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Foreworo

This report deseribes the suceessful planuing, development, and operi
tion of a descgregeted public clementary school, the Dr. Martin Luther
King, Jr. school in Providence, Rhode Istand.

The planving for this school involved both schco! svstem personnel and
all segments of an cthuically mixed conmumty. The total planning etfort
was the largest in the history of tiie school systen,

tow the school operates and its physical structure were in good meas-
ure determined in response to educational needs wad desires expressed
by the community. The XKag school s highly respected; it represents a
souree of pride to the conmunity it serves. The unique development of
this school fras provided a model for other public schools in and around
the city of Providence. Aany schools in the arca have adopied eloments
of the program and procedures in use at the King school. The schao!
program may not he as pedagogically spectacular as some that have heen
developed elsewhere during this period. Nonetheless, the suceess of &
program of publie education should he measured, in farge part, in tenms
of the setting in which it vecnrs. This sehool ©an example o positive
public education activity.

Richiad I, Boardman

Feirnary 174
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The Center for Urban Education, an independent nonprofit corporation,
was founded in 1965. The following year it was designated a Regional
Educational Laboratory under the Cooperative Rescarch Act. Tt is funded
mainly by the United States Department of Health, Education and Welfare
through the Office of Education, but alse contracts with other govern-
ment agencies, state and local as well as federal, and with business firms
and community ageacies. The Cenler designs, field-tests, and disseminates
alternatives to the traditional practices of formal cducation and citizen
participation.

Under the direction of its Dissemination Division, the Center publishes
a wide variety of reports, monographs, books, and hibliographies. A
cemplele list of those items in print is available on request.

The development of the Program Reference Service was made possihle
by a grant to the Center from the National Center for Educational Com-
munication, U.S, Office of Education.

As a anit of the Dissemination Division, the Program Reference Service
iuentified, examined, and provided information on programs in grades K-6
which deal with the problems of urhan school systems. Its reports have
heen designed to nicet the stated needs of school administrators and
other educational decision-makers, and are offered as informational aids
ta cffective edueational plansing, This report was prepared under the
direction ¢of Joseph Pincus,
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Proidence, Rbode Island is the central eity in a small state, and with its
adjacent city, Pawtucket, constitutes the major metropolitan arca for the
southeastern corner of New England. It Las a population of about 183.000.
In 1969 the public school system of Providence contained 39 clementary
schools, eight junior high or middle schools and four high schools, and a
total corollinent of about 26,700 pupils. Twenty percent of this public
school population is black. Upwards of 25 percent of the city’s school-
aged population attends nonpublic scheols.

The city of Providence is divided into several residential sections. Al-
most 80 percent of the black population lives in an arca known as the
Soutl Side. Federal 13l is the traditional Italan-American community;
in the East Side, poor and rieb, lileral and conservative, black and white
live in proximity, though separated by both man made and natural bar-
riers. (About 11 pereent of the East Side is black.) It was in the physi-
cally: and socially complex East Side of Providence that the Dr. Martin
Luther King, Jr. School was devcloped.?

The replacement school

In Febrnary of 1963, the Providence School Commttee pliced on its
agenda the matter of replacing two older East Side school buildings, the
Doyvle Avenue and Jenkins Street schools. Individual East Side residents
had {or v number of years quictly urged the replacement of these facili-
ties. The Commiittee acted at this time because hoth schools, in ternms of
age and location, had finally heen placed o the citvwide veplacement
priority list. The narmal procedure of the Schoul Committee was to hiing
forvvard and aet on a traditional scehool constiuction program developed
and used with slight modification d ring the decade of the fiftics. Sucls a

U This school was eriginally the Lipp.a 13 School and way reaned in honar of
Dr. Martin Luther King, Jr. in Apuil of 1658,
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procedure inchided referring to a standard set of school building speci-
fications, which included conventiraal two-story brick, £{-room facilities
to house grades K-6. Virtually every clementary sclwol constructed in
Providence during the fifties was developed in this way by the central
schocl administration office.

The Zast Side community was far from traditional, however. The East
Side Schools had very different con vositions. The two schoois to he re-
placed conaining 98 and 88 percent non-whites, while the remaining
two schools in the predominantly white areas contained 65 and 32 percent
non-whites. The total population of the East Side at this period was ap-
proximately 31,500, of which approximately 11 percent was non-white. The
total school enrollment in the four public clementary schools serving the
arcz was 1,612 with about 525 non-white pupils. The proposed replace-
micnt school for the two obsolete schools was planned initially to have a
capacity of 630. Population projections suggested that the population
stability of the arca would be maintained in the coming vears, (The
private schools in the East Side have an enrellment of over 1,700 pupils,
not all of whom come from the East Side.)

T he community organizcs

It was against this backgrcund that a group of interested and en-
lightened residents of the Last Side organized *“emsclves as the Last
Side Neighborhood Couneil to canfront the Schoc + smmittee, (Manv in
the conmunity Lelieve that a different and less desirable pattera of
school development might have occuired had it not been for the aggressive
cfforts of one community leader.) The requested a two week delay in
the routine approval of the new schooi plans. There was no previous
histors of micaningful community invelvement in the publie schocls of
this arca.

