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The purposes of the survey conducted of the special

education classes in Scarborough, Ontario were to provide information
describing acaderic achievezent and personal and social adjustrent of
students in special classes, and to investigate parents' attitudes
tovard special class programs. Of the 789 students enrolled in 11
kinds of special classes, 102 randoaly selected students from
Behavioral, Opportunity, ard Perceptual classes ind the 4o students
enrolled in ¥ultiply Handicapped and Specia) Primary Cpportunity
Classes constituted the sample. School marks vere obtained, teachers
filled out a personal and social adjustment inventory and
questionnaire for cach student (the latier indicated the extent to
vhich special class studencs were included in regular school

activities),

and parenis filled out the retsonal and social

adjustment inventory and answvered questions concerning their feelings
tovard and evaluation of special classes., Academic achievement
{teachers' evaluation) by subject for students in each class was
compated to normal grwde level achievement, and it vas concluded that
the great majority of children vwere making better progress than would
be achieved in regular classes. This was true for social aspects of
learning as well as academic learning. Most parents vere strong
supporteis of specfal classes. (KW)
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To the Chairman and
irembers of the Zducation T ormnmittee:

Re: An Evaluation of Scarborough's Special Classes

Attached is a report giving an evaluation of Scarborough's

Special Classes as roquested by Dr. R I, Stackhouae at Meeting

##12 of the Educaticn Comimittee on October 26,

J. J. Hendexson F. 3. Couper
Superintendent of Assistant Director
Auxiliary Services of Education

EH. A, Scott,
Assistant Superintsndent
of Awxiliary Services
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16/12/70

A, S, Tuylor
Divector of
Education

AT EDUCATION COMMITTEE MEETING #1, Monday, January 18, 1571 the
attichad Report was rccelved, but discusgion of thig report was
deferred to the next meeting of the Bducation Committee. (Meeting

€2, Honday, February 8, 1971).
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An Evaluation of Ssarborcugh's Specisl Classes
I, INTRODUCTION

At Meeting #12 of the Education Committee on October 26, 1970,
Dr, R, F. Stackbouge requested that an ecvaluation of special classes bz
prepaved at an early date.

In the time available it was impossible to make a complete assessment
of the 789 pupilse now attending 11 kinds of epecial classes In Scarborough,
However, it was possible to make @ random selection of 102 pupils from among
these who met tha criteria explained in Section III of this report. 46 other
pupils wexre added to these, The total sampla of 148 pupile 1{s statisticslly
large enough to yield a relisble survey,

The report {s arranged as follows:

T Introduction VII, Parents' Obgervations of How
1I, Purroses of Survey the Special Class Program
IIT, Pr..edure Hae Affected the Child'a
I¥, Analyeis Ralating to Academic Progress
Achievement and Persousl and VIII, Summary and Conclusions
Social Adjustment IX, Aprnendices "A" to "E"

V. Implications
Vi. Survey of Pareats Whnge Chiidrem ™
Atrend Multiply Handicspped av
Special Yrinanry Opportunity
Classes

) Mr, V., H, Carciu, Asslotant Supervisor of Specfal Classes, provided
seadership for the many Special Rducation persvanel who assisted in the pre-
paration ol this report. Dr. H, J. Dilling, Research Consultant, helped to
deeign and interpret the study., The results, obtained and assembled in a very
shost tima, sre truly the pooduct of a team effort,

II,  FURPOSES P SURVEY

- Tha primary purposo of thfs survey {s to provide informatior whiua
will descxibe what ir being ancomplished fn special clecees. The ereas surveyed
sre as fcllows: '

(a) Acedszic echievement
(«) Personal and social adjustment

The second purpose of the susvey is to provide information which
night {ndicate how the pavents roceive specfal class programs for tielr children,



111, PROCEDURE

Selection of Students

A random sample of 102 pupils was selected as representative of the
following typee of clesses:

{a) Behavioural
(b} Opportunity (¥Primsry, Junior, and Intermediate)
(¢) Perceptual .

Only ¢he chilaren who had bzen admitted to these classes prior to
December 31, 1968, and who are presently enrclled in spezial classes weve
congldered for this survey. As of October 21, 1970, there were 362 children
who met these criteria, The vandom sasple was taken from these 362 children,

Also, the 46 pupils presently enrolled imn Multiply Handicapped and
Special Primary Opportunity Clusses were irncluded in a survey requested of the
pareats., Separate implications are discuseed under Section VI of this report,

Colleciion of Data

School macks {estimated grade level in October, 1970) were obtained
from the special class teachers of the 102 pupils by mears of a form that was
distributed for this purposa, In addition to this, the special class teachers
were asked to £ill out a personal and social adjustment faventory and a
questionnaire for each atudent,

The personal and zocial edjustment inventory was designed by Ha&balil,
ueig a list of indepeudent personality trsits. For an explsnation of the
termy used *> describe each trait, reference may be made to Apperdix A,

The questionnaire was conprised of five ftems designed to indicave the
extent to which special clase students were included im the regular school
prograa and activities, Appendix C contains a sample of the teschers' survey
f‘Jmc .

In addition to the messures mentioned above, the parents of each child
surveyed were sent a form which included the personal and social adjustment
inventory maztioned .ibove and e questionnaire which contained two to four
. itemng designed to incicate the extent to which tha parents re~eive special

class programs for their children. Appendix D ansd Appendix E contain samples
of the pareats' survey fomm,

1§, L, Hayball and M, J. Dilldug, Study of Studante from Specis) Clasgeg
R + Scarbarough Board of Education
:‘gucmh Reportt January, 1670, '
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Ireatmenc of Dats

Students were divided into the three groups specified previously
(Behavioural, Opportunity, and Perceptual).

