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Prefoce

This Curriculum Guide in Reading has been re-edited and f
re-issied hecause of its usefulness as a guide for developing :
and organizirg a summer remedial reading program. It is onc !
of three guides in reading publisl.ed by the Office of the
; State Supcrintendent of Public Instruction of the State of
y Indiana. The Guide for Deve'vpmental Reading—Grades 1-8
; is also being re-edited and re-issued at the presant time. The
Guide for Developmenta. Reading tn the Secondary School—
Grades 7-12 has just been completed and w’!l be distributed
"7 Indiana schools for the first time this spring.

The need for improved instruction in reading skills con-
tinues to be a crucial need in our modern society. Although
great strides have been made in improving reading programs
theoughout the state, there are and there wi'' continue to be
chi'dren who, for various reasons, will nced remediation be-
. cause they have been unable to acquire needed skills through
' the regular developraental program of the schools. This book
will assist in alleviating the problem by offering guidelines
for establishing an effective summer program ¢nd by serving
as a handhook for teachers of reading.

A note of appreciation is extended to the members of the
1965 State Committee on Reading and to those teachers who
assisted the Committee in the original prepureiion of the
materials for this guide.
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Chapter |

Purpose of the Remedial Program

and how it Relates to Other Progreins

Under the National Defense Educalion Act, generous op-
portunities for more inclusive aud thorough teaching of read-
ing to children of elemertary and secondary Jevels have become
avajlable, The 1965 Indiuna State Committee on Reading hopes
to be of material help to three aspects of {his teaching—in re-
medial programs, regular elementary programs, and develop-
mental reading programs in the secondary schools. This cur-
riculum guide is designed to aid remedial programs from
grades three through twelve, with particular spplication to
programs given in summer terms.

By “remedial programs” the writers mean programs de-
signed to aid children who are one or more years behind
normal ex;actancy in the development of their reading skills.
Aid in removing severe psychological disabilities is not in-
tended as part of such a program; these disabilities are so
coniplex as to require specialized clinical assistance. However,
it should be added that some procedures herein suggested
muy help o alieviate minor psychological difficufties in certain
readers. A further distinction should be made at all times
by readers of thi, guide; that is, & distinction belween the
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rctarded reader who is merely a slow learner and the retard-
ed reader who suffers from some distinct disability in skill.
Remedial programs in the present sense are intended for the
individual with disability, not for the slow learner.

Remedial programs should be understood as supplementary
to the regular programs at elementary and secondary levels
and should be given as aids to those children for whom the
regular programs have proved too difficult or in some sense
incomplete, Developmental reading programs are understood
as opportunicies for the exercise and extension of reading
skills that are reasonably useful but inadequate to meet the
many demands of contemporary living, both in schoo! and in
later life.

It has seemed desirable to suggest two classifications of
remedial programs. The first classification is for those chil-
dren who are severely disabled in reading. Such children can-
not read the busic textbooks for their grade placements; they
need careful wdividual rather then group or class attention.
The second level is for those students whose reading ability is
limited but who can, with sympathetic and careful guidance,
read the basic texibooks for their grade placements. Although
individual attention iz not as mandatory for this group as for
the first, it is recommended that as much time as possible pe
spent in conferences with individual children and in other
helps which focus upon the individual,

It cannot be overly stressed that all readers are indi-
vidual in their methods. YWe can generalize about tie process
of reading to some extent, but these generalizations must be
tempered with caution. Our physical natures, family and so-
cial backgrounds, emotional conditions, past experiences, skills
and responses, and mental powers—these and additional fac-
tors affect the way we read. These factors undergo constant
change in any individual; go our reading activity is in constant
chaiige, too. In the chiid who I8 still far from mastering the
complicated act of reading, we face a very difficult and dis-
tinctively individual condition.
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A General Overview of Neading As A 5kil

As an introduction to the several sections of this guice,
some general discussisn (1) of particular aspects of reading
—the meoning of words, the comprehension of sericenzes, the
apeed and «kill used in working through an eniire composi-
tion—-and {2) of particular difficulties encountered in reading
riay be helpful.

Aspects ol Reading as Learning Problems

1. Vocabulary (words and meanings). Reading must be-
gin with some knowledge of words and their meanings. Such
knowledge involvas both acts of recopnition and of recail.
The reader must know the word—which rmeans krowing it
by sight and so .nd—and know its correct spelling, if he is
to acquire correct mean:ngs through readirg. He must dis-
tinguish, for example, {0 from fwo and isle from aisle. Here
the various devices of work-attack are appropriate: making
distinetions among vowels, consonants, digraphs, ang syilables,
following accent markings—in general, all the devices which
eventually enable the rcader to make the proper use of a dic-
tionary. In this process the developnient of self-help is essen-
tial; recognition througt sounding and the ability to chocse
the correct spelling must be developed. Association of words
with personal experience is here very useful in itself and also
helps another necessary development, the training of memory
of words &and the elements of words.

2. Comprehension of sentences. The acquisition of mean-
ing from an entire sentence is in large part the experience
of confinuity, the following of a concept throughout an ex-
pression, This is, in part, a process of continued adjustment
between words and context, the latter both making use of
the word's meaning and shaping, directing, or limiting that
meaning. llere some comparison with physical experience or
with other reading may be of much practical value, Of course
the kind or degree of comprehension desired will always be
determired by the purpose of the reader, as well as by the
natuvre of the material being read. Therefore, the teacher of
reading cught always to keep in mind the desirability of a
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flexible or varied approach to comprehension. In addition to
such flexidbility, the teacher must remember the importance of
gradation or adjustment of the reading experience to the age
level of the reader. These matters are of course directly re-
lated to the teaching and practice of such valuable study skills
as marking texts, outlining, and taking notes.

3. Speeds and skills in reading a whole composition. The
teaching of all reading considered as physical action may be
described as training the senses in patterns of learning. In
reading an entire paragraph cr an entire composition of some
kiad, the reader is extending as well as repeating his patterns
of learning. A major development at this point is the exten-
sion of eyespan (the part of a line of type seen at one glance
or fixation) beyond a word-br-word fixation pattern to a pat-
tern which takes in several words—which may or may not
constitute a grammatical groupiny—at a single glance. This
development enables the ieader ‘o develop another element
essential to good comprehension and to appropriate speeds,
that is, regalar rhythm in his eye movements. Experime.itally,
such regularity has bcen shown to characterize the best
readers.

In speed, as in comprehension, flexibility or adjustment to
the purpose is 2 practical and important skill. At relatively
untrained levels of readinz, increase in speed will lower
comprehension. At higher levels, this does not always happen,
and some rapid readers find that the higher rates actually
increase comprehension. Again, as in comprehension, the
teacher must consider gradation or adjustment to age level
(where that level is equal with an understcod degree of read-
ing ability). Obviously, this is a matter of individual situa-
tions and abilities. In general, it may be observed that a ma-
ture reader who desires an increase in speed shonid emphasize
speed rather than comprehension until he breaks old and in-
efficient habits and shows some definite increase-—but not
until & deterioration in comp.-ehension becomes overwhelm-
ingly discouraging. In this process he needs the guidance and
encouragement of an understanding teacher.

Difficulties Often Encountered in Reading

1. Resistonce to lcarring. Young readers scmetimes suffer
from lack of interest; so either pay poor sttention to their
books or pay attention only infermittently. Again, their efforts
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may ve weak; they may form the habit of laziness, suffer from
the consciousness of repeated failure (and hardly recognize
this for what il is), or be halted by a feeling of social inferior-
ity in their peer groups. Any of these causes may result in
habitual resistance to learning, i.e., the forming of new pat-
terns of though' and action.

2. Lack of confidence. Insufficient confidence obviously
overlaps the factors given above. The habit of failure all too
easily becomes a psychological block as does a persistent sense
of social infericritr. Specific technical causes in reading may
be a limited vocabulary, repeated inability to spell (frequentiy
caused by confusion ¢f sounds especially in homonyms), or
‘nability to fo w synlactical word patterns in their system-
atic relevations of fact or idea,

8. Inacouracy of meaning. In general, inaccuracy in un-
trained readers often comes from a disregard of sense and
from over-indulgence in imaginative flights unrelated to the
text. More specific inaccuracies may arise from confusing
words in spelling, from attending to or emphasizing the wrong
parts of words (reversals), or from failurcs to distinguish
sounds correctly.

4. Slowness. Slow rate in reading may have such general
causes as timicity and lack of confidence (psychological fail-
ure) or inability to make sufficient use of the printed con-
te::t (intellectual failure). Cr the causes may be more techni-
cal: poor abilily in word recognition, miscalling of words, a
discegard of meaning. Other technical errors frequently
made are reading word by-word, voicing every word, or mak-
ing regressions (immediate re-reading). Certainly slowness
i3 ofian caused by a combination of the above factors and aiso
by handicaps of a personal nature such as those listed below.

6. General physical and psychological handicaps. The most
frequently discovered physical handicap among young stu-
dents of reading is need for eyesight correctivy by glasses
or training for improved eye muscle coordination. Other de-
ficlencies are bound to hinder the reading process whenever
they occur. Especially common i3 chronic fatigue and its
relationship to frequeat colds and coughs. Even lack of
sleep will affect a reader’s application and efficiency, having
more effect upon the physical act of reading than is usually
supposed.

11
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More difficult to perceive, and sometimes much rasee of &
handicap, is some degree of psychological disturbance. A dif-
ficult family relationship or some social unhappiness in a
child’s peer groud is more than sufficient to upset a child’s
learning process Such congditions may be beyond the teacher’s
aid; nevertheless, pleasure in new aclivity and in some kind
of acccmplishment may often be real helps for these difficuit
phases,

The individual as a Readcr

It should now be plain that the situation of every reader
is both complex and unique. It is the task of the texzcher
of reading to discover the troublesorne elements in each situa-
tion and to draw upon a wide variety of solutions. The sections
which follow suggest a number of practical measures and
materials which the teacher, with bonndless patience and
careful judgment, may adapt and apply.

12
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Chapter 11

Organizatio:i of the

Summer Remedial Reading Program

An effective remedial program depends upon careful plan-
ning and organization by school personnel. It involves cooper-
ation on the part of the parents and a desire to improve on
the part of the pupil. It involves selecting pupils who can
bLenefit from the help given. A place suitable for classes to
be held must be found and the safety of pupils actending must
be considered. Diagnostic measures which reveal the needs
of pupils must be selected carefully. Reading materials must
bhe chosen which will stimulate pupils to want to read. The
teacher herself, the most important factor in a successful
prograr, must have an earnest desire to help pupils improve
and furnish the motivation which will lead them to success.
When planning a summer remedial reading program, schoc!
officials snould give thoughtful consideration to the following

questions:

i7hat are the objectives and goals?

To provide intensive instruction for those pupils whe are
helow thei: normal grade level by ong or more yeara in
reading achievement.

To diagnose the pupil's difficulties and to place him where
he can achieve and improve his readirg skills.

13
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To correct the types of difficulties which the pupil himself
has fc 1nd to hinder his progress.

To motivate the pupil to achieve higher standards in read-
ing to the end that this skill will function for him in
subject matter areas.

To reinforce the skills which the pupil possesses.

To help the pupil gain confidence through a positive
approach by the teacher in order that he may experience
success.

To encourage the pupil to read for enjoyment.

What are the two plans for organizetion?

The first is for those children who are so severely disabled
in reading that they cannot read basic textbooks for their
grade placement and who need careful attention in small
groups or even individual help. Children in need of clinical
help and th-ie with emotional problems should not be
included in the summer remedial reading program,

It is recommended that—
The remedial program be continued for a minimum of
eight wneks.
The class size be restricted to 12-15 pupils, ages eight
years through the senior high school.
The teacher be assigned to no more than two groups of
pupils with 8 maximum of 30 pupils.
Classes be scheduled daily, 2 hours per day, 5 days per
week.
The program should include diagrostic testing, group and
individualized instruction, reading activities to strengthen,
maintain, and extend skills, and daily evaluation of the
pupil's progress. Daily evaluation is necessary in order
that the teacher may plan the next day’s work to meet
the needs of individual pupils.

The second plan of instruction includes those purils
whose reading ability is limited but who are able with
careful guidance to read the basic textbooks for their grade
placement.
It {3 recommended that—
The rcmedial program Le coutinued for a minimum of
eighl weeks.

14
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The class size be restricted to a maximum of 25 pupils,
ages cight years through the serior high school.

Classes be scheduled daily, 2 hours per day, 5 days per
week.

The teacher be assigned to no more than two groups of
pupils with a maximum of 50 pupils.

The instructional period be scheduled for a minimum of
cite hour with additional time available daily for recrea-
tional reading, individual conferences, diagnostic testing,
and evaluation.

Daily evaluation is necessary in order that the teacher
may plan the next day’s work to meet the needs of
individual pupils.

For both groups, the results of initial and final testing as
well ag a description of the program should L2 included in
the final report to the Office of the State Superintendent. of
Public Instruction.

What is the gencral pattern for scheduling classes?

Approximately 209 of the time should ke used with the
total group for purposes of coordination, planning, and
evaluation.

The time would vary for subgroups for ii.struction, word
analysis skills, comurehension skills, and other communica-
tion skills,

About 30% of the time shuald be used for individualized
instruction and reading activities. Teaching activities such
as worksheets, individualized materials, workbook activities,
reading games, assignments prepared by teachers, and
in lependent reading are used for study groups while o
sulygroup is working directly with the teacher.

A sample plan for a day is given for a reading class com-
posed of three groups. The groups should be kept flexible
so that pupils can be changed fron one group to another.
With remedial students it is especially important that there
be much discussion about the material read in order to
expand their knowledge of what they are reading and also
to increase their speaking power. They musl have time to
explore jdeaas.

15
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Sample Plan for a Day’s Work

Meet the entire group, taking attendance, and care for any
other mechanical details.

Read most of an interesting story to the entire group. Let
pupils discuss events and characters. Let different pupils tell
how they think the story will end.

Give assignments and activities to the groups. Activities
should reinforce reading skills.

GROUP 1. (Highest level)
Give a list of words from a story read previously.
Direct pupils to divide words into syllables and
mark accents. There will be some discussion on
the recall of rules for dividing words into syllables.
When the exercises have been cormnpleted, pupils
will check with the dictionary.

With the teacher:
Introduce new story. Set background through gis-
cussion and pictures. Give new vocabulary in con-
text. Set purpose for reading the story. Begin the
guided reading; then let pupils finish reading story
silently. Do exercise assigned at beginning of
period.

GROUP 2.(Midaie level)

List or duplicate six sentences about facts in a
story. Pupils will rearranze them in sequence.
Check against story in book for accuracy. Draw
pictures showing the sequence.

With the tcacher:
Check progress made on activity assigned. Do
guided reading of story begun yesterday, Ask
questions to determine comprehension. Finish
activily assigned. In whatever tine is left build
words using the digraphs, ch, ck.

GROUP 3, (Lowest level)

Prepare copies of incomplete sentences with two
or more choices for completion, one of which is
correct. Pupils will decide which phrase correctly
answers the question after having read the story.
To verify answers pupils may locate the page in

16
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the buok on which the answer is fuund and write
the page number beside the question.

With tie teacher:
Check exercise assigned. Reread story orally
which was developed in previous lesson. Let pupils
take parts and read as if thay were dramatizing
ic.

Before time is consumed, evaluate work of each group. To
those whe have completed the work carefully and correctly
give a word of praise and encouragement.

While the others finisk, help pupils with individual difficul-
ties; refer to your diagnostic sheet for specific riceds. Encour-
age self-competition and urge these pupils to {ry to do better
each time a new activity is undertaken. Dismiss the group
with a word of praise for their efforts and accomplishments.
Encourage them to read at home in their library books during
some of their free time,

Who will teack the classes?

Teachers best qualified and most interested in the remedial
program should be selected to teach the classes:
Reading specialist
Reading teacher
Elementary teachers or high school teachers who have
been successful in teaching reading at the'r level.
Where will the classes be held?

Remedial classes should be held in buildings which are
conveniently located for easy access.
Schools on main roads, busy streets and dargerous inter-
sections should be avoided if possible; adequate sefety
precautions are more diificutt to maintain during the
summer.
Arrangements for safely precauticns in traveling to and
from the remedial reading classes should be made:
Arrange for bus service (if feasible)
Promote car pools
Regulate the use of bicycles
Make use of trafiic boya or civil safely pa‘rols
Rooma should be chosen which are attractiva, in a quiet
place, and, if peasible, located on the cool side of the Luilding.
Certain facilitics should be made available:

17
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Enough space for individual work

Remedial reading materials

Library facilities

Audio-visual aids

Access to a duplicator or mimeograph, paper-cutter,
typewriter

The assistance of a clerk or helper is desirable.

What should the remedial reading program altempt to accom-
olish?
I

The remedial reading program must adjust to the needs
of the individual ehild. It must ke specific in correcting the
child’s reading limitations and medified from time to time
to meet the pupil’s changing instructional needs.

It should provide materials and procedures for instruction
which are interesting and on the level at which the pupil
functions.

It should use instruments which find the grade placement of
the pupil and begin there 10 raise his level of achievement.
It should aim to establish in the mind of the pupit that he
can and will succeed if he truly wants to improve.

How can parcnts be included in the progrom?

Contact parents as soon as the weading retardation is
determined.
Notify parents of the neced and advantages for the pupil
receiving instruction in the sunimer remedial reading class.
(See Appendix C, Form B.)
Discuss in confereuces with parents the reading problzms
of their child and Low they can help.
Send blanks to secure permission for the pupil's enrollment
in the remedial class. (Sce Appendix C, Form C.)
Ho!d meeting for parents to:
Give information as to the aims and purposes of the
summer remedial reading progrant.
Enlist the vcoperation of parents in the program by point-
ing out the value of a positive understanding of the pupil’s
reading problems. Both the parents and the child must be
in accord if success is to be attained.
Stress the importance of altendance if best possible
resulls are to be obtained.
Encourage visitations lo sce the class in action.

18
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Encourage parents to feel free to call (give phone num-
bers) and arrange for conferences about successes and
problems of pupils.

Keep parents informed of the pupil’s progress.
Encourage parents to send reports to school on progress
noted when the child reads at home. (See Appendix C,
Form F-1.)

At completion of the summer reading instruction notify

parents of performance of pupil. (See Appendix C, Form

F-1.) This is to be done in triplicate; one for parent, one

for accumulative file, and one for your records.

How should pupils be selected for the summer remedial pro-
gram?

Referrals should be by tecchers who have found pupils
a year or more below grade level placement. (See Appendix
C, Form A.)
Information about the pupil’s achievement and his ability
to perform should be gathered from:

Cumulative records and/or 1eport cards

Te pupil's individual f-lder or school background sheet

Medical cards, the sight test, the hearirg record

The pupil's attendance record
Tnterviews should be conducted to reveal how he feels about
reading and how he would like to be helped. The pupil
himself must want to improve if the remedial instruction is
to be successful.
Children should poscess enough general intelligence to indi-
cate the likelihood of success.
Referrals may come from parents who have contacted the
school and have shown a desire to have their child admitted
to the remedial reading class.

What information should the teacher have about the pupils?

A school background sheet giving general information about
the pupii should be completed by the pupil’s regular class-
room or homeroom teacher. (See Appendix C, Form K.)
Included shouid be:
A statement about the pupil’s specific reading difficulties,
such as vocabulary, comprehension, structural analysis,
speed of reading, and study skills.
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Information from the pupil’s teacuer on his achievement
in assignnients and subjects which include particular
reading skills.