O
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It was the East Side Neighborheod Ceuncil that consistently provided
the stiinulus for educational quahty on the East Side, although other
community yroups were developed, and assisted in area cducational
matters. The epecific assets of the East Side popalation were bronght
into play: the edneationally enlightened college commumity segment targe-
Iy connected with Brown Univensity; the large business and professional
cannmumity which was trving to preserve the residential core of the arc;
and the black community of the East Side, which had heen located in
the avea for several gencrations and is the original black settlement in
the city.

Prior to 1963, the mood of the commumnity on education matters had
sometimes been one of np;lth}', and sometimes onc of pnti(‘ncc and trust;
the black community ocvasionally expressed a quiet frustration over the
education of their young, The white liberal segmient of the East Side com-
mmity, moved by the growing national concern ahut integration, pro-
vided the catalyst for the initial confrontation with the Schou) Committee.
Haowever, a representative cross section of the community was involved
thronghout the planming and development of the new schaol.

A siv month delay

At a second meceting of the School Committee two weeks iater, still
hack in 1963, the East Side commuaity turned out in force. (R 1) Reports
by conmunity leaders and their consultants described the demographic
and cducational charaeteristies of the community, and showed the wavs
in which the traditional school proposed for the site would not weet the
commmuity's requirements, (R 2) This v.\tr.u)rdinar_\' connununity ])L‘!(UIIII-
ance achieved a six mounth delay in the final approval of the schiool plan.
Equally significant was the appointment of a principal for the new school
v advance of its construction to help in the study f the problems and
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develop programs. This was unheard of in the Providence schocl system,
which traditicnally announced the prircipal for @ new schocl at the
time of the building’s opening. Tavolving the administrative stalf of a new
school in the planning process of that school was a first in the history
af the Providence school system. The community in this instance play-d
2 major part in the actual selection of a particular individual to be the
principal of the new school.

Lippite il Tutorial

At about the same time 2 segment of the community initially larrely
white, recognizing the cducctional deprivations imposed on the black
pupils in the community, formed the Lippitt Hill Tutorial Incorporated.
(R 6) The purpose of the organization was to assist in th~ educetion of
the disadvantaged pupils in the community. Those who formed the group
foresaw that if a new school facility were to be built with an aggressive
program stressing academic excellence for all the youngsters of the East
Side, considerable remcdial work would have to be done with the com-
munity’s black youngsters so that their placement in the new school would
not yvield a segregation similar to that which the mere location of the
older physical facilitics then provideu. The fact that there would be one
school in place of wo, thut a new type of schoct was to be built meant
that there veould be desegregation in the East Side at the primary level.

Lippitt HAl Tutorial Legan its activities by placing volunteer students
from Brown University and Pembroke College in the Doyle Avenue schiol
after the regular day to tutor pupils with sclhiool work problems. Tle school
svstem through the principal designate, located then in the Dayle Avanve
school, allowed the tutorial activity to function and provided limited space
for the associat” m to operate. Initially the school systery vnly tolerated
the tutorial effort. However, the principal-designate did justify the activi-
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ties of the community association to the State Education Department,
which alsy demanded an explanation of the tutorial activities and evidence
as to why they were not in violation of a state law prohibiting thie presence
of non-professionals in public schools. The first year (1963-61) sehcol-
community t "tignship was best deceribed as a period of confrontation
and toleration. Faith, trust and econfidence developed slowly with ac-
complishmont. The initial suecess of the Lippitt Hill Tutorial, together
with the activities of the F -t Side Neighhorhood Council, were the
important accomplishments of e community during this pericd.

The activities of the community sere not carried out without resistance.
Initial reaction was voiced by members of the Schoo' Committee who,
representing other weas of the city, saw the alteration of comventional
planning procedures as allowing special treatment for one particular arva
of the ity over another. However, the additional six month planning
period gave the commuuity time to make clear that the new East Side
school would have to be different bocause it made sound educational
sense, To the amazement of some within its own ranks, the School De-
partment indeed scamed to address itself well to the chaflenge hnrled
by e conmunity and the report of its consultants.

During the six month planning period the School Committee asked
the Assistant Supcrintendent of Elementary: Education, the ])r[nci]).ﬂ»
designate, and an elementary supervisor to look int» community com-
plaints and reconmmendations and to develop plans and prograras for the
new school,

Three reprarts

The first of three reports was developed in Augnst, 1963 by the prin
cipal-designate and the elementary supervisor, (1 3) Tt dealt with cunie-
ulum development in the proposed school and urged the adoption of a

()
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series of special programs and architectural modifications. The report
advocated interim special programs in the Doyle and Jerkins Street schools
during the period of new school construction. These includ:d full time
guidance counselling, community liaison activitics, a teacher selection and

ietraining program, preschool programs, summer progranis, and adutlt edu-
cation. The architectual modifications included enlarged resource centers,
moveable walls, and preschool facilitics.

