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Whatover may be wrong with the paraprofessional
prograr. in the scuools of New York (ity, nonc
of 1t could outweigh the overvhelming evidence

we have found of its success.
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PRETACE

The widespread introduction of paraprofessionals into public schools
wras one of the noteworthy cwviats of the 1960's. o decade notable for
many innovations in ~ducation. It has hcen estimoied that the ranks oi
che 200,000 teacher aides now ewployed in the United States will grow to
1,500,000 belore the end of this drcade.

The general usce of paraprofussionals in schaols, following scottered
and much-publicized pilet projects of carlier vears, had its origins with
the Community Action Program sponsorced by the Orfice of LKeoncmic Onportunity
in the carly 1960's in which there was an cmphasis on finding socially- '
significant, respectable work for the unowploved which night lead ultirate-
Iy to professional status. The movement roceivea a powerful impetus with
the onactment of the Elementary and Secondary Hducation Act of 1965,
which supplicd funds for scrvices to cconemically deprived and educatiou-
ally disadvantaged students. The New York State Urban Fducation Program,
cstablished in 19868 and pattcrned closcly after EsSFA Title 1, made pﬂasiulu
a further increasce in the number of poavaprofessionals crpli yod by schou.s.

The Now vork City public schools have cmploycd aaxiliary personnel
for over a Jdocads and now have 12,000 ajdes at work in classroons and in the
commuaitics. This report of a study of a sample of the paraprofessionals in
district decentralized FSEA Title 1 and New York State Urban Education Quality
Incentive Programs in the New Yoric City schools during the 1069-70 school
yvear providoes answers to some of the basic questions which researdhers
and administrators have raised about paraprofessionals such as: Wiat
demographic factors characterizc paraprofevasionals? What kinus of
activitics do paraprofessionals perform? Wiat ceffects
do paraprofessionals have upen the recipients cf their scrvices? It
is hoped that the descriptive information contained in the report along
with the implications of the findings wiil prove vseful to all who arc
interested in this frontiecr movement i{n cducation.

Dale fi. Hussis
Sceretary
Institute for Lducational Dovelopment
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CXECUTIVE SUMMARY

this is a summary of the final report of an in-depth study of the use
of paraprofessionals in the New York City public schools, conducted in
the 1969-70 school year under an agreement with tie RBureau of Educational
Research, Board of Education of the City of New York, The work was
authiorized by the Bureau on December 22, 1969, and was performed during
the period January-August, 1970, by the staff of the Institute for
Educational pevelopment (IED) with the assistance ¢f a pancl of outside
consultants.

The paraprofessionals studied vere those cnployed in "distr.ct

decentralized" projects, supported by ESEA Title I and New York State
Urban Education Quality Incentive Program funds.

Objectives and Mrthods

The general concept of paraprofessionals as (1) certain kinds of
people who (2) perform certain tasks and (3) have an impact on certain
of the people around them, led to three tasks the study accomplished:

Task 1, To develop a profile of paraprofessionals, giving
background information sucn a age, sex, ethnic back-
ground, vducation, level of income, and other charec-
teristics reluted to the purposcs of the program and
to the impacts parap.ofessionals are intcended to have.

Task 2. To survey the nature of paraprofcyrsional work, determin-
i.g what specific activities paraprofessionals carry
out, in what kinds of schools, in what physical locations,
and oa what time schedule.

Task 3. To determine the impact paraprofessionals have on five
significant target populations: (1) the paraprofessionals
themselves, (2) pupils, (2 teachers, {4 school prin-
cipals, and (5) parents.

|

To perform these tasks, IED designed and developed instruments for data

gathering and analysis.

In carrying out Task 1, a questionnaire was developed for taking a
100 percent census of the paraprofessionals being studied, eliciting
information applicable to scven key varjables singled out repcatedly in
the literature as being associated with successful programs: (1) ethnic
background of paraprofessional, (2) ecthnic hackground of those scrved
by paraprofessionals, (3) incore, (4) cducation, (5) number of children,
(6) links with the community, and (7) previous job experience.

In carrving out Task 2, a questionnaire was developed for parapro-
fessionals to use in describing their daily work., The {irst section dealt

&



with the paraprofvssional's job lhistory ane traiuning, pooscnt paraprofcssional
joh assiznment, and relations with people in the neighborl d of the sdhool,
The sccond part was a checklist of possible paraprofussiosal activitices.

18D grouped paraprofcssional positions into two scparate categories: one

for “"classroom paraprofessionals” (Educational Associates, lductional
Assistants, Teacher Aides, and Student Aides) wnd the oiiner for "parent/
community'” paraprofessionals (Family Assistants, Family Worc v, and

Parent Dropram Assistants). Classroom paraprofessionals are cxpected te
work primacily as subprofessionals in the classrooms whil: parc . tfconmunity
paraprofessionals are capected tu rerform as subprofessional social workers,
linking the needs of school children and their parents to U roscurces

of the schoaol and othoer cormunity agencics.  The job descrijiion chocklist
contained activities apprepriate to all kinds of parajrofcs innal posicions.
Cheeklint items were presonted in scrambled order to discover voether any
rcal distinction i dutics occured among the paraprofcession iy who are
cmploved under the Jdifferent job titles.

Task 3 was to . 2ther information about the coffccts javapr dessionals
nctuaiiy have on wvarious target populations. Intervicwers uwere sent to
50 yopresentative vlementary and junior hieh schools At cact school
irterviowers used speeial interview guides to talk with the principai and
with a sanple of pavaprofessionals, pupils, tcachers and parents.

Other inctyumonts were developed to investigate the characteristics and
ac.ivitios of paraprofessionals most valued by principals and teachers.

The Characteristics of laraprofessionals

A description of the typical paraprofessional, constructed from the
most frequent vesponscs to the guestionnairce items, shows hoer to be a
39-vear-old, married, Black woman with two childrea at home; her wages as
a paraprefessional contribute less than half of the $6,500 a year carncd
by the family; she has nc paid cenmployment other than her work as a
paraprofessionai; she bes a high school diploma; she works 22 hours a
weck as an Fducational Assistunt in a district decentrarized ESEA Title 1
project at an elementary school, livis in the imrmediate neighborhood of
the school, and spends almost all of her working time with Black and
Puvrto Rican children and their parents.  In soort, she bhas the charac-
teristics associatcd with paraprofessionals i well-designed prograns:
she is a tember of an ctinic minority, with a modest education, a low
fanily income, children at home, and she works primarily with children who
share her cthnic background.

An analysis of their cowunity linkapes shows that paraprotessionals
are "local” people who join few organizations (usually a schoolcomiccted
or neighborhood proup, if any) but who live within a few city hlocks of
rost of the pupils and parcats they work with and have many infownal
contacts with them outside of school.

Paraprofcessional ceplesment is supposcd to give job oXperivnee to
disadvantaged persons and to start them uvpward on a carcer ladder that
Q@ -~y ultimately lead to professional cerployrent.  Those objoctives are hoiagp
[E l(:\LL for rany paraprofuvssionals: 40 perernt reported no provious paid
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employment and abusut 33 percent said they had meved ep from lowcr-ranked
bluc-collar and sorvice jobs.

There is presumably some conflict between the desirability of having
a well-educated, skilled paraprofessional who will be effective with
school children and the desirability of assisting the under-educated,
unskillc? person break into his first job requiring specific intellectual
and personal skills. The data on the education and job cxperience of most
paraprofcssionals suggest that while both desires are being mer, the first
is being scrved somewhat at the expensc of the sccond.

when paraprofessional positions are ranked by pay rate, ~ducation
required, and degree of responsibility, and an analysis of paraprofes fonals'
personal characteristics is made to sce who gets what job, it becoes clear
that all kinds of people--Black, White, and Puerto Pican; old and youry;
low-income and middle-income--get ali kinds of jobs. Morcover, they apprar
to succeed at them, suggesting that there are few limits on the kinds of
people who can pesform satisfactorily as paraprofessionals.

lﬁg Work of Pararrofcssionals

The typical paraprofessional job was constructed frow tiue most frequent
answers tou the job description questionmaire items. The typical parapro-
fessional is in her first or sccond year of cmploymunt as an Educational
Assistant. She asrists a chirvd-grade teacher, spending most of her time
in the classroom, working dircctly with students, tecaching and tutoring
them in language arts, and to a lessnr extent mathcmatics. 3he is not
required to use a foreign languaage in her work and knows no language other
than English. She received no advance training for her job, but since
becemine g paraprofessional, she has reccived more tha« five weeks of
part-time tcraining, which is continuing, Perhaps the most important part
of her training is the continuing supervision and help she gets frem the
classroom tcacher to whem she 1s assigned. She is not taking any formal
courses at present, and dees not take part in the Carcer Ladder Program
offered by the Board of Education.

Ten itew  out of the 175 on the checklist were chosen by over 50 percent
of all paraprofessionals. They revealed that the most cormon paraprofessional
activitics are the following: talking quietly to a child whe is upscet or
Cisturbing the class, stopping arguments and fights among students, assisting
pupils with learning drills in reading or mathematics, going cver a paper
with o child to point out his crrors, listening to childrven tell storics,
pronouncing and speclling new words, listening to ehildren talk about their
school work and their problems, listening to children read or give reports,
explaining schecl rules., and correcting homework papers.

The top-ranking item, "Talking quictly to a child who is upscc or
disturbing the class’ was chocked by 71 percent of all paraprofessiorals.
This identical task was sclected by 77 percont of all principals inter-
viewed and 73 percent of all teachers interviewed as the most valuable
act.vity on a list of 13 typica) classroon paraprofcssional tasks, When Uhe task
that most p-rapivofcssionals perform is the very task that principals and
Q  teachers consider rost valuable, there is a remarkably good ateh between
ERIC 10
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job cxpectations and job performance.

Ninv of the ten top-ranking items show that the paraprofessional
usually works dircctly wit. the pupil, rather than peeforming a "backstage!
funccion. Thus she should be pictured as working alongside the teacher,
sharine her job. This has dircct implications for any training program.

Paraprofessionals, especially parent/comuaity types, can work on many
kinds of family problems., Data for all types of paraprolessionals show
that they are likely to work on fanily problems in this order: school
(92 percent), health (77 percentd, employment (52 pereent), finaance (50 percent
police and legal matters (41 percent), and housing (40 percent).

Activitivs wore analyzed to sve whethier paraprofessionals with different
job titles and different pay rates actually had different daily duties.
More overlap was found between classroom and parent/community paraprofes-
sionals than was called for in the Board ol Fducation's Paraprofessional
Joh Epecifications.  Although both kinds of paraprofessionals muay perform
tasks normally cxpected of the other, parent/community paraprofessionals
cisplay a considerably greacter tendeacy to enter the territory of classroom
paraprofessionals than the reverse. This suggests that the roles of parent/
community paraprofessionals may not be clearly conceived or that these
workers are not fully trained or that they arce not systematically super-
vised,

Among the parvnt/community paraprofessionals, the Family Assistant's
role is the most clearly definced while the Family Worker's rolce has the most
blurred boundaries. 1he group of tasks assigned to Family Workers docs not
form an understandable cluster of related duties for which a person might
e properly trained.  Giver the limited backgrounds of people cmploved as
Family Workers, there should be a better idea of +vhat the job entails. The
board's cxpectations should be carcfully reviewed in an effrrt to re-conceive
the role.

Some paraprofessional  roles are especialiy well conceived.  The list
of hiazh-frequency duties reported by Student Aides, for cxanple, rcads like
a itaithful copy of the BHoard's Job Spucification for that position, cvven
though thev report receiving less supervicory help than other paraprofoes-
sionals.

The Impact of Paraprofcssionals

Target 1: Paraprofessionals Themselves. TIntervicws with paraprofessionals,
principals, tcachers, and small groups of pupils show that paraprofessionals
themselves are one target of the program that has been squarely hit.
Although pupil gain is the ultimate critericen of paraprofessional success

in New York City, the toard of Fducation cxpects conconitant gains for the
parapiofesstonals.  The results show that paraprofessionals like their

work and have no thought of changing inbs.,  Yor the rajority, it is thoir
nost irpertant job ever.  (ihis positive attitude cones through stronply

to pupilss ncavly all of the cicmentary children said paraprofessionals
cnjov working with then,)  Presumably theie sense of job cuccess affocts

ERIC 1



paraprofessionals' attitudes toward themselves. Moreover, as they gain
expericnce, paraprofessionals arc being given more significant wsork,

Another impact is more positive paraprofessional attitudes toward
school. Most paraprofessionals think the school is doing a good job for
the children. Principals and tcachers confirmed that paraprofessional
attitudes have become more positive,

Both classroom and parent/community paraprofessionals report spending
more time with community people, and there has been a substantial increasc
in the numbers who have joined community organizations. Paraprofessionals
are of the opinion that the community is improving because of their work.,

The impact of the pavaprofessional's job on his desire for further
cducation scems to strengthen but not actually to determine his decision
about getting more schnoling.

Another outcome is the evidence that paraprofessionals apply what they
have learned at school in the! © welationships with their own children at
home ,

Target 2: Pupils. The impact on pupils was gauged by interviews with
almost 200 small groups of children supplemented by questions to other
target populations. Higher school achievement is the most powerful impact
of the program on pupils in almost half the schools, according to the
interviewing teams. It ranked sccond out of a total ef 65 reported impacts
on the five target populations and was outranled only by a changed role
for the teacher in frequency of mention.

About 90 percent of the nlementery pupils said they enjoy coming to
school ncre than formerly, a-:d about 75 percent of the junior high pupils
think the school is doing a better job of teaching since paraprofessionals
arrived. Principals and teachers said pupil attitudes have improved and
che majority of principals said that school attendance is better. Most
parcents also rcported that their children are more interested in school
work .

Students reported 1cceiving cncouragement from paraprofessionals, and
well over 75 percent of all principals, tcachers, paraprofessionals, and
patents intervicweu said that pupils arc taking more pride and showing more
sclf confidence in their work.

Target 3: Teachers. The results of the interviews with teachers
showed strong support for the peraprofessional program. About half of the
tcachers reported a better relationship with children in their classes,
and almost half said tacy have gained a better understanding ot the
surrounding comaunity and of minority groups.

Most teachers who have classroom paraprofessionals said chat their own
work has changed as a resulc in that they are now assuming additional johs
and using new skills. This was confirmed by other targets.

qnet of the teachers feel they are ccomplishing more, thanks to
q: T(:Pssi\nals, - en v th students .. those especially disadvaataged
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families to whom parcent/community paraprofessionals are often assigned.
Nearly all of the teachers who work with pavent/cormunity paraprefessionals
believe that the school as a wheole is doing a bhetter job because of them.
Prin<ipals agrced wholcheartedly with the teachers' iwpressions.

Target 4: Principals. Principals reported that their own work has
been affected by the use of paraprofessionals in that they have more positive
feelings about thoir own jobs and e¢njoy their work rore The majority of
principals are finding thev have a bettor und rstanding and casicr working
relationships with parents and community groups, as ceontrasted to a
minority who feel there has been any change in thoir relationships with
teachors.

Target 5: Pacents. Parcent/cormunity paraprofessionals ave expected to
intervene divecty in the homes of pupils who need help at school. As aight
bo vxpucted, the proportion of parents who say they have been influenced by
pavent/community paraprofvssienals is about double that for classroom
parapro” ssicls,

Ahout ialf the parents reporting on pavent/community paraprofossionals
say they have begoa to think differently about things they might be able to
do at tome and that they have alrveady change ! vhat they do with their children.
About 35 percent said they are participating more oft.n in school activitics.

Almost 70 perceent of the parents thought the schoel had changed for the
better since paraprofessionals came.

Few parcuts saia that paraprofessionals had influcnced their thinking
about how far their children should go in school. (Most aticady cxpected
them to go to college.) Interestingly, about 40 perc. nt of the parents
said paraprofessionals nad influenced theiy thinking about their own
cducation ir contrast to about 20 percent who said they had changed thei»
plans for their children's cducation.

Paraprofessionals, teachers, and principals reported that the program
had had a far greater effect on parents than the § .reats themselves con-
fimed Jduring intervicws.

Major Effcets Listed by Teachers, Teachers were asked to nane the
major cffcct of having paraprofessionals. (Free recponses were requested;
ro cheeklist was used.) The effect nared rmost often was an increase in
pupils' acadcmic achicvement. Not only was pupil achicver -nt mentioned
most often, it was ranked first by a considerable distance. Other effccts
reported frequently were that pupils like school more, and that teachers cenjov
their jobs more, rclate better to minority groups, and feel the school is
accomplishing more. Tecachers also reported that they are giving increasced
responsibility to pavaprofessionals and that pupils are gaining in self
confidence.

No conncction could be found hetween the particular type of drpact
reported by teachers and the personal background or specific daily dutics
of the paraprofessionals assigned to their classrooms.

O
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The Characteristics and Activities of Effcctive Paraprofessionals

In scar.hirg for the characteristics of effective paraprofessionals,
two approaches were used.  The first involved examining the characteristics
of paraprofessionals singled out by school principals as being cither
particularly effective or particularly incffective. The sccond approach
was to ask principals and tecachers to namr the characteristics they
valucd most in paraprofescional personncl.

The outcome of this investigation was surprising in a number of ways.
None of the fixed or durable personal characteristics showed up as statis-
tically si nificant. The age, scx, marital status, number of children,
racial or thnic background, income, cducation, previous job experience
or years of residence in New York City were 50t connected with whether a
paraprafessional was rated as "most cffective' or "lcast effective" by the
school principal. T1hesc [iadings suggest that & very bread hand of the
pojulation can be censidered cligible for paraprofessional work.

Theve is a difference in how ¢ffective and incffective paraprofessionals
s, «nd their time. The two groups showed statistically significant differcences
in three respects, all of which are closcly related to the instructional
process. The "most cffective' paraprofessional more often reports significant
information about the pupils to the teact:r, gives dircet instruction to the
pupils, and plans with the teachker. Thi. is in keeping with other findings
of the study. That is, the paraprofessional is considercd most effective
when he is performing rather complex, genuinely scmi-professional dutics
rather than when he is carrying out routine tasks.

Characteristics Named by Tecachers and Principals. oOver 300 tcachers
and 50 principals wer~ asked, "What would you say arc the five rost important
characteristics of an cffcctive paraprofessional?" The results were
extremely interesting. Of the 57 items of personal background and job
history inforration which IED had chosen to investigate--largely because
of statcments in professional literature and previous research on the
subject--not onc was mentioned by a significant number of teachers or
principals as being important. What tcachers and principals selected
vather than age, sex, cducation, cthnic backgreund, and other standard
dewographic variables were pecesonality characteristics. They said
that the important thing abou: a paraprofessional was not whether he
was young or old, Black or White, rich or poor, modestly-cducated or
vcll-educated, but whether he had rhe personality traits that most human
becings tend to value in other human beings. The 1,356 answers given by
teachers and principals showed that the "ideal™ paraprofcessional is
pcrsonable, able to rclate to other people, stable, intcrested, knowl-
cdgeable, and intelligent=--in that o-der.

Most Valucd Paraprofessional Activities. Principals and teachers werce
asked to choose the most valuable iterms from two checklists, one containing
2 sample of classroom paraprofessional activitics and the other containing
a sample of parontfcormunity paraprofessional activitics. In every case
where they could chose between complex and sirple classroon tasks, tcachers and
principals without exception chose the more corplex task as being more
valuable. Principals and teachers chose four identical activitivs for top
Q king: calming an cmoticnal child, going over a paper wilh a child to point
[E l(:‘his errors, preparing simple visual aids, and kevping records, This shows the
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varicty of scrrices cxpected from paraprofessionals and suggests the versa-
tility they must have il they are to succeed. Obviously, these most-valucd
tasks relate closcly to the professional part of the teacher's work, some-
times overlapping it

Principals and tcachers reached almost perfect agreement in the activities
they value most for parent/community paraprofessionals. They may disagree
about some things, but not about what they want this type of paraprofessional
worker to do. The items chosen showed that principals and tcachers arc most
concerned about paraprofessionals helping families with school problems,
then with health, and Vinance problems--in that order.

In closing, it might be ncted that the activity ranked highest for
parcnt/community paraprofessionals by both teachers and principals,
"f{caring complains from parents,”" may be exactly the kind of assistance that
helps explain the enthusiasm of teachers and principals for paraprofessional
services.

Conclusion

Whatever may be wrong with the paraprofessional program, none of {t
can outweigh what IED found about its success. Wherever we looked--at the
kind of people cmployed as paraprofessionals, at the kind of work they arc
given, or at the impact they have on their targets--the program looked
cxtraordinarily good,
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Cuapter 1

INTRODUCTION

This is the final report of an in-depth study of the use of para-
professionals in the New York City public schools, conducted in the 1969-70
school year under an agreement with the Burcau of Educational 2escarch, Board
of Education of the City of New York. The work was authorized by the
Burcau on December 22, 1969, and was performed during the peried January-
August, 1970, by the staff of the Institute for Educational Developirent (1ED)
with the assistance of & panel of outside consultants (See Appendix 3,
f.ooA-2).

The paraprofessionals studied were those funded with ESEA Title I
and New York State Urban Education Quality Incentive Program funds and employed
in "district decentralized” projects. These are the projects planned and
conducted by the 33 individual school districts into which New York City
is divided, ecach districl bcing administered by a district superintendent
and a supporting staff. The steff includes a district coordinator in
charge of special projects such as those employing paraprofessionals.
District decentralized projects are to be distinguished from thosc adminis-
tered centrally by the New York City Board of Education, as is the casc
of projects such as "Physical Education for the Handicappcd" and the “Readiness
Program for Disadvantapged Prc-School Children with Exceptional Learning
Disabilitics.'

General Concept of the Jtudy

The overall concept guiding the study was that paraprofessionals are
(1} certain kinds of people who (2) perform certain tasks and (3) have an impact
on ccrtain of the people around them (including the paraprofcssionals
themselves). DOut of this concept came the three tasks set for the study:

Task 1: To develop a profile of paraprofessionals, giving background
characteristics such as age, sex, ethnic backgroun , cducation,
level of income, and other characteristics related to the
purposcs of the program and to the impacts paraprofessionals
are intcended to have.

Task 2: To survey the nature of paraprofcssional work, determining
what specific activities they carry out, in what kinds of
schools, in what physical locations, and on what time schedule,

Task 3: Teo determine the impact paraprofessionals have on five sig-
nificant target populations: (1) the paraprofessional himself,
(2) pupils, (3) tcachers, {4) the school principal and (5) parents.

O
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1ED had the choice of examining cither tthe procedures used by the
Board of Education in dealing with paraprofessionals or examining instcad
the cffect of those procedures. That is, it would have been possible simply
to interview school officials charged with the paraprofessional program, to
examine recruitment techniques, to talk to tltose people charged with training
paraprofessionals, to study how paraprofessicnals were assigned to teachers,
to study their job descriptions, and to look at othcr features of the system
for dealing with paraprofessionals. On the cther hand, it was possible
to look not at recruitment techniques but at what kinds of people eventually
accepted paraprofessional jobs, to look not at training curricula but at
what paraprofessionals could remember having been taught, to look beyond
job descriptions and examine the actual daily duties assigned to pare-
professionals--in short, to look not at how the system operates but at what
kinds of scrvices it produces. The second choice was made on the assumption
that if the systenr is working properly, it will produce the right kind of
people doing the right kind of work and having the right kind of effect. This
line of reasoning led IED to give limited atteation to how the paraprofessional
program is managed and maximum attention to tho services actually available
to children and their fanilies.

Questions to be Answered

The central purpose of this study was tc arcive at rccommendations
as to what kinds of paraprofuvssionals should be cmployed and what kind
of work they should be given so that they will accomplish desirable ceffecty with
several target populations., In order to accomplish this it was necessary for
IED to determine the objectives of the paraprofessional program, Is it in-
tended, for example, to cause an immediate improvement in pupil acadenic
achievement? Or is a longer-range cffect being sought through having
paraprofessionals scrve as models for childrea of deprived cthnic minovi-
ties so that their aspirations will eventually rise? Arec paraprofessionals
employed to help them gain new skills; or to cause tecachers to change their
classroom methods; or to help pupils acquire knowledge, change their
attitudes towards school, and impreove their sclf-images?

There were also questions about what kine of people arce cmploycd
as paraprofessionals: male or female, rich or poor, Black or White. 1f
onc program objective is to start the unemployed up a carcer ladder, it
would not be usceful to hire persons who foimerly did more complicated
work. Again, if paraprofessionals arc supposed to serve as models to
children of echnic minoritics, yet no paraprofcssionals from those cthnic
minoritics are cmployed, that purpose will not be accomplished. A sinilar
point can be made about hiring paraprofessionuals vho are well-lirked with
their communities if they are expected to stresgthen school-comrwmity
ties,

It was necessary to answer questions aboun the kind of work assigred
to paraprofcssionals. Are they assigned menial tasks or do they draw
penuine sub-professional dutics?  1s their work prirmarily custodial or
chicfly instructional? Will their work tcach them skills which could
lecad to better jobs? Are they given tasks which would rotivate them ta
further education? 1Is there a genuine differeice in the work done by
cducatiormal assistants, family workcrs, parent program assi<tant |, student
aides, and others? .
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There were many other questions as well. Do minority-group para-
professionals get job assignments markedly different from those of other
paraprofessionals? Are better-educated paraprofessionals given more
responsible tasks? Tuo there actually any difference in the day-to-day
work of paraprofessionals hired at different pay rates? How has the
paraprofessional's image of himself--his self-confidence, his expectations
for the future--changed as a result of his work? Arc parcntal attitudes
toward the school more positive if the paraprofessional works in the
classroom rather than if he works in the home and the community?

Determining the Qbjectives of the Paranrofessional Program

Objcctives were identificd by scarching ESEA Title I and New York
State Urban Education project proposals developed by the various school
districts in New York City. These objectives were supplemented by exam-
ining Federal and State doc'ments sctting forth the purposes of the two
funding programs. Additional statements of objectives appeared in
the considerable body of literaturce which has been published on the subjcct.
The objectives derived from these several sources are described in Chapter 2,
"Backgrcund Information."”

Instrument Development, DataCollecticen and Data Analysis

A new questionnai -~ instrument was developed for taking a 100 percent
census of the paraprofes.ionals being studied. The questionnaire sought
information about paraprofecssional background characteristics which pre-
sumably wecre related to job success. The questionr~ire was distributed
and rollected by mail.

A new instrunent was developed to get job descriptions for parapro-
fessionals, including a personal job history as well as daily paraprofes-
sional activities. This questionnaire was also administercd by mail to
once-third of all paraprofessionals being studied.

o gather information about the cffects paraprofessionals were actual-
ly having on varijous target populations, interviewers were sent to 50
representative clementary and junior high schools. At cach school intervicwers
uscd special interview guides with the nrincipal and a sarple of paraprofes-
wionals, teachers, pupils, and parents.

A detailed description of how the several questionnaires werce design-d
appears in Chapter 3, "Instrument Development." Data collection is described
in Chapter 4. "Data Collection Procedures.!" Data analysis is described in
Chapter 5, '"Data Analysis Procedures.”

O
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Findings and Implications

An claborate description of the results of the study and the implications
of those findings for actioca by the Board of lMducation olf the €1ty of New York
appear in Chapter 6, "¥Findings and implications.”

vot all tables of data will be presentoed herein because ot limitations

of space, However, these data are available on request trow

Comparing ESEA Title I and_State Urban Education Paraprofessionals

The Board of Education requested IED to make sub-r.porls for thosc
paraprofessionals employed in district decentralized ESEA Title T projects
and for those cmployed in New York State Urban Education projects. However,
when the projects themselves and the paraprofessionals employed in them
woere comparvd on a number of key indicators, the differences werce so
slight as tu make sub-reports unnecessary. What can bhe reported is
that in the objectives held hy the projects, in the characteristics of
the paraprofessionals employed, in the kinds of jobs they are given,
and in the impacts they proesumably have, there is no noteworthy
difference between ESEA Title I and State Urban Education paraprofessional
Nroerams.

Chapter 2, "Background Information,” recounts the overiap in the
Foderally-cestablished objectives and State-established ¢hjcctives for
cmploving paraprofessionals. A comparison of Nuw ork City individual
proj. ot proposals drawn from the twe programs revealed a similar overlap.
Whereas a typical Title 1 proposal statcd its objcctive as strengthening
"reading and mathematics abilities and skills," a typical Statce Urban
Education proposal phrased its objcrtive as sccking te "provide remedial
veading and math progress.'” Again, .+ Title 1 proposal gave its objective
for pupils as creating a '"better self-image, ethical and moral character,
and self-understanding," while a State Urban Education proposal scid
that its inteition for pupils was to "improve their self-images.”

The sare was true whon the two sets of proposals were compared in
respect to their objective of improving pupils' attitudes toward school
or their cultural awareness. A Title I project plan said that it sought
to "help [suspcndud] pupils to adjust better ta their regular_school,"
while a Statce Urban Education plan said it sought to ”prcilv] potential
for progress.”  In the same way, a typical Title 1 proposal said that
it expected to "orient children to their cultural heritage,” while a
typical State proposal said it sought to "provide cultural expericnces.”

In order tc compare the persoral background characteristics of
paraprofessionals from the Federal and State programs, scven key variables
were sclected from the 35 which had Leen measured. A comparison showed
that those few differences which existed between Title 1 and State Urban
Education paraprofcssionals were quite small in degrec, scattercd anong
scveral diverse characteristics, and did not fall into any consistent
or recognizabhle pattern. For example, the examinatior siow.d chat the Title 1

Q projicts «rploy proportionately more Blacks while State Urban Education
ERIC
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projects cmploy proportionately more Whites in their programs. Title 1
projects employ proportionatcly more people who have completed only grade
10 or grade 11 but also cmploy proportionately more people who have been
to college five years or longer. The State projects emnloy proportionate-
ly more people who have completed only 9th grade but also propertionately
more who have completed four years of collggo. (The reason some college-
educated persons take paraprofessional jobs is explained in Chapter 6.)

Tiie only other distinctions or diffcrences between paraprofessionals in
programs supported by the two funding sources lay in the different distribu-
tion of their job titles and work locations. Title 1 projects hired propor-
tionately more Teacher Aides, Auxiliary Trainers, Family Assistants, and ramily
Workers, while the State programs hired proportionately mere Parent Program
Assistants. More paraprofessionals funded through Title I worked in
high schools, in the oftices of distric: superintendents, and in nonpublic
schools, whercas more paraprofessionals funded through the State program
worked in junior high schools. However, these differences, like all those
noted atoave, were slight and could be explained by chance variation.

The remaining comparisons of the characteristics of paraprofessionals in
the two prcgrams revealed no substantial differences,

The same conclusion was reached in comparing the responses of Title 1
paraprofessionals to those of State-funded paraprofessionals on the
job description checklist. Percentages of paraprofessionals indicating
that they performed the named activities varied only slightly, except in
the case of four activities (out of a total of 175). Each of these four
had a proporticnately higher response from Iitle I paraprofessionals than
from 5tate-funded paraprofessionals. The two wide variations appeared
on the items "“Reporting discipline problems to principal, counselors,
teachers, parents, or others,'" and in "Explaining school rules to pupils."
Lesser differences were noted on the items "Talking quietly to a child
who is upset or disturbing the class,'" and "Listening to children tell
a story they made up, or about what they did over the weckend.'" Once
again, nowever, there is no apparent pattern to these slight differences.

In summary, while minor differences were noticed between project
objectives and the characteristics and activities of paraprofessionals
employed in ESFA Title I and State Urban Educatinn programs, those
differences were few, fell into no clear-rut pattern, and could
be attributed to chance variation. Conscquently, ia all subsequent
sections of this report, the descriptive data presented, the conclusions
recached, and the recommendations made apply equally to both Title I
and State Urban £ducation paraprofessionals without distinction.
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Chapter 2

BACKGROUND INFORMATION

The New Yori Citv schools employed approximately 12,000 auxiliary
personncl in the 1969-70 s-hool year. “they were funded from the following

sources:
1. New York City Poard of Hducation local taz funds.

2. Titie 1 of the federal Elementary anu Secondary Fducation Act
of 1965, as amended.

3. 1he New York State Urban fiducation Prograr.

Approximately 2,500 of the 12,000 were cuployed in djstrict decontralizod
projects. [SEA Title 1 funds supported 263 such projects while the New York
State Urban Eduzation Quality Incentive Program funds supported 130 such projects,
It is the 3,500 auxiliarics employed in those 399 projects who arc the subject
of this study,*

lhe cmployment figure of approximacely 12,000 vejpresents a considerable
expansion in the use of auxiiiary personnel since the program was begun
in 1957. In that yecar, the position of '"Scheol Aide" was creatcd and
introduced under city funding. As the {irst auxiliary personae! to conter
the scheols, School Aides were net given classroom or instructional
responsibilitics, Instead, t'ey were placed under the supervision of
the principal and were assigried to routine work avound the scheol. This work
included relivving teachers of schoolyard dutics and performing other
monitoring tasks, handling supplics and taking inventories, and
assisting in the lunchroem with the distribution of milk and mcals.

With the passage of “SEA in 1965 and in 1968 with the introduction
of the New York State Urban Education Program, the Board of Education
created additional positions for auxiliary personnel. Unlike the
city-funded School Aides, persons cmployed under faderal and state
auspices were regarded as "paraprofessionald' rather than "aides.™
That is, they wrre assigned to teachers and other professional
prrsonnel and asked to perform semi-professional tasks in the clissroom
and in the community, Paraprofessivnals were expocted to affect the
attitudes and achicvement of studints by working with them divectly in
semi-instructional capacitiecs and to affcct them indircetly through
assisting their parents. At the same time, being selected for cmployment
as ¢ paraprofussional was expectud to help a person {from a disadvantaged
backzround take a new intercst in his ewn personal learning and carcer
advancement, and help break the evele of poverty, (To this cnd, in 1967
the Auxiliary Educaticnal Carcer Unit was established by the Board of
Fducation in New Yordy City tc oprrate a Carcer Tadder Program in
cooperation with the Human F.sources Administration and the City
University of Now York.)

O
]EIQJ!: “The discrepancy between the nunber of paraprofessionals originzlly proposed
by project dircctors and the nuaber actually crployed in the projects during

1969-70 is discusscd on page 19,
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Expanding «xpectations for what auxiliary personnel could accomplish
were ac~ompanied by an expansion of job titles and job descriptions for
paraprofessionals. The Board of Education creatud four kinds of
paraprofessiona’ poxitions for the classroom and three kinds for worl
with parents in 'ocal communities, plus onc training position. Tle
¢ight positions and the general dutics of vach were as follows:

1. Educational Assistants were employed to nelp classroom teachers
plan and conduct lessons,

2. Educational Associates were given duties similar to those of
Educational As.istants, but with somewhat greater responsibilities,

3. Jtudent Aides were employed to help younger children with homework,

4, ‘feacher Aides were appointed to assist classroom tcachers in
routine, non-professional tasks.

5. Family Assistants wcre added to school staffs to visit homes;
assist fami.ies with their housing, income, health and cducation
needs by identifying local agencics that can assist them: and
¢ncouray: parcntal participation in school activities.

6. rFamily Workers were added for functions similer to those of
Family Assistants, but with additional duties in recruiting and
registering children, escorting them to and from school, checking
on ahscntees and doing related work,

7. Parent Program Assistants were cmployed to plan and coordinate
the activities of Family Assistants and Family Workoers,

8. Auxiliary Trainers were also brought in to assist in the
training ~“ paraprofessionals and the management of their work.

(See Appendix D, p. A-4 for a copy of the Board of Education's
Paraprofessional Job Specifications and Salary Rates for 1969-70,)

Objectives of the Progran

As with many programs in cducation, the purposcs of cipleying
paraprofessionals are not always clearly articulated and explicitly sc.
forth in wri:ing. Fecause the use of paraprofessionals in wuw York
City might share some unstatced purposes with paraprofessional progranms
clsewhere in the nation, it scemed Jdesirable to review professional
literature on the subject to ascertain the generally-held purposes. 1ED's
review indicated that paraprofessional programs arc intended to affect
the behavior of five different target populations: pupils, teachers,
principals, parcnts, and paraprofessionals themsclves., The following
objectives are commonly mentioned for cach of the five tarpets:

1. ‘Pupils will be given more individual attention in the classroom,
Morvover, pupils will be piaced into contact with capable,

o respected members of their own ethnic proups so that pupils can
[E l(: rodel their behavior after the behavior of these cespected persons
As a result, it is hoped that attitudes of pupils towaid school will

ir;. wve and their edhievement will increase.



2, feachers will become betrer able to manage teaching conditions

and pupil behavior in their own classrooms, and will thereby
affect pupirl achievement, Morcover, tcachers will relate better
to parcnty and coyxmunity members in innev-city settings and by
so doing will indirccetly influcace pupil achicvement,

3. Principals wil! fultill their long-standing nced to incresse
the size of the school staff and the quality of schoal scrvices
in inncr-city schools. 1In addition, principals will strongthen
and cxtend their relations with parents and with the
surrounding communities.,

4. Parcnts will csteblish more ceffective linkages with the schools
because thoy will be better able to relate to uneighborhood para-
professionals than to other schoel personnel, many of whom live
elsewhere and come from a different cthnic and cultural background.
In addition, parcnts will profit from the assistance of parapre-
fvssionals who give them coursel while scerving as semi-professional
social workers.,

5. Paraprofcssionals will profit from the income they realize through
cmployment ) will Zmprove their self-respect through carrying
out important tasks, will incrcase their cducation thronugh
training associated with paraprofessional work, and will
begin a pattern of upward carcer mobility,

Prosumably, succeeding with certain of these targets is intermediate
or instrumental to succeeding with others., That is, the purposc of
changing the roles and the Schaviors of teachers and principals is so
that they will in turn have a faverable cffect on the other three
target populations. Similarly, the primary purposc of changing parcental
hohavior is to produce ar cventual change in pupil behavior, although
there is some direct benefi: to parents themselves, The two ultimate
targets appear to bl paraprofessionals and pupils, with the latter being
the more impertant.,

Arthough they do not list specific objectives for cach target
pepulation scparately, th: guidelines of both ESKA Title T and the Lew
York State Urban Education Program rccognize the following multiple
objectivea:

1. i-prove both the academic achicvement and the social and
personal growth of the inner-city pupil.

Increase the involvement of parcnts and citizens of inner-city
reighborheods in inproving the teaching and learning process.

ro

3. (ive vecoguicion te persons indigenous to inner-city uneighborhe s
by placing them in visible and significant paraprofessional

rolus,
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The Guidelines for the New York State Urban Education Program, for cxample,

mention paraprofessionals as ovne of five resources [or urban cducation:

In the education of children, great importance may be placed
on identifying and training indigenous talent to scrve in
professional and paraprofessional roles in their own or
similar cowmunities., These persons have expericnced the
problems of the disadvantaged and thus have the background
to help in the learning process,

Similarly, a typical objective of ESEA Title 1 is clearly reflected
in ore New York City project proposal which recognizod the poteutial
scrvice of paraprofessiorals in thesce words:

. . to attack rcading retardation in the home through
community people who themsclves are products of the culture
of poverty and who are wilting to try to break the cycle

of poverty by developing and operating programs which will
strengthen fundamental skills of children, especially in
reading,

Having cxamined the generally-held purposes for paraprofessional
employment in the professional literature and in the federal and the
state puidelines, IED made a careful study of the objectives listed in
New York City district decentralized project proposals, Although
pupils, teachers, principals, parents, and paraprofessionals themselves
were all mentioned explicitly or implicitly more than once, over 807 of
the project proposals made clear that their primary target is pupil
behavior.  They said they intended to affect pupil behavior in onc
or more of the following ways;

1. Academic achicvement
2. Attitude toward sclf
3, Attitude toward school

4, Cultural awarcness

ccope of the Program

Paraprofessionals in district decentralized projects are widely
scattervd throughout the city appearing in all five boroughs and in nost of the
33 ci'y school districts. The 2,802 paraprofessionals eventually
sclectod for inclusion in this study worked in 444 different schools
buildings. (lhe discrerancy between the 2,802 Tigure and the 3,595
piraprafessionals who were eligible for study is cxplained on page 31 )

‘ihe number ot district decentralized ESEA Title 1 and New York State Urban
Fducation paraproiessionals scrving in any one building is rvlativvly small,
Only one-third of the 444 schools cmploycd 8 or more of thesc paraprofession-
als in 1969-70, Most paraprofessionals are assignid to clementary school.
with a few being assign' d to junior high schools. Very few

rork at the scnior high level,  Almost all are orploved fn public school

)
]: T(juttings; few are assignued to nonpublic schools,

AN
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There are few ESEA Title I or New York state lUrban lducation
projvcts which provide paraprofcssionals as the sole service to
schools. In most cascs, paraprofessionals are cmploved os one of
several simultancons offorts to improve instruction. Concomitant
scrvices include the addition of services such as professional specialists,
addicional training for ivachers, extra materials and equipment, spucial
cultural eppertunitics for pupils, and so on.

Fower Paraprofessionals Emploved in 1969-70 Than Proposcd

Now Yordk City Board of Educatiean officials had eeeir o+ 1 that IED would
find approximately 6,000 pacaprofessiona’s caploved in o rict decontralized
prograss throughout the ¢ity. 1ED condurted a scarch of approximately 95
percont of the New vork City district decentralized projuet proposals which
were funded in 1969-70 under ESEA Title I and the New York State Urban Education
Programs and found that the project directors who wrote thesc proposals
iloped to hire approximately 5,300 paraprofessionals. This scarch confirmed
the Board estimate of 6,000 as being a reasonable figurce, inasmuch as the
95 percent sample would lead to an estimate of just over 5,700. Howover,
both these estimated figures can be contrasted rather sharply with the
3,595 paraproicssionals who were actually on the Board of Education payroll
in January, 1970, according to the Board of Education records. (The Board's
Payroll 743 listed 2,802 paraprofessionals and the Ficst National City
hank's payroll for Districts 7, 12, and 14 listud 793 paraprofessionals
¢mployed in district decentralized programs, for a total of 3,595.)

Evidently the schools were not able te employ as many paraprofessionals
in district decentralized programs as the project directors anticipatdd
when they wrote their proposals. There are scveral possible reasons

for the discrepancy hetween the number proposed «nd the number cmploycd:

1. Projvct dircctors ray have been too cptimistic in e¢xpecting
to find interested candidates for all the available positions,

2. The qualifications for cligibility may have been set so high
that not enough candidates could meet the requircments. That
may have been the casc in some dfstricts but not others: the
data de show, for cxample, that some :chools emploved parapro-
fessionals with minimun educational qualifications,

3. Planncd programs may never have gone into full operation. 1t
is not uncormon to {ind, for a varicty of reasons, that projocts
cannct be ronducted on the scale eoriginally envisioned., 1t nmay
be that some schools whicly projected a progran erploying ten
paraprofessionals found that the program iiad to be operited o
smaller scale and could a%sorb only six paraprofcussionals.

Project dirvctors may have dvcided ta shift their funds to other
svrvices rather than to erploy the number of paraprofessionals
oripinally plannvd.

£~

Whatever the reason, the average district employed fower than 65 percont
of the paraprofes<ionals it originally intendcd when the project proposals
Q  were written,
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Chapter 3

NSTRUMENT DEVELOPSENT

—

1ED made a thorough cxamination of the professional litcerature
dealing with paraprofessionals in a scarch for cxisting instruments
that would be useful in this study (Sce Bibliography, p.101.) Although
Bowman and Klopf (1969) and a fow other sources otfered material such as
checklists of puraprofessional behavior, none of them seemed comprehrusive

enough for the multi-taccted New York City paraprofessional program. IED
turited to its Advisory Committece fov assictance with the problem, rcceived
and pursucd its sugges.ct but still could find nothing suitable.

Consequent ly, while drawing heavily upon the available studivs both for
ideas and for specific items, IED devoted considerable cffort to creating
apew Instruments. That process is detfailed Felow,

Census Instrument Development

The Census questionnaire, "iBackground Tnformation on Paraprofes-
sicnals in the New York City Schoels,” containca questions about the
age and sex of paraprofessionals, their place of barth and residence,
family status, family income, number of dependents, whether head of
household, education, previous occupation and any supplementary current
occupation, the cthnic backgrounds of the paraprofrssionals and the pop-
ulations with whomn they work, and any formal community linkages the
paraprofessionals might have. (Sce Appendix M, p. A-43.) The
paraprofessional characteristics chosen for study were those which TED
had soe reason to believe were sipgnificant, as expltained below.

Scven Key Varighles., Seven characteristics of paraprofessionals
were singled out repeatedly in the literature as tlought to be associated
with successful programs, cach for a somcwhat different rea-
ron., The sceven, ranked roughly in orler of importance, were these:

(1) ethnic background of the paraprofessional, inasmuch as one objec-
tive is to assist ethrnic minorities; (2) cthnic background of those
served by the paraprofessional, because a matching background cuhances
commmunication and provides models of success; (3) income, since onc
purposc is to supply income to the poor; (4) education, cither because
the wel! educated make good assistant tcachers or because the poorly
educated can be stimulated to aspire to further schooling; (5) number
of children, since experience with children can make the paraprofes-
sional both sensitive and steady in handling tbem; (6) links with the
community, in view of the common expectation that paraprofessionals
will bring school and parents closer together; and (7) previous job ex-
pcrience, because reliahility as well as skills are by-products of
carlicr jobs. References to these and other variahles chosen for study
appear in the review of the literature which follows below,

Much of the paraprofessional literature shows that age and sex are
important characteristies to consider when hiring paraprofessionals,

O ‘ Fattenberg(19068)y in her propress report on a New Carcers progura
[E l(:quizud abou? age, and Bowman and Klopf (1969) in a study of the uses
26



of auxiliarivs in Berke ley. California, asked about age and sex.

sehmais' (1967) written application for nonprofessional vmplovees

also asked age and sex. Knop ([9€9) collected data for age and sux

and concluded that women and older enrellees performed better as Noew
Carcerists. lLarson (1969), in determining a profile of cnroilecs who

had left New Careevs, oxamined age and sex and found that the women who
dropped out were significantly vounger than the women whq rumaimgd iﬁ

the ,rogram. Although Pearl (19065) reported that the Phlladw¥phxa board
of Education sclected aides who were older and wore mature, HlttunhogSS‘ﬁ
(1969) found that aides of any age can function cffectively, Shipp (1967,
after reviewing a survey by the NEA Fducational Rescarch Service, noted
thot the aide was typically a4 wature wonan.

Questions about the paraprotessionals' marital status and the num-
hers and ages of their children are frequently asked in studics of para-
Frofessionals' characteristics. Larson (1969) cexaminced marital statnus
and number of children in her study of New Carcerist dropouts, Knop(1969)
reported findings for marital status and aunber of children, and Bowman
and Klopf (1969) showed that macital status and aunber of childroen were
factors in using auxiliarics in Berkeley, Califosrnia.  Schaoais (1967)
asked about marital status in selecting paraprofessionals, Wattonboerg
11968) also asked about marital status, Shipp (1907) found that aides
often have cbdldren of school are and Rittenhouse (1969) found programs
which requived that aides be parents of c¢ivildren din the district or
school,

There is ample sapport in the paraprofessional litcerature for ques-
tions about sourccs and amount of income, the number of dependents and
whether the paraprofessional is the head of his houschold, Rittenhouse
(1369 noted that family income Lelow a cortain level was requived for
cmployrent in many ESEA Title I proprans.,  Smith (1968) found low income
to he one of the qualifications for paraprofessional cducational assis-
tants, Wattenberg (1968) stated that low incore aides or workers who help
the middle class professional in relating to a variety of minority ~roups
would improve services (o those groups. Bownan and Klopf (1969) hypothe-
sized that the use of low-income workers as auxiliory personnel would
result in a varicty of positive outcomes., Kaop (1969) was intcrested in
prior means of support (welfare or sclf-support) as indicators of incone
level,  Larson (1969) found that those who remained in the pro,ram, on
the average, have more people in their houscholds and were rore often
the heads of their households, Wattenberg (196S8) was also intevested in
who waz consideored the head of the houschold, as was Knop (1969),

fescarch on paraprofessionals has also been concerned with
theiv cducatien and occupational historv. Knop 1409
Larson (1969), and Wattenberg (1968) asked about the highest level of
cducation completed and Smith (1963) reported that a position as cdu-
cational assistant requircd a high school graduation or satisfactory
cquivalency.  Paraprofeszionals cmpioved in the bay City, Hidhizan esperizent,
as reported by MeClusky (1956) , wore requirdd to have at loast a high
school diploma. A National Education Association survey (1966) reported
that whilce there were no cducational requirerents for sere aides, rost
were required to have at least a bhigh school cducation and sore necded

O
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a coliege degree, Rittenhouse (1969) stated that while aides with vary-
ing cducational and work cxpericnces could function in an effective man-
ner, a high school education or its equivalent was the most common cduca-
tional requirement,

In discussing work experience, Pittenhouse (1969) noted that many
aides had no previous cmployment and that while expericence was nol re-
quired, any previous work with children was considered a positive factor.
Schmais (1967), however, found that it was desirable to ask nonprofes-
sional cmployces about previous jobs. Larson (1969) obtained the occupa-
tional history of those who left New Carcers and hev results demonstrated
that dropouts tend to have been previously unemploved or cmployed in
jobs more skilled than the New Caveers position. Knop “1969) atso
inquired about previous permancnt cimployment.

The literature also indicated the importance of the cthnic
background of the paraprofessional and the population he is employed to
serve.  Auxiliavies in Berkeley, California, according to Bowman and
Klopf (1969), were asked abou: their cthnic background, as were the New
Carcerists who participated in Larson's study (1969). Knop (19269) also
obtaincd data on the races of those in his study, as did Wattenberg
(1968)., Pearl (1965) cxplained that members of a minority group cmployed
as paraprofussionals can often serve as respected nodels {or children from
the same background.

The paraprofessional literaturce recognizes that paraprofessionals
often live in the neighborhood of the school, Pearl (1965), Humphrey
(1966), =mith (1968), and Rittenhouse (1969) ali agrece that paraprofes-
sionale typically come from the immediate community,

Other Variables, Although the pavaprofessional literature did not
provide a basis for asking about place of birth and childhood residence,
it was reasoned that a paraprofessional program might rerve to assimilat.
low-income neweoriers, especially the merbers of ethnie minorities, into
New York City by coploying them in the schools.,

As o ipaicatod carlicr, while no existing instrument scemed suitable
in itz entively to aclicve a description of the paraprofessionals in luw
York Cily, a great deal of material was drawn from the paraprofessional
literatare, Unitad States census docurients also proved valuable in su -
gosting categorivs, formats and wording,

In aldition to ideas frem the professional literature, IED discus-
sions with the Board of Education Office of Business Affairs and the
Paraprofcssional Payroll Unit in that Office as well as with the Office
of Persoancl, and the Auwxiliary Educational Carcer Unit produccd
information about paraprofessionals which contributed items to the
Census instrument,

The Census instrument was tested in several drafts at Louis D.
Brandeis High Schonl in Manhattan and at P,s5., 9 in Manhattan and was ve-
viscd after cach test, 1he final forn was revicwed and approved by
the Acting Dircctor of the Burcau of Fducational Research at th: hoard
of Fducation,



Job Description Instrument Deve lopment

The JJob Description Instrument, "Jol Descriptions for Paraprolcssion-
als in the New York City schools,"” was Jdivided into two scections: (1) job
histcery and work setting and (2) spocilic job aclivitics. (S.¢ Appendix M,
p. A=51.)

The first scction dealt with three arcas of the paraprofessional's
background and job, The first arca, titled "Your Job Hictery and Training,'
included questions about previous pavaprofessional titles: type, amount
and duration eof training; and academic courses taken during 1969-70. 1he
second arca, headed "Your Present Paraprofessional Job,'" was concerned
with the Pours and locations ol work, the type and quantity of suporvision,
the languages used and the . shjects taught on the job, The third arca,
titled "Your Neighborhood," was Jdesigned to ascertain the jaraproression-
al's informal contact with the community around the school when not on the
job, It included questions about the length of time in the neighborhood,
church associations, and the number of people met informelly whil~s out
shopping or walwing in the wighborhood,

The sccond section of the questiounaire was a chock ist of possible
paraprofuvssiorn |l activitics, In developing the activity clecklist, IED
svarched the literature both {ov possible itcms and for possible categor-
ivs of items. DBoth Rittenhouse (1969) and Bowran aad Klapf (1969) in
theiv nationwide surveys of paraprofessional prograns were able to dis-
play a number of different lists of activities which had bcen assigned
to paraprofess.onals, Rittcenhouse presented a list of irstructional-re-
lated functions appropriate for a majority of aides, lHe also displaycd
survey results from California schonls which indicated that clerical as
well as tutorial activities were frequently performed by peraprofessionals,
Many of the activities Rittenhouse listed were divided acccrding to
whoether they took place at an clementary or high school level,  Qther
studics which were helpful in providing activitics to include in the job
doscription checklist were McClusky (1956), National Education Associa-
tion Rescarch Bulletin (1967), and Herman (1967). The New York City
soard of Education Parvaprofessional tob Spocificotions woie also helpful
in providing itens for the choecklist.  (Sce Appendix Dy, p. A=40)

Lhen an ettenpt was made to cluster and categorizc th: collected
activities, the available rescarch was less helpful, lowever, Bawran
and Klopf (1269) suggestod three possible clusters. Cluster I consisted
of Tunctions relating to and supporting instyruction (for both affective
and copnitive lcarning). <Cluster 1T consisted of task-oricnted functions
(vope, clericat, ronitorial, escorting, arnd gencral routin Juties),
Cluster 11T contained Tinctions which were deor>1 inappropriate or of
qu- stionable value whoen performed by an auxili vy,

Balter (1969) atszo identificd throe areas of paraprofessional behov-

ior: (D) diveetly instructional, (2) indivectly instructional, and (Y
non=instructional., Smith (1968) uscd the same catexories, but designat.d
them as (1) dircctly instructional -- ¢,g., instructing large groups,
instructing smail groups, and instructing individuals; (2) indircctiy
instictional -- ¢,e., prvpaving instructional aterial, testing ov test
scoring, distrihuting instructional ratoerials; nd (3) nen-instractienal
O
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¢.g., clerical, nonitorial, housekcceping, social~cmotional support
activitics, and handling interruptions.