Information from those who come in contact with the

pupils on:

Classroom behavior
Emotional stability
Relationship with peers

Any physical factors that might be of significance for

tne pupil’s reading disability.

How parents cooperate with the scheol, their interest or

nen-interest in the pupil’s progress.

The attitude of the pupil to'wvard reading:

Is he interested?

Does he focus attention on the reading task?
Is he fearful? .

Is he discouraged?

Letters with background information should be sent from

the home school to the school conducting the summer

program after all arrangements are made. (See Appendix

C, Form D.)

In addition the teacher of the sumymer program will maie

use of case studies for individual children.

A case study of the pupil’s ability in reading should
include areas of slrength, areas of weakness, possible
contributing factors to the pupil’s need for help, recom-
mendations for remedisal help based on his test scores,
his ciassroom work, his clas~~oorni behavior and his oral
and silent reading levels as determined from the oral
inventory., It will include his attitude toward his class-
mates, the school, and the reading act itself.
An example follows:

Diane, age 7 ,ears, 5 months, entered our school system
from a distant city at the beginning of the fall semester.
She couldn't read with pupils in her grade who were begin-
ning to read the second reader, so she was placed with a
group reviewing the first reader and found it very difficult.
She was shy and her mother was perturbed that Diane was
not able to read. Her mother said she had read very well
in her former school and could not understand why she was
reading poorly in the school she now was attending. Since
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no record was sent except the report card stating that she
had been pronioted from the first to the second grade, there
was no way to learn or to “know’ Diane except through
Achievement tesis, an Infoamal Reading Inveatory and an
Inventery of Pupil's Interests and Activities. In these many
things were learned about Diane. She appeared to hLave
normal interests and to be overly anxiovs to please. Her
Metropolitan Readiness score was the Percentile Rank of 99,
so the Durrell-Sullivan {est was given showing a grade
equivalent to 3.4 and an age equivalent of 8.4, It appeared
Diane had the equipment, other things being equal, to
achieve efficiently in school.

The reading inventory showed very poor word attack
skills, She did not know any consonant sounds. She had a
basic sight vocabulary which was quite limited, but she
retained words repeated for her. In tiying her out on some
compound words, the word airplane was given and she said,
“We haven't had the word.” In comprehension, when some-
one else read or when words she did not know were pre.
nounced for her, she succeeded quite well. 1t was decided
to give her much help on phonics and other word attack
skills. She accepted help readily from her teacher and other
children. She improved rapidly, and eventually was moved
from the third to the second group in her ¢lass. As she read
better she lost her shyness, her fear dizappeared, and she
hecame a well adjusted litt'e gir).

What must the teacher know about the pupils?

All available resovrces should be used for delermining the
pupil’s reading level, diagnosing reading problems, gaining
an insight into influences which may inhibit expected
development. The teacher must hnow tha pupils.

Child Growth and Development

A knowledge of the general patterns for chionalogical
age arc helpful in that they form a basis for determina-
ing deviations. Dr. Nila B. Smith in Reoding Instruc-
tion for Today'e Children,' gives an interesting, quick-
ly readable account of the child's growth and develop-
ment, physically, mentally, perceptually, as we)i as the
patterns in development stages in reading.

ISmil‘h ﬁla B., Recading—Instruction for Today's CAildren. Frentice-

Hall, Englewood Cliffs, New Jersey, 1963, pp. 25-50.
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Characteristics Affecting Reading

Certain common characteristics have been found among
those pupils who necd remedial help in reading. For example,
the majority of these pupils are boys. For various reasons
boys exhibit niore behavior problems than girls. The atten-
tion span of both boys and girls is often short. They have
trouble in retaining sight vocabulary, though the word
attack skills may have been applied to the same word
repeatedly. There will be those in the group who are sus-
picious, sullen, aggressive, not cooperative, discouraged and
unwilling to try again.

Visual defects, hearing losses, and speech defects will be
found among a number of those needing remedial instrac-
tion. The energy level of the child may be low, often due
to malnutrition. Muscular coordination, especially move-
ment of the eyes, needs to be taken into account by the
remedial teacher.

The child's attitude toward reading may be brought about
because of fear of failing. He may have fallen behind nis
group because of illness. He may have moved from place
to place. He may have been in a class too large for him to
have been given the individual attention needed; or there
may have been personality conflicts between him and the
teicher. The way the child feels about himself will have a
tremendous effect on his attitude. If the child feels that he
is of no inportance, he sees no reason to learn to read.

Social Patterns and Customs
Secial prtterns and customs affeet the child’s learning, A
home in which there is not only poverty but ignorance is
not conducive to learning. On 1e other hand, where th:
child is smothered by over aggressive or over protective
parent: the child 1y either be resistant to learning or
accept an infantile pattern of conduct to excuse himelf
from accepting his responsibilities, A home in which the
family is foreign, with little command of the language, inay
prove to be a handicap—as well as the home where the lan-
guage patterns are poor. In homes where frmilies do not
share experiences, are not interested in each other, and
where children are “put off”" when they ask questions, bar-
ren language concepts result, The kind of community from
which the child comes may have limiting boundaries for the
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kind of experiences which aid the child in identifying him-
self with the world outside hi, immediate environment and,
therefore, curtails his language development.

The teacher must have at hand instrunients for measuring
the reading level of the pupil

What could the testing program be?

Choose a reliable standardized test to administer to all
pupils who Fave not been previouslv or recently tested and
who are being considered for the remedial class. A list of
reading tests is included ir Appendix B.

If no achievement test is available, the teacher may use a
teacher-made test, the oral inventory, the case study, and
other records at her command to reveal what the problems
are which the pupil must deal with if he is to improve his
reading skill. The suggested iist will acquaint the teacher
with reading difticullics in general. Sonie children nay have
only a few; others may have to run the gamut of the whole
list in order to overcome weaknesses. (See page 30, Form
G, for an Informal Diugnostic Checklist.)

How should progress be reported?

Suggested forms, which may be duplicated for use in the
remedial reading program are given in the Appendix C.
kuch school may choose or devise forms to meet its needs.

What materials will be used?

Certain criteria have been found to be of value in choosing
material to vse wilh the remedial group. Such material:
Must be or. a level where the child can achieve success.
Should cha'lenge pupils at a high interest level, but with
a vocabilary at the independent or instru-tional level,
Must Le on a gradual progression of difficulty in order to
build a vocabulary load systematically, increase sentence
length, and meaning concepts.
Should be selected in var.ous areas as the child’s interests
and needs ndicate.
The teacher must have sources for selecting the materials
in the areas of basic reading, supplementary reading (includ-
ing both recreational and informational), practice reading,
and word analysis. She must be familiar with the materiat
chosen for tte group. (Sce the section on Matericls and
Fquipment, Appendix A.)
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An excellent source at any level are pupils’ original stoiies
in which they have used vocabulary familiar to them and
written about experiences most closely related to their lives
in the immediate environment.

How are pupils motivated to want to read?

Pupils in the intermediate grades are interested in people,
things, and events in the world ouiside themselves. In the
junicr high school interest shifts to adventures and stories
of their own age group.

Pupil’s interests are the most important single influence
upon their attitudes toward reading. Pupils at the primary
level enjoy stories about .iildren and animals; in elemen-
tary grades, stories of adventure, and stories of their own
aye group in junior high school. While this seems to be
true of children in general, it does not predict the under-
standing or interests of a particulcr child. Boys soon turn
to reclistic stories and to science and mechanics; giris to
novels, romances, and later to adult fiction. Both live vicari-
ously through storics of mystery, adventure, and, in a lesser
degree, to animal tales. Pupils’ intarests, however, cannot
transcend a serivus lack of reading skills. Each pupil must
be studied to determine what kind of a person he wants
to be and how he feels about hinisz2lf at his present age
when deciding what materialz would be a motivating
influence on him.

Booklets compiled from pupils’ origi.ial steries hold intense
intere: t because they are about things that are familiar and
interesting and touch closely the lives of these pup!ls.

The teacher who can motivate the pupil to want to read
by giving him a feeling of purpose, a desire to achieve, and
an awareness that reading is not eonly an avenue for meet-
ing the dem . ds of 1ife, but also a source of pleasure will
accomplish the purposes set forth for teaching remedial
reading.
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Chapter 11

Diagnostic Procedures in Remedial Reading

Of necessity diagnostic procedures ir reading depend upon
a rumber of factors: organization of the remedial program,
the kind and number of students involved, the qualification
of teachers employed, the amount of time allotted to the pro-
gram, the types of materials available for diagnostic pro-
cedures, ete.

Practically all studies on remedial reading stress individual
diagnostic procedures and individual re.nedial teaching. While
the individual approach i{s known for its excellent results,
much good can be accomplished by “group remedial reading.”
The type of program planned for the Summer Remedial Read-
ing will require both individual and group teaching. The diag-
nostie procedures suggested in this guide are mainly those
which may be used with groups of students although some
valuable individual diagnostic procedures have been included.

Principles Estential to Group Diagnosis
If the renmedial program is successful, the following prin-
cipals of diarnosis must be understood and implemented by
each teacher.

1. Diagnosis is an essential aspect of teaching and sound
instruction. This principle is realized when teachers
plar their daily reading lessons to mect the individuatl
needs of each child in a definite way.
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2. Reading diagnosis must be a continucus process, hegin-
ning with th stoy of kindergarten records, through
initial teaching . . iearning, the day-by-day appraisal
of vocabulary mastered, word-analysis skills learned, rnd
comprehension of reading maizrials studied. This diag-
nostic classroom procedure should be done through
teacher-made tests which are based on books studied
angd lessor.a taught.

3. Effective diagnosis is an individual task which, with
goud planning, can be fitted into regular (lsssroom pro-
cedures by ingenious teachers.

4. Diagnosis of reading status invo!ves not only an appraisal

of reading skills, but also a study of factors centributing

to failures in reading, such as: limited intelligence, emo-
tional instability, wuocial insecurity, physical health,
sensory deficiencies, ete.

Because the instruraents of diagnosis are not perfect,

teachers must undcrstand their limitations thoroughly.

_CI‘

Securing Background [aformation

Since we believe that diagnosis and remedial teaching must
prcceed together from the very beginning, there is no time to
be lost in organizing reading class2s into suitable groups.
Teachers are greatly aided in this procedure by 1ast school
records on reading. If possible, the information obtained from
the schools should include the following data:

Chronological age

1.Q.

Mental age

Standardized reading test scores
Physical health

Sensory deficiencies

Emotional stability

Home conditions

A form should be developed for the insertion of data supplied
by the schools from which the children come. (See Appendix
C, Form K for a sample.) Teachers are busy people; therefore,
infermation on the reading status of children should be
ecounomized in terms of time and laboi. A brief form with the
blanks for desired information will keep clerival work at a
minimum.
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The school nurse should furnish needed health information
and administer tests of vision and hearing. She may use one
of several tests: Fames Eye Test, Keystone Visual Survey
for vision and the audiometer, the Watch-Tick Test or the
Whisper 1'est for hearing. She should also be responsible for
making necessary referrals to an ophthamologist or an ear
specialist.

Speech defects of students should be noted. In cases where
there seem to be speech problems an Articulation Test may
be administered,

Determining Reading Levels
With the Student’s Estimation

In addition to the information obtained from the pupil's
cumulative records, the remedial reading tea~her must deter-
mine the present instruction,! level of each child. It has ofien
been found that children are in a position to determine their
own reading level almost as sccurately as anyone else. Where
such procedures are used, children of a particular grade may
be asked, one at a time, to rate their own reading level as:
pretty good, not s0 good, just about average, very poor, etc.
Teachers, of course, should understand that the final deternmii-
nation of reading level does not rest solely on the child’s
decision; yet, they should realize that the child’s cooperation
in determining his reading status does have value.

A quick oral reading survey can also be made in determining
the basal text 10 be used by different groups in the class. The
books are distributed, and the children are told that each will
get a chance to read fo find out if the new book is just right
or if it is too difficult. Then the fvacher calls on the children,
one after the other, to read one or two sentences out loud.
Children who are reluctant to try are excused from reading.
If they stumble over words or hesitate, they are helped imme-
diately. Children may be assigned tentatively to groups, on
the basis of their brief oral reading.

The following day an informal group silent reading test
may be given, using the next selection from the same basal
reader. When the children have finished reading the selection,
they write answers to a set of questicns which can be mimec-
graphed or written on the chalk board. As the children read,
the teacher has an opporiunity to observe their performance.
The slowest readers can easily be spotted. Some may have
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no difficulty; others may show various symptoms of distress
—vocalization, grimacing, firger pointing, requesting frequent
help, hesitating, or giving up entirely. Evidently, the reading
material is too difficult for these distressed children, and they
must be checked on a lower level. The students who make a
perfect, or nearly perfect score, should be started on a higher
level. The importance of determining adequately every child's
reading level cannot be over-emphasized in remedial reading.

With an Informal Oral Reading Inventory

At times it is desirable to» make an individual detrrmina-
tion of reading levels. This can easily be accomplished through
the use of a carefully graded series of basal readers. The
series should be one which the child has not used before.
Selections of 100 to 150 words are chosen from each successive
book in the series. A few questions involving both ideas and
facls are constructed on each selection.

After the pupil has read each selection orally to the teacher,
he then answers the comprehension questions based upon the
content of the story. These questions should require critical
thinking, faclual and inferential information, vocabulary
meaning, and summarization. If the material in the biook he
starts with is not handled easily, he is moved back to an
easier level, If the material is too easy, he moves to a higher
level. The child then reads successively .nore difficult selections
until his reading levels are determined. Betts has outlined
four reading levels: the independent reading level, the instruc-
tional reading level, the [rustration reading level, and the
probable capacity reading level.

The independent reading level is determined from the books
in which the child can read with no more than one word
recognition error in each 100 words, and in which he has a
coniprehension score of at lecst 90 per cent. At this level {he
child must read orally in a nalural conversational tone and
the reading must be well phrased.

The instructiona)l reading level is defermined from the
grade of the ook in which {he child can read with no more
than one word recognition ¢rrcr in each 20 words, or 5 in
100 and in which he has a coriprehension score cf at least
75 per cent. At this level the child reads without tension, in
a conversational tone, and with rhythm and good phrasing.
Silent reading is faster than oral.
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The {rustration reading level is marked by the book in
which the child becomes more disturbed when he tries to read.
He reads orally without rhythm and in an unnztural voice.
Errors and refusals are numerous; tensions are manifest.
The chill comprehends less than one-half of what he is trying
to read. The test should be stopped as soon as it is clear {hat
the child is at his frustration level. )

The probable capacity reading level is determ'ned Ly the
highest book in the series in which the child can zompreher.d
756 per cent of the material when it is read aloud, not by the
child, but by the examiner.

1L

I

IV,

Summary of the Four Basic Reading Levels
Independent level
A. Comprehension: 90 per cent minimum
B. Frcedom from physical symyptoms of difficully

C. Rhythmical oral reading: 99 per cent or belter
accuracy, conversational tone, etc.

Instructional {evel (Reading comprehension)
A. Comprechension: 75 per cent to 88 per cent
B. Freedom from physical symptoms of difficulty

C. Rhythmical oral reading: 95-98 per cent accuracy,
conversationzl tone, ete.

Frustration level

A. Comprehension: B0 per .ent or less

B. Symptoms: tensien, finger pointing, vocalization,
word recognition difficultics, head miovement, with-
drawal, ete.

C. Oral reading exhibits lack of rhrthm, 99 per cent
or less accuracy, high-pitched  .ce, meaningless
substitutions, etc.

Capacity level (Listening comprehension)
A. Comprehension: 76 per cent minimum

B. Ability to relate experience of informsation gained
through listening

C. Ability to use oral language structure and vocabu-
lary comparable to material heacd.
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Not cnly can the various reading levels be determined
through the oral inventory but also by recording and analyz-
ing mispronunciations, reversals, repetitions, omissions, addi-
tions, and other faulty reading habits, the inventory serves as
the basis for more specific diagnosis of reading difficulties. A
suggeated informal reading diagnostic checklist follows:

Form G

An Informal Diagnostic Checklist

Name— . .

Grade

— Teacher

Date.

Six major areas with subpoints arc listed. These are often
the items which students need help with for efficient reading.
It is suggested that a list be used for each student using the
date as an indication that the item needs remediation.

LISTENING SKILLS

__Fractive

. Needed

Provided

Erxldence

0.
Improvement

Needs
Farther
Atleation

Phonetic elements

Structural elements

Answering questions

Main {deas

Details

_ Scquence of events

Relevant and irrelevant details

Inferences

Drawing conclusions

Recognizing bias

YOCABULARY

Word recognit'on

Word analysis

|
1
|
|
I
1
l
~
i
}
)
|

Consonents

Blends and Digrapha

Yowels

Syllabication

Affixes

Word meaning
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COMPREHENSION

___ Practics
Needed | Proslded

Erldence
ot

Iiaprovement

Needs
Further
Attention

FPactugl

__Main ideas

" Details

Sequence of events

Relevent and irrelevant details

Inferences

Drawing conclusions

Recognizing bias
Comparisons

Cause and effect

Generalizations and summaries

STUDY SKILLS
Using Table of Contents

Using the Index

Locating information

Following directions
Making outlines

SILENT READING HABITS

Pointing

Head movemenis

Body movements

Vocalization

Rate
Other

ORAL READING

Substitutions

Mispronunciations

Fhrasing

Regressions

Ircertions

Oinissions

Puncluation

Word for word reading

_ Poor enunciation

Voice
Monotone

__ Strained—high pitched

Too loud

Too soft

Group Standardized Reading Yests

The remedial reading testing program can employ two {ypes
of standardized reading tests advantageously: the survey and
the analytical. The survey type is used to determine the
existence of a reading proldlem. The anal;tical test s used
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to determine the nature of the probiem. The survey test points
out the student who is deficient in a small area of reading
only and needs no further testing. It also helps to discover
those pupils who are so severely retarded that they cannot be
efficiently helped in the classroom. Analytical tests provide
more specific information and hence have greater diagnostic
value than survey tests. See Appendix B for a list of selected
tests.
Diagnosis of Vocabulary

Research has shown consistently that non-readers or poor
readers have an inadequate sight vocabulary. Yet the com-
mon words which constantly recur in reading should certainly
be recogni~od immediately if the child is able to learn the
more difficuit and less frequent words.

A quick and fairly accurate measure of sight voeabulary
can be made by using the Basic Sight Word Test devised by
Dolch and pubtished by the Garrard Press, Champaign, Iinois.
This test is a single sheet listing 220 words excluding nouns
which occur most commonly in all reading materials, Since
the wo.ds are not in context, the list is a good measure of
the sight vocabulary a pupil has really retained. As the pupil
reads the words from onec sheet, the examiner notes the
errors and omissions on another sheet. An average third-grade
pupil should be able to read the words without a great deal of
difliculty.

The use of the Buasic Sight Vocabulary by Dolch, whether
printed on sheeis or 1. adivid:al cards, is an excellent pro-
cedure for a group of any size to make the first step in
remedial reading. A large factor in the success of the lis® is
the great interest of the children .n reducing the number
unknown words {s zero,

Diagnosis of Word Attack Skills

In classes of Renicdial Reading it is necess. < Lo make o
thorough diagnosis of the students' specific word attack skills.

