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ABSTRACT

Against the background of separate and infericr
education for hlack Americans, the author discusses questions related
to the effective teaching of economics to black students today. To
the question of differentiated econonics education by race, the
author qualifies his negative answer by pointing to certain barriers
to teaching econonmics to blacks, such as, basic skill level, exposure
to economic institutions, and motivation, all prohably due to white
racism, however. Suggested solutions are remediation and @ffective
teaching methods, such as the following: multi-media representations
of economic realities, programmed instruction, inquiry methods,
problem solving field work, and relevant subject matter selection.
The latter approach requires that economics be taught from a cultural
context by focusing on the black experience. (Author/DJB)
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Under tha dual system of education that develoved in the Anerican southland
after the Civil War, a syster of "Negro Tducation" evolved. This segregated
duality existed at all levels, in both public and private education, frow the
elementary schools through higher education institutions. It was a systen
within a system. Since de jure segregation was primarily a southern

phenomenon, "Hegro education" was largely a regional strategem. It was

-significant, however, since the great majority of America's Negroes and/or

black inhabitaats lived in the South. And, as Myrdal has suggested, the white

people of the South "have rerely kept Negro[}ﬂxxﬂi]education poor and bad. "™

From the beginning of the dual system of education in the United States
until the United States Supreme Court's decision in Brown vs., Board of
Education (the Khﬁsas case) on May 17, 1534 declared that, "In the field of
public education the doctrine of 'separats but equal' has no place", and, +to
a lesser-exfent, even today Xkeeping "[Zblack:]education poor and bad" has been
buttressed by a tight system of racial segregation which has (a) deprived
black people of those experiences that cunulatively develop rich cultural

backgrounds; (b) denied black people those occupational opportunities and

assoclational ontlets that enrich home life and enable the quality of 1life

itself; (c) misdirected the work habits of black people generally; and

1 . . .

unnar Myrdal, | werican Dilermmac: e Megro Prodlen and Medern Derncrncy
Gunnar Myrdal, An A an Dil The MWedira Prodl 4 Mndern Der s
Volune 2, YWew York: Harper and itow Publishers, 1732, gp. 896,
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(@) distorizd tha school performance of hlack enrollees Ly providing tham
with substandard facilitlies, hand-me-down furniture and egquipment, second=hand
beeks abandoned by "shite" schools, ouimeded curricula, and by white people
giving their blassings to mediocrity in black education., Conseguently, the
historic black educational sxperience seems “o have been characterized by

low achievement in the schools and on standardized tests, wherc results are

reatly influsnced by cultural background, work habits, home background, and
(¥ (%]

school performance.

Especially during the past decade black Anericans have greatly intensified
their long struggle for first-class citizenship in the land of their birth.
As a result, millions of Awericans have becomz seasitive to the historic
collective neglect and nistreatwent of their black fellow-citizens., Hany
schools, colleges, and universities are increasingly concerned with ths black
experience and responding to demands for black sbtudies. MNore significantly,
equally as many educational institutions are extending greatly increased
opportunities to black students to earn a guality education. This has given
rise to much concern about how to teach various subjects, including econcmics,

to black students effectively.

Three Fundamental fQuestions
It may be profitable to approach the matter of teaching economies to
black students by;raising three fundamental guestions, to wit:
1. Whaty, if any, are the basic differences in teaching
econcrics effectively to black students, on the one
hand, and to non-black students, on the other?

It appears that there are no basic differences in the teaching of eccnaales

to black students and to non-black studants. The subject-matter of the
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discipline is colorless and indzpendent of racial classificatlion. Since the

subject-matter of economies must be the same for all groups, it would beo
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auvshy 5o aon-black students may
becorie the cynical resture by which blacit brains and effort ars divertsd {ow
the indispensable exnosurz to, and involvemen® in, the nmainstrean of soclietyr
where tru2 econonic power aud firaoncial reward are to be found. Without an
understanding of, and the ability to operate in, the societal mainséream, what
chancez would blacl people have as a derivative therefrom? Isa't it this
superior ability whiclh has been responsible for the success of btlacks and
vhites alike -~ Robert S. Abbott, lorris Herndon, John Johnson, John Maynard
Keynzs, Lorimor Milton, Charles Schwab and others? 0On the other hand, wvas it
not Marcus Garvey and Madawe C, J. Walker's efforts to compartmentalize the
parameter = thereby limiting the options in financing, markets, and
recruitnent - that caused their downfall? Izvertheless, a sensitive appreciation
of these general natters and the historic wmilieuw which has spawned today's

black students suggest that certain factors pcse specific barriers to the

effective teaching of economics to black students.

