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INTRODUCEION

Educetion of children in school is changing, must change to meet the present
and future needs of our society. What those changes will be depends largely on the
wisdom and perceptiveness of those making the changes. We have only to read current
magazine articles* (a) to know that some segment or segments of society are demanding
and will get changes in classroom procedure and (b) to realize that suggested pro-
cedures differ greatly ond are Yeing advocated with widely varying goals and deptha
of understanding cf the basic purpuzes of education. There is some evidence that
reformers now are recognizing the tremendcus complexity of the process of education
and are realizing that simple answers are no solution.

Now as never before educators themselves must charyge from the enachronistic
traditional 2ducational procedures of the past. We must demonstrate the kind of
teaching-learning situation that can be defended in licht of new understandings
about children and why they learn anl what it is they need to learn to become
effecvive citizens in temorrow's world, which will differ so drastically from that
of our childhood and youth.

Because of the tremendous rate of progress, the facts and information of today
will be largely outdated before most elementary school children are established in
society. Therefcre we must conclude that facts and information are of almost no
value in and of themselves. They are only a reans t6 an end--content that is used
in the prucess of learning to discover, to think, to make choices and decisious in
the real world of the child.

Learning facts and information defines ways by which a child can come to better
understand himself and others and all the important aspects of the world in which
he lives. But he must at the same time learn equally well that facts and informa~
tion are constantly expending and changing. The process of understanding reguirec
adding end discarding new facts and information continuously throughout life:
"This is the way it seems now, but I must look again tomorrow, next month, next
year Lo evaluate."

A1l this implies radical changes in the classroom. Tae focus is on the pro-
cess of learning how %o learn and how to decide what to learn; learning how to
evaluate one's own competencies aixd identify one's ocwn needs; learning to respect
oneself and have confidence jn one's own ability to be self-directing and effentive
in adapting to the ever-changing life he will be living.

School pewple must throw their unified influence toward a ¥ind of education
which is designed to make each individual a self-respecting, self-confident, com-
petent person who stays knowledgeatle and who respects his fellowm~n. We must
humanize learning and make it far more effective for the essential purposes for
which it is needed.

Diagnostic teaching seems to be a first essential step toward implementing
the above goals. These are the purposes for which it was deviced. We believe
teachers are eminently able to carry it out.

We have borrowed the above introduction from Dorris M. Jee's parmphlet,
“Diagnostic Teaching," published by the NEA, since it gtates so well the rationale
of the Motivation Center program.

*As illustraticns, see (a) Charles E. Silberman's "Fechnology Is Knocking at the
Schoslhouse Toor." Fortune. August 1966. p. 120; (b) Patrick Suppes' "Plug-In
Instruction." Saturday Review. dJuly 23, 1966. p. 25; (c) Don D. Bushnell's
"For Each Student a Teacher.™ ,aturday Review. July 23, 1966. p. 31.
¢
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(a)
AN OVERVIEW

The purpose of the iMotivation Center is to ¢stablish a unique
working and learning environment in which the emphasis will be on
building and improving the pupil's self-image. It is specifically
designed to provide the incentive for the child whose functional
level is considerably below his potential.

This approach to learning is structured, flexible and innovative,
without the usual pressures and conformities expected in the average
classroom. In the Motivation Center each child may experience success
and begin to see himself as a worthy indivicdual where the smallest ..
improvement in his worl: should be recognized with judicious puaise.

The plan of instruction will provide individualized and a pre-
scriptive program for each child, This developing behavioral program
from individualized to group responsibility should lead to the even-
tual return on a gradual basis to the homz base classroom.

(B)
PROGRAM GOALS

1. To facilitate positive behavioral and attitudinal change in each
child who has known failure in varying degrees.

2. To bring about improvement in the tollowing areas:

a. Social growth (in relation to self and others),

b. Emotional growth (tcward acceptable ways of resolving inner
conflict),

c., Spiritual growth (on a moral and spiritual basis),

d. Mental crowth (developing effective ways of thiaking and
learning),

e. Physical growth.

3. To develop individually prescribed programs for each chilad to
tacilitate this change.

REQUIREMENTS

In the Motivation Center, teacher and pupil rules have changed,
as follows

A. Teacherys responsibility

1. Establish a stimulating physical environment

2. Prudent selection and preparation of material

3. Democratic involvement of each child in his classxoom
experiences

4. The use of content which meets the individual needs of
the children

5. The development of effective evaluative techniques

6. Provide a non-judgmental attitude for learning.

2
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B. Student's responsibilities
1. He becomes liable for his own learning.

DISCIFLINE

A program that is managed with the concerns of the students in
1aind should eliminate the majority of disciplinary problems. However,
if behavioral problers arise, use the Child Study approach. With the
assistance of tne psychological team, diagnose the child's needs
{psychological, emotional, social and academic) and determine a posi-
tive approach to improve the sitvuation. No physical punishment (pad-
dling, etc.) ox any other negative means of punishment will eveyr be
used in a Motivation Center under any circumstances.