The teacher should diagnose whether each pupil knows the
names of the letters, can read the letters, and can reproduce
capitals and lower-caze letters. The teacher must know whether
the child knows the consonant sounds, consonant blends, and
consopant digraphs. By diligent preparation {eachers will find
many exercises which fill diagnosiic purpeses for finding
answers to the questions just raised. Can the child hear the
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short vowel sounds in words? Can he tell when vowel sounds
are long in words? Does he know the common vowel digraphs ?
Can he blend letter sounds to form worda? Does he make
rever3als? Does he see the commmon prefixes and suffixes as
units? Does he see compound words as units? Can he divide
long words into parts, ete.?

A very thorough appraisal of word attack skills is ypos-
sible with the McCullough Word Analysis Tests. These tests
are designed to measure the extent to which pupils in the
middle grades of school have mastered and can apply certain
phonetic and structural analysis skills that are important in
the reading process. The tests are intimately related to in-
structional procedures in the classroom. They are generally
administered as group tests; however, they also may be ad-
ministered to individual pupils. Low average scores on the
McCullough Word Analysis Tests suggest that the teacher
should evaluate initial instruction in word-attack skills and
then re-teach the weak skills to the group. The Phonics Knowl-
c¢dge Survey by Dolores Durkin and Leenard Meshover will
also provide the hasie information for diagnosing a student’s
word a'tack ability.

Another valuable test that can be administered and scored
simply and quickly is the vocabulary part of Jastek’s Wide
Range Achievement Test. This test is not a reading test prop-
er, but a word-pronunciation {est. The administration of the
Jastak test to individual children takes approximalely ten to
fifteen minutes. Attentive observation in the testing situation
and study of students’ word.attack methods give valuable
insight into the mastery or lack of mastery of phonetic
elements and structural analysis.

The diagnostic procedures for finding the reading levela
of children are often supplemented with Gray's Standardizcd
Oral Reading Test for grades 1-8. The original test has bean
widely used and recently has been revized to include guestions
to check comprehension,

While childien read the series of paragraphs orally, the
teacher tallies errors of pronunciation, omissions, substitu-
ticnz, rever:als, repetitions, neglect of punctuation marks,
ete. The test is ensy to administer, casy to score and interprot.
It helps in dividing the class into various ability groups in
reading; it points out specific weaknesses and strengths in
word altack skills so essentic . a program of remedial read
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ing. The test scores provide a profile of errors for each student.
Scme teachers find it convenient to record the initial oral
reading test on a tape recorder. After the child has been
taught, the same test can be recorded to show the amount of
improvement the pupil has made.

By making a group summary chart with the names of pupils
across the top and the skills or deficiencies shown by Gray's
Nral Rcading Test along the left-hand side, the teacher can
see at a glance which children need help on particular items.
Once specific problems have been identified, the students can
make a positive attack upor them.

Informal Oral Reading Tests

Teachers can also make their own oral reading tests by
using typical selections from discarded basal readers. These
selections are cut out and mounted on cardbeard. Pupils begin

~ reading easy selection and continue with more difficult mate-

rials as far as they can. Accompanying each card, a set of
questions which includes at least one (more at advanced
levels) factual, one inferential, ¢ne critical thinking, one
vocabulary, and one summarizing information question should
be retained by the teacher.

Reading and Intelligence Tests

Teachers are influenced far too mwuch in their teaching
efforts by intelligence test scores. It has often been pointed
out that group intelligence tests, which are sometimes care-
lessly administered and scored, are not individually reliable.
In many instances they give measures of reading skills quite
as much as of intelligence. Even clinic teachers, who invari-
ably measure learning capacity with performance tests which
require no vcading, lend to 'ower their expectations of per-
formance. for jow [.Q.'s. Thus, there is a common ericneous
inclination to bLe satisfied when a pupil's reading age on a
silent reading test corresponds with his mental age. Neither
¢f these miasures is precise enough to worrant such faith,
Yet, despite all criticism, intelligance t«sts remain a usefl
tool in the diagnesis oI reading. They indicate developed
abil:.y that contributes to the masiery, the upnraizal, and the
diagnosis of reading.
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The two most widely used individual intelligence tests in
the diagnosis of reading problems are the Stanford-Bine!
and the Wechsler Intelligence Test for Children. Since most
classroom teachers have no training for administering these
tests, they are not explained in this brochure.

The Peabody Picture Vocabuvlary Test is an excellent indi-
vidual intelligence test for students with problems in reading.
It can be administered by a classroon: teacher whu has onlv
a minimum amount of training in testing. The Peabody test
can be recommended as a mear.s for determining the potential
reading level of the child.

Another intelligence test that involves no reading and has
been found effective is the Full-Range Picture Vocabulary
Test. It yields a Mental-Age score and an 1.Q. score.

The non-language section of the Californic Aiental Matur-
ity Tests [California Test Bureau, Montercy, Californial is
highly recommended as & group intelligence test. The lan-
guage and the non-language editions are available as separate
tests for Grades: kindergarten-1, 1-3, 4-8, 7-10, and adults,
9-16,

The Kuhiman-Anderson Intelligence Test [Educational Test
Bureau, Inc. of Minreapolis, Minnesota] is a group test which
can be administered in 80-45 minutes. It is standardized for
Grades 1, 2, 3, 4, b, 6, 7-8, 9-12. A selected list of tests may
be found in Appendix B.

SUMMARY

The first step in setting up a diagnostic program should
be the examination of data already available from the school
record of the pupil. His past performance in school subjects
that require reading as a skill may be indicative of his reading
abilily. Background information about his physical, emotionat,
and envirvnmental conditions can be helpful in determining
his adjustment in these areas. Inteiligence test scores can
be compared with achievement teats scores to deter ine
whether the student i3 a remedial reader or a slow learner.

The teacher needs to censider the infermation he has
obtained from the schoo! record in the light of hic own prrsenat
observations. Each observation will clarify the picture of
what the child does and does not know about printed symbols,
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werd meanings, phonetic learnings, oral reading, study skills,
etc. Each observation will discover handicaps interfering with
success in reading, specific learning needs and the nature of
effective motivation.

Tests will give more definite information about the child’s
reading status. After the specific tests in reading have been
given, it is important that all the information obtained be
compiled in .e place, whether by checklists or in an anecdotal
record. This information is then examined to determine hLew
to proceed with the child’s remedial instruction.

If the student is to be placed in a classroom, a program
must be determined that will suit the general needs of the
class and also meet the individual differcnces of the members
of the class. Group procedures and individual procedures can
be arranged with good planning. Informal diagnosis should
continue throughout the remedial program. The tcacher muast
always be aware of how the child is progressing and what
additional things should be done to improve his reading ability.
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Chapter IV

Remedial Reading Instructions

A Philosophy for Instruction

Teachers of remedial reading students must make Jong-range
plans as well as prepare day-by-day lessons that put into action
the basic principles of good instruction. Many of these stu-
dents have experienced only failure and frustration for severel
yuars. Teaehers shovld help students to:

1. Understand treir weaknesses and ways of overcoming
them.

2. Wstablish realistic goals for themselves.

3. Sce fheir own progress by recording their scores an
graphs and charts.

4. Be aware that each day's lesson is a small step toward
their goal.
5. Gain self-confidence and improve their self-image.
Aft r students’ necds have been identified, instruction should
be planned to nvercome weaknesses by teaching specific shills
at {0 level at which the student is functioning. Remedial

reading students usually need instruction and practice in the
following arsas:
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1.

2.

3,

4.

Improved listening for:
Immediate recall
Delayed recall
Following directions
Recognizing transitions
Re:ognizing word meanings
Notetaking

Improved reading for:

a. Compreh: gsion

b. Flexibility

¢. Pleasure

d. Study

Improved vocabulary skills:
a. Word attack

b. Word meaning
Tmproved study habits

me e o

Class schedules should provide time as needed for:

(=

Whole group instruction

2. Small group instruction
3.
4
5

Individual instruction

. Independent study
. Reading for information ard pleasure
6.

Daily evaluation of progress

Students in remedial reading classes usually have received
instruction in reading for years without meeting adequate
success. Variations in the way instruction is presented and in
materials used should be provided.

Basic Reading Skills

The reading ability of a mature reader must be developed
sequcnlially step by step in comprehension, vocabulary, and
rate, For rapid iniprovement, instruction in remedial reading
should be pinpointed to eliminate specific weaknesses. Instruc-

tion

1.

should regularly include:
Use of directed reading lessons

2. Practice to improve all skills needed
3.
4
5

Review to maintain skills learned

. Extension of skills into increasingly difficult material
. Time for group, amall group, and individual instruction
6.

Time for independeut reading

Since diagnosis of the needs of each student will be a con-
tinuing one, the teaclier will first prepare lessons to teach the
skills in which the studcent is most deficient.
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am v, ¢ i

Directed Reading Lesson

The directed reading lesson is a very usefu] technique and,
with variations, can be used effectively in most subject areas.
Developing a lesson in this way creates niore interest. Also,
a planned legson gives guidance and security, bolth of which
are needed by remedial students.

A. Preparation for the Lesson by the Teacher

1.

o

Become familiar with th? content of the lesson by

reading the selection and reviewing the study guides

in *ae teacher’s manuals which are provided to ac-

company the material.

Select new concerts and difficult words for discus-

sion and clarification.

Note words in the select on that lend themselves to

practice on word perception skills needed by pupils.

Plan follow-up activities to meet the needs of the

pupils in each class.

Arrange schedule to incltde planned activities.

Itemize either in a plan byok or on a prepaced record

sheet:

a. Strengths and weaknesses of p:pils.

b. Plans for future te:ching. (Sce Appendix C,
Form E.}

B. Development of the Lesson

1,

Readiness Period

a. Development interest and prov.de motivation.

t. Familiarize pupils with background inlormation.

c. Develop new concepts and difficult words. Tie in
new words with familiar concepts.

Guided Silent Reading (Student sets owr. purpose

for reading).

a. Develop comprehension skills.

b. Locate main ideas and supporting details.

c. Extend meanings of new concepts ana difficult
words.

Purposeful Oral Reading (Student sets own purpoze

for reading). Check to sce if student misses moze

than one in twenty running words. If he misses less

than one in one hundred, the matesial is too easy.

—Have pupils read crally for such purposcs as ‘o:
(1) Prove a point.
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(2) Teil part of story most enjoyed.

(3) Use expression to show how a character felt as
he said certain words.

(4) Indicate quality of reading. (Teacher checks
re ding skils.)

C. Evaluation (Relate to the purposes and objectives of the

lesson.}

1. What has been learned? (Check the child’'s under-
standing ol the content read.)

2 What ski.3 have been developed ? For example, check
abilily to:
a. Use memory and organizational skills.
b. Recognize cause and effect relationships.
¢. Understand cogaitive processes used by the author.

D. Follow-up Activities
1. Use workbooks that accompany texis or comparable
matovial when appropriate for skills being developed.
2. Assign such exercises as:
a. Select all compound words from material read.
b. Selzct words to illustrate the various principles of
phonics.
¢. Write or discuss the meanings of words and 1ote
any special characteristics.
d. Useeach word in a good sentence.
¢. Follow written directions.
f. Extend knowledge of the subject by reference
reading.
g. Carry on related activities.
h. Extend study skills appropriate to the material.

E. Assignment for next day’'s lesson

Y. Suggestions for future werk in spcrific study skills and
word-study.

o 40
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Developing Reading Skills
(A Sample Lesson)

Primary

The following lesson is presented as a guide for a reading
lesson and to show many of the types of exercis:s that may be
riade from a basal reader. It is not considered necessary to
use all of these types of exercises for one story although, if
there seems to be a need, it can be done,

Lyons and Carnahan, Stories from Everyiohere, (Develop-
mental Reading Series, a third level reader, pages 116-122)
has been used for the lesson. Motivating questions have been
suggested. During this period of getting ready to read, the
teacher should use some of the more difficult words. These
words will vary from group to group depending on the ex-
periences, amount of language use, and reading the pupiic
have had. After the reading, discussion should follow. Tha
exercises will help improve skills in phonics, structural
anslysis, word meaning, organization, comprehension (factual
and inferential}, and critical thinking. The teacher will need
to decide whether the best results will come through the group
working together on these or in individuil study. 1f the latter
is used, the work should be checked with the students the same
day if at all possible. Certainly the checking and discussion
will be done no later than the next day.

Building Background for Reading

Questions for discu=sion:
Have you ever moved from one home to another?
How far did ycu go?
Hew did you feel about moving?
How did you travel?
What ¢id you take with you?
Do you think that pecpie have always moved the way you

did?

Some explanation:
“This story is one that could have taken place over a hun-
dred years ago in our country. Many people were moving
from what we call the cristern or New England part of our
country. (Show this region on a map.) Some of them
settled in Indiana, Hlinois, Ohio, Wisconsin, and in regions
across the Mississippi River. (Show these siates and the
Mississippi.)"

41
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“Let’s study the piclures on pages 115-122.” Discuss these,
especially the wagon on page 117. “Our automobiles are
low. Why do you think the covered wagons were high?”
“Read from page 116 through 122 to find out some of the
feelings and experiences the Wayr.e family had.”

Covered Wagon Days

In days long ago it was no easy thing to move to a new
Yome. There were no trains to carry people across the coun-
try. There were no cars on the road. There were not many
riads.

When a family wished to move to a new bplace, they put
t1eir things into a big covered wagon. Then they climbed into
tne wagon and started off. Sometimes they used oxen te pull
t1e covered wagon. Sometimes they used horses.

The Wayne family drove over because they were going a
Joag veay into the big woods énd the way might be muddy.
Oyen have wide feet. Their wide feet do not go down into
the muddy road so quickly as horses' fee* do.

There were four oxen to pull the Wayne's wagon. It was
8 big wagon with a top over it which kept out the rain. At
nigzht the family would sleep in the covered wagon.

'The night before the Wayne family left their old hame, a
nunber of the neighbors had a party for them.

13ven while they were at the party, some of the neighbors
co2ld not keep from crying, The Waynes were a fine family,
and their neighbors were sorry to see them go to the far-
away West. The Waynes would be too far away for old
neighbors to visit them.

The neighbors brought many baskets of food for the family
to eat on the journey west. They brought chickens and other
meat. They brought bread and cookies they had baked.

The Wayne family left presents behind them. They could
not take much furniture on the long journey. They gave most
of their furniture to the neighbor women.

Sara could not take along her old cat with the three kittens,
so she left it with her Aunt Matilda. Her sister Ann left
some toys, Her brother Allen had to leave his dog,

Aunt Matilda gave Mother a small ap} 'e tree from her yard.

“It will make your new place in the West more like home,”
said Aunt Matilda.

Early the following morning the Wayne family got into
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their wagon and drove away from their old home. At first
the journey was easy for the road was smooth.

Wlen the Waynes had gone about half their journey, they
came to a big river. They must cross the river on a ferryboat.

The ferryboat looked like a big floor. Father drove the
oxen on the ferryboat. When everything was ready, the
man who owned the ferryboat started it across the water.
Everyone rode to the other side of the river.

On the other side of the river the roads were not so wide
and not 0 smooth. Sometintes the roads were muddy. Each
day’s journey became worse.

At last the travelers came to a great forest where there
were no roads at all, There were only muddy trails,

Sometimes the Waynes saw other people traveling west to
make new homes there. Sometimes they saw a wagon in the
mud or in a great hole in the road. Sometimes they saw a
wagon caught between trees. Uncle William and Father al-
ways helped people who were in trouble. Sometimes they
needed help themselves, too.

Day after day the Waynes traveled on through the qreat
forest. Night after night they huilt their campfire and cooked
their meal in a big black pot. Then they went to sleep in the
wagon,

Here in the woods they had fresh meat every day. Uncle
William and Father lrad their guns. When people had guns
they could always hunt animals for food.

At last the Waynes reached a place near the bank of a river.
Here, they thought, was a good place to build a home.?

) Reading for Details

1. What animals were used tn pull covered wagons?
(Horses and oxen.}

r 2. Why did the Wayne family use oxen? (The wide fect

' of the oxen kept them from sinking into the mud so
deeply.)

3. How did they cross rivers? (On ferryboata.)

4. Why could the Waynes slways have fresh meat? (The
men could shoot animals with their guns.)

1 Used ty permission of the publisher, L:ons and Carnahan Publishing
Coempany, Chicugo, 1854,
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How Well Can You Think?

1. Why could the Waynes not take much furniture with
them?
(Since they had to ride and sleep in the wagon, there
would not be room eiough.} -
2. How do you think the man made the ferryboat go across
the water?
(He probably pusked it with a long pole.)
3. Why would the journey become harder as they went
farther west?
{There were fewer good roads.)
4, Why do you think each of these people felt sad about
leaving?
a. Mrs. Wayne (She was leaving friends, relatives,
and furniture.)
b. Sara (She had to leave her cat and three kittens.)
c. Allen (He had to leave his dog.)

Organization
The following sentences give the main ideas of some of
the paragraphs, Write the page and paragraph number on
the blank.
1. Page (119) Paragraph (9} The children had to leave
their pets behind.
2. Page (120) Taragraph (1) The Waynes, their oxen,
and their covered wagon crossed a river on a ferryboat.
3. Page (118) Paragraph (6) The neighbors were sorry
to see the Wayne family leave Lecause they would be too
far away to visit them,
4. Page (121) Paragraph (17) People helped each other
when they were in trouble.

Word Mcaning Skills

A. Fill each blank with a compound word from the story.
1. Most children like to do things for (themselves).
2, It is fun to sit around a (campfire) and listen to

stories.

3. (Sometimes) 1 like to work, hut not a!" the time.

B. Find the words on Page 116 that meay the opposite of
cach of the following words:
1. push {puli)
2. hard (casy)
2. uncovered {covered)
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G.

4. old (new)
b. little (big)

. Write a word that means the same as the italicized word

in these sentences.

1. The neighbors brought many baskets of food for the
family to eat un the journey west. (trip)

2. The Wayne family left presents behind them. (gifts)

. Circle the correct word in each sentence.

1. The Wayne family traveled on a very narrow (rode,
road).

2. At times they could not see (through, threw) toe
trees.

3. They had to leave ({heir, there) home and travel
west.

. Find the senterces in which the following groups of

words are found. Does the group of words tell when,
where, or how ?

1. across the couniry (wwhere)

2. on a ferryboat (how)

3. early the following morning (when}

4, day after day (when)

5. near the bank of the river (wherc)

. In the story, find the word or words that describe the

following:

wagon (covered)
feet (wide)
forest (great)
trails {muddy)
pot (big, black)
meat (fresk)

Underline the word in the sentence that means the same

as the word in italics,

1. When a family wished to move to a new place, they
put their possessions into a big covered wagon.

2. Oxen heve wide feet. Their wide feet do not go down
into the muddy read as quickly as horses’ feet do.

3. The night before the Wayne family left their old
hon.e, a number of neighbois had a party for ther-.

4. The neighbors brought many baskels of food for the
family to eat on the journey west. They brought
chickens and other meat.
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B. Sara could not take along her old cat with the three
kittens, so she left lier with Aunt Matilda.

6. When cverything was ready, the man who owned
the ferryboal started if across the water.

Structural Analysis '

A,

D.

Write the root word for the following words:
1. covered (cover)

2. quickly (quick)

3. crying (cry)

4, started (start)

5. travelers (travel)

. Use each root word in the section above (A) in a sen-

tence.

. Divide the following words into syllables. The number

after each word tells you how many syllables.

1. family (8) (fam-i-ty)

2, started (2) (start-cd)

3. trouble (2) (rou-ble)

4. furniture (3) (fur-ni-fure)

5. sister (2) (sis-ter)

What reasons do you have for each of the syllable divi-

sions you made in the above section (C)?

