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ABSTRACT

This paper proposes that counseling will and should
be replaced by another discipline which will Ye called avplied
behavioral science. The applied behavioral scientist would be
eaployed in situations similar to those nov emploring counselors; his
job will be ko apply theory and research dervived froa the various
hehavioral sciences in order to help individuals and institutions
achieve their purposes. For example, the behavioral scientist in the
school would wvork with students, their parents, teachers, and
administrators to provide s;tudents with experiences that most
efficiently facilitate their development. Essentially, much of what
is presently included in graduate programs would be eliminated and
the proposed prepatation would be considered as extending over a life
time. The graduate school would only start the preparation, then
universities, professional associations and employing institutions
would cooperite to provide the prcefessional worker with opportunities
for continuing education. Scme of the questions and problens one nmust
face to cousider this proposal are raised. (TA)
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ABSTRACT

Counselors cannot learn unique solutions to each of the diverse problems
with which they work. Consequently, they must be able to generalize from their
knowledge of behavioral principles. The proposal is made heve that the profession
of counseling be supplanted by a new profession of applied behavioral science
and that the professional preparation in this new occupation provide familiarity
with *he major behewvioral theories and with practical experience in applying

tlheorins to the solution of individual problems.
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Preparing Counselors for 1980

In spite of the youth and vigor of the profession, serious guesticns can be
raised concerning the survival of school and college counseling. Unlike the oldest
profession, this younger one has failed to incorporate itself into the fabric of
society or to demonstrate that it satisfied basic and continuing needs of individusls.
Counselors have done much good and have helped many individuals hut thadr occupation
has rot been widely acknowledged as a Profession nor have lte roots extended deop
into our supporting economic and social strsta. The survival of counseling as it
now exists can be questionad.

The thesis of this presentation is that counseling developed to meet needs
related to the educational, vocational, emotional, and socfal development of
individuals and that coumselors borrowed procedureﬁ, theories, and methods from
a variety of disciplines and improvised for themselves modes of opereting. Like
most gimilar cocial developments, counseling was a response to a socifal problem,

a response not particularly carefully thought cut or planned and with a rationale
devised after rathier than before the fact.

The propssal here is that cowmseling will and should be veplaced by another
discipline which will be called Applied Behavicral Secience. The Applied Behavinral
Scientist will be employed in situations similar to those now employing counselors
and his job will be to apply theory and research derived through the various
behavioral sciences to help ind{viduals and /nstitutioans achieve their purpuses.
The behavicrsl scientist in the school will work with students, their parqnfe,
teachers, and adminisirators in ordex to provide to students experiences that
will most efficiently facilitate student development.

The proposals presented here are baged on obeervatious resulting from the

author's visite and discusaions with counselors from many states throughout
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the country during the past year. The reader may wish to question the validity
of these observations.

First, little evidence can be found that counselors or the counseling profession
are well a 'epted. Many students when referred to school counselors accept the
suggestion with great skepticism and little enthusiasm. Pareats and teachers
eagerly reporc their negative experiences with counselers, less often their
constructivm 2xperiences. In tiucs of econrmie Tetrerchuent, :conseling pesi-
tions are among the flrst to be eliminated frem school staffs, 'The guidance offlos
in the United States Office of Educaticn recently was eliminated. The specific
provisions for guidance and'teeting in the Nat:ional Defense Education Act have
becn absorbed into other educational programs. At the 1970 White House Conference
on Children, a visitor to the discussicns and forurs well might have left with
the impression that the profession of counseling was non-existent. In an increas-
ing number of programs, the functions &nd services normally provided by counseloxs
are being assigned to non-cuumselors, to lay personnel, and to fellow students.

Little systematic and objective evidence can be ctsexved that counselore are
productive. Frequentiy counselors and counseling programs have nei specified
their goals and objectives, have failed to evaluate progress toward goals, and
have not justified cheir existence. Admittedly considerable axperimental research
provides evidence that counsaling can bensfit individuale, reduce acsdemic feilure
rates, and increase academic persistence, but the evidence is not particularly
{mpressive, either scientifically or practicaily. Some recent research sugzests
that minizelly trained or even lay counselors obtain results essentially no
different from those of professiouaily qualified counselors.

Counseloxs repeatedly ask for training thjt will be of more practical assis-

tance. Tlhey ask that their periodicals and literature provide them with examples
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of how to solve pioblems, that they be provided with recipes or cookbooks that

will aid them. They vecognize a basic shortcoming in their training and professioral

preparaticn, but usually fail to underetand the nature of this shortcoming.

