shows her to he a
35-year-old, married, Black woman with two children at home; her wages as
a paraprofessional contribute less than half of the $6,500 a year earned
by the faintly; she has nc paid employient other than her work as a
paraprofessional; she br..i a high school diploma; she works 22 hours a
week as an Educational Assistant in a district decentralized J:STA fitlo
project at an elementary school, lives in the immediate neighborhood of
the school, and spends almost all of her working time with Black and
Puerto Rican children and their parents. In wort, she has the charac-
teristics associated with paraprofe,;sionals in well designed programs:
she is a replier of an Willie minority, with a modest education, a low
family income, children at home, and she works primarily with children who
share her ethnic background.

An analysis of their community linkages shows that paraprofessiona:s
are "local" people who join few organizations (usually a schoolconnected
or neighborhood group, if any) but who live within a few city blocks of
most of the pupils and parents they work with and have rwiny informal
contracts with them outside of school.

Paraprofessional orplo:pent is supposed to give job experience to
disadvantaged persons and to start them upward on a career ladcf..r that
may ultimately lend to professional crployrent. 'Those objectives are being:

rat for rany paraprofessiona:s: 40 percent reported no previous paid
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employment and abut 30 percent said they had mcved up from lower-ranked
blue-collar and service jobs.

There is presumably some conflict between the desirability of having
a we:I-educated, skilled paraprofessional who will be effective with
school children and the desirability of assisting the under - educated,
unskillt' person break into his first job requiring specific intellectual
and personal skills. The data on the education and joh exper'enc of most
paraprofessionals suggest that while both desires are being me',, th- first
is being served somewhat at the expense of the second.

When paraprofessional positions are ranked by pay rate, -duration
required, and degree of responsibility, and an analysis of paraprofes
personal characteristics is made to see who gets what job, it becomes clear
that all hinds of people -- Black, White, and Puerto Pican; old and you:;.;;
lowincome and middle-income--get all kinds of jobs. Moreover, they appear
to succeed at them, suggesting that there are few limits on the hinds of
people who can pe:form satisfactorily as paraprofessionals.

The Work of Para-rofessionals

The typical paraprofessional job was constructed fiat, toe most frequent
answers to the job description questionnaire items. The typical parapro-
fessional is in her first or second year of employment as an Educational
Assistant. She assists a third-grade teacher, spendin most of her time
in the classroom, working directly with students, teaching and tutoring
them in language arts, and to a lesser extent mathematics. he is not
required to use a foreign language in her work and knows no language other
than English. She received no advance training for her job, but since
becming a paraprofessional, she has received more the five weeks of
part-time training, which is continuing. Perhaps the most important part
of her training is the continuing supervision and help she gets from the
classroom teacher to whom she is assigned. She is not taking any formal
courses at present, and d:es not take part in the Career Ladder Program
offered bj the Board of Education.

Ten item- out of the li5 on the checklist were chosen by cier 50 percent
of all paraprofessionals. T:ley revealed that the most coranon paraprofessional
activities are the following: talking quietly to a child who is upset or
disturbing the class, stopping arguments and fights among students, assisting
pupils with learning drills in reading or mathematics, going ever a paper
with a child to point out his errors, listening to children tell stories,
pronouncing and spelling new words, listening to children talk about their
school work and their problems, listening to children read or give reports,
explaining schoci rules, and correcting homework papers.

The top-ranking item, "Talking quietly to a child who is upsec or
disturbing the class" was checked by 71 percent of all parwrofessionals.
This identical task was selected by 77 percent of all principals inter-
viel,-(1 and 73 percent of all teachers interviewed as the most valuable
act_vity on a list of 19 typical classroom paraprofessional tasks. When Cie task
that most paraprofessionals perform is the very task that principals and
teachers consider post valuable, there is a remarkably good match between

I 0



job expectations and job performance.

Nine of the ten top-ranking items show that the paraprofessional
usually works directly wit. the pupil, rather then performing a "backstage"
function. Thus she should be pictured as working alongside the teacher,

shariu;, her job. This has direct implications for any training program.

Paraprofessionals, especially parent /community types, can work on Many
kHids of family problems. Data for all types of paraprofessionals show
that they are likel to work on family problems in this order: school
(92 percent), health (77 percent), employment (52 percent), finance 00 percent
police and legal matters (41 percent), and housing ('i0 percent).

,'activities wet: analyzed to sec whether paraprofessionals with different
job titles and different pay rates actually had different daily duties.
More overlap was found between classroom and parent/community pataprofes-
sionals than was called for in the Board of Education's Paraprofessional
Jell Specifications. Although both kinds of paraprofessionals may perform
tasks normally expected of the other, parent /community paraprofessionals
display a considerably greater tendency to enter the territory of classroom
paraprofessionals than the reverse. This suggests that the roles of parent/
cotaimmity paraprofessionals may not be clearly conceived or that these
workers are not fully trained or that they are not systematically super-
vi sed

Among the parent/co.lzpunily paraprofessionals, the Family Assistant's
role is the most clearly defined while the Family Worker's role has tic most
blurred boundaries. the group of tasks assigned to Family Workers does not
form an understandable cluster of related duties for which a person might
be properly trained. Giver the 'limited backgrounds of people employed as
Family Workers, there should be a better idea of what the job entails. The

board's expectations should be carefully reviewed in an effort to re-conceive
the role.

Some paraprofessional roles are especially well conceived. The list
of bill-frequency duties reported by Student Aides, for example, reads like
a faithful copy of the board's doh Specification for !hat position, even
though they report receiving less supervisory help than other paraprofes-
sionals.

The Impact of Paraprofessionals

Target 1: Paraprofessionals Themselves. interviews with paraprofessionals,
principals, teachers, and small groups of pupils show that paraprofessionals
themselves are one target of the program that has teen squarely hit.
Although pupil gain is the ultimate critericn of paraprofessional success
in Nk'W York City, the ioard of Education expects conccmitant gains for the
parapiofessionals. 'lbw results show that paraprofessionals like their
work and have no thought of changiug jobs. For tli majority, it is their

most important job ever. <Ihis positi.v attitude com(s through strongly
to pupils: nearly all of the ei(mentary children said paraprofessionals
(njoy working with th(11.1 Presumably their sense of jot succkss aff, cis

.i
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paraprofessionals' attitudes toward themselves. Moreover, as they gain
experience, paraprofessionals arc being given more significant .,7ork.

Another impact is more positive paraprofessional attitudes toward
school. Most paraprofessionals think the school is doing a good job for
the children. Principals and teachers confirmed that paraprofessional
attitudes have become more positive.

Both classroom and parent/community paraprofessionals report spending
more time with community people, and there has been a substantial increase
in the numbers who have joined community organizations. Paraprofessionals
are of the opinion that the community is improving because of their work.

the impact of the paraprofessional's job on his desire. for rurther
education seems to strengthen but not actually to determine his decision
about getting more schooling.

Another outcome is the evidence that paraprofessionals apply what they
have learned at school in the: relationships with their own children at
home.

Target 2: Pupils. The impact on pupils was gauged by interviews with
almost 200 small groups of children supplemented by questions to other
target populations. Higher school achievement is the most powerful impact
of the program on pupils in almost half the schools, according to the
interviewing teams. It ranked second out of a total of 65 reported impacts
on the five target populations and was outranked only by a changed role
for the t.?acher in frequency of mention.

About 90 percent of the rlementsry pupils said they enjoy coming to
school nacre than formerly, atd about 75 percent of the junior high pupils
think the school is doing a better job of teaching since paraprofessionals
arrived. Principals and teachers said pupil attitudes have improved and
she majority of principals said that school attendance is better. Most
parents also reported that their children are more interested in school
work.

Students reported receiving encouragement from paraprofessionals, and
well over 75 percent of all principals, teachers, paraprofessionals, and
parents interviewee said that pupils ace taking more pride and showing more
self confidence in their work.

Target 3: Teachers, The results of the interviews with teachers
showed strong support for the paraprofessional program. About half of the
teachers reported a better relationship with children in their classes,
and almost half said tney have gained a better understanding of the
surrounding community and of minority groups.

Most teachers who have classroom paraprofessionals said drat their own
work has changed as a result in that they are now assuming additional jobs
and using new skills. This was confirmed by other targets.

Most of the toacbers feel they are ,ceomplishing more, thanks to
pa/aprofessi,nals, -en s rth students ., those especially disadva.ltaged
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families to whom parent/community paraprofessionals are often assigned.
Nearly all of Lne teachers who work with parent/comaniity paraprofessionals
be]fevo that the school as a whale is doing a bettor job because of them.
Principals agreed wholeheartedly with the teachers' impressions.

Target_ 4: Principals. Principals reported that their own work has
been affected by the use of paraprofessionals in that they have more positive
feelings about their own jobs and enjoy their work fort. The majority of
principals are finding they have a better rued- rsLanding and easier working
relationships with parents and community groups, as cmaLrasted to a
minority who feel there has been any change in thtir relationships with
teachers.

Target 5: Pa eats, Parent/community paraprofessionals ace expected to
intervene dim,etl in the comes of pupils who need help at school. As might
b, expected, tb, pceportion of parents who say they have been influenced by
parent /community paraprofessionals is shoat double that for classroom
paraprn ils.

About hall the parents reporting on parent/community paraprofessionals
say they hay began to think differently about Lhings they might: be able to
do at home and that they have already change' what they do with their children.
About 35 percent said they are participating more often in school activities.

Almost 70 percent of the parents thought the school had changed for the
better since paraprofessionals came.

Few parents sale: that paraprofessionals had influenced their thinking
about how for their children should go in school. (Most oi.eady expected
them to go to college.) Interestingly, about 40 peet,nt of the parents
said paraprofessionals ,,,ad influenced thc'r thinking about their own
education ir contrast to about 20 percent who said they had changed their
plans for their children's education.

Paraprofessionals, teachers, and principals reported that the program
had had a far greater effect on parents than the 1 .rents themselves con-
firmed during interviews.

Major Effects listed by Teachers, Teachers ;.ore asked to name the
major effect of having paraprofessionals. (Free responses ::ere requested;
no checklist was used.) The effect named most often was an increase in
pupils' academic achievement. Not only was pupil achiever :nt mentioned
most often, it was ranked first by a considerable distance. Other effects
reported frequently were that pupils like school more, and that teachers enjoy
their jobs more, relate better to minority groups, and feel the school is
accomplishing more. Teachers also reported that they are giving increased
responsibility to paraprofessionals and that pupils are gaining in self
confidence.

No connection could be found between the particular type of impact
reported by teachers and the personal background or specific daily duties
of the paraprofessionals assigned to their classrooms.

13
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The Characteristics and Activities of Effective Paraprofessionals

In sear,ing for the characteristics of effective paraprofessionals,
two approaches were used. The first involved examining the characteristics
of paraprofessionals singled out by school principals as being either
particularly effective or particularly ineffective. The second approach
was to ask principals and teachers to name the characteristics they
valued most in paraprofessional personnel.

The outcome of this investigation was surprising in a number of ways.
None of t1., fixed or durable personal characteristics showed up as statis-
tically si -nificant. The age, sex, marital status, number of children,
racial or thnic background, income, education, previous job experience
or years of residence in New York City were ;,ot connected with whether a
paraprofessional was rated as "most effective" or "least effective" by the
school principal. 'these findings suggest that a very bread hand of the
poiiilation can be considered clig;ble for paraprofessional work.

'there is a difference in how effective and ineffective paraprofessionals
s,,nd their time. The two groups showed statistically significant differences
in three respects, all of which are closely related to the instructional
process. The "most effective" paraprofessional more often reports significant
information about the pupils to the teach r, gives direct instruction to the
pupils, and plans with the teacher. Thi. is in keeping with other findings
of the study. That is, the paraprofessional is considered most effective
when he is performing rather complex, genuinely semi-professional duties
rather than when he is carrying out routine tasks.

Characteristics Named by Teachers and Principals. Over 300 teachers
and 50 principals wer- asked, "What would you say are the five most important
characteristics of an effective paraprofessional?" The results were
extremely interesting. Of the 57 items of personal background and job
history information which IED had chosen to investigate--largely because
of statements in professional literature and previous research on the
subject--not one was mentioned by a significant number of teachers or
principals as being important. What teachers and principals selected
rather than age, sex, education, ethnic background, and other standard
demographic variables were personality characteristics. They said
that the important thing about a paraprofessional was not whether he
was young or old, Black or White, rich or poor, modestly-educated or
well-educated, but whether he had the personality traits that most human
firings tend to value in other human beings. The 1,356 answers given by
teachers and principals showed that the "ideal" paraprofessional is
personable, able to relate to other people, stable, interested, knowl-
edgeable, and intelligentin that oder.

Most Valued Paraprofessional Activities. Princ:pals and teachers were
asked to choose the most valuable items from two checklists, one containing
A sample of classroom paraprofessional activities and the other containing
a sample of parent/community paraprofessional activities. In every case
where they could chose between complex and sirple classroom tasks, teachers and
principals without exception chose the more complex task as being more
valuable. Principals and teachers chose four identical activities for top
ranking: calming an emotional child, going over a paper with a child to point
out his errors, preparing simple visual aids, and keeping records. This shows the

14



variety of services expected from paraprofessionals ar.d suggests the versa-
tility they must have if they are to succeed. Obviously, those most-valued
tasks relate closely to the professional part of the teacher's work, some-

times overlapping it.

Principals and teachers reached almost perfect agreement in the activities

they value most for parent/community paraprofessionals. They may disagree
about some things, but not about what they want this type of paraprofessional

worker to do. The items chosen showed that principals and teachers arc most
concerned about paraprofessionals helping familica with school problems,

then with health, and finance problems--in that order.

In closing, it might be noted that the activity ranked highest for
parent/community paraprofessionals by both teachers and principals,
"Bearing complains from parents," may be exactly the kind of assistance that
helps explain tho enthusiasm of teachers and principals for paraprofessional
services.

Conclusion

Whatever may be wrong with the paraprofessional program, none of it
can outweigh what lED found about its success. Wherever we looked - -at the
kind of people employed as paraprofessionals, at the kind of work they are
given, or at the impact they have on their targetsthe program looked
extraordinarily good.

13



Cnapter 1

INIRODUCTICN

This is the final report of an in-depth study of the use of para-
professionals in the New York City public schools, conducted in the 1969-70
school year under an agreement with the Bureau of Educational :research, Board
of Education of the City of New York, The work was authorized by the
Bureau on December 22, 1969, and was performed during the period January-
August, 1970, by the staff of the Institute for Educational Development ClED)
with the assistance of a panel of outside consultants (Sec Appendix 3,
p. A-2).

The paraprofessionals studied were those funded with ESEA Title I

and New York State Urban Education quality Incentive Program funds and employed
"district decentralized" projects. These are the projects planned and

conducted by the 33 individual school districts into which New York City
is divided, each district being administered by a district superintendent
and a supporting staff. The staff includes a district coordinator in
charge of special projects such as those employing paraprofessionals.
District decentralized projects are to be distinguished from those adminis-
tered centrally by the New York City Board of Education, as is the case

of projects such as "Physical Education for the Handicapped" and the "cadiness
Program for Disadvantaged Pre-School Children with Exceptional Learning
Disabilities.'

General Concept of the Study

The overall concept guiding the study was that paraprofessionals are
(1) certain kinds of people who (2) perform certain tasks and (3) have an impact
on certain of the people around them (including the paraprofessionals
themselves). Out of this concept came the three tasks set for the study:

Task 1: To develop a profile of paraprofessionals, giving background
characteristics such as age, sex, ethnic backgroun , education,
level of income, and other characteristics related to the
purposes of the program, and to the impacts paraprofessionals
are intended to have.

Task 2: To survey the nature of paraprofessional work, determining
what specific activities they carry out, in what kinds of
schools, in what physical locations, and on what time schedule.

Task 3: To determine the impact paraprofessionals have on five sig-
nificant target populations: (1) the paraprofessional himself,
(2) pupils, (3) teachers, (4) the school pr'incip'al and (5) parents.



lED had the choice of examining either Cho procedures used by the
Board of Education in dealing with paraprofessionals or examining instead
the effect of those procedures. That is, it would have been possible simply
to interview school officials charged with the paraprofessional program, to
examine recruitment techniques, to talk to tlose people charged with training
paraprofessionals, to study how paraprofessionals were assigned to teachers,
to study their job descriptions, and to look at other features of the system
for dealing with paraprofessionals. On the ether hand, it was possible
to look not at recruitment techniques but at what kinds of people eventually
acceptedparaprofessional jobs, to look not at training curricula but at
what paraprofessionals could remember having been taught, to look beyond
job descriptions and examine the actual daily duties assigned to pare -
professionals - -in short, to look not at how the system operates but at what
kinds of services it produces. The second choice was made on the assumption
that if the system is working properly, it will produce the right kind of
people doing the right kind of work and having the right kind of effect. This

line of reasoning led IED to give limited attention to how the paraprofessional
program is managed and maximum attention to the services actually available
to children and their families.

Questions to be Answered

The central purpose of this study was to arrive at recommendations
as to what kinds of paraprofessionals should be employed and what kind
of work they should be given so that they will accomplish desirable effect, with
several target populations. In order to accomplish this it was necessary for
l!I) to determine the ob,ectives of the paraprofessional program. Is it in-

tended, for example, to cause an immediate improvement in pupil academic
achievement? Or is a longer-range effect being sought through having
paraprofessionals serve as models for children of deprived ethnic minori-
ties so that their aspirations will eventually rise? Are paraprofessionals
employed to help them gain new skills; or to cause teachers to change their
classroom methods; or to help pupils acquire knowledge, change their
altitudes towards school, and improve their self-images?

There, were also questions about what kinc of people, arc employed
as paraprofessionals: male or female, rich or poor, Black or White. if

one program objective is to start the unemplo)cd up a career ladder, it

would not be useful to hire persons who formerly did more complicated
work. Again, if paraprofessionals are supposed to serve as models to
children of ethnic minorities, yet no paraprofessionals from those ethnic
minorities are employed, that purpose will not be accomplished. A similar
point can be made about hiring paraprofessionals who are well-linked with
their communities if they are expected to strengthen school-community
tics.

It was necessary to answer questions aboul. the kind of wink assigred
to paraprofessionals. Are they assigned merCa: tasks or do they draw
genuine sub-professional duties? Is their worl: primarily custodial or
chiefly instructional? Will their work teach Chem skills which could
lead to better jobs? Are they given tasks which would rotivat ti1,11 to

further education? Is there a genuine differeice in the work done by
educational assistants, family workers, parent orogram assistant , sloCcnt

aide's, and others?
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There were many other questions as well. Do minority-group para-
professionals get job assignments markedly different from those of other

paraprofessionals? Are better-educated paraprofessionals given more

responsible tasks IL:there actually any difference in the day -to -day

work of paraprofessionals hired at different pay rates? How has the

paraprofessional's image of himself--his self-confidence, his expectations
for the future--changed as a result of his work? Are parental attitudes
toward the school more positive if the paraprofessional works in the

classroom rather than if he works in the home and the community?

Determining the Objective:; of the Paraprofessional Program

Objectives were identified by searching ESEA Title I and New York
State Urban Education project proposals developed by the various school

districts in New York City. These objectives were supplemented by exam-
ining Federal and State doc,Tmentc setting forth the purposes of the two

funding programs. Additional statements of objectives appeared in
the considerable body of literature which has been published on the subject.
The objectives derived from these several sources are described in Chapter 2,
"Backgrcund lnfk,rmation."

Instrument Development, DataCollectien and Data Analysis

A new questionnai - instrument was developed for taking a 100 percent
census of the paraprofessionals being studied. The questionnaire sought
information about paraprofessional background characteristics which pre-
sumably were related to job success. The questionr.iire was distributed
and collected by mail.

A new instrument was developed to get job descriptions for parapro-
fessionals, including a 1.ersonal job history as well as daily paraprofes-
sional activities. This questionnaire was also administered by mail to
one-third of all paraprofessionals being studied.

To gather information about the effects paraprofessionals were actual-
ly having on various target populations, interviewers were sent to 50
representative elementary and junior high schools. At each school interviewers
used special interview guid.2s with the crincipal and a sarple of paraprofes-
Aonals, teachers, pupils, and parents.

A detailed description of how the several questionnaires were design-d
appears in Chapter 3, "Instrument Development." Data collection is described
in Chapter 4. Data Collection Procedures." Data analysis is described in
Chapter 5, "Data Analysis Procedures."
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Findings and Implications

An elaborate description of the results of the study and the implications
of those findings for action by the 6dard of Lducation of the City of New York
appear in Chapter 6, "Findings and Implications."

Not all Cables of data will be presented herein because of limitations

of space. However, these data are a,,ailable on request ire:

Comparing ESEA Title I and State Urban Education. Paraprofessionals

the Hoard of Education requested IED to make sub-r.porls for those
paraprofessionals employed in district decentralized ESEA Title I projects
and for those employed in New York State Urban Education projects. However,

when the projects tie and the paraprofessionals employed in than
were compared on a number of key indicators, the differences wore so
slight as to make sub-reports unnecessary. What can be reported is
that in the objectives held by the projects, in the characteristics of
the paraprofessionals employed, in the kinds of jobs they are given,
and in the impacts they presumably have, there is no noteworthy
difference between ESEA Title I and State Urban Education paraprofessional
orograms.

Charier 2, "Background Information," recounts the overlap in the
Federally- established objectives and ',tate-estaI1ished ehjeclives for
employing paraprofessionals. A comparison of ork City individual

uc' proposals drawn from the two programs revealed a similar overlap.
Whereas a typical Title proposal stated its objective as strengthening
"reading and mathematics abilities and skills," a typical State Urban
Education proposal phrased its obic,livc as seeking to "provide remedial
reading and math progress." Again, Title I proposal gave its objective
for pupils as creating a "better self-image, ethical and moral character,
and self-understanding," while a State Urban Education proposal said
that its inteltion for pupils was to "improve their self-images."

lice same was true when the two sets of proposals were coTiTared in
respect to their objective of improving pupils' attitudes toward school
or their cultural awareness. A Title I project plan said that it sought
to "help [suspended] pupils to adjust better to their regular school,"
while a State Urban Education plan said it sought to "Lexcitc] potential
for progress." In the same way, a typical Title I proposal said that
it expected to "orient children to their cultural heritage," while a
typical State proposal said it sought to "provide cultural experiences."

In order to compare the personal background characteristics of
paraprofessionals from the Federal and State programs, seven key variables
were selected from the 35 which had been measured. A comparison showed
that those few differences which existed between Title 1 and Stale Urban
Education paraprofessionals were quite small in degree, scattered among
several diverse characteristics, and did not fall into any consistent
or recognizable pattern. For example, the examination show,d (hat the 1

prol,cts ,mploy proportionatel7 more Flack: while State CO311 Education
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projects employ proportionately more Whites in their programs. Title 1
projects employ proportionately more people who hive completed only grade
10 or grade 11 but also employ proportionately more people who have been
to college five years or longer. The State projects employ proportionate-
ly more people who have completed only 9th grade but also proportionately
more who have completed four years of college. (The reason some college-
educated persons take paraprofessional jobs is explained in Chapter 6.)

Tice only other distinctions or differences between paraprofessionals in

programs supported by the two funding sources lay in the different distribu-
tioa of their job titles and work locations. Title I projects hired propor-
tionately more Teacher Aides, Auxiliary Trainers, Family Assistants, and gamily
Workers, while the State programs hired proportionately more Parent Program
Assistant;;. More paraprofessionals funded through Title I worked in
high schools, in the oftices of district superintendents, and in nonpublic
schools, whereas more paraprofessionals funded through the State program
worked in junior high schools. However, these differences, like all those
noted at3ve, were slight and could be explained by chance variation.
The remaining comparisons of the characteristics of paraprofessionals in
the two programs rovr,aled no substantial differences.

The same conclusion was reached in comparing the responses of Title 1

paraprofessionals to those of State-funded paraprofessionals on the
job description checklist. Percentages of paraprofessionals indicating
that they performed the named activities varied only slightly, except in
the case of four activities (out of a total of 175). Each of these four
had a proportionately higher response from Title I paraprofessionals than
from State-funded paraprofessionals. The two wide variations appeared
on the items "Reporting discipline problems to principal, counselors,
Leachers, parents, or others," and in "Explaining school rules to pupils."
Lesser differences were noted on the items "Talking quietly to a child
who is upset or disturbing the class," and "Listening to children tell
a story they made up, or about what they did over the weekend." Once
again, however, there is no apparent pattern to these slight differences.

In summary, while minor differences were noticed between project
objectives and the characteristics and activities; of paraprofessionals
eu-Iployed in ESEA Title I and State Urban EdTication programs, those
differences were few, fell into no clear-cut pattern, and could
be attributed to chance variation. Consequently, Li all subsequent
sections of this report, the descriptive data presented, the conclusions
reached, and the recommendations made apply equally to both Title I
and State Urban Education paraprofessionals without distinction.

'0
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Chapter 2

BACKGROUND INFORMATION

the New York City schools employed approximately 12,000 auxiliary
personnel in the 1959-70 school year. They were funded from the following
source's:

1. New York City Board of Education local lax funds.

Title I of the federal Elementary ante Secondary Education Act

of 1965, as amended.

3. The New York State Urban Education Program.

Approximately 3,500 of the 12,091 were employed in district decentralized
projects. [SEA Title I funds supported 263 such projects while the New York
State Urban Education Quality Incentive Program funds supported 136 such projects.
It is the 3,500 auxiliaries employd in those 399 projects who arc the subject
of this

The employment figure of approximaeeiy 12,000 represents a considerable
expansion in the use of auxiliary personnel since the program was begun
in 1957. In that year, the position of "School Aide" was created and
introduced under city funding. As the first auxiliary personnel to enter
the schools, School Aides were net given classroom or instructional
responsibilities. Instead, Coy were placed under the supervision of
the principal and were assigned to routine work around the school. This work
included relieving teachers of schoolyard duties and performing other
monitoring tasks, handling supplies and taking inventories, and
assisting in the lunchroom with the distribution of milk and meals.

With the passage of %SEA in 1965 and in 1968 with the introduction
of the New York State Urban Educ.,.tion Prol;ram, the Board of Education
created additional positions for auxiliary personnel. Unlike the

city-funded School Aides, persons employed under federal and state
auspices were regarded as "paraprofessionald'rather than "aides."
That is, they were assigned to teachers and other professional
personnel and a,ked to perform semi-professional tasks in the classroom
and in the community. Paraprofessionals were expected to affect the
attitudes and achievement of students by working with them directly in
semi-instructional capacities and to affect them indirectly through
assisting their parents. At the same time, being selected for employment
as c. paraprofessional was expected to help a person frem.a disadvantaged
background take a new interest in his own personal learning and career
advancement, and help break the cycle of poverty. (fn this end, in 1967
the Auxiliary Educational career Unit was established by the Board of
Education in New York. City to operate a Career ladder Program in
cooperation with the Human l',Sollrces Administration and the City
University of N,w York.)

',Mc discrepancy between the number of paraprofessionals original]) proposed
by project directors and the number actually employed in the projects during
1969-70 is discussed on page 19.
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Expanding (xpectations for what auxiliary personnel could accomplish
were accompanied by an expansion of job titles and job descriptions for
paraprofessionals. The Board of Education .creatA four kinds of
paraprofessiona' positions for the classroom and three kinds for work

with parents in local communities,, plus one training position. Me
eight positions and the general duties of each were as follows:

1. Educational Assistants were employed to help classroom teachers
plan and conduct lessons.

2. Educational Associates were given duties similar to tho:ie of
Educational Assistants, but with somewhat greater responsibilities.

3. ,student Aides were employed to help younger children with homework.

4. leacher Aides were appointed to assist classroom teachers in
routine, non-professional tasks,

5. Family Assistant; were added to school staffs to visit horses;
assist families with their housing, income, health and education
needs be identifying local agencies that can assist them: end
encouraH parental participation in school activities.

6. Family Workers were added for functions similar to those of
Family Assistants, but with additional duties in recruiting and
registering children,escorting them to and from school, checking
on absentees and doing related work.

7. Parent Program Assistants were employed to plan and coordinate
the activities of Family Assistants and Family Workers.

8. Auxiliary Trainers were also brought in to assist in the
training paraprofessionals and the management of their work,

(See Appendix D, p. A-4 for a copy of the Board of Education's
Paraprofessional Joh `specifications and Salary Rates for 1969-70.)

Objectives of tilt 1'r(211ram

As with many programs in education, the purposes of employing
paraprofessionals are not always clearly articulated and exnlicitly se,
forth in wri:inF4. Iecause the use of parapiofessionals in York

City might share some unstated purposes with paraprofessional programs
elsewhere in the nation, it seemed desirable to review professional
literature oh the subject to ascertain the generally-held purposes. lED's

review indicated that paraprofessional programs are intended to affect
the behavior of five different target populations: pupils, teachers,
principals, parents, and paraprofessionals themselves. The following
objectives are commonly mentioned for each of the five targets:

I. Pupils will be given more individual attention in the classroo7-.
:'1orcover, pupils will be ptaced into contact with capable,
respected members of their own ethnic proups so that pupils can
rodel their behavior after the behavior of these :espccied persons
As a result, it is hoped that attitudes of pupils towal.d school will
ica. ve and their achicvcm,nt will increase.
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Teachers will become bettor able to manage teaching conditions
and pupil behavior in their own classrooms, and wilt thereby
affect pupil achievement. loreover, teachers will relate better
to parents and c3mmunity members in inner-city settings and inc
so doing will indirectly influence pupil achievement.

3. Principals wil! fulfill their long-standing need to increase
the size of the school staff and the quality of school services

in inner-city schools. In addition, principals will strengthen
and extend their relations with parents and with the
surrounding communities.

4. Parents will establish more effective linkages with the schools
because the, will be better able to relate to neighborhood para-
professionals than to other school personnel, many of whom live
elsewhere and come from a different ethnic and cultural background.
In addition, parents will profit from the assistance of parapro-
fessionals who give them counsel while serving as semi-professional
social workers.

5. Paraprofessionals will profit from the income they realize through
employment; will improve their self-respect through carrying
out important tasks, will increase their education through
training associated with paraprofessional work, and will
begin a pattern of upward career mobility.

Presumably, succeeding with certain of these targets is intermediate
or instrumental to succeeding with others. That is, the purpose of
changing the roles and the f,ehaviors of teachers and principals is so
that they will in turn have a favorable effect on the other three
target populations. Similarly, the primary purpose of changing parental
behavior is to produce ar eventual change in pupil behavior, although
there is some direct benefi: to parents themselves. The two ultimate
targets appear to he paraprofessionals and pupils, with the latter being
the more important.

Although they do not list ,specific objectives for each target
population separately, thw guidelines of both ESKA Title I and the w

York State Urban Education Program recognize the following multiple
objective.;.

l. Improve both the academic achievement and the social and
personal growth of the inner -city pupil.

2. Increase the involvement of parents and citizens of inner-city
icighhorhoods in improving the teaching and learning process.

3. (Ave recognition cc persons indigenous to inner-city neighborhc .s

by placing thtm in visible and significant paraprofessional
roles.

23
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The Guidelines for the New York Stale Urban Education Program, for example,
mention paraprofessionals as one of five resources for urban education:

In the education of children, great importance may be placer.,
on identifying and training indigenous talent to serve in
professional and paraprofessional roles in their own or
similar coumunities. These persons have experienced the
pcoblems of the disadvantaged and thus have the background
to help in the learning process.

Similarly, a typical objective of ESEA Title I is clearly reflected
in one Now York City project proposal which recogniztd the potential
service of paraprofessionals in those words:

. . . to attack reading retardation in the home through
community people who themselves are products of the culture
of poverty and who are willing to try to break the cycle
of poverty by developing and operating programs which will
strengthen fundamental skills of children, especially in
reading.

Having examined the generally-held purposes for paraprofessional
employment in the professional literature and in the federal and the
state guidelines, IED made a careful study of the objectives listed in
New York City district decentralized project proposals. Although
pupils, teachers, principals, parents, and paraprofessionals themselves
were all mentioned explicitly or implicitly more than once, over 80% of
the project proposals made clear that their primary target is pupil
behavior. They said they intended to affect pupil behavior in one
or more of the following ways:

Academic achievement

2. Attitude toward self

3. Attitude toward school

i. Cultural awareness

,cope of the ilrogrilm

Paraprofessionals in district decentralized projects are widely
scattered throughout the city, appearing in all five boroughs and in most of the
33 ci'y school districts. the 2,802 paraprofessionals eventually
selected for inclusion in thia study worked in 444 different schools
buildings. (lhe discrerancy between the 2,802 figure and the 3,595
paraprofessionals wino were eligible for study is explained on page 31 .)

the number of district decentralized ESEA Title 1 and New York State Urban
Education paraprofessionals serving in any one building is relatively small.
Only ono-third of the 444 schools employed 8 or more of these paraprofession-
als in 1969-70. Most paraprofessionals are assigned to elementary school.
with a few being assign d to junior high schools. Very few
work at the sknior high level. Almost all are (mployed in public school
settings; few Are assigned to nonpublic schools.
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There are few ESEA Title I or Now York ',tale Urban Education
projects which provide paraprofessionals as the sole oervice to
schools. In most cases, paraprofessionals arc employed es one of
several simultaneous efforts to improve instruction. Concomitant-

services include the addition of services such as professional specialists,

additional training for cachers, extra materials and equipment, special
cultural opportunities for pupils, and so on.

Fewer Paraprofessionals Employed in 1969-70 Than Proposed

Now Yori City hoard of Educatioa officials had (.m.:ir *- I that 1ED would

find approximately 6,003 pacaprofessreaa's ecyloyed in o _riot decentralized

programs throughout the city. IED conducted a search of approximately 95

percent of the New York City district docuntralized project proposals which
were funded in 1969-70 under ESEA Title I and the New York State Urban Education

Programs and found that the project directors mho wrote these proposals
hoped to hire approximately 5,300 paraprofessionals. This search confirmed
the Baard estimate of 6,000 as being a reasonable figure, inasmuch as the
95 percent sample would lead to an estimate of just over 5,700. However,

both these estimated figures can be contrasted rather sharply with the
3,595 paraprofessionals who were actually on the hoard of Educatioh payroll

in January, 1970, according to the Board of Education records, (The Board's
Payroll 743 listed 2,802 paraprofessionals and the First National City
Tank's payroll for Districts 7, 12, and 14 listed 793 paraprofessionals
employed in district decentralized programs, for a total of 3,595.)
Evidently the schools were not able tc employ as many paraprofessionals
in district decentralized programs as the project directors anticipated
when they wrote their proposals. There are several possible reasons
for the discrepancy between the number proposed and the number employed:

1. Project directors ray have been too optimistic in expecting
to find interested candidates for all the available positions.

2. Thu qualifications for eligibility may have been set so high
that not cnough candidates could meet the requirements. That

may have been the case in some districts but not others: the
data do show, for example, that some schools employed parapro-
fessionals with minimum educational qualifications.

3. Planned programs may never have gone into full operation. It

is net uncommon to find, for a variety of reasons, that projects
cannel he conducted on the scale originally envisioned. It may

be that some schools which projected a program employing Lai
paraprofessionals found that the program: : had to be op sited
smaller scale and could absorb only six paraprofessionals.

4. Project directors may have decided to shift their funds to other
services rather than to employ the number of paraprofessionals
originally planned.

lihatcykr the reason, the average district employed fever than 65 pere,nt
of the paraprofessionals it originally intended when time project proposals

were written.
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Chapter 3

INSTRUMENT DEVELOPAENT

IED made a thorough examination of the professional literature
dealing with paraprofessionals in a search for existing instruments
that would be useful in this study (Sec Bibliography, p.101.) Although
Boman and Klopf (1969) and a few other sources offered material such as
checklists of FLroprofessional behavior, none of them seemed comprehensive
enough for the multi faceted New York City paraprofessional program. IED

turned to its AdviFory Committee for assistance with the problem, received
and pursued its sugges,: but still could find nothing suitable.
Consequently, while drawing heavily upon the available studis both for
ideas and for specific items, 1ED devoted considerable effort to creating
new instruments. That process is detailed

Census Instrument Development

The Census questionnaire, "Background Information on Paraprofes-
sionals in the New York City Schools," co:Itainto questions about the
age and se:; of paraprofessionals, their place of b,rt'l and residence,

family status, family income, number of dependents, whether head of
household, education, previous occupation and any supplementary current
occupation, the ethnic backgrounds of tile paraprofessionals and the pop-
ulations with whom they work, and any fonnal corn unity linkages the
paraprofessionals might have. (See Appendix M, p. A-43.) The

paraprofessional characteristics chosen cor study were those which IED
had some reason to believe were significant, as explained below.

Seven Key Varizbles. Seven characteristics of paraprofessionals
were singled out repeatedly in the literature as thought to be associated
with successful programs, each for a somewhat different rea-
ron. The seven, ranked roughly in orler of importance, were these:
(1) ethnic background of the paraprofessional, inasmuch as one objec-
tive is to assist ethnic minorities; (2) ethnic background of those
served by the paraprofessional, because a matching background enlinnces
co7nunieation and provides models of success; (3) income, since one
purpose is to supply income to the poor; (4) education, either because
the well educated make good assistant teachers or because the poorly
educated can be stimulated to aspire to further schooling; (5) number
of children, since experience with children can make the paraprofes-
sional both sensitive and steady in handling them; (6) links with the
community, in view of the common expectation that paraprofessionals
will bring school and parents closer together; and (7) previous jnh ex-
perience, because reliability as well as skills are by-products of
earlier jobs. References to these and other variables chosen for study
appear in the review of the literature which follows below.

!inch of the paraprofessional literature shows that age and sox art,
important characteristics to consider when hiring paraprofessionals.

V:attenherg(l96S iu htr progress report on a N w Careers progr;r7
inquired obobt nge,ond Bowman and Klopf (1969) in a study of the uses

26
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of auxiliaries in Berk, ley. California, asked about age and sex.

Rchmais' (1967) written application for nonprofessional employees

also asked age and sex. Knop (1969) collected data for age and sex
and concluded that women and older enrollees performed better as New

Careerists. Larson (1969), in determining a profile of enrollees who

had left New Careers, examined age and sex and found that the women who

dropped out were significantly younger than the women who remained in

the ,,rogram. Although Pearl (1965) reported that the Philadelphia board

of Education selected aides who were older and more mature, Rittenhouse

(1969) found that aides of any age can function effectively, Shipp (19671,

after reviewing a survey by the ACA Educational 'Research Service, noted

tin,f the aide was typically a mature woman.

Questions about the paraprofessionals' marital status and the num-
bers and ages of their children are frequently asked in studies of para-
professionals' characteristics. Larson (1969) examined marital status
and number of children in her study of New Careerist dropouts, knop(19691
reported findings for marital status and number of children,and Bow,mui
and Klopf (1969) showed that marital status and number of children were
factors in using auxiliaries in berkeley, California. 8chmais (167)
risked about marital status in selecring paraprofessionals. Wattenberg
(1968) also asked about marital status, Shipp (1967) found that aides
often have el,ildren of school ,ape and Rittenhouse (1969) found programs
which re(luired that aides be parents of children in lire district or

school.

There is ample support in the paraprofessional literature for ques-
tions about sources and amount of income, the number of dependents and
whether the paraprofessional is the head of his household. Rittenhouse
(1969) noted that family income below a certain hovel was required for
emplor,,ent in many ESEA Title I programs. Smith (1968) found low income
to be one of the qualifications for paraprofessional educational assis-
tants. Waltonberg (1968) stated that low income aides or workers who help
the middle class professional in relating to a variety of minority -,roues
would improve services co those groups. Bovnan and Klopf (1969) hypothe-
sized that the use of low-income workers as auxiliary personnel would
result in a variety of positive outcomes. Kaop (1969) was interested in
prior means of support (welfare or self - support) as indicators of income
level. Larson (1969) found that those who remained in the pro,ram, an
the average, have more people in their households and were more often
the heads of their households. Wallenberg (1968) was also interested in
who was considered ti- head of the household, as was Knop (1969).

neseAreh on paraprofessionals has also been concerned with
their education and occupational bistorv. hoop 1969',

Larson (1969\ and 1,,ittenberg (1968) asked about the highest level of
education completed and Smith (1963) reported that a position as edu-
cational assistant required a high school graduation or satisfactory
equivalency. Paraprofessionals employed in the buy City, i(hinan experi nt,

as reported by McClusky (1956), were required to have At kart a high
school diploma. A National Education Association survey- (1966) reported
that while there were no educational requirements for some aides, most
werc required to have at least a high school education and some needed

27
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a college degree. Rittenhouse (1969) stated that while aides with vary-
ing educational and work experiences could function in an effective man-
ner, a high school education or its equivalent was the most common educa-
tional requirement.

In discussing work experience, Rittenhouse (1969) noted that many
aides had no previous employme.nt and that while experience was not re-
quired, any previous work with children was considered a positive factor.
Schmais (1967), however, found that it was desirable to ask nonprofes-
sional employees about previous jobs. Larson (1969) obtained the occupa-
tional history of those who left New Careers and her results demonstrated
that dropouts Lend to have been previously nnemployed or employed in
jobs more skilled than the New Careers position. Knop 1969) also
inquired about previous permanent employment.

The literature also indicated the importance of the ethnic

background of the paraprofessional and the population he is employee: to
serve. Auxiliaries in Berkeley, California, according to Bowman and
Klopf (1969), were asked abou, their ethnic background, as were the New
Careerists who participated in Larson's study (1969). Knop (1969) also
obtained data on the races of those in his study, as did Wattenberg
(19681. Pearl (19651 explained that members of a minority group employed
as paraprofessionals can often serve as respected models for children from
the same background.

The paraprofessional literature recognizes that paraprofessionals
often live in the neighborhood of the school. Pearl (1965), Humphrey
(1966), Smith (1968), and Rittenhouse (1969) all agree that paraprofes-
sional typically come from the immediate cortmunity.

Other Variables. Although the ,)a:..aprofessional literature did not
provide a basis for asking about place of birth and childhood residence,
it was reasoned that a paraprofessional program might servo to assimilate
low-income nes.oers, especially the members of ethnic minorities, into
New Trek City by employing them in the schools.

As inoical, d earlier, while no existing instrument seemed suitable
in its entirely to acLieve a description of the paraprofessionals in 1;ew
York City, a great deal of material was drawn from the paraprofessional
literature. United States census documents also proved valuable in su --
gesling calcgoric, formats and wording.

In addition to ideas frcn the professional literature, ILl) discus-

sions with the hoard of Education Office of Business Affairs and the
Paraprofessional Payroll Unit in that Office as well as with the Office
of Personnel, and the Air,.iliary Educational Career Unit produced
information about paraprofessionals which c.IntribulcI items to the
Census instrument.

the Census instrument was tested in several drafts at Louis D.
Brandeis High School in Manhattan and at P.S. 9 in Manhattan and was re-
vised after each lest, the final form was reviewed and approved by
the Acting Director of the bureau of Educational Research at the hoard

of Education.

(0



Job Description Instrument DevLlopment

The Job Description Instrument, "Jo) It for Paraprofession-
als in the New York City .-jehools," WAS divided into two seeLons: (1) job

history and work setting and (2) specific job activities. (Se Appendix 11,
p. A-51.)

The first section dealt. with three areas of the paraprofessional's
hack round and job. The first area, titled Your Joh history and "training,"
included questions about previous paraprofessional title;,; type, amount
and duration of training; and academic courses taken during 1969-70. 1 he

second area, headed Your Present. Paraprofessional Job," was concerned
with the hours and locations of work, the type and quantity of sup,rvision,
the languages used and the . Jhjeets taught on the job. lhe third area,
titled "Your Neighborhood," was designed to ascertain the laraprofession-
al's informal contact with the community around the school 'Ion not on the
job. It included questions about the length of time in 111( neighborhood,
church associations, and the number of people mot informally whilo out
shopping or walling in the neighborhood.

'[he second section of the questionnaire vas a checklist of possible
paraprofession A activities. In developing the activity checklist, TED
searched the literature both for possible items and for possible categor-
ies of items. heath Rittenhouse (1960) and Bot,naan aid Klopf (1969) in

their nationwide surveys of paraprofessional prograns were able to dis-
play a number of different lists of activities which had been assigned
to paraprofess.onals. Rittenhouse presented a list of instructional-re-
lated functions appropriate for a majority of aides. lie also displayed

survey results from California schools which indicated that clerical as
well as tutorial activities were frequently performed by prraprofessionals.
Novn of the. activities Rittenhouse listed were divided according to
,v:hether they took place at an elementary or high school level, Other
studies which were helpful in providing activities to include in the job
description checklist were McClusky (1956), National Education Associa-
tion Research Bulletin (1967), and ]legman (1967). The New York City
iJoard of Education Paraprofessional hob Specifications ve.ae also helpful
in providing items for the checklist. (See Appendix 0, p.

1,11en an attempt was made to cluster and categorize 1:112 collected

activities, the available research was less helpful, However, llown.an

and Klopf (1969) suggested three possible clusters. Cluster I consisted
of functions relating to and supporting instruction (for both affective
and cognitive learning). Cluster II consisted of task-oi.(nted functions
(c,g., clerical, ronitorial, escorting, and general routin. duties).
Cluster III contained .11netioni; which were deLr'l inappropriate or of
qustioaable value when performed by an auxin '.

Paltor (1969) also identified throe areas of paraprofessional behav-
ior: (1) directly instructional, (2) indirectly instructional, and (Ii
non-instructional. Smith (1968) used the same categories, but designat.d
them as (1) directly instructional -- e.g., instructing large groups,
instructing srlail groups, and instructing individuals; (2) indirectly
instructional preparing instructional material, testing or test
scoring, distrihuting instructional matLrials; ald (3) non-instructional
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e.g., clerical, monitorial, housekeeping, social-emotional support
activities, and dandling interruptions.

It became evident from a study of the literature and from thinking
about the problem that the paraprofessional activities could have been
categorized on the basis of relation to the instructional process,

intended outcome, group size, location, or any one of several other dimensions.
However, no existing set of categories seemed fully satisfactory for

classifying paraprofessional activities. Therefore, a new set of categories
was developed.

First, a division was made between activities which presumably would
he engaged in by classroom paraprofessionals (represented by the follow-
ing Board of Education position titles: Educational Assistant, Educa-
tional Associate, Teacher Aide, and Student Aide ) and -ctivities
which presumably would be engaged is by parent/cormiunity paraprofessionals
irepm-:,uted by following Board position titles: Family Worker,
Family Assistant, and Parent Program Assistant),

Cilsifving Activities of Classroom Paraprofessionals

To begin with, a simple classroom working environment was assumd in
which a class of children was being taught by a single professional, who
worked without any help whatever, as would have been the case in the days
of one-room schools. Under that simplification, the distinction between
"professional" and "clerical" tasks automatically disappe&ced, since a
task could not he identified as "clerical" unless clerks were available
to do it.

It was then assumed that the typical teaching act would follow a
chronological sequence, with the teacher planning an activity, preparing
to carry it out (and later concluding the lesson), presenting information,
assigaing work to pupils, condtr:Ling recitation, testing and evaluating
pupil lerning, reporting information about pupil achievement, and keep-
ing records. This view of teaching provided a set of fairly discrete
categories for subdividing the teaching act.';,

,',Assuming a one-room school with a teacher - dominated classroom and a step-by-
step teaching act may seem to be taking an over-simplified and even old -fash-
ioned view of teaching. It may not seem to fit a modern self - instructional
setting where, keith guidance from the teacher, the pupil does his own plan-
ning, assigns work to himself, and evaluates and reports on his own
performance. But the elements of the teaching act are still there. even if
performed by the pupil for himself. And it was essential for IED to get
some conception of teaching which was simple enough to allow for subdivi-
sions; otherwise the work of the paraprof, sr Tonal could only le described
as "teaching." In short, the set of categories chosen allowed the work of
paraprofessionals to he classified -- without saying that teachers and
even Impils may not he performing similar acts.

30



1r

Moroovcr, it was assumed that while carrying out such a typical (--

qucnce of steps, the teacher would also nefd to control and care for pupils
by supervising their work, estahllshing patterns of discipline, caring for
pupils physically, and comforting then when upset. Illis line of reacon'ng
led to the creation of the following categories for classifying the activi-
ties of classroom paraprofessionals:

Planning
Preparing/Concluding

Presenting Information to Instruct
Assigning
Conducting Recitation
Testing and Evaluating
Reporting Information
Keeping Records
Supervising
Disciplining
Physical Caring,

Comforting

Items previously collected wore then placed into Ile categories. A few
new iteiis ,.'ere written and many were reworded. The results were as follows:

The Plannin, category contained those items in which the paraprofessional
was involved in choosing and organizio future activities. This could have
been a job as complex as that represented by the questionnaire item, "Planning
classroom activities with the teacher on a daily, weekly or long-range basis,"
or as simple as that represented by the item, "Organizing recess time, into
directed games and activities."

The Preparing/Concluding category was desiyned to contain those activi-
ties by which paraprofess ,nals make irrangements for an event or perform
clean-up work afterward. This categery became particularly large since it
ha! to cover a wide range of situations in school offices, the school library,
the classroom, and locations cOside of school. Thus "Cutting stencils anu
other duplicating masters" and "Catalk :wing and filing hooks" were placed
in Lois category as were "Proration questions for students' tests" and "liclp-
mi, the teacher ma:tc arranoments fo-.- a trip,"

Presenting information to Instruct contained direct instructional pro-
cesses and included items like "Ex,,laining school rules to children" and
"Prorouncinn and spelling new words for children."

Assi)aing covered actions ,,hich delegated a task or area to a pupil and
included "Assigning classroom drlbs or responsibilities to students" and "As-
s;gninn students to seats or work areas."

Conducting Recitation was the category for activities during which stu-
dents exhibited their kno-.71edgc or skills. It held activities in which stn.-
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dents spoke and participated and were not simply acted upon. Typical items
in this category were "Playing /earring games with pupils (such as rhyming,
guessing and finger games)" and "Listening to children tell stories."

The category of Testing and Evaluating contained those activities in
which the teacher or the paraprofessional reviewed the pupils' work. Some-
times this involved no more than "Correcting workbooks, homework papers,
etc," In other cases, the activity was more complex, as "Correcting and
grading essay tests."

The Reporting Information category was designed to contain those
activities where information was passed from one person or population
to another. Examples are: "Reporting pupils learning problems to the
teacher" and "Taking records to the office."

Keeping Records included items on the kind of records a paraprofes-
sional might deal with in her job at the school: office records, library
re:.ords, classroom records of performance or attendance, etc.; examples are
"Filing cards for books in the card catalog," and "Keeping attendance re-
cords in the classroom for every day."

Supervising was thought to be a standard paraprofessional activity
conta-ined all those activities where the paraprofessional was moni-

toring pupil behavior. These activities, like many of the others, took
place in several different locations: the bus, the hallway, the library,
the classroom, etc. "Accompanying students to the library," and "Super -
vising pupils in the cafeteria" were both classified as Supervising acti-
vities.

The DisLiplininy, category was designed for any actions in which
paraprofessionals reprimand 7)r punish students when they are misbehaving
or violating school rules. "Stopping arguments and fights" was seen as
a typical disciplining activity as was "Keeping a pupil after school."

Physical Caring was defined Ts those actions which in a standard
and routine fashion took car( of a child's health or appearance.
"Weighing and measuring a pupil f( r health records," %,is one PhysHaj
Caring item. "Helping childrin endress" was another.

Comfortiu on the other lf,nC, ceTtai:,-d those actions in which the
paraprofessional was soothin,,,, a child who w, , too upset to functi,,a with
the rest (,f the class; for example: "aall.ing quittlm to cI 'Id .Th,)

is upset."