For the analysis relating to criteria of success, the percentage of
students sbove, at, and below the expected level in each subject was
calculated for each of the thrae groups., The proczdure for establishing the
three categories was as follows, Since the criteria for grale expectancy
for children in Opportunity Clacses 18 based on mental age, the most recent
intelligence quotient for each Opportunity class student was used t¢ determine
mental age as of October 31, 1970, 'At grada level' wass dufined as being no
more than one grade above or below the expected grade based on mental age as
of October 31, 1970 (e.g., & student wio is 10-7 chronologically with an I.Q.
of 70 would have & mentgl age of 7-5, The grade expectancy for this student
is 2,2). Por the example used, e range from Gradel.2 to Grade 3,2 would be
acceptable foxr "at grade level" expectancy in any subject,

These cut-off points are baged upon studies that suggest that sbout
twoethirds of students in a particular grade are generally found within a
range from one grade below to one grade above the expected grade, For our
example then, "gbove grade level" would be Grade 3.3 and above, and "below
grade level” would be Grade 1.1 and below.

The criteria for grade expectancy for Behavioural and Perceptual
Class students i{s based 2n chronological age only because admission to such
clasgsey excludes the factor of 1imited intellectual potential, ‘Therefore,
"at grede level" wag defined as being one grade above or below the expected
grade based on chronclogical age as of Octnber 31, 1970 (e.g. a student who

18 10-7 chronologically would be expected to achieve at a Grade 5,2 level),

Por the exszple used, a range from Grade 4.2 to Grade 6.2 would be accaptable
for "at grede level" expactsncy in any eubject, The rationsle for this
procedure has been mentioned sbove, Purthermore, "above grade level" would
be Grade 6.3 and sbova, and "below grade level" wouid be 4,1 and telow,

Avorage scores in each srea of the personal snd social adjustment
inveatory were calculated and thu results were presented in the form of graphs,
The toachera' responses to the five-itum questioanaire were presented as
percenteges of teachersgiving sach of the two possible responses. Parents'
responses to the similer two-item and the four-item questionnaires vere
deelt with {n the same way.

The free rosponses made by the pareats as to how thay felt epacial

. ¢lass placement had helpsd their children wore presented to a group of three

judges, Mrs, Oretchen Brewvin, Scarborough School Bosrd Trustee (Hard 5),

Dr. T. Lofft, Scarborough Comsunity Psychistric Conpultaut, and Dr. M. Powsll,
Assistant Madical Officer of Haalth for ths Borough of Scarborough. These
judges reviewed a1l of this parents' survey forms and together determined
vhether eac’. parental response was positive (supportive of special class
prograns), negetive (oppited to such programs), or neutral. Paronts'
TespoTses wete then prasentod gs percentages of parents giving each of tha
thres possible responsed, ‘ypical responses of all three types are quoted

in Section VI of this report,
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1V, ANALYSIS RELATING TO ACADEMIC ACHIEVEMENT
AKD_PERSCHAL AlD SOCJAL ATJUSTMENT

TABLE I

ACHIEVRMENT BY SUAJECT (TEACHERS' EVALUATION)
FOR STUDENTS IN (?FORTUNITY CIASSES (N = 76)

| % Above 1 % At % Bolow Total
Subject Expected !  Expected Expected N
Grade Level Grade Level Grade Level
ety .
Peading 6 6% 67.1% 26, 3% 76
Spe'llfing 6.,6% 67.1% L 26,3% 76
lMechanical |
Arithmetic 9.2% 71.1% 19.74 76
Avithaetiv
Problems 5.3 65,87, 28,9% 16
Aver‘se. 6| 9% 67¢ “ 25- 31 76
(a) Leyel of Achfevement

Table I shows level of schievement by subjest for students in Opportuni-
ty casges. It ig evident that the majority of students fa Opportunity classes
are schisving at expected grade level, This trend {s most evideat in
Machanical Arittmetic,
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LABLE I1

ACKIEVEMENT BY SUBJECT (TBACHERS' EVALUATION)
POR STUDENIS IN PERCEPTUAL CLASSES (N = 18)

% Above 7 At % Below Total
Subject Expected Bxpected Bxpected N
. Grade Level Grede Level Grede Level

Reading - 11.1% 88.¢ 18

Spelling - 11.1% 88,97 18
echanical

Arithmetic - 22, 2% ?27.8% 18
cithastic

roblems - 16.7% 83,3% 18

Averages | - 15, 3% 84,7% 13

“Yatle I1 shows level of achievement by subject for students in

Perceptual classes.

majority of atudeats achieving below expected grade level,

Here the traad noted abceve 1o reversed, with the
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TABLE 11I

ACHIEVEMENT RY SUBJECT (TEACHERS' EVALUATION)
FOR STUDENIE IN BEHAVIOURAL CLASSES (N = 7)

% Above . % At % Below Total
Subject Expected Expected Expected N
Grade Level Grade Level Grade Level
eading - © 42,9% 57.1% 7
Spelling - 26,7% 71.3% 7
Mechanical
ithmetic - 14, 3% 85.7% 7
ftthmetic
roblems - 28.7% 71.3% 7
Averages - 28,7 71.3% 7
! :
! : !

Table III shows level of achievement by subject for students in
Behevioural classvs. There is much mora variation from subject to subject
displayed here than in eithar of the two preceding tables, The majority of
atudents are achisving below expacted greda level in Mathematics and almost
half of them are schioving at expected grade level in Reading. Hovever,
th; ovar-all trend {s schievement bslow expected grade level in thesze

- oubjects, v : v




{b) Personsl gnd Social Adjustment

Figure 1 showa the averege score for students iu each group on each
gection of the pereronal and sreial adjustxent inventory, aslong with the over=-
all average, &ccording to the perceptions of the feachers, A fact to besr in
wind in interprating the scover ig that thare sre no pretest resuits svzilable.
Therefore, it is impossible to determine c¢l.e magnitude of gain whieh, indeed,
night ba most significant in a subgroup with the lowest scores before special
class placement occurred, Thie can be determined only by the teacher from his
or her knowledge of the child's development sinze specigl class plscement was
mada.