Phonics

A,

B.

C.

In your story, find two words for cach of these vowel
groups. Mark the vowel to show its sound. Tross out
any silent letters.

1. ay

2 ea ___

3. ee

4, oa
5. ai -
Find five one-syllable words to show that the silent ¢ at
the end of the word makes the first vowel long.

) S
2 4

3. . S 5. .

Write a woid from your story for each of these r-blends.

1. br _ 5. gr ____
2. ¢r 6 pr _
3. dr 7. tr —
4 fr 8. the ___

16
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Developing Reading Skills

(A Sample Lesson)

Secondary

The following material is a guide to ¢ ow teachers of read-
ing the many reading skills that can be developed from =&
basal reader selection.

Lyons and Carnahan, A Call to Adrenture, (Developmental
Reading Series, a seventh level reader, pages 145, 146, and
part of 147) has been used to identify the following repre-
sentative reading skills: word meaning, structural analysis,
phonetic analysis, comprehension (factua! and inferential),
criti~al comprehension, and organization.

The hurricane is one of the most power{ul forces ¢n earth.
During the hurricane season of 1952, six of the colossal
whirl-winds roared through parts of the United States. Sev-
eral had force encugh to carry them far on into the north.
They were the worst storms of the year. Proper'~ damage
set no records, however. No deaths were caused directly by
any of the six hurricanes.

In 1953, a hurricane had whipped across Florida and the
dead totaled four hundred. In 1928, another twister had
taken eighteen hundred lives. At Galveston, Texas, in 1900,
a huriicane Killed more than six thousand people. As iate
as 1942, casualties fron: the big winds sti!l numbered in
the scores. Why have we had this change in the damage
hurricanes do? The answer may be given in three words:
belter advance warnings.

Once communities and ships at sea were unaware of a
hurricane until the black storm: appeared. Now warnings
are received two or three days ahead. Hourly reports of
the progress and path of the storm are given.

Teamworx i3 robbing the hurricane of many of its ter-
rors., On the team are ships and airplanes at sea, regular
weather stations, the ships and airplanes of the military
services, the telegraph system, radio networks, radio ama-
teurs, or “hams,” and others. Any one of these may spot
the first signs of the gathering storm. Once the word is
flashed, everyone comes swiftly into action.

The “Big Three” in the nation’s weather observation
league are the United States Weather Bureau, the Air
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Weather Service of the United States Air Force, and the
United States Navy Aerological (Dleterological) Service.
Although each has a special job, all three work together
closley when danger threatens. Normally, the Weather Bu-
reau gives forecasts and warnings for the general public;
Air Weather Service provides the storm informxtion for
Army and Air Force operatins: Navy Aerological Service
sends out the type of weather information needed for the
Navy's operations. When a hurricane moves in, all services
work as members of a team with a single purpose.

No one has yet devised a way of stopping a hurricane
or even of chauging its course. A great deal of progress
has been made in removing its sting by advance warnings.
These warnings enable ships and airplanes to get ocut of
its path. Groundlings can button up their property and get
to shelter when they hear the warnings. Let us follow a
typiral West Indian hurricane from its beginning until it
finally blows itself out.!

Word Meaning Skill
A. Find words in this selection thatl are the opposite of the
following:
vanished (appeared)
safety (danger)
sent (received)
weak (powerful)
slowly (s ftly}
professionals (amateurs)
B. Find four terms that are used instead of hurricane.
(whirlieinds) (twister) (big winds)  (storms)
C. Find words that mean the same as the following:
giant (colossal)
serious accidents {crsualtics)
came into view (appcared)
path of movement (course)
taking away (removing)
safety or cover (sheller)
D. Find one word for each sentence below that will com-
plete the sentence. Confine vour search to the first three
paragraphs,

1 Used by permission of the publisher, Lyons and Carnahan Publishing
Company, Chicago, 1954,

48

48




If you study in (advance}, you will mast likely do well
on your examination.

There were (scores) of people in line at the theater,
waiting to buy tickets.

Since he was (unaware) of his mistakes, John did not
correct them,

The young man was (directly) to blame for the mis-
hap.

The (colossal) redwood trees of California dwarf the
oak trees of Indiana.

Structural Skills
A. Many four-syllable words have primary and secondary
accents on the third and first syllables, respectively.
Locate three words i1 vari graphs 4, 5, and 6 that follow
this principle and place the accents properly in the words.
(ob'ser-va'tion) (in'for-ma’tion) (op’er-a'tion)

B. Many three-syllable words have primary and secondary
accents on the first and third syllables, respectively. Find
four words in paragraph 4-7 that follow this brinciple
and place the accents properly in the words.

(hur’ri-cane’) {sev'er-al’)
{prop’er-ty’) (gen’er-al’)

C. Compound words are divided into syllables between the
words that make up the whole word. Find five compound
words and divide them properly into syllables.

(whirlwinds) (teamwork) (network) (forecasts}
(airplanes)

D. Generally final ly is a separate syllable. Find five words
ending in {y, divide them into syllables,
(directly) (hourly) (swiftly) {normally) (finally)

Pronics Skills
A. The lettera sx have severa) different sounds in words.
Note the sound of ox in rough, ou in shoulder, and o 1n
group. Find words in which the cu has the same sound
as in the following:

out rough showlder group
(thousand) (enough)  {althoughk)  (through)
{hourly)
(groundlings)
49
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B. The letters ea have different sounds in words. Notice the
sound nf ea in bread and ea in seat. Find words in which
the ca has these sounds.

bread seai
(death) (sea)
(dead) (appeared)

(ahead) {deal)
(threatens) (hear)
(weather) (team)
(league)

{each)

(teamivork)

C. Locate two additional words in which ihe ea has dif-
ferent scunds altogether froni the cnes selected and also
which differ from cach other.

(great) (earth)

Critical Evaluation and Factual Comprehension
The teacher should ask the students the author’s intent and
purpose in the selection. When it is determined that the
selection is informative, proceed as follows:
Give ten facts to show that this is an informative selec-
tion. (any ten facts from the selection will suffice.)

Critical Evaluation
How do the ideas and information presented in the selec-
tion affect your own lives?
(A discussion of the ways tornado warnings are coni-
municated may ensue here.)

Organization

Support the following {wo main ideas with three facts each
in outline form.
I. Hurricanes are powerful forces.
A. (In 1953, 4,000 people were killed by a hurricane.)
B. (In 1928, another hurricane killed 1,800 peocple.)
C. (In 1842, casualties numbered in the scores.)
1I. Because the public is warned of hurricunes in advance,
hurricanes are no longer as serious as they once were,
A. (Warnings serve to detour ships and airplanes frem
the hurricane’s path.)
B. (Those on land can secure their property when they
receive the warning.)
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C. (We had a change in the damage that hurricanes
do because of betler advance warnings.)

Comprehension (inferential)
Man’'s inventions and his willingness to serve have helped
to control the effects of the hurricane. In two paragraphs
st v how this is true. Use facts to support your s{atements.
(Cooperation among various government branches and
technclogical advancements—telegraph, radio, airplanes,
ships, weather stations—have made it possible to control
the effects of the hurricane. This should be brought out

in the two paragraphs.)
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Chapter V

Word Attack Skills

This chapter presents a review of the content of a word
attack program, followed by activities for developing thcse
skills in a remedial reading program. The activilies are not
as exhaustive as they are suggestive. Tt~ {eacher will need to
determine their usefulness to each indiv  al in the classroom.
In general, the activities are those incluu ! in regular reading
programs; they become functional in a remedial program
through adjusted emphasis in a more highly individualized
situation.

The Word Attuck Program

There are five major steps in learning word attack skills
to unlock new words. The five levels are presented below in
sequence to show the simple interrelation of skills and abili-
ties at the lowest levels and how they become more complex
a3 the child advances in reading. Notice that pupils begin
structural analysis and syllabication in the third grade, but
gkills must be maintained and improved in nore advanced
grades through piactice with increasingly difficult words.

During the first stage of development the following word

attack skills are introduced: '
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1. Applying knowledge of single consonants in attacking
new words.

2. Applying knowledge of cingle inflectional endings—s,
’s, €d, and tug.

3. Using initial consonant or final consonant substitution
in a known word form.

4. Understanding two-letter consonant symbols repre-
senting one sound—sh, ch, th, wh.

During the second stage the following word attack skills
are introduced:

1. Applying knowledge of two-letter consonant symbnls
(consonant blends such as ¢, br, sp, and consonant
digraphs such as 12k, th, ¢k, sk, ng, ck).

2. Identifying root words in inflected forms in which the
final consonant is doubled before the cnding.

3. Using visual clues to vowel sounds (i followed by 7,
a followed by 1, n, w).

In the third stage the following word attack skills are in-

troduced:

1. Applying his knowledge of vowel elements to attack
any one-syllable word in which the vowel sound may
be determined by associating the appropriate sounds
or sound with the symbols ow, ou, 0i, oy, oo.

H 2. Applying the general principles that aid in determin-

¢ ing vowel sounds,

3. Identifyi-z an inflected form in a known root in which
the final ¥ is changed to 1, or the final ¢ is dropped
before attaching the ending.

4. Recognizing alphabetical sequence as readiness for
developing dictionary skills,

In the fourth stage pupils learn to apply their knowledge of ;
1, Structural and phonetic analyais,
2. Principles of syllabication.

3. Principles that aid in determining vowel sounds and
the use of schica (2} in unstressed vowel sounds.

4. Auditory perception of accent meaning and visual
clues to determine accent.
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5. Identification of simple prefixes and suffixes as re, dis,
in, ful, ish, ness, ly, y.

G. Attacking words formed by adding prefixes and/or
suffixes to unknown root words of one or two syllables,

7. Developing dictivnary skills~—comprehending simrie
definitions of meaning.

Beyond the fourth stage pupils learn how to:
1. Attack words which are unfamiliar in sound, mean-
ing, or form.
2. Use the dictionary to determine both sounds and
meaning of words.

Authorities in the field of reading agree that a systematic
sequence is necessary for teaching auditory analysis, though
there are some variations in suggested steps. For first grade
children, and for children of other grade level: who need
auditory analysis skiils, the steps may be followed in order.

Students in remedial classes usually have weaknesses in
several of the word attack skills. In such cases, the teacher
will need to teach the unknown skills and to provide practice
to help students remember them. The following list provides
a systematic sequence for teaching and testing auditory analy-
sis skills:

1. Single consonant seunds {(initial, final, and medial
positions}
2. Consonant digraphs and blends
3. Short sounds of vowels
4, Long sounds of vowels
b. Final cru'e
€. Double vowels
7. Diphthongs
8

.

. Vowel followed by r, I, and 1
9. Softandhardcandg
10. Prefixes and sufiixes
11. Numbers of syilables
12. Division into syllablea
13. Open or cloged syllables
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Consonants

Information to be taught:

1.

Initial, medial, and final consonants:

walk metal cream
batk medal creak
Consonant blends:

stove prance plant

sky grief sleeve
Cor.sonant digraphs:

phone cherry dish

thin shut telegraph

. The sounds of single consonants niay vary:

s—silk, was

g-—going, giant

¢—has the sound of s when followed by e or i
cease, cider

¢—has the sound of & when followed Ly a, o, or u:
came, copy, cute

. When two c¢onsonants are combined, onc of them may

be zilent:
gnat, knife, pneumonia, talk
Occasionally, both consonants may be silent:
brought, through, thought
Sonie souw.nds are represented by many different symbols:
graduate, jump, wedge, magic
When a double consonant appears, one of the consonants
is silent:
letter, willow, occasion

Suggested Activities:

1.

2.

Use games in which words are classified by the begin-
ning consonant.

Have the child select from a list of sight words all thuse
that begin with the sound as the first word.

Omit the initial consonant from listed words; have the
child supply the leiter from clues given him.

Match the beginning sound in a pictured object with
the beginning sound of words in an accompanying list.

Present sentences in which one word has an omitted
beginning consonant. Have the child supply the missing
consonant using contextual clues and scund skills,

65

, 00




O

ERIC

Aruitoxt provided by Eic:

1G.

11

12,

13.

14.

15.

16.

Arrange two columns; one column contains a lat of
words with the initial consonant missing; the second
column contains the missing consonants necessary for
making the words fit a given clue (animals, toys, foeds,
ete.).

Present sentences in which an underlined word contains
an imitial consonant blend; from the sentence, omit a
word starting with the same blend. Have the child select
from the alternatives the word he needs for sentence
sense.

Have the children substitute beginning consenants or
consonant blends to form new words.

Group pictures according to the initial consonant or
consonant blend eontained in pictured objects.

Make final consonant substituticns to form new words.
Give a key word; from a list, have the child select all
words beginning the same way as the key word; use
this to strengthen single consonant or consonant blend
skills, Utilize the same exercise for identification of final
sounds,

Give a key word; the omitted word in a sentence must
be selected from three possible choices and it must be-
gin the same way as the key word.

Have pupils indicate hard and soft sounds of the same
consonant by placing the letter H or S in front of the
words containing the letter.

Help students discover principles governing variant
sounds of a single consonant through grouping together
the words in which each sound occurs and then deter-
mining the consonant-vowel pattern in each group.

Give a key word; rhyming words which end the same
way as the key word.

Strengthen various phonetic skills through use of word
building games.

Vowels

Principles:

1

1f the only vowel in a word or syllable is at the begin-
ning or in the middle, the vowel letter usually bas the
short sound. (Next page.)
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am man up rob ber

it list clock bas ket
egg stump myth sim ple
oX crept symbol lum ber

2. If the only vowel in a worgd or syllable is the last letter
of the word or syllable, the vowel usually has the long
sound.
g0 ta ble bu gle mo tel
sky he ro ay lon na vy

3. If a vowel in a word or syllable is followed by a conso-
nant and a finzal e, the first vowel is usually long and the
final e is silent.
huge stove in vite re fuse
cane shine in vade ex treme
style scene ex plode re type

4. If the only vowel in a word or syllable is followed by r,
the sound of the vowel is controlled by the r.
car her bird hcrn tur key

5. When two vowels come together in a word or syllable,
the first vowe! is usually long and the second vowel is
silent.
main toad steam play 8leep hoe

Suggested Activities:

1. Have the child underline words from a sight word list
having the same vowel sound as the first word.

2. Have the child indicate which lieve long and which have
short vowel sounds from a list of sight words.

3. Have the child select the word with the proper vowe!l
to match the pictured object.

4. Ask the child to add words to a given list of only thre»
or four sbort a (or any other vowel sound) words.

6. Help the child to generalize the principle by using sight
words which demonstrate a common vowel principle.
{Given principles are less meaningful fo children than
those discovered by them.)

6. Develop a number of vowel vrinciples and ask the child
to malch the words from a s.ght vocabulary list with
the principle(s) which govern each woi 1.

7. Arrange two columns, one column contains a list of

words from which the same vowd combination i3 miss-
57



O

ERIC

Aruitoxt provided by Eic:

10.

ing; the second column contains various vowel combina-
tions; ask the child to choose the correct one to complete
all of the listed words.

Have students keep a notebook in which words are classi-
fied by their vowel sound. Leave space for the addition
of word a3 the sight vocabulary increases.

Substitute niedial vowels to form different known words.
(tan, ten, tin, ton)

Have the child rewrite words from a list of sight words
containing variant sounds of the same vowel in Zroups
representing the same sound.

Structural Analysis

Principles:

1.

Most inflectiona! variants are formed by adding endings
with no change in the root word:
cooks watclies Pouted walking meeting
When the root words end in a final ¢, the e is usually
dropped before an ending that begins with a vowel:
coming, raked, shining, stylish (the ¢ has been dropped
and the ending has been added.)
When root words end in ce or g¢, the e is retained when
an ending beginning with a or o is added :
peaceable  changeable  advantageous  corviageous
If a syliable or root word ends in a single consonant
preceded by a vowe), the consonant may be doubled when
an ending is added:
stopped running whipped fanning
NoTE: This principle applies only if the enlarged word
is accented on the fin']1 syllable: ben’efit, benefit’ed.
Words ending in f or fe usually form their plurals by
changing the f to a v and adding the plural endings:
knives wolves scarves
When a word ends with y, preceded by a consonant,
the y is usually charged to an { before an endin~ i3
added:
ladies cried emptied

If the ¥ i3 preceded by a vowel, there is no change in
the root word when an ending is added:
chimneys allayed stayed
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8.

Compound words are made up of two words put Logether
to make one word:

twosone fireplace forenoon
Words containing roots, brefixes, and suffixes may often
be recognized after known parts are identified:
helper distasteful attractive assignmeit
The syllabication of a word usually is based upon the
following rules:

Rule 1. If the first vowel letter iz followed by two con-

sonatts, the first syllable usually ends with the
first ¢f the two consonants,

mitten mitten butter ___  candy __.___
ladder . summer _ flutter .____ _
dirmer . winter _____ collar ____
rabbit ___ fasten _._____ robber ____
lesson mountain . _____ finger ______
complain ____ _ hectic

Notice that the vowel sound in the firat syllable of
each word is

Rule 2. If the first vowel sound in a word iz followed by a

single consonant, that consonant usually begins the
second syllable,

pupil  pu-pil bacon _____ detour _____
Mary ___ season ________ paper ___
tiger tiny table __
mabple baby shiny . ______

Notice that the vowel sound in tha first syllable of
each word is

Rule 3. If the iast syllable of a \\ord ends in le, {he con-

2.

sonant preceding the le usually begins the last

syllable.
apple ap-ple middle ___ puzzle ___
maple simple _______ syllable .
jingle needle . gobble ____
table ______ sizzle _______ tumble .

Suggestod Activities:
1.

Identify root or base words from derived and inflected
forms.

Present variant forms of the same word; the child selects
the one that makes sense in the senterice from which <.
word has been omitted.
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10.

11.

12.

13.

14.

15.

17.
18,

19,

Divide compound words into their component parts.
Utilize visual scrutiny to group words having a commen
structural element when the difficulty of the material
forces such scrutiny.

Divide known words into syliables.

Note the number of syllables in pictured objects and
listed known words.

Develop and list rules of syllabication. Place the number
of the rule which applizcs at each syllabication point in
listed known words.

Separate the prefix or suffix from the root word in a
list of known words and nse the root word in a sentznce.
Separate the suffix and base word in a list ¢f unknown
words. Attempt nronunciation of both suffix znd base
word.

Add different suffixes and prefixes to known base words
to form new words.

Add the preper prefix or suffix to form 2 word to fit the
given definition.

Insert a prefixed word where a word has been omitted in
a sentence.

Give the child a list of known words with prefixes.
Remove the prefixes and indicate the new meanings.
Present a list of words containing known prefixes but
unknown roots. Determine meaning of each word.

Ask the child to underline either the prefix or root in
listed words.

Form compound words from words in a two-column
arrangement.

Form the plural for words listed in singular form.

Use paired pictures in which a single object appears in
one, and more than one of the object in the other; write
the proper form of the word to correspond with the
pictures.

Give various eudings. Select as many of these as can
be added to each word in a list of known roots; explain
how each ending affects word meaning.
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Context Clues
Pringiples:

Pupils raust be taught that there is a wide variety of things
to observe in unlocking meaning through context clues. They
must be given directed lessons to provide practice in context
analysis. The material itself may contain the following types
of context clues that explain the new terms:

1. Definitions are the most obvious context clues and mnay

often be located by the words means or is. For example:

A dolphin is a mammal that spends its entire life in

water. Crustacean means crusted animals and they
have stiff outer coverings.