It becane cvident from a study of the literature and from thinking
about the preblem that the paraprofessional activities could have been
catecgorized on the basis of relation to the instructional proccss,
intended outcome, group size, location, or any one of scveral other dimensions.
However, no cxisting set of categorics scemed fully satisfactory for
classifying paraprofussional activities. Therefore, a new sct of catcgorics
was developed.

Fivrst, a division was made between activities which presumably would
be cngaged in by classroom paraprofessionals (represented by the follow-
ing Board of FEducation position titles: Educational Assistant, Educa-
tional Associate, Tceacher Aide, and Student Aide ) and wctivitics
witich presumably would be cngaged in by parent/comunity paraprofessionals
{ropre=onted by the following Board position titles: Family Worker,
Pamily Assistant, and Parent Program Assistant),

Ciissifying Activities of Classroom Paraprofessionals

To begin with, a simple classroom working cnvironment was assumod in
which a class of children was being taught by a single profcssional, who
worked without any help whatever, as would have been the case in the days
of onc-room schools. Under that simplification, the distinction between
"professional" and "clerical™ tasks automatically disappeaved, since a
task could not be identificd as "clerical' unless clerks were available
to do it,

It was then assumed that the typical teaching act would follow a
chronalogical scquence, with the teacher planning an activity, preparing
to carry it out (and later concluding the lesson), prescenting information,
assiguing work to pupils, condu:sting recitation, testing and cvaluating
pupil lecrning, reporting information about pupil achievement, and kvcp-
ing recerds. This vicw of teaching provided a sct of fairly diccrete

categorics for subdividing the teaching act,.®

*Assuming a onc-coom school with a teacher-deminated zlassroom and a stop-by-
step teaching ac: may scem to be taking an over=simplificd and even old-fash-
ionvd view of tcaching, Tt may not scem to fit a modern self-~instcuctional
setting where, with guidance from the teacher, the pupil does his ovn plan-
ning, assigns work to limsclf, and evaluates and reports on his own
perforance.  But the clements of the teaching act are still there, cven it
perfomnd by the pupil for himself, And {t was esscntial for 1ED to pet

some conception of teaching which was simple enough to allow for subdivi-
sions; otherwise the work of the paraprof srional could oaly le described

as "tecaching,'" 1In short, the sct of categories chosen allowed the work of
paraprofcssionals to be classified -- without saying that tcachers and

cven rupils may not be performing similar acts,

O
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Morcover, it was assuncd that while carrying out such a typical sc-
quinee of steps, the teacher would also necd to control 1
by supervising their work, establ?shing pattorns of discipline, caring for
papils physically, and comforting them whoen upsct,  This line of roaa;n:nu
fed to the creation of the following categorics for classifying the nctiv&-
tivs of classroom paraprofessicnais: T

and care {or pupils

Pianning
Preparing/Concluding
Presenting Information to Instruct
Assigning

Conducting Recitation
Testing and Lvaluating
Reporting Information
Keeping Records
Supcervising
Disciplining

‘hysical Caring
Conforting

Ttems previeusly collected were then placed into tle categories. A fow
new Jtems were written and many were reworded. The results werce as follows:

The Plannin, catepory contained those items in whigh the paraprofessional
was involved in choosing and organizin, futmre activities, This could have
bheen a job as compl-x as that represented by the questionnaire item, "Plannine
classroon activities with the teacher on a daily, weekly or long-range basis,"
or as simple as that represcented bv the item, "Organizing recess time intoe
directed games and activities."

The Preparing/Concluling catepory was desined to contain those activi-
ties by which paraprofess wmals make irranuzements [or an event or perform
clean-up work afterwvard., This catesory became particularly large since it
hal! to cover a wide range of situations in school offices, the school libracvy,
the classroom, and locations catside nf school, Thus "Cutting stencils ana
ather duplicating masters' and "Catalc wuing and filing books" were placed
in tnis catecory as were "Preparing questions for students' tests" and "Help-
iy the teacher malie arranzenents fov a trip,"

Presenting Tnformation to Instruct contained direct instructiconal pro-
crsses and included items like "Fxplainine school rules to children" and
"Prorauncing and spelline new words for children.” :

Assapuning covered actions vhich delezated a task or area to a pupil and
included "Assigning classroom iabs or responribilities to students” and "As-

sfuninsg students Lo scats or work arcas.”

Conducting Recitation was the category for activitics during which stu-

dents eoxhibited their knowledpe or skills, It held activities in which stu-

O
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dents spoke and participated and were not simply acted upon, Typical items
in this category were "Playing learring games with pupils (such as rliyming,
guessing and finger games)' and "Listening to children tell storics.”

the category of T2sting and Evaluating contained those activities in
which the tcacher or the paraprofessional reviewed the pupils' work., Some-
times this involved no morc than '"Correcting workbcoks, homework papers,
ete,” In other cases, the activity was more complex, as "Corrccting and
grading essay tests,”

The Reporting Information category was designed to contain those
activitics where information was passed from one person or population
to another. Examples are: '"Reporting pupils learning problems to the
teacher™ and "Taking records to the office.”

Keeping Records included items on the kind of records a paraprofes-
sional might deal with in her job at the school: office records, library
re.ords, classroom records of performance or attendance, etc.; cramples ave
"Filing cards for books in the card catalog,'" and "Keeping attendance re-
cords in the eclassroom for every day."

Supervising was thoupght to be a standard pavaprofessional activity
and contained all those activities wiere the paraprofessional was moni-
toring pupil behavior. These activities, like many of the others, took
place in several different locations: the bus, the hallway, the library,
the classroom, etc. '"Accompanying students to the library,' and "Super-
vising pupils in the cafeteria' were both classified as Supervising acti-
vities.

The Disciplining rategory was designed for any actiens in which
paraprotcssionals reprimand »r punish students when they are misbehaving
or violatiny schonl rules. '"Stopping arguments and fights" was scen as
a typical disciplining activity as was "Keeping a pupil after school.”

Physical Caring was defincd s those acticus which in a standard
and routinc fashion took carc of a c¢hild's health or appearance.
"Weighing and measuring a pupil f{cr health records," wis one Physircal
Caring item. "Helping childron and vndress' was another.

Coaforting, on the other hind, <uatained those actions in vhich fthe
paraprofessional was soothing a child who wo . too upsct to functi..a with
the rest of the class; for cxanple:  "ialling quictls to = ¢b 7"1d who
is upset,'

Geaerating and Classifying Activitics of
FaronthmmmuniLy Paraprofcssionals

Although the professional literature provided an occasiuvnal refer-
vnce to parsyprofessionals who serve in the community rather than in the
classroom, as in the Rittenhousc (1969) observatiorn that aides sometines
scrve as social workers, there were few explicit descriptions of para-
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professional activitics and no insuruments, lherefore 1ED found it
necessary to originate checklist itews,

The parent/community paraprofessional, as stated carlicr, was to
be different in several significant respects from the classroom parapro-
fessional, In addition to working with the children, she was assumed so
be spending mueh, if not most, of her time with the parents of scheol
clooldren,  Sto presumably would also work not only with thie school hut
also with othor agencivs in the comunity,

the parcut/community paraprofvssional was concvived of not as a
Leacher but instead as a subprofessional social worker, linking the nceds
of school children and their familics to the resources of the school and
other conmunity agencics.  She would answer the questions parents or stu-
dents might have about the rules and scrvices of the school and other
agencics and she would inform the school and the agencies about the weels
and problems of parents and students.  She would be, in short, "a lirker,"
making sure that services reached thosce who might not otherwise have known
T to et them,  She would, for instance, ramove languape barriers between
professional persounel and the comnunity residents by translating for both.

This wenceral conception provided 1ED with a very productive analytic
sunecme wLich guided the creation of both categerics containing and items
describiag possible activitics of parent/community paraprofessionals. The
schome envisions that the paraprofessional could perform five functions for
four tarpets (clients) in the six arevas of concern using six modes of
coimtaic.tion, for a total of 720 possible activitics, (The model appears
an che following page.)

As a linkor, the paraprofessional could perfona the following fiwv
functions: (1) Colluct Informatien, (2) Record Information, (3) Give
Information, (4 Match Familices Needs and Qutside Resources, and (5) Instruct
P.eiilivs in How to Duplicate Outsid: Resources at Home, She could per-

form any one of the first four functions while working with any one of

the folliowing four targets (clients): (1) Students, (2) their Familivs,

(3 their school, or (4) Other Agencics.  (The {ifth function could b
perfomed only for the family). sh: could deal with any onc of the
folloving six concerus: (1) Scheol and learning Problems, (2) Health,

(3» Finance, (4) Polico and Legal Issues, (5) Lmployment, or (6) Housing.
Final'y, she might use any one of six nodes of communication! (1) Alcend-
ing Moetings, (2) Conducting Intervicws BWhich Do Not T-le. Place in the

Home, (31 Making Phone Calls, (4) Visiting llones, (3) Reading Brochures,

or (6) Writing Anncounceronts,

)
4

This conceptual frarcwork alloved TED to ranufacture highly con-
trolled iteos dn whidh t0e functione, targets, and the concerns were all
specific T, he meles of cormunication were not fncluded in writing the
ites sinee they weuld have made the Tist too long, A question about
the v ode ot communication generally usod was asked at the end of the
checkiistor A typical ites, "Hearirg corplaints from parcats about
probloms thev have with the school,™ was creatod by including the function
A ColTecting Inferiation (MHearing corplaints™) and Lhe target of
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Familics ("frem parents') and the concern ("about problems they have with
the school").

Not all of the possible combinations were pursued where tney were unlikely
or unnccessarily repetitive, or, as in the casc of the commwunication modes,
where the inclusion would have lengthened the checklist beyond the toler-
ance of the average respondent, This was true in the sccond and fourth
functions, Recording Information and Matching Family Needs to Outside Re-
sources.

In the former, vnough items were produced to indicate whether the
function was taking place without covering all the targets or problem
arcas scparately. One item covered all the problem arcas: '"Keeping
lists of prople vou can call about health, employment, heusing, wella:e
or icgal problems.' whercas a second item dealt with the target populia-
tion: "Reeping records of namcs, addresscs and teleplione numbers of
families you work with,"

Matching Family Needs to Qut:zide Kesources, however, presecnted
problem in that, whether the family was "matched" to the school or the school
to the family, esscentially the same item resulted. thus, in the case of
matching items only one sct was crcated to cover both the child and his
family as well as the scheol and other agencices,

The five function categories were defined in the following ways:

Collecting Information coasisted of those activitics in which the
paraprofessional talked with the various targets and learpned from the-
what their problems, concerns, and questions were, and, in the casc of
tihe school and other agencics, what services they had to offer, or rules
they wished to communicate. Jhis category included ruch {tems as
“Heariag complaints from parents about problims they have with th
schiool," and "Finding out what proerams the school has for suspenddd
students,”

Recording Information was the intcrmediate step in the logical
process of collecting and c¢ventually disseminating information., COnec
the parvnt/community paraprofessional knew what the needs of parents
were and what resources the school or other agencies had to offer, then
she would presurably kcep files and records of that inforimation. Con-
seguently the checklist include 4 such items as "Keeping recerds of
prare s, addrosses and telephone numbers of families you work with' and
"K-oping a file of locai doctors, health clinics, Mudicare and M dicaide
rulvs or other health information.”

Giving Information was defined as the third step in acting as «
linker. Once the paraprofessional had lcarned about the needs and re-
sources of the four tareets, her next obligation presumably was to
share that intorvration with those people who would benefit from know-
ing what she has learncd. Thus, once she had heard “Complaints from
parents about problems they have with the school,” and recorded the
nases of parents she has worked with, she then "Supgpes.s to the school
vayvs o provide parents with cinront infori-ation on Beard of Fducation
pelicvies, vicction of local  zhool bheards, or other school matters "

O
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The fourth functien, Matching Family Needs to Quiside Resources,
was thought of as going one step beyond simply collecting, recording
or giving information and procecding to the point wiere the parapro-
fessional arranged for the family actually te utilize school or agency
services., Somctimes this would involve no more than setting up an
appointment, as in "Arranging a yucting with a social vorker and a family
having trouble with their welf{are payuents.'”  On other occasions,
pavaproicssional would‘hulp to deliver neoded services, as in G item
"oking arraagements with the school staff for a pupil to roiceive lunch
Tavey.'

the

Whercas in the first four functions the direct object of the action
could have been any or all of the four targets--ihe child, the family,
the school, :nd other agencies--the fifth function was limited by dofi-
nition to the child and his family.

Instructing Family in How to Dunlicate Qutside Resources at Home
consisted of those paraprofussional activities in which the parent/com-
munity worker acted as a teacher for the students or their parents,
woulc irclude such actions as "Irading
buys in c¢lezhing, food or hot  wares,"
how to dress on a job, show up on time

This
ideas with familices about good

and "Discussing with a student

and keep a time sheer.”

Pilot tc.cs of these five categorics for functions revealed that a
sevics of linkages often developed during social activitics, These ac-
tivitics were arrarged into twe sub-categorics: once involved formal
socializing, which included plays, assemblics, carnivals, providing
refreshnents at mectings, ete,, while the sccond included the casual
cvervday wmeetings which take place arong people who live or work in the
same area,

The first concept, Formal Socializing, was represented in the check-
list by such items as: "Making refveshmonts or decorations for a

schoul

plav, a mecting, or special progran'’” and "Organizing a school party or

fair: gotting cfreshments, hiring a band, sctting up vxhibits or rides,”
¢ & ’ ! ’ &

The second idea, casual infornal conta. | was represented by ques-

tions in the sceetion entitied "Your Neighbornood" located at the end of the
first half of the Job Description guestionnair-c which was discusscd cavlier

Instrunent Design

Both the itums which had been gencrated under the slassroom
paraptofessionnl categorics and those itams wiich had boen develepod
with the parent/cormunity paraprofcssional rodel woere scrambled into
a 175-item checklist, This was donc deliberately to liscover whether
any rea’ distinctien in dutics cccurred among the paveprofessionals
who are vmployed under ¢rght diticrent job titles apd presumably do
differont kinds of work, The checklist was printed with four colusn-
to indicate the frequeney woth which the activity was porformed: Nover,
Onc~ in a2 Whilce, Fairly Oftea and Vory Ofton,

The catire questionnaire was toestod on successive vocasions
at Poso 9 in tHanhattan and at Pus, 57, also in Maahattan., Eadh pilot
rosulted ia siraificant rovisions and helped to shape the fiaal

O
EﬂzJ‘:ﬁ(wn:ir\.

I
30



O

ERIC

Aruitoxt provided by Eic:

37
22

The firal form of the Joh Duscription instrument was cxamincd and approved

by the Acting Dircctor of the Burcau of Fducationdl Research at th. Board of
Fducation.

Impact Testrument Developoent

A major purpose of the in-depth study was te discover the impact

of the paraprofessional program oa five target posulations: parapro-
fvssionnls themscelves, pupils, tevachers, principals, and parents.
For reasons given vls.owhere in this report, IFD became convinced that

with

a Decertber 22, 1969 contract approval date aund with schools c¢los-

i in June, 1970 it would net be possible to take actual neasurcments

of arowth in pupiis ‘as by compariug achicvement test scores) or in otherx
targe t populatioas (as by giving attituf 1 gquestionnaires before

aid after paraprofuessionals arrive). Ioastood [ED decided

to ~rcarch for vvidence of impact by talking with the five target
populitions themselves., There were several reasons jfor this decision:

(1) the rtarget populations arce the most frequent obscrvers of parapro-
fvssjonal activitics, (2) unlike !ED, the target populations could

mare

"hofore-and-after' obscervations because they were on hand Pofore

amd atter the paraprofessional progran started, (3) as the targets,
they would be best able to explain how they had been personally alffcct-

by . the progrvan, (4) the outcomes of paraprofessional activities are

so rultiple and diverse fhat intervicws offcr the best chance for gath-
erine the full vange of dara necessary to judge the program, and (5)

i

ing sinilar quostions of several obscervers otfercd the chance of

cross-checking their impressions about the program., Accordingly, a
alan was developed for sending teams of field intervicwers into schools
to Lalk with paraprofessionals, pupils, teachers, principals, and par-
ents,

It

intervicw puides had to be developed for cach target population.

seemed best o to structure the interview guides too closcly, but

Lo vquip interviceors with general questions which would stimulate

sponidents to reveal what thoy thought was mosit important about the

saranrelvssional jropram. In addition, it sevmed wise to make cach
quostionnaire fairly rodundant in order to cross-check nswers and to
nake the group of questionnaires deliberately overlapping so that cach
taryet populatior could give its views on a set of topics cowmon to ali.

T

als
the:

HaoU, p. A-B9 fo. a complet: sot of Impact dnstrusents.)

Appen
After making an initfal distinctien between classroom parasrofessio
ana trerr related target-, aad parent/cenmunity naraprosessionals and

vorelacod trgete, the fellowing set 2f 15 interview guides was devel-

cpaed:

A

(R

o~

Intevvi o Guides for F.  Interview Guides for

Classroeor, faraprofessional Patent/Conmunity Paraprofessional
Largel~ ITargets

Classroon paraptotessionals . Pavent/corsunity paraprofessionals
Pupils .n Crades 3 - 2 2. Pupils din Grades K - 2

rupils 1n ceate 3 - b 3.0 bPupils in Crades 3 -0

Junier hech opupils G0 Innicer high pupils

Teachers 5. Teachers

Paveats 0. FParents

Saxiliavy Traiuer Tntevvios Guide
YL Parent Progrant Assistance Taterview Cuide

1 . re B




In many instances the .ame ouestions were usced in both the classroom and
parent/community interview guides, but an effort was nade to preserve the
distinctions between them. Soparate forms (C and D) for the Auxiliary
Trainer and tha Parent Program Assistant were fovnd to be necessary since nilat
testing revealed that the roles performed by these two auxiliaries fit
neither the clavsroom paraprofessional classification nor the par nt/com-
munity paraprofessional classification. The principal, as the generat
supervisor of both tynes of paraprofessicnals, and as observer of the iapact
of both, was asked about c¢lassroom paraprofessionals and pavent/conmunity
paraprofessionals in the same form.

In the questionnaires, each tarcet was asked ahout the effects of
the paraprofissionai prozram both on himsel € and an other tarwet porula-
tiors. However, uot every target was asked about every other tav;zt or
about every effect. The questions were limited to those areas where
significant impact was likelv (as fecreshadowed uv previous research) and
where the impact was appropriate for the target (school achievement of
nupils but not of teachers) and where those interviewed would have know-
ledge to coneribute {parents, for example, were not asked about changzes
in the principal's role).

In addition to the 15 questionnaires previously mentioned, several
other irnstrumentrs were developed. A Team Summarv Form was designed for
use by each team at the end of each school visit. The teams were also
asked, as were the principals, to desiunate one of the paraprofessionals
they had interviewed in each school as “most effective” and another as
"least effective."

Fach principal and eacn teacher interviewed was asked to fill out
two abbreviated versions of the Job Description checklist, identifving
the five most valuable paraprofessional activities on the Yist, regard-
less of whether the paraprofessionals in their school were currently
carrving on those activities. This instrument was constructed by short-
ening the original 175-item Job Description checklist into two separate
checklists: one for classroem activities and one for the parent’ copmu-
ity activities. The classroom list was shortened by taking ounls one or
two items from each categery. Where two activities were taken, one of
the tw items named a simple, routine non-professional activity while the
ochier named a complex seni-professional activity., In developing the
parent/comnunity list, two items were taken from each area of concern,
One item dealt with the function of Coilecting information, while the other
dealt with the wore elaborate activity of Matching. In summary, two
separate short forms of the Job Description checklist were developed:
one for rating the activities of the classruom paraprofessionals and ene
tov rating the activities of parent/community paraprofessionals.

cesearch lTiterature was examined by IED in selecting items for the

complete sct of Impact instrutents. Bownan and Klopf (1%69) identified
covtain impacts on paraprofessionals thenselyves which could be expected
as A conscquence of their emplovient.  The:s —menticoned both persenal de-

velopneat and the opportunity to Yearn priaciples of child developrient
chdah thiey el use in warking with their ewn children.
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The research litcrature also iudicated that the role ol the teacher
would probably be chanzed by the arrival of pavaprofessionals. Soue re-
scarchers reported that aides tended to relicve the teachers of routine
duties which could be consideved non-professional. Pearl! (1965) reported,
for cxample, that paraprofessionals could assune some of the less profes -
sional tasks of the teacher. Shipp (1967) reported that the Oakland.
Calilornia teacher aide prooram was desiuned to reliove the t(eacher by
booring the aide rerform routine clerical duties. Heinemanun (1963) avreed
with this definition of the aides' role. On the other hand. some jinvesti-
sators found aides doing » mixture of non-professional and semi-profes-
simal duties, One example occurred in the Bav Citv, Michivan experiment
as rveported by MeClusky (1956), Accordinz Lo classrcom teachers in Bav
City, the greatest help they received from aides was reliel from clorical
dutics and help vith the individual drilling of slow lcarners,

Simitarly , Rittenhovse (1969) reported that teachers in los Angeles
appreciated assistance with instruction as well as holp with record
keepling and taking care of materials and supplics, Ecwnan and Klopf (1969)
reported that cuxiliarics relicved the teacher of nor-teaching tasks and
also worked with childrer in swmall groups while the teacher worked with
other groups., Humphreys (1966) also found that an aide may assist the
teacher by working with a single child, or a small group, whilce the teacher
divects the activities of the general uroup.

Gescarchers also reported impacts on pupils, Shipp (1967) in
another v ference to the Oakland, California use of aides, explained th t
the goals of the teacher aide proxram in that city were to proviae nore
froquent adult-child contacts within the classroom sctting. Bowman and
Klapf{ (1963) pointcd out that the paraprofovssionnal could provide pujils
with more individual atiention, a chance for mobility in the classroom,
and a chance to participate in innovative instructional ac*tivitics,

Professional titerature is alwost silent on how the priacipal of
the building is afficted by the arrival of paraprofessionals, A single
refercnce was found in Powman and Klopf (196€), where it was pointed
out that th. principal is given one kind of sulution-: though not ncces-
sarily the best solution--to the dilemma of mecting an increisca aced
for school scrvices when he cannot obtain the protessional personncl
needed to provide such services,

Rescarch investigations have pointed out that parcnis can also be
affected by paraprofessional services,  Bowman aad Klopf (1969) pointod
out that auxiliarics could improve cormunication between parents and the
school since they were able to explain parents' vicws to the teachers as
well as to explain teachers' viows to the parcuts, Rittenhouse (1969)
note! that aides visit children's homes and presumably inorove schoolt/com-
nunity relations,  Peard (1965) also felt that the paraprofessional
could serve ffectively as a bridge bPotween school and parceats,  The
same investipgator said that paraproicssionals could assist parents vho
wore isolated, through lack of knowledye, from cources of help and
oppartunity,
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IED supplemented its examination of the litcrature by a carcful
review of the Board of Education's Jdistrict decentralized ESEA Title 1
and New York State Urban Fducation project proposals and by helding oxtensive
conversations within its own staff and with consultants, A sorting out
and classification of those ideas resulted in the following matrix of
possible impacts:

PASSTHLE (MPACTS
on All Five Target Populations

Type of Impact

Area of KNOWLEDGE ATTITUDES
Tupact AND 3KILLS

T

SEL¥

-

ATTISUDES

-— -
- -
= FUTUEE POIF
Studett

Worker

ROLE
Student
Worker
Parent -

SETTING
School
Community

Simply stated, the assumption behind the matrix is that cach indivi-
dual (self} perforns some role in -ome sctting and that cither his
knowlodge and skills or his attitudes can be hanged with regard to his
porséﬁ, his cole, or his sctting. The matrix accordingly shows two
tyvpus of impact:{D)knowicdge and skills, and(2iattitudes; it also shous
three aveas of inpact:{1) the target himself, @vthe role he performs as
studs as worker, or as parrat, and{3)the sctting in which he finds
himse  , be it schoo' or cormunity, For example, cell 2 indicates that
as a : sult of having paraprofessiconal scrvices available a porson might
gzain a ditional knowledge and skills in his roic as a student, as a
worker, or as a parcat,

wWhile theoretically any impect is possible for any tarpet population
(so lome as he is occupving a sp.cifi-d rofe} the research literature anl
the 2w Yerk ity project propo<als led 3KD ta oxpect, for cach scparate
target popultation, only cortain cosbinations of types and arcas of impact,
Those corhinations are detailed below,

Q
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Impact on PuraE;ofussionals. The matrix below indicates that 1ED
soughz-to find whether paraprofessionals had improved in their knowledge
a=~d skills as workers and as parents (ceil 2) or as members of the commu-
nity (cell 3). TED also locked for attitudinal change in paraprofessionals
toward themsclves {cell 4), toward their jobs (cell 5), and toward the
schoo' or community (cell 6), 1In additien, IED sought to determine
paraprofessional attitudes toward their future roles (cell 7) as students
(did they plan to continue their own sclhicoling) and as workers (did they

plan, for example, to become teachers),

Parvaprofessivnals

Type of Impact

Area of KNOWLIOGE ATTITUDLS
Impact AND SKILLS
1 %
SELF ¥ ATTITUDES
- -—"" 7
e /‘/
5 - - TUTURE ROLI
ROLE 2 Student X
Student Worker X
Worker N X b
Parent X . - "
- —— bl /
3 6
SETTING
School X
Community X X

ERIC il

Aruitoxt provided by Eic:



Impact on Pupils.

and skills as students (ce

27

JED assumed that pupils might have their knowledge
i1 2) or their social behavior as members of

school or community (cell 3) improved through paraprofessional assistance.
It was also assuni2d that pupil attitudes toward thomselves (cell 4) might
be significantly altered, as might pupil attitudes toward the school or
the community (ecll 6. Morcover, it was assumed that o student's attitude

toward his futurc

enced by his relzcions with paraprofessionals (cell 7).

O
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Pupils

Type of Impact

rolc as a student or as a worker might have been influ-

Area of KNOWLEDGE ATTITUDES
Impact AND SKILLS :
T 0
SELF X ATTITUDES
=
- - gﬂ"-——:==’-
. > S JUTURE ROLF
ROLE Student X
Student X Worker X
Worker
Parent - //
g e
3 6
SETTING
School X X
Community X X
Gl
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Impact on Teachers. The matrix below shows that 16D asked whether
tecachers had changed their knowledge and skills on the job (cell 2) or
their social behavior outside schoo! (as in relating mor. closely to
neighborhond residentis) as a result of paraprofevssional scrvices. 1ED
also asked whether tcachers had changed their attitudes toward themselves
{cell 4) or toward their [obs (cell 5) or toward the school or community
in which they worked (cell 6).

Teachers

Type of Impact

Area of KNOWLEDGE ATTITUDES
Impact AND SKILLS
1 4
" - - /
-
> = - FUTURE ROLH
ROLE 5 Student
Student Worker
Worker X X
Parent —- —"
-
3 6
SETTING
School X
Conmunity X X
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Impact on Principals.

The matrix below shows that IED sought to find
whether the principal's role or his job knowledge and skills {(cell 2) had

changed after the arrival of paraprofessionals or whether his knowicdge
and skills relating to che community {cell 3) might have been influenced.
IED also sought to find whether the principal's attitudes toward himsclf

(cell 4) or toward his job (cell 5) or toward the scheol or the community
(cell 6) had been affected.

Principals

Type of Impact

Area of KNOWLEDGE ATTITUDES
Impact AND SKILLS
1 4
SELF X ATTITUDES
7
FUTURE ROLF
ROLE 2 5 Student
Student Worker
Worker X X e 4
Parent -— - "7
s
3 6
SETTING
School X
Community X X
1

O
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Impact on Parents. The matrix below shows the assumption that
parents may increasc their knowledyge and skills in dealing with their
children (cell 2), or may shift their attitudes toward themselves (cell 4),
or may wodify their attitudes toward either the school or the comaunity
(cell 6) becausc of their association with paraprofessionals.

Parents

Type of Impact

Area of KNOWLEDGE ATTITLDES
Impact AND SXILLS
1 4
SELF % ATTITUDES
- - MJ —
S = FUTURE ROLI
2 Student
ROLE
lork
Student Worker
Worker S
/
Parent X -—- /
-
3 6
SETTING
School X
Community X

Instrumcnt Design

Having classified the possible types and arcas of iwpact “or cach
tarpet population, IED then constructed the 15 interview guides mentiouned
carlier. Items were developed to detcrmine whether cach one of the
possible impacts on cach separate target pcpulation had in fact occurred.

The cntire set of instruments was tested in a pilot trial by a team
of interviewers ia P. 8. 143 in Queens., The trial resulted in major
rodification of most of the iustruments.

The completed sot of interview guides was submitted to the Acting
Director of te Bureav of Fducation Rescarch at the Bozrd of Education
for his exanination and subsequent approval.
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Chapter 4
DATA COLLECTION PROUOCEDURES
The identification of paraprofessionals and the distribution and
return of data-collection instruments are described in thiis chapter,

The actual development of the instruments themsclves is described at
length in the preceding chapter.

ldentification of Paraprofessionals

One of the initial tasks in this study was %o locate a listing of
the numbexr, names, and the locations of the paraprofessionals cmployed
in the New York City schools. After considering several aiterna:ives,
i't was c2cided that the Board of Educatioa's Paraprofessional Payroll
743 should be used.

The Office of Business Affairs at the Board agreed to make avail-
able to IED the complete set of approximately 9,000 computer cards from
Paraprofessional Payroll 743. The cards were sorted by project numbers
to identify those 2,8C2 paraprofessionals employed in the district de-
centralized ESEA Title T and New York State Urban Education projects,

IED was assured at the time that all paraprofessionals in both
centralized and decentralized projects werc paid through Paraprofes-
sicnal Payroll 743. Later it becamc evident that the paraprofessionals
in Districts 7, 12, and l4 were paid through the First National City
Bank and, consequently, had not appeared in the Paraprofessional Pay-
roll 743 printout, When the Bank's payroll was sorted according to
projects, 793 paraprofessionals were located in the district decen-
tratized programs of Districts 7, 12, and 14,

The total number of paraprofes-ionals in New York City district
decentralized projects then becawe 2,802 pius 793 for a total of 3,595,
However, because of late mailing of questionnaires to Districts 7., 12,
and 14, and the resulting poor response ratcs, resronses frem thosc
three districts were not included in this study since the few retuvns
wav have been biased.

Census Iastrument Distribution and Return

With the valuable ccoperation of the Office of Business Affairs,
Ccnsus questionnaires were deliverced to the 2,802 paraprofessionals with
their March 13, 1970 paychecks. 1In order to insure a substantial return,
1ED followed these questionnaires with two reminder letters to the;c
paraprofessionals. The remaining 793 paraprofessicnals in "bank' Districts
7, 12, and 14 woere railed Ceonsus questionnaiies along with Job Iescription
questionnaives on lay 20, 1970. Peminder letters were sent to these
paraprofessionals also. ({(Sce Appendix I, p. A-23 for cxplanatory letters
which accompanied the Census information.)
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Usable questionnaires were returned by an wnusually high 60 vercent
of the pavaprofessionals (other than those in Districts 7, 12, and 14) by
June 1, 1970. (Sec Appendix H, p. A-21.) Late mailing to Districts 7, 12,
and 14 resulted in only 20 percent of the paraprofessionals returning question-
naires; their responscs were not included in the analysis of the data, as
indicaced above.

Job Description Instrument Distribution and Return

The instrumcni was mailed to the schools on May 20, 1970 to cvery
third name on the list of Educational Assistants and to every
paraprofessional of any other title.%(Scc Appendix J, p. A-26 for
explanatory letters which accompanied the Job Descriptien instrument.)

A total of 1,529 questionnaires were mailed. Of these, a substantial

49 percent were returned in usable form. (See Appendix H, p. A-21.) A

22 percent response rate from Districts 6, 12, and 14 was too far below the
citv-wide 49 percent rate to allow their inclusion.

Impact Instrument Distribution and Return

1ED altered its original plan for an “in-depth study of approximatcly
20 projects' to study 50 project schools instcad, (Projects often embrace
a nunher of schools.,) Factors which influenced this decision were:
(1) the belicf that decisions which would shape the paraprofessionals' voles
and determine their fmpact are rude more frequently at the school level
*han at the project level, (2} proivet proposals often state objectives
in such general terms that it scemed best to ascertain from ecach
school what its objectives for paraprofessic rals were, and (3) visiting
20 projects would have sent interview teams into many schools where the
number of paraprofussionals was too small to warrant site visits.

For the purposc of sclecting a representative city-wide sample of
50 schools, 1ED gathered and recorded data for ecach of the 444 schools
¢rmploying the 2,802 paraprofessionals included iu this study. Iuformation
was collected as to borough, dis.cict, cnrollment, cthnic composirion,
number and titles of paraprofessionals as well as the kinds of projects
in the school and the objectives of those projects. OQut of these 444
schools, 83 werc chosen with the primary criteria being the nunber
and diversity of paraprofcssional positions in the school, In order to
male a team visit worthwhile, no school was chosen if it had fewer tharn
8 paraprofessionals. 1In addition, because of the limited number of

“Educational Axsistants were only sarpled boecause of their substantial
nurbur (and to save rany people the task of filling out a long ¢uestion-
naire) while all other types of paraprofcssionals {(who are fower 39 nusmber
than the Educational Assistants) wore questioned to make certain o/ having
cnough data on cach type to make valid coerparisons.,
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parcent/community paraprofessionals in the city, favorable consideration
was given to schools which had several such positions, The requirement
that a school have 8 paraprofessionals climinated all high schools

and all parochial schools since none had more than 5 paraprofessionals,
This decisjon scemed particularly justificd because out of the total of
444 schools, there were only 7 high schools and only 15 parochial schools,

The 80 eligible schools were sent letters explaining the purposes
of the paraprofessional study and rcquesting that IED be allowed to
send a team of interviewers to the school for one day to talk with
paraprofessionals, pupils, tcachers and principals. (Scc Appendix K,
p. A-30 for a copy of the explanatory letter and related material which
precceded the Impact Survey.) Of the 80, 58 scheols responded
afficmatively. The first 70 to respond were selocted for visiting.
There were 38 clementary schools and 12 junior high schools in 20
school districts in 4 boroughs, Staten Island having no schools with
8 paraprofessionals. (See Appendix G, p. A-16, for a list of the 50
schools.)

Fight teams of interviewers from Queens College were selected,
trained, and scheduled with the assistance of Professor Jack Seifcrth,
Each team censisted of one professor, who acted as the team leader, and
four graduate students., The teams were trained in the use of the
instruments on May 18 and May 25; they visited the schools during the
following weeks. FEach of the intervicwing teams made one-day visits to
at least 6 schools during the last two weeks of May and the first week

of June. Sece Appendix C, p». A-3, for the names of the tean lecaders
and interviewers,)

fhe basic scheme for having the teams sclect persons for interviewh
was first to have them locate a paraprofessional (right paraprofessionals
had been previously identificd by IED in cach achool); second, to hawve
that paraprofessional identify thoe teacher with whom he usually worked
(three teachers in the case of parent/community paraprofessionals); third,
to have the paraprofessional name five pupils with whom he worked frequently
(three pupils in the casc of parent/cormunity paraprofessionals); and
feurth, to have the paraprofessional identify three parents with whom he
work»d. (Paraprofessionals were not always intellectually able to nominate the
number of teachers, pupils, and parents requested by IED.)  The principal
of vach building was also intervicewed. Each porson nominated was sought
for individual intervicws, cxcept in the case of pupils, who werd soupht
for group inturvicws,

A1) interviews with paraprof~ssionals, pupils, teachers and
principals were conducted at the schools in person. However, parents were
teleploned cither during the visit or at & lator time. (Sce Appendix L,

p. A-26, for a complete set of materials explaining thc numbers to be
intervicwed and the interviewing schedule.)

ihe tears had rixad success in veaching porsons for iaterviows,
(See Sopoadix B, p. A-22,) For the 50 principals, the suceess rate was
100 pescent. A total of 289 out of 312 classroon paraprofessienals were reached

o
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for a total of 93 percent. Parent/community paraprofessionals were less
available for interviews (some being out in the ccmmunity during the site
visits); 63 cut of the 88 sought were reached, for a total of 74 percent.

As indicated earlier, not all the paraprofessionals nominated the
full numbcr of tcachers, pupils and parents requested of them by IED and
not all those nominated were reached by the visiting teams. Of the 312
tecachers sought from classroom paraprofessionals, 233 (75 percent) were
cventually reached by the teams, while of the 264 teachers sought from
parent/community paraprofessionals, only 74 (28 percent) were eventually
reached by the teams,

Pupils werc more difficult co reach. Of the 312 group interviews
with pupils sought from classroom paraprofessionals, 177 (57 percent--a
reasonable fraction) were reached by the teams, while of the 88 group
interviews with pupils sought from parent/community paraprofessionals,
17 (19 percent--a disappointingly low fraction) werc reached.

The attempt to reach parents by telephone met with many difficulties,
including the abscnce of telephones in homes, parents being away, and
language barriers of various kinds. Of the 936 parents sought from
classroom paraprofessionals, only 199 (21 percent) were reached by the
ceams; whereas of the 264 parents sought from parcent/community para-
professionals, only 38 (14 percent) were ecvencually reached.

All told; 1,140 individual and group intervicws were completed and
rcported. Despite the limitations cited above, these reports represent
a substantial amount of evidence from the five target populations as
to how they believe they have been affected by the paraprofessional
program.
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Chapter 5

DATA ANALYSIS PROCEDURES

Mcthods of analyzing data are presented separately in this chapter
for: (1l)the Census Instrunent, (2)the Job Description Instrument, (3) the
Impact Instrument, and (4)the linking of data from all throe instruments.

A general decision was made not to use tests of statistical cignificance
in analyzing most of the -data gathered in this study. The rcasons wer: as
follows:

1. Because there was no way of guaranteeing response to the mailed
Census Instrument and Job Description Instrument, all respondents
were self-selected, introducing an unknown degrec of bias in the
results. It was assumed that the bias cculd easily override any
apparent statistically significant differences, or the lack of
them,

2. Small differences, cven though statistically significant, would
not be sufficient to justify a change in recruitment of or assignmeat
policies for paraprofessionals,

3. Descriptive statistics scemed appropriate for an initial study
since hypotheses could not be drawn sharply without first having
a description of the phenomena being studied.

4. The chances for error in data gathered by the Impact Instrument--
given the bias inevitably introduced by allowing paraprofessionals
to nominat: the pupils and parents who would be interviewed about
their work and given the inaccessibility of many individuals for
satisfactory interviews--were so great that tests of significance
would give an appearance of precision not justified by the data.

The limitations in the data which make tests of significance in-
appropriate do not necessarily reduce their.utility as discriptive
information abou' 1 ~rovris,

Correlational analysis was rejected for showing in detail how two
variables were rclated as being less useful than the actual display of the
data. For example, hidden behind a single ¢oecfficient of correlation
could be the fact that there were thresholds or ceilings beyond which
relations no longer held c¢r were even reversed. Moreover, many of the
key variables, such as ethnic background or paraprofessional title, could
not be scaled and thus were inappropriate for quantification and corrcla-
tion.

C.nsus Instrument Data

Two methods were used in analyzing data from the Census questionnaire:
(1) frequency distributions for all but a fow questions were develeped,
@ and (2significant variables were sclected for cross-tabulations.

S
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Frequoney distributions, with only a few exceptions, were constructed
for cach Census Instrument question where multiple choice answers wers
offered,  The frequency distributions displayed both rav data and
percentage figures, with all perecentages computed according to the number
of responsvs to cach individual question. That is, where a respondent
could choeck more than orc answer to a question and there are more rosponscs
than respendents, percentages arce nevertheless calculated according to
the number of responsces,

The answers to certain questions were combined to construct statistics
which could not he derived directly from the answers., For coxample, the
qu-stion concerning total family income and the question asking how many
people were dependent upon that incom.e were combined to produce a {igure
for pur capita income, In another case, a question which asked how many
hour.. the paraprofessional worked in a typical weck was combined with
information about Board of Education paraprofussional pay ratvs to produce
a figurce showving weekly carnings for cach paraprofessional.

Wh re waultiple choice answers were not made available, as in the
questions dealing with prvviods job uxperience and current other iobs,
and the questiens dealing with membership in community organizations,
data wi.e categorized and given special analysis, Previous jobs and
current other jobs were classificed into standard U.S. Cuensus job categorics
with the catcgorices ranked by social status, income, and cducation require-
ments, The data for previous jobs were presented in two forms, the
first bring a freguuncy distribution of the jobs people held immediately
prior to becoming paraprofessionals and the second being a froguency
distribution of "carcer direction” (vither "upward," "stable," or '"down-
ward") as shown by any shift in job rank. The data for current other
jobs were presented in the form of a frequency distribution only. Data
for memborship in community organizations were first coded into a sot
of cat gori:s modificd from thosv originally develeped by Wattunberg
(1968). Onc resulting table showed the number of memberships beld by
p..raprofessionals; a sccond table showed the types of memberships held.

In a fcw cases Payroll 743 contained more complute data about projucts
than wore yivlded hy paraprofessionals’ questionnaire responses,  In cuch
casvs, data wore taken {rom Pavroll 743,

A numbor of cross-tahulations were made where the relation  betweon
two significant variablis wi~ of intvrest. Most such crass-tabulations
involved the use of the seven key variablis first mentioned in the
carlivr section on Census [n:trument Divelepment. 1t scemed reasonable
that out of the hundreds of cross-tabulations possible with the 35 items
of census information, th seven key variables stould boe seleeted for
attention. A fow other relevant cross-tabulations invelving other sig-
nificant variables wore also selected,

Toh Description instrumint Data

A« montion.d carlicr, the Jdeb Description Instroment wa- dividad into
(we scctions: (1) job history and work sotting and (2)sprcific joh activitivs,
Froqu noy distributions were dovelopad for 21 of the 22 dtems appoaring
in scotien (1Y, Data from the romaining question doaling with provieus
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paraprofess’onal job title (if any) was shown in two forms. One table
displayed the fequency distribution of paraprofessional job titles pre-
viously hold by recpondents. The second table showed how many parapro-
fossionals had moved upward within paraprofessional ranks during the
neriod 1965-1970. (To make such an analysis possible, cach job title was
ranked according to the Board of Education pay scale for that title.)

The 175-item activity checklist in section (2)--which appeared in the
questionnaire in scranbled format--was rrarranged into the original activi-
ty categorics for analysis and presentation. (Scc Chapter 3, "Instrument
Development™, for a discussion of how items for the job activity check-
list were originally generated and classified.) Factor analysis was
considered as an alternative way to cluster the 175-job activity items,
but was rejected as being unnecessary for the purposes of the current
study. (It is possible and would probably be desirable to perform a
factor analysis in any future cxamination of the data.) A frequency
distribution of paraprofessional tasks was presented by activity
category and by specific job activities.

Cross-tabulations centered around onc major variable from cach scction,
Job title was chosen from section (1) and activity category was chosen
from section (2). Both these variabl.s were cross=-tabulated with each
other and “ith other variables from section (1), yielding a set of relation-
ships among job title, job history, job setting, and job activity cate-
gorics., In addition, job activity categorics were cross-tabulated both
with the seven key variables, with other selected variables from the Census
Instrument, and with some data from Paraprofessional Payroll 743, (Job
title had alrcady been crossed with variables from the Census Instrument
and from Payroll 743 during the analysis of the Census data.)

Inpact Instrumcent Data

Data from the fifteen different interview guides used in the Impact
survey were analyzed in two ways: (l)short answers werce classified into
threr or four simple categorics, as described below, and (2)leng answers
wore takon apart and their clements classified into a more complex sot of
catcgories as described below., There were too few interviews with elemen-
tiry pupils in grades K-2 and too few interviews with junior high pupils
nominatcd by parcnt/community paraprofessionals for data from those two
sits of interviews to be iacluded,

Ihe open-cnded style of the intcrview questions permitted respondents
to give answers of any length, ifany short answoers could be classificd
into catcgorics such as the following:

Yos Better
Somcwhat or No change
No Worse

Once the short answers had been coded into <uch categorics, a more
claborate  coding syst: - was designed to classify the longer answer-,
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which were extremely diverse and difficult to categorize, The possibility
of simply listing "typical” responses to each question was considered and
rejected,  The redundance which was deliberately built into the question-
naire suggested another possibility--a possibility rcinforced by the fact
that the respondents often did not answer the specific question posed to
them but said something relevant to the paraprofessional program cven

though not responsive to the question. The possihility was to treat all
intervicw questions as though they were general probes intended to stimulate
any commeats the respondent carcd to make about the paraprofessional
program. Adopting this possibility allowced all answers to be combinced,

and then classificd, regardless of the questions which triggered them, A
content analysis showed that answers could be coded according to the "area
of impact'" of the paraprofessional program. That is, some answers showed
that the respondent viewed academic achievewment as the prime arca of impact,
while others thought that puoil attitude towards school had been most
noticecably changed by tnc work of paraprofessionals, while still others pointed
to school-conmunity relations as the prime arca of impact, Catcgorics

for arca of impact cam: in part from those developed for the Job Description
Insirument and partly from an examination of responscs to the Impact
quustionnaires, which showed that new categories had to be generated.

The major arcas of impact which appeared are listed below. (Sce Table
11 for the subdivisions of cach arca.)

1. paraprofessional activities

2. target populations

3, group sizce

4, subjuct ficlds

5. pupil activitices

6. personal growth

7. relating to others

§. arcas of concern

9, b.onefits
Each single answer was broken apart and its clemonts categorizoed by arca
of impact, Some answers contained only a single elim nt while other
answers were richly eiaborated and contained many e¢lements. A typical
single-clemont answer might be "I think paraprofessionals have helped
pupils.” A typical multiple-climent answer might be "Paraprofessionals
have h- lped small groups of slow learncrs with homiwork in arjthmctic.”
ithe result of this mothod of analysis was to count the frequency with which
thos: intervicwed mentioncd various types of impact on themselves and on

the four other target populations, whother or not the specific question
roquested such answors,

a
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0re question on the principals' and teachers' questionnaires was treated
differently, School building principals and teachers were asked to name the
five most important characteristics of a good paraprofessional. Their
answers to this open-ended question were categorized and a table was
developed showing the frequency with which each characteristic was mentioned.

In addition to the 15 general interview guides described above,

frequency distributioens were also calculated for the team summary ferm and the
checklist of "most valuable paraprofessional activities" completed by
principals and teachers,

Linking Census, Job Description, and Impact Instrument Data

It seemed highly desirable to connect data from all three instruments
so that the personal background characteristics of paraprofessionals and
their job assignments could be related t¢ judgments about their cffectiveness.
in doing this, attention was limited to two measures from the Impact survey:
(1) the identification by principals and the intervicwing teams of the
"most cffective™ and '"least cffective” paraprofessionals in their buildings,
and (2) the ten “arcas of ilmpact" named the most often by teachers. {(Impacts
of the program as reported hy other target populations were not used in
this analysis: paraprofessionals were assumed to be too personally involved
to make an nbjective judgement of their own impact; pupils, especially at
the clementary level, were assumed to lack sufficient insight and expericence
to judge accurately; and parents were assumed to be too far removed from
the sphere of paraprofessional activities to he accurately informed.)

Principals' effcctiveness ratings and the ten major impacts reported
by teachers were cross-tabulated with all Census data and with data fronm
the job history and work setting and job activities (the 19 activity
categorics were used) sections of the Job Description questionnaire.
Tests of statistical significance were applied to these cross-
tabalations,

Comparing Data for ESEA Title 1 and New York State Urban Education Paraprofcssicnals

So that it weuld be possible to compare seclected personal background
characteristics of paraprofessionals from the Federal and State pregrams,
seven key variables were sciccted from the 35 appearing on the Census
Instrument. Frequency distributions of responses to the seven questions
were tabulated separately for Federaily-funded and State-funded personnel.
Similarly, separate frequency distributions were prepared for paraprofces-
sionals in the Federal and State programs for a representative sample of
questions from the Job Description Instrument. The sample was taken from
not only the 21 items of information about job history and work sctting
which appear in the first scction of that Instrument, but also from the 175
itcms appcaring in the detailced activity checklist vhich constitutes the
second scction of the Instrument,
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Chapter 6

FINDINGS AND IMPLICATIONS

Whatever may be wrong with the paraprofessional program, none of it
can outwrigh what TED found about its success. Wherever we looked -- at the
kind of people employed as paraprofessionals, at the kind of werk they are
given, or at the impact they have on their targets -- the program looked
extraordinarily good., 1In fact, it scems to be so well managed and so
cffective that it is not casy to suggest improvements. The detailed [indings
behind this general conclusion and the implications for possible rodification
of the program are presented in this chapter,

The Characteristics of Paraprofessionals

What are paraprofessionals like? What kinds of people has the Board
of Education cmployed for this significant new role in the schools of the
City? This section draws answers to those questions from the 1,671 Census
Instruments returned by the'2,802 pecople to whom they were mailed. (The
development of the instrument is described in Chapter 3, "Instrument
Development,' and the procedures for administering it arc described in
Chapter 4, ''Data Collection Procedures.')

The following description of the typical paraprofessional was constructed
from the modal responses to the questiounnaire. (Sce Appendix M, p. A-33.)

The Typical Paraprofessional. The typical New York City paraprofessional
is & 5 year old married Black woman who has two children in her home, onc of
ther o elementary school and the other in high school. Her husband is head
of the houschold and her wages as a paraprofessional contribute less than
half of the $6,500 a year carnad by the family, Since that $6,500 supports
the paraprofessional, her husband, and the two children, it amounts to a
per capita income of just over $1,500 per year, She has no paid employment
other than her werk as a paraprofessional.

She was born in the South., spent most of her childhord in a large
city, and has lived in New York for more than 15 years. She has a high
school Jdiplona but received no vocational training citler in high school
or on a job later.

She works 22 hours a week as an Fducational Assistant in a district
decentralized ESFA Title 1 project at an elementary schoel in Rrooklyn and
lives in che immediate neighborhooed of the school where she works. In her
paraprofessional job, she spends almost all of her time with Black and Pucrto
Rican children and their parents,

in short, the typical paraprofessional has all the characteristics the
literature savs she should have: she is a member of an othnice minoritsy, her
ceucation is modest, her farily income is low, ahe has children at hoﬁu, and
she works prisarily with children whe share her cthnic backgrouad.
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The Range of Paraprofessignal Characteristics. Althaugsh wneo all

paraprofessionals are alike, most of them are quite siwil.y 1o e tyaical
paraprofessional described above. Those who differ mast nn podent dddes,
high school students employed to work part time. Without thoir, tie
"typical' paraprofessional would be even more typical. Althonsh tiney con-
stitute only 10 percent of all paraprofessionals, they rake up aluost all
of the 12 percent who are under 20 yecars of age, the majority of the 18
percent who are single, and half of the 6 perecent who are males.  [The range

of many statistics, such as hours of cmployment, is extended downward by
the presence of these Student Aides.

Most paraprofessionals are between the ages of 25 and 50, out some
are under 20 and some are over 60,

Almost 55 percent of all paraprofessionals are Black, with the rermain-
der split evenly between Puerto Ricans and Whites. Only a regligible number
of other minorities arc employed.

Almost 95 percent of the paraprofessionals are women. The fact that
alrost no adult males are employed may be beccuse school principals prefer
vomen to wark with clementary end junior high children or because men de
not want paraprofessional jobs. The sccond factor is almost certainly at
work. A job which runs less than 40 wecks a year and cmploys a person
less than 25 hours a week at $1.75 to $3.50 per hour would
barely support a single man and could hardly support a family, although a
number of paraprofessionals seem to be attempting just this, as explaincd
later.® Even as supplementary to a man's regular work, paraprofessional
employment pays less than many of the other jobs available in New York City,
Thus, even if school principals do scck male paraprofessionals, nandidates
ray be difficult to recruit,

Although the typical paraprefessional does not head her household,
a remarkable 27 percent of all paraprofessionals do, And 15 percent of
all paraprofessionals supply virtually all of their families' incorme from
paraprofessional wages, in some cases supporting children, Those who try
‘3 do this may have teen one of the strong sources of pressure for higher
wages directed to the Board of Education last spring.

While about 70 percent of the paraprofessionals have children of
school age living with them, less than 25 percent have preschool children.
Evidently having preschool children in the home makes it difficult to take
a job. Only about 25 percent of paraprofessionals have children over 18.
Apparently paraprofessionals both seek and are sought for employment at
about the time their youngest child enters elementary school and before
theit oldest graduates from high school. Paraprofessional employment
is not helping support large familics among the poor, perhaps because
the mothers cannot work the reguireds number of dayvtime hours.

Paraprofessionals come from fanilics whose total incomes range fron
lvss than $3,0%0 to rore than £15,000 per year, While the majority carn
between $3,000 and $9,000 a yoar, 20 percent ecarn less than $3,000 and
thus can be classcd as quite poor, At the other end of the scale, the
9 percent from fanmiliecs carning more than $§12,000 per year are presurably
naking a useful but not e¢ssential contribution to their fanily incores.

o '
]EIQJ!:pay rates quoted in Appendix D, p. A-4 and the references to pay ratces
EEEEEm chout this report were established for 1969-70. Rates have becn raised sincoe.
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Almost 95 percent of all paraprofessionals hold mo other job. They
live in families whose members draw virtually no support from uncmploy-
ment compensation or disability payments and very little support from
social security, welfare payments, or other forms of non-employment
income. In short, the hecavy majority of paraprofessionals come fron
familics who work for a living and who arc sclf-supporting.