Fo: the second of the thiec reports the School Committee commissioncd
a sociological study of the demographic and educaticnal changes and
demands of the East Side conmunity in order to provide an adequate

11
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social hasis upon which to plan the developing school. (R 4) The report,
completed in the summer of 1963, was based on parent interviews and a
review of census information and existing reports. It started with a con-
sideration of the problems and prospects of developing a new school in
a segregated community. 'This brought out in the open the cmerging
concern o er schocl desegregation in a number of Providence arcas in-
cluding the East Side. Considering the year, late in 1963, the forcefulness
of the repert is remarkable. It contans a clarity absent in many of the
wore recent efforts in this area. For example:

A commitinent to meaningful integration in the public schools of Provi-
dence means believing in the values of integrated education at all levels,
cven the elementary level Tt means believing that these values outrank
other values. In short, acts favaring integration must be judged in terims
of a hicrarchy of values clearly defined, clearly expressed, clearly under-
stood by all people involved; in the Lippitt 11ill situation, this means
whites as wo" as Negroes, District residents as well as non-residents.
Acts according to values to maintain integration as well as changes for
integration may disturb and upset s ae traditional patterns, some
groups, and some people. Similar adjustments in other sitvations have
been made and continue to be made constantly and willingly by people
whe really understand that they are asked to act, and wre acting in terms
of higher values than niay ordinarily guide their behavior. (R 1)

The Providence school system emerged among the first in the northeast
to address the issuc of school desegregation directly in terms of a com-
prehensive plan for the entire city, It was the East Side comnumity and
its continuing conzern for educational excellence which hrought about
this initial school desegregation §n Providence, pehaps several vears prior
to its eapected development,

the sccond report concluded that the proposed East Side school be
developed in line with present and future social and demographic con-

11 .
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siderations indicated by the East Side Neighborhood Council. The report,
substantiating the Ceuneil's concerns, recommended many programs the
community advocated; the evidence against a tradilisial school facility
for the East Side was mounting.

In November of 1963, the third report, a statement of educational ol
jectives for thie school, was developed by the principal-designate and
clementary supervisor, (R5, R9) The Ford Foundation provided outside
funding to continue the planning process. Members of the Providence
system stafl, the principal-designate, the architeet and the elementary
supervisor visited several of the more advanced school programs and facili-
ties in the country. In ‘he visiting and data colleetion activitics, coonera-
tion was enlisted from the Educational Facilities Laboratory (R 8), a New
York City-based private, non-profit, educational rescarch organization and
a subsidiary of the Ford Foundation. As a result, there were recommen-
dations for changes in the p.oposed physical plant.

Never before in the history of the Providence public schools had so
much planning gone into the development of a single clementary school.
Midway in January of 1964 the six month planning period was completed
and the sehool committee authorized the architects to snluait a revised
set « [ plans for the sehool, incorporating virtnall all of the recommen-
dations of hoth the School Committee planners and the community.

Integration of East Side scheols

The schoot facility which finally emerged was designed to house grades
K-G. In fact, what fin, Iy was decided was a K-3 orgavization. The deci-
sion to adopt the K-3 organization was not scttled until the spring of
1967, after the basic educatienal spccifications had heen developed, ap-
proved and constructicn begun. The deeisive factor in determining the
oiganization of the Dr. Martin Luti.er King, Jr. school as a K-3 com-

13
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munity schoal serving the entire East Side communily was the prospect
of insuring the integration of all East Side schools. Some black residents
in the irediate arca of the school expressed concern; they wanted
assurances that the new school would be ‘their school.” Such assurances,
that the school would be a comuiunity seheol servicing the immediate
black comamunity as well as the larger community, secemed to reduce
the tension. In addition, desegregation plans were proceeding in the rest
of the city.

To make the Dr. Martin Luther King, Jr. sechool an East Side district
schiool, an elaborate redistricting plan had to be developed. What evolved
was a district wide reorganization, involving the King school and two
other East Side Schools that hecame grades 4-6 units. Because of parent
concern, neighborhood kindergarten classes were retained initially in the
grades 4-6 units. However, kindergurten class size in these schools was
gradually diminished as word of the benefits of the King Kndurgarten
classes spread thronghout the community. As of 1970-71, there are no
Mindergartens in the twe grade 4-6 units,

Redistricting required busing programs for al! grade K-3 papiis who
lived Devond walking distance to the King school. The schools busing
program now includes kindergarten voungsters, although this was not
part of the original plan. Since the school is located in a predominantly
non-white residential area of the East Side, most of the youngsters who
are bused are white. Both the busing of whites for integratic  aund the
bhusing of kimlvrgnrtcn age vaungsters are § aportant aspects 1.1 the suc-
coss of the King schoo! design.

13
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The final cost of the Dr. Martin Luther King, Jr. school was 1.75 million
dollars. This figure was 500 thousand dollars above the most expensive
clementary school previously constructed by the Providence school svstem.

