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SUEMARY

With the increasing complexity of our rapidly changing techno-
logical society, wur present educational system has found itself becom-
ing more and more obsolete, and in need of a major redefinition of
goels. Tha organic curriculum {s an attenpt at a major systematic
overhaul of our present educational process. It proposes to rad.cally
change the prosont secondary e€ducational program in the divectim of a
leamer-oricnted curriculum with the ultimate objective being the
integration of academic training, occupationai preparation; and
personal development in grades nine through twelve. This comprehensive
program will draw upon past, present, and future research in order to
maximize individual irstruction. Monroe is one of twenty school
districts that agresd to become involved in the planning, develcpment,
and sventual implementation of the program.




INTRODUCTION

" On Nay il and 12, 1967 at Nova High School, Ft. Lauderdale,
Florida tne superintendents of 13 schcol districts met with Drs, David
Bushnell and Robert Morgan of the U, S, Offfce of Education to estadblish
the initial network. At that time each district superintendent agreed
to enpley a full-time coordinator whose responsibility would be to
carry out the objectivos of the organic cut-rlculum programs.

+

Objectives as Initially Deﬂned

The over all object.we of the organic rurri lum was the redefi-
nition of educational goals and overhaul of the w.ucational process.
Therefore, each full-time coordinator was to give conalderation tos

1, Delimit the genral purposes of the organic cur- ricu‘um
to the local school district, .

These general .purpuvses are as folluws)

' 8, Integrate academi. and vocational learning by
appropriately employing vocational preprration
as one of the principal vehicles for the inculcz-
tion of basic leaming skills, In thig way -
learning could be made more palatiable to m-vy
R studénts who otherwise have difficulty s g
e tha valuo of a nneral education. o :
. ! BN S Lo
b, Bxpose the studont to an und‘rltmding of. the

"real world" through a series of experiencss
" 'which capitalize on thé desire of ycuth to
'invutigato for hiuolf. G .

¢,  Train the student Ina cou of gtnorauuhlc -
© ' skills related to a cluster o occupations .
rather than just those related to ome '
sptcialized occupa'ion.
MR PR LR
d. Orient students to the attitudes md habits
which go with successful job porfomanoo and
- succesatul nvinc. pevieend o SIS
e, Provide a bnckgro\md fox\ the proepective workerp
. by helping him to underctand how he fits within
v the dconorio and civie institutions of our
coutry.

) o “
[ S L. g R

17 .

e ,

“ £, ' Make students aware that haming ic uf.-
oriented and neod not, indeed mist not, stnp

. with hh oxit from fcml education,

t :,-_.“1 L 4 APPICIAR S R AR I A .

e g Hélp Itudonti copd with & changinrg world of
work through develcping career strategles

.
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which can lead to an adequate level of income and
responsibility,

" .he Create within the student a sense of self-reliance

‘» and awareness which leads him to.seek out . .
.+ .. appropriate careers wit‘: malistio aspirafioo
e 1‘V018. . TN [P, d

2, ‘Daal with a uriety of complex quastions uhlch may arise
from radical remodeling of secondary curriculum.

3, Duavelnp a tolerance for turbuhnca whils establishhg a
o cJ.izute for v..hangn. Lot .

L T Do-:olop an 1ntagx~ated ooupmhensiva curriculum fnr grazhs
9‘12.

3. Act as an a;ent for comunicstlm. 3 " L
6., Evaluate aach atep of the program.-

Hodification of the. obiectives to fit each local district wzs tq
be detamined oy tho adninf.,trative pcmounel. L

_j_gstmnt‘ S

As tho mwork%grw to 20 sch>ols certain inherent weaknerses
within the initial structure were identified and a vedofinitior of
goals was unde_taken through the coordinatore' organization., The
initial 30;1- wm :wucd and udefinod as follcuu

umi g ia an udivldual pro;:ua. Diffomt students

approach the teaching/learcing situution with different

needs, goals, atrergths, limits anl experiences. A

lsarber respaisive instructional system provides for

eazh learner the pnucnal opporfunity to pmicipato

in the: .ov ¢ L

1. SQttlng of hia own lhort. inttmdiato and long-

2, Dni;n of thoen odu"aticnu oxporimen through
which he will achiovo succosa.

‘ A O Nt T

3. Selectiom of uming uthoda md utorhh to
be used without regard to subje it matter boundaries,

4, Budgeting of his time, withlin broud limits, in
orde® to learn at a rate mhich is asppropriate for
hime o2 L PSRN ST f.;::, f‘ VoLt
. Iu
S. Establhhnnt of lcvclf of parfommce to bc veached
which specify uthhetory fulfiliment of curricular
cdleotives, > ., .-

,1‘:‘»"'1u.',. o
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The ES '70 system is designed to deveinop learners who have the
necessary skills and kriowledge which prepare them to function as
effective citizens i the social, polit;cal and econanic spheres of
today's and tomorrow's world, ‘

Commanity Backgrwnd -

Monroe is typical of hundreds of uther school districts across
our nati{on, Located along Lake Erie midway between Detroit, Hichigan
and Toledo, Chio, the districc encompasses 78 square miles. The bulk
of the population is centered in the City of Monroe, a community of
25,000 persons. The Monroe district is s curious composite of
mdustrial blue collar workers and rural conservatism. The population
is predominently caucavien, with a sizeable southern element and a black

popalation that makes up less than 4%, - Leadership irn the community is

mostly Catholic and-ie orientated towards the parochial schools. As a
" result, the pu'ochial sc.hools have a sizeable enrollment {over 3.000

students). oo N RN . . o

‘ The public school aystem has a K-12 onno‘lment of more than 9,000
o st-adents. “Although there.gre twelve elementary buvildings, all second-
" ary students »re housed in ¢ne junior high and cne senior high, . This
" has caused the district to go un split 3essiong at both of these levels
" 'duping the past year. _ES !'70 involvement initially ‘centered on grades
1 10+12 at the high schuol,- At:the time Monroe became part of the ES '70
- network; the present high school was alveady forty years old with very
< little 1ntoma1 fleaibility within the building, and the need for a
"1 new bigh schonl: facility was already.beins.discissed by both Board of
* Education and commmnity. The majority of ‘the feeulty and high school
- administration are long rerm.residents of. Mooroe, many. of which were
“* born’ and raised here.. Thus s CVStOm and traditicnalism characterizes
much of the high school program.:: The bigh schedl curricula was
. comprehensiye in natur¢, encompassing both vocational and academic
“offerings, but with a dlstinct divisign between, the two, even to the
- point of having vocetional courses .offered in a separate facility a
- block away from the high school. . As is typical of many high school
prograni, the chief strength Ues in the courses prepa..ng students
- " for collegs, despite tho ant that less. than uo% go on to a four year
- <conog‘¢ AN M AR :ul-‘ VL N SR o
. : L R A e T . S . . PP
FORMAT FOR THIS R!_.‘POR‘I‘ APV
The format to be followed in this report will subdivide *he
~ distpict's involvement into two categorios so that the writer might
' pressnt thie role that district:leadership plays in bringing about
v changes the’ prcuntation wul be as follows: ., e
EEEEADTRAI I PO A D

t9l it A Initial twoyom SN IEimiit e v :

1. Role of the school district as perceived by the -

. 2 rosvpapintendert SRR

Svitah 24 ethoda . o CETEPE TR
.:mi--a. Findings end mults

[N "1
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B, Socmd two yeavs v

1. ' Role of the school dlstrict as percaived by the

new supcrintendent .
2« Methods i
3., Findings-and results .