£~
o

Althoush the typical paraprofessional has a high school diploma,
roughly 25 percent stopped at various points before grade 12 and 20
percent completed one or two ycars of college. A very small proportion
reported having completed four or five yecars of college., The presence
of college-educated persons in paraprofessional ranks has scveral cxplanations,
Many have enrolled in college courses through participating in the Carecer
Ladder Program. The group with four or five ycars of college work (sometimes
course work not leading to degrees) includes persons from other countries
whose pattern of course work docs not qualify t'iem for certification.

A large minority (47 percent) had vocational training cither in high
school or later, usually in busincss or office work but sometimes in nursing
or in trades and crafts. A high proportion (about 25 percent) report having
had previous training in community and civic activities, an arca closcly
related to their current work.

Although the typical paraprofessional was born in another state,
38 percent were born in New York City, Only 2 percent were born in the
suburban ring (within 100 miles of the City) and very few spent their
childhood in the suburbs. Most grew up in the South, usually in a large
town or city, but 25 percent had a rural upbringing.

Newcomers to New York City do not get johs as paraprofessionals.
Cver 85 percent have lived in New York more than 10 years.

Except for Student Aides, many of whom work less than 10 hours per
woek, almost all paraprofecssionals are cmployed for 15 to 30 hours per
week, with the typical paraprofessional working 22 hours.

Almost 85 percent of all paraprofessionals are c¢mployed in classroon
work as Fducational Associates, Educational Assistants, Teacher Aides, or
Studvnt Aides, with the remainder employed as parent/conmunity parapro-
fessionals,  The figures indicate a clear school preference for direct
scrvice to pupils during the school dav.

Aboit 75 percent of all paraprofessionals are stpported by district
decentralized ESEA Title T funds, with the Now York Stote Urban Education
Program supporting the remaining 25 percent. (This is in proportion to the
tunding level of tne two programs.) Brooklyn and Manhattan school
districts share 67 percent of the paraprofessionals about cvenly while the Bronx
and Queens divide the others cvqually between themselves. Paraprofessionals
are usually assigned to clementary schools (over 75 percent) with alnost
all others assigned to intermnediate and junior high schools. Scnior high
schools get virtually none.

Alrest all paraprofessionals (86 percent) live in ihe school district
vhiore they are orploved.  Maay live within a tew blecks of the school wher.
thoy work,

B.cause most schooly receiving paraprofessionals have a heavy rajority
of Black or Puerto Rican students with a minority of thitesand others,

90 purcunt of all paraprofessionals sperd' at least sonv of their time with
Llacks, 80 puercent spend seme time with Pucrto Ricans, and 50 percent or
less spend any tine with Whites or others. In short, paraprofessionals
spend the great bulk of their time with ninoiity groups, 2as is intended,



Seven Key Variables

Certain characteristics of paraprofessionals are much wore important
than others, given the objectives of the program. As explained in Chapter
3, "Instrument Development,” scven cheracteristics of paraprotessionals
are closely associated with svccess according to previous research and
professional literaturc on the gubject. Ffome chardcteristics arc important
becausc paraprofessionals themselves are ond tavget of the program; other
charactcristics are important because pararcofessionals are expected to
link school and community; still others are thought to be essential if
pupil achievement -- the ultimate tagzet of the entire program -- is to
improve. Findings on the seven key characteristics of paraprofessionals
arc presented below, along with a reminder as to why esch one is congidered
cignificant. Thesc data were constructed from both modal responses to the
Census questionnaire and cross-tabulations of specific characteristics.

Fthnic Backgrounds, Paraprofessionals from ethnic minoritics are
expected simultancously to improve rhemselwves, strengthen school-comnunicy
ties, and serve as models of admirable behavi ,v for children from similar
backgrounds. Over 80 percent of all paraprofessionals come from nen-White
minorities, with about 55 perceut teing Klack and about 18 percen' being
Puerto Rican. This distribution is in proportion tc the number of dis-
advantaged pupils in New York City coming from those mincrity grcoups.

Young Blacks do not show up in the ranks of paraprofessionals; iobs
for young paraprofessionals such as Student Aides go dispreportionately™ .
to Puerto Ricans and Whites, IHowever, most Pucrto Rirans, like mosi Blacks,
show op in the middle age groups (30-45) -~ at that point in life when
cxtra income is most nceded to support the family. In contrast, Whites
arc relatively move frequent in the younger (under 30) and older (45 and
up) age brackets. It may be that paraprvofessional wiges are too low to
attract Whites when they nced extra money and only appeal to them when they
arc young cnough or old enough to taka the job as an interesting challenge
rather than because of what it pays. Whatever the reason, it is clear
that the cthanic minorities not only get most of the paraprofessicnal jobs
but also get them in their middle years when supplementary fanily income
is most needed.

Among the few male paraprofessicnals (most of whom scrve as studenc
Aides), Orientals appear more often than would be experted from their
total number ia the program, while Blacks and Puerto Ricans ave unde~-
represcated.  This may be because Black and FPucrto Rivan boys are not
incerested in working with children, because they do not scek asscerations
with school officialdem, or because those who volunteer are not qualified.
Whatever the cause, the schools scem to be missing one opportunity Lo help
%lack and Puerto Rican boys take an interest in schoolwork and simultancously
scrve as medels to other children.

“More than would be expected from tne total nusber of cach group in the progran
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In per capits family income, paraprofessionals rank from lowest to
highest in this order: Pucrio Ricans, Blacks, and Whites Nearly 50 percent
of the Puerto Ricuns and 40 percent of the Blacks fall in the bottom one-fourth of
the per capita inceme distribution: $0-$1,459. Although almost all para-
professionals come from low-income families, it scems that paraprofessional
carnings are a more important income supplement to Puerto Ricans and Slacks
than to Whites,

Twice as many under-educated Pucrto Ricans as Blacks and Whites are
being assisted by the paraprofessional program. About 40 percent of the
Pucrto Ricans lack a high school diploma as compared to about 20-25 percent
of Blacks and Whites. Mewever, paraprofessional jobs do not go primarily
to people without a .basic education: over 50 percent of those in every
cthnic group hnld a high school diploma. In {act, about 25 percent of the
Blacks and Whites have some college. 1Insofar as it is intendeu to employ
those without a high school diploma, the program is workingz bettev for
Puerto Ricans than for Blacks.

As an entry-point to paid employment, paraprofessional jeos are working
capecially well for Puerto Ricans, many of whom have never had a pievious
job. For many other Pucrto Ricans as well as Blacks (about one-third of
both groups) their paraprofessional job is a step up the occupational ladder
from previous blue-collar employment. VWhites are more likely to have held
white-collar positions and are nct experiencing the same occupaiional Iife,
as explained later.

Most paraprofessionals do not hold any other job, as judicated carlier.
This 1s true ecross all racial and cthnic populations.

Faraprofessicnal worl: can be considered a form of vocational training
because of the apprentice-like relationship the paraprofessional has to
the teacher. She is under almost constant supervision and is ~ngaged in
teacher-1like behaviors. Morecover, paraprofessionals are given some formal
training for their work and are cncouraged to continuve their own geperal
cducation, One half of all paraprofessionals reportad that they had received
no vocational training previousl: 67 percent of all Puerto Ricans fell
into this category. Thus it is ecvident that for a significant proportion
of those cmployed, paraprofessional work is not only a first job or a better
job but also s job which provides the [irst vocatioral training they have
had.

Lthnic Backgrounds of Tiarget Populations. If paraprofessionals sharce
the same cthnie and racial backgrounds as their target populations, there
will be a mutual understanding, a sense of trust, and -n ecase of communication
between the two. Moreover, sceing a member of his own racial or ethnic
group performing successfully in a respected semi-professiovnal role may
inspire the target populaticn to greater self-vegard and raise their capoc-
tation of what they themselves may achiev:., These fundamental assumptions
underlyivg the paraprofcssional program were drawn from the litcerature on
the subject.
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The data show that most of the target population, like most parapro-
fessionals, arc Black, creating a desirablc watch. At the sine time while
most Pucrto Hican paraprofessionals work with Fuerto Rican children and
their families, the proportion of Puerto Rican children exceeds the propor-
tion of Puerto Rican paraprofessionals. What this means is that while a
Rlack child is quite likely to have a Black paraprofessional, Puerto Rican
children will often have Black or White paraprofessionals, from whom they
presumably draw less benefit than if they werc assigned to Puerto Rican
paraprofessionals. This may be because Puerto Ricans are more widely
dispcrsed throughout the schocls of New York City, whercas Blacks are more
cencentrated in certain locations, creating wajority-Black and minority- -
Puerto Rican classrooms to which Rlack paraprofessionals are assigndd. As
far as Orientals and other cthnic minoritics in the New York sechools are
concerned, they have little or no contact with paraprofessionals of similar
background.

Cver 75 percent of all the children and families served come into con-
tact with paraprofessionals who have giaduated from high school or cntercd
college. This is true for Puerte Ricans and Whites but is especially true
for Blacks since the Black paraprofessionale are the best-cducated group.
Similarly, Black target populations are more likely than Puerto Ricans to come
into contact with paraprofessionals who are active ia the community since the data
algo show Black paraprofessicnals to be more active in this area than Pucrto Ricans,

Per Capita Family Income. Both ESEA Title I and the New York State Urban
Education Programs intend to raisc the income of poor familics through the
paraprofessional program. Morcover, a low~income paraprofessicnal is cxpected
to communicate more casily with low-income children anl their families and thus
to link the school to the commwunity more effectively than high-income pava-
professionals.

A per capita income of $1,000 per vear can be considered the mininum
nccessary for survival at the poverty level in New York City. Abouat 20 percent
of all paraprofessionals reportcd per capita family incomes below the §1,000
level. Ancther 35 percent reported per capita incomes of $1,000 to $2,000 per
year, a modest income for New York City residents, About 25 percent fell in
the $2,000 to $3,000 range, a moderate income, while the remaining 20 perceat
said they live in families whose annual per capita incomes range from $3,000
to 55,000 and over.

It is clear from these figures that the bulk of the funds are used to
support paraprofessionals {rom families of luw to moderate incomes, in kevping
with one of the objectives of the program. At the same time, that particular
objective is not being achieved by hiringas paraprofessiomals that 20 percent
of the grsup whose per capita family incomes are above $3,000 per year. These
higher-income paraprofessionals tend to be older than the average--most of them
between 40 and 60 ycars of age--indicating that they come from familiecs whosc
children may have grewn up, lcaving perhaps two adults at home to share the
higher iacomes which neads of households carn in their later years 1t should
he noted that tihe matucity and broader life experiences which these highoer-incorce
people contribute to the program may be quit: valuable, even though «mploying
them contributes nothing to the attack on family poverty.
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Lovel of income and level of cducation arc usually highly cerrelated,
An covanination of the data shows that this is not the casc for prraprofes-
sionals in New York City, partly because of the compressed range of incomes
and because the twin criteria of low income and high school or college
cducation sclect: a special set of people from the gencral population.
The effect is to produce a group of par.professionals who are better-
cducated than their incomes would lead one to expect. Oue result, as
claborated in the succeeding scction, is that the program is presunably
doing move for eccoromically disadvantaged adults than it is for educa-
tionally disadvantaged adults.

One clear consequence of the way paraprofessionals are chosen is that
the low-income children and fumilies served by the program find themsclves
in contact with low-income paraprofessicnals. That is, they do not gain the
advantage of sceing high-income wmembers of their own racial or cthnic groups.
However, it is probable that the target populatious identify more readily
with people from their own income lewels. And there are doubtless other ways
to c¢xpose the target populations to high-income people from their own ethnic and
racial backgrounds sbould that prove to bue desirable.

Level of Education. The paraprofezsional nrogram is meant to stimulate
are interest in further cducation on the part of those vmploycd. 1In New York
City, inasmuch as five of the cight types or paraprofessional jobs require a
high school diplema, this stimulus can be expected to operate primarily on
college aspirations. That is, since about 85 percent of all the adult para-
professionals employed already hold a high school diploma (Student Aides, of
course, do not), the program is obvicusly not being usced to stimulate under-
cducated adults to complete high school.

Some paraprofessional jobs, such as Educational Associate, require college
work as a conditicon of cmployment. (The Carcer Ladder Program admits Educa-
tiomal Assistants and supplies college training for promotion to Educaticnal
Associate.) The college-educated paraprofessicnals (they have only one or
two years in most cases) are scattered across all age categories. That is,
they are not young college students but instead arc adults who bave either
intcrrupted or only recently begun their college work. It is clear from the
data that paraprofessionals are not chosen {rom the ranks of dropouts and
consequently arn able to stand before school children as models of adults who
have successfully completzd high school or, in a linited number of cascs,
have entcred college.

Black paraprofcssionals are better educated than their Puerto Rican and
White counterparts. This may be not so much because educated Blacks are
deliberately recruited for paraprofcssional work as because better-educated
Pucrto Ricans and Whites scek and find other types of employment in New York
City. They may have more job opportunitics in New York than Blacks wad may
find paraprofessional work rolatively less appcealing. t

The gencral pattern is this: The paraprofessional program is not being
used primarily to cmploy the very poor, under-cducated person who hes pieviously
held a low-skilled job., On the contrary, it cmploys the person of modest in-
come and modest oducation who has previously held a white-collar sales or
clerical job requiring skills voughly cqui ralent te thoac he uses as a parva-
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professional. As indicated earlier, this is probably because a high school
diploma is required for the majority of paraprofessional jobs and because
principals and teachers believe that a certain amount of previous jcb expcrience
is desirable for paraprofcssionals.

Number and Ages of Children. One of the earliest findings about para-
professionals, confirmed in subscquemt studies, was that they took home what
they learned iv school and used it to help their own children. For this desivable
side effect to occur, it is of course necessary for paraprofessionals to have
children living in their houscholds. Morecover, raising their own children
presumably helps the paraprofessional work with children at school and work
with other parents.

Aliost 55 percant of all paraprofessionals in the New Yor¥ City scheols
arc currently married. An additional 15 percent have been married at some
time in the past but are now cither separated, widowed or divorced. The 20
percent classified as "single' is half explained by the existence of Student
Aides (10 percent of zll paraprofessionals). Thus about 90 percent of all
paraprofessioral jobs go to persons who arc either presently married or were
previously married.

Since 55 percent of all paraprofessionals have children of elementary
schiool age living at home, their sensitivity to children of the same age at
school is presumably enhanced. Conversely, since they work most often in
grades iwo, three,and four, paraprofessionals can bring home directly to their
own children what they learn at school. Although the 35 percent of para-
professionals who have children in junior high and senior high presumably gained
useful experience when their children were younger which they can now apply to
their elementary school jobs, their children are beyond the reach of what the
paranrofessional learns at school every day and probably cannot be helped
directly by it. However, alumost 20 percent of all paraprofessionals have pre-
school children. 1t is reasonable to assume that as they niove up through the
elementary grades, these preschool children will get the full beaefit of what
their mothers learn on the job.

Many paraprofesiionals arc in the age range 30-44, a time when they tend
to have children ncot only in the elementary school years but in the preschool
yeirs as well, yielding a potential double benefit to their families. Para-
profescionals who a¢ under age 30 or over age 44 have fewer school-age children
who can profit immediately from their paraprofessional experiences.

Black and Puerto Rican familZes benefit most often from the presence of
childeen in paraprofessional homes, with the advantage eccruing to the
children in school as well as to those in the paraprofessionals' own homes.
White paraprofessionals, hteing older, have almost no preschool children, fewer
clementary school children than other paravrofessionals, and more children ¢ f
junior and secnior high school age than any other paraprofessional group. Thus
there are fewer cducational advantages for White children.
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Cormunity Linkages. Bringing the school and the community together is a
widely-held objective for the paraprofessional program. More specifically,
paraprofessionals are expected to help teachers understand the viewpoints and
life patterns of minority groups in inner-city settings and do a better job
with minority group children in their classrocms as a result, Prircipals are
cxpected to maintain better relationships with parents and neighborhood groups
becavse the paraprofessional forms a communication bridge between the principal
and che local residents. At the same time the paraprofessional as interpreter
is supposed to make the school a less formidable, more approachablec, more
appreciated ‘nstitution to those parents who have had only limited contact with
formal education.

How wall are paraprofessionals linked to their own communitics?
Are they active, central figures who belong to many organizations or arc
they so isolated that they could not scrve as communication channels?
Formal membership in an organization may not be the best measure of
community linkage for paraprofessionals; for thew, given their socio-
ccouomic characteristics, informal ways of sssociating with other pecople
may be more indicative, The findings on {ormal memberships are presented
below, with data on informal associations presented later in this chapter,

Only 60 percent of the paraprofessionals named any organization to
which they belonged and even then rarely ramed more than one or two.
Clearly, the schools have not been recruiting "joiners" into the para-
professioral ranks, but evidence will be presented later to show that they
are nevertheless well-connected to other people in their own nuighbor@oodé.

Paraprofessionals do not jein every type of organization, but show
a strong preference for school groups (about 75 percent belong) and neigh-
borbood groups (atout 40 percent) with less interest in recreation organi-
zations and in church groups. OQOnly about 15 percent of all paraprofessionals
belong to some group which has national concerns, the remainder belongiug
only to local organizations. In short, the "bechavior model" being displayed
is that of a person who belongs to only one or «wo groups and whose commu-
ity concerns lie primarily with her own neighborhood and her own school.
Morcover, the high number with school affiliations suggests that the
paraprofessicnal has cstablished hersclf before employment as a member
of the school-support group in her neighborhood., It could be expected
that principals would choose paraprofessionals who had a positive
attiinde toward the school since the linkage funccion presumably requires
that thz linker have gond relationships in both camps. On the other hand,
somc of the rodcerrn of New York City minority groups about the short-
comings of the schools is probably being filtered out.

More data will be presented later to demonstrate that the para-
professional {s very much a neighborhooad person. There may be sceme toss
in having the program dominated by such paraprofessionals. Ethnic
minoritics might be equally well served by being given as bchavior
models a namber of pedrle with national interests, active political porty
memberships and other affiliations extending beyond the v ighborhod {tsol1,
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An analysis of community linkages compared to other paraprofessional
chiaracteristics shows a number of relationships worth noting. Parapro-
fessionals tend to join more organizations as they grow older (reaching
a plateau at ages 35-44). They join more as they have more children
(the growth is steady, with about 35 percent of those with no children
holding memberships compared to about 70 percent of those with 4 children).
They also join more as their family income goes up, as their education
increeses and as they take another job in addition to paraprofessional
work. If they had had the benefit of previous professional or vocational
training, they are more likely to join organizations. In short, the
picture is about what might be expected: as paraprofessionals have life
experiences which bring them into contact with a greater number of people
in diverse relationships, they tetd to join more organizations. For
schools seeking better connections with their surrounding rneighbcrhoods,
the suggestion is that they hire paraprofessionals in their middle years
who have children, who are relatively well-cducated, and who have at
least moderate family incomes. But to repeat an earlier point, para-
professionals may not demonstrate their community linkages through formal
memberships so much as through their informal associations. More will
be said about this later.

Paraprofesisionals at every level of education tend to hold member-
ships in school o~rganizations. It is only those with high school or
college training who reach beyond school, church, and neighborhood affili-
ations for a broader range of memberships in trade, political and national
organizations. The particular type of professional or vocational training
which the paraprofessional received before joining the program seems to
have had little effect on the kind of memberships he holds. One exception
is previous training in community and civic activities: almost 55 percent
of those who have had such training report memberships in cemmunity organ-
izations. Although it is not entirely clear which jis cause and which is
effect, it seems reasonable to believe that training in community and
civic activities will lead to a higher number of neighborhood organization
memberships and that parent/community paraprofessionals should te trained
accordingly.

Puerto Rican paraprofessionals do not hold as many merberships as
Black and White paraprofessionals.

The virtuil absence of men from paraprofessional ranks presumably
represents a lost opportunity for schaols to become better related to
males in their surrounding neighborhoods, although it can be argued that
mothers rather thaa fathers are likely to be the dominant figures in the
homes of many of the target population and that the school must be
primarily concerned about better linkages with those mothers.

A indicated earlier, almost all paraprofessionals reside in the
schoel district where they work. This is desirable. Alithough school
districts in New York City are relatively large (scnool district nust
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be listinguished from school attendance area), living within the district
presumably gives some sense of identification with the larger community

) ) ° . - . .
encompassed by the school district as well as a knowledge of its residents,

More important, however, than a scnse of the larger community and
also much more important than any of the formal memherships described
above are the informal associations that paraprofessionals create within
their own neighborhoods. As a measure of their informal connections with
the chiluren and families with whom they work, respondents were asked a
number of qu2stions about liie in their neighborhoods. Their answers
showed that paraprofessionals are long-time residents, half of thew having
speat over 10 years in the neighborheod and almost none being new arrivals.
Thoy reported that more than half of the target populations with whom chey
work live within three blocks and are familiar faces on shopping trips
or neighborhood walks. Some of them helong to the same church or other
orgpanizations as the target groups. As one measure of their relationsg,

35 percent reported that they had on occasion taken care of one of the
children with whomthey work--as a favor to the family, not as part of
their jobs. (Sece Appendix M, p. A-51.) Classroom paraprofessionals
reported as many neighborhoed connections as p2rent/community paraprofes-
sionals. The best-connected paraprofessionals of all were the Auxiliary
Trainers, showing that thesc people are as well linked informally as they
arv through formal memberships.

An examinaticen of the data shows that paraprofessionals who live
autside the school district tend to be better educated, have higher family
incomes, and a larger number of organizational affiliations. Lest it
be mistakenly thought that this represents the importing of out-of-district
White paraprofessionals to work with minority-group children and theiv
families, it should be pointed out that Blacks are more likely than Whites
or Puerto Ric:ns to be hired from outside the school district.

Previous Job Experience and Career Direction. There arc two rcasons
for bET;é concerned with the previous work cxpericence of paraprofessionals,
The first is that earlicr job experience will have accustemed the para-
professional teo a regular work schedule requiring reliability and will have
taught her uscful skills, The second, more important veason,is that upward
carcer mobility is onc hoped-for product of paraprofessionalism. That is,
it is hoped that paraprofessional employmernt will be the first step toward
full-fledged professional responsibilitices, a carcer line often closed to
members of disadvantaged minoritics.

A pood start toward that objective seems to have beea achieved f[or
a significant number -- although not all -- of those c¢mployed as para-
professionals in the schools of New York City. If it can be safely
assumed that the 40 percent of the respondents who did not list any
previous job are experiencing their first paid employment, then the
paraprofessional program has become the gateway to the world of work for
40 percent of all those employed. This is especially true for Puerto
Ricans. FEven if this percentage has been inflated by the failurc of
some respondents to list previous jobs, and even if the 10 percent of
paraprofessionals who serve as Student Aides are entirely removed, it
is nonvtheless a significant achievement to have provided initial jobs
to even 20 percent of the disadvantaped minoritics who fiil most para-
professional positions.
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To examine oceupational mobility as an indicator of upward career
dircction, the ten standard job categories used by the U.S, Bureau of
C-1sus (renging from proiessional and technical workers at the top to
unskilled laborers at the bottom) were used. 7Tt was assumed that para-
professional work is comparable to the "clerical” and "sales'" catcgories.
Looked at this way, most paraprofessionals (especially White) have moved
neither up nor down, but have moved laterally from white-collar clerical
and sales jobr, where they presumably learned to work with othzr pecople
and to keep records of various types, skills which they can use in their
work as paraprofessionals. However, an impressive one-third of the Blacks
and Puerto Ricans have moved up into paraprofescional work from lower-
ranked jobs as craftsmen, foremen, machine operatives, private household
vorkers, service personnel, and laberers. (Just over 10 perceat of all para-
professionals - Blacks, Puerto Ricans, and Whites - reported dropping
down from jobs as professionals and technicians to become paraprofessionals,
This probably reiflects some cases where better-cducated mothers are returning
to work after having raised their families,)

There is presumably some conflict between the desirability of harsing
a well-educated, skilled paraprofessional who will be effective with
school children and the desirability of assisting the under-educated,
unskilled, and poor person break into his [irst job requiring specific
intellectual and persenal skills. These data suggest that while both desires
are being met, the first is being served somewhat at the expense of the sccond,

An examination of the data shows certain additional patterns., Half
of the paraprofessionals who have moved up from a lower-rank job are
over 37 years old, fairly late for making such a move. There is reason
to doubt that they will go further. On the other hand, the half below
37 years of age presumably have moved early enough to accumulate
experience, extend their training, and perhaps move into a professional
carecer. Men moving up into paraprofessional work come from service
occupations more often than wornen do, while women more often come from
clerical jobs, much as might be expected. A somewhat higher proportion
of men than women move down from profescional and technical occupacions
into paraprofessional work. This may be a pattern among men who have
reached retirement age and are secking some form of useful social service.

People who have becn employed previously in service occupations or
in clerical work are more likely to be holding a sccond job currently
(in addition to paraprofessiona’ work) than these who have held other
types of jobs. Presumably these two kinds of work are relatively casy
to combine with paraprofessional cmployment when scheduled for late
afternoons; nights, and weekends.
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Paraprofessional jobs can be ranked by degree of responsibility,

background required for the pnsition, and pav rate,
factors into consideration, the jobs can be grouped in the foll

Title

Taking all three

owing order:

Hourly Pay Rate (196Y-70,

[E

O

Group 1: Auxiliary Traiaer $ 3.50
Parent Program Assistant 3,50
Educational Associate 3.25

Group 2:  FEducational Assistant 2.25-2.50"
Family Assistant 2.25-2,50%

Group 3: Family Worker 1.75
Teacher Aide 1.75
Student Aide 1.50-2.00:=

An egxamination of the data shows that paraprofessionals with all
kinds of backgrounds appear in all types of positions. The differences
arc Jdescribed below, but they are modest and are not as noteworthy as
the fact that all kinds of people are being given a chance at all kinds
of paraprofessional work, ‘

Fewer Blacks than would e expected hold jobs as Educational
Associates, one of the higher-ranking, better-paid positions, but more
Blacks than would be expected hold positions as Auxiliery Trainers and
as fducational Assistants, two other high-ranking well-paid positions,

The shortage of Blacks as Stucent Aides scems to be a more serious matter.
While Blachks make up 55 pewcent of all pardprofessionals, they hold only

22 percent of the Student Aide positiors., Those jobs go disproportionately
to Whites, Pucrto Ricans and Lo Orientals. 1t scems that the

opportunity for Black high school students to serve as models to their
peers is being under-used.

Blacks get more parent/community paraprofessional jobs than would
be expected whereas Whites get a disproportisnate greater share of classrocm
paraprofessinnal jobs, The eflect is that White familics are scrved
by Black pavent/community paraprofessionals while some Black children
are served by White classroom paraproiessionals. Given the nature of
the population being served by parent/comunity paraprefessionals, this
particular balance secems sensible., There is no evidence of racial
favoritism in the figures.,

“hepending upon high schoel diplora ar 2 years of college,

“rpepending upon whether 0, 1, or 2 years of expericnce.
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Paraprofessionals in every kind o7 positics ha.e children of schocl-
age living in thelr homes and presumadly they.can be of help to those children.
The only differeaces worth noting are .mong Auxiliarv Triiners and Educa-
ticnal Associates. The holders of these hugh-v. 1l positions have more
children of high school age than othar paraprofessiecnals, whish is pre-
stmably in keeping with tlie .iaturity sought in candidites for such jabs.

Better positions tend to go to paraprefessionazls with higher per
capita family incomes, probably becaust income is correlated with education,
a requirement for the high-ranking positions. Most Auxiliary Trainers .
cnd Educational Associates have had some college training, as have many
Fducational Assistants. In contrast, more parent/community paraprofessionals
have no training bLeyend high school arnd most Tecacher Aides have not com-
pleted grade 12, (Some of these pavaprofessionals may have completed
high school jn the ll-grade systems common in the South when they vere
growing up.) Almost all Student Aides, of course, aiL. in grades 9-12.

If poraprofessionals in higher-rank positions were previously employed,
they were most ofteun engaged in clerical work. 1In contrast, paraprofessionals
in lower-ranked positions are more likely to have held jobs in service
industrics or as semi-skilled niachine operators. What this means is that
1f the parasprofessional progrem is jiantended to move pecple up frem blue-
collar jobs into white-cellavy work in order to open Mew carecr opportunities
fer them, a numbrr of low-skilled paraprofessional jobs have to be
maintained for this purpose. While higher-rank parapcotessional jobs
are 1ot an easy point-of-entry for blue-coller workers, the rile is not
ahsolute: about 30 percent of all Educational Assistants were previously
employed in unskilled or semi-skilled jobs.

Judging from memberships in outside crganizations, Auxiliary Trainess
are far better linked to their communities than any other type of para-
prcfessional, 8 highly desirable situation for those who act as leaders
and trainers of other paraprofessiorais. Similarly, Family Ass®skauts
and Parent Program Assistants hold ar. unusually high numbec of menber-
eLips. Interestingly, this is not the case with Family Workere, who have
limited education, limited income, and a limited number of contacts
beyonid school, church,and neighborhood,

People brought in from cutside the schorl district are lik:ly to
get slightly better paraprofessional jobs than might be expected, but
s reported carlier, less than 15 percent of all pavaprofessionals cowe
in from outside the district. Black families are particularly likely to
get the services of parentfcommunity paraprofessionals -- {n contrast,
for ecxarple, to Oriental and Puerto Rican families, whose children are
nore likely to be given attentior in school by Educaticnal Associates
2nd Student Aides. Given the circumstances of many Black families in
New York City, this scems to be a particularly appropriate arrangenent.
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The fact that Black target populations are served cdisproportionately
by adult paraprofessionals(rather than Student Aides) has several side
effects. One is that Black paraprofessionals, being adults in ful_-time
jobs, average more hours of Paid employment per week than Puerto Rican
and White paraprofessionals. The consequence of this, in turn, is that
Black target populations tend to get a disproportionate amount of service
from the program. One other consequence is that low-income paraprofessionals

(who are disproportionately Black) tend to get more hours of employment
than higher-income paraprotfessional:.

ERIC



55

The Work of Paraprofessionals

What do paraprofessionals do? What kind of pesitions do they hold,
what kind of work scttings do they have, what ere their daily duties?
Answers to thase questions were taken from the 754 Job Description
Instruments returnced by the 1,529 people to whom they ware mailed.

(The developmenit of the instrument is described in Chapter 3, "Instiument
Development," and the procedures for administering it are described in
Chapter 4, 'Data Collection Procedures.')

The following description of the typical paraproi-ssional job was
constructed from the modal responses to the Jeb Description Instrument.
(Ssce Appendix M, p. A-51.)

The Work and Training of the 1ypical Paraprofessional. The typical
paraprofessionz! is in her first or second year of employment as an
Lducational Assistant. She did not sceve as a Schonl Aide before becoming
a paraprofessional,

She assists a tuivd-gradc teacher and works in a school building
during regular s~hool hours, spending most of her time in the classroom
with occasional vigits to the school office and the schocl playground.
She works directly with students, tecaching or tutoring them in revading
or other aspects of the language arts and, te a lesser extent, in wath-
cmatics or arithmetic. She is not vequired to use a foreigo anguage
in her work and k.ows no language other than English,

Before she began her paraprofessional job, she received no training.
Since taking the job she has reccived more than five weeks of part-time
training, wviich is continuing. After being oriented to the school, she
was taught how childcen develep and how they learn., She was also taught
how o make instructional materials ind how to cperate audio-visual
cquivment, In addition, she was taught how :o be helpful to parents wid
ske learned othex e%ills useful in paraprefessional work. Perhaps the
most important part of her training is the ceotinuing supervision and
help she gits from the classroom teacher to whoem she: {s assigned, who
gives her help all cof the time.

She is not taking any fommal courses at present, cither at high
school, college, or adult cducation levels. She does not take part .n
the Carveer Ladder Program offcred by the Board of Education for these
who wish to pursuc . college cducation and advance toward rrefessioral
carecers.

Varjations in Paraprofessional Work and Training

Only a fcw paraprofessionals have experience in their jobs: 75
percent are equally divided between their first and sccond years and
almest 20 percent more are in their third year, leaving on:y 5 percent

[:l<j}:«u1 additional cxpericence. This finding is in keeping with the stafting
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of the program, which began after the paissage of ESEA Title T in 1963
and expanded under the New York State Urban Education Program beginning
in 1968, Four years ago, in 1966-67, there were few pariprofessionals.
in the following year about 6,000 were at work; 10,000 worked in the
year after that; and 12,000 worked in 1969=70,

About 30 percent of all paraprofessionals served previously as
School Aides (supported by New York City funds) doing the less profes~
sional work expected in that role. But ubout half of that 30 percent
served for only one or two yvears, with the other half having served
from three to six years or note. Thus a small preportion have accumulated
a total of five or ten years of experience in the schools,

Ithough it js too early to judge the '"holding powe=" ol the iobh,
the figures suggest that it is rather gcod so far., 1ne {igures also
suggest that if paraprofessionals get better with experience, as teachers
do, they will prove more valuvable as tiwme passes. As will be shownp

later. they are atready having a remackably strong effecc,

As incicated earlier, classrcom paraprofessionals greatly outnumber
parent/corunity pavaprofessicrals (about five to vne) with 69 percent
of the classrcom type serving as Educational Assistants and about 20
percent divided equally between Teacher Aides and Student Aides,

About 35 percent of all paraprofescionals work in grade 3, with
roughly 25 percent assigned to each of the other elementary giades: 1,
2, 4, and 5, The figure tapers down to less than 20 percent in kinder-
perten, less than 20 percent in grade six, and less than 10 percent in
cazh of grade scven, grade eight, ard grade nine. (The total exceeds
100 percent since nany paraprofessionals work in more than one grade.)
Assigning paraprofzssionals primarily to grades | - 5 -- the years in
which fundamental skills in the 3 R's are introduce!, practiced., and
consolidated -+ is fully ir keeping with their day-~tn-day duties, as
explained later,

Although over 20 percent of all paraprofessional: are assigued
parent/community rolcs, nnly 10 percent of all paraprofessicrals indicate
thkat they do most of their work outside tho school building. When this
observation is combined with the fact that nore than 90 percent [ f all
naraprofessicnals do more than halt of their work during school hours,
it secms evident that the parent/community paraprofessional does not
werk primarily out in the community, visiting parents at home and
attending community meetings, but instead works inside the schoecl, uving
a sgecial approach to famii’ problems. This [inding suggests that the
distinctior hetween classroom paraprofessionals and parent/cormonity
paraprofessionals is somewhat blurred in actual practice., Tf the Rcard
of Education intendrs parent/community paraprofessionals to be aemi-profes-
sional social workers spanding much of their time out in the comm nity,
they need to be given additional trainii.g and supervision teward tuis
end.
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The bulk of all paraprofessional work takes place in classrooms,
Although many paraprofessicnals spend scme time elsewhere in the school
building, only about 15 percent report spending wost or all of their
tine outside the classroom.

Almost all paraprofessionals reported teaching or tutoring students
as a part of their jobs. Classroom paraprofessionals are used almost
exclusively in teaching the central subjects of the elcmeutary school
curriculum -- reading and other aspects of the language arts, plus
mithematics =~ and spend only a modest amount of time in teaching social
studies, science, art, music, physical education or other elementary
subjects. While over 65 percent teach recading and over 45 percent teach
mathematics, fewer than 15 percent teach any dther subjects.

Even tiidugh culy about 25 percent of all paraprofesscionals use
the Spanish language in their work, the number whc know Spanish is
about 33 percent. Since only 18 percént of all raraprofessionals are
Puerto Rican, Spanisb is evidently known to many paraprofessiorals who
1id rot learn it as natives. TInasmuch as over 70 percent of all para-
protessionals spend some time with Puerto Rican children,
it would appear that many of these children have a sufficient command
of the English language to get along without using Spanish for their
school work.

Vhile only 25 percent of the paraprofessicrals received pre-service
training, nearly 70 percent received in-service training., And while
fewer than 10 percert receive full-time training, almost 70 nercent
ceceived part-time training. Most of those who received part-tive
in-service training said that it lasted more than five weeks and most
said tlat it was still going on., Evidentlr the Board of Fducation
understands thac paraprofessicnals, most of whom have had linited
experience, need to be trained. Past experierce in teacher educatioen
has indicated that in-service traiuing has as much or more nractical
value for mature adults than pre-service training. Assuming that the
same holds tiue for adults becoming paraprofessionals, the Board has
baen wise to concentrate oa part-iime in-service traiuing. Such training
is,of c¢ourse, considerabiy less expensive than full-time pre-service
training.

About half of all paraprofessionals report that they have been
trained in how childrcn develop and learn, in hew to make instructional
materials, and almost bal{ say that they bave been trained in how the school
opcrates as well as in how to help parents. These arc obviously
practical skills directly rclated to the tcaching and tutoring
which most paraprofessionals engage in and they fit squarely with what
is reported later about their day-to-day duties in the classroom.

Paraprofessionais report that they are supervised as well as
trained. Thev miy be given help with their work as seldom as once a
mouth (a few say ''mever') and as frequently as once a day, but almost
half say that they sece their supervisor "all the time, " This is quite
understandable, inasmuch as the supervisor is quite likely to be
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the classroom teacher. Teachers supervise two or three times as many
paraprofessionals as are supervised by assistant principals or project
directors. Fewer than 10 percent of the paraprofessionals report
recciving direction from principals, guidance counselors, or other
echool personnel and only 2 percent report that an Auxiliary Trainer
or a Parent Program Assistant supervises their work., Inasmuch as

most paraprofessicnals are engaged in teaching pupils in the classroom,
it scems quite appropriate that they are being supervised by regular
classroom teachers. There is, moreover, the practical fact that
classroom teachers are the only school persounel numerous erncugh *o
give continucus attention ‘o paraprofessionals.

Although the paraprofessional program is intended to stimulate
further formal educatiovn among those who are employed, only about
40 perzent are taking regular courses, with about half of them taking
the courses as part of the established paraprofessional training
program and the other half taking the courses on their own initiative.
A slight wmajority of the 40 percent who are enrolled in school -- whether as
a4 required part of their training or voluntarily -- are taking high
school equivalency courses, but alwost as many are taking college
ccurses and almost as many more are taking courses of other types.

While the program sponsors can be congratulated on providing
part-time in-sexvice trainipg so that most paraprofessionals will learn
the specific job skills they need from day to day, it would be desiravle
to have more than 40 percent enrolled in formal school or college
courses which would improve their general level of education and open
the doors to more advanced jobs. Parap-ofessionals ought to continuce vo be giv
steady enccuragement to continue their formal education, even though
mosiL already hold their high school diplomas. 7Tt must be recognized,
however, that there are liwits to what the program sponsors can accorplish
with the typical paraprofessional who is mirried aud presumably must
po home aiter school to take care of her two schocl-age children., rox
many such paraorofessionals, working at an average of 22 hours per week
while raising a family may leave them no time for taking formal courses.

The Relatien of Paraprofessionai Work to Title of FPusition

Paraprofessionals holdiug various positions display some differences
"1 daity work patterns, although tie differences are fewer than their job
vitles would lead one to expect.

Grade Levels. Auxiliarv Trainers and Parent Program Assistants
do not work directly with children, in most cases, and do anct have o
specific grade leve! assignment. All etter paraprofessionals are
distributed fairly evenly over the several grades served, except that
Student Aides are concentrated in grade; four through nine. Evidently
these high school students are expected to be more nffective with older
el >mentary school children than with younger ones. Parcat/commupite
paraprofessionals are assigned to a broader band of grade levels than
classroom paraprofessiorals, in most instances.
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Subject Field~., Student Aides are the cnly paraprofessionals who
do ary appreciable amount of work citside the areas of reading,
lariguage arts, and mathematics, These high school students
are more likely to have history andsccial studies and science fall
witliin their tea~hing loads than any other kind of paraprofessional.
Almost half of all parent/:ommunity paraprcfessionals report that they
teach students and that their work is concentrated in reading,
language arts, and mathematics, just as is the casn
with classrcom paraprofessionals. (The Parent Program Assistant is a
clear exception; over 95 percent revort that they do not teach students.)
If almost half of the Family Assistants and Family Workers spend their
time teaching students, they are clearly performing duties which overlap
with those expected of classroom paraprofessicnals, raising further
doubt about the true distinctiveness of their roles and suggesting
either that they have not been fully conceived as ye¢t or that the
incumbents have not been properly trained or are not being properly
supervised to perform the work., A review of the nature of their work
would seem to be desirable.

Location and Schedule of "Jork. Although the great majority of
classroom paraprofessionals cpend over half their time where they would
be expected te be -- in the classrooms -- it cannot be said that parent/
cominunity paraprofessionals spernd their time working in the cormunity.
As irdicated earlier, an appreciable number of parent/commrnity para-
professionals spend over half their time in the school building.
However, their location in the building (usually in the community or
family room or in other non-classroom locations) presumably permits
them to work with parents. Nevertheless, it would seem that this
paraprofessional role, if it is to make a distinctive contribution to
the program, ought to have homes and community meeting places as its
primary places of operation. A simila: comment can be made about the
zrent Program Assistunts, who spend most of their time in the school
coffice. It is true that they report to the school principal and that
their work is partly administrative. But it is difficult to see how
they can carry out their dutics ~~ coordinating artivities between schonl
and community ard between paraprofessionals and parents =-- unless they
either (1) supervise parent/cemmunity paraprofcessionals, which they
clearly do not dc as shown by the data, or (2) svend an apnpreciable
amount of time outside the school tuilding working directly with parents
in their howes or in community meeting places which they do not do. [t
woula seem that both the role expectations and the role performaznce of
Parent Program Assistants reed a careful review.

The only paraprofessionals wno spend more than half of their time
aftar school hours are the Student Aides, who are expected to work with
other students in a tutorial capacity, often after the close of the
school day. Almost 90 rerceat of the Student Aides report spending wmore
than half of their working time after school hours. Once again, a
cuestion can be raised alout the time during which parent/community
paraprofessionals perform their work. Siace more than half of their
work takes place during the school day =-- virtually all of them report
that to be the case -- and since an appreciable part of that work occurs
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inci.le the school building, there is reason to doubt that a distinctive
semi-professional social worker role hes as yet fully emerged eircher (or
the highest-paid, most responsible position of Pavent Progran Assistant
or for the lewest-paid, lecast responsible peosition of ramily Worker,
Again, a review of the expectations and circumstances for these special
roles would seem to be in order.

Lnperience, Although few paraprofessionals have accumulated any
appreciable amount of experience, there is a slight tendency for the
Letter-paid paraprofessionals such as Auxiliary Trainers and Parent
Program Assistants to have more experience than Towecr-paid persons such
as Fanily Workers and Teacher Aides. For example, while 70 percent of
t re Auxiliary Trainers have had three or more vears of experience,
airwst 70 percent of the Family Workers have had only one year in their
jobs. Presumably only experienced paraprofessionals ¢re considered qualif
the higher-paying jobs. This seems to be a desirabl’e arrangevent.

There is, incidentally, no clear relationship between previous experience
as a4 Scheel Alde (not considered a paraprofessional job) and beiag placed
any particular paraprofessional position,

Training and Supervision. There is a slightly greatev tondeancy for p
professicnals’ in the higher-ranking, more responsible jobs to
receive training than for those in other positions te de so, but the
differences are slight and the impressive fact is that the majority of
paraprofessionals in all kinds of positions received training during
1969-70. The same was true for paraprofessionals in wmost positions in
carlier yeays. Paraprofussionals in their first year of experience
are more likely to be currently in training than those who have greater
experience and who presurably have completed their initial traiaing.

Regardless of thc.r positions, most paraprofessionals are trained
in similar centent., That is, they are taught how childcen grow and
learn, how to work with instructional materials and conten., and how
to help parents. The minor differencer which appear avre in the
direction one would expecct. Classroom paraprofessionals are wore
likely to be trained in how children learn aad in how to use instructional
miterials, whereas parent/community paraprolzssionals are more often
tauvght how to work with parents. For example, of those Parent Program
Assistants who reported the content of their training, 90 percent said
they had been taught to help parents while only 33 percent said they had
been taught to operate audio-visual equipment. Similarly, no Student
Aides; reported being taught how to help pareuts but almost 95 percent
said they had been taught how children leayn. 1In summary, in the few
instanrces where the content of the training was differentiated, the
differences seem appropriate to the job title. Nevertheless, there
seems to be room for a higher degree of specialization so that each
type of paraprofessions:i will be taught the specific skills thev wili
be expected to exercise rather than being given a kind of general
introduction to teaching.
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The supcrvision of classroom paraprofessicnals is performed chiefly
by classroom teachers, as would be expected. Parent/community para-
provessionals, on the other liand, are supervised primarily by guidance
counselors, assistant principals and principals, and program coordinators
or project directors. Those paraprofessionals with the greatest
responsibilities and the most professional tasks -- that is the Auxiliary
Trainers and Parent Program Assistants -+~ are more likely to be
supervised by program coordinators, project directors, ard school
principals. All of these arrangements are directly in keeping with
tue duties of the various paraprofessional positions.

Although the majority of paraprofessionals report that they recieve
help from their cupervisor at least ouce a day -- a great many say
"111 the time" -- this is not the case with those paraprofessionals
who are most in need of supervision: the Student Aider. Some of these
high schicol studercs (20 percent) say that they 'nmever" get help from
their supervisors, who are presumably classroom teachers. No other
group of paraprofessionails reports receiving as little supervisioen,
Even though about 20 perceuc of the Parent Program Assistants and
Fducational Assistante report recciving help less than once a week,
these are mature adults who should need less help. While Student Aide=z
m1y be receiving supervision without realizing it, the data clearly
suggest they are not getting the kind of regular supervisory help made
available to other paraprofessionals. Since many of them work after
the ragular school day has ended, it may not be practical to supply on-
the-job supervision. But, as a minimum, they should be piven help
during the school dey with tutoring techmiques and other iecess ry skills.

Formal Courses. Only a minority of paraprofessionals are taking
courses at the high school, college, or adult education levels., An
analysis of the kind of courses being take. by that minority shows that
the courses are clisely related to the educatioual requirements of the
specific position they hold. That is, those in the higner- paying jobs
which require some college training are taking college courses and, to
a lesser extent, specialized non-college courses in leadership training,
drug abuse, and others which have content relevant to their daily duties.
At the opposite end of the scale, those employed as Family Workers and
Teacher Aides are taking high school equivalency courses, perhaps in
anticipation of moving into more responsible paraprofessional positions.
In between these two extremes ace paraprofessionals such as Educational
Assistants, who are expected to hold a high school diploma or its
equivalent. The courses these middle-level paraprofe-sionals enroll in
are usvally rollege courses or non-college specialized courses, but
a noteworthy 20 percent are taking high school equivalency courses,
evidently to become officially qualified for the jobs they already hold.
For that 20 percent, the - is a discrepancy betwveen the Board of Fducation's
published requirements for their positions and the courses which they
report being enrolled in. Tvyvpical adult educution courses are less
popular with paranrofessionals than miscellaneous other specializced
courses more clusely connected with their daily work.
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Fewer than 15 percent of all Educational Assistants report that
they are taking part in the Career Ladder Program, wnich offers college
courses under Board of Education sponsorship for Educational Assistants
who wish to become qualified for higher-paying jobs as Fducacional
Associates, a position which requires college training. (Administrators
of the Carcer Ladder Yrcgram state that a much greater percentage of
paraprofessionals scek participation in the program but that budget
allocations have restricted its scope.) As indicated earlier, many mothers
witlh two children who work over 20 hours a weck as paraprofessionals
may not have the time required to take college courses. This may be
another case, in addition to the many already identificd, in which one
objective (in this case, having an expeiienced mother serve as a para-
professional) comes into conflict with another objective fin this case,
having paraprofcssionals continue their formal education as the start of
new carcers). If this is in fact what is happering, the oalance struck
between these two objectives in New York City scems to be a reascnable one.

Specific Job Activitics

The 754 paraprofessionals taking part in this phase of the study were
of fcred a checklist. of 175 specific job activities and were asked to
check how often they performed them: Never, Once in a While, Fairly Often
and Very Often. The items we~e presented in scrambled order without regard
to whother they were activities expected of classroom paraprofessionals
or parent/community paraprofessionals, whether they were complex profes-
sional tasks or simple clerical tasks, and whether they fell into one or
another of the 18 categories created co contain them., This was donc to
see whether paraprofessionals with differert job titles and different pay
rates actually had differeat daily duties. (For a detailed discussion of
the rationale for the instrument and the procedures usex to develop it,
sce Chapter 3,"Instrument Development ')

A totxl of 743 out of the 754 paraprofessionals who returned the
questionnaire (virtually 100 percent) checked oac or more of the 175 items
as being an activity they perfoimed "Fairly Often" or''Very Often.” This
indicates that almost no paraprofessional jobt fell entirely outside the
scope of the checklist,

The following list shows the number of activities checked by para-
professicnals. 1he distribution of responses indicates that the checklist,
as intended, went far bevond the scope of work performed by any one
paraprofessional.

Number of Percent of
Job Activities Paraprofcssionals
Checked ____Checking
25 or less 445,
26 - 50 32
51 ~ 75 18
76 - 100 4
101 - 12¢ 1
) 126 - 175 _ 1
]:lk\l-c Tetal 1007

Vs
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The 1ist below shows the ranking of paraprofessional functions,
according to the frequency with which paraprofessionals cherked a specific
job activity repre nting that function. (The frequencies shown are only
for those items which paraprofessionals said they performed “Fairly Nften"
or "Very Often.” Frequencies for items checked '"Never" or "Once’ in a While"
are not included since activities performed only once in a while do not
represent a common paraprofessional function. If a respondent checked
either "Fairly Often" or 'Very Often" for onc¢ or more tasks within functions,
he was recorded as performing that function. Thus the percentage shown
as performing each function ic the proportion of all paraprofessionals who
checked at least one task within it.

Most Frequent Job Functions

I'ype of
Paraprofessional Frequency
Expected to Perform of
Function Function Mention
Classroom 1. Presenting Infonmation
to Instruct 88%

Classroom 2, Preparing/Concluding 86
Classroom 3. Cenducting Recitation 82
Classroon 4. Keeping Records 80
Parent/ Community 5. Collecting Informratica 80
Classroom 6. Reporting 78
Classroom 7. Supervising 72
Classroom 8. Comforting 71
Classroom 9. Disciplining 71
Parent/Comnunity 10. Giving Information 64
Classroom 11. Testing and Evaluating 62
Parcnt/Communi ty 12. Instructing Family 61
Parent/Comnunity 13. Formal Socializing 56

Parcnt/Community 14. Matching Family Needs to
Outside Resources 53
Classroom 15. Physical faring 49
Classroom 16. Planning 46

O

l(:‘ Parent/Cormunity 17. Recordiag Information 55

Aruitoxt provided by Eic:
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The list shows that whil: every function is performed by at least
onc-third of all paraprofessionals, certain functions arc peorformed by
almost 9C percent of them. Since only 20 percent of these reporting are
parcnt/community paraprofessionals, the list also makes it cvidont that
many functions presumed to be assigned to parent/community poraprofessionals
are performed by some classroom paraprofessionals as well. (liiis is clear
from the fact that cvery function in the list is performe:d by rmore than
20 percent of those reporting; no function is performed by the 220 nercent
who scrve as parent/commuaity paraprofessionals.) Hore wil' bhe said ahout
this later when job functions are analyzed accorling to jol. title.

The above list is repcated welow, with the two or throe nost-often-
mentioned specific activities shown under each fruncticn. Intorpretive
comments are interspersed vith the listing,

Most Frequent Job Functions
and Specific Activities

Prescnting Infarnation 887

Pronouncing and spelling new words: cxplaining cheir

meaning to children 57
Explaining school rulce to pup.ls 52
Reading aloud to students 42

This top ranking category consists of direct instructional
procedures.  (The complete list appear: .n Table 9.) Lhese are
highly professional activities and are central to the tcaching
process. Their {requency demonstrates that paraprofessionals are
being given responsible work of the kind envisioned for their
semi-professional roles. 1t is clear that paraprciessionals are
not being used simoly to relieve teachers of menial tasks but
arc instcad participating as junior members of a professional
team. A total of 33 percent said that they actually take charge
of the class for short periods of time when the teacher is called
away and that they may continue a lesson which has lbeen stavted,

A question arises about whether paraprofessionals are being
trained adequately for their duties. While over 50 percent re-
ported that they had been traired in how children develop and how
they learn, this «woes no necessarily mean that they have been
taught specific Instructicnal precedures in reading, in other
aspects of the language arts, or in mathematics--the subjects in
which their work is concentratcd. Certainly their training should
include those techniques.

Preparing/Coacluding 857

Handing ovt and collecting materials in class

Q (art materials, books, snac<s, c¢lc.) 43
Preparing classroom materials: mixing paintc, sharpening

pencils, laying cut colercd paper, ctc. "5
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Preparing bulletin bcard displays, such as: posting
pupils' work, mounting pictures, etc. 499,

This second-ranking function has paraprofessionals arranging
for ever _s in advance or performing clean-up work afterwards As
all teachers know, this is one of the most time-consuming of all
functions and is indispensable for successful classroom work.

(Both principals and teachers place an extraordinarily high value
on this particular paraprotessional function, as explained later.)
Other items checked freguently in this category included getting
the room ready for thec next day, preparing visual aids, and
operating a duplicating machtine. The full list appears in Table C,

Corducting Recitation 82%

Assisting pupils with learning drills (word
recognition, spelling, math) 61

Geing over a paper with a child, correcting and
pointing out his errors 60

Listening to children tell a story they made up,
or tell about what they did over the weekend 57

Listening to children read or give reports: for
example, from a reading book, or a book report, etc. 55

In conducting recitation, the paraprofessional listens to
children demonstrate what they have learried and helps them correct
their errors. Certainly this is a certral instructional function,
requiring as much professional skill as anything else paraprofes-
sionals are asked to do. The fact that so many carry on this kind
of work bespeaks the confidence teachers have in them. (Teachers
and principals rank '"Gecing over a paper with a child" as among the
most valuable tasks a paraprofessional can perform, as rcported
later.)