Ceaerating and Classifying Activities of
Parent/Co:Tr:unity Paraprofessionals

Although the professional literature provided an occasional refer-
ence to par.yrofkssionals who serve in the community rather than in the
classroom, as in the Rittenhouse (1969) observation that aides sometimes
serve as social workers, there were few explicit descriptions of para-
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professional activities and no inscrnments. therefore lED found it
necessary to originate checklist items,

The parent/community paraprofessional, as stated earlier, was to
be different in several significant respects from the classroom parapro-
fessional. In addition to working with the children, sic was assumed :o
be spending much, if not most, of her time with the) parents of school
eFLIdrcnI. Sle presumably would also work not only with the school but
also mith othor agencies in the community.

lhe pareat/co:risainity paraprof,:ssional was conceived of not as a
teacher but instead as a subprofessional social worker, linking the needs
of school children and their families to the resources of the school and
other connunity agencies, She would answer the questions parents or stu-
dents might have about the rules and services of the school and other
agencies and she would inform the school and the agencies about the ncels
and problems of parents and students. She would be, in short, "a linker,"
making sure that services reached those who might not otherwise have known
Low to them. She would, for instinoc, remove language harriers between
professional personnel and the community residents by translating for both.

)his ge.neral conception provided lED with a very productive analytic
t.:,ich guided the creation of both categories containing and items

describing possible activities of parent/community paraprofessionals. The

schcm, envisions that the paraprofessional could perform five functions for
four larg.,ts (clients) in the six areas of concern using six modes of
Lo;amulic-lion, for a ti tal of 720 possible activities. (The model appears
on Llio followilnt page.)

As a l'nE-r, the paraprofessional could perform the following five
functions: (1) Collect Information, (2) Record Information, (3) Give
Information, (4 Match Families No cells and Outside Resourccs,and (5) Instruct
Fa:ilies in How to Duplicate Outsidt, Resources at Home. She could per-
form any one of the first four functions while working with any one of
the following four targets (clients): (1) Students, (2) their Families,
(3) their School, or (4) Other A,,,eneies. (The fifth function could be
performed only for the family). Sh: could dual with any one of the
follo%:ing six concerns: (1) School and Learning Problems, (2) Health,
(31 Finance, (4) Police and Legal Ii:sucs, (5) Employment, or (6) Housing.
Einal'y, she might use any one of six modes of communication: (1) AL:end-
ing Meetings, (2) Conducting Interviews ',Mich Do Not Tato Place in the
Ilene, (3) Making Phone Calls, (4) Visiting homes, (5) Reading Brochures,
or (6) Writing Announcements,

Ihis Lonetplual framework allowed ILO to manufacture highly con-
trolled iteos in which t' e functions, targets, and the concerns were ell
speci[i) he roles of oy;TF,tnication were not included in writing the
items since the would have made the list too long. A question about
the lode ,.ommunieatioa generally used was asked at the end of the
checklist.) A typical item, "hcarirg complaints from: parents about
problems ile)y have with tits school," W3s created hy including the tenet
of Col'ecting Information ("Ilearinn gex-plaints") and Coe tarlc of

3 3
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Families ( "from parents") and the concern ("about problems they have with
the school").

Not all of the possible combinations were pursued where tney were unlikely
or unnecessarily repetitive, or, as in the case of the communication modes,
where the inclusion would have lengthened the checklist beyond the toler-
ance of the average respondent. This was true in the second and fourth
functions, Recording Information and Matching Family Needs to Outside Re-
sources.

In the former, enough items were produced to indicate whether the
function was taking place without covering all the targets or problem
areas separately. One item covered all the problem areos: "Keeping
lists of people. you can call about health, employment, housing, wel2aze
or legal problems," whereas a second item dealt with the target popula-
tion: "Keeping records of names, addresses and telephone numbers of
families you work with."

Matching Family Needs to Outside Resources, however, presented ,t

problem in that, whether the family was "matched" to the school or the school
to the family, essentially the same item resulted. ihus, in the case of
matching items only one set was created to cover both the child and his
family as well as the school and other agencies.

The five function categories were defined in the following ways:

Collecting Information consisted of those activities in which the
paraprofessional talked with the various targets and learned from the
what their problems, concerns, and questions were, and, in the case of
the school and other agencies, what services they had to offer, or rules
they wished to communicate. ,his category included ,tich items as
"Hearing complaints from parents about probl, rim; , rl (iv haw.aav, with th
school," and "Finding out what programs the school has for suspended
students."

Recording Information was the intennediate step in the logical
process of collecting and eventually disseminating information. Once
the parent/community paraprofessional knew what the needs of parents
were and what resources the school or other agencies had to offer, then
she would presumably keep files and records of that information. Con-
iicquently the checklist include such items as "Keeping records of
,famo, addresses and telephone numbers of families you work with" and
" Keeping a file of local doctors, health clinics, Medicare and M dicaide
rules nr other health information."

Giving Information was defined as the third step in acting as a

linker. Once the paraprofessionalhad learned about the ;weds and re-
sources of the four targets, her next obligation presumably was to
share that information with those people who would benefit from know-
ing what she has learned. Thus, once she had heard 'Complaints from
parents about problems they have with the school," and recorded the
names of parents she has worked with, she then "Sugget,s to the school
ways eo provide parents with euirkiit information on Board of Fdueation
policies, election of local .fhool boards, or other s '-hoof matter
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The fourth function, Matching Family Needs to Outside Resources,
was thought of as going one step beyond simply collecting, recording
or giving information and proceeding to the point where the parapro-
fessional arranged for the family actually to utilize school or agency

services. Sometimes this would involve no more than setting up an
appointment, as in "Arranging a rieti;:g .Lb a social worker and a family
having trouble with their welfare payment's." On other occasions, the
paraprofassiooni would help to deliver needed services, as in tai,. item
1cdaing arraogements with the school staff for a pupil to receive lunch
facimey."

'diereas in the first four functions the direct object of the action
could have been any or all of the four targets - -the child, the family,

the school, :ad other agenciesthe fifth function was limited by defi-
nition to the child and his family,

instructing Family in Pow Co Dualieato Outside Resources at Home
consisted of those paraprofessional activities in ,hich the parent/com-
munity worker acted as a teacher for the students or their parents. This
woule. irclude such actions as "frading ideas with families about good
buys in clothing, food or hol sores," and "Discussing with a student
hog to dress on a job, show up on time and keep a time sheet."

Pilot teTes of these five catgorics for functions revealed that a
series of linkages often developed during social activities. These ac-
tivities were arranged into _wo sub-categories: One involved formal
socializing, which included plays, assemblies, carnivals, providing
refreshments at meet ings, etc., while tick second included the casual
eccryday meetings which Lake place among people who live or work in the
same area.

The first concept, Formal socializing, was represented in the check-
list by such items as ''Making refreshments or decorations i1,r a school
play, a meeting, or special program" and "Organizing a school party or
fair: getting -ef,ceshments, hiring a band, setting up exhibits or rides.'

second idea, casual lnformal conta,. , was represented b.2, Tits-
lions in the section entitled "Your Neighborhood" located aL the end of the
first half of the Job Description Ancstionnai,e which was discussed oarlicr

Instrument Desi6L)

Both the stews which had been generated unJer c:lassroom
poraprefesional categories and those itims which lane' been developed
with tIe parenticoatmunity paroprofossional model were scrombleC, into
a 175-item checklist, this wog done deliberately to liscover whether
any real distinction in duties cccurred among the paraprofessionals
who are employed under e,ght different job titles and presumably do
different kinds of work. The checklist was printed with four column-
to indicate the frequency wfth which the activity was tRrierm,d: Ne ver,
Paco in a While, Fairly Oftto and Vkry Ofto.n,

lie c itire caleslionnaire was ttat,d on succissive aicosion,
al P. . 9 in 11,11:11;It t nnti at P.S. 57, also in 1;millattnn. each pilot
test r cttlte f iii ficant revisions and helped to shape the final

rk
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The final form of the :oh Doseusiption instrument was examined and approved
by the Acting Director of the Bureau of ldueation-I Research at the Board of
Education,

aeL rum, [IL De ve lo_ament

A major purpose of the in-depth study was to discover the impact
of the paraprofessional program on five target populations: parapro-
fessionals themselves, pupils, teachers, principals, and parents.
For reasons given elsewhere in this report, 16D became convinced that
with a December 22, 1969 contract approval date and with schools clos-
ing in June, 1970 it would not be possible to Lake actual measurements
of arowth in pupils as by comparing achievement test scores) or in other
targ(t populations fa by giv5.ng attituli,,I questionnaires before
a:id Atter paraprofessionals arrive). lustacl 1E0 decided
to search for evidence of impact by talking with the five target

populitions themselves. There were several reasons for this decision:
(1) the target populations are the most frequent observers of parapro-
fessional Activities, (2) unlike IED, the target populations could

make "lm observations because they were on hand before

and after the paraprofessional progrten started, (3) as the targets,

they would be best able to explain how they had been personally affect-
ed bv.lho prograsI, (P) the outcomes of paraprofessional activities are
so multiple and diverse that interviews offer the best chance for gath-

riny: tln, full range of data necessary to judge the program, and (5)
A-kinj, similar questions of several observers offered the chance of
cross - checking their impressions about the program. Accordingly, a

plan was developed for sending teams of field interviewers into schools
to talk with paraprofessionals, pupils, teachers, principals, and par-
ents.

rater': let; _'aides had to he developed for each target population.

It seemed hest no to structure the interview guides tic,o closely, but

to equip int_ervic,(Ars witn general questions which would stimulate

respondents to reveal What th thought was most important about the
paraprofessional irogram. addition, it seemed wise to rake each
questionnaire fairly redundant in ore.cr to cross-check answers and to

make the group al questionnaires deliberately overlapping so that each
target populatiop could gi'.n its views on a set of topics cormon to all.

cS(e Appen!ix p. A-69 foi a co7Tlete set of Impact instramenis.)

After -11:111e, an initial distinction between classroem paraprofessiw
als mile tnoir rela(ed Largos-, and parent/ecf-munity parapreiessionals and
their rela).1 Coe following set Si 15 interview guides was devel-
oped:

A. Interco Guides far
Classrew, Paraprofessional
lasget,

B. Interview Guides for.

PaienL/Communitv Paraprofessional
Tar6ets

!. Classroom palApielessionals I. Parent/cefrmnity paraprofessionals
2. Pupils ,11 (-:!.ads 2 2. Pupils in Grades R 2

3. Pupils in (-CJHQ 1 h 3. Pupils in Grades 1 - 6

.1. funiol :,.. Junior high pupils
I. felehers poachers

6. Paecots 6. Parents

AuxIliary Trainer Interview Guido
Fdrcni Program Assistant Interview Cuide
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In many instances the one evtestions were used in both the classroom and
parent/community intervie, guides, but an effort was made to preserve the
distinctions between them. Separate forms (C and 1)) for the Auxiliary
Trainer and tivi Parent Program Assistant were found to be necessary since pilnt
testing revealed that the roles performed by these two auxiliaries fit
neither the classroom paraprofessional classification nor the par nt /com-
munity paraprofessional classification. The principal, as the general
supervisor of both types of paraprofessionals, and as observer of the impact
of both, was asked about classroom paraprofessionals and parent/community
paraprofessionals in the same form.

In the questionnaires, each target was asked about the effects of
the paraproftssional procram ho'.h on himself and on other target popula-
tion;,. However, trot every target was asked about every other tarT,2t or
about every effect. The questions were limited to those areas where
significant impact was likely (as foreshadowed tjV previous research) and
woere the impact was appropriate for the target (school achievement of
pupils but not of teachers) and where those interviewed would have know-
ledge to contribute (parents, for example, were not asked about changes
in the principal's role).

In iddilion to the 15 questionnaires previously mentioned, several
other instruments were developed. A Team Summary Form was designed for
use by each team at the end of each school visit. The teams were also
asked, as were the principals, to designate one of the paraprofessionals
they had interviewed in each school as "most effective" and another as
"least effective."

Each principal and each teacher interviewed was asked to fill out
two abbreviated versions of the Job Description checklist, identifying
the five most valuable paraprofessional activities on the list, regard-
less of whether the paraprofessionals in their school were currently'
carrying on those activities. This instrument was constructed by short-
ening the original l75-item Joh Description checklist into two separate
checklists: one for classroom activities and one for the parent/commu-
nityactivities, The classroom list was shortened by taking eni one or
two items from each category. Where two activities were taken, one of
the tw items named a simple, routine non-professional activity while the
ocher named a complex semi-professionot activity. In developing the
parent/community list, two items were taken from each area of concern.
One item dealt with the function of Coilecti91- Information, while the other
dealt with the more elaborate activity of Matching. In summary, two
separate short forms of the Job Description checklist were developed:
one for ratin,; the activities of the classroom paraprofessionals and cue
for ratitT: the activities t-) parent/community parapiof.issionals.

-esearch literature was examined by IED in selecting items for the
complete set of Imprint instruments. Bowman and Elopf (110p) identified
certain impacts on paraprofessionals themselves which could he expected
as a consequence of t*oir employHent. "'he! mentioned both personal de
velopment and Cu, opportunity to /earn principles of child develop -gent
which they .,icht use in working with their corn children.

38
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The research literature also indicated that the role of the teacher
would probably he changed by the arrival of paraprofessionals. Some re-
searchers reported that aides fended to relieve the teachers of routine
duties which could be considc:-ed non - professional. Pearl (1965) reported,
for example, that paraprofessionals could assume some of the less profes-
sional tasks of the teacher. Shipp (1967) reported that the Oakland,
California teacher aide pro2ram was designed to relieve the teach,,r by

in the aide Perform routine clerical duties. Heinemann (1963) agreed
with this definition of the aides' role. On the other hand, some investi-
gators found aides doing o mixture of non-professional and semi-profes-
siaaal duties. One example occurred in the Bac. City, Michigan experiment
as reported hv 1lcCluskv (1956). According to classreom teachers in Bay
City, the greatest help they received from aides was relief from clerical
duties and help with the individual drilling of slow learners.
Similarly , Rittenhouse (1969) reported that teachers in Los Angeles
appreciated assistance with instruction as well as help with record
keep:eng and taking care of materials and supplies, Bcwman and Klopf (1969)
reported that auxiliaries relieved the teacher of nor-teaching tasks and
also worked w'th children in small groups while the teacher worked with
other groups. Humphreys (1966) also found that an aide may assist the
teacher by working with a single child, or a small group, while the teacher
directs the activities of the general group.

Researchers also reported impacts on pupils. Shipp ( 1967) in

another reference, to the Oakland, California use of aides, explained th t

the goals of the teacher aido program in that city were to provide more
frtiluent adult-child contacts within the classroom setting, Bowman and
Klopf (1960) pointed out that the paraprofessional could provide puiils
with more individual attention, a chance for mobility in the classroom,
and a chance, to participate in innovative instructional ac'ivitics.

Professional literature is almost silent on how the principal of
the building is effected by the arrival of paraprofessionals. A single
rLference was found in Powlaan and Klopf (1965), where it was point cc
out that the principal is given one kind of solutionthough not neces-
sarily the best solution - -to the dilemma of meeting an increiseu need
for school services when he cannot obtain the professional personnel
needed to provide such services.

Research investigations have pointed out that parents can also be
affected by paraprofessional services. 1;o1,-,-,an acid Klopf (1969) pointed
out that auxiliaries could improve communication between parents and !-.1)e)

school since they were able to explain parents' views to the teachers as
well as to explain teachers' views to the parents. Rittenhouse (1969)
notee'l that aides visit children's homes and presumably imnrove school/com-
nunity relations. Pearl (1965) also felt that the paraprofessional
could serve effectively as a bridge between school and parents. The

same investigator said that paraprofessionals could assist parents who
we re isolated, through lack of knowledge, from sources of help and
opportunity.
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JED supplemented its examination of the literature by a careful
review of the hoard of Education's district decentralized ESEA Title I
and New York State Urban Education project proposals and by holding extensive
conversations within its own staff and with consultants. A sorting out
and classification of those. ideas resulted in the following matrix of

possible impacts:

POSSlIL
on All Five Target Populations

Type of Impact

Area of
Impact

KNOWLEDGE
AND SKILLS

ATTITUDES

SELF

----.
1

ROLE

Student
Worker
Parent

s.........

2 5

.. .....
..

SETTING
School
Conununity

.......

3

ATTITUDES

115TULE POF
Studeht
Worker

Simply stated, the assumptiol hellind the matrix is that each indivi-
dual (self) performs some role in ,,Gme setting and that either his
knowledge and skills or his attitudes can be .hanged with regard to his
person, his role, or his setting. The matrix accordingly shows two
types of impact:(l)knowcdge and skills, and(21attitudes; it also shows
three ',rens of impae.t:(1) the target himself, (ti the role he performs as

stud ar worker, or as parontjandOlthe setting in which he finds
Ili arse , be it school or cornJunily. For example, cell 2 indicates that

as a ; stilt of having paraprofessional services available a person right
gain a ditional knowledge and skills in his role as a student, as a
worker, or as a parent.

While theoretically any impact is possible for any target population

(so long as he is occupying a p cili d role) the roseareh literature a.I

tho York City project proposals lkd IFP to vxpect, for each separate
target Iwpnlation, only ccr!ain col,inations of typs and nteas of impact,

1,bose coHiinations are dotailed

ri 0
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Impact on Paraprofessionals. The matrix below indicates that IED

sought to find whether paraprofessionals had improved in their knowledge

skills as workers and as parents (cell 2) or as members of the commu-

nity (cell 3). IED also looked for attitudinal change in paraprofessionals

toward themselves (cell 4), toward their jobs (cell 5), and toward the

schon or community (cell 6). In addition, IED sought to detennine
paraprofessional attitudes toward their future roles (cell 7) as students

(did they plan to continue their own schooling) and as workers (did they

plan, for example, to become teachers).

Parapro'lessioals

Type of Impact

Area of
Impact

----
KNOWL:OGE

AND SKILLS

ATTITUDES

SELF

1

,

.....
...
...

ROLE
Student
Worker
Parent

2

A

X

5

X

SETTING
School
Community

.if. IMO'

3

x

6

X

X

ATTITUDES
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Impact on Pupils. TED assumed that pupils might have their knowledge

and skills as students (cell 2) or their social behavior as members of

school or communi.ty (cell 3) improv(.d through paraprofessional assistance.

It was also assum2d that pupil attitudes toward themselves (cell 4) might

be significantly altered, as might pupil attitudes toward the school or

the community (ccll 6). Noreover, it was assumed that a student's attitude

toward his future role as a student or as a worker might have been influ-

enced by his relions with paraprofessionals (cell 7).

Area of
Impact

SELF

ROLE

Student
Worker
Parent

Pupils

Type of Impact

KNOWLEDGE
AND SKILLS

ATTITUDES

UTUF.E ROLE

Student X

Worker X

SETTING
School
Community

el )
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Impact on Teachers. the matrix below shows that IED asked whether

teachers had changed their knowledge and skills on the job (cell 2) or

their social behavior outside school (as in relating mor closely to

neighborhood resident') as a result of paraprof,.,ssional services. IED

also aSKU1 whether teachers had changed their attitudes toward themselves

(cell 4) or toward their -)1)s (cell 5) or toward the school or community

in which they worked (cell 6).

"1,,,achers

Type of Impact

Area of
Impact

..---

KNOWMGE
AND SKILLS

ATTITUDES

SELF

I

X

w. ....

A

ROLE
Student
Worker
Parent

2

X

5

X

S.

SETTING
School
Community

3

X

6

X

X

3

TTITUDES

UTURE ROLI

tudent
orker
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Impact on Principals. The matrix below shows that lED sought to find
whether the principal's role or his job knowledge and skills (cell 2) had
changed after the arrival of paraprofessionals or whether his knowledge
and skills relating to the community (cell 3) might have been influenced.
IED also sought to find whether the principal's attitudes toward himself
(cell 4) or toward his job (cell 5) or toward the school or the community

(cell 6) had been affected.

Principals

Type of Impact

Area of
Impact

KNOWLEDGE
AND SKILLS

ATTITUDES

SELF

1

X

.... ,...
......

ROLE
Student
Worker
Parent

2

X

5

X

SETTING
School
Community

3

X

........

6

X

X

....

--....-1

ATTITUDES

7

FUTURE ROLF

Student
Worker
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Impact on Parents. The matrix below shows the assumption that

parents may increase their knowledge and skills in dealing with their

children (cell 2), or may shift their attitudes toward themselves (cell 4),

or may modify their attitudes toward either the school or the community

(cell 6) because of their association with paraprofessionals,

Parents

Type of Impact

Area of
Impact

KNOWLEDGE
AND SKILLS

ATTITUDES

1

SELF

1

X

ROLE
Student
Worker
Parent

2

X

5

MAIM&

SETTING
School
Community

3

X

X

Instrument Design

TTITUDES

UTURE ROLI

tuoent

orker

Ha\ing classified the possible types and areas of impact or each
target population, IED then constructed the 15 interview guides mentioned
earlier. Items were developed to determine whether each one of the
possible impacts on each separate target population had in fact occurred.

The entire set of instruments was tested in a pilot trial by a team
of interviewers in P. S. 143 in Queens. The trial resulted in major
modification of most of the instruments.

The completed s2t of interview guides was submitted to the Acting
Director of Lae Bu:-eau of Education Research at the Bo rd of Education
for his eaminalion and subsequent approval.
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Chapter /

DATA COLLECTION PROCEDURES

The identification of paraprofessionals and the distribution and
return of data-collection instruments are described in this chapter.
The actual development of the instruments themselves is described at
length in the preceding chapter.

Identification of Paraprofessionals

One of the initial tasks in this study was locate a listing of
the number, names, and the locations of the paraprofessionals employed
in the New York City schools. After considering several aternaJ.ves,
il was L2cided that the Board of Education's Paraprofessional Payroll
743 should be used.

The Office of Business Affairs at the Board agreed to make avail-
able to IED the complete set of approximately 9,000 computer cards from
Paraprofessional Payroll 743. The cards were sorted by project numbers
to identify those 2,8C2 paraprofessionals employed in the district de-
centralized ESEA Title I and New York State Urban Education projects.

IED was assured at the time that all paraprofessionals in both
centralized and decentralized projects were paid through Paraprofes-
sional Payroll 743. Later it became evident that the paraprofessionals
in Districts 7, 12, end 14 were paid through the First National City
Bank and, consequently, had not appeared in the Paraprofessional Pay-
roll 743 printout. When the Bank's payroll was sorted according to
projects, 793 paraprofessionals were located in the district decen-
tralized programs of Districts 7, 12, and 14.

The total number of paraprofessionals in New York City district
decentralized projects then became 2,802 plus 793 for a total of 3,595.
However, because of late mailing of questionnaires to Districts 7, 12,

and [4, and the resulting poor response rates, rcsoonses from those

three districts were not included in this study since the few returns
mac have been biased.

Census Instrument Distribution and Return

With the valuable cooperation of the Office of Business Affairs,
Census questionnaires were delivered to the 2,602 paraprofessionals with
their March 13, 1970 paychecks. In order to insure a substantial return,
IED followed these questionnaires with two reminder letters to thr;(2
paraprofessionals. The remaining 793 paraprofessionals in "bank" Districts
7, 12, and 14 wcre railed Ccnsu; questionnaires along with Job Description
questionnaires on May 20, 1970. :,eminder letters were sent to these
paraprofessionals also. (See Appendix 1, p. A-23 for explanatory letters
which accompanied the Census information.)

ti G
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Usable questionnaires were returned by an unusually high 60 percent
of the paraprofessionals (other than those in Districts 7, 12, and 14) h7

June 1, 1970. (Sec Appendix H, p. A-21.) Late mailing to Districts 7, 12,

and 14 resulted in only 26 percent of the paraprofessionals returning question-
naires; their responses were not included in the analysis of the data, as
indicated above.

Job Description Instrument Distribution and Return

'the instrument_ was mailed to the schools on May 20, 1970 to every
third name on the list of Educational Assistants and to every
paraprofessional of any other title.*(See Appendix J, p. A-26 for
explanatory letters which accompanied the Job Description instrument,

A total of 1,529 questionnaires were mailed. Of these, a substantial

49 percent were returned in usable tons. (See Appendix H, p. A-21.) A

22 percent response rate from Districts 6, 12, and 14 was too far below the
city-wide 49 dercent rate to allow their inclusion.

Impact Instrument Distribution and Return

lED altered its original plan for an "in-depth study of approximately
20 projects" to study 50 project schools instead. (Projects often embrace
a nnm)er of schools.) Factors which influenced this decision were
(1) th., belief that decisions which would shape the paraprofessionals' roles

and determine their impact are more frequently at the school level

than at the project level, 11l projtct, proposals often state objectives

in such general terms that it seemed host to ascertain from each
school what its objectives for paraprofessii -als were, and (3) visiting
20 projects would have sent interview teams into many schools where ttic
number of paraprofessionals was Leo small to warrant site visits.

For the purpose of selecting a representative city-wide sample of
50 schools, IED gathered and recorded data for each of the 444 schools
cmploying the 2,802 paraprofessionals included in this study. Information
was collected as to borough, disccict, enrollment, ethnic composicion,
number and titles of paraprofessionals as well as the kinds of projects
in the school and the objectives of those projects. Out of these 444
schools, 80 were chosen with the primary criteria being the number
and diversity of paraprofessional positions in the school, In order to
male a team visit worthwhile, no school was chosen if it had fewer than
8 paraprofessionals. In addition, because of the limited number of

-:J1ducational A,sistants were only sampled because of their substantial
numb,r (and to save ran;: p,ople the task of filling out a long, gnei,tion-
nairtl while all other types of paraprofessionals who are ftwer nn7b,r
than the Educational Assistants) wt re questioned to make certain or having
tnongh data on each type to make valid comparisons.

4 "/
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parent/community paraprofessionals in the city, favorable consideration
was given to schools which had several such positions. The requirement
that a school have 8 paraprofessionals eliminated all high schools
and all parochial schools since none had more than 5 paraprofessionals.
This decision seemed particularly justified because out of the total of
444 schools, there were only 7 high schools and only 15 parochial schools.

the 80 eligible schools were sent letters explaining the purposes
of the paraprofessional study and requesting that IED be allowed to
send a team of interviewers to the school for one day to talk with
paraprofessionals, pupils, teachers and principals. (Sec Appendix K,
p. A-30 for a copy of the explanatory letter and related material which

preceded the Impact Survey.) Of the 80, 58 schools responded
affirmatively. The first 70 to respond were selected for visiting.
There were 38 elementary schools and 12 junior high schools in 20
school districts in 4 boroughs, Staten Island having no schools with
3 paraprofessionals. (See Appendix G, p. A-16, for a list of the 50
schools.)

Eight teams of interviewers from Queens College were selected,
trained, and scheduled with the assistance of Professor Jack Seiferth.
Each team consisted of one professor, who acted as the team leader, and
four graduate students. The teams were trainee in the use of the
instruments on May 18 and May 25; they visited the schools during the
following weeks. Each of the interviewing teams made one-day visits to
at least 6 schools during the last two weeks of Nay and the first week
of June. See Appendix C, p. A-3, for the names of the team leaders
and interviewers.)

file basic scheme for having the teams select persons for interview
was first to have them locate a paraprofessional (eight paraprofessionals
had been previously identified by IED in each school); second, to have
that paraprofessional identify the teacher with whom he usually worked
(three teachers in the case of parent/community paraprofessionals); third,
(o have the paraprofessional name five pupils with whom he worked frequently
(three pupils in the case of parent/community paraprofessionals); and

fourth, to have the paraprofessional identify three parents with whom he
work 'd. (Paraprofessionals were not always intellectually able to nominate the
number of teachers, pupils, and parents requested by IED.) The principal
of each building was also interviewed. Each person nominated was sought
for individual interviews, except in the case of pupils, who wort sought
for group interviews.

All interviews with paraprofessionals, pupils, teachers and
principals were conducted at the schools in person. However, parents were
teleploned either during the visit or at r, later time. (See Appendix L,
p. A-1":6, for a complete set of materials explaining the numbers to be
interviewed and Cie interviewing schedule.)

ihe teams had mixed success in reaching p,rsons for i.lierviLw.
(SL'e H, p. A-27.) for the 50 principals, the s).ccess rats was
100 percent. A total of 289 out of 312 classroom paraprofessionals en., rero:hed
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for a total of 93 percent. Parent/community paraprofessionals were less
available for interviews (some being out in the community during the site
visits); 63 cut of the 88 sought were reached, for a total of 74 percent.

As indicated earlier, not all the paraprofessionals nominated the
full number of teachers, pupils and parents requested of them by IED and
not all those nominated were reached by the visiting teams. Of the 312
teachers sought from classroom paraprofessionals, 233 (75 percent) were
eventually reached by the teams, while of the 264 teachers sought from
parent/community paraprofessionals, only 74 (28 percent) were eventually

reached by the teams.

Pupils were more difficult co reach. Of the 312 group interviews

with pupils sought from classroom paraprofessionals, 177 (57 percent -a
reasonable fraction) were reached by the teams, while of the 88 group
interviews with pupils sought from parent/community paraprofessionals,
17 (19 percent--a disappointingly low fraction) were reached.

The attempt to reach parents by telephone met with many difficulties,
including the absence of telephones in homes, parents being away, and

language barriers of various kinds. Of the 936 parents sought from
classroom paraprofessionals, only 199 (21 percent) were reached by the

toam.,; whereas of the 264 parents sought from parent/covuqunity para-
professionals, only 38 (14 percent) were eventually reached.

All told; 1,140 individual and group interviews were completed and
reported. Despite the limitations cited above, these reports represent
a substantial amount of evidence from the five target populations as
to how they believe they have been affected by the paraprofessional
program.

4 '3
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Chapter 5

DATA ANALYSIS PROCEDURES

Methods of analyzing data are presented separately in this chapter

for: (1)the Census Instra,nent, (2)the Job Description Instrument, (3)the

Impact Instrument, and (4)the linking of data from all throe instruments.

A general decision was made not to use tests of statistical eignificance

in analyzing most of the data gathered in this study. The reasons wet.: as

follows:

1. Because there was no way of guaranteeing response to the mailed
Census Instrument and Job Description instrument, all respondents

were self-selected, introducing an unknown degree of bias in the

results. It was assumed that the bias could easily override any
apparent statistically significant differences, or the lack of

them.

2. Small differences, even though statistically significant, would
not be sufficient to jus',ify a change in recruitment of or assignment

policies for paraprofessionals.

3. Descriptive statistics seemed appropriate for an initial study
since hypotheses could not be drawn sharply without first having

a description of the phenomena being studied.

4. The chances for error in data gathered by the Impact Instrument- -
given the bias inevitably introduced by alloyJing paraprofessionals
to nominate the pupils and parents who would be interviewed about
their work and given the inaccessibility of many individuals for
satisfactory interviews--were so great that tests of significance
would give an appearance of precision not justified by the data.

The limitations in the data which make tests of significance in-
appropriate do not necessarily reduce their utility as discriptive
information above

Correlational analysis was rejected for showing in detail how two
variables were related as being less useful than the actual display of the
data. For example, hidden behind a single goefficient of correlation
could be the fact that there were thresholds or ceilings beyond which
relations no longer held cr were even reversed. Moreover, many of the
key variables, such as ethnic background or paraprofessional title, could
not be scaled and thus were inappropriate for quantification and correla-
tion.

C,..nsus Instrum(.1a Data

Two methods were used in analyzing data from the Census questionnaire:
(11frequency distributions for all but a few questions were developcd,
and (2)sirlificant variables were selected for cross-taheations.

f- fi
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Frequency distributions, with only a few enceptions, were constructed
for each Census Instrument question where multiple choice answers were

offered, The frequency distributions displayed both raw data and
percentage figuros, with all percentages computed according to the number
of responses to each individual question. that is, where a respondent
could chock more than ono answer to a question and there are more responses
than respondent s, percentages are nevertheless calculated according to

the, number of responses.

The answers to certain questions were combined to construct statistics
which could not be derived directly from the answers. For example, the
question concerning total family income and the question asking how many
people were dependent upon that income were combined to produce a figure

for per capita income. In another case, a question which asked how many
hour., the paraprofessional worked in a typical week was combined with
information about Board of Education paraprofessional pay rates to produce

a figure showing weekly earnings for each paraprofessional.

Wh,re ,Llultiplc choice answers were not made available, as in the
questions dealing with previojs job experience and current other jobs,
and the questions dealing with membership in community organizations,
data wc,e categorized and giver, special analysis. Previous jobs and
current other jobs were classified into standard U.S. Census job categories
with the categories ranked by social status, income, and education require-

ments. The data for previous jobs were presented in two forms, the
first being a frequency distribution of the jobs people held immediately
prior to becoming paraprofessionals and the second being a frequency
distribution of "career direction" (either "upward," "stable," or "down-
ward") as shown by any shift in job rank. The data for current other
jobs were presented in the form of a frequency distribution only. Data

for membership in community organizations were first coded into a set
of cat gori,s modified from those originally developed by Wattenberg
(1968). One resulting table showed the number of memberships held by
p_raprofessionals; a second table showed the types of memberships held.

In a few cases Payroll 743 contained more complete data about projects
than were yielded by paraprofessionals' questionnaire responses. In -uch

eases, data were taken from Payroll 743.

A number of cross-tabulations were made where the relation between

two significant variables WA- of Interest. host such cross-tabulations
involved the use of the seven key variables first mentioned in the
earlier section on Census In,trument P velopment. It seemed reasonable

that out of the hundreds of cross- tabulations possible wi':11 the 35 items

of census information, th, seven key variables should he selected for

attention. A few other relevant cross-tabulations involving other sig-
nificant variables were also selected.

.lob Description instrument Pita

Cl" mentioned earlier, the Job Otscription Instrument wa. divided into
two sections: (1)job history and work ::etting and (21-p,eilie job activities.

Frequ,ney distributions were d,vyloped for 21 of the 22 items apps arir

in section 11). Data from the remaininF. question (haling with previous

51
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paraprofessional job title (if any) was shown in two forms. One table
displayed the f.equency distribution of paraprofessional jeb titles pre-
viously hold by respondents. The seconcl table showed how many parapro-
fessionals had moved upward within paraprofessional ranks during the
period 1965-1970. (To make such an analysis possible, each job title was
ranked according to the Board of Education pay scale for that title.)

The 175-item activity checklist in section (2)--which appeared in the
questionnaire in scrambled format--was r:' arranged into the original activi-
ty categories for analysis and presentation. (Se( Chapter 3, "Instrument
Development", for a discussion of how items for the job activity check-
1;_st were originally generated and classified.) Factor analysis was
considered as an alternative way to cluster the 175-job activity items,
but was rejected as being unnecessary for the purposes of the current
study. (It is possible and would probably be desirable to perform a
factor analysis in any future examination of the data.) A frequency
distribution of paraprofessional tasks was presented by activity
category and by specific job activities.

Cross-tabulations centerod around one major variable from each section.
Job title was chosen from section (]) and activity category was chosen
from section (2). Both those variables were cross-tabulated with each
other and ,,ith other variables from section (1), yielding a set of relation-
ships among job title, job history, job setting, and job activity cate-
gories. In addition, job activity categories were cross-tabulated both
with the seven key variables, with other selected variables from the Census
Instrument, and with some data from Paraprofessional Payroll 743, (Job
title had already been crossed with variables from the Census instrument
and from Payroll 143 during the analysis of the Census data.)

Impact Instrument Data

Data from the fifteen different interview guides used in the Impact
survey were analyzed in two ways: (1)short answers were classified into
three or four simple categories, as described below, and (2)long answers
wore taken apart and their elements classified into a more complex set of
categories as described below. There were too few interviews with clumen-
tAry pupils in grades 1<-2 and too few interviews with junior high pupils
nominated by parent /community paraprofessionals for data from those two
sets of interviews to be included.

Ihe opon-ended style of the interview questions permitted respondents
to give answers of any length. ilany short answers could be classified
into categories such as the following:

Y,s

!--:omcwhat.

No

or

Better

No change.

Worsc

Once the short answers had been coded into such categories, a more
elaborate coding syst..m was designed to classify the longer answers,

Jr,1)



38

which were extremely diverse and difficult to categorize. The possibility
of simply listing "typical" responses to each question was considered and

rejected. The redundance which was deliberately built into the question-
naire suggested another possibility--a possibility reinforced by the fact
that the respondents often did not answer the specific question posed to
them but said something relevant to the paraprofessional program even
though not responsive to the question. The possi0.1ity was to treat all
interview questions as though they were general probes intended to stimulate'
any commeats the respondent cared to make about the paraprofessional

program. Adopting this possibility allowed all answers to be combined,
and then classified, regardless of the questions which triggered them, A

content analysis showed that answers could be coded according to the "arca
of impact" of the paraprofessional program. That is, some answers showed
that the respondent viewed academic achievement as the prime area of impact,
while others thought that pupil attitude towards school had been most
noticeably changed by the work of paraprofessionals, while still others pointed
to school-connunity relations as the prime area of impact. Categories

for area of impact cam, in part from those developed for the Job Description
Instrument and partly from an examination of responses to the impact
questionnaires, which showed that new categories had to be generated.

The major areas of impact which appeared are listed below. (See Table
11 for the subdivisions of each area.)

1. paraprofessional activities

2. target populations

3. group size

4. subject fields

5. pupil activities

6. personal growth

7. relating to others

8. areas of concern

9. h.nefits

Each single answer was broken apart and its elements categorized by arca
of impact. Some answers contained only a single el,mnt while other
answers were richly elaborated and contained many elements. A typical
single - element answer might be "I think paraprofessionals have helped
pupils." A typical multiple-element answer might he "Paraprofessionals
have helped small groups of slow learners with homework in arithmetic."
The result of this method of analysis was to count_ the frequency with which
thos: interviewed mentioned various typ-s of impact en themselves and on
the fow- other target populations, whether or not the specific question
requested such answers.
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0-te question on the principals' and teachers' questionnaires was treated
differently. School building principals and teachers were asked to name the
five most important characteristics of a good paraprofessional. Their
answers to this open-ended question were categorized and a table was
developed showing the frequency with which each characteristic was mentioned.

In addition to the 15 general interview guides described above,

frequency distributions were also calculated for the team summary form and the
checklist of "most valuable paraprofessional activities" completed by
principals and teachers.

Linking Census Job Description, and Impact Instrument Data

It seemed highly desirable to connect data from all three instruments
so that the personal background characteristics of paraprofessionals and
their job assignments could be related to judgments about their effectiveness.
In doing this, attention was limited to two measures from the Impact survey:
(1) the identification by principals and the interviewing teams of the
"most effective" and "least effective paraprofessionals in their buildings,
and (2) the ten "areas of impact" named the most often by teachers. (Impacts
of the program as reported by other target populations were not used in
this analysis: paraprofessionals were assumed to be too personally involved
to make an objective judgement of their own impact; pupils, especially at
the elementary level, were assumed to lack sufficient insight and experience
to judge accurately; and parents were assumed to be too far removed from
the sphere of paraprofessional activities to he accurately informed.)

Principals' effectiveness ratings and the tin major impacts reported
by teachers were cross-tabulated with all Census data and with data from
the job history and work setting and job activities (the 19 activity
categories were used) sections of the Job Description questionnaire.
Tests of statistical significance were applied to these cross -
tabilations.

Comparing Data for ESEA Title I and New York State Urban Education Paraprofessionals

So that it would he possible to compare selected personal background
characteristics of paraprofessionals from the Federal and State programs,
seven key variables were selected from the 35 appearing on the Census
Instrument. Frequency distributions of responses to the seven questions
were tabulated separately for Federally-funded and State-funded personnel.
Similarly, separate frequency distributions were prepared for paraprofes-
sionals in the Federal and State programs for a representative sample of
questions from the Job Description Instrument. The sample was taken from
not only the 21 items of information about job history and work settino
which appear in the first section of that Instrument, but also from the 175
items appearing in the detailed activity checklist which constitutes the
second section of th,' Instrument.
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Chapter 6

FINDINGS AND IMPLICATIONS

Whatever may be wrong with the paraprofessional program, none of it
can outweigh what IED found about its success. Wherever we looked -- at the
kind of people employed as paraprofessionals, at the kind of work they are
given, or at the impact they have on their targets -- the program looked
extraordinarily good. In fact, it seems to be so well managed and so
effective that it is not easy to suggest improvements. The detailed findings
behind this general conclusion and the implications for possible rodification
of the program are presented in this chapter.

The Characteristics of Paraprofessionals

What are paraprofessionals like? What kinds of people has the Board
of Education employed for this significant new role in the schools of the
City? This section draws answers to those questions from the 1,671 Census
Instruments returned by the'2,802 people to whom they were mailed. (The

development of the instrument is described in Chapter 3, "Instrument
Development," and the procedures for administering it are described in
Chapter 4, Data Collection Procedures.")

The following description of the typical paraprofessional was constructed
from the modal responses to the questionnaire. (See Appendix N, p. A-3.)

ne Typical Paraprofessional. The typical New York City paraprofessional
is c J5 year old married Black woman who has two children in her home, one of
the:. elementary school and the other in high school. Her husband is head
of the household and her wages as a paraprofessional contribute less than
half of the 56,500 a year earned by the family. Since that $6,500 supports
the paraprofessional, her husband, and the two children, it amounts to a
per capita income of just over $1,500 per year. She has no paid employment
other than her wcrk as a paraprofessional.

She was horn in ..-he South, spent most of her childh:Ird in a large

city, and has lived in New York for more than 15 years. She bias a high
school diploma but received no vocational training eit!.er in high school
or on a job later.

She works 22 hours a week as an Educational Assistant in a district
decentralized ESFA Title I project at an elementary school in Crooklvn and
lives in the intnediate neighborhood of the school where she works. In her
paraprofessional job, she spends almost all of her time with Black and Pecrto
--ican children and their parents.

In short, the typical paraprofessional has all the characteristics the
lit rature says she should have: she is a member of an ethnic minority, her
eta:cation is molest, her family income is low, she has childrtn at home, .lud
she works priarily with children who share her ethnic background.
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56

The Range of Paraprofessional Characteristics. Alth..o h It

paraprofessionals are alike, most of then are quit., lie

paraprofessional described above. Those who differ mo' m. fud, 10 Aidys,

high school students employed to work part time Without !1.,,

"typical" paraprofessional would be even more typical. A/th0101 con-

stitute only 10 percent of all paraprofessionals, they IAh, up almost all
of the 12 percent who are under 20 years of age, the maerity of the 18
percent who are single, and half of the 6 percent who are males. 1 range
of many statistics, such as hours of employment, is extended downward by
the presence of these Student Aides.

?lost paraprofessionals are between the ages of 25 and 50, .)iit some

are under 10 and some are over 60.

Almost 55 percent of all paraprofessionals are Black, with the remain-
der split evenly between Puerto Ricans and Aites. Only a negligible number
of other minorities are employed.

Almost 95 percent of the paraprofessionals are women. The fact that
almost no adult males are employed may be becc.use school principals prefer
women to work with elementary and junior high children or because men do
not want paraprofessional jobs. The second factor is almost certainly at
work. A job which runs less than 40 weeks a year and employs a person
less than 25 hours a week at $1.75 to $3.50 per hour would
barely support a single man and could hardly support a family, although a
number of paraprofessionals seem to be attempting just this, as explained
later.* Even as supplementary to a man's regular work, paraprofessional
employment pays less than many of the other jobs available in New York City.
Thus, even if school principals do seek male paraprofessionals, candidates
ray he difficult to recruit.

Although the typical paraprofessional does not head her household,
a remarkable 27 percent of all paraprofessionals do. And 15 percent of
all paraprofessionals supply virtually all of their families' income from
paraprofessional wages, in some cases supporting children, Those who try
'3 do this may have been one of the strong sources of pressure for higher
wages directed to the Board of Education last spring.

While about 70 percent of the paraprofessionals have children of
school age living with them, less than 25 percent have preschool children.
Evidently having preschool children in the home makes it difficult to take
a job. Only about 25 percent of paraprofessionals have children over 18.
Apparently paraprofessionals both seek and are sought for employment at
about the time their youngest child enters elementary school and before
their oldest graduates from high school. Paraprofessional employment
is not helping support large families among the poor, perhaps because
the mothers cannot work the reauired.numher of daytime hours.

Paraprofessionals ccrne fro:1 families '..hose total incomes range from

less than S3,000 to rore than S15,000 per yoar. While the rajority earn
between $1,000 and S9,000 a y,.ar, 20 percent earn less Chan 53,000 and
thus can be classed as quite poor. At the other end of the scale, the
9 percent from familic!, earning more than S12,000 per year are presurably
making a useful but not essential contribution to their family incomes.

-'The pay rates quoted in Appendix D, p. A-4 and the references to pay rates
throughout this report were established for 1969-70. Rates have ben raised sine.'.
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Almost 95 percent of all paraprofessionals hold no other job. They

live in families whose members draw virtually no support from unemploy-
ment compensation or disability payments and very little support from
social security, welfare payments, or other forms of non-employment

income. In short, the heavy majority of paraprofessionals come frau
families who work for a living and who are self-supporting.

Although the typical paraprofessional has a high school diploma,
roughly 25 percent stopped at various points before grade 12'and 20
percent completed one or two years of college. A very small proportion
reported having completed four or five years of college. The presence
of college-educated persons in paraprofessional ranks has several explanations.
Many have enrolled in college courses through participating in the Career
Ladder Program. The group with four or five years of college work (sometimes
course work not leading to degrees) includes persons from other countries
whose pattern of course work does not qualify Clem for certification.

A large minority (47 percent) had vocational training either in high
school or later, usually in business or office work but sometimes in nursing
or in trades and crafts. A high proportion (about 25 percent) report having
had previous training in community and civic activities, an area closely
related to their current work.

Although the typical paraprofessional was born in another state,
38 percent were born in New York City. Only 2 percent were born in the
subuiban ring (within 100 miles of the City) and very few spent their
childhood in the suburbs. Most grew up in the South, usually in a large
town or city, but 25 percent had a rural upbringing.

Newcomers to New York City do not get jobs as paraprofessionals.
Over 85 percent have lived in New York more than 10 years.

Except for Student Aides, may of whom work less than 10 hours per
week, almost all paraprofessionals arc employed foi 15 to 30 hours per
week, with tle typical paraprofessional working 22 hours.

Almost 85 percent of all paraprofessionals are employed in classrooA
work as Educational Associates, Educational Assistants, Teacher Aides, or
Student Aides, with the remainder employed as parent /community parapro-
fessionals. The figures indicate a clear school preference for direct
service to pupils during the school day.

Abort 75 percent of all paraprofessionals arc sipported by district
decentralized LSEA Title I funds, with the I:ew York Stott', Urban Education
Program supporting the remaining 25 percent. (This is in proportion to the
lunding level of tne two programs.) Brooklyn and Manhattan school
districts share 67 percent of the paraprofessionals about evenly while the P,ronx
and Queens divide the others equally between themselves. Porprofc.ssionals

are usually assigned to elementary schools (over 75 percent) with al:-..ost
ill others assigned to intermediate and junior high schools. Senior high

schools get virtually none.

Alr.ost all paraprofessionals (86 percent) live in the school district

wh,re they are erployed. Many live within A fe--: blocks of the school wher

th,y v:ork.

n9st school rtceiving paraprofessionals have a heavy majority

of Rlack or Puerto Rican student; with a minority of Thitesand others,

90 pircint of all paraprofessionals sperd at least sore of ti it time with

Blacks, 80 percent spind some time with Puerto Kicrls, and 50 percent or

less spend any tine with WhItes or others. In short, paraprofessionals

spend the great hulk of their lime with ninolity groups, as is intended.
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Seven Key Variables

Certain characteristics of paraprofessionals are much more important
than others, given the objectives of the program. As explained in Chapter
3, "Instrument Development," seven characteristics of paraprofessionals
are closely associated with svccess according to previous research and
professional literature on the subject. Come characteristics arc important
because paraprofessionals themselves are one target of the program; other
characteristics are important because parari-ofessionals are expected to
link school and community; still others are thought to be essential if
pupil achievement -- the ultimate tai;et of the entire program -- is to
improve. Findings on the seven kiy characteristics of paraprofessionals
are presented below, along with a raminder as to why each one is considered
f.initicant. these data were constructed from both modal responses to the
Census questionnaire and cross-tabulations of specific characteristics.

Filmic Backgrounds. Paraprofessionals from ethnic minorities are
c7:peeted simultaneously to improve rhemseives, strengthen school community
Lies, and serve as models of admirable behavi,r for children from similar
backgrounds. '-)ver 80 percent of all paraprofessionals come from in,n-White
minorities, with about 55 percent teing Black and about 18 percen' being
Puerto Rican. This distribution is in proportion tc the number of dis-
advantaged pupils in New York City coming from those minority groups.

Young Blacks do not show up in the ranks of paraprofessionals, jobs
for young paraprofessionals such as Student Aides go disFroportionately
to Puerto Ricans and Whites. However, most Puerto Ricans, like most BlacKs,
show up in the middle age groups (30-45) -- at that point in life when
extra income is most needed to support the family. In contrast, Whites

arc relatively more frequent in the }ounger (under 30) and older (45 and
up) age brackets. It may be that paraprofessional wages are too low to
attract Whites when they need extra money and only appeal to them when they
are young enough or old enough to take the job as an interesting challenge
rather than because of what it pays. Whatever the reason, it is clear
that the ethnic minorities not only get most of the paraprofessional jobs
but also get them in their middle years when supplementary family income
is most needed.

Among the few male paraprofessionals (most of whom serve as Student
Aides), Orientals appear more often than would be expected from their
total number in the program, while Blacks and Puerto Ricans are snide~ -

represented. This may be because Black and Puerto Rican boys are not
interested in working with children, because they do not seek asseciations
with school officialdom, or because those who volunteer are not qualified.
Whatever the cause, the schools seem to be missing one opportunity to help
Black and Puerto Rican boys take an interest in schoolwork and Fimullaneousi:
serve as models to other children.

tfan would he expected from tne total number of each group in the program.



In per capita family income, paraprofessionals rank from lowest to
highest in this order: Puerto Ricans, Blacks, and Whites Nearly 50 percent
of the Puerto Ricans and 40 percent of the Blacks fall in the bottom one-fourth of

the per capita income distribution: $0-$1,499. Although almost all para-
professionals come from low-income families, it seers that paraprofessional
earnings are a more important income supplement to Puerto Ricans and Slacks
than to Whites.

Twice as many under-educated Puerto Ricans as Blacks and Whites are
beiig assisted by the paraprofessional program. About 40 percent of the
Puerto Ricans lack a high school diploma as compared to about 20-25 percent

of Blacks and Whites. however, paraprofessional jobs do not go primarily
to people without a.basic education: over 50 percent of those in every
ethnic group hold a high school diploma. In fact, about 25 percent of the
Blacks and Whites have some college. Insofar as it is intender, to employ
those without a high school diploma, the program is working better for
Puerto Moans than for Blacks.

As an entry-point to paid employment, paraprofessional joUs are working
especially well for Puerto Ricans, many of whom have never had a ptevioua
job. For many other Puerto Ricans as well as Blacks (about one-third of
both groups) their paraprofessional job is a step up the occupational ladder
from previous blue- collar employment. Whites are more likely to have hold
white-collar positions and are net experiencing the sane occupational lift,
as e':plained later.

:lost paraprofessionals do not hold any other job, as indicated earlier.
This is true across all racial and ethnic populations.

Paraprofessional work can be considered a form of vocational training
because of the apprentice-like relationship the paraprofessional has to
the teacher. She is under almost constant supervision and is Tnigaged in
tencuer-like behaviors. Moreover, paraprofessionals are given some formal
training for their work and are encouraged to continue their own general
education. One half of all paraprofessionals reported that they had received
no vocational training previously: 67 percent of all Puerto Ricans fell
into this category. Thus it is evident that for a significant proportion
of those employed, paraprofessional work is not only a first job or a better
job but also a job which provides the first vocational training they have
had.

Ethnic Backgrounds of Target Populations. If paraprofessionals share
the some ethnic and racial backgrounds as their target populations, there
will be a mutual understanding, a sense of trust, and An ease of communication
between the two. Moreover, seeing a member of his own racial or ethnic
group performing successfully in a respected semi-professional role may
inspire the target population to greater self-regard and raise their c..Tec-
tation of what they themselves may acLieN,',. These fundamental assumptions

underlying the paraprofessional program were drawn from the literature on
th,. subject.