c. Conclusion nnd recowendations

Initial Twn Years

z&ole of the Distx‘ict As Pemived tgy the Sgpex\intendent

'me Saturday, Pebmax-y u 1967 Detroit ma Pmsa carried an
article entitled "New Studies Pushed by the Blue Collar Johnnie" by
_ Saul Friedman, their Washington staff correspondent, In it was out-
lired the basic concept behind the organic curriculum paper publishsd
by Dra., Bushnell and Morga: calling for a merger of academic and
occupational training based an a systems approach to individualizing

" instruction through the utilization of behavicral cbjectives., I sent

a inf{tial letter of interest to the U. S. Office of Education since
both JBoard representatives and adminigtration saw a definite need for
an approach similar to this (n our own school district. As a result

.. . the Monroe Pubifc Schéolz vas one of the thirteen districts fnvited to

the first meeting by the U, S. Officé of Education personnel held at
Ft. Lauderddie; Florida May 11 and' 12, 1967, Tne majority of other
school systens prucnt Nphuntcd districts that wers innovative and
" already attenpting many ‘of the hiew concepts put forth in the organic
curriculun paper; Orgenizers of the network indicated tha: Monroe

" wes-selected becaise it was representative of hundreds of other single
" high school districts across the nation that had s traditionsl program.

. Iff the orgdnic citriculum, as it evolved, was o be successful it had
. t&'work in & commnity kuch 88 Monroe. Thus, our superintendent of
achools uw our role as one of an "implementor” whereby a program {s
" trded out’'cnce it his heen developed and piloted successfully else-
~ where, ‘While waiting for the initial outputs in the various network
" schools, the Menyoe systen would devote its tise to planning and
designing ‘a preposed new high school that would incorporate enough
flaxibility of design to adept to the ¢S '70 curriculum, It was this
ocbjective that demsnded the bulk of the coordinatorts time during the
fivet tvo years of involvement, -

H‘thodl o ' _
4 [N Sy i
© " There e utth doubt that tho mt vu.uablo m of our ES '70
involvemsnt during the first two yém 'was the uuubiuty of a full- ’
time person to act as "change agent." As ES '70 Coordinator, 1
initially had thres major cdbjectives as fdentified by the Supsrinten-
dontt
e Yyt ruloe }\{\'-,
1, Orientate ntcff. Board of Edneutien. mnlty.
univers{ty and State Department of Education personnel
to ES 70 and the concepts of the organi{c ¢ riculum,

4 . 6



2. Hor: with staff md community in dufting educaticnal
) spec.tficat&ons and plans for a new high scheol to
. house the Es '70 curvicula as it evolved,

3, Holp orgmiu and coordinate a canpaign to gain
" public support for the beorid ufenndum for the
proposed high school,

Some of_t»hq'pt}o'ced\;xrofs_ ‘I_"fqllowod in'meeting tl’_lelle‘charges were
A, Orientation to ES '70

1. Set vp a scheduh whereby Dr, Robert Norgan

" visited Ménroe in Octéber, 1967 and made a
serias of pheBentations to faculty, staff, key

community leaders, university personnel and
State Departmént of Educaticn heads on ES '70,

. 2. Preparsd a slids-tape presentation to utilize

Vil ‘with vurious goupse

3, 'Hado pmunuﬁona to PTA groups. "service
clubs, and varicus state-wide professionsl
education organizations. T

'.:ll.' Publi.spod a mt*ly muahtter to keep steff
C e and, kpy rowmnlty pooplo poated on the status
Sl ans L T

e

B.":.Pum fox- a nq« hiﬁ: school

Crowded clusrom od rhing onrou.mth led the
superintendent and the Morirce Bodrd &f Education to
. ..pmpcn the gonatruccion of a new high schcol so the
... present 40 year old structure cculd be cdaverted into
N 1‘4310!‘ 1): Rudily recognited by the staff was
~ L‘ 16ad the Way in developing an
aéqh?oi,plqu thit ™ ldurw as a model
;h r gchdold planning rew facllitles,
N,h Wi 'té §m1& the flexidility of
0. R BeGess. d¢conmidite ¢ é\i:‘riculun in
tr-uit!ou. ﬂorﬁd of ‘spééfffq dteps vas planned
with the hope that it wvould b the staff's

5 pogincct;,vq.,,ctmuq thei th*uking, ad crient
I thog to. a;wt fmqq and moyat!op, in education,

" 'n:roush i fundn tugboh wn‘ given
e “s ”hnqg :g;% to vork v!tb h ow staff
i+ i~ mepbers ABd the.ES. 'Y ncorz

s 1. oduu;unpl tpoclficaticn or thelr

. a._ reri 8O t . o f ake A
R b Mighty. i& 34.4 to p}:nto steff
enthusiasm,

PRI |
. B



2,

o 3

I

Consultants from the Michigan State Depart-

" ment of Education were invited to sharo in
" the planning. In addition tgq providing counsel

ard suppleméntary aid, they suggested visitaticns
to certain high schools in Michigan where programs
and building degign were cons\déxed unique or
innovative, e ;

Teachers used a released half-day to visit
programs and facilities in the Hichigan-Ohio
area, .

Through the Bureau of School Services, Univarsity
of Michigan, & comsultant-coordinator w.é employed

. by the. Board and additional resource people

brought in to talk to the central planning

committee about such’ things as flexible scheduling

Imnoh. Nevida and Caufomia.

and material resource centers.

A élﬂiﬁhﬁ\d‘visorj committee representing a

cross section of the commnity was formed to
react to various suggestions about building

| planping &hd provide s cmmicatims channel

to the’ pe\pie. oL .
Through funds provide b the U S. O.E.. a series
of out-os-ahto visitatlons to teh exemplary

facilities or programs throughout the United

States was rlanned, Selection of the schools
was based on suggestions made by U.S.0.E, and
Educaticnal Facilities Laboratories personnel
and inaluded trips to Massachusstts, Florida.

" Thres of the fivo-unbor visitation tosn vere

| on eath £{p

‘Cburu 1 dtis ?oeuﬂcd on thd estent to which
' xnuu&um.d initruction programs, educetional

: dutmtod to g6 on all the trips; this included

... the_ high schiool prifcipal, § representative of

. ,;hc ch\rdl 0.1 oaploynd by the Nonrce

"'Pmtibl‘ for 3 tation of the project,

. The 1 !; rensiniig positichs were £i1led by
acy

of Education, $8d an ddeérver-writer

" ) npmmttng dlffonnc dopartunts

3 r : :
‘..i¢|"\-.."4

technology, 1ndopoadont tudy, multi-mdia, etc,

_wm b&u ud« ®nd the -pm these xight have

t dpeigni ' A-elide presentation
;ﬁ. pictures taken at each of the

.léhobh mma. conbined with the report of the

cbeervei-triter, providéd & dotumentation of the

T project for local use and naticn wide dissemination,
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P {‘.S;‘,.,J,i'bc'f to iucmhﬁuw piss tho Bund
b b s 0 ﬁ for w ot high ‘school had .dm o
e .;f tm;az oh thepartof ¢
thq v;rm!.dhu the
;e u '#o cgrem had beeh "over. ol
caroas $ yoar o!' our uhlhmt. .
, ﬁpmxu h &

C.

Orunized and helped conduct bcnd referendum carpaign

1

KN

.

L T

5,

Dcwlapod vm ehu't for organuing snd conducting
campaign.

Con.octcd and celpihd pcrtimnt information
ahw!.ng a beed for a ncw fu.inty. ‘

' Peveloped vnr!.oua mdio—vhuuh to use in
pnmtatim including a slide’ ymontation,
f1ip chart ahd over laye. .
Participated in Speskers Buruu.

