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THE INDIANA OFFICE OF THE STATE SUPERINTENDENT
OF PUBLIC INSTRUCTION

1t is an accepted responcibility of the Office of the State
Superintendent of Public Instruction to provide leadership
and service toward improving educational opportunity for all
citizens in the state,

The Indiana Office of the State Superi.tendent of Public
Instruction acknowledges the importance of reading in the
total program.

The department serves this need by providing funds for
summer school reading programs, by encouraging elementary
and secondary schools to improve instruction, by vpzrading
teacher licensing requirements, by supporting the Indiana
State Committee on Reading in the development of curriculum
guides for all levels of instruction, and by appointing state
consultants in reading.
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THE INDIANA STATE COMMITTEE ON READIMG

A committee of distinguished educators with special
knowledge of reading was appointed to work with the Indiana
Reading Council to provide Curriculum Guides.

This committee completed the Curiculum Guide for Renie-
dial Reading for Grades Thiee through Twelve in May 1965.
Its primary purpose is to provide guidelines for organizing
summer remedial reading classes under the support program
of the Office of the State Superintendent of Public Instruction
and for developing remedial rzading programs as a part of a
total reading prog.am.

Under the leadership of the State Committee on Reading
the members of the Indiana Reading Council (JRC) have pre-
pared this Indiana Secondary Reading Guide as well as the
Indiana Elementary Developmental Reading Guide (Grades
1.8).
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PREFACE

The Indiana Sacondory Guide for Developmentol Reading in the
Junior and Senior High School (Grades 7.12) is the third in a series of
three sponsoied by the Indiana State Committee on Reading. The first is
the Guide for Remedial Reading for Grades 3-12. The second is the
Indiona Elemeniary Developmantal Reading Guides for Grades 1-8.

A1 the present, there is o greot ieed for desvelrpmental reading
programs or. ali levels of education. In accard with this need, the Indiana
Cammittee on Reading has prepared the present guide as an aid to
junior and senior high school administrators, supervisors, and teachers of
reading. The specific purpose of this Secondary Guide for Developmental
Reading is 1o serve as a practical reference for organizing, conducting,
and evaluvatfing developmental reading pregrams.

Although no absolute line zan be drawn between “remedial reading”
and “developmental reading,” the laiter is here taken to imply the various
measures taken to improve the readiag efficiency of those students who
need more practice in reading and the correction of bad habits rather than
treatmes; of impeding physical ard psychologicol handicaps.
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I. The Need for Comprehensive Reading
Programs

Reading and Society

The ability to read well is essential al all levels of cducation.
The need for education requires no justification in 1. . iodern
world, nor does the nced for reading, for that matter. Yet the
question of how reading is to be taught-—at what ages, at
what stages, and for how long—is a topic of concern for edu-
cafors, pareats, and American society as a whole.

Results from various surveys indicate a need for concern
regarding the extent of reading problems at the secondary
level. A review of the literature reveals numerous studies
which have evaluated the reading status of secondary students
and have made recommendations for improvement. Research
summaries by Robinson and Dramer (1960a) (1960b) and
Helen Robinson (1962) point out the increasing awaveness on
the part of administrators and teachers of the role of reading
in the secondary school. Traxler (1943) and Lazer (1952)
reported that 25 percent of all students entering high school
were retarded two or more grades in reading. DeBoer (1951)
in another study found that among high school freshman, 2
percent read below fourth grade norms, 30 percent below
seventh grade norms, and 48 percent below eighth grade
norms. In other words, DeBoer (1951, p. 162) found that 80
percent of these studeats read below their grade norms.
Conant (1959), Witty (1956), and others, while not precisely
agreeing on figures, indicated in independent studies that 66
to 85 percent of high school students were not reading at
grade Jevel.

Hutchinson (1964) examined the quality of secondary
reading instruction in Wisconsin and noted general consensus
for the neced to improve reading but marked deficiencies in
the programs offered. In & survey including 50 percent of the
fourth and eighth grade population Ramsey (1962) estab-
lished the need for better reading instruction in the secondary
schools of Kentucky. The reading r.eeds of Florida junior high
schools were indicated in a survey by Jordan (1958). The
Michigan reading program at the secondary level has been
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studied a number of times. Smith (1856) surveyed the staie’s
high sclicols and found that 35 percent offered some type of
reading instruction. Geake (1961) replicated the same study
five years later and found that the number of high schools
offering programs had risen to 56 percent. Simmons (1963)
found that 86 percent of the schoal cfficials in a sample includ-
ing Minnesota, Nortl: and South Dakota. Iowa, and Wisconsin
agreed that each teacher must assume responsibility for teacn-
ing reading. However, less than 25 percent of the schools hzd
trained reading personnel. Fifty-seven percent of the schools
stated that supervisory personnel in reading did not have
adequate training.

Although the holding power of the secondary schcol has
increased markedly since the early 1900’s, almos. one millien
adolescents leave the school program yearly. A one to ene
relationship cannot be established between difficulty in read-
ing and dropping out of high school ; however, the relationship
is still & strong one. Deficiencies in reading are often the basis
for continued frustration in attempting to cope with a chang-
ing curriculum which demands advan:ed recading skills.

People must not only master the iechanics of reaaing,
they must be able to understand, interpret, and discriminate
at a high level to be free men in a free society. Education is
conceived of not only as a pre-requisite for mearingful par-
ticipation in a democracy, but is essential for its defense and
maintenance.

Reading and the Individual

Reading is not only crucial to society; it is crucial to the
individual, especinlly today in & world where revolutions in
technology, communication, and warfare have made change
the rule rather than the exception. In such a world reading
becomes a means for man to achieve balance by providing
knowledge about his environment, why it is changing. and
where and how he a3 an individual can survive and find mean-
ing in his own existence.

Education, and reading in particular, has become an eco-
nomic necessity in the 1960’s. “You can't get today's jobs with
yesterday's skills” has become a truism. Today an Individual
has little chance of getting a job unless his reading compre-
hension surpasses 25 percent to 30 percent of the adult popu-

2
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lation’s reading level which is at the sixth grade level (NSSE,
1956).

Reading and the Schools

Formerly in grades one through six, childrea were expocted
not only to grasp the rudiments of reading, tut also to reane
and polish these skills. They were expected to develop reacing
habits which would last for a life-time. However, it has be-
come Increasingly obvious that the elementary school does not
and cannot complete the teaching of the tasks necessary for
mature reading skills. Futhermore, many higher reading
skills cannot be taught unti! the individual has deelcped edu-
cationally and intellectually beyond the elementary school level,
and, in some cases, beyond ti2 high school level. If reading is
conceived of as a thinking provess, it then becomes self-evident
that the tools for thinking cannot be totally developed at the
elementary school stage. A. Sterl Artley (1951) has sum-
marized the case for a reading program which develops as the
individual develops. He argues that since intelligence, lan-
guage ability, and experiential background are in themselves
developmental; interpretation, and indeed the ability to grasp
and understand and to apply what is read to life situation,
parallels growth and development in thease areas.

Modern society exists more in change than in stability.
The modern child may atterd many different schools. The
reading program must provide the flexibility to meet the di-
verse needs of thes~ children. The task of the schools is to
develop each individual to full capacity. That this can be done
has been demonstrated by reports of secondary reading pro-
grams presently in operation.

The desirabilily of programs which accept the challenge of
developing as fully as possible the readiug capacities of each
individual is evident. Such reading programs have been fre-
quently ill-used and misunderstood. Many programs labeied
“developmental” are in reality far from actually fulfilling the
criteria for such a program. The most common error is to
label a program “developmental” while in fact it is concerned
only with remediation of reading disabilities for a small per-
centage of the student Populationa.

In secondary school reading the question, “Should we have
developmental programs?”’ is no longer a significant issue.




O

ERIC

The crucial guestions now concern such issues as how to deter-
mine student needs, schedule programs, find trained teachers,
provide adecuate instruction in content areas, and improve
instructional materials. Some broad characteristics of devel-
opmental reading programs have already been formulated.
The duvelopmental reading programs have already begun to
cultivate mastery of skills through systeinatic teaching. They
are directed to all students at all grade levels, reinforcing and
continuing instruction in basic skiils while at the same time
introducing new and more mature skills. Such programs con-
centrate on the cultivation, extension, and refinement of read-
ing skills for general and specific purposes. They enable the
student to adjust his rcading skills fo a variet; of materials
with differing degrees of difliculty. The student should be pre-
pared to read for many specific purposes. The ultimate goal of
the developmental program would be independence in reading
—where the student reads after school instruction and the
school day have ended, where he can guide and develop his own
reading and where he is capable of localing and using mate-
rials to meet a determined goal.

Basic to any developmental program is appraisal of the
student's needs through testing. A good program also teaches
the reading study skills. In addition good programs provide
guidance for growth in personal reading. A good reader is one
who reads for his own pleasure. Preferably his interests will
broaden.

The good program establishes reading expectancy levels
and is so designed as to provide materials for both “slow” and
“fast” studenis to achieve these levels. In addition the pro-
gram provides for continuous evaluation to keep the students
and material in harmony,.

""he material included in this guide constitutes an over-
view of the areas and is by no nieans intended to be prescrip-
tive. The suggestions and outlines presented only terin to
mine a vast, profitable area which, for the most part, has been
neglected. The extent to which good secoudary reading pro-
grams are developed is Jimited only by the irsight, (reativity,
and industry of administrators and teachers in the secondary
achools. However, it must be stressed that the effectiveness of
a given program is largely determined by the skill with which
it is fitted to particular nceds and to an already existing cur-
riculum, A successful progeam must he lite rally “taitor-made.”
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Il. The Reading Process

Helping junior and senior high-school students attain pre-
ficlency in reading is an {mportant goal of education. Unfor-
tunately the goa! is gifficult to attain because many teachers
do not understand the nature of the readiny process. Without
u clear concept of the nature of reading, teachers caunot de-
velop a satisfactory reading propgram, evaluate the reading
behavior of students, nor appraise materials and methods of
teaching reading. The clarification of the psychological con-
cept of reading is the purpose of thia chapter.

Reading A Learning Process

Reading is a learning process whick begins in esrly childhood
and continues to develop throughout life. Goethe, at the age
of 82, confessed that “although he had been at it throughout
his long life, he had not yet mastered the art of reading.” Yet,
the days are not far distant when teachers, parents, and pupils
believed that mastery of reading should be accomplished in
tlie eight years of elementary education. Research in reading
has established beyond a doubt the falsity of this belief.
Growth in reading is the work of a lifetime. The learning
process of reading changes from simple word recognition and
acquisition of a sight and meaningful vocabulary through
different levels of comprehension to a mature act, invelving
the higher mental processes of understanding, reasoning,
memoty, and imagination.

The reading process begins with word recognition. The
child reacts to each word with mental associations regarding
its written form, its sound, and its meaning., He notices the
particular fitting of the word in a sentence. Aa the meanings
of successive words become clear, they are focused into
thoughta and ideas. The reader keeps {n mind the meaning of
the first words of the sentence as he reads those that follow.
As children advance in reading, they retain the ideas of sue-
ccssive gentences; they recognize the main {deas of para-
graphs. At firat, they achieve literal meaning of ideas ex-
pressed and begin adjusting their rate of reading to the difi-
culty of the material and their purpose for reading. Later,
students go beyond literal meanings in reacting to ideas im-
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plied but not stated by the author. They learn to react {u the
occasion of the writing, the time and place selting, the author’s
cheoice of words, and his style of writing.

Integrating the material read with previous experiences,
the reader may accept or reject some of the printed ideas. The
new concepts may correct earlier ideas or formulate new,
broader concepts. These, in tura, become part of the reader’s
associations in future reading and thinking activities.

The developmental skills listed above do net occur in some
definite sequence. While it is true that certain skills are intro-
duced and emphasized at particular stages of development,
almost all skills are taught simultaneously. During the first
few months in school, the child learns his first words. Imme-
diately teachers encourage him to relate these words to his
past and present experiences, The child learns to use con-
text clues, sentence patterns and word-analysis skills. e
learns to enjoy new ideas and concepts; he Jearns to question
the author's ideas; he reads criileally; his sense of humor,
sympathy, balanced judgment, creative ability all come into
play. The golden age for the perfection of these important
reading skills seems to be the junior and senior high school
period, when the exploratory nature of the curriculum pro-
vides an opportunity for the student to mature in his reading
skills as he uses them in different contexts and for various
purposes,

Reading A Visual Process

The reading process starts with seeing, which is the result of
coordinating the two eyes carefully and precisely along the
lines of print. Binocular coordination in visual performance
is a learned process, influenced by maturation, and involves
the making of many important adjusiments, such as changing
foci from various distances to the page of the book, holding
simple foci, keeping both eyes moving from left to right, and
simultaneously, trying to get meaning from the printed words.
This indeed is a complex learning process which, if not learned
properly, may involve enough discomfort to make the child
reluctant to read. Research has produced econsidzsrable evi-
dence to show that defects of vision do not differentiate be-
tween good and poor readers. However, certain eye defects
such as farsightedness, binocular inco-ordination, difficully of
fusion, and aniseikonia affect reading performance.

8

14




PR

O

ERIC

Aruitoxt provided by Eic:

Role of Eye Movements in Reading

The eyes move along a line of print in a series of swift move-
ments followeu by stops or fixations. Sometimes they move
backward, making regressions because of the reader's un-
familiarity with words or phrases or because of a speed of
reading net suitable to the difficully of the material or the
purpose of the reader.

Most of the thinking that occurs during reading is done
during a period of one-third to one-fourth of a second, the time
of fixations. The fixations are the heart of the reading act,
for they mark the reaction of the human brain to the material
read. Difficult material is read with many fixations.

Speed of Reading

Students should be taught to adjust their reading rate to the
nature of the reading matter and to their purpose for reading.
There is a physiological limit to the eye span and the rapidity
of mental reuaction, permitting the eye to see and the mind to
interpret not more than 504 to 800 w.p.m. Claims to higher
achievement in reading generally refer to the speed of skim-
ming, a skill which assumes vital importance in the current
explosion of knowledge and vrinted material. Unless junior
and senior high-school students master the reading skill of
skiruning, they will be unable to complete their heavy reading
assignments in college and adult life.

Reading A Perceptual Process

Reading is foremost a perceptual process which invelves
visual printed stimuli, the meanings drawn from the reader’s
past experience, and the response of relating the proper mean-
ings to selected stimuli, An adequate response dernands much
more than the mere recognition of the meaning of a printed
word. It requires reflection, judgment, and critical evaluation
in the light of past experience. The reader is totally involved
in the reading act. He reads with the apperceptive content of
his mind, with his body, his senses, his experiences, and his
cultural heritage.

There can be no efficient perception in reading if the reader
iacks the biclogical and mental ability to connect the graphic
symbols through recognition, thinking, reasoning and recall of
the past and present experiences with an acceptable response.
The degree of accuracy of perception depends greatly upon the

9
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number and variety of experiences that the reader has had.
Because of this personal nature of perception, there are many
possibilities for faulty communication between writer and
rcader and there is little likelihood that any two readers
will give exactly the same interpretation to a given paragraph
or reading selection.

In nature and scope, perceptions range from simple, con-
crete, and specific, to the abstract and generic. Generic per-
ceptions are also called conceptualizations which involve the
processes of clacsification, generalization, analysis, synthesis,
and insight. Concepts permit a massive economy in commu-
nicating and thinking. Withouat the mastery of concepts, the
development of critical thinking in reading will be inadequate,
if nol impossible.

The consideration of reading as a perceptual and concept-
ual process has tremendous educational implications. It deline-
ates the teachers’ responsibilities for cultivating direct and
vicarious experiential growtbh of their students. Important
ideas and concepts must be developed through numerous edu-
cational experiences from day to day. Students grow slowiy
from concrete and specific learning situations to learning on
abstract levels. The majority of Jjunior and senior high school
students have reached a level of conceptual development that
warrants teaching reading with a great expanse of interpreta-
tion and a purposeful incr~ase of the rate of comprehension in
reading.

Modern Theories on the Nature of the Keading Process

A recent contribution explsining the nature of reading is the
Substrata-Factor Theory of Reading developed by Dr. Jack A.
Holmes and Dr. Harry Singer, both of the University of Cali-
fornia, Riverside. The theory asserts that “as an individual
learns to read, he sequentially develops a mental structure that
is complexly interwoven and functionally organized into at
least three hierarchial levels. Each level contains information
stored in cell assemblies, which has been acquired from in-
struction and learning in such broadly defined areas as word
recognition, word meaning, and reasoning-in-context.”t As a
result of maturation and instruction in reading, these cell
clusters are organized into many neurological sub-systems.
They are interrelated by a highly efficient neural communica-
tion network or working system for solving a particular read-

10
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ing task. Substrata reading centers are in a constant state of
flux according to the purposes of the realer and the changing
demands of reading assignments. At reading maturity, an
individual can mobilize rapidly and flexibly his organization
of reading subsystems with a minimum »f mental energy.

To reading teachers the Holmes and Singer Substrata-
Factor Theory of Reading, althcugh by rno means the firal an-
swer, offers an isolation of many reading skills. Such 2 listing
of reading skills assumes importance in the planning and
structuring of developmental reading programs and shows
the sequential development of many reading skills which may
not have been recognized in the past. It may pinpoint rather
accurately the difficulties which account for retardation in
reading at different age levels and thus indicate effective
remedial measures. Finally, the Substrata-Factor Theory of
Reading may lead to a long-overdue improvement of current
standardized reading fests.

Smith and Carrigan proposed a synaptic transmission
model theory of reading. It is based on the assumption that
nerve impluses transmt across synapses by means of acetyl-
choline {ACh) and are released with the depolarization of the
nerve membrane. After initial contact is completed, the proc-
ess is repeated until the circnit is broken by the action of cho-
lineslerase (ChE) which reduces the acelylcholine {o its non-
transmitting components. The level of activity of each of the
chemicals and '‘the directional shift of the imbalance of the
chemical mass action within the synapses preduce the speed
with which a child can read familiar words and the rate,
accuracy, and speed with which he caa blend phonemes.”
Smith ard Carrigan postulate that since anxiety plus over-,
under-, and proper-preduction of ACh and/or ChE affect read-
ing ability, certain drugs might improve reading by changing
the amount of ACh or of ChE influen:ing nerve impulses
transmitted across synapses.

Delacato in his explanation of a nevro-psychological ap-
proach to reading theurized that the “physiologically optimum
condition which exists uniquely and most completely in man is
the result of a total uninterrupted ontogenetic neural develop-
ment.” This development should result in a lateral cerebral
dominance which, according to Delacato, hus a definite positive
relationship with reading achievement,

11
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Kephart built his perceptual-motor theory of reading on
the assumption that perceptual processes in reading invclve
all the complexities of perception in general. Forms them-
gelves must be peiceived and spatial structures differentiated.
But this is not all. The sequence of words in a line and lines
on a page possess a spatial structure which must relate con-
tinuously to a temporal sequential process of translation.

Proponents of the four model theories defined above indi-
cate positive results have or will be attained in reading
achievement if remedial measures based upon the respective
theory are used. Only with time can the real worth and value
of these theories be assessed.

Somewhat different thecretical models, really experimental
designs or approaches to learning the reading process, include
the teaching machine, the Initial Teaching Alphabet (i/t/a),
the structural linguistic model, and the nonoral vertical read-
ing technique.

According to Pressey, the inventor of the modern teaching
machine, programmed instruction cannot substitute for the
teacher and the textbook. He rejects Skinnerian programs as
initia]l teaching devices and believes {hat autoinstructicnal
procedures should be used after a student has had a chance to
read the material in the traditional way. Programmed instruc-
tion used with other printed material, should aim at establish-
ing correct responses to specific concepts already covered in
material read. If the student has had misconceptions, iminute
and detailed step by step procedures enables him to rectify
mistakes immediately and to reinforce correct responses.

The Initial Teaching Alphabet, introduced in England by
Sir James Pitman is aimed at simplifying the alphabet to
maximize reading success for beginners. Today it is also used
for student ard adult non-readers. 1/t/a, as this approach is
commonly called, lightens the burdens of learning by reducing
the complexities of the conventional spelling. Additional sym-
bols added to the twenty-six letter alphabet make possible
& hearly ona-to-one correspondence between symbnls and basic
sound units in Englisn, Only lower case letters are used;
capitals are enlarged lower case print. As with other experi-
mental approaches, proponents for the i/t/a assert aflirmative
results from the use of it. The recency of experiments prohibit
conclusive statementa.
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The structural linguistic model i3 based upon the theory
that learning to read is learning to “do” something and must,
thercfore, be evaluated in terms of the comipleteness and efli-
ciency of performance, Fries states that a student can read
in so far as he can respond fo language signals represented
by conirasting spelling patterns. And it is only with an oral
language background that a student can respond to language
signals represented by contrastive spelling patterns, or, in
everyday language, engage in the act of reading. The task of
learning to read is thus developed in three stages: (1) rapid
and accurate recognition of visual patterns; (2) when these
habite are so automatic that the significant identifying fea-
fures sink below the threshold of conscious attention, response
is macde to the meanings that are signalled and cumulative
comprehension becomes more complete; (3) the reading proc-
ess becomes so automatic that a person uses reading equally
with or even more fully than live language of speech in acquir-
ing and assimilating new experience.

The nonoral vertical reading technigue includes the hy-
pothesis that a person can read from 2,000 {o 20,000 words
per minute if he can learn to make only one fixation per line
as the eyes move down the center of the page rather than
acrosa it as is done in normal reading. This program stresses
training for high speed through (1) prereading preview;
(2) passive perception of a page per-count-of-one; (3) chain
and circular recall by a process of free association; and, (4)
predigious amount of reading under pressure. Attempts have
been made to evaluate this program, but results have been
contradictory.
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lil. Beginning and Operating Programs

Community Relations in Reading

The emphasis on reading within the last decade or so makes it
important for the communily to support the reading program
in the schools. The schools can publicize the read.ng program
through P.T.A. groups and by sending speakers to local service
clubs. Where there are reading laboratories, it might prove
worthwhile to invite the community in for an evening program
where techniques and apparatus are demonstrated.

Some schools may wish to organize evening classes in read-
ing for adults. The reading program can be given additional
notice by arranging book fairs where textbooks, trade books,
and other reading materials are displayed. Parent workshops
in reading have been very successful.

Local reading councils often invite lay people to meetings
to hear authorities in the field of reading speak on various
areas in reading. Reports of such meetings and from state and
national conferences are of interest to readers of local news-
papers and keep them informed of trends in reading.

Personnel

The success or failure of the developmental reading program
depends upon those individuals who organize and implement
it. The parent, the teacher, the administrator, and the reading
consultant or supervisor all have an important role in the
reading program. In fact, the entire school staff, including
the nurse, the psychologist, and the guidance counselor, con-
tribute to a student’s success or failure in reading.

‘The reading program is usually organized by those who
see the need for such instruction. It may be organized on a
school basis or on a citywide basis. The program may develop
because an interested administrator, a faculty commiittee, or
a reading teacher promotes the idea and helps organize the
instruction.

The Reading Specialist
Some schools employ supervisors or consultants whose chief
responsibilities include providing leadership in developing
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adequate programs and improving reading instruction. The
reading supervisor or consultant, hereafter referred to as the
reading specialist, confers with administrators to implement
the programs. Often this person organizes curriculum com-
mittees which help formulate a reading guide for the school
system. In addition, one main function is {o organize and
provide leadership for the in-service training and werkshop
programs,

In general, the reading specialist meets witl groups and
with individuals for many purposes. Very often, the reading
specialist will interpret test data and design programs to
meet student needs based upon these and other data. In some
cases, group informal inventories will be demonstrated for the
purpose of grouping for reading instruction, The reading spe-
cialist may want to work with groups in demonstrating tech-
niqued in content areas or in developing flexible rates of
reading.

There may be instances when the reading specialist will
meet with an individual teacher to diagnose and plan remedia-
tion for the severely retarded reader, so that the classroom
teacher can take over the remedial program when she feels
confident to handle it. There may be times when reading pro-
grams for individual, bright, superior, or gifted students will
be planned with the classroom teacher.

The reading specialist could propose and initiate experi-
mental research and action projects in reading. In this ares,
this person might be called upon to summarize and present
significant research in bulletin form, along with suggestions
for reading in profcssional books and journals.

Standards for the professional fraining of the reading
specialist should be of the highest quality as exemplified in the
Indiana certification requirements and the reeommendations
of the Professional Standards Committee of the International
Reading Association.

The Reading Teacher

As loca), state, and federal educators become more and more
aware of the need for reading instruction at all levels, reading
teachers will become more in demand. In any program of
reading improvement, the sound professional training of
teachers of reading i3 vital.
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Certification for the teacher of reading in the secondary
program in Indians include such minimum requirements ag
expecting each teacher of reading to hold at least a bachelor’s
degree and regular teaching certificate, along with at least
three years of successful teaching experience. Course work
for such certified reading teachers include at least nine (9)
graduate credit hours among such course as foundations
of reading instruction, diagnosis of reading difficulties, cor-
rection of reading difficulties, and practicum in diagnosis and
correction of reading difficulties.

In addition to having the necessary graduate credits in
reading, the personality of the reading teacher in secondary
schools is imaportant. Such teachers should understand the
psychology of learning, encourage students to believe in them-
selves, make students av-are of their needs and their progress,
and guide students into courses that meet their aceds.

The School Staff

The administrative and supervisory stalf should understand
the purposes and needs of a sound reading program, and
should have some graduate preparation in reading, especi-ily
a reading foundations course. They should be invited to all
in-service meetings on reading and informed of all reading
pians and activities. The counseling and guidance staff should
be able to recognize reading problems as test scores are
analyzed and should be able to make the appropriate reading
recommendations,

In-Service Training

An in-service training program in rcading should evolve from
the neceds of the teachers of reading. The function of such a
program should be primarily that of upgrading the quality of
instruection. Such a vprogram niight conceivably include all
school staff members who are involved in the teaching of
reading.

A comprehensive and practicn]l spproach to an in-service
program in reading should include in sequential order such
major areas as the following:

1. Reading as a psychological and educations]l process

which would serve as a foundation for the topics which
follow
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The directed reading activity or reading lesscn as a

framework for teaching sequential reading skills

3. The major skills of reading include:

a. Vocabulary improvement and derivation

b. Comprehension to include literal, critical, and inter-
pretive nmeanings

¢. Study and library skills

d. Rate of comprehension

Demonstrations and practice in skill development

Special problems in the content fields

The development of a reading mannal to serve as a

guide to teachers of reading

ST

In-service training programs should also make provisions for
the orientation of teachers new to the system.

Where feasible and in cooperation with a college or univer-
sity, in-service training niay encompass formal course work
where credit may be earned. Finally, research, experimenta-
tion, and the establishment of a professional library should be
included in a comprehensive in-service program.

Role of the Parent

Most parents are interested in the school’s reading progran,
in fostering reading in the home, and in helping children with
reading problems. Teachers can offer suggestions to parents
to stimulate interest in reading in the home. Parents can
observe a child's interest in television programs, sports, hob-
bies, news and feature articles and suggest or ask the librar-
ian to suggest books on these topics. Parenis should encour-
age the regular use of public library facilities. They should
make a practice of reading in the home so the children can
adopt reading as a family value. In addition, parents should
read aloud interest'ng excerpts from newspapers, magazines,
and books; and they should invite, but not pressure, their
children to do so0 as well.

There are a number of practical ways in which parents can
be of help to their children. Parents should be urged to make
certain that their children have proper rest, exercise, and diet.
They should see to it that children are given regular physical
examinations, as well as examinations fo assess the visual
functions of their children’s eyes. In addition, parents should
be urged to provide a quiet, properly lighted place for reading
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at scheduled times daily. They can help by providing diction-
aries and encyclopedias that are frequently needed in reading.
Finally, parents should take a friendly interest in the mate-
rials their child reads and invite discussions regarding the
material.

The Reading Committee

Some schools organize standing rea. - ‘ommittees to im-
prove instruction in reading and to stuay ways to meet the
particular problems in reading that occur within the school.
The membership of such a committee could be composed of
ygrade level and subject area representatives from departments
where reading is a crucial factor and at least one member
from the administrative staff and one from the counseling
staff. The schoo! librarian could provide valuable suggestions
for graded reading materials. In addition, the school nurse
and the school psychologist should be called upon to act in a
consultative capacity.

A reading committee could be of service in many ways.
This cemmittee could study reading tests and suggest those
which would be appropriate. A valuable service in following
up the administration of these tests woull be their interpreta-
tion to the staff. The group could select materials to ineet
students needs. In addition, the committee might sugsect
ways to organize classrooms for reading instruction. Another
service such a committee could perform would be to sum-
marize research and new programs in reading.

The committee can use demonstrations to advantage in
showing ways to conduct good reading lessons using various
reading skills and techniques for administering informal read-
ing inventories.

Exhibits and explanations of instructional materials, trade
and teacher-made, prove helpful to the classroom: teacher.
Such activities could conceivably result in the commitlec’s
development of a reading guide.

Summary

Developmental reading programs are organized to help stu-
dents reinforce and extend their reading skills with increas-
ingl difficult materials. Community support of a program is
usually dependent upon keeping the communily informed of
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the goals of the program and of the progress shown by the
participants.

Reading programs are usually instituted through the ef-
forts of an individual or a cornmittee who sees the need. The
responsibility for instituting, implementing, and evaluating
the program usually falls upon the reading specialist, the
teacher, or an interested administrator. However, the efforts
of parents and the entire faculty are required to provide a
total school effort to improve reading.
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IV. Organization of Instruction

Organizing the Individual Program

\With the explosion of knowledge and the ever increasing num-
ber of studenis remaining louger in schools, the need for a
developmental reading program in the secondary schocl is no
longer guestioned. Today the more urgent and frequently
asked questict is how can the high school mobilize its resources
to insure a successful reading program, In a crowded curric-
ulum how can time be found for a reading program? Should
reading instruction be incorporated in the English curriculum,
made a special laboratory course or integrated into all sub-
ject areac? Who should teach the course, and who should take
it? What are valid objectives of the high school reading pro-
gram, proper materials and equipment, and adequate means of
evaluation? Each particular school should conaider basic
problems of organization before launching a reading program
in order to enhance chances of its success.?2 Some of the bhasic
guidelines or principles underlyirg all successful reading pro-
grams are the following:

1. FEstablishing Lines of Communication: Fundamental to
the success ot the developmental reading program is effective
communication with all niembers of the reading team for the
purpose of establishing the need for the programn and generat-
ing the intcrest of all team members.® Ideall: the reading
team includes the administrative staff, counselors, department
heads, the librarian, teachers in all subject fields, students,
and parents. The nwore conmipletely the reading progra 1 can
be brought into the main current of school angd home life, the
more effective it is likely to be. Isolated from +he general
curriculum, unrelated to learning aclivities in the content
fields, and given only token support by faculty members, the
developmental reading program can have only slight impact
on the quality of education within the school. Some procedures
used to communicate the nature of the reading program to
staff members and to involve them in planning and execuling

the program are the following:
a. Forming a reading committee composed of representa-
tives from all teaching arveas, tbe library, thy guidance
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personnel, and the adminisirative staff for the sludy
and implementation ot the reading progran:.

b. Making the resul!s of standardized reading tests avail-
able to all staff members and interpreting results in
terms of learning problems in the content fields.

¢. Providing extra time for the reading teacher to confer
with students, other teachers, guidance personnel, and
parents.

d. Having the reading teacher or a university reading
consultant present demonstralion reading lessons to the
faculty.

e. Conducting in-service meectings i which objectives,
methods, and materials ure presented. .

f. Encouraging all siaff members, as well a3 students, to
participate in the evaluation of the reading program.