5 ;)
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The datn show that most of the target population, like moH1L parnpro-
fessionals, arc Black, creating a desirable match. At the same time while
most Puerto Rican paraprofessionals work with Puerto Rican children and
their families, the proportion of Puerto Rican children exceeds the propor-
tion of Puerto Rican paraprofessionals. That this means is that while a
Black child is quite likely to have a Black paraprofessional, Puerto Rican
children will often have Black or White paraprofessionals, from whom they
presumably draw less benefit than if they were assigned to Puerto Rican
paraprofessionals. This may be because Puerto Ricans are more widely
dispersed throughout the schools of New York City, whereas B7.acks arc more
concentrated in certain locations, creating majority-Black and minority-'
Puerto Rican classrooms to which Black paraprofessionals are assign6d. As

far as Orientals and other ethnic minorities in the New York schools arc
concerned, they have little or no contact with paraprofessionals of similar
background.

Over 75 percent of all the children and families served come into con-
tact with paraprofessionals who have glactuated from high school or entered
college. This is true for Puerto Ricans ane Wites but is especially true
for Blacks since the Black paraprofessionals are the hest-educated group.
Similarly, Black target populations are more likely than Puerto Ricans to come
into contact with paraprofessionals who are active in the community since the data

also show black paraprofessionals to be more active in this areallan Puerto Ricans.

Per Capita Family Income. Both ESEA Title I and the New York State Urban
Education Programs intend to raise the income of poor fmnilies through the
paraprofessional program. Moreover, a low-income paraprofessional is expected
to conanunicate more easily with low-income children ant their families and thus
to link the school to the community more effectively than high-income para-
professionals.

A per capita income of $1,000 per year can be considered the minimum
necersary for survival at the poverty level in New York City. About 20 perccat
of all paraprofessionals reported per capita family incomes below the $1,000
level. Another 35 percent reported per capita incomes of $1,000 to $2,00,I pc-
year, a modest income for New York City residents. About 25 percent fell in
the $2,000 to $3,000 range, a moderate income, while the remaining 20 percent
said they live in families whose annual per capita incomes range from $3,000
to :?5,000 and over.

It is clear from these figures that the bulk of the funds are used to
support paraprofessionals from families of low to moderate incomes, in keeping
with one of the objectives of the program. At the same time, that particular
objective is not bein3 achievcd by hiring as paraprofessionals that 20 percent
of the gtoup whose per capita family incomes are above $3,000 per year. Mese
higher-income paraprofessionals tend to be older than the averagemost of them
between 40 and 60 years of ageindicating that they come from families whose
children may hav? grown up, leaving perhaps two adults al home to share the
higher incomes which heads of households earn in their later years It should
he noted that the maturity and broa,:er life experiences which these higher-inco
people contribute to the program nay be quit? valuable, even though employing

them contributes nothing to the attack on family poverty.

t'
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Level. of income and level of education arc usually highly ccrrelated.
An examination of the data shows that this is not the case for pz-raprofes-
sionals in New York City, partly because of the compressed range of incomes
and because the twin criteria of low income and high school or cellege
education select a special set of people from the general population.
The effect is to produce a group of par-professionals who are better-
educated than their incomes would lead one to expect. One result, as
elaborated in the succeeding section, is that the program is presumably
doing mc...e for economically disadvantaged adults than it is for educa-
tionally disadvantaged adults.

One clear consequence of the way paraprofessionals are chosen is that
the low-income children and families served by the program find themselves
in contact with low-income paraprofessionals. That is, they do not gain the
advantage of seeing high-income members of their own racial or ethnic groups.
however, it is probable that the target populations identify more readily
with people from their own income levels. And there are doubtless other ways
to expose the target populations to high-income people from their own ethnic and
racial backgrounds should that prove to he desirable.

Level of Education. The paraprofessional grogram is meant to stimulate
an interest in further cducation on the part of those employed. In New York
City, inasmuch as five of the eight types of paraprofessional jobs require a
high school diplcma, this stimulus can be expected to operate pLimarily on
college aspirations. That is, since about 85 percent of all the adult para-
professionals empnyed already hold a high school diploma (Student Aides, of
course, do not), the program is obviously not being used to stimulate under-
educated adults to complete high school.

Some paraprofessional jobs, such as Educational Associate, require college
work as a condition of employment. (The Career Ladder Program admits Educa-
tional Assistants and supplies college training for promotion to Educational
Associate.) The college-educated paraprofessionals (they have only one or
two years in most cases) are scattered across all age categories. That is,
they are not young college students but instead arc adults who have either
interrupted or only recently begun their college work. It is clear from the
data that paraprofessionals are not chosen from the ranks of dropouts and
consequently are able to stand. before school children As models of adults who
have successfully completed high school or, in a limited number of cases,
have entered college.

Black paraprofessionals are better educated than their Puerto Rican and
White counterparts. This may be not so much because educated Blacks are
deliberately recruited for paraprofessional work as because better-educated
Puerto Ricans and Whites seek and find other types of employment in New York
City. They may have more job opportunities in New York than Blacks Lad may
find paraprofessional .cork relatively less appealing. 1.

The general pat'ern is this: The paraprofessional proram is not being
used primarily to employ the very poor, under - educated person who has pleviously
held a low- skilled job. On the contrary, it employs the person of modest in-
come and modest education who has previously bold a white-collar sales or
clerical job requiring shills roughly equiYalent to those he uses as a para-

GI
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professional. As indicated earlier, this is probably because a high school
diploma is required for the majority of paraprofessional jobs and because
principals and teachers believe that a certain amount of previous job experience
is desirable for paraprofessionals.

Number and Ages of. Children. One of the earliest findings about para-
professionals, confirmed in subsequeett studies, was that they took home what
they learned in school and used it to help their own children. For this desirable
side effect to occur, it is of course necessary for paraprofessionals to have
children living in their households. Moreover, raising their own children
presumably helps the paraprofessional work with children, at school and work
with other parents.

Alfflost 55 percent of all paraprofessionals in the New Yorl, City schools

arc currently married. An additional 15 percent have been married at some
time in the past but are now either separated, widowed or divorced. The 20
percent classified as "single" is half explained by the existence of Student
Aides (10 percent of all paraprofessionals). Thus about 90 percent of all
paraprofessional jobs go to persons who arc either presently married or were
previously married.

Since 55 percent of all paraprofessionals have children of elementary
school age living at home, their sensitivity to children of the same age at
school is presumably enhanced. Conversely, since they work most often in
grades two, three,and four, paraprofessionals can bring home directly to their
own children what they learn at school. Although the 35 percent of para-
professioLals who have children in junior high and senior high presumably gained
useful experience when their children were younger which they can now apply to
their elementary school jobs, their children are beyond the reach of what the
paraprofessional learns at school every day and probably cannot be helped
directly by it. However, almost 20 percent of all paraprofessionals have pre-
school children. It is reasonable to assume that as they move up through the
elementary grades, these preschool children will get the full benefit of what
their mothers learn on the job.

Many paraprofessionals are in the age range 30-44, a time when they tend
to have children not only in the elementary school years but in the preschool
years as well, yielding a potential double benefit to their families. Para-

professionals who as.1 under age 30 or over age 44 have fewer Echool-age children
who can profit immediately from their paraprofessional experiences.

Black and Puerto Rican famil!.es benefit most often from the presence of
children in paraprofessional homes, with the advantage accruing to the
children in school as well as to those in the paraprofessionals' own homes.
White paraprofessionals, being older, have almost no preschool children, fewer
elementary school children than other paraprofessionals, and more children of
junior and senior high school age than any other paraprofessional group. 'Thus

there are fewer educational advantages forl.illite children.

r' )



Community Linkages. Bringing the school and the community together is a
widely-held objective for the parapzofessional program. More specifically,
paraprofessionals are expected to help teachers understand the viewpoints and
life patterns of minority groups in inner-city settings and do a better job
with minority group children in their classronms as a result. Prircipais are
expected to maintain better relationships with parents and neighborhood groups
because the paraprofessional forms a communication bridge between the principal
and the local residents. At the some time the paraprofessional as interpreter
is supposed to make the school a less formidable, more approachable, more
appreciated Mlstitution to those parents who have had only limited contact with
formal education.

How well are paraprofessionals linked to their own communities?
Are they active, central figures who belong to many organizations or are
they so isolated that they could not serve as communication channels?
Formal membership in an organization may not be the best measure of
community linkage for paraprofessionals; for thee, given their socio-
economic characteristics, informal ways of associating with other people
may bo more indicative. The findings on formal memberships are presented
below, with data on informal associations presented later in this chapter.

Only 60 percent of the paraprofessionals named any organization to
which they belonged and even then rarely tamed more than one or two.
Clearly, the schools have not been recruiting "joiners" into the para-
professional ranks, bit evidence will be presented later to show that they
are nevertheless well-connected to other people in their own neighboroods.

Paraprofessionals do not join every type o.:= organization, but show
a strong preference for school groups (about 75 percent belong) and neigh-
borhood groups (about 40 percent) with less interest in recreation organi-
zations and in church groups. Only about 15 percent of all paraprofessionals
belong to some group which has national concerns, the remainder belongiug
only to local organizations. In short, the "behavior model" being displayed
is that of a person who belongs to only one or ,:wo groups and whose commu-
nity concerns lie primarily with her own neighborhood and her on school.
Moreover, the high number with school affiliations suggests that the
paraprofessional has established herself before employment as a member
of the school-support group in her neighborhood. It could be expected
that principals would choose paraprofessionals who had a positive
attitude toward the school since the linkage funccion presumably requires
that the linker have gond relationships in both camps. On the other hand,
some of the concern of New York City minority groups about the short-
comings of the schools is probably being filtered out.

More data will be presented later to demonstrate that the para-
professional i vevy much a neighborhood person. There may be some loss
in h.viti the program dominated by such paraprofessionals. Ethnic
minorities might be equally well served by being given as behavior
models A number of people with national interests, active political rn.rtv
memberships and other affiliations extending beyond the le ighbovh-od its. li
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An analysis of community linkages compared to other paraprofessional
characteristics shows a number of relationships worth noting. Parapro-
fessionals tend to join more organizations as they grow older (reaching
a plateau at ages 33-44). They join more as they have more children
(the growth is steady, with about 35 percent of those with no children
holding memberships compared to about 70 percent of those with 4 children).
They also join more as their family income goes up, as their education
increcses and as they take another job in addition to paraprofessional
work. If they had had the benefit of previous professional or vocational
training, they are more likely to join organizations. In short, the
picture is about what might be expected: as paraprofessionals have life
experiences which bring them into contact with a greater number of people
in diverse relationships, they tetd to join more organizations. For
schools seeking better connections with their surrounding neighborhoods,
the suggestion is that they hire paraprofessionals in their middle years
who have children, who are relatively well-educated, and who have at
least moderate family incomes. But to repeat an earlier point, para-
professionals may not demonstrate their community linkages through formal
memberships so much as through their informal associations. More will
be said about this later.

Paraprofessionals at eery level of education tend to hold member-
ships in school organizations. It is only those with high school or
college training who reach beyond school, church, and neighborhood affili-
ations for a broader range of memberships in trade, political and national
organizations. The particular type of professional or vocational training
which the paraprofessional received before joining the program seems to
have had little effect on the kind of memberships he holds. One exception
is previous training in community and civic activities: almost 55 percent
of those who have had such training report memberships in community organ-
izations. Although it is not entirely clear which is cause and which is
effect, it seems reasonable to believe that training in community and
civic activities will lead to a higher number of neighborhood organization
memberships and that parent/community paraprofessionals should le trained
accordingly.

Puerto Rican paraprofessionals do not hold as many memberships as
Black and White paraprofessionals.

The virtuil absence of men from paraprcfessional ranks presumably
represents a lost opportunity for schools to become better related to
males in their surrounding neighborhoods, although it can be argued that
mothers rather than fathers are likely to be the dominant figures in the
homes of many of the target population and that the school must be
primarily concerned about better linkages with those mothers.

A', indicated earlier, almost all paraprofessionals reside in the
school district where they work. This is desirable. Although school
districts in New York City are relatively large (school district must
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he distinguished from school attendance area, living within the district
presumably gives some sense of identification with the larger community
encompassed by the school district as well as a knowledge of its residnts.

More important, however, than a sense of the larger community and
also much more important than any of the formal memberships described
above are the informal associations that paraprofessionals create within
their own neighborhoods. As a measure of their informal connections with
the children and families with whom they, work, respondents were asked a
number of questions about lire in their neighborhoods. Their oeswers
showed that paraprofessionals are long-time residents, half of them having
spent over 10 years in the neighborhood and almost none being new arrivals.
Tbey reported that more than half of the target populations with whom they
work live within three blocks and are familiar faces on shopping trips
or neighborhood walks. Some of them belong to the same church or other
organizations as the target groups. As one measure of their relations,
35 percent reported that they had on occasion taken care of one of the
children with whomthey work--as a favor to the family, not as part of
their lobs. (See Appendix N, p. A-51.1 Classroom paraprofessionals
reported as many neighborhood connections as parent /community paraprofes-
sionals. The best-connected paraprofessionals of all were the Auxiliary
Trainers, showing that these people are as well linked informally as they
are through formal memberships.

An examination of the data shows that paraprofessionals who live
outside the school district tend to be better educated, have higher family
incomes, and a larger number of organizational affiliations. Lest it
be mistakenly thought that this represents the importing of out-of-district
khite paraprofessionals to work with minority-group children and their
families, it should be pointed out that Blacks are more likely than Whites
or Puerto Ricans to be hired from outside the school district.

Previous Job Experience and Career Direction. There are two reasons
for being concerned with the previous work experience of paraprofessionals.
The first is that earlier job experience will have accustomed the para-
professional to a regular work schedule requiring reliability and will have
taught her useful skills. The second, more important reason,is that upward
career nobility is one hoped-for product of paraprofessionalism. ThaC is,
it is hoped that paraprofessional employment will be the first step toward
full-fledged professional responsibilities, a career line often closed to
members of disadvantaged minorities.

A good start toward that objective seems to have beea achieved for
a significant number -- although not all -- of those employed as para-
professionals in the schools of New York City. If it can be safely
assumed that the 40 percent of the respondents who did not list any
previous job are experiencing their first paid employment, then the
paraprofessional program has become the gateway to the world of work for
40 percent of all those employed. This is especially true for Puerto
Ricans. Even if this percentage has been inflated by the failure of
some respondents to list previous jobs, and even if the 10 percent of
Paraprofessionals who serve as Student Aides are entirely removed, it

is nonetheless a significant achievement to have provided initial jobs
to even 20 percent of the disadvantaged minorities who fill most para-
professional positions.
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To examine occupational mobility as an indicator of upward career
direction, the ten standard job categories used by the U.S. Bureau of
C-asus (ranging from professional and technical workers at the top to
unskilled laborers at the bottom) were used. It was assumed that para-
professional work is comparable to the "clerical" and "sales" categories
Looked at thin way, most paraprofessionals (especially White) have moved
neither up nor down, but have moved laterally from white-collar clerical
and sales jobr, where they presumably learned to work with oth2r people
and to keep records of various types, skills which they can use in their
work as paraprofessionals. However, an impressive one-third of the Blacks
and Puerto Ricans have moved up into paraprofessional work from lower-
ranked jobs as craftsmen, foremen, machine operatives, private household
workers, service personnel, and laborers. (Just over 10 percent of all paid-
professionals Blacks, Puerto Ricans, and Whites - reported dropping
down from jobs as professionals and technicians Co become paraprofessionals.
This probably reflects some cases where better-educated mothers are returning
to work after having raised their families.)

There is presumably some conflict between the desirability of having
a ,e11-educated, skilled paraprofessional who will be effective with
school children and the desirability of assisting the under-educated,
unskilled, and poor person break into his first job requiring specific
intellectual and personal skills. These data suggest that while both desires,
arci.being met, the first is being served somewhat at the expense of the second.

An examination of the data shows certain additional patterns. Half
of the paraprofessionals who have moved up from a lower-rank job are
over 37 years old, fairly late for making such a move. There is reason
to doubt that they will go further. On the other hand, the half below
37 years of age presumably have moved early enough to accumulate
experience, extend their training, and perhaps move into a professional
career. Men moving up into paraprofessional work come from service
occupations more often than women do, while women more often come from
clerical jobs, much as might be expected. A somewhat higher proportion
of men than women move down from professional and technical occupations
into paraprofessional work. This may be a pattern among men who have
reached retirement age and are seeking some form of useful social service.

People who have been employed previously in service occupations or
in clerical work are more likely to be holding a second job currently
(in addition to paraprofessional work) than those who have held other
types of jobs. Presumably these two kinds of work are relatively easy
to combine with paraprofessional emplJyment .hen scheduled for late
afternoons, nights, and weekends.

t)
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Who Gets What Job?

Paraprofessional jobs can be ranked by degree of responsibility,
background required for the position, and pay rate. Taking all three
factors into consideration, the jobs can he grouped in the following order:

Title Hourly Pay Rate (1969-70)

Group 1: Auxiliary Trainer $ 3.50
Parent Program Assistant 3.50
Educational Associate 3.25

droop 2: Educational Assistant
Family Assistant 2.25 -2. 50*

Group 3: Family Worker 1.75
Teacher Aide 1.75
Student Aide 1.50-2.00

An examination of the data shows that paraprofessionals with all
kinds of backgrounds appear in all types of positions. The differences
are described below, but they are modest and are not as noteworthy as
tiro fact that all kinds of people are being given a chance at all kinds
of paraprofessional work.

Fewer Blacks than would Pe expected hold jobs as Educational
Associates, one of the higher-ranking, better-paid positions, but more
Blacks than would bs, expected hold positions as Auxiliary Trainers and
as Educational Assistants, two other high-ranking well-paid positions.
The shortage of Blacks as Stikent Aides seems to be a more serious matter.
While Blacks make up 55 percent of all paraprofessionals, they hold only
22 percent of the Student Aide positions, Those jobs go disproportionately
to Whites, Puerto Ricans and to Orientals. it seems that the
opportunity for Black high school students to servo as models to their
peers is being under-used.

Blacks get more parent/community paraprofessional job: than would
be expected whereas Whites Fret a disproportianate greater share of classroom
paraprofessional jobs. The effect is that White families are served
by Black parent/community paraprofessionals while some Black. children
are served by White classroom paraprofessionals. Given the nature of
the population being served by parent/community paraprofessionals, this
particular balance seems sensible. There is no evidence of racial
favoritism in the figures.

- Depending upon high school diploma nr 2 years of college.

,'',Depending upon whether 0, 1, or 2 years of experience.

'/
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Paraprofessionals in every kind e: position children of school-
age living in their homes and presnmar:lly they. can bc of help to .hose children.
The only differences worth noting are :mon? Auxiliary Trainers and Educa-
tional Associates. The holders of these h.,_gh-t, positions have more
children of high school age than other paraprofessionnis, whic.h is pro-
semably in keeping with the Iaturi_ty sought in cqndi,l'Ites for such jobs.

Better positions tend to go to paraprofessionals with higher per
capita family incomes, probably because income is correlated with education,
a requirement for the high-ranking positions. Most Auxiliary Trainers
cod Educational Associates have had some college training, as have many
Educational Assistants. In contrast, more parentgeommunity paraprofessionals
have no training beyond high school and most Teacher Aides have not com-
pleted grade 12. (Some of these paraprofessionals nay have completed
high school in the 11-grade systems common in the South when they .,ere
growing up.) Almost all Student Aides, of course, al, in grades 9-12.

If paraprofessionals in higher-rank positions were previously employed,
they were most often engaged in clerical work. In contrast, paraprofessionals
in lower-ranked positions are more likely to have held jobs in service
industries or as semi-skilled machine operators. at this means is that
if the paraprofessional program is intended to move people up from blue-
collar jobs into white-collar work in occ:er to open new career opportunities
for them, a number of low-skilled paraprofessional jobs hayes to be
maintained for this purpose. While higher-rank paraprofessional jobs
are aot en easy point-of-entry for blue-collar workers, the rule is not
absolute: about 30 percent of all Educational Assistants were previously
employed in unskilled or semi-skilled jobs.

Judging fro7.1 memberships in outside organizations, Auxiliary Trainees

are far better linked to their communities than any outer type of para-
professional, a highly desirable situation for those who act as leaders
and trainers of other paraprofessionals. Similarly, Family Assistants
and Parent Program Assistants hold an unusually high number of member-
Fldps. Interestingly, this is not the case with Family Workers, who have
limited education, limited income, and a limited number of contacts
beyond school, church,and neighborhood.

People brought in from outside the schocl district are likely to
get slightly better paraprofessional jobs than might be expected, out

reported earlier, less than 15 percent of all paraprofessionals C01:2
in from outside the district. Black families are particularly likely to
get the services of parent/community paraprofessionals -- in contrast,
for example, to Oriental and Puerto Rican families, whose children are
more likely to be given attention in school by Educational Associates
sod Student Aides. Given the circumstances of many Black families in
New Yerk City, this seems to be a particularly appropriate arrangement.
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The fact that Black target populations are served e.isproportionately
by adult paraprofessionals(rather than Student Aides) has several side

effects. One is that Black paraprofessionals, being adults in ful_-time
jobs, average more hours of paid employment per week than Puerto Rican
and White paraprofessionals. The consequence of this, in turn, is that
Black target populations tend to get a disproportionate amount of service
from the program. One other consequence is that low-income paraprofessionals
(who are disproportionately Black) tend to get more hours of employment
than higher - income paraprofessional,:.
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The Work of Paraprofessionals

What do paraprofessionals do? What kind of positions do they hold,
what kind of work settings do they have, what are their daily duties?
Answers to these questions were taken from the 754 Job Description
Instruments returned by the 1,529 people to whom they were mailed.
(The development of the instrument is described in Chapter 3, "Instrument
Development," and the procedures for administering it are described in
Chapter 4, "Data Collection Procedures.")

The following description of the typical paraproi.:ssional job was
constructed from the modal responses to the Job Description Instrument.
(Sec Appendix M, p. A-51.)

The Work and Training of the Typical Paraprofessional. The typical
paraprofessional is in her first or second year of employment as an
Educational Assistant. She did not seeve as a School Aide before becoming
a paraprofessional.

She assists a third-grads teacher and works in a school building
during regular s "hool hours, spending most of her time in the classroom
with occasional visits to the school office and the school piaygound.
She works directly with students, teaching or tutoring them in reading
or other aspects of the language arts and, to a lesser extent, in math-
ematics or arithmetic. She is not 'equired to use a foreign 7anguage
in her work and k.:ows no language other than English.

Before she began her paraprofessional job, she received no training.
Since taking the job she has received more than five weeks of part-time
training, which is continuing. After being oriented to the school, she
was taught how children develop and how they learn. She was also taught
how to make instructional materials and how to operate audio-visual
equiument. In addition, she was taught how o be helpful to parents dila
she learned other Ccills useful in paraprofessional work. Perhaps the
most important part of her training is the continuing supervision and
help she gt_s from the classroom teacher to whom she is assigned, who
gives her help all cf the time.

She is not taking any formal courses at present, either at high
school, college, or adult education levels. She does not take part .n
the Career Ladder Program offered by the Board of Education for those
who wish to pursue wllege education and advance toward Professional
careers.

Variations in Paraprofessional Work and Training

Only a few paraprofessionals have experience in their jobs:75
percent are equally divided between their first and second years and
almost 20 percent more are in their third year, leaving on:y 5 percent
with addi(ion;11 experience. This finding is in keeping with the sto.frg
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of the program, which began after the passage of ESEA Title I in 1963
and expanded under the New York State Urban Education Program beginning
in 1968. four years ago, in 1966-67, there werc few paraprofessionals.
In the following year about 6,000 were at work; 10,000 worked in the
year after that; and 12,000 worked in 1969-70.

About 30 percent of all paraprofessionals served previously as
School Aides (supported by New York City funds) doing the less rrpfes-
sional work expected in that role. But about half of that 30 percent
served for only one or two ,rears, with the other half having served
from three to six years or note. Thus a small pre portion have accumulated
a total of five or ten years of experience in the schools.

Although it is too early to judge the 'holding pove7" of the ob,

the figures suggest that it is rather gcnd so far. inc figuzes also
suggest that if paraprofessionals get better with experience, as teachers
do, they will prove more valuable as time passes. As will be shown
later. they are aiready having a remarkaly strong effect.

As incicated earlier, classroom paraprofessionals greatly outnumber
parent/community pauaprofessicnals (about five to one) with 60 percent
of the classroom type serving as Educational Assistants and about 20

percent divided equally between Teacher Aides and Stuckut Aides.

About 35 percent of FA] paraprofesrjonals work in grade 3, with
roughly 25 pe-cent assigned to each of the other elementary glades: 1,

2, 4, and 5. The figure tapers down to less than 20 percent in kinder-
go.rten, less than 20 percent in grade six, and less than 10 percent in
each of grade seven, grade eight, and grade nine. (The total exceeds
100 percent since ,many paraprofessionals work in more than one grade.)
Assigning paraprofessionals primarily to grades 1 - 5 -- years in
which fundamental skills in the 3 R's are introdoce0., practiced, and
consolidated -- is fully it keeping with their day-to-day duties, as
explained later.

Although over 20 percent of all paraprofessional: are assigned
parent/community Icons, only 10 percent of all paraprofessicralb indicate
that they do most of their work outside th,, school building. When this
observation is combined with the fact that more than 90 percent ,f ali
IJaraprofessionals do more than hall of their work during school hours,
it seems evident that the parent/community paraprofessional does not
work primarily out in the community, visiting parent at home and
attending community meetings, but instead works inside the school, uLing
a special approach to famil., problems. This finding suggests that the
distinction between classroom paraprofessionals and parent/cornuritv
paraprofessionals is somewhat blurred in actual practice. Jf the card
of Education intends parent/community paraprofessionals to be :3emi-profes-
clonal social workers sponding much of their time out in the commlity,
they need to be given additional trairth.g and supervision toward tuis
end.
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The bulk of all paraprofessional work takes place in classrooms.
Although many paraprofessionals spend some time elsewhere in the school
building, only about 15 percent report spending most or all of their
time outside the classroom.

Almost all paraprofessionals reported teaching or tutoring students
as a part of their jobs. Classroom paraprofessionalE are used almost
exclusively in teaching the central subjects of foe elementary school
curriculum -- reading and other aspects of the language arts, plus
mathematics -- and spend only a modest amount of time in teaching social
studies, science, art, music, physical education or other elementary
subjects. While over 65 percent teach reading and over 45 percent teach
mathematics, fewer than 15 percent teach any Other subjects.

Even diaugh only about 25 percent of all paraprofessionals use
the Spanish language in their work, the number who know Spanish is
about 33 percent. Since only 18 percent of all raraprofessionalF, are
Puerto Rican, Spanish is evidently known to many paraprofessionals who
ii not learn it as natives. Inasmuch as over 70 percent of all para-
professionals spend some time with Puerto Rican children,
it would appear that many of these children have a sufficient command
of the English language to get along withcrot using Spanish for their
school work.

While only 25 percent of the paraprofessionals received pre-service
training, nearly 70 percent received in-service training. And while
fewer than 10 percent receive full-time training, almost 70 percent
received part-time training. Most of those who received part-time
in-service training said that it lasted more than five weeks and most
said dat it was still going on. Evidentl:' the Board of Education
uuderJtands that paraprofessionals, most of whom have had limited
experience, need to be trained. Past experience in teacher education
has indicated that in-service training has as much or more nractical
value for mature adults than pre-service training. Assuming that the
same holds tkue for adults becoming paraprofessionals, the Board has
baen wise to coacentrate o.i ?art -rime in-service training. such training
is,of coirse,coosiderahl.y less expensive than full-time pre-service
training.

About half of all paraprofessionals report that they have been
trained in how children develop and learn, in how to make instructional
mat(rials, and almost hilt'. say that they hive been gained in how the school
operates as well as in how to help parents. These are obviously
practical skills directly related to the teaching and tutoring
which most paraprofessionals engage in and they fit squarely with what
is reported later about their day-to-day duties in the classroom.

Paraprofessionals report that they are supervised as well as
trained. They may be riven help with their work as seldom as once a
mouth (a few say "never") and as frequently as once a day, but almost
half say that they see their supervisor all the time." This is quite
understandable, inat.much as the supervisor is quite likely to by



58

the classroom teacher. Teachers supervise two or three times as many
paraprofessionals as are supervised by assistant principals or project
directors. Fewer than 10 percent of the paraprofessionals report
receiving direction from principals, guidance counselors, or other
school personnel and only 2, percent report that an Auxiliary Trainer
or a Parent Program Assistant supervises their work. Inasmuch as
most paraprofessionals are engaged in teaching pupils in the classroom,
it seems quite appropriate that they are being supervised by regular
classroom teachers. There is, moreover, the practical fact that
classroom teachers are the only school personnel numerous enough to
give continuous attention 'o paraprofessionals.

Although the paraprofessional program is intended to stimulate
further formal education among those who are employed, only about
40 percent are taking regular courses, with about half of them taking
the courses as part of the established paraprofessional training,
program and the other half taking the courses on their own initiative.
A slight majority of the 40 percent who arc enrolled in school whether as
a required part of tneir training or voluntarily -- are taking high
school equivalency courses, but almost as many are taking college
courses and almost as many more are taking courses of other types.

While the program svnsors can be congratulated on providing
part-time in-service training so that most paraprofessionals will learn
the specific job skills they need from day to day, it would he desirable
to have more than 40 percent enrolled in formal school or college
courses which would improve their general level of education and open
the doors to more advanced jobs. Paraprofessionals ought locontinu2 to he giv
steady encouragement to continue their formal education, even though
most already hold their high school diplomas. It must be recognized,
however, that there are Brits to what the program sponsors can acLorplish
with the typical paraprofessional who is married and presumably must
go home aster school to take care of her two school -age children. Cor

many such paraprofessionals, working at an average of 22 hours per week
while raising a family may leave them no time for taking formal courses.

The Relation of Paraprofessional Work to Yitle of Position

Paraprofessionals holding various positions display some differences
'i dity work patterns, although the differences are fever than their job
titles would lead one to expect.

Grade Levels. Auxiliary Trainers and Parent Program Assistants
do not work directly with children, in most cases, and do not have a
specific grade 1Pve7 assignment. All otter paraprofessionals are
distributed fairly .evenly over the several grades served, except that
Student Aides are concentrated in grade; four through nine. Evidently
these high school students are expected to be more effective with older
el2me101ry school children than with younger ones. Parent/communit7
paraprofessionals are assigned to a broader hand of grade levels than
classroom paraprofessionals, in most instances.
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Subject Field-. Student Aides are the only paraprofessionals who
do any appreciable amount of work citside the areas of reading,
language arts, and mathematics. These high school students
are more likely to have history and social studies and science Zan
wit:iin their tea^hing loads than any other kind of paraprofessional.
Almost half of ail parent/2ommunity paraprofessionals report that they
teach students and that their work is concentrated in reading,
language arts, and mathematics, just as is the
with classroom paraprofessionals, (The Parent Program Assistant is a
clear exception; over 95 percent report that they do not teach students.)
If almost half of the Family Assistants and Family Workers spend their
time teaching students, they are clearly performing duties which overlap
with those expected of classroom paraprofessionals, raising further
doubt atoll:: the true distinctiveness of their roles and suggesting
either that they have not been fully conceived as yet or that the
incumbents have not been properly trained or are not being properly
supervised to perform the wore. A review of the nature of their work
would seem to be desirable.

Location and Schedule of '7ork. Although the great majority of
classroom paraprofessionals end over half their time where they would
be expected to be -- in the classrooms -- it cannot be said that parent/
community paraprofessionals spend their time working in the community.
As indicated earlier, an appreciable number of parent /community para-
professionals spend over half their time in the school building.
However, their location in the building (usually in the community or
family room or in other non-classroom locations) presumably permit>
them to work with parents. Nevertheless, it would seem that this
paraprofessional role, if it is to make a distinctive contribution to
the program, ought to have homes and community meeting places as its
primary places of operation. A similar comment can be made about the
Parent Program Assistants, who spend most of their time in the school
office. It is true that they report to the school principal and that
their work is partly administrative. But it is difficult to see how
they can carry out their duties -- coordinating activities between school
and community and between paraprofessionals and parents -- unless the;
either (1) supervise parent/community paraprofessionals, which they
clearly do not do as shown by the data, or (2) spend an appreciable
amount of time outside the school tuilding working directly with parents
in their homes or in community meeting places which they do not do. :t

woul2 seem that both the role expectations and the role performance of
Parent Program Assistants reed a careful review.

The only paraprofessional-, no spend more than half of their time
After school hoirs are the Student Aides, who are expected to work with
other students in a tutorial capacity, often after the close of the
school day. Almost 90 percent of the Student Aides report spending more
than half of their working trne after school heurs. Once again, a
cuestion can be raised about the time during which parent/community
paraprofessionals perform their work. Since more than half of their
work takes place during the school day -- virtually all of them report
that to be the case -- and since an appreciable part of that work occurs
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inside the school building, there is reason to doubt that a distinctive
semi-professional social worker role has as yet fully emerged either for
the highest -paid, most responsible position of Parent Program Assistant
or for the lowest-paid, least responsible position of Family Worker.
Again, a review of the expectations and circumstances for these special
roles would seer to be in order.

L\perience. Although few paraprofessionals have accumulated anv
appreciable amount of experience, there is a slight tendency for the
better-paid paraprofessionals such as Auxiliary Trainers and Parent
Program Assistants to have more experience than lower-paid persons such
as Family Workers and Teacher Aides. For example, while 70 percent of
t ce Auxiliary Trainers have had three or more years of experience,
almost 70 percent of the Family Workers have had only one year in their
jobs. Presumably only experienced paraprofessionals ore considered qualif
the higher-paying jobs. This seems to he a desirab7e arrange:lent.
There is, incidentally, no cleat relationship between previous experience
as a Sheol Aide (not considered a paraprofessional job) and b,,ing, placed
any particular paraprofessional position.

Training and Supervision. There is a slightly greater tendency for p
professionals' in the higher-ranking, more responsible jobs to
receive training than for those in other positions to do so, but the
differences are slight and the impressive fact is that the najority of
paraprofessionals in all kinds of positions received training during
1969-70. The same was true for paraprofessionals in most positions in
earlier years. Paraprofessionals in their first year of experience
are more likely to be currently in training than those who have greater
experience and who presumably have completed their initial training.

Regardless of thc.r positions, most paraprofessionals are trained
in similar content. That is, they are taught how children grow and
learn, how to work with instructional materials and content, and how
to help parents. The minor difference: which appear are in the
direction on' would expect. Classroom paraprofessionals are more
likely to he trained in how children learn and in how to use instructional
materials, whereas parent/community paraprofessionals are more often
taught how to work with parents. For example, of those Parent Program
Assistants who reported the content of their training, 90 percent said
they had been taught to help parents while only 33 percent said they had
been taught to operate audio-visual equipment. Similarly, no Student
Aide; reported being taught how to help parents but almost 95 percent
said they had been taught how children learn. In summary, in the few
instances where the content of the training was differentiated, the
differences seem appropriate to the job title. Nevertheless, there
seems to be room for a higher degree of specialization so that each
type of paraprofessioncj mill be taught the specific shills they will
be expected to exercise rather than being given a kind of general
introduction to teaching.
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The supervision of classroom paraprofessionals is performed chiefly
by classroom teachers, as would be expected. Parent/community para-
professionals, on the other Land, are supervised primarily by guidance
counselors, assistant principals and principals, and program coordinators
or project directors. Those paraprofessionals with the greatest
rosponsibilities and the most professional tasks -- that is the Auxiliary
Trainers and Parent Program Assistants -" are more likely to be
supervised by program coordinators, project directors, and school
principals. All of these arrangements are directly in keeping with
the duties of the various paraprofessional positions.

Although the majority of paraprofessionals report that they recieve
help from their supervisor at least once a day -- a great many say
"all the time" -- this is not the case with those ?araprofessionals
who are most in need of supervision: the Student Aides'. Some of these
high school studercs (20 percent) say that they "never" get help from
their supervisors, who are presumably classroom teachers. No other
group of paraprofessionals reports receiving as little supervision.
Even though about 20 perceaL of the Parent Program Assistants and
Educational Assistants report receiving help less than once a week,
these are mature adults who should need less help. While Student Aides
may be receiving supervision without realizing it, the data clearly
suggest they are not getting the kind of regular supervisory help made
available to other paraprofessionals. Since many of them work after
the regular school day has ended, it may not be practical to supply on-
the-job supervision. But, as a minimum, they should be jiven help
during the school dLy with tutoring techniques and other neces: ry skills.

Formal Courses. Only a minority of paraprofessionals are taking
courses at the high school, college, or adult education levels. An

analysis of the kind of courses being take.i by that minority shows that
the courses are clisely related to the educational requirements of the
specific position they hold. That is, those in the higher-paying jobs
which require some college training arc taking college courses and, to
a lesser extent, specialized non-college courses in leadership training,
Crug abuse, and others which have content relevant to their daily duties.
At the opposite end of the scale, those employed as Family Workers and
Teacher Aides are taking high school equivalency courses, perhaps in
anticipation of moving into more responsible paraprofessional positions.
In haween these two extremes ai-e paraprofessionals such as Educational
Assistants, who are expected to hold a high school diploma or its
equivalent. The courses these riddle -level paraprofessionals enroll in
are usually college courses or non-college specialized courses, but
a noteworthy 20 percent are taking high school equivalency courses,
evidently to become officially qualified for the jobs they already hold.
For that 20 percent, the is a discrepancy between the Board of Education's
published requirements for their positions and the courses which they
report being enrolled in. Typical adult education courses are less
popular with pazaprofessionals than miscellaneous other specialized
courses more closely connected with their daily work.
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l'ewer than 15 percent of all Educational Assistants report that
they are taking part in the Career Ladder Program, which offers college
courses under Board of Education sponsorship for Educational Assistants
who wish to become qualified for higher-paying jobs as Educational
Associates, a position which requires college training. (Administrators
of the Career Ladder Program state that a much greater percentage of
paraprofessionals seek participation in the program but that budget
allocations have restricted its scope.) As indicated earlier, many mothers
with two children who work over 20 hours a week as paraprofessionals
may not have the time required to take college courses. This may be
another case, in addition to the many already identified, in which one
objective (in this case, having an expezienced mother serve as a para-
professional) comes into conflict with another objective (in this case,
having paraprofessionals continue their formal education as the start of
ri:.na careers). If this is in fact what is happenIng, the oalance struck
between these two objectives in New York City seems to be a reasonable one.

Specific Job Activities

The 754 paraprofessionals taking part in this phase of the study were
offered a checklist of 175 specific job activities and were asked to
check how often they performed them: Never, Once in a While, Fairly Often
and Very Often. The items we-e presented in scrambled order without regard
to wh:tther they were activities expected of classroom paraprofessionals
or parent/community paraprofessionals, whether they were complex profes-
sional tasks or simple clerical tasks, and whether they fell into one or
another of the 18 categories created co contain them. This was done to
see whether paraprofessionals with different job titles and different pay
rates actually had different daily duties. (For a detailed discussion of
the rationale for the instrument and the procedures use,., to develop it,
see Chapter 3,"Instrument Development.")

A tothl of 743 out of the 754 paraprofessionals who retur-led the
questionnaire (virtually 100 percent) checked one or more of the 175 items
as being an activity they performed "Fairly Often" or"Very Often." This
indicates that almost no paraprofessional job fell entirely outside the
scope of the checklist.

The following list shows the number of activities checked by para-
professionals. The distribution of responses indicates that the checklist,
as intended, went far beyond the scope of work performed by any one
paraprofessional.

Number of Percent of
Job Activities Paraprofessionals

Checked Checking

25 or less
26 - 50 32

51 - 75 18

76 100 4

101 - 127 1

126 - 175 1

Total

)
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fhe list below shows the ranking of paraprofessional functions,
according to the frequency with which paraprofessionals cher.ke-_4 a specific
job activity rep;:e nting that function. (The frequencies shown are only
for ',hose items which paraprofessionals said they performed "Fairly Often"
or "very Often." Frequencies for items checked "Never" or "Once in a While"
are not included since activities performed only once in a while do not
represent a common paraprofessional function. If a respondent checked
either "Fairly Often" or "Very Often" for one or more tasks within functions,
he was recorded as performing that function. Thus the percentage shown
as performing each function L; the proportion of all paraprofessionals who
checked at least one task within it.

Most Frequent Job functions

Type of
Paraprofessional

Expected to Perform
Function Function

Frequency
of

Mention

Classroom 1. Presenting Information
to Instruct 88%

Classroom 2. Preparing/Concluding 86

Classroom 3. Conducting Recitation 82

Classroom 4. Keeping Records 80

Parent/ Community 5. Collecting InTorratica 80

Classroom 6. Reporting 78

Classroom 7. Supervising 22

Classroom 8. Comforting 71

Classroom 9. Disciplining 71

Parent/Conatinity 10. Giving Information 64

Classroom 11. Testing and Evaluating 62

Parent/Community 12. Instructing Family 61

Parent/Community 13. Formal Socializing 56

Parent/Community 14. Matching Family Needs to

Outside Resources 53

Classroom 15. Physical raring 49

Classroom 16. Planning 46

Parent/Community 17. Recording Information 45

Classroom 18. Assigning 35
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The list shows that while every function 1.; performed by at least
one-third of all paraprofessionals, certain functions arc performed by
almost 9C percent of them. Since only 20 percent of those reporting are
parent/community paraprofessionals, the list also makes it evidLnt that
many functions presumed to be assigned to parent/community paraprofessionals
are performed by some classroom paraprofessionals as well. Onis is clear
from the fact that every function in the list is perfo ncc h. rare than
20 percent of those reporting; no function is performed hr the 2J 7ercent
who serve as parent /coamivaity paraprofessionals.) More mil' he said shout
this later when job functions are analyzed accorling to jet title.

The above list is repeated Below, with the two or three most-often-
mentioned specific activities shown under each function. Int(rpretive
comments are interspersed with the listing.

Most Frequent Job Functions
and Specific Activities

Presenting Infarmation 88;i

Pronouncing and spelling new words: explaining ,:heir
meaning to children 57

Explaining school ruler to pup,.ls 52

Reading aloud to students 42

This top ranking category consists of direct instructional
procedures. (The complete list appear: _n Table 9.) Ehese are
highly professional activities and are central to the teaching
process. Their frequency demonstrates that paraprofessionals are
being given responsible work of the kind envisioned for their
semi-professional roles. it is clear that paraprofessionals are
not being used simply to relieve teachers of menial tasks but
are instead participating as junior members of a professional
team. A total of 33 percent said that they actually take charge
of the cass for short periods of time when the teacher is called
away and that they may continue a lesson which has heen starl:ed.

A question arises about whether paraprofessionals are being
trained adequately for their duties. While over 50 percent re-
ported that they had been trained in how children develop and how
they learn, this :.JOS no necessarily mean that they have been
taught specific instructional procedures in reading, in oth,a-
aspects of the language arts, or in mathematics--the subjects in
which their work is concentrated. Certainly their training should
include those techniques.

Preparing/Concluding 8Y/

Handing ort and collecting materials in class
(art materials, books, snac-es, etc.) 48

Preparing classroom materials: mixing paint,, sharpening
pencils, laying cut colored paper, etc. 5
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Preparing bulletin beard displays, such as: posting
pupils' work, mounting pictures, etc. 40%

This second-ranking function hay paraprofessionals arranging
for evo. -s in advance or performing clean-up work afterwards As
all teachers know, this is one of the most time-consuming of all
functions and is indispensable for successful classroom work.
(Both principals and teachers place an extraordinarily high value
on this particular paraprofessional function, as explained later.)
Other items checked frequently in this category included getting
the room ready for the next day, preparing visual aids, and
operating a duplicating machine. The full list appears in Table

Cordutting Recitation 82%

Assisting pupils with learning drills (word
recognition, spellinE:, math) 61

Going over a paper with a child, correcting and
pointing out his errors 60

Listening to children tell a story they made up,
or tell about what they did over the weekend 57

Listening to children read or give reports: for
example, from a reading book, or a book report, etc. 55

In conducting recitation, the paraprofessional listens to
children demonstrate what they have learned and helps them correct
their errors. Certainly this is a cc:tral instructional function,
requiring as much professional skill as anything else paraprofes-
sionals are asked to do. The fact that so many carry on this kind
of work bespeaks the confidence teachers have in them. (Teachers
and principals rank "Gcing over a paper with a child" as among the
most valuable tasks a paraprofessional can perform, as reported
later.)

There is an interesting contrast between the high-frequency
items mentioned above and the following low-frequency tasks,
each mentioned by no more than 20 percent of the paraprofessionals:
"Listening to pupils rehearse for a pla)P and"Acting out stslries
with children." The sharp difference in percentages demonstrates
that even within reading and the language arts, paraprofessionals
are far more likely to instruct children in basic skills than to
work on enrichment activities. (See Table 9 for the complete
set of items.)
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Keeping Records 807,

Kee ping recorcls of stulent performance and
progress in reading, mach, or other skills,
for examjle: a file of all his tests or a
record of books he has read 43

Keeping attendance records in the classroom 29

Checking out books for students in the
librory or school room

All the tasks in this category are routine clericaj tasks,
none of them requiring professional judgment. The relatively
high frequency of this function combined with the rela-

lcw frequency with which individual tasks are performed
in it (See Table 9 ) suggest that many paraprofessionals
engage in the function but r.:t intensively. That is although
paraprofessionals do a certain amount of the clericak work that
is an inevitable part of classroom teaching, fewer of them report spending
time in record keeping than in instructing pupils. (Record

keeping is not a value.] paraprofessional activity, according to
principals and teachers, as reported later.)

Collecting Information 80

Listening to pupils talk about their classes,
things they are learning, problems they have with
other students, teachera or their school work 55

Hearing complaints from parents about problems they
have with the school 41

Learning about special programs the school has to
offer, such as: tutoring, remedial reading, Black
or Puerto Rican cultural classes, etc.

All Cle items in the Collecting Information category were
originally created to describe the work of parent/community
paraprofessionals. Not surprisingly, since it is the essential
behavior required for the "linking function" ascribed to para-
professionals, Collecting Information turned out to be the
top-ranking function for that type of paraprofessional. Over
90 percent of the parent /community paraprofessionals
checked at least oae task in the category. but what
made the function rank fifth among all paraprofessionals was the
fact that an extraordinary number of classroom paraprofessionals
selected items from the scrambled checklist wEich fell into the
category. The three specific activities listed above led th'
list for them, just as they did for parenthummunity paraprofes-
sionals. Inasmuch as these three items o,,tranked the 18 others
in the Collecting Infonlatian category, they are especially
noteworthy. Two of them, like riny other items in the category,

81



cast paraprofessionals in a counseling role, giving the school
new sets of ears with which to listen to the concerns of pupils
and parents As s'r.own later, teachers and principals are quite
grateful for those extra ears.

Reporting

Reporting discipline problems to principals,
counselors, teachers, parents, or others

Reporting pupils' learning problems to a
teacher

67

78%

48

48

The interesting thing about this category is the way the
specif',c tasks were sorted out by the respondents. While 48 percent
"Fairly Often" or "Very Often" act as observers of pupils' behavior
and learning difficulties and report them to teachers, only about
32 percent said that they distribute routine notices Or take reports tu
the school office. This split in favor of the more professional
tasks in the category is exactly the split favored by principals
and teachers, as shown later.

Supervising 72%

Accompanying students to
the library, lunch room
or another class 43

Taking charge of pupils on a bus,
in a cafeteria, on the playground or in
assembly 35

Monitoring pupil activities during class time,
study halls, otc 33

Comfortin?,

Talking quit:tly to a child 'ho is upset or
disturbing the rlass

Disciplining

Stopping arguments and fights among students

717.

71

717.

67

sending students to he principal's office, or

other disciplinary staff 25

Fupervising the aveva:,e student, comforting the upset, and
disciplining the unruly are a familiar part of classroom teaching.
The paraprofessional shares these teaching functions, just as

she does all others.
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"Talking quietly to a child who is upset or disturbing the class"
and "Stopping arguments and fights among students" are the two tasks
paraprofessionals checked most often out of the entire list of
Not many items were checked by even 50 percent of the respondents
and few even came close to the 71 percent and 67 percent registered
for these two items.

While it might be expected that paraprofessionals would have
to stop arguments and fights among students, it is reassuring
to know that paraprofessionals just as often speak quietly to upset
or misbehaving children. Undoubtedly the two events are related,
( even though separateJ on the checklist itself by 35 intervening
items).

This chapter begat;, as did the entire report, with the statement
that the paraprofessional program in the schools of New York City is a
success. That statement is nowhere better indic,ited than by the following facts:
"Talking quietly to a child'is the task performed by more paraprofessionals
than any other out of the 175 listed. This idea,:ical task, des:ribed in
the identical words, was selected by 77 percent of all principals inter-
viewed and 73 percent of all teachers interviewed as the most valuable
paraprofessional activity on a list of 19 typical tasks. No other item
stood as high. the teachers, in fact, gave fifth place on the list of 1(.:
to "Stopping argumei;,:s and fights among students," the task parapofessionals
are second most likely to perform. When the task that most paraprofessionals
perform is the very task that principals and teachers consider most valuable,
there is a match between job expectations and job performance which is
remarkably high. If 1.ny more confirmation of good matching is needed,
it will be fout,d later in this chapter when the 'ersonal characteristics
which principals an' teachers consider most valuable in paraprofessionals
are reported. They are fully in keeping with the above finding.

The preceding discussion accounts for the nine most frequently men-
tioned functions cut of the total of 18 represented en the Job Description
checklist. Of the remainini, functions, four were e:n:ected to be performed
by classroom paraprofessionals. Those four are listed below.

Testing and Evaluating 627,

Correcting homework, woM,(books, papers, etc.

Correcting and grading short-answer tests such
as fill-ins or multiple choice 40

Physical caring 497

Giving first aid to children in accordance with
school board policies, such as: cleaning a cut
or scrape, putting on a band-aid 29

Helping children wash up after playing or

working: taking children to the washroom 28
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Planning

Going over class plans for the next few weeks
with the teacher

Organizing recess time into directed games and
activities

Assigning

46%

30

16

3 57

Assigning classroom jobs or responsibilities
to students, such as erasing the blackboard or
closing the windows, etc. 24

Assigning students co seats or work areas such
as classroom de,ks, assembly seats or lab tables 24

Physical Casing is evidently not particularly necessary for elementary
school children in the grade to vtlich prraprofessionals are assigned,
since the children can do this for themselves. The three other functions
require considerable professional judgment, which probably helps explain
why they are less frequently performed by paraprofessionals and are re-
served by teachers for themselves. There is confirming evidence for this
observation in the actual tasks delegated to paraprofessionals. For ex-
ample, in a complex professional function like Testing and Evaluating,
paraprofessionals are more likely to be correcting short-answer tests (40 percent)
than they are to be correcting and grading essay tests or themes (25 percent).
(The full list appears in Table 9.)

The five remaining functions out of the total of 18 were functions
expected of parent/community paraprofessionals. The results showed that
the five functions are indeed performed often by parent/
community paraprofessionals, but there are too few paraprofessionals of
that type (.bout 20 percent of the total) to lift these functions to a higher
ran',.ing. The five functions will he discussed later when the distinctions
between t;12 work of classroom paraprofr2ssionals and parent/communi'l para-
prr'fessionals are presented.

The Ten Host Frequen.: Activities

Over 50 percent of all paraprofessionals checked ten items out of
the 175 OIL the cheeKlist as ones that they perform "Fairly Often" or
"Very Otte..." These top ten activities give a goo,' summary picture of
the work performed by the typical classroom paraprufessinnal.

8 4
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Since classroom paraprofessionals constitute 80 percent of the total,
the ten activities which they checked most frequently became dominant in
the scoring. Nevertheless, six of the items also appeared among the top
ten checked by parent/com.mii-,ity paraprofessionals, showing apprec;able
overlap in the daily duties of the two types of workers. ( The need for
a review of what is expected by the Board of Education in the parent/
community role was discussed earlier.)

