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plete Iist of thase items in print js available an request.
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Chapter |

Introduction

1

In a central Harlem school, PS 128, known as
the Finley School, the scores of the pupils on
standardized measures of reading ochievemen!
match or exceed citywide norms. Observations of
its reoding program revealed that what was im-
partani ahaut PS 129 was not so much its reading
program but the way its principal, Mrs. Martha
Froelich, functioned. Mrs. Froelich takes ..er work
os heod teacher seriously and makes the more
“execulive” functions of principalship secendory
to her rale os educalor. The reading program is
projected by its principal os the instructional lev-
erags for the organization of the schoal.

If, as hos been suggested, elementary schoal
principols deterniine the shape of elementary edu-
catian, then the workings of PS 129 represent some
of the best in that shape ond its shopers. Prin-
cipols, i the main, are odministrotors. Mrs.
Froelich is, above all, a good teacher and the
children at PS 129 respond ta her as such.

PS 123 was abserved for this report in the eorly
part of 1969, and again in 197¢. In the interim,
Chorles E. Silberman, in Crisis in the Classroum,
(Random House, 1970}, reported on the schaol.
The report has attracted widespread ollention to
it. The af servalions here are presented to clarify
and underscore points of interest.

At the John H. Firley elementary schaal, they
are still figtting an old hut by no means anachron-
istic baltle to prove that love is the inainspring
from which academic success and scciol progress
spring forth. With this guiding philosophy, the
school is sonducting o reoding program, the ap-
parent success of which is now arousing inlerest.
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Some think that learning can take place only in
a climate of complete change. That belief has been
expressed in the mounting critique of public edu-
cetion where the educational deprivation of the
black child kas been o major concern. Heteroge-
neous groupings, individuolized instruction and
team teaching, for example, are some of the tools
by which it has been hoped that pupils and teach-
ers can be given sufficient qulanomy to gain lever-
age for learning in the clossroom. There ore those
who have instituted experimental programs which
incorporate such suggestions. Bnt there are those,
as in PS 129, who appear 1o be making inroads
within the traditional public schoo! setling.

What is outstanding is the way the school prin-
cipol functicns. PS 129 opercales on the principle
that the public school must be o place where the
child can be happy end have fun. This means ‘aat
love, as o prerequisite to learning, has to be given
more than lip service. PS 129 is pervaded by a
climate of pleasure and genuine concern for the
children and the parents it knows it serves.

Where PS 129 hos succeeded, the independent
varioble seems always 10 be the concern and
direction of ils principal, Mrs. Martha Froelich.
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Chapter 2

Setting

Special Service school

PS 129 is a Special Service school, as are other
sclhiools in the Harlem area. Heavy pupil and
teacher turnover, low academic achievement, and
lorg: numbers of free lunches are the usual in-
dexes used for ‘'special” status under Boord of
Education descriptions for “special” funding. The
1,100 children in the six grades in PS 129 (89 per-
cent Negro, 1¢ perceni Puerto Rican, and one per-
cent other] are considered ‘‘disadvanteged,” ac-
cording to Board of Education terminology. The
staff ot PS 129 is intensely gwure of the unresolved
objectives of the “Special Service” schools. They
believe in the obility of PS 129 to deal with the
problems. They seek to make things in school good
things, and the time spent in school good times.
Thev seem to have established recding drill umong
the guod iimes and good things.

The scnool believes in the children’s ability to
perform well and the children trust the schnol.
School time is conceived of os more than the
schoo! day. A greal deal of efforl is continually
being made to create ond to maintein links with
parents. The teochers are concerned with involy-
ing parents. Mrs. Froelich insists cn that. She is
also sensitive to possible disappointment by the
taff in terms of efforts expended. She not only
believes that the school can teach children to seek
gratification through academic accon.plishment,
but that the teac! ers need the gratification of the
studenls’ guod performance.

The staff of PS 129, from principal to school
secretary, prefer to coll it the John Finley School.



This preference amounts to an insistance that the
schoc! has an individual character, a unique com-
murity spirit in which all can participate. There
is no reasan, Mrs. Froelich say<, far the school to
conform to the self-fulfilling predictions of sociol-
ogists and educators of non-performance by chil-
dren. Nor should the school lase its identity in an
impersonol number. (John Finley was the first
president of City Callege, oand PS 129-—at 130th
Street and Convent Avenue—is can:/dered a pub-
lic school on the campus.) That is Mrs. Froelich’s
firm view. In this school, the principal has imposed
her view on the traditional public schoo! argoni-
zation,

Mrs. Froelich has beent princi, 2l ot PS 129 for
nine years. Accarding ta Mr. Murtin Frey, the
superintendent of the district in which the school
was located, Moartha Froelich is the best principal
in the district. (Note: PS 129 is now in District 5.
Mr. Frey continues as superintendent of District
4.) Parents have made Superintendent Frey aware
that they like both the ,iincipal and the school.
in addition, the reading scores at PS 129 are
cruditable according to citywide norms, not simply
creditable for Harlem.