¢. Maintaining within the school an adequate professional
library from: which pertinent articles and books are
selected for discussion at staff meetings.

2. Gathering Adequate Data: Plaas must be made for gath-
ering adequate data on the reading needs of the students to be
served by the developmental program. This information is
necessary for the grouping of studenis for instruction, deter-
mining specific objectives for vaiious groups, selecting appro-
priate materials and equipment, - 1d motivating students to
improve their reading status.

Initial grouping at the secondary level can be accomplished
by use of group intelligence tests and by standardized read-
ing tests, which should give separate scores in two read-
ing skills: comprehension and rate. The reading program will
be effective to the degree the obiectives, methods, and mate-
rials are geared to the necds of small groups and individual
studentx. Students who are two or niore years below the read-
ing level necessary for full participation in developmental
reading tasks of their age should be placed into remedial
groups. Further refinement for grouping and individualizing
instruction may be achieved through the conlinucus use of
informal inventory techniques,

Cortainly, one of the hardest tasks of all may be interesling
students in improving their reading. One powerful means of
niotivation is to reveal to the student his actual potential and
his weakncsses in reading. By guiding and showing the stu-
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dent his weekly progress, the teacher will sustain interest in
reading improvement,

3. Determining Objectives: Jan-Tausch states that “regard-
less of the manner of implementation, reading instruction in a
developmental program must be based on planned objectives
if content, method, and materials are to prove appropriate
and to achieve desired results.””!* These objectives could be
divided into two categories: the general, over-all objectives
and the specific skills necessary fur attaining the ultimate
goal of reading instruction: namely, mature readers. Strang,
McCullough, and Traxler?s outline in detail the reading skills
that should be developed fromn preschool years through college.
Using this reference as a guide, objectives can be clearly
defined and the personnel responsible for developing specific
skills agreed upon. Aithough emphasis on particular instruc-
tional outcomes will vary from class to class and from school
to school, the major skills remain basic in any high school
developmental reading program. Bond* and McCullough't
1dentify these skills as follows:

a. Developing meaningful reading vocabulary. Word-
study techniques should be these which make possible
rapid recognition of words and develop precise and ex-
tensive meanings. Stri.ctural enalysis and use of con-
text clues are prime means to this instructional goal.
The3e procedures are suparior to the memorization of
word lists and definitions,

b. Improving comprehension abilities. Instructional geals
in this area should include developing abilities needed
to read between and beyond the lines of print, to organ-
ize systematically, and to evalurate critically.

¢, Specific reading skills in the content fielda. Although
many reading skills are comninn ‘e -arious fields of
study, Shores, Tinker, Fay, and Bond have found that
reading proficiency is, to a corsiderable extent, specific
to a given subject in which the reading is done. Flexi-
bility of reading in terms of the purpose of the reader,
nature of the material, and background of the reader
is a hignly valuable skill tkat needs cultivation.

d. Extending interests and developing tastes and habits
of reading for personal and social developmernt. Each
student can find hiz own rewards in reading. The read-
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ing program that limits itself to developraent of skills
and fails to make students aware of the pleasures of
independent reading and of the possibililies of reading
for widening intellectual, emotional, and moral hori-
zons has missed its ultimate goal—a life-time habit of
reading.

4. Selecting Materials: A variety of materials and equipment
must be judiciously selected and made available to meet the
specific needs and interests of students in the developmental
reading program. (Hess,!’? Plessas,?® Summers,?3 and Brueck-
man® indicate that a combination of procedures and techniques
using both reading mateiiils and mechanical devices produces
optimum reading improvement.) The many available mate-
rials and equipment should not suggest i “‘buckshot” approach
in which materials are used indiscriminately in the hope that
reading growth will miraculously occur; rather, they should
provide for a multiple small groap or & highly individualized
approach. The high school boy who has no problem other than
a lazy reading habit may find the readirg pacer the stimulus
he needs. For ihe student who has a slow rate of comprehen-
sion caused by poor word-pcreeption ability. the selertion of
material for systematic training in word analysis would be
appropriate. Thus, in organizing the high school develop-
mental reading prograr, the person or committee responsible
for selecting materials must evaluate imaterials carefully in
terms of specific needs to be served by the course.

Since the study of vocabulary is fundamental {0 any pro-
gram, reading program organhizers should be aware of the
various approaches to vocabulary developient before they
purchase materials. Bond! &and McDonald!? reconimend a
direct approach with emphasis on comtining structural anal-
ysis and context clues. In support of a :aulti-faceted approach
to teaching vocabulary, Dr. Jack Ilolmes (University of Cali-
fornia) identified 13 significant elc ‘2ni3 or sub-skills directly
related to vocabulary development. Using the most important
of these elements, Dr. James Brown3 (University of Minne-
sota) and Dr. McDonald!'? (Marquette University) have de-
vised “hybrid” approaches for teaching vocabulary. These
“hybrid"” approaches have proved prormising in high school
classes.

Brown expressed his method in a simplified formula, CPD,
representing three interrelated steps in learning the meaning
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of a new word. The first step, C, requires the student to use
all available contextual clues within the sentence and sur-
rounding sentences to unlock the meaning of the word. The
second slep, P, requires the student to search for meaning
clues in the parts of the word, including roots, prefixes, and
suffixes. The third step, D, involves using the dictionary to
find the meaning appropriate for the particular context. Of
course, taken separately each of these steps represents nothing
new in vocabulary teaching. Howerer, Brown reported a sur-
vey of college students which indicated that 85 percent of the
group sampled went directly to the dictionary when they en-
countered a new word. Thus, many students short-circuit two
important mental processes in vocabulary development by
going directly to the dictionary.®

In choosing materials for use in improving comprehension,
MeCullough?!® recommends selection of intrinsically interest-
ing materials which provide motivation to read. Bond,
Jewett,’® and Niles!'® suggest the importarce of materials
which provide practice in the specific skills to be taught. If,
for instance, the material presents no juterrelated facts, the
teacher cannot use it to teach students how to generalize from
interrelated facts. Magazines, paperbacks, textbooks, and
newspapers should be available for independent reading in the
program. These naterialg, indeed, are the heart of develop-
mental reading.

5. Fvaluating the Program: Continuous evaluation of ihe
reading program involving, if possible, the entire teaching
staff should be vigorously conducted and modifications made
as evidence indicates needed change. Since the successful
reading program permeates the entire curriculum, the more
broadly based the evaluation, the mote reliable will be the data
on the effectiveness of the program. Furthermore, the numer-
ous and interacting variables in the reading process and the
recognized limitations of standardized tests and even the
shortcomings of carefully prepared risear:h degigu in read-
ing,22 suggest the need for consensus evaluation by the librar-
ian, guidance counselor, subject content teachers, the reading
specinlist, and the administrative staff.

Pre-testing and post-testing is far from adequate in evalu-
ating the program. Tests cannot nieasure effort, initiative,
changes in attitude and behavior, and the lasting effects (if
any) upon reading habits, Some significant questions, best

24

+ 30




O

ERIC

Aruntoxt provided by Eic

answered by teachers, are the following: How does the student
perform in each of his classes? How has his behavior and
attitude changed? What new skills has he attained and how
effectively does he use these skills?

6. Some Typical Organizational Plans: Studies by Ellis,®
Grissom,'® Strang and Lindquist,* Hall,”* and Summers®
reveal that a variety of successful practices can be employed
in the organization of developmental reading programs in the
secondary schools. Reading has been taught as a separate sub-
ject in English classes, aud, in some cases, in all the subject
classes of a school. Within each of the several guueral organ-
izational plans, procedures differ in accordance with the needs
of the student population. Copying a specific sample plan in
its totality for another schoo} ditfering in philosophical orien-
tation is usually not feasible. It is advisable to study many
organizational plans to benefit by the successful endeavors of
other schools.

Various patterns are uscd to incorporate developmental
reading within the Erglish curriculum. In one plan, all stu-
dents entering high school are grouped iomogeneously for
assignment to English classes. Grouping is based upon several
factors, includii » menta) ..bility, standardized reading scores,
and cumulative records. Obviously, close coordination must Le
established between junior high schools and the high school to
provide the necessary history of entering students. As early
as possible in the school year, English classes are scheduled
in the reading center or laboratory for three weeks of inten-
sive instruction. The reading specialist teaches these classes,
but the English teacher is always present to assist small
groups and individuals in the mastery of skilla. Since these
classes are already grouped homogeneously in terms of general
reading ability, the reading specialist, with the assistance of
the English teacher, administers diagnostic tests to determine
reading flexibility, functional vocabulary performance, and
comprehension abilities. The latter involves recognizing sig-
nificant facts, sumarizing the main idea, drawing inferences
or conclusions, and interpreting figurative and idiomatic lan-
guage. Inventories are also taken of reading intec.ests and
tastes. On the basis of these data, objectives for each class
and for each student are established.

From a variety of available sources, the reading specialist
selects specific material for work on particular skills. Stu-
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dents practice these skills at their own reading levels. fn addi-
tion to practicing skills, the students select materials from a
variety of paperbacks and magazines for “ndependent rcading
during a part of the class period. When the students returu to
the English classroom, the teacher applies the varies skills
to the reading of literature, as well as to writing assignments.
For instance, the students now discover that the topic sentence
in paragraph writing is equivalent to the mzin idea or conclu-
sion found in the reading process and the support of the topic
sentence may be significant facts, examples, comparisons, and
contrasts which he has been taught to recognize in reading.
Early in the second semester, the English classes take another
intensive three-week course in the reading laboratory in which
previously learned skills are reinforced and new ones devel-
oped. Students are then required to apply the reading skills in
the English classes, as well as in other content arecas.

In other types of programs organized within the English
curriculum, the English teacher uses one or two periods each
week to give specific instruction in reading skills. This work
is closely integrated with the instruction in literature and
writing in the other three or four English periods each week.
Such programs usually provide reasonably well for the devel-
opment of general word attack skills, general comprehension
skills, and the skills of reading lilerature, but tend to neglect
skills needed in other subject disciplines. Since the English
curriculum is overburdened in most schools and the English
teacher is not especially qualified to teach reading skills needed
in other content fields, this approach has severe limitations.

A distinctly different approach is to establish develop-
mental reading as a separate program within the school cur-
riculum. Successful programs of this type are taught by well-
qualified instructors who have carefully assembled a wide
variety of reading inaterials and selected appropriate pieces
of equipment for use in the reading center. Students come to
the reading classroom during their study periods. In varions
schools the length of time students are scheduled for the pro-
gram ranges from three weeks to the entire school year. Ysleta
High School, Ll Paso, Texag, offers an elective year-long pro-
gram for students from the freshman thrcugh the senior year,
Average and above-average students attend six-week courses
on a voluntary basis in the Township High School, Evanston,
1llinois. In the Evanston prograni, individual testing of stu-
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dents with special problems and occasional individual instrue-
tion is also available from the reading specialist.

Occasionally, especially in junior high school, reading in-
struction ig made a part of a core or block curriculum. In this
arrangement the teacher or teachers involved in the program
develop and apply the reading skills required in the inter-
related disciplines. (Summers?®)

The ultimate in developmental reading programs is the
school-wide attack upon reading problems in all content fields.
Artley! provides excellent suggestions for implementing such
a program. Clark? and Wilson®?® 3? explain the procedures of
an all-sclwol reading approach in Philadelphia. In this type of
program, all faculty members participate by teaching the
vocabulary and study skills needed in their particular dis-
ciplines and by encouraging wide and independent readng in
their subject areas. Such programs require strong leadership
and a willingness on the part of staff members to becoma moye
knowledgeable about the reading process. Collectively, the
staff must identify the general and specific goals of the high
schoo! reading program, as well as the ohjectives within eack
content field.

Much valuable information on organizational patferns of
developmental reading is available, High School Reading Pro-
grams, a recently compiled annotated bibliography by Walter
Hill!? and published by the International Reading Association,
presents sources which describe various patterns of organiza-
tion for secondary reading programs. It includes references
for junior high programs, senior high programs, and general
secondary programs. The following are selected references
from this bibliography:

Junior High Programs:
Capchart, Bertis and McKeehan, Rollin. “A Junior Nigh Schonl
Reading Program Adjusts to Individual Needs,” High
Sclocl Journal, 39 tDecember 1955), 172-1%7,
Study of a bi-level approach to reading improvements; “Needs
I.atorutories” for the educationally retarded and “Intercst 1.ab-
oratories” for gifted students; evaluation of results incicded,
Elig, U, Berkley, “Developmental Reading in Junior High School,”
Journal of Developmantal Reading, 6 (Autumn 1062), 41.49,
Sixth year developniental reading pregram with emphasis upon
ndjastment of specific materials to differunt reading grouwps;
recommendations for initiating a program previded.
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McDowell, Kyle K. “The Teaching of Reading in the Junior High
3chool,” Bulletin of the National Association of Secondary
School Principals, 38 (December 1954), 36-39.
Junior high reading approach patterned after best of elementary
reading practices; basic steps for directing flexible reading
activity outlined.

Senior High Frogiams:

Rroening, Angele M. “Development of Taste in Literature in the
Senior High Scheol,” The English Journal, 52 (April 1963y,
272.2817.

Multiple approach to teaching literature with Pertinent consid-
eration given to the development of reading ckills; methods and
a substantial bibliography presented.

Lrueckman, Elizabeth, “Advanced Reading Program--—-Taft High
School,” Journal of Devclopmental Reading, 4 (Summer
1961), 228-238. :

Differential programs, including methods and materials for
freshman, junicr, and senjor vear; emphasis moving from basic
comprehension to rete to critical reading.

Glock, Marvin and Millman, Jsson. “Evaluation of a Study Skills
Program for Above-Average High School Pupils,” Jovrnal
of Developmental Reading, 7 (Summer 1964}, 283-289.

Investigation of an instrictional progran for zbove average
juniors in acquisition of reading, writing, listening, and study
skills; instructicnal pr-gram, research design, and analysis of
data described.

Hegman, M. Marian. “Developmental Reading Laboratories,” Jour-
nal of Developwental Readir, 6 (Autumn 1962), 65-67.

Analysis of progress made by students in laboratory program
using self-pacing, self-selection with wninimal guidance after
initial preparatory session with reading consultant.

General Secondary Programs:

Early, Margaret J. “About Successfu. Reading Programs,” The

English Journal, 46 (October 1057), 395-405
Summaty of experiences of resding specialists and oth~r pro-
fessionals trying various echemes to improve sccondary reading;
brief description of promis..; directions and paiterns for com-
promise programs given,

Grissom, Loren V. “Characteristics of Suceessful Reading Improve-
ment Programs,” The Englith Journal, 50 (October 1061),
461-464, 474.

Results ¢f 1955.1960 study of high school reading pregrams in
Hlinois; specific sttention given to Lasic pattcrns of crganiz -
tion and significant characteristics.

Severson, Bilcen E. “A Reading Program for Migh Schel Stu-
dents,” The Reading Teacher, 16 (Noverber 1362), 103-106.
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Initiation and organization of program using division of labor
principle among the ccoperating content areas for teaching key
reading skills,

Strang, Ruth. “Progress in the Teaching of Reading in High School
and College,” The Rcading Teacher, 16 (December 1862),
170-177.

General 'rends in program development and procedures; per-
tinent bibliography included.
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lll. Basic Reading Skills and How to Teach Them

1. FLEXIBILITY AND RATE IN READING

There are many reasons for increasing reading rate. The
obvious one is saving time, Students may nave more time
after lesson preparation for personal activities. Ambitious
students can gain time for extra work. The slowest readers
may be able at last to get through all their assignments for
the day. Aside from the saving of time, readers often com-
prehend better after they increase their rates.

The reading laboratory is being used more and more in
high schools for increasing the reading rate of students. Mec-
chanical aids are used in many laboratories; the most common
are pacers, reading films, and the tachistoscope. The pacirs
and films encourage rhythmic reading at an ever-increasing
rate and discourage regressions. The tachistoscope {rains the
eye to recognize numbers, words, and phrases more quickly.
Timed readings, followed by short tests as a check on compre-
hesion, are also a part of the program of the reading labora-
tory. Practice in skimming is also included in most reading
courses,

Although pacers are an incentive and challenge, particu-
larly to high school boys, they are not necessary to the increase
of rate. One-minute sprints and longer timed readings in the
classaroom are effective. A student can move a blank card down
the page at an even rate, forcing his eyes to keep ahead of it,
with much the same effect as a pacer.

1t is impossible to set a definite woists-per-minute rate as
a goal for a class to read, for students’ individual abilities
vary widely. Nearly all studeuts double their initial speeds
or more during training without loss of comprehension. In
some instances, students make notable gains in comprehension.

The reading teacher, while constantly urging increased
rates, must also caution the students not to let their eyes work
faster than their minds. In effect, a program to increase rate
is an exercise in faster thinking, in quicker comprehension.
Thus the reading rate must be governed by the comprehension
rate. A good reader has many rates depending upon the diffi-
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culty of the materie’, his familiarity with the subject, and his
purpose in reading it. This variely of approach is called
“fexibility.” The reading rate on tle same piece of material
would vary, for example, if one were reading for pleasure, for
class discussion, for a test, or for an oral report. Some writers
list three rates:

1. Skimming
This is the fastest rate. Skimming is used to locate
such things as a date, name, place, word on the
printed page; to get the main idea from an article
or chapfer; and to preview material before a more
careful reading. It is part culatiy useful for check-
ing materials in newspapers and magazines,

2. Fast Reading
This rapid rate will get tte main idea and most of
the details. It is useful for reading light fiction,
newspaper and magazine erticles.

3. Slow or Study Reading
One reads slowly when h2 needs complete under-
standing. Many school assignments and materials
about which the reader has little pre-knowledge
should be read slcwly. One uses his slowest rate for
any material that requires frequent thought and re-
reading, and for appreciation of an author’s style
and choice of words as in poetry, dessriptien, or
subtle humor.

The goal of & program, then, is not speed alone but flexi-
bility of rate combined with improved comprehension. A good
reader will not dawdle over work-type material. Da-wdling
permits the mind to wander and necessitates re-reading. A
good reader will read everything as fast as the difficulty of
the material and the purpose for reading permit.

Some of the books and machines used to increase reading
rate are listed here. These are representative selections. No
attempt has been made to make the list complete nor are the
items listed in any particular order.

Timed Readings

How to Become a Better Reader, Paul Witly, S.R.A.
Better Reading, Books I, 11, and 111, Elizabeth Simpson,
S.R.A.
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Design for Good Reading, Levels 1 and 1I, Schumacher,
Shick, and Schmidt; Harcourt, Brace, and World, Inec.

College Reading Manual, Shaw and Townsend, Thomas Y.
Crowell Co,

Developmental Reading, Guiler, Raeth, and May. Lippen-
cott

Reading Films for Training Eye Movements

Towa High School Training Films, State University of
Towa, Iowa City, Iowa

Purdue High School Reading Films, The Audio-Visual
Center, West Lafayette, Indiana

Harvard University Reading Films, Harvard University
Press, 79 Garden Street, Cambridge, Massachusetts

C-B Phrase-Reading Films, C-DB Educational Films, Palo
Alto, California

Maciincs for Training Eye Movements

Tachometic 500 Projector and Reading Films, Psychotech-
nics, Ine.,, 105 West Adams Street, Chicago, Illinois
60603

Controlled Reader, Educational Developmental Labora-
tories, 75 Prospect Street, Huntington, New York

Craig Reader, Craig Research, Inc., 3410 S. CaCienega
Blvd., Los Angeles 16, California

Pacers
Shadowscope, Psychotechnics, Inc, 105 W. Adams St.,,
Chicago, Illinois 60603
Rateometer, Audio Visual Research, Waseca, Minnesota
56093
S. R. A. Reading Accelerater, Science Resecarch Associates,
Inc., 269 East Erie Street, Chicago, Illinois 60611

Tachistoscopes

Tach-X, Educational Developmental Laboratories, 75 Pros-
pect St., Huntington, New York

Tachist-O-Fiasher (for use with strip film projector),
Learning Through Seeing, Inc., Sunland, California

Speed-1-0-Scope (attachment for strip film projector), So-
ciety for Visual Education, Inc,, 1345 Diversey Park-
way, Chicago

Percepta-Matic, Stanley Bowman Co., Inc., 12 Cleveland
Street, Valhalla, New York

Perceptascope, No-Nanie Inc., Galesburg, INinois
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2. WORD ATTACK BKILLS

The exlensive vocabulary in the various subject areas of
the secondary schools is often in striking contrast to the mare
limited vocabulary used in the basal texts in the clementary
grades. The most important tool in meeting this vocabulary
load is the ability to figure out the meaning and pronunciation
of new words.!

Of the major skills in reading, word recognition is likely
to need the least atteniion from secondary teachers. But it
may be a critical weakness of many students as they eancounter
more advanced material ana of the seriously disabled reader.
Students with these difficulties will require concentrated at-
tention to overcome their difiiculties. The task of the teacher
is to neip students become proficient in the word attack skills
ir which they are weak by equipping them with a variety of
techniques.

Before any meaning is derived from a word, students must
be able to identify the word. The mature reader has several
word uniocking techniques at his command if he fails to 1cc-
ognize a word. The mature reader is proficient in the follow-
ing word attack skills:

1. Use of context

2. Use of phonetic analysis

3. Use of word structure

4. Use of the dictionary

Use of Context
The context clue provides a Dbasis for an intelligent guess of
the meaning of a word from its use in the sentence. If the
context doesn't give a clue as to meaning and pronunciation,
students must then use phonetic or structural analysis of the
words. The use of context clues is one of the most importan,
if not the most important, means of word recognition. The
effective use of context clues is developed through reading
purposefully and widely in meaningful material.?

Specific exercises for developing this skill include comple-
tion and multiple-choice 1ype sentences.

Use of Phonetic Analysis

The recognition of symbola (single letters and letters in vari-
ovs combinations) and the sounds which they represent is
known as phonetic analysis. When a student uses phonies, he
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makes use of his knowledize of sounds of letters and letter
combinations te prenounce new words.

A high school reading program needs to be concerned with
phonics to the extent that every pupil should be able to use
phonics as one of the word recognition techniques.® To check
on the students’ proficiency in the area, teachers can observe
oral and silent reading, use informal tests consisting of word
}ists and formal tests.

¥or specific background in phonetic instruction, teachers
may consult texts written by specialists in the field of reading
and teacher’s manuals which accompany basic reading series.
Regardcless of the phonetic element to be taught, there are four
processes to be covered:

1. Auditory discrimination

2. Visual discrimination

3. Word blending or building

4. Contextual application

The sequence to be followed in the teaching of phonetic anal-
ysis is from the simple to the complex. For example, initial,
medial and final positions would be taught before blends and
digraphs.

Use of Word Structure

Structural analysis involves knowledge of root words, prefixes,

suflixes, compound words, and syllabication. It is usefut to the

student to be able to recognize root words within larger words.
Example: Unlikely

Two techniques for teaching this skill seem prevalent

among teachers:

1. Use a root form to build words emphasizing that pre-
fixes and suffixes alter the meaning but that the root
word does not change.

2. Select a word and ask siudents to name other words
which contain the components.

Compound words are those words which are a combina-
tion of two known words. Students who do not recognize
compounds have not learned to scrutinize words for familiar
parts.! Students who are blocked by compound words need
apecific instruction if they &re to learn to deal with them.?
The four areas mentioned to teach phonica should be atressed
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in a lesson on compound words (auditory, visual, word build-
ing, and contextual applicationa).

Lessons in dividing words into syllables for the purpose of
identifying unknown words have proved of help to students
who have difficulty with word structure.? An understanding
that each syllable contains a vowel sound gives students a
method of breaking words into orderly divisions for the pur-
pose of pronunciation.

Four comnion principles to aid in the strengthening of
ayllabication skills are:

1. If two consonants follow the first vowel sound, the word

usually is divided between the consonants—but-ter,

2. If one consonant follows the first vowel sound, the con-

scnant usually siarts the second syllablo—ho-tel.

2. If the letters le follow a consonant, the consonant

usually starts the second syllable-—a-ble,

4. Prefixes and suffixes usually are syllables—sub-nicrge.?

Use of the Dictionary

The dictionary is a valuable aid to students when contextual,
phonetic, or structural clues do not unlock the unfamiliar
word. Practice and review of dictionary skills are beneficial.

General Materiols

Developmental reading lessons introduce difficult or un-
familiar words as part of building readiness for reading.
Students who fail to recognize many yords readily will profit
from additional instruction in developing an adequate stock
of sight words.3 Sight vocabulary will increase as students
become proficient in using the above-mentioned word attack
skills, See the appendix for more detailed suggestions for
scquential development of word attack skills.

The proficient reader will use several techniques to iden-
tify a new word. He may look for clues in the context, apply
his phonetic skills, use structural analysis or turn to a dic-
tirnary. Each of these skills should be taught boginning at a
.imple level and proceeding to more complex levels,

References
. Bamman, 11, A, Reading Inetructions in the Secondary Schoo!, New
York: David McKay Co., Inc., 1961,
2. itord, G. L. and Eva Wagner. Tcaching t7e Child o Read, New
York: Macnillan Company, 1960,
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Audio-Visual Aids

Fihnetrips for the Pupil
Advertures in Words. Four color filmsirips, 80 franes each on word
structures and derivation, (Junior and Senior Migh School) Film-
strip House.
Goals in Spelling. Six color strips emphasizing the use of vowels,
consonants, syllabication. (Middle and Upper Grades) Wehster
Publishing Comnpany.
Prefix and Suffix Mastery., Two strips dealing with common aflixes
and their meanings. (Junior and Senior High Schcol) lLearning
through seeing.

Tape for the Tcacher
A Sensible Approach to Word Recognifion, by Guy 1. Bornd. 15 min-
utes. Tape Recording Service.

3. COMPREHENSION

Comprehension—or understanding—is the goal of read-
ing; it is comprehension that justifies learning to read.
Achieving understanding creates a tranaition, a bridge, from
the familiar to the unfamiliar, Such a trausition is different
with each reader; it is gifferent, however, not in kind but in
degree since each reader has a different stcre of knowledge
and a different capacity for comprchending, Nevertheless,
one may generalize that comprehension is a passage from the
familiar to the unfamiliar that makes use of both kinds of
knowledge. The “raw materials” in every act of comprehen-
sion are two: the text before the reader and the “equipment”
—physical, psychological, and intellectual—that the reader
brings to his attempt to comprchend that text.

Levels of Comprehension
Everyone changes his purposes in reading from time to time.
11 is not desirable to read every text in the same way. At timces
only partial comprehension is needea for the reader’s purpuse.
Onec may read very rapidly to gain a general impression of
; the material, Certain authoritics =ay that., when cite reads in
‘ this sweeping, exploratory way, he is skimimiag and that,
: when one reads in the same way but is con-:ciously looking
for something, he is scenning. On other occasions compre-
hension is not partial as it is ir skimming and sca ning but
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full; that is, one reads more carefully in order that he may
get all of the literal sense of the text withont missing any
part. One may wish to read in this way so that later he
may have complete or nearly complete recall of the material.
A third level of comprehension is still more thorough; this is
comprehension on the level of close study. Analytical or
critical reading subjects the text to a very close, careful
examination, usually with some evaluative purpose in mind.
Such reading is similar to cicative reading, the kind of com-
prehension in which the reader becomes a participant in the
presumed mood and intent of the writer, a sharer of the text
as a kind of maker himself. Well-liked poetry is read mostly
in this way; often when a good novel creates this effect, one
says that he has “become lost in it.”

language Forms and Comprehension

To comprehend a text, one must know the languaye it is
written in. But this is much more than simply kinewinge the
meanings of the individual words. Oue must under:tand the
meanings of words as they are arranged in sentence patterns;
and these differ from language to language s.1d from time
to time as literary taste changes (compare the sty.. of Carlyle
or Ruskin with that of Stephen Crane or Hemingway). One
must also comprehend the meanings of parapraph arrange-
ments—paragraphs as developments, as contrasts, as transi-
tions, as parts of lists, as introductions or conciuzions, as
summaries. One must also know the meanings of wholc com.
positions as forms or organizations; a text may be an analysis,
a contrast, a list, an inductive illustration, an historical ac-
count, and so on. These larger organizations have meanings
in themselves as forms; part of the meaning of a ! xt comes
from the meaning of its form, a meaning which th ~cader
must understand.

Emphasis and Climax

A skilled writer will use his words and sentences for j1, torieal
effects, effects which impress the reader in some nen-factual
way. Two of the most important of these rhetorien] effeets
are emphasis and climax. The reader must be sensitive to
these devices, for they are part of the text’s mcaning, Re-
peated, carefully oxplained terms and elaborately covi-‘vurted
sentences may be used by the writer to point to the y.nst
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important aspects of his work, Certainly the reader must be
in the habit of looking for major facts and ideus, and these
devices are meant to help him do so. The discovery of the
major facts and ideas in an essay or other work is essential
to its understanding at any level. At the critical level of com-
prehension, it is essential to see how these major elements are
related to the minor elements thus discover the basic structure
of the text.

Flexibility and Comprehension

The best-trained, most eflicient reader iz the reader who
chooses a kind of reading most appropriate to the text at
hand and to his particular purpose. His approach is always
flexible in these ways. He will read a Western novel at an
easy, rapid rate and for pleasure. He will read a sonnet by
Shakespeare, however, at a much slower rate and with far
more care, even 1f he is reading it purely for pleasure. The
text here is different both in idea and in language; it requires
reading at a literal level of comprehension at least and very
likely at a critical or even a creative level. Suppose he must
read the sonnet for classroomt discussion tae next morning.
He must read on a critical Jevel where every aspect of the
sonnet is to be considered—ineciuding the contribution made
by Shakespeare’s arrangement of lines and rhymes.

Comprehension and Speed
Nearly every course in developmental reading emphasizes both
comprehension and speed. Of the two, however, increase in
speed or rate is much the easier for students to attain. Such
an increase usually brings with it an increase of from five to
seven percent in comprehension. A strietly parallel increase
in comprehension, however, is difficult to attain. It is improve-
ment in the rate of comprehension that the reader wants;
everything he may do in practice is merely an aid to this.
The student in the reading laboratory ought to begin by
trying to get ria of his bad reading habits (reading word
by word, vocalizing, making regressions, etc.) and by try.
ing to increase his speed. Success in these efforts will come
at different times to different students; some may make sig-
nificant “breakthroughs” after only three weeks of practice
but others may make them only after many weeks of patient
work. A student who has progressed to this point should then
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change his emphasis from speed to comprehensioi; after he
thinks he is again fully comprehending, he may return to an
emphasis upon speed. He should be encouraged to experiment
from time to time; many students are mistakenly convinced
that they can read with successful comprehengion only at low
rates.

In addition to eye movement other factors in improving
the reader’s rate of comprehension are (1) knowledge of the
text's area, including the vocabulary used, from reading or
experience, or both; (2) ability to distinguish key or principle
terms and their contextual meanings; (3) understanding of
the basic structure of the text; (4) ability to follow the con-
tinuity of thought throughout the text. These are related to
the ability to understand the significance of both style and
organization of the text and to the reader’s mastery of the
skills that make up the reading process.

Suggestions for Improvement in Comprehension

The following suggestions to the student are meant as aids in
a course in reading and also as suggestions for lifetime 1use;
the development of comprehension is 2 continuously growing
process.

1. Don't give up—don’t even think of it.

2. Keep adding to your vocabulary—Ilearn words from the
dictionary, from books, from vacation trips, from Your
jobs, and from conversations.

3. Learn grammar if you don’t know it—for example,
leatrn how the forms of phrases and clauses contribute
{0 meaning and emphasis in sentences.