2. Restatements may use different words to say the same
thing, To call attention to such restutements, use may
be made of such signal words as or, in other wards, that
i8 to say, or tFat 13, For example:

Every insect has two feelers, ¢r antennae, on its head.

3. Experience may relate the new word to a familiar word
in the sentence. For example:
In Tokyo we saw men pulling passengers in rickshaws.
The fire in the firepiace illuminated the dark room.

4. Comparison or Contrast may liken or contrast the un-
known with something known. For example:

Eskimos have slanting eyes like those of the Chinese,
Contrast or opposites may often be identified by such
signal words as but, on the contrary, unlike, in contrast,
relief (when used to mean “stood out from the rest”),
and once. For example:

John’s quietness was in sharp contrast to Jim's

volubility.

6. Synonyms for the unknown word may be provided.
For example:

When Jim heard the good news ha was elated. He

was glad his uncle was comirng to visit.

The word “glad” stands in the same relative position
as the unfamiliar word “elated.”

6. Familiar Expressior or Language Ezperience clues re-
quire knowledge of common language patterns and o:
everyday expressiors, In this case, however, a strange
word is substituted for one of the familiar ones.
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No matter what word is substituted, the meaning will
be ¢lear. For example:
I don’t dig you. Don’t be a square.
Swummary of the various ideas in the material may pro-
vide clues to the unknown word. One sentence may not
be enough, but as the story develops, the meaning of the
unknowin word may emerge. Sor example:
Being an itinerate preacher, my grardfather travelled
through all parts of the state.
Reflection of a Mood or Situation may provide a situa-
tion or establish a mood or tone that is reflected by the
unknown word. For example:
The day was dull with black clouds overhead. This
dreary landscape cast a spell of melancholy over him.

The teacher herself must become adept in recognizing dif-
ferent clues in order to provide guidance for pupils. An
example of each type of clue might he selected from class
materials and combined into a test to sea what help pupils
need. The teacher, while reading a story, may stop at a point
to have the pupils infer the next word by using context clues.

When pupils meet hard words in ti.zir lessons, they can
bring them in context to class for discussion and tell what
part of the sentence helped them infer the meaning.

Suggested Activities:

1
2,

Use reading materials which present few new words.
Write sentence exercises with an omitted word to be
supplied by the pupil; make context clues so strong that
the proper word is anticipated.

Give child sentences which contain an incomplete word;
ask him to fill in the remainder of the word using a com-
bination of context clues and letter sound.

. Present word meanings through sentence exercises; ask

pupils to match words and meanings.

Present context clues in riddles and jingles; missing
words are supplied by the students.

Present new vocabulary in context before silent veading,
Help the student establish a specific purpose for reading
a selection in which new words appear.

Present pictures, maps, charts, and graphs before silent
reading of the selection in which they appear; such
presentations serve to help the student expect certain
new words.
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Accent
Principles:
1. In words which may be divided into {wo syllavles, the
accent usually is placed on the first syilable,
nap’-py slo’-gan
2. Endings tior and sion added to a word indicate that the
in-oc-u-la’~tion re-ces’-sion
in-oc-u-la’~fion re-mes’-sion
3. Usually, the root of a word is accented.
in-duce’-ment in-del’i-ble
Bi-syllabie or tri-syllable words are usually accented on
the first syllable. An exception to this is when a prefix
is added to the root or stem.
la-dy lac’-quer
Exceptions: pre-sume’ re-volt’
. Words ending in a single consonant preceded by a single
vowel with the accent on the last syllable may have a
suffix beginning with a vowel added—yprovided the final
consonant of the root word is doubled,
ad-mit’-tance in-curred’

~

(o]

Sirggesied Activities:
1. Write the following words on the chalkbeard:

action explosion
attention companion
occasion opinion

Ask in what way the words are alike (all have the suf-
fix ion). Have the words pronounced and determine
which syllable is accented. Have individual children
write each word indicating sylables and accent after
cach word on the board.

2. Use previous activity with such other suffixes as ity,
ie, tont, tal, ious.

3. Have children listen carefully as two syllable words are
pronounced—to hear that oue syilable is accented more
than another.

4, Read two syl'able words with accent oun first syllahle and
then on second, to show role of acvent.

Overanalytical Readers

For various reasons some children break apart words they
know as sight words. As a result their reading is crratic and
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often needlessly painful. Such children can be identified by
presenting a graded vocabulary list on a timed and an untimed
bazis. The overanalytical reader tends to do better with a
iimed presentation than v ith an untimed.

Activities to overcome the tendency of some children to
overanalyze:

1

L

Present syllabicated words in rapid exposnre to force
the child to synthesize,

Use oral biending exercises.
Use sight vocabulary development activities,

Minimize the number of word difficulties in reading
materials,

Use tachistoscopic exevcises.
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Chapter Vi

Comprehension and Leisure Reading

Difficu'ties in comprehension may cztem from ineffective
kandling of single words, thought units, sentences, or larger
units. The following activities are suggestive of what the
teacher might do to provide specific help in the area,

A. Conceptualizing the printed form of the word.

1.

2.

A

1.

Identify toys, tools, and various classroom objects by
proper names.

Provide opportunities for group interaction through
social activities.

Develop vocabulary through construction projects.
Associate words and ideas gained on field trips.
Make words more meaningful through experiments.
Help students translate experiences into accurate,
meaningful vocabulary.

Convey sensory images through words.

B. Indirect experiences, under sirong {eacher guidance, can

}
{ frequently offer acceptable substifutes for direct experi-
! ences. Such experiences are ruvst profitadble when they
’ are a parl of a larger unit of learning.
' 65
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C.

Help the students to wverbalize vicarious experiences
through audio-visual aids.

Have students write words which symbolize experi-
enccs in the materials they have read.

Have a child who has had a direct experience chare
it with others; then have the class select words which
best convey the ideas.

Help stadents decide on words which best express
feelings, indicate size celationships, ete.

Word meanings.

1.

AN A S

Introduce the student to vocabulary he will be meeting.
This is done before silent reading in the context which
will be used.

Present ijllustrative material which accompanies the
selection to be read; discuss sc¢ that certain vocabualary
may be anticipated.

Make picture dictionaries.
Enjoy word puzzles.
Study synonyms and antonyms.

Ask students to classify words and delete those not in
the designated category.

7. Add words of the same category to a list.

®

10,
11.
12.

i3.

Complete sentences through the proper choice of
homonyms.

Present sentences which may or may not make sense;
the child indicates those which dn.

Answer riddles by a single word.
Require the right word for completion of jingles.

Discuss words which have Leen used in the teacher’s
oral reading to the class.

Talk to the class and stop from time to time {o deter-
niine that unfamiliar words have been made meaning-
ful through context. Place words on the board for
further emphasis and for giving the siudents a visual
and an auditoty image for future reading.
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D.

14,

15.

18,

17,
18,

Introduce, review, and practice dictionary skills to
enable studeiits to find what the word is, what it means
in the context where it appears, uid to know that the
meaning is not always the same.

Help students to know when a word has been assigned
a non-literal meaning such as idiomatic usage.

List words in one column and definitions in a second
column for matching.

Do periodic oral testing for word meaning.

Extend and enrich previous word meanings through

wide reading of materials in which the introduction
of new words is minimized.

Phrasing (overemphasis upon word identification can
result in word by word reading; correction requires
practice in phrasing.)

1.
2.

10.

11.

Use phrase flash cards.

Play game using phrases for giving directiors or for
answering questions.

Assemble wall chart sentences with phrase cards.

Use materials for phrasing exercises which contain
very few, if any, difficultics in word recognition or
word m aning.

Have the child record hia reading on tape and listen
to the play back to note errors,

Use recordings vr tapes to let childven hear selections
properly r:ad,

Read oraliy to the pupil, exaggerating the phrasing,
ani have him repeat what has been read.

Alternate reading between the child and the {eacher.

. Mark the phrases in a sclection and have the child

read the mavked copy.

Give the child an unmarked copy of a selection and
have him attempt marking phrases; read the selection
as marked.

Introduce phrases which are to be met in silent
reading.
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12.

14.

Indicste phrases which answer who, what, where,
how, and when questions.

Give multiple choice exercises to the child and have
him select an answer from three phrase choices, two
of which are distractors.

Usze rapid exposure techniques such as the tachisto-
scope or the opaque projector.

Sentence sense is not necessarily present even though
beth word identification and phrase reading are fairly
well mastered.

1.

Discuss the functions of internal and terminal punc-
tuation marks. Test and reinforce the understanding
of the functions tbrough practice exercises.

Prepare students for meeting figurea cf speech and
gymbolic expressions.

Present practice exercises in which the child associates
pronouns with their reference nouns.

Provide practice in noting the relationshiy of sentence
parts in various fpes of sentence structure.

Paragraph compreheauision is dependent upon the under-
standing of sentence relationshigs.

1.

6.

Organ’ze exercise pacagraphs with the topic sentence
in different positions. The child is to locate and
underline the sentence.

Supply a topic eentence about which the child is to
write a paragrsoh.

Use practice paragraphs containinZ irrelevant sen-
tences. The child is to delete the irrelevant sentences.
Omit the topic sentence from practice paragraphs. The
child is to select the proper topic sentence for each
paragraph from an accompanying list.

Give the pupil a title and ask him to write nossible
paragraph topic sentences.

Understanding the author’s orgaiszetion ir a compre-
h>orsien skill which requires awarc..~33 of puragraph
functions and relationships.
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H.

Write paragraphs in improper sequence; ask the chilg
to number them as they should appesr.

Present disarranged paragraphs; ask the chiid to indi-
cate with an 7 the introductory paragraph, with MB
the paragraphs belonging in the main body of the
selection, and with a C the concluding raragraph.

Have the child practice re-writing a story that has
been read to him or one which he has created himse!f.
Have him explain his organization.

Ask the child to complete the writing of incomvtlete
stories or to supply any part of the story.

Comprehension of materials in basal readers or of leisure
reading choices may be satisfaciory and yet difficulty raay
develop in comprehension in the coutent areas.

1.

o

7.

Present specialized vocabulary of the content area and
prepare the child to meet it in his reading.

Note uncommon usage of common words.

Intreduce symbols peculiar to the area (particularily
in science and mathematics) which are necessary for
comprehension.

Establish concapts which may be difficult to grasy,
through pre-reading &etivities.

Develop techniques for successful interpretation of
maps, graphs, charts, diagrams, and the like, prior to
the time the child is expecied to interpret them.

Help the student establish a purpuse for readizg and
reguate his rate to his purpose. For example, if he is
to read direclions and do & science experiment, he will
need to read slowly, carefully, unc thoughtfully; if he
is scanring a table of contents to find material for a
research repori in social studies, he will want to look
quickly and be concerned with only a few key words.
Make the student aware of the organizational patterns
he will encous ‘2r in reading in the various content
areas. Understanding of the organization is important
to the child in helping him select the proper reading
techniques to employ for maximum comprehension.
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If the problen. is one of rate of comprehension, activities
of the following {ypes skould be used.

1.

2.

ot

Help the child to vary his rate with different kinds of
materials and with different reading purposes.

Time the student in the reading of easy materials
which contain very few new words.

Utilize mechanical devices for increasing rate. The
child reads against time and begins with easy, fairly
short seciions. Ie is asked {o answer a few compre-
hension questions but the teacher should anticipate
that, in the early use of such exercises, comprehengion
will suffer. As tirac progresses, comprehensien should
improve. If it does not, the time should be lenyzthened
until comprehension does increase; as it doces, the time
can be gradually decressed.

Use high interest materials for motivation.

Help tl.e child keep his record of daily results and na¢-
ticipate in the organization of his own program of
remediation.

Watch for »igns of fatigue or boredom, and aveid work
on rate when these condit 1s exist.

Retention of what has been read is often deficient. The
following guidelines are advised:

1.

2.

1.

Help the child establish a purpose for reading each
selzction.

Use only materials which are within the child’s ability
to comprehend.

Provide help in learning to concentrate. Certain of the
mechanical devices used for increasing rate are alsc
helpful in increasing concentration. Listening games
and ganies in which verbatim repetitic 3 are required
add to concentration skill.

Prepare the student to read by directing him in
selecting what is to be remembered.

Provide time for re-reading when needed.

Let the child close nis book and check himself against
a list of items he is to recall; he nay open the book
and re-read the parts he is unable to recall.

Have the student make notes es he reads.
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8.

Ask the student to do a project which requires utilizi-
tion of whet was read.

Beyond comprebending matesials at the level of literal
meaning are the skills of internrefation, evaluation, and
reacting.

1.

-

10.

Ask the child to tell how he would end mcomplete
storics. This may be done with or without supplied
alternative endings.

Ask questions to which there are many possible
answeis and permit the child to choose the onc he
prefers, Have him defend his choice in discussion with
someone who has chosen differently. No single choice
should finally cmerge.

Ask children to express their opinions about charac-
ters in the story, about values, about choices, etlc.;
al opinions expressed are respected.

Give the child exercises containing various kinds of
situations; fc. each, ask him to predict an outcome,
make a conclusion about cause and effect, to,m a gen-
eralization, or in some manner interpret the situation.

Test a student’s ability to distinguish between fact and
fantasy and between fact and opinion thrcugh the
us2 of exercises. Additional exercises can strengthen
these skills,

Give the pupil a list of story tities and ask hinn (o
check tnose which are likely to be fanciful.

Have the chiid list words in what he is reading which
serve a3 clues to fact.

Have the child select from a story the paragraphs
which could hav happened and ti- .se wh'ch could not.

Ask the child to list sentences in a1 selection which
express opinicn and those which state facts.

Introduce the chi'd to techniques for testing the
authenticity of material; amoig these are the quali-
fication of the author, the date of the writing, the
plausibility of specific statements, and the support
given for the generalizations and conclusions made,
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11, Give the child freedom to react and help him feel per-
sonal satisfaction. He may express himself through
illustration, dramatization, characterization, descrip-
tion, orai interpretaticn, poetry, music, or in unlimited
ways.

Activities for the Inprovement of Leisure Rezding

A major goal of teaching reading is to have people read—
wken they are free to choose. Lrisure reading depends upon
opportunity, interest, and taste.

I. Opportunity should be offered by the Lone, the school,
and the community.

A. Provide time for free reading anr for sharing reading
experielces.

o

Permit the child to choose his leisure reading materials.

-
-

Make many kinds of materials available.

=«

Respect leisure reading as personal and not suiject to
interrogation; be receptive to comments irom students.

E. Work with the home lo ¢nrcourage the provision of leisure
reading time and materials.

il. Often children lack inierest in reading and need activities
which will make reading attractive.

A. Make available high interest, low vocabulary beoks.

B. Read to the class.

C. Read all but the climax of a story; leave that for individual
reading.

D. Have reading corners containing attractive bocks and
periodicals.

E. Organize book clubs.

F. Place displays of books and book jackets around the school.

G. Help students keep reading chaits to show the number of
books read by individual children.

H. Make materials available for creative activities following

the completion of a story or hook.

1. Xnow the individua! interests of the class members and
suggest titles in keeping with these interestas.
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M.

Work with the librarian to keep pupils aware of new
books.

Encourage students to share their ‘ndividual reading
experiences and to try to “sell” what they have read.

Keep room files of the books which have been enjoyed.

Introduce the child to :iher books by the same author he
has enjoyed Lieviously; acquaint him with other authors
who write in a similar style.

Iil. Alihough children do leisure reading, they often require

help in develoving discrimination in the selection of materials.

A,

=

-
-

| e

=

Exhibit enthusiasm about many kinds of bocoks.
Supnly beoks on a ‘wide variety of subjects.

Read orally from many different types of materials.
Give individuel guidance in book selectica.

Enccurage students to niake critical appraisals of
materials

Work with the child to develop the proficiency necessary
for wide reading.

Have the child classify the materials he has read, ard
guide him in determining the kinds of materials ke needs
to select for his own personal development.
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Chapter VII

Study Skills und Content Rearding

Study skills may be classified as skills of lacation and
selection of information, organization of inforraation, and
utilization of information.

A. Knowing which books to consult for specific priposes, then
se'ecting only the information pertinent to the topic at
hand are skills which must be taught, practiced, and period-
ically reviewed.

1.

2.

Provide practice in alphabetizing lists of words, word
cards, proper naraes, and the like.

Teach and practice dictionary skills. Stress the use
of guide words, and use exercises to test the student’s
skill in locatink words, selecting proper rieanings to
answer the immediate need, and pronouncing words.
Intreduee the stugent to the function of a table of
cor.tents and an index. Give him a lisi of items from
which he is to indicate which would be fouad in a
table of contents and which would be found ir an index.
Give the student a sample table of contents und ask
him to tell the pages on which he weuld look for certain
kinds of information.

Give the child a sample index and ask him to tell the
pages on which he would look for specific items.
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10,

Note specific uses of basic references; provide practice
in determining which book(s) would be consulted.
Teach lessons in the use of the card file; exercises
snould give practice in efficient use of the library if
there is access to a library,

List possible research topics. Have the student indicate
the key words *which would guide him in locating
pertinent information,

Give the child a number of explanatious of the functions
of specific types of reference books but omit the name
of each beok; have the child supply the name of the
reference.

Give the child a title along with a number of facts; the
child checks thoze which are pertinent to the topic.

B. Notetaking, outlining, establishing sequerce. following
direclions, and summarizing are study skilia necessary for
efficient organization of information. These skills require
careful teaching, practice, and guidance for mastery. Stu-
dents who have been expected to utilize the ¢kills without
proper preparation will need to unlearn ineffictent habits
and learn efficient ones.

1.

Read a short passage to the class and help the class
decide which key words or phrases should be written
as notes.

Play a 1ecording. Ask the children to raise their hands
when they think words or phrases should be writlen,
Have children write their own paragraphs and nole
which words or ideas they consider most important.
Have children underline key words or phrases in
exercises.

Compose exercises in notetaking by listing the first
letter of each word to look for in each paragraph, eac
stbtopic, or other part of the selectinn. Thig 3hould b2
discontinued as soon as possible,

Give clues to help the students anticipate notes to be
made; gradually eliminate the clues.

Provide opportunities for students to display the ability
to differentiate between major and minor points before
undertaking outlining skills,
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11.

12.

13

14.

15.

16.

17,

18.
19.
20.

GGive pupils a paragraph followed by a simplified outkine
of main ideas and related details. Discuss the furnction
of each idea and detail in the paragraph and the
nutline,

Ask pupils to complete skeletal cutlines.

Give the student a list of main ideas and related details
in sequential ord:r. Ask hi'a to number, letter, and
indent them to show the degree of subordination.
Give the student a list of main ideas and related details
in mixed order. Ask him to straighten out the sequence
and show subordination by numbering, lettering, and
indenting.

Present a numbir of paragraphs with each main idea
underlined. Ask the student to start with the main
ideas and expand the outline,

Supply pictures in mixed order. Have the studert
arrange them to show story sequence.

Have the student number disarranged paragraphs in
proper sequence.

Ask pupils to write autobiographical sketches to stress
sequence.

Ask students {o write directions from the classroom to
an undisciosed destination. Have other students name
the destination. If the proper destination is not named,
step by step reviewing will i-.dicate whether the writer
or the listener had direction difficulty.

Naine an activity and ask the student to write directions
for it.

Hav: pupils prepare paragraphs for use in telegrams.
Have pupils re-write paragraphs in single sentences.
Give pupils cartoons and ask them to supply the
raptions.

C. Afier material has been organized t}.e student may utilize
it in a number of ways.

1.

2.

3.