To the observer who finds himself in the school,
PS 123 is indeed a unique place by any tradilianal
public scheol standards, doing unusual things in
an honest effort ta help children succeed academic-
aliy in a school in the inner city. Cood reading
scores are accompanied by high moia'e aof teach-
ers, caunselars, parents, pupils, and even school
secretaries.
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Reading scores

The reading program is an importont part of
Mrs. Martha Froelich's ~fforts to give order and
direction to the school. The reading scores at PS
129 have been among the highest in central Harlem
for several years in successicn. They have been
improving steadily, in fact, since Mrs. Froeiich
came to PS 129. Before the present reoding pro-
grom was initioted, fewer than holf of the children
in grade 1 were judged able !o participate in cily-
wide testing, typically corried out in the first two
grades af elemenlary school. {These include the
New York Tests of Growth in Reading and the
Metrapolitan Achievement Test.) Since the first
year af this reading program (1962-63), oll PS 129
children have been tested in grade 1 as well as in
other grade Mrs. Froelich maintains, and, in gen-
eral, st results canfirm a fairly consistent record
of success an the reading program. In grade 1,
since the introduction of the program, there are
indications of progress as the program has become
increasingly well-established.

Mrs. Froelich has impressed the schaol with her
own methods and emphasis ond has stamped her
appraach inta every nooh and cranny af the
schiool. She knows what is going an everywhere
and that goes hand in hand with kneiwving every-
body in the school—janilcrs, teachers, oides. and
most of all. the children. She always pruvides a
word af acknowledgment, always has o personal
connection, is ahvays accessible. But she believes
deeply that children, teachers and general staff all
need such recogaitian. Everybody in the school’s
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community, she says, is the responsibility of the
school--not just un schoal doys, but on weekenas
and vacations, as well. In turn Mrs. Froelich mokes
it quite ploin that everybody, including t:e par-
ents, is responsible for trying te fulfill the school’s
academic objertives.

This type of thrust in the P3 129 setting is per-
suasive. Mis. Froelich tells observers ovar and
over again that reading sco:es are caly part of
what goes ¢n in a school and not alw2ys the most
importont part at that. *"Not eveiyhody caa read
at grade level, you know,” she says. Mostiy, she
believes, the scores have “propuganda” volue.
However, she has cooperated in the evaluation of
the school, and reported on ac.omplishments re-
flected in the reading scores. Observers are always
welcome visitars to her school. The welcome mat,
however, in no way indicated satisfaction. Mrs,
Froelich insisted that the schoo! has not even
“scratched the surface yet.”
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III. READING PROGRAM

Methods used

In 1962 soon after Mrs. Froelich come to PS
129, she and e teacher from her previous school,
Florence Kaiden, introduced a reading program.
{An article describing the program appeared in
The Reading Teicher, QOctober 1567.) They starte
with a pilot class in grade 1, introducing a program
they had previcusly developed. From the outset,
the nrogram encompassed more than specific meth-
ods for improved reaoding in the classroom. It
concerned itself with tae need to invoive parents
in the reading program, the need to help reluctani
or inexperienced teachers in the classream, and
the need to overcome both flabbiness and inflox-
ibility in administration. The focus on tlie child
required that parents ond teochers be invalved
educationolly. The aim was 1o turn the schonl inte
a cohesive educational enterprise. In effect, the
reading program was used 1o impose order in the
school. It now characterizes the school and pro-
vides the basic organization around which con-
tinuin1 and different experimentation can be car-
ried out,

The Finley reading program begon in first grade.
{Now, in 1670, it begins in kindergarten.) At the
beginning of first grade, reading is introduced
through work charts and experience stories.

Work charts

The work charts forus on beginning reading
skills and grow out of the workaday formalities of
the classroo:n. |See Figure 1) There are charis
fer recording ottendance, the duties of helpers,

10
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Figure 1
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special news, the weather calendar, and work-play
period ossignments. The charts are designed with
slots into which children insert prepared slips with
the appropriate responses—a word, phrase, o
numeral or a picivre. In this way, work-study
skills and word attack skills, phroses and paro-
eroph comprehension are introduced. Outside
every clessroom door hangs o hand-made sign. If
the class is Inside, the sign indicates that ond
invites entrance. If not, then o message slotted
into the sign indicales that “we are on o trip to-
day” or other such messages. Inserting the right
signs, ofter selecting them frum a box of signs that
have been made to cover all possibilities, is part
of the program effort.