It would appear, that, at least on the over=gll average, students in
all groups are about equally weil adjusted, However, when individusl per=
gonality and adjustment factors are considered, some variations are evident,
For exanple, students in Opportunity cleosas, in comparison with those from
Perceptual and Behavinural clesses, have higher "restraint™ scores, lower
"agcendance” seores. (Por explanation of the terms used to describe the
various fantors in the personal gnd social adjusimcut inventory, see Appendix

A

Summarired information on the personsl and social adjustacnt 1items
from the parents' gquestionnsive is not presented in this sectfon, The interasted
reader 18 referred to Appendix B for these data.
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TABLE IV

TEACHERS' SURVEY OF SPECIAL CLASS PUPILS

; Individual Program
Behavioursl Opportunity Perceptual

- Question Reaponse No. % No. % No, %
1. Does this pupil integrate | Yes | 5 7L4%| 35  46.1% |14 77.€%
with a regular grade class
for any subject? No. 2 28,6%! 41 53.9% , & 227
2, Does this pupil engage in | Yes - - 130 3e5%] 3 16.7%
any intremural or axtra- |
curricular activity within No 7 100% | 46 60.5% /15 83,3%

the school? :

5, Does this pupil sppear Yos 7 100% ;75 98,7% |18  100%

happy with his present

placenment? v . Ko - - 1 1.3% ]| - -
;. Do the parents seem to Yes 7 100% | 70 92,1% |17  94.4%

support this pupil's

placement? No - . 1 1.3% | 1 5,6%

Unknown | - - 5 6.,6% | ~ ~

() Teachers! Questiopnaire

Responses Eo questions related to the teachers' observetions about the
studentes in special classes are presented in Table IV,

It would sppear evident that although children are placed in segregated

" special classes for individual prograns, the majority of the Behavicural and

.. Perceptual class children, and simost half .5 the Opportuafty class children
do in fact spend part of esch school day with the regular grade students,

¢ 2 With regerd to the item which surveyed intremurasl and extra-curriculer

activity of special class students, the Opportunity class students are seen to

* be more lavolved with these sactivitias than eithar the Behsvicural or ths
Perceptusl class students, ' S L

: :  ° In snslysing the rusponses for the items dealing with teachors' perceptions
" of students' happiness and parentsl support, it would sppesr that only one studeat
- 1s seen ae unheppy with his or her plecement and the yorents of only one studeat

- sze peroeived as not supporting the specisl olass placesmsat.

10
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TABLE V

INTEGRATION OF SPECIAL CLASS
PUPILS WITH REGULAR GRADES

- Types_of Classes
Subjects Behavioural Opportunity] Perceptual
~ (N = 5) (N=35) | (N = 14)

1, Art 40% 40% 437
. Inﬂusttiai Arts 40% 3% -
3. Mathematics ' - 9% 37%
4.‘ Musie - f - 45% -
5. fhyaigal Education 501 91% 71%
6. Peading & Spelling | - 237, 43
h. sefence ' | . 4o% 9% 14%
8., Soci;l Studie; - 47 ‘ 5% 147

Table V shows the extent of integration for those students who
irtegrate with regular grade students, It {s evident that the majority of
these students join regular grade studenta of Phys’cal Education and Art,
Whereas almost half of the Opportunity class students who integrate, do so in
Music, neither of the two other groups integrates for this subject. Integration
for Reading and Spelling appears to include more Perceptual class students than
Opportunity class students, but none of the Behavioural class stulents integrates
for Reading and Spelling,

" Table V sleo shows that the Oppbrtuaity class students {ntegrate with
the regular grade students in more subject areas than either of the other two
groups, - T IO e © -

S '
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s! Questionpgire

(1) Behavioural, Perceptual, and (pportunity Classes
TABLE VI

PARENTS! SURVBY ABOUT SPECYAL CLASSES

Individual Program

Behavioural Opportunity Perceptual
Questior Regponse No, % No. % No. %
1. Our child geems to enjoy Yes 3 75,00% | 37 92,507 9 ¢ 00%
hias (her) present special
class Ko 1 25,00% 3 7.50% 1 10,007
No Responwi - - - - - -
P, We have geen imprcvemént Yes 4 100,00% | 32 80,00% 9 90,00%
in our chiid's attitude
toward school aince he No - - 5 12,50% 1 10;007%
(she) hag been in a
specigl cless No Responge| =~ - 3 7.50% - -
B, Our child has made pro- Yeos 4 100.00% | 32 80,00% | 10 100,007
gress in school work
since being in 3 No - - 4 10,00% - -
special cless
No Responge| = - 4 10.00% - -
. Our child probsbly would | Yes | - = 5 12,50 | - -
have done just ag well if
he {she) had remsined in Ro 4 1006,00% | 31 »7,50% | 10 100,00%
e Tegular grede '
o : No Responss| = - 4 10,00% - -

iuﬁomu to quuttom ralatod to the pnuntn' perceptions about
hsvi.ng thotr cbudrcn i.n thuc cpoehl chuu sre presented in Tabia VI,

l It mld appur that .lncot 311 of r.ho parcnta perceive their children
as 1) enjoying their present specicl clase placemsnt, {i) improving in their
. attituds towsrd echool, i1i) progressing in school work sinca being in a
- speolal class, and 1iv) 1ikely uot to have progressed as well hod the children
. ronained in regular gradas. Ian locking at the differences ssonggroups, it
would seea thet the parents of the Behavioursal and Perceptual cless students
arc in grester agreement then are the parsats of Qpportuatty ¢lags students

12

. tourdus thcl.r puenptiotu ot thuc ‘lt.t. e




TABLE VII

PARENTS' SBURVEY ABOUT SPECIAL CLALSES
(SPECIAL PRIMARY OPPORTUNITY)

Individual Program
Special Primary Opp.
Question Regponge No, %
L. Our c:ild seems to Yes 16 94,11%
enjoy his (her) pre-
sent special cless No - -
No Response 1 5.6%%
T. Our child probably . Yes - -
would heve done just ’
as wall {f be (she) . Yo 14 82,35%
hed remained in or ’ LT
entered a regular No Responsge -3 17.65%
grate classroon this <
year :

(2) mmmmm

Rolponses to quootiona :olatod 'u the parents' perceptions sbout having
thci: children in these special classes are precented on Teble VII,

It ig evideat that almost gll of these parents rzposted that their
children seemed to enjoy their presant cpecial class, and that their children
would likely have not done as well if they had remained {- or had entered a
regular clagsroom this year,