Have students expand notes or outlines into oral reports
or written reports.

Have students convert an outline into a table of
contents.

Help students learn to review notes, outlines, and sum-
maries before study of related topics is underiaken or
before testing takes place.
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S Q 3 R Method of Study

In the beginning, the S @ 8 R Method may seern strange and
difficult. However, after a person becomes familiar with the
method, the result is a far greater mastery of assignments
with no increase in time spent stadying. It has these advan-
tages: one learns to distinguish between main ideas and
details and becomes trained to answer questions ¢s on a test.
This reduces mind-wandering because of frequent checking.
By making brief notes using one’s own words, a person
becomes more adequately Drepared for tests.

Instructions to the Student
Use the S Q 8 R Method by following the steps below:

Survey

Make a hasty survey of the assignment to get the main
ideas. This need not take more than two or three minutes.
Note the title of the chapter; read introductory, summary,
and concluding paragraphs. Leaf through the assignment to
determine the main sections, thus gctting the framework of
the chapter. To begin reading a lesson without this bird’s-
eye view is like beginning an automobile trip without a
road map or without knowing the destination.

Question
Turn each heading into a question. This will arouse curiosity
and give a purpose for reading. The questions will make
important points stand out while explanatory detail, elabora-
tion, and repetition are recognized as such. If theie are no
headings, ask questions which might be asked by the
teachers. )

Kead

Read to answer the questions. This means reading to the
end of the headed section. The rate of reading »vill depend
on the purposes, the difficulty of the materia), and one’s
familiarity with it. While reading, make use of the editors’
signals (italics, bold-face type, and footnotes), topic sen-
tences, signal words (“first,” “further”), and summaries
(including graphs and charis) to help organize the material.
Pictures help, too.

X
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Recit2
After veading the first section, look away from the bcok
and try briefly to restate the answer to the quistion. Use
your own words and if possible give an example. If you
can’t give the answer, reread the section. Fhen jot down
cue phrauses in outline form ir a notebook. This will be
Lelpful in later review. Male the notes short.

Now vepeat steps 2, 3, and 4 on each succeeding headed
section. That is, turn the nect keading into o question,
read to answer that question, restate the answer end out-
line, Fead in this way wntil the casigument i3 completed.

Review

When the lesson has been read, look over your notes to
get o bird’s-eye view of the various ideas and their rela-
tionships. Check your memory by covering up the notes
and trying to recall the main poinis, Then exposc each main
point and try to recall the subpoints listed urder it. You
should always go over your outline just before a test since
there is a tendercy to iorget most of what has been learned
during the first 24 heours after learning. But one can often
relearn in a few minutes what it {ook #n hour to learn the
first time.

“S Q 3 R” denctea “Survey, Question, Read, Recite, Re-
vivw.” The method may be applied to long or short selections.
Questions may be set by the teacher at first, then by the
teacher in cooperation with the clasg, and finally by pupils
working first as a group and then individually. This method,
worked out by Fra:.cis P. Robinso:, ®as been most successfui
in helping retention.

Dr. Denald Smith, University of Michigan, reported the
following: *“Studies of reading only-versus reading-plus-recit-
ing show 1 superiority of 40% to 80% for the second method.
How effective is the S Q@ 3 R method of study? Cne evaluation
of the method was a comparizson of two equivalent groups, one
of which read through a lesson while the other used S Q 3 R.
The amount of time spent by each group was the same. Ke-
tention by the reading group was aboul 20% whereas reten-
tion by the S Q 8 R study group was approzimately 80%.”

‘8
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Applying Reading and Study Skills to Science

Science pupils need to learn to comprehend material in :vi-
ence texts, in popular scientific materials, and in articles on
scientific research. A good reader in science must be able o

1. Utilize sources to locate materials by

I1.

I

A,
B.

C.

Using all general library skills

Rezding newspapers, specialized manuals, and
periodicals

Using literature from manufacturing companies,
including catalogues

Comprehend writien material to

A.

B,

H.
I.

E

A

Determine the author’s interpretation of contro-
versial items

Determiine what the reader should learn and remem-
ber from the passage

Understand the meanings of non-technical words
and phrases used in science context

. Understand meaning of specialized presentations
such as

Maps, pictures, and flow-charts

Technical symbols in science and mathematics

Charts, diagrams, and globes

Secales, equations, and formulas

Cross section and longitudinal models

R Dete‘mme the general significance of sentences,
paragraphs, sections, chapters, and entire books
in:zluding illustrations

. Understand precise analyiical scientific material

. Recognize important details such as

1. Answers to specific questions

2, Isolated facts

3. Evidence or lack of evidence to suppert imain

ideas
Recognize familiar portions of new words
Use roots, prefixes, and suffixes

o o

valuafe inaterial intelligently to

Coirelale textbook material with everyday experi-
encea
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IV,

VI

VIl

YIIL

IX.

B. Estimate reliability of scientific information, ang

set up standards for judging

C. Ncete significance of date of publication in light of

recent advances in research

D. Compare new science concepts gained with old

concepts

E. Determine authl.or’s purposa

F. Differentiate betwcen scientifically proved facts or
results and opinions '

Use the problem-solving approach by

A. Deciding what is to be found out

B. Identifying the facts that are known

C. Planning the steps to take to arrive at a solution

Use the new information in situations requiring scien-

tific methods

A. Formulate hypotheses

B. Collect evidence

C. Evaluate evidence

D. Organize pertinent evidence

E. Draw conclusions

F. Test conclusions

Aprly concepls gained to wew situations fo

A. Perform experiments

B. Improve scientific discussions, observations, and
ability to solve problems

C. Encourage further reading and application of sci-
entific knowledge to cveryday living

Develop the habit of extensive reading in the field of

science to

A. Stimulate and satisfy scientific curiosity

B. Be able to participate more effectively in the physi-
cal world

Follow directions co that ke con.

A. Recognize the seguence of steps

B. Recognize the relevalice of steps in sequence to the
purpose of the directions

Survey the material to be read to find

A. The type of scientilic reading required

B. The purpose for which it is read

C. The rate most appropriate to the purpose

. Make accurate self-evaluations of prugress in reading

scientific materials and realize the importarce of self-
evaluation,
80

80




O

ERIC

Aruitoxt provided by Eic:

Anplying Reading and Study Skills to Socizl Studies

Pupils need to learn to comprehend material in social studies
texts, biographies, newspapers, magazines, and rererence ma-

terials.

Ttey must also be able to interpret maps, charts,

globes, tables, and graphs. A good reader in social studies
must be able fo

L

1L

1.

Iv.

Utilize sources to locate raaterials to
A. Use all aids in the texibook—
Tzble of contents and index
Center and side headings

3. Paragraph topics

Italicized sentences and words
Study questions

Summaries

Glossery

B. Use library refrence books

C. Read newspapers and periodicals

DO -t

Now e

Develop vocabulary through
A. Context clnes

B. Werd forms

C. Footnotes

D. Glossary

E. Frefixes, suffixes, and root words
F. Dictionary

Acquire infermation through
A. Listening and observing
B. Reading at different rates for different purposes

Organize informaticn to

A, Select main ideas and supporting details

B. Arrange events, facls, and ideas in sequence

C. Make an outline of topics to be investigated and seek
information from more than one source

D. Meke a bibliography

Evaluste information to

A. Distinguish befween fact and fancy and fact and
opinion

B. Compare informaticn about a topic drawn from more
than one source

C. Examine material for consistency, reasonableness,
and freedom from bias
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D. Recognize propaganda and its use

E. Draw inferences and make generalizations from
evidence

F. Reach tentative conclusions

VI. Interpret pictorial materials
. Charts

. Cartoons

. Graphs

. Pictographs

. Maps

Globes

. Tables

VII. Apply problem solving and eritical thinking skills to
social issues

QHETaE>

VIII. Understand concepts pertinent to social stugdies.

Yocabulary Development in Science and Social Studies Classes

The pupil's first contact with a new word should be as mean-
ingful as possible since several contacts are usnally nesded
before the word is addad to his vocabulary.

Vocabulary study is especially important in science becatice
many new words which are met in each unit may not be
encountered again except for tests. Often there is little oppor-
tunity for repetition after the completion of that unit.

Pupils remember gdifficult words and concepts much longer
if such techniques as the following are used:

1. Discuss meanings of new words that will be appearing
in reading assignments,

2. Discuss the meaning of each word as it appears in
context.

3. Discuss other meanings of the word.

4. Explain how to use context clues to get meaning,

5. Provide practice opportunities for using context clues.

C. Discuss etymology of important scientific, goegraphic,
and historical terms.

7. Require pupils to pronounce and spell the words cor-
rectly.

8. Provide opporiunities to spell and use technical words
correctly in oral and writlen repoits.

9. Prepare a science-social studies dictionary or a word-
card file of science-social studies words and symbols.
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11.

12,

13.

14.

15.

16.

17.

Prepare flash cards of difficult technica! words with the
definition on reverse sida. Use for reference while
working on a unit and for pericdic review purposes.
Analyze polysyllabic technical words one . ble at 4
time using a chalkboard.

Discuss recots, prefixes ond sutfices ¢f iew words and
how the meaning of each affects the meaning of the
completz word.

Develop, and encourage pupils to develop, crossword
puzzles with science-social studies words.

Emphasize the use of the dictionary while pupils are
reading science-social studies material and preparing
reports.

Display colorful charts listing technical words for a
specific unit of stidy.

Provide opportunities for pupils to classify technical
words from different units into specific categories.
Teach that there is one vowel in every syllable. Frovide
a list of subject words such as ““Planets” or “Elemcuts.”
Leave blanks for vowels and require pupils to fill the
blanks with the correct vowels.

Enlarging vocabulary is a gradual process. Wide reading
and “word curicsity” makes a definite contribution.

The teacher may stimulate more ertensive reading in science-
sociad studies material.

1.

2.

Call attention to current scientific, historical and geo-
graphical magazines, and make them available for use.
Read a portion of an interesting article or book, and
suggest that pupils read the rest for themselves to sce
how it ends.

Help pupils sciect books that are appropriate as to
interest and difficalty.

Provide time regvlarly for class discussion of interest-
ing personal reading and unusual words.

Develop a curiousity about science, :an, and his werld.
Stimulate pupils to bring in newspaper items and maga-
zine articles that tell of rece:'t scientific research.
Provide a simpic interesting way to rcport on personal
reading.
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8.

10.

11.
12.

Require the reading of certain books seclected for spe-

cific rurposes which

a. 'Teach specific related facts

b. Broaden interests so pupils read in more areas of
science and social studies

e. Explore areas of scientific research

d. Develop appreciation of the vastness of scientific
knowledg.

e. Help pupils differentiate between “‘research reading”
and reading tor fun.

Ask pupils to estimate the reliability ¢f scientific facis

used in sciepce and historical fiction.

Make assigninents that require reference reading and

akility to organize scieatific and historical information.

Stimulate an interest in wider reading in all areas.

Encourage pupils to prepare experiments for class dem-

onstrations from informiation gleaned from their

reading.

When selecting appropriate material to encourage wide read-
ing in science and social studies, such criteria as the follow-
ing should be considered:

1.

Books that clarify text information and extend knowl-
edge of science anl social studies

Books at various levels of difficulty to meet the needs
of the retarded reader, the average reader, and those
who need to be challenged with advanced materisl
Books that provide a wide range of science and social
studies information and experience

Books that present accurate information

Books that stimulate pupiils to further reading
Books that offer opportunities to develop scientific
attitudes and thinking

Books that help pupil with personal problems of health
and social adjustment.
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Chapter VIl

Evaluation, Reporting, and Follow-up

Evaluation of pupil progress and effective reporting to
pupils, parents, and classroom teachers (as well as follow-up
to provide continuity in learning opportunities) are important
elements of any program aimed at providing help wn pupils.
Since punils participating in the remedial reading program
have experienced difficulties and may have faced repeated
failures, the handling of these aspe ts becomes an important
factor in promoting the success of the total program.

Evaluation

The assessment of progress achieved by pupils in a remed-
ial reading setting is tied clogely ¢o ‘he ciagnostic prucedure
utilized. Since this program is specifically designed for boys
and girls who evidence limitations in reading competency,
evaluation should be twofold:

A. First an evaluation is desired to indicate the progress
made by pupils in the reading task. it is recognized that
evaluation should be a continuoug process used through-
cut the remedial reading session to keep both teacher and
learner alert. to the advances made and the deficlencies
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which need more remediation. This is a day-to-day, week-
to-week cooperative task. Further evaluation is needed at
the end of the summer sessicns. In order to make valid
assessments of growth, a companion form of the testing
instruments which were used at the beginning of the re-
medial sessions should be administered at the end of the
session.

B. Second, an ¢valuation s'.ould be made of the effectiveness
of the pregram in meeting the needs of those involved.
This evaluation of the program demands that an analysiz
be made of the organization plan as well as procedures,
activities and malerials employed. Analysis of evidences
of results of the summer reading program and of the
total program or a local or state-wide level will be used
as a basis for improving spccial reading programs in the
future.

Reporting

The above description of evaluation points to the necessily
for approptiate rep.rting of results for individuals and the
remedial program itself. These reports may include both
formal and informal procedures.

Types of reporting that have been utilized in summer
reading programs range from a graded report card to in-
formal conferences and include analyses of status and prog-
ress, pupil interviews, letters to parents, and periodic con-
ferences with pupils and parents for evaluation.

Recognition of the importance ~f reporting in promoting
the reading achievement of leaimers in the program is a
prime consideration. Awareness on the part of the pupil of
his reading status, as determined through careful appraisal
and diagnosi3, can promote his understanding of the im-
portance of the activities and procedures that can aid learning.

The interest and cooperation of parents can be fostered
through effective reporting and communication. This can
greatly enhance the overall contribution of the summer read-
ing program. Simple letters to explain the program and pro-
c.dures to parents are provided in Appendix C, Form B,
‘shese can be adapted for a specific school.

Guidelines for reporting in relation to this program are
consistent with those for all pupil-teacher and home-school
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communications—-realistic orieniation, attention to the basic
objectives and aims acceptied, brevity with thoroughness, nnd
recognition of the significance of encouraging factors.

Periodic reports to parents and pupils during the progress
of the summer prozram may be pattermed after Form F,
(Appendix C.) which may be adapted to a specific school pro-
gram. Final cvaluaticn reports such as Form F1 and F2
should provide evidences of progress and suggestions for the
student’s future reading growth.

Two-way communications between the honie and sctool
may be fostreed by utilization of questionnaires and opror-
tunities for expressing reactions to the reading prograrn with
letters similar to that incluged in Form H, (Appendix C.}

Follow-up

Remedial and short-term programs such as summer pro-
grams can make more desirable contributions te the total
growth of the individual swhen definite plans for follow.up
and continuity are carefully developed. Follow-ur brocedures
vary from noting attendance in the summer session on a rec-
ord to individual confeiences held with each regular teactier.
Forms F, G and 1 (Appendix C), provide sample reports that
will provide information useful to teachers working with these
pupils during the regular school year, They also aid in in-
creasing understanding of the purpose and effectiveness of
the summer remedial reading programs.

It is recommended that each school incorporate inlo its
summer remedial reading program plans a definite procedur.
for conveying information to the regular teachcr for the
following ¥ear. Every effort should be inade to foster con-
tinuity of learning for the learner. A summary of activities
and materials used can provide a sound basis for the tecacher
in planning and working with these pupils during the regular
school term. Follow-up that goes beyond routine recording
of information to practices that aid teachers in providing
learning experiences for rpupils which help them develop
further in reading is important.

To foster the second type of evaluation—of the effectiverzss
of the summer reading program—and to suprly t) : s ate
with evidence for continucd support of this plan, a s.cvey of
the type shown in Form J (Appendix C) should be subinitted
Ly participating schools,
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Hall, Englewood Cliffs, New Jersey, 1963,

Smith, Nila Banton and Others, Graded Selections for Informal Reading
Diagnosis, New Ycrk University Press, New York, 1959,

Smith, Henry P, and Emerald V. Dechant, Psyckology tn Teaching
Reading, New York, Prentice Hall, 18061,

Strang, Ruth, Diagnostic Teaching of Reading, New York, McGraw-Hill,
1964,

Strang, R., McCullough, C. M, and Traxler, A. E. Problems in the
Improvement of Realing, New York, McGraw-Hill, Third Editim,
1962,

The Retard:d Reader in the Junior High School, Pnard of Education,
City of New York, Bureau of Educational Research, Publication
No. 31, Sept. 1952.

Umars, Shelley, New Trends in Readinp Instruction, New York, Bureau
of Publications, Teacheis College, Columbia University, 1963.

Veatcn, Jeanette, How to Tenck Reading with Children’s Books, New
York, Bureau of Publications, Teachers College, Columbia University,
1964.

Wolf, Maurize D, and Wolf, Jeanne A., Remedial Reading, New York,
McGraw-11ill Book Company, 1957.
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Appendix A

Materials and Equipment

‘ There are numerous attractive materials available for the teaching '
i of remedial reading. This material has been prepared for all levels of :

reading ability, and a wide wvaricty of these aids shculd be in every :
renedial reading ¢lassroom.

Children who have not been successful in leamning to read in the
regular reading program will probably not be successful using the same
materials in a remedial reading classriom. Reading materials should
be available for each child at his own level of reading alality and interest.
These materials should be similar to those listed in this section, rather
than those used in the child’s regular classrooma or textbooks used
unsuccessfully by the pupil in previous years,

Audiovisual aids are most important for remedial reading. Bulletin
' boards should be wutilized to make the room atiractive for the pupil.
Tre tape recorder, overhead projector, filmstrip rrojector, movie pro-
jector, record player, and other mechanical devices can be used to
motivate children to dc well in reading lessons where little success has
been achkieved "y using other materisls. Phonics charts can be purel.azed
or made by teachers. Gamoas can be used to praciice sight vocabulery,
blends, and other reading activities. Many games are available from
publishers.

Each remedial classrnom should have a generous supply of books,
high in interest but ak the readin;; levels of the pupils. Children should
be encouraged to check out these books and read them at home. Series
of books for recreationa! reading are listed in this section rather than
by individual title. Many other books are suifable for rem:dial reading
and should be utilized in the program.

The prices of reading materiale change rapidly and vary according
to the amount purchased, For these reasons prices have not been quoted ;
in this section. It is recommended that letters be sent to the publishers |
requesting current catalogs of the materials listed. Their addresses are
listed in Appendix D.

| Basal Reading Series

Reading
Publisher Title Level
Aliyn and Bacon Cavalcade of Writing 9-12
The Sheldon Basic Reading Series R- 8
American Book Co. The DBetts Basic Readers R- 6
Worlds of Adventure 7-12
Ginn and Company The Ginn Basic Readers R. 8
Harcourt, Brace Adventures in Literature Series 7.12
and World Companion Series: Adventures in
Literature 5 8
90
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Aruitoxt provided by Eic:

RS

PUDNRP

Publisher
Harper and Row
D. C. Heath
Holt, Rinehart,

and Winston
Houghton-Mifflir.

Lippincott

Lyons and Carnahan
The Macmillan Co.
Prentice-Hall

Scott, Foresman

Singer

Allyn and Bacon
American Book Co.
Bob 's-Merrill

D. C. Heath

Laidlaw Brothers

Lyons and Carnahan

McCormick-Mathers

Charles E. Merrill
Book, Inc.

Silver Burdett

Ringer

11l Workbooks, Skillbocks, Games, and Kits

Publisher
Barnell Loft, Lid.