'top Ten Activities Mentioned by All Paraprofessionals

Function Specific Activity

Items Listed
in Top 10 by

Frequency Parent/Commu

of Mention Paraprofessi

1. Comforting Talking quietly to a child who
is upset or disturbing the class 71%

2. Disciplining Stopping arguments and fights
among students 67

3. Conducting
Recitation

4. Conducting
Recitation

5. Conducting
Recitation

6. Fresenting
Information

7. Collecting
Informati 1

8. Conducting
Recitation

9. Prescinting
Informa,ion

10. Testing and

Evaluation

Assisting pupils with learning drills
(word recognition, pronunciation,
spelling, math)

Going over a paper with a child,
correcting and pointing out his
errors

61

60

Listening to children tell a
story they made up, or tell about
what they did over the weekend 57

Pronouncing and spelling new words;
explaining their meining to children 57

Listening to pupils talk about their
classes, things they are learning,
or problems they have had with other
students, teachers or their school-
work 55

Listening to children read or give
reports: for example, from a reading
book, or a book report, etc. 55

Explaining school rules to pupils 52

Correcting homework, workbooks,
papers, etc. 50

It is interesting that the two top items show the paraprofessional
dealing with affective behavior rather than with cognitive ehavior.

HJ

X

X

X
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As all teachers knob, children must attain a certain emotional balance
before learning can ')egin. Nonetheless, the remaining eight items seem
to establish conclusi'rely that the primary concern of the paraprofessional

is pupil cognitive growth. Of the eight items, six show the paraprofessional
to be working directly on cognitive growth. The remaining two (item 7
and item 9) deal at leaat partly with the affective side of learning.

Nine of the ten items show clearly that the paraprofessional usually
works directly with the pupil, rather than performing a "backstage" function.
The typical paraprofessional should not be pictured as a subordinate figure,
separated from the children, sitting in a corner at the back of the class-
room grading papers, keeping records, and preparing materials. Instead,
she can be accurately pictured as working alongside the teacher, engaging
directly with the chi'dren, and engaged intensively in teaching basic
skills in reading, other areas of the language arts, and mathematics.
Having an accurate picture of paraprofessional work clearly in focus makes
it understandable that principals and teachers single out cereain personal
characteristics as being quite important for paraprofessionals, as shown
later. The picture also has direct implications for any training program.
Obviously, paraprofessionals should be taught to operate PS semi-professional
teachers and should become skilled in the techniques of working directly
with young children.

Family-Related Job Activities

Paraprofessionals can presumably work in areas of family concern
having nothing to do with school, This is especially true for parent/
community paraprofessionals, According to the theoretical model vhich
IED constructed to examine their behaviors the parent/community parapro-
fessional might assist a family with problems of health or housing or
employment as well as with problems their children face in school. The

assumption was, of course, that unless families could get help with their
serious problems, regardless of their nature, the family ervironment would
not be cive for children to do well in school. (The 3oard of Ed-
cation 1.sts education, health, finance and housing as within the duties
of Fam'ly Assistants.)

An analysis of the six areas of concern which underlay the 85 fansly-
r?lated specific job activities on the 17 5.item checklist produced the
results shown in the table below. Data are for all types of paraprofessicnals,
not for parent/community paraprofessionals alone.

Area of Concern

School or Learning

Employment

Finance

Police and Legal

liousing 86

Frequency of Mention

92%

77

52

50

41

40
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The ranking shows clearly that school and learning problems are the

primary concern of family-related paraprofessional job activities. Matters
of health are next, although they fall considerably LE'.0W school and
learning problems, and the remaining foar areas arc still further down

the list. It should be recognized that the ranking of these areas of

concern is not necessarily the ranking that would be given by the families

themselves tc heir problems but are instead the joint product of family
concerns and the paraprofessional's choices of activities. On reflection,

this seems to be a desirable distribution. That is, paraprofessionals

are concerned chiefly with school and learning problems, which is appropriat

if only because they are employed by the Board of Education. Their

secondary concern is family health, which has a li.rect effect rpon a

child's school attendance as well as upon his learning. Other aspects

of family life which can impinge upon a pupil's school performance are
ranked lower but are not neglected. This table contains clear impli tions

for the paraprofessional training program: they cannot be trained in

school matters alone.

The Relation of Job Function tc. Job Title

The overlap between Cat, specific daily duties of classrocy.. parapro-
fessionals and those parent/community paraprofessionals was discussed at
several points earlier. It has already been shown that each of the six
functions ascribed to parent/community paraprofessionals by the theoi:etical
model are in fact being performed by many classroom paraprofessionals. /and

it has been shown that six specific tasks appear bath among the top ten
activities mentioned by classroom paraprofessionals and among the top
ten activities mentioned by parent/community paraprofessionals. This is

more overlap than is specified is the Board of Education's Paraprofessional
Job Specifications. (See D, p. A-4.) The table below sheds
additional light on the subject by showing which types of paraprofessionals
frequently perform functions which could reasonably be expected of others.
Entries are limited to functions named by at lecst 70 percent of the
paraprofessionals holding a given job title. (Sc.. following page for

table.)

It is clear that classroom paraprofessionals 6:) not trequently leave

their own territory. Student Aides are an outstaneing example of this. The

list of high-frequency duties they retorted reads like a faithful copy of th
Board of Education's Job Specifications for the position. (Compare Table 9

Appendix N to Appendix D, p. A-7.) Student Aides stick to their assigned wc
showing very little tendency to sc.tt r the'r efforts. They do what
they arc intended to do and they eo not do ouch els2. The position seems
to be clearly conceived and faithfully performed, even though those who
occupy it report receiving less supervisory help than other paraprofes-
sionals, as reported earlier.

There are some classroom paraprofessionals w'Io do not stay exelu-

8 7
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FREQUENTLY MENTIONED JOB FUNCTIONS
ACCORDING TO TITLE

Classroom Parent/Community
Paraprofessionals Paraprofessionals

JOB FUNCTIONS
Aux
Train

Educ

Assoc

Educ

As-t
Tchr
Aide

Stud
Aide

Parent

Pro(
Asst

Family
Asst

Family
Wcrker

Classroom Paraprofessionals .

Presenting Information to
Instruct 90 94 93 88 85 87 78

Preparing/Concluding 100 83 93 89 71 72

Conducting Recitation 94 92 83 88 78

Keeping Records 70 85 77 83

Reporting 90 89 82 76 94 79

Supervising 89 79 75 78

Comforting 83 79 71 83

Disciplining 78 78 74 78

Testing and Evaluating 79 75

Physical Caring 78

Planning

Assigning

Parent/Community
Paraprofessionals

Collecting Information 79 i2 87 95 89

Giving Information 70 72 90 37 78

Instructing Family 84 76 72

Formal Socializing

''itching Family Needs to

87 73

outside Resources 90 90 87

Recording Information 83 78
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sivcly in "classroom" work, but the exceptions are relatively
easy to explain: for example, the Auxiliary Trainer enters parent/community
work because she is expected to assist all kinds of paraprofessionals.
Similarly, the parent/community Collecting Information function includes
some tasks, such as listening to pupils talk about what they are learning,
which are natural activities for Educational Assistants and Teacher
Aides.

In contrast, parent/community paraprofessionals display a considerably
greater tendency to enter the territory of classroom paraprofessionals.
Once again, some of these overlaps are easy to explain: for example, the
87 percent of the. Parent Program Assistants who are shown as "Presenting
InformatThn to Instruct" appear there chiefly because of a single item
in that category--"Orienting new paraprofessionals to their job, as by
describing job duties or introducing them to the people they will work
with." This particular duty, performed by 65 percent of those reporting,
is in the Board of Education's specifications for the position of Parent
Program Assistant. On the other hand, 45 percent reported that they also
spend time "Explaining school rules to pupils,' an activity which does
not seem at all a natural part of their responsibilities.

The Family Assistant appears from these data to have the most clearly
conceived parent/community paraprofessional role. Wherever Family Assis-
tants perform functions e:pected of classroom paraprofessionals, there
always seems to he a good reason. For example, they are listed as
performing the Preparing/Concludin6 fueiction because of specific tasks
like "Making appointments and arranging meetings for principals, guidance
counselors, and other school staff.' and "Operating a duplicating machine."
These are natural parts of their jobs. Again, they are listed as per-
forming the Reportini- function largely because of the item, "Reporting
discipline problems to principals, counselors, teachers, parents, or
others," another natural part of their work with families. the same

explanation applies to the Comforting function, represented by the item
"Ialking quietly to a child who is upset." It is worth noting that the
proportion of Family Assistants checking classroom functions is generally
lower than the proportion checking parent/community functions, as shown
in the table on the veceding page.

In contrast, the Fami' "orker is a role with blurred boundaries.
(It is also one occupied by very few people: less than 2 percent of all
paraprofessionals.) Family Workers are as likely to perform classroom
casks as parent/community tasks, al,-lough this is clearly not what is
recorded in the Board of Education's Job Specifications for the position.
(See Appendix D, p. A-6.) This position may not have been well conceived;
certainly it is not being carried out under any clear conception. People
in it carry ca an assortment of simple tasks, each one of which may be
useful in itself. However, as a group the tasks do not form an under-
standable cluster of related duties for which a person might be properly
trained. The following table co ains the evidence of this.
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Most Frequent Activities Reported
by Family Workers

Specific Activity

Talking quietly to a child who is
upset or disturbing the class

Stopping arguments and fights among
students

Listening to children tell a story
they made up, or about what they
did over the weekend

Frequency of Mention

83%

72

72

Keeping records of names, addresses
and telephone numbers of families
you work with 72

Greeting parents, community leaders,
or others who come to the school 61

Listening to pupils talk about their
classes, things they are learning, or
problems they have with others students,
teachers or their school work 56

Taking charge of pupils on a bus, in
a cafeteria, on the playground: or
in assembly 50

Hearing complaints from parents about
problems they have with the school 50

Even given the limited education and job experience backgrounds of the people
employed as Family Workers--indeed, because of their backgrounds--there should be
a better idea of what the job entails. The Board of Education's expec-
tations for Family Workers should be reviewed and the performance of
Family Workers should be carefully examined in an effort to re-conceive
the role and prepare people for it.

Earlier in the report, questions were raised about the time and place
at which parent/community paraprofessionals do their work. Those questions
need to be resolved for all parent/community paraprofessionalsnot for
Family -.,Jorkers alone.

Table 9 contains a detailed cross-tabulation of the 175 specific
activities with each of the eight paraprofessional job titles. The entire

(J 0
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table is quite revealing and merits detailed study by school officials
in New York City--those who formulate job descriptions for paraprofes-
sionals, those who design training programs for them, and those who
supervise their daily work.
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Teams of interviewers talked to 352 paraprofessionals in the 50 repre-
sentative schools, and cross-checked some of their answers with 50 principals,
507 teachers, and 194 small groups of 3 or 4 pupils each in those save

schools. The results were remarka .y uniform and highly favorable. If

paraprofessionals themselves are one target of the paraprofessional program,

that target has been squarely hit.

As reported In Chapter 2, "Background Information;' a paraprofessional

is one of his own targets. Taking a job is supposed to make significant

changes in the person himself. Some advocates of paraprofessional programs

give fully as much weight to improving the person employed as a paraprofes-
sional as they do to improving pupil learning. Although this is not the
case in New York City, where it has been made clear that pupil gain is the
ultimate criterion of paraprofessional success, the Board of Education
expects concomitant gains for the paraprofessionals. They are expected to

gain added self-respect as well as daily job satisfaction from carrying out
significant work, acquire job skills which can start them upward on a
career laddar, resume their education through training needed fur paraprofes-
sional work, raise their aspirations for themselves, their own children, and
the racial or ethnic minorities in their neighborhoods from which they are
often drawn.

In the following description, answers given to the interviewers by class-
room paraprofessionals and parent/community paraprofessionals are combined
except where indicated. Th. views of the other four target populations are
cited from time to time. The statements which follow are substantiated by
the data in Appendix M, pp. A--69-133.

Job Satisfaction. If paraprofessionals do not like what they are
doing, none of the objectives held for them as a target population and none
of the ultiL;ate objectives they arc supposed to achieve with pupils is likely to

be accomplished, The interviewers found that paraprofessionals do indeed
enjoy what they are doing. About 95 percent said they like their work --
many like it ever, better than when they started -- and almost 80 percent
have no thought of changing. Over 90 aercent called it "very important:"
many are even more convinced about this than when they began. For about

70 percent, it is their most important job ever. This positive attitude
comes through strongly to pupil:;: 97 percent of the elementary children said
paraprofessionals enjoy working with them.

Previoa, studies of teacher morale do not show as high a level of job

satisfaction among teachers as paraprofessionals expressed in yew York City.

Moreover, these results were taken during the ,erieus Croat of a paraprofes-

sional F.trike and demands for higher wag.; in New 1 )b City,
when paraprofessivaal morale might have been low.
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eresumablv their se^-,e, of job success affects paraprofessionals'
attitudes toward themselves, giving them added self-respect. If so, the
program can be credited with scoring another point in favor of the disadvan-
taged adults who are often employed as paraprofessionals. Whatever Lhe
reason, the interviewing teams thought that in a number of schools they visited,
an improved self-image is a most noticeable effect of the program on paraprofes-
sionals themselves.

Growing Responsibility. One intention held in common by all sponsors
of paraprofessional programs -- Government funding agencies, school district
administrators. 'yid professional advocates -- is to assign significant duties

to parap:ofes.., is and to have them grow in the job. Both the paraprofes-
sionals and those who supervise their work tt:re asked whether this is
happening inthc Neer York City schools.

As tney gain exper'_ence, paraprofessionals arc being given more
significant work, according to about 65 percent of those interviewed. Only

3 percent reported any reduction in responsibility. The 65 percent figure
may be just about right. It falls half-way between th.. 85 percent of
chool principals Lnd the 30 percent of teachers who reported that paraprofes-

sionals arc getting, more challenging work. Principals and teachers agreed
unanimously with paraprofessionals that they are certainly not getting less
responsibility, Aral over 50 percent of the principals think paraprofessionals
could be given duties which require still more of them. The teams of

interviewers concluded that in more than 50 percent of the schools they visited,
a growing degree of responsibility and the gaining of job skills are the
chief effects of the program on paraprofessional .

Attitude Toward School. One purpose for employing paraprofessionals is
to close the gap between the school and the surrounding community -- a commu-
nity which may be uninformed about the program or disenchanted with what the
school ir accomplishing or even doubtful about whether it is genuinely trying to
succeed wire the children. One way of reducing the distance is to have the
paraprofessional get a knowledge of the program and develop a positive
attitude toward it which he can communicate directly to community members
who recognize him as one of their own. In New York City, this is happening.

Over 65 percent of the paraprofessionals think the .sehool is doing a
good job far the children and almost 90 percent think school people are
trying to 5uccet_d. About 45 percent of the paraprofessionals are more confi-
dent of this than when they began. Almost 100 percent of the principals
and 50 percent of the teachers can sense a positive change in paraprofessional
attitudes. In fact, the visiting interview teams found several schools
whore the major impact of the program on paraprofessionals is to give them
a more positive at ode toward the work of the school.

Links With The Community, To succeed in their liaison function,
paraprofessionals have to be closely related to the surrounding community.
Almost 90 percent of the paraprofessionals live in the neighborhood around
the school. In fact, half of the pupils and parents with whom they work
live within three blocks of the paraprofessionals' homes. Over 85 percent
of the paraprofessionals plan to continue to live in their present neigh-
borhoods, :',aough this particular decision is not influenced he their

3
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paraprofessional jobs. On the other hand, their school jobs are causing
paraprofessionals to draw closer to their neighbors. Over 70 percent of
the parent /community paraprofessionals reported spending more time with
community people and over 20 percent have joined a community ore.anization
since becoming a paraprofessional. (The low percentage reporting that thoy
have joined organizations is less meaningful than the high percentage who
report additional informal contact. Formal memberships are not as likely
a form of social interaction the adult target population as are less
formal, incb'ental contacts.) Since parent/community paraprofessionals
are intended to link school and community, it is noteworthy that almost
70 percent of them trace their closer ^.ommunity ties directly to their
school jobs. Paraprofessienals even think that the neighborhood is
improving because of their work: about 70 percent of the classroom parapro-
fessionals and 80 percent of the parent/community paraprofessionals hold this
opinion.

Desire for Further Education. Does taking a paraprofessional job
stimulate n desire to resume one's education? Paraprofessional employment
is often advocated as a way to start disadvantaged adults back to school.
Oi.cr on the job, they will realize how much they need to learn and will go
hack to high school or enter college. And they may then go on to more
rewarding kinds of work. The result: a decisive break in the dreary cycle
of po\erty in which these families have moved for generations. That is
the theory. How well does it work in New York City?

Having a paraprofessional job influences but does not determine a person's
decision about more schooling. Perhaps many people who take jobs as parapro-
fessionals have already decided to resume their education and are using the
job as a way back. About 35 percent of the paraprofessionals interviewed
are taking courses currently, a step that was "encouraged" by their school.
job. Abort 80 percent would like to get more education but only about
60 percent expect to go back to school. Note that their aspirations exceed
their actual, expectations. About 45 percent hope to get a teaching certifi-
cate evenenally. Again, paraprofessional employment did strengthen but did
not create the desire of the majority for more education: 80 percent report
that their jobs enhanced their desire but about 50 percent were considering
going back to school anyway. The visiting teams found some schools were they
felt the major impact of the program on paraprofessionals is to excite their
interest in further schooling.

Aspirations for One's Own Childeen. Research on the use of paraprofes-
sionals had indicated an unexpected but highly desirable side effect: they
apply what they have learned to their own children -- explain school to them,
encourage them to like it, help them with their homework, and almost inevitably
begin to raise their own expectations -- and those of their children -- as
to how far they will go in school and in life. Interviewers found some
evidence of this familiar pattern in New York City.

9
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Over 65 percent of the paraprofessionals have children in school and
about the same proportion find themselves getting more involved with their
children's schoolwork since taking a job. About 70 percent of the classroom
paraprofessionals and 60 percent of the parent /community paraprofessionals
expect their children to finish 4 years of college. Interestingly, their
aspirations for their own education have been more directly affected than
their hopes for their children's education: only about 55 percent of the
parent/community paraprofessionals and about 20 percent of the classroom
paraprofessionals report higher hopes for their children.

Impact on Pupils

Interviews with almost 200 s,[all groups of pupils (ranging from 2 to 5

per group) were supplemented by queseicns to paraprofessionals, teachers,
principals, and parents about the effect of the program on pupil learning
and pupil attitudes.

pupils are the prime target of paraprofessionals. Wheaever paraprofes-
sional services are used to change teacher behavior or modify parent
attitudes, it is for the ultimate purpose of improving pupil learning. Thus
whether paraprofessionals approach pupils directly or approach them indirectly
through others, change in the pupils is the ultimate criterion of success.

As explained in Chapter 2, "background Information," the program intends
to put capable, respected members of pupils' own ethnic groups into the class-
room so that pupils can use them as behavior models. Pupils are also expected
to get more individual attention either from the paraprofessional herself or
from the teacher whose time she frees. The desired effec ^f the services is
that pupils will improve in school achievement, in attitudes toward school,
in attitudes toward themselves, and in social behavior inside and outside
of school. It is al-o hoped that the paraprofessionals' aspirations for
their oval education and occupation in the future will be lifted.

School Achievement. Of all improvements hoped for from the paraprofes-
sional program, better school achievement is the highest ranking purpose.
It is hoped that children will do better especially in readin :: and ari,hmetic,
where 1-he effort is heavily concentrated. It is intended that their test
results and grades will reflect this improvement. Changes in attitudes,
changes in behavior, chinges in aspirations -- all these are instrumental to
the primary objective of a change in measurah e school achievement.

Over 95 percent of the pupils reporting on classroom paraprofessionals
said that paraprofessionals Lelp them with their school work. In contrast,
only 25 perceht of the pupils said that parent-community paraprofessionals help
them with their work. (The two divergent answers demonstrated that pupils
could discriminate between types of paraprofessionals arch were not letting
a "halo effect" extend their answers to both types.) Interestingly, ln.:.:ver,
even those few pupils receiving help from parent-coeuunity paraprofessionals
said they are doing better in school as a result.
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Roughly 50 percent of the pupils interviewed said they hive been doing
things differently in school since paraprofessionals arrived. About '.j0

percent of the pupils said that classroom paraprofessionals help teach them

to read and almost as many said that they like to read more as a consequence.
Help with homework was reported by over 75 percent of the pupils, a figure

which dropped to 25 percent in the case of parent/community paraprofessionals.
These results held true across all grade levels. About 65 percent of the
junior high pupils, for example, said they have changed the way thn_y do their
homework because of what they learned from their classroom paraprofessional
and about 75 percent now think that homework is more important. About 80
percent of the junior high pupils interviewed felt that they are learning

more in school, scaring higher on tests, and getting better grades because

of paraprofessional help.

The other person: interviewed agreed very closely with the pupils' own

assessment of their progress. In fact, about 95 percent of the paraprofes-
sionals said they have noticed changes in the pupils' school performance.
Principals' views were close to those of paraprofessionals, with 95 percent

reporting at least some change in performance. Although not as uniformly
positive about this as paraprofessionals and principals, the majority of
teachers arrived at the same conclusion. Roughly 75 percent of them said

that they have noticed a change in pupils' work, that pupils are making
better progress (especially in reading) and that pupil test scores and grades

have risen since classroom paraprofessionals arrived. Teachers ,eported

similar but smaller effects on pupil achievement as a result of parent/
community paraprofessional assistances. Like the teachers, about 75 percent
of the parents said their children are doing better in school, with almost
as many reporting that their children are now spending more time on school-

work. The interviewing teams themselves came away convinced that school
achievement is a visible area of impact, They said that in almost half the
schools, higher achievement is the most powerful impact of the program
on pupils. in fact, the teams said that pupil school achievement ranked
second out of a total of 65 reported impacts on the five target populations.
Pupil achievement was outranked only by a changed role for the teacher in
frequency of mention and stood far above moss: of the 63 other impacts cited.

Attitude Toward School. A pupil's attitude toward school is an indicator
of whether he feels able to cope with its demands and a predictor of whether
he wild. want to continue. A positive attitude indicates that he is confident
he can meet whatever challenges the school sets for him. This attitude is
an essential prerequisite to school success. About 85 percent of the
elementary pupils said they enjoy coming to school more than formerly,
and about 75 percent of the junior high pupils said the school is doing
a better job of teaching since paraprofessionals arrived,

These better pupil attitudes arc evident to others. For exarple
70 to 80 percent of the paraprofessionals said that pupils are more interested in
school now than when paraprofessionals first came, Teachers were once again not as
positive about the influence of paraprofessional services on pupils' attitudes,
but the majority (about 60 percent) thought they have improved. Teachers
disagreed about whether there has been a change in pupil attendance; possibly
there is an improvement in some classrooms, in some schools but not in
others. As on other questions, principals' views came closer to those of
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paraprofessionals than to those of teachers, with 100 percent of the principals
reporting a ..:liante in pupils attitudes toward school and about 60 percent
reporting that attendance has improved. Though parents did not claim that the
arrival of paraprofessionals has made theil: children enthusiastic about school,
75 percent of them found the pupils more interested in school work !lion when
tily first began working with paraprofessionals.

Attitude Toward Self. Disadvantaged pupils often have a lea opinion
of themselves and an especially low opinion of their ability to meet the
demands of schoolwork. A sense of incompetence is debilitating and makes
children give up even on simple school tasks where they could readily sue. eed.
Inc purpose of the paraprofessional program is to make pupils feel better
ahc It themselves, especially about their ability to cope with school require-
ments. Pareprolessionals are expected to achieve this result partly through
serving as credible models of success and also by giving specific, dayby-day

(ncouragem(.ilt to the children, reassuring them that, if they cry, they will

sueceed.

Over 71 percent of the junior high pupils said that paraprofds.;fenals
Hive encouraged then to do things chat the pupils themselves had wanted to
do especially well, and over 95 percent of the elementary pupils said that
paraprofessionals have helped them learn to do things better. Almost 100
percent of the paraprofessionals said that pupils hove more confidence in
themselves, particularly in their ability to do schoolwork, ana are prouder
of what they can do than when the paraprofessionals first arrived. Oo this

point, teachers agreed quite closely with paraprofessionals. About SO per-

cent of the teachers said that pupils are more confident than before, and
about (30 percent thought that pupils are happier with their roles in school.
Teachers reported that parent/community paraprofessionals are more likely
to affect a pupil's general adjustment to school than to affect his confidence
in his specific ability to do schoolwork. Like teachers, over 65 percent
of the principals could sense more pride and self-confidence among pupils
since paraprofessionals began their work. Similtrly, 75 percent of the
parents thoih;ht their children took more pri le in schoolwork and were more
confident of what they can do. The interviewing teams reported chat in a

number of schools they visited the main effect of the program on pupils is
to improve their attitudes toward themselves.

Social flehavior. Interviewers asked pupils about their social behavior
inside and outside of school, since non-productive or disruptive. pupil
behavior is a common problem in schools located in disadvantaged comunities.
!!orcover, aimless cr non-ceastruetive social behavior is in its(lf a symptom
of poor personal adjustment and a feeling of inability to net the re(;ttire-
aftnts imposed by the school. Good behavior is both CI sympter of and a pre-

requisite for readiness to learn.

1:11e,n they were interviewed, almost 75 percent of the elementary pupils
said they sometimes get into trouble in school, but even more (almost 90 per-
cent) said that their paraprofessional help keep them out of trouble. in

the junior high schools, about 65 percent of the pupils said they behave
differently in school since paraprofessionals came. 1n many of the schools
they visited, the teams of interviewers concluded that the chief outcome of
the paraprofessional program for pupils is to change their behavior in school.

91
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Paraprofessionals try to extend their influence to after-school hours,
but are understandably not as successful as during the school day when they
are working directly with the pupils. Although the majority of elementary
pupils do not actually do things after school in the company of the para-
professionals, almost 60 percent reported that the paraprofessional suggests
things for them to do after school, and some pupils said they take that
advice. A minority of junior high pupils (only about 35 percent) said they
have changed the kinds of things they do outside of school since working
with their paraprofessional.

Future Plans. If the paraprofessional program succeQds in raising the
self-confidence of pupils and increa.,ing their achievenent in school, it can
reasonably be expected that the pupil's plans for their personal futures will
aim for a higher lavel of 26ucation and occupation than might have otherwise
been the case. As to their future plans for schooling and a job, only a
minority of junior high pupils (roughly 25 percent) said that the classroom
paraprofessionals have influenced their thinking on those. topics. Almost
85 {percent of the iunior high pupils reported they arc now thinking of going
to college, with about 70 percent intending to enter professional work, many
in tl,e social work and health fields. There is no evidence here of low
aspirations.

Impact on Teachers

Interviewers talked with 307 teachers in the 50 schools and cross-checked
some of their answers with school principals and paraprofessionals. The
results showed strong support for the paraprofessional program.

Paraprofessionals are expected to make teachers more effective. Those
who work in the classroom are expected to have a direct and immediate impact,
while those who work with parents in the community are expected to have an
indirect and slower-acting, but nonetheless powerful, impact. The presence
of a paraprofessional is expected to alter the kind of work a teacher does
with children, improve her relations with students, with parents, and with
the surrounding community, as well as give her a greater sense of accomplish-
ment and job satisfaction. Although pupils are the ultimate target of
paraprofessionals, they are expected to help pupils partly by making teachers
more effective.

Relations With Students. It has been widely asserted, not always with
evidence, that middle-class white teachers do not always fully understand and
readily relate to disadvantaged pupils from different socio-economic and
ethnic backgrounds. Paraprofessionals are chosen from the same backgrounds
as the pupils partly to plan an intermediary, interpretative role so that
both teachers and pupils will understand each other better.

About 50 percent of the teachers reported a better relationship with the
children in their classes because of the work paraprofessionals have done.

Relations With Parents and Community. Placing a member of the immediate
community side -iv -side with teachers is supposed to create a communication
link between teachers and parents and give teachers a better understandinc;
of the surrounding community, including those ethnic minorities of which the
t.eacher often is not a member. Over 50 percent of all teachers interviewed
reported a better relationship with the parents of their students. In the
case of teachers who had the benefit of parent/corarnunity paraprofessional
services, h5 percent reported easier relations with parents from homes wh(rc
the paraprofessionals visit periodically. About 45 percent of the teachers
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said they have gained a better understanding of the surrpanding community
and of minority groups as a result of parapressional services. Few
teachers with classroom paraprofessionals find themselves more involved in
community activities (only 20 percent) but over 35 percent of teachers who
worked with parent/ctmununity paraprofessionals said they are spending more
time working with the community. Thi interviewers who gathered the data
reported that in several schools the main effect of paraprofessional services
was to give teachers a better attitude toward parents and others in the
school neighborhood.

Change in Teachers' Role. Teachers can seldom give enough individual
attention to disadvantaged children in their classrooms. Moreover, they
spend a substantial part of the day in preparatory and organizational
activities and in other sub-professional work which arc nit directly instruc-
tional and which could be delegated to auxiliary personnel. In adding
paraprofessionals to classrooms, it is intended that the teacher will change
her role. She will spend more time in instructional activity, less time in
clerical and sub-professional work, store time teaching indieiduols and small
groups. Nost teachers who have classroom paraprofessionals said that their
work has changed as a result. About 55 percent slid they ace now assuming
additional jobs and using new skills. Nany teachers repert2d that they are
doing more with individual children and small groups, in addition to the
individual and small-group work being done by paraprofessionals themselves.
As a consequence, many children are finding new opportunities tc participate
more actively in school work. (See Table 10.) AJmoFt 90 percent of the
principals agreed that teachers' roles have altered sine( paraprofessionals
entered the classrooms.

Over 65 percent of the paraprofessionals interviewed said they thought
the teacher has begun to work differently with the children since their
et-rival. Over 95 percent thought they detected come change in the teacher;
almost 50 percent said there has been much change. The interviewing teams
reported the finding that in 66 percent of the schools they visited, the
chief impact of the program on the teacher is to change the way he does his
work. Thus teachers, principals, paraprofessionals and outside observers
all agreed that the teachers have not gone on in the old way but have
been able to change their work. patterns noticeably.

Sense of Accomplishment and Job Satisfaction. What reachers have to
say about their accomplishments may be read as credible evidence about what
pupils arc learning. Of course it can be argued that expressions of opinions
do not constitute hard evidence, even though teachers are edmittcdly closer
to the daily classroom scene than anyone else and thus in ; good position to
judge. The interviewers asked teachers whether they thought the parapro'ession.;1
program is accomplishing anything. Their strongly positive answers can he
read as evidence that the school is achieving more. Put teen if not acceptable
for that purpose, the teachers' reports can at the very least he taken as
indicators of their own sense of accomplishment and job satisfaction.

Teachers,like everyone else, deserve a sense of daily accomplishment
and enjoyment. 'Indeed, considering what recent research Les shown about the

313
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powerful influence of teacher expectations on what pupils mill actually
achieve in their classrooms (teachers who expect more, get more) it can be
z,rgued that teachers need a strong sense Of accomplishment in order to keep
their hopes and aspirations for the children high. This is particularly
true for schools where ESEA Title I and New York State Urban Education, funds
are supplying paraprofessionals -- schools where Lhildren from the surrounding
disadvantaged homes often do poorly, where teacher satisfaction is often low
and teacher turnover is often high.

The interviewers found that paraprofessionals seem to he having a
decidedly beneficial effect on teachers' feeling of accomplishment and
pleasure with their work. Almost 80 percent of the teachers working
with classroom paraprofessionals feel they are accomplishing more,
thanks to paraprofessi)nals, even with students of especially disadvantaged
families. In fact, almost 95 percent of the teachers who work with
parent/community paraprofessionals believe that the school as a whole is
doing a better job because cf them. Almost 80 percent of teachers who have
classroom paraprofessionals hold the same opinion. Schou: principal,, are
well acquainted with teachers' views; almost 80 percent of them rccognied
that teachers' feelings about the school itself have changed since paraprofes-
sionals came to work.

Teaching, traditionally regarded as difficult in the schools to which
paraprofessionals are assigned, becomes less demanding under the program.
Over 80 percent of the teachers working with classroom paraprofessionals
said that their job has become easier, thanks to the paraprofessionals,
and 55 percent say they enjoy their work more than before. Only 3 percent
report enjoying the job less. In fact, almost 20 percent of the
classroom teachers reported that their personal plans Co continue
teaching have beer, affected favorably by the paraprofessional program.
Principals agreed (97 percent of them) that paraprofessionals have had at
least some positive effects on teachers. Although about 50 percent of the
principals said that some teachers are seeking transfers for nest year, over
95 percent of the principals assured the interviewers that these transfers
are not related to any dissatisfaction with the paraprofessional program.

10
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Impact on Principals

he principal in the 50 schools were asked several questions about

their own work. One set of questions had to do with tho principals' sense
of accomplishment and job satisfaction, the other with their relations with
parents and community.

Sense of Accomplishment and Job Satisfaction. Like everyone else,
school principals need to feel that things are going well and that their
efforts are achieving something worthwhile. This is particularly important
in schools attended by disadvantaged youngsters, where there may be a tendency
toward low expectations on the part of pupils, teachers, and parents. It is

essential for the principal himself, in his key position ns school leader,
to keep the hopes and expectations of those around him high. Nuch of this
is communicated to the faculty by the principal's own attitude t ward what
the school is accomplishing. One hypothesis of the study was that paraprofes-
sionals are baying a positive influence on principals' attitudes.

Almost SO percent of the principals reported that their own work has been
affected in some way by the arrival of the paraprofessionals. The interviewers
who talked with the principals concluded that a shift in the principals' roles
is the kind of impact they most frequently experienced. Almost 70
percent said they have more positive feelings ..bout their jobs and
about 50 percent said they enjoy their work more. The job is not necessarily
any easier; paraprofessionals do represent a new set of demands on the
principals' time. Thus, while about 40 percent of the principals said their
jobs are easier, they were matched by another 40 percent who said they find
their jobs more difficult. It is quite significant that while only 60 per-
cent of the principals felt their schools arc doing a good job in the community
(30 ocrcent thought the work of the school is only fair and E percent think
it is actually poor), almost 90 percent of all principals interviewed said
the school is doing a better job since paraprofessionals joined the staff.
The visiting teams said that for principals in some of the schools a strong
sease of what their schools are now accomplishing with children is the chief
outcome of the program. Obviously, principals are getting an increased
sense of achievement and satisfaction from the work of paraprofessionals in
their buildings.

Relations Parents and Community. Another quite specific objective
of the paraprofessional program is to bring about better relations between
the principal and the surrounding community. In recent years the New York
City schools have had a few widely-publicized cases of conflict between
principals and the communities they are expected to serve. These cases
have often involved the kind of schools examined in this study, schools in
disadvantaged neighborhoods where paraprofessionals arc assigned in substantial
numbers. Paraprofessionals arc deliberateiy drawn from the surrounding
community so as to bind the institution closer to its clientele. Vhat do
principals say about school - community relations now that paraprofessionals
arc being used?

About 70 percent of the principals said they h:Lve an easic- working
relationship with parents since paraprofessionals came. This figure can he
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contrasted with the approximately 35 percent of principals who felt Cneir
relationships with teachers have changed for the better because of paraprofessionals.
(Note that the principals discriminated between the two questions and did not
attribute a global benefit to paraprofessional services. In answering these
inquiries, as in answering other questions, those interviewed showed that
they were listening and were not giving a general "yes" to everything risked.)
Most principals (about 65 P ercont of them) said they have a better understanding
of their communities and of neighborhood minority groups since paraprofessionals
began working with the schools. In fact, the teams of interviewers reported
that a change in attitudes toward their communities is the most noteworthy
impact of the program for several school principals. A minority
of the principals said that they are now working with the community more than
before paraprofessionals were employed. Although this shift in behavior did
not occur for most principals, it was no..etheless a significant event wherever
it did happen.

Ullpact on Parents

The home also teaches. Research in the past two or three decades has
full,. confirmed what was already common knowledge: paronts exert an enormocs
influence on pupil learning. They are at least as powerful as the school in
shaping the attitudes of very young children; and, of course, they exercise
their influence during the critical years of early childhood, before the
school has an opportunity to come into play.

Parent/community paraprofessionals are expected to intervene directly
in the homes of pupils who need help at school. They work with parents singly
and in small groups to interpret the school program and to show parents Itoi
they can help their own children. When necessary, paraprofessionals help
families with the problems of health, welfare, and employment which must be
solved before parents can provide a good home environment for their children.
As in paraprofessional work with all target populations, the ultimate objective
is to improve pupil learning. The immediate objective with parents is to
enable them to help their own children and to raise their expectations about
what their children can accomplish in school. It is expected that parents
will, of course, transmit these expectations to their children, reinforcing
the work of teachers. Willie it is not uncomnon for parents co hold very
',,eneral long-term hopes for their children, such as colloge attendance, those
hopes may have to be translated into day-to-day expectations. That is, the
hope for college and a professional career someday has to be accompanied by
daily encouragement of good study habits and a regular expression of interest
in school performance. Much of the chance for the success of this appronch
lies in whether paraprofessionals are able to change parental attitudes toward
the school as an institution -- to get them to feel that the work of the
school is important, that the teachers are trying hard, and that their children
c,in succeed. There is, of course, the potential added benefit of better
relations between school r.nd community if the effort succeeds.

Mange in ?rental Role, As might be expected, the proportion o1 parents
who attest to the influence of parent/community paraprofessionals is abonL
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double that of those who feel the influence of classroom paraprofessionals.
Understandably, this is about the reverse of what was reported by teachers,
whose work is more affected by the presence of classroom paraprofessionals.
The statistics used in the following statements arc what parents reported

for parent/communit:: paraprofessionals.

About 50 percent of the parents said that thanks to suggestions from
paraprofessionals, they have begun to think differently about the things
they might ho able to do at home. About 45 percent said they have already
changed what they do with their own children, and about. 35 percent said they
are participating more often in cchool activities. Almost all paraprofes-
sionals (90 percent) said they felt that parents have acquired new knowledge
and skills because. of paraprofessional services.

Attitude Toward School. Of the 237 parents reached by telephone for
interviews, 70 to SO percent thought the school is doing a good job, with the
remainder rating the work as only fair or even poor. Almost 70 percent of
these sane parents thought the school has changed for the better since para-
professionals come. Almost 95 percent of the parent/communit' wrap ofessionals
thought that parents are better satisfied with the school bee e of para-

professional services: almost SO percent of classroom paraprofessionals held
the some view. About 70 percent of the paraprofessionals thought that parents
now feel freer to call the teacher or the school principal to ask questions.
In addition, 70 percent of the parent/community paraprofessionals as,erted
that their influence lies caused parents to be more involved in community
affairs. The views of principals coincided with those of paraprofessionals:
almost 90 percent of the principals felt that paraprofessionals have had at
least some influence on parental attitudes, and about 80 percent said that
parents feel the school is doing a better job since paraprofessionals camc.

Lducation of Own Children. Not many parents said that para-
professi.Jnals have influenced their thinking about how far their
children should go in school (most already expected them to go
to college). Similarly, only a minority of parents (about 25 percent)
said they are spending any more time helping children with homework since
paraprofessionals arrived. (Approximately 60 percent of the parents saic
they were already helping children with homework before paraprofessionals
came to the school.) Interestingly, about 40 percent of the parents said
that working with parenticocanunity par,:iprofessionaIs has influenced their
thinking about their own education, whereas about 20 percent said that it lis
touched their plans for their children's education. As in most cases, clout
twice as many parents attributed influence to parent/community paraprofessionals
as to classroom paraprofessionals.

As was true of several other aspects of their work, paraprofessionals
reported having a greater influence than the parents confirmed: 85 percen
of the pareaticomrnunity paraprofessionals (and about 65 percent of the others)
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said that parents are involving themselves more in their children's education

since the program started. On this question the principals took a more con-
servative position than the paraprofessionals: about 60 percent thought
parents are helping children with schoolwork more often since paraprofessionals

tool: jobs at the school,

Although they often found themselves unable to judgC the impact

of the program on parents, the teams of interviewers felt they had

enough evidence to reach a conclusion in 18 cases. In 8 of those
18 cases, interviewers reported impacts on parents as revealed in better
attitudes toward the school and belief that the school is achieving

more with pupils.

Additional Evidence of Impact

Two other bodies of data which were collected during the study served
to confirm the evidences of impact reported above.

Elaboration of Short Answers. During the interviews, the respondonts
were often asked to elaborate on questions to which they had given short
answers such as "Yes" or "No." The follow-up questions were intended to
draw further evidence from the person being interviewed,usually in the form
of illustrations from his own experience. For example, paraprofessionals
were asked the following question: "Do you enjoy your work as a paraprofes-
sional? Why?"

These extra questions yielded almost 12,000 responses. When coded along
several different dimensions and analyzed, these responses confirmed the
findings from the short-answer questions reported above. For example, the
answers confirmed that paraprofessionals spend most of their lime helping
with the teaching of reading and mathe7Atics. Or again, they confirmed
the importance of good relations between the paraprofessionals and the
various target populations, especially pupils. The responses are reported
in TLble 10.

Major Effects Listed by Teachers, Teachers interviewed in the 50
schools were asked to name the major effect of having paraprofessionals.
No checklist was used. The questions were open-ended and called for f de
resporses. Some teachers named several major effects. The 10 major effects
named most often by teachers appear in the table below:

Major Effect

1. Pupils' academic achievement has increased 515

2. Pupil:, like school more 304

3. Teachers enjoy their jobs more 294

4, Teachers relate better to community and
minority groups 288

Frequency of
Mention

5. Paraprofessionals are being iven
increased responsibility 259

6. Teaches relate better to students 258
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7. Teachers feel the school is accomplishing
more 247

S. Pupils are gaining self-confidence 200

9. Teachers relate better to parents 196

10. Teachers peel greater job success 191

As indicated earlier, the ultimate purpose of the paraprofessional
program in the schools of New York City is to increase pupil academic
achievement. It is reassuring to see that, at least in the opinions of
teachers this is the most noteworthy effect. Net only was pupil achieve-
ment mentioned most often by teachers, it is ranked first by a considerable
distance. The gap between that item and the second-ranking item, "Pupils
like school more," exceeds the gap between any two other items in the check-
list. In fact, the gap between the top two items is double the entire
distance between the second-ranking and tenth-ranking items. It is almost
as though teachers were reporting two different categories of effect:
(1) pupil academic achievement and (2) all other outcomes.

The 35 items of personal background information, 22 items of job history
and work setting information, and 19 categories of paraprofessional job
activities were examined to see whether those paraprofessionals assigned to
teachers who mentioned one kind of effect (e.g., pupils' academic achievement
has increased) differed significantly on any of the 76 items from those
paraprofessionals assigned to teachers who named another kind of effect
(e.g,, teachers relate better to parents). The search was in vain. Using
chi-square tests of significance and a .10 level of confidence, the slight
differences which appeared were no more than chance. Althou,h it is ,-ssible
that a more refined analysis of the data might have shown some connection
between certain of the 76 items and the teachers' identification of dif:nrent
effects, the absence of differences is clearly in line with the other findings
of this study. lust as there were few strong connections between the 76 items
and the principal's ratings of the general effectiveness of paraprofessionals,
there was little if any connection between the 76 items and thin specific kinds
of effects identified by teachers.
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The Characteristics and Activities of Effective Paraprofessionals

Some paraprofessionals are more effective than others. What sets
them apart? Two approaches were used in searching for the aLqwer to
that question. The first involved examining the characteristics of para-
professionals singled out by school principals as being either particularly
effective or particularly Ineffective. The assumption was that by having
principals identify ?airs of extreme cases, the successful and unsuccess-
ful paraprofessionals would divide themselves rather sharply on a number
of measures. The second approach was to ask principals and teachers to
name the characteristics they valuee most in paraprofessional personnel.

It was hoped that one or both of these approaches would yield a
description of effective paraprofessionals which could be used in one or
both of two ways: (1) to guide recruitment, screening, aNd selection, and
(2) to guide the planning of a training curriculum. The outcome of this
investigation was surprising in a number of ways.

Paraprofessionals Identified by Principals as Effective. The first
approacla used by IED was to ask the principal in each of the 50
sample schools (38 elementary and 12 junior high) to identify his "most
effective" and "least effective" paraprofessional. Since some principals
were reluctant to give such ratings--particularly "least effective"
ratings--the interviewing teams were also asked to single out during
their visits any paraprofessional who seemed to them to be visibly effec-
tive or ineffective. The twin procedure yielded 61 "most effective" and
23 "least effective" paraprofessionals.

The 35 information items from the Census Instrument covering personal
background and the 22 items from the Job Description Instrument detailing
the paraprofessionals' job history and work setting were then examined to
see how the "most effective" paraprofessionals differed from the "least
effective" paraprofessionals. Using a chi-square test and an .05 level of
confidence, statistically significant differences appeared on only 1 of
the 57 items--an outcome that can be attributed entirely to chance.

That is, none of the fixed or durable personal characteristics of
paraprofessionals showed up as statistically significant. The age, sex,
marital status, number of children, racial or ethnic background, income,
education, previous job experience or years of residence in New York City
were not connected with whether a paraprofessional was rated as "most
effective" or "least effective" by the school principal. At the very
least, these findings suggest that a very broad band of population can be
conside..ed eligible for paraprofessional work. There is nothing here to
indicate that paraprofessionals ought to be drawn from any particular
age group or racial bloc or income bracket or education level. (The

second approach used by IED to identify characteristics of successful
paraprofessionals did reveal some limits for the eligible population,
however. nose findings will be discussed later.)

In add4tion, in order to find whether effective paraprofessionals
spend their day in tasks different from those of ineffective parapro-
fessionals, data were examined from the 19 major eat, ,ories from the
second section of the Job Description Instrument. (l'or a description of

the 19 categories of paraprofessional activity into which the 175 items
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on the job activity checklist are classif. I, see Chapter 3, "Irn,trument
Development.") Here again, the differences were quite small. However,

the two groups did show statistically significant differences on 3

of the 19 items, using a chi-square test and an .05 level of confidence.
These three items, sequenced in descending order of significance, are as
follows:

Item 7 of Paraprofessionals in Activity

Least
Effective

1. Reporting_Information,

Most
Effective Typical

867, 567,

a typical task being
"Reporting pupils'
learning problems to
the teacher"

2. Presenting information

72 64 44

to instruct, a typical
task being "Pronouncing
and spelling new words
for children"

3. Planning, a typical

65 46 33

task beig "Planning
classroom activities
with the teacher"

It is noteworthy that all three items are closely related to the
instructional process. The paraprofessional who carries nut these activi-
ties is performing or assisting with a number of the significant functions
of a teacher. the effective paraprofessional plans with the teacher,
works directly with the children in the instructional process, and reports
significant information about the pupils to the teacher. The fact that
paraprofessionals whom principals rate as "most effective" engage in these
activities more often than other paraprofessionals is in keeping with
other findings of the study. That is, the paraprofessional is considered
most valuable when he is performing rather complex, genuinely semi-profes-
sional duties rather than carrying out routine tasks.

?0t
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Paraprofessional Characteristics Named by Teachers and Principals.
The second appro..ch which was used by IED in identifying the attributes of
effective paraprofessionals was to question tca:liers and principals. All
of the 307 teachers and 50 principals interviewed were asked the following

question: "What would you say are the five must important characteristics

of an effective paraprofessional?" Respondents wore. asked to rank those
-iharacterisfics in order of importance. the question called for free

responses; no checklist was used

The results of that question were ..treilely interesting. (See Table 11.)
Only one of the 35 items of personal background which had appeared in IED's
printed Census Instrument was even mentioned, and then by only 2 percent

of the teachers. And only 2 of the 22 items of job history information
which had appeared in the printed Job Description Instrument was named,
and then by only 1 percent of the teachers. That is,.of the 57 items
of personal background and job history information which lED had chosen
to investigate on the assumption that th,y might be important character-
istics of paraprofessionals an assumption drawn largely from professional
literature and previous research on the subject- -only two were volunteered

by even a tiny fraction of the teachers and principr.ls when faced with the
question: "Mint are their most important characteristics?"

This finding from the second approach represents a totally independent
confirmation of what 1ED found in the first approach when it checked the
characteristics of paraprofessionals rated by principals as "most effective"
or "least effective." In that case, too, es indicated earlier, almost
none of the items of personal background and joh information

showed z. statistically significant relationship with the principals'
"effectiveness" ratings.

What did teachers and principals sel,et as important -if not age,
sex, education, eth nic haekground, pr. , ion loh experience, and the other
standard demographic variables? What Llmy srlectied instead were personality.
characteristics. They said that the important about a paraprofessional
was not whether he was young or old, Black or White, rich or poor, modcsLly-
educated or well educated, but whether he had the personality traits that
most human beings tend to vain in other hugan beings.

This is the profile of the "ideal paraprofessional which emerged
when the 1,356 answers given by leach cs and principals were classified:

'7H( paraprofessional should be personible, able to relate to
others, stable, interested, knowledg:ahle, and intelligent- -
in that order.

Those ideal characteristics can he further explained. To be person-
able is to he cooperativ,-,, onderstanding, patient, and pleasant. To be
able to relate means to he able to get alon;f, well with 111 kirds of
other people, particularly with pupils and to a lesser extent with
teachers and people in the community. To he stable reams to be reliable,
conscientious, and nature in outlJok. To bo interested means to show
initiative , to be motivated, and to he willing Co learn. 10 be knowled
able moans to he informed about the school curriculum and to aching
techniques ar.d to he educated. To he intelligent mans not only CO have
,ognitiv, abilities but to he creative as well. (5,,, Table 11. )
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Teachers said that parent/community paraprofessionals needed exactly
the same characteristics as classroom paraprofessionals. However, there
were some differences in emphasis. The top two characteristics of the
ideal parent/community paraprofessionalpersonableness and the ability
to relate to others--far outranked any others. They were mentioned by
five times as many teachers as were any other characteristics. Teachers
who work with parent/community paraprofessionals evidently think that
personableness and the ability to relate to others are the two essential
requirements for Lhe job. Apparently, a paraprofessional cannot Fe a
successful link between the school and community without them.

The frequency with which principals as well as teachers mentioned
the characteristics are summari.2.ed in the table below. For more

detail, see Table 11 in Appendix N.

Most Important Paraprofessional Characteristics

Characteristics Freouency of Mention

By Teachers 3v Principals

Personable

Able to Relate

Stable

Interested

Knowledgeable

Intelligent

Classroom
Types

Parent/Colinnunity

Types

41'4

36

6

7

3

Both Types

187,

37

14

20

8

4

32'4

30

14

11

8

5

The table above shows that the principals do not value personableness (the
characteristic of being cooperative, understanding, and patient) as highly
as teachers do. On the other hand, what the principals value more than
teachers do is having a paraprofessional who is interestedAlo is willing
to learn, i3 motivated and shows initiative. If they have to choose, many
principals evidently .could exchange personableness for interest. This may
be because they, more that the teachers, were thinking also about parent/
community paraprofessionals, who often work outside the school and eet
far less supervision than classroom paraprofessionals. The pr'neipal ray

feel that the quality of being self-starting is essential for a person who
must work without close supervision.
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It is quite clear that both teachers and principals believe strongly
that both types of paraprofessionals must be able to relate to other
people--particularly to pupils, in the case of classroom paraprofessional:.
;See Table 11 also.) A clue that the principals may have had their minds on
parent/community paraprofessionals lies in the fact that the phrase principals
used most often in the interviews was "works well with others." The
principals used that phrase twice as often as any other but, unlike teachers,
who thought it especially important that their classroom paraprofessionals
get along well with pupils, principals did not make a special point of
saying "works well with pupils."

interviewers said that teachers used two specific phrases again and
again during the interviews: "The paraprofessional must be able to relate
to the children as well as to me" and "the frequent use of the word
"cooperative", which ranked second among all words used by teacher;;,
suggests a certain degree of teacher concern that the paraprofessional
expects the teacher to exert professional leadershi as to how the w.irk
will be conducted. The possibility that "cooperative" may be a word used
by some teachers to mean "accepts direction" is suggested by the fact that
teachers mentioned "cooperativeness" three times as often as principal.s did.
Principals could think of 10 other characteristics they val.,e0 as muchas or
more than "cooper_tiv,,noss." %:,ee Table 11.)
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Most Valued Paraprofessional Activities

Of all the activities a paraprofessional might engage in, which ones
do teachers and principals value most? To find the answer to this question
interview teams asked each principal and each teacher to fill out two
a'hreviated versions of the 175-item Job Description checklist: one for
classroom paraprofessional activities and the other for parent/community

paraprofessional activities. Principals and teachers were asked to choose
the five most valuable activities on each list, irrespective of whether
the paraprofessionals in their schools were currently performing them.
Results for the two checklists are discussed separately below.