Couductod coffoc khtehu

ey

Findin EE Resulta . . .. . ..,

Soms of the spoclfic multl ‘of tho ﬂut two yt.ra of involvewsnt

vwerd a8 follows:

Dy tho oqd of the second year udt ‘o ‘comunity ore
4

’-:,l!

~omevhat disenchanted wit

our involvement in ES '70,

1‘h£a could be attubutod to_ uvonl things1t

. The "dollar coultuut" froq\w tly verbalirzed
" {n' Dr. Bushnell's-E8 170 oonoe,t paper had -

... nos | terhuud. Nith the local school

The change agent mus

" dietr{ct qme ‘8’ Nundred thouswd Gollars in '

: .ﬁih‘d z m&l“i‘ﬁy budpt. av :::i_. i; 1 :4

mt ‘nd domy’ oe t'ho d;i@tinc pm

3 grest degl ¢ téetich hl.d
gL p i viohad e
.and techbology \ad at this "
e et 3 dntpnt .
12 355 @i b 4- A St by “ w ,
S had Mttle to show fop wany w’*‘

AL S SRR A2, SRS TR R

administrative hisrachy to sssure being sble to

9
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" succassfully impleﬁhn't rew ic:as and p'rogra!'::; even -
though opposed by assistant principals or principals.
This was not the case in the first two yoars, °

4, Summer workshops offond by the ES '70 network durin.
the initial two years were too late in receiving the:
funding; too limited in the numbers involved, and in
our wn particular case involved staff personnel who
left th¢ ‘district shortly thereafter. As s result
of this, although we had participants at each of the
vorkshops, very little change came about,

5. Staff members who had taught in other distr.cts prior
to coming to Monros were mcre cpen to change than those
who had spent all their time in cur ¢omramnity. -

6. The promise of funding to induce changs.can be a real

. catalyst to onthuliun md oxoiu sven tho moat
conservative, B

7. Financial insecurity on the local lavel can neuto any
- attempt to hot&vcto chcngc anong nuff md adninistmtlon.

&ut Two Years
Role of the Disivicf'h Perée‘ﬁgn"t;u he_New Supertntendent

On July 1. 1969 tho new luporintondnnt took " Qvor his duties in the
Mcuroe District.,.A year of involvemsnt in the ES '70 regional confer-
ences plus the Duiuth Ha:«kuhop had providcd bhin with a sond backpound
in the FS '70 concept. . As he tock his position as yuperintendent, ou
district'e rols in ‘the ES '70 network made a drematiq about face. m
ES '70 coordinstor was placed in the positich of Administrative Assis-
tant of Seoondary Curriculum and E3 '70.. ma was not just a chauge
in title but gave the change agent complete Cofitral over all curriculum
in grades 7-12. In addition the new supeprintenident felt we should take
{mmeAiate steps td repedy sonv of the deflciencles jdentified through
the follow-up study of gradustes that had just besh completed, and
asked that any proposed curriéilum changés or revisions follow the
guidelines of being multi-media and learner responsive. For the first
tine a1l admipistretors, dlstrict wide, were asked to present to the
supsrintendent threé quoctivw, in behaviorel terms, that they had
for the 1959-70° Qchool. ar.’ Hé'promised the ES *70 Coordinator his
vhole-hearted backing ii the process of makifig change mad attempting
to individualize, " More iwormt, he rsallocated a porticn of the
lacal district's financisl resourcee to be us¥d in curriculua
development and ir-servics train{ag. To further assist, he expressed
a willingness to transfer staff members to other areas whon change
was needud but pcuml resisted, It becash ebvious to administrators,
teschere, and board members that tha new superintehdent was not only
committed to change but to moving towards a K-12 leamer-reaponsive
program, snd that thoy must become involved if they were to remain in
the syates, = = . . .

]

'
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Methods

The ccwaltmnt of the new' aupérintendant to developing a learner
roapaiohﬁe = along with oy new role definition gave me both the
latitude and’ az;hbrity to nake the’ changes necéssar; o become an
"active" rather thin a "passive" participant in'the E3 '70 network,
Over tho ansulng two’ yoar perind, wa- worked clb“ly tci,s ther planning
and impiementing the propcsed- chahges, ' Due to the disenchantment with
ES '70, I soft-pedaled oui ES '70 invblvemént but continued to stress
the n«d for individualizing; merging academic and occupational prep-
aration} using a multi-media ap "to  actommodate different learning
styles; etc, vhen nutihj with g&h junior nd senior high staffs., To
provide a sfhugy ‘for the ehange procesa, we catogorind tne activities
under fout ujdz' headindnl K C

1, Estabush_luz a basia fob the 1dont1ﬂcation of priority
o hinﬂuchunppt'oms' .
.’ Eoriducted and compiled mults of a fr slow-up
‘ oA ‘;'ntudy ‘of Monros High graduates over the last
R £ U3 yo's identifying strengths and weaknesses
' in thcix‘ ucondny pnparqtion. (Appendix A)

be Utilisei the results of Dre. Ferguson and

v V_Amold': Voéltlonn ‘Educatica Study of ES '70

" . schools'td 1dentify key areas’ to focua o 'n
) 'j.wcup&tiohtl proparatim. S ,

e ﬁC(aductcd Scnior Exit Taterviews couecting

- ..d’tl on tho.gr fe.linge us to ctmngths and
. '_uoémpnqn of the uéonduy progrw.
.,,(md,:sﬁ) e .

Jfat 0 L

a. | Cobarsd Mpults of the fobe-golng with staff
.-Ceaceyns o of agus n«ding ow:-HanL{ng.

RS

2, ISta# dqvolopmnf ietivitlu R :

a, Ox\gwiud and t‘enductod an In-Sorvico Training
Day on. November 20th, 1969 based on foimat of
©viege ;o Jere-space Confersnces and designed to stimulate

SN Tsetofitary stafsiinterdst 1n fndividualiring
TR thatsietion and 'weirging academlc and ocdipational
. preparation, (App,ndix ¢)

b." 86t u mhméua during thé 'pr’.ﬁg of 1969 for
. _: gf ‘teachéis to spend a week
- in Dufuth’at Chutor Park Schéol and a week in
VS Plttlb(uth 4t Oak Leaf School.™ This resulted in
t lopdtitat {th of Individually Prescribed
) tritticn th Math in most of our élenentary

- l .
3 S d‘“”' (VNN T R I EI R SN D

: If- O T LI LU T [T BT I
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c. Worked with representatives of Eastern Michigan,
Adrian College, Hayue State, Western Michigan - - -
. and the University of Michigan in developing a
., cooperative consortium called a Living-Learning
. .. .Center in Menroe. .Not culy. are studeit. teachers
‘ "asked to reside. in Monros while doing their ~ = '
U studont teaching end get involved in a wide
- >  renge of commnity experiences, but they are ~ -
- . 2180 exposed to all the new programs.. .