Bobbs-Merrill
Company, Inc.

Bremmer-Davis
Phonles, Ine.

Bureau of
Publications

Title
Alice and Jerry Reading Program
Rearling for Interest Serics
The Winstsn Basic Readers
Easy Growtn in Reading Series
Reading for Enjoyment
Reading for Meaning Series
Basic Reading
The Developmental Reading Series
The Macmillan Readirg Program
Life in Literature
American Roads
Scott-Foresman Basic Readers
Prose and Peetry

Co-Basal Reading Series

The Quinlan Basic Keaders
Goiden Rule Series
Best of Children's Literature

Reading for Living and Today Ser':s

Reading Caravan

Gateways to Reading Treasures
Curriculum Enrichment Series
Cheallenge Readers

Treasury of Literature Readers

Learning to Read Se.ies
Pratt-Meighen and Golden Road
to Eeading Series

Rcading
Level
R- 6

R
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R-
1-
P-
P-
1-
1-
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1- 6

P- 6

Reading Interest

Titlz Level

Using the Context, Books A-F 1- 6
{Four in Series)

Working *+ith Sounds, Books A-D  1- 4
(Fout in Series)

Getting the Facts, Books A-D 1. 4
{Six. in Series)

Locating the Answer, Bocks A-D  1- 4
(Four in Series)

Developing Reading -6

Text-Workbooks

The Sound Way to Easy Reading—-

Sichool Edition {Phenics Records)

McCall-Crabbs Stancard Test 3-12

Lessons in Feading, Book A-E
(Six in Series)

Gates-Peardon Reagding Exercises

9
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Publizher

The John Day
Company

Educational
Developmental
Laboratories

Gairard Press

Ginn and Company
C. S. Hammond
& Co.

Harcourt, Brace,
and World

Judy Company
Taidlat Brothera

J. B. Lippincott Co.
Lyons and Cumahan

The Macmillan
Company

Titls
Intraductory Level A and B
Preparstory Level A and B
E'amentary SA, RD, ¥D
Intermediate SA, RD, FD
(Ten in Series)

Reading Tundamentals for
Teen-Agers

EDL Study Skills
(3 boxes for each grade level
and each content area)
Group Word Teaching Game

Basic Sight Cards

Sight Phrase Cards

Picture Word Cards

Popper Words, Sets t and 2

Take {(Game matching begin-

Reading Interest

Level

L )

1- 2

ning, middle, and ending sounds)

The 3yllable Game

Group Sounding Game

Consonant Lotto

Yowel Lotto

What the Letters Say

My Puzzle Books 1 and 2

Word Study Charts

My First, Second, Third,
Fourth Fbonograr. Books

Hammond’s Phonics Charts

Words Are Important Series

Word Analysiz Practice,
Level A-C

Speech-to-Print Phonics
(223 applied phonics practice
cards)

Word Attack

Judy Alphabets, Flannel Roards

Study Exercisea for Developing
Reading Skills

Reading for Meaning, Books 4-8
(Nine in Series)

Phonics We Use, Books A-H
(Eight in Jerjes)

Word Analy.is, Levels 1-6
(Six in Series)

Vocabulary Development
Lavels 1-6

Comprehension, Levels 1.6
(Six in Series)

92
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Level
2-12
3-12
4-12
4-1%

7-12
4-10

2-12
1-12
1-12
1-12
1-12

2-12

7-12
1- 8

4-
1-12

4-12

4.12
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Reaing Intereat

(Four in Series)
New Practic? Readers, Books A-G  2- 8 2-12
Eye and Ka: Fun, Books 1-4 1- 4 1- 8
Conquests in Reading 4 4- 8
Webster Classroom Reading Clinic 1- 8 4- 9
(Material for 1)-20 children)

Publisher Title Lcoel  Level
McCormick-Mathers, Building Reading Skills 1- 6 -9
Publishing Co,, Inc.

McGraw-Hill Webster Werd Wheels (Prefixes,
(Webster Division) Suffixes, Blends) 4-12
Word Analysis Charts (set of
i six charts) 3-12
i Practice Readers, Books 1-4 3-7 3.12
]
)

Chsrles B, Merrill Reading Skiiltexts 1- 6 1.9
E (Six in Seies) b
New Phonetica Skilltext, 1-6 1-8

Books A-D (Four in Series)

5 Diagnostic Reading Workbook 1- 6 1- 8
5 Series (Six in Series)
; Building Reading Power 6+ 512
‘[ (Kit of programmed materials)
[ Prentice-Hall, Inc. Be a Better Reader, Books 1-6  7-12  7-12
(Six in Series)
Reader’s Digest Reading Skill Builder, Bo-k 1 1- 2 1- 6
Sarvices, Inc, Parts 1, 2
Reading Skill Builders, Book 2 2 2.12
Parts 1,2, 3
Reading Skill Builder, Bock 3 3 3-12
Parts 1,2,3
Reading Skill Builder, Book 4 4 4-12
Parts 1,2, 3
Reading Skill Builder, Book 5 5 4-12
L Parts 1,2, 3
s Reading Skill Builders, Book ¢ 6 1-12
' Parts 1, 2, 8
. Advanced Resding Skill Builder, 7- 8 7-12
! Books 1, 2, 34
Help Yourself to Impiove Your
Reading, Purts 1 and ¢ 7-9 712
Remedial Education  Go Fish, Set 1 (A game using
Center initial consunants) 8-12
Go Fish, Set & (A game using
blends) 3-12
t Scholastie Book Scholastic Literature Units (4
Services Series), 3 Toplcs to Series 7- 8 1-12
k 93
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Reading Interest

Publisher Title Level  Level
Science Research Reading Laboratory 11a, I1Tb, 11c 2- 7 4-12
Associates, Inc, Reading Laboratory Illa (1964} 3-11 7-12
Reading Laboratory 111h 5-12 8-12
Reading T.aboratory 1Va 0-12 8-14

Reading far Understanding,
Junior Edition 3-8 3-12

(Kit with 400 practice cards)
Reading for Understanding—
Gen:ral Edition 5-12
How {0 Improve Your Readirg -9
Better Reading Book 1, 2 5- 8 7-12
2-12
2-5

Pilot Library 1la, ¢, 11Ib -1 4-12
The Job Ahead, Levels 1, 2, 3 - 9-12
Scott, Foresman Basic Reading Skills for Junior
and Company High School Ute 7- 9
Basic Reading Skills for High
School Use 10-12
Linguistic Block S-ries K-3 1- 4
Vanguard 9.12
Tactics in Realding 1 9.12
(Box of 102 exercises)
Perspectives 10-12
Steck-Vaughn Fun Time Reading Essential
Company Series i- 8 1-10

Phono Wheels (Initial scunds,

prefixes and suffixes, § in set) 1. 1-12
Phrase-O Game, Set & 2- 3 2-12
(208 cdifferent phrases are featured)

o

1Y  Mechanizal Devices

Tachistoscopes

1.
2,
3.

4.

5.
G.

AVR Eye-Span Trainer, Audio-Visual Research

AVR Flash-Tachment, Audio-Visual Research

EDL Flash-X, Educational Developmental Laboratories—for In-
dividual Work, Grades 1-12

EDL Tach-X Tachistnscope, Educational Develapmental T ahora-
turies

Electro-Tach, Lafayctte Instrument Company

Tachistoscope, Lafayette Instrument Corapany

Accelerating Devices

1.

o

Fall)

AVR Reading Rateometer, Audio-Visual Research—for individ-
ual Work

. Controlled Reader, Educational Developmental Labor.tories—for

Group Werk, Grades 1-12

Craig Reader, Craig Research, Inc.

EDL Controlled Reacer Junior, Educational Developmental I.ab-
-1ntories
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ual Work

. Keystone Reading Pacer, Keystcne View Company
PDL Perceptoscope, Perceptual Develepment Laborutories
. Readomatic Pacer, Aericans Interstate Corporation
. Shadvwscope Reading acer, Psychoteehnics, Ine.--for Individ-

9. SRA Reading Accelerator, Science Research Associates--for In-

dividual Work

10, Tachomatie, Psychotechics, Inc,

¥ Series of Books Suitable for Refuctant Peaders
for Recreational Reading

Title
The Alaadin Books
All Abouat Books
American Adv(ntare Series
Aviaticn § _ries
Basic Vocabulary Series
Beginning Science Series
Buttons Series

Childhood of Famous Antericans

Cowboy Sam Szries

Dan Frontier Serfes

Teep Sea Adventure Series

DeVault Buok Series

Discovery Series

Dolch Pleasure Reading Series

Easy Reading Series

Easy Reading Series

Every-Reader Series; Junior
Every-Readey Series

First Reading Series

Fclklore of the World Series

Frontiers «f America Series

Interesting Reading Se:ies

Jerry Series

Jim Iorest Series

Junior Library Seriss

Junior Science Serics

Landmark Baoks

I ives to Remembe~ Series

Morgan Bay Mystery Series

Peter Serics

Pleasure Reading Series

Reading fo: Fun Series

Sailor Jack Seiies

Signal Books

Simplified Classics

Teen-Age Tales Series

Reoding Inferest

Publisher Level
Anerican Pub. Co. 3-4
Random House 3-4
Wheelar 2-6
Macmillan 1-3
Garrard 2
Foltett 2
Bene’iec Presu 1-3
Bobbs-Merrill 4-5
Bencfic Press 1-3
Benefic Press 1.3
Harr Wagner 14
Steck Company 3.7
Garrard 3
Garvard 1-4
Houghton Mifilin 1-8
Scott-Fore..iinn 4-6
MeGraw-Hill 4-5
Garrard 1
Garrard 3
Children's Press 3-6
Follett 2-3
Renefic Press 1-3
larr Wagner 1-3
Morcow 3.5
Garrard 3
Handom House 4-5
G, P, Putnam 28
Harr Wagner 1.3
Henefic Press 1.2
Garrard 1
Scott-Foresman 3-1
Benefic Press 1-3
Doubelday 4
Scolt-Foresman 4-4
D. . Heath 3-5
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1. 6
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1- 8
1.12
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3-10
2.3
1- 8
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Roading Interest

Title Publisher Level Level
True Books Children’s Press 2-3 1- 8
Way of Lite Series Row-.Peterson 5-6 5-12
We Were There Series Grosset and Dunlap 4-5 4-12
‘What Is Serlea Benelic Press 1-4 1- 8
‘World Explorers Series Garrard 3-5 4-12
World Landmark Books Random House 4-5 4-12
Weorld of Adventure Series Beneii: Press 2-5 2-12

¥! Magazines

American Girl. Grades 5-8. Girl Scouts, Inc.

Boy’s Lifz. Grade 519. Boy Scouts of Ameriea, Ine.

Calling All Girls. Grades 3-9, Better Reading Foundation, Inc.

Child Life. Grades 3-8, Child Life.

Children's Activitizs. Grades 3-6. Cnild Training Association.

Children's Digect. Gudes 3-7. Better Reading Foundation, Inc,

Co-Ed. Grades 7-12. Scholastic Book Services.

Currer.t Events, Grades 6-6, American Educatio.. £ ublications.

Every Week. Grades B-10. American Education Publications.

ilighlightg for Children. Grades K-7. Highlights for Children, Inc,

Hot &od. Grades 6-12. Trend, Inc, .
Jack and Jill. Grades 1-7. Curtis Publishing Co. H
Junior Scholastic. Grades 6-8. Scholastic Book Services. !
Mechonies Hlustrated. Grades 6-12. Fawcett Publications, Inc. |
My Weekly Reader. Grades 1-6. American Education Publications.

News Ezplorer. irade 4. Scholastic Book Services.

News Pilot. Grade 1. Scholastic Book Services.

News Ranger. Grade 2. Scholastic Book Services.

Newstiine. Grades 5-6. Scholastic Book Services.

News Trails. Grade 3. Scholastic Book Services.

Qutdcor Life. Grades 7-9. Popular Science Publishing Company.

Popular Mechanice. Grades 6-12. Popular Mechanics Company.

Popular Science. Grades 6-12, Popular |dechanics Company.

Read. Grades 7-12, American Education Publications,

Seope. Grades 9-12. (Written at 4-6 livel). Schalastic Bouk Servi

¥YIl Book Clubs for Childien

Arrow Book Club, Grades 4-6. Scholastic Book Services.

Campus Book Club. Grades 10-12, Scholastic Bovk Scrvices.

Jvnior Literary Guild. Grades K-8, Doubledsy and Company.

Incky Book Club. Grades 2-3. Schoelstic Book Services,

Parents’ Magazine Book Clud for Children. Grades 2-8. Parents’ Mags-
zine.

Teen Age Ecok Club. Grades 7-9 Sclolastic Book Services.

Youag Folke Book Club. Grades K-6. Young Folks Book Club.

Weekly Reader Chiliren's Book Club. Agea 5-8. Grades K-3. Ages 8-12,
Grades 3-7. Chartes E. Merrill.

Young Readers of Americc. Grades 4-12. Young Readers of America.

S6
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VIil Lists cf Books for Recreational Reading

One effective means of increasing reading ability, the habit end
enjoyment of reading, and promoting an interaction between ire r:ader
and the printed paga is to lead studenis to books which they can read.
The best of literrture should be provided for them, so that through the
qrt of words they ruay deepen their insighls of themselves, other pec-
ple, and the world around them—sense emotiors, arouse imaginations,
and beccme more tolerant.

The following Broklists svill help teacters ..zke selections of books
which will fit the reeds of sudents,

Allen, Patricia H., Best Pooks for Children, R. R, Bowker Company,

1961
American Library Associntion, Aids in Seleciing Books for S sw Readers,

American Librar * Association, Chicago, 1959
Amer'can Library Association, RBa.i: Book Col'reticn for Elementary

Grades, Americen Library Association, Chicage, 1960
American Library Asscciation, Subjeet and Title Index to Shoit Staries

for Chiliren, American Library Association, Chicago, 1955
Arbutknot, Mary Hill, et al.,, Children's Books Too Good to Mise, West-

ern Reserve University Presa
Baker, Augusta, Buoks About Negro Life for Children, New York Pub-

lic Library
Rooks for Sl.w Reeders, Hol'day House
Bureau of Iadependent Puliishers and Distribitors, The Poperback

Goeez to School, Burcau of Independent Publishars and Distributors,

10 East 40th Street, New Yerk 16, New York, 1963
Fry, Edward and Johnson, Warrin, “Rooks for Remedial Reading,”

Eivmentary English 55:373-379, October, 1957
Hoagy, Dorothy and Amato, Anthony, “Everyone Can Learn to Enjoy

Reading,” Elementary English 35:464-468, Nuvember, 1958
Hunt, Jacob T, “Tasy 'nd Interesting Fiction for the Handicaiped

Reader ™ High Schoo! Journal 393:378-385, April, 1956
Hunt, Jacob T., “Basy and Non-Fictional Matarials for the Handicapped

Reader,” IHigh Scheool Journal 89:322-832, March, 1956
Roswell, Flerence G., and Chall, Jeanne S., Selected Materials frr

Children with Reading Disabilities, The City College and Educationa!l

Clinic, Remedial Reading Service, New York 31, New York, 1959
Spache, George D., Guod Reading for Poor Keaders, Garrard Press,

Champaign, Iilinois, 1964
Strang, Ruth; Plelps, Ethlyne; and Withrow, Dorothy, Galewnys to

Rcadable Bocks; an annstated graded el of books n many feids

for adolescents who pnd reading difficult, H. W. Wilson Co.. New

York, 1958
Sullivan, Helen Blair, snd Teolman, [erraine E., “High Interest-Low

Vocabulary Reading Materials; A Selected Booklist,” Jousrna! of

Educalion, 139:1-232, December, 1956

IX Filins
Better Reading, Encylepedia Britannica Films, Inc, 1952, 13 min,, sd,,
coler and b & w, grades 7-12.
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A Bock for You, McGraw-Hill Text-Films, 1959, 17 min, sd, b & w,
grades 7-9.

Choosing Books to Rcad, Coronet, 1848, 11 min, sd., color and b & w,
grades 7-12.

How Effective 48 Your Reading, Coronet, 1951, 11 min,, sd., color and
b & w, grades 7-12.

How te Cut Your Reading Time, Rural Research Institute, Inc., 1961,
16 min., sd,, b & w, grades 7-12.

How to Rcad a Book, C.ronet, 1947, 11 min, sd., b & w, grades 7-12.

How ts Read Newspapers, Coronet, 11 min,, sd., color and b & w, grades
7-12,

How to Study, Coronet, 10 min,, sd,, color and b & w, grades 7-12,

Improve Your Rcading, Cornnct, 1947, 11 min,, sd., color and b & w,
grades 7-9.

Improve Your Study Habits, Coronce, 10 min,, sd, b & w, grades 7-12.

Iowa High School Films, State University of Iowa, 14 in series, grades
712,

It's Fun fo Read Books, Coronet, 1951, 11 mir, sd., coler and b & w,
gredes 4-6.

Keys to Reading: Paragrapts, Pacific Productions, Inc., 14 min, sd.,
h & w, grades 7-12.

Keys to Reading: Phrascs and Senlences, Pacific Productions, Inc., 9
min,, £d., b & w, grades 7-1z.

Keys to Reading: Words, Pacific Productions, Inc,, 1¢ min, sd, b & w,
grades 7-12.

Language of Graphs, Coronet, 1348, 14 min,, sd., color and b & w, grades
T7-12.

Learning to Study, Encyclopedia Britannica tilms, Inc., 1954, 14 niin,
sd, b & w, grades 7-12.

Purdue Reading Films-—Junior High School Level, Purdue, 1951, 12
films, about 4 min. each, b & w, grades 7-9 (Can be used as remedial
films for grades 10-12).

Reading Improvement: Comprehension Skills, Coronet, 1961, 10 min,,
sd., b & w, grades 4-9.

Reading Improvement: Defining the Geod Reader, Coronet, 1961, 10 mir.,
sd., b & w, grades 4-8.

Reading Iinprovement: Effcetive Specds, Coronet, §961, 11 min, sd.,
b & w, grades 4-9.

Rending Improverient: Vocobulary Skills, Coronet, 1861, 10 min,, =d,
b & w, grades 4.9,

Reading Improvement: Word Recognition Skitls, Coronet, 1961, 11 min,,
sd., b & w, grades 4-0.

Reading with & Purpese, Coronet, 1963, 10 min, sd, color and b & w,
grades 4-9.

Speeding Your Reading, Teaching Aids Fxchange, 1247, 10 min, sd,,
b & w, grades 7-12.

Understanding a Map, McGraw-11ill Text Vilir Department.

Word Luilding in Owr Languayge, Coronet, 18593, 11 min., sd., color and
b & w, grades 7-12.
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Reading Tapes

Listen and Read FProgrems, Educaticnal Development Laboratory, 30
{ape recording with workbook exercises, grades 7-12.

X  Filmstrips

Baiie Reading Series, J, B, Lippincott, zet of 8, phonics, structural analy-
sis, and vocabulary, color, Reading Level: 1-3, Interest Level: 1-6,
Centrolled Reader Films, Educational Developmental Laboratories, Inc.,
1953, 221 different filmstrips for grades K-12 to be used in the Con-

trolled Reader.

Coronet Filmg, Coronet Films, Inc., 14 fiimstrips for primary to Junior
High.

Filmst ips for Prectice in Phonetic Skills, Scctt-Foresmen, set of 4,
color. Reading Level: 2-3, Interest Level: 3-C.