2. Vhat factors, if any, pose specific barriers to the

effective teaching of economics to black students?

Since it seens unnecessary to belabor the obvious, mention of only three
specific barriers to the effective teaching of economiecs to black students

should suffice.

First, the dual system of education, which still exists for all practical
purposes throughout the United States, has failed to adequately prepare nost
black students with the basic skills in reading, writing, and matheomatics.

Q
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This relative unpresaredaess aypsars to be, at loast partially, responsible

for the assurpbion of a condasceading atbitude by rany iustractors = Loth

black and wiltz - tovard black students' ability and their failure %o offer
&

them rigorous, analytical, mwathematical prescntations of econownic subjecte
o Ll 2

mattar.

Second, bzcanse of their limited exposure teo, and contact with, the
economic institutions in the corrunity, the linitations of the curricula of
the high schools from which they graduate, and the genzral naturz of the
enviromments from which they come, most black students usually bring a smalla:
inventory of basic economic knowledge into the classroom than middle class

white students. This may make economic analysis and the development of

economic concepts somewhat more difficult.

Third, far too many black students are not as notivated and/or aggressive
as they should be., They raise relatively few fundanental questions in the
classroom and seldom insist cn rigorous, analytical examination of economic
data and/or issues. It appears that perhaps most of them are content to ake

rathar than help rake their education.

The foregoing presentation suggests that whatever specific barriers to
the effective teaching of economics to black students exist are probably due
to white racism., It also suggests that these barriers may be wmore guickly
overcome if ecomcmics instructors would regard the minds of black students
as fires to bz ipnited rather than recepticles to be filled. Indeed, black’
students, like nan=-black students, do not need to be "taught" everything they
ought to lknow about economics. They should be placed under impelling
ogbligation to read, analyze, and evaluate the basic and the best literature

in the field. I% suggests further that these barriers will crumble faster if
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econclics instructors will create, by thelr sersundl cuxarnlos, aa atnosshars
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of ercellance, The effactive teaching of cconowlcs, oi any other subjzct,
ousht to encouraje vlack students to recoznizz, to desire, and to pursue

acadsomic orxcellence,

Whereas therz are no insurnountable barriers to the effective teaching of
econorics to black students, some of thew have teesn cultufally deprived and
nmay need remediation. Those in need of remediation sheould have an opportunity
to obtain it. However, the Quality of economics offerings should not be
lessened under any circrwmstances. To do so would have at least two detrineatal
effects on black students. First, the black students willrnot ba as well
prepared as the non-black students with whoux they will be competing in graduate
school or the job market. Second, giving bLlack students second-rate educaticn

relegates then to a sccond-class status which is especially detrimental to

both their enploynent oppor’unities and thelr self-inage.

3. Vhat approaches and/or methods have been found most

effective in teaching economics to black students?

.
Jerone Bruner has raised a basic questioa which all teachers must face,
especially those who teach economics to black studeats. He asserts, "Students,
perforce, have a limited exposure to the wmaterials they are to learn. How
can this exposure be made to count in their thinking for the rest of their
lives?" Then he says that the answer, Mies in giving students an under-
standing of the fundaniental structure of whatever subjects we choose ito teacli.
This is a ninimuon reguirenaat for using knowledge.” He continues by arguing
that, "in ordsr for a person to be able to recognize the applicability or

inapplicability of an idea te a ... situation and to broaden his learning

-5-
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And yet, to parhans nost black studants, rweh of our effort to tazch
aconorics has besn characterized by irra2levency aad alwlessness, Too ofton,
in thz past, they have viewed the teaching of econoi:ics as a discerderly
treatwent of factual material with no real effort vo relate econonics to the
realities of 1life in the black comnunity or to reach practical conclusions
regarding how a knowladge of economics may be nsed to irpreve the well-being
of its inhabitants. This "ainless accurmlation of precise Inowledge, inert
and unu‘cilized",3 as Alfred Yorth Whitehoad characterized it, has often