4. Learn the use of punctuation—and how it contributes
to meaning.

5. Becote sensitive to the use of Lransitional words and
phrases and other “signposts” placed to aid the reader;
for example, distinguish between the meanings of
“and” and “but,” “moreover,” and “consequently.”

6. Learn to determine the meanings of key terms and
phrases from the context—i.e., the way the thought is
directed or developed.

7. Know your own attitudes and inclinations and compare
these with what seem to you to be the author’s atti-
tudes, incinations, and purpoge,
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8. Keep your approach flexible. Whatever works best for
you and your text is the best approach.

9. If you are reading your own book, read with a pencil
in your hand and mark important words or vassages,
place questions in the margin, underline unfamiliar
words—develop your own scheme,

The Critical Reader and the Creative Reader

The critical reader is the reader who comprehends the text in
every factual aspect, who examines it closely with an analytical
mind. The creative reader is one who is sympathetic to and
who tends to expand the writer's work as seen in the text;
such a reader frequently brings to his reading experience
much personal experience and knowledge of his own that is
highly relevant to the actual reading. This is not to say that
creative reading is always an experience better or more diffi-
cult in kind than critical reading unless one believes that
“aesthetic” experience iz superior to “scientific.” It is more
accurate to say that the two experiences are different in kinc
and that there are sonie advantages in recognizing the differ-
ence.

4. ENRICHMENT OF VOCABULARY

The ability to use a wide variety of words well is one mark
of an educated person. The teacher who helps students de-
velop an avid interest in words and a desire for expansion
of vocabulary makes a definite contribution toward the success
of students, both in schoo! and in later life. High schoeol stu-
d-nts need practice in applying skills already learned in
atlacking more difficult words at more mature levels.

The speaking vocabularies of junior and senior high school
students often contain few of the types of specific words neces-
sary to the understanding and enjoyment of written ideas.
They must be helped to see that, in reading, words must re-
place such aids to understanding as facial expression and hand
movements.

Wide variation in the ability of students to recognize and
understand words may result from differences in cultural
background. Diagnostic testing to determine individual needs,
followed by teaching, practice, and post testing is necessary.
Since the number of new words and concepts increases so
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rapidly in the complex modern world, students need cffective
techniques for learning unknown words.

One of the best methods for increasing vocabulary is
through enlarging areas of experience, Wide reading in many
fields results in increased vecabulary if students have been
taught techniques such as getting nieanings from context clues
and using dictionaries.

Each teacher should assume the responsibility for develop-
ing the vocabulary sgkills in his own subject. Teachers of
reading and English should assunie special responsibility for
teaching basic skills at the different levels needed by the stu-
dents in their classes regardless of the grade level of the class.
This will include skills of vocabulary developnient in two main
tracts:

a. Skills in word identification through use of phonetic
analysis, structural analysis of roots, prefixes and suf-
fixes, and syllabication and stress.

b. Development of usable, meaningful vocabularies
through use of context clues and dictionary skiils,

Teachers of All Subjects Should be Alert to the Possibility
That Poor Comprehension May be Due to o Meager
Vocabulary

In all subject areas the major aspects of vocabulary studr
must be utilized. These include analysis of elements, ety-
mology, word source, semantic change, and definition. It
should also be recognized that there are at least three distinct
levels to the development of word meanings, namely, (1) rec-
ognition of the word in print, (2) knowledge of tun> literal
meaning, and (3) awareness of the extensions of meaning
(connowations).

There is no magic wand which can be waved to enlarge
vocabulary. As in all learning, the psychological principles
of association, practice, motivation, incentives and transfer
must be observed. Teachers in all areas of study can aid
students to improve vocabularies by:

1. Administering short easily-checked pretests for the
class, followed by teaching and practice with the entire
class, small groups, or individuals, as needed.

2. Presenting organized short drills throughout a se-
mester, practicing the skitls of acquiring vocabulary to
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10.

11.

12.

13.

help make them automatic. The difficulty of the tests
should be increased gradually,

Administering short, easy-to-check pronunciation tests
by giving students lists of words, some of which are
marked diacritically and sonme of which are not. The
teacher may pronounce each word several ways and
have sludents indicate the correct pronunciation.

Using the Indiana Curricvlum Guide in Remedial Read-
ing for suggestions for helping students who have great
difficulty.

Giving practice in combining methods of attacking
words (context clues, checking in dictionary, root clues,
etc.).

Showing his own interest in vocabulary by using new
words frequently in making assignments and in class
discussions.

Having oral reading in small groups, in pairs, individ-
ually with the tape recorder, or in the large group to
help pupils enjoy the beauty of language, to encourage
accurate pronunciation, and to diagnose reading difii-
culties.

Encouraging students to get the habit of using all
vocabulary helps in the books they use.

Studying visual aids, such as pictures with captions
and labels on maps and charts.

Determining the exact type of vocabulary difficulty by
checking to see whether the studeant knows the meaning
of a word after he can identify and pronounce it,

Starting with words like telephone, thermometer, auto-
mobile, and having students make up words for new
ideas from known roots. (“Nonaqua'” planet — for a
planet without water.) Making up words which sug-
gest the meaning by the sound of the word.

Using foreign words or made-up words in sentences or
paragraphs for practice in getting the meaning from
the context; using known roots and prefixes as clues;
using some words in which a clue to meanir.g is given
in the sound of the word,

Developing curiosity about and interest in words
through etymology and through recading Old English
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14,

16.

117.

18.

19.

20.

21.

23.

and Middle English excerpts to show how language
changes,

Discussing words a person living forty years ago would
not have known to show how words are added to a Jan-
guage.

Presenting new meanings for known words; having
students look up words such as run or jack in the dic-
tionary to see the wide variety of meanings a word may
have.

Bringirg a sharp focus on words that are only partially
understood.

Pointing out the many devices the author may use to
help with vocabulary, such as

a. Setting off the word by italics, quotation marks,
or boldface type.

b. Defining or briefly explaining the word in paren-
thesis.

¢. Explaining by inserting a clause or phrase in the
sentence.

d. Using a substitute phrase to indicate the niean-
ing, as “tornado or destructive wind in funnel-
shaped cloud.”

e. Explaining the meaning with a pictorial illus-
tration.

Taking advantage of current events to learn new words
and phrases (a space shot, a musical program, a vV
program).

Using magazines, newspapers, and books on many sub-
jects to build a background of many words.

Making paragraphs or sentences with wrong words in
them to give students practice in identifying the dis-
ruptive element when the passage doesn't make sense,
Having students compare their vocabulary with lists
such as Thorndike-Lorge to determine whether they
know words students of their ages and grades aie ex-
pected to know.

Varying methods of presenting vocabulary study in
order to keep practice interesting.

Using a varicty of materials of appropriate difficulty
for age and experience of the students.
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24. Selecting passages from the writings of good humorists
and providing practice in getling humorous connota-
tions. (Many children fail to enjoy subtle humor be-
cause of limiled understanding of words.)

25. Introducing unfamiliar and diflicult words used in the
texts before asking the students to read the assignment.

In studies comparing the value of focusing instruction on
vocabulary development with that of depending upon gencral
reading eflficiency to improve vocabulavy skills, researchers
have reached the following conclusions:

1. Pupils need help in acquiring word meanings in much
of the reading material assigned to tliem, largely be-
cause they lack specific experiences necessary to attach
clear meanings to uew wotds.

2. Pupils are unconscious of their limitations and without
teacher direction fail to exert efTort to overcome them.

3. The direct method of vocabulary development is more
effective in enriching and clarifying meanings than
the indirect method. By “direct method” is meant the
guided study of selected words and their meanings
with frequent reviews to help retention. By “indirect
method” is meant the student’s unguided acquisition of
new words and meanings.

tnstructional Materials

Brown, James 1. Prograincd Vocabulary. Lyons and Carnahan, 1965.

Gilmartin, John G. Words #n Action. Prentice-Hall, Ine,, 1962,

Neal, Elma ard Inez Foster. Dcueloping Reading Skills. Books A,B,C,
E.aldlaw Brothers, 1961.

Roberts, Clyde. Work Attach, A Way to Detter Reading. Harcourt,
Brace, and World, 1956.

Schumacher, Melba; Schick, George B.; and Schmidt, Bernard, Design
for Good Reeding, Books 1 and [1. Hazrcourt, Brace and World, Ine.,
1962.
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5. STUDY SKILLS

The concept of study skills as one of the major reading
skills is fairly recent in reading circles, according to Smith.t
She feels that there has been a reluctance to separate study
skills from other reading skills. Bammau, Hogan, and Greene!
appear to support this conclusion. They think with Smith,
however, that the concept of study skills has special applica-
bility, Smith defines them as “those skills that form an in-
tegral part of the reading process, but that are used especially
when application of the content is desired. Thus conceived,
study skills in reading may be broadly defined as skills used
when there is intention to do something with the content
read.”

Bramnman et ai.! (p. 122) state that the student who
enters the junior or senior high school is faced with problems
of a different nature than those with which he was confronted
in elementary school, Both wider reading in specific content
areas and more intensive study are required; success in the
secondary school requires that the student develop independ-
ence in hig study habits. Hence, teachers of reading as well as
teachers in the content areas need to teach procedures in
study skills if students are to become independent and selec-
tive in study habits.

While reading authorities differ in what they consider the
study skills to be, most of them include some of the skills in
the following discussion. Of primary importance is a quiet,
properly lighted place to study. Such a place should be
equipped beforehand with all the equipment the student will
need. He should see to it that he has at his disposal materials
like dictionaries, reference books, percils, paper, and all other
necessities for study.

Students should be urged to arrang: daily and weekly
study schedules for each subject area in advance. The sched-
ule should be planned so that the most difficult subject comes
first. Study breaks should also be included in the schedule.
These schedules should be written out, and after the schedules
have been in effect for awhile, changes can be made as the
need arises. Students should be urged to adhere to these
schedules so as to become habituated to apecific study periods.

The study skills that need to be systematically taught are
these: (1) organization of materials for reading and for
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study; (2) interpretation of graphiec and tabular materials;
(3) preparation for and the execution of tests; and (4) leca-
tion of materials,

Organization of }Aaterials for Reading and for Study

Sivdents need to be impressed with the importance of being
versatile in reading. They must be taught that some materials
should be skimmed to locate specific information, dates, and
names. Other materials will need to be read rapidly in order
to gain the sense of unity, the general impression, or the main
idea. Material that is selected for personal enjoyment should
be read rapidly or slowly, depending on the reader’s pre-
occupation with it. Some passages and/or verses will be
savored for their beauty and their imagery and for the ideas
presented therein. Those materials that must be interpreted
from an analytic point of view or those that must be selected
to serve a specific function may need to be read slowly as
the reader studies them. Directions, mathematic problems,
and sequential steps in experiments need to be read slowly,
also. It is highly important that students be taught in care-
fully structured situations to vary their reading rate in rela-
tion to their purposes and the content of the reading materials,

One excellent nethod for organizing materials for reading
and for studying tt.em is the SQ3R approach. In this approach
the student is taught first to survey the material to be read.
This survey requires that the student read the title, sub-title,
graphs, and tabilar material #.nd that he study all maps and
pictures in adveuce. Through this procedure, he gains an
idea of what it is that he can expect to find in the reading
matter. The student gains some background of information
for reading as well as a “set” and anticipation of the materials
at hand.

The next phase of SQ3R deals with questions, and it is
here that the student asks himself what it is that he wishes to
discover from his reading. Students should be taught to read
any questions at the chapter ends to help them to anticipate
the information presented in the text. This prereading of
questions givea the student a good deal of information regard-
ing the reading material and adds to his background of
information., The question phase of this approach calls upon
the student to translate all subtitles into questions so that he
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can anticipate main ideas as they are presented under the
various topics discussed during the reading.

The three R’s of the SQ3R method call upon the students
to read, recite, and review. During the first K the student
reads to answer all the questions he has set up for himself,
thus he is motivated to read. At the same time, he is well-
prepared for what will confront him as he reads. The second
2 refers to the student’s reciting or restating what he has
learned. Finally, the SQ3R approach asks the student to re-
view the main ideas. This review immediately after reading
helps the student to retain what he has read.

Frequently, students will need to be taught where to locate
main ideas in paragraphs, Teachers should select paragraphs
that have main ideas at the beginnings, midpoints, and ends
of paragraphs, and they should require that the students find
them and tell where the main ideas are locited in these para-
graphs. Students need to be taught that some paragraphs
develop the main idea to some degree at the beginning of a
paragraph, then follow it with the subordinate ideas, and
finally complete the paragraph with the full development of
the main idea. Students need to be cautioned, as well, that
some paragraphs do not contain a main idea at all. A good
deal of suitable practice in locating main ideas should be
planned if there is a need for it.

Teachers must teach students what summaries are and
how to smnmarize properly. Summaries are the gathering
together of the main ideas into a few concise statements.
Information not originally contained in the body of the read-
ing matter should be omitted from the summary. DPractice
in developing summaries must be allowed where necessary,
Tc¢ reinforce the skill of summarizing, students can be re-
quired to summarize several main ideas on a given topic.
Oral and written summniaries are reviews that aid in recall
and memory work.

Frequently, students are rcquired to memwrize reading
material for oral presentation or for examinations. Some
youngsters do not have a good method of attack in memoriz-
ing materials, so teachers need to tcach this skill. One
method of niemorizing materials calls upon the student to
read the materiz]l to be committed to memory several times
to perceive the waoleness of it, and also to help in the thorough

50

O

ERIC

& ﬁ



O

ERIC

Aruitoxt provided by Eic:

understanding of it. This reading and rereading should be
accompanied by a study of the main ideas and the way they
are related to one another. When a student understands the
material to be meanorized, the meniorization is facilitated. At
this point the material should be divided into smaller parts,
each of which is memorized separately, until all of it is com-
mitted {o memory. Overlecarning is an essential feature of
memorization, 1t is better to overlearn material to be memo-
rized than to be somewhat insecure regarding it.

Qutliniug and note-taking are subskills implicit in organ-
izing materials for reading and for study. At the secondary
level, it i3 to be hoped that the students will have had some
instruction in preparing outlines. Regardless of what the
student knows about outlining, the {eacher should start at the
point where the student is and develop proper outline form.
In teaching this skill, the teacher should start with rcquiring
students to outline simple paragraphs, gradually progressin:s
to longer and more complex materials. Practice materials for
outlining may come from random paragraphs, textbooks, lec-
tures, and oral reperts. The students should be taught how
to set down main ideas as headings and sub-headings. {ol-
lowed by the proper placement of subordinate ideas and, or
supporting details.

Specific practice can be given in which main ideas are sup-
plied and the students are required to supply appropriate sub-
ordinate ideas and/or supporting details. This procedure can
profitably be reversed, In addition, practice can be provided
in preparing topie, sentence, and modified outlines. Teachers
should require students to outline some assigned reading ma-
terials as guides for study. Students need to be cautioned, as
well, that not all reading materials lend themselves equally
well to outlining, o

Taking notes cannot be left to chance because it cannot
be assumed that students know how to take good notes. Often
they enter college totally unprepared to handle this skill.
Teachers should schedule situations where students will have
frequent opportunities to take notes after they have been
taught how to do this; goed note-taking is an art and requires
much practice. Teaching students to reorganize main and
subordinate ideas heard in lecture materials, tapez, and re-
cordings can be utilized to advautage here; for when tapes
and recordings are replayed, students have opportunities to
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discriminate relevant from irrelevant materials. Students
must be taught that appropriate conjunctions are required
when setting down main and subordinate ideas so that the
notes make sense when they are read. Teachers shculd remnind
students that notes should be read as soon as possible after
they have been written {0 aid in the retention of the materials.
In addition, students must be reminded to keep notes on vari-
ous subjects in separate notebooks or sections of notebooks.

Interpretation of Graphic ond Tabular Materials

The interpretation of graphs, charts, tables, and map3 needs
to be taught. Teachers often observe rtudents skipping over
these visual aids to learning because they do not know how to
interpret them.

Graphs, charts, tables, and maps represent data aad in-
formation in highly organized, comprehensiva, and sometimes
pictorial forms. Students need to know that these aids gen-
crally clarify and supplement contextual materiala; therefore,
they should be studied carefully. Shankman and Kranyiks
suggest that graphs, in particular, require the following skills:
ability to distill information ieyarding the subject, ability to
identify the symbols used, ability to secure information from
graphic material, ability to identify kinds of information
glven, ability to identify variovs trends on graphs.

Students must have a good deal of practice with graphic
materials of «I1 kinds to become facile with the skills identi-
fied above, These skills should be systematically taught and
reinforced frequently with graphic materials of progressively
more difficult levels.

For instance, students need frequent wpractice in inter-
preting maps of different kinds, They must be shown how the
proper interpretation of a map can add to the knswledge of
the subject under consideralion. Shankman and Krenyik3
{(p. 29), believe that two map skills are needed for the sue-
censful use of maps. They state that, among other things,
knowledge of keys, symbols, ternis, and colors can be con-
sidered as the reading skills netessary to the effertive use of
maps, “Meaning, however, comea thrcugh interpretation.”
Interprefation, they think, i3 the second of the two ukills,

Students must becoine familiar with rainfall, population,
topographical, climate, soil, and other kinds of maps. Many
inforential questions can be devised by members ot each clasa
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to stimulate an interest and a facility in reading maps. Such
questions as the following mignt be appropriate:
a. Why might sheep be raised in a particular section?
b, What makes you think that fishing might be an indus-
try in another?
¢. Why do you suppose therc could be electric power plants
in these foothills?
d. Why might irrigation be necessary in this particular
region?
e. What makes you think that there :re very few indus-
tries here?
f. What would suggest that lrinsportation might be a
problem hLere?
g. What would suggest that the people who live here might
have sloping roofs on their buildings?

A good deal of interpretative thinking must go into the
framing of such questions; .consequently, students learn a
good deat by themselves in devising questions of this nature.

Preparation for and the Execution of Tests

This study skill is not inherently known by stud:nts. It is
not simply a matter of kuowir, or not knowing the answers
on tests. Studerts should know that there is a proper ap-
proach to preparing for taking tests. Students shou.d knew
that last-minute cramming is not the niost efTective p-cpara-
tion for taking . test. Trachers must advise students fer in
advance of tests to prepare by daily review of notes ani out-
lines and mental or written samriaries. Several! days praced-
ing the test is time emough for intensive study broker by
periods for recreation, vest, or an entirely different kinc of
activity.

Because of the enornmous pressures on high schoe' atuderts
today, teachers shovld suggest to them that they study in
teams. Team study makes a difficult activity inure pleasant.
Stulents bLenefit from what the others in the ‘eam can ad3 to
the material to be covered. In addition to the social beefits
of team study, this can constitute a saving of time as students
tearn {rom one another,

Instruction in the taking of tests should emphasize the
necesgity ¢f rcading the test items slowly and carefully to see
what is required. Teachers shculd urge students to mark
those test jteras that they can do withovt difficully, skipping
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those that are rmore burdentome for later. This applies to
writing essay r..its, also. On multiple choice and true and
false items, fexchers should remind studenis to be cautious
about erasing original responses, as these first iinpressions
are often correct.

Bamman et al.,' suggest that students consider carefully
such qualifying terms as “always,”” ‘‘never,” and “only.” The
writers feel thet such qualiders as “the least acceptable” or
“the most acceptable” in the matter of muiliple choice tests
need fo be noted carefully, too.

During an cssay test, students shonld know that quick
notes and handy outlines of their responses are extremely
helpful. Above all, teachers should urge students to allot spe-
cific time periods for responses to cach part of the test, so
that panic will rot ensue toward the end of a test in which
the student did not wisely time his responses.

Location of Materials

This study skill appears to be subdivided into use of in-
formation in books, library skills, and research skills. The use
of information in books concerns itself with the proper use
of information outside of that given in {he text proper. Such
things as the table of contents, index, hiographical notes,
glossary, foolnotes, title page, and illustrations are all valu-
able sources of information. Students should have practice
in the use of these sources of information.

The s*udy of the table of contents helps the reader under-
stand the organization of the material. It also aids him in
anticipating the kinds of information he will find. Tables of
contents that are further divided into units are even more
helpful because they help the student to see how the various
chapters or stories lend themselves to broad areas of interest,
Teachera should make sfudents aware of the table of contents
a9 a means of “previewing” and of understanding the organi-
zation of the book.

Students must have reguler practice in the use of the index,
Teachers shonld schedule lessons that provide practice in lo-
cating information in an irdex from specifie subjects. This
should be preceded by a discussion of the way index terms ure
arranged and why individual items ave generally Lroad c¢lassi-
fications.
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Biographical notes, glossaries, foolnotes, reference lists,
and illustrations supplement and help to clavify the text.
Teachers should help students to use these aids. Biographical
sketches frequently stimulate students’ curiousity regarding
the selection under consideration. These sketches add to the
student's background information and frequently provide a
historical setting for the material to be read.

Glossaries and footnotes clarify vocabulary and cryptic
passages. Glossaries shouid be referred to by students for
help in understanding the tevms and concepts in the text.
Foreign words are often explained in a glossary. Where glos-
saries are present, teachers should in{roduce students to them
and see that the studenis use them.

Lists of references are helpful in adding to one’s informa-
tion in certain areas. Teachers should arrange with the local
librarian or the school librarian to place as many as possible
of the listed references on reserve for use by the students.

Hlustrations and photographs often add to one’s back-
ground of experience. lllustrations and photographs clarify
concepts and add to one’s information, as well as adding
interest,

Library skills concern the location and the use of books,
monographs, periodicals, special references (such as Psycho-
logical Absiracts and Education Index) and pamphlets and
periodicals, Only as the n..d for library skills grows is the
student likely to develop independeiice in these skills. For this
reason, it would seem that any instruction in libravy skiils
should be functional. Problems under discussion in content
areas give rise to many opportunities for research. These
opportunities shruld be seized apon by the teaclier as a func-
tional means oI teaching library skills. As students are en-
gaged in library research, the teacher can guide them. He can
take aside a group that needs special instreetion in how to
locate biographies or how to use the Reader's Guide o Peri-
odical Litcrature, or oven give instruction in what sources
would be appropriate for a particular topic.

Iu doing research students should be urged to limit their
topics. After carefully choosing and limiting a topic, a stu-
dent shoutd ask himself five or six main questiors about it.
All references which scem ‘o a1swer these questions couid be
retained; those which do not answes the questions are prob-
ably not relevant and should Le discarded. After cnough
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appropriate references are located, the busincss of writing is
simpler since the information is already organized under five
or six main points.

Skimming is au essential skill for locating relevant mate-
rial. Practice in developing this skill should be planned by
the teacher. Hypothetical topics could be planned for research
practice. The students should have at hand in the classroom a
number of references to skim for relevant material,

Psychological Aspects

It is frequently helpful to students to have some knowledge
of the psychological aspects of leariing. Such knowledge,
even if fragmeniary and superficial, is a guard against un-
necessary discouragement and unhappiness. Knowledge of
the generalized ¢xperience of other students and an objctive
view of himself as a learner aie distinct aids to students at
every level.

Two of the more important psychological principles for
studautg to know are the most efticient means of memorizing
—often called “spaced learning”—and the involuntary pause
in development usually known as “the plateau of learning.”
The first of these implies the repetition of the material to be
meniorized at relatively wide intervals of time; intervals of
from one day to three days between work at memorization are
usually effective. The second is a phenomenon typical of
niost learning processes that require extende ! periods of prac-
tice—developmental reading is of ccurse one such process.
The student experiencing such an invoiuntary phase during
which he secems to make no progress whatever is sin'ply as-
similating moie completely what he has taken in up to that
tinie. He should realize that this is an expected lavelling-off
or “plateau” period and, refusing to be discourafed, continue
his efforts. In a relatively short time, he will again incrrase
in skill.

¥/nderstanding such psychological principles as these is
very importany for student morale generally and in particular
for the preservation of student motivation.

Summary

Students r.ced to schedule study periods and follow through on
that schedule. Among the important study skills ace organiz-
ing materials for reading and for study, interpreting graphic
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and tabular material, preparation for taking tests, and locat-
ing materials.

Teachers raust not assume that students already possess
these skills. Situations should be devised so that these skills
can be taught in a systematic manner. Whenever possille,
these skills should be taught functionally.
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6. LISTENING AND READING

Listening is the most used of the language arls and exerts
a tremendous influence in life today. With the extended use of
1adio and television, listening is consuming an increasing
share of the student's day. Hence, there is an obvious need
tor the school to help students develop their listening zbility.
Moreover, it is desirable that the learning gaiued from out-of-
school listening should be nsed in the school program when-
ever appropriate.

Nature nf the Llistening Process
Listening goes beyond the physiology of hearing and demands.
svine conscious interaction between the received stimnli and
the organism doing the receiving. In other words, the listener
must in some manner respond to what he hears.t

The processes invoived in listering niay be further analyzed
through a brief study of the typea of listening in which stu-
dents commionly engage. DPassive iistcning is prevalint today
as many boys and girls study while listening to the radio. Kre-
quently, passive listening is a deliberats tuning oul of what is
heard with just enough consciousness of speech or sound to
bring the student back to attention swhen a favorite character
is heard. listening to background music while reading, differs
markedly from listening to a lecture which preposes various
plans of action. The rrocess of attending to new or original
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solutions of problems presented through the spoken word may
be termad creative listening. It is the act of entering imayin-
atively into the experience, the sctting, and the fceling of the
characters in a stery which is being told or read orally. Atten-
tive listening is needed in situations demanding accuracy of
comprehension such as direclions, announcements, and intro-
ductions. Responcive listening occurs in conversation or dis-
cussion. Analytical listening takes place when the listener
weighs a lecture or oral discourse against his personal experi-
cnces angd against the attemipts of the speaker to sway his
opinion by the device of propaganda. Junior and senior high
school students should master this kind of listening in order to
develop into intelligent citizens of cur democracy.,

Listening, then, is a language activity usuzlly imbedded in
a sreial situation and involving the total persouality. The level
of listening on which a student operates is the product of his
general maturity, his past experiences in listening, his pur-
poses for listening, and the nature of the listening situation.

Concomitancy of Reading and Listening

Listening and reading involve many of the same menla) proc-
csses. Basically, they differ in the stimulus which results in
thought processes. Listening is the reaction to sound stimuli;
reading is the response to printed symbols. In both listening
and reading, words are identified and associated with past
experience,

Like the process of reading, the art of listening involves
many different abilities, The development of cach of these
abilities determines the effectiveness of a student’s total tisien-
ing ability. Some of the abilities involved in listening are:

Perceiving the different sounda of our language

Using anditory memory to retain sound sequence

Associiting meaning with sprken words

Recognizing phrasing, cadence, infleciion and emphasis

Grasping clues to meaning from syntax

Forming sensory images fron oral descriptions

Sensing emotions and moods through words and manner of
delivery

i ollowing a speaker's requence of ideas and organization

Inferring meanings and drawing con«lusions

Analyzing the organization of an oral message
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Evaluating ideas and making judgments as to intent and

method of presentation.

Research shows some interesting relationships beiween
reading and listening. Russell? studied 690 students in the
intermediate grades and junior high school to determine the
relative effectiveness of their listening and reading. e drew
the following conclusion:

1.

2.

3.

Fifth-grade students learn more from having material
read to them than by reading it themselves,

For seventh-grade students, the relative effectiveness
of the two methods is nearly equal.

In the ninth grade learning by reading has a slight
advantage.

Bond and Tinker3 have indicated the following:

1.

In the lower grades, listening comprehension is eoual to
or better than reading comprehension. This holds true
also for pupils of low ability.

However, when pupils have become more skilled in
reading, reading comprehension is equal or superioy to
listening comprehension. The same trend is evident (or
rupils of relatively high academic ability.

In studying the corcomitancy of reading and listening,
Caffrey* found:

1,

2,

3.

When auding ability is lov:, reading ability tends mnre
often to be low.

When auding abilily is high, reading ability {s not pre-
diciable.

When reading ability is low, auding ability is not pre-
dictable,

When reading ability is high, auding ability i3 to a very
small extent predictable; likely to be high.

Since most schools do not presently provide systematic
instraction in listening as they do in reading, proficiency in
listening does not keep pace with reading, and eventually read-
ing ability leaves liastening ability behind. This suggests the
need for a developmental program in listening that will
parallel reading insfruction in order that these two alilities
continue to reinforce ecach other.
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tistening Must Be Developed
Most educators acknowledge the important rele that listening
piays in learning. Exicusive tests by Ralph C. Nichols at the
University of Minnesotas show that the average person re-
members only half of what he hears immediately after listen-
ing to someone talk; two manths later, he remenibers only
253%. Obviously most pcople use only a small portion of their
listening ability. Nichols cites improvement of 255 to 49%
in students as a result of twelve ‘veeks of iraining in listen-
ing. Sister Mary Kevin Hollow,® in a study invelving fifth
graders, found appreciable improvement in listening through
a planned program of instruction.
| The assumption that listening develops by chance seems
; false. Without instruction in this importunt communication
: skill, listening habits appear to g.ow worse with increasing
age. Iar snecialists tell us that nearly half of people’s failure
to hear may be due to inattention.?

The National Council of Teachers of English voiced its
opinion on the teaching of listening thus: “Listening habits
must be taught, not left to rhance. Just as we sce need for
continuous instruction ju reading through our grades, includ-
ing high schoo), so we recognize that the type of critical risten-
ing we degire in our pupils must be daveloped by carefully
graded training from very simple exeicises. It will not be
achieved by a few leciures on listening or listen-to-conversa-
' tion assignments, or a short radio unit lasting two weeks,
useful as these can bve.”® The program recommended by the
Council is sleadily receiving increared accebtance in the
scho¢ls across our nation.

Teaching of Listening Skiils
In developing the listening skills of junior and senior high-
schoo] students, teachers might:

1. Administer a standardized listening test, ~uch as the
Brown-Carlsen Listening Test to the group to be
trained.

2. Discuss with each student his achievenient on the test.

3. Analyza oach listener's performance in terms of the
habits which separate good and peor performers,

4. Replace the wrong habits with effective listening skills.
Thig is largely accomplished with regunlar praclice

i + sslong,
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While practice in listening may not make perfeet listeners,
it can make betfer listeners. It will pay ofl in ctearer under-
stancing, higher academic achievement, closer personal friend-
ships, and increased efficiency in almost every task. During
listening sessions students should have their desks clear, sit in
comfortable positions with eyes on the speaker, show by
expressive faces that they are “with” the speaker, be patient
if the speaker has difficulty, and be able to offer constructive
criticism,

College-preparatory junior and seniar high-school students
should find note-taking during listening helpful because they
will almost certainly be subjected to lectures in college. A
teacher might demonstrate the proccss of note-taking by mak-
ing notes hiraself while the students make their own. Later
he might mincograph his notes and have students compare
their notes with his.

Students should be held responsible for much more than
the naterial in their texthoks. In frequent short examinations
students should be held accountable for the content of racita-
tions and class discussions, They should make a regular prac-
tice of taking notes on both class discussions and class assign-
nments.

Occasions for improving listening arisc every day. There
are daily needs for directions, cxplanations, and rcports, to-
gether with show-and-tell and experience-sharing periods,
Opportunitics for speaking should be included because stu-
dents like to be listened o, and their satisfaction in receiving
attention may increase their willingnezs to listen to othcrs,

Listening skills for enjoyment, enrichment, and apprecia-
tion must also be developed. Oral reading, chorie prose, choric
poetry, and the telling and dramatizotion of stories :re rich
sources for listening nxpericnces. The sireere, natural, oral
Presentation of poems plays an important nart in helping
studeuts to catch the spirit and the magic of poetey.