Ccunselors complain that their profesaional preparatiou contains too mruch
theory and too little that is practical. Wher. they refer to excessive theory,
usually they do no% mean theory bt they do mean specularlcu, discussion, snd
rationalization.

Counseliag theory 48 not theory but ... suvaculatlon and dlacuscian, The ool
of Petterson and of Steflre; although veferred o as theoretinal, asre better
described as descriptive, Different eapproaches and procedures of couvseling are
described; the assumptions underlying thesé are discussed; and some attempt i3 made
to relate various counseling approaches to underlyiag theories of behavior, '
personality, and learning. There are no theories of counséiling, no wore than
there are theories of .uedicine. Theories of medicine that have been proposed,
such ap osteopathy and homeopathy, may resemble theories but they ifttle influence
the practicing physician.

Most counselors kuow little about behavior theory. Professional graduate
programs usually require a few courges rclaved to pzrecnality, sovetimes to
learning, but usvally csunselors have & superficial introducticn to 3 few behavioer
theoxries and know little or nothing about mfny throries.

Couuselor educators themselves know little sbout tehavior theorv. Many
counselor educators themselves were counselora and most are in celleges of educa-
tion and strongly influenced by educaiional tredition end criertetlon. Usually
counselor preparation prograns are relatively isolated in & university from
behavior scienre disciplines and few of the behavioral scientists in these uni-

versities even are aware of the existente of counselor preparation programs.
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Counselors share many of these problexs with other schonl specialists such
as school psychologists, social worlers. snd ruroes, and the piopesals made here
regarding couaselors well might extend to msny other eschooi speciali{sts who are
concerned with remediation, adjustment of individual students, and development
of gchool programs and services.

I propose that instead of having in the echéo&s of 1980 elementary school
counselors, jwmior high counselors, sen:ior high counselors, social workevs,
remedisl teschers, school pzychologiste, chlld developrert epaciallsig, v othe:
gpecial educators, that a new profession be developed, 1ot to be added to these
others but rather to displace them. This new profeasion would be that »f applied
behavioral science and the main profesefonal weapon of thils profecsion would be
i1deas and concepts. The problem of the present counselor $3 not that h2 has too
much theory but rather that he has too litti~. He does not have enough idecas and
concepts to undesstand the problems which face him nor to develop approaches and
golutions to these problems. He wants to be told what to do because he does nct
know enough to figure this out for himself. His professionsl preparation has
failed to provide him with knowledge, theory, ani concapts, and these are what
he needs.

1 proyose that every applied behavioral scientist have an opportunity, not
necessarily all during nis graduate preparation, to learn, understand, and appre-
ciata bahavioral theories siﬁdlar to the folluvwing. First, socisl influence
theory is most relevant for counselors. Cowumselors try to influence behevior
and they should know how their behavior &nd chersctarietics ere perceived by others
and how these influence others. The work of Herold and Kelley ard of Frityr Heider
and the recent research of Stanley Strong have many implications for all profes-

sionsls working with others.

6
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Obviously counselors should be well acquainted with reinforcement theory
and velated learning theory. Thanke to Krumboltz and hie colleagues, many
counselors are aware of reinforcement theory and aporeciste 1¢r relevancag
relatively few cowmsalors have moyra thar a superficial knowledge howavir.

Our applied behaviorul scientist would Le well edscated in cognitiva davelop-
ment: theorles. Not only the work of riaget but. alsc tha work of men guch as
Guiiford, ﬁntteil, 2nd Tuurstor.

Equally zlavaat fs "feld Thesry. Reletlvedy few oo osalr s lwre ang
acqualntan. .. with the vork of Xurt lew$a. 7The applied dbeharviorel selentist would
have an understanding of relaticnships between irdividuals snd ielr psychologicsl
envirooments and of 1is application.

A1l counselors know something about,yﬁychoawalytic theory hut the applied
behavioial scientist wauld know the conceptn of psychonanalyeis, *he supportiag
research, and the personal and social inrlicetlons. He woild ryppreeivle not only
the concepts of tha untonscious ar’ ¢f eixuvel development but zlro of transferen.s,
Oedipal development, and the development of the £LpPEX~€go0.

4 Much work that counselors presently do {8 based on trait end factor theovry

but relatively few counselors have ever faced this theory 18 a theory nor apprecir*ad
the potential of the theory as presented by Allport or by Cattell. Tncluded in
trait and factor theory well might be theories of measuvement, ntatistics, 4nd.
axperimental design.