"turned off" the interest of black students and probably led to some paralysis

of economic thought by many of then,

If economics 1s indeed an art and a4 science then it sheuld be wade
applicable to all situations and conditions and not confined to zny spectrun
of color or bias. Therefore, there should be a0 Tundamental difference in
the way ecoromics is taught to black students and the way it is taught to
non=black students. At the same time, hovever, some approaches to the teaching

of econonlcs o black students appear 4o be nore generally effective than others,

BEconomics instructors in black collzges and universities seem to be making

more and more use of multi-wedia representation as they attempt to increase

2 . .
Jerone Bruaer, The Process of Education, Cambridge, Hassachusetts,
Harvard University Press, 15581, pp. 11,18.

3Alfred Horth Whitehead, The Alims of mducating, Mew York: Wew Anerican
Livrary (Mentor Books), 154S, p. 40.
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black stndent:z' appreciation of econonies, to create lmpressions that stimmlate
their interest in the disecipline, and to facilitatc thelir comprehension of the
suvject. Thoughtful and well-planned use of multi-media represehtation i3 Lelag
effectively used in bridging the gap between vhat seems to be the remoteness

of what the students are studying in economics and the world of reality as

black students perceive it. Furthermore, the use of various types of multi-
media representation with black students not only enhances econonics teaching

and learning, but nay facilitate the economical use of time in the teaching-

learning process.

Although nulti-media representation is not strictly the same as the reality,

this media is being used more and more to satisfy the need for greater realisn

in teaching economics to black students. In general, it appears than an

ever-incréasing nuninber of instructors of econoaics in black colleges and
universities are using multi-media representation in teaching situations
involving motivation, reality, and efficiency. The medium is also useful in
creating general impressions of economic situations and conditions, It is
especially helpful in enhancing the understanding of economics by those black
students, whose experiences with the enriching aspects of our society's cultural
and econonmic institutions have been limited, since it enables them to see and/or

hear "the real thing" or a dynamic representation thereof,

Some instructors in black colleges and universities seem to be finding
that programmed instruction in economics is quite effective with black students.
In prograrmmed instruction (a) instructional objectives are clearly specified,
(b) subject-matter is carefully sequenced, (c) subject-matter is usually
presented in small incremental steps, () the active participation of the

learner is required, and (e) immediate feedback regarding the adequacy or

.
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carrectnass of resnonse, is provided. Renea, this approach should satisfy

those vwho countend - richtly or wrongly - that the offective tonching of
econonics to hlack stndants requires that ccurse ratorials be highly organised.
Mevertheless, the ordering of course materials in logical sequence and giving
careful attontion to course structure do not necessarily result in a given

course being so highly structured and/or academically oriented that

intellectual initiative is stifled.

The teaching of economics to black students with programmed naterials seens
to be effective for at least three reasons, to wit, (1) programmed instruction
racognizeu_individual differences and allows the learner to proceed at his
ovn rate; (2) the discipline within programmed instruction is conducive to
learning = it accentuates the organized nature of knowledge and forces the
learner to actively participzte in his own learning; and (3) prograzmmed
instruction removes anxieby over possible fajlure and provides instant awareness
of results, Thesc things are especially important to most bhlack students,
toward whose ability to learn sconomics their instructors have often taken a

condescending attitude,

The inquiry-centercd approach to the teaching of econcmics to black students
seens also to be effective. With this approach students and instructors have
cooperatively selected persistent economic issues, policies, and institutions
for exanination and identified sconomic concepts, principles, and relationship
that may clarify and/or explain them. These econoiic concep’s, issues, and
relationships then serve as organizing principles that determine the selection
of course content, Thus the basic nrinciples and phenonena involved in
clarifying and explaining the matters in this arca that are of special interest

to black situdents provide a setting which is conduclive to their vaderstanding
? < (%]
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processes Ly uhich ceanomic 1deas and pollcies z2re d

calibrated, cvaluated, and refined.

The inguirg~ceatered approach forces stuldents to (2) define issues and
problems, {(c) collect authoritative data for use in clarifying and solving
problens, (a) develop criteria for acceptance or rejection of an original
hypothesis, and () reach conclusions based oa thorough examination of

availlable data.