Emphasis on courteous habits of listening is important and
opporturities should be provided to practice this art. Parlici-
pation in everyday conversations demands erir1feons listening,
Attention should be directed to taking po~oral interest in
what the speaker is saying, avoiding intevruptior - ans mak-
ing appropriate responses.

Radin, recordings, and transcriptions off r many  and
varied - »porlunitics to improve discriminative listening, The
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effeclive use of recerdings and transcripts depends upon the
creativeness and itgenuity of the teacher.

Televigion and sound motion picture films offer multiple
sense appeal and ure a soucce of tremendous value in a pro-
gram designed to improve listering abilities, BStudents should
be guided to develop selectivity in lisiening and viewing these
media by surveying a weekly TV guide and posting on bul-
Tetin Loards announcements, reviev s, snd pictorial illustea-
tizna of recommarnaed current programs on radio, TV, in the
motion picture theatre, or in the legitimate theatre. They must
learn to make the i.est possible use of 1adio and television, to
hear accurately, to intcrpr et adequately, and to evaluate care-
fully, if the flood of inlormation comdin:r over these media are
to be of uce to thom. They must learn to check opinions voiced
by commentatora against what they know or can learn through
nhservaiion, through conversation, and through reading.

Aids for the Teacting of Listening

Educational Ylerature lists many aids and devices for the
teaching listening, A careful appraisal should be made of
thesc aids and devices before adopting them.

A groub of teachers in the Phoenix (Ariz.) Union High
ochool have gescribed cinssroom experiences in the develep-
ment ol appreciative and critieal listening abilities in a mime-
ographed document edited by A'exander Frazier, a member of
the Committee on Listeaing of the National Council of Teach-
crs of Engiish, The pamphlet is ca'led Projects in Listening
~nd is available from the Superintendent of Schools, Phoenix,
Ariz. A stimulating series nf “44 Things to Do in Listening”
is offered by Nichols and Stevens in Are You Listeniug?®

It should be pointed out that reading success depends, in
part at least, upon the student’s ability to listen. Listening
and apeaking provide the vocabulary and the sentence patteins
for reading. Instruction in spotife listening skills may result
in the improvemant of reading comprehension, critical think-
ing, and better attitudes toward reading.
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1V. Evoluation of Pregrams and Studerts

Program Evaluation. 1f a developmental reading program is
to meet its goals, it is imperative to conduct a systemalic
and continuous program of appraisal, not only of the students’
progress, but of the entire program. The evaluation of the
reading program involves consideraibly more than the collee-
tion of scores. Evaluation entails arviving at conclusions
ubout the degree to which objectives of the reading progrem
ere being achieved.

The objectives of a reading program should be developed
by the local staff after considering the uceds and the capa-
Oitities of the students for whom ‘he program is planned.
Staff members invalved in developmental reading muost anal-
yze their program catefully to ascertain whether the methods
and materials used fulfill the requirements of a well-rounded
program. At various times during the schvol year and cer-
tainly at the end of the year, the instructor should evaluate
the total progress of his students in order to appraise his own
teaching effectiveness. A knowledge of the newest teaching
techniques and of the latest materials used in the field of
rveading will strengthen this evaluation.

These are some of the beaefits derived from an evaluation
of a deveiopmertal reading program:

1. Teachers learn which objectives have been reached and

where relf-improvement is necded.

2. Data obtained can be used for predicting success in

courses requiring verbal facility.

3. Evidences of improvement serve a3 an inspiration for

the teachers.

4. Results of the evaluation can be used in assessing the

program and in justifying cxpenditures.

5. Resultz can be used for inforiming the public and fellow

staff menmbers.

6. Interest in the reading program is stimulated.

When members oi the developmenta) reading staff are in-
volved in evaluating the reading program, they should con.
sider the local needs. Developmental programs of schocls
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lccated in farming or laboring cummuiities might require
sumewhat different programs than would be needed in eollege
communities where the intellectual climate inight be diffecent.
Thns, when cvaluation takes place, the staff members must
decide whether their program iz right for their community.

Is There "cordination with the Entire Stafi?

The teachers who are involved in deveiopmental reading pro-
grams shculd evaluate the extent of ccordinalion with the
odministration and supervisory staff. If the developmental
reading progran is to be surcessful, other members of the
school staff must be made avare of the program so that their
fulleat cooperation and understanding mray be cobtained.

Is the Developmental Reading Texcher Professionclly Prepared
to Direct the Program?

Developmenta! rcading teachers in the junior and senior high
schools shonld he trained to administer tects, to diagnose read-
ing probleins, {o atilize reading materials to their best ad- 1
vantages, to serve as in-service leaders for the rest of the
faculty, and to provide dynamic leadership for the reading
program. They should hold certification as reading teachers
or reading apeciclists.

Coes the Room Have Adequate Facilities for o Developmental
Reading Program?
The reading room of a high achool should be large envugh to
accommodate sdequately an English class of averaye size. In
order to justify the cost of spezial furniture such &s book-
shelves, booths, and tables, the voom should be used for read-
ing the entire school day. The following equipment should be
coutaired in this room:

1. Movable tables for audio-visual equipment

2. Permanently anchored screen or screens for viewing
flims
Chalkboard (24 feet by 4 feet} across the front of tke
room
Bulletin board (16 feet by 4 feet)
Ample shelving facilitiea for i cok displays and storasge
Pacer booths for larger reading machines
Adequate lightling for the entire room
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8. Additional furniture (teacher’s desk, group-work tables,
etc.)
Standard dictionaries including an unabridged diction-
ary.

«

Most peychaiogists 2gree that the physical features of the
room and facilities wi*v'n tl.e room are essential in creating
pupil interest, aiding teacher-pupil motivation, and imr “oving
reading skills.

Are There Adeguate Materials?
It is important that developmental reading materials used by
Jjunior and senior high school students not be these ordinarily
used by elementary school students. The materials would not
be enthusiastically accepted if the pupils knew that younger
children had used them or were using them at the present
timn,

Although the success of the developmental reading pro-
gram centers arcund the teacher of reading, the following
materials ere recommended:

1. Basic non-consumable books

2, Wide range of work-type practice reading materials for
vocabularv dovelopment, rate improvement, increased
comprehension aad better word attack skills

3 Audlo-visual equipment including 16mm movie pro-
jector, filmstrip prejector, overhead projector, record

i player, tape recorder, group pacer und films, and tach-
{stoscopie projector

4. Indivilual reading pacers

5. Group reading tests (diasgnostic and achievement)

6. Recreational reading materials

e omeR—— o - i A . PO TSRO BN g e . 1

A wide variety of materials is as essential to the develop-
menta)l program as to the remedial program. Note also that
the acheduling of the deveiopmental elasses mav be the deler-
mining factor in \he utilizetion of thc 1materials.

Are There Proper Library Faciiities Availuble?

A developmental reading program functions more effectively
when the facilities and materials of an excellent library are
available. The librarlan can be a valuable resource person in
aiding the teacher and the pupil In the selection of books. Li-
brary personnel must continually select new books that are of

Q 66

ERIC

i)




O

ERIC

Aruntoxt provided by Eic

interest 1o the rupils within the area that the school serves,
Various annotated bookiists such as those pubushed by the
American Library Associalion car be helpiul in the selection
of these booka.

In addition to the library facilities within the school, class-
room book collections are essential. A variety of fiction ang
non.fiction beoks at varicy's reading levels, enrrent dictionaries
and encyclopedias, and newspapers and magazines can be very
beneficial to the students and can contribute to ‘he efTective-
ness of tbe developmental reading program.

Does Content of lnstruction Meet the MNeeds of the Group?
The developmental reading te..cher should base the content of
his instruction upon the needs of his students as determined
by past records, standardized tests, and observaticns. The
content of instruction will also be based upon the amount of
time devoted to developmental reading, the reading level and
school grade level of the students, and the available materials
and facilities.

The content of instruction should include the following:

Word Attack Skills. The difficuit vocabulary of high sclool
subjects requires good word attack skills. Instruction should
be given in areas such as use of coatext clves, stractural
analysis, and use of the dictionary. Phonetic analys!s should
be taught where needed, and emphasis should be placed on
structural analysis including syllabication, roots, prefixes, and
suffixes.

Rate and Comp.chension. Stirdents should be taught to
read at faster rates because of the increase in amount of read-
ing material in junior ar.d senior high school. However, they
should also be taught to gear their speed to the material Leing
rcad. All effort to increase speed should ke accompanied by
comprehension tests.

Vocabulary. Each school subjcet such as science or social
studies carries its own special vocabulery; thercfore, specific
instruction should be given to students to increase their vocab-
ulary and to deal with the apecial vocabulary of content areas.
Other skills neressary to imrrove concentration, listening, and
note' king should be stressed.

Study Skitls. Skills needed by students to study other sub-
jects should be included in the developmental reading program.
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Reereational Reading. Students should be enccuraged to
read for pleasure so that they can put to use the skills devel-
oped in the reading class. A Jdefinite plan should be devized to
promote reading as a desirable leisure-time aciivity.

Is che In-Service Training Piogram Adequa’z?

Recent studies have indicated a growing concern about the
adequacy of the preparation and the provision for professional
guidance for teachers of 4evelopmental reading, For example,
a recent survey made by the Evansville Council of the Inter-
naticnal Reading Association indicated that most teachers do
not believe that they have leea sufficiently prepared to teach
reading from the standpoint of formal instruction in teacher
training institutions. Also, a high percentage of these teachers
indicated a willingress to imiprove {hemselves through in-
service training programs,

Realizing the comaplexities encountered in an attempt to
evaluate an in-service aining program for the teachers of
reading, the following questions have been prepared as a
guide:

1. Has the in-service training program been well planned?

2. Isthere concrete evidence of improvement in the entire

reading prograra?

3. Are the teachers from districts where reading improve-

nent is most needed given first preference &s enrollees?

4. Are the graduates usicg new methods, techniques, and

materials?

5. Is there & special reading teacher in each school who

will lead the in-service training program in that school ?

6. Are the teachers who finish the in-service training more

enthusiastic about the teaching of reading?

7. Are attempts being made to stress the importance of

reading to teachers of other content areas?

8. Has the coinniunity been made aware of new techniques

being tried?

The above are but a few of the questions to be answered if
we are {0 realize our geal of teaching all to read. In a rapidly
changing society, these answers must constanily be analyzed.

In-service training can be facilitated through member-
ship in reading organizations. The International Reading As-
sociation, the Indiana State Council, and local councils have
been suecesaful in upgrading reading instruction,
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Are Public Relations Acquainting the Public with Peading
Programs?

Since our culture places a high promium on li‘teracy, tie gen-
eral public should be made aware of ithe tremendous effort
being made by the public 3chools to train all pupils to read
efficiently, Evaluating the means by which the public learns
of thes efforts is no easy task. However, some effective tech-
niques to acquaint the public with the aims and objectives of
established reading programs should be uscd.

An effective public relations technique iz the spceakers
bureau which can be used to disseminate information about
ar+as. A booklet can be issued which lists competent speakers
the reading program and iis relation to uther subject matter
who are available for civic groups, Parent Teacher Associa-
tion, and other school corporations.

Another area of public relations to be considered is the
reading improvenent program for adults. The enrollees in
these night classes are sccretacies, representatives of manage-
ment and labor, and member3 of other professional groups.
Closely related to this public school progiam are courses
offered in the evening by many local colleges. Usually excel-
lent public relations are fostered when several compctent
members of the public school staff are williug to teach these
classes. Many educators feel that reading improverient
courses for adults will also serve as a springboard for im-
proving the readirg skills of students,

Finally, the sumnier reading program is probably on2 of
the most effective public relations programs offcred by the
public schools. In the first plaze, the program requires exten-
sive cooperation of the parent. He usually visits the school
more frequently during this per.od. Also the parent seems to
become more interested in the tctal reading program, for per-
haps it i3 during this period that he discovers for the first time
where his child is in relation to ull of the other children in the
entire reading program. Mass media ats> become indispensa-
ble aids in disseminating {nformation concerning the sunimer
reading program. Each carries ¢pecial and varied information
to encourage enrcllment in these clase.s,

The support of each teacher is needed for informing the
public a8 well as enlisting its cooperation. The teacher serves
as the bridge acrozs the gap between theory and actual prac-
tice a3 boys and girls are being instructel in reacing.
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Student Evaluation

The conscientious developmental reading teacher is always
coricerned with the measurerent and evalution of the student’s
achievement. This evaluation begins when the teaclier checks
the results of the diagnostic test to delermine what materials
to use. Each student must be evaluated continually through-
out the course as the instructor gives individual assistance.

Th- greatest dilemma thet faces the developmental reading
teacher is determining grades. Practices of determining
grades in devclopmental reading vary from school to scheol
and from teacher to teacher. Ilowever, since the purpose of
developmental reading is to take the student at his present
level of reading efliciency and increase this eflici¢ney as much
as possiole, his individusl progress should be considered rather
than his progress in relation to other members of the class or
o the instructor's standards of reading proficier. -

Many tests are available to place students within the
proper group and to deteririne the reading level of materials
to be used. Some tests that have been used successfully are
listed below;

1. American School Achievement Tests, Part I, Reading, Ad-
vanced Battery, Grades 7-9, Public School Publishing
Corrpany, Bloomington, 1llinois.

Number of Forms: 2

Tine: 30 (40)

Measures: Sentence Meaning, Word Meaning, Parrgraph
Meaning, and Total Lower leve!ls available

Usefu! for a general survey of reading skills

Speed a major factor

2. California Rcading Test, Intermediate, Grades 7-9, Ad-
vanced, Gradea 9-14, California Test Bureauw, Madiscn,
Wisconsin.

Number of Forma: 3

Time: 66-68 {80)

Measures: Vocabulary and Coinprehension
Power e miajor factor

3. Cooperative Reading Comorehension Test, Grades $-14,
Cooperative Test Division, Kdu-ational Testing Service,
Princeton.

Two levels Cy and C,
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Time:
Measures: Vocabulary, Comprehznsion, and Rate

. Davis Reading Test, Grades 11-13, Psychological Corpo-

ration, New York.

Number of Forms: 4

Time: 40 (55)

Measures: Speed of Comprehension

Fifteen reading selections of varying length are presented
to the student.

. Diagnostic Reading Tests: Upper Level, Grade 7-College

Freshman Year, The Commiitee on Diagnostic Tasts, Inc,,

Mountain Home, North Carolina.

Number of Forms: 8

Time: 40 minutes

Measures: Rate, Vocabulary, Narrative and Textbook
Type Comprehension

. Gates Reading Survey, Grades 3-10, Bureau of Publica-

tions, Teachers College, Columbia Univeraity, New York.

Numbar of Forms: 3

Time: (50-160)

Measures: Speed and accuracy, Accuracy, Vocahulary,
Level of Comprehension, and Total

Power {s a major factor

. lowa Every Pupil Test of Basic Skills, Advanced, Grades

§-9, Houghton-Mifflin Company, Boston.

Nunber of Forms: 4

Time: 90 minutes

Measures: Vocabulary end paragraph comprehension,
reading of maps, charts, graphs; indexing,
dictionary skills and use of refecences.

. lown Silent Reading Tests, Advanced, High School and

College, Harcourt, Brace, and World, New York.

Number of Forms: 4

Time: 60 minutes

Measures: Comprehension of swords, sentences, para-
graphs, rate, alphabetizing and indexing

. Kelley-Green Reading Comprehension Tes?, Grades 9-13,

Harcourt, Brace, and World, New York.
Number of Forma: 2
Time: €3 (76) (2 sessions)
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1.

11,

12

13

11.

Measures: Paragraph Comprehension, Directed Reading,
Retention of Details, Reading Rate, and Total
Content deals with general science and social science

Mctropolitan Achievement Tests: Rexding, Advanced,
Grades 7-9, Harcourt, Brace, and World, New York.
Number of Forms: 3

Time: 35 (45)

Measures: Reading, Vocabulary, and Total

Excellent Manua: for interpreting resuits

Nelson-Denny Reading Test, Grades 9-16, Houghloa-Mif-
flin Co., Boston.

Number of Forms: 2

Time: 30

Measures: Vocabulary, Comprehensiou, and Reading Rab»

Sequential Testes of Educational Progress, Reuding, Forms

2B, Grades 10-1Z, 3B, Grades 7-9, Cooperative Test Divi-

sicen, Eduvcational Testing Servive, Priaceton.

Number of Forms: 2

Time: 70 minutes

Measures: Ability to read new materials with comprehen-
gion, insight and critical understanding

SRA Reading R ~ord, Grades 8-13. Science Reseaich As

sociates, Chicaro,

Number of Forms: 1

Time: 28 {40)

Measurcs: Rate, Comprehension, Paragraph Meaning,
Directorv Reading, Map-Table-Graph Read-
ing, Advertisement Readiung, Index Usage,
Tecknicam  Vocabulary, Sentence Mearing,
General Vocabulary, and Total

Speed is a major factor

Stanford Aehicvement Tests: Reading, Advanced, Grades
7-9, Harcourt, Brace, and World, New York.

Number of Forms: 4

Time: 37 (45)

Measures: Paragrark Meaning and Word Meaning
Speed is a major factor.

Informal lnv.otories
An informal inventory of reading zkills nceded in specific con-
tent ~reas may be administered to individuals or {o groups to
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make a quick appraisal of both the weaknessecs and strengihs
of a particular group in the set of siills beiny craluated. Stu-
dents should be adeyuately introduced to the purpose of the
test and should understand that no grade will be given. Tre
£act that the inforral inventory will indicate strengths as well
a3 weakneses shou!d also be stressed.

As the test is administered, the teacher should give a brie1
oral explanstion of each skil' before it is covercd. Questions
covering skills A through C are of the opentook type, but the
questions bascd on skills D through H should Le answercd
after the information has been read and books have becn
closve. {(Sce suggested ontline.)

As the students che~k their answers on the following day,
answers can be discu-sed and some “on the spot teaching” may
ensue. Student: who niss two or mote (uestions in any area
¢an be considerad deficient in that area, The student tabulates
lis scores and from these figures the tcacher can develop a
(lass record form which will reveal individual strengths and
weaknesses as well as these of the class as a whole.

"Thus an informal inventory can become an important Jiag-
nostic and teaching tocl. Diagrosis must be a conlinuing
proc:ss and should be supplemented by othe* information such
=8 cumulative records, standardized test scores, informal in-
terest inventories, and classroom observation.

A GROUP INFORMAL READING INVENTORY

(A suggested outline for preparing a group informal reading
inventory to test a pupil’s ability to use a specific text.)

A. Using parts of the book
1. Ou what page would you find the map that shows._ ___

—_ - PR

2. On what page does chapter______begin? What is the
title of the unit of *hich the chapter is a part?

3. How can the introduction ¢n page help you in

your stedy?
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4. Of what value are the questions, activities, and vocab-
ularly shown on page for your understanding
of the material in the textbook?

In what part of the book would you loot to find the
page reference for the topic - ?

(w1}

B. Using source materials

1. What library aid wiil tell the library rumber of the Hook
so that you ‘would be able to
find the book on the shelves?

2. What is a biography?

3. Name one set of encyclopedias
How are the topics in it arranged? —

4, Name a library guide that will help you {o find a specific
magazine article. If you were to give a report in class
and knew that most of your information would be in
current magazines, what guide would you use that
would tell you which magazine to use and whav issue of
it to use for information of your topic?

C. Using maps, charts, ete.
1. What does the map on page.____ show you?

2. What do the on the map on
page______represent?

3. Look at the chart on page_______. (Ask for some spe-
cific bit of information that is shown by the chart.)
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4. Look at the picture on page . (Ask for some spe-
cific bit of information that is shown by the picture and
also for an interpretation of the information.)

(Questions under skills D through H should be based
on a 3- or 4-page selection in the textbook.)

Understanding vocabulary
1. Define
2. What did the author mean when hesaid

-2

3. Whatisa ?

. Noting main ideas (3 questions asking for main ideas)

1.
2.
3.

. Noting details (3 questions asking for specific bits of infor-

mation)
1.
2.
3.

. Drawing conclusions (8 questionsh

1.
2.
3.

Noting organization
—Each author follows an ontline in writing the informa-
tion in your textbook. After looking through the chapter,
write down the author’s first main topic.
(or)
If you were to outline the material that you have read,
what would be the main topics or headings?
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A MODULAR SCHEME FOR PROCEDURE IN

LABORATORY OR CLASSROOM

The following fifty-minute units and their components may
be arranged to form a term of study of any number of weeks.

Meeting 1
Discussion of aims and methods . ... ... 10
Reading with pacers __.._ . __._. L. ... 2B
Timed essay from workbook, with r‘mz ... 15
Meeting 2
Drill in study skills or vocabulary _. . . __ . 2C
Reading with pacers . _. ___..__._. . ._._... .30
Meeting 8
Discussion of aims and methods . . .. 10
Reading with pacers .. . ... __.. .. __.. 25
Reading film, withquiz _ _.___ . _. __ . 15
Meeting 4
Discussion of aims and methods ._... . . . 10
Ret ding with pacers__ .. .. e e ... 25
Drill in study skills ow vocabulm) . .-. .15
Meeting b
Reading with pacers. .. .____._._ . .. -{1]
Reading alm shown at 2 speeds, with qmz )]
Meeting 6
Discussion of aims and methods ... = = 20
Drill in study skills or vocabulary .. . .. 30
Meeting 7
Reading with pacers. . __________.____ .25
Timed essay from workbook, with qunz .. 15

minutes
minutes
minutes

rainutes
minutes

minutes
minutes
minu’as

minutes
minutes
minutes

minutes
minutes

minutes
minutes

minutes
minutes

Note: \Whenever possible, a brief warm-up period with the
pacers or accelerators is desirable at the beginning of

the class period.
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V. Reading in Content Areas

Students who read efficiently in basal readers may have
difficulty mastering content area material. Usually the de-
ficiencies can be traced to the difficulty of the vocabulary, the
rapid introduction of new concepts and facts, the lack of back-
ground information, the demand for maximum retention, the
lack of required study skills, or frequent references to previ-
ously discussed material.

Specific instruction in applying specialized reading skills
to the content areas is best given by the teachers of each
subject. Many teachers do not have the training ‘o texch
reading but, with some effort, can provide experiences that
help stu’ents to become eflicient readers in their areas. While
content area teachers niay not consciously teach reading, many
tasks relatec to good teaching involve reading.

Tasks of the Content Aren Teacher

The first task of the teacher is to assess the nceds and
abilities of each new clas¢, A survey of achievement aund in-
telligence test scores and informal tests and observations ma;
reveal the necessily to teach students to read the text, that is,
to interpret illustrative aids in the tex®, master the vocab-
ulary and to use efficiently tie various parts of the text. As
needs are identified, differentiated assignments or an easier
text inay be required. Shepherd'* 12 and Strang and Brack:on®!
suggest the use of informal tests to check tne ability of stu-
dents to use anl to read the texi. As weaknesses are identified,
lessons should b? planned to teach stu-.ents the skills in which
they are deficient.

The sezond & : in goed instruction inclules the develop-
men. of background, readiness, and molivation.

“he third task is the developnient of vocabulary peculiar
t each subject area. Many students must be taught ta observe
the context clues provided by the author. Familiar words may
have new meanings in various subjects. A knowledge of the
nieanings of ccmmon roots, prefixes, and suffixes is a definite
aid in Jearning some new words. Suggestions fo, developing

X
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interest in enlarging vocabularies and in the origin of words
is discussed in another section of this guide.

The fourth task in good instruction is providing practice
in the skills required to master cach subject. A lesson to teach
the first use of a required skill should be planned. For ex-
ample, in English an introductory lesson for each literary
genre demonstrates to students efficient ways to read and
interpret such materials. In mathematics and science, work
periods should be provided to give instruction on how to read
explanations and directions, and how to use tke problem-solv-
ing approach.

The fifth task of the content area teacher is the encourage-
ment of wide reading of books, periodicals and reference
materials. This reading may be done to build backgroand for
instruction, to extend the inforraation in the text, and to
develop interest in current information related to the specific
subjects. The efficient use of reference skills must be taught as
needed to achieve the goals in each content area.

Interested content area teaciiers will find maay helpful
suggestions in the references listed with this section. They
will aiso fnd that many content arer texts provide specific
directions for teaching students to apply specialized reading
gkills to their subjects. Organizations such as the lNational
Council of 'Teachers of English and the National Council for
the Facial Studies publich journals and bulletins which give
definite suygestions to he'p teachers vary instruction to meet
the needs and abilities of individual students.

Each teachier can contribute to the school-wide reading
improvement program by teaching students to apply efficiently
the basic reading skills peculiar to his subject. As content area
teackera scan the suggestions listed below, other idess for em-
Phasizing specific re..ding skills in their areas will be apparent.
In addition, informa: inventories may be devised for nearly
every content area.

Techniques to I'mprove Reoding in Content Areas
Art and Industrial Art

1. Yrovide Instruction arnd practice in veading and follow-

ing specific directiona.

2. Help students expand their vocabularies in order to

comprehend text and supplementary material.

3. Encourage students to gain new ideas from wide read-

ing in these subjects.
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Business Education

1.

2.

Use reading test scores and intelligence test scores in
identifying poor readers.

Use informal tests on text passages to indicate specific
reading difficulties,

Provide texts suitable for the reading level of t-.e ma-
jority of the studeats,

Compile lists of technical words for building a useful
vocabulary.

Teach students how to use the various parts of the text.
Help students to get the meaning of diflicult passages in
the texts.

Encourage students to read extensively material related
to the business education field.

English
i. Use test data to classify students at various reading

(2]
I

10.
11,

12.

levels in your classes.

. Group students to take care of individual differences in

reading when there is a wide range of reading ability in
a class,

Use & variely of exercises to help students enlarge their
vocabularies.

Stress the importance of adjusting the speed and the
method of reading to the reading purpose.

Teach students to set definite purpcses in reading as-
signments.

Provide Ltwo- and three-level assigninents jn texts and
In supplementary materials.

Demonstrate that directed eye movements and greater
concentration can help to improve both rate and com-
prehension.

Give an entire class instruction and practice in the
reading skills that students need.

Introduze each literary type by showing students how
to read and interpret that kind of material.

Teach students to be more intelligent readers of news-
papers and magazines.

Use records, filmsg, and telev'alon to arouse greater in-
terest in reading and teach use of reference skills,
Share reading experiences through the oral reading of
poems and plays.

79

L




O

ERIC

Aruitoxt provided by Eic:

13.

Stimulate students to rearl library books intensively at
both school and home. .

Foreign Language

1.

2.

3.

Provide the opportunity for students to read a variely
of material.

Suggest appropriate methods and techniques for read-
ing assignments.

Use informal tes's to determine the student’s mastery
of the text.

Build vocabularies in a variety of ways.

Use graduated degrees of challenge to get from one
plateau of learning to the next one.

Plan for differentiated assignments.

Economics

. Provide your students with reading experiences that

may be applied at home.

2. Provide instruction and practice in critical reading of
food and clothing advertisements,

3. Encourage your students to read newspaper and maga-
zine articles on child care, homemaking, and other re-
lated home problems.

4. Demonstrate the importance of accurate reading of di-
rections in recipes and patterns.

5. Provide master vocabulary lists and stimulate wide
reading to increase the student’s general and technical
Y scabularies.

Mathematics

1. Use reading text data in identifying students that have
difficulty in reading mathematical material.

2. Select texts that have clear-cut explanations of prin-
ciples,

3. Provide instruction on how to read explanations, direc-
tions, and verbal problems.

4. Teach students to distinguish clearly between errors in
computation &:d errors in reading.

6. Have weaker students read problems aloud to see what
difficulties are encountered.

6. Provide for individual differences by using two- and

three-level assignments.
80
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Music

(1]

Encourage students to bring problems or interesting
mathematical data from newspapers, magazines, and
television.

Help studen!s to build a vo:abulary of terms used in
mathematies.

Help students to build up a vocabulary of musical terms.
Stress the importance of correct pronunciation in read-
ing words of songs.

Ask students to read about music and musicians.

Ask students to report on musical reviews and music
news in newsps.pers and mazazines,

Use choral speaking to improve pronunciation and
phrasing in learning the words of songs.

I’hysical Education

1. Have students read official rule books to learn the rules
and terms of various sports.
2, Ask studerts to read assigned articles to understand
pertinent subjects in healtli :ind physical education.
3. Arouse inlerest in reading about sports in newspapers,
magazines, and books.
Science
1. Use reading test data to idcntify students at various
reading levels in your classes.
2. Show students the necessity tor the careful reading of
directions.
3. Torach students to see cause and effect relationships.
4. Encourage students to draw inferences and make gen-
eralizations.
5. Help students to enlarge their vocabularies.
6. Give students vlenty of practice in precise, analyiical
r. 'ding.
7. Aliow sufficient time for the study of formulas, charis,
and diagrams.
8. Motivate reading through preblem-solving.
9. Select texts and library books at different difficulty
levels.
10. Teach students to skim in locating materiais.
11. Use various procedures to arouse interest in the read-

ing of science material.
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Social Studies

1. Use reading test data to identify students at various
reading levels in your class.

2. Set purposes for reading in social studies assignments.

3. Motivate reading through group projects.

4. Teach students to apply map knowledge to particular
problems and to interpret illustrated aids provided in
texts and reference materials.

5. Use informal tests to find out if students understand
their social studies texts.

6. Teach students to locate information.

7. Teach students to see cause and ¢ffect relationships in
reading social studies material.

8:. Encourage students to distinguish faet from opinion in
reading historical documents, newspapers, and maga-
zines.

9. Teach students to read newspapers intelligently by
withholding judgment until they have examined all
sides of Guestions.

10. Arouse interest in real life problems.

11. Differentiate assignments to meet the needs of students
at various reading levels.

1I*  Encourage students to appraise authors and to deter-
mine which authors are best qualified.

13. Help students to enlarge their vocabularies.

14. Encourage wide reading through the use of supplemen-
tary texts and reading lists

16. Build background before expecting pupils to read.

16. Emphasize understanding and concepts instead of mere
reproduction of materials.

References
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VI. Student Growth Through Reading

Adolescent and teen-age interests tend to crowd out read-
ing. The teen-ager’s transition to specialized instructors and
new personal demands seem to account for failures to raake
the change to the world of adult books—books which may be
difticult and unfaniiliar, It is felt by a number of educators
that there is no greater cducational problem than equipping
our secondary schools to help students acqui-2 life-time read-
ing habits.

Needs of the Students
Adolescents need guidance in jdentifying, extending, and in-
tensifying their interests. Interests motivate hehavior and
may account for the effort excercised to attain particular ends.
Since interests are learned, a primary teaching task is to
determine where adolescent interests lie psychologically, phys-
iologically, and sociologically. Reading can become an aesthetic
experience, Through reading adolescents can:

1. Develop an awarencss of themselves and others

2. Gain emotional release or satisfaction

3. Develop intellectual curiosity and reflective thinking

4. Develop social insights through the reinforcement or

challenging of attitudes
5. Gain a sense of helonging 1o the cuiture
6. Gain information

The real job is not so much to meet as it is to direct and
channel reading interests. To do this, we must get deep down
“beneath” where adolescents—and children and adults—reiily
live to discover the well-springs from which interests derive
and to select for emphasis those interests which can provide
important touchstones to maturing minds and spirits.