When wost counselore play roles in trainfag programe thay think they are
unestering role theory., The applied bebavioral scientfst wi{ll heve an undevstanding
of the concepts and relatfonships {wplfcite 1in role tha>vy and te able to under-
stand individual behavior in light of this
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_ Counselors work with people who sne msking decdslors and yot Shey know little
or pothing about decisfon theory. The aprilfed lLebaviorel sclentic: will understrnl
how decision2 axe nsde, how Individuals react 10 praseres in waking decisdons,
how individual differences ave related to decisioa-makirg behaviors, and how
alternatives ara dealt with. Similarly, he w1l vaderstend organfuatlenil theow
and have an appreciation se o the ressons why sckool admiviatiatonn, teachets,
a¢iwol boaxdi; snd stulenis waedwdete to ﬁxe schook a3 thay o

Finnlly. the epcliiad nolawlozall sofemtfss wili aares gvow oo oadilag oy
vocatioral devalopment theory. 'Wodey meny co:mselors .are avare of the exislence
of various vocational develoyment theories hui few have sa approciacion of the
conzepts snd ideas in these theorier.

In additisn to the abcve “hoories whiclh slor the -rost ypaxt are based Ja the
discipline of psycholezy meny ozhers wi'. 12 ‘“suad fn asthropclogy, aconomico,
and sociology. The development of g progran fio prepata applied behavioral scienfists
to wrk in schools certainly will have f - be interdisciplinsry.

An adequate understandiug of all of these theori:»s wall misht naquize yearz:
and.yeare of professional prepaxniion. he prepoeal hele jg 1ov to extond the
graduate progrex beyond the present two years requived tut rathar Ileai, o eldicl-
ate from the program wuch that pow 4s included, and serondly, to regard the pre-
paration of persons in this rew profession as extending »ver 2 life tim:. 7The
twvo years in graduate school wil) serve only to stsrt the prepavation; 'miversities,
professional asgsociations, ard employing instituticns then must cropexate to
provide to the professional vorker opporisnities for confinuirg elncation, ¥n
this way the graduate profeesional preparation progras prirsrily would consist of
experiences designed to acquaint the student with a large number of theories, to
make him thoroughly femiliar with them, and to provide superviged nractical ¢xper-
iences in schools which have as thefr purpose teaching students hey 20 ‘e theory.
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The establishment of a new profession and of professionsl preparation programs
presents probleus that well nignt be insurmoimteble. Perhaps tha r;st sigaif’canz
already ac b:en impiled. Tow will representat’ ses fiom the var ouw3 behavicral
gcierces be involved in the plaaning, prasentation, &' d evalus: Loy of .2 proies—
giooel preparation program? Can 3uch & progrem L2 ioterdep-:in el “/ithin a
university incofar us rts studants will .achiers thefr knowled . naci pgychologlend
iheory frow e Doparimcac ol Osythology, dbow? socwkegdoel Zicoay lose Maw Dapes

ment of Socdoioyy, etc.? (o vepresenty:’ jep from thesoe wexions & 1o f{sllans L prn
of a faculty within a departw:m.; dasigred for this purpose? Can pesons giready

on coungelor preparstion fecultizs be prepared to provide these expariences? The
Listory of interdiscipliaery prograxs i3 mat rosy. Is such a program possible?

What arce the mest .piroprjate means for providing experlencesa that veauvlt
in knowledge of dehavioral suienc2 theory? ¢ what e;tent do tradit{onal covmier
achieve this purpose? To what extent can readings, indapendent study, and other
experiences provide this knovledge? BRew nach theory can be taught without reancarch,
and can knowledge of the behavioral sciences be achieved by pereons who have no
responsibility for advancinz that knawlédge'f

How ;are future applied behavioral scientists to be selected? (hat are the

' ability, personality, end interest characteristics required of such persons if
they are to be successful? Are these characteristics incompatible with the social
asrvice interests and values v assume are needed by persons engaged in helping

. others?

How does one preyare scientiats so that they can use their kncwledga of
science and theory in practical aituatfions? To what excent will schools ba willirg
to provide opportunitieg for field and practicum experiences? Wharve will the
supervisors ccxe from who are necessary to help students learm how to apply ideas
and concepts to practical problews?
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Finally, to vwhat extent is current kncwledge ahout behavioral theory adeguate
to nssist in tue solution of rractical problems? Is such theory so primdtive and
80 speculative that it has no practical value?

These ere just some of the questions and problems one must face in corsidering
the proposal. The present end current profession of couuseling ig not sufficient.
Ig something new nsedel? I+ the applied behavioral scientist a realistic alter~
native? 'ill it be by 1980%
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