The experience story, »n the other hond, enis-
nates from the child. The tcacher elicits from the
children statements which employ children's
names aond are always grounded in the immediate
and the famnilior. The teacher wril:s the story on
the chalkboard. At the same time, 1.e vucabulary
for the stories is carefully controlled by the
teacher aond is gradually extended as more ond
different activities are told by the children. A
duplicated copy of his story is given to each child
who rastes it in o hard covered notebook. Mrs.
Froelich sees each story to be duplicated and
okays it. The reading pragram relates reading to
the day-to-day lives of the childzen. I} aims to
reflect the student’s world and his set of needs.
For both work charts and experience slories, chil-
dren add piclures to illustrate the texis ond, later
n the year, thc copying of the stories affords

ERIC
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directed practlice in penmanship. For the children
wno progress more slowly, language games and
differentiated teaching techniques toke place in
speciol groups during the doy with on experienced
reacher or a trained volunteer worker. {Mrs. Froe-
lich will allow no untrained volunteers to work
with the children.) A greot dea) of use is made of
the chalkboard and of individual slates for devel-
oping knowledge of the oral and written language,
as well as to practice on word perception skills.

A homework program, “Learning & Loving for
Farents and Children,” was instituted for kinder-
garten children last year, continuing this year. This
year's first grade teachers have givea Mrs. Froelich
a favorable feed-back on the children who took
part in this program last year. Figure 2, showing
a letter dated October 15, explains the procedure
scmewhat. Figure 3 shows the list used by the
kindergarten teachers to evaluate how much the
children know when they enter school, to give
them a working basis [rom which to start.

The introduction of book reading in grade 1, os
well as the number and level of difficulty of the
bocks read, is tailored to each child’s progress.
The decision to i ‘troduce trade and text books is
made for each chiid individually, based on detailed
observations by his !eocher, in consultation with
the teacher dJesignated os director of the program,
A variely of trade and text books is used following
a sequence developed in the school. A classifica-
tion of approximately 300 titles, ranging from the
first pre-primer through second reader level and
higher, has been prepared, is used by teachers and
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children, and is constantly subject to refinement.
‘The designated levels do not alwoys follow pub-
lishers’ recommendations but are based on experi-
ence in using them 1-ith individual children. As u
result, the number of baoks in circulation at Finley
is olways high. The paraprofessionals who man
the reuding room are on duty through the school
day. On the day the observers were present, more
than 300 books were in circulation outside regular
class reading assignments. The reading room is not
in the school library but in a lorge closet with
mony sets of the came books so that many chil-
dren may read the same titles at the same time.

Children ore not hurried from ievel to level.
Provision is made for those children who need
slow pacing ond intense exposure {o a few books
ot that level, while others may be more rapidly
paced according to their individual requirements.
Silent reading is encouraged from the very begin-
ning by having each .hild read o book he can
handle independently. Faster-moving children act
as what Mrs. Froelich calls “buddies” ta help
slower clossmates with specific word recognition
problemns.

Worksheets

In an effort to emphasize early independence in
lectning and good work habits ond study skiils,
worksheets have been developed which test com-
prehension. The worksheets are introduced with
the beginning of book reading. At first, only mul-
tiple-choice or *‘yes-no” responses, involving the
circling of answers, are called jor. In time, more

O

RIC

Aruitoxt provided by Eic:

(W

(O

complicated responses are elicited. These work-
sheets and the correction sheets which are also
provided are used diagnostically by the teacher
ond program director in order to oscertoin the
cause of ony difficulty.

individual conferences are held several times a
week with all children to check on word recogni-
tion of the vocabulary of their silent reading home-
work assignments, and to encouroge children to
refer to the worksheets when they have trouble
recalling o word in tne list. Finally, these work-
sheets provide o running record of the progress of
an individual child through the grades—-an essen-
tial too! for each new teacher and the program
director in estoblishing ability groups or simply
beginning « class at a new grade level at the be-
ginning of a new school year.

Reading wheel

in addition children are encouraged to keep their
own records by means of o device colled "My
Reading Wheel.” Ench child has a copy of ihe
whee!l which is divided into sixteen sections, so
that the child can color in the sections appropriate
to the reading he has just completed. Mrs. Froe-
lich developed the wheel in order to keep the
children constantly aware that reoding is o route
to all kinds of knowledge and functional uses. The
wheel was reported to be very popular with the
children. By ull accounts, the children ot PS 129
are very proud of their =~ ng wheels. [See Fig-
ure 4)



THE JOKN H. FINLEY CAMPUS SCHOOL

CLASS:

MY READING WHEEL

NAME:

GRS
Zud!

4
es History

Esth time you finish & book, celsrin
1he section of tna whea! that teils what

your Besk was.