Methodology
To develop interest in reading, consideration might be given to
the following:

1. Analysis of the students

2. Analysis of the program

&4
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Teacher enthusiasm
Motivation of students
Readability of materials
Book reports

o

Analysis of the Students

The first step toward developing greater interest in readirg is
to make sn analysis of the students’ attitud:s, their back-
grounds, their abilities, and their previous experiences in read-
ing. This can be accomplished through interest inventories,
informal questionnaires, completion inventories, standardized
tests, students’ records, informal reading inventories, and
teacher observations. Each student is physically, mentally,
emotionally, and culturally unique, and thus each has a differ-
ent dersonal foundation upon which to build his reading pro-
gram. Teachers masc find out what a studeni’s foundation is
and use it as a point of departure in developing the basic read-
ing skills through individualized and group instruction.

Anaolysis of the Program

The major goal of the reainz program is the mastery of all
the reading skiils. The vitimate goal of the reading progrem
is the devclopment of continuing interests in reading—nicr-
ests which enlarge the students’ range of ideas, broaden toler-
ance, quicken emotions, sharpen perceptions and understand-
ings, and deepen the sense of moral and public responsibilities
to the fulfillm~nt of his poteatiality. The creation of & strong
love for reading and permznent interests in reading are the
crowning achievement of a modern reading program.

Personal purposes and problems may be clarified and an-
swers may be expressed in bjographies and novels. Through
free exploration of books, newspapers, magazines, and jour-
nals, reading becomes a personally satisfying experience of
ideas which may lead to creative ¢ndeavors.

Teacher Enthusiasin

Each teacher—social studies, science, physical education, in-
dustrial arts, agriculture, home eccnomics, literature, end
others-—builds reading interests while at the same time on-
riching his own program. Extensive individual reading in
each content area reaches, mmotivates, and capitalizes on the
interest of certain types of students. Each teacher has hiz
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own ideas and methods and each should use thote he feels
work best for him. The key to the buiiding of life-tine read-
ing habits lies in large measure with an interested, perceptive
{eacher who helps students in basic reading skills; who has
read so extensively in both new and old literature that he is
able to guide young veople iv books related to their interests;
who understands the rcading interests of adolescents; who
concentrates on the effective presentation of poetry; wno helps
with materials, language, and background to build an under-
standing of )iterature of the past; and who strives for varied
methods of teaching literature.

Motivation of Ltudents
The selection of bonks sheuld be left largely to the individual
students whose interests are being served. Interests are
closely related to motivation and they develop from attempts
to satisfy basic motives. In motivating students to read:
1. Allow time for browsing among a wide variety of books
and show ways to mske browsing time meaningful.
2, Display book jackets or books theraselves.
5. Read excerpts from books orally. Eucour-ge students
to read excerpis orally.
4. Capitalize upon students’ interests in TV and movies.
6. Allow free reading time.
6. Form a well-organized reading club.
7. Promote a book fair.
8. Encourage students to build a personal library of paper-
backs from Joeal stores or commercial companies.
9. Establish a classroom library.
10. ¥Enlist co-operation of parenta.
11. Correlate reading with other classroomn activities—
science, dramatics, ete,
12. Provide opportunities for class and group discussior of
books.
13. Help pupils make use of the city library and other
available libraries.
14. Dramatize stories or parts of storiea.
15. Introduce sfudents to and encourage them to use the
book sections of newspapers and magazines.

Interest determines whether the students read adventure, sci-
enice, of other materials, while taste refers te the quality of
material within the interest area.
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Readability of Materials

A knowledge of readability formulas, which guage the difli-
culty level of rcading materials, helps teachers to know how
to recognize the materials which best fit the needs of the indi-
vid .al students. Objective ways for determining readability
have been produced by several specialists in the field of read-
ing. Three widely used formulas are described in the follow-
ing articles:

1. Dale, Edgar, and Chall, Jeanne S., “A Formula for Pre-
dicting Readability,” EDUCATIONAL RESEARCII
BULLETIN, Ohio State University. 27:11-20, January,
1948.

2. Spache, George, “A New Readability Formula for Pri-
mary-Grade Reading Materials,”” ELEMENTARY
SCHOOL JOURNAL, 63:410-13, March, 1953.

3. Yovakum, Gerald A, "Determining the Readability of
Instructional Materials,”” CURRENT PROBLEMS OF
READING INSTRUCTION, SEVENTH ANNUAL
CONFERENCE ON READING, Universily of 1'itts-
burgh, 47-53, 1951.

These and o:her formulas identify and measure some fac-
tors that make reading materials too difficuit or tco easy to
meet the needs and abilities ¢f a given child. 1t should be
remenibered however that readability formulas do not take
into axcount coricept load, literary quality and subtlety, and
the abilities and interests of individual students.

Afzer a formula has been applied, the materials are subse-
quently provided with grade-level markings as reference
points of difficulty, Since there are variations of from five
to nin2 grades in the reading abilities of the students in
sing'e classrooni, the materials are not always suited to the
studens for whom they are intended. Any book or material
considered for use as basie instructional matcrial should be
readable by all of those who are t» use it.

The readability ol a book ¢epends ot only on the material
{o be read but also on the abilities, background, and interests
of the erson doing the reading. Two problems face the teach-
er: the readability of the content of the books, end the reading
abilities of the student.

To help the teacher with these problems not only are text-
books assigned to graded levels bLut many fiction and non-
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fiction books have been graded by use of a formula and cate-
gorized into interest levels. These books then can be utilized to
supplement the curriculum and meet the needs of individual
studenis both in the area of content and interest.

Book Reports
Alcer students select and read their buoks, they are often made
to preparc detailed book reports that spoil their enioyment. 1t
is true that studerts can gain from reflecting on what they
have read but many are discouraged by the traditional “What
is the setting, what is your favorite part,” and similar ques-
tions.
Following are some suggestions for those seeking a more
imaginative approach to book reporting:
1. A report on the book as it would be given by a man of
the future.
The diary of a major character.
A letter written in the role of a book character,
Deseription of the chiaracters.
Round-table discussion under a student chairmar.
Oral reading and discussion of briet excerpts.
Dramatization.
Puppet show.
Designing of a book jacket, incluuing iillusteation and
blurb.
10. Play, TV, or motion-picture version of the book.
11. Presentation to a publisher.
12. Sales talk (salesman attenipting to sell the book to the
class).
13. The trial of a major character.
14. The aul’,or meets the critics (author defends his book).
15. Formal writlen report.
16. Personal reading record.

bl R

The teacher should attempt to make the book report an
enjoyable activity. With proper guidance, one book can be a
spring »ard toward tire selection of the next onc exemplifying
the ultimale gra'—a desive to read for persenal pleasure and
vrofit.
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VIil. Current Trends ond Practices in
Secondary Programs

Toaay there are many new and successful reading plans
and practices in junior and senior high schools. There are, in
fact, almost as many different ways of teaching reading as
there are schools. Each school, it seems, has adapted a pro-
gram best suited for its particular need. Several plans which
are widely used for teaching reading in senior and junior high
schools are described in the following paragraphs.

Reading Taught by English Teachers

One of the most common arrangements is for the English
teacher to teach reading as part of, or in place of, an English
or literatuie ecurse. Such instruction ;may be offered for a
full period or part of a period and given daily or at intervals
through the week. In some places reading is taught five days
a week for a part of a semester, such as seven weeks or ten
weeks.

Reading Tought by a Reading Specialist

A very common arrangement is one in which one teacher de-
votes his or her full time to reading instruction. Such an
instructor usually has the titie of “Rezding Teacher,” “Read-
ing Specialist,” or “Reading Consultant.”” This teacher may
teach developmental reading or remedial reading, or both.
Kecently, there has beent a strong trend toward adding a read-
ing specialist to the stall who devotes full time to veading
improvement for all studeats in either the junior high schoel
ar the senior high schocl.

Reading Tuug't by a Core Cuiriculum Teocher

In junior and senior high schools using the core curriculum,
the core teacher often teaches reading for twenly-minutes or
muie of the daily schedule. Ordinarily thig instruclion is in
developmental reading for ail students.

Reoding Taught by Special Subject Teachers
Some schools have attempled {o develop a reading program in
which cach of the =pecial subject teach rs teac,-v 1 the reading
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skills that are needed in working with the subject malter in
that particular field. Some snecial subject teachers have made
a fine begiuning in 1aking responsibilities for the teaching of
reading. Often, however, special subject teachers find that
they have two serious handicaps: usually, they are not trained
as reading specialists und up to this time the reading skilis
needed in special subject areas have not been clearly analyzed
and delineaced.

Reading Laboratories

Many schools have incorporaied reading laboratorics into their
reading programs. The laboratories, usually machine-centered,
contain reading booths where a student may take a hook and
read with a pacer f some kind. The pacer forces the student
to read at a set rale. A tuchistoscope, which fiashes phrases,
digits or sentences on the screen may also be used. Common
to most laboratories is a projecior used to show readirng films.
The purpose of such films is to increase reading speed and
improve comprchension,

Television

The audio-visual medium of television can be used for read-
ing instruction, according to Shelley Umans who worked with
the Board of Educatior of New York City and the New York
State Board of Regents on a reading television series for two
years, The main objective was to teach the basic reading
skills. A “Teacher's Guide” was developed as an aid in pre-
parirg for the television lesson and a3 a resource bulletin rox
follow-up instruction.

Fvaluation of the series showed that students viewing the
telecasts gained slightly in reading achievement, However,
whether the telocasts were the cause of the improvement could
not Le Jetermined.

Paperback Books

I'aperback beoks are becoming inereasingly popular with both
teachers and students. Pupcrbound Looks in PPrint, the stand-
ard monthly cataloy, reports that the production of paper-
bound titles has increased from 1,912 titles in 1959 to 21,000
in 1965, Some of the reasons for this popularity may be these:
frequent adding of fitles, affruclive covers, small size and
lighiness of weight, inexpensiveness, large selection of mate-

a0

a4




O

ERIC

Aruitoxt provided by Eic:

rials, and availability. Teachers value these bovks hecause of
their possible influence in raising the inifellectus! standards of
students.

Programmed leorning Approcch

This is another plan being used in the teaching of reading in
junior and seniot high schools. In thig situation a student
reads a selection in a workbook or kit, which may or may not
be timed, and answers questions found at the end of the story.
The student checks the answers with a correct list of answers
and makes the necessary changes. Programmed materials are
helpful for classes with a wide range of interests and abilities.

lexible Grouping and Team Teaching

A rewer approach to flexible grouping for reading instruction
is combining students for large and small group lessons taught
by a team of teachers. The team of teachors is usually com-
pesed of specialists in their field.

Community Resources

Teachers are discovering that community eroups can make
important contributions to reading programs. Local residenis
skilled in the crafts and professions may be glad to share their
talents with the pupils. Their personal understandings of their
subjects may bring new insights.

Other Trends and Practices

»any new trends and practices in the teaching of develop-
mental reading at junior and senior high school levels are
being developed. Detailed descriptions of current programs
are frequently published in the Jevrunl of Reading and other
professional reading journals,
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Vill, Professional Growth for the Teacher

Federal Aid to Education
At present the Federal government is providing rauch finan-

cial aid for special programs in reading. Some of tlicse
programs provide training for teachers while others provide
additional materials and staff for reading classes. In order to
be informed concerning the latest developments and current
opportunities, control the Federal Projects Coordinator in
your area, or contact the State Reading Consultart, Capitol
Building, Indianapolis, Indiana 46204,

Periodicals in the education field, especially those dealing
with subject areas, provide information about institutes, proj-
ects, and studies in specific disciplines that are available
through federal funds.

Courses in Reading Offered in Colleges and Universities
Specific details about individual courses may be obtained from
each colleg ¥ or university. The courses are listed here as they
were described by the various achools.

1. ANDERSON COLLEGE-—Arderson, Indiana 46012
English 110 Developmental Reading. (For improvement of reading
Speed and Comprehencion.) 2 his. credit.
2. BALL STATE UNIVERSITY—
2000 University, Muncie, Indiana 47306

Undergraduate

Ed Rdg 494 The Teaching of Reading in Teday's Schoola. (4
times cach year.) 4 hr.,

Graduate

Ed Rdg 660.3 lIssues in the Teaching of Reading, (A workshop.)
(1time each year.) 4 hre.

Ed Rdz 561.1 Methods and Matesials in the Improvement of Sccond-
ary Schoo! Reading. (3 times each ycar) 3 hrs.

Ed Rdg 5604 The Organization and Supervision of a School Read-
ing Program, (1 time each year.) 2 h-e.

Ed Rdg 565 Laborstory Experiencein Clinical Diagnoses of Read.
ing Ditficultiea. (Each summer.) 3 hra.

Ed Rdg 670  Study of Reading Research. (1time cach year.) 3 hre.

Ed Rdg 562 The Diagiosis of Remedisl Reading Problems. (4
tinies cach year.) 4 hrs.
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Ed Rdg 504  Clinical Diagnosis and I'reatment of Reading Diffi-
cultics, (2 tirnes each year.) 8 brs.

Ed Rdg 563  Practicum in Diagnosis and Treatment of Reading
Problemns. (Each sumirer.) 4 hrs.

BETHEL COLLEGE ({J ivision of Edu:ation)—
1001 West McKinley Ave.,, Mishawal:a, Indiana 46514
365 Developmental Reading. Offered cnce every twi yeais. 3 hrs.

BUTLER UNIVERSITY, College of Education—
Indianapolis, Indiana 45207

i08 Problems in the Tea hing of Reading. 3 his.

506 Probleis of Tcaching Reading to Atypic Children. 2 hrs,

507 Developmental Reading. 3 hrs.

508 Remedial and Corrective Reading. 3 hrs.

509 Clinical Reading. 3 hrs,

DEPAUW UNIVERSITY--Greencastle, Indiana 46155
304 Teaching the Elemeatlary Languagz Arts.

6541 TIrobloms of {mproving Pupil Reading Skills,

001 Reading Techniques,

EVANSVILLE COLLEGE (Graduate Division)--
P. 0. Box 329, Evansville, Indiana <7704
Education 529 Reading Froblems in the Ugpper Grades and the
Junior High Schocl, 3 1rs,
Education 530 Clinical Problems in th: Teaching of Reading. 3 hrs.

FORT WAYNE BIBLE COLLEGE—

800 West Rudisill Boulevard, Fort V\Wayne, Indiana 46807
Offers no courscs specifically designed for the teaching of reading on
the Junior or Senior High S:hool level. Rumedial and developmental
1eading is discussed to a limited extent in three courses for clenen-
tary school teachers, offered annually:
Ed 257 Elementary Curriculum and Matheds. 3 hrs,
Ed 258 Language Arts. 3 hrs.
Ed 240 Children’s Literature. 3 hrs.

FRANKLIN COLLEGE OF INDIANA--
Depertment of Educttion, Franklin, Indiana 46131
Fducation 34 Teaching of Erading in Elementary Scleols, 3 Lrs.

HANOVER COLLEGE--Harover, Indiina 47243

No course at Harover specifically designeld to train teachiers of reail-
ing for accondary schools. However, 1) rethods of realding instruc-
tion ar1e included in the English metho!ls aspects of the Principles
of High School Teaching Course (Edaication 4218, 6 krs) and
2} Teaching of Language Azts and Readiag (Fducation 324, 5 hrs.).

INDIANA INSTITUTE OF TECHNOLOGY (English Depart.
ment)--1600 East Washington Pou':vard, Fort Wayne, Indiana
English 161  Ievelopmental Reading. Net designed fur teachors of
reading, but rathcr as a £xills course for college stu-

dents,
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INDIANA STATE UNIVERSITY--Terre Haute, Indiana
Educaltion 493  The Teaching of Reading in the Junior and Senior
High School. T or 11 and 8. 2 hrs.

Education 585 Problems in Reading. 3 semester hours, I or il and
8. 3 hrs.

Fduczlion 470 Introduction to Reading Disability. T or 1] and 8.
3 hrs.

Edueation 477 Clinical Practice witi. Reading Disability, I or 1T
ard 8. 2 hrs,

. INDIANA UNIVEESITY (School of ducation)--

Bloominglon, Indiana

¥ 336 Language Arts in the Elemenlary School, 4 hrs.

X 490 Remedial Reading. 3 hrs,

X490  Irdependent Study in Reading—an,

§ 365 Teaching of Reading in the High School. 2 hrs.

F bl5 Workshop in Elementary Iirading, (Credit avranged.)®

E 515 Advanced Study in the Teaching of Roading in the Elemnen-
tary Schools, 3 hrs,

8§ 5i4 Advanced Study in the Teaching of .leading in L' 1 Junior
and 8-nior High Scheol. 3 his,

X 571 The Diagnosis tnd Treatment of Reading Disabilities in Lhe
Elemen!ary School. 3 krs.

X 505 The Diagnosis and Treatment of Reading Disabilities in Righ
Selool and College. 3 hrs.

X525 Practicum in Reading. 1-4 nrs.

X 596 Research in Reading. (Credit arranged.)

X 539 Mrster's Thesis in Reading, 3 hrs.

X 650 Intcrnship in Reading, 1-4 hrs,

X 783 Secminar in Reading, 2 hre.

X 709 Doclor’s Thesis in Reading. 15 hrs,

MARIAN COLLEGE—3200 Cold Springs Road,
Indianapolis, Indiana 46222

Methnde in Reading (for elementary leachers only).

No mcthods courses in reading as such for junior high and scnior

high teachers.

MANCHESTER COLLEGFE -North Manchester, Indiana 46062

E3525 0 Dovelopmiertal Reading.

Fd 000 Reoline Tmprosenunt, Noroped't 1emedial course for «ol-

loge studen's,

PURDUE UNIVERSITY -Lafayetle, Indians 45007

185 Developmental Reading, 1 hir,

285 Critical Reading DPrerequisite: Englich 185 or consent of in-
structor. 2 hra.

G687 Dovelopmental Reading for Tearhers, 3 hrs.

OAKLAND CITY COLLEGY--Qakland City, I diana 47369

311 Earguage Arts Methed 1. 4 hre,

* One credit hour s offered for cach weck of full-lime work,
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17. ROSE POLYTECIINIC INSTITUTE—
5500 Wabash Avenue, Terre Haute, Indiana 47803
Remedial Reading. No number, no credit. Two hours per week vol-
untary attendance,

18, SAINT FRANCIS COLLEGE—
2701 Spring Street, Fort Wayne, Indiana 46808
Education 560 Psychology of Reading. 3 hrs.
Education 561 Diagnostic ard Corrective Procedurces in Reading.
3 hrs.
Education 564 Problems in Reading in Junior and Senior High
School. 3 hrs.
Education 565 Practicum in Reading, Elementary. 3 his,
Education 566 Praclicum in Reading, Secondary. 3 hrs.
Educalion 570 Supervision ¢f Teuching Reading. 3-6 hrs.
19, SAINT MARY'S COLLEGE (Division of Education) —
Notre Dame, Indiana 46356
Eng. 216 Applied Linguistics for Elemertary Teachers, 3 hrs, grad-
uate credit.
20. VALPARAISO UNIVERSITY—Valparaiso, Indiuna 45383
! 220  Improvenment of Reading Instruction. 2 hrs.
186 Teaching o. Reading. 2 hrs.
E 21. MARION COLLEGF—Marion, Indiana
f 85 Developmertal Reading Methods, (New course.) ¢ khrs.
| 51 Llementary Curiiculum 1I. {Each year.) 4 hrs.
22, ST. BENEDICT COLLEGE—Ferdinend, Indiara 47532
Ed 491  Developmental Reading, Elementiary level,
2%, TAYLOR UNIVERSITY {Office of the Academic Dean)---
Upland, Indiana 4693¢
Ed 482 Seminar in Reading Inprovement. Na credit.

Professional Journals and Proceedings (Yearboohs)

JOURNALS
The following list should Le supplemented upon cccasion hy use of
the Headrerg Guide fo Veriodi-o! Litcrature and the Rducotion Lider,
liems given hore are Jivided into thosc most likely to b of volue to
readers ¢f this Guide (Group A) nd thore likely {o le of sccondary
interest (Group B). (Ablbreviitions: NCTE, National Cemuil of Teach-
crs of Englishy TRA, Internation:d Tlaalin g Associution)

(e

GrOUP A

1. Edrcativn. 4300 W, a2nd St., Indianapotis, Indiana 40208, Nine
issucs, £5.60,

2. Kducation higost. 416 longshore Diive, Ann Ailor, Michigan
45107, Eight izsucs, 25.00.

3. Elemcntary English, NCTE, 508 ], Rixth St., Charipaign, Nlinois.
Eight issues, £5.00,

4. The English Jowrnal, NCTE, 508 & Rixth St., Champaign, Nlinais,
Nine issuea, $5.00,
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21

Journal of Reading. IRA, Box 695, Newark, Delawure 19711, Fight
issues, §5.00. (Annual bibliograrhy of research ir. sccondary level
reading.)

The Jonrnal of tha Reading Sarcialist. College Reading Assaciation,
teading Laboratory, Lochester Institute of Technrlogv, Rochester,
New York., Quarterly, $5.00.

Keading Dhaprovement. 2,0, Box 125, Oshkosh, Wiseonsin 54302.
Quarterly, $3.50

The Rcading Newsreporl. Box 63, Wethersfield, Connecticut, Eight
issues, $5.00.

The Feading Teacher. 1RA, Box 605, Newark, Delaware 19711,
Eight issucs, $5.00. (Either the Jourual of Feudinug or The Reading
Teacher—but not the Reading Rescarch Quarterly—is avai'able with
membership in the IRA.)

10. Indigna Reading Quarterly. 222 Pine Mall, [ndiana University,
Bloomington, Indiana 47101, $3.00.

GrouP B

1. The Clearing Heouse, Fairleigh Dickinson Uriversity, Tcaneck, New

v

Jersey. Subscriptions: 205 Lexingion Ave., Sweet Springs, Missouri
(5351, Nine issues, $4.£0.

. Disscriation Abstracts, University Microfilms, Inc,, 313 N, First 8t,

Anu Arbor, Michigan. Montkly, $10.00. (See index volume.)
Journal of Educational Feychol y. American Psychological Associ-
gtion, 1333 Sixtcenth St., NW, Washinglton, D, C. 20036. Six issues,
$10.00.

Jowrnal of Educational Rescareh, Dexbar Publicationg, Box 1003,
Madison, Wisconsin 63701, Nine issves, $7.60.

Journal of Eaxperimental Education, Dembar Publications, 1605,
Madison, Wisconsin 63701, Quarterly, $10.00.

. Reading Rcecarch Quarterly. ITLA, Box €385, Newerk, Delaware

19711, §5.00 (members) and $6.00 (non-members).

Review of Educationo!l Kescarch. American Educational Research
Association, 1201 Sixteenth St., NW, Washinglon, D, C. 20036, Five
isynes, $7.00.

PROCEEDINGS (YEARBOOKS) OF READING CONFERENCES

Preccedings of the many annual wonferences on reading are pub-

lisked rogularly and provide in excellent source ¢ current information
on the subject. Titles of these yearbooks and additional information may
ve ot tained on request, from the following:

International Reading Asscciation Proceedinge

IRA, Rox 95, Newark, Delaware 14711
National Reading Conference Ycarbook

Merquctte University, Milwaukee, Wisconsin
Proccedings of the Conference on Reading

Urniversity of Delaware, Newark, Delaware
Prececedings of the College Reading Conference

Rockester Institute of Technology, Rochester, Now York
Lehigh Univerzity Reading Conference Proccedings

Lekigh University, Bethlehem, Pennsylvania
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s meemew,

Temple University Reading Institute Procectings
Temple University, Philadelphia, Pennsylvania
University of Chicagn Reading Conference Piroccedin j8

University of Chicago, Chicago, lllinois

PROFESSIONAL BIBI IOGRAPIY

Anderson, Irving H. and Walter F. Dearborn, The Psychology of Teach-
ing Reading, New York— Ronald Press, 195¢.

This text is recommended for cxpericnced teachers of reading, It
offers intelligent procedures for boih developmernts! and 1emedial
reading at the secendary level.

Austin, Mary C. and Celeman Morrison, The First B Harvord Report
on. Reading in Elemcentary Schools, New York—Macrillar, 1953,
An excellent report on the status of the field of reading, This book
offers many recommendations which should be considcred in institut-
ing reading progrems.

Bush, Clifford L. and Milired H. Hoeltner, Realing Edueation: Ap-
praieal Techniqucs for School and Tlasaroom, New York- -Jlonall
Prese, 1961,

This Look gives excellent ideas for sceondary school reading pro-
grams along with suggestions for implementing a developmenta’
reading program.

Bamman, Henry A., Ursula Hogan, and Charles E. Grecne, Reading
Instruction in the Sccondary Schools, New York-—loigmans, ureen
and Company, 1661,

Specifie techriques for use in the content areas are of valve in this
comprehensive treatmert of the secundnry reading program,

Barbe, Walter, Teacking Reading: Sclccted Materiale, New York--Ox-
ford University Prcss, New York, 1965,

A collection of writings in the reading field, including sceme sum-
marics of research is offered in this excellent reference,

Blair, Glenn Meyers, Diagwstic and Remedizi Teaching in Sccon tary
Schools, New York—Maemillan Co., Revized Fdition, J055,

The author describes techniques to be vsed with flder dicalled
rcaders.

Bund, Guy L. and Miles A, Tink.r, Reading Difficuitics: Thclr Dicgnasis
ard Corrcction, New York--A-pleton-entury-Crofts, 1057,

This text has practical applicatinn for inexperionced 15 weil 23 ev-
perienced (cachers in diagnosiie and remedial {echniques,

Rullock, Harrisen, Helping the Nov-Reading 'upl in the Sceomdary
School, New York—Bureau of Fublications, Teachers College,
Columl in University, 1936,

While cliniea) services ard trained personnel are impliait in thia
discussion, many practical suggcsticns are cfferad 'o th: sccondary
teacher who is confronted with r ron-reader.

Burten, Dwight 1., Literature Study i High Schor?, New York-- Holt,
Rinehnrt & “Winstor, 1964,

This text offers an excellent discussion on the teachi- ¢ of 1ralirg
«killa i1 litcrature. In addition, ke author sugge ts weys of develop.
ing taste in rcading.
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Carpenter, Helen McCracken, Skiils i Social Studics, Washington, D. C.,
Naticnal Council for the Social Studies, 1854, 1963,

This book emphasizes the need for the social studies teacher to teach
the various skills that are critical in social studies.

Curvientiun Guide in Reading, Remedial Reading Grades 3-12, Indiana
Depariment of Public Tnstruction, 1965.

An exccllent handbook, This guide stresses both diagnostis and
remedial procedures with many practiral suggestions for teichers
of reading.

Dawson, Mildred A. and lenry A. Bamman. Rcading Iustrictions in
Sccondary Sebools, New York—longmons, Green and Company,
1959,

The authors descritie the various reading skills and many procedures
in teaching reading. The text contains valuable suggestions in teach-
ing reading in the content areas.

Dawson, Mildred A., Dcveloping IHigh sehool Reading Programa, 1IRA,
1067,

This collection of of articles wus comniled to provide information
about reading.

Dechant, Emerald V., finproving the Tcaching of Reading, New York—
FPrentice-Hall, 1664.
1nis text pointe up procedurces for reading instr-ction with varia-
tions in techniques at the different levels of learning.

Durkin, Dolores, Phonics and the Tcaching of Reading, New York—
Tureau of Publications, Teackers College, Columbia University, 1962.
Instruction in sequential phonics skills is described in Dr, Durkin's
sxcellent book,

Fernald, Grace M., Remedial Techniques in Bosic School Subjecls, New
York—McGraw-Hill Book Company, 1945.

This classic work offers descriptions of remedial procedures which
are valuable for classroom and clinical instruction.

Frics, Charles C., Linguistics and R.oding, Holt, Rinchart, Mifffin and
Company, 1963.

Dr. Fries describes the development of knowledge regarding lin-
guistics and reading. In addition, he explairs how linguistics can be
useful in reading instruction.

Gates, Arthur ¥, 'kt Rescarch Saye to the Teacker: Teacking Reading,
Washington, D. C., Department of Classroom Teachers Association
and American Educational Research Associstion of the NEA, 1053,
Obviously oriented toward research, this text summarizes many
studies in the Seld of remedial Teading at the secondary level.

Gray, W. 8., On Their Own in Reading, Chicago—Scott, Foresman, 1860,
While this text is of particular yalue to the primary &nd elementary
teachers of reading. it describes in comprehensive feshion the se-
quence and scope of word analysis gkills that all reading teachers
thould Lnow,

Gray, Williami & and Perncice Rogers, Maturity in Reading: Hax Neture
erd Appiaienl, Chizago—University of Chicago Prezs, 1054,

The secondary school's responsibilities in developing the critical
reading skills are set forth in this text. Suggestions as to the han.
dlirg of vatious ahilitizs ia any classrooms are offered, as well,
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Ilarris, A. J., How to Incrcase Reading Ability, 4th Edition, New York—

Longnuans, Green and Co., 1961.
This text explores many facets of the ficld of reading including the
nature of the reading process, readiness, and the reading skills. It
explores the causes of reading failure and inciudes a discussion
of remedisl reading.

—, Readings on Reading Inst,uctions, New York--McKay, 1903.
The selections, many by well known authorities, are oriented toward
primary and elementary reading instruction. These readings encola-
pass a number of arcas of particuinr interest to teachers of begin-
ing reading.

Heilman, Arthur W., Principles and Practices nf Tcaching Rceading,

Columbus, Qhio— Charles E. Merrill, 1861.
Much discussion is devoted to beginning reading irstructi~-n; how.
ever, Dr. Heilnian offers detailed teaching proccdures at higher
instructional levels, and there is excellent infornmiation on many
reading skills.

Karlin, hobert, Tcaching Rcading in the 1igh School, Indianapolis--The
Bobbs-Merrill Company, 1964.

This text for secondary reading teachers presents theury and sound
procedures in several areas.

La Brant, Lou, An Kuialuation of Free Reading in Giades Scven to
Twelve, Columhus, Ohio--The Ohio State Uriversity, 1930,

A well known study, Dr. LaBrant's riore recent follow-up (1459)
offers additioral material which is of intercst and value to teachers
who want to encourage wide reading in their content areas,

McCallister, James M., Remedial and Correclive Instruction in Reading:

A Progran: for the Urper Grades and High School, New York—
Appleton-Century Company, 1936.
While this book was written over thi~e decades ago, it is one of the
available fe~r which is concerned with adolescent reading problems
and proceduaes. It contains piaclical suggestions for secondary
teachers of reading.

McKim, Margacet, Guiding Growth in Keading, New York-—Macmnillan
Co., 19565,

This text is mostly concerned with upper elcinentary reading prac.
tices, but the seventh and eighth grade teachor of reading and the
content areas will find it helpful.

Metrepelitan School Study Council, Five Steps fo Reading Succees in
Science, Social Stedica and Math matice (Rev. Ed.), New York--
Metropolitan Schoel Study Council, ™ achers College, Celumbia Uni-
versity, 1960,

The writers explain a five-step process to Le vscd in reading in the
content arcas. The sccondar: tencker of large ¢'isses will find help-
ful material for handling veading pratloms,

National Sodiety for the Study of Education, Reading i the High Sekocl
and Collcge, Forty-Seventh Y-atbeok, Part 1I, Chicago—The Uii-
versity of Chicago Press, 1048,

These authoritative selections deal laigely with school reaing yro-
grams, the content aress, and sccondary and collewe students who
have severe reading problems.
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Penty, Ruth C., Reading Ability and 1{'¢h School Dropouts, New York—

Burcau of I'ublications, Teachers College, Columhia University,
*956.
The close relatiouship betwcen reading ability and school dropouts
is supported by research here. In addition, reading profiles of po-
tential dropouts are prescnted. Suggestions are offered as to tha
imp1rovement of the dropout’s reading ability and attitude.