.4, _Ccnducted a ,.erieg ‘of five in-sowlce education
;< . days focusing on the teacher's rclg mnd its
... effect on student misbehavior and digafpline |
situstions. We utilized the du'tl-dl.ca gaoe
and origami games from the Achfevement Motiva-
.Jion series to show how the studeat who is
often highly motivated to.achieve is fmatmtod
by the typical classroom sitvation where someane
.:r -el8e ~ets his.gopls for him. An qutgrowth of
oo ,this o::k;hnp MAS A very real ccnocm’ cn the
A ,pu-; of many. teachers for their atuae;ﬂs. and
O gttonpt ﬁo 1nd1v1duaum by oﬂ\om through
the use of "cantracts.” (Appendix DY

- }One ‘of - thp moat bonofic.lﬁl outcomn of the
: .. .ford~going sessions was that a gyoup of 35
teachers at the high school requlsted a work-
shop «n individusiizing instmiction, and
©,..voluntesred to cows in on Saturdays on their
.. own time and without pay to attedd these
se!simo _The filmstrip- tnpe pmJbtations
"Besigning Effsctive Instructica” Were
purchased along with the wdrkbbiks to use
with this group, . We are now midway through
‘this series, ‘and Qvery indicution is that we
will pake some ‘major progress i 9th and 10th
grade progran, especially in the fields of
language arts, math, and soclal studies
«.i;-1 todards achieving a learner uapenuvc
e curricula. '
Curricumt chmgn owevds ulf-pacing. student-centered
_i7.. progrems 28d urging ncadodc and’ oc?,pational trainirg

CUT L e

a. leountod 1.8.C.8, (Intomd!atd Science
ot - ooy fupriculum Study), deve d by Florida
oo o State.thyeugh U.S.0.E. funds, ut tho 7th
i .- .. sxede lgvel, with Bth nd 9th. grade scheduled
<. fow sucoeeding years. The learner-obitered,
, 1; self-paclng naterials heve been very positively
.. . Pecaived by students and teuchars’ alike.

b, Worked with sta’” members in tm dtnlopmnt a1’
fuplementation .. new of ferings for the slow

10 ‘ 12



' student in Eiiglish (Phsse I, II, 'and III) and

math. DBoth ‘stress nultl-medta and individuauzing.
L

¢, A "contracts" approach tovards individua.izing

has been developed and is in use in Socliology anc =

‘n Geography, Student recepticn has been very
T poeitivo as they can set their own goals and work
R ‘at tboir on paco withm a auggestod time llne.

d. A 9th and 10th grade "S\amy of Oacupations" .

~ course was doveloped tc crientate studeats to
! ~the kinds ‘of jobs most zuited to their aptitudes,
"1t vtilizes speakers and films from business and
- 'industry, on-the-job visitations, and field trips.

8. An attempt to individualize through adoption of
< a conditioned-response -instrictional technique .
‘- developed by Dynsmic :‘Typing, Inc..was not
successful becsuse of the insbility of the
conpaiy t. provide the appropriate equipment
when it was nﬂedad. md when provlded did not
. woﬂ( pp@.ply,-. . ; T O P R
8 He are eumntly wwking on a mlt!unedu
~ learner nsponaive program in 9th grade aocial
H ‘studj" | S TS : - e - .
4, Dnvelopmnt of Auxiuazy Sorvices
Uslng new Stato Dopmnnt of Vocationﬂ
Educétion gﬁtd'].iuu structuring Job -
dederipticds, e rediginited the Counseling -
“ Départawiit to fnclude Four occupstional and -
four academic counselors, plus pteviding a -
job placement service for graduating seniors.
The ‘Job' blacemifit. pregram was daveoped in
cooperation with the Michigan Employment
Security Commission. (Appeadix E).

" - bs vEmployment {aformation was initially:collected .
o ine 1968 from 1eading businenses:and ‘industry
To 7 7 4n Monpos County and. coipiled into s handbook
FLT 2 antitied: "Eq)oyunt Opportunities. for Monros
- ’{» ' High Gradeatesi” 'Thiy.was distributed to:any
vl sendo rtquut!n; Lt tiuwgh thc eounuun;
. °ff‘.“.“"~' Je
LA ST SRS ,.,..;‘~ . N
Ce 'l‘hrouzh the VIEH projtct (Vltal Infomtlon :
for Education and Work) we are in the process
o + - of déveloping & microfiln . apertwiv card uystem, .
St sl of wpeti-date: lotal occupational information to
#1 70 help-students,iwith ths: aid of their: counselor
hoe ot and pakbate, Bake wore reslistic carest decisiens.
- These e utilized with: mitro~film viswer prirters

rr~'A
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- in providirg students with print outs of specific
. kindg ¢f occupations they might.be interested in
pursuing. {Appendix F)

Findiﬁis ag:d Ré‘siailti

1,

2,

3.

4,

6.

Conclusions

1,

2

YL

2115, the nimh and tenth grade levsl; reorganization of

A resiatanco to change 1s ahvayl pusent however, as the

. rate of change increases, this resistance can grow into

open opposition, and ultimately result in an effort to
get rid of thoae peranns mpcusiblo for change.

'fho open cowanicatim ..atweon coordinators and the
exchange of materials between. the network schools
proved to be a.great catalyst for change within our

own system.

The utu'k ruuty of havlng spnt susions fo:- an
unpredictsble period of time.made teachers realize
that, {f they wanted change, {t had .to be made
utilk.iug pment faciuties ad oquipmnt.

Change is morc nadily accepted when all paz-ties
have been irvolved {n the change proceas. With
involvenat eo-u aceoptmee. -:...-‘:: :

PURNIN

(‘hmge is facilitated uhen administratom as wsll
as teachers are convlneed of its valuo.

Involvement activities 1n cur in-uwiee trainlng
such as-the darte-djos geme and the origami game
from the Achisvement Motivetion series.helped
sensitize many.of the teachers top the feeling

of the students and xesulted in a mon poci.tive
attitudc . tho pax't of beth, .. ... .

RN

Conchuim gd Rngcmndatiom

At the present ‘tipe the Monros High School staff is very
open toichmnge-and vitally concerned with creating a
leatuer centered curriculum a8 & resuit of our ES '70
involvemstit, : This interest is. reflascted in the fact
that teacterd hare devoted their Saturdays without
supplmentary -pay by attending a workshop: om indivié-
nalizing instruction., This is a definite about face
after a temporary dlsonchuntunt fonwing tho firet
two ytm. af tyr ) 3 r«f\,':' e W Ear

OLRE BALATE T T ERPS VRO G [N

-Tbou has been a notiob&h mmnt at ncnroo High

- School towards giving more attention to merging academic
© snd occupatimal. t ing. This is reflected in the

i introduction of the "Surwey of Ocoupstions™ course at

14



counseling staff to provide both academic and occupatiocnal
counseling plus job placement; development of the VIEW

project; and introduction of specific units: on preparing

3.

b,

SRR R

o1 4’

fd:- tbe wwld of work in’ L‘ngush 'dnd socinl studiea.

. IO '-‘.\-./‘
Our BS '70 -involvement caused adniniatmtom and staff
to look critically at the kinds of course offerings we
had for average: studsnts ‘and slow lsamers and led to

¢ the developmetit &f ‘a multi-media learner oentemd program
in’n‘ngwh nath. md social studies. v
.2 x;.‘: A

For the firdt tine local achool district funda were
sllocated and spent for conducting summer and during-
tho-bchool-year workshops in curriculum development,
indiv!d\uluud Mltmht‘m and achhvonm motivation.

. I T e airl v. £
'rh&t‘ .I.s a; cbvidus’ Ing - botueoh tho devolophent of
techhologicdl equipment ,"{.e., "hurdware” und Msoftware"

' that' goss with thie equipment.’- In wany instances where

6.