On the back of tne gheet, write the name
of the ook and the author. =

Figure 4
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Grade level scores

The children ottending PS 129 come from @
neighborhoed where children are usually char-
acterized as "unprepared” for standard school situ-
ations. For example, the first grade, which was
tested in the Fall of 1965, hed o median score
which fell at the 26th percentile of the New York
State Readiness Tests; the first quartile wus at the
13th percentile and the third quertile was at the
47th percentile, according to stondard norms. Low
reading reodiness scores notwithstanding, when
the same children were tested at the end of grade
1 in the following year, more than three-fourths
scored above grade level, according to New York
City Board of Education data.

Ckildren in grade 2 wera also given the New
York Tests of Growth in Reading each year. The
median scores have increased consistently since
1963, regularly surpassing the norms for the end
of the second grade. Even the performance of chil-
dren at the lowest end of the ronge hes been
brought up to the extent that first quartile ccores
have been close o equal o the median level of
normative populations. Since many of the high
achievers attained top scores on Test A, the entire
grade has been given the rmore difficult Test B each
year. This grade hos indicated continued p.ogrezs
over the years in the top quortile in excess cf the
ceiling an the less " fficult test.

The Metropolitot  Achievement Test (reading
sub-test) given throughout the city has shown thot
through 1967-66, second ond fifth graders ot PS 129
have inatched the performance of many of the
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children not in the black inner city, such as in
public schools of the Eost Midtown ond Yorkville
districts of Manhattan, Bay Ridge and Bensonhuist
areas of Brooklyn or the Sunnyside, Woodside,
Jackson Heights ond Richmond Hill areas of
Queens.

Despite the corsiderable range which separates
children in the lowest quartile from those scoring
highest in the stondardized tests ot PS 129, test
scores have been consistently encouraging since
the inception of the Finley Heading Program. For
this report, based on observations and interviews,
the datu on reading scores were checked at the
Bureau of Educational Research of the New York
City Board of Edvcation. The data confirmed the
reports in The New York Times of November 2,
1967 and Decemher 2, 1968, that the reading per-
formance of the children at the Finley School com-
pares favorably with the citywide norms.

17
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Chapter 4

Grouping

Although Mrs. Fraelich prefers non-ability group-
ing, the school has heterageneous grauping only ot
the first grade level. All of the children who attend
the schoal are tested and programmed accordingly.
After first grade, grouping takes place according to
reading ability because Mrs. Fraelich does not feel
that the majority of her teachers can cope with the
less traditional forms of organization. She does,
however, insist upon flexibility in grauping, as her
conference notes ta teachers moke plain. Mave-
ment within classes seems to take place aoften, and
frequently for reasans not connected with ability
but, far example, with the matching of pupil and
teacher personalities.

Abiiity grouping

Once ability grouping is begun in second grade
accarding to the reading progress of children,
pacing is done by classes, not by individuals. But
class organization lines are fluid and children are
frequently shifted during the year as their reading
p-rformance warrants.

“Streaming” or canstant interchanging exists in
reading groups. In a recent visit Mrs. Fraelich had
her secretary read the observer a letter which she
had just dictated ‘o the parents aof a child who
had been advanced to a different reading graup.
The letter suggested that the parents contact her
if there were any questions.

A special class far very bright fourth and fifth
grade students was revisited this year. The compo-
sitior and baok reports displayed were all good.
There was na reader. Each child was cll swed to
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choose his or her own books; one book report
each week wos mandatory. Children visited the
school and the local libraries for book selection.
The atmosphere wos injormal; there was a low
undercurrent of noise. Each child kept a card file
of the books read, listing author, title and date,
and indicating his opinion of each book. Originaily,
the child was supposed to list three new words
and their meanings on the reverse side of the card,
but this proctice now seems {0 have received less
emphasis. Once a week, one of the rea.ing volun-
teers visited the closs and worked with the chil-
dren on o one-to-ons basis on the theoiy that they
needed help os much as the poor recder. The
difference was that the volunteer discussed the
book with the chiid, as opposed to explaining it.

Mareover, the difficulty level of the books con-
tinued to be differentioted according ta the reading
ability of the whole class co that o low-achieving
class would have read many pre-primers and
primers, while o more advanced class omitted
these levels and was invoived in reading more
books at higher levels.
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Chapter 5

Principal as
Educator
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Mrs. Froelich has not stopped being a teacher.
She teaches classes to give her teachers time for
interviews and free periods. She teaches teachers.
In addition she teaches parents, giving demonstra-
tion lessons to show parents haw in the daily
a/fairs of the hame thcy can encourage their chil-
dren’s reading. In one video-demonstration lesson
for parents, Mrs. Froelich plays o grandmother
helping a child dress in the morning, encauraging
the narning of objects as they are used.