'13
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- TABLE VIII
PARENTS' SURVEY ABOUT SPECIAL CLASSES

i Individral Progrem
: i Multiply Hundicapped
Question !Recponse o, %
1, Our child seems to enjoy his Yes 8 100, 00%
{her) present special class
. . No - -
2. We have seen improvement in Yes 7 87.50%
our child's attitude toward
school since he (she) has been Ho 1 12,50%
' 1@ a speci;l'nlanl
3. Our child bas made progress in | Yes 8 100, 0%
2:hoo' work eince being 1n
special class ‘ : No . - -
4, Our child probably would hava Yes - -
done just as well 4f he (she) | i
had vemainad in x regular grede ; No 8 100, 0%

(3) tultiply Handicopped Clagees
Responsss to ques:ions related to the parents’ perceptiors sbout
huvtnc thoir children iu thano lpae1r~ clesses are presented in Table VIIL,

It would appear that almost all of the parents perceive improvement in
their child!s attitude toward gchool. All of these pucents raported thet
_ thair children onjoyed thair prasent epecial class, hava mada progress in school
- . work siance being in s specisl class, and would likely have not progrecsud ue
~'¢‘ wnll 1! thay had tc-ainod tn . rogulat ;:ndo. ‘

RS P AE
el 5 -




V. IMPLICATIONS

(a)

haviou Class Pro

-13 -

In order te understand the implications which result from this surxvey,
it is necesgary to be aware of some backsround inforuati~n with respect to
Baknvioural classes,

1.

2,

Criteria for Placement:

Alws and Objectives:

Pupile with averagé or sbove average ability
who are ungble to function adequately ip the regular classroom due to
emotional problems are placed in Behavioural classes.

(1) to provida a school placement for children with lesrning dis-
abilities relntgd to emotional causes,

(i1)to provide an individual acudemic program which will permit
each child to progress,

(121) to create a learning environment which will gllow each child
to overcome or learn to cope with his or her emotionsl problems,

(iv) to allow cach child to retasn a closa relatfonship with his
peer group through a program of integratioum,

(v) to return each child to the regular echool program as soon as
he or she demonstrates that this level has been attained,

PRC

TABLE IX

LMENT
CHet;ro._ classes excluded)

Percentages exprassed au the perceatoge of
Borough Elementary School Population Figures
© (Pigures as of June each year)

/5

- 1966 1967 1963 1969 1570
Individval Programe | No, ~ % No, % to, % No, ] No, %
A Behnviouul o | .0u8] 29 | .oex| a1 | .om| 38| .o7x| e3] Lo
‘ lhltiply lhndiclmd e o | -] -8 o] 12| o 022
Opportunity sa1 |1.05%) s63 [1.08m [s29 | Loom] s27 [ Loex 576!
Pereaptull | o | .oz a1 | .o | a0l Loor| es | .azm| 0! 1
sp.cm Prlury Opp. - |- - - | - P 16: .03
Spocill ludln; o 1 - "9 ] Lo | 3] .oz 71 1% 6f .o1x
. . . v ’ : !
ss3 11,001 sa2 {123 Tese | 1a9mi 650 | a.en] 723 1.25%



RISCUSSION

Table IX shows the percentage uf elementary school children who
have been placed in Behavioural clesses in each of the academic school years
since 1966, It 45 evident that the enrolment in these classes has increased
since 1966, and that the percentsge of Elementary school pupils requiring such
& progran has remained relatively constant since 1967,

Table X shcws the number of students from Echavioural classes who have
been returred to regular grade since 1967, It would appesr that the fifth aim
and objactive for this type of progrars has continually been achisved eath year,
The success of some of these studants has been stud’.ed by Hayball“,

With regard to the uther four aims and objectives for Behavioural
classes, this present survey would scem to imply the following about tie
students presently enrolled in these classes:

(1)  Academic achievemeant in ihe basic subjects 13 below expected
grade level for ma.; of the students even though they have been in
these special classes prior to December 31, 1968,

(11) Many of these children are er.sged in some type of iutagration
program with regular grade students,

(111) A relatively average level of pergonal and gocial adjustment ig
attained by this group,

(iv) The perents of ihese students geem generaliy to approve and
support this form of educational progremming,

(v)  All of the pareats feel that their children would not have done
as well if they hed remsined in tha regular grede program,

(b)  Opportunity Clees Programe

The following background information about Opportunity classes is
presented in order to sssist the roader to understand the {mplications
vhich result from this survey:

L. Critexie for Plgcement: Students who have already repeated a
grade and ere #till unable to progress satisfactorily, (including
educable retarded snd slow learning children) are placed i,
Oppoxtunity classes. -

2. Alms apd Obiagityap:
o (1) - lb ‘ ide en individusl academic progren which will permit
4 sach child to progress,
| (11) To ailow each child to retain a close relationship with his
peor group through a program of partisl integration,

(111) i‘b'utum any child to the regular school progren Qbanwor
~ be or she tas deaonstrated that this level has besn sttaired.

2ayball, H.L., op. eit,

6 L
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DISCUSSION

Table IX shows the percentage of elementary scixool children who have
been placed in Opportunity classes in each of the academic school years since
1966.

It 18 evident that although the elementary school population has
increased since 1966, the actual percentage of pupils enrrlled in the Opportunity
clasgses has decreaged slightly during the past four yeers,

TABLE X

SURVEY OF SPECIAL CLASS PUPILS
WHO HAVE RETURNBD TO REGULAR GRADE

Metro classes and newly instituted prograns omitted
(all figur:ss as of June esch year)

Special Class 1967-68 1968-69 1969-70
Individusl Progrem No, %8 No, % No, %
ln.mmm : w| %l e8| 2| 7| 6%

portuntty 20 | el w| 2,7 s 1.0%
pexceptual v | asoax]| 26| seax| 22 | auen
lt:iplj Hendicapped 1 12,5%| - - - -
,8pecial Reading 2 25.0% 1 14.3% 7 i 70,0%

s Perscntcses are m'oued ad the percent of pupils in each
’ type ot clau vho were retumed to regulsr aude

Table x o!mn tbo nu-lm- of ctudcuu from Opportunity classes who have
been returned to regular grade eince 1967, Fectors relating to the significance
of the decrease in the percentage of Srtunity cless ptudants who have rsturned
to grade may be inferved from Heybell's” study, Hayball has shown that Opportunity
. . class students continue to underachieve whem they are returned to regular grade,
. This information may have affected th nloctlon of -tudcnto who were returned
S to sndo ia uptm. 1970. _,;»_c‘ o S

YL

wuh ta“rd to tlu aimg cnd oujoetivn for "nportunity chuu. the

' pruint wrvey sppesse to imply the tonavhc obout tbc .tudenu esently
mnu u thou emcm L R ”

3n.ybm, a.:... ope cu.