There is an interesting contrast between the high-frequency
items mentioned above and the following low-frequency tasks,
each mentioned by no more than 20 percent of the paraprofessionals:
"Listening to pupils rehearse for a play and"Acting out scories
with children." The sharp difference in percentages demonstrates
that even within reading and the language arts, pataprofessionals
are far more likely to instruct children in basic skills than to
work on enrichment activities. (See Table 9 for the complete
set of items.)
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Keeping Records 807

¥ecping records of student performance and

pregress in reading, math, or other skills,

for examdle: a file of all his tests or a

record of books he has read 43

Keeping attendance records in the classroom 29

Checking out books for students in the
librery or school room 27

All the tasks in this category arce routine clerical tasks,
none of them requiring professional judgment. The relatively
high rrequency of chis function combined with the rela-
tively lcw frequency with which individual tasks are performed
in it (Sce Table 9 ) suggesc that many paraprofessionals
cngage in the function but rn:t intensively. That is although
paraprofessionals do a certain amount of the clericak work that
is an inevitable part of classroom teaching, fewer of them report spending
time in record keeping than in instructing pupils. (Record
keeping is not a valued paraprofessional activity, according to
principals and tcachers, as reported later.)

Collecting Information 807

Listcning to pupils talk about their classes,
things they are learning, problems they have with
other students, teachers or their school work 55

Hearing complaints from parents about probleus they
have with the school 41

Learning about special programs the school has to
offer, such as: tutoring, remedial reading, Black
or Puerto Rican cultural classes, ctc. 40

All the items in the Coullecting Information category were
oviginally created to describe the work of parent/community
paraprofcessionals. Not surprisingly, since it is the essential
behavior required for the '"liaking function" ascribed to para-
professionals, Ccllecting Information turned out to be the
tep-ranking function for that type of paraproifessional. Over
90 percent of the parent/community paraprofessinnals
checked at least one task in the categorv. nut what
made the function rank fifth among all paiaprofcssionals was the
fact that an extrasrdinary number of classroom parcprofessionals
selected items from the scrambled checklist which fell into the
category. The three specific activities listed above led the
list for them, just as they did for parent/.cmmunity paraprofes-
sionals. Inasmuch as these three items ontranked the 18 others
in the Collecting Informatian category, they are especiarly

Q noteworthy, Two of them, like rany other items in the catepory,
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cast paraprofessionals in a counseling role, giving the school
new sets of ears with which to listen to the concerns of pupils
and parents As stown later, teachers and principals are quite
grateful for those extra ears.

Reporting 718%

Reporting discipline problems to principals,
counselors, teachers, parents, or others 48

Reporting pupils' learning problems to a
teacher 48

The interesting thing about this category is the way the
specific tasks were sorted out by the respondents. While 4B percent
"Fairly Often' or '"Very Often' act as observers of pupils' hehavior
and learning difficulties and report them to teachers, only about
32 percent said that they distribute routine notices or take reports Lo
the school office. This split in faver of the more professional
tasks in the category is exactly the split favorced by principals
and teachers, as shown later.

Supervising 72%
Accompanying students to
the library, lunch room

or another class 43

Taking charge of pupils on a bus,
in a cafeteria, on the playground or in

assembly : 35

Monitoring pupil activities during class time,

study halls, etc 33
Comforting ’ 71%

Talking quictly to a child who 1s upset or

disturbing the rlass 71
Disciplining 719
Stopping arguments and fights among students 67

Sending students to the principal's office, or
other disciplinary staff 25

Q tupervising the avevage student, comforting the upset, and
[E l(:‘ disciplining the unruly are a familiar part of classroom teaching.
The paraprofessional shares these‘teaching functions, just as
she does all others. ng
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"Talking quietly to a c¢hild who is upset or disturbing the class"
and "Stopping arguments and fights among students” are the two tasks
paraprcfessionals checked most often out of the entire list of {7g,
Not many items were checked by even 50 percent of the respondents
and few cven came close to the 71 percent and 67 percent registeved
for these two items.

While it might be expected that paraprofessionals would have
tostop argumcnts and fights among students, it is reassuring
to know that paraprofessionals just as often speak quictly to upsct
or misbebaving children. Undoubtedly the two events are related,
( cven though separated on the checklist {tsclf by 35 intervening
items) .

This chapter began, as did the entire report, with the statement
that the paresprofessional program in the schools of New York City is a
success. That statement is nowhere better indicated than by the following facts:
"Talking quietly to a child'is the task performed ny more paraprofessionals
than any other out of the 175 listed. This ideazical task, des.ribed in
the identical words, was selected bv 77 percent of 21l principals inter®
vicwed and 73 percent of all teachers interviewed as the most vaiuable
paraprofessional activity on a list of 19 typical tasks. No other item
stood as high. The teachers, in fact, gave fifth place on the list of 1¢
to "Stopping arguments and fights among students," the task parap ofcssionals
arc sccond most likely to perform. When the task that most paraprofessionals
perforw is the very task that principals and teachers consider most valuable,
there is a match between job expectations and job perforrance which is
remarkably high., 1f any wore confirmation of good matching is needed,
it will be fourd later in this chapter when the rersonal characteristics
vhich principals an' teachers consider most valuable in paraprofessionals
arc reported.  They are fully in keeping with the above findinge.

The preceding discussion accounts for the nine most frequently ren-
tiorvd functions cut of the total of 18 represcnted cn the Job Description
cheeklist,  Of the remaining functions, four were cupected to be performed

by classroom paraprofessionals. Those four arce lisced below,
Testing and Evaluating 627
Corrccting homework, workbooks, papers, ctc. 50

Correcting and grading short-answer tests such
as fill~ins or multiple choice 40

Physical caring 497

Giving first aid to children in accordance with
school board policies, such as: cleaning a ent
or scrape, putting on a band-aid 29

llelping children wash up after playing or
working: taking children to the washroom 23
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Planning 467,
Going over class plans for the next few weeks
with the teacher 30
Organizing recess time into dirccted games and
activities 16
Assigning 359,

Assigning classroom jobs or responsibilities
to students, such as erasing the blackboard or
closing the windows, etc, 24

Assigning students co seats or work areas such
as classroom de,ks, assembly seats or lab tables 24

Physical Caiing is evidently not particuiarly necessary for clementary
school children in the grades to which pzraprofessionals are assigned,
since the children can do this for themselves. The three other functicns
require considerable professional judgment, which probably helps explain
why they are less frequently performed by paraprofessionals and are re-
served by teachers for themsclves., There is confirming evidence for this
observation in the actual taisks delegated to paraprcfessionals., For ex-
ample, in a complex professional function like Testing and Evaluating,
paraprofessionals are more likely to be correcting shert-answer tests (40 percent)
than they are to be correcting and grading essay tests or themes (25 percent).
(The full list appears in Table 9,)

The five remaining functions out of the total of 18 were functions
expected of parent/community paraprofessionals. The results showed that
the five functions are indeed performed often by parent/
community paraprofessionals, but there are too few paraprofessionals of
that type (about 20 percent of the total) to Lift these functions to a higher
ran*ing. The five functions will be discussed later when the distinctions
between tu2 work of classroom paraprofussionals and parent/community para-
prrfessionals are presented.

The Ten Most Freguen.: Activities

Over 50 percent of all paraprofessionals checked ten items out of
the 175 oi the checrlist as ones that they perforrn "Fairly Often" or
"Very Ofte...' These top ten activities give a goor summary picture nf
the work performed by the typical classccom paraprufessicnal,
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Sinc» classroom paraprofessionals constitute 80 percent of the total,
the ten activities which they checked most frequently became domirant in
tbe scoring. Nevertheless, six of the items also appecared among the top
ten checked by parent/community paraprofessionals, showing appreciable
overlap in the daily duties of the two types of workers. ( The need for
a revicw of what is expected by the Board of Education in the paront/
community role was discussed varlicr.)

‘lop Ten Activities Mentioned by All Paraprofessionals

Items Listed
in Top 10 bty
Frequency Parent/Commu

Function Specific Activity of Mention Paraprofessi
1. Comforting Talking quietly to a child who
is upsct or disturbing the class 71% X

2. Disciplining Stopping arguments and fights

ameng students 67 X
3. Conducting Assisting pupils with learning drills
Recitation (word rvcognition, pronunciation,
spelling, math) 61
4. Conducting Going over a paper with a child,
Recitation correcting and pointing out his
errors 60
5, Conducting Listening to children tell a
Recitation story they made up, or tell about
what they did over the weekend 57 X
6. I'resenting Pronouncing and spelling new words;
Information  c¢xplaining their meaning to children 57
7. Collecting Listening to pupils talk sbout their
Informati classes, things they are learning,
or problems they have had with other
students, teachers or their school-
work 55 X
8. Conducting Listening to children read or give
Recitation reports: for example, from a reading
book, or a book report, ctc. 55 X
9. Presenting Explaining school rules to pupils 52 X

Informa.ion

10. Testing and Corrocting homework, workbooks,
Evaluation papers, cote. 50

It is intercsting that the two top items show the paraprofessional
dealing with affective behavior rather than with cognitive ~chavior,
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As all teachers know, children must attain a certain emotional balance

before learning can “cgin. Nonethcless, the remaining ecight items scem

to establish conclusively that the primary concern of the paraprofessional

is pupil cognitive growth. Of the eight items, six show the paraprofessional
to be working directly on cognitive growth. The remaining two (item 7

and item 9) decal at least partly with the affective side of learning.

Nine of the ten itens show clearly that the paraprofessional usually
works directly with the pupil, rather than performing a "backstage' funetion.
The typical paraprofessional should not be pictared as a subordinate figure,
separated from the children, sitting in a corner at the back of the class-
room grading papers, keeping records, and preparing materials. Instcad,
she can be aécurately pictured as working alongside the teacher, engaging
directly with the chi'dren, and engaged intensively in teaching basic
skills in reading, other arcas of the language arts, and mathematics.

Having an accurate picture of paraprofessional work clearly in focus makes

it understandable that principals and teachers single out ceriain personal
characteristics ss being quite important for paraprofessionals, as shown
later. The picture also has direct implications for any training program.
Obviously, parapruvfessionals should be taught to operate #s semi-professional
teachers and should become skilled in the techniques of working directly
with young cunildren.

Family-Related Job Activities

Paraprofessionals can presumably work in areas of family concern
having nothing to do with school. This is especially true for parent/
community paraprofessionals., According to the theoretical model vhich
1ED constructed to examine cheir behavior, the parent/community parapro-
fessionai might assist a family with problems of health or housing or
cmploynent as well as with probiems their children face in school. The
assumpticn was, of course, that unless families could get help with their
serious problems, .egardless of their nature, the family ervironment would
not be ~o-.. cive for children to do well in school. (The Board of Ed-
cation '.siz education, health, finance and housing as within the duties
of Tam ' ly Assistants.)

An analysis of the six arcas of concern which underlay the 85 fan'ly-
rrlated specific job activities on the 17 5=item checklist produced the
rcsults shown in the table below. Data are for all types of paraprofessicnals,
not for parent/community pavaprofcssionals alone,

Arca of Concern Frequency of Mention
School or Learning 92%

Yealth 77
Employment 52

Finance 50

Police and Legal 41

O

MC Housirg 88 40

Aruitoxt provided by Eic:
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The ranking shows clearly that school and learning problems are the
primary concern of family-related paraprofessional job activities. Matters
of health are next, although they fall considerably ie'ow school and
learning problems, and the remaining four areas are still further down
the list. 1t should be recognized that the rankiag of these areas ol
concern is not necessarily the ranking that would be given by the families
themselves tc heir problems but are ingtead the joint product of family
concerns and the paraprofessional’s choices of activities. On reflection,
this seems to be a desirable distwibution. That is, paraprofessionals
arc concerned chiefly with school and learning problems, which is apprepriat
if only because they are employed by the Board of Education. Their
sccondary concern is family health, which has a Jirect effect vpon a
child's school attendance as well as upon his learning. Other aspects
of familv life which can impinge upon a pupil's school performance are
ranked lower but are not neglected. This table cottains ¢lear impli *rions
for the paraprofessional training progrir.: they cannot be trained 1n
school matters alone.

The Relation of Job Function tec Job Title

[he overlap between the specific daily duties of classroo. parapro-
fessionals and those parent/community paraprofessionals was discussced at
several points earlier. It has already been showa that each of the six
functiens ascribed to parent/comnunity paraprofessionals by the theoretical
model are in fact being performed by many classroon paraprofessionzls. 4And
it has been shown that six specific tasks appear bhath among the top ten
activities mentioned by classroom paraprofessionals and among the top
ten activities mentiened by parent/community parap:ofessionals. This {is
more overlap than is specified ia the Board of Education's Paraprofessiornal
Job Specifications. (See Appentix D, p. A-4.) The table below sheds
additional light on the subject by showing which tvpes of paraprofessionels
frequently perform functions which could reasonably be expected of others.
Entriecs are limited to functions named by at lcest 70 perceat of the
paraprofessionals holding a given job title. (See following page far
table.)

It is clear that classroom paraprofessionals <o not trequently lcave
their own territery. Student Aides are an outstanding example of this. The
1ist of high-frequency duties they reported reads like a faithful copy of th
Board of Education's Job Specifications for the position. (Compare Tablce 9
Appendix N to Appendix D, p. A-7.) <Student Aides stick to their assigned we
shuwing very little tendency to scatt-r the'r efforts, They do what
they arc intended to do and they do not do wuch else. The pusicion seems
to be clearly conceived and faithfully perfermed, even though those who
occupyv it report receiving less supervisory help than other pavaprofes-
sicnals, as reported earlier.

There are some classroom paraprofessionals wio do not stay exclu-
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FREQUENTLY MENTIONED JOB FUNCTIONS

JOB FUNCTIONS

ACCORDING TO TITLE

Classroon
Paraprofessionals

Aux Educ  Educ Tchr
Train Assoc As-t Aide

73

Parent/Community
Paraprofessionals

Parent
Stud  Prof  Family Family
Aide Asst Asst Werker

Classroom Paraprofersionals

Presenting Inforwation to

Instruct
Yreparing/Concludiug
Conducting Recitation
Keeping Recowrds
Reporting
Supervising
Comforting
Disciplining
Testing and Evaluating
Physical Caring
Plarning

Assigning

Parent/Community

Paraprofessionals

Collecting Information
Giving Information
Instructing Family

Formal Socializing

t"1tching Family Neceds to

OQutside Resources

O
[z l(:Lng Information

90 94 23 38
100 83 93 89
94 92 83
70 85 77
90 89 82 76
89 79 75
83 79
78 78 74
79
78
79 72
70 72
90

85 87 78
71 72
88 78
83

S4 79
78
71 83
78

75

87 95 89
90 37 78
84 76 72

87 73

90 87
83 78
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sively in "classroom' work, but the exceptions are relatively

casy to explain: for example, the Auntliary Trainer enters parcent/community
work because she is expected to assist all kinds of paraprofession-sls,
Similarly, the parent/commanity Collecting Iaformation function includes
some tasks, such as listening to pupils *alk about what they are learning,
which are natural activities for Educational Assistants und Teacher

Aides.

In contrast, parent/community paraprofessiorals display a considerably
greater tendency to enter the territory of classroom paraprofessionals.
Once again, some of these overlaps are easy to explain: for example, the
87 percent of the Parent Program Assistants who are shown as "Presenting
Informaton to Instruct’ appear there chiefly because of a single item
in that category--"Oricenting new paraprofessionals to their job, as by
describing job duties nr introducing them to the people they will work
with." This particular duty, performed by 65 percent of those reporting,
is in the Board of Education's specifications for the position of Parent
Program Assistant. Or the other hand, 45 percent reported that they also
spend time "Explaining school rules to pupils,’ an activity which does
not seem at all a natural part of their responsibilities.

The Family Assistant appcars from these data to have the most clearly
conceived parcnt/community paraprofessional role. Wherever Family Assis-
tants perform functions crpected of classroom paraprofessionals, there
always scems to be a good reason. For example, they are listed as
performing the Preparing/Concluding function because of specific tasks
like "Making appointments and arranging meetings for principals, guidance
counselors, and other school staft' and "Operating a duplicating machine."
These arc natural parts of their jcbs. Again, thev are listed as per-
forming the Reporting function largely becausce of the item, "Reporting
disc.pline problems to principals, counselors, teachers, parents, or
others,” another natural part of their work with families. the same
cxplanation applies to the Comforting function, represented by the item
"Telking quiefly to a child who is upset.” It is worth noting that the
proportion of Family Assistants checking classroom functions is genecrally
lower than the proportion checking parent/community functions, as thown
in the table on the pueceding page.

In contrast, the Fami®™ "orker is a role with blurred boundarics.
(It is also cne occupied by very few people: less than 2 percent of all
paraprofcessionals.) Family Workers are as iikely to perform classroom
tasks as parent/community tasks, although this is clearlv not what is
recorded in the Board of Education's Job Specifications for the position.
(See Appendix D, p. A-6.) This position may not have been well conceived;
certainly it is not being carried out under any clear conception. Feople
in it carry ot an assortment of simple tasks, ecach one of which may be
useful in itsclf. However, as a group the tasks do not form an under-
standable cluster of related duties for which a parson might be properly
trained. The fellowing table co ' ains the evidence of this.
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Most Frequent Activities Reported
by Family Workers

Specific Activity Frequency of Mention

Talking quietly to a child who is
upset or disturbing the class 83%

Stopping arguments and fights among
students 72

Listening to children tell a story
they made up, or about what they
did over the weekend 72

Keeping records of names, addresses
and telephone numbers of families
you work with 72

Greeting parents, community leaders,
or others vwho come tu the school 61 :

Listening to pupils talk about their

classes, things they are learning, or

problems they have with others studants,

teachers or their school work 56

Taking charge of pupils on a bus, in
a vafeteria, on the playground:s or
in assembly 50

Hearing complaints from parents about
problems they have with the school 50

Even given the limited education and job experience backgrounds of the people
employed as Family Workers--indeed, because of their backgrounds--there should be
a better idea of what the job entails. The Board of Education's expec-
tations for Family Workers should be reviewed and the performance of
Family Workers should be carefully examined in an effort to re-conceive
the role and prepare people for it.

Earlier in thie report, questions were raised about the time and place
at which parent/community paraprofessionals do their work. Those questions
nced to be resolved for all parent/community paraprofcssionals--not for
Family Workers alone.

Table 3 contains a detailed cross-tabulation of the 175 specific
activities with each of the eight paraprofcssional job titles. The entire
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tahle is quite revealing and merits detailed study by school officials
in New York City--those who formulate job descriptions for paraprofes-
sionals, those who design traininy programs for them, and those who
supervise their daily work.
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The lmpact of Paraprofessionals

Tmpact_on Paraprofessionals Themselves

Teams of interviewers talked to 352 paraprofessionals in the 30 repre-
sentative schools, and cross-checked some of their answers with 50 principals,
307 teachers, and 194 small groups of 3 or 4 pupils each in those sawe
schools. The results were remarka .y uniform and highly favorable. If
paraprofessionals themselves are one target of the paraprofessional program,
that target has been squarely hit.

As reported in Chapter 2, "Backyround Information,” a paraprofe<sional
is one of his own targets. Taking a job is supposed to make significant
changes in the person himself. Some advocates of paraprofessional programs
give fully as much weight to improving the person employed as a paraprofes-
sional as they do to improving pupil learning. Although this is not the
case in New York City, where it has been made clear that pupil gain is the
ultimate crit:rion of parap.ofessional success, the Board of Fducation
¢xpects concomitant gains for the paraprofessionals. Thev are expectad to
pain adiled setf-respect 3s well as dJdaily job satisfaction from carrying out
siwnificant vork, acquire job skills which can start them upward on a
carcver laddar, resume their education through training necded for paraprorcs-
sional work, raisc their aspirations for themselves, their own children, and
the racial or ethnic minorities in their neighlorhoods from which they are
often drawn.

In the following description, answers given to the interviewers by class-
ronm paraprofessiconals and parerntf/community paraprofessionals are combined
except where indicated. The views of the other four target populations arc
¢ited from time to time. The statements which follow are substantiated by
the data in Appendix M, pp. A--69-133.

Job Satisfaction. If paraprofessionals do not like what they arc
doing, nounc of the objeoctives held for them as a target population awnd none
of the ultinate objectives they are supposcd to achieve with pupils is likely ta
be accemplished. The interviewars found that paraprofessionals do indeed
vnjoy what they are doing. About 95 percent said they like their verk --
many like it cven better than when thev started -- and almost 80 percent
have no thought of changing. Over 90 serceat called it 'very important:”
many are even more convinced abeut this than when they began. For about
70 perceut, it is their most important job ever. This positive attitude
comes through strongly to pupils: 97 percent of the elementary children said
narapro{vssionils enjoy working with them.

Previva: studies of teacher morale do not show as high a level of job
satisfaction among teachers as parapiuvfessionals expressed in New York City.
Morcover, these results were taken during tho «erirus t'reat of a paraprofuos-
sional strike anddemands for higher wases in Now York City, o-tiwe
when paraprofessivnal morale might have been Tow.

0o
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iresumably cheir serse of job success affects paraprofessionals!
attitudes toward themsclves, giving them added self-respect. 10 so, the
program can be credited with scoring another point in favor of the disadvan-
taged adults who are often cemployed as paraprofessionals. Whatever the
rcason, the intervicewing teams thought that in 2 number of schools they visited,
an irproved self-irage is a most noticeable cffect of the program on paraprofcs-
sionals themsclves,

Crowing Responsibility. One intention held in conmon by all sponsors
of paraprofessional programs -- Governnent funding agencies, school district
administrators. “nd professional advocates -- is to assign significant dutics
to paraprofess. 1.s and to have thewm grow in ¢he job, Both the peraprofes-
sionals and thosc wvho supervisce their work w.ore asked whether this is
happening inthe New York City schools.

As they main expertence, paraprofessionals arc being giver more
significant work, according to about 65 percent of those interviewod., Only
3 percent reported any reduction in responsibiiity. The 65 percent {igure
may be just about right, 1t falls half-way between thoe 85 percent of
.chool principals and the 30 percent of teachers who reported that pavaprofcs-
sionals arc getting more challenging work, Principals and teachers ogreed
unanimously with pzraprofessionals that they are certainly not getting less
responsibility,  Arnd over 50 percent of the principnls think paraprofessionals
could be given duties which require still more of them. The teams of
interviowers concluded that in more than 50 percent of the schools they visited,
a growing degree of responsibility and the gaining of job skills are the
chier effects of the program on paraprofessionals.

Attitude Toward School, One purpose for employing paraprofescionals is
to closce the gap between the school and the surrounding comununity -- a commu-
nity which may be uninformed about the program or disevnchanted with what the
school iv a2ccomplishing or even doubtful about whother it is genuineiy trying to
succeed witih the children. One way of reducing the distance is to have the
paraprof{essional get a knowledge of the program and develop a positive
attitude toward it which he can commuaicate directly to community members
who recognize him as one of their owm, In New York City, this is happening.

Over 65 percent of the paraprofessionals think the sehool is doing a
suod job for the children and almost 90 percent think school people are
trying to succecd. about 45 percent of the paraprofessionals are more confi-
dent of this than when tiiey hegan. Almost 100 percent of the principals
and 50 percent of the teachers can sense a positive change in paraprofessional
attitudes. 1In fact, the visiting intcrvicw teams found several schools
where the major impecet of the program ou paraprofessionals is to give them
a more pusitive at *ade tovard tho work of the school.

Links With The Community., To succeed in their Tiaison function,
paraprufessionals have to be closely related to the survounding community.
Almost 90 percent of the paraprofessionals live in the neighborhood around
the school. In fact, half of the pupils and parcnts with whom they work
live within three blocks of the paraprofer sionals' homes. Qver 83 percent
of tho parapr-fossionals plan to continuc to live in their present neigh-
borhnods, " *aouph this particular decision is not iaflumnced by their
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paraprofessional jobs. On the other btand, their school jobs are causing
paraprofessionals to draw closer to their neighbors. Over 70 percent cof
the parcnt/community paraprofessionals reported spending more time with
commurity jecople and over 20 nercent bave joined a rcommunity orpanization
since becoming a paraprofessional. (The low percentage reportiag that they
have joined organizations [s less meaningful than the high percentage who
report additional informal contact. Formal memberships are not as likely

a form of social interaction fo~ the adult target population as arc less
formal, incidental contacts,) Since parent/community paraprofessionals

ave intended to link school and community, it is noteworthy that almost

70 percent of them trace their closer ~onmunity ties directly to their
school jobs. Paraprofessicnals even think that the neighborhood is
improving because of their work: ahout 70 percent of the classroom parapro-
fessionals and 80 percent of the parent/community paraprofessionals hold thig
opinion.

Desire ior Further Education. Does taking a paraprofessional job
stimulate u desire to resume one's educatinn? Paraprofessional employment
is often advocated as a way to start disadvantaged adults back to school.
Oucr on the job, they will realize how much they need to learn and will go
back to high scheol or enter college. And they may then go on to more
rewarding kinds of work., The result: a decisive break in the dreary cycle
of porerty in which these families have moved for gencrations, That is
the theory. How well does it work in New York City?

llaving a paraprofessional job influences but does not determine a person's
decision about more schooling. Perhaps many people who take jobs as parapro-
fessionals have already decided to resume their education and are using the
job as a way back. About 35 percent of the paraprofessionals interviewed
are taking courses currently, a step that was '"'encouraged" by their school
job. Abott 80 percent wouid like to get more cducation but only about
60 percent expect to go back to school. Note that their aspirations excecd
their actuat expectations. About 45 percent hope to get a teaching certifi-
cate eventually, Again, paraprofessional employment did strengthen but did
not cruate the desire of the majority for more cducation: 80 percent report
that their jobs cnhanced their desire but about 50 percent were considering
going back to school anyway. “he visiting teams found some schools were they
felt the major impact of the program on paraprofessionals is to excite their
interest in further schooling.

Aspirations for One's Own Children, Research on the use of paraprotes-
sionals had indicated an unexpected but highly desirable side effect: they
appiy what thoy have learned to their own children -- explain scheol to them,
encourage them to like it, help them with their homework. and almost inevitably
begin to raisc their own cxpectations -- and those of their children -- as
to how far they will go in school and in life. Interviewers found some
cvidence of this familiar pattern in New York City.
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Over 63 perceant of the paraprofessiorals have children in school and
about the same proportion find themselves getting moxc involved with their
children's schoolwvork since taking a job. About 70 percent of the classroom
paraprofessiouals and 60 percent of the parent/community paraprofessionals
expect their children to finish 4 years of college. Interestingly, their
aspirations for thejr own educaticn have been more directly affected than
tlieir hopes for their children's education: only about 25 percent of the
parcnif/community paraprofessionals and about 20 percent of the classroom
paraprofessionals report higher hopes for thoeir children.

[mpact on Pupils

Intcrviews with almost 200 swall groups of pupils (ranging from 2 to 5
por oroup) were supplemented by questicns to paraprofessionals, tcachers,
principals, and parents about the cffect of the program on pupil learning
and pupil attitudes.

Pupils are the prime tirget of paraprofessionals. Whenever parvaprofes-
sional services arc used to change teacher behavior or modify parent
attitudes, it is for the ultimate purpose of improving pupil learning. Thus
whether parapreofessionals approach pupils directly or approach them indircctly
through other«, change in the pupils is the ultimate criterion of success.

As explained in Chapter 2, '"background Information,” the program intends
to put capable, respected members of pupils’ own cthnic groups into the class-
room so that pupils can use them as hechavior models. Pupils are also expected
to get more individual attenticn either from the pararrofcssional herself or
from the teacher whose time she frees. The desired offoe’ ~f the scervices is
that pupils will improve in school achievement, in attitudes toward school,
in attitudes toward themsclves, and in social behavior inside and outside
of school. It is al-o hoped that the paraprofessionals' aspirations for
their ovn education and occupation in the future will be lifted.

School Achicvemmnt. 0f all improverents hoped for from the paraprofes-
sional program, bettev school achievement is the highest ranking purposc.
Tt is hoped that children will do better especizlly in reading and arithmetic,
where the efrort is heavily concentrated, 1t is intended that their test
results and grades will veflect this improvement, Changes in attitules,
changes in behavior, changes in aspirations -- all these arc instrumental to
the primary cbjective of a change in measurat e sechool achi«vement.

Uver 95 percent of the pupils reporting ou classroon paraprofessionale
said that paraprofessionals Lelp them with their school work, In centrast,
only 25 percert of the pupils said that parent=comunity paraprofessionals help
them with their work.,  (The two divergent answers demonstrated that pupils
could discriminate between types of paraprofessionals ard were not letting
a "halo effect” extend their answers to both types.) Interestingly, howover,
ceven those few pupils receiving help from parcvnt-cormaunity paraprofossionals
gaid they are doing better in school as a result,
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Roughly 50 percent of the pupils interviewed said they hive been doing
things differently in school since paraprofessionals arrived. About 50
percent of the pupils said that classroom paraprofessionals help teach them
to read and almost as many said that they iike to read more as a comnsequence,
Help with homework was reported by over 75 percent of the pupils, a figure
which dropped to 25 percent in the case of parent/community paraprofessionals.
These results held true across all grade levels. About 65 percent ol the
junior high pupils, for example, said they have changed the way thay dJdo their
homework because of what they learned from their classroom paraprofessional
and about 75 percent now think that homework is more important. About 80
percent of the junior high pupils interviewed felt that they are learning
more in school, scoring higher on tests, and getting better grades because
of paraprofessional help.

The other persons interviewed igreed very closely with the pupils' own
assessment of their progress., In fact, about 95 percent of the paraprofes-
sionuls said they have noticed changes in the pupils' school performance.
Principals' views were close to those of paraprofessionals, with 95 percent
reporting at least some change in performance. Although not as uniformly
positive about this as paraprofessionals and principals, the majority of
teachers arrived at the same conclusion. Roughly 75 percent of them said
that they have noticed a change in pupils’® work, that pupils are making
hetter progress (especially in reading) and that pupil rest scores and grades
have riscen since classroom paraprofessionals arrived. Teachers »eported
similar but smaller effects on pupil achievement as a result of parent/
community paraprofessional assistances. Like the teachers, about 75 percent
of the parents said their children are doing better jin school, with almost
as many reporting that their children are now spending more time on school-
work. The intevviewing teams themsclves came away convinced that school
achicvement is 4 visible area of impact., They said that in almost half the
schools, higher achievement is the most powerful impact of the program
on pupils. 1n fact, the teams said that pupil school achievement ranked
second out of a total of 65 reported impacts on the five target populations.
Pupil achievement was outranked only by a changed role for the teacher in
frequency of mention and stood far above mos: of the 63 other impacts cited.

Attitude Toward School. A pupil's attitude toward school is an andicator
of whether he feels able to cope with its demands and a predictor of whether
ke will want to continue. A positive attitude indicates that he is confident
he can nmeet whatever chrllenges the school sets for him. This attitude is
an ecssential prerequisite to school success. Ahout 85 porcent of the
¢lementary pupils said they enjoy coming to school more than forwmerly,
and about 7% percent of the junior high pupils said the school is doing
a better job of teaching since paraprofessionals arrived,

These better pupil attitudes arc evident to others. For exarple
70 to 80 percent of the paraprofessionals said that pupils are nore intcerested in
school now than when paraprofessionals first came, Tceachers were once again not as
positive about the influence of paraprofessional services on pupils' attitudes,
but the mujority (about 6G percent) thought they have improved. Teachers
disagreed about whether there has been a change in pupil attendance; possibly
there is an improvement in some classrooms, in some schools but not in
others, As on other questions, principals' views ceme closer to these of
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pacaprof=ssionals thar to those of teachers, with 100 percent of the principals
reporting a chanpe in pupils attitudes toward school and about 00 percent
reporting that attendance has improved. Though pareats did not claim that the
arrival of paraprofessionals has made theiv children enthusiastic about schocl,
75 percent of them found the pupils more interested in szhool work than when
they first begon working with paraprofessionals.

Attitude Toward Self. Disadvantaged pupils often have a low opinion
of themselves and an cepecially low opinion of their ability to meet the
demands of schoolwork. A sense of incompetence is debilitating and makes
children give up even on simple school tasks where they could readily suc-ced.
Mne purpose of the paraprofessional propram is to make pupils feel better
abc it themselves, espeeially about their ability to cope with scheol require-
ments . Paraprotessionals are espected to achieve this result partly through
serving os credible models of success and also by giving specific, day-by-day

cncouragement to rhie chitdren, reassuring them that, if they cry, they will

succeoed -

Over 75 percent of the junior high pupils said that pavaprofessionals
have evncouragud them to de things chat the pupils themselves had wanted to
do cspecially well, and wver 95 percent of the elementary pupils said that
paraprofcessionals have helped them Jearn to do things better., Almest 100
percent of the paraprofessicnals said that pupils have more confidence in
tlemselves, particularly in their ability to do schoolwork, ana arc prouder
of what they can do than when the paraprofessionals first arrived. Oa this
point, teachcrs agreed quite closely with paraprofessionals., About 80 per-
cent of the teachers said that pupils are more confident than before, and
about 00 percent thought that pupils are happicer with their roles in schootl.
Teachers reportod that parent/community paraprofessionals are more likely
to affect a pupil's gencral adjustment to school than to affcect his confidence
in his specific ability to do schoolwork. Like teachers, over 05 percent
of the principals could sense more pride and sclf-confidence among pupils
since paraprofessionals began their work. Similirly, 79 percent of the
parcnts thousht their children took more prile in schooiwork and were moro
confident of what they can do. The interviewing teams reported chat in a
number of schools they visited the main effect of the program on pupils is
to dvprove their attitudes towerd themselves.

Social Behavior., Intervicwers asked pupils about their social behavior
inside and outside of rchool, since non-productive or disruptive pupil
behavior is a common problem in schools leocated in disadvantaged communitics,
Unrcover, ainless or non-ceastructive social behavior is In ditsclf a symptom
of poor personal adjustment and a feeling of inability to mect the roquire-
nents imposed by the school. Good behavior is both a syaptoer of and a pre-
requisite for rradiness to learn,

When they were interviewed, almost 75 percent of the elementary pupiis
said thev sometimes geot into trouble in school, but cven more {aimost 90 porv-
cent) said that their parvaprofessional help keep them out of trouble. In
the junior high schools, about 65 percent of the pupils said they behave
differently in school since paraprofessionals crme.  In many of the schonls
they visited, the teams of intervicwers concluled that the chicef outenme of
the paraprofessional program for pupils is to change their behavior in school,
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Paraprofessionals try to extend their influence to after-school hours,
but are understandably not as successful as during the school day when they
are working dircctly with the pupils. Although the majority of elementary
pupils do not actually do things after school in the company of the para-
professionals, almost 60 percent reported thac the paraprofessinnal suggests
things for them to do after school, and some puplls said they take that
advice. A minority of junior high pupils {only about 35 percent) said they
have changed the kinds of things they do outside of school since working
with their paraprofessional,

Futurce Plans. If the paraprofessional program succeeds in raising the
self-confidence of pupils and increacing their achievement in schonl, it can
reasonably be evpected that the pupil's plans for their personal futures will
aim for a higher level of 2ducation and occupation than might have otherwise
been the case. As to their future plans for schooling and a job, only a
minority of junior high pupils (roughly 25 percent) seid that the classroom
paraprofessionals have influenced their thinking on those topics. Almost
85 percent of the junior high pupils reported they are now thinking of going
to college, with about 70 percent intending to enter professional work, many
in the social work and health fields. There is no evidence here of low
aspirations.

lmpact on Teachers

Interviewers talked with 307 teachers in the 50 schools and cross-checked
some of their answers with school principals and paraprofessionals. The
results showed strong support for the paraprofessional program,

Paraprofessionals are expected to make tcachers more effective. Those
who work in the classroom are expected to have & direct and immediate impact
while those who work with parents in the community are expected to have an
indircect and slower~acting, but nonetheless powerful, impact. The prescnce
of a paraprofessional is expected to alter the kind of work a teacher docs
with children, improve her relations with students, with parents, and with
the surrounding community, as well as give her a greater sense of accomplish-
ment and job satisfaction. Although pupils are tlie ultimate target of
paraprofessionals, they are expected to help pupils partly by making tcachers
more cffective,

Felations With Studenis. It has been widely asserted, not always with
cvidence, that middle-class white teachers do not always fully understand and
readily relate to disadvantaged pupils from different socio-economic and
ethnic backgrounds. Paraprofessicnals are chosen from the same backgrounds
as the pupils partly to plan an intermediary, interpretative role so that
both tcachers and pupils will understand cach other better.

Aboul 50 percent of the teachers rveported a better relationship with the
children in their classes because of the work pavaprofessionals have done.

Relations With Parents and Community. Placing a member of the immediate
community side-uy-side with teachers is supposed to create a communication
link between teachers and parents and give tecachers a better understanding
of the surrounding community, including those cthnic minorities of which the
*cacher often is not a member. Over 50 percent of all teachers interviewed
reported a better relationship with the parerts o their students. In the

@ “ase of teachers who had the benefit of parent/cormunity paraprofessional
[E l ‘ervices, 65 percent reported casier relaticns with pacents from hemes where
‘he paraprofessionals visit pecriodically. About 45 percent of the teachers
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said they have gained a better understanding of the surrcunding community
and of minority groups as a result of paraprziessional services. TFow
tecachers with clessroom paraprofessionals find themselves more involved in
community activitiecs (only 20 percent) but over 35 percent of teachers who
worked with parent/community paraprofessionals said they are spending more
time working with the community. The intervicwers who githered the data
reported that in several schools the main effect of paraprofessional services
wias to give teachers a better actitude toward parents and others in the
school neighborhood.

Change in Teachers' Role. Teachers can scldom give cnough individual
attention to disadvantaged children in their classrooms., Moreover, they
spend a suabstantial part of the day in preparatory and organizational
activities and in other sub-professional work which arc nct directly instruc-
tional and which could be delegated to auxiliary porsonret. In adding
paraprofessionals to classrooms, it Is intended that the teacher will charge
her role, She will spend more time in instructional activity, less time in
clerical and sub-professional work, more time teaching iundividuals and small
aroups. Most teachers who have clas:iroom paraprofessionegls said that their
work has changed as a result. About 55 percent szid they ace now assuming
additional jobs and using new skills. Many teachers repcrtad that they are
doing more with individual children and small groups, in adiition to the
individual and small-group work being done by paraprofessionals themselves,
As a consequence, many children are finding new opportunities tc participate
more actively in school work., (Sec Table 10.) Almost 20 percent of the
principals agrced that teachers' roles have altered since paraprofessionals
cntered the classrooms.

Over 65 percent of the paraprofessionals intervicwed said they thousht
the teacher has begun to work differently with the children since their
~rrival, Over 95 percent thought they detected some change in the teacher;
almost 50 percent said there has been much changa. The iaterviewing teams
reported the finding that in 66 percent of the schools they visited, the
chief impact of the program on the teacher is to change the way he does his
work, Thus teachers, principals, paraprofessionals and ouvtside obscrvers
all agreed that the teachers have not gone on in the old way but have
bueen able te change their work patterns noticeably.

Sense of Accomplishment and Job Satisfaction, What reachers have to
say about their accomplishments may be rcad as credible evidence about what
pupils are learning. Of course it can be argued that expressions of opinions
do not constitute hard evidence, even though teachers are odmittedly closcr
to the Jdaily classroom scene than anyone else and thus in ¢ good position to
judge. The interviewers asked tcachers whether they thought the paraprotcssional
program is accomplishing anything. Their strongly positive answers can bo
read as evidence that the school is achieving more. But cven if not acceptable
for that purpose, the tcachers' reports can at the very lecst be taken as
indicators of their own sense of accomplishment and job satisfaction,

Teachers,like everyone else, deserve a sense of daily accomplishment
and enjoyment. Indecd, considering what recent rescarch hes shown about the
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powerful influence of teacher expectations on what pupils will actually
achieve in their classrooms (teachers who expect more, get more) it can be
crgued that teachers neecd a strong sense orf accomplishment in order to keep
their hopes and aspirations for the children high. This is particularly

true for schools where ESEA Title I and New York State Urban Fducatior funds
are supplying paraprofessionals -- schools where (hildren from the surrounding
disadvantaged homes often do poorly, where teacher satisfaction is often low
and tcacher turnover is often high.

The interviewers feound that paraprofezssionals seem to be having a
decidedly beneficial effect on teachers' feeling of accomplishment and
pleasure with their work. Almost 80 porcent of the teachersworking
with classroom paraprofessionals feel they arc accomplishing more,
tharks to paraprofessionals, cven with students of vspecially disadvantaged
families. 1In fact, almost 95 pcrcent of the teachers who work with
parent/community paraprofessionals believe that the school as a whole is
doing a better job because ¢f them. Almost 80 percent of teachers who have
classroom paraprofessionals hold the same opinion. Schoc? principal= arc
well acquainted with teachers' views; almost 80 percent of them rccognizoed
that teachers' feelings about the school itsell have changed since paraprofes-
sionals came to work.

Teaching, traditionally regarded as difficult in the schools to which
peraprofessionsls are assigned, becomes less demanding under the program,
Over 80 percent of the teachers working with classroom parzorofessionals
szid that their job has become casicr, thanks to the paraprofessionals,
and 55 percent say they enjey their work more than before. Only 3 percont
report. enjoying the job less. In fact, almost 20 percent of the
classroom teachers reported that their personal plans to continue
tcaching have been affected favorably by the paraprofessional progcam.
Principals agreed (97 percent of them) that paraprofessionals have had at
least some positive effects on teachers. Although about 50 percent of the
principals said that some teachers are secking trans{ers for next year, over
95 percent of the principals assured the interviewers that these transfors
are not related to any dissatisfaction with the paraprofessional program,

O

RIC 100

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

Impact on Principals

“he principal~ in the 50 schools were asked several questions about
cheir own work. One set of questions had te do with the principals' sense
of accomplishment and job satisfaction, the other with their rclations with
parents and community.

Sense of Accomplishment and Job Satisfactica. Like everyone else,
school principals need to feel that things arc going well and that their
cfforts are achieving something worthwhile. This is particularly important
in schools attended by disadvantag:d youngsters, where there may be a tendency
toward low expectations on the part of pupils, teachers, aund parents. Tt is
essential for the principal himself, in his key position as school leader,
to keep the hopes and expeciations of those around him high., Much of this
is communicated tu the faculty by the principal's own attitude t ward what
the school is accomplishing. One hypothesis of the study was that paraprofes-
sionals are baving a positive influence on principals' attitudes.

Almost 80 percent of the principals reported that their own work has becen
affected in some way by tbe arrival of the paraprofessionals, The intcrviewers
who talked with the principals concluded that a shift in the principals' roles
is the kind of impact they most frequently cxperienced. Almost 70
purcent said they have more positive feelings ubout their jobs and
about 50 percent said they enjoy their work more. The job is not necessarily
any easier; paraprofessionals do represent a new sct of demands on the
principals' time. Thus, while about 40 percent of the principals said their
jobs are easier, they were matched by another 40 percent who said they find
their jobs more difficult. It is quite significant that while only 60 per-
cent of the principals felt their schools arce doing a good job in the community
(30 prrcent thought the work of the school is only fair and § percent think
it is actually poor), almost 90 percent of all principals irterviewed said
the school is doing a better job since paraprofessionals joined the staff.

The visiting teams said that for principals in some of the schools a stiong
sense of what their schools are now accomplishing with children is the chief
onntcome of the program. Obviously, principals are getting an increascd
sense of achicvement and satisfaction from the work of paraprofessionals in
their buildings.

Relations With Parents and Community. Another quite specific objective
of the paraprofessional program is to bring about better relations between
the principal and the surrounding cemmunity. Iun recent years the New York
City schools have had a few widely-publicized cascs of conflict betwecn
principals and the communities they are expected to serve. These cascs
have often involved the kind of schools examined in this study, schools in
disadvantaged neighborhoods where paraprofessionals are assigned in substantial
numbers, Paraprofessionals are deliberately drawn from the surrounding
community so as to bind the institution closcer to its clientele. What do
principals say about school-comnunity relations now that paraprefcessionals
are heing used?

About 70 percent of the principals said they have an casie» working
relationship with parents since paraprofessionals came. This [igurc can he
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contrasted with the approximately 35 percent of principals who felt their
rolationships with teachers have changed for the better because of paraprofessionals.
Note that the principals discriminated between the two questions and did not
attribute a giobal benefit to paraprofessijonal services. In answering these
inquirivs, as in answering other questions, those interviewed showed that
thevy were listening and were not giving a general "yes" to everything asked.)
Most principals (about 65 percent of them) said they have a better understanding
of their communities and of neighborhood minority groups siace paraprofessionals
began working with the schools. In fact, the teams of interviewers reported
that a change in attitudes toward their communities is the most noteworthy
impact of the program for several school principafs. A minority
of the principals said that they are now working with the community more than
before parvaprofessionals were cmployed, Although this shift in behavior «did
not occur for most principals, it was nowetheless a significant event wherever
it did happen.

Impact on Parents

The home also teaches. Research in the past two or three decades has
fully confirmed what was already common knowledge: parenis exert an enormous
influence on pupil learning. They are at least as powerful as the school in
snaping the attitudes of very young children; and, of course, they exercise
their influence during the critical years of ecarly cbildhood, beforz the
school has an opportunity to come into play.

Parent/community paraprofessionals are expected to intervene dircetly
in the homes of pupils who need help at school. They work with parents singly
and in small groups to interpret the school program and to show narents how
they can help their own children. When necessary, paraprofessionals help
families with the problems of health, welfare, and employment which must be
solved before parents can provide a good home environment for their children,
As in paraprofessional work with all target populations, the ultimate objective
is to improve pupil learning. The immediate objective with parents is to
enable them to help their own children and to raise their expectations about
what their children can accomplish in school. It is expected that pavents
will, of course, transmit these expeectations to their children, reinforcing
the work of teachers. Wnile it is not uncommon for parents co hold very
zenerdal long-term hopes for their children, such as coll~-ge attendance, these
nopes may have to be translated into day-to-day expectations, That is, the
hope for college and a professional carcer someday has to be accompanicd by
daily encouragement of good study habits and a regular expression of interest
in school performance. Much of the chance for the success of this approach
lies in whether paraprofessionals are able to change parental attitudes toward
the school as an institution -- to get them to feel that the work of the
school is important, that the teachers are trying hard, ard that their children
can succecd. There is, of course, the potential added berefit of better
relations between school and community if the effort succceds.

“hange in Paoreatal Role, As might be expected, the proportion of parunts
who attest to the influcnce of parent/community paraprofessionals is aboul
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double that of those who feel the influence of classroom paraprofessionals.
Understandably, this is about the ruvverse of what was reported by teachers,
whosa work is more affected by the presence of classroom paraprofessionals.
The statistics used in the fcllowing statements are what parents reported
for parent/community paraprofessionals.

About 50 percent of the parents said that thanks to suggestions from
paraprofessionals, they have begun to think differently about the things
they might be able to do at home. About 45 percent said they have already
changed what they do with their own children, and about 35 percent said they
arc participating more often in cchool activitics. Almost all puraprofes-
sionals (90 percent) said they felt that parents have acquired new knowledge
and skills because of paraprofessional scrvices.

Attitude Toward School. Of the 237 parcents rcached by telephone for
intervicws, 70 to 80 percent thought the school is doing a good job, with the
remainder rating the work as only fair or even poor. Almost 70 percent of
these same parents thought the school has changed for the better since para-
professionals came. Almost 95 percent of the porent/communits sarap ofessionals
thought that parents are better satisfied with the school bec + ¢ of para-
professional scrvices: almost 80 percent of classroom paraprofessionals held
the same view. Aboul 70 percent of the paraprofessionals thought that parents
now fcel {reer to call the teacher or the school principal tu ask questions,

In addition, 70 percent of the parent/community paraprofessionals asserted
that their influence hes caused parents to be more involved in community
affairs, The views of principals coincided with those of paraprofessionals:
almost 90 percent of the principals felt that paraprofessionals have had at
least some influence on parencal attitudes, and about 80 percent said that
parents f{vel the school is doing a better job since paraprofessiounals camc.

bducation of Qwn Children., Nol many parents said that para-
professionals have influenced their thinking about how far their
children should go in school (most already expected them to go
to college}. Similarly, only a minority of parcuts (about 25 percent)
said they are spending any more time helping children with homework sinc.
paraprofessionals arrived. (Approximately 60 percent of the parconts saic
they were alrcady helping chiitdren with homewnrk before paraprofessionals
came to the school.) Interestingly, about 40 percent of che parents said
that wvorking wvith parent/conmunity paraprofessionals has influenced their
thinking about their own education, wherens about 20 percent said that it s
touched their plans for their children's educatien. As in most casces, ¢bout
wice as many parents attributed inilucnce to parent/community paraprofessionals
s to clascroom paraprofessionals.

As wias true of several other aspects of their work, paraprofessionals
reported having a preater influence than the parents cenfimmed: 85 percen:
of the pareatf{community paraprofessionals (and akout 65 porcent of the othors)

.-
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said that parents are involving themselves more in their children's education
since vhe program started. On this question the principals took a morc con-
servative position than the paraprofessionals: about 60 percent thought

parcnts are helping children with schoolwork more often since paraprofessionals
tock jobs at the school,

Although they often found themselves unable to judge the impact
of the program on parents, the teams of interviewers felt they had
enough cvidence to reach a conclusion in 18 cases. In 8 of those
18 cases, in.crviewers reported impacts on parents as revealed in better
attitudes toward the school and belief that the school is achieving

more with pupils.

Additional FEvidence of Impact

Two other bodies of data which were collected during the study served
to confirm the evidences of impact reported above.

Elaboration of Short Answers, During the interviews, the respondents
were often asked to elaborate on questions to which they had given short
answers such as "Yes" or "No." The follow-up questions were intended to
draw further evidence from the person being interviewed,usually in the form
of illustrations from his own experience. For example, paraprofessionals
were asked the following question: "Do you enjoy your work as a paraprofes-
sional?  Why?"

These extra questions yielded almost 12,000 responses. When coded along
several different Jdimensions and analyzed, these responses confirmad the
findings from the short-answer questions reported above. Yor example, the
answere confirmed that paraprofessionals spend most of their !'ime helping
with the teaching of reading and mathenatics., Or again, they conf{irmed
the importance of good relations between the paraprofessionals and the
variovus target populations, espccially pupils. The responses are reported
in Teble 10.

Major Effects Listed by Teachers. Teachers interviewed in the 50
schools were asked to name the major effect of having paraprofessionals.
No checklist was used., The questions were open-ended and called for { cc
resporses, Some teachers named several major effects. The 10 major effeccts
named most often by tcachers appcar in the table below:

Frequency of

Major Effect Mention
1. Pupils' academic achievement has increased 515
2. Pupil. like school more 304
3. Teachers enjoy their jobs more 294

4, Teachers rclate better to community and
minority groups 288

5. Paraprofessionals are being iven
o increasced responsibility 259

ERIC
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7. Teachers feel the school is accomplishing

morc 247

8, Pupils are gaining self{-coniidence 200
9. Teachers relate better to parcats 196
10. Teachers [eel grecater job success 191

As indicated earlier, the ultimate purpose of the paraprofcssional
program in the schools of New York City is to increase pupil academic
achievement. It is reassuring to see that, at least in the opinions of
tcachers this is the most noteworthy effect, Nct only was pupil achicve-
ment mentioned most often by teachers, it is ranked first by a considerable
distance. The gap between that item and the second-ranking item, "Pupils
like schooi more," exceeds the gap between any two other items in the check-
list. 1In fact, the gap between the top two items is double the entire
distance between the second-ranking and tenth-ranking jtcoms. It is alwost
as though teachcrs were reporting two different catepgories of cffect:

(1) pupil academic achievement and (2) all other ocutcomes.

The 35 items of personal background information, 22 items of job history
and work satting information, and 19 categories of parasrofessional job
activities werc examined to sec whether those paraprofessionals assigned to
teachers who mentioned vne kind of effect (e.g., pupils' zeadcmic achievement
has increased) differed significantly on any of the 70 items from those
paraprofessionals assigned to teachers who named another kind of effect

(c.g., teachers relate better to parents), The search was in vain. Using
chi-square tests of significance and a .10 level of confidence, the slight
differences which appeared were no more than chance. Althouph it is | ~ssible

that a more refined analysis of the data might have shown some connection
betweoen certain of the 76 items aud the teachers' identification of Jdif. rrent
effects, the absence of differences is clearly in line with the other findings
of this study. Just as there were few strong connections between the 76 itcems
and the principal's ratings of the genecral effectiveness of paraprofessionals,
there was littlc if any connection botween the 76 items and the specific kinds
of effects identified by teachers.
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The Characteristics and Activities of Effective Paraprofessionals

Some pataprofessionals are more effective than others. What scots
them apart? Two approaches were used in searching for the auswer to
that question. The first involved examining the characteristics of para-
professionals singled out by school principals as being either partijcularly
effective or particularly :neffective. The assumption was that by having
principals identify nairs of extreme cases, the successful and unsuccess-
ful paraprofessionals would divide themselves rather sharply on a number
of measures. The second approach was to ask principals and tcachers to
name the characteristics they valuved most in paraprofessional personnel.

It was hoped that one or both of these approaches would yield a
description of effective paraprofessionals which could be used in one or
both of two ways: (1) to guide recruitment, screening, and sclection, and
(2) to guide the planning of a training curriculum. The outcome of this
investigdtion was surprising ir a number of ways.

Paraprofessionals Identified by Principals as Effective. The first
approach used by IED was to ask the principal in each of the 50
sample schools (38 elementary and 12 junior high) to identify his "“most
effective" and "least effective' paraprofessional. Since some principals
were reluctant to give such ratings--particularly "least effective"
ratings--the interviewing teams were also asked to single out during
their visits any paraprofessional who seemed to them to be visibly effec-
tive or incffective. The twin procedure yiclded 61 "most effective' and
23 "least effective'" paraprofessionals.