Spontaneous lesson

During en interview. a boy wandered into her
office {the doar was never shut} because his teach-
er had sent him to the main office for supplies and
the ouler office was tempararily unattended. Per-
haps he felt mare comfortable speaking to Mrs.
Froelich. Anyway, he ccme in. She stcpped the
interview immediately to ask him if he was all
right, if anytliing was wrong. He explained his task
and she apologeticaily told him that she was being
interviewed and could oot toke time to locate
supplies for him. If he gave his name and class,
she would send thein up shortly. She did not know
his nare but clearly indicated how much she
cared for him. In toking his name she tock the
opportunity to be a teacner. Suddenly, he was be-
side her spelling out the letters of his name while
she wrote them down in large script. Then he
read it over lo her. Here was individualized in-
struction in the principal’'s office, sponlaneous
style. The kind of schoo!l that makes such en-
counters passible cannot but be voluable.



This is further apparent in the way in which
the handicapped classes in the school are granted
care and concern, but at the same time, a signifi-
cant degree of autonomy. On one occasion, Mrs.
Froelich asked a disabled monitor to extend his
duties, do an extra little job for her; the request
wen! along with the reminder that he needn't if
he found it too much of o bother. He wanted to
and hurried to do it. Another time, o teccher of
the handicapped class came ia, hringing the whole
cless, to show Mrs. Froelich the fruits of their
gardcning cctivities which were also used to im-
prove reading. Mrs. Froelich was enthusiastic «nd
the children responded to her warmth.

Although Mrs. Froelich is easily reached for
interviews, her school is not casually open lo
visitors. She considers it a working :instilulion,
open for inspeclion for limited periods only. For
example, there are no afternoon visiting of class-
rooms and no teacher interviews unless at her in-
vilation. Interview time is limited, but she will
even foke over a class to make an agreed-upun
interview possible. Through this control, Mrs.
Froelich oims, in part, to prevent the constant in-
terruption of teachers and children. This approach
ensures her that too many interruptions do rot
occur as is the case in many a “'famous school” in
the city. No class is bothered more than once by
any one visitor. While Mrs. Froelich constantly
repeats thot there is nothing to be learned from
silling in o classroom, she sees to it that observa-
tions ore always made at the beginning of a lesson,
never jn the middle.

O
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It is clear that there are inexperienced teachers
Lere and teachers with other problems, but Mrs.
Froelich keeps these problems confined to herseif
and the teachers concerned. The teacher, she be-
lieves, is the key to anything she can achie e at
PS 129.

Two reading iessons daily

Mrs. Froelich keeps o careful eye on her teachers
and as far as could be determined through scat-
tered ond limited inte~views, only o few teachers
resent this, and then only o little. With respect to
the curriculum, Mrs. Froelich is very clear with
ker teachers. Two lessons every day in all grades
are reading lessons—tl.:re are no exceplions.
“Three-and-o-half hours o day is enough time for
a teacher to be creative,” she believes. And she
expecits her teachers lo be crealive. It is an ex-
peclation conveyed te them in frequent grade
meetings. Her weekly perusal of lesson plons is
thorough enough to include the recommendation
of additioral books in suppor! f a good idea. And
she almost always remembers—at least on any of
the duys these observers visited—what lessons are
going on where. Dissatisfactions are declt with
personally, by talking with the teachier concerned.

Another anecdo’e is revealing of practice in the
school. While Mrs. Froelich and the observers
were walking down the second floor corridor, o
boy 1ushed throuzh a pair ef swinging doors. He
was shocked when he found the principal on the
other side of the duor. Mrs. Froelith cailed him
over in a charp voice, osked him why he should



not have done what he did and why it just must
not haj.pen ogain. He answared. But there was no
formal punishment. He iwvas sent away with the
odmonition that he must be more watchful of his
own and other people's sofety. This wcs a two-
way affair, not just the principal talking, but the
student was engaged for those few moments.

Approach to discipline

Mrs. Froelich does not believe in easily admin-
istered punishment and clearly distrusts the sense
of finality that the formal puuishment ploces on
the offending act. This attitude wa: not popular
with all the teachers we spcke to but scemed to
be popular with most. A few felt there was no
strong ceniral authority they could count on to
reinforce their efforts ot discipline. The result
seemed to be @ minimum of demonstrative discip-
linarions in the school. Mrs. Froelich is aware that
teaching is hard for new teachers, is available to
help them, ond the teachers seer 1o be well aware
of that.