Valuable Activities of Classroom Paraprofessionals. The first check-
list contained 19 activities representing each of the following 12 categories

of classroom paraprofessional activity:

Planning
Preparing/Concluding
Presenting Information to Instruct
Assigning
Conducting Recitation
Testing and Evaluating
Reporting Information
Keeping Records
Supervising
Disciplining
Physical Caring
Comforting

Some of the 19 activities on the checAist had hcen chosen in pairs,
with one member of each such pair representing a more complex, more
professional task than the other. For example, one pair consisted of
the following items: (1) Reporting pupils' learning problems to a
teacher and (2) Reporting discipline problems to the principal, counselors,
teachers, parents or others. It was assumed that the first of these
two activities required more insight and judgment than the secondthat
is, it was more "professional." Another pair of items consisted of the
following: (1) Going over a paper with a child, correcting and pointing
out his errors, and (2) Playing a musical instrument or singing with the
pupils. Again, it was assumed that the first activity would require
more skill and judgment from the paraprofessional than the second. Items
were presented in scrambled order on the two checklists and respondents
were given ne clue that some of the items had been selected in complex/simple
pairs.

When the results of the two checklists were compiled, a clear, con-
sistent pattern was immediately obvious. In every case where they were
given a choice, teachers and principals, without exception, chose the mote
complex of the two tasks as being more 'al.ttable.

Iht, Lop five activities selected by teachers and principal appear in
the following table. .Set Appendix ;1, pp. A-I11 A-132 for details.)

'!1



Five Most: valuable classroom Paraprofessional Activities

Selected by Teachers

1. Talking quiolly to
a child who is upset
or disturbing ti:e

class

2. Going over a 2aper
with a child, cotec-
ting and pointing out
his errors

3. Preparing vistal
aids for the teac)er,
such as: word cards,
alphabet poster, word
and picture games:
timetables, flash
cards, science cha:ts

Percent
Selecting

Item

4. Keeping recores of
student performance and
progress in reading,
math or other skils:
For example, a file of
all his tests or a
record of books he has
read

5. Going over class
plans for the next few
da,:s with th teacher

Selected by Principals

1. Talking quietly to
a child who is upset
or disturbing the

73% clas'

2. Preparing visual
aids for the teacher,
such as: word cards,

54 alphabet posters, word
and picture games, time-
tables, flashcards,
science charts

42

3. Going over a paper
with a child, correct-
ing and pointing out
his errors

4. Rtdorting pupils'
lerling problems to
a teacher

5. Keeping records of
student performance aud
progress in reading,
math, or other skills
fc,r example, a file of
all his tests or a
record of books he has

31 read

97

Percent
Selecting

Item

77%

63

59

46

36

The table shows that teachers and principals chose the same four
items for top ranking. These four items span the full range of parapro-

fessional activities: calming an emotional child, performing one of the
classic instructional tasks, preparing simple visual aids; and keeping

recor2 Teachers also think it is important to involve paraprofessionals
in planning for the class, as shown by the fifth-ranked item. Principals

give fourth place to an activity which is closely related to the instructional

process. The diversity of these highly valuable tasks shows the variety of services
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expected from paraprofessionals and suggests the versatility they must

have if they are to succeed. What is most interesting is that these
top-ranked items dis-lay the same kind of breadth in the work of a para-
professional that is expected in the work of a teacher. T. f'.nding

confirms that the prefixes "para" or "semi" arc apt descriptions of tfie

work of these auxiliary classroom personnel.

A comparison of the tables on pages A -119 through A-132 shows that the
principals as a group give a quite low value to certain activities which a
vumber of teachers think important. Fewer than 5 percent of the principals as
compared to 10 to 15 percent of the teachers rate following three
activities as being particularly valuable: (1) Keeping attendance records,
(2) Correcting and grading short-answer tests, and (3) Reporting discipline
problems. Significantly, each of these three items is the "simple" member
of its complex/simple pair.

A further examination of the tables on pages A-119 through A-132 shows
that both teachers and principals selected as most valuablo activities those
in which the paraprofessional worked with individu.1 pupils, giving a lower
place to activities where paraprofessionals dealt with the entire class as
a group.

In summary, both teachers and principals valued paraprofessionals
for a broad range of :.ervices encompassing instructional, classroom manage-
ment, and pupil control activities. Whenever they were presented with a
choice, teachers and principals consistently wanted paraprofessionals
to carry out those tasks which are complex cnd require judgementtasks
very closely related to the professional p, in of the teachers' work,
sometimes overlapping it.

Valuable Activities of Par-nt/Cosciunity Paraprofessionals. The check-
list developed for parent,..community paraprofessionals contained 12 items
drawn from the 175-item Job Description checklist. In this abbreviated
version, two types of parar-ofessional activities were singled out for
attention:(1) Matching Farr ly Needs to Outside Resources and {2) Collecting
Infonlation. The first wa.i considered more complex, more professional , in

that it describes the paraprolessiol.el as not merely collecting information
but actually arranging for the family to use the school or agency services
it needs. A typical "Matchilu;" item was "Arranging for a housing official
to meet with a family and their landlord in order to settle a rent or
other housing dispute " while a typical "Collecting" activity involved
nothing more than "Listening to parents talk about problems they have with
their la,lrilord or building superintendent or about finding a new place to
live."
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The results showed that neither teachers nor principals had any
preference for "Matching Family Needs" in contrast to "Collecting Infor-
mation." Both chose items from each category for top billing.

The following table displays the top five choices made by teachers
and principals from the 12 possible items. (Sec Appendix M, pp. A -119 --
A -132 for details.'

Five Most Volu-ble Parent/Community Paraprofessional Activities

Selected by Teachers

Percent
Selecting

Item

1. Hearing complaints
from parents about
problems they have
with the school

2. Arranging meetings
between parents and
school staff to dis-
cuss school issues,
such as: election of
a local school board,
rezoning, or a new
playground

3. Learning about
unsafe health con-
ditions in homes,
such as: poor heat-
ing, faulty plumbing
or lack of pest con-

' trol

4. Getting to know whit
families in your
school are in need
of welfare or other
financial assistance

D. Taking school chil-
dren or members of
their families to the
health clinic for
regular check-ups

Selected by Principals

1. Hearing complaints
from parents about
problems they have

697 with the school

2. Arranging meetings
between parents and
school staff to dis-
cuss school issues,
such as: election of
a local school board,
rezoning, or a new

60 playground

3. faking school chil-
dren or members of
their families to the
health clinic for
regular check-ups

59

4. Getting to know what
families in your
school are in need
of welfare or other

56 financial assistance

Loarniag about unsafe
health conditions in
the homes, such as:
poor heating, faulty

52 plumbing or lack of
hest control

99

Percent
Selecting

Item

707,

60

55

50

50

The degree of agreement in these findings is almost uncanny. Teachers
and principals may disagree ahout some things, but not about what they want
parent/community paraprofessionals to do.
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The activities on the checklist cut across several family concerns:

(1) school problems, (2) health, (3) finance, (4) employment, (5) housing,

(6) police and legal issues. By their rankings, teachers and principals

showed that they were most concerned about the first four, with school

problems heading their list. Despite the fact that "Collecting Information"
ranked as high as "Matching Family Needs," it is quite clear that teachers

and principals expect parent/community paraprofessionals to intervene

rather deeply in the lives of the families they work with,

In closing, it might be noted that the activity ranked first by both
teachers and principals, "Hearing Complaints From, Parents," may be exactly
the kind of assistance that helps explain the enthusiasm of teachers and

principals for paraprofessional services.
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APPENDIX D

NEW YORK CITY BOARD OF EDUCATION
PARAPROFESSIONAL JOB SPECIFICATIONS

Auxiliary Trainer Salary $3.50 per hr.

General Statement of Duties

Assist area training coordinator in all aspects of pre-service and
in-service training of auxiliary personnel; acts as liaison between
community and staff; keeps school community informed a-out the programs;
assists staff in developing awareness of community needs; identifies
parents' talents atd aids schools in utilizing parents as resource
personnel; performs related work.

Qualification Requirements

High School Graduation or equivalency diploma and one of the
following:

a) Advance Job Corps training

b) Experience in one of the Auxiliary titles

c) College training

Educational Assistant Salary $2.50 per hr.
$2.25 per hr.

General Statement of Duties

finder the supervision of a licensed teacher in a classroom, parti-
c4,5tes in daily and long-range planning; works with small groups of
individual children so the teacher can work with a large group or work
with lnrge groups of children so the teacher can work with small groups
or individual children; assists in classroom activities; guides children
in working and playing harmoniously with other children; alerts the
teacher to the special needs of individual children; escorts children
to toilet and assists in washing and toileting; assumes resonsibility
for rout.i1-.Qs and supervision of the lunch period in the absence of the
teacher; fosters good eating habits and encourage desirable table
manners in children, performs related work.

Qualification Requirements

High School graduation or a satisfactory equivalent.
Employees with two years of college '60 credits) are to
receive 52.50 per hour.
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Educational Associate Salary S3.25 per hour

General Statement of Duties

To assist classroom teacher in all instructional activities; to
suggest and prepare instructional materials; to review and reinforce
lessons initiated by classroom teacher; to aid the classroom teacher
by working with small groups or individual children in some activity
(blocks, paints, toys) so the teacher can work with a large group;
to work with large groups of children so time is available for the
classroom teacher to work with small groups or individual children;
to participate in daily and long-range planning with colleagues; to
contribute tc enrichment activities by utilizing her special talents
and abilities (art, singing, music); to guide children -in attempts to
work and play harmoniously with other children in the class; to alert
the teacher to the special needs of individual children as requested;
to assist colleagues in developing and implementing routines in class,
such as the storing of play materials, the preparation of paints, class
bulletin boards, the cleaning up of work areas; to assist the teacher
and other colleagues in promoting a safe environment for play and work
activities at all times and to anticipate possible hazardous conditions
and/or activities (broken glass, pointed objects, aimless running); to
assist the teacher by:

a) reading to a child or a group of children
b) listening to a child or a group of children
c) talking to a child or a group of children
d) assisting with audio-visual aids;

to accompany individual children or groups to the toilet; to develop in
children an awareness of good health practices; to assume responsibility
for routines and supervision of the lunch period in the absence of the
teacher; to encourage a 'wholesome climate during mealtime by assisting
in setting an attractive table; to encourage desirable table manners
and quiet conversation among the children; to foster good eating habits
by having children try new foods and by discouraging waste (serving
smaller amounts to those child-en with tiny appetites for those who
desire it); to aid the classroom teacher in providing experiences for
children which will stimulate their curiosity; to give special encour-
agement and aid to the non-English speaking child (adjustment to school,
development of communication skills); to be a source of affection and
security to the children; to assist the teacher in necessary clerical
work (daily list of absenties, completion of required forms); to assist
teachers in initiating and maintaining open lines of communication with
school community; to act as a resource in the supervision and training
of Educational Assistants; to perform related duties as required.

Qualification Requirements

Two semesters of satisfactory service as Educational Assistant; and
Two semesters of in-service, Board of Education Training; and 60 college
credits appropriately distributed to include the following:
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6 credits in Social Studies )or 6 credits in Behavioral Science
3 credits in Psychology
3 credits in Sociology
3 credits in Mathematics
3 credits in Science

Family Assistant Salary $2.25 per hour
$2.50 per hour

General Statement of Duties

Under the supervision of the teacher or Program Coordinator, works
as liaison between family, public agencies, and school; assists families
with special problems or emergency needs in housing, income, health,
and education; consults with special problems; maintains a list of
local agencies that can offer assistance to families and individuals;
performs related work.

Qualification Requirements

High School graduation or a satisfactory equivalent; Employees
with two years of college (60 credits) aLe to receive $2.50 per hour.

Family Worker Salary $1.75 per hour

General Statement of Duties

Under the supervision of the teacher or Project Coordinator, visits
homes of, meets with, and encourages parents to particpate in school
life; identifies special family needs, consults with Social Worker
regarding referrals of family, and accompanies family on visits to public
and private agencies, assists with recruitment and registration of
children; checks on absentees by visiting homes; escorts children to and
from school; assists teacher in classroom when necessary; performs related
work.

Qualification Requirements

Mature, low-income non-professionals from the neighborhood as
defined by poverty criteria of the agencies, with knowledge of the
neighborhood.



Parent Program Assistant Salary $3.50 per hour

General Statement of Duties

Encourages parents and the community to develop programs for parents,
family activities, and special interests; serves as liaison with school,
parents, and the community attempting to involve all parties in the
neighborhood or school programs; assists the Family Worker and Family
Assistant in carrying out their duties; attempts to involve community
leaders to actively participate in Policy Advisory Councils concerning
school programs, performs related work.

Qualification Requirements

High School Graduate; live in community to be serviced; one semester
of paid experience as a Family Assistant or z year paid experience in
a community program or one full year of nun-compensated service as an
officer in a Parent Teacher or Parent Association or in some other
community organization.

Student Aide Salary 51.50 per hour
$2.0fl per hour

General Statement of Duties

Under the supervision of a school official or licensed teacher
assists students and staff in school functions; performs related work.

Examples of Typical Tasks

Assists students with homework, development of work habits and study
skills; assists students with reading, mathematics, social &tudies, art,
creative writing, recreational activities or any other academic area.
Performs activities related to tutcring. Assists in the library, book
and supply rooms and ocher school facilities as assigned; assists with
clerical duties of school employees.

Qualification Requirements

Must be fourteen (14) years of age; registered in and currently
attending high school; recommendation of a school official. Salary
$2.00 per hour - high school diploma.
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Teacher Aide Salary $1.75 per hour

Gneral Statement of Duties

Under the supervision of a licensed teacher in a classroom prepares
for activities; assists with lunch, snacks, and clean-up routines;
escorts and assists children with wash-up and toileting routines; assists
with classroom activities and out-door play; help children with their
clothing; cares for equipment; cares for children when parents meeting
in school; performs related 'ork.

Qualification Requirements

Mature, low-income residents of the neighborhood as defined try
poverty criteria of the referral agency, with experience of interest in
working with children.
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March 11, 1970

Dr. Samuel D. McClelland, Director
Bureau of Educational Research
Board of Education of the City of New York
110 Livingston Street
Brooklyn, New York 11201

Dear Dr. McClelland:

This is in response to your request for further details
concerning the methods we will use in performing our current
In-Depth Study of the Use of Paraprofessionals in District
Decentralized Projects supported under ESEA Title I and under
the New York State Urban Education Program. Your request was
prompted by inquiries from the New York State Education Depart-
ment, based on its review of our original proposal for this work.
Since then we have revised that proposal in accordance with the
outline you supplied. A copy of that revised proposal is attached.
We would suggest that this revision be supplied to Albany for
its review.

Since undertaking the study, we have !earned that there are
approximately 3,000 paraprofessionals in District Decentralized
Projects scattered throughout the City of New York. You will
recall that we have agreed to undertake three "Tasks" regarding
the work of these persons:

I) To take a 1007 census, gathering demographic
information on all persons serving as parapro-
fessionals. The paraprofessionals have been
identified by name and their school locations
determined. An elaborate questionnaire has beet'
Developed, pilot tested, revised, approved, and
printed. It will he distributed to all para.pro-
fessionals in conjunction with their pay checks thie
week, (A copy of the questionnaire is attached.)

II) To produce a detailed description of how various
types of paraprofessionals actually spent their
time in the school and in the community. An elaborate
questionnaire is now under development. It will
contain a checklist of 100 or more possible para-
professional behaviors. Respondents will be asked
to indicate the frequency, the location and other
characteristics of the settings in which they pc.rforn
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these behaviors, as well as to indicate the target
population to which these are addressed. This question-
naire will take full advantage of items used in previous
research on paraprofessionals.

III) To analyze the impact of paraprofessionals on selected

target populations. It was this Task about which the
State Education Department requested further information
particularly about the instruments and procedures we
propose to use. Our detailed response appears below.

he had intended to await the results of Task T (the census) and Task II (the
job descriptions) before proceeding with detailed plans for our Task III. Inasmuch
as we had planned to concentrate all our efforts on Task I and Task II during the
early part of the study, we expected to have them completed and the data analyzed
by the end of April, in time to use the results in carrying out TaskIII. However,
at your request, we have spent considerable time during the past month in readirg,
thinking, and seeking advice from the Educational Testing Service and individual
research advisors about hoe' the impacts of paraprofessionals might be measured.

After careful study and thought, we concluded that given the several limit-
ations under which this study must be conducted, it will not be possible to
determine with certainty (or with a known degree of probability) what impacts
paraprofessionals have had upon themselves and upon people around them. Even
so, it will be possible to draw inferences about those impacts to guide those
who must make decisions about the continuing use of paraprofessionals in the
schools of New York. (Those decisions can, of course, be firmly guided by the
results of Task I and TasklI).

The chief limitation of this In -repth Study as an investigation of causes and
effects is that it is not an experiment in which the key variables can be identified
and brought under control. It is quite the opposite. It is an examination of an
extremely complex, multi-purpose, ongoing field activity which has several distinct
target populations, uses diverse procedures, and occurs in many locations. The

program was of course well under way long before the research group arrived upon
the scene. The program activities can be observed but they cannot be intervened
in during the term of study.

Uncle such conditions, cause and effect cannot be established. On the other
hand, strung inferences about possible existing causes and effects can be made
and sharpened into hypotheses for investigation in a later study, should that be
desired. A later study, properly planned in advance of any field activity, could
have sufficient control over key variables and an adequate experimental design.
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The limitations surrounding Task Blare worth listing ick some detail:

1) There are a number of purposes for using paraprofessionals in
New York City schools, some intended to produce behavioral change
in one target population, some in another. This topic is discussed
further below.

2) The intended behavioral change in any given target population may
be so loosely described or so multiple in character in a project
proposal as to make it impossible to identify behavioral objectives
with enough specificity either a) to guide paraprofessionals'
activities directly toward .:hose "behavioral targets," or b) to

guide the construction of narrlowly-targeted evaluation instruments.

3) The procedures used in the paraprofessional programs cannot be
experimentally stopped, replaced, rescheduled, modified or other-
wise intervened in by the research staff. Consequently, the idea
of experimental design with control over key variables or such
experimental procedures as random assignments to treatments are
simply not appropriate to this study.

4) IN'ithin the time limits set for the performance of the work, it will
not be possible to take measurements at more titan one point in time.
Thus, indicators of growth or other forms of behavioral change
cannot be generated from objective,-repeated measurements, as one
might like. Even if there were time to take repeated measurements
now, early growth would be missed.

5) School aides and paraprofessionals have been used in the schools
of New York City for ten years, many of them in the same schools and
with the same pupils who are now one of the targets for ESEA Title I
and Urban Education District Decentralized projects. Indeed many of
the target paraprofessionals and target professionals employed in
these projects may have been previously employed in similar capacities
and have :41-eady experienced growth which cannot now be measured.

6) The use of school aides Gnd paraprofessionals in the schools for over
a decade also means that there may be few if any pupils or settings
which have not felt the impact of their work. What this moans, in the
special language of the educational researcher, is that there may be
few if any "uncontaminated" pupils or schools who could be used for
g2nuine comparison in any research design calling for control groups.

7) Paraprofessionals are seldom the only "treatment" or intervention used
to affect behavioral change. Particularly in the schools which make
the greatest use of paraprofessionals under ESEA Title I and Urban
Education, the introduction of paraprofessionals may be preceded,
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accompanied, or followed by other important interventions, such
as major curriculum change, new instructional materials, more
professional specialists, extra training for teachers, stronger
community involvement, etc. Accordingly, the effects of para-
professionals may be difficult or impossible to extricate from
the effects of other treatments.

This list might be extended, and indeed it has been in our conversations at
IED. ¶e have discussed the fact that at least ore target population - the pupils -
are nighly mobile and in many cases have not had the continued help of parapro-
fessionals. For example, we have considered the possibility that: those teachers
who choose to work with paraprofessionals may differ significantly from those
who choose not to work with them. But the limitations cited above are sufficient
to show why we believe that the impacts of paraprofessionals in this program
cannot be identified with certainty and cannot be measured by instruments such
as pupil achievement tests.

Every attempt to circumvent these limitations, and we have tried several,
creates serious problems. For instance, we have even considered using multiple
regression technique:, to assign a weighting to the use of paraprofessionals
when they appear as an influence on pupil learping. In the example we were
considering, pupil reading achievement test scores (taken at a single pcint in
time) would be used as the dependent variable, with socio-economic status, type
of reading instruction, and other such reading - related independent variables
used in conjunction with the presence of paraprofessional services. The result
of such an approach would, in all likelihood, assign a very low weighting to
paraprofessional services. The weighting might even be negative, since parapro-
fessional, may be assigned to the neediest pupils. As evaluators, we feel
obligated to protect the paraprofessional program from damage based on apparently
scientific but in fact quite spurious evidence.

More needs to be said about pupil behavior as the ultimate and even the
sole outcome worth assessing. While it is certainly one of the ultimate outcomes,
it is not the only one. There are intermediate objectives which are so distant
in time and so indirect in influence that their effect on ultimate pupil behavior
probably cannot now be determined.

The sc. ral purposes for using paraprofessionals in schools have been
identified by Garda C,7. Bowman and Gordon J. Elopf in their 1968 study for OF,C
(New Careers and Roles in the American School) as follows:

1) For the pupil by providing more indiviJual attention by
concerned adults, more mobility in the classroom, and more
op,ortunity for innovation;
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2) For the teacher by rendering his role more productive in
terms of pupil outcome, and more manageable in terms of
teaching conditions;

3) For the other professionals, by increasing the scope and
effectiveness of their ctivities;

4) For the auxiliary, by providing meaningful employment which
contributes to his own development and to the needs of society;

5) For the school administrator by providing some solution - not
necessarily the solution - to his dilemma of increasing needs
for school services, coupled with shortage of professionals to
meet these needs;

6) For family life, by giving auxiliaries, many of whom are or
may someday he parents, the opportunity to learn child develop-
ment principles in a real situation.

7) For the community at large by providing a means through which
unemployed and educationally disadvantaged persons may enter
into the mainstream of productivity.

We have identified five target populations for close attention: pupils,
teachers, principals, paraprofessionals themselves, and parents. While most
behavioral changes in teachers and principals and some of those in paraprofessionals
and parents are intermediate to ultimate behavioral changes in pupils, we
believe that some of the behavioral changes in paraprofessionals and parents arc
final targets. Thus we are not limiting the focus of TaskIII data to pupil
behavior.

As to the evidence appropriate forTask III,we have concluded on the basis of
our thinking to date that two types or sources of evidence are suitable: 1) the

observations and judgments of the five target populations, both as to changes
in their own attitudes and behaviors and as to changes in the attitudes and
behaviors of the other four target populations, and 2) direct observations by
trained observers during on-site visits.

The first type of evidence will be gathered from a sample of the five target
populations by questionnaire as well as by interview during our visits to a
number of representative project settings. We believe that it will be necessary
to develop instruments for this purpose unless our continuing search for existing
instruments proves more successful than it hos been to date. We assume that a
separate instrument would need to be developed for each of the five aforementioned
target populations.
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The second type of evidence requires a different approach. Professor
Anita Simon of Temple University and Research for Bettee Schools in Philadclphi
who has edited the new fifteen-volume Mirrors for BAlavior (now in press),
is examining instruments for us in order to recommend the best available.
A total of eighty instruments are available for consideration. Dr. Simon
is a member of our Advisory Committee.

We are considering using "Taxonomy of Teacher Behavior" by Karl Openshaw
and Frederick R. Cyphert. One of the attractions of this instrument is that
it is considerably more comprehensive than most and allows for the full range
of teacher (and paraprofessional) behaviors to be recorded. Moreover, it is
not limited to recording teacher-pupil verbal interaction.

Again, the "System for Analyzing Lesson' by John Herbert of the
Ontario Institute for Studies in Education contains an unsually elaborate
section for recording the media being used by teachers (and/or parnprofessionni
in the classroom.

Or again, the "Jansen System" by Mogcns Jansen of the Danish institute
for Educational Research contains a list of 76 specific classroom behaviors
which teachers or paraprofessionals might exhibit. These are attractive
for their specificity and the ease with which an observer could identify
and record them.

We are delaying the actual choice of instruments until we have data from
Task Tlshowing in considerable detail what paraprofessionals actually do from
day to day. The contrast, if any, between their work and the work of the
teachers will clearly lead us toward certain instruments and away from others.

As you caa see, we are still endeavoring ns nearly as we can to adapt
this study to the suggestions furnished by your office. If we see an

opportunity to use instruments or research procedures other than those out-
lined in this letter, we will certainly consider them and bring them to your
attention.

Sincerely,

Henry M. Brickell
Irojec". Director
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APPENDIX F

SCHOOLS VISITED FOR PRETESTING QUESTIONNAIRES

P. S. 9

Mr. Isreal Kaiser, Principal
100 West 84 Street
New York, New York 10024

P. S. 57
Mr. Harry A. Horowitz, Principal
176 East 115 Street
New York, New York 10'?29

P. S. 143
Mr. Thomas F. Rooney, Principal
34-74 113 Street
Corona, Queens 11368

Louis D. Brandeis High School
Mr, Murray A Cohn, Principal
145 West 84 Street
New York, New York 10024
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APPENDIX G

NEW YORK CITY PUBLIC SCHOOLS
VISITED IN IMPACT SURVEY

District School Principal

P. S. 64 (Elementary)
6O East 9th Street
New York, New York 10027 John F. Piselli

1 P. S. 188 (Elementary)
442 Ea-t Houston Street
New York, New York 10002 Irving J. Siegal

2 P. S. 198 (Elementary)
1700 3rd Avenue
New York, Now York 10028 Joseph G. Schumacher

3 P. S. 134 (Elementary)
293 East Broadway
New York, New York 10007 Louis Stoller

3 P. S. 33 (Elementary)
281 9th Avenue
Nev York, New York 10001 Harold Levine

4 P. S. 80 (Elementary)
415 East 120th Street
New York, New York 10035 Joseph Mitchell

4 P. S. 43 (Junior High School)
509 West 129th Street
New York, New York 10027 Nathan M. Falk

5 P. S. 113 (Elementary)
240 West 113th Street
New York, New York 30026 Mildred D. Chaplin

6 P. S. 28 (Elementary)
475 West 115th Stree'
New York, New York 1)025 Herbert S. Ehin

6 P. S, 115 (Elementary)
586 West 177th Street
New York, New York 10033 Lawrence S. Finkel

6 P. S. 164 (Junior High School)
401 West 164th Street
New York, New York 10032 Donald R. Fippitt
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District School Principal

8 P. S. 120 (Junior High School)
890 Cauldwell Avenue
Bronx, New York 10056 Robert L. Kalm

8 P, S. 125 (Junior High School)
1111 Pugsley Avenue
Bronx, New York 10073 Ralph Freyer

8 P. S. 131 (Junior High School)
883 Bolton Avenue
Bronx, New York 10072 Irving Kamil

8 P. S. 146 (Elementary)
968 Cauldwell Avenue
Bronx, New York 10056 Milton E. Goldenberg

9 P. S. 4 (Elementary)
1701 Fulton Avenue
Bronx, New York 10057 Shepard Millians

9 P. S, 11 (Elementary)
1257 Ogden Avenue
Bronx, New York 10052 Samuel H. Fondiller

9 P. S. 35 (Elementary)
261 East 163rd Street
Bronx, New York 10037 Leonard G. Lichtblau

9 P. S, 53 (Elementary)
360 East 168th Street
Bronx, New York 10037 Edward Lehman

9 P. S. 55 (Elementary)
450 St. Paul's Place
Bronx, New York 10056 Edward Stern

9 P. S. 90 (Elementary)
1116 Sheridan Avenue
Bronx, New York 10056 Peter J. Di Napoli

9 P. S. 132 (Elementary)
1245 Washington Avenue
Bronx, New York 10056 Howard Frome

13 P. S. 117 (Junior High School)
300 Willoughby Avenue
Brooklyn, New York 11205 John R. O'Connor
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District School Principal

L3 P. S. 265 (Junior High School)
101 Park Avenue
Brooklyn, New York 11205 Sidney F. Regan

13 P. S. 258 (junior High School)
141 Macon Street
Brooklyn, New York 11216 Mary A. Mc Assey

13 P. S. 282 (Elementary)
180 6th Avenue
Brooklyn, New York 11217 Alfred Arnold

13 P. S. 133 (Elementary)
375 Butler Street
Brooklyn, New York 10017 Jacob A. Schwartz

15 P. S. 1 (Elementary)
309 47th Street
Brooklyn, New York 11220 David R. Ellison

15 P. E. 136 (Junior High School)
4004 4th Avenue
Brooklyn, New York 11232 Anthony J. Ferrerio

17 P. S. 191 (Elementary)
1600 Park Place
Broo'elyn, New York 11233 Hyman Gang

17 P. S. 241 (Elementary)
976 President Street
Brooklyn, New York 11225 Arthur Decker

19 P. S. 158 (Elementary)
400 Ashford Street
Brooklyn, New York 11207 Beatrice Conan

19 P. S. 171 (Elementary)
528 Ridgewood Avenue
Brooklyn, New York 11208 David Platzker

19 P. S. 174 (Elementary)
574 Dumont Avenue
Brooklyn, New York 11207 Nathan Davis

19 P. S. 182 (Elementary)
720 Dumont Avenue
Brooklyn, New York 11207 Trying M. Satinoff
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District School Principal

19 P.S. 345 (Elementary) Nellie R, Duncan
111 Beriman Street
Brooklyn, New York 11208

21 P.S. 90 (Elementary) Morris M. Rubens
2840 W. 12th Street
Brooklyn, New York 11224

23 P.S. 112 (Elementary) Fred Jacobson
25-15 37th Avenue
Long Island City, New York 11101

23 P.S. 127 (Elementary) Abraham Scharf
98th & 25th Avenue
East Elmhurst, New York 11369

27 P.S. 198 (Junior High School) Louis Bach
365 Beach 56th Street
Arverne, New York 1169?

27 P.S. 123 (Elementary) Patricia Cordon
145-01 119th Avenue
Ozone Park, New Yoik 11420

28 140 (Elementary) Hazel E. Schreiber
116th Avenue & 166th Street
Jamaica, Queens 11434

28 P.S. 142 (Elementary Lewis C. Butti
142-10 Linden Blvd.
Jamaica, New York 11436

29 P.S. 116 (Elementary) Bernard Le:Elan
107-25 Wren Place
Jamaica, New York 11433

29 P.S. 136 (Junior High School) Anthony J. Ferrerio
4004 4th Avenue
Queens, New York 11232

29 P.S. 192 (Elementary) Bernard A. Fox
109-89 204th Street
St. Albans, New York 11412

31 P.S. 2 (Elementary) Queenabclle Turman
122 Henry Street
New York,N.Y. 10002
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District School Principal

31 P.S. 65 (Junior High School) Irving H. Fine

46 Forsyth Street
New York,New York 11)002

32 P.S. 144 (Elementary) Ralphe H. Rogers

430 Howard Avenue
Brooklyn, New York 11233

32 P.S. 178 (Elementary) David W. Lee

2163 Dean Street
Brooklyn, New York 11233
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APPENDIX D

TYPES NUMBER AND PERCENT OF DATA GATHERING
INSTRUMENTS REQUESTED AND COMPLETED

Instru-
ments Distributed Returned Used in Data Analysis

-

Census 2802 1928 1671

100.0 68.8* 59.6*

Job

Description 1529 889 754

Survey 100.0 58.1 49.3

*Percents based on total number distributed.

**The discrepancy between the number and percent of questionnaires
returned and those used in data analysis results from the fact that
some paraprofessionals returned unanswered questionnaires and some
paraprofessionals were no longer employed.
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TYPES NUMBER AND PERCENT OF DATA GATHERING
INSTRUMENTS REQUESTED AND COMPLETED

,, Survey
Types o, Interview Re.uested Completed

Principals 50 50-;,

100.0

Teachers

a, Reporting on classroom 312 233

paraprofessionals 100.0 75.0

b. Reporting on parent/community 264 74

paraprofessionals 100.0 28.0

Paraprofessionals

a. Classroom 312 289

1.00.0 92.6

b. Parent /Community I - 88 63

100.0 74.0

Pupils

a. Reporting on classroom 312 177

paraprofessionals 100.0 56.7

h. Reporting on parent/community 88 17

paraprofessionals 100.0 19.3

Parents

a. Reporting on classroom 936 199

paraprofessionals 100.0 21.2

b. Reporting on parent /community 264 36

paraprofessionals 100.0 14.3

*Principals were requested to complete fifty interviews for both the
school and community paraprofessional.
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APPENDIX I

BOARD OF EDUCATION OF THE CITY OF NEW YORK

BURnAU OF EDUCATIONAL RESEARCH
110 LIVINGSTON STREET

ROOXLYN. N. Y. 1I201

J. WAYNE WRIGHTITONE SAMUEL O. McCLELLAND
ACTING OtReCTORASsISTANT SUPERINTIHOINT

Dear Principal:

GEORGE FORLANO
ADOINISTRAT1VE DIqECTOR

March 13, 197O

The Bureau of Educational Research has asked the Institute for
Educational Development to make an in-depth study of the use of para-
professionals in the New York City Schools who are supported by either
ESEA Title I or State Urban Education funds.

Their first task is to gather background information and job
descriptions for all paraprofessionals in ESEA Title I and State Urban
Education programs. They need your help in distributing the background
information questionnaire to all these paraprofessionals and a job
description questionnaire to a random samplin of the paraprofessionals.

Because of your close associatior with and understanding of para-
professionals, we are also asking you to encourage your paraprofessionals
to complete the questionnaire (s) for 1ED. Copies of a draft letter from
you to them is enclosed for your consideration. If you like the letter,
please endorse it and enclose it with each questionnaire.

Please distribute the enclosed stamped envelopes which carry the
questionnaire(s) to the paraprofessionals in your school. Their names
are printed on the upper left hand corner. The paraprofessionals will
be asked to return the questionnaire(s) in the same envelope to IED.
Would you please return to IED those envelopes addressed to paraprofessionals
who for some reason cannot be identified.

We need your assistance at this time. We feel that the data will aid
us all in developing procedures and plans to improve the entire para-
professional program.

Sincerely yours,

SAMUEL D. McGLELLAND
Acting Director
Bureau of Educational Research

A-23
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MEMORANDUM

TO: All Paraprofessionals

FROM: School Principal

DATE: March 13, 1970

We have been asked to take part in a study of paraprofessionals

who work in our school. As you know, paraprofessionals are becoming an

increasingly important part of our school system. About 10,000 are now

employed by the Board of Education.

By describing your job experience, your schooling, your community

activitiea, and so on, you will help this study find what kinds of people

have decided to enter paraprofessional work.

In addition, 3ome of you will be asked to describe what ycu do

every day in your work. Paraprofessionals have taken on all kinds of

significant new tasks which the study would like to report.

As you may notice, your name does not appear on the questionnaire(s).

They were designed in this manner so that you would feel free to ansar

all questions and make tmy comments you feel app:opriate.

To be included in this study, you will need to complete your ques-

tionnaire(s) and return them in the envelope addressed to the Institute

for Educational Development as soon as possible and no later than

March 27, 1970.

I hope you will take part.

A- 2 4
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INSTITUTE FOR EDUCATIONAL DWELOPMENT
52 VANDERBILT AVENUE, NEW YORK, N.Y. 10017

212-686-8910

March 13, 1970

Dear Paraprofessional:

The New York City Board of Education has asked the Institute for
Educational Development to study the work of paraprofessionals in the
New York City schools. We are asking you and all other paraprofessionals
who are working in projects which are funded by ESEA Title 1 and State
Urban Education Programs to participate.

In part4.cular, we want to find out:

(1) What kinds of people choose to become paraprofessionals.
(2) What kinds of work paraprofessionals do.
(:1) What assistance the paraprofessional gives to the

students, faculty, parents, and the school.
(4) How can the paraprofessional program be improved.

The name "paraprofessional" in this letter and questionnaire(s) refers
to people who are working with administrators, teachers, students, or
parents in the schools. Paraprofessionals in the New York schools have
been given titles such as teacher aide, educa,-ional assistant, family
assistant, ecc.

For the study, we have designed two questionnaires. All the para-
professionals in ESEA Title 1 and State Urban Education project: are
oeing asked to complete the first questionnaire wl-C.ch is concerned with
general background information. The second questionnaire will be sent
to a representative sample of paraprofessionals and will help us describe
in detail the kinds of jobs paraprofessionals have assumed. We believe
that the information from both questionnaires will enable us to recommend
ways in which the entire paraprofessional program can be strengthened.

Please read the directions for answering the questionnaire(s) carefully
and return the c,mpleted questionnaire(s) to the Institute for Educational
Development as soon as possible and no later than Friday, March 27, 1970.

Feel free to ask a friend, family member, or someone you work with to help
you with the questionnaire(s).

Thank you for your cooperation.

A-25
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Very truly yours,

Henry M. Brickell
Study Director



APPENDIX 3

INSTITUTE FOR EDUCATIONAL DEVELOPMENT
VANDERF LT AVENUE. NEW YORK. N.Y. 10017

919-686-8910

May 20, 1970

Dear Principal:

On March 13, 1970, Dr. Samuel D. McClelland, Acting Director
of the Bureau of Educational Research at the New York City Board
of Education, wrote to you describing an in-depth study being
conducted by the Institute for Educational Development on the use
of paraprofessionals in the City Schools. This study is con-
cerned only with those paraprofessionals who are supported by
either decentralized ESEA Title I or State Urban Education funds.

At that time, Dr. McClelland asked for your assistance in
distributing a census questionnaire to paraprofessionals in your
school who are funded by either of the above prcgrams. Your

cooperation a A involvement during this phase of the study
contributed greatly, we feel, to the high rate of responses.

We need your assistance once more in distributing the
enclosed paraprofessional job description questionnaires to
a sampling of those paraprofessionals in your school who received
the first questionnaire. Approximately one out of every three
paraprofessionals who received the census instrument will receive
this second one on job descriptions. With this information, we
hope to get a more accurate picture of the paraprofessional job
duties than has been previously available.

We know this is a long questionnaire a+A apologize for its
length, but in order to provide a checklist describing all the
possible activities paraprofessionals could have assumed, we
could not make it any shorter.

Please distribute the enclosed stamped envelopes which
carry the questionnaire to the paraprofessionals in your school
whose names are printed on the upper left-hand corner. The
paraprofessionals will be asked to return the questionnaire
in the same envelope to the Institute for Educational Development.
Would you kindly return to the Institute for Educational Development
those envelopes addressed to paraprofessionals vho for some
reason cannot be identified.

Copies of this questionnaire have been sent to your District
Superintendents and ESEA Title I and State Urban Education
Coordinators for their perusal.
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rage 2 May 20, 1970

We need your assistance at this time. Any encouragement you
can give to your paraprofessionals for completing this questionnaire
will be greatly appreciated. We anticipate that the results of
this investigation will strengthen and enhance tlu entire para-
professional program.

HMB:dmt

Sincerely yours,

Henry M. Brickell
Study Director

. a
Carol B. Aslanian
Research Associate

A-27
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INSTITUTH )UCATIONAL 1W/liDDIWINT
59 VANDERBILT AVENUE, NEW YORK, N.Y. 10 017

912-686-8910

May 20, 1970

Dear Paraprofessional,

On March 13, 1970, we wrote to you describing a study the New York
City Board of Education has asked the Institute for Educational Development
to conduct on '..he work of paraprofessionals in the New York City Schools.
The paraprofessionals we are studying are those who work in either district
decentralized ESEA Title I or State Urban Education Projects.

At that time, we sent you a questionnaire, the purpose of which was
to gather background information on those people who have become para-
professionals in our schools. Your response was overwhelming. Mcst of
you did send your questionnaire back to us at TED and helped to make
this part of our study a success.

We need your help again. You and some of the paraprofessionals who
completed the first questionnaire in March are receiving a second one
today. This questionnaire hopes to describe the kinds of jobs para-
professionals are doing in the school ;:ystem. With this information we
want to obtain a more accurate picture of paraprofessional job duties
than has been previously available.

We expect ,:hat the information from both questionnaires will help
us recommend to the Board of Education ways in which the entire para-
professional program can be strengthened. In order for us to make such
recommendations, we need a completed questionnaire from you.

We know this is a long questionnaire and apologize for its length.
However, in order to accurately describe the many jobs all the different
types of paraprofessionals are doing in the schools, we could not make it
any shorter. Instead of asking you to write a two or three page essay
describing your job, we have written a checklist to make things easier for
you.

Please read the directions for answering the questionnaire carefully
and return the completed questionnaire to the Institute for Educational
Development as soon as possible and no later than Friday, June 5, 1970.

A-28
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Page 2 May 20, 1970

Feel free to ask a friend, family member, or someone you work
with to help you with the questionnaire.

Thank you for your cooperation.

KMB:dmt

Very truly yours,

Henry M. Brickell
Study Director

Ca.A44., CuLl4",...*;,,

Carol B. Aslanian
Research Associate

A.-29.
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APPENDIX K

JNSTriuTE FOR EDUCATIONAL DIivELopiF,NT
52 VANDERBILT AVENUE, NEW YORK, N.Y 10017

212-686-8910

TRUSTEES

John H. Vscher, Chairman
Pres dent, Teachers Congos!,
Cc lornb,a University

vidlorn T Golden, Vkle Ch.'rrnan
Corporate 0,rector and Trustee

Albe,t H. Browhe,
Chancellor
C.ly University of New York

John N. Brewer
A,,,fon SvperInfend.nl
P,ttsborgh Public Schooll

Her,. Chauncey
Pes,lent
Ed,cobonol Testing SA c
Jo', J Coson
Coro/t000
A,Lngton, Vitg;nic

FinbeNI
Assor,al Co.?ors
Gereol DYnornicS Corporeion

Ed,th J. Go:nees
Doll,cSoper,otendenf of ..choofe
New York, N Y.

Marburgter
Cor,mIt,or.er of lc/v./boo
Store as New 'v.',

5,d,y P karlond. Jr PrJldo,r1
110 t..le for Edocolionol
Development

JO, W. Lie, jr,
e 0,s,dens

Ca ,crote Rc'o,on
She Equ,loble L.fe
A",o,,ce Sociwy

Akre M lbylin
Se.o
The Cfaolflny foibiubon

Caber) A Sonobterg
vin Pres.dont
Adverbs.rg and A, bllc Affaite
Ko,ser Chernrcal
Corporoi.on

Jahn F A'hoto
rtes dent
D. Cooper Union

OFFKEAS

P Mortof,J, Jr.
Pros dent

Dono'd F Bo,"
Vile PteAdosss and !re I oil.",

Dore
Stele0,1

April 30, 1970

IMPACT SURVEY LETTER TO DISTRICT SUPERINTENPLNIS
REQUESTING PARTICIPATION IN FIELD VISITS

On March 13, 1970, a letter was sent to :ou from
Dr. Samuel D. McClelland, Acting Director of the Bureau
of Educational Research at the New York City Board of
Education, requesting your assistance in the distribution
of questionnaires to a number of paraprofessionals in your
school. As you may recall, the Bureau of Educational Researcl
to fulfill project evaluation regulations concerning federal
and state programs, has asked the Institute for Educational
Development to make an in-depth study of the u&as of para
professionals in the New York City Schools, supported by
either district decentralized ESEA Title 1 or Scate Urban
Education funds. Your cooperation and participation in
distributing this census questionnaire, designed to give
us a demographic description of those individuals employed
as paraprofessionals, contributed a great deal, I am sure to
the exceptionally high rate of replies we have received from
the paraprofessionals. Approximately 70% of the questionnair(
have been returned.

Within a few weeks we plan to distribute a second
questionnaire to describe the kinds of jobs paraprofessionals
are doing in the school system. ThiL will be distributed to
one out of every three paraprofessionals who received the
census questionnaire. With this information we hope to get
a snore accurate picture of paraprofessional job duties than
has been previously.

During the month of May, we need your assistance in
conducting the final phase of our study to complete the
objectives of this study as prescribed by Dr. McClelland,
we would like to visit you and your faculty in ord.r to
discover the ways in which paraprofessionals are aiding
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Page Two

the schools. In particular, we are interested in finding out what kinds
of impact paraprofessionals have had on you, the students, teachers, and
parents. We also want to learn the impacts of the paraprofessional tole
on the paraprofessionals themselves. Your school is one of those schools
selected on a stratified random bcsis being asked to participate.

Presently, our plan is to send a small team of visitors experienced
in the field of education to your school for one day during the weeks of
May 18th or 25th. The team will accommodate itself to your convenience
as much as possible and will not disrupt other activities. Most of our
work can be accomplished in a 15-20 minute visit with the several types
of individuals being affected by the presence of paraprofessionals. If

you are willing, the team leader will call you during the week of May 11th
to schedule a convenient day at your school. He will be able at that time
to further clarify and describe our data-gathering procedures. If there
is any doubt about your ability to assist us in this task, please let us
know promptly.

To keep the communications flowing, I have written to your district
superintendent describing our needs for visiting your school at this time
so that you may feel free to consult with him if you desire. District
Title I and SLate Urban Education Coordinators will also receive copies
of the district superintendents' letters for their guidance.

We hope you will find it redarding to participate in this third and
most significant phase of our study of paraprofessionals. We at IED
feel that the results of our visits to the schools will aid us in des-
cribing to the Board of Education the kinds of effects paraprofessional
involvement have had in the schools and, equally important, ways in which
the entire pro.;ram can be strengthencd. Our study may become a necessary
and important guide for those who direct and administer paraprofessional
programs.

Please fill in the enclosed card indicating the dates during the weeks
of March 18th and 25th you would find it most convenient for us to visit
your school for one day. If you have any questions, please get in touch
with Mrs. Carol Aslanian at IED (686-8910).

Very truly yours,

Henry M. Brickell
Study Director

Carol B. Aslanian
Research Associate
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INSTITUTE FOR EDUCATIONAL DEVELOPM1:NT

TRUSTEES

John II Vsch.,r, Chafrman
Prys,dent, Twochors Collsg
Colvenkno Universlty

T Golden, Ylco Chairmen
Corporal. Dirscfor and

Albers H Bowler
Chn,rd.'ar
Coy Urtlyers,ty of New York

John Al Bawer
Ass,ssanS Supyronryndone
Porsburgh Psebhc Schools

Henry Chauncey
Pr.godenl
Educortonol Tsring 5srvic

John J Corson
Con, llons
A1;noSort, Virsin;o

Mon R firtYot9
Assoc,sres Cosnsed
Gerrol Dynorn; Corpororlon

Edythe J. Gots, 4t
sr,crSvoy, nlendnr of Schoofs

New Yc,k. N.Y.

Cod I Morlssrose
Comm,ssic sr of Educaiion
Stu, of New

5 dray P Mortond, Jr, P,., dent
Inchru. Ice fdvcortonol
D.,Jetoprrynt

John W. Vey, Jr.
Yre Presdenl
Corpc,oleRfro,or,
The fq-orohl L.fo
Ass.,,,e5cc4ry

ALU M
Senor 5roff
She Srockings Institution

PoL.,1 A Sondbro
V,r. Pres,dyns
Ad ,,,,,s;n9 end Put. c
Sta,syr Als,rninsrm & C.herncol
Coopo.ohon

Whir.
Prs,dynr
The, Cooper Union

OFFICERS

S,dnes P. Mortond, Jr.
P,., d.nl

Donoid I Be,'..
V,r1 Prys,dynl end irsossorer

Oct. f 11,14
Scrs,ory

52 VANDERBILT AVENUE, NEW YORK, N.Y. 10017

212.686-8910

April 30, 1970

IMPACT SURVEY LETTER TO DISTRICT SUPERINTENDENTS
REQUESTING PARTICIPATION IN FIELD VISITS

As part of our study entitled "The Use of Para-
professionals in District Decentralized Projects in New
York City" (p1F.ase see Dr. Samuel McClelland's letter to
District Superintendents, March 10, 1970) we have agreed
to visit a sampling of schools throughout the city.

Attached is a list of the schools and the corresponding
principals whom we have asked to participate in this phase
of our study. We also enclose a copy of our letter (April
30, 1970) sent to these school principals outlining our
objectives and plans for school visits.

It is possible that the principals in your district
may wish to consult with you about their participation and
we wanted you to be informed of our procedures. We intend
to be as unobtrusive as possible in interviewing a number of
people in each school.

Would you kindly pass along the enclosed copies of this
letter with its attachments to your District Title I and
State Urban Education Coordinators for their information.

Very truly yours,

Henry M. Brickell
Study Director

Carol B. Aslanian
Research Associate
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MEMORANDUM

TO: FIELD STAFF

FROM: HENRY M. BRICKELL AND CAROL ASLANIAN
INSTITUTE FOR EDUCATIONAL DEVELOPMENT

RE: Phone Calls to Principals or Contact People at the 50
Project Schools to be Visited During the Weeks of
May 18th and 25th

DATE: May 13, 1970

The purpose of this memo is to provide some of the basic project
information you should have before calling the schools and scheduling
a convenient visiting day during the weeks of May 18th and 25th.

Our study, "An In-Depth Study of the Use of Paraprofessionals in
District Decentralized Projects," is being carried out for the Bureau
of Educational Research at the New York City Board of Education. It is
concerted only w'th those paraprofessionals funded under district
decentralized projects of both ESEA Title I and the New York State
Urban Education Programs. It is understood that decentralized Open
Enrollment projects are to be included in the study of decentralized
Title I projects and that only Urban Education projects labeled as
Quality Incentive (not Community Education Centers - CRC) projects are
to be reviewed. There are, of course, many other paraprofessionals in
the schools not funded in these ways but we do not include them in our
study.

There are three interrelated tasks to our study (which began January,
1970 and terminates August 31, 1970): 1) Gathering of demographic
information on persons acting as paraprofessionals; II) Defining the
actual roles and functions performed by paraprofessionals; and T11) Analyzing
the impact of paraprofessionals on selected populations. Your responsi-
bilities in the field will provide data for this third task.

To assess the actual impact of paraprofessionals on their target
populations, 50 project schools will be visited Fy teams of interviewers;
5 people per team. The teams will collect data through interview ques-
tionnaires from the principal, teachers, students, parents and para-
professionals themselves on the types of impact paraprofessionals have
on themselves and on the people around them.

A team will visit a school for one day (approximately 4 hours of
actual interviewing time) to complete the necessary interviews with a",1
the targets except parents. We will describe in detail at May 18th's
training session our procedures for obtaining their input.

We've attached a copy of the letter we sent to school principals
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asking for their participation in this phase of our study. (Letters
were also sent to District Superintendents to inform them of
our requests). The letter states that a team leader would call the
principal to arrange a day to visit.

HERE ARE SOME SUGGESTIONS FOR THAT CALL:

1) Try to accommodate the days preferred by the salool
(see attached school information sheet).

2) Arrange to arrive in the morning at a time which will
enable you to carry out the necessary 4 hours of
interviewing.

In some ehools, where the paraprofessionals you want to
see are 'student aides", you will find in talking to the
principal that they arrive usually after school hours for
tutoring purposes at about 3p.m. Your schedule at the
schol should be flexible enough to accomodate this
arrangement. In order to talk to the tk.chers of the
pupils with whom the paraprofession,11 works, it will,
of course, be necessary to see them before the close
of school.

3) The list of paraprofessionals you want to see at
each school is on the attached school information
sheet. Aside from the principal, you also will
want to see teachers Gr other school personnel who
work cl,sely with the paraprofessionals and students
who come in contact with paraprofessionals. You will
not be able to list these people for the principal;
this information must come from the paraprofessionals
whom you should plan to see shortly after you arrive
at the school. (We will describe the method to use
for identifying these people on May 18th).

4) Interviews will last on the average 20 minutes.

5) If possible, try to get the principal to reserve a
room or area in the school for the team where inte,--
viewing can take place.