Fundamertal of Reading, Eye Gate House, 1nc, 1935, set of 9, color.
Reading Level: 1-4, Interest Level: -9,

Goals in Spclling, Webster Publishing Company, 1956, set of 6, color.
teading Level: 4-6, Interest Level: 4-12. .

Instant Words, Learning Through Seeing, 1957, two set of 12 for use
with a tachistoscope, b & w. Reading Level: 1-6, Interest Level: 1-12,

Learning Letler Sounds, Houghton Mifflin Co,, stt of 22, color. Reading
Level: 1-8, Interest Level: 1-9.

Learning to Study, The Jam Handy Organization, 1852, set of 7, color,
and b & w. Reading Level: 7-12, Interest Level: 7-12.

PAR Flash Films, Programs for Achievement in Reading, 1360, set of 5
for use with a tachistoscope, b & w. Reading Level: 7-12, Interest
Level: 7-12,

Phonetic Analysis—Consonants, Pacific Productions, Inc., 1930, set of 4,
color. Reading Level: 1-4, Interest Level: 1-8.

Phon tie Analysis—Vowels, Pacific Productions, Inc., 1959, set of 7,
color, Reading Level: 1.3, Tnterest Level: 1-9,

Phornics: A Key to B+ ter Reading, Society for Visusl Eilucation, set
of 6, phonics, col... Reading Level: 3-4, Int.rest Tevel: 3-7.

Readinezs Second and Third Reader Terlfilme, Row, Pelerson and Co.,
set of b, at second 'evel and set of 3 at third level, b & w,. Reading
Level: 2-3, Interest Level: 2-8.

Reading for Understanding, Tacific Produclions, Inc, 180, cet of 5,
color, Reading Lavel: 4-8, Interest Leve): 4-12.

Secing Skillg, Learning Trrough Sceing, 1959, Lv. ) sets of 12, b & w.
Reading Level: 1.6, Intercst Level: 1-12.

Sounds e Use, Ginn and Co., set of 12, coler. Reading Level: 1-3,
Interest Level: 1.8,

Structural Analysis, Pacific Productions, Inc., 1260, sct of 11, color.
Reading Level: 4-$, Interest Level: 4-12.

Third Grade Tcxtfilnig, Sociely for Visual Education, set of 3, phonics,
b & w. Reading l.evel: 3, Interest Level: 3-7.

Using a Dictionary, Vebster Publishing Co., 1960, 1 flnstiip, color
Reading Level: 4-6, Interest Level: 4-9.

99

99




[
O

ERIC

What I Can Find in the Evncyclopedia, Visual Educrtion Consultants,
1 fiumstrip, b & w. Reading Level: 4-6, Interest Level: 4-12,

What's The Word, Houghton-Miffiin. Set of 12 contextual, phonic and
struztural analysis. Reading Level: 4-6, Interest Level: 4.9,

Word Groups, Society for Visuai Education, set of 4, phrases and sen-
tences for tachistoscopic training, b & w. Reading Level: 1.5, Interest
Level: 1-12.

Worde, Society for Visual Education, set of 6, words with one to eight
letters Yor tachistoscopic training, b & w, Reading Level: 1-€¢, In-
terest Level: 1-12,

Words: Tkeir Origin, Use, and Spelling, Society for Visual Education,
set of 6, color, Reading Level: 6-¢, Interest Level: 6-12,

Your Dictionary and How to Use It, Society for Visaal Education, set
of 8, color, Reading Level: 4-6, Interest Level: 4-9.

X1 Programed Materials

Lovel
Publ'sher Title Reading
Central Scientific Co. Voerbulary Building 1 6
Vocabulary Building 1I 1

(Must be used in Cenco Programed
Learner, 600 frames for each)

Charles E. Me: rill Building Reading Power 5
(Set of 15 booklets in kit)
Coronet Instructional Daviu Discovers the Dictionary b
Films (290 frames, paperback)
How to Improve Your Reading 7.12
(300 frames, paperback)
Vocabulary Growth 9-12
{339 frames, paperback)
Croft Educational Phonics for Pupils, Section 1 1- 2
Services Phonics for Pupils, Section 2 2- 3
Devereux Teaching Alds Remedial Reading 1- 6

{For use in the Devereux Teaching
Aid, Model b0, set of 16 workbooks,
2,016 frames total)

Educational Development Word Clues 7-12
Laboratoi ies, Inc. (7 books, 310 frames in each boux)
E-Z Sort Systems, Ltd. Beginning Sight Vocabulary -3

(945 frames, edge-punched card,
105 lesson units)

Ginn and Company By Myself 1- 3
(Set of 7 programed booklets)
Harcourt, Ei1ace, Steps to Better Reading 7
and World (808 frames, paperback)
100
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Reading

Level Publisher T'itle

Hornor Products Company

Institute of Educetional
Research, Inc.

McGraw-Hill Book
Company, Inc.

Publishers Company

Science Research
Associates, Inc.

Teaching Materials
Corporation

Building Words

{ ¥or use in Honor Teaching
Machine, 200 frames)

Word Clues

(For use in Honor Teaching
Machine, 200 frames)

The Basal Progressive Choice
Reading Program
(400 frames, paperback)

Programed Reading
(Set of books far beginning reading)

Word Recogni‘ion
(For use in Teachall machine,
809 frames)

Programed Course in Vocabulary
Development
(2,200 frames, paperback)

First Steps in Reading
(For use with Min/Max 1I Machine,
2,500 frames)

101
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Appendix C

Suggested Forms

Referra) ____ . Form A
Notice to Parents and Pre-Registration ______ _________ . ____ __ Form B
NWotice to Parents of Acceptance ______ .. _____ ___ . _______ Form C
Permission {o Enroll to Summer Schoel of Attendanee ________. Form D

Classroom Reading Skills Checklist for Dirccted Reading Lesson __Form E
Reporting ¢o Parents ________________ . B, Form F-1
Reports for Cumulative File and Teacher’s File______ Form F.1 and F-2
An Informal Diagnostic Check List—Fcr use during

the session and for Cumulaiive File (See page 30) _.______ Form G
Letter to Parents for Reactions to Program ____________._____ Form H
Form for Attendance - ... Form 1
Final Kepoit to the Office of the State Superintendent cf

Public Instruction - ____ . _____ Form J
Background Information _________________ .. __. Form K

bbbt
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Form A

SCHOOL CORPORATION OF .~ = _
SUMMER REMEDiIAL READING CLASSES

Referral Form

School _ Date__._

We wish to identify pupils who can qualify and benefit froin the
Sumimer Remedial Reading program.

Woutd you please list below the names of pupils You v-ould suggest
to be considered. Any other inform:atioan which you can give will he
appreciated,

Please reimember that this program is designed for thoge pupils,
ages eight years through the senior high school of average or sbove
average ability, who are behind one or twe years in reading. Please
return to ———

- Principnl
- | Grade on How would you rate -
Name Grade Class Report | 1his pupll in these areas? Comment
Level | No. d
Ca Read. [ Tston. | Welting  Spell.
] ]
- e RN ﬂ‘"_“. ! —]
A.A. Above Average J— e Teacher
A. Avcrage
B.A. Below Average ___Suhject

126
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Form B

Dear Parent:

Your child's teacher and principal believe that —
can profit from our Summer Remedial Reading Program.

Classes for this program developed by our school system in coopera-
tion with the Indiana Office of the Superintendent of Public Insiruction
will meet two hours daily am. to a.am., Monday through
Friday from (beginning date) to (closing date). These classes are
planned for the following buildings:

Would you please complete the following enrollment formn and return
by (date) so that plans can be made ta organize groups. This program
is designed for .. ______ wecks. We need Yyour assurance that pupils
enrolled will attend regularly for the full term.

I wish to p:u  -ister my child for the Summer Remedial Reading
Piogram,

Name of ciu. . —

Prescnt r-ade and school .

Schoel Jdesired for attendance

In case of enlergency contact .. —at
(person’s name) (Phone)
or have him taken to _ e
(addzens)
(Signed) Parent - — —_
Address —
Telephone — ———ee R
Q 107
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Form C

School

Date_ —_—

Dear Parrnt:

Thank you for your interest and cooperation in helping develop
plans for the Summer Remedial Reading Program. We hope to make
this & highly profitable sumrmer for all pupils attci ding.

An attempt has been raade to schedule groups of children so that
the most effective instruction can be offered. Accordingly, your child
has been schedu'ed to attend classes daily
— a.m. to a.m. at sehool.

Registration will be completed (date), the first day of the summer
program, and attendance will continue through {closing date}.

Yo1 understand that he will be dropped from the program if good
attendance is not maintained.

An effort will be made to keep you informed regarding your child’s
work and progress in this program. Your reactions and vpinions will
be ‘welcome. Please call the scheol if you have questions or would like
a conference to discuss your child.

Sincerely,
Tearher
i 7 Principal
Form I}
School
Date
TO —
FROM N
, Grade ) — —

School has made all the necessary preliminary arrangen:ents and may
enroll in the Summer Remedigl Reading Program. Information concern-
ing his needs has been sent to your school office. We understand that
you will, at the end of the rummer session, return to us this information
sheet and a report of the work which he has done.

108
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Form F-1

——— School Ige_

Summer Remedial Reading FProgram Report

Pupil Grade

School Teacher

The following is a repoit of the types of study that your child has
undertaken during the Summer Remedial Reading Program. The first
column indicates his present status in relation to his present grade
placement for each of the following aspects of reading. S indicates
Satisfactory; N indicates Further Need for Improvement.

ASPECTS OF READING Ist period  Final period
Listening
Word Recognition —

Word Analysis R
Word Meaning —
Comprehension — e
Study Skilis
Silent Reading —
Oral Reading ——

PROGRESS HAS BEEN EVIDENCED IN:

Effective use of time -

Positive attitude toward reading [

Ability to read and work independently -

Improvement -—

Ycur child's present reading level in
relation to his grade placement is:

Your child would profit from opportunities for independent reading in
books like the following:

Other recorimendations ¢ re:

Parents’ observations and comments:

What have you noticed about attitude toward reading and reading
accomplished ?

T—é‘ﬁl:‘;cﬁrr: Make this in triplicate: (One f:ﬁrﬁg—zl—u‘a(-n', (-nc_f;‘;
the cumulative folder, end one for your files.)

110
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Form F-2

(On the reports for the student’s folder and for your files add the
following information)

Results of Tests Administercd:

Date Name of Intelligoence Test Results
Date Name of Reading Test Results
Began reading at —__ level, Probably can begin at

leve! in September.

FORM G—Informal Diagnostic Checklist. Page 30,

Form H

Dear Parent:

We would appreciate your reactions to this reading prograu. Please
answer the following questions and return this form to school tomorrow.
If desired, you may return this in a sealed envelope and unsigned-——we
need your thoughtful opinions to aid in planning this program for the
future,

1. Did your child want to euroll in the reading class?
2. Has your child’s attitude toward sclhool changed as the course pro-
ceeded? ______ In what way?

3. Have you noticed any change in attitude toward reading? ____
Explain - [,

4. If the program is offered next year, would you want your child to
attend if recommended? . Would your child want to
attend?

5. Would you recommend this reading program to olher Darents or
pupila?

Additional cemricnts regarding the Summer Remedial Reading
Program:

111
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STATE OF INDIANA
SUMMER SCHOOL REMEDIAL READING SURYEY

Form J

In order to cbtain data to support the continuation and
possible expansion of state financial assistanc: for the
reading program, please supply the following information
regarding *he pupils participating in your summer program.

Pupit Grade
Number | lacement

Inltial v
Test Pre-test
Used | Reading Beors

Final or
Post-test
Reading Score

Change ln
Ecore
+ Or —

Instruc

tlonal

vels

Inlilal | Flnal

i

I
L
|
o
|

|
|

i
{
|

i
i
_

Please subrait cther informalion repardirg cvaluation or
analysis of results of the p1v ram cempleted by your scheel

113
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Form K

BACKGROUND INFORM..TION FOR

Name - School .
Birthdate - Grade—— =
Date

Mental Ability
Test _CA..___MA.___ 1IQ Range
- C.A MA.___ I1Q Range.

Reading Tests (Standardized)

Test ——Grade Level __ Norri_
Rate___ Comprehension. ____ Vocabulary -
Grade Level Norm.__ _
Rate___ Comprehension___ _Vocabulary
Reading Levels: Independ.it—__ Instruclional______ Frustration

Capacity— .

Informatl tests:
Physical Health Other Information
General
Visien
Auditory
Emotional Stability
Home Conditions
Cooperaticn
Student
Home

Appendix D
Publishers’ Addresses

Allyn and Bacan Rockleigh, N. J. 07647

American Book Company, 300 Pike St., Cincinnati, Qhio 45202

American Education Publicati-m, 55 High St., Middletown, Conn. 66457
Amerizan Publishing Company, 55 West 42nd St., New York, N. Y,
Aurtio-Visual Research, §23 S, Plymouth Court, Chicago, 11l 60605
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Barmell Loft, Ltd,, 111 8. Centre Ave, Rockville Centre, N. Y.

Benefic Press, 10300 W. Roosevelt Rd., Westchester, I11. 60153

Better Reading Foundation, Inc,, 52 Vanderbilt Ave., New York, N, Y.

Robbs-Merrill Company, Inc., 4300 W. 62nd St., Indianapolis, Ind. 46206

Boy Scouts of America, Inc.,, 2 Park Ave, New York, N. Y. 10016

Bremner-Davis Phonies, Inc,, 101 Green Bay Rd., Wilmette, 111

Bureau of Publications, Teachers College, Columbia University, 525 W,
120 St., New York, N. Y. 10027

Central Scientific Company, 1700 Irving Park Rd., Chicagoe, IlL

Chandler Publishing Co., 124 Spear St., Szn Frencisco, Calif, 34105

Child Life, 136 Federal St., Boston, Mass,

Child Training Association, 1018 S. Wabash Ave., Chicageo, Il

Children’s Press, 1224 W. Van Buren St., CLicago, Il 60607

Coronet Films, 65 E. South Water St., Chicago, Ill. 60601

Crair Research, Inc., 3410 S. La Cienaga Blvd.,, Los Angeles, Calif. 20016

Croft Educational Services, New London, Conn,

Curtis Pablishing Co., Independence Squrre, Fhiladelphia, Pa.

Devereux Teaching Airls, Box 717, Devon, Pa,

Doubleday & Company, Inc,, Garden City, Long Island, N. Y.

Economy Press, 5811 W. Minnesola St,, Indianapolis, Ind. 46241

Educational Development Laboratories, Inc., 75 Piospect St,, Hunlington,
N. Y.

Encyclopedia Britannica Education Corp.,, 26532 Grand River Ave,
Detroit, Mich, 48240

Essay Press, Inc,, Box 5, Planetarium Station, N. Y. 10024

Eye Gate House, Inc,, 146-01 Archer Ave., Jamaica, N, Y. 11433

E-Z Sort Systamy, Ltd,, 45 Second St., San Francisco, Calif.

Fawcett Publications, Inc., 67 W, 44th St, New York, N. Y. 10036

Follett Publishing Company, 1010 W. Washington Blvd,, Chicago, Il
60607

Garrard Press, Champaign, 1.

Ginn and Company, 450 W. Algonguin Rd., Arlington Hgts,, Ill. 60005

Girl Scouts, Inc., 155 E. 44th St., New York, N. Y. 10017

Globe Bool Co., Ine., 175 Fifth Ave,, New York, N. Y, 10010

Grosset and Dunlap, Inc., 1107 Broadway, New York, N. Y. 1001¢

C. 8. Hammongd & Company, Maplewood, N. J. 07040

Harcourt, Brace, and World, 7555 Caldweil Ave., Chicago, 1ll. 60648

Harper and Row, Ine., 2500 Crawford Ave., Evanston, J11, 60201

Harr Wagner Publishing Co., 609 Mission St., San Francisco, Calif.

D. C. Heatk & Company, 2700 N. Richardt Ave,, Chicago, J1. 60616

H:zhlights for Children, Inc., 37 E. Long St., Columbus, Ohio

Holt, Rinehart, and Winston, Inc.,, 535 N. Michigan Ave., Chicago, 1
0511

Honor Products Company, 20 Moulten St., Cambridge, Mass,

Houghton Mifflin Company, Geneva, 111, 60134

Institute of Educational Researcl, Inc., 2226 Wisconsin Ave, N. W,
Washington, D. C, 20007

The Jam Handy Organization, 2821 . Grand Blvd, Detroit, Mic)k,

T aidiaw Brotliers, Thatcher and Macizon, Iiver Fore~t, 111. 60305

Learning Thiough Sceing, Box 368, Sunland, Calif.
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J. B. Lippincott Company, East Washington Square, Philadelphia, Pa.
18105

Lyons and Carnahan, 407 E. 25th St Chicago, Ill. 60616

The Macmillan Company, 538 Turtle Creek South Drive, Irdianapolis,
Ind. 46227

AMcCormick-Mathers Publishing Company, Inc., P. O. Box 221%, Wichita,
Kan, 67201

McGraw-Hil! Book Company, Manchester Rd., Manchestcy, Mo, 63011

Charles E. Merrill, 1300 Alum Creek Dr., Columbus, OLio 43215

William Morow & Company, Inc, 425 Park Ave. South, New Yuk,
N. Y. 10016

Noname, Inc., 805 N. Cherry St., Galesburg, I11. 61401

Open Court Publishing Co., LaSalle, I11. £1301

Pacific Productions, Inc., 414 Mason St., San Francisco, Calif, 94102

Parents Magazine, 152 Vanderbilt Ave, New York, N. ¥. 10017

Perceptual Development Labs, 6767 Southwest Ave,, St. Louis, Mo. 63143

Popular Mechanics Company, 1383 Madison Ave., New York, N. Y. 10017

Pupular Science Publishing Co., 353 Fourth Ave, New York, N. Y.

Prentice-Hall, Inc,, Englewood Cliffs, N. J.

Publishers Company, 1106 Connecticut Ave,, N. W., Washington, D. C.

Random HRouse, Inc., 457 Madison Ave., New York, N. Y. 14022

Reader's Digest Services, Inc., Education Division, Pleasantville, N. Y.

Remedial Education Center, 1321 New Hampshire Dr.,, Washington, D. C,

Row-Peterson & Company, 2500 Crawford Ave., Evanston, Il

Rural Research Institu*e, 500 Fifth Ave.,, New York, N. Y. 10036

Scholastic Book Services, 802 Sylvan Ave., Englewood Cliffs, N. J. 07632

Science Research Assuciates, Inc., 259 E. Erie St., Chicago, 111

Scott, Foresman ard Company, 1900 E. Lake Ave., Glenview, II1. 60023

Silver Burdett Company, 460 S. Northwest Highway, Park Ridge, Ii.
60068

L. W. Singer Company, Inc., 110 River Rd., Des Plaines, 111. 600186

Scciety for Visual Education, 1345 Diversey Parkway, Chicago, INl. 60614

Steck-Vaughn Co., Austin, Texas 78767

Teachirg Aids Exchange, Inc., P, O. Bux 1127, Modesto, Calif,

Teaching Materials Corporation, 575 Lexington Ave, New York, N. Y.

Trend, Inc., 5959 Hollywoed Blvd,, Los Angeles, Calif,

Vizual Education Consultants, Inc., 2065 Helena St., Madison, Wis.

Wheeler Publishing Company, 2500 Crawford Ave., Evenston, I1L.

Young Folks Book Club, 1078 St. John's Place, Brooklyn, N. Y. 11213

Ycung Readers ot America, 345 Hudson St, New York, N. Y. 10014
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