- e
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(1) A 1little more than two-tliirds of tlese students sre achieving
at expected grade level in the basic subjects,

(12) Almost half of these students are engaged in some type of
integration program with regular grade students,

(111) A relatively higheaversge level of personal and social adjust-
ament 18 attained by this group,

(iv) The parents of these otudents seem generally to approve and
support this form of educational programming,

(v) Most of the pavents of these atudents reported thet they have
seen an improvement in their child's attitude toward schodl and that
actusl progress in school work has been made,

(vi) Many of the parents of thess studeats feel that their children
would oot have done as well 1f they hdd remained Iin the regular grade
program,.

(c) Pexceptusi Class Prosrams

The following backgrcund information about Perceptual clasgses is
presented in order to assist the reader o understand ths implications vhich
result from this survey:

1, Cpiteris for Plscement: Pupils with sverage or above-average
ability who are unable to proceed in thLe regular classroom due te¢
apecific perceptual problems which interfere with lesrning are
placed in Perceptusl classes.

2. Aime and Obfectives:

{1) To creste a learning envivomment which will allow each child
tc overcoms, or lesrn to cope with, his or her perceptual

MIN.

(11) 7o provide an individual acsdemic program which will permit
uch_ child to progress,

(141) To sllow 'uéh child ‘eo retain & close rvelationahip with his
- pesr group tlaou‘h a progr- of integration,

(iv) To reture each cbud to the regular school progtam as eoon
-~ 89 he or she demonstrates that this level has been attainad,

18
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DISCUSSION

Table 1X shows the percentage of elementary achool children who have
been placed {n Perceptusl classzs in each of the academic school vears since
1966, It 1¢ evident that the enroluent in these classes has incceased
significantly since 1966, This trend is supported by the present demand for
space in these classes, For exanple, as of November 15, 1970, there were 20
children on a Waiting L!at for placement in Perceptucl classes.

Teble X shows t ha number of students frowm Perceptual classes who hiave
been returned to xegular grade siuce 1967, 1It 1is svident that the £fifth aim
and objective for this typs of progran’ has continually been achieved each
guccepgive year, The guccess of gome of these students has been studied by
Hayball‘.

With xagasd to the other four aims and objectives for Perceptual
classes, this present survey would seem to imply the following about the
students pre/ently enrolled in these classes:

(1) Academic achievement in the basic subjects L{s below expected
grade level for many of the students even though they have been
in theaq spacisl clasees prior to December 31, 1968,

(1) A little more thén t:hru-quitt:ern of thase studontse do iIntegrate
with regular grsde pupils on a regular basis,

(111) Only a small percentage of these pupils become involved with
intramural or extre-curricular activities within the school,

(iv) An sverage ievel of personal and social adjustment is attained
by this group,

{(v) The parents of thess students seem to approze and support this
form of educational progremeing,

{vi) All of the parents feel that their children would not have done
- ae well 1{f they had remained in the regular grade progran,

Vi, SURVBY OF PARM WHOSE CHILM A‘l’l’m HULTIPLY

(n) Mwm

" he touwiu baek;rom infomtton sbout Multiply Handicapped
cluuo 1s presented in order to assist the resder to undonnnd the
hpuudona 'hlch rowlt !to- thu ourny:

j‘ 1. Crtu.'u for nmt: Pupuo who have besicslly the same
~ - handiceps se Opportunity class pupils, but ¢lec displey
.7 evidence of esrtional prodbleme which may be coapounded by
" - medical or phyuen problcu are phud in Multiply Handicapped
: cl.‘mo o

¢ -

‘mybau a.t... op. ett. .

19
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2. Aims and Objectlves:

{1} To provide a school placement for children who wmight
alternatively require placement in residential treatment
or institutional settings,

{11) To provide an individual program for each student in order
to allow each child to davelop to his or her meximum
pOtent:ial.

DISCUSSIOR

Table IX shows the percentage of the eltmentary school population
who have required placement in Multiply Handicapped classes jince 1966, It
might appear thet, prior to 1968, Scarborough did not require this type of
specirl cluss. This inference is not valid becsuse, prior to September, 1968,
nultiply handicapped children were in one of tha following situations: (1)
voluntarily withdrawn from school by the parents, (if) attending schools for
retarded children, (i{1) attending public or privete treatment centres, (iv)
inappropriately retsained in opportunity classes. As a result of Special
Bducation staff planning, parentsal requests, and support from the Provincisl
Departuent of Education, Multiply Hand’capped clasees were established in
September, 1968. .

Table X shows the percentage of students who have returned to the
regular gcade progrem., It is significant that ore child has been raturned to
the regular grade program even though one might infer from the placement
criteria that tiwse students would be lesst likely able to reech the required
level of success. (This {s an indication thst mone of the Scarborough special
clessas is a "locked-in" progrem,)

Since ths present ourviy techniquas of weasuring scademic achievement
are difficult to spply as s measuring device for stulents in Multiply Handlcapped
classes, only the parents were surveyed,

With regard to the aims and objectives for children in Multiply
Handicapped classes, this present survey would iwmply the following about
students presently earolled in thess classes:

(1) A1l of the pavents feal that theix children would not have done
as weil it _tb:cy had ramsia?d {n & regular grade program,

" (11) Most of the parents reported that the- have seen evidence of
" . prcgesss in school work since their child was placed in these
moul clunl, ,

(umu of the patenu reported that they support this type of
oduec"lond. mu—tu.