N

9,

10,

hardwere is cve'lable; it is either too expensive or the

sof tware to acccmpany it is limited or nonexistent, and

teaclers luvk: the' training to offectivoly incovporato

1tt use.-{fito thely. pvogrm. cnteor e '
B RA0 R0 N SR AL ATRAT S B o PO f:'- ARESIEN

Not only has our ES '70 involvemnt cuatod aome new

ties with business and industry, but we have been able

;v to s0lidit their coopsration {n developing the’ local

":‘VIEW  deck and the Job' placement uwico. Crutn

RS SEIF NSO ST S A S I A I S PTG T Nl

Thet . peed - fov change,; when: intomuiud. becomos lasting.
¥hen supdriimposed;-it. ia beupomry and son reverts back
- to the 'old system, Dlrga® . Sh

Key "influentials" on the high school staff can bo
valuable assets in creating a desire for change among

their peer groups,

Staff turnover can create a gsetback in the change
process unless on-going in-service is provided,

The higher in the administrative hierachy the change
agent is placed, the greater the liklihood of his
creating a climate for change,

Reconmendations

L

2,

The process of chaiging to individualized performance
based program should be initiated first at the lower
elementary and gradually moved up through junior high
and into the high school rather than teke the opposite
divection,

In-servics workshops for total staff should be a
prerequisite to moving towards & learner-oentered

310
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. progrem, . This would provide the steff with the
. necessary.  skilla and eleminate mich of the fear of

the unknown that otherwise exists, vmh involvement
.comes: & mnt wwuhood of eo-itunt =

3. Indivlduauud porfmanoo uquim thc school
- district to.offer on-going in-servios training to
accommodate, nevw teachers coning into the systen
since universities are still turing out tuchor
cuu.tdcltu Ln tho "t:wu.tiqml” nold. T

_u._ 'nu ch@ln am nhould bm a lhovt mp (ygwly)
plan_ plus a long renge. plan. for changs with eatablished
prloritha based upon availability of funds. A follow-
past graduates and sasessment of pressnt program
utu bdp ddentify where you .are and the .areas where-
_in daficlency lles, thus px‘yd.dlus & basfs for establish-
Jpg prtorittu 'Ln the qbtnge pooo-n. :‘ Geoua

'ﬂn chngc ulnt lhould hm ufﬂc&m otltuo to
successfully establish a climats. for change and
{splement key prognu even though some ruhtmeo
1 l.l ﬂM"M) \':-': T TR S ST :c-. o

6 It nould ind-ﬂ bo unfcn\nm £f tb‘ ss '.70 notuox-k
ceased to exist, A grest amy changes and educatiommal
isprovements have taken plsce in this dfstrict over

. . the lust four yeara, and msoert had their origin in .our

;- 88170 involvemsnt.  Zhe netwqrk should not anly
continue, but be expanded, snd naw funding sources
sought,

K3 . - . N . M e .o
vy PR U N N B SR CHR | : 1w . ¥

i

v 16



APPENDICES

17




“ERIC

Aruitoxt provided by Eic:
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»

Type of Program Graduated From | | |

Rank I Class | | 1 1

Do Not Write Abore This Lise
FOLLOW-UP STUDY OF 196348
GRADUATES FROM MONROE HIGH SCHOOL

Middie Initial
YEAR OF GRADUATION 19......

DIRECTIONS: Place & check mark in the appropriate box
next to the questions listed belyw.

1. - Arsyouw
(¢4] 1  Single
(¢)] 0 Married
(8 O Widowed
4) {1  Divorced
) O Other. .ooceomie i iiciicaiaaaan e R

2. Ifyouhave moved from Monroe since graduation,
about bow long after graduation, did you move?

n 1  Have pot moved
(%) 1  Withio six months
) [0 Within one year
) [0 One year or more

8.  What was the reason for you moving?

(1) O To seek employment

2 O To teke a job

(L)) [0 Parentsmoved

(1) [0 Got merried

(8) O  Mibtary Servico

{6) 1 G to achool

(€)] 1  Other (piease specify)....oouoon e .

At this point in the quaestionaire, we would liks to know

wmething about your employment since graduation from

bigh school. Your answers will help your school make eny
(& " chsoges in the present high school program.

How many full-time jobs have you had since you
gradusted from high school? -

(1)
(2)
(8)
(4)
©)

Ly
2)
(8)
9

9]
2
3)
®

(6)
\6)
(1
(¢4
®
)

(1)
(2
{3
(4)
(8)
(9

(1)
(2)
%)

(4

2. In which geographic area are you now employ.
ed?

Monroe County

Wayne Coanty

Washteraw County

Totedo Area

Other (please specify) .. ... ... ..........

Ooooo

8. How many years have you been employed in your
present occupation? :

f1  Less than one

[0 Between one and thrce

O More than three

{1  Other (please specify) ...cceneoiiriennnnnnnn

9. Is your prescnt occupation:

0  Skilled

0 Semiuskilled

0  Professional

1  Other (ploase specify)....... eeececneeann

10, Whatis the abproximate znnual salery of your
present occupation?

Lees than $3,000.00
$3,000 to $4,8000.00
$4,800.00 to $8,600.00
$6,600.00 to $9,000.00
$9,600.00 to $12,6%0.00
More than $12,/00.00

- QOooooo

11.  Through what method didyou obtain your pre-
sent job?

Michigan Employment Securily Commission
High School

Friend or relative

Own applicatior

Placeraent or Ewploymeont Agency

Other (pleasc specify)..oocooie cooeionee

cococoo

1?.. How d5 you like your present job?

0 Not st all

[0 Not very well
O  Fairly well

1 VYerywell

18 Howlong d;a you plan to atay in the sawne type of
work?



Middle Initial

YEAR OF GRADUATION 18..___.

DIRECTIONS: Place & check mark in the appropriate box
next to the questions listed below.

1. Areyouw
1) O Siogle
(2) O Meurried
3) 0O Widowed
«) O D.vorced
()] 0O Other oo e ceae

2. Ifyoubave moved from Monroa since graduation,
abou* how long after graduation, cid you move?

(1) [0 Have not moved
) [0  Within six months
3 0 Within one year
O] [0 One year or more

8.  What was the reason for you moving?

) O To seck employment

) O Totake & jodb

%) O Parents moved

(4) O 3ot married

(6) O Military Service

6) O Go to school

(9) 0O Other (please $p€Cify) . oo.creevenniaarannann.

At this poirt in the qucstionaire, we would like to know
something about your employmeat since graduation from
high school. Your answers will help your school meke any
needed changes in the present high school program.

4. H>w many full-time jobs have you had smce you
graduated from high achool?

(1) a

None
2) O One
(3) O Two
(O] O Three ur more

(1)
(2)
(8)
(9

(1)
(2)
(3
)

(6)
16)
(1)
(2)
(8)
(4)

)
()
(3)
0
(5
©)

1;
(2)
)

W

(1)
@)
3)
(4)
(O]

5. How long after graduation did it tako you to

find your first full-time job?

(1) O  Already had a job

(2) O Leas than one week

(8) 0O Opne to threo weeke

(4) [J Thrce to six serks

(5) {1 Two wonths or more

(6) [0 Not interested in fulltiae employraent

6.  Ifit took you longer to find a full-time job than

you expected, which of the follewing, in your
miné Ytost describes tho reason?

m O No fulltime jobs available in the comiaunity

2) [0 Waen't ioterested in tho jobs aveilable

(3) ] Pareal’s wanted me to stay home

t4) O Lack qualifications for joba availebla

()] D War too young

(6) [0 OGot married

(9) O Other (Please specily) o ouoivncienunnnn.nnn

O

'ERIC.

PAFulToxt Provided by Exic [

BRI

)
)
(8)

t)
(@)

(3)
9)

19

- ettt Mt At
present occupation?

Tess than one

Between one and three

More than three

Other (please specify) ... ..c.coiinvenienoen

ooaa

9 Is your prescot occupation:

0O Skilled

D  Semi-skilled

O  Professional

[0  Other (ploase specify)..........cocommae....