Once the boy in the corridor hod gone. Mrs.
Froelich remarked that she knew the bay, that he
had come from Trinidad and had not settled well
into the school. When asked if she knew why he
wos having difficulties, and she told me quite
sternly that "of course” she knew. "Wouldn't you
have problums if you had come .. ." She was quite
right. Walking on down the corridor, Mrs. Froelich
hailed everybody with a good morning, often by
nam.e, and often asking a child about relatives cr
a recent sickness. Mrs. Froelich will not tolesate
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unkindness in her school. She informed one ob-
verver that she had told o {eacher who had pun-
ished o child by refusing to let him have lunch
that she “considered such o punishment cruel” and
that she would not defend it before the child's
purents, if a problem orose. One senses that this
att'tude pervades the schoal.

Since Mrs. Froerich is convinced that the teacher
is the key to the educational enteiprist in schr s,
she <akes her role as supervisor very seriou.ly.
She is careful sbout selecting her teachers and
then proceeds ‘o du her utmost to keep them, to
keep 1) e1” at the school and on their toes.

Her supervis.on of lesson plans {as descr:bed in
the section on Reading] is basic to Mrs. Froelich
as teacher trainer. While she insists that the school
have a uniform approuach to the reading progrem,
siit encourages the use of unusual teacher-gener-
oted «.pcriments (o enlist the children's interest.
When one teacher noted in her workbook thot she
would like to bring unimal organs to school to
teach some biology and seme reading. Mrs. Froe-
lich recommended a iocal butcher whom she
thought might—oand who did---prove cooperative.
At o geogrophy lesson, she offer>d the teacher ler
collection of foreign stamps for use in the class-
room as a useful means for the teaching uf ger -
raphy. history, and of course reading,

Mis. Froelich alwoays seemed to be listening for
such openings, picking up sounds from open class-
rocin doors and offering a word of advice. Passing
the library, she heard o disappointed boy com-
plaining about a vain search for a book on ths
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New Yovk Mets. She checked with the teacher to
see if such o book was avciloble. Later, she
brought the boy back to her office so that hLe
could dictate a letter to her secretary osking the
Mets if they could send him such o book, as well
as some pictures. She elicited tke words from him
ond he d.ctated with obvious relish.
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Chapter 6

Principal and
Parents
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Mrs. Froelich believes that her greatest achieve-
ment has been to maintain good relations with
parents, recognizing the connections Setween the
school, the heme and the classroom. Everybody is
to be involved, and to a lorge extent, everybedy
is involved. Orce ogain, this means tight organiza-
tion, =snecially ¢f the faculty,

Reading is link

The reading progroin is the vital Iink hehreen
school nnd parents and provides the basis for the
teacher's relations with parents. When the reading
progrem was exlended to the kindergarten level,
letters were sent to the parents of the sindergarten
children on three separate occasions. Finally, 22
of the 26 prrents replied and begon 10 be involved.
Mrs. Froelich did not give up an the four who did
not answer. Neither she nor the teochers believe
the widespraad assumption thet the perents of
these chiidren are disinterested.

One day, the oi.servers saw Mis. Froelich trying
to explein to a pecent hos n.ach this parent's
effurts on behalf of the schunl cnd her own chil-
dren were appreciated. the words did not scem
to express aedequutely what vas being said. Mrs.
Froelich got up ord kissed the vwamon, hugging her
eonvincingly.

Notes lo parents

Euch homework ossignnmient includes a note to
the poreats requiring then to listen lo the chila’s
reading and to chech the each night's assignment
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has bcen fulfilled. It is as if the parent also has to
fulfill an assignment to participate in the school’s
read. g program.

Parents ore encouraged to come to school for
interviews, conferences end demonst:ation lessons.
Visits are scheduled at the pu-ent's convenience
and can be arranged after school if necessary.

Home study

Porents are shown or have sent to them mate-
rials which explain how they can heip their chil-
dren learn. Videotaped demonstration lessons and
“live” demonstration lessons help expluin iffer-
ences in children’s reading pet formunce ar.d simple
home tasks are made the focus of vocabulary
building outside schocl. Demonstration of such
home-study proctices are given to older siblings cs
well as tn parents.

The home-study c/jort also atleinpts to p:t the
weeks spent on vacation to gond instructiono! use.
Letters advise purents of places of interest to take
their children and how to make use of the city's
facilities.