6) Assure the principal that during the course of your
visit to his school, the team will have an experienced
educator as its leader whose responsibility it is to
guide and advise the others on the tam in addition
to carrying out some of the interviews.
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7) For those of you who have the following types
of paraprofessionals on your list: family
assistants, family workers, parent program
workers/assistants, educational associates,
and auxiliary trainers, please try as best
you can to see these people during your visit;
some may be out in the community and it would
to advantageous to encourage the principal to
have them come to the school when you are there.
(Beside some of the paraprofessional names, where
we have provided space for "Job Title", there are
blank spaces; these are paraprofessionals for whom
we were unable to obtain job titles but for whom we
expect to get such information during this phase).

MANY THANKS FOR YOUR COOPERATION. WE LOOK FORWARD TO SEEING
YOU ON MAY 18TH.

If there are any questions, please call Mrs. Aslanian at IED:
686-8910
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APPENDIX L

INTER VIEWING MATERIAL FOR -IMPACT SURVEY

1. The team leader interviews the PRINCIPAL of she school.

2. The other members of the team interview Close people listed on
the chart below:

IF YOU ARE INTERVIEWING THIS TYrE
OF A PARAPROFESSIONAL:

Type of
anal

1 Educational Assistant

1 Educational Associate

1 Student Aide

1 Teacher's Aide

YOU WILL INTERVIEW THESE TYPES AND
NUMBERS OF OTHER PEOPLE:

No. of Teachers Number of Number
or Other Staff Pupils of Parents

1

1

1

1

1 Family Assistant

1 Family Worker

1 Auxiliary Trainer

3

3

3

5

5

5

5

3

3

3

3

3

3

3 3

Nc references

No references

1

1 Parent Program Assistant 3
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TYPES OF QUESTIONNAIRES USED iN IMPACT SURVEY INTERVIEWS

The following types of questionnaires were used for thse
types of paraprofessionals and their references:

CLASSROOM PARAPROFESSIONAL IN THE ELEMENTARY SCHOOLS

1 A - 1 for

1 A - 2 for

1 A - 3 for

3 A - 5 for

the araprofessional
the teacher
the apils
the 2.E,rents

CLASSROOM PARAPROFESSIONAL IN THE JUNIOR HIGH SCHOOLS

1 A - 1 for the paraprofessional
1 A - 2 for the teacher
1 A - 2 supplement for the teacher
1 A - 4 for the pupils
3 A - 5 :or the parents

PARENT /COMMUNITY PARAPROFESSIONAL IN THE ELEMENTARY SCHOOLS

B - 1 for the paraprofessional
3 - 2 for the teachers
1 B - 2 suidement for the teachers
1 B - 3 for the pupils
3 B - 5 for the parents

PARENT/COMMUNITY PARAPROFESSIONAL IN THE JUNIOR HIGH SCHOOLS

1 B - 1 for
3 B - 2 for

I B - 4 for

3 B - 5 for

the paraprofessional
the teachers
the 2uails
the parents

AUXILIARY TRAINER

1 C (abbreviated "A" questionnaire) for the paraprofessional

PARENT PROGRAM ASSISTANT

1 D (abbreviated "A, questionnaire) for the paraprofessional

PRINCIPAL

1 Principal's Form
1 A - 2 Supplement
1 B - 2 Supplement
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PROFESSOR'S SAMPLE SCHEDULE

for the principal

HOUR INTERVIEW or DUTY

1. Interview Principal

2. Assist and Supervise

3. Assist and Supervise

4. Assist and Supervise

5. Summarize the Day's Interviews



INTERVIEWER'S SAMPLE SCHEDULE

for

One Classroom Paraprofessional

(Educational Assistant, Educational Associate, Teacher Aide, Student Aide)

HOUR INTERVIEW or DUTY

1. 1/2 hour Classroom Paraprofessional
The remainder
of each hour
is spent inter-
viewing your
second

paraprofessional
and his
corresponding
targets

2. 1/2 hour Teacher or Other School Staff

3. 1/2 hour Five Pupils in a group

4. 10 minutes Parent Number 1
10 minutes Parent Number 2
10 minutes Parent Number 3

S. Summarize the Day's Interviews
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INTERVIEWERS' SAMPLE SCHEDULE

for

One Parent/Community Paraprofessional

(Family Assistant-Family Worker)

HOUR INTERVIEW or DUTY

1. 1/2 hour Parent/Community
Paraprofessional

The remainder
of each hour
is spent
interviewing
your second
paraprofessional
and his
corresponding
targets

2. 10 minutes Teacher Number 1
10 minutes Teacher Number 2
10 minutes reacher Number 3

3. 10 minutes Pupil Number 1
10 minutes Pupil Number 2
10 minutes Pupil Number 3

4. 10 minutes Parent Number 1
10 minutes Parent Number 2
10 minutes Parent Number 3

5. Sumnarize the Day's Interviews
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INTERVIEWERS' SAMPLE SCHEDULE

for

One Auxiliary Trainer

HOUR INTERVIEW or DUTY

1. 1/2 hour Auxiliary Trainer

The remaining
2. time is spent

interviewing
your second

3. No References paraprofessional
and his
corresponding

4. targets

5. Summarize the Day's Interviews



INTERVIEWERS' SAMPLE SCHEDULE

for

One Parent Program Assistant

HOUR INTERVIEW or DUTY

1. 1/2 hour Parent Program Assistant

2, The remaining
time is spent
interviewing

3, No References your second
paraprofessional
and his

4. corresponding
targets.

5. Summarize the Day's Interview

A-42

1(H



INSTITUTE FOP EDUCATIONAL DEVELOPMENT
ISO 52 Vanderbilt Avenue

New York, New York 10017

APPENDIX M

BACKGROUND INFORMATION ON PARAPROFESSIONAL

IN THE NEW YORK CITY SCHOOLS

Direction; for Answering the Questionnaire

1. The purpose of this questionnaire is to gather background information on paraprofessionals.
The answers you give can help the study determine whether or not paraprofessionals with
certain backgrourds and experiences are being used in the best possible way. For example,
it may be that some paraprofessionals should be moved into assignments which make better
use of the knowledge and experiences they bring to the job.

2. Read each question carefully. There are no right or wrong answers. Just check the response
which best answers the question for you.

Sample Question: What sex are you?

Male

Female Li

If you are a male, you would check the first box as we have shown h 2. Of coarse, if
you 2re a female, you would check the ''second" box rather than the "first."

3. When you have completed the questionnaire, return it to the institute for Educational Develop
ment in the stamped, pre-addressed envelope which we have enclosed. Before you send it back,
you may remove the label with your name. The envelope and your name label will be dis-
carded in any case once it reaches our office.

4. We would appreciate the return of the questionnaire as soon as possible. Please, not later khan
March 27, 1970. If you have any questions, please contact Mrs, Aslanian at 686 -8910.

Thank you for your cooperation.

This is a. c)12? of th,;
tc parappofessiorAls. Tile a-P,d t,:erooit cf n?-
spondchts ah's:2eri.?:g ,-,a0; (7:44:St iCY: to
this cop;,.

data z.:ere cfliccted c..-.a41(1 );ot
pneschted i.?; the rik-d -:na 7. for-at. The
t;:c (1,-zia 7.a 7i!tcci,
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BACKGROUND INFORMATION ON PARAPROFESSIONALS
IN THE NEW YORK CITY SCHOOLS

1. What is your age? (N = 1649)

Under 20 1..,.,
1:3. /

20-24 I 1,",

7. 0

25-29 19:
11..5

2. What sex are you?
(1'.1 = 1632)

30 34

35-39

40-44

Male 1.94.

3. What is your marital status? (t/ = 1664)

17c,
Single

1

q Widowed

Married 2072 Divorced

Sepal., led 267

4. Where is your place of birth? (:1 = 1668)

62.5
37.5

39
1.8

1013
60.7

New York City

Within 100 miles of New York City (a nearby suburb)

More than 100 miles from New York City limits

45-49

50-59

60 years
or more

Female 1528
3.6

If more than 100 miles from New Yore City, please check where: (11 = 1008)

11
1.1

1.4

Connecticut, Maine, Massachusetts, New Hampshire, Rhode Island, or Vermont

Delaware, District of Columbia, Maryland, New Jersey New York, or Pennsylvania

Illinois, Indiana, Michigan, Minnesota, Ohio, or Wisconsin

550 Alabama, Arkansas, Florida, Georgia, Kentucky, Louisiana, Mississippi, North Carolina,
55.1 South Carolina, Tennessee, Virginia, or West Virginia

Some other state not listed above

Territories of the United States such as Puerto Rico or the Virgin Islands

Other country (please specify)_

'I E) 3
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5. Where did you spend most of your years up to age 16? (N = 1637)

On a farm
5. 7

Ina small 320

country town 19. 5

Ina large town 1/6
10. 8

In the suburbs of a major city

In a major city

In an urban ghetto

6. How many years have you lived in New York City? (11 = 1664)

Less than 1 year

1-2 years

3-4 years

5-6 years

4

IU
1. 0

34
c.0

45

7-8 years

9.10 years

11.15 years

More than 1E, years

7. In which of these categories do you consider yourself? (N = 1645)

American India,'

Black

Mixed Black

Oriental

10
.6 Puerto Rican

908 Spanish surncme (but not
,55. 3 Puerlo Rican)

4

17
1.0

White

Other

8. Are you the head of your household? Yes 44,1 No
. 4 /2. 6

(N = 1641)

1122

9. How many children do you have? (N = 1655)

None

1

2

3

324
19. 6

57
15.5

445
26.9

4

5

6 or more

5. 1

7. 5

765
46. 8

152
3 .7

8,1
5. 0

246
14. 8

1181

291
17.7

59
3. 5

303
13.4

54
."5.

10. Do you have children of your own, children of relatives, or foster children liv;ng with you now?
(N = 1629)

1177 NoYes
7,2. 3

1G4
/ 7
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IF YOUR ANSWER TO QUESTION 10 WAS "YES," PLEASE ANSWER QUESTIONS 11, 12, 13, and 14

11. How many such children 4 years of age and younger do you have living with you now? (A' = 1

None 6,17
C . 1

3 /1
0

1 4

2 5
`i

6 or more 5

12. How many such children from 5 through 12 years of age do you have living_with you now? (i/ = 1

13.

None

1

2

How many such children from 13 thro.

None ;57:3
4. 7

1

2 1,07

3

4

5

:

3

4

5

10
I. 7

18 years of age do

4;')
1 .)

17

6 or more .o

you have living with you now? (IV =

6 or more

14. How many young people 19 years of age or older do you have living with you now? (71 = 1012)

None

1

2

771 3 7

4 1

/

15. How much do you expect your total family income wti! be in 1970?

6 or more

(11 = 1446)

Less than $3,000 S 7,000 8,999 $15,000 or more

$3,000-4,999 ' $ 9,000-11,999 ' 70
16. 0 14. 5

,;
$5,000-6,999 $12,00014,999 70

20. ,:,:

16. How many people are li'. ing in your household including adults and children)?

Total NOT 117 THIS FOR:, Set:

.2

17. How many people i-i your household are dependent on your total family income (As answered
in question 15)?

1

2

3

(t/

8

1

01`.0

1512)

4

5

6

I.) 7
7

j. 4

7

8 or more

8

1 G5
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18. Please check the proportion of money ,our ho,,sehold expects to receive in 1970 from each
category.

79.

20.

Less than
None half

Your wages as a paraprofessional 12 41:1
1 e. 8 44.0

(N = 952)

Your wages in any other job 509
87.5 C. 0

(ll = 582)

All other household members' wages 125 ;i3
31.5 5..3(N = 620)

Unemployment compensation 543 5
98.7 .9

(N = 650 )

Public Assistance 8 34
87. 5.6

(N = 607)

Any disability payments 5,=3 12
97.1 L. 1

(N = 561)

Social Security Benefits .535 14
93.1 2.4(N = 577)

Other sources 480 6
75.6 9.5

(N 634)

Do you have a high school diploma or its equivalent? (11 =

Yes 1271 No 373
77.3 22.7

Which of the following categories best describes the highest level

PLEASE CHECK

About More than Nearly
half half III All

1L. 8 10.2 14. 0

20 8 7
3.4 1.4 1.

48 109 1:43
7. 7 17.6 0. 0 7.

1
.2

4. 1 .8

. 4

17
L. 9 1.0 .3

43 45
6.8 7. 1 . .5

1644)

of education you have completed?

Elementary School

Some grades

8th grade

8
.5
75

4. 5

High School

9th grade

10th grade

11th grade

12th grade

JOG
A -4 7

1660)

College

5.
?

5
1 year

2 years
5. 5 2

3 years 5
r.55 .7
-7; -7, 4 years

51.7 1.d

5 years or more
.



21. List the different jobs or occupations you had before becoming a paraprofessional or school aide).
Please begin with your most recent job. Also, out down the number of years you worked in each of
these jobs. JOB NUMBER OF YEARS

Example: Salesclerk 2

DATA NOT IN THIS FORM See L-17,i ee

22. At present, do you have another job in addition to your work as a paraprofessional? (II = 16":1( I

Yes 104 No 15:7"
6.4 93.6

If you do, what is the job?

23. Before you became a paraprofessiooal, did you ever participate in a professional or vocational
training program? For example, training in high school, on the job, in nursing, in a trade, in a
technical institute, or in an Armed Forces school? '/,3/Yes No= 1544) 4'7. 3

If you have, what was the main area of such training?

Business

Office Work

Nursing

136
13. 1

ZZ13

131
18. 4

Other Health Fields

Trades and Crafts

Agriculture or
home economics

= 711)

36
5.1
102

14.3
63

8. P

Community and civic
activities

Other (describe) 1 j3
14. 5

24. Please list by name the organizations, clubs, associations, community and civic organizations, and
other groups to which you belong or volunteer your service. (Fcr example, NAACP, Bowling
League, Neighborhood Community Center, Local School Board, School Parents Association,
CAP.)

DATA NOT IN THIS FORM See Tc:,2)! cs 1 crYid
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25. In how many school programs do you work as a professional? (11 = 1440)

1

2

3 or more

89.7
11'
7. 8

L. 5

MOST PARAPROFESSIONALS WORK IN ONE PROGRAM. BUT, IF YOU WORK IN MORE
THAN ONE PROGRAM, ANSWER QUESTIONS 26 through 35 (STARRED ITEMS) ONLY FOR
THE ONE PROGRAM ON WHICH YOU SPEND MOST OF YOUR TIME.

*26. What is the funding source of the project in which you are acting as a paraprofessional?

Federal Goyernm,.nt ESEATitle I

New York State Urban Education

1 ".77
?C. 4

t3.

(17 = 16371)

*27. What is the exact title of your prese:it position as a paraprofessional? (N = 1637,

Auxiliary Trainer ''',' Parent Program Assistant
1.J

Educational Assistant ,;7,) School Aide ;)59.9 . ,.

Educational Associate 21 Student Aide 705
1.8 10.1

Family Assistant 13`; Teacher Aide 180
11.1 11.0

Family Worker
1 6
[.[, Other (describe)
.

'28. Is the project in which you are a paraprofessional an Op:rn Enrollment Project? (N = 1187)

Yes

No 31?
6. 7

Unsure .5f1
43. a

'29. What kind of school do you work in? (fl = 1672)

Elementary

Intermediate and Junior High

1865 District OM( e CP
75.7 4. 1

I30
Non-Public

4 1.

Senior High
. 3

NOTE: These 6Nel..'ers 322le EeeN ("cd opt0;,;,7! ;:-
rqire try opckr to preoe>lt ac.-rate dat,7.

30. What is the name and number of the school in which you are working as a perapr< ';ssional?

Name and Number

DATA NOT PRESENTED
'31. In which district is this school located (Please write in the number naine)?

District

DATA NOT IN THIS See e



*32. In which Borough is this school located? (N = 1471)

Manhattan 455 Queens
30.9 14.1

Bronx :itY Staten Isl..ad (Richmond)
18.1

Brooklyn 536
36. 5

*33. Do you live in the school district in which you are working as a paraprofessional? (N = 1435)

Yes
261212

:2 No 1.08
. 13. 3

*34. About how many hours do you work as a paraprofessional in a typical week? VI = 1450)

1"..i hours or less 183 21-25 hours r^^ .. 36-40 hours
12.6 42.3 ,:,. 1

11-15 hours 26-30 hours 2,65 More than 40 hours Tif
2.0 18.3 1.2

16.20 hours 1511 2 31-35 hours
4

C.)
ADDIT IC NAT, DATA. 6 See :al

*35. Considering the students or parents with whom you come in contact most in your role as a
paraprofessional, please check the amount of time you work with each of the fo lowing groups.

PLEASE CHECK
None of Some of About half Most of
the time the time the time Ihe time

Biack (ll = 1334)

Oriental (N = 600)

Puerto Muir) (N = 1201)

White = 842)

Other (N = 458)

40
3. 0

:2,91
48. 5

44
3.7
14

15.
3

9

137
40.7

241
18. 1

187
31. 2

310
25.8

177
13.3

75
2. 5

162
13. 5

60 7
;

335
25. 1

5. 0
260

23. 3

--,- 3

151 14
37.0 ..1 5

I 69
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"....."*Nri INSTITUTE FOR EDUCATIONAL. DEVELOPMENT
[ty52 Vanderbilt Avenue

New York, New York 10017

JOB DESCRIPTIONS FOR PARAPROFESSIONALS

IN THE NEW YORK CITY SCHOOLS

Directions for Answering the Questionnaire

This is the second questionnaire in our study of paraprofessionals employed in the district de-
centralized State Urban Education and ESEA Title 1 projects in the New York City Schools. It
has been designed to give a rnore accurate picture of what is involved in your job as a para
professional.

The questionnaire has been divided into two sections. Section A deals with gener?! questions
about your jobi your job training, where you work, with whom you work, etc. Section B is
designed to find out more e.Kactly what you do on your iob.

When you have completed the questionnaire, return it to the Institute for Educational Develop-
ment in the stamped, preaddressed envelope which we have enclosed. Before you send it back,
you may remove the label with your name. The envelope and your name label will be discarded,
in any case, once it reaches our office.

We would appreciate the return of the questionnaire as soon as possible. Please, not later than
June 5, 1970. If you have any questions, please contact Mrs. Aslenian at 686 8910.

Thank you for your cooperation.

io a
to L'IM)prO [CS Si 07(11 . 1'v C U{"* C1' 072'.1 rc^tr--q t of A:-
spOJ:dekits ,Eac:77 vlestic; liac c! i ec add,: to
this CO. p

For eo-7e C!:3 a 7:17 r7.7Cotr1
;i,c8rrtr,f 7';;.o
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171
JOB DESCRIPTIONS FOR PARAPROFESSIONALS IN

THE NEW YORK CITY SCHOOLS

SECTION A

Directions:

Read each question carefully. There are no right or wrong answers. Just check the response which
best answers the question for you.

YOUR JOB HISTORY AND TRAINING

1. What is the exact title of your present position as a paraprolessinnal? (ri 740

Auxiliary Trainer

Educational Assistant

Educational Associate

Family Assistant

Family Worker

12
1.3

3.)8
53. 4

18
2.4

113
75.1

10
2. 6

Parent Program Assistant

School Aide

Student Aide

Teacher Aide

Other (Please specify)

4..3

C.0

15
14,1

2. How many years have you worked as a PARAPROFESSIONAL (not a school aide) in the New
York City school system (including this year)? (11 = 732)

This Is My First Year "77
37 .5

This Is My Second Year 277
37. 5

This Is My Third Year 143
10. 4

This is My Fourth Year

This Is My Fnh Year

,7/?

4,1

1.4

3. In the spaces below please list the paraprofessional job title or titles you have had, beginning
with your present title. Please list only the titles ylven in question 1 above. DO NOT LIST YOUR
YEARS AS A "SCHOOL AIDE".

DID YOU RECEIVE ANY
YEARS TRAINING IN THIS JOB?

1969-1970 Yes No
(Present title)

1968.1969 Yes No

1967.1968 Yes No

1966-1967 Yes D No

1965.1966 Yes No

L-IfA :or IP THIS FM see r(72)1r 8



IF YOU HAVE RECEIVED OR ARE RECEIVING TRAINING FOR YOUR PRESENT PARA-
PROFESSIONAL JOB, PLEASE ANSWER QUESTIONS #4, #5, #6, and #7.

IF YOU HAVE NOT RECEIVED ANY TRAINING FOR YOUR PRESENT PARAPROFESSIONAL
JOB, PLEASE GO TO QUESTION #8.

4. What type of training took place, and when? Please answer both A and B.

No Part-time Full-time
Training Training Training

A. Before the Job Began IC,' 1S1 (73

(Pre-Service Training) 50. 9. 36.4 19.0

(N - 332)
B. While on the Job ? 501 11

(In-Service Training) 1.4 97.3 2.1

(N = 518)
5. Up to now, how much training have you received for your present job? Please answer for A, B, and C.

No
Training

Less Than
1 Week 1-2 Weeks 3-4 Weeks

More Than
Five Weeks

A. Parttime Training 177 26 17 16
Before the Job Began 65.1 C. 3 5.0
(N = 272

B. Full-time Training 171 16
Before the Job Began 75 0. 3.4 3.4
(LT = 2.72)

C. Partime Training -E:0 .5L: 4r. 353
While on the Job 1.2 6.2 11.1 8.7 72.8
(11 = 485)

6. Is your training still going on? = 505)

Yes ,731 No 774
C5. E ;54.

7. Does this training give you instruction in any of the following?

1. Orientation to the School

2. Child Development

3. How Children Learn

4. Operation of Audio-visual Equipment

5. Making Instructional Materials

6. Helping Parents

7. Other (Please specify)

(11 = 381)

= 418)

(11 = 4.55)

(11 - 343 )

= 4C2)

083)

= 128)

Yes

)

e 7. ,

2

0.7

;

No

)
117

C.8

-172
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8. AT THE PRESENT TIME, what school or college courses are you taking? Please include those
courses taken in the training program you just described, in addition to those courses you may
be taking on your own.

407
a. I Am Not Taking Any Courses (Ii = 407) 100.0

I Am Taking These Courses
in My Paraprofessional

Training Program

b. I Am Taking High School
Equivalency Courses (il = 07)

c. I Am Taking College Courses
(Please give titles) = 80)

d. I Am Taking Adult Education Cow ses
(Please give titles) = 35)

e. I Am Taking Other Courses
(Please give titles) = 7S1

173
A-54
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0
37..5

34.3

8

i Am Taking These
Courses on My Own



9. a. Were you ever a SCHOOL AIDE (not a paraprofessional) in the New York City school system

Yes
f2)7.

No 515 (II = 728
70. 7

b. If "Yes" how many years were you a school aide? (N = 200)

One Year

Two Years

Three Years

40.5
6

13. 0

Four 'fears

Five Years

/C-# Six Years or More9.5

72
6.0

11. 0

40
20. 0

10. Do you participate in the Career Ladder Program offered by the Board of Education? (N = 651)

Yes 1)1 No 5j7
16.0 84.0

[ YOUR PRESENT PARAPROFESSIONAL JOB

11. Of ALL the time you spend on your present paraprofessional job, what portion of ALL your time
is spent:

None of Some of About Hall Most of All of
My Time My Time of My Time My Time My Time

A. During School Hours .1 11 37 166

(A' = 678)
4.. 0

14.
,

6 1.6 .5. 5 24.5 6.3.9

B. After School Hours ._,i4:g
4d. 8' b 3

22,7 7c,.!.'3.1'
',.4(including weekends) '-'

(N = 40,:',.'
12. a. In your present paraprofessional job, where do you do MOST of your work? (Check only one)

(I1 = 725)
In a School 6,f3 Outside of a School 7'

90.1 9.9
b. It ANY of your present work takes place IN A SCHOOL, how much of your time is spent in

the:

None of
My Time

Some of
My Time

About Half
of My Time

Most of
My Time

All of
My Time

A. Classroom
(11 = 6'18)

6'8
11. J

77
12. 5 4. 7 33. 7 38.2

B, School Office 101 151 0 75

(N = 375) 42..4 40.3 5.3 7. 5 4.0
C. Playground 7:75 152 .7,

(N = 342) 54.1 .44. 4

D, Community or
Family Room

123
62.1

81
2.5. 4

16
5.0

15
4.7

(N = 319)
E. Other 77

{Please specify) 29. 1 30. 7 10. 1 15. t.
= 199 I
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13. If you are working with students, what grade level(s) are involved? (You may check more than on
(11 - 716)

I Am Not Working with Students 5f Fourth Grade
7.3 28.4

Pre-Kindergarten 31 Fifth Grade 75 ;7

4.3 26.1

Kindergarten ,.,1 Sixth Grade 7,-,1
12.7 18. f,

First Grade 178 Junior or Intermediate School 146
24.9 ro.

Second Grade ild.
f7.4

Senior High School
1.1

Third Grade
37.

14.a Who of the following MOST OFTEN supervises (that is, who directs and inspects) your work as a
paraprofessional? (Check ONLY ONE.) 719)

Teacher

Teacher Trainer

Principal

Assistant Principal

Project Director/Coordinator
(or a member of his staff)

Guidance Co.ins2lor
8. 1

Department or Grade Chairman
7. 2

71 Another Paraprofessional
d:d (Example: Auxiliary Trainer

or Parent Program Assistant117
16.0

132
18.4

Other (Please specify)

2.

b. About how often does this person take time to help you with your work? If you do not see this
person regularly, please try to average or estimate approximately how often you see this person.
(11 --- 695)

Never Twice A Week

Once A Month

Twice A Month

Three Times A Month

Once A Week

A-56

f.7
a 1

4.

3.7

.6

Three Times A Week

Four Times A Week

Once A Day

All Tha Time

11.7



15. a. Which of the following languages do you speak, read, or write? (You may chock more than one.)

English (IV = 754)

Spanish (N = 248)

French (IV = 70)

Italian (11 = 26)

German (N = 1?)

Russian (N = 2)

Hebrew (N = 15)

Chinese (Li = 4)

Other (Please specify)
(11 = 19)

Speak

754
100.0

,--
e9. 5

50
71.4

21
80.8

17
100.0

50.3

6
40.0

4
/00.0

1.,
100.0

Read Write

729
.96.720c182
83.1

57
81.4

17
65.4

13
i0.5

60.0

10
66.7

2
50.0

15
08.4

701
93.4

182
73.4

02. 9

If
46. 2

1,.?

58.8

5
33. 3

50.0

ln
03.2

b. Which of these languages do you use on your present job as a paraprofessional? (You may check
more than one.) (11 = 736)

English 72.2
99.0 .4

Spanish 1.22
26.1

French
.

Italian
1.0 .4

German

Russian

Hebrew

Chinese

Other (Please specify)

16. If you do any teaching or tutoring of students in your present paraprofessional job, what is the
subject area? (N = 625)

Don't Teach Students 154 Science
22.2

Readinj 4C Languages 7)

Language Arts -- English 175 Art and Music ,,,
25.2

Math or Arithmetic ' 1 ? Vocational Subjects
45.0

History or Social Studies Physical Education

Other (Please specify)

7 G
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177
LOUR NEIGHBORHOOD I

17. How long have you lived in your present neighborhood? (iy = 74f, )

Less Than One Year

1-2 Years

3-4 Years

5-6 Years lac'

7-8 Years 8..

9-10 Years
10.0

11.15 Years 7,z.?
18.

More Than 15 Years ro,.,
14..3 27.4

18. Of all the children or families you work with, about how many live within three blocks of your

home? (7/ = 728)

None 11,' About Half / =';,
1c3. 3 15.8

Very Few 7:3 More Than Half " :',3
9.9 3.8

Some 1:%.?

23. 2
19. Of all the children you work with, about how many have you taken care of at home as a favor to

the family and not because of your job? (j _, 725)

None

Verl Few

472
66. 1

11[3
16.4

About Half

More Than Half

11
1.5

1. 0

Some /L',7
17.0

20. Of all the children or families you work with, about how many do you see while out shopping or
walking in the neighborhood or at the park? (1/ = 73?)

None

Very Few

About Half

More Than Half

Some
30.5

21. Of all the children cr fan-1;14_3 you w.)rk with, about how many go to your church, or belong to
some other organization you balo,-ig to? (11 = 731)

None

Very Few

Sonte
3,3. 2

22, Of all the adults you woi'-; with now, about how many were in elementary or secondary school

with you? (il = 7:17 )

About Half

M )re Than Half

8. 1

;.7

None

Very Few

Some

About Half

More Than I larf
c. a 1.,,

0
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SECTION B

Directions:

To find out exactly what you do on your job, we have listed below about 170 act-vides we think you
might have done or are doing now on your job.

1. Read each activity and check how often you do it in the columns to the right. If you do not do
an activity on your job, check Never. If you do an activity on your job, checl- either Once in A
While, Fairly Often, or Very Often. Please make one check for each activity

EXAMPLE:

HOW OFTEN ARE YOU LIKELY TO DO THIS
OR SOMETHING LIKE THIS ON YOUR JOB

Activities Never
Once In
A While

Fairly
Often

Very
Often

Reading aloud to children V

If "reading aloud to children" is an activity you do "fairly often" on your paraprofessional job,
you would have checked the column to the right labeled "fairly often" as the example shows
here.

2. As you go over the different activities, you may feel that some are repeated. However, EACH
ITEM IS DIFFERENT. Be sure to read them careful' ,,.

3. We know this is a long questionnaire and apologize foi its length. However, instead of asking you
to write a two or three page essay describing your job, we have written a checklist to make things
easier for you.

DATA NOT IN THIS FORV See

178
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7
JOB DESCRIPTIONS

ACTIVITIES

Playing a musical instrument or singing with the pupils

HOW OFTEN ARE YOU LIKELY TO
DO THIS OR SOMETHING LKE
THIS ON YOUR JOB?

Never
Once in
a vo, le

Faoly Very
Often

Keeping records of student performance and progress in reading, math, or
other skills, for example: a file of all his tests or a record of books he has read

Organizing a school party or fair: getting refreshments, hiring a band, setting
up exhibits or rides

Setting up and arranging meetings for the paraprofessionals in your school,
such as: reserving a room, announcing the meeting, preparing materials

Letting the school know of parents whip are interested in working with school
children or in other school jobs _..---

Teaching students how to take care of their health: telling them about proper
eating, sleeping, and other health habits

Taking inventory of library or classroom books, general school supplias, audio-
visual equipment in the school, etc.

Getting together a group of people from your neighborhood to go to a movie,
sports event or other show

Listening to children tell a story they made up, or about what they did over
the weekend

Showing parents ways they can help their children do school work at home,
such as: suggesting questions parents can ask about an assignment or learning
drills and games they can play with their children

Meeting with a family and a principal to discuss a particular legal problem
which the family might have

Advising families on how to help their children stay out of trouble with the
such as: making sure they are home every night, or that they keep

appointments with the youth worker

Ansv.vring and using the telephone, intercom or P.A. system in the school
of f icti

F inding out if the school office can help families who have to relocate or are
havinl trouble with their ausing

Assisting with classroom experiments, demonstrations, etc.

Learning the procedures for handling housing complaints: who to call, what
forms to fill in, etc. Finding out what the housing authority can do to relocate
tenant...,

Helping students plan regular committee meetings or programs for special
events

Getting to know what families in your school are in need of welfare or other
financial assistance

Drawing up schedules for buses, classrooms, or special facilities (like audito-
riums or gyms)

Making an appointment for a parent with an employment agency or center

Cataloguing and filing books in the library; filing cards in the card catalogue

Bringing a doctor to see a parent %vho is ill and can't leave the house
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Once In
a While

Fairly Very
Never Often Olten

JOB DESCRIPTIONS 1 8 0

ACTIVITIES

I-

Making appointments and arranging meetings for principals, guidance
counselors, and other school staff

HOW OFTEN ARE YOU LIKELY TO
DO THIS OR SOMETHING LIKE
THIS ON YOUR JOB?

Telling families who they can call about housing complaints, or where there
may be apartments to rent

Keeping a record of students' Illnesses and handicaps or medical absences
from school

Talking quetly to a child who is upset or disturbing the class

Learning about special programs the school has to offer, such as: tutoring,
remedial reading, Black or Puerto Rican cultural classes, etc.

Greeting parents, community leaders, or others who come to the school

Hearing complaints from parents about problems they have with the school

Sending students to the principal's office, or other disciplinary staff

Taking children to the health clinic for regular checkups

Correcting and grading essay tests or themes

Typing rough drafts, memos, and letters for the school office or classroom

Telling a student's guidance counselor, or teacher, or other school staff when
the strident is in trouble with the police

Administering tests developed by the teacher, such as: spelling tests, reading
dictation, math quizzes.
Arranging meetings between parents and court officials (youth workers,
judges, etc.) to work out legal problems the family might have

Checkir g play equipment for safety and good condition, such as: reporting
broken chairis on a syWng

Taking a student to have an interview with an organization such as the P.T.A.,
youth center, or a church group which is offering scholarships for camp or
other special programs

Preparing classroom materials: mixing paint, sharpening pencils, laying out
colored piper, etc.

_

Arranging a meeting between the principal and a parent interested in possible
school jobs

Planning a class field trip or visit

Giving parents advice on health precautions such as suggesting menus for a
balanced diet, ways to dress children more warmly id winter, etc.

Keeping a pupil or group of pupils after school

Giving to the health clinic a list of children who need vaccinations or other
shots

Distributing routine notices, such as: announcements of P.T.A. meetings, star
meetings, schedule changes, or other notices
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81 JOB DESCRIPTIONS

ACTIVITIES

--
Finding out what programs the school has for suspended students

_ _ _ _ _ _
Taking charge of the class for short periods of time when the teacher is called
away, such as: continuing a lesscn, reading a story, etc.

Trading ideas with families about good buys in clothing, food or housewares

Helping children dress and undress
_

Taking a child to see the school nurse

Showing pupils how to develop and improve skills in such areas as sports dnd
exercises, sewing, dancing, drawing, etc.

Talking over with a principal or teacher the problems families are having with
welfare or in supporting their children

Helping young children learn how to use: crayons, scissors, paste and paint

Taking records, reports and messages to the school office

Informing parents of their legal rights and where they can find help when
need advice about adoption, a law -:uit or ot ler legal problem

Making arrangements with the school staff for a pupil to receive lunch money

Correcting homework, workhooks, papers, etc.

Speaking to a youth worker about the needs of a student who has receivud a
warning

Cnecking out books for students in the library or schoolroom

Telling local organizations, churches, clinics, government agencies, etc. of the
needs parents have for day care centers, pre-school programs or workshops to
discuss school-problems

HOW OFTEN ARE YOU LIKELY T0-1
DO THIS OR SOMETHI'VG LIK[..
THIS ON YOUR JOB?

,

Never
Once in F, rt.y
a While Often | Drier,

-

Pronouncing am; spelling new words; explaining their meaning to children

Stopping arguments and fights among students

Arrenging a meeting with parents and the school nurse to discuss school
health programs, such as an annual polio vaccination

Monitoring pup! activities during class time, study halls, etc.

Learning about the activities of the public library or a local street academy
to help students with their school work

Organizing a meeting with the parents and school staff to discuss ways to
raise money for the P.T.A. or other school-community m

_
progras

_

Operating a duplicating machine, such as a mimeo, ditto, xerox or rexograph

Asking the school nurse to recommend a doctor or special clinic to meet a
family's health problem
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JOB DESCRIPTIONS 1 82

ACTIVITIES

HOW OFTEN ARE YOU LIKELY TO
DO THIS OR SOMETHING LIKE
THIS ON YOUR JOB?

Once in Fairly
Never a While Often

Very
Often

Keeping attendance records in the classroom for every day

Giving to an employment agency or a job placement center a list of parents
or other neighborhood people looking for jobs

Cutting stencils, ditto or other duplici-Aion masters

Preparing the paraprofessionai payrc II or your school: collecting time sheets,
handing out pay checks, and checking :ime cards

Calling a health clinic or doctor's office to inform them of a family's health
problem

Talk ing to a pupil and a youth worker Af hen the pupil is in trouble

Arranging meetings between a student, and his guidance counselor or teacher
to discuss a problem the student has in school, such as: frequent tardiness,
dropping out, suspension, a learning nioblem, etc.

Filing and sorting (records, papers, mail, etc.)

Arranging a meeting with a social worker and a family having trouble with
their welfare payments

Taking students to enroll in a training program not given by the school system
for example: Neighborhood Youth Corps

Organizing and distributing general school supplies, such as: different kinds of
paper, paints, pencils, composition books, etc.

Bringing families to community works-lops or assemblies to discuss school
problems, such as: released time for re igicus or other classes, traffic safety
at school crossings, drugs in the schools, etc.

Collecting background information from Government agencies or business
offices about taxes, welfare payments, loans, educational scholarships, etc.

Arranging a meeting with a student and a guidanne counselor to discuss after-
school jobs

Telling ipower Training Centers or ce-her training programs of students
interes..ed in job training

Taking home children who are ill

Telling a guidance counselor about a StUti`L'Ilt 101C, Weds a job

Assisting in collecting or recording money for school bank, lunch or tr iris

Letting the school people know when a family is changing their address or
moving out of the district

Playing learning games with pupils, such as: rhyming, guessing or finger games

Suggesting to the school that it begin programs to benefit students in tutoring,
drama or other arts or special trips

Attending meetings with teachers

Suggesting to the school ways to proi.aife parents with current information on
Board of Education policies, election of local school boards, or other school
ma tters
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183 JOB DESCRIPTIONS

ACTIVITIES

HOW OFTEN ARE YOU LII:ELY It:
LO THIS C! SOMETHING LIKE
THIS ON YOUR JOB?

Once in Fairly .e,y
a Vlih'ie Often OftenNever

Assisting pupils with learning drills (word recognition, pronounciation,
spelling, math.)

Talking with a teacher, counselor or other niember of the school staff about
a child with a special health problem, such as: poor vision or hearing

Getting the room ready for the next day's class by arranging tables and chairs,
putting out materials, cleaning boards

Telling local organizations (church groups, agencies, etc.) about students you
think could use a scholarship or educational loan

Working with children on learning drills they can do at home: such as playing
with flashcards, reading signs on the street or counting the steps in stairways

Listening to students tell about their work experiences and search for jobs

Showing pupils how to use a teaching machine, cuisinaire rods, bead boards
or science and language laboratory equipment

Listening to parents talk about problems they have with their landlord,
building superintendent, or in finding a new place to live

Organizing recess time intr., directed games and activities

Finding out from students if they need money to stay in school, or for other
essential expenses

Giving first aid to children in accordance with school board policies, such as:
cleaning a cut or scrape, putting on a band-aid

Finding cut how the school helps students get working papers, jobs, and
social security numbers

I naming what services job centers offer, such as: training or counseling;
collecting names of possihle employment agencies or employers

Inviting parents to meetings to discuss with school staff issues, such as: elec-
tion of a local school board, rezoning or a new playground

Making sure a student meets with a probation officer regularly

Recruiting and registering pupils: taking their names, telling them who their
teachers are

Helping a student write an application for a loan or scholarship

Taking charge of the attendance records for the entire school, such as: a file
of absence notes, attendance sheets for every class, etc.

Helping a parent fill in a job application or set up an interview for a job

Talking with the school principal, or other staff members about legal problem
a family has

Preparing visual aids for the teacher, such as: word cards, alphabet posters,
word and picture genies, time tables, flash cards, science charts

Keeping lists or people you can call about health, employment, housing,
welfare or legal problems

Monitoring the doors and hallways of the school
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JOB DESCRIPTIONS

ACTIVITIES

Telling students about school programs they might be interested in. special
assemblies, and afterschool art class, music group or sports program

Accompanying students on field trips

Telling families about available health clinics, vaccination programs, medical
tests or other health services they can use

Reporting pupils' learning problems to a teacher

Discussing with a student how to dress on a job, show up cn time and keep a

time sheet

Listening to parents talk about jobs they have had, problems they are having
on their jobs, or lobs they are looking for

Circulating information to paraprofessionals In other schools and districts
about your program

Learning about the school's health services, for example: regular doctors'
visits, treatments or checkups offered by the nurse's office

Explaining school rules to pupils

Learning about unsafe heahh conditions in homes, such as: pour heating,
faulty plumbing or lack of pest control

Reporting paraprofessionals' problems to the administration

Keeping files of information on health clinics, tutoring programs, job training
centers, welfare programs, police programs such as PAL, housing projects or
other community agencies

Assigning students to seats or work areas such as classroom desks, assembly
seats or lab tables

Making costumes, properties, programs, etc., for a student play or other
production

Letting students know about training programs, special vocational high schools,
summer jobs, or employment centers where they might be able to find a job

Going over a paper with a child, correcting aid pointing out his errors

Correcting and grading short answer tests such as fillins or multiple choice

Letting the Welfare Board know of families that need assistance

Participating with the teacher in program evaluation, such as: filling out a
report form, checking students' progress

Arranging for a housing official to meet with a family and their landlord in
order to settle a rent or other housing dispute

Taking charge of pupils on a bus, in a cafeteria, on the playground or in
assembly

Telling parents where to arrange loans or other kinds of financial help

A-65
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JOB DESCRIPTIONS

ACTIViTIES

HOW OFTEN ARE YOU LIKELY
DO THIS OR SOMETHING LIKE
THIS ON YOUR JOB?

Handing out and collecting materials in class (art materials, books, snacks, etc)

Listening to children read or give reports, for example from a reading book, or
a book report, etc.

Informing the proper authority of housing complaints families have and of
families who have to relocate

Delivering and collecting suppti?, and equipment such as audio-visual equip-
ment (movie projectors, tP;:.;, recorders, record players) and classroom
supplies (paints, paper, books)

Helping teacher make arrangements for a trip, such as phoning a bus company,
collecting permissions slips, etc.

Telling families about Manpower Training Centers, job placement centers, or
possible employers; informing them of minimum wage laws or other job
information

Listening to pupils rehearse for a play or other production, hearing their lines,
practicing their cues and entries, etc

Preparing bulletin board displays, such as: posting pupils' work, mounting
pictures, etc.

Acting out stories with children

Letting community agencies know how they can participate in tutoring pro-
grams, sports programs, or other after-schoof activities for students

Planning a picnic at a beach, state park or elsewhere for a group from the
neighborhood or school

Helping children wash up after playing or working; taking children to the
wash room

Helping families to register a housing complaint, or took for a new place to
live

Locating reference or teaching materials such as books, maps, charts, etc.

Keeping records of names, addresses and telephone numb?rs of families you
work with

Accompanying students to the library, lunchroom or another class

Telling families about programs ?id activities in your school, or in other
schools, such as tutorir.i, pre-school programs, parent-teacher workshops, etc.

Playing a record, tape recorder, film strip or movie projectoi to pupils for a
lesson

Recommending special doctors or health centers to students with medical
problems

Making refreshments or decorations for a school play, a meeting, or special
program

Interpreting lessons to a non English-speaking child, such as a child speaking
S;)anish, French, Chinese or another language

rTalking with students about problenis they have with police
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JOB DESCRIPTIONS

IES

HOW OFTEN ARE YOU LIKELY TO
00 THIS OR SOMETHING LIKE
THIS ON YOUR JOB?

Never
Orce in
a While

Farly
Often

Very
Often

Listening to parents talk about legal problems they have. such as gaining
custody of a child, or getting a divorce

Assigning classroom jobs or responsibilities to students, such as erasing the
blackboard or dosing the windows, etc

Keeping a file o local doctors, health clinics, Medicare and Medicaid rules or
other health information

Preparing questions for student's tests

Listening to pupils talk about their classes, things they are learning, or pro-
blems they have with other students, teachers or their school work

Reading aloud to students
. _

Telling students where they can talk to lawyers or counselors in case they are
in trouble with the law

Taking care of books, for example: repairing bindings, erasing pencil marks,
taping torn pages, etc.

Telling students about organizations which have scholarships or loans to help
them through school

Getting in touch with a lawyer or a group like the Legal Aid Society, when a
fami'y needs legal help, such as in filing a suit, or presenting a case in court

Discussing a student's problems in affording school clothes, lunch money, or
school trips with his counselor or other school staff

Keeping a record of the office or visiting hours and telephone numbers of
people in a court buildina, police station or other law office

Orienting new paraprofessionals to their job, such as: describing job duties or
introducing them to the people they will work with

Taking pupils to a tutoring session, Black or Puerto Rican history course, a
film at the public library or other activities put on by local agencies to help
students

Going over with the teacher class plans for the next few weeks

Reporting discipline problems to principal, counselors, teachers, parents, or
others

Learning from the school what loans or scholarships they have for students
to go to college or to take special courses

WHAT OTHER JOBS DO YOU DO? Please specify:

I 86 A -67
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As you do the activities you have just checked, how much of your time do you use another
language in addition to English (such as Spanish, French, Chinese, etc.): (/1 =. 692)

None of My Time 6:,.I
Some of My Time

17. /

About Half of My Time 48
6%5

Most of My Time
5.

All of My Time 14
1. 9

Think about all the time you spend on your paraprofessional job. How much of your time is spent
in each of the following ways. Please answer for each item A-G.

None of
My Time

Some of About Half
My Time of My Time

Most of
My Time

Alt of
My Time

A. Attending
Meetings (N = 263) 4.3

122 22
74.9 13.5

3
5.5 2.8

B. Conducting inter-
views which do not 33 94 nn 7

take place in homes 20.8 59.1 13.8 4.4 1.

(N = 159)
C. Making phone calls 12 100 25 21 6

(N = 164) 7. 3 61.0 15.2 12.8 3. 7

D. Visiting homes 31 41 27 50 24

(N = 163) 19.0 25.2 16.6 30.6 8.6
E. Reading Brochures 37 .39 5 .5

(3 = 150) 24.7 66.0 3.3 3.3 2.7
F. Writing

announcements
55

35.7
81 10

52,7 6. 5
5

0.2 1.5
(11 = 154)

G. Other
(Please specify) NOTE: DATA COMPUTED ONLY FOR AUXILIARY TRAINER,

187
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PARAPROFESSIONAL IMPACT ODESTIONNAIRE

PARAPROFESSIONAL FORM

Name of Paraprofessional Interviewed By

Paraprofessional Title I.D. Number

Date

School - District

Over-
la

Background

uestions Answers

B 1. Do you work with primarily
parents or students?

ABCD 2. If students, what grade lev-
el (s)?

Role Performed

ABCD 3. How has your job changed
since you began working as a para.
professional? For example: Do

you have more or less responsi-
bility? that are your responsi-
bilities?

''' \ Total Parents Student! Both 17q
8 6r 18 14

_.

29

100.0 29.5 23.0 47.5 -

A Data Not In This Form**

8 Data Not In This Form

Total .-- No essRe- ON

i1111111111
23h

(I I

162

.' : NMI" 9

s4
20 ,0

27

1

8

22 0

1

2,0

*A. Classroom Paraprofessional Form
B. Parent/Community Paraprofessional Form
C. Auxiliary Trainer Form
D. Parent Program Assistant Form
NOTE: Forms C and D were abbreviated A forms (they contained no questions about other

targets) and have been coded with the other A forms.
* *See Table 9 (whenever Data Not In This Form," Se(' Table 4)
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Over-
lap uestions nswe

ABCD

ABCD

AEC%)

A8CD

ABCD

AWCD

Knowledge and Skills

4. What do you know how to do
now that you did rot know before
iou got your paraprofessional
job? For example: Have you
learned to teach a small group
of children?

Attitudes Toward Self

5, What parts of your job caused
you some worry at first but do
not bother you now?

Attitude Toward Job

6, a. Do you enjoy '50%.17 work
as a paraprofessional? Why?

6. b. Is this a change from the
tin, you first began working as
a paraprofessional?

7. A. flow important do you
think your work here is?

7. h. Is this a chance in yonr
attiode?

A Data Not In This Form

13 Data Not In lhis Form

A Data Not In This Form

Data Not In This Form,

,
Total yes Some No DK

A 275 268 4 3 -

100.0 97.5 1.5 1.1

B --M g 1 5 -

100.0 90.3 1 6 31

Total '., OK

SI272

100.0
110

4Q.4
18

6-6
143
52.6

2

.4

8 57 21 1 32 3

100.0 36.8 1,8 56.1 5.3 j

Total very So7e NotAtAlL DK

A 273 249 21 2 1

100.0 91.2 7,7 .7 .4

8 55 54 - 1

100.0 91.2 - - 1.8

Total yes Sore No DK

Mil 110 /1111 145 IIN 111

B 61 24 1 35 1

00.0 3g 3 1. , 5 .4 1 (

1 8:)

A- 70



Over-
ly Questions

ABCD 8. a. Did you ever have a job
that you felt was as important
as your paraprofessional job?

ABCD 8. b. What was it?

Attitude Toward Job Future

ABCD 9. Are you thinking of changing
your job? If so, to what?

ABCD

ABCD

AFCD

10. Dow has your job as a
paraprofessional affected this
choice?

Attitude Toward Educational
Future

11. Are you taking any classes
(high school equivalency, college
courses, etc.) now?

If 'IFS'

12. a. Did your job encourage
you to take these courses?

Answers

Total Yes Some No DK

264
100.0

66

25.0
2

.8

194

73.5
2

58

100.0
20

34.5 1.7

Form

Form

36

62.1

1

1.7

A Data Not In This

B Data Not In This

Total Yes Ferheps No DK
A 274 43 14 215 5

100,0 14.6 5.1 78.5 1.8
17-"--73 9 f 41 -

100.0 17.0 5.7 77.4 -

A Data Not In This Form

Data N,t In This Form

Total yes NQ
A 271 100.0 170

100.0 36.6 62.3
61 16 43

100.0 29.5 70.5

DK

2

.7

LTotal Yes .6o-e PE
r---A 82 50 2 29 1

100.0 61,0 2.4 35.j 1.2

B 23 11 8 2

100.0 56.5 34.8 8.7

A-71
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Over-
uest1ons Answers

AND 12. b. Do you think you will try
to get a higher degree than you
have right now?

AND 12. c. Are you thinking of getting
a teaching certificate?

AND 12. d. Would you have considered
going back to school or getting
a degree or certificate if you
had not been a part of para-

professional program?

If .!.0.

ABCD 13. a. Has working with the
schools msde you want to further
your education? If so, in what
way?

AFf-0

ARCD

13. b. Do you think you will go
back to school?

Attitude Toward The School

14. What do you think of the
job the school is doing for the
children?

Total Yes Perha.s No DK

5

100.0 77.2 12.9 5,0 5,0B 24 20 2 1 1

100.0 83.3 8.3 4.2 4.2

Total Yes Perhaps No DK
A 103 51 15 23 14

100.0 49.5 14.6 22.3 13.6
B 24 8 4 10 2

100.0 33.3 16.7 , 41.7 8.3

Total es perhaps No DK
8S 45 32 6

100.0 52.9 2.4 37,6 7,1

2

100.0

11

54. 5

I0
45.5

Total aLa Some :.'o DK

A 177 142 6 28 1

100.0 80.2 3.4 15.8 .6

8 45 . 36 - 8 1

100 0 80.0 17.8 2.2

A

Total Yes

172 8S

100.0 57.0

Perhar
45

26.2

No

20

11.6

DK

9

5.2
55

100.0

Ih
57.F 26.7

7

15.6

Total

771 176

100.0 ,4 9
75 ST

1 or), 0 7 5. 0

Fak

67

25.5

16.0

Foc,7

15

5 5

4

7

Uv

11



Over-
lap Questions Answers

ABCD

ABCD

ARCD

ABCD

ABCD

ABCD

15. Co you think most of the
people at school try to do a
good job?

16. Now has your feeling about
this changed, if at all, since
you began working as a parapeo-
fess onal ?

17. Do you live in this neigh-
borhood? (Around the school.)

18. a. Do you plan to continue
living in the neighborhood?

18. b. Have you changed your
mind about this since becoming
a paraprofessional?

19. Do you feel the paraprofes-
sional program has had much
effect upon the neighborhood?
In what way?

Total Yes Some No DK

Ill100.0 87.9 3.3 2.6
10.0

100.0
!

90.0 1.7

_

-

Total p po, No C. ,ess Pus DK
A ' 27 tri' 102 37 8

100.0 43.0 39.5 14.3 3.1
55 25 25 4 1

100.0 1'45.5 65.5 7.3 1.8

A

Total
2/4
100.0

es

240

87.6

No34
12.4

B 56

100. Q
50
89.0

5

S 9

1 Total )es No

A I

1100.0
05

85.1

26

10.8
53

100.0

4

88.6
3

5.6

Iota' Yes 'Sore No DK
A 225

100.0

i8

8.0
2

.9

205

91.1
-

B

.