The 35 information items from the Census Instrument covering personal
background and the 22 items from the Job Description Instrument detailing
the paraprofessionals' job history and work sctting were then examined ts
sce how the "most effective" paraprofessionals differed from the "least
effective' paraprofessicvnals. Using a chi-square test and an .05 level of
confidence, statistically significant differences appeared on only 1 of
the 57 items--an outcome that can be attributed entirely to chance.

That is, none of the fixed or durable personal characteristics of
paraprofessionals showed up as statistically significant. The age, sex,
marital status, number of children, racial or ethnic backgzround, income,
cducation, previous job experience or years of residence in New York City
were not connected with whether a paraprofessional was rated as "most
effective" or "least effective' by the school principal. At the very
least, these findings suggest that a very broad band of population can be
considered eligible for paraprofessional work. There is nothing here to
indicate that paraprofessionals ought to be drawn from any particular
age group or racial bloc or income bracket or education level. (The
second approach used by IED to identify characteristics of successful
paraprofessionals did reveal some limits for the eligible population,
however. 7lh0se findings will be discussed later.)

In addition, in order to find whether effective pavaprofessionals
spend their c¢ay in tasks different from those of incffective parapro-
fessionals, data were exanined from the 19 major cat: norics from the
sccond section of the .ob Description Instrument. {For a description of
'“1310 categories of paraprofessional activity into which the 175 items
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on the job activity checklist are classif. 1, see Chapter 3, "Instrument
Development.") Here again, the differsences were quite small. Hewever,
the two sroups did show statistically significant differences on 3

of the 19 itew:, using a chi-square tcst and an .05 level of confidence.
Thesc threc items, sequenced in descending order of significance, are as
follows:

Ltem % of Paraprofessionals in Activity

Most Least
Effective Typical Effective

1. Reporting Information,
a typical task being
"Reporting pupils'
learning problems io
the teacher" 867 73% 56%

2. Presenting information
to instruct, a typical
task being "Pronourcing
and spelling new words
for children" 72 64 44

3. Planning, a typical
task beiap "Planning
classroom activities
with the teacher 65 46 33

It is noteworthy that all three items are closely related to the
instructional process. The paraprofessional who carries cut these activi-
ties is perfoming or assisting with a number of the signilicant functions
of a teacher. ’lhe ¢ffective paraprofessional plang with the teacher,
works dircctly with the children in the instructional process, and reports
significant information about the pupils to the teacher. The fact that
paraprofessionals whom principals rate as "most cffective" ongage in these
activivies more often than other paraprofessionals is in keeping with
othcer findings of the study. That is, the paraprofessional is coasidered
most valuable when he is performing rather complex, genuinely semi-profes-
sional duties rather thaa carrying out routine tasks.
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Paraprofessiional anrncLurtiiics Naired by Teachers and Principals.
The second approuch which was used by IED in i{dentifving the attributes of
cffective paraprefessionals was to question tcachers and principals. All
of the 307 teachers and 50 principals interviewed were asked the following
question: "What would you say are the Tive most Important characteristics
of an ecffcctive paraprofessional?”  Respoundents were asked to rank thosc
~haracteristics in ovder of importance. 1he guestion called tor free

responscs; no cheeklist was uscod.

The results of that guestion wore extremely interesting.  (See Table 11.)
Only onc of the 35 items of personal backgroind which had appeared in IED's
printcd Census Instrument was cven mentioned, and then by only 2 percent
of the teachers. And oniy 2 of the 22 items of job Iistory information
which had appearcd in the printed Job Description Instrument szas naned,
and then by only 1 percent of the teachers., That is,.0f the 57 items
of personal background and job history information which 1ED had chosen
to investivate on the assumption that they might be Important character-
istics of paraprofossionals--an assumption drawn largely from professional
literature and previous rescarch on the subjuct--only two were volunteered
by cven a tiny fracticn of the teachers and principels when faced with the
question: "What are their most important characteristics?"

This finding from the sccond approach represents a totally independent
confirmation of what 1ED found in the first approach when it checked the
characteristics of paraprofessionals rated by principals as "most effective"
or "least c¢ffective.” In that case, too, as indicated carlicr, alwost
none of the items of personal Hackyround and job history information
showed « statistically significant relationship with the principals’

"of fectiveness' ratings.

what did teachers and principals sel ot as Important--if not age,
sex, cducation, ctimic background, provious job vepericace, and the other
standard dewographic wvariables?  What they sclected instead were personality
characteristics. They said that the inportant thing about a paraprofessienal
was not whether he wvas young or old, Black or White, rich or poor, modestly-
cducated or well cducated, but whether b had the personality traits that
most hunan beings tend to valu: in other huran beings.

This 1s the profile of the "ideal' paraprofessional which cmerged
when the 1,356 answers given by teach rs and principals were classified:

The paraprofessional should be porsonible, able to relate to
others, stable, interested, knowledg.oable, and intelligent--
in that order.

Those ideal characteristics can be further explained. To be person-
able is to he cooperative, understanding, paticent, and pleasant., To be
able to relate means to be able to get along well with all kirls of
other peonle, particulariy with pupils and to a lesser extont with
teachers and people in the community.  To be stable reans Lo be reliable,
conscientious, and mature in outlook. To be iunterested means to show
initiative, to be motivated, and to he willting to learn. To be knowledge-
able means to be inforned about the school curriculum and te ching

Q@ chniques ard to be coucated,  To boe intellipent rmeans not only to have
]ElzJ;:iniliv{ abilitics but to be creative as well,  (Sce Table 11.)
-
0
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Teachers said that parent/community paraprofessionals nceded exactly
the same characteristics as classroom paraprofessionals. However, there
werce some differcnces in cmphasis. The top two characteristics of the
ideal parent/community paraprofessional--personableness and the ability
to relate to others--far outranked any others. They were mentioned by
five times as many teachers as were any other characteristics., Teachers
who work with parent/community paraprofessionals evidently think that
personableness and the ability to relate to others are the two essential
requirements for cie job. Apparently, a paraprofessional cannot be a
successful link bDetween the school and community witlhiout them.

The frequency with which principals as well as teachers mentioncd

the characteristics are summarizoed in the table below,  For wore
detail, see Table 11 in Appendix N.

Most Important Paraprofessional Characteristics

Characteristics ___Freauency of Ment{gg }
By Teachors 1 3y Principals
Classroom Parent/Comnunity
iypes Types Joth Types
Personable 327% 419 187%
Able to Relate 30 36 37
Stable 14 7 14
Interested 11 6 20
Knowledgeable 8 7 8
Intelligent 5 3 4
A -

The table above shows that the principals do not valuc personablencss (the
characteristic of being cooperative, understanding, and paticont) as highly
as teachers do. On the other hand, what the principals value morc than
teachers dn is having a paraprofessional who is intcrested--who is willing
to leara, is motivated and shows initiative. 1f they have to choose, nany
principcls cvidently would vxchange personableness for interest. This may
be because they, more that the tcachers, were thinking alse about parent/-
conmunity paraprofcssionals, who often work outside the school and eet

far less supervision than classroom paraprofessionals. The principal ray
fecel that the quality of being scltf-starting is essentinl for a purson who
must work without closc supervision.

109



95

It is quite clear that both teachers and principals believe strongly
that both types of paraprofessionals must be able to relate te other
people--particularly to pupils, in the case of classroom paraprofessionals.
{See Table 11 also.) A clic that the principals may have had their minds on
parent/comunity paraprofessionals lies in the fact that the phrase principals
used most often in the interviews was "works well with others.'" The
principals used that phrase twice s often as any other but, unlike teachers,
who thought it especially important that their classroom paraprofessionals
get along well with pupils, principals did not make a special point of
saying 'works well with pupils."

Interviewers said that tcachers used two specific phrases again and
again during the interviews: "The paraprofessional must be able to relate
to the children as well es to me' and "the frequent use of the word
"cooperative', which ranked second among 21l words used by teachers,
suggests a certain degree of teacher concern that tre paraprofessional
expecis the tcacher to cxert professional leadershiy as to how the work
will be conducted, The possibility that "cooperative" may be a worda used
by some teachers tc mean "accepts direction' is suggested by the fact that
tcachers mentioned '"cooperativeness' three times as ofter as principels did.
Principals could think of 10 other characteiistics they wvalued a3 muchas or
more than "cooper.tiveness." -Lee Table 11.)

Aruitoxt provided by Eic:
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Most Valued Paraprofessional Activities

Of all the activitics a paraprofessional might engage in, which oncs
do teachers and principals value most? To find the answer to this question
interview teams asked each principal and cach teacher to fill out two
a' hreviated versions of the 175-item Job Description checklist: once for
classroom paraprofessional activitics and the other for parent/community
paraprofessional activities. Principals and teachers were asked to choosv
the five most valuable activities on ecach list, irrespective of whethoer
the paraprofessionals in their schools were currently performing ¢hem.
Results for the two checklists are discusscd separately beleow.

Valuable Activitics of Classroom Paraprofessicnals. The first check-
list containced 19 activities rcpresenting cach of the following 12 catcgorics
of classroom paraprofessional activity:

Planning
Preparing/Concluding
Presenting Information to Instruct
Assigning

Conducting Recitation
Testing and Evaluating
Reporting Information
Keeping Records
Supervising
Disciplining

Physical Caring
Comforting

Some of the 19 activities on the clecxliist had been chosen in pairs,
wich one member of ecach such pair representing a more cowplex, more
professional task than the other. For cxample, onv pair consisted or
the following items: (1) Reporting pupils' learning problems to a
teacher and (2) Reporting discipline problems to the principal, counsclors,
tcachers, parents or others. It was assumed that the first of thesc
two activitics required more insight and judgment than the sccond--that
is, it was more '"professional." Another pair of itcems consisted of the
following: (1) Going over a paper with a child, correcting and pointing
out his errors, and (2) Playing a musical instrument or singing with the
pupils. Again, il was assumed that the first activity would require
more skill and judgment from the paraprofessional than the sccond. Ttems
were presented in scrambled order on the two checklists and respondents
were given ne clue that sone of the items had been selected in corplex/simple
pairs.

When the results of the two chocklists were compiled, a clear, con-
sistent pattern was immediately obvious. 1In every case whore they wero
given a chofce, teachers and priancipals, without veception, chose the move
complex of the two tasks as being more valuable.

The top five activities sclected by teachers and principal  appear in
the following table. sec Appendix M, pp. A-117--A-132 for details.)

y -~
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Five Most Valuable (lassroom Paraprofessional Activities

Percent Percent
Selecting Selecting
Sclected by Teachers Item Sclected by Principals Item
1. Talking quictly to 1. Talking quietly to
a child who is upsct a child who is upsct
or disturbing tite or disturbing the
class 73% clas- 7%
2. Going over a vaper 2. Preparing visual
vith a child, correc- aids for the teacher,
ting and pointing out such as: word cards,
his errors 54 alphabet posters, word
and picture games, time-
tables, flashcards,
science charts 63
3. Preparing visial 3. Going over a paper
aids for the teacher, with a child, correct-
such as: word carids, ing and pointing out
alphabet poster, word his errors 59
and picture games,
timetables, flash
cards, science cha:ts 42
4, Xeeping recorcs of 4, Ruporting pupils'
student performance and learting problems to
progress in reading, a tcacher 46
math or other skilis:
for example, a file of 5. Keeping xecords of
all his tests or a student performance aund
record of books he has progress in r2ading,
read 3z math, or other skills
for example, a file oi
5. Going over class all his tests or a
plans for the next few record of books he has
davs with th - teacher 31 read 36

The table shows that teachers and principals chose the same four

items for top ranking., These four items span the full range of parapro-

fessional activities: calming an emotional child, performing onc of the

classic instructional tasks, preparing simple visual aeids; and kecping

recori.. Tcachers also think it is importaut to involve paraprofeseionals

in plaaning for the class, as shown by the {ifth-rankcd item. Principals

save fourth place to an activity which is closely related to the instructional
process. The diversity of these highly valuable tasks shows the variety of scrvices

\‘1
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expected from paraprofessionals and sugpests the versatility they mest
have if they are to succeed. What is most interesting is that these
top-ranked items dis- lay the same kind of breadth in the work of a para-
professjonal that is oxpocted in the work of a teacher, 7T finding
confirms that the prefixes "para" or "semi' arc apt dcscriptlons of the
work of thesc auxiliary classroom purbonncl

A comparison of thc tables on pages A-119 through A-132 shows that the
principals as a group give a quite low value to certain activities which a
gumber of teachers think important. Fewer than 5 percent of tlie principals as
compared to 10 to 15 percent of the teachers ratce th: following threc
activities as being particularly valuable: (1) Kecping attendance records,

(2) Correcting and grading short-answer tests, and (3) Reporting discipline
problems. Significantly, each of these three items is the "sinple' member
»f its complex/simple palr.

A further examination of the tables on pages A-119 through A-132 shows
fhat both teachers and principals sclected as most valuable activities those
in which the paraprofessional worked with individu. 1 pupils, giving a lower
place to activitics where paraprofessionals dealt with the entire class as
a group.

In sumﬁary, both teachcrs and principals valued paraprofessionals
for a broad range of services encompassing instructional, classroom manage-
ment, and pupil control activities. Whenever they were prosented with a
choice, teachers and principals consistently wanted paraprofessionals
to carry out thosc tasks which are complex ond require judgement--tasks
very closely related to the professional part of the teachers' work,
sometimes overlapping it.

Valuable Activitics nf Par-nt/Comiunity Paraprofessionals. The check-
list dnvolopod for pa parent, c0xmun1tx pa:raprofessionals contained 12 items
drawn from the 175-item Job Description checklist, In this abbreviated
version, two types of parar "ofessional activities were singled out for
attention:(1) Matching Far ly Needs to Outside Resources and (2) Collecting
Information. The first was considered more complex, more professional, in
that it describes the paraprofessioieal as not merely collecting information
but actually arranging for the family to use the school or agency services
it needs., A typical '™atchiny" item was "Arranging for a housing official
to meet with a family and their landlord in order to settle a rent or
other housing dispute " while a typical "Collecting" activity involved
nothing more than “Listening to parents talk about problems they have with
their lasdlord or building superintendent or about finding a new place to
live."
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The results showed that neither teachers nor principals had any
preference for "Matching Family Needs" in contrast to '"Collecting Infor-
Both chose items from each category for top billing.

The following table displays the top five choices made by teachers
and principals from the 12 possible items.
A-132 for details.)

Five Most Valu-ble Parcnt/Comnunity

(Sec Appendix i, pp. A-119--

‘araprofessional Activities

Percent Percent
Selecting Sclecting

Selected by Teachers Item Sclected by Principals Item
1, Hearing complaints 1. Hearing complaints

from parents about from parents about

problems they have problems they have

with the school 69% with the school 707

|~

2. Arranging meetings 2. Arranging meetings

between parents and betwcen parents and

school staff to dis- school staff to dis-

cuss school issues, cuss school issues,

such as: election of such as: eclection of

a local school board, a local school board,

rezoning, or a new rezoning, or a new

playground 60 playground 60
3. Learning about 3. laking schoel ¢hil-

unsafe health con- dren or members of

ditions in homes, their familics to the

such as: poor heat- health clinic for

ing, faulty plumbing regular check-ups 55

or lack of pest con-
‘' trol 59
4. Getting to know what 4, Getting to know what

families in your familics in your

school are in need school are in necud

of welfare or other of welfare or other

financial assistance 56 financial assistance 50
o2. Taking school chil- 5 [Learniag about unsafe

dren or members of health conditions in

their families to the tire homes, such as:

health clinic for poor hcating, faulty

regular check-ups 52 vluwnbing or lack of

pest control 50

The degrece of agrecment in these findings is almost uncanny,
and principals may disagrece about some things, but not about what they want

114
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The activities on the checklist cut across several family conceras:
(1) school problems, (2) health, (3) finance, (4) employment, (5) housing,
(6) police and legal issues. By their rankings, teachers and principals
showed that they were most conccrned about the First four, with school
problems heading their list. Despite the fact that "Collecting Information'
ranked as high as "Matching Family Needs," it is quite clear that teachers
and principals expect parent/community paraprofessionals to intervenc
rather deeply in the lives of the families they work with,

1

in closing, it might be noted that the activity ranked first by both
teachers and principals, '"Hearing Complaints From Parents,' may be exactly
the kind of assistance that helps explain the enthusiasm of teachers and
principals for paraprofessional servirces.

-
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APPENDIX A
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APPENDIX D

NEW YORK CITY BOARD OF EDUCATION
PARAPROFESSTONAL JOB_SPECTFICATICNS

Auxiliary Trainer Salary $3.50 per hr.

General Statement of Duties

Assist area training coordinator in all aspects of pre-service and
in-service training of auxiliary personnel; acts as liaison between
community and staff; keeps school community informed a*out the prosrams;
assists staff in developing awareness of community needs; identifies
parents' talents ard aids schools in utilizing parents as resource
personnel; performs related work.

Qualification Requirements

High School Graduation or equivalency diploma and one of the
follewing:

a) Advance Job Corps training
b) Experience in one of the Auxiliary titles

¢) College training

Educational Assistant Salary $2.50 per Ir.
$2.25 per hr.

General Statement of Duties

Jnder the supervision of a licensed teacher in a classroom, parti-
cipates in daily and long-range planning; works with small groups of
individual children so the teacher can work with a large group or work
with larga groups of children so the teacher can work with small groups
or individual children; assists in classroom activities; guides children
in working and playing harmoniously with other children; alerts the
teacher to the special needs of individual children; escorts children
to toilet and assists in washing and toileting; assumes vresonsibility
for roulines and supervision of the lunch period in the absence of the
teacher; fosters good eating habits and encourage desirable table
manners in children, performs related work.

Qualificatior Requirements

High School graduation or a satisfactory equivalent.
Enployces with two years of college ‘60 credits) are to
receive $§2.50 per hour.
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Educational Associate Salary $3.25 per hour

General Statement of Duties

To assist classroom teacher in all instructional activities; to
suggest and prcpare instructional materials; to review and reinforce
lessons initiated by classroom teacher; to aid the classroom teacher
by working with small groups or individual children in some activity
(blocks, paints, toys) so the teacher can work with a large group;
to worl with large groups of children so time is available for the
classroom teacher to work with small groups or individual children;
to participate in daily and long-range planning with colleagues; to
contribute tc enrichment activities by utilizing her special talents
and abilities (art, singing, music); to guide children in attempts to
work and play harmoniously with other children in the class; to alert
the teacher to the special needs of individual children as requested;
to assist colleagues in developing and implementing routines in class,
such as the storing of play materials, the preparation of paints, class
bulletin bLoards, the cleaning up of work areas; to assist the teacher
and other colleagues in promoting a safe environment for play and work
activities at all times and to anticipate possible hazardous conditions
and/or activities (broken glass, pointed objects, aimless running); to
assist the teacher by:

a) reading to a child or a group of children
b) listening to a child or a group of children
c) talking to a child or a group of children
d) assisting with audio-visual aids;

to accompany individual children or groups to the toilet; to develop in
children an awareness of good health practices; to assume responsibility
for routines and supervision of the lunch period in the absence of the
teacher; to encourage a “wholesome climate during mealtime by assisting
in setting an attractive table; to encourage desirable table manners
and quiet conversation among the children; to foster good eating habits
by having children try new foods and by discouraging waste (serving
smaller amounts to those child-en with tiny appetites for those who
desire it); to aid the classroom teacher in providing experiences for
children which will stimulate their curiosity; to give special encour-
agement and aid to the non-English speaking child (adjustment to school,
development of communication skills); to be a source of affection and
security to the childréen; to assist the teacher in necessary clerical
work (daily list of absentiles, completion of required forms); to assist
teachers in initiating and maintaining open lines of communication with
school community; to act as a resource in the supervision and training
of Educational Assistants; to perform related dutices as required.

Qualification Reguirements

Two semesters of satisfactory service as Fducational Assistant; and
Two semesters of in-service, Board of fducation Training; and 60 college
credits appropriately distributed to include the following:
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credits in Social Studies)
credits in Psychology )
credits in Sociology
credits in Mathematics
credits in Science

or 6 credits in Bchavioral Science

wwwwoes

Family Assistant Salary $2.25 per hour
$2.50 per hour

General Statement of Duties

Under the supervision of the teacher or Program Coordinator, works
as liaison between family, public agencies, and schonl; assists families
with special problews or emergency needs in housing, income, health,
and education; consults with special problems; maintains a list of
local azencies that can offer assistance to families and individuals;

performs related work.

Qualification Rcguirements

High School graduation or a satisfactory cquivalent; Employces
with two years of college (60 credits) arte to receive $€2,.50 per hour.

Family Worker Salary $1.75 per hour

General Statement of Duties

Under the supervision of the tcacher or Project Coordinater, visits
homes of, meets with, and encourages parents tc particpate in schocl
life; identifies special family needs, consults with Sccial Worker
regarding referrals of family, and accompanies family on visits to public
and private agencies, assists with recruitment and registration of
children; checks on absentees by visiting homes; escorts children to and
from school; assists teacher in classroom when nccessary; performs related
work.,

Qualification Requirements

Mature, low-income non-professionals from the neighborhood as
defined by poverty criteria of the agencies, with knowledge of the
neighborhood.

O
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Parent Program Assistant Salary $3.50 per hour

General Statement of Duties

Encourages parents and the community to develop programs for parents,
family activities, and special interests; serves as liaison with school,
parents, and the community attempting to involve all parties in the
neighborhood or school programs; acsists the Family Worker and Family
Assistant in carrying out their duties; attempts to involve community
leaders to actively participate in Policy Advisory Councils concerning
school programs, performs related work.

Qualification Requirements

High School Graduate; live in community to be serviced; one semester
of paid experience as a Family Assistant or % year paid experience in
a community program or one full year of non-compensated service as an
officer in a Parent Teacher or Parent Association or in some other

community organization.

Student Aide Salary 51.50 per hour
52,07 per hour

Guneral Statement of Duties

Under the supervision of a school official or licensed teacher
1ssists students and staff in school functions; performs related work.

Examples of Typical Tasks

Assists students with homework, development of work habits and study
skills; assists students with reading, mathematics, social studies, art,
creative writing, recreational activities or any other academic area,
Performs activities related to tutcring. Assists in the library, book
and supply rooms and other school facilities as assigned; assists with
clerical duties of school employees.

Qualification Requirements

Must be fourtecn (1l4) years of age; registered in and currently
attending high school; recommendation of a school official, Salary
$2,00 per hour - high school diploma.

O
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Teacher Aide Salary $1.75 per hour

G.neral Statement of Duties

Under the supervision of a licensed teacher in a classroom prepares
for activities; assists with lunch, snacks, and clean-up routines;
escorts and assists children with wash-up and toileting routines; assists
with classroom activities and out-door play; help children with their
clothing; cares for equipment; cares for children when parents meeting
in school; performs related work.

Qualification Requirements

Mature, low-income residents of the neighborhood as defined by
poverty criteria of the referral agency, with experience of interest in
working with children.
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52 VANDERBILT AVENUE, NEW YORK, N Y. ta0t7
212-486-8910

March 11, 1970

Dr. Samuel D. McClelland, Director

Bureau of Educational Research

Board of Educaticn of the City of New York
110 Livingston Streot

Brooklyn, New York 11201

Dear Dr. McClelland:
This is in response to your request for further details

concerning the methods we will use in performing our current
In-Depth Study of the Use of Paraprofessicnals in District

Decentralized Projects supported under ESEA Title I and under

the New York State Urban Education Program. Your request was
prompted by inquiries from the New York State Education Depart-
ment, based on its review of our original proposal for this work.
Since then we have revised that proposal in accordance with the
outline you supplied, A copy of that revised proposal is attached.
We would suggest that this revision be supplied to Albany for

its review.

Since undertaking the study, we have learned that chexe arc
approximately 3,000 paraprofessionals in District Dccentralized
Projccts scattered throughout the City of New York. You will
recall that we nave agreed to undertzke three "Tasks' regarding
the work of these persons:

1) To take 2 1007 census, gathering demographic
information on all persons serving as parapro-
fessionals. The paraprofessionals have been
identified by name and their school locations
determined. An elaborate questionnaire has beeu
Jeveloped, pilot tested, revised, apprcoved, and
printed, It will be distributed to all parapro-
fessionals in conjunction with their pay checks this
week, (A copy of the questionnaire is attached.)

11) To produce a detailed description of how various
types of paraprofessionals actually spent their
time in the school and in the community. An claborate
questionnaire is now under development, It will
contain a checklist of 100 or wore possible para-
professional belaviors. Respondents will be asked
to indicate the frequency, the location and other
characteristics of the settings in which they perfom
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Dr. Samuel D. McClelland March 11, 1970
Page 2

these behaviors, as well as to indicate the target
population to which these are addressed., This question-
naire will take full advantage of items used in previous
rescarch on paraprofessionals.

IT1I) To analyze the impact of paraprofessionals on sclected
target populations. It was this Task about which the
State Education Department requested further information
particularly about the instruments and procedures we
proposc to usa, OQOur detailed response appears below.

We had intended to await the vesults of Task T (the census) and Task IT (the
job descriptions) before procceding with detailed plans for our Task III. Inasmuch
as we had planned to concen:irate all our efforts on Task I and Task II during the
early partc of the study, we expected to have them completed and the data analyzed
by the end of April, in time to use the results in carrying out Task [II. Hcuever,
at your request, we have spent considerable time during the past month in readirg,
thinking, and seeking advice from the Educational Testing Service and individual
research advisors about how the impacts of paraprofessionals might be measured.

After carcful study and thought, we concluded that given the several limit-
ations under which this study must be conducted, it will not be possible to
determine with certainty (or with a known degree of probability) what impacts
paraprofessionals have had upon themselves and upon people around them. Even
so, it will be possibhle to draw inferences about those impacts to guide those
wvho must make decisions about the continuing use of paraprofessionals in the
schools of New York, (Those decisions can, of course, be firmiy guided by the
vesults of Task I and Taskll).

The chief limitation of this In-lepth Study as an investigation of causes and
effects is that it is not an cxperiment in which the key variables can be identiried
and brought under control. It is quite the opposite. It is an cxamination of an
extremely complex, multi-purpose, ongoing field activity which has several distinct
target populations, uses diverse procedures, and occurs in many locations. The
program was of course well under way long before the rescarch group arrived upon
the scene. The program activities can be obscrved but they cannot be intervened
in ducing the term of study.

Unde  3such conditions, cause and effect cannot be established, On the other
hand, struag inferences about possible existing causes and effects can be made
and sharpened iunto hypotheses for investigation in a later study, should that be
desired, A later study, properly planned in advance of any fieid activity, could
have sufficient contro) over key variables and an adequate exrerirental design,

o A-10
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Dr. Samuel D. McClelland March 11, 1970
Page 3

The limitations surrcunding Task If are worth listing ic some detail:

1) There are a number of purposes for using paraprofessionals in
New York City schools, some intended to produce behavioral change
in one turget population, some in another. This topic is discussed
further below.

2) The intended behavioral change in any given target population may
be so loosely described or so multiple in character in a project
proposal as to make it impossible to identify behavioral objectives
with enough specificity either a) to guide paraprofessionals'’
activities dircctly toward those "behavicral targets," or b) to
guide the construction of narrlowly-targeted evaluvation instruments.

3) The procedures used in the paraprofessional programs cannot be
experimentally stopped, replaced, rescheduled, modificd or other-
wise intervencd in by the resecarch staff., Consequently, the idea
of experimental design with control over key varisbles or such
cxperimental procedures as random assignments to treatments are
simply not appropriate to this study.

4) Within the time limits set for the performance of the work, it will
not be pussible to take measurements at more tiian one point in time.
Thus, indicators of growth or other forms of behavioral change
cannot be generated from objective,-repeated mcasurements, as one
might 1ike. FEven if there were time to take repcated measurements
now, carly growth would be missed.

5) School aides and paraprofessionals have been used in the schools
of New York City ftor ten years, many of them in the same schools and
with the same pupils who are now onec of the targets for ESEA Title 1
and Urban Education District Decentralized projects. Indeed many of
the target paraprofessionals and target professionals employed in
these projects may have been previously employed in similar capacities
and have nlready experienced growth which cannot now be measured.

6) The use of school aides and paraprofessionals in the schools for over
a decade also mecans that there may be few if any pupils or settings
which have not felt the impact of their work. What this means, in the
special language of the educational researcher, is that there may be
few if any "“uncontaminated" pupils or schools who could be used for
g nuine comparison in any research design calling for control groups.

7) Paraprofessionals are seldom the only "treatment'" or intcrvention uscd
to affect behavioral change. Particularly in the schools which make
the greatest usce of paraprofessionals under ESEA Title I and Urban
Education, the introduction of paraprofcssionals may be precceded,
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accompanied, or followed by other important incerventions, such
as major curriculum change, new instructional materials, morc
professional specialists, extra training for teachers, stronger
community involvement, etc. Accordingly, the effects of para-
professionals may be difficult or impossible to extricatr {rom
the cffects of other freatments.

This list might be extended, and indeed it has been in our conversations at
IED. We have discussed the fact that at least ore target population - the pupils -
are nighly mobile and in many casas have not had the continued help of parapro-
fessionals. For example, we have considered the possibility that those teachers
who choose to work with paraprofessionals may differ significantly from those
who choose not to work with them. But the limitations cited abnve are sufficient
to show why we heliceve that the impacts of paraprofessionals in this program
cannot be identified with certainty and cannut be measured by instruments such
as pupil achievement tests.

Every attempt to circumvent these limitations, and we have tried several,
creates serious problems. For instance, we have even considered using multiple
regression techniques to assign a weighting te the use of paraprofessionals
when they appear as an influence on pupil learning. In the example we were
considering, pupil reading achievement test scores (taken at a single pocint in
time) would be used as the dependent variable, with socio-economic status, type
of reading instruction, and other such reading-related independent variables
used in conjunction with the presence of paraprofessional services. The result
of such an approach would, in all likelihood, assign a very low weighting to
paraprofessional scrvices. The weighting might even be negative, since parapro-
fessionals may be assigned to the neediest pupils. As evaluators, we feel
obligated to protect the paraprofessional program from damage based on apparantly
scientific but in fact quite spurious cvidence.

More neceds to be said about pupil behavior as the ultimate and even the
sole outcome worth assessing, While it is certainly one of the ultimate outcomes,
it is not the only one. There are intermediate objectives which are so distant
in time and so indirect in influence that their effect on ultimate pupil behavior
probably cannot now be determined.

The sev 'ral purposes for using paraprofessionals in schools have been
identified by Garda W. Bowman and Gordon J. Klopf in their 1968 study for OEC
(New Carcers and Roles in the American School) as fellows:

1) For the pupil, by providing more individual attention by
concerned adults, more mobility in the classroom, and more
op,ortunity for innovation;

O
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2) For_tne teacher, by rendering his role more productive in
terms of pupil outcome, and more manageable in terms of
teaching conditicns;

3) For the other professionals, by increasing the scope and
effectiveness of their ectivities;

4) For the auxilizry, by providing meaningful employment which
contributes to his own development and to the needs of socicty;

5) For the school administrator, by providing some solution - not
necessarily the solution - to his dilemma of increasing needs
for school scrvices, coupled with shortage of professionals to
meet these needs;

6) For family life, by giving auxiliaries, many of whom arc or
may scmeday be parents, the opportunity to learn chiid develop-
ment principles in a real situation.

7) For the community at large, by providing a means through which
unemploycd and educationally disadvantaged persons may enter
into the mainstream of productivity.

We have identified five target populations for close attention: pupils,
teachers, principals, paraprofessionals themselves, and parunts. While most
behavioral changes in teachers and principals and some of those in paraprofessionals
and parents arc intermediate to ultimate behavioral changes in pupils, we
believe that some of the behavioral changes in paraprofessionals and parents are
final targets. Thus we are not limjting the focus of TaskIl data to pupil
behavior.

As to the evidence appropriate forTask ITI,we have concluded on the basis of
our thinking to date that two types or sources of evidence are suitable: 1) the
observations and judgments of the five target populations, both as to changes
in their own attitudes and behaviors and as to changes in the attitudes and
behaviors of the other four target populations, and 2) direct observations by
trained observers during on-site visits.

The first type of evidence will be gathered from a samplc of the five target
populations by questionnaire as well as by interview during our visits to a
nurber of representative project settings. We believe that it will be necessary
to develop instruments for this purposc unless our continuing search for existing
instruments proves more successful than it hos been to date. We assure that a
separdte instrument would need to be developed for each of the five aforcementioned
target populations,
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The second type of 2vidence requires a different approach. DProfessor
Anita Simon of Temple University and Research for Better Schools in Philadelphi
who has edited the new fifteen-volume Mirrocs for Bohavior (now in press),
is examining instruments for us in order to recommend the best available.

A total of eighty instruments are available for consideration, Dr. Simon
is a member of our Advisory Committee.

We are considering using "Taxonomy of Teacher Eehavior' by Karl Openshaw
and Frederick R. Cyphert. One of the attractions of this instrumenrt is that
it is considerably more comprechensive than most and allows for the full range
of teacher (and paraprofessional) behaviors to be recorded. Morcover, it is
not limited to recording teacher-pupil verpal interaction,

Again, the "Svstem for Analyzing Lesson ' by John Herbtert of the
Ontario Institute for Stedies in Education contains an unsually elaborate
section for recording the media being used by teachers (and/or pacaprofessiona
in the classroom.

Or again, the "Jansen System'" by Mogens Jansen of the Danish Institute
for Educational Rescarch contains a list of 76 specific c¢lassroom behaviors
which teachers or paraprofessionals might exhibit, These are attractive
for their sperificity and the ease with which an observer could identify
and record them.

We are delaying the actual cheice of instruments until we have data from
Task 13 showing in considerable detail what paraprofessionals actually do from
day to day. The contrast, if any, betwecen their work and the work of the
teachers will clearly 1lead us toward certain instruments and daway from others.

As you cau see, we arc still endeavoring as nearly as we can to adapt
this study to the suggestions furnished by your office. Tf we sec an
opportunity to use instruments or rescarch procedures other than those out-
lined in this letter, we will certainly consider them and bring them to your
attention,

Sincerely,

llenry M. Brickell
I'rojec”. Dircctor
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APPENDIX F

_SCHOOLS VISITED FOR PRETESTING QUESTIONNAIRES

P. S. 9

Mr. Isreal Kaiser, Principal
100 West 84 Street

New York, New York 10024

P. s. 57

Mr. Harry A, Horowitz, Principal
176 East 115 Street

New York, New York 10729

P, S. 143

Mr. Thomas F. Rooney, Principal
34-74 113 Street

Corona, Queens 11368

Louis D. Brandeis High School
Mr. Murray A Cohn, Principal
145 West 84 Street

New York, New York 10024
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APPENDIX G

NEW YORK CITY PUBLIC SCHOOLS
VISITED IN IMPACT SURVEY

District Scnool Principal

1 P. S. 64 (Elementary)

60> East 9th Street

New York, New York 10027 John F, Piselli
1 P. S. 188 (Elementary)

442 Ea-t llouston Street

New York, New York 10002 lrving J, Siegal
2 P. S. 198 (¥lementary)

1700 3rd Avenue

New York, New York 10028 Joseph G, Schumacher
3 P. S. 13 (Elerentary)

293 East Broadway

New York, New York 10007 Louis Stoller
3 P. S, 33 (Ilementary)

281 9th Avenue

Nev York, New York 10001 Harold Levine
4 P. S. 80 (Elementary)

415 East 120th Street

New York, Xew York 10035 . Joseph Mitchell
4 P. S. 43 {Junior High School)

509 West 129th Street

New York, New York 10027 Nathan M, Falk
5 P. S. 113 (Elcmentary)

240 West 113th Street

New York, Nuw York 10026 Mildred D, Chaplin
6 P. S. 28 (Elemantary)

475 West 115th Strez’

New York, New York 12025 Herbert S, Ebin
6 P. S. 115 (Elementary)

586 West 177th Strcet

New York, New York 10033 Lawrence S, Finkel
[ P, S. 164 (Junior High School)

401 West 164th Street

New York, New York 10032 Donald R, rippitt
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School

P. S. 120 (Junior High School}

890 Cauldwell Avenue
Bronx, New York 10056

P, S. 125 (Junior High School)

1111 Pugsley Avenue
Bronxk, New York 10073

P. S, 131 (Junioy High School)

885 Bolton Avenue
Bronx, New York 10072

P. S, 146 (Elementary)
968 Cauldwell Avenue
Broax, New York 10056

P. S. 4 (Elementary)
1701 Fulton Avenue
Bronx, New York 10057

P, S, 11 (Elementary)
1257 Ogden Avenue
Bronx, New York 10052

P. S5, 35 (Elementary)
261 East 163rd Street
Bronx, New York 10037

P. S, 53 (Eiementary)
36f7) East 168th Strect
Bronx, New Yerk 10037

P. S. 55 (Elementary)
450 St, Paul's Place
Bronx, New York 10056

P. S. 90 (Elementary)
1116 Sheridan Avenue
Bronx, New York 10056

P. S, 132 (Elementary)
1245 Washington Avenue
Bronx, New York 10056

P, S, 117 (Junior High School)

300 Willoughby Avenue

Brooklyn, New York 11205
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Robtert L. FKahn

kalph Freyer

Irving Kamil

Milton E. Goldenberg

Shepard Millians

Samuel I, Fondiller

Leonard [.. Lichtblau

Edward Lehman

Edward Stern

Peter J. Di Napoli

Howard Frome

John R. O'Connor
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Distvict

13

13

13

15

15

17

17

19

19

19

19

School

P. S, 265 (Junior High School)

101 Park Avenue
Brooklyn, New York 11205

P, S. 258 (Junior High School)

141 Macon Street
Brooklyn, New York 11216

P, 5, 282 (Elementary)
180 6th Avenue
Brooklyn, New York 11217

P, 3, 133 (Elementary)
375 Butler Street
Brooklyn, New York 10017

P. $. 1 (Elementary)
309 47th Street
Brooklyn, New York 11220

P, &, 136 (Junior High School)

4004  4th Avenue
Brocklyn, New York 11232

P. S. 191 (Elementary)
1600 Park Place
Brooklyn, New York 11233

P. S. 241 (Elementary)
976 President Streect
Brooklyn, New York 11225

P. S. 158 (Elementary)
400 Ashford Street
Brooklyn, New York 11207

P, S. 171 (Elementary)
528 Ridgewood Avenue
Brooklya, New York 11208

P. S, 174 (Elementary)
574 Dumont Avenue
Brooklyn, New York 11207
P, S. 182 (Elementary)

720 Dumont Avenue
Brooklyn, New York 11207
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Sidney F. Regan

Mary A. Mc Assey

Alfred Arnold

Jacop A, Schwartz

David R, Ellison

Anthoay J. Ferrerio

Hyman Gang

Arthur Eecker

Beatrice Conan

David Platzker

Nathan Davis

Irving i1, Satinoff



Distric School Principal

19 P.S. 345 (Elementary) Nellie R, Duncan
111 Beriman Street
Brocklyn, New York 11208

21 P.S. S0 (Elementary) Morris M. Rubens
2840 W. 12th Street
Brooklyn, New York 11224

23 ?.S. 112 (Elementary) Fred Jacobson
25-15 37th Avenue
Long Island City, New York 11101

23 P.S. 127 {(Elementary) Abraham Scharf
98th & 25th Avenue
East Elmhurst, New York 11369

27 P.S. 198 (Junior High School)  Louis Bach
365 Beach 56th Street
arvernce, New York 11692

27 P.S. 123 (Elementary) Patricia Gordon
145-01 119th Avenue
Qzone Park, New York 114272

28 2.8, 140 (Elementary) Hazel E. Schreibe.
116th Avenue & 166th Street
Jamaica, Queens 11434

28 P,S. 142 (Elementary Lewis C. Butti
142<10 Linden Blvd.
Jamaica, New York 11436

29 P.S. 116 (flementary) Bernard lLe:chan
107-25 Vren Place
Jamaica, New York 11433

29 P.S. 136 (Junior High School) Anthony J. Ferrerio
4004 4th Avenue
Queens, New York 1§232

29 P.S. 192 (Elementary) Bernard A. Fox
109-89 204th Street
St. Albans, New York 11412

31 P.§. 2 (Elementary) Queenabelle Turman
122 Henry Street
New York,N,Y, 10002
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District

31

32

32

School

P.S. 65 (Junior High School)
46 Forsyth Street
New York,New York 10002

P.S. 144 (Elementary)
430 Howard Avenue
Brooklyn, New York 11233

P.S. 178 (Elementary)
2163 Dean Street
Brooklyn, New York 11233
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Irving H. Fine

Ralphe H. Rogers

David W. Lee



APPENDIX H

TYPES, NUMBER AND PERCENT OF DATA GATHERING
INSTRUMENTS REQUESTED AND COMPLETED

Instru-
| ments | Distributed Returned Used in Data Analysis
Census 2802 1928 1671
100.0 68.8% 59.,6%%
Job
Pescription 1529 889 754
Survey 100.0 58,1 49.3
L

*Percents bascd on total number distributed.

#%The discrepancy between the number and percent of questionrnaires
returned and those used in data analysis results from the fact that
some paraprofessionals returned unaaswered questionnaires and some
paraprofessionals wer2 no longer employed.

O
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TYPES, NUMBER AND PERCENT OF DATA GATHERING

ENSTRUMENTS REQUESTED AND COMPLETED

L Survey
lypes o._Interview Requested Cempleted
Principals 50 50
_ 100.7
Teachers
a. Reporting on classroom 312 233
paraprofecsionals 100.0 75.0
b, Reporting on parent/community 264 74
paraprofessionals 100.0 28.0
Paraprofessicnals
a. Classroom 312 289
1.00.0 92.6
b. Parent/Conmunity - 88 63
_ 100.0 74.0
Pupils
4, Reporting on classroom 312 177
paraprofessionals 100.0 56.7
b. Reporting on parent/comnunity 88 17
paraprofessionals 100.0 19.3
Parerts
a. Reporting on classroom 936 199
paraprofessionalg 100.0 21,2
b. Reporting on perent/community 264 36
paraprofessionals 100,90 14.3

*Principals were requested to complete fifty interviews for both the
school and community paraprofessional.
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APPENDIX I

BOARD OF EDUCATION OF THE CITY OF NEw YORK
BURTZAU OF EDUCATIONAL RESEARCH
110 LIVINGSTON BTREET
BROOKLYN, N. Y. §120}

J, WAYNE WRIGHTNTONE SAMUEL D. McCLELLAND
ASSISTANT BUPRRINTINDENT ACT:NG DIRECTOR

GEORGE FORLANO
ABYIEYANT ADMINISTRATIVE DIRECTOR

March 13, 1570

Dear Principal:

The Bureau of Educational Research has asked the Instituie for
Educational Development to make an in-depth study of the use of para-
professionals in the New York City Schools who are supported by either
ESEA Title I or State Urban Education funds.

Their first task is to gather background information and job
descriptions for all paraprofesrionals in ESEA Title T and State Urban
Education programs. Tihey need your help in distributing the background
information questionnaire to all these prraprofessionals and a job
description questionnaire to a random sampling of the paraprofessionals.

Because of your close associatior with and understanding of para-
professionals, we are also asking you to encourage your paraprofessionals
to complete the questionnaire (s) for IED. Coples of a draft letter from
you to them is enclosed for your corsideration. If you like the letter,
please endorse it and enclose ir with each questionnaire.

Please distribute the enclosed stamped envelopes which carry the
questionnaire(s) to the paraprofessionals in your school. Their names
are printed on the upper left hand corner. The paraprofessionals will
be asked tc return the questionnaire(s) in the same envelope to IED.
Would you please return to IED those envelopes addressed to paraprofessionals
who for some reason cannot be identified.

We need your assistance at this time. We feel that the data will aid
us all in developing procedures and plans to improve the entire para-
professional program.

Sincerely yours,

SAMUEL D. McCLELLAND
Acting Director
Bureau of Educational Research

O
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MEMORANDUM

TO: All Paraprofessionals
FROM: School Principal
DATE: March 13, 1970
We have been asked to take part in a study of paraprofessionals
who work in our school, As you know, paraprofessionals are becoming an
inéreasingly important part of our school system. About 10,000 are now

employed by the Board of Education.

By describing your job experience, your schooling, your community
activities, and so on, you will help this study find what kinds of people

have decided to enter paraprofessional work,

In addition, some of you will be asked to descrihe what ycu do
every day in your work. Paraprofessionals have taken on all kinds of

significant new tasks which the strdy would like to report.

As you may notice, your name does not appear on the questionnaire(s).
They were designed in this manner so that you would feel frez to answzr

all questions and make zny comments you feel appropriate.

To be included in this study, you will need to complete your ques-
tionnaire(s) and return them in the envelope addressed to the Institute
for Educational Development as soon as possible and no later than

March 27, 1970.

1 hope you will take part,.

O
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INSTITUTE FOR EDUCATIONAL DEVELOPMENT
:2 VANDERBILT AVENUE, NEW YORK, N.Y. 10017 .
219-686-8910

March 13, 1970

Dear Paraprofessional:

The New York City Board of Education has asked the Institute for
Eaucational Development to study the work of paraprofessionals in the
New York City schools. We are asking you and all other paraprofessionals
who are working in prejects which are funded by ESEA Title 1 and State
Urban Education Programs to participate.

In particular, we want to find out:

(1) What kinds of people choose to become pavaprofessionals,

(2) What kinds of work paraprofessionals do,

(4) What assistance the paraprofessional gives to the
students, faculty, parents, and the school.

(4) How can the paraprofessional rrogram be improved.

The name 'paraprofessional’” in this letter and questionnaire(s) refers
to people who are working with administrztors, teachers, studeats, or
parents in the schools. Paraprofessionals in the New York schools have
been given titles such as teacher aide, educaz*ional assistant, family
assistant, ecc.

For the study, we have decigned two questionnaires. All the para-
professionals in ESEA Title 1 and State Urbar Education project: are
peing asked to complete the first questionnaire which is concerned with
general background information. The second questionnaire will be sent

to a representative sample of paraprofessionals and will help us describe
in detail the kinds of jobs paraprofessionals have assumed. We belleve
that the information from both questionnaires will enable us to recommend
ways in which the entire paraprofessional program can be strengthened.

Please read the directions for answering the questionnaire(s) carefully
and return the ¢ mpleted questionnaire(s) to the lustitute for Educational
Development as soon as possible and no later than Friday, March 27, 1970.

Feel free to ask a friend, family member, or someone you work with to help
you with the questionnaire(s).
Thank you for your cooperation,

Very truly yours,
/;/‘ Paddl EPy P
Vot 20 R R T2

/

Henry M., Brickell
Study Director

O
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APPENDIX J

INSTITUTE FOR EDUCATIONAL DEVELOPMENT

5¢ VANDERBILT AVENUE. NEW YORK. N.Y. 1C017
212-686-8910

May 20, 1970

Dear Priuncipai:

on March 13, 1970, Dr. Samuel D. McClelland, Acting Director
of the Bureau of Educational Research at the New York City Board
of Education, wrote to you describing an in-depth study being
condvcted by the Institute for Educational Development on the use
of paraprofessionals in the City Schools. This study is con-
cerned only with those paraprofessionals who are supported by
either decentralized ESEA Title T or State Urban Education funds.

At that time, Dr. McClelland asked for your assistance in
distributing a census questionnaire to paraprofessionals in your
school who are funded by either of the above prcgrams. Your
cooperation a .d involvement during this phase of the study
contributed greatly, we feel, to the high rate cf responses.

We need your assistance once wmore in distributing the
enclosed paraprofessional job description questionnaires to
a sampling of those paraprofessionals in your school who received
the first questionnaire. Approximately one out of every three
paraprofessionals who received the cemsus instrument will receive
this second one on job descriptions. With this information, we
hope to get a more accurate picture of the paraprofessional job
duties than has been previously available.

We know this is a long questionnaire and apologize for its
length, but in order to provide a checklist describing all the
possible activities paraprofessionals could have assumed, we
could not make it any shorter.

Please distribute the enclosed stamped envelopes which
carry the questionnaire to the paraprofessionals in your school
whose names are printed on the upper left-hand corner. The
paraprofessionals will be asked to return the questionnaire
in the same envelope to the Institute for Ecucational Development.
Would you kindly return to the Institute for Educational Development
those envelopes addressed to paraprofessionals vho for some
reason cannot be identified.

Copies of this questionnaire have been sent to your District
Superintendents and ESEA Title I and State Urbanu Educaticn
Q Coordinators for their perusal.

]:MC A-26
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Page 2 May 20, 1970

We need your assistance at this time. Any encouragement you
can give to your paraprofessionals for corpleting this questiomnaire
will be greatly appreciated. We anticipate that the results of
this investigation will strengthen and enhance th¢ entire para-
professional program.

Sincerely yours,

% A1, /3,-40711"?

Henry M. Brickell
Study Director

M'ﬁ. MN_W

Carol B. Aslanian
Research Associate

HMR:dmt
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INSTTTUTE FOR EDUCATIONAL DEVELOPMENT
52 VANDERBILT AVENUE, NEW YORK. N.Y. 10017
212-686-8910

May 20, 1970

Dear Paraprofessional,

On March 13, 1970, we wrote tn you describing a study the New York
City Board of Education nas asked the Institute for Educational Development
to conduct on “he work of paraprofessionals in the New York City Schools.
The paraprofessionals we are studying are those who work in either district
decentralized ESEA Title I or State Urban Education Projects.

At that time, we sent you a questionnaire, the purpose of which was
to gather background information on those people who have become para-
professionals in our scheols, Your response was overwhelming. Mcst of
you did send yout questionnaire back to us at IED and helped to make
this part of our study a success.

We need your help again. You and some of the paraprofessionals who
completed the first questionnaire in March are receiving a second one
today. This questionnaire hopes to describe tte kinds of jobs para-
professionals are doing in the school system. With this information we
want to obtain & more accurate picture of paraprofessional job duties
than has been previously available.

We expect chat the information from boch questicnnaires will help
us recommend to the Board of Education ways in which the entire para-
professional program can be strengthened. In order for us to make such
recommendations, we need a completed questionnaire from you.

Ve know this is a long questionnaire and apologize for its leugth.
However, in nrder to accurately describe the many jobs all the different
types of paraprofessionals are doing in the schools, we could not make it
any shorter. Instead of asking you to write a two or three page essay
describing your job, we have written a checklist to make things easier for
you,

Please read the directions for answering the questionnaire carefully
and return the completed questionnaire to the Institute for Educational
Developnent as soon as possible and no later than Friday, June 5, 1970.

A-28
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Page 2 May 20, 1970

Feel free to ask a friend, family member, or someone you work
with to help you with the questionnaire.

Thank you for your cooperation.

Very truly yours,

7&,( P72 8N df“-é’Z&Z C

Henry M. Brickell
Study Director

Carol B. Aslanian
Research Associate

HMB:dnt
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APPENDIX K

INSTITUTE FOR ERUCATIONATL DEVELOPR ENY

52 VANCERBILT AVENUE, NEW YORK, N.Y 10017
212-686-8910

April 30, 1970

IMPACT SURVEY LETTER TO DISTRICT SUPERINTENNINTS
REQUESTING PARTICIPATION IN FIELD VISITS

On March 13, 1970, a letter was sent to ;ou from
Dr. Samuel D. McClelland, Acting Director of the Bureau
of Educational Research at the New York City Bcard of
Educaticn, requesting your assistance in the distribution
of questionnaires to a number of paraprofessionals in your
school, As you may recall, the Burezu of Educational Researc!
to fulfill project evaluation regulations concerning federal
and state programs, has asked the Institute for Educational
Development to make an in-depth study of the us2s of para-
professionals in the New York City Schools, supported by
either district decentralized ESEA Titie 1 or Scate Urban
Education funds. Your cooperation and participation in
distributing this census questionnaire, designed to give
us a demographic description of those individuals empluyed
as paraprofessionals, contributed a great deal, I am sure to
the exceptionally high rate of replies we have received from
the paraprofessionals. Approximately 70% of the questionnaire
have been returmed.

Within a few weeks we plan to distribute a second
guestionnaire to describe the kinds of jobs paraprofessionals
are doing in the school system. Thiv will be distributed to
one out of every three paraprofessionals who received the
census questionnaire. With this Information we hope to get
a nore accurate picture of paraprofessional job duties than
has been previously.

During the month of May, we need your assistance in
conducting the final phase of our study to complete the
objectives of this study as prescribed by Dr. McClelland,
we would like to visit you and your faculty in ord.r to
discover the ways in which paraprofessionals are aiding

O
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the schools. 1In particular, we are interested in finding out what kinds
of impact paraprofessionals have had on you, the students, teachers, and
parents. We also want to learn the impacts of the paraprofessional role
on the paraprofessionals themselves. Your school is one of those schools
selected on a stratified random bzsis being asked to participate.

Presently, our plan is to send a small team of visitors experienced
in the field of education to your school for one day during the weeks of
May 18th or 25th. The team will accommodate itself to your cornvenience
as much as possible and will not disrupt other activities. Most of our
work can be accomplished in a 15-20 minute visit with the several types
of individuals being affected by the presence of paraprofessionals. If
you are willing, the team leader will call you during the week of May 11th
to schedule a convenient day at your school. He will be able at that time
to further clarify and describe our data-gathering procedures. If there
is any doubt about your ability to assist us in this task, please let us
know promptly.

To keep the communications flowing, 1 have written to your district
superintendent describing our needs for visiting your school at this time
so that you may feel free to consult with him if you desire., District
Title I and State Urban Education Coordinators will also receive copies
of the district superintendents' letters for their guidance.