“”lf‘fl“ﬂ('} (,! [."(“’ll

Considerable measure of program success can be attributed to the ade-
The B .Id' quacy of the phlivsical plant. In additior to many of the staudard clemen-
Ul In tary school facilities, the King schiool has office space for the commamity
school and tutorial activities. The sclioel is constructed as a series of
six Drick Dbuildings with hroad sloping roofs, residential in style. One
building houses the “cafetorium” (anditorium and cafeteria) with a stage,
another the gympasium which is available for dav and cvening progranis.
The administrative wing contains the offices of the principal and secratary,

and medical and dental facilities,

Classrooms

Classroam facilities are of thyee types, The first of these, available for
Levels Davd T1 s the lemning center. Leaming centers are large carpeted
roams, abrut the size of four standard classrooms, 4500 square feet in-
chuding the normad conter hall area, accommodating approximately 120
popils and sppropriate stafl,

Usuatly these rooms are divided into four primary sections g, mped
around a resource center, ad several swaller sections depending upon
the particular lcuning tasks of the moment. Upon enlering & learning
center one find: a bustle of activity, iovement and sound, Brief associ-
ation with the center, iowever, reveals w constructive, mganized pattesn
of learning activitics, Unlike the traditional classroom, the teacher in the
learning center is initially difficult to locate, since many activities are in

Jrozress at the sanie tinie,
:
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A second kind of classroom facility is best described as two conven-
tional classrooms (about 900 square feet each) linked by o folding pacti-
tion, which, when rolled back, creates a large room for miulti-purpose
activities where larger group activities could be carried out. One may find
the wall open or elosed depending again on the actvities of the classes.

Staff williugness to work with larger groups of pupils also plays a
purt in the physical openness of the classrooms. It seems fair to say that
seme of the King schoo! staff are more comforlable with the more self-
contained aetivities and prefer smaller, more conventional spaces.

The third kind of classroom space at the King school is called the
variable size classroom, which is available for special instruction and
staffed by the classroom teacher and her assistants. Individualized pro-
grams arc carricd out in these classrooms, st of which are located in
close proximity, making movemert i and out of them relatively casy.
The kindergarten unit, located in a separate building, contains two large
rooms one of which may be divided into two parts by a folding wall.
The entire comples of huildings is pleasant and bright and well main-
tained. Plavground space has bee» at a premium, although this is heing
cased by the city's completion of a playground facility as a physical
adjunct to the school.

Materials

Materials for cfficient program operation have heen adequate bul never
available in the abundance desired. The program at Martin Luther King
does not depend for its suecess upon sheer abundance and diversity of
materials as do some experimental programs, There are perhaps more
materials consmned in the program but this is because there is a greater
range of activitic; than in the traditiopal grades K-3 organization. If
pupils tre to proceed independently and continually they must have

16



materials available when neceded. The staff has come ta feel that the
presentation of a consistently developed program which recognizes and
deals with the gains and progress of the leamer is considerably more
stable than one Duilt upon the materials fads of the moment. A program
in whick teachers come to know the pupil: and the kinds of learning
experiences that maximize growth, and can provide these experiences,
is the goal at the King school. Despite the size of the enrollment, much
growth in this direction has been accemplished.
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The Staff,
The Program,
The Pupils
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The faculty of the Dr. Martin Luthes King, Jr. school was drawn primarily.
from the staff of the two schools it replaced. By the time the school was
opened in September of 1967 a number of complementary programs for
teachers’ aides and other assistants were underway, spurred by the activi-
tics of the Lippitt Iill Tutorjal. Student teachers from nearby colleges
also participated. Just before opening. a new principal was selected from
the teaching staff of the Doyvle Avenue School, and the principal-desiguate,
who had contributed so much to the planning and development phase,
wus promoted to the position of district coordinating principal.

As soan as the final grade structurz of the King school was detenmined,
cach teacher in the two sehaols was told of the impending changes, and
the continuous progress program was described by the administrative
staff. Most of the teachers chose to beeome a part of the new seho-!. There
was 1o faculty-wide inservice program te edicate the staff to continuous
progress prier to the opening of the King schoul. However, the principal
and coordinating principa) worked nformally to alert the stait to the
changes in coatinuous pragress. By June of 1967 the stafl had been selec-
ted and injtially prepared; the opening date of September 1967 was set.

By and large, the stafl has stayed together and grown together. The
only stafl departures during the past three years have heen due to family
cransfer, matemity feave, or promotions to other positions, with one teacher
receiving a special assignment elsewhere in the Providence system. During
the past vears, most of the staff have developed a capacity to teach at
virtually any level of the elementary program. As the school develops
and remrganives, stafl preferences should reflect these broadened skills.

As of the 1970-71 school yvear, the King school has been reorganized
to contain grades K-2. All kindergaitens are now located in the school,
None exist in ather schools, Four of seven third-vear teachers m the King
school in 1969-70 staved on in the huilding or were given new assign-

15




ments. Three teachers went to the schools containing grades 3-6 in the
East Side district. Additional kindergarten lcachers were obtained from
closing of kindergartens in other East Side schools.

The growth of staff skills in individual diagnosis and multi-ability group
instruction has heen notable. Assessing the needs and abilities of pupils
and providing experiences and directions for learning arc among the most
important stafl skills nceded to operate the school’s continuous progress
education program. Tireless staff developmert work by the principal of
the school has played a central part in the development aof the program.
It would scemn imperative that in this program the central administrater
must have a clear and inclusive picture of its operation and development.
This administrator must also be constantly on the scene to mplement this
praogram by guiding and coordinating a1l staff activitics.