4L

100.0
_S

6.8 1

41

93.2

TntAl yc, g,-., _ N., DK

A 261 142 ) 1 28 26

100 0 71.4 8.6 10.4 9.7

51. 41 3 5 ?

100 0 80.4 54 9.8 -19.....-

A-73

192



Over-
lap Questions

Social Behavior Outside of School

ABCD 20. Have you joined any commu-
nity organization since becom-
ing a paraprofessional?

ABCD 21. When you are not n the
Job, do you spend any more time
with the people in tl.e. commu-
nity than you did before be-
coming a paraprofessional?

AFCD 22. Do you think either of
these changes has been affected
by your paraprofessional work?

Education of Own Children

ABCD 23. Do you have any children
in this school or any other
school?

ABCD

If 'YES'

24. a. Are you more or less
involved with your children's
school work since beconiug a
paraprofessional? In what

way?

AFCD 24. b. row far do )cu expect
your chil,',Fen to V' in school?

Answers

Total Yes No

A 270 50 220
100.0 15.5 . 51.5

59 19 3.5

100.0 32,2 64.4

DK

Total Yes Some No OK

A 265
100.0

108
40.3

13
4.9

146
1,4.5

1

53 351

100.0 71.7 9.4

10
15.9

A

Total

191
100.0

OK

45

100.0

95
49.7
33

68..5

1.0
4

94
49.2
11

22.9

i Total Yes NLL

A 259 167 92

100.0 64.4 35.5

lifil 39 12

102.0 76.5 23.5

DK

Total Morc Na C.

A 36

21.1
171 121

100.0 70.5

B 46
100.r

26

Less

7.0

DK

.6

lx
41.3

1

2.2

A Data N't In this F8r-

B Data N.-I In F 'T



Over-
lap Questions

Agn

ABCD

A

Answers

24. c. Has your thinking about
this changed since becoming a
paraprofessional?

Major Effect

25. Waat are the most impor-
tant things that have happened
to you wince you became a para-
professional?

PARAPROFESSIONAL Reurtin.g.
On Others

TEACHER

26. Do you think there have
been any changes for the teach-
er and the way she has been
able to work with the children,
since you came to work here?

27. What do you feel are the
major changes for the teacher
and her job since you came to
work here?

Total yes Some No DK

A 170 32 138 -

100.0 15.8 81.2 -

50 17 2 30 1

100.0 34.0 4.0 60.0 20.0

A Data Not In This Form

B Data Not In This Form

I Total Yes Some No DK

Al 229
100.0

151
65.9

46
20.1

15
6.6 1?.4

Total Milch Seale None OK

17
100.0

17
45.5

14

40.0
2

5.7

2

5. 7

1 9 4
A 7 5



Over-

lap Questions Answers

AB

AB

AB

AB

PARAPROFESSIONAL Reporting
On Others

PUPIL_

School Achievement

28. Have you noticed any changes
in the pupils' school perfor-
mance since you began working
here? For example: In their
ab.lity to read?

Attitude Toward Self

29. As far as you can tell,
do you think the pupils have
more confidence in themselves,
particularly in their school
work, than they did when you
first came?

30. Are they prouder of what
they can do?

Attitude Toward School

31. How do pupils feel about
school now? Have their feel-
ings changed since you began
working here?

32. Do you feel they are core
interested now in the work
they are doing than when you
first came?

Total

A 256
100.0

210
82.0

32
12.5

No
8

3.1

DK

6

2.3

B 61 43 7

100.0 70.5 11.5

5 6

9.8

I, Total Yes Some No DK

A

1259 219 22 5 13

100.0 84.6 8.5 1.9 5.0

B 60 41 7 3 7(

100.0 68.3 11.7 5.0 13.3

A

B

Total

256

100.0

56

100,0

Yes

233

91.0

45

80.4

No

5

2.0

1.9

A

Total

230
100.0

48
100.0

More Fo4
166
72.2

No C.
34

14.8

-CSS Poe DK

3

1.3
27
11,7

20 1

41.7 j 2.1
20
41.7

7

14.6

Total y Some No_ DK

A 2'4 206 23 12 13

103.0 ',IA 9.1 4.7 5.1

B 47 2q 8 1 10

1000 59.6 17.0 2.1 21.3

A-76



Over-
lap Questions Answers

AB

B

B

Major Effect on Pupils

33. What do you feel are the
major changes for the pupils
since you began working here?

PARAPRO:ESSIONAL Rapc,rting
On Others

PARENTS

Attitude Toward the School

34. Do ycu think parents feel
any differently about the job
the school is doing for their
children since you and the other
paraprofessionals began working
here? In what way?

Enowlelge and Skills

35. Do you think parents have
learned anything from working
with you? If so, what?

Attitude Toward the Contiunits

36. Are parents more or less
involved in community affairs
because of the influence of
paraprofessionals? In what

way?

A Data Not In This Form

B Data Not In This Form

Total More Po No C. Less Po DK

256 197 14 9 36
100.0 77.0 5.5 3.5 14.1

53 50 3

100.0 94.3

1 Total 1 y
Ni a.0 oNo PK

B

I53

in.n
48

9D 6
1

1 9

2 2

1,5

Total

19G
A-17

53

109.9

M.ore

37

65,8

No.C_ less

2

15.1 3.,

DK

6

11,3



Over-
lap Questions Answers

AB

AB

AB

Education of 0%,m Children

37. Would you say that parents
are involving themselves more
in their children's education
since paraprofessionals began
working with the schools? For

example: In their school work?
Or by meeting with teachers?

38. Because you work in the
school, do parents feel more
free to call the teacher or
principal to ask a question?

Major Effect on Parents

39. What do you feel are the
major changes for the parents
since paraprofessionals began
working with the school?

, Total Yes Some No DK
A 256 164 39 22 31

100.0 64.1 15.2 8.6 12.1

B 53 45 6 2 -

100.0 84,9 11.3 L3.P,

Total Yes Some No

A no
100.0

146

54.4

177

7.2

30

12.0

56

22.4

52
100.0

39
73.0

4
7.7 11.5

3

AB Data Not

B Data Not

In This

In This

Fort

Form

1 fk: /

A -78



FINAL SECTION - PARAPROFESSIONAL FORM

CLASSROOM WORKER

(Includes titles of Educational Assistant, Educational Associate, Teacher Aide,
and Student Aide)

40. Who are the teachers or other School Staff you work with most?

Teacher or Other Staff Form A-2 Room #

1.

2.

3.

NOTE: The Interviewer chooses 1 out of 3 - usually the immediate supervisor
or teacher whose classroom the paraprofessional is in.

NOTE: We are not interviewing students younger than grade three. Question

number 2 should be directed only to those paraprofessionals working
with grade three or above.*

41. Can you tell me the names of 5 students you work with? Do you have their
home telephone numbers?

1.

2.

3.

4.

5.

Student Form A-3 or A-4 Room #
Grade
Level Home Phone #

This decision was later changed to include children of any grade level. See

following Elementary Pupil Form for revised language.

198
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FINAL SECTION - PARAPROFESSIONAL FORM

PARENT/COMMUNITY WORKER

(Includes titles of Family Assistant, Family Worker)

42. What five families do you work with most? (Telephone numbers can be obtained
from either paraprofessional or the school office.)

1.

2.

3.

4.

5.

Fandly Foam B-4 Telephone 0

43. Who are the students (from different families) in these families who go to
this School and who are their teachers?

* Students Form 8-3 or 3 -4

3.

4.

5.

Room 0 Teacher Form B-2

NOTE; The Interviewer chooses only 3 out of S families, 3 out of 5 students, and 3
out of 5 teachers to interview.

We are only interviewing those students who are in the third grade or a higher
grade.**

** This decision was later changed to include children of all grade levels.

A-80



Final Section (Conc'd.)

NOTE: 1. The Interviewer should interview all 5 students listed above

at the same setting.

2. Of the 5 students above choose 3 whose parents you will

interview by telephone. Use Form A-5 for these parents.

3. Alternatively, rather than having the paraprofessional
list the 5 students the Interviewer may randomly select
5 students from the classroom where this paraprofessional
is working, and obtain their home phone number from either
tha teacher's classroom records or the Principal's office.
Again, you would choose only 3 students whose parents you
will interview by phone.

°
A-81



PARAPROFESSIONAL IMPALE QUESTIONNAIRE

PUPIL FORM (grades K-6)

icachor Date

Name of Referring Paraprofcssional Interviewed By

Title of Referring Paraprofessional School - District

Over-
lap Questions Answers

P,olc Per 'ormcd

AR 1. What kind of things do you

All

AB

do with Mrs.
(Put in ahoy, name)

2. What do you do with

3. Did you do these things when
Yrs. wasn't here?

A Data Not In This Fonn

1, Data Nor In This Bonn

A Data Not In This Form

E Data Not IP This Form

Data Not Presented

',Special Form for Elementary Pupils - grades 2 and tin' r. Peco,l,t, of A low ,a,:no,,o

rote, data were not tleilat,d.

201
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Over.
le

A

uestions

School Achievement

4. What do you learn with
Mrs.

A 5. Does she help you with your
work?

A 6. Does she ever work on your
reading with you?

A 7. Do you like to read more
because sho is hers?

B

8. Does Mrs.
help you with your school work?

9. If "Yes",
Are you doing better in school
because of Mrs.

Answers

A. Data Not In This Form

Totel Yes Some qo DK
-A 134

100.0
130
97.0

2

1.5 11.5

Total Yes Some No DK

A 132

100.0

118

89.4
1

.8

13

9.8
-

Total Some No 1 DK

A 15I5
I MI 6

:
12

9.6 1 :

Total ?es Soma No DK

B 16 1 11 -

100.0 25.0 6.3 68.8 -

Total

B 5

2O,),
A- 8 3

Yes Some No

5

100.0

DK



Over-
lap Questions Answers

B 10. If "No",

Are you doing better in school
because Mrs.
works with your family?

*11. What did Mrs.
teach you?

*12. Do you like tc read more
because she is here?

Attitude Toward Self

AB *13. What things you do better
I now?

AB *14. Did Mrs.
help you learn them?

Attitude Toward the School

AB 115. Do you like coming to school
more than you used to?

Total Yes tLme No

1

8.3

DK
2
16.7

B 12
100.0

9 1 -

75,0_

*Data .tot troscnted

*Data Not Presented

A Data Not In ibis Fans

* Data Not Presented

B

Total

125
100,0

15

100.0 6.7

Total 1es Some No UK

Why?
100.0 86.7

5

3.9

12

9.4

11
100.0 182.4 5.9 5.9 5.9

A-94



Over.
lap uestions Answers

16. Dc you like coming to school? * Da:a Not Presented

17. Did you always like coming to
school?

* Data Not Presented

18. Do you like school better (or * Data Not Presented
less) because of Mrs.

Social Behavior in School

AB 19. Did you ever get in trouble
in school?

AB 20, Do you think Mr .

helps to keep you out of trouble?

AB

Social Behavior Outside of School

21. .Do you ever do things after
school with Mrs.

Total Yes Some No DK

A 133 81 18 34 -

100.0 60.9 13,5 25.6 -

8 17 13 2 2 -

100.0 76.5 11.8 11.8 - ....,

Total Yes }Some No DK

128

100.0
112

87.5
2

1.6

14

10.9

100.0

14

82 4

1

5.9

2

11.8

-

Total Yes Some No DK

A 131 12 7 82 -

I00.0 32.1 5.3 62.6 -

B 17 4 - 13 -

100.0 23.5 - 76.5 -

204
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Over-
lap Questions Answers

AB 22. Does Mrs. ever
tell you about things to do after
school?

23. Do you do them?

Homework

AB 24. Does Mrs. help

you with your homework or other
school assignments? In what way?

Major Effect Perceived by the
Pupil

AB *25. What do you think is the
most important thing Mrs.
does for you?

PUPILS Reporting Changes
in Others

PARAPROFESSIONALS

Attitude Toward the School

A 26. Do you think she likes
working here with you? What

makes you say that?

Yes

ome DK

IB 7tal
100.0

6 2

25.0

-

DK

132 100 23 -

100.0 75.8 17.4

100.0 25,0

A Data Nut In This Form

B Data Net Ii This Perm

* Data not Presented

Total Yes Some No DK

A 131
100.0

127

96.9
2

1.5
1

.8

1

.8



Over-
lap uestions Answers

Most Important Characteristic

AB *27. What do you like best about A Data Not In This Form

Mrs.
B Data Not In This Form

* Data Not Presented

A 28. What_ would you say is the A Data Not In This Form

most important thing that
Mrs. does for yo

teacher?

20G
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PARAPROFESSIONAL IMPACT QUFSIIONNA1RE

JUNIOR HIGH PUPIL FORM

Student Date

Name of Referr t; Paraprofessional By

Title of Referring Paraprofessional Se,1,,o2 - District

Oer.
lap Questions Answers

AB

AB

AB

AB

Background

1. What ,,inds of things do you
do with Mrs.

Role Performed

2. Has Mrs.

changed th;s kinds of th4ngs you
do at school or at home? In whet
ways?

School Achievement

3. Do you feel as though you are
learning ore in school now than
you used to because of Mrs. ?

If so, in w)at way?

4. Have your grades and test
scores changed since you began
working witi this paraprofession-
al? How?

A Data Not Ir This Form

B Data Not Presented*

100.0 43,6 5,1

Total -al Yes Some-Ty

B Data BiLt. Presented

No DK

20

51.3

Total
A 41

100.0

Yes Some

33

80.5

B Data Not Presented

No Die

8

19.5

A

Total Hi her No c..._.7.e.wer DK

39 30 3 5 1

76.9 7.7 112.8

B Data Not Presented

* Snce there were only five forms returned, data was not

A- 8 8



Over-
lap

AB

AB

art

AB

Questions

Attitude Toward Self

5. What would you like to he
able to do very well?

Answers

A Data Not In Thts Form

B Data Not Presented

6. Has Mrs.
encouraged y.2.1 with these things.

Attitude Toward Job Future

7. What kind of a job would you
like to have when you are out of
school?

8. Does Mrr.
influence your thioling on that?

Attitude Towail Educational
Future----

9. What kind of a high school
do you think you would like to
go to?

10. Ate you thinking of g-ing t,
college?

R Data Not Presented

A Data Not In This Form

B Data Not Presented

Total A,a Some No DK
34

100.0
6

20.5
-2

5.1 '4.4 -

B Data Not Presen ed

A Data Not In Thir Fore

3 Dsta Not Preserted

k Total _yea,"
41 34 3

......1100.0 82.9 7.3

R Data Net Presen ed

" 0 8
A- 39

0 DX

2.4

3

7. 3



Over
lap Questions

AB

A

A

11. Has Mrs.
changed your mind at all about
the education you would like to
get? How?

Attitude Toward the School

12. Do you think school is any
better or worse since parapro-
fessionals work here?

13. Does the school teach you
any better or worse because para
professionals are working here?
Tell me mere?

B 14. Has Mrs.
changed your feelings toward
school? llow?

AI,

A

Att!tude Toward the Community

15. Do you think it has made a
difference to the people in your
neighborhood that there are para-
professionals working in the
schools? How?

Soci. Behavior Outside of School

16. What de you do when you arc
not in school?

A

Answers

Total 1 Yes
37 110
100.0 L27.0

Some
1

2.7

No

26

70.3

DK

B Data Not Presented

A

Total

39

100.0

Better
29

74.4

No C.
9 - 1

DKW---se

23.1 2.6

Total Better 'ho C.

100.0
30

76.9 1 5.1

I Data rot Presented

1`07;7-1 DK
5

2 8 5.1

77;1
Al37 1-11
100.0 29.7

'omc Vo
14 DK112

32.5

B Data Not PrcscAtLd

A Data Not In This Form

2.0

A-90



Over-
lap Questions Answers

AB

AB

A

B

AB

A

a7. Have you changed in the
kinds of things you do when you
are -not in schoo' since you have
been working with this parapro-
fessional?

Social Bchaior in School

18. Wculd you say that you have
changed in the way you at in
school since paraprofessionals
ave been working here? How:

Homework

19. Have you changed the way you
do your homework because of thin
you have learned from Mrs.__
How?

T otal es Some No
A 41

100.0 u5.9 2.4 ,31.7
13

h

Total Yes Some
A 39 13

100,0 33.3

B Data Not Presented

26
66.7

DK

B Data rot Presented

Total Yes

20. Have you changed the way you
do your homewo:k because
Mrs. has been meet-
ing with you and your family?
How?

21. Do you think ft is more
imports:.t now?

Major Effect

22. What do you think is the
most important thing that has
happened to you since parapro-
fessionals came to this school?

00.0 65.8

Some
1

2.6

No

12

31.6

DK

B Data Not Presented

Total Yes

A 3b I27

00.0 75.0

Some No DK

9

250

B Data Not Presented

A Data Not In This Form

210
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Over -

ltp Answers

fi

AB

AB

AB

AB

23. Wh,t_ do you think is the most B Data Not Presented
important thing that has happened
to you since you've cone in con-
tact with Mrs.

PN10k BICH PUPTLS Reporting
Changes on Others

PARAPROFESSIONALS

Role Performed

24. What do you see Mrs.
doing in the school and community?

25. Did she used to do etner
things?

Attitude Toward the School

26. How d' you think
feels snout this school and
corrmlnity?

27. Do you think she his changed
her attitude since the first
began working as a paraprofes-
sional? In what way?

A Data Not In This rem

Da'a. Not Presented

Total Yes Some No

A- 29.0 8

100.0 27.6 48.3

B Data Not Presented

24:.17-1

T-1
Total (00a lair oar UK
_t '

I 100.0

2i
58.3 11111 36.1

P Data hot Presented

211_
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Over-
lap Questions

A

B

B

B

Most Important Characteristics

28. What do you like best about
Mn'.

29. WhLt would you say are the
most important things that thn
paraprofessionals do for the

teachers?

JUNIOR HIGH PUPILS Reptirtinc,
Changes on Others

PARINIS

Role Performed

30. Do your parents do things
differently since Mrs.
began meeting with them? if so,

what?

Attitude Toward the School

31. Do you think your parents
have changed their attitude
about this school because of
Mrs. ? 7f so, why?

Attitude Toward the Community

32. Have your parents changed
their attitude toward the com-
munity in which they live since

Mrs. has begun' meeting
with them? If so, how?

Answers

A Data Not In This Foam

B Data Not Presented

Data Not In This F0701

B Data Not Presented

B Data Not Presented

B Data Not Presented

212
A- 9 3



Over-
Questions Answers

Major Effect on the Parents

33. What would you say are the
most important etfects which,
ra's. and other para-

B Data Not Presented

professional; like her have ea
the parents of: students in this

school

F13
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PARAPROFESSIONAL INTACT QUE3IIONNAIRE

Teacher

Name of Referring Pararrofess'onal

Title of Referring Paraprofessional

TEACHER

Date

Name of Student Interurewed By

School District

Over-
lap Questions Answers

Backgrcund

I. What is yol_x working relation-
ship with the referring pa-a-
professional? When do you come
in contact with het?

Role Performed

Total Good Fair Poor DK
A 43

100.00

24 3

55.8 t7.0
1 13

2.3 30.2

2, How has your job as a teacher A Date Not In This Form
changed since you began working
with paraprofessionals? For
example: In time for planning,
small group work and preparation
of materials.

3. Has y,ur relationship to the
above stuvent in your classes
changed because of having this
paraprofessional work witn him and
his family? In what ways?

Total

63 33
52,4

4 24 2

.3

No C, Worse

38.1 3.26

:attar

*To be used for other School Staff as well when referCrg pararrofessional s a
Classrooi) Paranrofessional.

214
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Cver.
la flues Lions nswers

4. Do you feel as though you have
an easier working relationship
with the parents of those students
Involved with family assistants or
,--,oily workers? In what ways?

Job Knowledge and Skilcs

"total

/

100.0

)es Sorn

65.3 12.8

No DK

2 3

27.8 t.2

5. Did yon find there wire any
adc_tional ,ohs or skills you have A

used since having a para-
professional work with you, and if
so, what are they"

Attitude Toward Self

6, Do you feel as though you are
accomplishing mete as a teacher

since paraprofessionals began
orking with you? Is what way?

Total Yes 4Son
210 1114
100.0 54,3

Total

100.0 rl.0

ittitude loc,sirJ Pupils and parents

7. lias your relationship to the
children in yoor classes changed
because of having para_
profeSsinnals t.oro.., in f.. clnve-

8. How has your working relation -
ship with the parents of your
students changed since para-
professionals case into your class
room.

Attitude Toward Job

9. Do you feel you are accts8p1
shing more with students of
families working with family
assistants or family workers?
In what way?

Total lea
A 217 99

0

A

Total Yore
212 1(32

100.0 411,1

P,

Total Yes

71 53

100.0 74.6

A- 9 6

No OK

0.3

I 6.2

75

36.2

7

3.3

Soo
12

5.4

24

10.9 2.

7,-
12

545

95

43 .5 1

Sane ;loch

69

32.5

23

10.8

18

1 5,5

bore 441 I1..;

1.4 l,9 5

7,0

Mel



Over-

,etIons

A 10. Have your feelings about
your job changed since para-
professionals have been working
with you? In uliat. way?

A 11. Lo you find your job is a2
easier or wre difficult?

A 12. to you enjoy your work any
more than you used to, or any

less?

A

A

B

Attitude Coward Job

13. Do you feel as though you
are getting any different results
From tine studenCs, and if so,
what are they7

Attitude Toward Job Future

14, Have your plans to continue
in teaching bc,n sifcctel by the
paraprofessional program in your
school, if so, in Oat wa,'

Attitude Toward The School

15. to you think this school is
doing a better Job since para-
professionals who work with
families began working, if
in what way?

"17

---.4100.0

Total Yes Sure No
I DK

47.0 4.1
11

45.7 13.2

Total Easier No C. More LK
217 176 23 13 5

100.0 81.1 110.6 9.0 12,3

Total More iNo C.
81

38.0

Less

6

2.8

nK

8

3.8

Total Some o DK
A 216

1 '.0
158

7 .1

18

8.3
30

13,9

10

4.6

Tota'-1-Ies Some No DK
A 22

100.0

--/
41

18.6

6

2.7
168

76.4
5

2.3

Total Yes Some No DK
B 67

100.0
62

92.5
3

4L5
1

1.5 1.5

21E;
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Over-
lap

A

AB

AB

AB

AB

Questions

16. Do you think this school is
doing a better job because. para-
professionals began working, if
so, in what way?

Attitude Toward The Dormminity

17. Has your understanding of
the co..7,mnity around this school

changed since paraprofessionals
came into the schools, and if so,
how?

18. Do you feel you understand
minority groups better, thanks to

the paraprofessionals?

Social Behavior outside o; School

19. Do you find ;ourself spending
more time working with .the
communit, and involving yourself
in community actiities outside
of school than you did before
paraprofessionals came? In wh
way?

Na)or Effect Perceived 1;1[11(1
Teacher

20. What are the major changes
that have happened Co you and
your jo.. since parapif4essi,nals
began working here?

Answers

Total

III
2 6

100.0
Is

7.4

No DK

7

6.9 7.9

Total Yes Some IC DK

A 218 97 14 96 11

103.0 44.5 6.4 44.0 5.0

B 65 19 2 26 8

100.0 44.6 3.1 40,0 12.3

2

.9

5

7.2

Total Yes Some No DK
A 21/

100.0
31

14.3
8

3.7
174
80.2

4

1.8
B 68

100.0
24

353
1

1.5

41

60.3 12.9

A Data Not In This Fom

B Dita Not In This Form

A- 9 8



Over-

ila- vestions Answers

TEACHERS Reporting Changes
1r Others

PARAPROFESSIONALS

Bole Foi.formei

21. Do you feel the parapro-
fessional's job his changed any
since she first began working
here? In what way? For example:

Have her responsibilities changed
or has she made any major
changes in her position?

Kmowlqge and Skills

Rhat kind of skills and
tasks do you think the para-
professionals nave learned from
the experience of their jobs?

Attitude Toward School

23. Would you say that the
paraprofessional's attitude
toward the job that the school
is doing, has changed since she
began working here? ln what
way?

Major Effect on Paraprofessionals

24. W'hat do 5-u feel are :he
major changes that have oc-
currEi for the paraprofessionals
since tne program began?

Most.Imn.-..rtant Characteristics

25. What would you say are the , Data Not In This Form
5 most important characteris-
tics of an effective paraprofes- J B Data Not In This Form
sionall (In rank order)

50.7

22

10.8

less R
3

1.5

A Data Not In This Form

100.0 I 50.7 20.3
I

A Data not In this Form

218
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'er-

lip

A

A

A

).iles ions

TEACHERS R000rtinu Change;
In Others

PUPILS

School Achievmert

25. Has the lipil's c.ork changed
since they began working with
paraprofessionals? In what i...ay?

27. We know thAt Mrs.
has hero spending a lot. of time
with (name of pupil) and his
family. As far as you can t:11,
has this caused ray change in this
pupil's performance or b:ihavier in
class?

28. How has their progress changed
in readiig, math, or othei: subjects
because of the paraprofessionals?

29. Do you feel this pupil is
making better progress in reading,
math, or other svojects because of
this paraprofessional?

30. Have you noticed a-sy concrete

change in test scores or grades
since the naraprofessionals began
here? In what way?

A

Total

207 152

100.0 73.4

DK

17
8.2

Total ies So-c No IiK

62

100.0
27

43,5

5

-.0

21

33.9

9

14.5

Total Mich Sore None UK

A 194
100.0

58

29.9
41

21.1 48 1524.7 23.7

01
A

A-100



Some
1

1.6

No

Over-

lap Questions

B

A

B

31. Have you noticed any concrete
changes in test scores or grades B

since Cis paraprofessional began
working wish this child? What

way?

Answers

Total

Attitude Toward Self

32. Would you say the pupils
feel more confident about the
work they do? How can you eell?

31. Would you say this pupil
f,els more confident e.1,out the
wco.k he does because of

Mrs. ? In

what way?

34. Are they happier with their
roles in schools than they were
before paraprofessionals began
working here? What makes You say
that?

35. Has this adjustment
to school chamwd i any way be-
cause of Mrs.
In what way?

Attitude Toward School

36. How do pupils feel about
school how?

61
le0.0

Yes Some No DK 1
i2 2 32 15
19.7 3.3 52.5 24.6 I

Total Some No DK

A 209

00.0
150

71.8
12

5.7

22

10.5
25

12.0

Total

63 28

100.0 J 44.4

Total Yes

24

38.1

Some

DK
11

17.4

Total Letter No C Worse DK

B 19

100.0

17 1

89.5 5.3 -

1

,5.3

Total l'areTos No C. LessPo US-__

11.8100.0 57,5
S

25.8
9

4.8

220
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Over.
11 uestions Ans ers

P. 37. How does this pupil feel
about school now?

A 38. Have their feelings changed
since the paraprofessionals began
working here? In what way?

B 39. Has this attitude changed
since Mrs.
began working here? In what way?

A 40. Has there been any change in
pupil attendance since parapro-
fessionals ,r working here?

In what way.

41. Have there been any changes
in this pupil's attendance since
Mrs. began
working with him and his family?

Major Effect on PLails

A 42. What dc you feel are the
major changes for pupils since
paraprofessionals began working
here?

LTotal No C 'orse DK

B 61

,Better
84 15 1 7

100.0 _155.7 24,6 1,6 11 5

Total Yes Some No DK
. 179

i00,0 41.8

2

11.1
50

26.5
39

20.6

Total Yes Some No DK
.1

100,0
7
45.8

7

11.9

18

30.5

7

1 1.9

I Total Better No C.

37

29.4

worse

46

p3.7

DK
8

24.7
A 1194

[ 1100.0

743
22.2

Total 'Yes Some o DK
9 62

100.0

28
45.2

3

. 8
21 0
33.9 16.2

A Pats Not in This Form

r)t)
r,_,
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Over-
lap Questions Answer.

B 43. What do you feel are the
most ,mpertant changes for this
pupil wince Mrs.
began working with him and his
family?

Total None Some Much DR
b 21

100.0
9

42.9
10
47.6

I

4.0

222
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PARAPROFESSIOIAL IMPACT QUESTIONNAIRE

PRINCIPAL FORM

Name of Principal Date

Interviewed By School - District

Over.
la uestions Answers

Background

None* 1. What is your working rela-
tionship with the paraprofession-
als in your school? For example:
When do you come in contact
with them?

2. As we go through the follow-
ing interview about paraprofes-
sionals, to which titles will you
primarily refer? (School Aides
should not be included.)

Role Ferfora'A

3. How has your role as a princi-
pal changed since paraprofession-
als began working in your school?
For example: Spending time super-
vising paraprofessionals or teach-
ers, )r spending more time
visiting classes, etc.

Job Knowledge and Skills

4. How have your functions as a
principal changed now that para-
professionals are en your staff?

Data Not In This Form

Data Not In This Form

Total Mitch Some None DF
5 6

100.0 112.0
3:

66.0
9

18.0
2

4.0

Data Not In Th-Ls Form

*There was only one version of the Principal Form.

A-104



Over.
la. Questions Answers

Attitude Toward Self

Do you feel as though you are
accomplishing more as a principal
since paraprofessionals began
working in your school?
Tn what way?

6. Have your relationships to
the teachers ,hanged because
,a,aprofessionals work In thu
school ?? In what way?

7. Do you feel as though you have
an easier working relationship wit!
the parents of your students sin_e
paraprofessionals came into :our
gchool? Tn what way?

Atli,., inward Job

8. Hive :cur feelings about your
job changed since paraprofession-
als have been working here?
In what way?

9. Do you find your lob is
easier or more difficult?

10. 1.)o you enjoy your work any

more than you used to, or any less?

Total Yes Some No 1)K

100.0 79.6
2

4.1
3

6.1

3

(.1

Some

2.2

PK

66.7

Cotal

41
100.0

cs

26

53,1

8

16.

0, 7

DK
13 2

26.5 I
4.1

More.Pos No C.
§

28.1100.0 68.t

.ess Pos DK

3.1

Total Eas,er j No C. ,ore 7T" DK
43

100.0
16 5

3..2 11.6
19

44.1

3

7.0

Total More Less DK

100.0 52.1 34.8 4.3 8.7

224
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Over.
la uestions Answers

Attitude Toward the School

11. a. What do you think of the
job the school is doing in this
community?

ll. b. Do you think your school
is doing a better job in this com-
munity since 2araprofessi nals
joined your staff? If so, in
what ways?

Attitude Toward the Community

12. Has your understanding of
the community changed since para-
professionals began working with
the school? In what way'?

13. Do you feel that you under-
stand minority groups better,
thanks to the paraprofessionals?

Social Behavior Outside of Sc,o1

Total Good Fair Poor DK

00,0 60.0
12

30.0 7.5 2.5

Total

45

100.0

Yes

40 I 2 3

85.1 4..1 1 4 1,

SOME No DK

2

4_1

Total Yes Somg_ No 1 DK

48 24 7 17

100,0 50.0 14.6 3.4

Total Yes Some D's DK
8

00.0 46.7 40.0 -

14. Do you find yourself working Total 1'es Some na DK
with the community outside of 4/ 30 1

school more than you did before 00.0 27.0 8.3 62.5 2.1

paraprofessionals came to the
school? In what way?

Major Effect Perceived by the
Principal

15. 141at do you feel are the
major consequences, both positive

and negative, to you and your job
as a result of having parsprofes-
sionals join the school staff?

P411 Not In Ibis Form
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0%er.
la Questions Antwers

PRINCIPAL Reporting Changes
in Others

PARAPRO:,ESCIONALS

Role Performed

16. Do you feel the paraprofes
sionals' job has changed in any
way since they first began work-
ing here? In what way? For ex-
ample: Have they been given
greater responsibilities or made
any major changes in their
positions?

17. a. Are there any responsi-
bilities or jobs you feel para-
professionals could carry out,but
are not doing now?

17. b. If 'YES', what are they?

17. c. If 'NO', why not?

Job Knowledge and Skills

18. What kinds of skills and
ter s do you think the paraprofes-
siorals have learned from the
experience of their jobs?

Total

77
100.0

MaxeRps 1;o r qpqg DK

32 4
84.2 10.5 2.6 2.6

Total
43

100.0

Yes 7 Some No

23 1 19

53.5 2.3 44.2

DK

Data Not In This Form

Data Not In This Dorm

Data Not In This Form

Data Not In This Form

6
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Over -

la. Questions Answers

Attitude Toward the School

19. Would you say that their
attitude toward the job that the
school is doing has changed since
they got their jobs and began
working here? if so, in what way?

Total ,lorePoS_ULLa111111*--DK
42

j7.7
- 1

2.3

43

100.0
-

-

Ma'or Effect on
Paraprofessionals

20. What do you feel are the
major changes for the pareprofes-
sionals that have occurred since
the program began?

Most Important Characteristics

21. What would you say are tl.e
5 rust important characteristics
of an effective paraprofessional?

PRINW1rAl. R,Torting ChlaEl
it Others

IFACA if RS

Role Perfor,ed

22. Have the teachers' roles in
the classroom, school, or con,
munity cha,o,cd since naraprofes-
s;onals began working with then?
in what way?

Job Knowledge and Skills

r. Have the teachers been able
to use am new skills since the

arri al of the paraprofessionals?
If so, what are them'? For example:

si all gro,p instrnctio s,

instructing paraprofessionals in
classroo' techniq,cs,

1.1

. Total Much

32 1

100.0 1.1

Some

29

96.0

None

2

6.3

DK

Data Not In This Form

Total Pea J SOMC T NO DK

100.1)

40 3

SS.9 6.7

2

4.9

Data let In This Form

L2 /
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()var-

let Questions Answers

Attitude Toward the School

:4. How have the Leachers'
feelings about the school changed
since paraprofessionals came?
For example: Would you say they
are more or less satisfied with
the work that is being done here?

25. Are any of them seeking
transfers for next year?

26. Is this related to their
reaction to the paraprofessional
program here?

Maier Effect on Teachers

27, What do you think are the
rHor consequences, both positive
and negative, of tae paraprofes-
sional nrogram for teachers?

PRINCIPAL riinf Changes
in Others

PUPILS

School Achigverent

28. Have you seen any signifi-
cant change in the performance of
these ctudents who have worked
with paraprofessionals? If so,
in what way?

Total More No Less DK
44 34 8 2 -

100.0 77.3 18.2 4.5 -

Total Yes No DK
,

130.0
2

51.1
23

49.0
-

-

Total Much Some Noce DK

---

38

100.0
3

7.9
34

89.5
1

2.6

-

Total Yes i Some No DK

41

100.0,

30 9

73.2 22.0

2

4,9

-

2 2
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Over-
lap Questions Answers

In a Junior High School

29. a. Have the proportions of
students going to academic or
vocational high schools changed
b6cause paraprofessionals have
been working in this school?
(Estimates only.)

In a Junior High School

29. b. las your dropout rate
changed because paraprofessionals
have been working here?
If so, how?

Attitude "oward Self

30. Do you sense among the
students any greater sense of
pride or self-confidence since
paraprofessionals began working
here? In what way?

Attitude Toward School

31. Have the students' attitudes
toward school changed at all since
paraprofessionals began working
here?

32. Has there been any change
in student attendance since para-
professionals began working here?
In what way?

Major Effect on Pupils

33. What do you thii", nave been
the major consequences both
positive and negative of the pare-
profess'onal program in your
school for the purls here?

Total Yes 1 Some No DK
23

100.0
2

8.7

-- 4

17.4
17

73.

Total j Ye. Some No DK
5

100.0 j

I 27

60...

3

6.77
6

13.3
9

40.0

Total

22
100.0

MorePos

122

100.0

No C. DK

IBECEII :- er Morse DE

19 11 4 1 3
100.0 57.8 :1.1 5.3 15.E

.......-.----

Total ITIMIIIIIMII ,.. UK

36 1 35 ._

'00.0 2.8 97.2

22:1
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Over.
lap Questions Answers

PRINCIPAL Reporting Chan es
in Others
PARENTS

_Attitude Toward the School

33. no you think parents feel
c..1y different about the job the
s.tool is doing for their
children since paraprofessionals
began working here? In what way?

,.ation of Own Children

35. Would you say that parents
are involving themselves ore in
their children's education since
paraprofessionals began working
with the schools? In what way?
For example': Do p rents spend

more time working ;th their
children on school work, or do
they feel more free to .all the
teacher or principal to ask a
question?

Wajor Effect on ParLInts

36. What do you feel arc the
major consequences, both
positive and negative, for the
parents, since paraprofessionals
care to the schools?

Effectiveness Rating

37. Who are the ,wo most out-

standin.,', paraprofessionals among
those the visiting team is
intervir wing today?

Total yes i21 D',

44

100.0

35

79.5
1

2.3

4

9.1

4

9.1

Total is --,----.
:'ome oo DI:

44

100.0
23

52.3

'

6.8

11

25.0
7

15.9

230
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Over-
lap suestions Answers

General Comments

231
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PARAPROFESSItAL IMPACT QUETSTONNA1PE

PARENT' POEM

Parent Date

Name of Referring Paraprofessional Interviewed ty

Title of Deferring Paraprofessional School - District

Over-
lap

AB

AF

AB

AB

Questions Answers

Background

1. What is the nature of your
contact with this paraprofession-
al?

Role Performed

2. Do you participate more in
school activities than you did
before paraprofessionals began
working in the schools?

3. Pave you changed what you do
with your own children as a
result of your contact with
paraprofessionals? In what way?

Attitude Toward Self

4. Has the work the parapro-
fessionals have been doing at
school made you think any
differently about things you
might h able to do? In whet
way?

Data Not In This Form

Data Not 1n This Form

Total Yes oc.to DK
17., 43

A i 100.0 24.0
i 31 15

100.0 3'3.5

2 134

1.1 74.9.
2'0 1

5.3 52.6 2 6

Total ye,

174

100.0

35
100.0

42
24.1
17
45.6

1

.6 69.5

16

DK
10

5.7

2

5.7

0 32
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Over
lap Quest.ons

AR

AR

AR

AR

AR

AR

Attitude Toward Educ.-.tional

Future

Answers

5. Have paraprofessionals chars t

your feelings toward your own
education? In what way?

Attitude Toward the Schc31

6. What do you think of the lob
the school is doing?

7. Do you think the school has

changed much since paraprofession-
als started?

Education of Own Children

8. Do you help your children
with their homework?

9. Has the amount of time you
spend on homework with your
children changed since parapro-
fessionals began working in the
school?

10. a. Now far d. you expect your
children to go in school?

Total

11

Y
40
9

Total Good

195

100,0
35

100.0

132

67 7

31

91.6

OK

3

1

Fair Poor
43

22 1

13

6 7
1

2.6

5

13.2

Total Yes Some No DK
1193 1)7 1-2

A 1100.0 58 5

36 26

B 130.0 72.2

6.5

2

5.6

2 42

12.0 23.0

3 5

8.3 13.9

i total Yes Some No DK

1 194
148 24 22

A 100.0 76 3 12.4 11 3

38 2/ 2 7

9 100 0 76 3 5,3 18.4

Total

134

10P.0
34 '

100.0
9

26.5

A Data Not 1n This Form

9 Data Not In This Form

N, C. Less DK

135 25 2

57.1 15.2 1.1

19

55.9 8.8

3

8.9

A-114
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Over.
lap

A8

Questions Answers

10. b. Has yo..: thinking about

this changed since working with
paraprofessionals?

liajor Effect Perceived by Parent

AB 11. What hss been the most
important change for you since
paraprofessionals began worling
in the schools?

AS

AP

AS

PARENTS Reporting Changes
In Others

PUPILS

School Achieve rent

12. Do you feel your children
are doing better in school 1 ro

than they were before para-
professionals began working
with them? In what way?

13. Do you think they are
spending more tire on their
school work'

Attitude Toward Self

14. As far as you can tell, do
you think your children have
more pride in the school work
tuey do since they began
working with paraprofession,ls?

Total Yes Some No DK

A 189 14 3 166 6

100.0 7.4 1.6 .37.8 3.2

B
34
100.0

7

20.6
-
_

26
76.5

1

2.9

A Data Not In This Form

B Data Not In This Form

Total Yee Some . No I DK

A 187 143 8 20 16
'00.0 76.5 4.3 '0.7 8.6

36 28 3 3 2

00.0 77.8 8.3 8.3 5.6

ta 1

183

100.0

r Less
39 6
21. 1 3.3

100.0
23 9

63.9 25.0

DK
14
7,7

IIII Total lea Som. 'Go iK

A 182 1 3 2 23

100.0 73.1 12.1 12.6

33 25 - 2 6

100.0 75.8 6.1 18.2
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Over-
lap Questions

AB 15. Do you feel they are mote
confident of what they can (lc!

AB

AB

AB

AB

Attitude Toward the Schoot.

16. Now do your children feel
about going to school? Do they

like it or not?

Answers

Total Yes Some No

A 190 141 9 23 17

100.0 i.+.2 4.7 12.] 8.9

B 30 22 2 2 4

100.0 73.3 6.7 6.7 13.3

Total Much NIERNOM None DK

192

100.0

68

35.4

109 12

'6.5 6.3

3

1.6

5

100.0 14.3
2? 2

77.1 5.7

1

2.9

17. Have thtir :celtngs chanced ---T- lotal i:yslore Poi No C. Leas Pos D'.<

since they have peen »orking uit1 A ,188 97 64 6 .1

paraprofessionals? 51.6 I 34.0 3.2 11.2

B

i2

11

1 9

1 5

(0.0 34.4 28.1 3.1 15.6

19. Do you feel they are more
interesteti'in the school work
the are doing now, then when
they First began workin; with
the paraprofessionals?

Maior Effect on Pupils

19, What do you Chink is the

most important thing flat has

happened for your children since
paraprofessionals began
wkth them?

t otal i Yes Sore No DK

A 1,.F. 131 9 33 13

I 100.0 70.4 4.8 17.7 .7.0

..i 1 34 23 3 5 3

100.0 67.6 8.5 14.7 8.8

A Data Not In This Form

B Data Not In This Forn

I r)
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ACTIVITY CHECK LIST

for

TEACHERS

School Model

This is a list of 19 tasks we imagine a paraprofessional working in a
school might do:

1. In thnfirst 'olumn, please check those 5 activities where you
think school paraprofessiorals would b" most valuable. Con-
sider each acticity, whether or not the paraprofessional (s)
you work with is doing it now.

2. In the second column, rate the acti ;ities you have checked,
using a S point scale. Consider "1" to be your "HIGHEST"
rating of value and "5" to be your"LOWEST" rating of value,

..ME-1111.

Number of Teachers Responding 199

Activities
Check the
S Most
Valuable
Activitie

Rate the 5 Most
Valuable
Activities

r
1. Playing a musical in-

strument or singing
with the pupils

2. Keeping records of
student performance
and progress in read-
tng, math or other
skills for example:
a file of all his
tests or a record of
books he has read

3

30.0

9 9

14.3 14.3

63

31.7

3 1 1

3).01 10.0

18 14

28.6 22.2

13

20.6

A-117
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Activities Cheek the
5 Most
Valuable
Activities

Rate the 5 Most
Valuable
Activities

-

3. Talking quietly to a
child who is upset or
disturbing the class

144

72.5

4&

30.8

30

21.8

25

17.5

24

16.3

20

14.0

4. Administering tests
developed by :he
teacher, ouch as:
spelling tests, read-
ing di:tation, math
quizzes

30

15.1

2

6.7

p?,

26.7

4

13.3

11

36.7

5

1C.7

5. Helping children
dress and undress

9 1 2 1 - 5

4.5 11.1 22.2 11.1 - 55.6

6. Pronouncing and
spelling new words:
explainini their
meaning to children

11

20.6

3

18-2

5

20.5

7

15.9

13

29.5

7

15.9

. Stopping argument-
and fights among
students

5,

27.6

1

1.8

15

27.3

10

18.2

18

32.7

11

20.8

20 1 1 4 4

-
10

8. Keeping attendance
records in the
classroom for every
day

10.1 5.0 5.0 20.0 70.0 50.0

9. Getting the room
ready for the next
day's class by
arranging tables and
chairs putting out
materials, cleaning
boards.

36

18.1

1

7.9

9 I

23.71

7

18.4

R

21.1

11

23.

A-118
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Activities Check the
5 Most
Valuable
Activities

Rate the 5 Most
Valuable
Activities

Total 1 2 3 4 5

10. Organizing recess time in-
to directed games and
activities

18

9.0 .

1

5.6

2

11.1

6

33.3

9

50.0

---

11. Preparing visual aide; for

-
the teacher, such as: word
cards, alphabet posters,
word and picture games,
time tables, flash cards,
science charts

84

42.2

15

17.9

13

15.5

20

23.8

17

20.2

19

22.6.

12. Accompanying s'..Jdents on
field trips

31 1 4 5 6 15

15.6 3.2 12.9 16.1 19.4 48 4

13. Reporting pupils' learn- 73 15 21

,

22 8 7

ing problems to a
teacher

15.8 21.4 30.0 31.4 11.4. 5.7

14. Explaining school rules
to pupils

6 1 1 1 1 2

3.0 16.7 16.7 16.7 11)-7 23.3

15. Going over a paper with
a child, correcting
and pointing out his
errors

108

54.3

25

23.1

; 36

"33.3

28

25.9

13

12.0

6

5.6

--.1

16. Correcting and grading
short-answer tests such
as fill-ins or multiple
choice

30

15.1

1

3.3

5

16.7

7

2].3

9

30.0

8

26.7

17. Taking charge of pupils
on a bus, in a cafeteria,
on the playground or in
assembly

12

6.0

1

8.3

1

8.3

- 3

25.0

7

58.3

A-119
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Activities Check the
5 Most
Valuable
Activities

Rate the 5 Most
Valuable
Activities

Total 1 2 3 4 5

18. Going over with the
teacher class plans
for the next few
weeks

62

31.2

21

33.9

11

17.7

7

11.3

9

14.5

14

22.6

19'. Reporting discipline
problems to prin-
cipal, counselors,
teachers, parents, or
others

24

12.1

3

12.5

1

4.2

10

41.7

5

20.8

20. Other (please
specify)

31 24 3 2 1 1

15.6 77.4 9.7 6.5 3.2 3.2
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ACTIVITY CHECK LIST

FOR

TEACHERS

Community Model-

Directions:

This is a list of 12 tasks we imagine a paraprofessional working in the
community might do:

1. In the first column, please check those 5 activities where you
think community paraprofessionals would be most valuable. Con--
sider each activity, whether or not the paraprofessional(s)
you work with is doing It now.

2. IL the second column, rate the activities you have checked, using
a 5 point scale. Consider "1" to be your "HIGHEST" rating of value
and "5" to be your "LOWEST" rating of value.

L_____. 0.1111111

la-!
Number of Teachers Responding 68

..

Activities

...........-p,...%
Check the
5 Most
Valuable
Activities

...........

Rate the 5 Most
Valuable

Activities

Total 1 2 t-3 4

----..

5

1. Getting to know what families
in your school are in need
of welfare or other financial
assistance

38

55.9

13

33.3

8

20.5

12

30.E

2

5.1 10.3

2. Making an appointment for a
student or a parent with an
employment agency, job cen-
ter or training program

26

38.2

3

1.5

8

30.8

5

19.2

9

34.6

1

3.9

3. Hearing complaints from pa-
rents about problems they
have with the school

47

69.1

15

31.9

15

31.9 10.6

6

12.8 12.8

4. Taking school children or
members cf their families
to the health clinic for
regular check-ups

35

51.5

4

11.4

15

42.9

7

20.0

8

22.9

1

2.9

A-121

2 4 ti



Activities Check the
5 Most
Valuable
Activities

RATE the 5 Most
Valuable
kctivities

Tqtal
4 5_4

5. Arranging a meeting with a
social worker and a family
having trouble with their
welfare paynents

.13".....____2,___-3

17

25.0

1

5.9

2

11.8

4

23.5

6

35.3

4

23.5

6. Listening to parents talk
about problems they haye
with their landlord, guild-
ing superintendent, or in
finding a new place to live

9

13.2

1

11.1

-

-

2

22.2

1

11.1

5

55.6

7. Arranging meeting between
parents and school staff to
discuss school issues, such
as election of a local
school board, rezoning or a
new playground

41

60.3

8

19.5

5

12.2

9

22.0

11

26.B

8

19.5

40 9 g 11 6 68. Learning about unsafe health
conditions in homes, such as:
pool heating, faulty plumb-
ing or lack Lf pest control

58.8
22.5 20.0 27.5 15.0 15.0

. Arranging for a housing of-
ficial to meet with a family
and their landlord in order
to settle a rent or other
housing dispute

4

3.9

-

- 50.0

1

25.0

1

23.0

.._.

10. Planning a picnic at a beach,
state park or elsewhere for a
group from the neighborhood
or school

14

20.6 -

-

-

2

14.3

5

35.7

7

50.0

11. Making reZreshmentg or decora-
tions for a school play, a
meeting, cr special program

14

20.6

-

-

1

7.1

1

7.1

3

21.4

9

64.3

A-122
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Activities

12. Talking with students or
families about problems
they have with the po-
liee or legal authorities

Check the
5 Most
Valuable
Activities

PATE the 5 Most
Valuable

Activities

Total

16

23..

3

1S.8 13.8

5 5

31.3 31.3

13. Other (please specify) 13 11

19.1 84.6

1

7.7

1

7.7

242
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ACTIVITY CRECY LIST

for

PRINCIPALS

School Model

This is a list of 19 tasks we imagine a paraprofessional working in a
school might do:

1. In the first column, please check those 5 activities where you
think school paraprofessionals woul::: be most valuable. Con-
sider each acticity, whether or not the paraprofessional. (s)
you work with is doina, it now.

2. In the second column, rate the activities you have checked,
using a 5 point scale. Consider "1" to be your "HIGHEST"
rating of value and "5" to be yonr"LOWEST" rating of value,

Activities

L_______
Number of Principals esponding 44

. Playing a :aisical in-
strument or singing
with the pupils

Checl: the

5 Most
Valuable
Activitie

Total

3

6.

Rate the 5 Most
Valuab e
Activities

1

33.3

2

1

33.3

Keeping records of
student perfoimance
and progress in read-
ing, math or other
skills for example:
a file of all his
tests or a record of
books he has read

16

50.4

3

18.8

1

6.3

1

6.3

4 5

33.3

31.3

6

37 5

Oil
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Check the

Total

Valuable
Activities

5 Most
Activities

3. Talking quietly to a 34

child who is upset or
disturbing the class 77.3 23.5

Rate the 5 Most
Valuable
Activities

2

7 9 8 2

20.5 2.64

4. Admiristering tests 5

developed by the
teacher, such as: 13.6

spelling tests, read-
ing dictation, math
quirzes

33.3

23.5 17.0

2 2

33.3 32.3

5 Helping children 2

dress and undress
4.5

6. Pronouncing and 11

spelling new words:
explaining their 25.0

mea,Jing to children

7 Stopping argurients 1G

and fights among
students 22.7

8. Keeping atterlance 1

records in the
classrooll for ewry
day

9. Getting the room 7

ready for the next
day's class by 15.9

arranging tables and
chairs putting out
mater::;,/s, cleaning

boards.

2

- 100.0

1 2 3 t 3 2

9.1 18.2 27.3 27.3 18,2

1 2 1 6

12.0 20.0 10.0 60.0

1

100.0

2 3 1

28.5 14.2 42.8 14.2

A-125
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Activities Check the
5 Most
Valuable
Activities

Rate the 5 Most
Valuable
Activities

10. Organizing recess time in-
to directed games and
activities

3

6.8

-

-

1

33.3

2

66.6

--------------- -

11. Preparing visual aids for
the teacher, such as: word
cards, alphabet posters,
word and picture games,
time tables, flash cards,
science charts

28

63.4

.......

5

17.9

L.