Robinson, H. Alan, and Sidney J. Rauch (Editors and Compilers), Cor-
rective Reading in the High School Clussroom, Perspectives in Read-
ing No. 6, Newark, Delaware—Ilnternational Reading Association,
1966.

Rebinson, Helen M., Materials for Reading, Chicago—University of Chi-
cago Press, 1957.

Many valuable materials at all levels are presented here; however,
the teacher of reading needs to explore more recent publications
because of the increased output of newer materials,

e, Promoting Maximal Recading Growth Asnong Able Learners,
Chicugo—University of Chicago Press, 1951,

Dr. Robinson descrilles reading practices for superior readers, and
she describes several texts and their use with superior readers.

-— (ed.), Scquential Development of Reading Abilities, Chicago

—University of Chicago Press, 1960.

These articles are devoted to developmental and remedial reading

programs with emphasis upon_ several levels including the secondary

level.

, Why Pupils Fail in Reading, Chicago—University of Chicago

Press, 1946.
Dr. Robjnscn’s classie book, which is & culmination of years of
work showed the value of the contribution of related fields to
remedial rcading. It also breught hope to severely disabled readers.
It is a must for anyonie who is concerned with a readit * program.

Russell, David A., Children's Thinking, Boston-—Ginn and Company,
1956.
Any teachcr who teaches comprehension skills in reading should be
familiar with the six thinking processes that Russell isolates and the
major research which lead to his isolating these processes.

Schick, George B. and Bernard S:hmidt, A Guide for the Tcaching of
Reading, Chicago—Psychotechnics, 1965.
This book gives good suggestions frr the reading teacher.

Shepherd, David L., Effective Reoding tn Science, Evanston, lilinois—
Row, Peterson and Company, 1960.
The nuthor gives procedures for instruction in reading variovs
matcrials in science texts, using current materials as models.

, Eficetive Reading in Social Studice, Evanston Illinois—Row,
Peterson and Company, 1260,
Scund procedures are given for reading instruction in the social
studics arca. it is evident that the author is concerned with critical
reading.

Simpson, Elizabeth A, Helping High School Studente Read Belter, Chi-
cago--Scicnee Rescarch Associates, 1954,
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Many valuable suggestions for improving skills among secondary
students are oifered bore,

Smith, Ilenry P. and Emerald V. Dechant, Psyclology 1n Feaching Read-
ing, New York—Prentice-Hall, 1961,

This text presents several broad areas of reading along with many
summaries of pertinent rcsearch to support the various positions.,
Srith, Nila B., Awmcrican Reading Instruction, Newark, Delaware—

International Reading Association, 1965,

This work should belong in any professional library of a teacher of
reading. Dr. Smith gives a historal perspective Lo the field of read-
ing in this highly interesting text. ’

Spache, George D., The Art of Efficient Recding, New Yerk—The Mac-
millan Company, 19865,

Dr, Spache gives detailed and practical advice in his text. He de-
voles a good deal of space to instructional practices in the coentent
areas.

Strang, Ruth and Dorothy Bracken, Making Beiter Rcaders, Boston -
D. C. Heeth & Co,, 1957,

This book contains valuable suggestions for gall high schoc' teachers.

Strang, Ruth M., Constunce M. McCullough, and Arthur E. Traxler, The
Imprcvement of KReading (Third Edition), New York—McGraw-ill
Book Company, 1961,

Secondary teachers will find this book broad in scope and paiticularly
Lelpful in the content areas and remedial reading.

Umans, Shelley, Neio Trends in Teaching Reading, New York-—DBurcau
of Publications, Teachera College, Columbia University, 1863,
Several approaches to reading instruction are discussed here along
with more recent innovations to reading in 'ruction.

Weiss, Jerry M., Rcading in Sccondary Sch.ols, ew York—-Odyssey
Press, 1961,

This is & ccllection of writing on several aspects of teaching reading.
Contemporary thinking relating to reading instruction in the content
arec® and literature js presented here.

Willy, Paul, How to Become a Bettcr Recder, Chicago—Science Research
Associates, 1162,

Dr. Witty presents in this volume kelpful infermation in saversl
areas of reading.

The International Reading Associaticn
The International Reading Associatien (IRA) is a profes-
sional organization for individuals and for groups concerned
witt the ir-provement of reading. It was organized in its
prezent form in 1956 by the uniting of several small remedial
reading associations whict had existed previously, The argan-
ization has grown rapidly in membership, in service, and in
‘nternational contacts.

The arnual conference sponcored by TRA is noted for its
excellent lectures, demonstrations, and seminars on the vari-
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ous phases of reading. The proceedings are published in bouk
form and provide excellent resource materials. At the eleventh
IRA conference held in Dallas, Texas, in May, 1966, it was
announced that there are over 30,100 menibers from the
United States, Canada, and many foreign countries.

The IRA publishes three magazines and numerous books
and pamphlets to help improve reading instruction.

One may become a member of the International Reading
Avsociation by paying the annual ducs of $7.00, which includes
a wubeription to either The Read g Teazher or The Journal
ef Readiny. (The Journel of Reading is recommended for
high scheol teachers and The Reading Teacher Tor elementary
teachers.) The Rcading Research Quarterly is published four
times each year for those who arc interested in research and
depth studies in the subject. For the magazines and the publi-
cations listed below, contact International Reading Associa-
tion, Box 695, Newark, Delaware 19711.

Perspectives in Reading
Cellege-Adull Reading Instruction
Reading Jnstruction in Secondary Schools
Children, Books, and Rcading
Developing Study Skills
First Grade Reading Programs
Corrective Reading in the Iigh School Classroom

Highlights of the Institries
The Culturally Deprived Reader
Role of the Reading Consultant
Some Administrative Problems of Reading Clinics
Use of Theoretical Models in Research
Linguistics and Reading
Reading Aids
Conducting In Service Reading Programs

Informa! Reading Inventories

Reading for the Disadvantaged
Annolnted Bibliographics

Individualized Reading
Reuding in the Content Fields
leading and the Kindergarten

Sources of Goid Daooks for I"oor Readers
Reading Clinica
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Classroom Organization for Reading Instruction
Sources of Children’s Literature
High Scheo! Reading Programs
Sources of Reading Kesearch
Readability and Reading
Visual Perception and Reading

The frst International Reading Association Congress was
held in Paris in August, 1966, a tculy internitional gathering
of 500 particip .nts with speakers from £2 counties. The
far-reaching activities of this organization arz an implementa-
tion of the following goals as listed in its constitution:

A. To improve the quality of reading ‘nstruction at all

levels by

1. Encouraging the study of the realing process and
its attendant problems;

2. Stimulating and promoling resea:ch dealing w..h
all aspects of reading;

3. Publishing the results of pertinent and significant
investigations and practices {it reading;

4. Acling as a clearing house for infermation relating
to reading;

5. Encouraging the development of high quality
teacher education programs, beth pre-service and
in-service.

B. To develop an awareness of the impact of reading upon
our citizenry, and consequently to
1. Encourage the development of worthwhile reading
interests;
2. Promote the formation of lifetime reading habits;
3. Develop an appreciation of the value of reading in
a democratic society.

C. To sponser conferences and meetings planned to imple-
ment the purposes of the As=ocialion.

Indiana State Council—IRA

The Indiana State Reading Council-—IRA, aftiliate of the In-
ternational Reading Association, was organized in March,
1964, by representatives of the seven iocal courcils in the
state. (Since that time the number of local councils has in-
creased rapidly until now there are niore than thirty councils.}
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It is a professional organization for individuals who are gen-
uinely concerned with the improvement of reading programs
and teaching procedures, both developmentai and remedial, for
children and adults, and with providing adequate guidance in
all situations in which reading serves as a vital aid to learning.

The executive Board and assembly of the Indiana State
Council are the governing body. The governing body consists
of the representatives from each local council, the state-elected
officers, and the state chairman of the IRA.

The purposes of the council are these:

1. To act as a coordinating agency for local councils of
Indiana.

2. To promote, encourage, and aid in the formation of new
local councils.

3. To spousor a state program, featuring outstanding tal-
eri in the reading field.

4. To sponsor conferences and meetings planned to imple-
nient the purposes of the local councils and the inter-
national association.

5. To promote mutual understanding and cooperative work
among educators in the elementary grades, junior high,
high school, special areas, college, and leadership posi-
tions.

6. To stimulate and promote research in developniental,
creative, corrective, and remedial reading.

7. To study the various factors that influence progress in
reading.

& To publish the resulty of pertinent and significant in-
vestigations and practices,

9, To act as an intermediate clearing house for informa-
tion relating to reading.

10. To disseminate knowledge helpful in the solution of
problems related to reading.

In line with these general purposes the Indiana State Coun-
cil -IRA in 1665 sponsored a conference including lectures
and workshops for one ¢ay on the Ball Stafe Campus in
Mundie. The featured speakers were Dr. Denald Durrell and
Dr. Leo Fay. The second anuual -onference was held in Fort
Wayne in May, 19635. The principal apeakers were Dr, Dorothy
Bracken and Dr. Russell Stauffer. State meetinga were held in
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Lafayette in 1967 and in Bloormington in 1968. The 1969 annual
meeting is to be at Culver Military Academy.

Local Councils

A local council may he formed by ten or more active IRA
members. One becomes an active member by paying annual
dues of $7.00 which includes a subscriy-tion to cither The
Reading Teacher or The Journal of Reading. Some of the tasks
related to the organization of a new council are the writing of
a constitution, the election of officers, and the planning of a
good prograni. Complete irformation on the formation of a
council will be sent upon request. Write to:

International Reading Association
Box 695
Newark, Delaware 19711
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Appendix A

Sequential Pevelepment of Basic Reading Skills*

Word Attack Skiils

There are five major steps in learning word attack skills to unlock
new words. The five levels are presented heluw in sequence to show the
simple interrelation of skills and abilities at the lowest levels and how
they become more complex as the child advances in reading, Notice
that pupils begin structural analysis and syllabication in the third grade,
but skille must be maintained and iwproved tn tore advanced grades
throwgh practice with incrcasingly difficult words:

In the first grade the following word attack skills are introduced:

1. Applying knowledge of single consonants in attacking new words.

2, Applying knowledge of single inflectional endings—s, ’s, ¢d, and

ing.

3. Using initial consorant or final consonant substitution in a known

word form.

4. Understanding two-letter consonant symbels representing one

sound—sh, ch, th, wh.

In the first hulf of the sccord grede the following word attack skills are

introduced:

1. Applying knowledge of two-letter consonant symbels {conzonant
blends such as ¢!, br, &p, and consonant digraphs such as wh, th,
ch, sh, ng, ck).

2. Identifying root words in inflected forms in which the final con-
conant is doubled before the ending.

3. Using visual clues to vowel sounds (I followed by r, a followed
by I, », w).

In the second half of the sccond grade the following word attack skills

are introduced:

1. Applying his knowledge of vowel elernionts to attack -ny ore-
syllable word in which the vowe! sound may be determined by
associating the appropriate sounds or scund with the symbols
o, o, of, 6y, 00,

2. Applying the general principles that aid in determining vowel
sounds.

3, Identifyi~g an inflected form in & known root in which th~ final
y i3 changed to i, or the final e is dropped from before the
ending.

4. Recognizing alphabetical sequence &8 readincss for devclepirg
dictionzry gkille,

*Cierricidron Guite in Deadizg, Remedinl Readivg Grades 3-12, Indiara
Department ¢ Public Tnstruction, 1253, These matcrials aro re-
peated here for the aid of the teacher of developmental reading who
encounters Protleme of remedial nature in b+ students.
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In the third grade pupils learn to apply their knowledge of
1. Structural and phonetic analysis.
2, Principles of syllabication.
3. Irinciples that aid in deternrining vowel sounds and the use of
schwa in unstressed vowel sounds,
4. Auditory perception of accent meaning, and visual clues to deter-
mine accent.
5. Identification of simple prefixes and suffixes as re, dis, in, ful, ish,
ness, ly, y.
G. Attacking words formed by adding prefixes and/or suffixez to un-
known root words of one or two syllables.
Developing dictionary skills-——comprehending siniple definitions of
meaning.

=~

From fourth grade through tenth grade pupils learn how to:
1. Atlack words which are unfamiliar in sound, meaningz, or form.
2. Use the dictionary to determine buth sounds and meanings of
words.

Autholities in the field of reading agree that a systematic s quence
is necessary fo- teaching of auditory analysis, though there are some
variations in suggested steps. Yor first grade chiidren, and for children
of other grade levels who need auditory analysis skills, the steps may be i
followed in order.

Students in remedial classes usually have weaknesses in .»veral of the
word attack skills. In such cases, the teacher will need to teach the un-
known skills and tu provide practice to help students remember them.
P The following list provides a systematie sequence for teaching ard tosting
auditory analvsis skills:

i 1. Single consonant sounds

(initial, final, and melial positions)

2. Consonant digraphe and blends
3. Shorl sounds of vowels

4, long sounds of vowels

6. Y¥iral € rule
¢
1
3
t

Double vowels
Diphthongs
. Yowel followed by r, I, and 2
. Soft and hard ¢ and g
10. Prefixes and suffixes
11. Numbers of syllables
12. Division into syllables
13. Open ot clesed syllables

Often wpper grade students need tn be taught the two syunds of e
Tractice oxercices using words from the assigned lesson will help pupils
! arn these simple rules and still give them practice in identifying new

words. An cxample of such an excrcise follows,
Teach pupils that & key to the sourd of ¢ i3 often in the letter which
follows it. If ¢is follow: 1 by e, v, or v, the sound is usually & Whon ¢ i3
i fellowed Ly othcr vowels or by consonants, the sound is usualiy k. I¥rect
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thew to copy the fellowing words and skip a line under each, then write

sork
1.

e

under each letter ¢ te show what sound the ¢ has in that word.

barbecue C. convenience 1], intercept 16. pacify
enforce 7. circulation 12, unicycle 17. occupancy
malecule &, recur 13. Jecisive 18. concerted
process 9, presidency 14, populace 19, precipice
recollect 10, incorporate 15, delicacy 20, larceny

REFERENCES: Gray, William §. On Their Quwr in Rcading, Chicago:

Scott, Foresman ard Company, 1948,
Doleh, E, W, Methods in Reading. Champaign, 1lli-
nois: Gurrard Press, 1955,

Examples for the Developiment of Basic Readirg Skills

‘ Conconants
: 1. Initial, medial, and final consenants:
! walk metal cream
! balk nedal creak
i 2. Consonant blends:
i stove prance plant
! sky grief sleeve
2. Cunsenant digraphs:
: phone cherry dish
thin shut telegraph
4. The sounds of single consonants may vary:
#—rsilk, was
) g—going, giant
: ¢—has the sound of s when followed by ¢ or 1;
; cease, cider
. ¢—has the sound of k when followed by a, 0, or u:
‘ came, copy, cute
; 5. When two consonants are combined, one of thera may always be
! silent:
| gnat, knife, pneumonia, talk
! Occasiomn.illy, hoth consonants may ba silent:
) bruught, through, thought
; G. Some sounds are represented by many diferent symbolss
;' graduste, jump, wedg~, magic
i 7. When a doulile consonant appears, one of the consonants is silent:
: letter, willow, vecasion
k]
Voirels
1. If the only vowel in a word or syilatle is at the bepinning or in

the middls, the vowel Iolter usuaily has the sholt sound,

am WRR up rob ber

it list clock bas ket

[¥'54 stump myth sim ple

ox crept symbol lum ber
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2. If the cnly vowel in a word or syliabl: is the last leiter of the
word or syllable, Lhe vowel usuaily has the lung sound.
go table bu gle mo tel
sky he 10 ny lon na vy

5. If a vowe! in a syllable is followed by a consonant and 4 final ¢,
the first vowel is usually long and the final e is silent.
huge stove in vite re fuse
cane shine in vade ex trenme
style scene ex plode re type

4. If the only vowel in a word or syllable is followed Ly r, the sound
of the vowel it controlled Ly the r.
car her bird horn tur key

5. When two vowels come together in a word or syllalle, the first
vowel is usually long and the second vowel is silint.
main toad steam pley sleep hoe

Syllabication

Kwle 1. 1f the first vowel Ietter is folles od Ly two consunaants, the

fitst syllable usually ends with the firet of the two con-

sonants.,
mitten mitten butter — . ecandy
ladder -——..— sumnier —.ooeo—_ fluthr ————
dinner —.——_ winter __.__ . wcllar oo
rabbit .. - fasten e pebber .
lesson ———. mountain ..— ___ finger . —— _
complain —_ —— heetic
Notice that the vowel sound in - fis. syllable of each
word i$ ————— s

Rule 2. If the first vowel sound in a word is followed by a single

consonant, that consunant usually Legins the second syllable.

pupil pu pil bacon [ 717611 ] Jp——
Mary o—.——_. secason e .~ paper . -
tiger e iny wme e - iable e =
maple — . lbaby JUDUUE 1 /5 S U——

Notice that the vowel sound in the first syllable of each
wordis - .

Iule $. 1f the last syllable of a word ends in l¢, the consonant pre-

Accent
1.

ceding the fe usually begins the last sy ilabic,

apple ap ple middle - - puwile o _
maple .. ___ . simple U 3% | PP 1) 1 S,
jingle e meadle Lo gobble . __
table ... . sizzle e e tumMe

In words which may be dividcl ite twvo syl'alles, the accnt
usually iz placed on the first syllalle.
hap-py slo’-gan
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Strue

1.

-1

Endings tion and siva added to a word indicate that the accent
should fall on the next to last syliable.

in-oc-u-la’-tion  re-ces'-sion

Usually, the root of a word is accented.

in-duce’-nmient in-del’-i-ble

Bi-syllable or tri-syllable words are usually accented on the first
syllable. An exception to this is when a prefix is added to the
root or stem.

la"-dy iac’.quer Exceptions: pre-sum¢” re-volt’
Words ending in a single consonant preceded by a single vowel
with the accent on the last syllable may have a sullix beginning
with a vowel added—provided the final consonant of the root
vorg is doubled,

ad-mit'-tance in-curred’

fural Analysis

When the root words end in a final ¢, the e is usually dropped

before an ending that tegins with a vowel:

coming, raked, shiring, stylish (the ¢ has been dropped and the

ending has been added.)

When root words end in ¢¢ or ge, the e is retained when an ending

beginning with e or 0 is added:

peaceable, changeable, advantageous, courageous

If a syllable or root word ends in a zingle consonant preceded by

a vowe), the consonant may be doubled v-hen an ending is added:

stopped, running, whipped, fanning

NOTE: This principle applies only if the enlarged word is
accented on the final syllable: benefit, benefited

Words erding in f or fc usually form their plurals by chenging

the f tc a v and adding the plural endings:

knives, wolves, scarves

When a word ends with p, prceceded by a consonant, the y is

usually changed to an 1 before an ending is added:

ladies, cried, emptied

If the y is preceded by a vowel, there i3 no change in (he root

word when an erding is added:

chimneys, allayed, stayed

Compoind words are made up of two words put together to mate

one word:

twvosome, freplace, forenoon

. Words containing roots, prefixes, and suffixce may often be rec-

ognized after known parts are identified:

kelpor, distasteful, atiractive, aseignment

The teacher may help students icentify paits of the words by

providing suzk exercises as the following:

Present a Latin root, such &y “dent” meaning “tooth.” List other

words derived from this reot, such as:

dentist dental

denture indention

dentifrice ‘ndentured
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Have the pupils correctly fill the blanks in such sentences as the
following with one of the above words:

Grandfather’'s ____ cause him much discomfort,
Pretty girls appear inmost _____________ advertisements.
Students may select a root form and build a “family” of words,
substituting or adding various prefixes and suffixes. Call atten-
tion to the fact that the meaning of the root form does not

change:

evoke vociferous
invoke provoke
voval avoration
vocabulary vocation
voice convocution

Students should learn how to select a derived form, examine its
components, and rote the meaning of each part. Sludents may
name other words which contain the components:

viewing dictaphone
preview telephone
prediet telegraph
dictate graphics

Students may scparate roots, prefixes, and suftixes in the follow-
ing exercises:

Root Werd DPrefiz Suffiz
unhappily kappy un Iy
promptly R
unhurried _ - —_— -
painful — —_
impatiently S,
loudly —
disagree -
unpacking - e
impolite
clowning — . -
uneaten ——

Using Conlext Clues

Pupils must be taught that there is & wide variety of things to

observe in unlocking meaning through context clucs. They must be
given directed lessons to provide practice in context analysis. The ma-
terial itself may contain the following types of context clues that explain

the new terms:

1. Definitions are the most obvious context clues and may often be
located by the words means or fe. For example:

A dolphin js & mammal that spends its entire life in water,

Crustacean means crvsted animals and they have stiff outer

coverings.

2. Reatalements may use diferent words to say the same thing. Te
cal) attention to such reslatements, use may be made of such
tignal words as or, in other worde, that {8 to eay, or thal is.

For example:

Fivery insect has two antennae, ot feclers, on its head.
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. Eaxperience may relate the new word to a familiar word in the

sentence. For example:
In Tokyo we saw men pulling passengers in rickshaws.
The fire in the " -eplace illuminated the dark room.

. Comparison or Conlrast may liken or contrast the unknown with

soniething known. For example:

Eskimos have slanting eyes like those of the Chinese.
Contrast or opposites may often be identified by such signal
words as but, on the contrary, unlike, in contrast, relicf (when
used to mean “stood out from the rest”}, and once. For example:

John’s quietness was in sharp contrast to Jim's volubility.

. Syncenyms for the unknown word may be provided. The struc.

ture of the sentence is such that, where we would expect the
unknown word to be repeated, the author gives us a synonym.
For example:
When Jim heard the good news he was clatrd. He was glad
his uncle was coming to visit.

. Familiar Ezxzpression or Language Experience clues require

knowledge of common language patterns and of evoryday expres-
sions. In this case, however, a strange word is subsiituted for one
of the familiar ones.

No matter what word is substituted, the mearing will be

clear. For example:

I don’t dig you. Don't be a square.

. Summary of the various ideas in the material may provide clues

to the unknown word. One sentence may not be encugh, but as
the story develops, the meaning of the unknown word may
emerge. For example:
Being an itinerate preacher, my grandfather travelled
through all parts of the state,

. Reflection of a Mood or Sitwation may provide a siluation or

establish & mood or tone that is reflected by the unknown word.
For example:
The day was dull with black clouds overhead. This dreary
landscape cast a spell ¢f melancholy over him.

The teacher himself must become adept in recognizing diffcernt clues
in order to provide guidance for pupile. An example of each type of
clue might be selected from class materials and combined into & test {o
see what help pupils need. The teacher, while reading a story, may stop
at a point to have the pupils infer the next word by using context cluea.

When pupils meet hard words in their lessons, they can bring them
in context to class for discussion and tell what part of the sentence
helped them infer the meaning.

Witty and Grotberg in Developing Your Vocabulary, p. 89, suggert
these four techniques for applying clues to learning new words from
context:

1. Look for definitions and examplese.

2. Look for familiar key words.
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3. Look for an onyonsite word.

4. Follovws the logic of the passage.

Not all of these teechniques work egually well with different corntexts,
Even in a short passage you would probably necd to vary the iceh-
niques, using the ones that {it the context.

Pupils should develop the habit of using diclionaries to check their
irferences and get additional meanings for unfamiliar words.

REFERENCES:
McCullough, Constance. *“Context Aids in Reading.” pp. 225-229,
The Reoding Teacher, April, 1958,
Witty, Paul, and Grotberg. Dcveloping Your Vocabulary., Chicage:
Science Research Associates, 1960.

Getting Meaning from Context
Read each of the following sentences carefully 1o understand the
nieaning of the underlined word. Among the four words or expressions
below the sentence, find one that means nearly the same as the under-
lined word and draw a circle around it.
1. They tethered the pigs so they would not wander away.
branded put in a pea fastened with a rope watched
2. When the rest of the party went in search of food, water, and
shelter, Kit said, "I, too, will search for proveader.”
s safe place & stream of fresh water wild game  provisions
3. Kit had to swedge himself into the Low of the loaded boat.
jump help stand erowd
There was a story that sea monsters hurked near the islands.
could not live were hunted lay in hiding hiternated
5. The family anxioutly watched the hcaving sea.
glistening blue rising and felling vanishing
6. The sun, previously a red blur above the horizon, had diszppenred
entirely now.
skyline clouds road bridge

wn

7. Duting the next hours, the men worked desperately t) extinguizh
the forest fire.
gather watch put out wear
8. Lc annoycd people several times with his trick, until finally they
became angry.
pleased belped  bothered  learned
. The boy was concerned because his shecp were in danger.
pleascd lisled voted worried
10. The polite young girl is a model of decorum in clase,
related proper behavior hope usual

h=]
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Appendix B

Classical Roots, Prefixes, and Suffixes

In recent years there has been much discussion in tke lilerature
concerning the teaching of the meaning of our common Greek and Latin
prefixes and suflixes as well as the Greek and Latin roots.

Inasmuch as a great quantity of the English vocabulary comes from
these languages it seems desirable to teach directly the meanings of the
most common ones. Through these our students will be able to unlock
the meanings of many words.

The following are listed as those advisable for students in the sccondary
school to learn.

LATIN ROOTS

Root Meaning Example
annus year annual
aud audience
audit hear auditory

suditorium
capit head capital
ceed g0 succeed
cede secede
cent one hundred century
centurion
cipt take capivate
cap capture
cip principal
principle
cide kill suicide
clud shut inclusion
clus include
cred belief credit
incredible
crecd
dent tooth dental
indentstion
indentured
gict say contradict
die tell _ L
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duct lead
duc take

fac to do,
fic make

fid faith

fin end
limit

fu flow

fort strong

grat pleasing
thankful

joct throw

junct jein

leg law
lex

maru
mani

timber
matter

materia

mit send
mis (let go)

mort

death

attend to
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LATIN ROOTS- Continued

Meaning

Example

product
ronductor

factory
fetion

fashion
fidelity

finish

fortified

cratitude
gracious

congress
Tegress
aject
reject
junction
subjugate

jury
justice
jurisdiction

legislature

magnify

malignant

manufacture
manual

material

admit
admission
mortician
mortified

observe




(%)

ERIC

Aruitoxt provided by Eic:

LATIN ROOTS—Continued
Root Menning {'l'mmple

ora speech oral
prayer oratory

spread expand

foot pedal
pedestrian

pend hand depend
pens cotnpensation

pleni full ] ~ plenty o

plex fold, bend complex
pil twist, compile
ply interweave comply
plywood

port carry import )

posse able, power posses
poss potential
pote dispose
pose

prim first primary
prin principle
rect right rectify
correct

reg law regh.late

rid laugh ridicule

rupt break interrupt

scrip write subscription
script seribble
sect our section
dissection

separ apart separate
to part from

solv locsen solvent

somo body sc.natic
some tomite

spat space rpitial
spac 8] acious

116

122




O

ERIC

Aruitoxt provided by Eic:

LATIN ROOTS--Centinued

Root Mcaning

spec look at
spect
spic

spectacle

conspicuous

sta stand
stat (status) consistent
sist constant

Example

still (are) drop distill

tain have detain
ten ho!d contain
tin

temper temper temperature
tend stretch extend
tens tendon
tent extent
tort twist torture
distort
tortoise
tract draw contract
attraction
vacca cow vaccine
ven come ventilate
vent invent
vert turn invert
vers change
vid sce visualize
vis video
vision
viv live vivid
vit revive
voe voice vocal
vok cal}
volv to turn around revolve

" Ezxample

automatic

arthro joint arthritis
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GREEK ROOTS-—-"ontinued

Root Mcaning

bio life biotype
biclogy
biography

Erample

chara engraving character

chloro green chlorophyll

chrono time chronicle
chronological

chrome calor chromate

Jerm skin,
covering ccetoderm

dia through diaper
nerass diagonal

graph write graphic

hemo blood hemoglobin
herorrhage

horio same honology
homonym

hydro water hydrant
hydroclectric

logos word logical
logo Teason

mega great megaphone

meter measure diameter
[metron)

micro very little microscopic

mono one monogran
moa monnplane

alngy a study zoology

organ tool oTgan
organization
organology

pan all panorama
Pan-American

sympathy

phil love philosophical

04




GREEK ROOTS--Continued

Root Meaning Ezxample

phon sound phonograph

phot light phosphorous
photo photography

physio nature physical
phys

polis city Indianapolis

poli politics

pol

; pract do practice

psewdo 0 false _ psewdonym
scope look, see telescope
(an instrument
for seeing)

£¥n together synonym
; sys system

tele far telephone

thermo heat thermos
thermonieter

PREFIVES

) Pftﬁx - Mecaning T A—m‘_HEz‘a_r;m?a

‘ a- * to ashore
ad-  *al.
ap- an-
at- ar- toward
ac- as-
ag-

ab-* from away abduct

ambi. both ambidextrous

amphi- on both sides amphitheater
{arcund)

ante- before antebellum
anti- against anticeptic

¢ Common prefixes taught in tixth grade or below.
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PREFIXES—Continued

Meaning
apo- away from
from

Eranmple

apology

auto se'f autemobile

bo-* about befriend
bi-

bi- two biscet

cata- down
complete
according

circum- arouns

together

com-*

con- co- with
col- cor-
contra- ngainst

G-t from

down

away from
apart

di- “wice
two

cataract

compute

confirn
collect
correct

contradict
depress

deport

digrrph

dia through
around

diametcr

dis not aispute

dis- apart from

digress
dilate

diffuse

dys- bad
with ditheulty

QY] on either side
en-* in

‘m- used before

em- p,b,m

dyspepsia

ectoderm

enactment
imf robable

embarrass

equi- cyual equidistant

* Common prefixes taught in sixth grade or below,
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PREFIXES—Continued

endo- within endoplasm
epi- upon, on, beside, epigraph
among epilog
eu good eulogy
advantageous
ex-* out of extract
¢- (beforel, m, out from egress
n,b,d g r,v)
ef- (before f) formerly
¢x0- outside exothermic
for- thoroughly forbid
away forget
off
fore- tefore forenoon
hemi- (gr) h»lf hemispherea
hyper- Over hypereritical
above
excessive
hypo- under hypodrrmic
below
deficient
in-* not inconsistent
il- opposite illegal
im- beforeb, p, contrary immaterial
irem, 1, r irregular
in-* in ir.dent
into
infra- belovs infrared
inter- between international
aimnong
intra- inside intramural
intro- introduce
e §0- riiddle mesoderm
meta. beyond metamorphosis
caange
mis- rot mistake
wrong {bad) miscorduct

* Common prefixes taught in 2ixth grade or below,

121



Aruitoxt provided by Eic:

PREFIXES—Continued

Prefix Meaning Ezample
mon. one monochrome
mono- alone monomial
non- - net nonconductor
neo- new neoclassic
ob- against opposite
oc-
of- object
op-
omni- all omuipresence
para by the side of paragraph
per through persist
B around periscope
perimeter
post- after postseript
pre-* before prefix
pro-* for profound
onward, forward progress
in favor of program
prognathous
re-* again resettle
back
retro- backward retroactive
behind
so- aside secede
semi-* (L) half sam: sirele
sub- under substandard
sU- sum- suspect summion
suc-  sup- success support
suf-  sur- suffer surreptitious
sug-  sus. suggest suspend
super- apove supervise
sur- surcharge
tetra- four tetragon

* Common prefixes taught in sixth grade or below.