To find aut the extent to which parents were
cooperating in supervising homework, an examina-
tion was mac'e of the doily homework slips parents
were asked to sign. In the heterogencously grouped
first grade classes, 85 percent signed the slip for
the full ossignment and 76 percent signed sepa-
rately fcr the silent reading. In the svcond grade
where gruping is on the basis of ability the figur:
approached 80 percent.
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One final illustration of the relotion between
principal and parents: Mrs. Froelich was telling a
very puzzled falher, who spoke vittuaily no
English, obout the procedures for getting his child
started at th2 school for the first time. The fother
and his young doughter seemzd to be puzzled ond
possibly afraid of the school estroliskment. The
schoo! secretaries had made liltle progress when
Mrs. Froelich intervened. Mrs. Froelich speaks only
a little Spanish but she managed to make clear whe
she was and that she would take care of things.
Within minutes a reading test had been scheduled
for the child so that she could be placed in @
second grade class, and a lunch wns arrunged for
that day. Tlien Mrs. Froelich put ¢cne arm around
the man and on arm around the daughter ond took
them up to the guidance counselor's room, inlro-
duced them to the counselor, who spoke Sponish,
and took her leave with a friendly direclive to the
guidance counselor that plenty of “T.L.C.” ap-
peared io be needed. An hour or so later, the
guidance counselor who was passing in the heall-
way playfully jumped to attention, offered a salu.z
and said, "T.L.C. administered.”
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Chapter 7

Principal and
Teachers

26

Mr=. Froelich reported that she was able to hand-
pick her staff because of o long waiting list. The
United Federotion of Tecchers representaiive at
th school {he has been there for nine of Mrs.
Froelich’s ten years) admires ner. In his opinion
Mrs. Froelich has made it possible for new and
inexperienced teachers to feel sect re within well-
e.tablished patterns of expectations and support.
Yet, of the 51 teachers al the schocl when Mrs.
Froelich begon at PS 129, only nine remain. In this
respect the schoal suffers from much of the teocher
turnover of the typical inner city school. There
were 17 new teachers in the school in Septe:nber,
1969.

CCNY teacher-training

Mrs. Froelich shows a hard-heauud approoci: to
the teaching of childrrn and the oppartunities
given to children 1o learn. In the video-room the
Cit College teacher-training personnel were ev.l-
uating the tapes of a st.dent teacher. They asked
th» principal to rote how the gir) hac successfully
followcd through on o variety of -oulines they had
identified as important to teaching: probing. fol-
lowing through, and so on. Mrs. Froelich assessed
the lesson quickly and told them that the lesson
did nct appear to her to be a very good one be-
couse the teacher had donz far too much tolking
in an altempt o salisfy het teachers, thereby re-
ducing her pupils to passive listeners.

A sizable number of student teachers from Cily
College choose tc stay with Mrs. Froelich on
regular teaching ossignments. Her own teocher
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educotion progrom is on ongoing process during
each school day and throughout the school. The
job of the assistant principal is to provide teacher
training sessions for each grode level every week
while Mrs. Froelich tokes all the children from
those closses involved into the Assembly room.

Mr. James Forrestal of CONY supervises the Cily
Colege teacher-i.ainces. Mrs. Froelich leaves this
very much up to him, with the evceptian of con-
sultations as to the best placement in accordance
with the needs of the school and the Coliege's
progrom. He taught ot PS 129 for nine-and-a-holf
years and it has been his experience that once
Mrs. Froelich is satisfied as ta o staff member's
competence, she leaves that person pretly mucn
alene. This was olso indicated in this evaluation.
Uniike last year, foilow-up observativns in this
report this year followed no pre-set schedule.

The 1970 schedule called for 70 to 80 City Col-
lege students al PS 129 this yeer—16 os student
teachers ond the rest divided beiween tutors who
give an average of one hour o week and field
people who give an average of two hours. Mr.
Forrestol is eurrently irying to see that the right
areas in PS5 129 are given the help needed.

This meons that one never sees really poor
teaching at PS 129, nor e chaotic classroom. Some
teachers are mare exciting than athers, of course,
but there is a uniformity of approach within which
most leachers are reloxed and interact openly with
pupils—encoureging questions bul not forcing
them, and avoiding 1otofly negative reinforcement.
“No™ or “thel's wrong” were infrequent expres-

sions in the classroom, Therz were a few teachers
who strayed from the pattern, but these were the
exception.

If there are questions about Mrs. Fraelich’s tech-
nique, they rela*e to the area of choice in the use
of Mrs. Froelich’s suggestions, but, as indicaled,
there seems to be little interference once there is
salisfaction with the opproach of the teacher.



Chapter 8 There is an emphasis in PS 125 in every eloss

on ethnic pride. In every classroom the black
American heritage is emphazized on all bulletin
boards, eand Africa iz the suhject around which
several lessons are organized at upper grade levels.
er Mrs. Froelich keeps a watchful eye on the progress
of this aspect of the school's effort tuo. 1t is in fact
M a part of teacher training ot PS 129.