10.  What is the aﬁproxfaate annual salery of your
present occupation?

Less than $3,000.00
$3,000 to $4,8000.00
$4,800.00 to $6,500.00
$6,500.00 to $9,000.00
$9,600.00 to $12,500.00
More than $12,600.00

caocoon

11.  Through what method did you obtair your pre-
sent job?

Michigan Employment Security Commission
High School

Friend or relative

Own application

Placernent or Employment Agency

Other (pleasc epecify)....cocice cvcarnannns

coocoo

12 How do you like your present job?

{0 Not atall

O Not very well
[)  Fairly well

O Verywell

13. Howlongdo you plan to stay in the eawne type of
work?

O 1plantomake it my career

[0 At present,] haveno plans to change
O Afewyea's

O I hope to change soon

0 Don’t know

The following questions peitain to your educution.
Again, this information will help in making any
needed changes in the present high school curriculum.

14.  Areyo'interestedin teking scditional traiuing?

O No
O  Yea
[0 Don’t know

16.  If yes, in which of the fellowing types of train-
ing programs ave you most interested?

Adilt evening couraes

Two year tachnical course at Community Col-
lege

Apprenticeship program throusrh Industry
Other (D'2a%e epetify)...... R Rr I

cO oo




16.

1)
{2)
)
)
9)

7010ga

17.

(1)
(2)
(3)
(4)
(9)

Cocoo

Please check the type or types of institutions
you have or are now attending.

Community College

Four year college or university

Armed Forces School

Busineea Schnol

Other (please 8pecify)..c.ooemvnans caene.

How long did you aitend the soove checked in-
rtitution?

Less than six months

Six months te one year

One to threo years

Three to four years

Other (Please specify) .ooovemnninininrannnn.

1&  What was the crurse of study called that you

(n
(2)
(8)
)
®

(1)
(2)

Q)
@)
@)
(4)
(3]
o
4]
o)

)
@)
@)

0oooga

oo -

0o0opooao

o
o
19|

followed at the above checked institution?

Liberal Arts

Buisneas Administration

Education

Trade or Technical .

Other (please specify) coeeoiiiainiaiaans

Did you graduate from this course «f study?

Yes
No

Check the edvenced training or educational
Institutions you bave attended or are now
atlending

Esstern Michigian University

Michigan State University -

Western Michigan Univeraity
University of Michigan

Ferris State College

Montoe County Community College
Davis Buainess College

Other (please specify) ..................

Do you feel that your bigh achool program has

ot bad any relationship to your advanced train:
ing or post high school work?

Yes
No
Don't know

22.  How good do you feel the counseling you re-

11

ERIC

@)
@)
]

ceived In high school was in relation to your
choice of careers?

Very good
Just enough
Not very good

(O Don'thknow

20

(1)
2
6
)
(6)
(6)

(1)
(2)
3)
)
(5)
9)

25.

‘000000

27

Assuming ysu bad the opportunity again, which
of the following vocational programs now offered
by Monroe Figh School, would you have takcen?

1 took onc of the Vocational Programslisted
Trade & Industrial Program

O%ze Ccsp .

Retailing Co-op

Dea't knovy -

None of tte above

If the following vocational programs were of-
fered in your bigh school, which one (or onts)
do you think you would have taken?

Sales & Seirvice Occupations

Health Occapations (such as Nurees Aide)
Trade Occupations (such as carpenters)
None of the above

Electronie Data Processing

Otber (pletge specify. ..o ooeemcmnaaaanaon

In the space ‘>elow, please express your opinion
on any espect of your high ecliool prepara-
tion which you think would be of value in
making 1ny needed changes in the present
high schcol program.



(1)
2
(8}
(4)
9

1)
{2
3
4)
%)

{1)
@

a)
(2)

(8

)
(5)
©)
@
8)

(1)

e

Aruntoxt provided by Eic

(2)
®)

(1)
@)
)
4)

(1)
2)
(8)
)

(1))
@)
(3
)
0]
)

17. How long did you a’tend the above checked in-
stitution?

Lesa than six months
Six moaths to one year
One to threo years
Three to four years
Other (please specify)

oogsaqd

What was the course of study called that you
followed at the above checked institution?

Liberal Arts

Buisness Administration

Educatinn

Trade or Technical

Other (rlease specify). .- oo oo

18.

godoo

19.  Did you graduate from this course of study?

O Yes
O No

Check the advanced training or educational
fostitutions you have attendsd or are now
attending

20.

Eastern Michigian University

Michigan State University -

Western Michigan Univeraity

University of Michigan

Ferris State College

Menroe County Comniupnity College

Davis Business College

Other {please gpecify) ... . ooaicaoeionaan..

0o00oppooao

21. Do you fee] that your high school program has
or had any relationship to your advanced train
ing or post high school work?

0O Yes
O Neo
] Don't knew

2. How good do you feel the counseling you re-
ceived in high school wae in relation to your
choice of carcers?

[ Very good

0 Justenough
[J Not very good
O Don'tknow

23 Who doyou think helped you the most in career
selec’ion upon graduation from high echool?

Teacher

Coungelox

Principal

(Other (pleasaspecify) .. .....co.....

Qoog

24.  Is thers ore of thefollowicy areasin which you
were inadequately prepared?

Scienco area
~Malh ares

Foghish and language srcas

Borisl Btudics area

Vocaticral or occupational areas
Other (please ppecify) coeinnnc..

paoaoao

aceas

17

®)
(6)

2.

(1)
(2)
(3)
Y
(6)

®

27

21

0
o

C np oy
Doa't know
Norne of the above

If the following vacational programa were of-
fered in your bigh schoo!, which one (or ones)
do you thipk you wculd heve taken?

Sales & Service Occupations
Health Occupations (such a8 Nurees Aide)
Trude Occupations (such s carpenters)
None of the above

Electronic Data Frecessing
Other (pleace specify............

In the space below, please express your opinion
on any aspect of your bigh echool prepara.
tiop which you think would be of value in
making any needed changes in the present
hizh scheol program.



2,

3,

b,

6.

7,

8,

9.

10,

Ap Eendix B

EXIT INTERVIEW - MONRCE HIGH SCHOOL SENIORS

Pleas2 check your course of study:

Business Lducation College Prep
Practical Arts General

What courses were most helpful and practical to your present and future plans?

Do you feel adequately prepared to enter the world of work? Yes ___ No
If not, why?

Do you think material in a single textbook should make up a complaete course?
Yes No

Would you like more elective courses and fewer required courses?
Yes ___ MNo
Would you rather have a greater selection of courses for a shorter period of
time? Full year _ 1 semester 9 weeks

Do you think it very ___ somewhat ___ not important ___ to know what work is
expected of you in a course prior to taking it?

If you have been in a course in which you had to sign a controct at the beginning
of the course that stated the course ochjectives and the work expected for each

of three letter grades A, B, and C, did you like it? Yes __  No __

why or why not? (Otherwise skip this question)

List the personal qualities of the teacher that you like best:

List the personal qualities that you like least:

1,
2.
3.

Rank the following instructional methods in order of your preference using
No. 1 as most desireablet

— teacher lecture ___ film, film strips and other audio-visual
___ large group discussion alds
__ Small group discussion ___ individual project based on personal
___ teacher-student dialogue interest

independent study others Comment!