In addition to basic staff skill and tireless administration, the continuous
progress program at the King school has thrived hecanse of the presence
aud utilization of diversified personnel assistants. It is the fecling of the
principal that the program could not function without this liclp. Tutors
who are high school student -, cducational assistants trained and placed
on a voluntaiy basis in the classroom i Lippitt Hill Tutorial, student
teachers, and special cducational personnel and reading and guidance
specialists all carubine to form a tcam approach to pupil needs and re-
quirements. The stuhility and cansistent quality of this assistancc is a pre-
requisite Yor meaningitl program operation. The community role in the
development of the assistant program will be deseribed later in this report.

The pedagogic program for the King school was based on two central
assumptions. The first of these was that the learning rate of each child
differs and that graded school stiuctures were not sensitive to thosc
differing rates of progzess. The goal of the King schiool was te develop
a program which could respond to c.ch pupil’s abilities and potential.

Q 19
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Of equal importance was the assumption that the individual pupil
should be involved in his own learning through exercising options in both
what was learned and the way it was learned. What developed at the
King school was a multi-level program of conlinnous progress learning
which incorporated the best features of the observed programs, the al-
miniztrative skills and talents of the planning staff, and the suggestions
and interests of the Fast Side commumity. Admittedly eclectic from the
outset, continnous progress at the King school is fnnovative only in its
particular application to the pupils of the Bast Side. All of the methods
and materials finalls adopted were tricd and proven in other areas, vet
their collection and application in a Providence public school was seen
by some as radical.

A report eantitled The Lippitt Hill School, publlished by the Proy idence
School Committee when the school apened iw December, 1967, snggested
the following program philosophy for the new school:

T order to establisk a progran g will folie waitivhy the needo ob ol
chilitren. the contse of dudyis baved an the following appiach:

Lo Eaeh child T indiviehis] pattor of growly This wioadtl is non
only raental and physical but sociad and emotional as well,

20 Rate of growth canmnot be sobjected toown bckstep of taidng. Baery
child cannot be expected to learn a given segment of work in o desig-
nated time,

5 Social hackground and heredity dictate that there will be wide vari-
ance ininterests, capacitios, and aptitudes azong childeen.

1. I a child is 1o iake eontimous grosvth, he must be given instruction
and imtructional inaterials which arcin keeping with Lis learning level.
3. The course of study soonld take into account the needs of Jll pupils,
and the instructional proccdures shoukd Be based npon both Tkaneses
and dfferences within the school population.
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6. All children need a halanced program with opportunities for ex-
pression und participation. These opportunitics may be of an enrich-
ntent or remedial nature as each case may dictate,

7. Above all, cach ¢hild should be allowed to proceed at his own rate
of growth: not under pressure, but with encouragement and stimulation.

Three aspects

There are three aspects of the King school program of continuous
progress learning. The first and least important of these is the initial diag-
nosis of pupil potential and capability. Initial diagnosis involves deter-
mining for cach child, upon entry into the program, both what the child
can handle and the wayvs in which he learns hest, This diagnosis involves
the classroom teacher, a guidance counselor, and a reading and testing
specialist. The school principal is alse involved in this process when mat-
ters of administration are encountered.

Ater initial diagnosis comes initial placement, which is hased on the
resulls of the diagnosis. This placement is not permaneant and can e
altered as necessary in terms of the third program component, which is
continuons evaluation of pupil progress, the decisive feature. Thiughout
the program, then, the primary concern is v-ith the pupil, his capabilitics,
and his movement through the program activ:ties. For the child’s growth,
pasitive support is central to the validity of the program.

Neae approach to grouping

In reviewing the development of this program. it secms clear that the
cducators involved were certain, regardless of the paiticular population
distribution at the new school, of the value of individualized progress
cducation for clementary age pupils. (In this way thev scught to over-
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come the pegging of pupils by the ability curve.) The task was to adapt
this concept to the particular mix of conditions at the new school. Group-
ing had, in fact, Geen tried in the Dovle Avenue and Jenkins Street schools
prior to the construction of the King sehmol, to futreduce the teaching
stafl to the new concepts involved in the change from the gruded, self-
contained classroom. (In fact. there are indications that self-contained
classrooms were used despite this concept.) The majority of the stalf
seemed pleased with the prospect of instituting such proceduzes i the
uew setting. The community also supported the individualized ¢pproach
.ls'de\'clnpcd, and backed the positive, successful orientation to ihe sehool
experience of the child as the way to achieve quality education,

Realitics of program operation

Thus far, some of the assumptions and clements of ithe ideal program
have been described. The realities of operating the program during the
first yvears have proven, in some instances, to be different from the ideal
originally sought.

Initial pupil thagnosis and placement procedures have proceeded satis-
factorily with good ecoordination among the prefessional statl involved.
Language placement appears particularly accurate, owing in large pant
to the reliability of the reading specialist’s evaluations. Tlowever,  .pand-
ing enrollments taxed the facility, Teacher loads have developed far be-
vond original expectations, and stafl planning tine, so vital to the individ-
ualized process, has heen reduced tn a minimum in order to accommodate
additional pupil loads. In 1969-70 the average pupil-teacher ratio for the
entire schoal excluding kiudevgatten was 31-1. {The ratio {or kindergarten
was sontewhat Jower, The kindersarten facility in 1969-7G ran thiee shifts))

In the 1970-71 school veo -, with the reorgarization of the school to a
K-2 grade structure, some reassignment of staff was necessary, The exs-
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change and reassignment of personnel provided a greater zoordin:*ion
and development of progiam in -l the East Side schools. Prior +  chat
time, there had been no such exchange of King school personnel within
the East Side or with any other Providence school.