122

1238




O

ERIC

PREFIXES—Continued

Example

Prefix Meaning
trans- across transient
tran- heyond transcribe
tra.- through travevse
tri- three triangle
twi- two twilight
un- not undecided
SUFFIXES
Suffiz - Used for Em;n—ﬁl_e_ o
-able* capable of being adjective capabie
-ble abletio be
-ible
-al* pertaining to act of adjective personal
noun pedal
an
-ans rertaining to nourn Americana
ian
-age act 0+ process result- passage
ing from action noun marriage
-ance quaiity
-ence statc of beiny
related to noun brilliance
-ani* one who noun participant
-ent being adjective brilliant
-ar nature of adjective popular
-ard state of noun wizard
-ary belonging to adjective notary
conr.ected with apiary
-ate office vt function verb, noun, syhuicate
adjective
-ably ablato be adverd capably
-bly
DL
ey stale noun dependency
quality denocracy
rank

* Cominon suffixes taught sixth grade or below.
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SUFFIXES—Continued

Suffixz Meaning Used for Example
-en one who is object of noun nominee
action
-en made of adjective golden
to make verb fasten
—er¥ degrec adjective larger
(comparative)
—er* action or & process aoun tearsher
-or something that does sailor
something
-et littie ringlet
-let one who noun poet
ful* full, complete adjective beautiful
~fully* in manner of adverb ~vonderfully
like adjective
-fy to make verb satisfy
amplify
-hood state of roun childhood
-ic pertaining to adjeclive patriotic
-es
-il suited for adjective percentile
-ile capable of elvil
-in of the nature adjective canine
e feminine
-ing noun made from noun rerding
verb
-ish likea adjective childish
(characteristic of)
-ism manner or state of AEUN criticism
-ion*
-tion* actof
-sion stats of noun insertion
-cion result of
-ist one who does nonn dramatist

one who follows

-ity* a condition or state roun nersonality

* Cormaon suffines tavght sixth grade or below,
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SUFFIXES-—Continued

Suffiz Meaning Used for Ezxarple
-ive having adjective attractive
~tive quality
-sive
~cive
-ize to make like, effect adjective pulverize
-{se with
ly* in 1nanner of adverb probabiy
like adjective lovely
-man relatiug to a human noun policema:"
-nient™ action noun assignment
result of processof
action atlaininent
state or quality conientment
" -ious” full of
: -ious like adjective contagious
‘T -coUs
! -0se state of nauseous
? -uous conspicuous
| — — .-
§ -some pertaining to adjective winsonie
i -tial partial
| -sial pertaining to adjective
J -cial spacial
-ial
; —— U
: -tude state noun gratitude
: conditicn
: [ - .-
; -ty* condition adjective loyalty
! -ure denoting action neun overture
| state
; result
| e e — . .
; -ward turning to adjective toward
! in direction of adverh northward
! outward
: -wright doer noun millwright
i worker
5 By chactevized by noun pasty

; * Common suffixes taught sixth grade or helow.
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Appendix C

Materiols ard Equipment

Reading Texts and Workbooks
The selection of materials to use to improve reading skills and to
develop lifetime read.ng hsbits is an important part of the educator’s
iask. Publishers suggest reading levels but a teacher should select
materials in view of the neads, the inlerests and the abilities of the
students who will use ithem. It jg important that texts used in the
English classroom be different from the cnes allotted to reading labora-
tories s0 that studenis have access to new, interesting materials. The
following list is not inclusive and teachera should be alert to find rew
materials to fit specific needs.
Users of this Guide should refer to the current State adoption list for
Siate-adopted textbook recommendations.

Allyn and Bacon Sheldon, William. Basic Reading Series, 1957,
High Traile— Grade 7, Widening Views—Grade
8. These developmertal reading texts, accom-
panying workbooks and teachers’ manuals pro-
vide good instruction avrd practice in the junior
high school reading skills.

Horn, Gunnar and Catherine J. Sullivan. The
Cavaleade Serles, 1963, An anthology at each
grade level from grade nine through twelve
designed to provide advanced reading and lit-
erary tkills. Accompanying workbooks and
teachers’ manuals provide good supplementary
activities.

American Book Co. Leavell, Caughran. Rrading with Purpose,
1962, Grade 7. Readng with Significance,
Grade 8, Each text starts at a lower reading
level and is designed to teach reading skills to
help the student read up to the grade level at
the end of the book.

Caughran, Mountain. High Schos! Reading,
Books I and II, 1962. Grades 9 through 12.
Thes2 texts contain literature sclections with
units emphasizing aspects of reading and are
very useful for “slower” Y¥.nglish classes.
Reading Skilibooks, Books I and II, 1962,
These workbooks may be used to eccompany
the text far additional practice or used sepa-
rately with developmental reading claszes to
teach the skills.
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Barnell-Loft

Benefic Press

Burgess

Bobbe-Merrill

Raillly and Leavell. Worlds of ILiterature
Serice, 1963. These texts for each grads from
7 through 12 are literature anthologics with
emphasis on special skills pertinent to literary
types and literary aspects of reading. Work-
books and teachers’ manuals provide additional
aids for individualizing instruction.

Boning, Richard. Specific Skills Series, 1964.
The title of these workbooks, Using the Con-
text, Working with Sounds, Gelting the Facts,
Locating the Answer, Following Directions,
explain their purposes. Books A, B, C, are for
grades 1, 2, 3. Books D, E, F, are for grades
4, 6, 6, respectively and are useful with secon-
dary studerts lacking in specific skills.

This company specializes in materials of high
interest but low reading level for the adoles-
cent student. Many titles are awvailable with
teachers’ guides.

Miiler, Lyle L. Dcveloping Rcading Efficiency,
1955. This workbook stresses learning by do-
ing. It contains reading drills, vocabulary
lists, and other tools for improving reading
rate and efficiency in grades seven throuzh ten.
The first part of the book contains mectanical
exercises (word recognition, phrase reading,
recognizing synonyms, same-different sentence
matching). The second part of the book con-
tains sustained reading exercises of varying
leugths.

Miller, Lyle L. Maintaining Reading Efficien-
¢y, 1966. This collection of timed reading exer-
cises have been standardized and arranged for
easy recognition of rrowth in reading skill for
high schcol students and adults. The selee-
tions allow for diagrostic work with students
whose problem js retention. Features include:
progress chart » to increase student motivation;
reading iests for pre- and post-testing rate,
comprehension and efficiency; usefulness for
adult education classes,

Smith, et al, Best of Children’s Literature
Serice, 1965, Voyagcs in Reading—Grade 7,
Challenges i1 Reading—Grade 8. Literary ap-
preciation and reading skill development are
skillfully woven around each selection. Activ-
ities and questions follow each selection. Sug-
gestions for teachers furnish information and
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Canmbridge University
Press

Columbia University

Continental Press

reading helps. Material 15 interesting and the
format actractive,

Orr, et al, The Seribner-Lobbg-Mcrrill Read-
ing Today Sericg, 1957, Three books for grades
seven, eight and nine provide a developmental
program in literature and reading. Teachers’
manuzls are available for cach.

Fry. Reading Fastcr, 1963. This paperbound
workbook is desigred to improve speed and
coniprehension. Each timed reading passage is
followed by ten multiple-choice comprehzansion
questions. The passages have been selecied
front material simplified to the 2000 vocabulary
level.

Gates Peavdon Practice Ererciscs in Keading
booklets are designed as supplementary mate-
rial. Books V and VI are useful with poor
readers in junior high. The skills emphasized
are: Type A—Generu! Significance, Type B—
Predizting Outconics, Type C~—Understanding
Directiors, Type D--Noting Details,
McCall-Crabd Stow -« rd Tcst Lessors in Read-
irg, 1961, Each booklct contaias seventy-eight
lessons each followed by multiple-choice ques-
tions to improve specd and comprekension.
Books and grade levels are: Book A, 2-1; Book
B, 3-5; Book C, 4-6; Book D, 5-7; Book E, 7-12,
Students like this material and are highly
motivated by the scoring ard charting of their
grade level.

McCall-Smith. 7cst Lessons in Reading-Rra-
goning, 1964, This booklet contains scventy.
eight lessons for the ahle high school ugyper-
classmen. Motivation provided in scoring and
charts,

Strang Stwdy Typc of Reading Exerciscs for
Secondary Schools, 1956, This booklet with
twenty exercises explaing aspects of the read-
ing process and provides practice in essential
reading skills.

Eichler, Snyder, [Phonics Sericr. A Flight
Through Wordland. Grade 4. Tnirty lessons
dealing with consonant digraphs ard ULlends,
fong nnd short vowels, dictionary work, dia-
criticnl maikings. syllables, prefixes, snd suf-
fixes are available for duplication.

Through Spetee to Wordland, Grade 5. Thirly
lessons available for duplicatica review an”
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Developmenti] Reading
Distributors

Follett

-\
-

practice in the dictionary, werd recognition,
and word analysis skills. Kitiier of the alinve
would be an extremely valuable type of mate-
rial for reading in grades seven or cigha The
duplicating process allows the teacher to most
purposefuily use each exercise.

Maney., Readipg-Thinking Skills  Pregrum,
1963. Thes2 pre-printed master varbon unils
for any duplicator are an cxeellent and innv.
pensive way to obtain additional materials for
class and individual work, They are most suit-
able in a junior high schoel reading program.
The exercises are concerned witk word moan-
ing, relationships, «valuation, inference, goen-
cralization, sclection and organization. Useful
tities are at the 4-1, 4.2, 5.1, 5.2, 6-1, G-2
levels. There are twenty-four exercises at cach
level. The 6-1 and 6-2 levels pruactice refining
word meaning, evaluating ronteint, inferring
Trom context, percdiving relationships, devel-
oping imagery and organizing ideas.

Miller. Developing Reading Efficicney, 1062,
This paperbound manual of c¢xercises is de-
signed to h2lp secondary sludents increase cye
span, reduce cye-fixation time and inecrease
speed and comprehension,

Bagic Learning Scries. Materials in this series
are designed for the slow learner and the po-
tential drop-out. Herlber. Learning Your Lan-
guage, 1964, The lessons in each of the three
Dooks are highly structured to enable the stu-
dent to be ready to read the basic story. Read.
ing skill, appropriate to the sclection are prac.
ticed.

Fincher, ®thel; Ttuss, Frank: Reynold:, Shir-
ley; Edwnard Simpkins, Sweeees T Lunguage,
16561, This is divided into eigli units, rach in
un individval paper worktext. HReadingr skills
ure ouilt into these guidance-oricnted male-
rials.

Dotel Tnteresting Reeding Sevivs, 1958, Tlese
hurdbound books are designed to provide inde-
pendent reading at an clementary level for sce-
ondary students, Representative titles include
Ter Groat Momente in Sperts, Buricd Gold ard
Furst Men in Space.

Turner, Richard. Tivingstone Reading Series,
1858, These paperback workbooks are designe!
for secondary use Lut wriltm on an upper
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Ginn

Globe

elomentary level, Titles in the series includ-»
The Person You Are, The Noncy You Spend
and The Friends You Make. Fach wnrkbook
consists of tweniy-three short episodes con-
cerning the characters developed within the
book. Activities follow cach selection. There
ic a test at the end of each book.

Riessmun and Dawkins. Ploy It Conf, 1307,
This paperbound book was designed for the
ninth grade student in disadvantaged areas.
It is hoped that the reluctant learner will he-
come intcrested in the “hip” language anl
"hiptionary.” The teachers’ martal -untains
good supgrstions. This book is not for every
student but fils t1¢ needs of some classes.

Russell, et al. The Ginn Basic Reading Pro-
egram, 100 Edition, 1966. DNiscovcry Tkrough
Reading—Grade 1, Erxploration Through Read-
ing—Grade 8, Achirvenent Throngh Reading
—-Grade 9. These books contain a sequentially
developed precgram of reading instruction.
Workbooks, workhook answer keys, teachers’
manualg, independent study activities and unit
tests are available with each text. Creative
listening is provided for on the accompanying
records.

Russell, et al, 1965-64. Discovery Through
Reading, Grade 7; Exploration Through Read-
ing, Grade 8; Achievement Throngh Reading,
Grade 9. Texts are intended 7or use in a
junior high school developmental reading pro-
gram. Each unit in seventh and eighth grade
hooks are divided into two parts. The frst
part contains literasture selections with cxer-
cises to improve the skills needed for realing
literature. The secand part of each unit en-
tilled “Building Reading Power" contains
mostly factunl articles with exerciscs geared
toward improvement of basic rcading and
study skills. “The Open Boo¥shel!” at the end
of each unit has some fine suggesticns for in-
depercent reading.

Gainshurg, Joseph C., Spector, Samuel 1. Bet-
ter Reading, 3rd Edition, 1962, Mardbound
text provides extensive and intenalve work in
essential teading skills, Exercises within cach
chapter are progressively difficult. The exer-
cises are interestingly varied.
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Henmond

Feigenbaum, Lawrence 1. Effective Reading,
1953. Hardbourd teat. Remedial or reading
improvement -- junior  high school, possibly
throcgh grade ten. DProvides extensive and
valuable reading practice, Divided into three
parts: Reading to Learn, Reading for Social
Living, Reading Tests, Drilis and Word Games.
Feigenbaum, Lawrence H, Sucessful Lleading,
1963. This hardbook text is shmilar to liffec-
tive Recading. A word count is provided to
check rate.

Globe Adupted Clussics. Avatlable in hard-
bound and paperbuck editions. Outstanding
titles from literafure adapted to reading levels
from grades 3-8. Not the best way Lo read a
clagsic bat the series provides interesting sup-
plementary reading and the introduction to
“'good” literature at easy readability levels.
The literary style of the work is gencrally
preserved,

Potter, Robert R., Robinson, H. Alan. Myths
and Folk Talcs Around the 1Vorld, 1963, Hard-
bound collection, Many uses, English or read-
ing classes or individuals froni grades seven
through twclve. Reading level of selcetions is
grade 3-4. Mature format. Content is varied,
including stories from Greece, Rome, Northern
Europe, Eastern Europe, East Africa and
America. Various kinds of follow.up questions
check comprehtension. WNecessary vocsbulary
precedcs each story., A teacher's manual is
avsilable with teaching suggestions and un-
swers to text questions.

Gershenfeld, Iloward, Burton, Ardis. Stories
for T'cen-Agere, Dook A, 1963, Hardbound col-
lection of short stories adupted to reading level
2-4. Stories organized sround tcpics such ag
humor, ~ourage, science fiction and adolescent
Froblems, Accompanying each story are objec-
tive contprehension checks and discussion ques-
tions, Teacher’s guide is available. Good sup.
plementary material but appeal vould be pupil
interest rather than literary value of the selec-
tions. Additional collections similar to this are
Storica for Tecn-Agcrs, Books 1, 11 and Storics
for Today's Yauth, Dook 1. The former i3 ¢n
grade level B-6 and the latter on reading leva:
45,

Hardwick, 11. C. Weords Are Finportaxt Scrics,
1953, Thesc paper booklets for grade geven
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Harcourt, Erace,
and World

through twelve provide goed vocabulary prac-
tice to supplement the instraction giver, in
context.

Minter, Catherine. Words and Wint They Do
To You. This junior high text presents vusic
principles and asks studeats to apply them in
experiments and guistions, This material could
be used efficiently with older students who need
this help.

Early, et al. Adcentures in Literaéure-—Classic
Seriea, 1968, These anthulogies for grades sev-
cn through twelve contain selections chosen on
the basig of secial maturity of the studeits as
they deadl with the human values of literature.
Some provision for the teaching of related
reading skills are included in the studont's
texts, teacher's manuals, keys, exercise books
and reading tests.

Roberts, Clyde. 1Word Attack: A Way te Bet-
ter Reading. 1956. Exureises provide training
in association of the printed symbel with th.
sound; utilization of various word clues; anal-
ysis of prefixes, suffixes, and word routs; devel-
opment of dictionary skills. Maturely written
10 older pupils need not be oftended. E:ceh
teacher needs at least one copy.

€:humacher, Melba, George B. Schick and Ber-
aard Schmidt. Degign for Good FReuding,
Levels I and II, 1962. Teacher’s manual and
four progress tests per level are included.
These workbooks were intended for high schosl
developmental reading material in English
classes or in the reading laboratory. They pro-
vide rxcellent practice te improve rate, com-
prehension and vocabulary. Their stories are
aiso on fiin, available from Psychotechnics.

Schweitzer and Lee. Herbrace Vocabulary
Warksacp, 1967, Worklook geared to advanced
high school or college meparatory gro-ps. In.
cludes the following topics, each in depth—
dictionary usage, spelling, pronunciation, cap-
italization, native and borrowed worls, pre.
fixes, roots, suffixes, parts of spcech definition
and meaning similarities and differences ir
meaning, changes in maaning, figures of speech
and deriving meaving from context.

Swnith, Donald. Learning to Learn, 1961, Pa-
perbound training workbook most suvitahle for
college reading in.;rovemen® situalion. May be
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used independently as a supplenient to class
work. There are five major sections. The first
deals with individual reading problems. Port
II provides eight individual lessons all cover.
ing step by ster the SQ3R method. The third
part discusses in four lessons, perception, com-
prehension, voczbulary and critical reading.
The raaterial here is a too-hrief presentation
of each facet. Par. 1V returns to SQ3R and in
four cxcellent lessons applies the technique to
different subject areas. The last secticn con-
tains eight timed readings,

Strand 1—Developmental reading—Grade 7,
Searchlights en Liicrature; Grade 8, Cempass
Points in Litcratire. Strand 2—Reading in the
Srbject-matter areas—Grade 7, From DPilols
to Plastics; Grade 8, Frrom Stars to Sciipture.
The grades 7 and 8 materials are a recent
addition to the arper and Row reading pro-
grar.

Strang, ct al. Tcen-Age Talce, 1964, Bocks
A-C are writen at, third and fourth grade level.
Books I-VI are wriltten at fourth to sixth grade
levels. Short steries of fiction and non-fiction
are highly interesting to teenagres. Questions
for each seiection are in tie book, These ex-
cellent books may be used for instruction or
for recrrational reading, depending on the
needs of the students.

McDonn'd, et al. Succcss i Reedizg, 1067,
Books I and 2 for grade 7. Books 3 ar. 4 for
grade 8. O0dd numbered books teach skills, the
other two provide praclice and extension of
sxills,

Witty, et al, Reading Rewndup b s f, 1l and
111, 1958. These basic or supplementary texts
are useful in reading or Enzlish classes. Mate-
rial is theme-centered. Coumprehension and
vocabulary questions are provided. The accom-
panying teacher's manuvals, workbooks and fest
bouklets provide excellent material to improve
reading skitls,

Miller, YWord Weelth Tunior, 1962. This vocab-
ulary text for junier high school students in-
cludes the study of vocabulary, spelling, word
elements mnd word building. Word 15 calth,
1067. This is a companion text for high school
students. Good exercises follow the instruction.
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Mu:phy, George and Helen Rand. Lel’s ‘Jead,
19f2. Thia four-book secries of developmental
readera. : grades 7 through 12 provides exar-
cises to extena readinz skills. A teacher's
manual is included with the text

Wagenheim, et al. Qur Reading Heritage,
1963. This six-book series for grades seven
through twelve emphasizes literary apprecia-
tion and reading improvement, Teachers’ man-
uals are provided.

Wood, Evelyn and Marjorie Barrows. Read-
ing Stills, 1958. The text with accompanying
teacher’'s manual, student tests, and shutter
cards i3 designed to help poor junior high
school 1eaders correct poor habits and inmprove
vocabulary rate and comprehension skills,

Chase, nt al, Houghton Miflin Literature
Serics, 1958. This series is desigued to provide
a flexible literature program for grades nine
through twelve. Study sids are built into the
program. Esch of the four texts is accom-
penied by a teacher’s sannotated cdition, a
teacher’s hradbook, student progress teats, and
an album of literary recordings.

Jewett, et al. Reading for Enjoyment Serice.
Tina -cee-book series {s designed to encourage
readers in grades seven, eight and nine to in-
crease reading skills and breaden literary
tastes. Readiag skills are slso emphasized in
the reading practice and review test booklets
and in the teacher's guide.

Brewerton, et al, New Horizons Through
Reacing and Literature. This three-Look series
for grades seven, eight and nine is designed
for developmental reading in English or in
reading classes. Exercises following the read-
ing selections develop skills, The teacher’s
editions offer additional suggestions.

Neal, Elma A. and Inez Foster. Study Exer-
cises for Developing Reoding Skills, 1963.
These inexpensive paper workbooks provide
short 8clections followed by exercises to de-
velop junior high readirg skills. Their mature
appearance and {r!:resting topics meke them
valuable with many types of students. Book A
Is written on grade levels 4-5; Book B on grade
levels 6-6; Book C on grade levels 6."; Book D
on grade levels 7.8,
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Lippincott

Lyons & Carnahan

Macmillan

MecCracken, Glenn and Charles C. Walcutt.
Bueie Reading 7 and 8, 1965, Thes2 books pro-
vide a linguistic approach to reading *“ian-
guage arts” for grades seven and eight. The
stvdents’ edition contains ouly selections. The
quesiions and «xervise material are in the
teacher’s edition.

Guiler, Colerran. Reading for Mcaring Serics,
1965. PaperLound workbocks ranging i'. con-
tent &nd difculty from grades 4 through 12,
Ezch woerkbook containg short reading selece
tiops followed by exercises aimad a' develop-
ing six basic reading skills, The iaaterial is
not especially inieresting or attractive but the
built-in motivation of the scores and ,r."hs
provides students with evidence of progress.

Eond, Guy, ¢t al. The Developmental Readirg
Series, 1962 Ed. A Call to to Adventure for
grade seven and Decds of Men fir grade eight
come ¢ vegular edition and in the Classmste
Editi. - ich contains the same t'ories vrit-
ten at a lower level. The Skill Develepinent
Workbook which acompany both editions ex-
tend text book reading experiences into new
content, TLis series provides for a sequental
development of reading skills,

Harris, Alcert J, and Joseph (. Geinsburg.
Advanced Skills in Ruading, 1967, This three-
book geriez for grades sever and above pro-
vides a sequential development of realing
skills corretated with English skil's, Tho Jes-
sons follow an explanation-zxsmpl:-exercize
pattern,

Smiley, et al. Gateway Faglieh, 1967, This
literature and language aits jrogram for
grades seven, eght and nine were created for
disadvantaged stedents. Young ptople with
veried backgrounds, warking cu all ability
levels, refponded to the organizriicrn of the
material which provides for discovery ard self-
realization. The progr-m provides four paper-
bound texts, m teacher's manual, a student'’s
workbook, & set of transparencies and a rew.rd
t.oum.

Smith, et al. vrirerary Heritage Series, 1367,
This softbark series provides four or five texts,
a teacher's manual, recordings and supple.
mentary material for each grade froia seven
to twelve.
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Charles ., Merrili

Oxford

Prentice-Hall

Jacols, leland B, 2nd Shelton L. Root, Jr.
Ideas in Literuture Scrics, 1866, This series is
disigned to siimulate students to undersiand
to apprecizte and to evaluate -vhat they tead
by arrang.ng seleciions in thematic clusters.
The titles are Variations 1or Grade 5, Tiree-
tions for Grade 8 and Dimensions for Grade Y.
A Teacher’s Hundbook is provided for each
volume.

Sniegler, Charles G. and Heler H, Johnson.
Merrill Mainstreem Douks, 1968, These paper-
back arthologivs are designed for inner-city
teenagers. The reading levels range from tour
to seven with materigl to intervst students in
grades seven to twelve, These multi-ethnic
Looks, contain.ng selections written by and for
Negroes, ase titled Courege Under Fire,
Against the Odds, They Were First, In New
Lirections, i’cople Like You. A Teacher's
Manual providing teaching suggestions for
each selection.

Hulchinsor, ¢t al. Gaming Independrnce in
Readng scries, 1968, This svvies is designed
for use i1 grades five through rine as a basal
or & supplement program. The level of matur-
ity of the selections would make it useful for
high school remedial students, All explana-
tions and exercises nre in the student’s books.
Titles and reading levels are as follows: New
Landmnrks—Grade 4 and up; Dright Beacons
—Grade b and up; Fer Horizong—Grade 6 and
up.

Johnson, Eleanor, Modern Reading Skilltexts,
1966, Puperbound workbooks 1, 2, 3 for junior
and senior high school read.ng programs focus
on developing reading skills efficiently. Qaes.
tiens follow each selecticn. Two standardized
diagnestic tests are provided. The lessons are
availai ‘e on tapes for self-checkirg.

Shostak, Jerome. Veocalulary Workshop, 1961,
Faperbound booxlets for each grade from nire
through twelve provide vocabulary exercises
for reading or English classes.

Smitk, Nila Blanten. Be 4 Belfer Feader
Series, Revised Editi-n. Books I, II, IfI, 1V,
Vv, VI ara for grades seven through twelve.
Euch% of these paperbound reading skill devel-
opment books proviues instruction and p.actice
in worc recogaition and r.eaning cki'ls. and in
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Reader's Digest

Scholastic

reading for specifie purposes in literaturo,
science, social studies aid mathematics, A
teacher’s guide is available with each book.
This series is one of the raost useful and versa-
tile supplementary materials available.
Carver, et al. Life in Litcrature Series, 1960,
This four-bnok series to teach literary and
reading skills is for grades nine thraugh
twelve.

Powers Walier. Optimum Reoding Achieve-
ment Series, 1966. [he three workbooks in
this series containg estays to train students to
read silently, to impro e roading habits, rate
and comprehension of students in grades seven
through twelve. 'Che beoks are nonconsums=hle.
Students may keep records in his own Achieve-
ntent Chart.

The Reading Skill Buildcre. Supplementary
readers contair articles and stories adapied
from The Reader's Digest. Reading lavels 1-6.
Three books per level. Practice is provided in
comprehensivn and word power.

Advanced Reading Skill Builders. Crades 7-8.
Two books for each lev2] are designated as
Books One, Two, Three, Four.

hinprove Your Realing. Part [—ygrade 7, Part
11—grade 8. Apswer keys are provided so that
students may score their own work. .\ progress
chart permits the student to chart his own
reading achievement. Designed for junior and
senior high school with poirters for improving
reading and emphasis on speeded comprehen-
sion.

Secrels of Successful Living. One book for
rrades 7-9. Two boks for 9-12. Reading level
¢-8. Adapted material from Digest articles.
Provides extra reading for slower students.

Among the various gerviccs svailable rrom
Scholastic are paperback bock clubs for indi-
vidual reading, the Rceader's Choice Catalog
whicn provides some 5J0 sclected titles in
paperback ranging from grades 2-12, Scholas-
tie Litcrature Unita for individusl differences,
and various magaziner for classroom enrich-
ment.

The Practicai English Reading Skills Work-
book. Revised edition, 1963. Paper workbook
valuable for supplementary material in Eng-
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lish or reading classes, grades 9-12, An appro-
priate quiz accompanies each selection. Two
progress charts are included, one for speed
and one for comprehension.

Success With Words, Harold L. Herber. This
paperback buok may be used independeittly at
the secondary level. Basie words in the areas
of rocisl st ".u8, English, science, and mathz-
matics are i. cedaced and practiced by many
diverse exercises, inchrding games, puzzles and
problems.

Witty, et al. Developing Your Vocabdulary.
Paperiound. High School. Includes techniques
for learuiing new words, use of tue dictionary
and thesaurus, nomor.yms, figurative language,
meanings ..ad connotatjons of words.

New Rochester Occupationel Reading Serics.
Use with older pupils with poor reading =abil-
ity. The Job Ahead is a hardbound, multi-level
textbook describing in story form the occupa-
tionel attitudes and skills for job success.
Exercise materials in workboeok form mat hing
the text levels stress reading and vocabulary
developnienl as well as encouragirg suitable
occupational attitndes. The materia! {s pub-
lished in thi:e companion volumes with the
same content but varyinz sequentially in de-
gree of reading difficulty. Level I is on the
second grade; Level Il on grades three and
four; and Level II1 on the fourth and fifth
grades.

Witty, Paul, et al. Reading Improvement
Texts. How To Become A Belter Reader. High
school or college text. How To Improve Your
Reading, Revised, 1963. Junior high level text.
Adjustment of reading rate to purpose and
nature of the material is the focus. Special
emphssia is on vocabulary and word building.
SRA Better Reading Books. Elizabeth A,
Simpson. Three hardbound volumes in three
separate and distinet levels of reading Qifi-
culty. Twenty reading selections with corre-
sponding comprehension and vocabulary check.
Books focus on improving apeed and developing
comprehension. Book I, reading levels 5.0-6.9;
Book 11, reading levels 7.0-8.9; Book Iil, read-
ing levels 9.0-10.9.

Streamline Your Reading. Papecbound book-
Jet for high school contains tips to increase
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Scott-Foresman

reading efficiency, such as reading groups of
words and phrases, extracting entire thoughts
and complate ideas.

Study Hab.t Guides. Paperbound manuals as
follows: Learn To Study, grader 4-7; How To
Be A Better Student, grades 7-5; How To
Study, high school.

Ypu Can KRead Betler. Paperbound booklet
providing guidance toward good resding hab-
its, building vocabulary and increasing rate.

Dale, Edgar. How To Read A Newspnper,
1941. This o'der book is still excellent resource
or study material on the subject.

Gray, et al. Buric Reading Skil's, 1958. 1 e
two bocks for junor and senior high respe:z-
tively provide a good review of basic reading
skills. Each includes survey fests to diagnose
needs.

Pooley, et al. America Reade, 1967. The six
anthrlogies for gradea seven through twelve
are designed to improve reading skills und
literary tastes. The Tcacher's Resource Books
and the student’s Exrplication and Review
books for each grade level provide practice and
extend experiences.

Pooley, et a). Galaxy FProgram, 1964. The
three anthologies for grades nine, ten and
eleven present high-interest selections who
need reading instruction. The Handbook of
Reading in each text introduces reading skills.
The accompanying workbooks Teelics In Read-
tng 1, 11, and 111 amplify the skill building.
(Tactics in Reading I and IT are also available
in boxed form.)

Robinson, et al. The New Basic Reuding Pro-
gram, 1868. Dimensions, Grade 7, and Chal.
lenges, Grade 8 provide <1 sequential develop-
ment of reading skills and ars available in
1aulti-ethnie or established editions. Teachir's
guides, reading tests and duplicating mastcss
are available for each,

Robinson, et al. The Open Highiccys Progrom,
1968, Book 7 and Beok 8 designcd for junier
high students who need varied, neiion-pacled
materfal. Each text is written on o fow level
at the beginning and advences graduslly to
more difficult material. Skillbocke and teacher's
Guidebooks are provided.
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Singer

Steck-Vaughn

Webster,
McGraw-Hill

Humphreyville, Fiarces T. and Frances 5.
Fitzgerala. Reading for Pleuswre, 1361 Top
Flight, Bock J; On T rget, Book II. These
hardback books are mainly to stimdate reluc-
tant readers at the secondary level.

Ariffe, et al. The Singer/Rondom House Liter-
atwre Scries, 1967, This series for grades nine
through twelve offers four softback bocks and
a teacher’'s manual at cach level.

Leavell, et al. Reading Essentials Serics, 1064.
These workbooks present the skills part of the
total reading program. Progress in Reading.
Grade 7, Mastery in Reading, Grade 8. Xew
Goals in Reading—written at third and fourth
grade for remedial junior high students.

Schacter, Norman ‘nd John K. Whelan, Actici-
tice for Recding Improvement, 1964,

These Worlitexts 1, 2 and 3 are designed to
improve reading skills of students in grades
seven, eight and nine.

Kottmeyer, Ware, Congucsts 7z Reading. This
workbook teaches basic word recognition skills
and exercises apply the skilis in context and
is useful in secondary classes as needed.
Stone, et al. Webster New Practice Reoders.
Grover, et al. New Practice Readers. Books A
to G ara designed for students whose reading
levels are 2 through 8 respectively. The vocab-
ulary develepment, the short selecticns, the
comprehension questions and the gencral for-
mat make it useful for students at any age,

Laboratories and Programmed Materials

Appleton-Century-Crofts Brown, Jamee I. Programmed Vocabilary.