We hope you will find it rewarding to participate in this third and
most significant phase of our study of paraprofessionals. We at IED
feel that the results of our visits to the schools will aid us in des-
cribing to the Board of Education the kinds of effects paraprofessional
involvement have had in the schools and, equally important, ways in which
the entire prozram can be strengthened. Our study may become a necessary
and important guide for those who direct and administer paraprofessional
programs.

Please fill in the enclosed card indicating the dates during the weeks
of March 18th and 25th you would find it most convenient for us to visit

your school for one day. If you have any questions, please get in touch
with Mrs, Carol Aslanian at IED (686-8910).

Very truly yours,

Henry M. Brickell
Study Director

Carol B, Aslanian
Research Associatc
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INSTITUTE FOR EDUCATIONAIL NEVELOPMEN'Y

52 VANDERBILT AVENUE, NEW YORK, N.Y. 10017
212:-686-5910

April 30, 1970

IMPACT SURVEY LETTER TO DISTRICT SUPERINTENDENTS

REQUESTING PARTICIPATION IN FIELD VISITS

As part of our study entitled "The Use of Para-
professionals in District Dezcentralized Projects in New
York City'" (plrase see Dr. Samuel McClelland's letter to
District Superintendents, March 10, 1970) we have agreed
to visit a sampling of schools throughout the city.

Attached is a 1list of the schools and the corresponding
principals whom we have asked to participate in this phase
of our study. We also enclose a copy of our letter {April
30, 1970) sent to these school principals outlining our
objectives and plans for school visits.

It is possible that the principals in your district
may wish to consult with you about their participation and
we wanted you to he informed of our procedures. We intend
to be as unobtrusive as possible in interviewing a number uf
people in each school.

Would you kindl; pass along the enclosec¢ copies of this
letter with its attachments to your District Title I and
State Urban Education Conordinators for their information.

Very truly yours,

Henry M. Brickell
Study Director

Carol B. Aslanian
Research Associate



MEMORANDUNM
TO: FIELD STAFF

FROM: HENRY M. BRICKELL AND CARQOL ASLANIAN
INSTITUTE FOR EDUCATIONAL DEVELOPMENT

RE: Phone Calls to Principals or Contact People at the 50
Project Schools to be Visited During the Weeks of
May 18th and 25th

DATE: May 13, 1970

The purpose of this memo is to provide some of the basic project
information you should have before calling the schools and scheduling
a convenient visiting day during the weeks of May 18th and 25th.

Our study, "An In-Depth Study of the Use of Paraprofessionals in
District Deccentralized Projects,” is being carried out for the Rureau
of Educational Research at the New York City Board of Education. It is
concer: ed only w'th those paraprofessionals funded under district
decentralized projects of both ESEA Title I and the New York State
Urban Education Programs. It is understood that decentralized Open
Enrollment projects are to be included in the study of decentralized
Title I projects and that only Urban Education projects labeled as
Quality Incentive (not Community Education Centers -~ CEC) projects are
to be reviewed. There are, of course, many other paraprofessionals in
the scheols not funded in these ways but we do not include them in our
study.

There are three interrelated tasks to our study (which began January,
1970 and terminates August 31, 1970): 1) Gatheriung of demographic
information on persons acting as paraprofessionals; I1) Defining the
actual roles and functions performed by paraprofessionals; andTlIJ Analyzing
the impact of paraprofessionals on selected populations. Your responsi-
bilities in the field will provide data for this third task.

To assess the actual impact of paraprofessionals on their target
populations, 50 project schools will be visited 'y teams of interviewers;
5 people per team. The teams will collect data through interview ques-
tionnaires from the principal, teachers, students, parents and para-
professionals themselves on the types of impact paraprofessionals have
on themselves and on the people around them,

A team will visit a school for one day (approximately 4 hours of
actual interviewing time) %o complete the necessary interviews with a:l
the targets except parents. We will describe in detail at May 18th's
training session our procedures for obtaining their imput.

We'lve attached a copy of the letter we sent to school principals
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asking for their participation in this phase of our study. (Letters
were also sent to District Superintendcnts to inform them of

cour requests). The letter states that a team leader would call the
principal to arrange a day to visit.

HERE ARE SOME SUGGESTIONS FOR THAT CALL:

1) Try to accommodate the days preferred by the sihool
(see attached school information sheet).

2) Arrange to arrive in the morning at a time which will
enable yocu to carry out the necessary 4 hours of
interviewving.

In some chools, where the paraprofessionals you want to
see are ‘'student 2ides', you will find in talking to the
principal that they arrive usually after school hours for
tutoring purposcs at abeut 3p.m., Your schedule at the
schuol should be flexible enough to acco~modate this
arrvangement. In order to talk to the t..chers of the
pupils with whom the paraprofessional works, it will,

of course, be nccessary to sce them before the close

of school.

3) The list of paraprofessionals you want to see at
each school is on the attached school information
sheet. Aside from the principal, you also will
want to sce teachers cor other school personnel who
work c¢l>sely with the paraprofessionals and students
who come in contact with paraprofessionals. You will
not be able to list these people for the principal;
this information must come from the paraprofessionals
whom you should plan to see shortly after you arrive
at the school. (We will describe the method to use
for identifying these people on May 18th).

4y Interviews will last on the average 20 minutes,

5) If possible, try to get the principal to reserve a
room or area in the school for the team where inter-
viewing can take place.

6) Assure the principul that during the course of your
visit to his school, the team wiii have an exberienced
educator as its leader whose responsibility it is to
guide and advise the others on the tasm in addition
to carrying out some of the intecviews.

O
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7)

For those of you who have the following types

of paraprofessionals on your list: family
assistants, family workers, parent program
workersfassistants, educaticnal associates,

and auxiliary trainers, please try as best

you can to see these people during your visit;
som¢ may be out in the community and it would

be advantageous to encourage the principal to

have them come to the school when you are there.
(Beside some of the paraprofessional names, where
we have provided space for ''Job Title", there are
blank spaces; these are paraprofessionals for whom
we were unable to obtain job titles but for whom we
expect to get such information during this phase).

MANY THANKS I'OR YOUR COOPERATION. WE LOOK FORWARD TO SEEING

YCU ON MAY 18TH.

If there are any questions, please call Mrs. Aslanian at IED:

686-8910

A-35
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APPENDIX L

INTERVIEWING MATERTAL FOR 1MPACT SURVLY

1. The team leader interviews the PRINCIPAL of

the school.

2., The other members of the team interview t',ose people listed on

the chart below:

IF YOU ARE INTERVIEWING THIS TYTE

{ YOU WILL INTERVIEW THESE TYPES AND

OF A PARAPROFESSTONAL: . NUMBERS OF OTHER PEQPLE:
Type of No. of Teachers | Number of | Number
Paraprofessional _ or Othexr Staff Pupils of Parents
1 Educational Assistant 1 5 3
1 Educational Associate 1 5 3
1 Student Aide 1 5 3
1 Teactier's Aide 1 5 3
—1
1 Family Assistant 3 3 3
1 Family Worker 3 3 3
1 Auxillary Trainer 3 Nc references
1 Parent Program Assistant 3 No references

A-36
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TYPES OF QUESTIONNAIRES USED iIN IMPACT SURVEY INTERVIEWS

The following tvpes of questionnaires were used for thse
cypes of paraprofessionals and their references:

CLASSROOM PARAPROFESSIONAI IN THE ELEMENTARY SCHOOLS

1 for the pesraprofessional
2 for the teacher

3 for the pupils

5 for the pzrents

D et bt
> 3
1

CLASSROOM PARAPROFESSIONAIL _IN THE JUNIOR HIGH SCHOOLS

for the paraprofessional
for the teacher
supplement for the teacher

for the pupils
Zor the parents

W = == -
> > > >
)

S R

PARENT /COMMUNITY PARAPROFESSIONAL IN THE ELEMENTARY SCHOOLS

for the paraprofessional
for the teschers

su; rlement for the teachers
for the pupils

for the parents

W = = W
Bew oy
]

W W N -

PARENT/COMMUNITY PARAPROFESSIONAL IN THE JUNIOR HIGH SCHOOLS

1 for the paraprofessional
- 2 for tne teachers

4 for the pupils
5 for the parents

W o W =
[e=ios e ol <]
'

AUXILIARY TRAINER

1 C (abbreviated "A" questionnaire) for the paraprofessional

PARENT PROGRAM ASSISTANT

1 D (abbreviated "." questionnaire) for the paraprofessional
PRINCIPAL
1 Principal's Form

1 A - 2 Supplement
1 B - 2 Supplement

Elk\l‘c A-37
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PROFESSOR'S SAMPLE SCHEDULE

for the principal

HOUR INTERVIEW or DUTY
1. Interview Principal 7
2. Assist and Supervise-~—_
3. Assist and Supervise
4, Assist and Supervise
5. Summarize the Day:;m;nterviews

P
A
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INTERVIEWER 'S SAMPLE SCHEDULE

for

One Classroom Parasprofessional

(Educational Assistant, Educational Associate, Teacher Aide, Student Aide)

HOUR INTERVIEW or DUTY
1, 1/2 hour Classroom Paraprofessional
The remainder
of each hour
2, 1/2 hour Teacher or Other School Staff is spent inter-
| viewing your
second
3. 1/2 hour Five Pupils in a group paraprofessional
and his
corresponding
4. 10 minutes Parent Number 1 targets
10 minutes Parent Number 2
10 minutes Parent Number 3
5. Summarize the Day's Interviews

A-39%
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INTERVIEWERS' SAMPLE SCHEDULE

for
One Parent/Community Paraprofessional

(Family Assistant-Family Worker)

HOUR INTERVIEW or DUTY
1. 1/2 hour Parent/Community
Paraprofessional
2. 10 minutes Teacher Number 1 The remainder
10 minutes Teacher Number 2 of each hour
10 minutes Teacher Number 3 is spent
. interviewing
your second
3. 10 minutes Pupil Number 1 paraprofessional
10 minutes Pupil Number 2 and his
10 minutes Pupil Number 3 corresponding
targets
4, 10 minutes Parent Number 1
10 minutes Parent Number 2
10 minutes Parent Number 3
5. Summnarize the Day's Interviews
ERIC e
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INTERVIEWERS' SAMPLE SCHEDULE

for

One Auxiliary Trainer

HOUR INTERVIEW or DUTY
1. 1/2 hour Auxiliary Trainer
The remaining
2, time is spent
interviewing
your second
3. No References paraprofessional
and his
corresponding
4. targets
5. Summarize the Day's Interviews

A-41
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INTERVIEWERS' SAMPLE SCHEDULE

for

One Parent Program Assistant

HOUR INTERVIEW or DUTY
1. 1/2 hour Parent Program Assistant
2, The remaining
time is spent
interviewing
3. No References your second
paraprofessional
and his
4, corresponding
targets.
5. Summarize the Day's Interview

A-42
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APPENDIX M
BACKCROUND INFORMATION ON PARAPROFESSIONA.,

IN THE NEW YORK CiTY SCHOOLS

Directions for Answering the Questionnaire

The purpose of this questionnaire is to gyather background informaticrn on paraprofessionals.
The answers you give can help the study determire whether or not paraprofessionals with
certain backgrourds and experiences are being used in the best possible way. For example,
it may be that some paraprofessionals should e moved into assignments which make better
use of the knowledge and experiences they hring to the job.

Read each question carefully. There are no right or wrong answers. Just check the response
which best answers the question for you.
Sample Question: What sex are you?

Male L:l{

Femele B

if you are a male, you would check the first box as we have shown h- 2. Of course, if
you are a female, you would check the “second” box rather than the “first.”

When you have completed the questionnaire, return it to the institute for Educational Develop-
ment in the stamped, pre-addressed envelooe which we have enclosed. Before you send it back,
you may remove the label with your name. The envelope and your name label wiil be dis-
carded in any case once it reaches our office.

We would appreciate the return of the questionnaire as soon as possible. Please, not later «han
March 27, 1970. If you have any questions, please contact Mrs, Aslanian at 686-8910.

Thank you for your cooperation.
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BACKGROUND INFORMATION ON PARAPROFESSIONALS
IN THE NEW YORK CITY SCHOOLS

1.  What is your age? N o= 1648)

I a0z ) 17¢
Under 20,27 3034 5% 4849
BT o ar
20-24 115 35.39 570 50-59 128
7o 10,4 7.t
2620 57 4044 5 60 years ;3
e or more
2. What sex are you? Male ‘7% Female ]45;?
(= 1632) et v

3.  What is your marital status? (N = 1664)

Single 1308 Widowed 7%
Married 197+ Divorced %'
i el

Separited 19

ik

4.  Where is your place of birth? (il = 1668)
New York City
Within 100 mites of New York City {a nearby suburb)

)
8
g More than 100 miles from New York City limits

If more than 100 miles from New Yor« City, please check where: I/ = 1008}

1% Connecticut, Maine, Massachusetts, New Hampshire, Rhode Istand, or Vermont
55""‘ Delaware, District of Columbia, Maryland, New Jersey New York, or Pennsylvania
]J’ iltinois, Indiana, Michigan, Minnesota, Ohio, or Wisconsin

¢ Atabama, Arkansas, Florida, Georgia, Kentucky, Lauisiana, Mississippi, North Carolina,
.1 South Carolina, Tennessee, Virginia, or West Virginia

Some other state not listed ahove

i
e 0009

bty
. .

fe Territories of the United States such as Puerto Rico or the Virgin Islands

A

[N

s

Other country (please specify)__ _
o I
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5.  Where did you spend most of your years up to age 16? (N = 1837)

Ona farm vd In the suburbs of a major city 1%z
8.7 7.5
In a small 420 In a major city p Z»Sg
country tuwn  19.9 g.
tn a large town 179 in an urban ghetto 158
10.8 3.7
6. How many years have vou lived in New York City? (I = 1654)
Less than 1 year 3 7-8 years F‘]’
R 13 . 84
1-2 years 1 ‘J] 9-10 years 595
.4 v 34 . 240
3-4 years 505 11-15 years 12
5.6 years 48 More than 15 years 1131
be 7 71.0
7. In which of these categories do you consider yourself? (N = 1648)
American Indian Jg Puerto Ricon 1;“;
Black q%0&2? Spanish surncme (but not 58
g Puerlu Rican) 3.6
. 4 .
Mixed Black 5 White 1305
. 7
Oriental 1'10 Other ¢5§
8. Are you the head of your household? Yes 57’.; No %0%
(N = 1641)
9. How many children do you have? (N = 1655)
204 e
None 15°6 4 38
1 NEY4 A&
15.6 5 5.1
448 &4
2 26. 9 6 or more =5
208
3 18.0

10. Do you have children of your own, children nt relatives, or foster children living witlt you now?
(N = 1625)

0 ves 177 No 28
FRIC ' 164
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IF YOUR ANSWER TO QUESTION 10 WAS “YES,” PLEASE ANSWER QUESTIONS 11,12, 13, and 14

11. How many such children 4 years of age and younger do you have living with you now? -(—z‘.’

317 I 5
None (,;jf-]] 3 1]j 6 or more L5
1 4

e 5 :
2 5 .2

12. How many such children from 5 through 12 years of age do you have living with you now? (7

a0 e 2
None Hy 2 N 6 or more 5
1 4 O

L2y 17
2 Lol 5 1.7

I

13. How many such children from 13 thro.. .. 18 years of age do you have living with you now? (¥

a0 --

None 177; 3 e 6 or more Z
1 a 19
[REPAI . L
2 107 5 e
1 U

14. How many young people 19 years of age or older do you have living with you now? (¥ = 1011)

7oy 7 n

Nove 174 s Gormore
1
1 4 B
2 v -

15. How much do you expect your total family inconie wiil be in 1870? (7 = 144¢)

Less than $3,000 -+ $ 7.000-8999 .77 $15,000 or more -
$3,000-4,999 $ 9,000-11,999 70

16504 14,5
$5,000-6,999 99 $12,00014,999 77

16. How many people are living in your household {including aciuits and children)?

Total D

17. How many people in your household are dependent on your total family inccme (As answered
in question 15)? (N == 15812)

UaTA NOT IN THIS FORM:  See

ialle 1

! 1312 4 it 7 i
2 17; 5 12%’ 8 or more [;
3 LAt 6 17
Q FRANN 504
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18. Please check the proportion of money ,our household expects to receive in 1970 from each

category,
PLEASE CHECK
Less than About More than Nearly
None half half half all All
£- Your wages as a paraprofessional 1175 ;:JLJ ]7523 “5 ],7'_;5 Ji‘r,
(N = 952) o ’ o
Your wagesin any other job 2 S B BRI |
al 4 136 33 48 103 126 S
All ott(m;r:o;;ebl;u.d members’ wages 378 573 P 15 5070 2
. [ . .
Unemployment compensation 95:? ' g .5 : - -
(N = 650)
i ist 508 34 25 5
Publlc“/;s:;t;;;j 570 5°% 49 3 5
Any disebility payments qg‘“ﬂ’ . ’; 2 -- -
(N = 561} o '
i uri i 588 14 17 g 2 S
Socm!(ie(;ur';t?y??enents 93"7 2 2 o5 1.0 3 3
430 &0 5 45 3 ;
O‘he'{;‘;“‘f"?&j) 5% 408 5’5 7.1 5 5

19. Do you have a high school diploma or its equivalent? (N = 1644)

Yes 271 No Z73

1
77,3 28.7

20. Which of the following categories best describes the highest level of education you have completed?
(N = 1660}

- Elementary School High School College
Some grades 65 Oth grade a:”; 1 year 1“;
8th grade 472 10th grade 5.'12 2 years 7)9’
11th grade zg 3 years :;
12th grade 51’“’/ 4 years ; :

b years or more

PR
Tt e
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21. List the different jobs or occupations you had before becoming a paraprofessional {or school aide).
Please begin with your most recent job. Also, put down the number of years you worked in each of
these jobs. JOB NUMBER OF YEARS

Example: Sa_lesclerk 2

DaTA NOT IN THIS FORM  See unles & mnl 7

22. At present, do you have another job in addition to your work as a paraprofessional? (7 = 1£26)

Yes 104 No 182°
6.4 23,6
If youdo, whatisthejob? _ —

23. Before you became a paraprofessiona!, did you ever participate in a professional or vocational
training program? For example, training in high school, on the job, in nursing, in a trade, in a
technical institute, or in an Armed Forces school? 731 512

(N = 1544) ves 47.3 No 5L 7

If you have, what was the main area of such training? (77 = 771)

Business ‘1)3% Other Health Fields (39 Community and civic .,
o activities sl
Office Work 251 Trades and Crafts 1592 .
_ * Other (describe) ik ‘;
Nursing léj? é Agriculture or 86‘3 e i

home economics

24. Pleose list by name the organizations, clubs, associations, community and civic organizations. and
other groups 10 which you belong or vclunteer your service. [Fer example, NAACP, Bowling
League, Neighborhood Community Center, Local School Board, School Parents Association,
CAP.)

DATA NOD 1IN THIS FORM  See Talilece 1 and &

Q 67
ERIC 1
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25. In how many school programs do you work as a professional? (N = 1440}

1008
! 8.7
118
2 7.8
3 or more 27k

MOST PARAPROFESSIONALS WORK IN ONE PROGRAM. BUT, IF YOU WORK IN MORE
THAN ONE PROGRAM, ANSWER QUESTIONS 26 through 35 {STARRED ITEMS} ONLY FOR
THE ONE PROGRAM ON WHICH YOU SPEND MOST OF YOUR TIME.

*26. What is the funding source of the project in which you are acting as a paiaprofessional? ( = 1671)

Federal Governmunt ESEA-Titlel  1%/7
New York State Urban Education ;';4‘0'5‘

*27. What is the exact title of your present position as a paraprofessional? (¥ = 1637,

3

Auxiliary Trainer 1‘3‘ 7 Parent Program Assistant #

U . O

Educational Assistant o 7; School Aide g

[STEIPRS G

Educational Associate f‘g Student Aide 15 -%
de .

Fami 3810 785 { 180

amily Ajssistant 5% Teacher Aide 1770

Family Worker 152 Other (describe} . ~~

*28. s the project in which you are a paiaprolessional an Opzn Enroliment Project? (N = 1187)

Yes ohe

No 317

26,7

Unsure a2l

43,4

*29. What kind of school do you work in? (5 = 2671)
Elementary 1265 District Office 68
75.7 4.1
Intermediate and Junior High ]gvﬂg Non=-Public 0
. e
Senior High 9

NOTE:  These anevors have bLeen chiwviged from the original questios-
naire in order to present rore accurate dato.

*30. What is the name and number of the school in which you are working as a perapr¢ " :ssional?

Name and Number
DATA NOT' PRESENTED
*31. In which district is this school located (Please write in the number o nanel?
District - -
Qo DATA NOT IN THIS FURM See M e C
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*32. In which Borough is this school located? (N = 1471)

Manhattan  J45¢ Queens a08&
30.9 14.1
Bronx 200 Staten Isk.ad (Richmend) 3
18. 1 . 4
Brooklyn 836
36.5

*33. Do you live in the school district in which you are working as a paraprofessional? (¥ = 1438)

1240 108
ves s No ;%%

*34. About how many hours do you work as a paraprofessional in a typical week? (N = 1450)

13 hours or Iess 133 21-25 hours no2 36-40 hours
12.6 42.89
11-15 hours Lo 26-30 hours 205 More than 40 hours
2.0 18. 8
1! 0o
16-20 hours 151‘; 31-35 hours 4L‘d ADDITICHAL DATA See

*35. Considering the students or parents with whem you come in contact most in your role as a
paraprofessional, please check the amount of time you work with each of the fo lowing groups.

PLEASE CHECK

None of Some of About half Most of

the time the time the time__ the time

Biack v = 1338 50G 7o 155 257
: y 231 187 15 20
Oriental (=600 4375 31.2 2.5 5.0
White (i = 842) 3% 2% %5 1574
Other (W= 458) 357 ) =1 378

O
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N\ INSTITUTE FOR EDUCATIONAL DEVELOPMENT

[Ew 52 Vanderbilt Avenue
~

New York, New York 10017

O
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Aruitoxt provided by Eic:

JOB NESCRIPTIONS FOR FARAPROFESSIONALS

IN THE NEW YORK CITY SCHOOLS

Directions for Answering the Questionnaire

This is the second questionnaire in our study of paraprofessionals employed in the district de-
centralized Staie Urban Education and ESEA Title 1 projects in the New York City Schools. [t
has been designed to give a rnore accurate picture of what is involved in your job as a para
professional.

The questionnaire has been divided into two sections. Section A deals with genera! questions
about your job: your job training, where you work, with whom you work, etc. Section B is
designed to find out more exactly what you do on your job.

When you have completed the questionnaire, return it to the Institute for Educational Develop-

ment in the stamped, pre-addressed envelope which we have enclosed. Before you send it back,

you may remove the label with your name. The envelope and your name tabe! will be discarded,
in any case, once it reaches nur office.

We would appreciate the return of the questionnaire as soon as possible. Please, not later than
June 5, 1970. If you have any questions, please contact Mrs. Aslanian at 686-8310.

Thank you for your cooperation.
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JOB DESCRIPTIONS FOR PARAPROFESSIONALS IN
THE NEW YORK CITY SCHOOLS

SECTION A

Directions:
Read each question carefully. There are no right or wrong answers. Just check the response which
best answers the ¢uestion for you.

YOUR JOB HISTORY AND TRAINING

1. What is the exact title of your present position as a parapraoiessinnal? (N = 748)

Auxiliary Trainer Z]; Parent Program Assistant 4:7%
Educational Assistant Dg’g School Aide . 2
Educational Associate 215 Student Aide , ,7
Family Assistant (112 Teacher Aide 1503
Family Worker qlf Other (Please specify) -

2.  How many years have you worked asa PARAPROFESSIONAL (not a schoo! aide) in the New
York City school system {including this year}? (N = 733)

This Is My First Year 4577 This is My Fourth Year 23
This Is My | 277 i 7 17
Tnis Is My Second Year 33/ % This Is My FiTth Year N
This Is My Third Year 2%

3. In the spaces below please list the pareprofessional job title or titles you have had, beginning
with your present title, Please list only the titles yiven in Question 1 above. DO NOT LLIST YOUR
YEARS AS A "SCHOOL AIDE”.

DID YOU RECEIVE ANY

YEARS TRAINING IN THIS JOB?

1969-1970 . Yes (U No (3
(Present title)

1968-1969 Yes [ No U

1967-1968 _ Yes [ No (]

1966-1967 - Yes [J Mo

1965-1966._____ Yes[] No [

DATA YOT I THIS FORM  Cee Table 8



{F YOU HAVE RECEIVED OR ARE RECEIVING TRAINING FOR YOUR PRESENT PARA-
PROFESSIONAL JOB, PLEASE ANSWER QUESTIONS #4, /£5, #6, and #7.

IF YOU HAVE NOT RECEIVED ANY TRAINING FOR YOLUR PRESENT PARAPROFESSIONAL
JOB, PLEASE GO TO QUESTION #8.

4. What type of training took place, and when? Please answer both A and B.

No Part-time Full-time
Training Training Training
A. Before the Job Began 83 197 r3
{Pre-Service Training) 50,3 36.4 12.0

(N = 332)
B. Whilz on the Job 7 504 11
1.4 37.3 2.1

(In-Service Training)
(N = 518/
5. Up to now, how much training hava you received for your present job? Please answer for A, B, and C.

No Less Than More Than
Training 1 Week 1-2 Weeks 3-4 Weeks Five Weeks

A. Part-time Training 177 o€ 17 i¢ R4
Before the Job Began 85,1 g0 .3 5.0 Pk
(N = 272
B. Full-time Training 173 8 18 E og
Before the Job Began 75,0 3.4 6.0 3.4 1i.¢
(il = 222)
C. Parttime Training 3 20 S5 45 388
While on the Job 1.2 W8 11.1 8. 78.8
(8 - 485)
6. Isyour training still going on? (il = 508)
227 174
Yes i No  ;i7%
7. Does this training give you instruction in any of the following?
Yes No
1. Orientation to the School (1 = 381) £ 1255
M 77 r
2. Child Development (i = 418) ;-M'?: 118
3. How Chil Le o é
Children Learn (N = 455) 209 2
4. Operation of Audio-visual Equipment  (/ = 343) (;3 ]:
5. Making Instructional Materials (v = 402) 5 : J 5
6. Helping Parents (W = 283) R -8
7. Other (Please specify) (= 1°8) 5‘?-§ N
Q
ERIC - 172
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E

8. AT THE PRESENT TIME, what school or college courses are you taking? Please include those
courses taken in the training program you just described, in addition to those courses you may
be taking on your own.

. 107
a. | AmNot Tcking Any Courses (N = 407) 100, 6
§ Am Taking These Courses 1 Am Taking These
in My Paraprofessional Courses on My Own
Training Program

b.  Am Taking High School &) iz

Equivalency Courses (V7 = 37) 51,5 48,0

c. | Am Taking College Courses 30 40

{Please give titles) (N = 80) 37.5 62,5

d. | Am Taking Aduit Education Coutses 7o

{Please give titles) (N = 35) &4. 3 65,7

e. [ Am Taking Other Courses KE| o

(Please give titles) (il = 75) 80,8 70

O 17\3
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Aruitoxt provided by Eic:

a. Were you ever a SCHOOL AIDE (not a paraprofessiona!) in the New York City school system

973 515 (= 728,
Yes =374 No 2509

b. If “Yes' how many years were you a school aide? (N = 200)

One Year 81 Four Years 12
40,9 6.0

26 ; “o

Two Years 1279 Five Years 115
Three Years 9]5' Six Years or More 20:’5(07

Do you perticipate in the Career Ladder Program offered by the Board of Education? (y = §51)

No

Ye 134 547
T 54. 0

] YOUR PRE SFNT PARAPROFEQSIONAL JO_]

Of ALL the time you spend on your present paraprofessional job, what portion of ALL your tin2
is spent:

MNone of Some of About Hali Most of All of
My Time My Time of My Time MyTime My Time

A. During Schoo! Hours 71 2] 37 L AR
(N = 678) 14. 6 1.6 5.8 54,8 63,0
B. After School Hours 14 100 22 1z
(including weekends) 55 § 998 8.7 513 33
(v = 400)
a. Inyour present paraprofessional job, where do you do MOST of your work? (Check only one)
(N = 728)
Iri a School 93512 Qutside of a School 379
b. It ANY of your present work takes place IN A SCHOOL, how much of your time is spent in
the:
Mone of Some of About Half Most of Alt of
My Time My Time of My Time My Time MyTime
ne 77 23 208 nEa
A C('z?“_-"‘;?'z“g) 11,0 12,5 4.7 33,7 38.2
B. School Office ]n‘% JEZ? ) e 18
(N - 575) 42.1 40.u 5-3 7.-5 ‘1.0
C. Plsyground 135 152 - z -
(N = 342) 54,1 44,4 ; a -
D. Com_munity or 108 81 76 78 X
Family Room 62.1 25,4 5. 4.7 2.8
(N = 313)
E. Other o8 73 17 v !
{Please specify) 28.1 26,7 8.8 10.1 15,7
M= 183)




13. If you are working with students, what grade level(s} are involved? (You may check more than on
(N - 718)

| Am Not Working with Students 59 Fourth Grage -
7.3 28.4
Pre-Kindergarten 31 Fifth Grade 187
4,3 26,1
Kindergarten 81 Sixth Grade 139
12,7 18.°2
First Grade 178 Junior or Intermediate School 14¢€
zd.94 S50.4
Second Grade 12e Senior High School 2
27.4 1.1
Third Grade I
ird Gr 390

-
N

14.a. Who of the foliowing MOST OFTEN supervises (that is, who directs and inspects} your work as a
paraprofessional? {Check ONLY ONE.} = 719)

Teacher 200 Guidance Co'nszlor a8
41.7 8.1
Teacher Trainer &0 Department or Grade Chairman ;5
7.2 2.1
Principal 71 Another Paraprofessional o
818 (Example: Auxiliary Trainer &2
Assistant Principal 115 or Parent Program Assistant]
18,
Project Director/Coordinator 138 Other {Please specify) 17
{or a member of his staff) 18,4 1

b. About how uften does this person take time to help you with yeur work? If you do not see this
person regularly, please try to average or estimate apprcximately how often you see this person.
N o= 0835)

Never I Twice A Week t ﬁ
Once A Month } 5 Three Times A Week :
Twice A Month } Four Times A Week i ﬁ
Three Times A Month 3~7 Once A Day 17“§

Once A Week o All Tha Time o

ERIC 175
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16. a. Which of the following languages do you speak, read, or write? (You may check more than one.}

Speak Read Write

English (N = 7584) 754 723 704
100.0 36.7 28.4

Spanish (V= 248) 288 207 188
8.5 83.1 73.4

French (N = 70) o0 &7 44
71.4 81.4 g0, 8

ftaltan (= 28) 27 17 12
80. 8 £5.4 46.2

Vo= 17 12 12

German (1 = 17) 10036 7oLk 58,8
‘ o= 2 P
Russian =2 50.5 50,0 50,0
Hebrew (N =15) £ 1o 5
40.9 66.7 33.8

Chinese (0= 4) g o P
100.0 50,0 E0.0

Other (Please specify) 1. L 13 1z
(N = 19) 100.0 68.4 8o

b. Which of these languages do you use on your present job as a paraprofessional? (You may check
more than one.) (1 = 736)

English 700 German ks
38.0 4

Spanish 133 Russian —
26,1 --

French e Hebrew --
.8 - --

Italian 7 Chinese z
1.0 q

Other (Please specify)
4

o

16. |f you do any teaching or tutoring of students in your present paraprofessional job, what is the

subject area? N o= 635)

| Don't Teach Students 154 Science o
22.2 1
Readiny 405 Languages Fa
6.6 noo
Language Arts -- English £75 Art and Music ch
2«. . 2 ;}. ‘;
Math or Arithmetic j;g Vocational Subjects 5

45,6 i
History or Social Studies ‘ j Physical Education i
Other (Please specify} i

e 176 ;
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FYT)UR NEIGHBORHOOB]

17. How long have you lived in your present neighborhood? ¢y = 742

Less Than One Year o1 7-8 Years 5,'15'?;
1-2 Years 73 9-10 Years 10.’)5
3.4 Years £1 11-15 Years 1Re
10.2 18.6
5-6 Years e More Than 15 Years o3
14.8 27.4

18. Of all the childiren or families you werk with, about how many live within three blocks of your
home? (¥ = 728)

None 112 About Half 174
1.8 15.8
Very Few 72 More Than Half 153
2.8 3.8
Some 162
23.2

19. Of all the children you work with, about how many have you taken care of at home as a favor to
the family and not because of your job? (v = 725)

None 472 About Half 11

66.1 1.5

112 7

Very Few zé. y - More Than Half N
Sone 122
o 1750

20. Of all the children or families you work with, about how manv do you see while out shopping or
walking in the neighborhood or at the park? (# = 737)

None 281 About Half A,Z"";
Very Few RS More Than Half ’;
ez e b
Some Laa T
6.6

21. Of a!l the children or familics you work with, about how many go to your church, or betong to
some other organization you balongto? (¥ = 731)

None o About Half i

Sq. 1 &1

Very Fe 147 n . 7.

y Few 2570 yre Than Half s
Sonie N

o
AR
[

22. Of all the adults you woik with now, about how many were in elementary or secondary school
withyou? (/= 7.")

None c""‘ About Half
T i
Very Few . .-'-8‘ More Than Half i
. . VR
Q Some

ERIC 60
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SECTION B

Directions:

To find out exactly what you do on your job, we have listed below about 170 act'vities we think you
might have done or are doing now on your job.

1. Read each activity and check how aften you do it in the columns 1o the right. {f you do not do
an activity on your job, check Never. If you do an activity on your job, check either Once In A
While, Fairly Often, or Very Often. Please make one check for each activity

EXAMPLE:
R HOW OFTEN ARE YOU LIKELY TO DO THIST
[ OR SOMETHING LIKE THISON YOUR JOB_J
Once in Fairly Very
Activities Never A While Often Often
- ]
[ Reading aloud to children \/

1f “reading aloud to children'’ is an activity you do ‘‘fairly often’’ on your paraprofessional job,
you would have checked the column to the right labeled ““fairly often’’ as the example shows
here, '

2. Asyou go over the different artivities, you may feel that some are repeated. However, EACH
'TEM (S DIFFERENT. Be sure to read them careful'y,

3. We know this is a long questionnaire and apologize foi its length. However, instead of asking you
to write a two or three page essay describing your job, we have written a checklist to make things
easier for you,

DATA NOT IN THIS FOK?!  See le O

173
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JOB DESCRIPTIONS

[ HOW OFTEN ARE YOU LIKELY TO
DO THIS OR SOMETHING L:KE
ACTIVITIES THIS ON YOQUR JOB?
= ]
QOnce in Fanly Very
Never | Jwhite | Oftan | Gtten ‘
R J i ]
Playing a musical instrument or singing with the pupils |
Keeplng records ol student performance and progress in readlng math or | !
other skills, for_example: a fite of all his tests or a record of books he hasread, R S
Organizing a schocl party or fair: getting refreshments, hiring a band, setting {
| up exhibits or rides e S S IS S
- N !
Setting up and arranging meetrngs lor the ;Jaraprolessronals in your school ;
such as: reservmg a room, announcrng the meeting, pregarnng materrals I ;
Jle SR IS U S
Letting the school know of parents who are interested in workmg wn’h schooi |
chn!dren or m other schooljobs .- "+ R H |
Teaching students how to take care of thair health: te\lmg them about proper ‘
| eating, sleeping, and other health habits S I S A S
Takmg inventory of ||brary or rlassroom hooks general school supplizs, audio-
" visual equizment in the school, etc.
r>G'emng together a group of people from your nerghborhood to go toa movte |
| sports event or other show - R L
Listening to chr!dren tell a slory 1hey made up or about what they did over
the veekend o e ~ I R
r»5howrng parents ways they can help therr chuldren do school work at home, |
| such as: suggesting questions parents can ask about an assignment or learning |
deHS and games they can p|ay wuh the|r children I A o
Meeting with a family and a prmcipal to discuss a partrcular |egal problem

whlch the family might have

" Advie ,rng families on how to help thelr children stay out of trouble with the
i law, such as: making sure they are home every night, or that they keep
| appointments with the youthworker
Answering and using the telephone, intercom or P.A. system in the school
oﬂlcv

Finding out if the school olhce can he!p families who have to re!ocate or are
| haviny trouble with their susing

Assisting with classroom experlments demonstratlons etc

TLearmng the procedures for handllng housmg comp|a|nls who to call what
forms to fill in, etc. Finding out what the housing authority can do to relocate:
tenants

Helping students plan regu1ar committee meetlngs or prograins for specral
events

Getlmg to know what famrlres in your school are in need of welfare or olher
financial assistance

H

Drawmg up schedules !or buses classrooms or special facn!rtres (Ime audito-
! riums or gyms}

Making an appointment for a parent wm. an emp cyment agency or center

C;atalo{ming and fi!in_g books in the iibraru; fi!ing—cards in t'he'céroﬂca!alo‘gue‘

Brmqmg a doclor tosce a parent who is |H and can't lea»e the hOUSO

e et e e e

—— . —

EMC"'

A-60



JUB DESCRIPTIONS 180

ACTIVITIES

HOW OFTEN ARE YGU LIKELY TO |
DO THIS OR SOMETHING LIKE
THIS ON YOUR JOB?

Never

Once in
a White

Fairly : Very
Often Often

Mak:ng appointments and arranging meetings for principals, guidance
_counselors, and other Aschool saff

Telling families who they can call about housing complaints, or where there
_may be apartments to rent_ L

Keeping a record ot studems lllnesses and handicaps or medical absences
from school

I Talking quietly to a ch|ld who is upset or disturbing the class

| Learnmq ahout specral programs the school has to ole‘ such as: tutormg
remedlol readmg, Black or Puerto chao cultural classes etc.

. Greetlng parents, community Ieaders, or others who come to the school

Hearmg complamts from parents about problems they have with the s:shool

Sf‘ndmg siudents to the DrIHClpal s offlce or other disciplinary stafl

Takmg ch:'dren to the hzalth cllmc for regular check -ups

Correctmg and gradlng essay tests or therres
l

l
SRS WSS
|
I

l Typing rough drafts memos, and letters for the school offlce or classroom

Tellmg a studem s guidance counselor or teacher or other school staff when
¢ the stident is in trouble wnh the police

Administering tests developed by the teacher such as: spelllng tests, readmg
dlctatron math qmzzes

l
l
l I S .
Arrangmg meetings between parents and court ofhcrals {youth workers,
1udges etc.) to work out legal problems the family might have

e Ly

Checkir g play eqmpment for safety and good condition, such as: reporting
| broken chairis on a swing

Taking a student to have an interview with an organization such as the P.T.A.,
youth center, or a church group which is offering scholarships for camp or
other spemal programs

Preparmo classroom materials: mlxmg paint.,, sharpemng penculs laymg out
colored paper, etc.

Arrangmg a meetlng belween the prmcnpal and a parem mterested in pos5|ble
school jobis

Planmng a cIass field mp or visit

lemg parents advice on health precautlons such as suggesting menus for a
balanced dlet ways to dress chlldren more warmly in winter, etc.

]
|
f
' Kecpmg a pupil or group of oupnls afler school
v

Giving to the heallh cllmc a list ol chaldren who need vacc\nauons or olher
shots

) .
l D|<tr|hutmq routine notices, such as: announcements of P T A meetings, slaff
s, schedule changes, or other notices
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1
81 JOB DESCRIPTIONS

T HOW OFTEN ARE YOU LIKELY TC |
DO THIS OR SOMETHING LIK{ r
ACTIVITIES THIS ON YOUR JOB? ;

Nev Once in Farrly I Vacy
S¥er | e While | Often | Often

T e e e

Finding out what programs the school has for suspended students

Taking cherge of the class for short perlods of time when the teacher is called
| away, such as: contlnulng a Iesscn readtng 3 story, etc. |

Trading ideas with families about good buys in cIothrng food or housewares : T ‘

Helping children dress and undress : !

R g s I

Taking a child to see the school nurse !
|

Showmg pupils how to develop and improve skills in such areas as sports and [

| exercises, sewing, dancing, drawing, etc. SO RV S S N

Talking cver with a principal or teacher the problems fammes are having with
_welfare or in supporting their children ___

i Helping young children learn how to usc crayons, scissors, paste and paint
- i

—— —— - i e, (NN SIS SRR S

Taking records reparts and messages to the school off1ce I ‘

Irform|ng parents of their Iega[ rights and where they can ‘ln’i help when ey i
need advrce about adoptnon a \aw suit or oter legal problem % \

Maklng arrangements with the school staff for a pupil to receive lunch money

Corrertrng homework workhooks papers, etc.

R, - — - S S SRS WY

qpeakung to a youth worker about the needs of a student who has received a
Warnmg 1

Checking out books for students in the Itbrary or schoo!roonl

Teliing Iocal organazat|ons churches, clrnrcs government agencies, etc. of the
rieeds parents have for day care centers, pre- ‘school programs or workshops to
discuss school-problems l

e B

et — — - ——— e — e e el e —

Prnnouncrng ana spelling new w0rds expla.nrng their meaning to children

Stoppmg argu ments and fights among students

Afrcnglﬂg a meetrng wrth parents and the school nurse to discuss school
heafth progranss, such asan annual pollo vaccination

Monltonng pupil activities durmg class time, study halls, etc. 1 1
b
|
\

Learmng about the activities of the public I!brary or a local street academy
o help students W|th the|r school work

Orga’nzrng a meeting W|th the parents and school staff to discuss ways to ] J
rarse money for the P T A or other schoo'l commumty ‘programs. ' | : .
Operaung 3 duplrcatung machine, such as a mimeo, ditto, xerox or rexograph } } ‘ l ;
Asking the schoo! nurse ta recommend a doctor or special clinic to meet a P ' |

o “3mity’s heaith problem J ‘ f l |

A-6.



dropping out, suspension, a learning problem, etc.

offices about taxes, welfare payments, ioans, educational scholarships, etc.

_interested in job training

"Telling a guidance counsetor about a student whe . ~eds ajob

-ERIC- - S e

JOB DESCRIPTIONS 182

HOW OFTEN ARE YOU LIKELY TO
DO THIS OR SOMETHING LIKE

or oIher neughbo:hood people looking for jobs

ACTIVITIES THIS ON YOUR JOB?
Nev Once in Fairly Very
EVET | aWhile | Often | Often
Keeping attendance records in the classrcom for every day
Giving to an employment agency or ajob placement center a list of parents
JRNESENSNRUUY ENVSUSSU EONPE G D V.._ﬁ

Cutting stencils, ditto or other duplication masters

Preparung the paraprofessmnm payre Il ‘or your school coIIectmg time sheets
handmg out pay checks, and chec'«mq |me cards

Callinrg a health clinic or doctor’s office o inform rhem of a3 1am|!y s health
probtem

Talking to a pup|l and a youth worker w~hen thie pupll isin trouble

Arranglng meetmgs between a studenl and h|s guidance counseror or teacher
to discuss a problem the student tas in school, such as: frequent tardiness,

! S

Filing and sorting (records, papers, mail, etc.}

Arranging @ meeting with a socral worl\er and a furm!y havung trouble with
thclr welfare payments

——— 11—

Taking students toenroll in a traimng program riot given by the school syste'r.
for examp! e ‘Neighborhood Youth Corps

QOrganizing and distributing general school suppl'es such as: different kinds of
paper, paints, pencils, composition books, etc.

Bringing families to comrunity worksaops or assemblies to discuss school
problems, such as: released tirme for re igicus or other classes, traffic safety
_at school crossings, drugs in the schools, ~tc.

Collecting background inforimation fromn Go‘unment agencies or business

Arranging a meeting with a student and a guidanre counselor to discuss after-
_school jobs

Telling 1*5 )power Tralmng Lcnlus or ¢rher training programs of studems

Taking home children who are il

Ass»sung in co!lecung or recording money for schoot bank, lunch or trips

Leltlng 1he <choo| people know when a family is changing lhe|r address or
moving out of the district

Playing learning games with pupns such as: rhyrmng guessing ot finger games

Suggestmg 1o 1he srhool Ihal it l)r'gm Programs 1o heneﬁl students in tutorlng
drama or other arts or special trips )

Anendmg meetings with tcachers

Suggesv ng to the school ways to prO\ ife p 1'((1T§ m[h current infornation on
\‘1 * Education policics, election of iocal schoo' boards, or othir schoot

Aruitoxt provided by Eic:
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183 JOB DESCRIPTIONS

HOW OFTEN ARE YOU LIKELY T
LO TRIS R SOMETHING LIKE
ACTIVITIES THlS ON YQUR JOB?

Once in Farly

N ey
EVEr | aWhie Often

)Hf’n

| spelling, n.ath. J

Talking with a teacher counse|o| or othe. member of the school staff obout

|
Assisting pupils with learning drills {word recognition, pronounciation, j
|
a child with a special health problem, such as: poor vision or hearing 1

Getting the room ready for the next day's class by arranging tables and charrs
putting out materials, cleaning boards

e — —— S SRR S [

Telling local organizations {church groups, agencies, etc. ) about students you
thrnk c0uId use a scho!arsh|p or educatlona! Ioan

Waorking wrth children on learning dritls they can do at home: such as pleying
with flashcards, reading signs on the street or counting the steps in stairways

|

Listening to students tell about their work experiences and search for jcos

Sho.wng puplrs how to use a teachrng machine, cuisinaire rods, beac boards
or science and language laboratory equipment

|
4
E
|
{
Mo Listening to parents talk about problems they have wnth therr Iandlord i
burfdrng superintendent, or in frndmy a new place to Iwe “

Organizing recess time inte. directed games and activities

Hndmg out from students rf they need money to stay in schoo!l, or for other
essential expenses.

Giving first aid to ch||dren in accurdance wnth school board policies, such as:
| cleaning a cut or scrape, putting on a band-aid o ’

| Finding cut how the school helps students get working papers jobs, and
socrat secuntv numbers

l rarning what services job centers offer such as: training or counseling;
coIIecunq names of possrhle employment agencues or emp1oyers

Inviting parents to meetings to discuss with school staff issues, such as: eIec
tlon of a Ioca1 school board rezonnng or a new playground

- - = S ——— PN PR ——

Maklng sure a student meets with a probation officer regular!y

Pecrumng and reglsterlng puprls taklng their names, telting them who their
teachers are

JE—

Helping a student write an application for a loan or scholarship
U SR SOV

Takrng charge of the attendance records for the entire school such as: a file
_of absence notes, attendance sheets for every class, etc.

Talkmg with the schoo\ principal, or other staff members about Iegal probtem
| afanily has____

e el B

Helping a parent fill in a job application or set up an interview for ajob ] ]
|

“v 3

.

Preparing visual aids for the teacher, such as: word cards, alphabet posters,
word and picture games, time tables, flash cards, science charts

Keeping lists or people you can call ahout health, employment, housing,
nclfare or 1egal prob[ems

e e
|

Monrtonng the doors and hallways of the schoo!

ERIC
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JOB DESCRIPTIONS

HOW QFTEN ARE YOU LIKELY TO
DO THIS OR SOMETHING LIKZ
THIS ON YOUR JOB?

ACTIVITIES
Oncein Fairly Very
Never ( 3 while Often Often
Telling students about school programs tne, might be interested in. special
_assemblies, and after-school art class, music group or sports program . |
Accompanying students on field trips
Telllng fam|||es about avat[able health clinics, vaccination programs, medical
tests or other health services they canuse R . J
Reportmg punils” learning preblems to a teacher
e —_ - T e N e e
Dtscussrnq with a student how to dress on a job, show up ¢n time and keep a
time sheet B i N O e
Ltstenmg to parents talk about jobs they have had, problems they are havmg
~on their jobs, or jobs they are looking for o k R I
Circulating information to paraptofes5|ona!s iri other 5uhoo|5 and dlstncts i
_about your program U AN AU S +
Learning about the schout’s health services, for example regular doctory’
visits, treatments or check-ups offered by the nurse’s office N ~ | .
Explaining school rules to pupils
Learnmg about unsafe heat h condmons in homes such as: poor heatmg,
_faulty plumbing or lack of pest control ) o o R SO .
Reporting paraprofessionals’ problems to the adm mstratlon ! j
Keepmg ! 'es of |nformat|on on health clinics, tutor»..g programs, job trammg
centers, weifare programs, potice programs such as PAL, housing projects or
_other community agencies )
Assigning students to seats or work areas such as classioom desks assembly
seatsorlabtables o i |
Making costumes, oropertaes progranis, etc., for a student play or other ] 1
_production L T P HE—
Letting students know about trammg programs, spemat vocational h|gh schools,
_summer jobs, or employment centers where they might be able to findajob { | 4 1.
Going over a paper with a child, correcting and pointing out his errors
Y SUUURY NSNS S
Correcttng and grading shost-answer tests such as fifl-ins or multipte choice [ {
Lettmg the Welfare Board know of families that nced assistance t
e — U IUUURNY SRS SIS NS, [—
Parttcnpatmg W|th the teacher in program evaluation, such as: fillingout a | i
i

_report form, checking students’ progress

Arranging for 2 housing official to meet with a family and the\r landtord tn
_order to settle a rent or other “housing dispute

Taking charge of pupils on a bus, in g cafeteria, on the playgrour‘d orin
_assembly

Telling parents where to arrang? Ioans or other kmds of fmanc.al herp

o O - . -
ERIC ses 284
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JOB DESCRIPTIONS

HOW OFTEN ARE YOU LIKELY
DO THIS OR SOMETHING LIKE
ACTIVITIES THIS ON YOUR JOB?

Crice in Fairly Vel
Never | J\White | Cften | Oft

Handing out and collecting materials in class (art materials, books, snacks, etc)

Llstenmg to chlldren read or give reports for exampie from a reading book or {

a book report, etc. _ s o _,-__‘_;J, o N _l L

Informing the proper dUlhOrlt‘/ of housmg complaints families have and of

families who have to relocate e N )

Delivering and collecting supplic, and equipment such as audio-visual equip- ]

ment {movie projectors, t>zc recorders, record players; and classroom

5uppues (pamts paper, books) {1

T S e e

Helping teacher make arrangements for a trip, such as phoning a bus company,
| collecting permissions slips, etc.

Telting families about Manpower Training Centers, job placement centers, or
1 possible employers; informing them of minimum wage laws or other job
tinformation T S S |

{ Listening to pupils rehearse for a play or other production, hearing their lines,
1 pracucmg their cues and entries, etc

- SO SOV S B S

Preparing bulletin ooard displays, such as: postmg pupils’ work, mounting
pIClures etc.

Acting out stories wuh chlldren

Letting community agencies know how they can participate in tutoring pro-
| grams, sports programs, or other after-school activities for students ‘

i Planning a picnic at a beach, state park or elsewhere for a group from the
neighborhood or schoo!

e e e i = e i o 2 ot T —

Helping children wash up after playing or working; taking children to the
_wash room

Helping families to register a housing complaint, or Iook for a new place to
live

|
e R e
|

Locating reference or teaching materials such as books, maps, charts, etc.

Veeplng records of names, addresses and telephone numbzrs of families you f
| work with R PO o
Accompanymg students to the library, lunchroom or another class ‘
U, e _ N S S S
Telling families about programs 2 ’d activities in your schoo, or in other J
schools, such as tutorin, pre-school programs, parent-teacher workshops, ete.; | |
Playing a record, tape recorder, film strip or movie projectos to pupils for a [
lesson S (U B I R
Recommendmg special doctors or hea!th centers to students with medical } l
problems e I D S
Making refreshments or decorations for a school play a meetmg or special !
program o o S N S
Interpreting lessons to a non-English-speaking child, such as a child speakmg ] '
| Spanish, French, Chinese or another language
IS B D S P S J U S
Talking wuh studems about problenis they have with police I ‘
VUSSR (o . el

Q 1.80
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JOB DESCRIPT!ONS

THOW OFTEN ARE YOU LIKELY TO |
DO THIS OR SOMETHING LiKE
ACTIVINIES rﬂ!IS_ON YOUR J0B?
Orce in Fairly Very
Never | J'while | Often | Often
Listening to parents talk about lagal problems they have. such as gaining
_custody of a child, or getting a divorce
Assigning classroom jobs or responstbmtres to students, such as eras-ng the !
_blackboard or c!osmg the wmdows etc 1 |
Keeping a file o7 local doctors, health clinics, Med|care and Medicaid ru!es or
_other health information _ T ~ -
Preparing questions for student s tests '
. I . IS SN EN S —
Llstemng to pup|ls taIP about the|r classes, thlngs they are Iearmng, or pro-
. blems they have with other students, teachers or therr ~school work o o N
Readlng aloud to students . . R e ‘ |
r Tellmg students where they can talk to Iawyers or counse!ors in case they are “
_in trouble with the law _ e ] - I | 5
| Taking care of books, for example repairing bnndmgs erasing penml marks l
| taping torn pages, etc. R i
Telling students about organuzatlons whuch have scholarshrps or Ioa ns to help ’
them thraugh srhool o L o - ) o
Getting in touch w.th a Iawyer or a group I|ke the Legal A:d Socsety when a o
faml',' needs tegal he!p such as |n f|||ng a suit, or presentmg acasein court
stcussmq a student’s problems in affordmg schoo1 clothes Iunch money, or I
’L schooi lrlps W|th his counselor or other school staff i o ]
! Keeplng a record of the office or V|s|t|ng hours and terephone numbers of ’
peop1e ina court building, polcce statlon or other !aw office
Or:ennng new paraprofessmnais 10 their |ob such as: descrlbmg ]Oh dutles or ( T
_introducing them to the people they will work with R L -
Taking pupils to a tutoring session, Black or Puerto Fhran history course, a
film at the public library or other activities put on by local agencies to he1p
students L o I L S
Going over with the teacher class prans for the next few weeks ‘ J
Reportmg dlsc:phne problems to prmc;pal counselors, teachers, parents, or I l
| others 5 L I I S S
Learning from the schooi what Ioans or scholarshlps they have for students I f
| togoto _college or 10 take special courses . U D R
" WHAT OTHER JOBS DO YOU DO? Please spEctfy I [
e —— e — P B e ey
|
I | | |
e e et e e e e S S S G USSR
|
[~ T
R I I - ] T T
Q _ . N

LRI
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* As you do the activities you have just checked, how much of your time do y2u use another
language in addition to English {such as Spanish, French, Chinese, etc.}: (7 = 635) ’

None of My Time Ggg%
Some of My Time 131

17.7
About Half of My Time 64§
Most of My Time 5:,,3;
All of My Time 1]2’;

* Think about all the time you spend on your paraprofessional job. How much of your time is spent
in each of the following ways. Please answer for each item A-G.
None of Some of About Half Most of All of
My Time My Time of My Time My Time My Time

A. Attending 7 7102 o5 9 7
Meetings (7 = 163) 4.3 74,5 13.5 5.5 1.8
B. Conducting inter-
views which do not 33 - v4 22 7 2
take place in homes 20.8 59,1 13.8 4.4 1.8
(N = 159)
C. Making phone calls 13 100 25 o1 g
(i1 = 164) 7.3 61.0 15.2 12.8 &7
D. Visiting homes 31 41 o7 50 14
(N = 163) 19.0 26.2 16.¢6 30. 6 8.€
E. Reading Brochures 37 29 ) 5
(7= 180) 24.7 66, 0 3.8 3.3 2.7
F.  Writing 55 10 5 3
announcements 3.7 52,7 6.5 3.2 3
(W = 154}
G. Other
(Please specify) NOTE: DATA COMPUTED ONLY FOR AUXIL.ARY TRAIVEE,

FAMILY ASSISTANT, FAMILY VOFXER AND
PARERND? PROGRAM ASSISTANT.