The pupil

For the pupil, continuous progress education is a stimulating experience,
one which allows considerably more frecdom than the traditional, sclf-
contained graded system Upon entering the program for the first time,
a pupil is placed arbitrarily in a classroom according to age, previous
school oyperience, and the teacher load situation, Pupil background ufor-
mation is consilered and weighed in terms of a pupil's previous school
experiences. To determine level designation from a graded eaperience is
frequently dificult since a pupil’s level or ability is often reported pri-
marily in terms of the offerings of the particular graded system rather
than apa'. from it. A teniporary location is continued during which the
teacher makes judgments based on work tried and accomplishedd; an eifort
is made to locate a pupil so that the majority of his learning tasks can
be handled by one teacher. All plecement is carried out on the hasis of
chronological age. A pupil entering Level I must be age 6 by December
31st or age 7 by the same date for Level 11, or age 8 on that date for
Level 11 This is done because it is possible, owing to the large number
of pupils in the school at any given level, and because multiaging has
been rejected to date as part of the program. Fecusing energies 1o provide
the full range of learning experienees within the age range seemed most
satisfactory to the staff. Lengthy controlled experimentation with  this
and other concepts has not been possible to date. however. Inhouse
experinientation of this nature has been reduced by time, money and
staff limitations.
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Continuous progreas

As a pupil moves along through the program, decisions are mads= as to
whether a pupil should stay and grow with one major teacher or be moved
along to another. Such a movement may take place at any point during
the school vear. Teachers who start with four distinet ability groupings
of pupils in the fall, may move to as many as seven or eight groups
by the end of the vear, based on the range of skills of the teacher and
on the progress rates of the pupils. The amount of time a student spends
in anv given level is determined by age. Overcrowding precludes the use
of transitional levels, or Jonger periods of time in any given level.

The attempt is made (and is succesful in most cases) to allow the
teacher to grow and progress along with her pupils, rather than have
pupils move from teacher to teacher. A group of teachers for a given level
may get together to 1ake decisions on how best to divide their labors
on this mawer, Continity of a pupil’s program is a key factor; this in
turn rests on a teacher’s skill and range of subject matter compelence.
feachers at the King :chool develop a wide range of skills and abilities
which go bevond traditional grade level capacities. Most staff members
function equally well in primary, sub-primary or intermediate levels and
have developed these skills through following the students’ progress.

Pupil placement for the coming academic year is made on the basis of
year end conference of teachers and specialists. Recon.mendations are
made to the principal who assigns pupils and teachers. The attempt is
made to yive cach teacher groups of pupils who are within her range
of experience. Some plicements are problematic and require detailed dis-
cussion by both teacher and principal. Pupils take up in the Fall whe-»
thev left off in the Spring so that continuity is not lost.

2t
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Avoiding resegregation

While efforts are made to preserve htterogcncous grouping, homogcnc-
ous instruction in some cises necessitales pupil-ability groupig, which
might lead to resegregation. Such resegregation is minimized, however,
at the present, because several levels operate at the same time, teachers
instruct children with a range of abilities, pupils change groups within
a level at various times dnring the day, and there is periodic regrouping
of pupils during the year.

These concerns for pupil grouping have been reflected in the desegre-
gation program developed for the South Side of Providence. There, a
nwodel school program, patterned after the King school, encompasses a
citvwide busing progrem. The avestion of the impact of th  continuous
progress program where homogeneous groups exist remains unresolved.

ERIC

24



ERIC

Aruitoxt provided by Eic:

The question of the financing of this program is obviously important. lThc
Dr. Martin Luther King, Jr. school is a public schoel woiking within the
realities of an urban public school system budget. The initial bonding
issue which financed hoth construction and equiprment was ample, and
an adequate financial base established the school program. Because the
program was niew, few materials were transferable from the old traditicnal
program aad facilties which the King school replaced. Little could be
utilized from the grudes 4-6 elementary schools on the East Side, since
they would he using all of the equipment and materials they already had.

The King school continies to operate within the framework of the city
schoal system hudget. Realistic annual budgets are submitted by the
principal who reports they are usnally supported. The annua! budget docs
not allow the staff to buy and/or experiment with many new materiuls,
The cnnrdin;..‘ing principal remarks that, given an ndcquntc financial Dase,
it has heen possihle to butiress adequate funding with administrative
ability. The enthusiasm of the staff, he argues, is an important ingiedient
in program success; L will hreak down, however, if adequate funding is
not maintained. Continuous progress education at the King school costs
somewhal mere on a per pupil basis than traditional elomentary programs
in other Providence elementary schools,
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‘The Dr. Martin Luther King, Jr. school is a community school in the
scuse that in addition to the regular day school program run by the public
school system, there are a number of programs developed and used during

The School and after school by the community itself The primary organization which
deveinps and conducts the.e programs is the Lippitt Hil! Tutorial, Incor-
Qnd the porated. In addition, there is the Dr. Martin Lutker King, Jr Comnnmity
School Leaming Center, which operates an after-school experimental pro-

C 't cram,

ommunl y Lippitt Hill Tutorial deseribes itself as an independently financed organ-
ization that offers supplementary programs to the public schoo! svstem
of Providence. Since its small beginnings in 1963, with a volunteer callege
studest tatoring program in the alter school hours in the Dovle Avenue
scheol, Lippitt Hill Tutorial has grown to include, in 1970, some 300
volunteers and traimees working in 21 schoals in Providence, with an
annual budget in excess of $40,000, most of which is obtaived locally
and privately.