By capitalizing on black students' interest in issues and problems of
concern to ‘the black ghetto, the inguiry-centered apnroach may be used to

force black students to actively participate in their own education; to

©

-

emphasize how economic data and analysis nay be used to clarify issues and

to develop valid explanations of economic behavior, institutions, and policies;

and to facilitate black students' understanding of economics.

On the basis of observatien and report, there seems 4o be a considerable
amount of field work taking place in black collezges and universities as
ihstructors secgk to make economics more neaningful to black students, The
nunber of in=the~field problem=solving courses where econcmic analysis can
be applied to issues and problems, such as (1) housing in the black ghetto,
{2) the transportation dilermas of the residents of the black neighborhood,
(3) the market in the black community, (4) barriers to effective manpower
utilization, (5) the economic effects of white racisn on selected institutions
in the Dblack neighborhood and ways of combatting them, and (&) the impact of
the prevailing local tax structure on the black community, and sc forth scen

Q
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Perhons the nost neaningful anproach to the teachinT of econoimics tc blac™
students, or to any students, is to make the subjeebt-inatter r2levant. This
approach requires that economics be taught from 8 cultural context in which
the focus for considering the subject-matter of tha field, including the
basic principles of economics, directly involve the black experience. Thils
approach involves showing black students how the rigorous application of
econonic theory and concepts may be used to analyze and sclve problenms in the

black community, and demonstrating how the bHasic areas of cconomics are of
ad <

importance to black students.

The object of cultural context teaching of cconomics is not to constrict
students' learning to the boundaries of the black experience, but to utilize
their interest in that experience as a mobivational leverage for the teachinz
and learning of the discipline., For example, in black colleges and universities
(a) the study of inflation is often centered around its impace on the black
ghetto; (b) the concepts of "leakage" and the "multiplier™ are applisd to the
analysis of increased investment spending in the black community; {c) emphasis
on the economics of discrimination is a characteristic of the labor Economics
‘course; (d) poveity is emphasized in the course on Contemporary Economic
Problens in the United States; (e) the course on the Economic History of the
United States concentrates on the economics of siavery; (f) the course on
Bcononlic Develomeent emphasizes the problems of developing an econonic

foundation for black people in the United States,

More effort is probably put into the teaching of economics In black colleges

and universlities than appears to be true of the larger institutions. Much nore

o - 10 -
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attentlon is prcobably given to the sclection of eximples o which black students
can relats., For iastoncee, in the stody of tariffs, scaregation is often

thle stezes in ghetto aeighbeorhoods ave sxsminzd in

[
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analyzed as & taxiif; 1
connectvlon with tha study of imperfact conmpetiticn; interest in the mulitiplier

princinle is frequantly aroused through discussion of conmunity multiplicrs

and the nroblems of black banks in retalaing reszrves; and similar examnlecs,

This aporoach to the teaching of econoaics to black students does not
require lowering the gquality of economics courses or naking them less rigorous
and theoreticul. It does mean that within the linits of the general princinles
of teaching and learning considerable latitude in adaptation to the realities
of society and the needs of students is both possible and desirable. Indeed,
this approach is in accord with Charles A, Beard's (slightly paraphrased)
assertion that, "instruction in[:economica] is conditioned by the spirit and
letter of scholarship, by the realities and ideas of the society in which it

is carried on, and by the nature and limitations of the learning process at the

various grade lovels across which it is dstributed. "

Hence, "the necessities of scholarship, the realities of society, and the
requirenents of the teaching and learning process"5 are the stubborn and
irreducible stipulations that are binding upon teachers of economics as well
as teachers of othér subjects, This seems to indicate that econoﬁics and/or
any other subject can be taught in an intellectually honest manner to any student

on any grade level without regard to race, creed, or color. At the same tine,

4Charles A, Beard, A Charter For The Social Sciences, New York:
Charles A, Scribrer's Sons, 1932, p. 2.