Arc Beoks, Inc.

1044. This pa, :rbound text is suitable for col-
lege or late high school reading improvement.
Using Lhe programmed approach with frames
and atep-by-step progression, the book is for
independent study. Pupils are led to make
associations to remember meanings of word
elements. Essays follow several lessons and
give practice in the material by filling in
blanks using words in context.

Gruber, Edward C. 2396 Steps fo Word Power.
1963. This vocabulary hook works like a teach-
ing machine comrlete with frames, ete, The
major part of the book consists of vocabulary
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Cal fornia Test Rureau

Coronct Building

Educational
Developmental
Laboratories, Inc.

questions of the multiple.choice voriety, Some
vocabulary-building questions are in forms of
analogies, opposites, and completions.

Lessons For Self-fustruction ‘v Basic Skills.
These are supplementary programmed aids.
The reading series with correspondirg grade
level includes seven levels graded from 3 to 9.
Eeading comprehension materials includes rel-
erence £kills, following directions, levels of in-
terpretation and vocabulary developmert.

Coronct Learning Pregraws. The Corone!
Learning Programs are booklets, cach about
60-80 pages, containing material to be learned
and a self-contained answer panel inside each
cover. The material is organized into ten
short sets of 25-50 frames intended to be
worked in 15-20 minutes. Presentation thus
covers & period ¢ about two weeks. A review
and self-test are iacluded in the final set of
each program. The programs include: David
Discovers the Dictionury for intermediate and
junior high classes. Figures of Specd for high
school. How to Immprove Your Reading for
junior high school. Maps: How We Read
Them for intermediate levcl and junior high.
Voeabulary Growth: Divide and Conquer
Words, high school level. Your Study Skills
for junior high school level.

Robinson, et ml. FDL Study S\ille Librery.
Grades 4-2.  Multi-level, auto-instructional,
directed reading activities in test and text se-
lections aim at improvement of reading in the
cantent areas of science, social studies, and
reference skills.

Taylor, et al. EDL Word Cliurs Serice. This
multi-level workbook series’ range is grades
7-13. Placement tests are available so that
eack student may be assigned a book on his
level of need. The Word Clues approach helps
students build their word power through a
inethod thet stresses words in context, high
frequency words, planned introduction of
words, introduction of words, multiple mean-
ings, and usage. Besides the workbooks, addi-
tional mnterials acailable in the Word Clres
Series includes a teacher's guide, tests, flashx
sets with filmstrips and discs, tach.-x sets, with
filmstripa. The workbooks may be used without
this additional material.
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Rarcourt, Brace, and
World, Inc.

Globe Book Co.

Learning Materie's,
Ine.

The MacMiltan Co.

McGraw-Hill

Ma millan

The Reading
Labcratory, Inc.

Steps To Better Reeding. Books 1, 2, 3. Grades
7, 8, 9. Tests—each level. Teacher's Manusa!
for all three levels. This is programmed ma-
terial in paperlound bocklets. It is develop-
mental rather than remedial. The {hree books
are essentially the same in organization. An
introduction presents a short dizcussion of
programmed instruction, 2 sample program,
and a short discuss’on of reading improvement.
The vocahulary section deels with beth strue-
tural analysis and words in context. Exercises
are also provided for practice in speed reading.

Glassman, Jerrold, Lrogramined Reading. 1566.
Programmed text to improve reading requires
no hardware, is writt=3 at about fifth grade
leve! with high school irnterest level,

The Litcrature Sampler. Secondary edicon.
This laboratory previews 144 highly rated
books from reading grade levels §-11. The
selections sre from the particular books and
are organized into ten areas such as adventure,
humor, animals, ete. Reading aids and dis-
cussions include how and why questions, ex-
pla‘ning best answers, and why cther answers
are not as adequate. Student curiosity and
interest in tke book are stimulated by various
queations. Paperback books supnlcinent the
kit 8o that students may read the enti.2 work.

Maciiilan Reading Spectrum. i23%4. This pro-
gram {8 & complex of Instructional materials
intended for the intermediate grades but very
appropriate for junior high scheol and some
levels are appropriate even with older pupils.
The program is in two »=rts. The Spectrum of
Books is thirty carefuily selected titles grouped
on five or six reading levels for each inter-
medinte grade. The Spectrum of Skills covers
three skill aess with six levels of difficulty
per area,

Fergus, Patricia M, Spelling Improvement: A
Program of Self-Instruction. 1964. This pro-
grammed spelling text would be useful for poor
spellers in grades nine through thirteen.

Devis, Bertha and Norma Michelsor. Learn-
ing to Learn: Outlines. 1967, This vrogrammed
text tesches outlining.

"xill Filse, This laboratory consists of 175 ex-
ercises divided into 8 levels of &iBculty. The
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range of grade levels is {rom 6th through 12th.
Topics include exercises ‘n literature, history,
naturel sciences, sociul sciences, srt, music,
hunior, sport, and adventurc. Types of exer-
cises are varied and range from iiined readings
and sentence completion to directed reading
activities and making inferences.

Advanced Reading Skills Program. High school
level for individual use. A series of twenty-
four lessons develops four major skill areas in
spveed and flexibility, comprehension, vocabu-
lary, and critical reading. The camplete pro-
gram includes various books arnd tlie 1eading
accelerator.

Graph and Picture Study Skitls Kit. Although
developed for uce in the intermediate grades,
this laboratory-type material could sevve a3 a
valuable aid in a junior-senior ligh school
remedial reading situstion. The pupil works
at F.s own rate and checks his own work. The
ki. teaches interpreiation of a variety of visual
aids frequendy found in texthooks and news-
papers—including graphic forms, charts, di-
agrams, photographs, and editoricl cartc ms.

i“ilot Lilrary. 1la, grades 2-7; lib, grades
5-12; llc, grades 4-9, Intenced as supplemen-
tary or enrichment material, each library con-
tains 7¢ unaltered excerpts {rom popular juve-
nile literature. Comprehension skills are
practiced. Student Record Books or Worksheets
contain appropriats comprehension exercises
for each s8election. The exercises are self-
scoring.

Reoding For Understanding. General Edition,
grades b-12. Junior Edition, grades 3-8, This
laboratory consists ¢f 400 prectice lessons on
100 ,raduated levels of conprehension. Each
level has four lessons cards. Ten paragraphs
are include? on each card. The paragraphs
focus on comprehension, reasoning, inference,
interpretation, or meaning. The paragraphs
have been selected f1om a varlety of interest-
ing topics.

SRA Reading Laloraiories. Mili-level. Self-
checking. Power and rate selections. Incor-
porated listening program. Avilluble labora-
torles inciude: Lab 11 a, Levels x-7; Lab b,
Leovels 3-8; Lab II ¢, Levels 4-9. Lab I &,
Level: 3-12; Lab III a, Levels 3-11 (1064
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cdition); Lab III b, Levels 5.12; Lab 1V a,
Levels 8-14.

Markle, Susan Meyer. Wruids., Junior high
school level. This programried course in vo-
cabulary development utilizes the sequential,
self-leaching approach together with tae proc-
ess ¢f “branching’” bricfly mentioned previ-
ously. A diagnostic test detormines the slow
or fast tvack for a pupil. The functions of
roots, prefixes, and suffixes are identified, The
text demonstrates how words are put together
and how _omponents intercharge to form
other words,

Bracken, et al. Galaxy Program. Tactice in
Ecading I and Taetics in Readitg 1. Grades 9-
10. 1961, Boxed clessroom set of exercise cards
starts at a Lasic level of understanding and per-
formance. ¥ach succeeding exercise increases
in ditficulty. '{'he exercises are printed on fifty
cards wilh (hirty-five copies of each card in-
cluded. A Cdiagnostic test and an evaluation
test are provided. Reading skills covered are
word context, word structure, word sound, the
dictisnary, imagery, sequence, seatence mcan-
ing, infevences, paragraph meaning, and word
families. Yuctics in Reading I is correlated
with the tenth grade text in the Galaxy pro-
gram, Perapective. Guidebooks for the teacher
accomipanies the boxed sets of exercises. Tac-
tics in Reading I and JI are also available in
workbook form.

Univox Teaching Mackine—DBetter Study Hab-
ife. This cardboard box is the kind of pseudo-
learning device ferquently exhibited in super-
markets, drugstores, and other such centers of
culture. This particular “instant knowledge”
course is in the preogramiaed format with
fiames #nd fill-ins. Pupils and parents should
be made aware that this kind of “learning teol”
is an insutficient panacea at best.

The Reoding Skill Cards. Suitable for reme-
dial junior high school use, these are compre.
hersion exercises for reading levels grades 2-8,
224 cai1ls each contain & story or essay of
about 180 words. Questions measure cornpre-
hension. The cards are color-coded for diffi-
culty, Like ihe other laboislory material, the
cards are for independent and sclf-checking
use.
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Mechanival Devices

The following list is not all-irclusive, The {eacher selecting mate-
rials for reading laboratories should contact companies to examine the
tatest uadels and the many new devices appearing frequently.

Audio-Visual Research
Depariment RT 39

523 8. Plymouth Ct.

Chice ~a, TIL. £0605

Craig Research
3410 S. LaCienaga Blvd.
Los Angeles 16, Calif.

Fducational
Developmental
Laboratories, Ine,

Huntington, N. Y. 11744

Learning Through
Seeing, Inc.
Sunland, Cali’. 91040

Psychotachnics
7433 N. Harlem Av2.
Chicago, I11. 6048

also avalable—
Recd Company
Wearsaw, Ind. 4658)

The Reading
Lnboratory, Inc.
New York 36, N. Y.

Eye Spar. Trainer, Model 10. Ingividual tach-
istoseope training. Hand-sperated shutter.
The Flash Tachiment, Converts any 2 x 2 slide
or filmstrip projector into a lachistoscope for
group use,

Reading Ra’coireter. Machine to pice or con-
trol reading rate.

Creig Reader. A device to increase reading
skills and rate. Programs for junior and
senior high are available.

Controlled Reader 560. Projector for large-
group use. Controlled Reader, Jr. 56. Individ.
ual or small group use, A moving slot travels
left to right across a screen. Materinl is thus
covered and uncovered. Speeds range {rom
60-1000 words per minute.

Flegh-~X. Individual tachistoscope. Student
operales shutter at 1/25 of a second for expo-
sure. Disc sets are available. Vocabulary sets
are avallable from grades 7-13, a set at each
level of 300 words.

EDL Rcading Eye. This is eyc-movement
photography to ineasure how an individual
usc3 his eyes in reading.

Tock--X. This speciaily designed filmstrip
1.rojector for group use has a range of timed
exposures from 1/100 of a second to 1'4 sec.
onds.

Tachisto-Viewer. Indivildual-use tachistoscope
filmstrip viewer.

Califone Audio Reader. Provides multi modal
approach tu teaching.

Hofman Rrader. Uses records and slides to
teach reading,

Shadowscpe, A reading pacer.
Tachomatic 500. A filmstrip projector.
T-matic 150. A tachistoscopic projector.

Col-Q-Rater. Inexpensive and easily used rule
to obtain student reading sperd.

Omni Timer, Device to time 1adiviluals or
groups from 60 seconds {o one hour.
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Science Research
Associates, Inc.
Chicago, Nl

Societ:. for Visual
Edu:ation
1345 Diversey Parkway

Chicago, 14, IlL

Bailey Films, Inec.

6509 De Longpre Ave,
Hollywood, Cahif. 90028

Coronet Films
Chicage 1, 111,

Encyelopedia
Britannica Flms, Inc.

1160 Wilmette Ave.

Wilmette, 111.

Phrase Flusher. Tuchistoscope reading train-
ing device.
Prep Pacer. El: trical reading pacer device.

Reading Accelerator. Portable pacing device
with speed range from 30-3400 words per min-
ute. Three models.

Reading Caleulator. Convert desired rate
(words pcr minute) into proper scale setting
tu estiniate the number of words per page.
Reading Ease Calculator. Tocket plastic disc
to estimate difficulty of material.

Speed-I-0-Scope. Flash mechanism with shut-
ter-like device that mounts on standard still
projector.

Films and Filmstrips

Developing Effective Reading-Study Skills.
Color and sound fiilmstrips. Secondary lovel.
This introduction to good study attitudes and
habits shows reading in various aspects of life.

How To Read A Book. 2nd edition. Secondary
level. Color or black and white film. 11 min-
utes. The material includes selecting the best
book for a particular purpose; using the parts
of a book such ag the preface, footnotes, chap-
ter headings and index; the adjustment of
st2ed to purpose; determining the author’s
point of view; and analyzing and evaluatinz a
particular book.

Reading Improvement Series. Films each 11
minutes. Secondary level. Color or black and
white.

Defining The Cood Reader.

YWord Recognition Skills.

Vecabulary Skills.

Comprehensior, Skills.

Effective Speeda,

Better Reading. 13 minutes. Color and black
and white.

Learning To Study. 14 minutes. Black and
white. This secondary level film is an intro-
cuction to good study habits,

Using The Lbrary. 6 color filmstrips. Inter-
raediate level. The series, suitable for junior
high school, covers the card catalog, book
classification, dictionary, encylclopedia, and
special reference books.
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Eve Gate House, Inc.
146-01 Archer Ave.
Jamacia 35, N. Y.

Read Corapany

Warsaw, Ind. 465680

The State University
of Iowa

Burean of Audio-Visual
Instruction
Jowa City, Iowa

MecGraw-Hill Text Films
330 W, 42nd St.
New York 36, N. Y.

Purdue University
Th Audio-Visual Center
Latayette, Ind.

Advarced Reading Skills. 10 color filmstrips.
The emphasis is on reading comprehension,
Fundementals of Reading. @ color filmstrips.
Suitable for remedial junior high use, drill is
provided in the mechapics of reading, pho-
netics, and reading comprehension.

Fundamentals of Thirnking. 8 filmstrins. The
arcas of analyzing assumptions, comparing,
thinking critically, interpreting, solving prob-
lems, and summarizing are covered.

Fundamentals of Vocabulary Building, 9 color
filmstrips. Junior high school level.

Design for Good Reading. Book I and Book 1I.
Reading Training Filmstrips.

Reading Efectively. This film is an intraduc-
tion to reading improvement that provides

specific orientation to the Jowa Reading Films.
The Iowa Reading Films High School Series
Revised. These films are designed primarily
to increase reading rate and as & consequerice
»f establishing better reauing habits, to im-
pr<ve reading comprehension, The Manual of
Instructions fo: the series contains for cach
film & comprehension check of ten questions to
be given after the showing.

Hote To Read Literature Series. 6 color film-
strips, Focus on the pertinent skills and the
geners' celntionship of literature to life. Types
included are the historical novel, narrative
poem, short story, and ene-act play.

Library Series. 6 filmstrips. Secondsry level.
The dictionary, the encyclopedia, Dew 'y Deci-
mal System, and card catalogue are covered.
Library Tools Series. 6 color filmstrips. Sec-
ondary level.

Understanding Poetry Series 6 color film-
etzips.

IWord Study Serics. 6 color filmstrips.

How Well Do You Read? Film. Preaents tech-
niques for inecreasing rate.comprehension, and
discusses eye fixations, speed readers, reading
laboratories, and reading films.

The Purdue Reading Filma — Junior High
School Series. The Hlms are a group teaching
device to provide training in some of the fun-
damentals of good reading.
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The Purdue HReading Films.— High School
Serics. These films, like the other two sets in
the Purdue Reading Yilms, are aimed at in-
creasing speed of perception, inducing regu-
larity in eye movement, widening read.rg spen
and eliniinating involuntary regressions. The
instructor’s books for the three films listed
azbove the texts of all films and comprehension

checks.
The Reading Crt Your Reading Time. Black and white film,
Labaratory, Inc. Sound 15 minuvtes. Introduction to develop-
New York 36, N. Y, mental reading.
Society ror Visual School Skills for Today and Tomorrow. 6 color
Education, Inn. filmstrips. Junior or senior high school level.
Chicago 14, [Il. Stedy and reference materials are covered.
Young America Films, Word Study Serics. 6 color filmstrips. Secon-
Inc. dary level, The series cover word origins, der-
i8 E. 41st St. ivations from other Ilanguages, clanging
New York 17, N. Y. meanings, and word building devices.

READING TESTS

Some of the reading tests useful with secondary students are listed
in the cha)ter on testing. The many tests available make it impossible
to list all of them. Teachers should set the purpose lor giving a test,
then examine specimen sets to evaluate them. Most publishers will send
up-to-date information about their tests and will supply examination kits
at a nominal price. Sources of reliable information about tests irclude:

Bond, Guy T., Miles A. Tinker. Rcading Difficul**:s Their Diognosiz
and C.rrection. New York: Appleton-Century-Crofts, 1957, pp. 461-
468,

Burcs, Oscar K. (Ed.). The Sisth Mcntal Mcasurcments Yearbook.
Highland Park, New Jersey: Gryphon Press, 1965, p. XXXVI
41714, $32.E9.

Buros, Oscar K. (:2d.). Tests In Print, Highland Park, New Jersey:
Gryphon Press, 1961, . XXIX + 479,

Karlin, Rabert. Teacking Reading in High Schoo!l, Indianapelis, Indiana:
Robbs-Merrill, 1963, pp. 288-283.

Spache, Gecrge, Totwvard Betler Reading, Champaign, lilinois: Gavcrard
Publishing Co., 1963, pp. 135-447.

The Reading Improvement Handbook. Oshkosh, Wisconsin: Reading
Improvement, pp. 37-48. A list of publishers of tests is also ircluded
in this book.

Karlin in his Look Tcaching Reading in High School lists the follow-
ing reading and study skills tests:

California Reading Trat, Intermadiste (Grades 7-8), Advanced (Grades
9-14), Los Angeles: California Test Bureau.

Cooperetive Readirg Comprehension Teel, Forms 1A (for typical rtu-
dents in grades 13.14 and saperior students in grade 12), Prince :
Cooperative Test Division, Educational Testing Service.
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Duavis Reading Test (Grades 11-13). New York: Psy~hclogical Corpora-
tion.

Diagnostic Reading Tests, Upper Level (Grade 7-College ¥Frezhman
Year). Mountain [Home, North Carolina: The Committee on Diag-
nostic Tests, Inc,

GGates-MueGinitic (Form D—Grades 7-9, Form E—Gruades 10-12). New
York: Bureau of Publications, Teachers Cellege, Columbia Univer-
sity.

fowa Every Pupil Test of Basic Skills, Test A, Silent Reading Corapre-
hension, Advanced (Grades 6-8). Boston: Houghton Midin Company.

{owa Every Pupil Teat of Basie Skills, Test £, Work-Study Skills, Ad-
vanced {(Grades 6-8). Boston: Houghton Mifflin Company.,

fowa Si'ent Reading Tests, Advanced {High School and College), New
York: Harcourt, Brace, and World.

Kelley-Greene Reading Comprehension Test (Grades 9-13). New York:
Harcourt, Brace, and World.

Metropolitan Achlevement Tests: Reading, Advanced (Grades 7-9). New
York: Harcourt, Brace, and World.

Scquential Tests of Educational Progress, Reading, Forms 2B (Grades
10-12), 2B (Grades 7-9). Princeton: Cooperative Test Division, Edu-
cational Testing Service.

Spitzer Study Skille Test {(Grades $-13). New York: Harcourt, Erace,
and World.

SRA Achicvement Serieg: Reading (Grades 6-9), Chicago: Scienca Re-
search Associates.

SKkA Achieveinent Series: Work-Study Skills {(Grades 6-9). Chicago:
Science Research Associates.

Stanford Achievement Tests: Reading, Advanced (Grades 7-9). New
York: Harcourt, Brace, and World.

Stanford Achicvement Teats: Study Skills, Advanced (Grades 7.9). New
York: Harcourt, Brace, and World.

Elemcntary Level Reading Tests
(For Students with Reading Disabilities)

Califcriia Reading Test, Primary (Grades 1-4), Elementary (Grades
4-0}. Los Angeles: California Test Bureau.

Diagnestic Reading Tests, Lower Level (Grades 4-6). Mountain Homno,
North Carolina: The Committee on Diagnostic Tests, In¢.

Gates Advaiced Primary Reading Test (Grades 2-3). New York:
Bureau cof Publications, Teachers College, Columbia University.

Gatcs Prisnary Reading Test (Grades 1-2). New York: Buresu of Pub-
lications, Teaciiers College, Columbia University.

Gates Reading Survey (Grudes 3-10). New York: Bureau of Publica-
tions, Teachers College, Columbia Uaiversity.

Gilmore Oral Reading Teet (Grades 1.8}, New York: Harcaurt, Brace,
and Werld,

Gray Standardized Orel Reading Paragrapha {(Grades 1-8). Indianap-
olin: The Bobbs.-Merrill Company, Inc.

fotea Every Pupil Tcat of Basic Skills, Test A, Elementary (Grades 4-8).
New York: Harcourt, Brace, «nd World.
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lowa Silent Reading Test, Elementary (Grades 4-8). New York: Har-
court, Brace, and World.

Metropolitan Reading Test, Primary (Grades 2-3), Elementary (Grades
3-4), Intermediate (Crades 5-6). New York: Harcourt, Brace, and
World.

Stanford Achievement Tests! Reading, Primary (Grades 1-3}, Elemen-
tary (Grades 3-4), Intermediate (Grades 5-8). New York: Har-
court, Brace, and World.

Liste of Books for Recreational Reading

DBooks for You, 1964 Edition, Grades 9-12. National Council of Teachers
of English.

Carlsen, G. Robert. Books and the Teen-Ager, New York: Harper and
Row, 1967.

College and Adult Reading List, National Gouncil of Teachers of English,
1966,

Crosby, Murial, Reading Ladders for Human Relations, American Coun-
cil on Education, 1963.

Dunn, Anita E., and Jackman, Mabel E. Fare for the Reluctant Reader,
Third Editicn, Albany, New York: Capital Area School Levelop-
ment Association, 1964,

Emery, Raymond C, and Housk wer, Margaret B. High Inter st—Fasy
Recding for Junior and Senior High School Reluctant Readers,
Champaign, Illinois: National Council of Teachers of English, 1965.

Fry, Edward and Johnsen, War.en. Books for Remedicl Reading, Ele-
mentary English 35:373-379, October 1958, NC'E.

Gaver, Mary V. The Elementary School Library Collection, Bro-Dart,
Foandation, 1965,

Hall, Elva Jean. Persoral Prodlems of Children, Campbell and Hall,
Boston, 1864, (A list of books to help students from primary grades
through high school to understand and to learn to liv. with their
personal problems.)

Horizons Unlimited. A reading list for Juniors and Seniors not college
bound. National Council of Teachers of Erglish, 19¢5. (Prepared
by the Indiana Council of Teachers of English.)

Paperbound Book Guide for High Schools, New York: R. . Bowker Co.,
1180 Avenue of the Americas, 1965.

Publications 1867-62, Anti-Defamation League of B'Nai B'rith, New
York. This pamphlet lists books to halp students understand people
of other races and other viewpoints.

Spache, George D. Good Reading fer Poor Readers, Garrard Press,
Champaign, Illinois, 1966.

Strang, Ruth; Phelps, Ethiyne; and Withrow, Dorothy. Gatcways (o
Readable Books: an annotated graded list of bcoks in many fields
for adolescents who find reading difficult. H. W, Wilson Co.,, New
York, 1958.

Sullivan, Helen Blair, and Tnlman, Lorraine E. High Interest.-Law
Yocabulary Reading Materials: A Selected Booklist, Journa) of Edu-
cation, 139:1-132, December 1956,

The Paperback Goes to School, Bureau of Independent Publishers and
Diatributors, 10 East 40th Stieet, New York 16, New York, 1966,
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West, Dorothy H. and Shor, Rachel. Children's Calalog, 1I. W, Wi'son
Company, 1961,

Your Reading, 1966 Edition, Grades 7-3, Naticnal Council of Teuchers of
English.

Recommended Magazines

Ameriean Girl. Grades 5-8. Girl Scouts, Inc.

Boy's Life. Grades 5-9. Boy Scouts of America, Ine.

Co-Ed. Grades 7-12. Scholastic Book Services.

Every Week. Grades 8-10, American Education Fublications.

Hot Rod. Grades 6-12, Trend, Inc.

Junior Scholestic. Grades 6-8. Scholastic Book Services.

Mechanics Itlustrated. Grades 6-12. Fawcett Publications, Inc.

Outdoor Life. Grades 7-S. Popular Science Publishing Company.

Literary Cavalcade. Senior high school. Scholastic Book Services.

Popuiar Mechanice. Grades 6-12. Popular Mechanies Company.

Populer Science. Grades 6-12. Popular Mechanics Company.

Practical English. Grades 9-12. Scholastic Book Services,

Rcad. Grades 7-12. American Education Publications.

Reader's Digest Fducational Edition. Grades ?-77. Reaner's Digest
Services.

Scope. Grades 9-12 (wrilten at 4.6 level). Scholastic Book Services

Scnior Scholastic. Senior high school. Scholastic Book Services.

List of Publiskers

Allyn and Bacon, 310 W. Polk St., Chicago, Illinofs 60307

American Book Company, 66 Fifth Ave., New York, N, Y. 10003

Appleton-Century-Crofts, Ine., 34 W. 33rd St., New York, N. Y. 10(01

Anti-Defamation League of B'nai B'rith, 315 Lexingtor Ave., New York,
N. Y. 10016

Arc Books, Inc., 480 Lexington Avenue, New York, N. Y. 10017

Audio-Visual Research, 523 S. Plymouth Ct., Chicago, Illirois 60605

Bailey Films, It -, 6509 De Longpre Ave., Hollywood, California 80028

Barr-1l Loft, Ltd., 111 S, Centre Ave., Rockville Centre, N. Y.

Bobbs-Merrill Company, Inc., 4300 W, 62nd St., Indianapolis, Indiara

R. R. Bowker Company, 1180 Avenue of the Americas, New York, N. Y.

Bro-Dart Foundation, 56 Earl St., Newark, New Jersey

Bureau of Independent Publishers and Distributors, 10 E. 40th St, New
York, N. Y. 16016

Bureau of Publications, Teachers College, Columbia University, 525 W.
120th St., New Yark, N, Y. 10027

Burgess Publizhing Co., 426 S. 6th St., Minneapolis, Minnesota B5415

California Test Bureau, 5915 Hollywood Blvd,, Los Angeles, Califorria
50028

Campbell & Hall, Inc., 131 Clarenden St., Beston, Massachusetis 02117

Cambridge University Pr.ss, American Brancn, 32 E. 57th St., New
York, N. Y. 10022

Committee on Diagnostic Readiny; Tests, Inc., Mountain Home, North
Carclina

Continental Press, inc,, 520 ¥. Bainbridge 5t., Elizabethtown, Periayl-
vania
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Coronei Building, 65 East 5. Water St,, Chicago 60601

Corenet Films, 65 East 8. Water St., Chicago, Il)inois 60601

Craig Research, Inc.,, 3410 8. La Ciencga Blvd., Los Angeles, California
Joole

Developmental Reading Distributors, 1944 Sheridan, Lavamie, Wyoming

Educational Development Lahboratories, Inc, 75 Prospect St., Huntington,
N. Y.

Encyclopedia Britz *nica Films, Inc., 1150 Wilmette Ave.,, Wilmette,
Minois

Eye Gate House, Inc., 146-01 Arcker Ave, Jamaica, N. Y. 10053

Follett Publishing Company, 1010 W. Washington Blvd., Chicago, Illinois
60607

Garrard Press, Champaign, 1llinois 61820

Ginn and Company, 450 W. Algonquin Rd.,, Arlington Heights, [linois
60005

Glebe Rook Company, 175 Fifth Ave, New York, N, Y. 10010

Gryphon Press, Highland Park, New Jerscy

C. ¢, Hammond & Company, Maplewood, New Jersey

Harcourt, Brace, and World, 1055 Caldwell Ave., Chicago, [liinais

Harper and Row, In:,, 49 E, 33rd St,, New York, N. Y. 10016

D. C. Heath & Company, 2700 Richardt. Indianapeolis, Indiana

Holt, Rinehart, and Winston, Inc,, 383 Madison Ave., New York, N. Y.
10017

Houghton-Mifflin Company, Geneva, Illinois 60134

Indiana Office ¢f the Superintendent of Public Instruction, State House,
Indianapolis, Indiana 46204

International Reading Association, Newark, Delaweare 12711

Laidlaw Brothers, Thatcher and Madison, River Forest, lilincis 60303

Learning Materials, Inc., 425 N. Michigan Ave,, Chicago, Illinois 60611

Learning Through Sceing, Box 368, Sunland, California

J. B. Lippincott Company, E. Washington Square, Philadelphia, Pennsyl-
veaia 13105

Longraans, Green »nd Company, 119 W. 40th St.,, New York, N. Y. 10018

The Macmillan Company, 60 Fitth Ave, New York, N. Y, 10011

M:Graw-Hill Bcok Company. Text-Film Department, 330 W. 42nd St.,
New York, N. Y, 10036

McGraw-Hill Book Company, Mid-Continent Distrib. Center, Manchester,
Road, Manchester, Missouri €30i1

Charles E. Merrill, 1300 Aluin Creek D, Columbus, Ohic 43216

National Council of Teachers of English, 508 8. Sixch St., Champaign,
Illinois 61B20

National Council for the Socia! Studies, Washington, . C.

Ohio State University, Columbus, Ohio

Oxford Book Company, 71 Fifth Ave, New York, N. Y. 10003

Oxford University Press, 1600 Pollitt Dr., Fair Lawn, New Jersey 07410

Odyssey Press, 55 Fifth Ave., New York, N. Y. 10003

Princeton: Cooperative Test Division, Educational Testing Service

Psychological Coiporation, New York, N, Y.

Psychotechnics, 7433 N, Harlem Ave, Chicago, 1tlinois G0648

Purdue University, The Audio-Visual Center, Lafayette, Indiana

Head Company, Warsaw, Indiaua 46580
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Reocer's DIligest Scrvices, Inc., Education Division, Pleasantville, N, Y.
20570

The Recding Laboratory, 370 Lexinglon Ave,, New York, N, Y, 10017

Reading Iniprovement, Box 125, Oshkosh, Wisconsin 51901

Rorald Press, 15 E. 26th St., New York, N. Y, 10010

Scholastic Bouk Scrvices, 33 W. 42nd St., New Yok, N, Y. 10036

Science Researci: Associates, Inc., «.J E. Erie St., Chicago, linecis 66611

Scott, For-sman ard Company, 433 E. Evie St., Chicago, 1llinois 60811

L. W. Singer Co., Inc, 110 River Rd., Dcs Plaines, Illinois 60016

Steck-Vaughn Co., Box 2028, Austin, Texas 78767

State University of Iowa, Bureau of Audie-Visual Instruction, Iowa City,
Towa

Society for Visual Educatior, 1345 Diversey Parkway, Chicago, Illinois

Teachers College, Columbia Urniversity, Burvau of Publications, 525 W,
120th St., New York, N.Y. 16327

University of Chicago Pruss, 5750 Pllis Ave,, Chicago, 1llinols G0R37

Univox Institute, Inc., 521 Fifth Ave., New York, N. Y.

Webster Division, McGraw-Hill Book Cawpany, Manchester Road, Man-
chester, Missouri 63062

1. W. Wilson Company, 950 Universily Ave,, New York, N. Y. 10052

Young America Films, Inc, 18 E. 41st St., New Ycark, N. Y, 10017
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