20
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{(b) Spectal Pg;gggx Opportunity

The following background information about Special Zrimary Opportunity
clagsses 1g presentel in order to 2asist the reader to understand the
implications which result from this survey:

1. Criteris for Placement: Pupils of legal echool age who have been
dingnoged by the gppropriate steff, and who have demonstrated that
they sre pregently unable to be maintsined in the vegular kiindergarten
or first grede program, are placed In Special Primary Opportunity
claspes.

Z, Aims an Objectives:

{1) To provide a school placement for young childrean who might
alternatively require plscement in residential treatment or
iastitutional eettings. -

(11) To provide s diagnostic~educational setting for young
children which will allow each child to demonstrate his or
her individual abilities in oriur to ensure that the most
sppropriste educational progrumming will ensue.

DISCUSSION

Table IX ghows the percentage of the eiementary sclwol population
who have required placement in Special Primary Opportunity claesee eince 1966,
As vas the case noted abuve, it sppesrs that, prior to 1970, Scaorborough did
not require this type of specisl class. Agaia, this inference is not velid
because, prior to Ssptemba:, 1969, these children were in one of the following
situations: (1) voimatarily withdrawn from schocl hy the parents, (i1)
attending special mursery schools evea though they were of legal school age, -
(111) ar*.nding private treatment centrss, and (iv) inappropriately retainad
in regular kindergsrien programs,

" The Specisl Prisary Opportunity classes sre in only their second year
of operation, HNone of the students eanrolled in this progranm during the school
year 196970 wus placed in a regular grade progrua in Siptesber, 1970,

Howsever, as s rtesult of ons yesr's placement in this progvam, ac of September,
1970, two students wers transferred to Behavioursl classce. ons was trensferred
to a Multiply Handicapped class, three students were trani.erred to Opportunity
classes, two were referrved for extensive observation in in-patisnt treatrent

" comtres, one student wes pleced in a Metro Aphssic class, aud seven students

- remained in the Specisl Primary classes for s second year,
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TABLE x1

PARENTS' SURVEY OF AREAS OF PROGRESS FOR
SPECIAL PRIMARY OPPORTUNITY CLASS STUDENIS (N = 17)

i:t;.sponsee to evidence
of progress
: : No
Response v Responae
1. Orel L Lunsungc “‘[‘ un ¢
2, ianottonal Growth o , 11 ‘ 6
3. .Socinl Adjuat:ment ) 10 7
po  Speech ,;' : b 12 S
ta 'coordmuon R 0 7

_ : Table XI shows the parents’ responses to the five items which indicate
.. the steas of improvement which havs been noted in the students surveyed,
o (oee Appendix g). It would appear that the parents perceive that many of the
. children have progressed in all of the five aress surveyed. In fact, the
.- ..+ pecents of only ons child hava not pexceived progress in eny of the five areas
S cince thou' ehud began in tbis progtn 1n Soptcnbor. 1970.

N Wlth re;ud to the aﬁu and objcctivu for Speci.al Primary Opportunity
c_hue:, thh preunc mr\ny vould um to inply t.ho £ollo\d.ug'

L (1) muo eluul can provida a typa of dusnoattc-oduuuml aatting
for a small group of very exceptional children who might otherwise

7 require more expensive facilities or might be raquired to be retained

" in othu- cchool programs vhich night be quite 1nappr0printe.

(11) meu otudents cen be retaiued within t‘ne school systen,

(iu)ﬂu crcnta o! theu childnn do seem to support this form of
oducatloul prozrmtns. :
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VII, PARENTS' OBSERVATIONS OF HOW THE SPECIAL
CLASS PROGRAM HAS AFFECTRD THE CHILD'S PROGRESS

The parental survey forz contsined 2 free-respoace section which
gave the following instructions: "Summarize your feelings abcut how the
apeclal class ptogram hag affecced your child's progress."

. TAPLE XIL

PARENTS' SURVEY RBTURNS

' No. Survey No Survey Percentags
; forms sent out | forms returned Return

1 -
1, Behavioural = ‘! 7 | 4 ‘ 57%
2. 0ppofcdnicy | o 7 40 52%
3. Perceprual | 18 10 56%
4; Hultiply Handlcapped .17 ( 8 47%
5. Speclnl Prtmary

Opportunity 29 17 59%

_ . Table XII shoﬁo the percentage of plréntcl survey returns which were
.received as of November 30, 1970, It should be noted that the parents were
give only fifteen (15) days in which to respond and return these forms;
however, about fifty per=~:ent of the parents did retura these forms.
' S s xx |
PARBNTS' SURVEY RBTURNS

,,(Catagorlsacion of t:oa-rolponse comments in 77 questionnaires

teturned)
' \ 1Percencaga of 77
- | Type of Comment Nuaber Questionnairea |
.A -]
" Posteive , 65 84%
- Mltt-o o K 6 » ‘A o 8
.5.  chttnl - f ‘_ 5 ,‘ 2%
' “"}._3: o e 100%
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Tgble XIII shows the reapoinsas to the free-response section mentioned
above (See Appendix D),

Iygical Pogitug‘ Mggtg

(1) "We are very pleased with the euucational opportunities offered
e w_s Without them, with her hyper-activity, etc;

she would no doubt have been termed ireducable., We also appreciate

the vary special teachere, Their interest and dedication meke us

very grateful "

(2) "It has helped our child to get involved with other people and the
surroundings sround her in school and at play. It also has made

~  her awere of the responsibility that she has at Liome, All in all,
it has made her sware of what's around tar,"

" Typical Negative Comgants
(1) "W‘ do not f&l!i} approve of the specisl class, How can they be
- graded? When you are ssked what grade you can just shrug your
- ghoulders, Ve don't know too much about what he really knows in

) . Spelling and Avithmetic..,seeeees 1 don't see «~hy they can't be
kcpt in thoi.r o\n cchool "

(2) "WQ !«1 a clul of misfits can't help each other, whereas in a
" regular class one misfit can observe and learn how our so-called
- regular children bahave cnd conduct themselves, both in lessons

. ..ad dcporbunt o

(1) "I personally think the gpecial class program was good for my «hild
" concerning him going at his own paca but has had a tremendous
- effect on his mental heslth as he has the fe=iing of being
- tnferior to the otlur rmlu gudo kids," :