22
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11. I feel the counseling I received in hign schoo) met my scholastic needs:

- very well
___ fairly well

not adequate
12, I feel the counseliug I received in high school met my personal needs:

very well
__ fairly well
___ hot adequate
: 13, I fesl the counseling I received in high school met my occupational needst

very well
—_ fairly well
— hot adequate

14, In addition to approving my schedule I saw ny counselor:
on one other occasiun

on geveral occasions
not at all

23



Appendix C

In-Service Day
Thursday, November 20, 1969

1:00 P, M,

Schedule of Activities

I. Main Presentation
Mpr. James Farrell, "Student Activism"
MNr. Farrell recently participated in a one week
workshop sponsored by the National Academy for
School Executives of AASA and focusing on the
above topic.
Small Group Discussions

Fach group will be asked to prepare one question
to which they would iike Mr. Farrell to respond.

Question-Answer Session

11, Coffee Break - Coffee will be served in the hall
immedfately in front of the Auditorium

III. Demonstrations

First Session
A b2ll will signal the end of the session at
2:50 P, 4, Participants will have & minutes
to pove to tha next demonstration.

Second Session
Teachers will be asked %o complete an
evaluatior. form at the end of this session
(3125 P. M.) Plerse complete and retum it
to the person in charge of your demonstration
prior to Waving,.

IV, Adjournment

24

1100 P.

1:30 P,

1:45 P,

2:00 P,

2:20 p,

2:55 P,

3:30 P,

M.

M.

M.

M.

M.



Cemonsirations

1st Session - 2120-2:50 P. M,
2nd Session - 2:55-3:25 P, M,

First Floor

Room No, Topic Person
13 "Learning Activity Packages" (LAPS) Mr, Joe Vitale

The learning activity package offers

a student-centered diversified approach
to learning utilizing a 11ide range of
learning activities and visual aids.,
The LAP permits students to progresa at
their own rate avoiding \ne teacher-
centered lecture and lock-stepping of
students by use of a text.

26 "Survey of Occupations" ¥r, Birger Anderson

A new tenth grade course designed to

make students aware of the opportunities

in today's world of work and help them

identify occupational areas thit relate
. to their aptitudes.

17 "Community School™ Mr., Ray Moryow

The concept of canmunity education as
it has been implemcnted in Monroe and
v it relates te the classroom teacher,

Second Floor

106 "VIEW" Project (Vital Information for Mr, Erve Christen
Education and Work) 3M Company

Shows how cooperation betwaen school
and {ndustry plus the use of technology
can help schools provide their students
with occupational counseling} makes use
of the micro-film viewer-printer.

107 "Behavioral Objectives" Mr. William Hetrick

As more preajures are being put upon
educators for "accountability" and
“asseseing" leaming, it becxas vitally
important that teachers become knowledgeable
in how to organisze course presentationis
based on behavioral objectives tc establish
a basis for measuring educational gyowth.

25



109 "Individually Prescribed Iastruction® Mr. Ray Bottom

A technique for individualizing instru-
ction in math and other subject areas
through placement tests, daily
individual lesson prescriptions,
curriculum embedded tests, pre-tests
and post-tests.

113 "Phase I English" Mr. Robert Servis

An experimental curriculum designed to
develop the reading habit in the
reluctart learner through utilization
of a wide variety of paperbanks,
magazines, and other visual aids in

a maxfmum number of learning activities,
¥ill be an open-house session including
demonstrations and discussions.

117 “Math for the Slow Learner" Mr. Dick Potter
A multi-media approach for the under-

achiever ia inath. Come prepared to act
the part of the student.




égpendix D

Monroe Public Schools
Monroe, Michigan

IN~-SERVICE -~ 1970

Planning Sessions

A series of meetings were held during the summer months to plan the In-service
Days. An open invitation to all staff members had been extended by the Superinten-
dent, Attendance at the meetings averaged about 30 persons, Committee recommenda-
tions suggested that the workshop focus on student behavior and discipline. Vvarious
kinds of outside consultant groups were discussed and various presentations were
made. It was finally decided that the most meaningful approach would utilize local
leadership and involve some of the activities presented by Mr, Bottom and Mr. Hetrick
as a result of their participation in the Achievement Motivation Workshop last spring.

Leadership Training

The committee had felt the use of small groups that maximize interaction was
the best way to organize the workshop. To do this, forty group leaders had to be
identified and trained. The group included elementary and secondary teachers,
social workers and administrators. A three day Leadership Training Workshop was
held August 17th, 18th, and 19th under tl * direction of Mr. Bottom and Mr. Hetrick
and utilized the text "Teaching Achievemernt Motivation.”" Involvement was the key
with particular emphasis on the darts and dice and origaml games. In additfon to
preparing each leader for his work with the 10-12 members of his group, he was
assigned another lecder who would be his working partner in the workshop. This
helped provide a competitive basis for the darts-dice game,

In-Service Training Days

In assigning staff membcos to the groups special care was taken to avoid
con’licting personalities and assure that none of the groups had a concentiration of
people from one building or grade level.

Arrangements were made with Bedford School, an adjoining district, to provide
us with forty high school students who could react to questions concerning student
behavior and disciplins. On Monday, August 3lst, each pair of group leaders met
with the students assigned to their group and orientated them te their role. The
involvement of the Bedford students provided the "kick-off" activity for the In-
Service Training program, A list of thirty-seven possible questions were provided
the teachers. These provided a basis for Questioning the students but were not
necessarily limited to that. Time was also spent in "get acquainted" activities
during the morning session. During the afternoon sach group vent directly into
the darts-dice game, and discussion focused on characteristics of the high achiever
and the relationship to the classroom situation, On Wednesday, each group proceeded
through the Origami games. Through large scale rejection of the models they aade in
the first round of tha Origaml games, the participants found through experience the
frustration many students experience in the classroom. In tha discussion that
followed We related the games to the teacher's role in the classroom} how a teachter's
autocratic leadership style and arbitrary decision making can weate classroom
anxieties and he bacomes the power symbol and obstacls towards learningy discipline
problims result. As you can see, the entire focus of the workshep centered upon
the teacher's role and {ts effect on atudent behavior.

ERIC
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On Thursday, teachers met with their Principal and discussed the implications
to problems in their particular building. Just prior to noon, all staff members met
together for a final wrap-up by a panel of leaders. The evaluation indicated that

90% of the staff felt this was the most successful In-Service Training program we've
ever had. ‘
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COUNSELING AND GUIDAICE
HONROE HIGH SCHOOL
1970-7)

I. Job Description: Academic Counselor

1.

2,

3.

4,

5,

6,

Scheduling

aa

b.,

Check with counselees to see that they select courses which meet
the specific requirements set forth in the student handbook.

Help counselee select courses appropriate in terms of their
occupational or profaessional poals.

Program Adjustments

Q.

Complete prosrams turmmed in by counselees that are {ncomplete
and correct procrams when necessary if errors have occurred
in programs,

take referrals

Refer to the appropriate person or asency when it's evident that the
student is:

G

b,

emotionally disturbed and should be referred to the viniting
teacher

phvsically dfsabled and requires referral to the Division of
Vocational Rehabjlitation State Department of Educatiou.

Check credits

b,

Determine whether counselee is deficlent in credits required
of his particular class level and counsel him concerning possible
make ups.

Follow up on coungsalees that have received incompletes and urse
them to complete the woerk within the time specified,

Check prades

b,

At the end of cach mavkine period re'iew the list of students
who have recelved failin; prades or whose prades have dropped
more than one point and counsel t° .e@ assirmed to you,

llake note of any ccunselee who received marks which are bolow
averape when all other marks are above averare and halp datermine
the cause for this underachiovement.