The after-school program presently operated by Lippitt Hill Tutorial,
involves approximately: 953 students from three pulilic high schouls, and
three arca private schoels, as well as local college students swho worl in
various schools with pupils on a one to one hasis onee or twice per week
during the school year. The philosophy of this program snggests that
o ebild fits neat’y into a category. He ueeds a tator who can see him
as he is and can respond with enjoviient and affection. The majur henefit
of tutoring lies in the relationship hetween the tutor and child,

The majority of the programs offered by Lippitt Hill Tutorial now
oncrate during the regnlar schoat day. althougli many of these programs
began as after-school activities.
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Volunteer programs

The school volunteer program, perhaps the most successful and ambi-
tious day school program, involves some 150 trained volunteers working
in 21 schools ail over the cily. Asserting that a close link to the classroom
tracher and to other specialists within the school makes tutors more
cffective, Lippitt Hill Tutorial began placing trained volunteers rst in
school libraries and other non-classroorn positions. In 1967, volunleers
were placed in the classroom as leachers requested them. Volunteers
work closely with the children, individually and in small groups, based
on teacher recommendations of needs. During the past year there were
as many as 75 additional requests that went unfulfiled for lack of per-
soimnel. Eatensive training programs have been developed utilizing area
cducators. Volunteers are exposed to both «perimental and tested ele-
ments of modern education. The 1969-70 annual report of Lippitt Hill
Tutorial suggests that “School volunteers gain tremendous understanding
of problems teachers face; they are more knowledgeable advoeales for
the public school system, and through altendance ai the training course
as well as through classroom experience, they begin to see that many of
the college professors as well as professionals within the city schools are
working often against great odds to improve schools.” (R7)

A sccond program involves creative dramnatics in the classrooms, with
costs for these activities being shared with Title I; a third day school
program involves some 18 black high school students tutoring pupils with
special learning needs in six classrooms of the King school. Individual and
small group instruction and tutorial help is given to each child daily. The
tutors are paid and given academic credit for their work, which proceeds
under the guidance of a resource teacher and  counselor,

A fourth progeam includes provision of money to the Providence school
system to hire buses for specific trips in connection with the new clemen-
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tary social studies progrem recently developed for the system.

The newest of the programs involves tutoring of high school students
who need extia help. Close to 30 college students from the area are in-
volved in this activity,

In addition, the leadership of the Lippitt Hill Tutorial claims that the
financial independence of the organization has contributed in no small
measure to the success of the program. Careful planning, efficient admin-
istration and programmatic success help explain the success of the Lippitt
Hill Tuiorial activities.

The acceptance of the community’s educational activities by the school
system is the result of a gradual rccognition of the value of community
involvement in public education. And too, the Lippitt Hill Tutorial has
repeatedly demonstrated its value to t.:~ school systens, sometimes in the
face of school department resistance. The use of parapr. fessiouals is now
accepted,

One cf the problems yet remaining for the communily is how to deal
with that portion of the professional staff of a sehoo' that is not involved
m tutorial activities, or for that matter, with those teachers who use
assistants improperly. Only the continuing dialogue betweer. school system
and tutorial services will resolve such problems. The King school and the
East Side schools have already begun to deal effectively with these issues.

The Dr. Martin Luther King, Jr. Comnnniity School Learning Centen
is an after-school program funded by Title 1 and OEO monies, adminis-
tered by the Providence public school systemn. Begun in the summer of
1968. the program describes itself as departing from previous experimental
practices in Providence. It is more loosely structured and is run with the
assistance of parents. There is a clear, innovative intent to this program
which can be described as supplementary to and somewhat more flexible
than the regular school prograni. The community sehool programs work
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with small groups of pupils in different settings and utiliz: a variety of
organizational patterns. A ccntral goal of this program is to become sup-
ported and adopted into the regular day school program. The program
is popular with the youngsters and struggles under severe financial limi-
tations.

The future of community edueational progrims is difficult to predict.
Continuing activiticc open new horizons. Theie is scemingly no end to
the need for meaningful community involvement in public education.
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ERIC

Aruitoxt provided by Eic:

Au assessment of the inpact of the Dr. Martin Luther King, Jr. school
program and related activities on the LEast Side must be made relative
to the nature of public education in the city of Providence and the sur-
rounding arca.

Impact of the King school

The development of the schonl seems to have brought forward a sense
of tolal commuuity for the *vhole area of the East Side. There was a2 medel
cor nenity involvement which has received statewide recognition. The
community, tough its actions, forced the Schoel Committee to alter its
policy with reference to new schoal construction and development, which
might not have occurred had the community not stepped in. {The only
sehnol building constructed singe the King school has incorporated many
of its features.) The King school development activities have had an in-
pact on school policy for the entire city. (As of the fall of 197C. the
entire elementary reading program was lo have been non-graded. 1t is
expacted that the math and lar quage arts curricula will aiso he changed
in a similar manner.)