(2) "Hc mc utorrod to roronto Paychiatric by (family physician)

" because ve felt the short test done at first by your department
was not enough to §0 ONesssesarvsssnes __ has

come & long uq. vc're junt not sure vhose liand to shake first,"

VIIL, SIMARY AND CONCLUSIONS

102 special clsse pupils rslected at racdom, plus 46 children in
~ L.Pi(8.p,0.) and I.P.(#,h.), were surveyed for acadeaic achievement snd/or
personal snd sccial adjustment.  Questionnaire results received from teachars
" and parents revesl that the great majority of children are meking better progress
- than would be achieved {a rosulu eiuns. This applies to both scademic and
'oocttl umnof!omm._, . S

i__\ LI
-\-1v

v h

o

.
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) The stated aime of the various kinds of speclsl classes are generaily
betng achieved, In some cages, chfldien who otherwise could noc¢ have been
admitted to the public school system have beez abie to show sustained progre:s,
Most parents oE children in epecial classes cre strong eupportere of such
claasen. IR , A ;

Several parental suggeatioua which accompanied the questionnaire re~
su”*s may prove to be of value to Specifal Education Servicea; sall will receive
cauuful study., Scarborough's new "Comprehensive" classes may do much to meet
the oft-stated parental concern for the undesirable effects resulting from
negregation from the pupiln' r9gular schools.

" The 8carborough Bosxd of Pducation {s providing much neeced and
sincerely sppreciated educational opportunities for hundreds of children who
wight otherwise be condemnad to cruel disappointment and intolerable frustra-
tion. It is a wice investment in our borough and our country.
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1 ;bbﬁnch A

DESCRIPTION OF PFR NI‘ITY TRAITS USEO AS BASHS
FOR FERuONAL AND Sl:lﬁ' ADUUSTMENT INVENTORY

" As a }esulf of considerable rsqearch In the area, Guiltord tdent14led
1en relaflve!y lndependanf nersonalivy ?ralt ' Of these ten, nine were

chosen to ba used as tho basis on which ‘o bu!ld the personal and socla! ed-
Jusfmen? lnvanfory used In 1hls 5+udy.“

- The nlne fralfs, ulih descrlpflve adjacflves for each, are llsted -

below.  :

. 2.'

f; X

A,

_General activlfy. hurr;Ing, llklng for ‘speed, llvellness,

vitalfty, producf!on, efflclency

Restraint: serlous, dallberafe, perslsfonf ve. cerefree,
,_Impulslve excitenenf lovlng _

-Ascendance- soqf—defensa, |eodershlp, blufflng, speaking In
’publlc, ve. submlsslvenoss and hesttation

Soclablllfy: many fr!ends, seeklng friends and soclal ac?lv-

lties, ssek(ng Fimelight, ve. few friends, shyness

Emotlonal sfablllfy evenness ot moods, optimistic, composure,
ve, ffucfuafion of moods, pesslmlsm, daydreaming, oxcitabiilty,

, - feallngs of gull?, worry, icno!lnoss and 111 health
6

Dbjecfiviry- fhlck-sklnned, accurato, observlng, ve., hypsrsen.

- jf‘slflva, solf—cenfereﬂ susplclous. havlng ldeas of refererce

;v9.

7.

Ertondllness.: tact, acceptango ot comins*lon, respect for

-others, vs, hos*lllfy, resentmenf des!re to domlnafe, and
‘con1emp* for o1rars , . , :
Thoughtfulress; roflective, obsera!ng of selt and others,

manial polse, ve. Intarest ln overt activity and mental Jlscon-

" cortedness - o

Pnrsonal reletlons: 'folerance ot peopia, talth [n sccidi

" institutions, ves fault—flndlng, uncoooeratlva. susplclous.

ljsltlf-plfylfg 'f’

5_’;

1,

Georgls °achs Adans.'ilimguromon

| t sng_Evalustion In Education
Psmw:ldam. Now Yonu Hoﬁ, Riizﬁarf and \Hnsion, Im
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-26 - Appendix C

- EVALUATION OF ACHIEVEMEAT AND ADJUSTMENT
(TEACHLR'S FORN)

1. PUPIL'S MAHE | 2. CLASS 3. TEACHER_

4. ACADEMI C ACH I VEHENT

DIRECTIONS' lee indwate the gmde level at which ‘he pupil te
- performing (n each eubjeot by outting the voale with a red
line at the appropriate point. Use the resilts of a recent
achievement test or your o:m estimate of the pupil's perfor-
ma.ncc in moh subjcot.

Sublect

(l)ReedlflgA"' L_], ,||I|!§I|I|!|L,LIL_L__LI_LL__J_L—L_‘
(Each numeral Indlcates the beglnnlng of a qrade)

v(b)s?ellin.g L_l l||,l|||||i||lll¢t| 1L_I"

S 6

(c)HechanIcalu|f‘g,|,i,‘l,[;|,|||,‘|,l,|,',l,l,],I
Arithmetic K- 1 2 3 4 5 6 7 8
(d)ArItM;tlc |,‘l. l,l.‘l.].lk.[-,l.l.l L. ' ,.L.L;__J
'P.'f°',"°"’.*-'K B 2 3 k 5 6 7 8

. L I I ' ‘ Yes No
(e) m;.:t::s puplil -I‘nteg‘rau 'V"th e ‘ugul;m classv for any i
O SIS T oo
_' (g) Does thli pupll appur happy with his present pla'enent? I 3
(h) Do the paronts seem to support this pupll's placement? | I

(1) In which subjects does this pupll lntcgrote?




Sn

{a)
(b)

» (¢}

e
- e
(f)
.t
T
> “)
K
oo
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PERSOHAL AND SOCIAL IDJUSThEﬂT

DIRECTIONS Please (iere the numeral whioh repreaente the frequency
o of‘ooou wpence for eaoh behaviaur.