Check attendance

Counsel students who suddenly develop a pattern of f{iequent
sbsenteelsm or excessive tardiness and arranpe parent confarences
when nacessary.
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II.

7.

8.

9.

10,

11.

12.

Job

Y.

2,

Help with test’ag

a, Help administer differential aptitude test and various collere
entrance tests and interpret test scores of the students.

a. Counsel with students concerning personal problems: Personality
conflicts with teachers, inability to got along with other

students, difficulties with parents, tardiness to classes,
absenteeism, etc.

b. Schedule conferences with teachers and parents when the situation
dictates,

Attend conferences held at the school for juniors and seniors who
plan to go on to college.,

b. Attend Freshman-Counselor conferences held at the various
universities where Honroe High Schiool graduates zre in attendance.

Help plar oriertation assemhlias for new students emering high
school and involve themselves in the same.

Counsel college~bound senfors

a. Provide information concerning colleces and help counselec
select the university best sufited for his particular aptitudes
and needs if vequested by parent and/or student, Advise the
student as to overall collere costs and the availability of
scholarships and other souvrces of fundings,

b. Provide application forms for collere admissions.

¢, Explain entranco tests that are required by the various
universities and interpret test scores.

d. Fill out the pertion of the college application requiring an
avaluation of the students record.

e, Call in counselces who have the ability to attend collepe but
have not expressed cn interest in so doinr.

Work with the rest of the counseling staff {n carryinz out a
systematic follow-up study of former praduates.

Description: Occupational Counselor

Occupational Counselor should:

Identify and encourape the enrollment of students desiring and/ow
needing vocational education.

Provide students with information nececsary for career planning.
This fncludes utilization of the VIEV propram in orening a channel
of commmication tetween the counselor, s udent, and parents.

Work with ihe Director of Vocational Education in davelopine career
exploration activities and courses designed to enadble vocational
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Irr.

Iv,

and potential vocational students to plan realistic programs of
occupational education.

4. UYork with the Director of Vocational. Education in developing and
providing jod placement services either directly or in planned
cooperation with the Michinman Employment Security Commission and/or
osther appropriate community or steate agencies.

5. Hork with the rest of the counseling staff in carrying out a
syctematic follow-up study of former gpraduates.

6. Carry on the duties indicated under the Academic Counselor, numbers
one through eight,

Job placement activities should consist of:

1. Provide specfalized instruction on how to apply for a position and
where to look for employments

2, Surve¥ employment opportunities in the immediate area to discover
sp2cific vacancies. .

3. Arranpe for employers to visit the high school or specific classes
for the the puipose of identifyinp the kinds of cccupational
greparatory programs offered and thr level of occupational prepara-

ion being provided.

4, Establish and maintain relationships with employers and labor
groups who are involved in the selection snd employmern: of people.

§. Contacting employment offices by telephone, mail, and in person to
promote aﬁd ggtazmepos?tions fo¥ Honrge Hgﬁh Schdol gradugtes.

Follow Up

The goals of the follow-up propram will be as follcws:

1. to determine the success of the educational system in satisfactorily
preparing and placing stu'ents in jobs and/or for future education.

2, to determine the success and job satisfaction of all former Monroe
High School students.

3. to utilfze the results of the student follow-up to identify areas

of need and thus improve the curriculum,
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Southeastern Michigan V/IEW Center

Appendix F

CHILD CARE KORKER

D.0T. Code s:0.878-026 0.£.Codeos. o201

‘ AFBH: Monroe and lLenawee County Uﬂle 3/71

As a child care worker, you will be expected to: play
games, teach crafts, and read storiez with the children;
serve food at meals and snack times; do general house
cleaning of the nursery.

If you are working in a county day care center for the
retarded, you will be limited to six children to care
for. Your duties will be the same as in a regular nurs-
ery but more patience and assistance will have to be
given to the retarded children.

> -

Requirements
and
Qualifications

Interest and Aptitudes

1. You should have a high fnterest in children.
2. You should enjoy teaching crafts.
3. You should be sympathetic toward needs of the children.

For a further explanation of aptitudés, you are urged
to see your counselor.

Personal Heuuwemenls SPECTIAL ENTRY REQUIREMENT
i 1. Must have a T.B. test
1. Patience clearance
2. M
3. Neg:ﬁzgis i 2. Must be 21 and a high
4. Maturity school graduate to work
5. Good judgement in county day care center
6 Be creative ’

Physical Requirements

1. Good health

2. Normal vision and hearfng (natural or corrected)

3. Must be‘dble t6 pliy activé games with the children
4. Full use of both hands and both legs

"R

LRICS Moo St S5 Mowoe, Michigen 08161 (313) 942-8310
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Educa“nnal Many places require a high school diploma.
]
PPBD&IH“UH Some suggested high school courses are:
and Tra”""g Home Economics Music
_ ' Physical Education . Art

Health ' English

To work in day care centers for retarded children, you
must have experience working with a group, preferably
retarded children. ‘

A minimum of 2 years of college is desirable but not
always required.

Training can be obtained in a 4-year college or
Junior college.

There currently are few jobs in the Monroe-Lenawes
county area; however, with more women going to wor
and as state funds become available for centers fc¢
the retarded, the need for child care attendants
should increase. ,
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Job Locations

Mother Goose Nursery
Adrian

Edgevood Chrlstlan uh]]d Care Center
Monroe

Monroe County Day Care Center
Teniperance
Ida

Lenavee County Day Center
Adrian

. Emp]oymenf may be found in private home§.

“Part Time
Job Information

" Privately owned nurseries hire part-time help.

The county day care centers have full time help.

1. This job is open to both boys and girls.

2. This Job is not the same as a baby sitting job. You will
be expected To take an active part in playing with the
children and teaching them games and crafts.

3. People working for the county ave requested to attend
‘ specfal work shops (regarding the handling of retarded
children) at no cost to them.

4. You may have to teach the retarded social graces and
also you may have to toflet traiax them.

5. You may have to cook meals and feed the children.

6. You caﬁnot qua11fy'if you have a police record for
“any criminal charge.

7. You must be a Unfted States citizén or have filed an
{ntention to become one.

Vital information_for Edueation and Work ____ — s

o s - B
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ages and Hours

Day Nursery: Your hours may vary, but you will probably
not work over 15 hours a week. Starting
salary is $.85 to $1.00 an hour, with
maximum salary of $1.65 an hour.

County Day Care Center: You will work from 32% to 37%
, hours per week, with starting pay
varying from $55 to $100 a week.

Private Homes: Employment in private homes is usually
40 hours a week and pay is between $25
and $40 a week to start.

1. In a privaté iursery you may receive meals if you
work at meal times.

2. ?ounty centers provide paid vacations and sick
eave

Advancement
ﬂppnrtumhes

Most advancements require additional education. Teachers
in nurseries are either certified teachers or working on
their degree.

You may advance to a supervisor in county day care centers
but you must be qualified as an elementary teacher or a

‘registered nurse.

Dlsadwntages

S\P\l e l

You will be on your feet for lorng periods of time.
. You may be required to change diapers.

You may have to clean up messes.

L S R S

Handling children's temper tantrums can be trying.
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Related
Oc cupations

Elementary School Teacher
Nurses' Aid
Liuenséd Practical Nurse

Registered Nurse

. w ~nN -—

~ Dontacts To Make

You can visit a nursery in your area.

Ask your counselor for moré information.

 Things To Read

Read the ads in your local newspaper.
For additional information send to:
National Comwissfon for 50cial Work Careers

345 East 46th Street
Neuw York, New York 10017

—

, s Your Gounselor a! Librarian for Additional Information pr__J,ssjgslanqe -
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