14.2

8

28.5

6

21.4

5

17.8

12. Accompanying students on
field trips

9 - 1 1 3 4

2n.5 - , 11.1 33.3 44.4

13. Reportilg pupils' learn-
ing yroblems to a
teacher

20

45.5

3

15.0

11

55.0

3

15.0

2

10,0

1

5.0

1'. Explaining school rules

i_

to pupils

1

2.3

- l

100.0

-

-

-

-

-

-

15. Going over a paper with
a child, correcting
and pointing out his
e:.rors

26

59.1

7

26,9

2

7.7

9

34.6

5

19.2

3

11.5

16. Correcting and gradirc:,

short-answer tests such
as till-ins or multiple
choice

2

4.5

-

-

1.

50.0

1

50.0

17. Taking charge of pupils
on a bus, in a cafeteria,
on the playground or in
assembly

7

15.9

2

28.5

2

28.5

1

14.2

2

28.5

-

-

,
...
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Activities Check the
5 Most
Valuable
Activities

Rate the 3 Most
Valuable
Activities

--
Total

18. Going over with the
teacher class plans

12 6 4 1 - 2

1

for the next few
weeks

29.5 50.0 33.3 8.3 - 16.6

19. Reporting discipline
problems to prin-
cipal, counselors,
teachers, parents, cr
others

2

4.5

-

-

- 2

130.0

-

20. Other (please

specify)

9 5 1 1 - 2

20.5 55.5 11.1 11.1 - 22.2

rr.:1.4 6
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ACTIVITY CHECK LIST

for

PRINCIPALS

Community Model

Direct!-)ns:

This is a list of 12 tasks we imagine a paraprofessional wo!king in the
community might do:

1. In the first column, please check those 5 activities where you
think community paraprofessionels would be most valuable. Con-
sider each activity, whether or not the paraprofessional(s)
you work with is doing it now.

2. In the second column, rate the activities you have checked, using
a 5 point scale. Consider "1" to be your "HIGHEST" rating of value
and "5" to be your "LOWEST" rating of value,

Nu.-nber of Principals Responding 20

Number of Principals Responding 20

Activities
Check the
5 Most
Valuable
Activitie

Rate the 5 Most
Valuable
Activities

-/-

. Cutting to know what families
in y it school are in need
of v,A.fare or other financial
assistance

Total

10

50.0

. Making en appointment for a
etu:ent or a parent with an

plo.rment agency, job cen-
ter or training program

. 11,aling complaints from pa-
ibout problems they

have with the school

Taking school children or
cf their families

to Oe health clinic for
irr,ular (''eck-ups

9

45.0

14

70.0

11

55.0

A-128

'2d 1

2

20.

2

3

30.0

10 2

71,4 14.2

3

10.0

3

30.0

1

10,0

3

33.5

1

2

14.2

3 2

14,2 21.4 18.2

2

18.2

2
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Activities Check the
5 Most

Valuable
',cavities

RATE the 5 Most
Valuable

Activities

Total /

3 _.4 5

5. Arranging a meeting with a
social worker and a family
having trouble with their
welfare payments

6

29.0

1

16.6

1

16.6

1

1b.6

3

50.0

6. Listening tl parents talk
about problems they have
with their landlord, baild-
ing superintendent, or in
finding a new place to live

'-,

25.0 -

- 2

40.0

1

20.0

2

40.0

r7 Arranging meeting between.

parents and school staff to
discuss school issues, such
as: election of a local
school board, rezoning or a
new playground

12

60.0

4

33.3

4

33.3

1

8.5

- 3

25.0

b. Learning about unsafe health
conditions in homes, such as:

.0 3 1 2 4

poor heating, faulty plumb-
ing or lack of pest control

50.0 - 30.0 10.9 20.0 40.0

9. Arranging fot a hcusing of-
ficial to meet with a family
and their landlord in order
to settle a rent or other
housing dispute

4

20.0

-

50.0

2

50.0

-

-

-.......,

10. Planning a picnic at a beach,
state park ox elsewhere for a
group from the neighborhood
or school

5

25.0

- -

-

-

-

4

80.0

1

20.0

i

11. Making refreshments or decora
tions for a school play, a
meeting, or special program

4

20.0

-

- - 100J

-

-

-
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Activities

12. Talking with students or
families about problems
they have with the po-
lice or legal authorities

Check the
S Most

Valuable
Activities

Total

20.0

RATE the 5 liost

Valuable
Activities

1

2

50.0 25.0

13. Other (please specify)

19.0

1

50. 0

1

50.0

24i
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TASK THREE

Team Sumnary Form for Interviewers

In what area do you feel was the single major impact of the paraprofessionals upon each of
the five target populations individually, and upon the school program as a whole. (PLACE
ONE CHECK MARK IN EACH COLUMN.)

AREAS OF IMPACT
Parapro-
fessionars Teacher Pupil

N .

Principal
N % N

Parent

1 N
School

1

Role Performed

N 1 N %

17 38.6 35 66.0 - - 11 29.7 1 5.6 9 20.5

School Achievement 2 4.5 5 9.4 23 43 4 6 11.2 4 22.2 7 15.9

Job Knowledge and Skills 6 13.6 - - 1 1.9 2 5.4 - - -

Attitude toward:

8 18.2 1 1.9 8 35.1 1 2.7 2 I1.1 1 2.3
Self

Job - - 4 8.5 1 1.9 1 2.7 - - -

Job Future 4 9.1 - - 5.4 1 5.6 -

Zducational Future 3 6.8 - 2.7 - -

2.3School 4 9.1 - - 4 8.5 1 2.7 4

7

22.2

11.1

1

Community - - 6 11.3 3 5.7 7 18.9 15 34.1

Social Behavior:

- 1 1.9 10 18.9 2 5.4 - 4 9.1In School

Outside of School - - - - - 5.o -

Homework:

- 3.8 1 2.7 1 5.6 -Education of Own Children

Other Area (please specify) - - 1 1.9 1 1.9 2 5.4 2 11.1 7 15.9

Total 44 100.0 53 100.0 53 100.0 37 100.0 18 100.0 44 100.0

Paraprofessional Effectiveness Ratings

EFFECTIVE Numbers INEFFECTIVE NUMBERS'

Principal's nomination Principal's nomination_

Team's nomination Team's nomination

250
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APPENDIX N
(Consists of Tables 1-11)

Table 1

MEMBER OF PEOPLE
LIVING 18 HOUSEHOLD

TOTAL

Table 2

TOTAL

1671

PREVIOUS JOB

TOTAL

TOTAL 1671

NO ANSWER 592

NO ANSWER 39

TOTAL ANSWER 1079

TOTAL ANSWERS 1832

100.0

35 PrefessicAal, Ichnical 116

2.1 ova Kindred Workers 10.8

2 144 Fame re and F. no Manager
8.8

3 267 Managers, Officials and
16.4 Proprietors rExn. Far: 2 1

453 Ctcrical and Ain.Ircd Work.rs 45'

27.9 42.3

5 363 Sales Workers
22.2 10.;

6 191 Craftsmen, Parer 1 and 19

11.7 Kindred Workers 1.8

7 79 Operatives and Kindred Workers 148

4.8 13.7

51 Private, Household Workers 21

3.1 1.9

39 Service Work.rs
2.4 (F.c. Private Ho,s,Mold) 179

16.6

IC or r,re IC

.6 La*ortrs (Fee. Farm and Mina) 2

.2

251
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Table 3 1 able

ri" i toNS

O -FAL

CAREER DIRECTI ON

TOTAL

TOTAL 1671 TOTAL 1671

NO ANSWER 952 NO ANSWF 652

TOTAL ANSWER 715 107AL A.10',35 A 7317

100.0 16p.n.

Upward
,1 33,6

Stable 717 27,
99.8 27.

Downward 180
,1 17.7

75

7 4

66

32

3.1

2 0 r
.)
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Table 5

TOTAL

1671

630

Table 6

DIS1R1OTS

TOTAL
1671

TYPES OF AFFILIATIONS

TOTAL

NO ANSWER

PARAPROFESSIONAL DISTRIBUTION AMON0

TOTAL

NC ANSWER

TOTAL ANSWERS 1041 District- 1 86

100.0 2 51

3 48
95

School 793 5 73

76.2 6 116
7

Church 210 8 1/8

20.2 9 126
10 35

Neighborhood 384 11 7

36.9 12

13 136

Rec-eatLon 229 14

22.0 15 116
16 80

Fraternal Clubs 69 17 93

6.6 18 31

19 117

Job Preparation 12 20

1.2 21 25
22

Trade 1/ 23 56

1.6 24 4

25

Political Party 51

4,9 27

28 37

National Concern 146
29 71

14.0 30

Ti 32



Table 7

HOURLY RATE ACCORDING TO JOB HOURS PER WEEK

10 OR
MORE
THAN

TOTAL LESS 11-15 16-20 21-25 26-30 31-35 36-40 40 NA

TOTAL 1671 183 29 219 622 265 59 45 18 221

NO ANSWER

TOTAL ANS 1671 183 29 219 622 265 69 45 18 221

100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0 100.0

$1.50 157 93 5 3 1 54

9.4 50.8 17.2 1.4 12 .4 - 24.4

$1.75 238 25 7 43 78 27 11 10 2 35
14.2 13.7 24.1 19.6 12.5 10.2 5.9 22.2 11.1 15.8

$2.00 12 7 2 2 1

.7 3.8 .9 .3 .5

$2.25 1008 4r 14 142 449 178 38 23 10 105

60.1 26 8 48.4 64.9 72.2 67.1 55.2 51.1 55.6 47.4

$2.50 180 8 3 25 59 44 9 8 2 22

10.6 4.4 10.3 11.4 9.5 16.6 13.0 17.8 11.1 10.0

$3.25 8 5 2 1

.5 .8 .8 .5

$3.50 68 1 4 28 13 11 4 4 3

4.1 .5 1.6 4.5 4.9 15.9 8.9 22.2 1.4



Table 8

PARAPRCFESSIONAL '1112
ACCORDING TO FRESENT ERI4Ii)12S TiWN1Nl;

----1959 - 1970--- -
Received
Tral,:ng

Total

TOTAL. 733 557 168

100.0 76.0 22.9

212 ANSWER 6 2 4

100.0 33.3 66.7

INA: ANSWER 727 555 1E4

100.0 76.3 22.6

Auxiliary Trainer 10 9

102.0 9:2.0 12,.0

Educational Assistant 3?3 820 if

10).0 Pl. 4 18.3

Educational Associate 13 ;3 4

107..0 72 .2 52.2

Easily issistant 112 79

100.0 32.7 2,.7

Pars l_r Wer'Ker 1d 10

120.0 25.6 44.4

Parent Froram Assistant

:Student Aldo

21 20 13

123.0 61. 6, 32.3

43 54 17
110.2 65.8

----1966 - 1969--
Received
Trainic2,

Total Yes An

330 239 67

100.0 72.4 20.3

2 1 1

100.0 53.0 50.0

328 238 66

103.0 72.6 2C.1

13 10

101.0 76.9

202 16? 33

100.7 78.5 16.6

3
10.2. 7 171.

34 14

407.7 63.7 25.9

442.4 92.9 22,

43 8

4100.0 61.6 30.0

2
100..

"[cac- r Aide 51 34
.0 78.4 20.6 102.2 01.

Total

Received
Traininv

Yen

41 94 28

100.0 16.7 19.9

1

100.0 100.0

140 93 28
100.0 06.4 20.0

io:^.

100

A -] 36

1:

27.4

Receive.i

Trail/n.c

Tote'. Yes

45 29 9

100.0 64.4 20.0

2 2

100.0 100.0

43 27 9

100.0 62.8 20.9

17).0 66.7

12

100.0

6 4

10 a 2
107.0 . 0 1..0

5 1

10.2 0

----1965 -
Received
Trainica

"fatal Yes No

25 11 6
100.0 44.0 24.0

1 1

100.0 1110,0

24 10 6
100.0 41.7 25.0

57.0

7 2

100.0 14.3 0:4. 8

224. 0 70...

1 2

100,7

1 8

66.

- 0. 3
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Table 9 ( coat inued)

PARAPROFESSIONAL JOB ACTIVITIES
ACOOR0IN,3 :0 PRESENT: PARArROFE5SIONAL TITLE

H 2

ar

O
4

H
r 1'2 H De

Fe, g
28 -):e . .

V.
, 1.1: --,, , C < VF, ,.Di,IDARlliC/C-)NCIUDiNG (NET) (continued)

Making Costumes, Properties, Programs, 112 1 74 4
:tt., For A Student Play Cr Other 15,1 10.0 18.6 22.2 I 9.7Production

Handing Out And Collecting Materials In 326 2 275 20 11

7
Cass (Art Materials, Books, 5:lacks, 40.2 20.0 64.0 55.6 9.3 17.5 1,-., - 21..9 5..lEtc.)

Delivering And Collecting Supplies And 176 2 126 6 3 - 4Equipment Ouch As AI:de-Visual 24.0 10.0 72. 1 30.0 ,.7 l6. ? :IF.:Equipment (Movie Projectors, Tape
F,,r.rdeEs, Record ?Layers) Ard
Classroom Supplies (Faints, Paper,
Bee;:. s)

Ecdping Teacher Make .Arrangements Far leg 2 124 5 71
A Trip, Cada As Phoning A Bus Company, 22.6 .10.o 01.( 07.8 9.5 71.I 7!'. 0Collecting PermIssior.s Slips, Etc.

Preparing Bulletin F--.rd Displays, Such 10 1 221 5 21
As: Posting Pupils' 1.;ork, ,icanting

F :0.0 03. 7 77. 5 24.5 y. 7 71 . 6Pict,res, Etc.

Locating Reference Or Teaching 722 3 131 5 II

2

Mlterials Poch As Rocks, Maps, Charts, 26.1 JO. 0 33.: 07. 0: .9. 27.:3 6.0 1.3. ,3Etc.

Playing A Pe cord, Tape Pe:or:ler, File 176 1 12.: e 8
Strip n2 'I'VE,' }rojector To Pupils For .l,7. : 20.0 23.0 e3.3 7.1 ;I. IA lessen

Pecplran4 Question, For tt.l.nts' Tests it

Care at Dcaks, For

Pa,itnrs, Fr lsi,-

Iarn Paper, 'Li.

,.11:l 1", (

Assistin, Nas.sr,,, Freed- :s,
it,,

idne Charge Of The Cass Ed 5' art.
Periods Cf IPeen Teacl,er Is
Coiled A.ay, Such As: Continuing A
lessen, Feading A Store, Ft:.

Pupils To Dc,lon And
. -prove Skills In Such Areas As Sports

SE,ir, Dancing, Crawi,g
Flo

ping ie'r Children Freer Few To l'se
suis,ds, las:, And Paint

11 5pcliin,
F.71 3i nir.c Thai -'in' ang To 1.).-!,n

l'ss A IeacHing
culsin airt Iris, Peal Boards

,72 0ei, 7C, A74

7 11.2 4i.:

A-138
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Table 9 (contin.Led)

PARAPROFLSSIM,L JOB ACTICT1E3
ACCORDING TO PRESENT PARAPROFESSiONPL TITLE

ih,ESENTIV/ t.ttAtI3T (ALT) (sunti,,,A)
C

Sc'-c,o1 Rules To 2upils
7

32.1 20.0

rpreti:Ig Lessons To A Ncn-Frglist- 2:, ,F

Spkakirg Cni Id, Sach Ac A 3d1.
RpccakiA Sparti%1-,, Freact.,

Lan.o.uaFe

Rcading Al o,2 To S:udent,s 7,13
42.5 1,7.1

Fara,ofessionals To :27
Sucl. Soc De ,scribing ..toS 73,2

Al leo Or Ir.troducing Them To The
ciplc 7,ey lilt Cnrk SITS

AS1'1,1115C; (NET)

34.." D./
2.ssigning St.....",on5 it, Sc .37S Or l,'92-k
.7eas Sod: 5c, Classroom Dcs\,,s, A..ser';.nly!,eats Or lab Tables

i.ssigning C1,,,,r,,er, /ohs Or 160 2,pors lb i lit ies To St,,!,,Lts, ,S.ucl-., As
Er,,ir,,, To Blaci,board Cr (lr,,,ing the

14-CITATI(N (NFT)

1 A cici ir.,:ru7ertt
The

0 Z
177

u:

t-

Cccccc

128 6
37,, 44,4

21!

/2
31.3 ei,1

43 3
C3 16,7

13.3 75.7

133; 2

?./..t1 8.?

734 3

Ijt,icic ii il,-/rcn Tell A 5tcr. they 1J:Cr A7.7.it Cii2 Ti c :11
7Ihe

it cc L1 1,..3rr.ir,i2 6'ich
.7' 47.9s Or 17'

Pupils Fish leaTning Sri its
Fr,nounciatior.,

Spelling, Still)

A'crkirg With Childrtri On teaming
1,111 tSe Can [..3 At Vor,. S,-.:11.
i'layfrg With TiaFhcar/5., Pea cc

Strict Co,n13r.:, The E.te7c In

f1,11-.e Over A F.-ei-er 1:ith A (11121,
(7,,,ctire Add Cut His Irrcrs

C2 ,
51,1

cc

cc

52'

t7-

.53.6 41.4 47..3 1

27.2 2.2.8 3.2 127. 71. C.5

32
16..9

5,3 3,5

5 - - 23 'cc
0.4 - - 1,. 5 372,.' 33.:

3 - ., `,/2.1 3.5 3.2 ".3 2 .:-

:2

7

44, p' 7 17.4 t, 2:.

..

7

1 ,t,ni-,g 17) 011/2.rk7. Feli Cr Give 47 2/ 27
1' 7 1,1,171e l,- N =eanr.,,,,
5 ,-,.'.. F.,-;, Et , !rte.

5,1115,. P.C.elrse 5cr A ;lay
Fearirz Their

r.r.dtricc, ftc.

P47
A-139



;ahle 9 (continued)

PARAPROFESSIONAL JOE ACTIVITIES
A219.0527771 TO PRESENT PARAPROFESSIONAL TITLE

C)NOCCII);(7. 5E2116110N (NET) (continued)

A2ting Oat Stories 21i75 Children 154 : 70; 4 11 1 -27.7 10...% 27.2 22. 2 7.1 77.1

TESTi'Le, AL-I) EVALIATINC (NET) 152 7075 12 11
772.7 22.5 7!?.7 se.? 72. 75.7 - 7.2.7 52.2 57..2C7rre2' ting And ))radine Esy Tests (If 1625 273 2 4

2524.0 17.0 34.4 22'.5 3.7
eLninistctinp Tests Developed By The 177 2 22.52Teas:Ler, , Se,h Ast Sielline Tests, 2.7.e F.c, 00.7 03.0 5.3 25.1'Fe, lin, Dictation, .!1c75 Quizzes

Cnrrentiris Work becks, Papers, 72.3 2 755 11 7 4
7117 27.7 472.7 47,2 E7 2211 0.7

C'rrecting Ad Ceidine Shott-Ansver 32,) ! 211/ 5 21 - 1 -Ski:11 A.22 72 Ins Cr laultiple
thoi :7 40.1 10.0 57,7 21522 5.1 24.22 5.2

Participating With The Teacher In 224 2 :E.) .., 11 1Eregran. Eva leacion, Such As: Filling
cnt A Rencrt ENLI: Checking Students' :FL; 12.2 43,0 27.3 7'." 17.2 5.77
Proiress

(1277)

Routine 4:oticcs, Such As: 2245 7 4.".tr,oanca-,t= Of 7.1,1. slecz.'..n:s t.aff
SCLedule Olunccs, ntl,er

Aeperts And "a.,saa-...3 To
5,),s71 Fine

P.:pirls. 3.E hrol-Aer, To '20

Inf:r7Atiou To
laripref2onut 7r etLer 3:beols

70-out, I7er Er72r.,

Earaproftssie-al:'
T), A:ininistraticn

rensrtini 1 nrlpllo.a Prots:t,zs. To
r[7717,ce.l0r,. Te,10.,cr5,

3r

a", 537 Sli)

n' R.. cc nie ste,Lini

Fcr A Filn /f All vi2
f re "a: F001

00
ncneral

2';".iwls,-11 Tquirn,n: :n 7Ae
F

24.;

A-140
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TABLE 9 (co,tinned)

PARAPROFESSIONAL J03 ACTIVITIES
ACCORDING TO PRESENT PARAPROFESSIONAL TITLE

,....4

Z F. Vr, fa f-'
Q ff, 2 2 1:i

2 '' ,',' 8g ., v"
Ei-j,

..,,p., ,-.. . .., , 6,,

2 `'- l' '.
411,ING kECORDS (NET) (continued)

i:..Italoguing And Filing Backs on Me 3.0 47 4 - I 3
Library; Filing Cards In The Card 15.2 - 00.7 3.6 17.7 - 57.7 0.3 14.6 37.E
Crotalo:41.,e

Y,epinc A Record OF 5t..dents. Illnesses 77 33 5 5 2 1B 1
And Handicaps Or Medical Ac,sences Iron 0?.6 11.1 34.0 1,7.6 4.2 37.6 32.1,
Sacral

Checking Out P.6oks Far Students In The 111 135 0 1 47
Lit.rary Or Scl-eolroom 34.4 27. B 6.4 10.0 16.,.4 25.? 37.,5

Y.evping Attendance Records In 164 4 14 10
Classrna:a For Every Day :77,7 22.2 12.6 11.1 32.3

Preparing The Paraptefessicnal Payroll 4 7: r, - 76 ,,,

Yor Your School: Collecting Tine Sheets,
f:anding. Our Paychecks, .a:d Check`` -r.g

- .5.1. 7 6.,7

Time Cards

Ard Sorting (6,:cerds, Par 6, $.54 113 3 35 6 13 S 15
Etc.) :6 6 76, .73.3 41..,? 57., If.7 15,6

Assisting Ins Collecting Or ?ocording 7

7,1oney Far 6&.00l Bank, Lunch Ot Trips 26,6 -

?ecruiting .And Recistering Pupils: / 3J 3 7 /
Taking Their Barnes, Telling The, 1.Tho 4.1 5,4 10.7 26 6.3
1.11.2ir Teachers Are

cking (..-6arge Of The Atterd,nce Rec,r3s 11 7

Far Tote Entire 50,01, Sur., A5: A File
oi

5 - 14. ;

(1,,,s, Etc.

A Child TL. 6ca "6urscr

a.nitorinv F1,721 A,tivities Parir.:
las

And
e 6,hocl

Acc.,panyir, .50.4-1.:nt, (41 Field Tri;s.

Char i.e TO Fu,,:ls Cr, A Pc'., In A
Cafeteria, Cr. lore Fl.,,grcand ,'r In

c,- ran:, irfg Students Ta lhe TI.errty,
3-CC,I. Clan<

',:;!,.r.e. To 1,
ftlr e

A - 1 4 1
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1,15::1F1INING (7E11 (c. tfo.)

KeEping A Pupil Or Group Of Pupils
Aft, School

Stopping Arguments AtO Fig,ts A7ong
Students

PkPidIOA:. 0A5270 (NEI)

TABLE 9 (continued)

PARAPF3FESSIONAL JOB X.:TIM:TES
ACCORDING TO PRESENT PARAPROFESSIONAL TITLE

0 or or

8

6 ra'
0'. 2,

x

Cc 00 000

22 1 IC _ _ 44.4 1 :.'. -..1 4.2 E.. e -

,

_

0.77 1, 17 7.
.

. 1,1

SC.2 22.S"

14
2, 1: 22012.1 U.1 77.5 44.4 4 1.4 C 111. . I 12.7

Helping Children bress And ndress

- 3.3.2 I.!. 1 11.1 7!7.1 4.:

Living First Aid To elildtdr In
f:.R. I l'.-.F 4 ::. 0 1: 1' 4 '' t'1.ccordar.ce With School Board fclicies, 70.1 10.: :TT. 6.- fr..: TS. 2 12.7 T.F.: 7'.'2..) . 7 21, 72.7Such A5: Cli-aning A Cu: Or 5crape,

Putting On A Bared-Aid

helping Cdildren Sash L'p After Flaying 725 1 114 77
11Or W.,,rkIng: Taking Children To The Wash r1. U.7 14. 70;1 2.1 17.: 71.. 7.71Room

(C.MFOKTING (NET)
3::

71.7 7?.2 U.3 77.1 02.:

Talkie; Quiet To A C,ild 1Zho Is 1pset
72Or D:srurting The Class

CjLLECCIN11 INFORY.ATION (NRT)
T;

Fin:ling Out If 1-1, Pcbc-ol Of f ice Can
help F,7ilies Who Ed,, to '2.eldcate
Are "Aaving Trudbl, Wit! Their Housing

The FroceJ,re5 For 1? ,laling
licusing Complaints: Who 7o cal:, ..Jlat

To Fill Jr Ito. pIrd.nR Oct VIal
or Authority Can Do To
1..locate Ten3nts

Getting To Rnev BIt Fa-ili In Tour
t..'.1do...1 Ate In Nor: of Vol fare Cr 0:Art
Finddclal 2,,Ce

Lrarnimg ProuC Special Fiogra,s Tie 7:0
Sch,c1 Ets To Of fer, lath A5: Tut,ring,

Prme:ial Roadie, Black Cr Puerto Rican
Cultural 113S5c5, Etc.

Frarin,? Prier Parcnts AF2ut
Pro Jr-er ;),,y it fVItl The School

Farilrp let What Predzrars The Sdlool
:1

51.1!Er:s

Irdrnim; Adtivicics c.;
Fi.lIr 1 11-r Iry r A local Strot
Ardle,y Te Ce p Stdf.,r.t, dli lb-It

Work

Th, Ftdol To A
1 1 nIc To 't A

Fa-J 1 's i

A-142



TABLE 9 (cort 1 nueo)

PARAPROFESSIONAL JOB ACTIVITIES
ACCORDING TO PRESENT PAMPROFESSIONAL TITLE.

I-
COLLECTING lNFORMATION (NET) fenntinued)

F?;

:4A

Collecting Back4round Informaton Fro 32 4 J 14 1 6 J 7Govercn.ent Agencies Or Business Offices 4.3 P:7'. 0 1.0 5.4 127.27 3.6 13..4
f.:'; :2.6Anoot :axes, S:el fare Fa)Tnents Loans ,

Educational Szl.nlarshdps, Etc.

Listening To Students Tell Ahout Their
Work Experiences And Search For Jobs

126 7 02 0 14 2

10.4 22,0 ;5..5 12.5 5.6 16.2

listening To Farads Talk Asset
Problems They Have With Their Laccdlerd 212.0
3vilding Superintendent, Jr In Finding
A New Place ro Lice

Finc.irg 0,t Prom Students If They Need
Money To Stay In Scheel, Dr For Other
Essential Expenses

31, n1
4 27

16.6 75,.0

6 00 12 2 1 20 333.3 33.6 121,5 46.4 .50.0 4.3 !0.4 J7.6

0.1 21. 1 4.5 4.2

Firdir-g Out Hoe The Scool Ecles if 2 fd 1 16 3 d 4 fSt,.dents Get harking Papers, Jobs, And 3.7 73.,1 7.4 1.0 14.3 26.7 7).2, - 22.2 3 0 23.0Social Security Numbers

Learning WhEt. Service's Job Centers 67 T 712 3 t': 4 23 3 1 7Offer, Sucli As: Training Or CvunseEng;
3.0 14.2 17.2 23.2 03.5 4.3 1.2 272.1Collecting Panes Of Possible Employmant

Agencies Or Enplcyers

:istening In Parents Talk About Jobs They 136 4 24 3 41 2 74 1 4 7 3Have Pad, Problems They Are Ravink, On 15.3 40.2, 7.S 42.2 35.0 F.3 5., 27.3Their Jc'cs, Or JD:, They Are 1.075iilg
For

learnIng A170t The Health
Services, For Fxicple: Rcnnlar Doctors'
Visits, Treatments Or Creek-Ups Offered
By The Norse 2s Office

:42

learning AI-cut Unsafe Health Cooditions :i7
4 21 1In foe, Such A5: Foot Heating, Failty

C.,'Plun'circ,1 Cr Lack Ci Pe5C Con- rol

Tal;.ing Sit Students About Problems 4:
They 1lace k.:th Fe1e Cs

Lin'unine to Parcels Talk Al-nut LEgyl
PrOclens They Hove, Tech As C.aininc
ast,jy CI A (hild. 5r Gett is.R A
DJ:env.,

Listeni,k To Pupils Talk A!-out Their
(lasses, Thins They Are learning, Or
Etch Inca They Race Pith Other Students,
Tca,hors Or Their School Work

Learning Er,c. Tke St-heel 'What leans Or 23 1 11
4 4,:c : .i.:

5, 'Hic,ars.pc They H,ree For StLdeots To
1,,Co 2o Celle3., or To Take Special

iccrEcs

17.404:_.A41,

!,. 71-4 IA5:5 f Fccp1 Cr, Call
alt,, icc,

r Iccal

A-1 '+.3
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TANt,C 9 (continues)

PAPAPROFESSICNAL JOB ACTUlliES
ACCORDING TO PRESENT PARAF7OPESSICNAL TITLE

1.--i w

Z 1 Z 3,
2 .' 2' H7

.4
F

r <Fi e-, ...1tl V ..` 'il V R
7,

':-.=.
7.: 7-', :',. `;'
H

?.:., ,`,ga I-, . a 31
v. L.,,, )' .:,.,',.. 6 ., , ,....<

,.., Suer ., CC

",-, .-, ,....:RECe,E.PING ITT 2135 (NET) (contrtned)

Keeping Files Of ',Ilea-nation On Health 85 2 21 2 ,-,,.2 3 5 - r7Clinics, Tutoring ':rograms, Job 72, 17.0 C. I 14.7 28.8 16. 7 12.1 - 11.4 2.5Tra'..r.ing Centers, Welfare Prosrams,
Police Program,. Such As PAL, Housing
Projects Or Other Colnr,nit} Agen7ies

Keeping Records Of Names, Adiresses And 218 4 11.5 7 Pth 13 11 71 6Telephone N't,nle?rs Of FarniIi,s You Work 4:1.1 Pi..a 1?-3 e79.:, 776.6 :12.1 64..5 - 21.2 10. 2 22. ...With

Keeping A File Cf Local Sectors, Health 04 2 '20 2 41
Clinics, Neelicage Acid N,O'gaid Rules Cr 17.3 I'S. i 1.1 10.7 70.7 22.2 .'2.t7Other Health Information

Keeping A Retor2 Of :be Office Co :3 1 11 7 .15
Visiting Flours Al.d Telephone Numbers 51 .5.7 29,0 5.4 13.4Peeple In A Court Building. Police
Station Or Other Lae (`fice

G1`...54 I NFeIR:','..; 2,:t; i'NET)

0.0 13.0

4

476 1 1.7 7.;
84,1 79." 52.5 72,708,8 57.1 i1.3 117. Cl".'

Letting The School Knot: Of Parents Who 141 C 24 1 20 2 P..,7 2 .5Are Interested in Working With School 19.0 60,9 .7.7 :0.7 13.1 41.2 04.t 2.2.1 0..7 11.7 10.'Childr, Cr In Other School Jobs

Telling Families iloo They Can ca:i 17 T. :4 .. 45 1 :9Abe., Ir,n.sing tnplaints, Sr Where 12.5 10.0 6. 2 21.1 :1.1 5.5 71,2There !.lay Be Apar:melts To Rent

Telling A Student's C.n.d.ringe Conosel,r,
Teacher, Cr Other School Staff khen

Stulent 1, in Trouble With The Police

Cling to the Vealth Citric A g:st Of 4 -
CV.Idren Who Need Vaccinations Cr Other - 7.1:hots

Talleinz leer .'ith A Principal Or
12Teao.'er Clv CroUton d.^.Ilirs Are

Witn Welfare Cr In 4,pperting
Their Chil dren

Inferring Parents Cf Their Leval Rights
And Where -They Can Fird Help 'Ohms lhey

Ado;.:en, A Law Calt
6r Other I.C231 Pro`Aer,

Spe aking "C A Iouth Ac rice About The
Of A St.adent She Sus Received A

WarnIrg

;citing local Orge-itatiors, Ch.nrches,
Clinics, Goverr,ent AFerri2s, TLC. Cf
The Need. Parents Have For ;ay (ire
Cs-Lets, Pte-School Frngra-s or
tenCeshLogs To Dis,71,3 Fchool Trolle,

4.7

4

civire T, An F-pl,.nent r A 2,-.
Ple,,c7,nt Center A iiet Of Tar, ire Or
''C' or Noll 50,1 aol Feo;le loccir For
Jots
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TABLE 9 (continued)

PARAPROFESSIONAL JOB ACTI4'IT:ES
ACCORDING TO PRESENT PARAPROFESSIONAL TITLE

CLUNG INFORMATION (NET) (continued) C:A

Calling A Health Clinic Or Victor's
.2::, I 6 / 12 2

* 1Cffice To Inform The., Of A Family's 3.9 20.0 1.6 6.6 10.7 5.6 72.9 - 2.2Heal th Pro'olen

Telling lignpower Training Center. Or ,1-1 7 a 7 27 6 1Other Training Programs Of Stadencs .c.5 I.:7.0 2...7 7.6 15,2 - 19.4 50.:1 4.2 2..? 25.0Interested In Job Training

Telling A Guidance Counselor About A 1 ld 1 17 -Student Who Needs A .Iab 4.9 72.2 2.5 6.6 15.2 6 6,0 1,0 12.5
Letting The School People Knew When A

6Ear ily Is Changing Their Address 9r 16.0 - 16.7 45.5 33.3 19.4 - 19..4 12.5Moving Out 0$ The L:.'scrict

Suggesting To The School Teat it Hegira 1 7 / 2? 8Programs To Benefit Students In 13.4 10,:7 7.6 5.6 1e.,7 6.6 25.6TutorinF trams Sr Other Arts Or
Special Trips

3 14
6.1 13.4 26,2

Suggesting To The School Ways To 9? 3 31
1 14 - 2Provide Parents With Current 13.2 33.3 7.9 5,6 30.4 - 4.9 5. 7 25.0Information Cr, Hoard C-f Education

Policies, Election Of Local School
Boards, Or Other School Matters

Ta12,ing With A Teacher, Creoseler Or 256 11?other Moriber Of The School Staff About 94.: 37.7 50,,7
A Child With A Special Health Frobler.,
Such As: Poor Vision Or Heating

fell;:rg local Organliations (Chorch
Groups, Apencics, Etc.) About Students
'Tea Think Could l'se A Scholarship Or
Ed,ational roan

Talking With :Me Shod Princ:pa:, Or
Other Staff Members Ahoi.t Legal
Prohle,s A Fanny hiss

Tolling Students Abet Progra-s
They Flight Ea Interested In: Special
Assen'olles, And After-S.017,1 Art :loss,

Creep Or SpOrt4 Prerdr,

Telling families About AvallaMe Ilealth
Clinics, Vaccination Program,
Tests Or Other health Services They Can
Coe

Letting Students Know Al.anut Training
Programs, Special Vocational High
Sch,ols, ..lchs, Or Erg,alogreSt
Centers Where They Might Ee Able To
Find A Job

Lett ing The 'Welfare Heard l'new Cl
"7,,ilies That hired ,,ssist vac

Parents l.',grc To ,,rriner bane
Or ,c1r.

slerring the Prgr,r A,Ith rity
la-ili.s 1 41, A.rd A

vole ate

4.7

4 20
f.7.2

9.7 4
92.4 6,7.0

1.7.4

1 6 ;4
.73.3 13.4 f7. J 17.4 13.'

g,s,

010
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INFORMATION (NET) (continued)

Tell ing Families About Manpower
Training Centers, Job Placement Centers 10.6 20.0 4.8 11.1 17.7
Or Passible Employers: Informing Thee
CE Ninirrum Wage Laws Or Other Job
Information

TABLE 9 (ocntinuerl)

PARAPROFESSIONAL JOB ACTIVITIES
ACCORDING TO PRESENT PARAPROFESSIONAL TITLE

T,z

5
U
O '

79 13 3i

Letting Community Agencies Know How
They Can Participate In Tutoring
Programs, Sports Programs, Or Other
After-School Activities For Students

41 f: 74
5.5 1C,6 3.6 1,-', 11.7

Telling Families About Programs And 171 1 .,, 2 6
Activities In Your School, Or In Other f.?. , 17.0 22.0 ?3.7 30.0
Schools, Such As Tutoring, Pre-School

Programs, Parent-Teacher Workshops, Etc.

Recommending Special Doctors Or Health 76 7 17 :, 34Centers To Students With Medical r-.1 18. 4.3 1,7.7 1Problems

Telling Students Where They Can Talk To 10 1

Lawyers Cr Counselors /n Crass They Are 4.0 :.;
-4, Trouble With The Law

L ,IIIng Students About Organizations Z1 i

W hich Have Scholarships Or Loans To 4.2 1%0
Help Them Through Sebes'.

Discussing A Student's Problems In
Affording School Clothes. Lunch Money,
'Jr School Trips With iii. Counselor Cr
Jther Scool Staff

MATCUINC, FAM:LY NEEDS TO OL-151TE
RES6,..PCES (5E11

Meeting With A Family And A Principal
to Discuss A Patt:cular Legal Problem
Which The Foully Might Have

Making An Appointment For A Parent With
An Emp,yront Agency Or Center

Bringing A Doctor for Sec A Parent Who
Is Ill And Can't Leave The -)01.15

Taking Children To The Health Clinic
For Regular Check -Vps

Arranging Meetings bc, tve en Parents And
Court C(ficiols (Youth Workers, Judges,
Etc.) to Work Out Legal PrO:lemg The
Family Might Have

Taking A Student To Have An Inr ervIre
With An Organization Such Au The
'teeth Crater, Cr A. Church Croup V'lich
Is Clic r:r.e Scholarships For Corp
0her Special Fro,rra--.5

AT : ,e A :!,cting ?etl,e.n Inc

Ari A Fare-t in.'.rrcsted In
S,Lorl

f,
.1,". 2.6 22.1

1 Si

i.L
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7.8

21.1

-

7

79.0

16.7

i

5.6

20

32.7

19.4"

67.7

I3,0

0

16.1

1

20.0

-

2.. :

.,

F.:,

11.

::. 4

Jr

7:.,,

3
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'EARLE 9 (continued)

PARAPROFESSIONAL JOB ACTIVITIES
A"CORD1NU Al) PRESENT PARAPROFESSTONAL TITLE

r4
F

6 w H 4 7
.:'.1:: .:e 'i' :;!. ';. ',',' g 7:

..--,: -2-. '''''..
utAThEihNG FAnliY NEEDS TA 011SiDE
FtESOCRCES MT) (continued)

l.laitio.g Arrangements With The S:hnol .,.. Ph? I 2 2 Z
Staff For A Pupil To Thicelve Lunch 5.7 5.2 5.5 5.5 12.2 .?.

',,IonvY

ArrangIng A Me,tiag With Parents And
The S.,hool Nurse To Discuss School
Health Programs, Such As !Ln Annul
Polio l'a,ciratioo

- 34.5 Sf :2.4

Cr

Organizing A Meeting With The Parents Al? 45 7 51 7 12 1 .: ... 1

Ard School Stuff To DISCI], S:77.y.S le 14.4 - 72.5 1.,: 12. 6

Rii,e Xnuey For The P.T.A. Or ether
Silicol-Cmnr.unty Pt2grams

Tallsims To A Pupil And A Youth Worker 25 4: 2 2 7 4 7 2 24 2

SPoor The Pupil Is In Trouhle 23.2 31.2 11,1 24.1

Arranging M.hetings Iletiocert A Student

And His Guidance Counselor Or Teacher
To Discuss A Problem ISO Student Has Ire

School, Such As: Frequent Tardiness,
Cropping Cut, Suspvnsior, A Seething
Frchleu, Etc.

Arranging A Moeting With A Social
nor And A Family Troche With
their Wel

141 1 44

4

5

17.0 22.7, 2C. 4 44.4 f5.!.,

Pal inS Stud:Ms To Erroll Is A Training 52

Fr, nor Pot GP ver Its Thc Scion] Fysterr,
For heighorhe,A Tooth Corps

Frining Fumilics Co Cormoinity
1.:orops Or Asserl,lies To Discuss

Puch As: Peleased Tine
For Religious Or ',..hor Gla,ses, Traffic
Safety At Sihhol Crossinits, mugs In
The S,hcois, Ptc.

Arrhnging A n:uting With A Siodeut And
A SniOhnge Counselor To hnscuss
After-Sihool lobs

Trhihi: F.., Chilies l.."-on Arc. 111 :5;

limiting Parent: To 'Igeting, To Discuss
tithi School Stuff Issues, Push A,:

A local School Board,
P,Z09iniz Pr A Iwo ...layground

- 4.1

- 1

- 2.1

5-)

P.P.AriF Fur... A !lcuts With A 21

Frc!,ati,n officer Ycgularly

Arrapging let ii,usihit Official To 1A-:!.. 7

11th A F., i ly A.71.1 T1,4: r I ardl or In

or!, Jo .77.1C, A F.-11 hther
Dicr

t irg lt Tr h Pit, A I r up
Iht. Fo, lets, 1.".,

'ill-, Piescnti,,t S (as, In
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TABLE N (continued)

PARAPRCEESS:0:,AI, JOB /sr:E1'il:1,Es
ACCORDING TO PRESENT FARAPRORISSIONAI, TITLF

.B:

0c.. E, 1.;,. ''' .i.-,
k;. F. .

.7'1

.,-A 'Z' 1-- to- G r.i6' ,--1 cte: ,
n 7'-.
''- 7:

,...

'i.-'

F;. ,.. L,-:
oX

'a <I-' 00< '.0< ,-f-.
, ,..
002t i .. ..1

MATaiING 00112Y NLEDS TO 021101D1
Li SOUBCES (NET) (oB.ntinued)

Taking Pupils To A Tutoring Session,
Black Cr Poerto Rican History Course, A
Fl i-u A.t The Public Lib,ry Cr Other
Activities Put On Ey Local Agencies To
Ble4 Students

0. 2

INSTRUCTING FAMILY (NET) 02312 02 32 10 1:: Bt.: 7
00.0 7

Teaching Studt,ts How To Take Care Of 020 Z. .7') 4; 2 F r"
Their Health: Tellin,,,. Them About Proper ,!:. 7 3.2. : '.? 41..2 Fr. 7 ..:B... 2.2.4
Eating, Sleeping, And Other Health
Habit5

Showing Parents Ways They Can Help O 2:f 2 02 ,
Their Children Cr' School Work At Home,
hock As: Suggesting Questions Parer:s
Can A51, About An Assignment Or L-odDrills

And Ganes They Coo Play With
Ttelr Children

Advising Families Lot Ilow To Help ThBf.r 103 3 14 R :,!: . ..7 _ ,,' 22
OnilBren Stay Out OF Trouble With T'.e 200 0:'.:' :.'.' 2: .2: 0,-'..2 ,',9..' -;;,
La-.0, B.., As: Making Sure They Are 'Borne
Every Night, Or That They Keep
Appointr,nts With The South Worker

Givir Forests Advi cc cc Health
FreJrior, 'oh No SL,Besting Menus
For A Balanced Diet, Wove To Cress
Children !Fore Warzo?y In Winter, Etc.

IrdJing Ideas With FaBilics Good
Bu:vs In ClothinF, toed Or

2elp:og A Stui,nt Write An Application
For A Lear Or Scholarship

HoIp.rtg A Parent Pill In A
Application Cr Rot Vp An 17ter,4E'a
O .70',

ing 3112, A Stk.d, nt F- 'a To DB, ,s
CI A job, Oho, Up 1,1 Il-e 0,1 0 en A

A' Cot
"r" %..'

Relpiog Fa:BUIE, To Regi, , A 1 2 3 2Conplairt, Or eor- TBr A ;la, To r.

colALIZINC. (00T)

,17,110i-IP, A Fohnel Rank. Cr Fa ir: 7!"
Fool,

:7 or bidoc

C- croc ToB,,,t,,,r A F,Tlo irL0
1: or 4eOob ricO To Co. to r vie,
F;B-rt, 1.,,B.; Or 1%7.1,1

067
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TABLE 9 (continued)

PARAPROFESSIONAL 368 ACTIVITIES
ACCORDING TO PRESENT PARAPPOFESSIONAL TIILE

H
H

FORMAL SOCIALIZING (NET) (continued)

Greeting Parents, Community Leaders, Or 323 6 285 7 71 17 7 1 3

Others Who Coma To The School 44.3 C.:I.., 48.:; 38.9 63.4 61.1 87.2 SO.D 6.3 38.P

Planning A Picnic At A Beach, State 65 1 33 24 6 I 10

Park Or Elsewhere For A Group From The 12.4 10.0 j,,) z,,, : r'. 6 21.2 16.2 6.3 ?? . ,.'

Neighborhood Or School

Making Refreshments Or Decorations For 168 1 8., 4 1 4 1

A School Play, A Meeting, Or Special 21.0 1 ^.0 0.6 19.4
Program

MODE (NET) :7 137 1 54 E T1 40
e9. 7 38.0 34.9 7,7.2 29.4 33.3 77.4 100.0 5.3 42,5

Ans,werin,, And Using The Telephone, /C2 2 45 3 3 23 1 13'

Int a rcom Or P. A. Sys tem In The School 22.7 42.4 14.0 le, 7 44.4 27.5 74.2 00.0 4.2 11.7
Off ice

Attending `leetinga With ners I42
,.4.4 78.0 2,4.4 6 0 22.2 IL,. 4 50., 4!
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Table 10 (c,nt i rued),

gPFAS Sr TACI ACCofI1lSC IS I f

(SR PEPORIED I T AR,

AREAS OF 1!IFACT

ACTI VI TIES (Cont.}

col lecting In for ma t ion

Recording Infermat ion

Cvirig Informat ion

!latching Family Needs
To 0 tside Resource

Instructing Family in
How to Duplicate Du t-
ide Resources at home

Fors-11 icciulizieg

Discussing

0 the r

MAJOR E FF] cii.
PAF.MP.0}1.:S111NAI.S

As reportic

Cs ACUERR

as repe r red by:

C 1.3[7:o
7

-e

e,

7.,,b I d

AKA OF l'i2ACT AOCCED11.I1 is TA1,11-T. I 1i1-1.ATIO:;5

I

..tAJOR Ffir Li

I

oF

CIF,s

Pupils

ii1('o lei inn r s

Idi I enrmei

Non-Fr gl ill: Sr I -

Pup i is

Pon 1 Is th r

Fret -4

Cc Achcr

Par erhs

--- 124

A- C.)1

TEAC,iF.PS

.1, rep.. r to!

117-;, .-. -
11 c n

11



(2 7/

Tall be 1,0 (c,-,1t ir.Ged)

AREAS I !I-PACT ACCOFD7NC, TAVEI POPULAT;c..;s

(AS REF ORT ED BY TA F-;E:

MAJcE EFFECT ON:

i' A RAI' RC FESS I , ,!;.a,Ls

AREAS OF 1!riA.Cr 4
as reported 5..:

-7
03 .so ,_.

'ARCH S (Inst.)
--2.:.- 1

, ,, 'F': m C

,._ _ , ---
4

Fr i,cipal

Pa ra profess ic nb

Parent/C.Fmm,Itty

Pupils

Parents

Sch,o1 - Teach, r

Dther dgcnl0s

Dcher

IIP ZL

V.!-cle ['Lacs

Sr.311

TEACHF PS

as reported Ac:

OD

c

; - -

A5155 OF I APP TAR'..ET F't.,47111N!-;

(AS PEP'PIFtl f riIi Pcit'LATII N;)

"EA.: F :

iPFAFAF Fl SS I NAL S 1.1 1

1 cc r, r.-T,rLed Sy: is reported Sc:

"M-o L'7; 1.C.

I

221 . 171
11.4 2,0

1 I

..,--s- ,
r_ r-..,

,. m.,
o GI
, r --, I r- , X.? --

I
1 - . 11c II F. ' '' 'i '-, ''

Cr
, m

53

74,0

r

39 EL7 '!J 4 110 18
74.7 47 9.3 10.1
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AREAS OF IMPACT

PERSONAL GROWI%

A,adem lc Subjects

:'tier Knowledge

JO,

Otbcr Skills

FeaitIve

ROld

Strong

5rrong

Table 10 (cnntirwed)

AFFAC OF TRIPACT ACCORDING TO TARGET PCFCTATICNS

(AS FAleRTFC FY TARGET P011q.aFlcNS)

NAJOK FFRECT oN:

KARAPROFESSIONALE PCPILS

1-----
[ as reported b.,: as reported by:
!

-,. --J
:;-3 -,--S .-. -'4
col 1":1- r; C., D;: P, f7,' p;

1KAINFIIR

zs repnr[,

, ,.: - I
F' . ,,-, `. .=.:. "'.- ".4,-

'::: ''' a - .,-. -
w". ,, ,,

0, ,,',-.. -, -5
,.. . Z " -" ..=. " 1 :. ' '1: ", , 1.

,---,--, ,....... ....._. ---. ,-....- c_, ,...-,.
--S-4--7 -17 86 1 113 31 176 20 -il

7, --
; 14a

19.4 15.322.57.92.413.6,11.21.8.--!
i

16.4--
'2j 283 1p 1 __

73.3j 2

1

13
A- 15 4



Tab le 10 (test inted)

A:;E.,t5 OF IMPACT 1%,3 TC) r OkTIIAT

(AS REPORTED HF IA E R'OP _LAS IONS)

AFF.A_S OF 1 !TACT

MAJOR r ITI

FARPERC VESA ALS P.,:p I LS

as repo r :e.71

RELATING TO OTHERS

Pupils

Learners

Fast Learners

Engl sh Speaking
Pupils

Purl 1, Ee'naviot

Froble7s

reacher s

Pa rants

i %, ipa is

F ara p ro F es s 'Coals

Fat Iprof ess tonal ' s Own

Lh 11d r en

, 3 ( r7,:, If

,Copula Sian)

pe c if led

TEP.CHF

a refs ted :

7 T

T1
(

733T 12 223 2 53? 1 4 61 63 34. 1, 36 1(.1?!
26-1-1,.i 26.7 15,7 ?.5

, 37.0 .13 17.3_134,. 15.6 "03.0 97. Sr 1. 7 Jc1.7I!

A I 1



Table 10 (contlnued)

AREAS OF ACCO7CING TO TARGET PCP11111 ((S

REPOTTED BY TAP0Fr P,PCEAII:4N)

MAJOIS EFFECT CN,

PRINCIPALS FAPENTF.

AREAS OF PIACI
as reported by: reported hy:

RELATING Ti OTHERS

Pupils

Slew Learners

Fast learners

NanEnglish Speaking
Pupils

Pupils With Pebavi,r
Problems

Teachers

Parents

Principals

Para?rcfessionals

Paraprofessio,J1's Owl

School (thispotifiod
PopAlation)

l:rcpecificd

34
100.0

soa , c

II C, II

L77, I
621 TTA 1L4S- 11-' T80

15,1 100.0 29.2 56.4

4176
A-1 5 (I



fable 25 (continued)

AR,. AS OF D.TA ': ACC; :4.1./INC, TO TARGE: POP1 LAT I )tiS

(AS REP;RTI.0 55 TAP.a .NS)

MAJOR EFFECT ON:

AREAS OF ZMPACT
PARAPROFESSIONALS

as reported by:

All AS OF 5S:5211,!1

School and Learning

Healt

Enployrent

'dousing

Police and Legal

Other

2 --

Eabli2 1-3 (c,Ir.:Inucd)

550 AS ACLORDINC, POPULATIONS

ES TAROIT Peril.ATICNS)

!..1.5105 EFFECT

FIT ILF,
AR) AS OF IKACI

IF I. Aci 1 V I I 71.3'

SI t,n1.1,-..ce

IA Alt nti,n

c I. 1 rat in,

5:1 I IOo:t 101

218
15.2

ac repotted

JO

5.8

(974
\-1 57



Table 10 (continued)

AREAS OF IMPACT ACCORDING TO TARGET POPULATIONS

(AS REPORTED BY TARGET POPULATIONS)

MAJOR EFFECT OS,

ARIAS OF IMPACT

BENEFITS

Educatton/InquIril

Past

Present

Future

Occupation

Teacher

Unspecified

Income

PARAPROFESSIONALS

Is reperted by:

PARENTS

as reported by:

OF° -,
5.

Ll

1Z7!t.0
4,4

o

-- 46
3.3 -- 3.2

7

2.6
120

37.6

.4 --
31 --

I -

22

.8

22 .

7v
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