Of cven greater significance is the fact that the policies and praciices
of school administration have heen altered by the activ.cies which resulted
in the establishment of the King scheol. Progran change and curriculum
developruent have been accepted as essential for the Providence schoal
system, which has heen operating with old norms and forms,

I.vaming centers, continuous progress education, classroom assistauts
and other insovations are now in use. Systom p!mming and inscrvice
training are gaining support. The King school has a reputation for edu-
cational excellence, educational change, experimentation and innovative
practice, While there is greater attribution te more innovative features
than actually exist, the fact temains enat the King school is a focal point
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for the discussion of public education in Providence and the surrounding
area. Requests for speakers at vaiious educational mectings in the State
come in increasing numbers to faculty and administrators alike. Answe.-
ing requests for help is an established part of the Tutorial staff's work.

School as a model

As positive as this impact has been, oune must nole that while the
school has been in operation for three years, no systematic evaluation of
pupil attitude and achievement has yet accompanied the school's cpera-
tion. There is available infurmation from patents in the community which
suggests that the positive, flexible atmosphere of the school leaves young-
sters who zttend it Jess tense and fearful in ether non-school activities,
(Data to support this contention came from informal discussions with
area parents,)

Need jor evaluation

While the Coordinating Principal of the East Side schools reports that
the pupils are heginning to show major gains in several arcas, a definitive
statement must await completion of data collection and analysis which
still has not been done, A statewide testing progiam is under considera-
tion. A comparative study of achievement change witl.in the East Side
as well as with a comparable area scheol should begin to provide some
much needed answers.

Limitations of school

There are several obvious limitations and difficultics in the developinent
of the King school. First, since numerous changes occured in the plan-
ning and development of the school organization, the initial fit hetween
the physical facility and the use to which it was put was straincd. As
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time goces on, it scems clear that the building has a flexibiiity which
extends beyond original expectations, and functions well as a community
center.

A few staff inadequacies remain in spite of repeated cfforts to induce
change. Some traditional teaching practices (closed classrooms and some
homogencous grouping) are still in use at the schoel. However, a large
portion of the program operates with open classrooms and heterogeneous
groupings. Also, some members of the faculty have made better adjust-
ment than others to the enncepts and practices of continuous progress
education,

For a number of reasons, including the rising school age population of
the Fast Side and the reduction of the number of East Side pupils in
private schools, the King school, with a capacity of 630, contained S10
pupils in the 1969-70 school ycar. However, the change to a K-2 school
has corrected this. As an economy move in the fall of 1970, the bising
program has been cartailed by the School Committee, and now involves
only pupils who live a mile or more from school. The comunmity is
opposcd to this move and is arguing, in oppasition at Schoel Committee
meetings.

As the King school cniters a new phase of its development, those in-
volved with its beginnings imply that it was a higger joh than any of
them Tad imagined. All seem highly respectial of institutional change
and development procedures and requirements. A standard leading to-
ward excellence has been set, however, That the King school experience
was and is successful is a tribate to the tireless efforts of hoth schoal and
conammity leaders; it provides an excellent madel for others to follow.
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Sociological Study of East Side Schouls, prepared for the Providence
School Conmittee by Pr. Sarah Kerwood, Rhode Island College, 1963.
Report submitted by Thamas J. McDonald to Providence School Com-
mittee relative to study conducted dor the Educational Facilitics
Laboratory, Ford Foundatior, on current trends in school construc-
tion, 1964, Providence School Committee.
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1467, Providence School Committee.
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An Educational Proposal sulmiitted to the Tund for the Advancement
of Education, Providence School Comnitter, Providerce, R, Novem-
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The follewing is extracted from an Edveational Propaesal submitted
to the Fand for the Advancement of Education, Providence School
Committee, Providence, B.I, November 1963, p- 4:

1 o dnitiate and davelp A entricalum <tructure spedific dly geared to meet the

academic needs of studerts having a wide disparity in sodial, cconomic and
culteral hackgronnds,

2. To set up a thoroughsy integrated schinol facility replacing schools wnich at
the present tinee are segregated on a de facto basis.

3. To develep a total school-compumity program which will insure the cortin.
otion of the aforementioned faality onan integrated basis.

«



Dkt

o

To ovolve a selective process and training prograza for personnel aimed -
preparing teachers for participation in the project

To cncourage parental involvement in the project by means of initiating
school aide prograr with training.

To develop a program whereby parents would be provided instruction in
academic arcas corsistent with the subject matter being tanght to their
chilcren.

To put irto operation an interin, program designed to prepare the potential
pupils of the new school for participation in the new curiculmn upon thei
entry to the fucility.

INFORMATION CONTACT:

Mr. Thomas MceDonald

Coordinating Principal, Fast Side Schoeols
John Howland Schaol

Cole Avenue

ravidence, Rhade Tand 02906

Miss Mary OByien, Principal

Dr. Martin Luther King. Jr. Schinol
35 Camp Stiect

Providence, Rhiode Tdand 02906
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