5 187
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PARAPROFESSIONAL IMPACT QUESTIONNAIRE

PARAPROFESSIONAL FCRM

Name of Paraprofessional Interviewed By Date
Paraprofessional Title 1.D. Number School - District
Over-

lap Questions Answers

Background

Total |Parents)Studentd Both DK
B 1. Do you work with primarily 3 T A 35 —
parents or students? 100.0 |29.5 |23.0 47.5 .
ABCD 2. If students, what grade lev~ A Data Not In This Formak

el (s)?
8 Date Not In Tnis Fora

Role Performed

ABCD 3. MHow has your job changed Total lMoreR Yo ¢, | lessked, UK
since you began working as a para. 258 162 k] 9 54
professional? For example: Do 100,0 f 62,8 l12.8 w3 20,00 |
you have more or less responsi- B [36 27 8 1 .-
bil{ty? What are your responsi- 10,0 75,0 f22,0 (2.0 -
bilicies?

*A, Classroom Paraprofessional Form
B. FParent/Comnunity Paraprofessional Forn
C. Auxiliary Trainer Form
D. Parent Program Assistant Form
NOTE: Forms C and D were abbreviated A forms (they contalned no questicons about otber
targets) and have been coded with the other A forms.

*#*See Table 9 (whenever "Data Not In This Form,” see Tahle 9)

188
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Over-

ABCD

ABCD

ABCD

ABCD

ABCD

ARCD

ERIC
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Questions Answers
Knowledge and Skills
4. Wnat do you know how to do Data Not In This Form
now that you did rot know before
jou got your paraprofessional Data Not In This Form
job? For example: Have you
learned to teach a small group
of children?
Attitudes Toward Self
5. What parts of your job caused Data Not In This Form
you some worry at first but do
not bother you now? Data Not In This For..
Attitude Toward Job
6. a. Do you enjoy your work Totat | ves gSome No DK
as a paraprofessional? Why? 275 268 4 3 -
100.0 97.5 ]1.5 1.1 -
[} 56 1 5 -
100.0 190.3 D 2.1, =
6. b. Is this a change fron the Total | yeg Sone o [V
tims vou ficst began working as 272 110 18 143 2
a paraprofessional? 100.9 42,4 6,6 52. 6 4
57 21 1 32 3
100.0 [ 36.8 §1,6 56.1 5.3
7. a. How inpertant do vou Total {Very Soce NotAtall DX
think your work here {s? 273 243 21 2 i
100.0 91,2 7.7 .7 4
55 54 - - 1
100.0_ 19¢.2 - - 1.8
7. %. Is this a change in vour - - - -
attitde? Tctal Jves Sore No DK
276 110 7 145 5
0.9 41.2 5} 54,13 1,9
&1 24 1 35 1
100.0 39.3 L.y 57.4 1.6

189

A=70




Over-
lap Questions Ansvers
ABCD 8. a, DId you ever have a job Total | Yes Some o DK
that you felt was as important I T7 > - A S
as your paraprofessional job? 100.0 | 25.0 < N 23 < 2
B 58 20 1 36 1
100.0 J 34,5 1.7 62,1 1 1.2
ABCD 8. b, What was it? A Data Not In This Form
B Data Not In This Form
Attitude Toward Job Future
] . thinki f ch i
ABCD goutrjozgulf 52 :i :haivang n& Total | Yes Perhaps] No | DK
' ' ' A 74 4n- 14 215 5
106,90 14.6 5.1 78.5 1.8
B 53 ] 3 41 -
100.0 17.0 5.7 77.4 -
ABCD 10. How has your job as a A Data Yot In This Form
paraprofessionzl affected this .
choice? B Data Nt In Ihis Form
Attitude Toward Educaticnal
Future
ABCD 11, Are you taking any classes -
(high scheol equivalency, college Total ‘e5 N9 DK
courses, etc,) now? A j 23 100.0 | 170 2
100.0 36,6 62.3 .7
B 61 I3 43 N
100.0 29.5 0.5 - -
1f yrs'
ABCD 12, a. Did your job encourage uﬂtﬂl Yes Soe N I'K
vou to take these courses? A 82 50 2 29 1
L 100,0 | 61,0 2.4 5.4 1.2
B 23 13 8 2 -
100.0 56.5 34.8 R.7 -
O
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Qver-

lap Questions Angwersy
ABCD 12. b. Do you think you will try
to get a higher degree than you Total | Yes Perhaps | No DK
have right now? A {101 78 13 S 5
100.0 177.2 12.9 5.0 5.C
B | 2% 2d 2 1 1
100.0  [83.3 3.3 4.2 4.2 _J
ABCD 12. c¢. Are you thinking of getting Total jYes {Perhaps | No DX
a teaching certificate? A 103 51 15 23 14
100,0 J49.5 14.6 22.3 13.6
B Y4 B 4 10 Z
100.0 {33.3 16.7 41.7 6.3
ABCD 12, d. Would vou have considered [T Total ]ves TerFaps | No DK
going back to school or getring R 5 z 32 13
a degree or certificate if you 100.0 (52.9 2.4 37.6& 7.1
had not been a part of para- ‘E 27 Z - 10 -
professional program? | 100.0 56.5 - 45.5 ~
If ‘o
ABCD 13. a. Has working with the
schovols made veu want to further -.__.' Total l..l.ﬁi Sone o DK
vour education? If so, in what A 177 142 6 28 1
way? 100.0 80.2 ]3.4 15.8 .6
B 45 35 - 8 3
199,0 £0.0 - 17.8 2,2
ABCD 13. b, Do you think vou vill go . :;;al ~Z:s z;rh‘ 8 ;8 QDK
. ) > b S
back to school? 0.0 [57.0 l262 | 116 | 5.2
B A3 i > 7 -
100,0 | 57.°¢ 267 15. 6 -
Attitude Teward The School
ARCD 14. What 2o you think of the [ Total Lnd Fair ) Poot
jeb the school 4s doing for the A 271 176 63 15
children? 100, 0 . 9 25.5 5.3
=% T 3
leoa | 750 J1n0 1.0
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Over-~

lap Questions Answers
ABCD 15, Do you think most of the Total ] Ves Some To DX
penp)e‘Z: school try to do a 777 VAL Y7 g i
rood jub’ 100.0 | 87.9 | 6.3 3.5 | 2.6
B 1020l BN T 1 3 -
1100.0 50.0 1.7 8.3 -
ABCD 16. How has vour feeling about Total pore Pog o C. less Pasi DK
this changed, if at all, since A 433 II} 102 3 8
vou began working as a pavapro- 100.0 | 63.0 | 39.5 | 163 |31
fessional? 55 o 25 g t
100.0 “45.5 45.5 7.3 1.8
ABCD 17. Do vou live in this neigh- ;;{Ztal s “"2 DK
berheod?  (Around the schosl,) -
' ( 100.0 | 87.6 |12.4 -
B 56 50 S 1
100.0 1830 Js o 1.1
ARCD i€, a. Do you plan te continue | Tatsl iVes No i oK |
Iiving in the neighborhood® A i 05 26 10
| 11000 | 85.1 J10.8 4.1
B ' 53 47 3 3
l 1000 | s3.6 [ 5.6 | 5.6
AbCD 18. b, FHave you changed your Tota' JYes Some Yo T or
mind about this since beconing 775 8 2 205 T -
a paraprofessicnal? 100.0 8.0 .9 21.1 -
B 44 3 - 41 -
1000 tes | - 93,2 -
ABCD 13, Do you feel the paraprofes- Tatal lvee Some N> K
sional pregram has had ruch A | 269 132 2 28 26
effect up>n the nefghborhocd? 100 © il.4 8.6 10.4 8.7
In vhat way? 2 51. 4 3 5 2
0.0 £0.4 3.9 9.8 _lkl_J
O
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Over-

lap Questions Answers
Soctal Behavior Outside of School
ABCD 20. Have you joined any commu- Total | Yes Yo :_D}( |
nity organization since becom- A 270 50 220
ing a paraprofessional? 100.Q 18.5 R1.5 -
B 59 19 38 2
100.0 32.2 64,4 3.
ABCD 21. When you are not m the Total Yes ~ Some No DK
job, do you spend any more time A 268 108 13 146 1
with the pecple in tle commu- 100.0 h0.3 4.9 54,5 L4
nity than you did before be- B] 53 EL) 3 10 —
coming a paraprofessjonal? 100.0 1.7 9.4 18.9 _
AECD 22. Do you think either of Total Yes Cove No DK
these changes has been affected A 191 95 > 94
by your paraprofessional work? 100.0 49.7 1.0 49.2 -
B 4% 33 & T C
100.0 68,8 2.3 22.9 -
Education of Own Children
ABCD 23, Do you have any children Total Yes N DK
in this schocl or any other A 259 167 ) <
schoel? 100.0 €4.4 35,9 -
B “1 39 12 -
100.0 76.5 23,5 -
it 'YES' Total Morcy No C.] Yess TK
A 171 [ 7120 L RY 1
ABCD 24, a. Are you more nr less 100.0 0.8 2.1 7.0 6
{nvolved with your children's
) K N B 46 26 14 - 1
school work since becoming a 100.0 o] 413 R 2.2
paraprofessional? In what —
way”?
AECD 24. b, Few far do you exyect A Data X-t In This For-
your childten to g0 in schnol?
B Dita Not In Thi- bFora

O
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Overs

lap Questions Answers
A Total Yes Some No DK
Bep 24. ¢, Has your thinking about ry 170 32 - 5 =
this changed since becoming a 100.0 | 1.8 - 81.2 -
paraprofessional? B 50 17 2 30 7T
100.0] 34.0 4.0 60.0 20.0

Major Effect

ABCD 25. Wnaat are the most impor- A Data Not In This Form
tant things that have happened
to you since you became a para- 8 Data Not In This Form

professional?

PARAPROFESSIONAL Reporting

On Others
TEACHER
A 26. Do you think there have s _Total Yes Some No DK
been any changes for the teach- Al 229 151 46 15 l?
er and the way she has been 100.0] 65.9 20.1 6.6 4
able to work with the children,
since vou came to work here?
B 27, What do you feel are the Total Much | Soge None { DK
major changes for the teacher 17 17 14 7 2
and her job since you came to 100.0 42,5 40.0 5.7 5.7

work here?

Q 1 4
ERIC J
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over-

lap Questions Answers
PARAPROFESSTONAL Reporting
On_Others
PUPIL
School Achievement
AB 28. Have you noticed any changes Tortal
in the pupils' scheool perfor- 70_ 2 ‘%‘;5 _Sn;me I‘f‘-’ LS
mance since you began working 168 o 8700 ié 5 ; 1 ;’ 3
here? For example: In their 61 - A;. > — q' 6.
ab.lity to read? 100.0 | 0.5 1.5 Q.2 9.8
Attitude Toward Self Total | Yes Some | Ko DK
- T T 259 219 22 5 13
AB 29. As far as you can tell, 100.0 | 84.6 8.5 1.9 _;'0 ]
do you think the pupils have 60 41 7 ) __J
more confidence {n themselves, 100.9 8.3 1.7 5.0 13.3
particularly in their school
work, than they did when you
first came?
AB 30. Are they prouder of what ToTal - -
they can do? ?Dsr': ;;; ?T‘" r;*’ L]'K
10N.0 9t.0 4.3 2.0 2.7
56 45 2 1 8
100, 0 £80.4 3.6 1.8 12.]J
Attitude Toward School
Total IMore Pod No €, fless Pos{ DK
AB 31, How do pupils feel about 230 166 3% k) 27
school now? HKave their feel- 100.0] 72.2 4.8 1.3 17
ings changed since you began 48 20 t 20 7
working here? 100.0] 41,7 2.1 | 617 14.6
AB 32. Do you feel they are rore Total Yee cozg ' DK
fnterested now in the work T 206 73 E¥] 1
they are doing than when you 0.0l siLt 9.1 4.7 5.1
{first carc? - b < 8. T o
47 Y
100,00 59.6 17.0 2.1 21.3
Fn B 3 TR
\)‘ ' - i
ERIC
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Over-

lap Questions Answers
——— —
Major Effect on Pupils

A3 23, What do you feel are the A Data Net In This Form
majer changes for the pupils
since you began working here? B Data Not In This Form
PARAPRO: ESSIONAL Reporting

On Others

PARENTS
Attitude Toward the School Total [More Poj No C Less Pod DK
Al 256 197 14 9 36

AB 34. Do ycu think parents feel 100.9 77.0 5.5 3.5 14.1
any differently about the job B 53 50 3 _ _
the schocl is doing for their 100.0 | 94.3 .7 - -
children since you and the other
paraprofessionals began working
here?  In what way?
¥nowledge and Skills

Total Yo Spxg No DX

3 35. bo vou think parents have B 53 48 1 2 2
learned anything from working 0.0l 9o g 1.9 > 1.3
with you? If so, wvhat?

Attitude Toward the Community Total | Mize {xo0 | ie DK
B 53 37 3 ? ]

3 36, Are parents more or less 160.0 £9.8 15.1 3.c 11,3
fnvolved in community afrairs -+ - e ' -
because of the influence of
paraprofessiconals? In vhat
way?

196

O

ERIC

Aruitoxt provided by Eic:

A-17




Over-
lap Questions Answers
Education of Own Children
AB- 37. Would you say that parents  |e—d ??tal Yef Some o
are involving themselves more A 256 1?“ 39 22
in their children's educatien 1000} 4.1 15.2 8.6
since paraprofessionals began B >3 f? . 6 2 ‘
working with the schools? For 100.04 H4.9 11.3 3.7
example: 1In their scheol work?
Or by meeting with teachers?
AB 38. Because you work in the Total | Yes 50““ No L DK
school, do parents feel more Ap20 EKE ~Ag 30 3?
free to ¢all the teacher or 160.0 o b Ak 12.0 22.4
principal to ask a question? B 52 39 4 6 3
100.0 75.0 7.7 11 5.
Major Effect on Parents
AB 39, What do you feel are the A Data Not In This Forn
major changes for the parents
since paraprofessionals began B Data Not In This Forn
working with the schoel?
10
~J s

O
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FINAL SECIION - PARAPRCFESSIONAL FORM

CLASSROOM WORKER

(Includes titles of Educational Assistant, Educational Associlate, Teacher Aide,
and Student Aide)

40, Who are th2 teachers or other School Staff you work with most?

Teacher or Other Staff Form A-2 Room #

NOTE: The Interviewer chooses 1 out of 3 - usually the immediate supervisor
or teacher whose classroom the paraprofessional is in.

NOTE: We are not interviewing students younzer than grade three. Question
number 2 should be directed only to those paraprofessionals working
with grade three or above.,*

41, Can you tell me the names of 5 students you work with? Do you have their
home telephone numbers?

Grade
Student  Form A-3 or A-4 Room # Level Home Phone #
1.
2.
3.
b, - —
5. —_— _—

*  This decision was later changed to include childrem of any grade level, Sce
following Elementary Pupil Form for revised language.

138
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FINAYL SECTION -~ PARAPROFESSIONAL FORM

PARENT/COMMUNITY WORKER

(Includes titles of Family Assistant, Family Worker)

42, what five families do you work with most? (Telephone numbers can be obtained
from either paraprofessional or the school officsz.)

Fauily Fo.:m B-4 Telephone #

43, who are the students (firom different families) in these families who go to
this School and who are their teachers?

* Students Form B-3 or B-4 Room # Teacher Form B-2
1.
2. e
3. o
4. _
5. I _
NOTE : The Interviewer chooses only 3 out of 5 families, 2 ont of 5 students, and 3

out of 5 teachers to interview.

* We are only interviewing those students who are in the third grade or a higher
grade ., %
*k This decision was later changed to include children of all grade levels,
{
° 133
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Final Section (Conc'd.)

NOTE: 1. The Interviewer should interview all 5 students listed above
at the same setting.

2. Of the 5 students above choose 3 whose parents you will
interview by telephone. Use Form A-5 for these parents.

¥ £} %

3. Alternatively, rather than having the paraprofessional
1ist the 5 students the Interviewer may randomly select
5 students from the classroom where this paraprofessional
is working, and obtain their home phone number from either
the teacher's classroom records or the Frincipal's office.
Again, you would choose only 3 students whose parents you
will interview by phone.
o .
ERIC 50

A-81



PARAPROFESSIONAL IMPATT QUESTTIONNAIRE

PUPIL FORM (grades XK-6)

Teacher Date
Name of Referring Paraprofzssional Intcrvicwed By
Title of Referring Paraprofessional School - District
Over-
lap Questions Answers
Role Per ‘ermecd
AB 1. Wwhat kind of things do vou A Data Not In This Form
do with Meso 7
(Put in above name) b Data Wor In This ¥orm
AY *2, What do wvou ¢o with Mrs._ 7 A Data Not In This Form
B Data Not Ip This Form
'
{ % Data Not Pruvsented
AB 3. Did you de these things when i Total Jyes Some No DX ]
Mrs. . _wasn't here?[ A 1196 60 6 50 -
i00.0 147.6 4,8 L7.06 -
B 9 3 - 3 N
L_1100.0 [33.3 - 1006.7 -

*Special Form for £lementary Pupils = gprades 2 and un’ re  Becanse of g low resnimse

rate, data wvere not tahulated,

ERIC 201
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Over~
lap

Answers

ERIC

Aruitoxt provided by Eic:

Questions

School Achievement

4, What do you learn with
Mrs. ?

5. Does she help you with your
work?

6, Does she ever work on your
reading with you?

7. Do you like to read more
because she {s here?

8. Does Mrs,
help you with your school work?

9. 1‘ "YQS",
Are you doing better in school
because of Mrs.

A. Data Wot In This Form

Totel |Yes Some: No DK
134 130 Z K -
100.0 97.0 |[1.5 1.5 -
Total jYes Some No DK |
A (132 118 1 13 -
100.0 89.4 .8 9.8 -
}_Total [yes Some __ INo DK
A 775 197 6 12 -
QLo 83.6 8 2.6 -
Total | Yes Scma No [
B 16 4 1 11 -
100.0 125.0 6.3 68.8 .

Total {VYes Some No DK "1
B 5 5 - - -
1000 l100.0 - - - .
204
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Over=-

lap Questions Answers —
B 10.  T1f "No", Total | Yes Sone No K
Are you doing better in school Bl 12 g - l 2
because Mrs. _ 100.0 75,0 - 5.3 16.7
works with your familty?
*11. What did Mrs. “Dita Jdot Uresrnted
teach you?
¥12. Do you like tc rcad more *Data Not Presented
because she is here?
Attitude Toward Sclf
AB *13. What things Ju you do better A Data Net In This Foum
now?
* Data Mot Presented
AB *14.  Did Mrs. Total [ Yes Some |0 DK ]
help you learn them? Af 125 120 - 5 -
100.0 96.0 . 4.0 .
B 15 8 I 5 1
100.0 | 53.3 6.7 33.3 6.7
Attitude Toward the School
AB 15. Do you like coming ta school Total ] i€s Some No 4K "
more than you used to? Why? A 148 11T 5 17" .
100.0 | 8.7 13.9 9.4 -
By 17 {4 1 T
100.0 | 82.4 5.9 5.9 5.9

ERIC
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Over~

lap Questions Answers
16, Do you like coming teo school? * Data Not Presented
[*17, Did you always like coming to %+ Data Not Presented
school?
k18, [o you like school better (or % Data Not Presented
less) because of Mrs. ?

Social Behavior in School

AB 19, Did you ever get in trouble Total |Yes Some b No DK-—]
in school? Al 133 81 18 34 -
100.0 60.9 13,5 25.6 -
Bl 17 13 2 2 - _]
100.0 76.5 11.8 11.8 -
AB 20, Do you think Mr . Total |Yes } Some No DX
helps Lo keep you osut of trouble? Ajlzd 112 2 14 -
100.0 87.5 1.6 10.9 -
3 17 14 1 2 -
100.0 |82 4 5.9 11.8 -

Social Behavior Outside of School

AB 21. Do you ever do things after Total | Yes | Some No DK
schocl with Mrs, ? A | 131 42 7 82 -

100.0 32.1 5.3 62.6 -

B 17 [ - 13 -

100.0 23.5 - 76.5 -

El{llC 204
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Over-

lap Questions Answars
AB 22, Does Mrs. ever Total | ves Some | No DK
tell you about things to do after [A [L30 75 [ 48 -
school? 100.0 58,3 4.6 36.8 -
B 16 8 1 7 -
100.0 50,0 6 1 43 8 -
B 23, Do you do them? Total fyes Jome No DK
B 8 b 2 - -
100.0 13,0 25.0 - _
Homework
AB 24, Does Mrs. help Toral Yes_ JSome No DK
vou w#ith your homework or other A 132 100 23 -
school assignments? In what way? 100.0 ]75.8 5.8 17.4 .
16 4 I 1 -
100.0  25.0 6.3 8.8 -
Major Effect Perceived by the
Pupil
AB *25, What do you think is the A Data Not In This Form
most important thing Mrs. _
does for you? B Data Net It This Form
* Data not Presented
PUPILS Reporting Changes
in Others
FARAPROFESSTONALS
Attitude Toward the School
A 26. Do oyou think she likes Total }vYes Seme No DK
working here with you? What A 131 127 2 1 1
makcs you say that? 100.9 96.9 _I1.5 .8 .8

ERIC
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Over-~
lap

Questions

Answers

Most Important Characteristic

%27, What do you like best about
?

Mrs.

28. VWhat would ycu say is the
most impertant thing that

Mry.
teacher?

does for your]

206
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PARAPROFESSIONAL IMPACT QUESTIONNAIRE

JUNIOR EICH PUPIL FORM

Student

Name of Referr 1 Peraprofessional

Title of Referring Paraprofessional

laze

Interviewed By

School - District

Over-
lap Questions Ansvers
Background
AB 1. What %inds of things do you A Data Not Ic This Form
do with Mrs. . ?
B Data Not Presented*
Role Performed
AR 2, Has Mrs. | _ Total [vYes Some No UK
changed the kinds of things you Al 39 2 20 -
do at school or at home? In what 100.0 143.6 5.1 51.3 -
ways?
B Data Not Presented
School Achievenment
AB 3. Do you feel as though you are Total | Yes Some No Dk
. learning orc in school now than [ A 41 a3 - 8 -
you used to because of Mes., 7 100.0 30.5 - 19.5 -
If so0, in what way?
B Data Not Prescnted
AB 4, Have yovr grades and test Total }Higher (N> C. Tower ] DR
scores chanfcd since you began Al 39 30 3 5
working with this paraprofession- 100.0 76.9 7.7 12.8

* Since there were crly five forms .eturrd

ERIC

Aruitoxt provided by Eic:

al? How?

B Data Not Presented

d, data was not tolelrr.d,
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LLLI.

AB

AR
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Questions

Answers

Attitude Toward Self

5. What would you like to be
able to do very well?

6. Has Mre. _

A Data Not In This Form

B Data Not Presented

encouraged you with these things?

ttitude Toward Job Future

7. What kind ¢f a 3ob wculd you
like to have when you are ocut ot
schnol?

8. Docs Mrs.
influence your thialing on that?

Attitudec Towail Educational
Future

9. What kind of a high school
do veu think you would iike to
go to?

10, Are you thinking of g~ing t.
coilege?

0
2

208

B Data Not Presented

A-39

Total fres [Some No DK
A 38 29 - 9 -
100,0 76.3 - 3.y - _
B Data Not Presented
A Data Not In This Form
B Data Not Prescnted
Total ] ¢cv,.. [Some No DK
A 39 5 H (29 -
100.¢ [20.5 5.1 4.4 -
B Data Not Presceited
A Data Not In Thir Forr
B D~ta Not Preserted
| _} TotaL__}}ﬁ Perhaos wo DX
' 41 34 1
| _[100.0 fe2.9 Y73 fos D3 |




Over

lap Ruest{ons Answers

AB I1. las Wrs. ) Total |_Yes JSome [No DK
changed your mind at all about Al 37 10 T 25 -
the education you would like to 100.0 |27.0 2.7 JP]O.B -
get?  How? N

B Data Not Presented

Attitide Toward the School

A 12. Do you think school is any Total [ Better | o €. |Wicse DK
better or worse since parapro=- At 39 29 E] - 1
fessionals work here? 100.0 T4 4 23,1 - 2.6

A 13. Does the scliool teach you 7 Total | Better [Ra C. Worse 1 DK
any better or worse because para | Ay 39 30 T 5 Z
professionals are working here? I 100.0 | 76.9 l 5.1 12 8 5.1
Tell me mere?

B 14. Has Mrs. o B Dita Mot Presented
changed your feclings toward
school? How?
Attftude Touward the Community

Ab 15. Do you think it has made a [ Total [ yvee Some ' T DK
difference to the people ir your A 37 11 - 14 12
neighborhood that there are para- . 100.0 29.7 - | 17 8 32 5
professionals working in the
schools? How? B Data Not Freseated
Soci. Bchavior Outsidc of School

A 16. What dc you do when you arte A Data Not In Th(s Form

O
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Over-

lap Questions Answers
AB t7. Have you changed in the Total |Yes Some_ _} No K]
kinds of things you do when you A 3% 13 - 26 -
are mot in schoo' since you have 100.0 3.3 - 66,7 -
bYeen working with this parapro-
fessional? How? B Data Not Presented
Social Behavior in School
AB 18. Weuld yon say that you have Total pes Some No DK
changed in the way you act in A 14l 27 1 13 -
school since paraprofessionals 100.0 v5.9 2.4 1.7 -
have been working hare? How:
B Data tot Presented
Homework
v —
A 19, Have you changed the way you Iﬁ;;gal Yes Some bo DK
do your homework because of thxngi 25 } 12 -
you have learned from Mrs,____ 00.0 65.8 .6 1.6
How?
B 20, Have you changed the way you{B Data Not Presenced
do your homework because
Mrs. __ has been meet-
ing with you and your family?
How?
AR 21. Do you think {t {s more Total [Yes Some No DK |
imports..t now? A3 27 - 9 - '
- 00.0 5.9 - 25.0 -
B Data Not Presented
Major Effect
A 22, what do vou think {s the A Data Not In This Form
most important thing that has
happeneg to you since parapro-
fessionals cume to this school?
f
o 210
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Over-
lep

Nuestions

Answers

AB

AB

AB

AR

ERIC

Aruitoxt provided by Eic:

23, What do you think 18 the most
important thing that has happened
to you since you've come in cor-

tact with Mrs. ?

JIN10k HIGH PUPTLS Repcrting
Changes on Cthers

PARAPROFESSIONALS

Role Performed

24. What do you see Mrs. .
doing in the school and commurity?

25. Did she used to do ourer
thirgs?

At :ivude Toward the School
26. How dm you think ¥-s.

feels about thls schoel and
conmm:nlty?

27. Do you think she Las changed
her attitude cince rhe firvst
began working as a paraprcfes-
sional? In what way?

B Da*a Not Presented

B Data Not Fresented

A Data Not In This vorm

;:_T-'r—c;ﬁl—- Yes Some No "
AT 29.0 8 - 14 7
{ 100.0 27.6 - 48.3 24.1
B Data Not Precanted
- Total Good tair Foor | DK
Y R 2 e
100.0 58.3 - 5.6 6.1
o ——
l P Dala Yot Presented
|t Total Yes Sore No DK
[ 25 € T T 6
1 130.¢ 24.0 4.0 48.0 24.C

21l
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Over-
lap Questions Answors

Most Important Characteristics

AB 28. What Jo you 1ike best about A Data Yot In This Fovm
Mr=. ?

B Data Not Presented

A 29. What would vou say are the A Data Not In This Form
most impeoriant thines that the
paraprofessionals do for the
teachers?

JUNIOR HIGH PUPILS Repérting
Changes on Others

PARENTS

Role Perforred

B 30. Do your parents do :nings B Data Not Presented
differently since Mrs.

began meeting with them? 1f so,
what?

Attitude Toward the School

B 31. Do you think your parents B Data Not Presented
have changed their attitude
about this school because of
Mrs. ?7 7f so, why?

Attitude Toward the Community

B 32. Have your parents changed B Dita Not Presented
their attitude toward the com-
munity in which they live since
Mrs has begum meeting

with them? 1f so, how?

O
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Over-
lap Questions Answers
Major Effect on the Parents
5 33, What would you say are the B Dita Not Presented

most important etfects which
Mrs, and other para-

professionals like her have ca
the pareats of stuldents in this

school

21J
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PARAPROFESSTIONAL TMPACT QUESTINNNATRE

TFACHER FORM

Teacher Date
Name of Referring Paraprofessional Wame of Student Tnter iewed By
Title of Referring Paraorofessional School - District
Over-
lep Questions Ansvers
Backgrcund
A 1. what is your working relztion- F Total |good Fair Poor, DX
ship with the referring pa~a- Al 43 24 3 1 13
professional? When do vou come 100.00 }55.8 1.0 2.3 30.2
in contact with he:?
Role Performed
A 2, How has your job as a teacher | A Data Kot In This Ferm
changed since you begar. working
with paraprofessiconals? For
example: In time for planning,
small group work and preparation
of rmaterials.
B 3, Has yorur relationship to the Total Jpetter No o2, Worse 1 DX_
above stucent {a your classes B 63 33 4 24 2
changed because of having this 1009 [32.4 6,3 35.1 _13.2
peraprofessional work witn him and
his femilv? 1n what ways?
*To be used for other S hool Staff as well when raferr:ng pararrofessional s a

Classroor Paranrofessional.

ERIC
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Cvers
lap Questions SUSWeTS

B 4. Do you feel as though yvou have Totalt {VYes Sarie to DK
an easier wirking relationship B ] ¥4 2 20 3
with the parents of those students 100.0 [65.3 2.4 27.8 t.2 b
involved with family assistants or

wily werkers?  In what ways?

Job Knowledge and Skil.s

A 5. Did you find there were any - Total | Yes R o {3
ade_tional ,obs or skills vou have § A 210 114 13 74 7
used since having a para- 100.0 54.3 6.2 36,2 3.3
professicnal work with you, and if §~
so, what are they?
Attitude Toward Self

A 6. Do you feel as thougi you are Total jves Sone o K
acconplishing mote as a teacher A771 79" 2 2z i
since paraprofessionals began - 190-"&__’_‘_‘-_0____5"* 10.9 2.7 _
Lorking with you? In what way?

Sttitude low

rd Pupils and P

A 7. Has your relationship to the J 4} Total {yeg \—:Qm N LK
children in your classes changed A {217 99 2 95 11
because of having para- L. 1100,0 1456 3.5 43 8 51
professicnals werk in the classe
rooms and bew?

A 8. How has vour warking relation- Total [Kore _ jSore Ml IR B
ship with the parents of your A {212 102 6% 23 18
students changed since para- 100.0 4.1 _[32.5 10.8 8.5
professionals came into your classf
Toom.
Attitude Toward Job

B 9. Do you feel you are accempli- Total lves Sore i JERES
shing more with students of B 7 53 1 Y JS
families working with farily 100.0 |74.5 1.4 1.9 7.0

arsistants or fsmily workers?
In what way?

A-96



Cver- |

Yap Questions Arsyors

A 10. Have your feelings about Total |Yes fome Mo v LELS
your job changed since para- Afely 10? Z 122 ; 3.2
professionals have been working 100.0 4i.0 -1 d
with you? In wiat way?

A li. L~ you find your job is snv r Total [Fagier Yo C. More | LK
easier or wre difficult? Al 217 176 {23 lg o {; 5

100.0 81.1‘ 10.6 5.0 2

A 12. Lo you enjoy your work any Total ( More i No C. Less DK
more than you used teo, or any Al 212 118 81 6 8
less? 190.0 55.4 (38.0 .8 3.8
Attitude foward Job

A 3. Do you feel as though you Total |ycq Some Xo D¥
are getting any different results| A| 210 158 18 30 10
from the studencs, and if so0, 100.0 73.1 1 8.3 13.9 4.6
what are they?
Attitude Toward Job Future

A 14, Have your plens to continue Tota' | tes Some No DK
in teaching becn atfectel by the Al 220 41 & iL8 5
paraprofessional progrem in Four 100.0 18.6 2.7 76.4 2.3
school, if go, in what wav®
Attitude Toward The Schonl

B 15, Do you think this school is Total | ves Some No DK
doirg & better job since para- B| 67 62 i) 1
professinnals who work with 100,0 | 92,5 4.5 1.5 1.5
families began worklng, {f .a,
in what way?

»
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Over~
lﬂﬂ Questions Answers

A 16. Do you think this school is Total | Yes Some No DK
doing & better job because para- Al 2l6 168 16 15 17
professionals began working, if 100.0 77.8 7.4 6.9 7.9
so, in what way?
Attitude Toward The Community

.33 17. Has your understanding of Toral |Yes Some L C DK
the community around this school Al 218 97 14 96 11
changed since pavaprofessionals 100.0 44.5 6.4 440 5.0 _ |
came into the scheols, and if so, B 65 129 2 26 8
how? 100.0 t44.6 3.1 40.0 12.3

AB 18. Do you feel you understand Total {Yes Some No DK
minority groups better, thanks to §AJ2'S 93 17 100 2
the paraprofessionals? 100.0 41.9 7.9 49.3 -9

(324 37 23 >
100.C | 53.6 2.9 36.2 7.2

Sccial Behavier vutside o; School

AB 19, D? you find ;ourself spending Total |vYes Some No DK
more time working with ‘the A 217 a1 8 174 4
Fommunit; and involving yourself 100.0 14.3 3.7 80.2 1.8
in community activities outzide R 68 24 1 41 2
of school than you did before 100.0 {35.3 1.5 60.3 2.9
paraprofessionals came? 7Tn wh -
way?
Major Effect Perceived by the
Teacher

AB 20. What are the major changes A Data Not 1n This Form
that have happened to you and
your jet since parapi-fessionals B Dita Net In This Form
began working here?

©y1 )
Q ;;.1 (
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Questions

Answers
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TEACHERS Reportirg Changes

Ir Otters

PARAPROFESSTONALS

Rele Performed

21, Do you fz2el the parapro-
fessicnal's job has changed any
since she fikst began working

Total {MoreRes} No C.

4 K5

DX

103 22

Les
3

1.5

29.0

here? 1In what wav? TFor example:
HYave Ler responsibilifities changed
ot has she made an¥ major
changes in her positicn?

Jub Kaowledge and Skills

22, ¥What kind of skills and
tasks do you think the para-
professionals nave lcarned from
the experlence of their jobs?

Attitude Toward School

(1000 | s0.7 |10.8

A TData Not In This Form

23. Would you say that the

paraprofessional’s attitude
toward the job that the school

Total {MorePog Mo O
oy 105 Ly

100.9 50.7 20,3

less Pod
1c

7.

7

is doing, has changerd since she
began working here? 1n what
way?

Majcr Effect on Paraprofessionals)

24, What do yru feel are :he
major changes that have uc-
curre’ for the paraprofessionals
since tne program began?

MHoat.lorzitant Characteristics

25. What would you say are the
5 most impurtant characteris—
tics of an effective paraprofes-
sional? (In rank order)

A Data not In 1his Form

A

B

Data Not In This Form

Dats Not In This Form
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(EACHERS Reporting Changes
In Others
PUPILS
School Achievment
26, Has the japil's work changed Total | yos
since they began working with a1 207 152
paraprufessionals? 1n what way? 100.0 73.4
27, We know that Mrs
o e — Total }yes - S
has beea spendirg a Yot of time 607 ;i“ iume Z\T -{ 0”(
with (nane of pupil)  ard his 1000 1522 |45 (3.3 |13.4
family, As far as you can t:oll, — "
bas this caused zay change ir this
pupil's performance or brhavior in
class?
28. How has their progress changed Iotal | createrf ™ C. Less DX .
ip readirg, math, or othe: subjects | A 202 Tol 3 i 71
because of the paraprofessionals? 100.0 9.7 6.4 3.5 10.4
29, Do you fecel this pupil is Total | ves ( Soe No DK
making better progress in reading, 62 27 JS 21 9
math, or other stojects beeause of 100.0 ] 43,5 -.0 33.9 14.5 _J
this paruvprofessional?
30, Have you noticed any concrete Total | Mich Sore None LK
change in test scorcs or grades Al 194 58 41 48 45
since the naraprofessionals began 100.0 | 29.9 21.1 24,7 23,7
here? In what way?
SR
[ J
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Ovire

lap Questions Answers

B 31. Have you noticed any concrete Total Tes Some No DK
changes in test scores or grades B 61 £2 2 32 15
since ttis paraprofessional began 1(?0'0 19.7 3.3 52.5 24.6
working with this child? What .
way?
Attitude Toward Self

A 32, Would you say the pupils Total | Jeg Some No DK
feel more confident about tle Al 209 150 12 22 25
work they do? How can you *ell? 100.0 71.8 5.7 10,5 12.0

B 33, Would you say this pupil Total , Yes Soue No - DK
feels more confident shout the B| 63 28 1 24 11
work he does because of 100.0 44,4 1.6 38.1 17.4
Mrs. - 7 In
wvhat way?

A 34. Are they happier with their T°:31 [Yes Seme No DK
roles in schools than they were ATTISS 103 18 & 45
before paraprofessionals bhegan 100.0 52.8 9.2 14.9 23.1
working here? What makes “rou say
that?

B 35, Has this punil'c adjustrant Total fpetter {No €, _ iWcrse DK
to school charged 1 any way be- B | 19 17 1 - 1
cavse of Mrs. ? 100.0 189.5 5.3 - 5.3
In what way?
Attitudc loward School

A 36, How do pupils [ca) about Tetal Jtrorefos|No C.  |LessPos] DK
school now? A T8E 107 [A:3 E] 722

100.0 57.5 25.8 4.8 11.8
O

ERIC

Aruitoxt provided by Eic:

220

A-101




Overs

lap Questions Answers

B 37. How does this pupil feel Total lperter jNo ¢ Worse DK.
about school now? B | 61 84 15 7

100.0 5.7 24,6 1,6 11.5

A 38, Have their feelings changed Total (Yes Some No DK
since the paraprofessionals began[ A |18 179 2T 50 39
working here? 1In what way? 100.0 41.8 11,1 6.5 20.6

B 39, Has this attitude changed Total {Yes Some No DK
siace Mrs. B T 7 7 18 7
began working here? In what way? 100.0 f45.8 11.9 39.5 1.9

A 40, Has there been any change in Total |Better {No C. Jorse DK
pupil attendance since parapro= A (192 43 57 14 .3
fessionals °~ , °r working here? 100.0 22.2 29.4 p3.7 p4.7
In what way. -

B 41, Have there been any changns Total |Yes Some po DK
in this pupil's attandance since } 3 | 62 28 3 21 Lo
Mrs, o began 100.0 ]45.2 k.8 33.9 15.2
working with him and his family?
Major Effect on Pupils

A 42, what do you feei are the A Data Not In This Form

ERIC

Aruitoxt provided by Eic:

major changes for pupils since
paraprofessionals began working
here?
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Over-

lap Questions Answer.

B 43. What do you feel are the Total | None Some Much DK
most .mportant changes for this 2l 9 1a . -
pupil oince Mrs. 100.0 | 42.9 47.6 4.5 -
began working with him and his
family?

9]
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PARAPROFESSIOI'AL. IMPACT QUESTIONNAIRE

PRINCIPAT FORM

Name of Principal

Tnterviewed By

tate

School =~ District

Over-
lep

Questions

Answers

Nonex

Background

1. What is your working rela-
tionship with the parap}ofession-
als in ysur school? For example:
wWwhen do you come in contact

with them?

2. As we go through the follow-
ing interview about paraprofes-
sionals, to which titles will vou
primarily refer? (School Aides
should not be included.)

3. How has your role as a princi-
pal charged since paraprofession-
als began vorking in yvour school?
For example: Spending time super-
vising pavaprofessiorals or teach-
ets, Or spending more time
visiting classes, etc.

Job Knowledga and Skills

4. tow have your functions as a
principal changed now that para-
proicssicnals are on your staff?

Data Not In This Fere

Data Not In This Form

Totatl Mich |} Some None DK
50 [ 32 3 2
100.0 12.0 66.0 18.0 4.0

Data Not In This Form

3

*There was only one version of the Principal Form.

O
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E

Over-~

lap Quest.ons Answers

Attitude Toward Self

5. Do you feel as though you are E%tal z;s gome gﬂ gK

accomplishing more as a principal 100.0 %9 6 41 51 el

since paraprofessicnals began : z : z .

working ir your school?

Tn what way?

6. Have vour relationships to ";gtal Yes Some | No DK
| the teachers .hanged berause 1\;0 I oz 30 -
! saraprofessionals work in tha | -0 31 2.2 66.7 -

school?  In what wawv?

7. Do you feel 89 though you have lotal es SO ne l DK

an easier working relationship witlh 49 26 8 13 | 2

the parents of your students sin.e | _ 110C.0 53.1 16.5.1.26.5 4.1

paraprofessionals came into jour

sehnnl?  Tn what way?

Attive's Tovard Job

8. Have sour feelings about your 7-tal [More.Pog. Wo C. [Less Pod DK

job changed since paraprofessio-- 32 2L 3 - 1

als have been working here? 100.0 68.% 28.1 - 3.1

In what wav?

9. Do vou find vour ieb is Total |ras.er No U. PMore DU DK

easier or more difficult? 43 T 5 13 3

100.0 3.2 11.6 | 44,1 7.0

10, Do yvou enjoy yvour work any Tatal | ToLe S0 T. TTess _IbK —

move then vou used to, or any less? A 25 i3 z ,;

) 100.0 52.2 34.8 4.3 &7
o 24
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Over-

lap Questions Ansvers
Attitude Toward the School
11. a. What do you think of the Total | Good Falr Poor DK
job the schoel is doing in this 40 2L 12 3 L
community? 100.0 60.0 30.0 7.5 2,5
11. b, Do you think your school Total |[les Some No DX,
is doing a berter fob in this com- 45 ) 2 3 »
munity since »araprofessi nals 100, 0 85.1 4.3 A 43
joined your staff? If so, in
what vays?
Attitude Toward the Community
12, Has vour understanding of Total | yeg Some No | DK
the community changed since para- 48 24 7 17 i -
professionals began working with 180.9 50,0 14,6 3§.4 -
the school? In what way?
13, Do you feel that you under- Total |} Yes Sume Mo DK
stand minocity groups better, 45 ¢l [ 13 -
thanks to the paraprofessionals? hoo. 0 46.7 13.3 40.0 -
Social Behavior Outside of Sci.vol
14, Do you find yourself working Total [Yes Some B DK
with the community outslide of 57 b} 4 30 1
school more than you did tefore 100.0 27.0 8.3 62.5 |2.1
paraprofessionals came to the
school? 1In what way?
Major Effect Perceived by the
Principal
15, Waat do you feel are the Fawa Not In This Form
rajor consequences, both positive
and negative, to you and your job
a8s a result of having parzprofes-
sionals foin the gchool staff?

r\')f"
Py W
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Over-
lap Questions Angaers

PRINCIPAL Reporting Changes N
in Othrers .

PARAPROFESSICNALS

Role Performed

15. Do you feel the paraprofes } Total IMgreRest No 0. bess Red DK
L amE

sionals' job has changed in any / 32 4 1 1
way since they first began work- 100.0 [84.2 10.5 2.6 2.6
ing here? 1In what way? For ex-

ample: Have they been given

greater responsibilities or made

any major changes in their

positions?

17. a. Are there any responsi- Total |Yes Some  {No DX
bilities or jobs you feel para- 43 23 1 19 -
professionals could carry ocut,but 100.0 53.5 2.3 44.2 -

are not doing now?

17. b. 1f 'YES', what are they? - Data Not In This Form

17. ¢. 1f 'NO', why not? Data Not In This Yurm

Job Knowledge and Skills

18, what kinds of skills and Data Kot In This Form
ter 8 do you think the paraprofes-
siorals have learned {rom the Data Not In This Fora

expetrience of their jobs?

ERIC |
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Over-~

lap Questions Answers
Attitude Toward the School
19. Would vou say that their Total \dorePost No ¢, jlessRusd DK
attitude toward thea job that the 43 52 - 1 -
school is doing has changed since 100.0 37,7 - 2.3 -
they got their jobs and began
working here? 1f so, in what way?
Major Effect on
Paraprofessivnals
20. What do you feel are Lhe Total [Much Some _ {None DK
major changes fer the pareprofes- 32 1 29 2 .-
sionals that have occurred since 100.0 1,1 96,0 6.3 - __J

the program began?

Most Important Characteristics

21, What would vou say are tle
5 most irportant characteristics
of an effective paraprofessional?

PRINCIFAL Reporting Changes
ir Qthcers

LEACI RS

Rele Perforied

22, Have the teachers' rules in
the classrour, school, or con-
munity changed cince paraprofes-
sionals bepan working with them?
In what wav?

Job Knewledge and Skills

2%, Have the teachers been able
to use anv new skills since the
arri ‘al of the paraprofessionals?
1f so, what 1re thev? For ecxanple:
Planning siall group instriction,
instructing paraprofessicnals in
classroo - techniques, ~tr.

Dita Xot In This Form

2/
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100.0 85.9 6,7 4.9 --
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Qver-
lap Questiops Answers

Attitude Tuward the School

4. How have the ieachers' Total } More o C. }less DK
feelings about the school changed 44 4 8 2 -
since paraprofessionals came? 100.0 77.3 18.2 [4,5 -

For example: Would you say they
are more or less satisficd with
the work that is being done here?

25. Are any of them seeking Total { Yes -- Ko DK
transfers for next year? 47, 24 23 -

130.0 Sl.1 49.0 -
26. Is this related to their Total JMucn Some JNone DX
reaction to the paraprofessional 37 C - 1 36 -
program here? inth.0 4§ - 2.7 97.3 -

Major Effect on Teachers

27, What do you think are the Total Much Some None DK
r.jor consequences, both positive 38 3 34 L -
and negative, of the paraprofes- | _ 1 100.0 7.9 89.5 2.6 -
sional program for teachers?
PRINCIPAL =, rrting Changes

in Others

PUPILS
Schorl Achizverent
28, Have you scen any signifi- Total {Yes Some_ o K
cant change in the performance of 41 30 9 2 -
these ctudents who have worked 100.0 73.2 22.0 4.9 -

with paraprofessicnals? TIf so,
in what way?

o N0,
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Gver~
lap Questions Answers

In a Junior High School

29. a. Have the proportions of Total | Yes Some } No DK
students going to acadeémic or 23 2 -- 4 17
vocational high schools changed 109.0 3.7 - - 17.4 73.3

bécause paraprofessionals have
been working in this school?
(Estimates only.)

In a Junior High School

29. b. ‘tas vour dropout rate Total | Yes Some | No Y DK
changed because paraprofessionals <U 19 T n 1313
have been working here? 100.0 5.0 5.0 25.¢c7 (5.0

If so, how?

Attitude "oward Self

30, Do you sense among the Total |} Yes Some No DK
students any greater sense of 45 27 3 5 9
pride or self-confidence since 100.0 60.2 6,77 13.3 <20.0

paraprofessionals began working
bere? In what way?

Attitude Toward School

31. Have the students’ attitudes » Total MorePos | No C. | lossPos] DK
toward schecol changed at all since 22 22 - - r_.
paraprofessionals began working 100.0 100.0 - P T
here?

32. Has there becn any change [ | Total Jpettering ¢ larse DK
in student attendance since para- l¥19 11 K 1 3
professionals began working here? L Y 57.8 N 3.3 15.8
In what way?

Major Effect on Pupils

33. What do you thitk nave been Total } Much Some _{Noge DK
the major consequences both 36 1 35 -- --
positive and negative of the para- hoo .o 2.8 97.2 ]-- --

profess’onal program in your
school for the puplls here?

o Do

ERIC A-110

Aruitoxt provided by Eic:



Over-
tap

Questions

Answers

E

PRINCIPAL Reporting Chapges
in Others
PARE

Attitude Toward the School

3%, 7o vou think parents feel
21y different about the job the
scaool is doing for their
chiildren since paraprofessionals
began working here? 1n what way?

_fination of Own Children

33, VWould you say that parvnts
are invelving themselves more in
their children's education since
paraprofessionals began working
with the schools? In what way?
For cxample: Do p runts spend
more time woerking  ith their
childrvn on school work, or de
they feel more free to call the
tcacher or principal te ask a
question?

Major Effcct on Parcnts

36, What do you feel arc the
rajor consuquences, both
positive and negative, for the
parents, since paraprofessionals
care to the schools?

Effcctivencess Rating

37. Who arc the 'wo most out-
standiny paraprofessionals among
those the visiting team is
intervicwing today?

RIC

Aruitoxt provided by Eic:

Total

Yes

A4
100.0

35
79.5

|

N - gy

hoo

Total

No

DX

[
100.0

25.0

15.9

Total

Hich

TSae

None

ES)
100.0

31
83.6

1.4

234y
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Over-
lap Questions Answers
—

General Comments

o 231
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PARAPROFESSI¢GAL IMPACT QUETSTONNATRE

PARENT FORM

Parent

Name of Referring Paraprofessional

Title of Referring Paraprofessional

Dite

Interviewed By

School - District

Over-~
lap

Questions

Answers

AB

AR

AB

ERIC

Aruitoxt provided by Eic:

Background

1. what is the nature of your
contact with this paraprofession-
al?

Role Performed

2, Do you participate more in
school activities than you did
before paraprofessionals began
working in the schools?

3. Have ycu changed wlat you do
with your own children as a
result of your contact with
paraprofessiona’s? In whet way?

Attitude Toward Solf

4. Has the work the parapro-
fessionals have been doing at
school made you think any
differently about things you
might & able to do? In what
way?