SUb eCtS The classroom climate to foster success in read-
ing was tu be extended to the development of math
skills. The special math program begon in Sep-
tember of 1969 as o Math Lab under the direction
of o former PS 129 teacher on the faculty of CCNY.
Since then, there have been changes in personnel
and the definition of program in math is unclear.
There have been gains in math, according 1o Mrs.
Froelich, but the reasons fur the gains have not
been analyzed or exploined. The program is now
under the direction of cluster teachers at each
grade level, but the outlines of the program are
not spelled out,

Homework in math for grade 1 was storted lust
yar. The Math Lab no longer has a room of its
own, bul uses the music room, which was designed
and is still used as 0 music room. The math mate-
rials are still available: dice, balance sticks, count-
ing chips, Dienes Blocks, Tangrams, Geo Boards
ard Venn Diagrams in higher grodes. This room
hewever, no lenger permils reinforcement of the
math progrein through illustrations of the materials
in use, or phelos of how various clesses work at
math,

Letters from M-s. Froelich to the children remind
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them that there are words they have to be able
to understand (concepts they must comprehend] if
they are to make progress in mathematics. {See
Figure 5} As always, children are encouraged to
help each other, and as always, Mrs. Froelich in-
jects herself into the program, making her presence
ever felt. However, comparing 1969 to 1970, this
year the math program seems to be receiving less
attention end generating less interest.

O
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Dear Girlsand Boys,

problems, youw need 1o know important
“math” words. Please study these and
have a buddy check you'

Sincerely Yours,
M:.rtho. 5F,-‘roe'ﬁoh

In order to understand mathematics

i _Number score smaller
larger _lshaded rulec
largest | times |inen
numerals hundreds dollar

| _e.xchanga tens cents

. _replaeed ones first

_exactly | mindles segond
_ngro:'lmgsljy_ thours thicd
_equally 7 | next fourtn
_aheod” dozeri fifth
sum exameple one sixth
product improved one third
difference sauare one fourth
faots triangle one half
laraer than _how ma.nuf(uucr 7_
smaller than __._most nearly
as much as __ _nedt larqer

nearest in valee neit gmillecr

from smallegl to [a.rées‘t

minug - __gredter than >
_plus + —_ Ness than <
caual to = ___notegualto #

23

J figure



O

ERIC

Aruitoxt provided by Eic:

Chapter 9

General
Impressions

30 .

Schools like PS 129 need to be carefully studied.
There is no obviously poor teachirg nor are in-
different teachers in evidence. Readiug scc: s are
in general satisfactory. Visits, while carefully
scheduled, did provide for a sempling of vurious
kinds and levels of classes. Observations and data
derived from standardized tests tell us that there
is something werth further examination in the
Finley Szhool. The school produces the feeling . 1t
there is hope for public education; that public
schools can be made viable for poor people.

PS 129 is one of three specia® service schools in
Central Harlem with good standardized achieve-
ment scores. Mrs. Froelich mude it clear that
schools such as hers have special needs for rein-
forcement which nave to be filled constantly. All
these exlra services represent an effort to com-
pensate for past and current inequities. In Harlem,
principals and teachers have to convince tie chil-
dren and their parents daily thet schools can func-
lion so that children will perferm. That is the cli-
male Mrs. Froelich seeks ic create. In so doing, as
she herself noted, it might appear saccharine. But
one never encounters any dishonesty at PS 129,
For the people at PS 129 the overriding need ap-
parently has been to show love and confidence
enough of the time for children to believe in
schooling. The positive impact of Mrs. Froelich on
the children is seen in the atmosphare in the school
and the rcading scores.

This report describes that effort, of which Mrs.
Froelich is proud. Rut there is more {o be done.
For instance, the people in the commurdty were r.ot
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interviewed, nar were the children. Then, those
teachers who chose not to stay at the schaal also
were not interviewed. There should be a mare de-
tailed study of the reactions of teachers to the
principal as educator. It is a fact that even PS 129
has serious problems of teacher turnover despite
the waiting list, mentianed by Mrs. Froelich, of
teachers weonting to come there 1o leach.

In this report, the effort made at PS 129 is
viewed as positive and hopeful because the school
assumes that childhood should be fur and acts an
that assumptian, and does not think that fun is
possible without accomplishment.

How, one wonders, car what Mrs. Froelich does
be reproduced by others? Are the children even in
this school engaged in what seems to be a losing
battle? Each year a few chiidren from the Finley
School are helped toward enirance inte privale
schoals, paid for by scholarships and sometimes
suppotted in clothes and spending money by funds
raised amang the teaching staff of the Finley
School. But most children go intc the local junior
high schonls. There seems to be no readily aveil-
oble evifence to suggest that children from PS 129
van lack forward 1o any better a public education
experience than ether poor children once they
leave a school like PS 129,

All the more reason, therefore, to study, under-
stand and encourage whot goes on in PS 129,
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INFORMATION CONTACT

Mrs. Martha Froelich, Principal
Finley School, PS 129

130th Street and Convent Avenue
New York, N.Y. 10027
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