Ratlng Scale
Cdm Hever -
‘,2 - Very seldom
3 - Occaslonally
b= ﬁuch of the time
5 = Almost a!ways ‘

Reacts !n a crnstructive manner to cr!tlclsm or

. suggestlon. R SV ' 1 2 3
Accepts rosaonslblllty, takes Inttlatlve. or |

L volunteers ,',‘ o ' L S ! Z 3
Dlsplays cheerfulness and good humour. ". R o 1 2 3
Ccuplstqs asslgnmontr. "!¥ S ‘f R ) : 1 2 3
Defonds hls (her) point of vlew uhen lt is dlsputed. 12 3
Adap.s oaslly to new sltuatlons (partles trlps. :
unantlclpated changes In routine). 123
Is attentlve inclass. . ) 2 3
Becomes. dlscourased vhen thlngs do not turn out 3

N e expected. ;;1 s ; T 123
le;s sono thooyht to actlons. bofore ongaglng ":.

n thcn ) '«.:, R | ,2 3
"Pllyl hook.y" fm school. : R T B
Is goncrally productIVe. 'f’ . _ o » ' 2 3
Is very onxlous when taking tests. ; 1 ¢ 3

) Shows ablllty co concontratc. : e o 1 2 3

) Rospucts rvlcn ||Id doun by teachcrs and prlnclpcls. : ' ". 2 3

B l: uull orgonlznd and coroful. ;v~_ o SRR 2 3
‘ iSharts nlth othcrs J',l' SN 123
N2 3

LA N

- > > L & P o e

AS Y B V. IS, |

vy - wv Y, ] W v v A Y, ] w
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Rating Scale
= Never
2= Very seldom
3= ro;;!onally
Ty o= Huch of the time
5= Almost always o

(r) Usually qulckly forglves wrongs done to him (ker).

. (s) Exhlblts good sportsmanshlp In games.

' _‘l (t) Olsplays hostlle behrv!our.fn5

(v) Shows regard for feellng= of others.‘

er(v) Contrlbutes to grcup act! vlty or dlsousslor.

W W W W W

F A . A

Vi vy W

n
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: PER:ONAL AND socIAL DEVELOPHENT
; (PARENT'S FOR!1)

kAME

child ueually behavea in the following situations:

555129 Scale
1 = tever
r Very seldom ,
3 = Occaslonally
k = Much of the time
5 = Almost a!ways

(a) Reacts In a construct!ve menner to crltlclsm or

suggestlon. ‘,’, r o )

() :Acrepte responslblllty, takes Inltletlve, or
‘ volunteers. . o o }
(c) Dlsplays cheerfulness end good humour. ; 1

(d) Defends hls (her) polnt of view when It Is disputed, 1

" (e) Adepts eeslly to ‘new sltuatlons {parties, trlps,

: unantlclpated changes In routlne). : |

(f) :Is wel] organlzed ‘and careful ‘ 1

’ (g). Shares wlth others."yf SR _ - 1
;f(n).USeeks fr!ends end soclel actlvltles. : v’f -
'F.(t)\ Lseelly qulekly forglves wrongs done to htm (her) 1
**fi’(j) Shows regerd for feeIlngs of others. : 1

PAREHTAL SURVEY

. OIRECTIONS- Please cheak the appropriate boz.

{a) 0ur chlld seems to enjoy hls (her) present speclal class,

(b)) Ve heve seen Improvement ln our chlld's attltude

'1;;towerd sehooI slnce he hes been In 2 speclel cless.

,\tl;:_(c) Our child has uede progress In school work slnee

e belnq In ] speelal clesn.

DIRECTIONS Please oirale the mmeral whioh best indioates how your

~
w w LV w w w
E - £ L~ L~ E L~
K8, ]

Vi vy vy W

‘Yes o

(L

B e L
N ]
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, : : ) ‘ Yes No
(d) Our child probably would have done just 3s well

If he (she)had rema]ned In a regular grade. [ 3

3. Summarlze your feellngs abc:t how the speclal class program has affected
~ your chlld’s progress.

You ﬁay’ééllyor. W, F;ZKoerbef‘(266+3ll|; local 313) 1f there are any
, quéstlons regoerding this Survey.

STt signad

“S|.gned

Plessy use the enclosed self-addresud envelope and return this form
; !medlataly tot Dr. \l. F. Koerber
‘ " Dlrector of Speclal Education Servlces
- Scarborough Board of tducation -
2672 Eglinton Avenue East
Surborough, Onurlo Gt
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' PBRSOWAL AND SOCIAL nwswpvmnr
(PARENT'S rom)

1- M

‘ DIRECTIONS- Pl,ease eirele the numeral which hest ifndicates how your
LT child usually behaves 1n the following situstions:

: Rating Sce ’

. 1= Never - .
2 = Very Seldom
3 = Occasionally
- 4§ = Much of the time
5= Almoat always N

(a) - Accepts responsibility, takes initiative,
;o or volunteers . 1 2 3 4 5

() Diaplays eheerfulnesa and good humour - 1 2 3 4 §
- (e) Adopts eesily to new situstions
" .. (parties, trips, unanticipated chenges
m rout:lne) _ ‘ , ‘
(d) Shaves w:lth others

(e) Seeka friex.ds and aocial act..dties

I R S )
N NN NN
w W w w
s & £ &
L I TN ST

(f). ",Shows reaard for feelings of othera

2, *Check the appmpriate sress in which you
* heve seen your ch.lld _progres: thia year:

(a) Oral Languoge 1
y ® Bmtionul Gt-owth Cj
() Sootal AajuatmntCJ
e (d) Speech[___
(e) Co-or-linatiop 3
3.  PMRENTAL SURVEY .
1 nmcnws._ Please che..k the appx‘opriete box

() Our child seems to enjoy hh (her) - Yes
preoent opeenl clar-o T

i ,’ - " “l’ Y

Iz
I g
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3. continued..A A

- (b) - Our ehild prohably would have done Just Yes No
- ... as well if he (she) hed remained in or
iy« imeioeo s . entered @8 regular gt-ade cJaseroom this , C e
DRI 'i:_‘ s year «.:, '(“ : i ) - B . PRI

4, ) &mmarize your feelinga about how the special
"7 7 clees program has affeeted your child' T
AN pcogress"' : L ,
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" You may call Dr. W, F. Koerber (266-3111, 1oc-1 313) e
$th . e any questiono regarding this survey. i
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