A Data Not In This Form
B Data Not In This Form
Total Yes Az N DK
193 31 7 157 -
A 120,90 1.9 e 140,58 -
33 12 1 24 1
B J100.0 31.6 2.6 h3.2 1.6
T 10tal | ves | scne Na TR ]
117 T A3 R 134 -
A 130.0 24.0 _ 1.1 74,9 Z
33 15 2 20 1
B 170.0 33.5 5.3 52.6 1 2.6
Total | Yes Sone No DK
174 42 1 2T 10
) 100.0 24.1 .6 69.5 5.7
35 17 - 16 2
B | 100.0 43.6 - 45.7 5.7

232
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Over-

lap Guest,ong Answers
Attitude Toward Educi.tional
Future

AB $. Have paraprofessionals chang u Total ! yes Soqe No CK
your feelings toward your own 187 40 1 143 3
cducation? In what way? A 1100,0 21.4 s. 1 26,9 Lt |

34 14 - 19 1
B 4] 412 - 23.9 2.9
Attitude Toward the Scheol

AB 6. What do you think of the job Total | Good Fait Poor DK

the school is doing? 195 132 43 13 7
A 1J0.0 67,7 22,1 6.7 3.6

3% 31 1 5 1
B 1100.0 81.6 2.6 }13,2 2.6

AB 7. Do you think the school has Total | Yes Some No DK
changed much siunce paraprofession- 183 137 12 22 42
als started? 1)0.0 58.5 6.5 12.0 23.0

34 25 2 3 5
B 1130.0 712.2 5.6 8.3 13.9
Education of Own Children

AB 8. Do you help your ctiidren ¢ lotal | Yes S one No DK

with thei- homework? 134 148 24 22 -
A . 120,0 76,3 112.4 11,3 -

] 38 23 2 7 -

~100,0 76,3 5.3 18.4 -

AB 9. Has the amount of time you } _Total Mare Na ¢ Less DK
spend on homework with your 134 L¥] 135 FE) 2
childrzn changed since parapro- A 11ar.0 26.6 57.1 15.2 1.1
fessionals began worxing in the 35 Y (] 19 % 3
school? B } 100.0 26.5 55,9 8.8 3.8

AB 10, a. How far dv you cxpect your{ A Dats Not In This torm

3
children to go in school? & Data Not 1n This Forn
O
ERIC 11
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Overs
lap Questions Answers
AR 10. b, Has youc thinking about Total Yes Some No DK
this changed since working with A 189 14 3 166 6
paraprofessicnals? 100.0 7.4 1.6 87.8 3.2
B 34 7 - 26 1
100.0 20.6 - 76.5 2.9
‘Major Effect Perceived by Parent
AB 11. What has been the most A Data Not In This Form
important change for you sirce
paraprofessionals began worling B Data mot In This Form
in the schools?
PARENTE Reporting Changes
[n Others
PUPILS
School Achievernent
AB 12. Do you feel your children Total Yee Some No | DK
are doing better {n school 1 w A 187 143 F:) 20 16
than they were before para- . 100.0 76.5 4.3 0.7 5.6
professionals began working 8 36 28 3 3 2
with them? 1In what way? ~100,0 77.8 | 8.3 8.3 | 5.6
AP 13. Do you think they are S Ictal More L}Q_. o} Less DK
spending more tire on their Al 183 124 39 6 14
school work” 100.0 67.8 21,4 3.3 7.7
36 23 9 - 4
B
100.0.3 _63.9 § 250, . - | 11.1_|
Attitude Toward Self
AB 14. As far as you can tell, do
vou ttink your children ha.vek [ Total Tos Soro T T
more pride in the schocl wor . 187 133 % —73 77
taey do since they brpan 160.0 73.1 2.2 12.1 12.6
working with paraprofessionals?
B EB) 25 - 2 6
}__ 100, 0 75.8 - 6.1 18.2
O
A-11°%




Qver-

lap Questions Answers
AB 15. Do you feel they are more Total Yes Sone No DK
confident of what they can d¢! A 190 141 9 23 17
100.0 /.2 4.7 12.1 R.Y
B 30 22 2 2 4
100.0 73.3 €.7 6.7 13.3
Atritude Toward the School
AB 16, How do your children feel Total Much Some None DK
about geing to scheol? Do they Al 192 [ 169 12 3
like it or not? 100.0 33.4 6.8 6.3 1.6 _ |
B 35 S 27 2 1
10C.0 14,3 77,1 5,7 2.9
AB 17. Have their seelings chanced _::T Total ldore Poé No C, fess Pos DX
since they have heen working wittg A 18R 97 U s 6 o1
paraprciessionals? 10,0 51.6 3&.0__L 3.2 11.2
B 52 11 9 1 5
( in0.0 | 34.4 | 28,1 } 3.1 15.6 l
AB 18, Do you feel they are more ~i_23t61 Yes b Sore No DK
interested™in the school work A i 106 131 9 33 13
the, are deing now, then when 100.0 70.4 4,8 17.7 . 7.0
they first begar working with S 34 23 3 3
the parajrofessionals? 100.0 67.6 8. R 14.7 8.8
Mainr_Effect on Pupils
AB 19, What 1o you think is the A Data Not In This Form

O
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mast importaat thing -hat has
happered for your children since
pareprofessionals began working
with them?
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ACTIVITY CHECK LIST

for

TEACHERS

fSchool_ﬂgggl_

This %8s a 1list of 19 tasks we imagine a paraprofessional working in a
school might do:

1. In tha first ‘olumn, please check those 5 activities where you
think schoel paraprofessiorals would bz most valuable, Con-
sider each acticity, whether or uot the paraprofessional (s)
you werk with is doing it now.

2. In the second column, rate the activsities you have checked,
using a 5 point scale. Consider "1" to be your "HIGHEST"
rating of value and "5" to be your"LOWEST" rating of value,

Number of Teachers Responding 199

. - ; _— -
Check the Rate the 5 Most
Activities S Most Valugbile
Valusable Activities
Activitie
——t Tgtal T—_‘{_ 3 __E___ri___}___,_
1. Playing a musical in- 10 3 ' R 1 4
strument or singing
with the pupils 5.0 30.0 - 37.0} 10,0 32,0
2. Keeping records of 63 9 9 18 | 14 13
studept performance
and progress in read- 31.7 14.3 | 14,3 28.6] 22.2 1 0.6
ing, math oY other
sk1lls for example:
a file of all his
tests or a record of
books he has read
S S

O
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Activities Chezk the Rate the 5 Most
5 Most Valuable
Valuable Activities
Activities
| T Tatal 1 2 3 4 5
3. Talking quietly to a 144 4o |30 25 94 20
child who is upset or
disturbing the class 72.5 30.8 1 21.8 17.5 !16.8 14.0
4, Administering tests 30 2 2 4 11 5
developed by :he
teacher, tuch as: 15.1 6.7 26,7 1 13,2135 16,7
spelling tests, read-
ing di<tation, math
quizzes
5. lHelping children 9 1 2 1 - 5
d
dress and undress 4.5 11,1 [z2.2 f11.1 ] - | 5506
6. Prornouncing and , -
spelling new words: ' 8 4 7 13 7
P
explaining their 20,6 19.2 {20.5 [15.5 | 29,51 15.9
wmeaning to children
/. Stopp%ng argument- 5, 1 15 10 13 11
and fights among
students 27.6 1.8 |27.3 1182 | 32,7 20.8
- _ . !
20 1 1 4 4 10
8. Keeping attendance
recoids in the 10.1 5.0 [s.0 fz0.c | 20.0) 50.0
classroom for every
day
9. Getting the room 16 gl 9 7 1 8 11
ready for the next
day's class by 18,1 7.9 | 23.7¢ 18,4 21.1 20,¢
arranging tables and
chairs putiing out
materials, cleaning
boards.
1
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Activities Check the Rate the 5 Most
5 Most Valuable
Yaluable Activities
Activities
Total 1 2 3 4 5
10. Organizing recess time in- 18 - 1 2 6 9
to diiected games and
activities 9.0 5.6 |11.1 {33.3 ] 50.0
11. Preparing visual aids for
the teacher, such as: word 84 15 13 20 17 19
cards, alphabet posters,
7 b
word and picture ganes, I 42.2 17.91 15.5 {23.8 20.2 J22.6.
time tables, flash cards,
eclence charts
12. Accompanying s‘.idents on 31 1 4 5 6 15
field trips
15.6 3.2 | 12.9 | 16.1 J19.4 | 48 4
13. Reporting pupils' iearn- 73 15 21 22 8 7
ing problems to a 15.8 21.4 | 30.0] 21.4 f11.4 | 5.7
teacher
14. Explaining school rules 6 1 1 1 1 9
to yupils
3.0 16.7 } 16.7) 16,7 16,7 133.3
15. Going over a paper with 108 25 36 28 13 [
a child, correcting ‘
and pointing out his 54.3 23.1 1'33.3 1 25.9 12,01 5.5
errors
16, Correcting and prading 30 1 5 7 9 8
short-answer tests such
88 fill-ins or multiple 15,1 3.3 16.7 22, 30.0Q 26.7
choice
17. Taking charge of pupils 12 1 -1 - 3 7
on a bus, in a cafeteria,
on the playground or in 6.0 8.3 8.3 - 25.0¢ 58.3
assembly
Q St IRSVNUAN SIS, S
EMC A-119
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Activities Check the Rate the 5 Most
5 Most Valuable
Valuable Activities
Activities ‘
. Total 1 2 3 4 5
18. Going over with the 62 21 11 7 g 14
teacher class plans
for the next few
weeks 31.2 33,9 17.71 11.3 4.5 22,6
19 Reporting discipline 24 3 1 5 10 5
problems to prin-
cipal, counselors, 12.1 12.5}F 4.2 | 20.8 J41.7 } 20.8
teachers, parents, or
others
20. Other (please 31 24 3 2 1 1
specify) .
15.0 77.4 9.7 6.5 3.2 3.2
23
A-120




ACTIVITY CHECK LIST

FOR

TEACHERS

Community Mode 1

Directions:

This is a 1list of 12 tasks we imagine a paraprofessional working in the
comunity might do:

1, In the first column, please check those 5 activities where you
think community paraprofessionals would be most valuable, Con-
sider each a¢ activ1ty, whether or not the paraprofes=ional(5
you work with is doing ft now.

2. Ir the second column, rate the activiti_s you have checked, using
a S point scale. consider "1" to be your "HIGHEST'" rating of value
and "5" to be your "LOWESI' rating of value.

l' Number of Teachers Responding 68
Check the
5 Most Rate the 5 Most
Activities Valuable Valuable
Activities Activities
Total 1 2 3 4 5
1. Getting to know what families 38 13 8 12 2 4
in your school are in need
of welfare or other financial 55.9 33.3] 20.5} 30.9 5.1 10.3
assistance

L

2, Making an appointment for a 26 3 8 5 9 1
student or a parent with an
employment agency, job cen- 38,2 11.5130.8119.2}3.6 | 3.8
ter or training program
3. Hearing complaints from pa- 47 15 15 s 6 6
rents about problems they
have with the school 69.1 31.9 |31.9 } 10.6]12.8 | 12.8
4., Taking school children or 35 4 15 7 8 1
members ¢f their families
to the heslth clinic for 51.5 11.4; 42.9120.0{ 22.9f 2.9

regular check-ups

ERIC
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Activities Check the RATE the 5 Most

S Most Valuable
valuable Activities
Activities
u _ Total 11 2 sl s |
5. Arranging a meeting with a 17 1 2 4 6 4
social worker and a family
having trouble with their 25,0 5.9 ] 11.8]23.59 35.3} 23,5
welfare payrents
6. Listening to parents talk 9 1 - 2 1 5
ebout problems they have
with their landlord, ¥uild- 13.2 1.1 - {22.2{11.1%}55.6

ing superintendent, or in
finding a new place to live

o 41 8 S 9 11 8

7. Arranging meeting between
parents and school staff to 60

discuss schnol issues, such -3 19.5 112.2} 22.0] 26.8 19.5
as: election of a local
school board, rezoning or a
new playground
40 9 R 1] s 6 |

8. Learning about unsafe health
conditions in homes, such as: 58,8 22.5 |20.0) 27.5015.0 ) 15.0
poor heating, faulty plumb-
ing or lack of pest control

—— — —

9. Arranging for a housing of- 4 - - 2 1 1
ficial to meet with a family
and their landlord in order

to settle a rent or other 3.9 - - 50.0( 25.91 25.0
housing dispute

10. Planning a picnic at a beach, 14 - - 2 S 7
state park or elsewhere for a
group from the nefghborhood 20.6 - - 14.3] 35.7] 59.0
or school

11. Making reireshments or decora- 1% - 1 1 3 9
tions for a school play, a
weeting, ¢t special program 20.6 - 7.1 |7.1 21.4] 64.3

——— —_— ]

O

ERIC a122

241



Activities Check the PATE the 5 Most
5 Most Valuable
Valuable Activities
Activities
_ Tota: 1 Z 51 & 5
12. Talking with students or 16 - 3 3 5 5
families about problems
tiey have with the po- 23.0 - 18.8 13.8 ] 31.3 | 31.3
lire or legal authorities
13, Other (plezse specify) 13 11 - 1 - 1
19.1 84,6 - 7.7 - 7.7
)
Y 242
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_ACTIVITY CHECY¥ LIST

for

PRINCIPALS

This is a list of 19 tasks we Imagine a paraprofessional working in a
school might do:

1. fn the first column, please check those 5 activities where you
th*nk school paraprcfessionals would be wost valuable. Con~
sider each articity, whether or nct the paraprofessional (s)
you work with is deing it now.

2. In the second column, rate the activities yocu have checked,
using a 5 point scale. Consider "1" to be your "HIGHEST"
vating of value and "5" to be your"LOWEST" rating of value,

Number of Principals Responding 44

Chect the Rate the 5 Most
Activities 5 Most Valuzh e
Valuable Activities
Activitie
N . o Yol [T T 2 R 5
1. Playing a rnwusical in- 3 1 - 1 1
strument or singing
with the pupils 6.7 33.3( - 33.3133.3 { -
_— e ]
2. Keeping records of ) 3 1 1 ) b
student performance
and progress in read- 50.4 18.8 6.5 6.3 ) 31.3137 5

ing, math or other
skills tor example:
a file of all his
tests or a record of
books he has read

244
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Activities Check the Rate the 5 Most
5 Most Valuable
Valuable Activities
Activities
Total T 2 1 3717 3
|
3. Talking quietly to a 34 8 7 9 8 2
child who is upset or :
disturbing the class 77.3 23.5| 20.5[2.64 | 23,5| 17.0
B s
!
4. Admiristering tests 5 - 7 - 2 2
developed by the
teacher, such as: 13.6 - 33.3] - 33.3) 33.3
spelling tescs, read-
ing dictation, math
quirzes
|
| i }
5. Helping children 2 - -} - - 2
dress and undress f l ! l
4.5 - 1. - --__'100,0
[ ) : ;
'
6. Pronouncing and 11 1 2 3 13 L2
spelling new words: [
explaining cheir 25.0 9.1 i8.2] 272.3: 27,3, 18.2
meaning to children '
- —_— —¥ ;‘.——————‘-v'—' _—
7  Stoppiug arguments 16 1 2 - 1 E 6
and fights among 1
students 22.7 13,07 20.0¢ - 10,0 . 60.0
8. FKeeping atterdance 1 - - - - Lol
records in the i
classroon for evevy 2,2 - - - - F130.0
cay !
9. Getting the toom - 7 - 2 1 34
ready for the next
day's cless by 15.9 - 28,51 14.2¢ 42.81 14,2
arranging tables and
chairs purting out |
materinls, cleaning
boa~ds. 1
I
) J
[ﬁ 4 I |
— - | i
A-125
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Activities Check the Rate the 5 Most
5 Most Valuable
Valuable Activities
Activities
. Taral 1 T 2 [ 3 4705
10. Organizing recess time in- 3 - - . 1 2
to directed games and
actlivities 6.8 - . . 33.3] 66.6
T R S
11. Preparing visual aids for 28 5 f 4 8 6 5
the teacher, such as: word
cards, alphabet posters, 63.4 17.9V 14,2 | 28.5b21.4 ) 17.8
word and plcture games,
time tables, flash cards,
science charts !
12. Accompanying students on g - 1 1 3 4
field trips
20.5 - (11t 1. 33304404
13. Reportitg pupils' learn- 20 3 11 3 2 1
ing problems to a
teacher 45.5 15.0 |'55.0 1 15.0 J10.0 } 5.0
. 1°. Explaining school rules 1 - 1 - - -
to pupils
L_ 2.3 .- 100.0] - - 1-
K]
15. Going over a paper with 26 7 2 9 5 3
a child, correcting
and pointing out his 59.1 26,9 7.7 34.6 1 19,2} 11.5
errors
N
16. Correcting and grading 2 - - 1 - 1
short-answer tests such
as ti1ll-ins or multiple 4,5 - - 50.0 - 50.0
cholce
17. Taking charge of pupils 7 2 2 1 2 -
on a bus, in a cafeteria,
on the playground or in 15.9 28.5| 28.5 5.2 §28.5 | -
assembly 1‘ L
Q
A-126
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Activities Check the Rate the 5 Most
5 Most Valuable
Valuable Activities
Activities
~f3£;} . I 2 kil
18, Going over with the 12 6 4 1 Z
teacher class plans ;
for the next few 29.5 50.0 1 33.3 8.3 16.6
weeks
b - — —-———
19. Reporcing discipline 2 - - 2
problems to prin-
cipal, ccunselors, 4,5 - 130,0 -
teachers, parants, cr
others
20, Other (please 9 5 1 1 2
specify)
20.5 S5.5 11.1]111.1 22.2
o YA oy
EMC 1;4 8]
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ACTIVITY CHECK LIST

for

PRINCIPALS

Community Model

Directfons:

This is a list of 12 tasks we fmagiue a

community might do:

1. In the first column, please check those 5 activities where vou

paraprofessional worxing in the

think community paraprofessionzls would be most valuable. Con-

sider each activity, whether or not the paraprofessional(s)
you work with is doing it now.

2. 1In the second column, rate the activitles you have checked, using
a 5 point scale. Consider "1" to be your "HLGHEST" rating of value

and 5" to be your "LOWEST'" rating of value.
Number_g;_f;ﬁncipa}; Responding 20

N
Number of Principals Responding 20 4]
PO ——
Check the Rate the 5 Most
Accivities 5 Most Valuable
Valuable Activities
Activities
Total l“r 2 3 4 3
1. Getting to know what families 10 2 3 1 3 1
in y ir school are in need
of welfare or other financial 50.0 20.} 30.0]10.0130.0 ] 10,0
assistance
F—— —1 I
. Making an appointment for a ? 1 i 4 3 - 1
gtulent or a parent with an , )
¢ ployment agency, job cen- 45.0 11.1) 44.4 0 33.5 - 11.1
ter or training program
3. Moaring complaints from pa- 14 0 4 2 - 2 -
reuts 1bout problems they l ) ,
have with the school 70.0 71-“(1"2 - 14.2 -
. Taking sclool children or 11 2 3 2 2 2
Lt Bers ¢f their families
to t'e Yealth clinic for 35.0 18,2 21.4118,21 18,2} 1%.2
17uar ¢ heck-ups |
S - em——_—— —- _L i _— 5
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Activities

Check the ,
J Most }
Valuable i
Activities |

RATE the 5 Most
Valuable
Activities

Total

2

Arranging a meeting with a
social worker and a family
uaving trouble with their
welfare payments

2.0

1

s 43

1

16.6

Listening t»> parents talk
about problems they have
with their landlord, puild-
ing superintendent, or in
finding a new place to live

40.0

Arranging meeting between
parents and school staff to
discuss schocl issucs, such
as: electicn of a local
school board, rezoning or a
new playground

60.0

-~

33.

33.3

20.0

40.0

25,0

Learning about unsafe health
conditions in homes, such as:
poor heating, faulty plumb-
ing or lack of pest control

30.0

10,0

29.0

40.0

Arranging for a hcusing of-
ficial to meet with a family
and their landlord in order
to settle a rent or other
housing dispute

20.0

50.0

50.0

10.

Planning a picnic at a beach,
state park or elsewhere for a
group from the neighborhood
or school

25.0

80.0

11.

Making refreshments or decora-
tions for a school play, a
meeting, or special program

20.0

100,(

ERIC
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i - Activities Check the RATE thke 5 liost

\ 5 Most Valuable

¢ Valuable Activities

Activities
Total 1 2 1 3 4
12. Talking with students or A - . 2 1
I families about problems
they have with the po- 20.0 - - 50,0 | 25.0 |25.0

lice or legal authorities

13. Other (please specify)

2]

-

—
]

13,0 50.0 50.0 - -

5 243
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TASK THREE

Team Sumnary Form for Interviewers

In what area do you feel was the single major impact of the paraprafessionals upon each of
the five target populations individually, and upon the school program as a whole. (PLACE
ONE CHECK MARK IN EACH COLUMN.)

Parapro-
AREAS OF IMPACT fessionais§ Teacher Pupil Principal Parent School
N % N % N % N 4 N 2 N %
Role Performed 17 38.6) 35 66.Q - - 11 29.71 r 5648 20.5
Schocl_Achievement 2 .58 5 9.ﬂr;23 4349 6 1€.2f 4 22,21 7 15.9
Job Knowledge and Skills 6 13.6 - - 1 1.9y 2 5.4 - . - -
Attitude toward:
Self _ 8 18.2 1 1.9 8 15.1 1 2.7 2 1.1 1 2.3
Job - - 4 8.5 1 1.9 ] 2.7 - - - -
Job Future 4 9.1 - -1 - - 2 5.40 1 5.6 - -
Zducational Future 3 6.8 - - - - 1 2.7) - - - -
School 4 %13y - - 4 8.5 1 2.7 4 22,211 2.3
Compunity - - 6 11.3] 3 5.7 7 18.9}F ? 'Mi 15 341
Social Behavior:
In School b - 1 1.31 10 18.9f 2 5.4 - - 4 9.1
Outside of School - - ~ -1~ -~y - - 1 5.6 - -
Homework:
Education of Own Children ~ - ~ - 2 3.8 1 2.7 L 5.6 - -
Other Area (please specify)) -~ - 1 1.4 1 1.9 2 5.4 2 1.1 7 15.9
R — - — J
Total 44 100.0 § 53 100.0) 53 100.0§ 37 100.0318 100.0 444 100.0
Paraprofessional Effectiveness Ratings
EFFECTIVE Nunbers INEFFECTIVE NUMBERS
Principal’s nomination_ Principal’s nomination__
Tean's nomination_ Tean's nomination B
o 2ol
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Table 1

NUMEER OF PEOPLE

LIVING 1IN HOUSEHOLD

TOTAL

TOTAL le71
*

NO ANSWER 39
*

TOTAL ANSWERS 1632
100.0

1 35
2.1

2 144
8.8

3 267
16.4

4 452
27.9

5 363
22.2

6 191
1.7

7 79
4.8

8 51
IS

S 39
2.4

10 or rere 10
N

APPENDIX N
(Consists of Tables 1-11)

TOTAL
N ANSWLER

TOTAL ANSWER

Table 2

PREVIOUS JOB

Professional, 1 chnical
anag Kindrced Workers

Farrers and Foon Managers

Managrrs, Officials and

Proprictors

(Exe. Farm)

Crerical and ¥Findeed Workors

Sales Workers

Craftsmen, Foren
Kindred Workers

q and

Operatives and Kindred Workers

Private Houschald Workers

Scrvice Workers

{Fac. Private Houschold)

Ladorers (Exc.

201

A-132

Farm and Mine)

TOTAL
1671
592

*
1079
*

116
10.8

457
42.3
Y
16.4

179
16.6



Table 3

CAREER DIRECT:ON NUIMBLE OF ATFILIALLCNS
TOTAL TOTAL
TUTAL 1671 TOTAL 1671
*
NO ANSWER 952 N0 ANSWER 657
*> .
TOTAL ANSWER 1% 1074l ANSWER
100.0
Upward 1 1 404
.1 35,6
Sstable 717 ) 254
99.8 24y
Dowaward 1 3 154
.1 17.7
4 75
74
h] 48
4.4
il 32
3.1
7 1.
P
3 5
1 ?
L2
11 .1« re 2
1.
(S
L) | &)

EMC A-133




Table 5 Table $

TYPES OF AFFILIATIONS PARAPROFESSIONAL DISTRIBUTION AMONG DISIRICTS

TOTAL
TOTAL 1671 TOTAL TOTAL
* 1671
NO ANSWER 530 NC ANSWER - -
*
TOTAL ANSWERS 1041 Districr 1 86
100.0 2z 51
3 48
4 95
School 793 E] 73
76.2 Ti6
Church 10 18
20.2 126
10 35
Neighberhcod 384 11 7
36.9 12 -
13 138
Rec -eatfon 229 14 S
22.0 15 116
16 80
Fraternal Clubs 6% 17 o 33
6.6 .8 !
19 o i
Job Preparation 12 20° 7
1.2 21 5
22 4
Trade 17 23 5b
1.6 24 4
23 8
Folitical Party 51 26 -
4.9 27 N3
28 37
tational Concern 146 29 1
14.0 30 11
31 13
I TR

33 ]

O
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Table 7

HOURLY RATE ACCORDING IO JOB HOURS PER WEEK

MORE

10 OR THAN
TOTAL LESS 1i-15 16-20 21-25 26-30 31-35 36-40 40 W
TOTAL 1671 183 29 219 622 265 69 45 18 221
* * * * * * * * * *
NO ANSWER - - - - - - - - - -
TOTAL ANS 1671 183 29 219 622 265 69 45 18 221
100.0 100.0 100.0 100.0 100.0 100.¢ 100.0 100.0 100.0 100.0
§1.50 157 93 5 k| 1 - - - - S4
9.4 50.8 17.2 1.4 12 .4 - - - 24.4
$1.75 238 25 7 43 78 27 11 10 2 35
14.2 13.7 24.1 15.6 12.5 10.2 :5.8 22.2 11.1 15.8
$2.00 12 7 - 2 2 - - - - 1
.7 3.8 - .9 .3 - - - - .5
$2.25 1008 4 1% 142 449 178 k)] 23 10 105
60.2 26 8 48.4 64.9 72.2 67.1 5.2 5i.1 55.6 47.4
§2.50 180 8 3 25 59 44 9 8 2 22
10.6 4.4 10.3 11.4 9.5 16.6 13.0 17.8 11.1 10.0
§3.25 8 - - - 5 2 - - - 1
.5 - - - .8 .8 - - - .5
$3.50 68 1 - 4 28 13 1 4 4 3
4.1 .5 - 1.8 4.5 4.9 15.9 8.9 22.2 1.4

O
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TOTAL

D ANSWER

TOTAL ANSWER

Auxiliary Trainer

Educational Assistant

Educaticnal Associate

Fami{ly issistant

Fazily Worker

Fareat Frogram Assistant

Student Alde

ACCORDING Tu FRESENT AX

—---1959 - 1970----

Received

Tralaing
Total Yes No
733 557 168
100.0  76.0 22.9
6 2 4
100.¢  33.3  66.7
727 555 164
100.0  76.3 22.6
10 E 1
g 82,0 1.0
REN i2Q 7E
100,80 814 183
18 12 ¢
166, Fe.g el
112 73 3
108, 0 3.8 EA?
18 10 3
g2 &8 4404
a1 o 12
00,0 64,56 203
43 24 17
104,00 88,8 a5
L1
Zn.€

Table 8

PARAPRCFESSIM

~==-1968 - 196%----
Recelved
Trainire

Total Yes No
330 239 67
100.6 72.4  20.3
2 1 1
100.0 53.0 50.0
128 238 66
102.0 72.6 2C.
13 11 -
72,2 7.3 -

3 K -
105.7 1300 -
84 EF 14
00,7 62,0 28,8
? 2 ‘
120 42,8 §n
b g 1
100 £1E X5
g 2
w0 B3
3 :
080 TLe

AL TITLE
FREVIOUS TFAINISNG

-=--1947 - 1968---~
Recelved
Trainine

Total Yes N

4] 94 28

1W0.0  €6.7 13.9
1 1 -
700.0 100.0 -
140 93 28
100.0 €6.4 20.0
&g b -
PR B O -
3 il
0 5.3
o 17 §
preRLPCR A 3 E
- 2 .
PRI TN Tey
H M ]
PRI TELD
2 - °

o3 i

6%

A-136

—-o1986 « 19§7-nmn

Fecei{ved

Traiqiong

Tota. Yes Mo
45 29 9
100.0 64.4 20.0
2 2 -
100.0 i0C.0 -
43 27 9
100.0 62.8 20.9
3 b -

0 £EL7 -
12 & q
EACAN GRS R
10 8 £
wro @0 oo
& § 1
im0 a3 7
& - 1
P - fOR
'

o z 1l
Lot Lot

----1365 - 1366--—-

Received
Trainirg

Toral Yes Yo
25 H 6
120.0 44.0 4.0
1 1 -
120.0 130.0 -
24 10 6
108.0  41.7  25.0
b 7 -
10,0 & -
7 I 2
me.d 14020 8.6
2 -

02,00 1628 -
2 b !
A SR N
2 - ?
0.0 -0
P ’ .’r.é 53:‘



Iable ¢

PARAFROFERS IO
ATCOEDMNG To

CITLE

=)
=<
'
<
=

1€
103.C 00,0

FIANNING (NRD)

; . ' i . - . .
Holpiog Students Kl N g - . - N - : E
HMectings oo Fropr o N o - ; - . - [

r Buses, R - : ; - - : - : -
Froilities (Live B - - - - I -

Trip nr Vieiz N N : : ! - -
dreanizing Focwss Tioe Tate Direcoed i : - : : - - . -
Cames Amd fotivities P L M - -
P - - I - .
i . ci p . ' ; -
in Your Schieal, i - I . R - o T -
tving & Foor, A :
Freparire Matertls
T . PN . - . M - . -
corree ] re vthar ooNtorf
. . t - . . - ‘
L : . ! N i .
CLiting Ity Croeroar PR i . A B - B : N
Tnlie e ! . . ! L . L - N v h
s o Pap
Corpesation
Crite The Focs soode g fo H : N B J - - : '
S tiaas N : . . - . - . .
ot g Tt .
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PREPARING/CONULUDING (NET) (conti aued)

Making Costiumes, Propertles, Progrars,
Ztc., For A Student Play Or Other
Preduction

Handing Out Ard (ollecting Materfals In
Class (4rt Marerials, Rooks, S$aacks,
Etc.)

Delivering And Cellecting Supplies And
Equiprent fuch As Audlo-Visual
Equipment (Movie Projecters, Tape
Becordess, Record Players) Ard
Classroom Supplies (Faints, Paper,

B, s)

Helping Teather Make Arrangemeats For
A Trip, Such As Phoning A Bus Company,
Collecting Fermissiors Slips, Etc.

freparing Bulletin Bowrd Displays, Such
As: Fosting Pupils' Wark, Mounting
Pictures, Ete.

Locating Reference Or Teaching
Mirerials Such As Bocks, Maps, Charts,
Ere.

Plaving A Fecord, Tape Recorder, Film
Strip Or Movie rrojectar Ta fupils For
A lessmn

freparing Questions For Stofenzg? Tests

¥Eae Care f Geooks, Fer fwa nife
atriny Pindinre, Frosis~ “one(]
Matrs, Tapina Tern Fages, Fre.

Aseisting With Ciacsreor Fexnor{~¢qts,
Jeronstrationa, Fre,

Taking (harge Of The Class For S agt
Feriods ©f Tire When The Teacher Is
Called Away, Such As: Contdinuing A

lesson, Feading A Story, Fre.

Shewine Fuplle Kow Te Develup And

reve Skille fn Such fress As Sports
Ard Frerciees, Sewing, Pancine, Trawing
Fic.

Velping Yourg ¢hildren Learr Few To T'se
Cravins, Scisecrs, Faste aAnd Paint

Pron-unedng fad Spelling New Wotds;
Fyplainirg Thejr Veaning To 1hildren

Srorwineg Fupils How "o Vse A Teaching
Mathine, Cufsinatre Feds, Pead Roards
“r Scierce And Lancuage laveratory
Fritp-ant

Table 9 (con

ued)

PARAPROFESSIONAL JOB ACTIVITIES
ACCORDING 7O PRESEN. PARAFROFESSIONAL TITLE
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= 9 (continzed)

PARAPROFL3SIONAL JOB ACTIVITIES
ACCORDING TO PRESENT PARAPROIFESSIONAL TITLE

2, 2
o Ze P [ =
& < = S B Z Z
ol £L ES > e e - Z e
Pl -
e = < <0 R e} = 28 z
= gt Pip <& fole Hg [CR R S
£ ® = Z Z & R b Sv. T &
© oo 2 v [=l7] < U <0 < o O = =
e . . . = <K & < o< RS mE odaa ow =
PRESENTING INFORMATION (%ET) (tontinned)
Explaining Sc*col Rules To Pupils F88 1 g 2y & P i g
q1.48 ¢.0 44. ¢ o) 9.9 §5.0 [ 4 o
177 3 112 ¢ 18 3 -
L AN LE S T4, ey - .
g
Laother Language
Ecading Alo.J To S:ivdents i 128 11 5 N - R
16,0 5.3 €i.1 22,8 A - R £o0E
[ ira ¥ew Fararivfessicnals To 17 <2 2 a1 - : - ¢ g z
Trodn deh, Such &s: Describing Job 16.7 R R - - L& R S - S
Tities Oc Introducing Them 1o The
Frople They Will Wark With
ASHIONING (NED) i 137 K . ! : - ¢
Jd.0 £3.2 18,7 £.3 S .2 -
dssigning Studenrs io Reats Or Wark 77 - 5 b £ - - - in E
‘freas Such As (lassroom Desks, Asserdly 2.8 - &Ly S s 1 - ~ - LA PR
“rats Or Lab Tables
ixsigning Classreon Jobs Op NN A K N - X £
feaporsibilities To Stulents, Such As A ; LLE .2 - SF ot £ILE
Frazire Tre Blackboard Cr Cleosing The
Witdows, Ete.
Gl FEUCITATION (NFT) "~ 27 i e 11 i ol El
L 3 e s : S0 i T
Plaving A Musical Tnsiruzent 0r Singirg 4 - & H - - - : g
“ith The Foails [P - Qe - ~ - 5.0 Nt Ay
Pistening (o ("ildren Tell A Stery They sl ~ il his o z 7 B
Tado Upy vr Abour Whar Thev Tid Cover Ll AP [N EE A 7. onLe KA i
The Weckend
Traming Gimcs With fupils, i ” 7 - "
: sring, resing Or Fiaper PR NEA I - 7 - 3
Assisting Pupils With learning Drills N e : b - b ‘
fward Feonpniticn, Trenouncilation, . o v PR R - L [ ’
Srelling, ath)
Werkire Wi{th Children Oq Llearrning 2 & 2 - 3
Jrills They Can v At Hore: Suzh As S h e - FA T
Playirg With flashcards, Reading Signs
Ore The Stroee o Coeanting The Ste;s In
Stafre
Golrg vwer A Faper With A thild, ik & Loy - - - &
Corsectirg 25d Fednting Cut His Prrors LR P DR i I ~ ST - R
Disteming To (Nliren Pead Or Give g 3 [ B & £ - - : -
3 riv, Forodsarple Fro- A Teading Ly S N T . P - - N i
.U A Booy Berent, Fre,
Fisteming To Furils Relearse For A 3 s H N " - N - - ;
trot Froduntion, Heardire Thedir P AN N N - - - . v -
fdnes, 1 snd
intrics, Tte.
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Zable 9 (continued)

PARAPROFESSIONAL JOR ACTIVITIES
ACQUORDING TO PRESENT PARAPROFESSIONAL TITLE

el P Z I B
o 7z =~ £}
“x oZ 2K g 5= P
Mool e [ B = p § Hoo o
= oz < =0 A G S oz 2 x
= o g S5 ¢ = ¥ O N i [
[ xé = oo =) v X AR = a =
< = [R5 & ¢ < o «wdy S (AR
. . I <6 oz @ < < “k ope<d A< s
CWDUCTING RECITATION {NET) (contirued)
Auting (ut Stories With Ch{ldren 184 I 1038 q 11 o - ~ K
20,7 10,0 L& 208 151 - R
AND EVALUATING (NET) 480 F03 s 12 [ - [ B
£1.8 pa 7eL [ FEa 233 .1 - [ &
forrecting And firading Essay Tests or 188 N 138 B J N - - 4 ,
The=es 24.3 A RE 27.: 3.f K - - 8.5 e
Zdministering Tests Developed By The N H Er v o - - - s N i
Teacher, Su:h Ag: Spelling Tests, a2z F33 &g - - - 8T LELT
Feading T ictation, Math Quizzes
Correcting Homewnrk, Workbcoks, Papers, k4 L&E o ks z - ix &
Lie. &nLl e 7 & ran K - &203 [
Correcting A1d ©-ading Short-Answer a0 ' onr £ & 1 - iR B
Tests Suzh Az F Tns Or Multiple 4.4 I srg fag -4 R - FAs L
Choize
Participating With The Teacher In h 1 N ) - N :
Progran Evalnation, Such As: Filling 27,3 FR 117 - - oI S
Vot A Report Foarr, Checking Students'
Propress
HEPORTING (NET) K g 2 £ . e E
ENN §l. ¢ ER r3F [ FEL S0 R
Tistridutine Reurine “oatlces, Such As: 7 iy 47 < M- i B ' 3
S ince-ents 0f P71, Meciings, Staff . N s PR S G .
feetings, Schedule Chanees, O Otler
Notices
s And “essages To H o0 - : s : -
) AN ST < B ti. v e . >
N <R Pupile! Learning frohlems To J NES B -
S Toanher Lo R Y L - J b :
Circulatine Inforration Te B £ M N T - - B :
Pararrefrssionale In Mtrer Scheals A A P SRS - R I A
Disrrfcts Atout Your Froeran
aprefessionale’ Fravlone e ¥ : - i : - K 7
straticn 4.7 - K sl - L Ii. o
Prpetting Piscipllae Problers To 7 M : s N i - : - R
Jrincipal, o sclors, Teachets, bl 7 ¥ AL pR4 ST - I L
Farrnts, €r Pilers
Vi ? »‘l7 - S &
77_ N T * a5, o N Fa [ S . .
Ferfoprrma-ce ST < & ;T b N ~ N <. °
i, T ke o e : I T ~ PR f M
Te ©f ALT Vie
cord Of Fookbs Fe #33 Pesd
ing Inmvertery OF Livrary Ny - T < ¢ £ 7 H g
Sfaom Brelc, fenpral Schoaes - S <. A " L0 .l R L

Surrlic Midiavisyal Fguipoe In Tre
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PARAPROFESSIONAL JO3 ACTIVITIES
ACCORDING TO PRFSENT PARAPROFESSIONAL TITLE

> Z e P = &
o C z S & = z )
<@ S S = £ ~
g = [~ Eel = é Ll o el o -4
a - < v 6 1S PoN W vy 8 75y p=oy 12
- SN OoX 5 fee g2 2] a1 [ER] 3
£ 53 E% 3% ig Z2% 88 28 2B %
= Te o< (A3 po PR n o< o g < z 2
KEE?ING RILORDS {NET) {continued)
Cataloguing And Filing Bocks In Tre 8 - 47 - 2 ~ 1 3 i€ 3
Library; Filiew Cards In The Catg 10,2 - ing - 3.6 18,7 ~  &0.0 a.d& Ig,5 L
Catalogue
Fevping & Record OF Srudents’ Illnesses 147 - 77 Z F2 5 & - 2 12 2
2nd Handicaps Or Medical Ansences From 1a.7 - JENERE § P G- N A - [ - 4.z BV L S
School
Chocking Out Pocks For Students In The 135 & £ 2 13 1 & qU K
Litkrary Jr Sctoolroem 4.4 k7.8 §.4 16 .8 0.4 28.% 378
Fevping Attendznce Records In The &9 ¢ 12 ) 1 - 18 IR M
Classroom For Every Day RICH: feLe P 1101 &2 - 28,3 Lx lED
Preparing The Paraprofessicnal Fayroll i & - 1% - 3
Yor Your Scheol: Collecting Time Sheets, 8.8 S04 - Sa1 - [ na -
tanding Out Pavchecks, .od Checking
Tire Cards
Filing Ard Sorting (Fecords, Pepers, o g i1 2 &k € 1z I & 18 g
Hall, Ete.) SN2 40 AR FR. T IILE XD 412 She 14,7 17,80 ARLs
Assisting In Collecting Or Recording e - ax ? a - I ~ N 23 &
Mopney For Scheol Bark, Lunch Or Trips 18,4 - I &8 . J - £8 . 4 a7 A
fecruiting And Reglstering Fuplls: 3z - an 1 8 ~ I !
Taking Their Names, Telling The~ Who DR - .1 &€ P - 6.3 0E
fhoir Teache:s Are
g (harge Of The Atterdance Pecards B - s - 1 - M - ? £ I
e Entire School, Such As: A File 2,1 - sor - I5.¢ - 7L - 4.F N
oL Nates, Attcndance Shexis Fer
SLPERVEST.S (WF2) : is i H B ° -
. { : PR ARV SN L 4. 7 -
Taning A Lhild To Yee he Sclao? N 52 < - I : B
T ILr - 0 < nE
vajtoring fupil Activities Durirg B e i £ 7 £ R £
vlass Time, Stuody Malls, Btce. s : Ll NN PR Fu PR a8 DN
iterding 1IN0 Doers Ard Silleavs ! H £ L £ & o : o0 <
e Sohocl LUOF : K M LELT 4.4 PR 7 &
Accoerpanying Students on Field Trips K I o3 B ! O £
. R inz el FE IR SE 7 sI0T .3 [N -
Taking tharge OF Tupils On A Bus, In A : il - o R H N K <
Uafeteria, O Tne Flesgreund or Ta MR i iT.2d P TEL
L
Accy irg Studenls To The Titrary, kb ? 173 2 r i §7 B
fune ey Gr A=cther Tlase 3 e £ ST B §5.7 =nd
I RETINIV. aNe D) N b ot D4 H 1! v 7
h ; s R R N - reLT £k
Sending Sulorte To Taw dritcipal'e - 3 ; R 5 & - I 27 §
FElee, e Tiiscinli-ary Staff - P fa0 T ol M - ERe g LS

Q
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TABLE ¢ (cantinged)

PARAPRIFESSIONAL JOB ASTIVITIES
ACCURDING TO PRESENT PARAPPOFESSIONAL TITLE

> 3; 3 3 £ 3
3 P = B+
% Sz 2= E 3 2 =1
-l (B ot - R SR o L) 2
3 a4 < < o o = E e =3 3 = P
S < = R oo i BG S = w o x
[ s Sy = ¥ W ¥E €S w Z = Za o
o = a v = <o SE <&, o A c Z
&= i A< w = no< R e P =] [ -
DISITFLINING (NET} {continued)
Keeping A Pupil Or Group Of Pupils 3 ! Ha N q h - .
After Scheal 4.9 130 4.1 &0 .8 - 2= - s -
Stopping Argumznts And Fignts drong 4
Students S ST S
PHYSICAL CARING {NEQY 13 R "
LRI
Helping Children Uruss 4nd Undress . i &
E i7f S8
Giving First Afd To Childrer In < 3
/ccordance With School Beard Palicies, B Sl o
such As: Cleaning & Cu: Op fcrape,
Putting Un A Baad-Aid
elping Children Wash Up After Flaying 124 i i ; 7 I 7 o £
Gr Wotking: Taking Children To The Wash f LT REY 182 Sl N £
Rooa
COMFORTING (NET) &0 2z 38 - e 3
R £2.3 S - rE, : .
Talking Quietly Ton 4 (hild Who Is Lpset £02 K 2ia s ) »” ~ i = 7
Or Disturting The (lass 710 fa7 i fELE FILE - Tl
CILLECTING INFURMATION (NETY L7 & . it ! i s :
L& s LR e A0 F [P
Finding Dut If The Zchool Office Can ER H 3 - 3 N ? - N -
Yelp Families Who Eave To Relocate Jr 1.E : Od 1i.: 4 1] oo - -
are Having Treuble With Their Housing
liarning The Frocedures For W indling H M - - ~ : -
Fousing Ceaplalints: Wha To Lali, What e [N 3 - 7 - ~ N : -
Torms Te Fill im, Frtc, Firdimg Out what
re Heaslbag Authoriey Can Do To
Polecate Tenants
Gatting To Iinew Wist Fa-ilies In Your P M & 4 - ? -
toheel Are In Need of Welfare Or Other Jéow o roLC EIE B iR - Ll . -
Finactal fssistance
Learatag About Spectal Fregrams The N e ; e I - B ;
Schocl Kas To Offer, Such As: Tutoriag, £ S108 S T £ - inT S, H
Frzedial Feadinr, Black Or Puerro Rican
Cultyral classes, Fte,
Fearingy Cowplalnts From Parents About v & & 2 z - - 3 b
Froble ‘Rey Fave With The Sctool i & Iz : 5. - ER LN
Firding Ot What Prograss The School - ii - - N - ’ b i
H3s For Suspended Stoiler:s - SLF - - : - A N
learning Ahcut The Activitics i e 14l N £ J . 7 N ~ £ e H
Publie 1ivr tr Aleral Strect P N PR ] A - P BN o
Acadeny To Ye 5 Stufinte with Their
Simeal Wark
Aving The Sovwesl Surse To Fecomrend A o - e H ; < - - z
Pocter 1 Special tlinle Ta Yeor A 0 - b 2 - - s

Fa=3)y's Fealth frobler
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TABLE 9 (continuea)
ZAnLE D (contincea)

PARAPROFESSIONAL JOB ACTIVITIES
ACCORDING T¢ PRESENT PARAPROFESSIONAL TITLE

o] gl— iu e
z [
2« 2% E= Z 52 t w
£ sf %5 @b ozg v3f oz £ &
= cE 5e S E == Sx B8S B Sw Uw
e 5 ZE B 5 v 5 gow E£& 5% <a
[ = S av 2w <2< Ea B [y [ape;
[ < B o< =< [SN=4 =X oA [ vl o<
COLLECTING TNFORMATION (NET) (::rrwtinued)
Collecting Background Information From az 5 g 2 ¢ ? 3 - - kS i
Gowernment Agencies Or Business Cffices .8 200 1.¢ 6 18,8 S8 1a¢ - - Lo ins
Adout Taxes, Welfare Fayments, lcans,
Educational Schalarships, Etc.
Listening 7o Studeats Tell Atout Their 116 o £8 N 14 1 & 1 ¢ 17 3
Work Experiences Azd Search For Jobs LN v S L 12,6 S 161 sop FLR 8.8 7.0
Listening To Fatreats Taik About i3 M =a @ £d £ e b 3 g 3
Yroblens They Have With Their Lazdlord, &8 B U &L i {84 fa.60 £.8 - L&
Bullding Surerinterdent, ar In Finding
A New Place o Live
FinZirg Out From Students 1€ They Need 42 i 1 - El - b - 2 £ M
Money To Stay In School, dr For Other b4 PR 5.1 - £, 0 i €.& - 4.2 SLE R
Essential Exponses
Firdirg Out How The School Helps 7z Z a H i 2 a - b ¢ <
Students Get Worxing Papers, Jobs, And a7 G oo &8 4.2 N &34 - Ir.e 2,z N
Social Secucity Nurbers
Learning ¥hat Services Job Centers &7 o0 3 o0 4 17 - 3 7
Offer, Such as: Training Or Counseling; a8 S.€ I8T33 prr o FELs - €.a 7.8
Collecting Nazes Of Possible Erployment
Agencies Or Emplovers
stening Io Pareats Talk Ahout Johs They 41 14 y i 7 2
Have Had, Problems They Are Raving On 1¢. geor M $E.8 ShL 2.3 R
Thefr Jebs, Or Jobs They Are Loo%dig
For
Learning about The Schosl’s Health : H { - “
Services, For Fxasple: Becular Decters® FEF lnL ) - Yy P o
Visits, Treatmengs Or Creck-Ups Offercd
By The Nurse's Office
Learafng Ahout Unsafe Health Conditions NER z &2 - 11 7 B
In Yomes, Such As: FPoor Heating, Failty FR far. KA N KA &, 5,0 - e
Plum~ing Or Lack ©F Pest Con rol
Taliing Wits Stulcnts Ahout Frotlers - K < i¢ N H - h ; N
They Have With Follce - i T A o ol - &0 L
Listenine 1o P Talk Abcut cegal : i - J H - s J -
Froblems They Such As Gaining . T [ - ST ira - < M -
Custads CF & (hilg, Nr Cedtirg A
Diverce
Listenlng To Fupils Talk Arout Thelr §it i i o 1- 17 7 b N
(lasses, Things Thoy Are learning, Or el HARN fon SO N EFN L. 7,4 o
Froblers They Rave With Cther Students,
Teachers Ot Thedr School Work
ledrntng From The School what [oans or : i - : - : “ ;
Shiatarslips They Have For Stufeats To LT . c. Foo - it - S N
o o College r To Take Srectal
Ceorees
FFCORD AT s 1y T 4 : o7 Iy ;3 - "
RN N 7 N LA LD T - N ; |
Yerpine Lists f Poople 7 F z - 5 1 - : H H
Ahant Hoalen, feopge, N P FRFE N - 3. ERE

Welfare ¢r teval Fr
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TADLE § (continued

PAPAPROFESSIONAL JOB ACTIVIT1ES
ACCORDING TO PRESENT PARAPTOFESSTICNAL TITLE

2 3
g, &% 3¢ g g
< Pl P~ < 5 < e e
i Su = [ P P § EoQ el I
E 2% S& 88 g2 £8 gEf 2. E. 08,
£ ZE 2§ =% R %% gy EE 2B E:
= E2) = < 0 < = wE A< ;< [z <
RECIRDING INFORMATION (NET) {coatinged)
Keeping Files Of Information Un Health &5 2 24 2 a2 3 ¢ - & 2 z
Clinfcs, Tutoring Trograms, Job L4 fooa o7 11,7 28,8  [f.7 L34 - 104 o
Trairing Centexrs, Welfare Prosrams,
Police Programe Such As FalL, Housirg
Projects Or Other Cormunity dgen:ies
Kceping Records Of Nares, Adiresses And 38 7 £ 13 o - 14 21 3
Telephone Numters Of Familfcs You Work 47.1 0.8 F3.7 28,8 e R - At ER i 25,0
With .
Reeping A File CF Local Degtors, Health 54 2 kg 2 <57 - N 7 N
Clinics, Mudicave And Necd’taid Rules Or a7 5,1 1.7 2807 13 - ; [
Other Fealtt Intormaticn
Keeping 4 FRetord Qf The OfFice Ox 8 ? is - x - £ ¢ 7
Visiting Hours Ard Telephene Numbers Of S01 ine 5 13,4 - - §." A Jras
Pecple In A Court Butlding, Police
Station Or Other Law Offjca
GIV NG INFORM'LION {NET) 47e 7 iz i P g a £F
€47 4.0 el 7708 6.3 10007 LA
Letting The School Know Df Parents Wwo iq2 & & 2 k& 2 4 2E .
Are Interested in Working With Sehool 150 £3. 2 LA - S R N D & 0 4 &0 2 11,7 &
Children Cr In Other School Jobs
Telling Families Who They Caa Call 22 H ¢ s 5 1 7 - ~ 2 -
Abou- ionsing © .mplaints, Or where 12.8 2.0 1 1.1 .1 S.6 0 25% - ~ 78 -
There May Be #partments To Rent
Telling a Student's Cuidance Counselur, gl - - N - -
7t Teacher, Or Other Sclool Staff khen o7 - A - Is. iz F - ~ N
Studeat ts In Trouble With The Police
Giving To lhe Pealth Cifnfc A vlet OF 7 - NS - - N - ~ !
Children Whe Need Vacsinations Or Other - o - - c.8 - ~ <
Shots
Talking Over #ith A Frincipal or o N o z i - ~ -
Tea T The Prevlers Families Are 13 St 7.7 Pt [ - ~ - -
1 “E With Welfate €r In Supperting
Thedir Children
taforetnz Parcncs ©f Thelr Lecal Rigtts bR 7 - 7 £ - H
d Where They Can Find Help When Jhev Vol T R - Lo R - Tl 7 e
Necd Advice Ahcut ade;.lon, A law fuit
Gr Othey legal Prodlen
Speaxing T A Youth worker About The o - i il - i - - .
Negde 0f A Student WMo Has Feceived A : - £F 3 - foE - - o
wWarnirg
Telling Lecal Qrge-fzattors, Lthurches, 33 N &7 - b 17 - ~ & +
Clinics, Govern-=ent Asercizs, Ete, Cf LEEnn - " F - - -
The Needs Parerrs Have For Day Care
Cemtets, Tre-Schenl Frograss N
Workeheps To Ddeouss heol Frohlers
o Too An Feployrent oLenev o r A Jua 73 M h - H I - - - by !
r Aidst Of Farents Or T P A - P s S - - P
Miter Nelpthertosod Feeple Tecking For
Jers
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TABLE 9 (corntinued)

PARAPROFESSIONAL JOB ACTLIVITIES
ACCORDLSG TO DRESENT PARAPROFZSSIONAL TITLE

2 4
5, By En g 3
< S o< < n< b x
Mo 2> £ > > g 5 Ea z ] o
2 1 Z <t <) PERT —e ozl 5 =
< — - U [y — - é [P Do Qo L= A §
B 5F B% 3% Fg I %5y 2t Sr 3y _#
= < R 23 ] £9 B3 med < u < (== z <
CIVING INPORMATION (NET) (continuezd)
Callirg A Health Clinic Or Doctor's 2% 7 5 1 1z 1 q - 1 ; ~
Cffice To Inform Ther Of A Family's 2.8 10,6 1.5 S.60 a7 5. 2.8 - 2.7 2.2 ~
Health Problem
Telling Manpover Training Centers Or g 1 17 - 5 P 2 2 &
Other Training Programs Of Studencs S8 1.0 2.2 5.8 Is.e L PR 4.5 &2 850
Interested In Job Traisning
Telling A Guidance Counselor Abour A & 1 13 I 17 - 2 - 3 ? ?
Student Who Needs A .1sb 4.8 e 2.8 &6 5.2 - (3 - £z e 2.6
Leting The School People Know Wher A 118 - 35 N &2 g & - & & i
Farily Is Changing The’r Addiess Or 15,8 - 8.2 8.7 45,8 J2.3 0 15,4 - 24 2R 2.5
Moving Dut 0F The Biscrice
Suggesting To The School Tuat It Begin 7 P 1 17 h & - 3 4 H
Programs To Bcnefit Students In 12,4 0.0 S8 18,08 ER - £.7 13.¢ £5. 2
Tutering, Trama Or Other Arts Or
Special Trips
Suzgestirg To The School Ways To §€7 3 3r K 24 H 4 - 2 2 N
Provide Fareats With Current i1 .0 7.8 5.¢ 30,4 L€ g8z - 4.2 &7  a&0
Inforration Cn Board Of Educaticn
Policies, Election Of Local School
Boards, Or Other School Matters
Talwing With A Teacher, Counselor Or e 2 g2 ki &6 4 22 - h e 7
Other Member Of The Scheol Staff About 4.8 o, dn 000 A S - ol 21,4 0.0
A Child With A Special Health Preblez,
Such As: Foor Visior 0r Hearlng
Tellirg Lecal Organiiqejons (Church ; 7 : B B 3 - 2 7 7
Greups, Agencies, Etc,) About Students 4. F A i1.; Sy SOF - €. R} jelt
Tou Think Could Use A Scheolarship or
Educaticaal Loaa
Talking With Tre S:hoal Principal, or h i - g g 2 - 3 £ M
Other Staff Members Abeut Legal KA PR F - L8 a0 - [ oLE IET
Problers A Femily las
Telling Studerts Aboat Schoeol Progpra-s Il i s 32 a ~ 7 & i~ 4
They Might Be Intetested In: Sperdal NS Ll N kS Itz FEL2 AN M0 0.4 5 £
Assendlies, And After-Sihool Art {lass,
Musdc Sroup Or Sports Program
Telling Families Arout AvallaNle Health & i8 H s s - I = T
Clinics, Vacofnatien Progra Yedinal 7.1 Fr Aorornr .7 - [
Tests Dr Otber Health Servicos They Carn
Use
Letting Students Know Ahnut Training 7 7 - i’ - K - R 1 -
frograms, Special Vecational High AR - i L 12 - [ 3,3
Schools, Sunper Jobs, Or Employrent
Centers Where They Might Be ahle To
Find A Job )
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