STbide, pe 3
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howvever, sonaz econcales instructors in black celledes and universitics, who
have taazht both black and white students, suggest that ccoaomies ceorss
naterials £nr use with black students should nrobably be nore hizhly ordanizaed
than moterials for use with white students. In this connection, i seans
significaat to note that Due asserts "there must be a high degree of
selectivity in presentation" of major econowic concepts and information about

the econonic systen without meking any reference vhatsosver to vace,

SUMTIARY

The foregoing discussion sets forth in bold relief the position assuned

here, to wit:
1. There should be essentially no difference in the way ceconomics

is taught to black students and non=black students. However, because of thz
deeply indrained and continuing debilitating effects of 350 years of slavery
and second=-class citizenship the effective teaching of economics to most black
students may require the utilization of carefully selected approaches,
Albeit, whatever problems exist in the teaching of economics to black students
are marginal problems = reading disabilities, comprehension insufficiency,
and mathenatical inadequacies, all resulting from inferior educational
opportunity plus cultural deprivation, but all susceptible to being overcone
by hard work, determination, and good teaching.

B

2. The constant corplaint about black students' mathematics

insufficiency is probably not as serious as is fenerally bslieved, since
nathenatics itself is necessary only for the higher levels of economic theoxy.

(™

And, as Sarmelson has pointed out, "Logical recasoninz is the key to success

BJohn F. Due, "The Tecaching of Sconomics: Goals, Testing, and Evaluation”,
Qo New Develooments in the Teaching of Econcmics, edited by Kelth G. Lunsden,
[: l(: Englewood Cliffs, Hew Jers ey: Drcnttcc-Hdll Inc., 1267, p. 111,

s 2




in tha nraster of hazic econonic prinrcinlas, and shrawd welghing of ompirical

. . . . s . 7
evidenca i3 %he ey to success in mastery of cconenmic anlications.”

3. There are significant differcnces in the hackirounds and motivations
of black and non~vlack students. This has led to the highly arpuable coataation
by some educators that teaching economies to hlack students may be effcctively

approached with somewhat less abstraction and in a more practical manner tlan

with non~black students.

'« Many, perhaps most, black students are capable of learning
econonics as rapidly and as well as any other students, but the 1illy-white
manner in which it has been taught has stifled their ability to demons%rate

how really capable they are to learn econonmics,

S. The underlying premise set forth by Jerome Bruner in The Process
of Education scens to be that "the first object of any act of learning, over
and above the pleasure it may give, is that 1% should serve us in the future.
Learning should not only take us somevhere; it should allow us later to go
further nors easily."s Hence, Bruner advocates the transfer of attitudes and
principles which "consist of learning initially not a skill but a general idea,
which can then be used as a basis for recognizing subsequent problems as
special cases of the idea originally mastered."® This sort of transfer "is

dependent ujoir nastery of the structure of the subject-matter"}g which Bianecr

defines as "andsrstanding it in a way that nernits many cther thinvs to be

Paul A, Samuelson, Zconomics: Aa Introductory Analysis (Sevensh Bdition),
New York: IlcGraw=-Hill Boo): Compony, 1557, 5. 5.

-

8Jerone Bruner, op. cit., p. 17

S1bid,
Q
[M rJIbid., De 18
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Unfortunnataly, ve szz2n Yo have enly inzdeguately, if at all, takzn 0

2aching econonics to blaclh

cr

prewise and thezse guldelines invo sccount in
students.  Ifowrcover, the 1illy-white swhroach to tho teaching of the discipnline
has deprived ozt black students of an opportunity "to learn how [:uconomics
is_] related” to the realities of their lives and %he viability of their

comunitices,

8. Whereas the desire for effactiveness scerms o suggsst that
approachcs ‘to the teaching of economics to black students should probably bhe
very carefully selected, and perhaps sonewhat differentiated from those used
with non=black students, the substance and rigor must be the same. What must
never be forgotten in teaching econondcs to black students, or in teaching

any subject to any stulents, is that:

There is no procedure that can render substance
unnecessary; there is no technigue of classroon
legerdemain that can take the place of scholarly
conpetence; there is no device of iastruction
that can raise the quality of the educative
process above the purpose, the knowladge, the
understanding, the vision of the teacher who
employs it.-<

1lIbid., B2e 7

on on the Social

12American Historical Association, Report of the Comniiss
ssion, MNew York:

Studies, Conclusions and Recormendations O0F The Come:
Charles Scribner's Scas, 1934, wvp. 71=72,
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