The following are quotes wiiich are concerns of ycungsters in the
classroom and illustrate the efficacy of the Child Study approach to
beharioral problems:

l. If we get into trouble, you try to understand us if you can.
iwhen you understand, you will help us with our problems.

2. Some of tre ways you have helped me, 1 can't describe. You
have helped e with my personal life. Coming righkt down to
it, you are a nice teacher. You are pretty hard sometimes
but you‘re only thinking of our future. You make me mad
sometimes, and I let my temper run away with me, but {eu~
have helped me control my temper much better. I am proud
to have you for a teacher, althouch I don't act iike it
sometimes,

3. You have helped me express my personal problems instead of
taking it in my own hands and getting into trouble. If all
of my teachers were liike you, I wouldn't have any trouble in
school.

4, ‘When we are bad and won't pay attention, you talk to us
about it.

5. You showed me the importance of acting my age by showing us
how siily children looked in the movie when they hecame
angry and acted like little children.

6. Besides just helping us in school work, you have taught me to
control my temper, #When there is an argament, you help us
out of it. (This girl has terrible temper tantrums.)

7. ‘hen I was new, you helped meto get to know people by putting
[ERJ}:« me on projects with different children,

iy
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8. wWhen we get in trouble, you take time to talk to us.

9. Although I have been in your class a short while, I feel tha%
I can rely on you and that I can come to you when I need help.

MEETING INDIVIDUAL NEEDS OF CHILDREN

The successful teacher knows that only through assessing as well
as possible what each child needs will teaching pay its fullest
dividends. In order to discover his needs, she may use these aids:

Conferences with former teachers

Conferences with the principal

Test results

Cumulative records

Individual psychological reports (The Motivation Center pro-~
ject will have its own staff of psychologists)

Individual conferences with children

. Contacts with the visiting teacher

. Conferences with children and their parents

. Listening and observing with understanding.

D wN -
. .

[N IR IO

a2}l :hilcren learrn Fiust and best by diréct experience.” Vicar-
fous eupuziences:prowidg opportunities: for_lamrning not pusaible
through direct experiences. The Motivation Center children (as do
all children} need to have many avenues of learning available, both
direct and vicarious,

TIPS FOR TEACHERS AND AIDES

At the beginning of the morning session, the teacher, aides and
children plan together the activities and schedule for the day. Each
child working at his own pace, hopefully, will come in to the morning
session enthugsiastic and interested in continuing his own special pro-
ject., The teacher and aides will have done much preplanning for each
and every child in all areas each day.

The teacher should accept anything creative and/or original from
the child. Even if the assignment has been done incorrectly in many
ways, the teacher should continue to be positive in his thinking by
recognizing the meritorious effort on the part oZ the child in ways
that provide incentive for further effort.

Corrective instruction becomes secondary; it is not eliminated.
The important learning factor in a Motivation Ceater is to build on
the educational assets of the child--and evexy child has some. The
a:fns should have the same attitude and approach as the teacher.
ERIC
s s Vi



The teacher will arrange the daily schedule so that each child
has the opportunity to work on a one-to-one basis with an adult.
This develops a feeling of involvement for all.

In summary, we firmmly believe that each child is a highly complex
organism, a worthy human being possessed of infinite potential. We
believe each human being has dignity, worth and desires success. Our
goal is to provide each child the motivation and essential skills
for successful accomplishment of his potential.

We believe it is our duty and educaticnal obligation to contin-
ually provide for the training and retraining of our staff as to
methods and procedures and to seek the best in materials and equip-
ment currently available so that we are better prepared to accomplish
our goals,

3
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GUIDLLINSS FOR INSTRUSTURS

TIUNAL
Ore ol th: 1ixet orsrational taw » yoi have as ern ..o trustor ir to sce thet
your “ento s s ode reedy.  Boo.: end cquipment proporiy vared for and the

phyric 1 rzcititier provarly srronped end docorated. Al cttrective center
promotis legrning

Leroon plens eie to be mzinteined dsily ead i1l be zv. i bl te obrervers
The plans mu ¢ bs in detzil to oho . cbjectives ¢f woch resrion, material
tnd ccuipment utilized #nd supnoitive vror . underta.wo by the eide

On the last Thursday of each pey period it will be your reuponsibility to
report the number of hours your aides have vorked. Your time shect should be
properly filed in our office on the last day of the pay period. Schonl mail
should be used for this purpose.

Failure to report time workes? by your aide will result in delay in payment.

"henever it is necessary for you or your ¢ide to be absent from work, you
must call and inform the director. This must be done between 7-7:30 AM of
the day you are to be absent.

In the event ol teacher abseuce, a cubs*itute will be provided. However, in
the event of abszence of the aide, no substitute aides are provided.

No employee is to leave the building during school hours. In cases of emer-
gency, approval from the office and building principal may be secured-

Hours of work for our staff corresponds with those established by the Board
of Education for all certificated personnel:

a. Aarrival: 8:15 aM
b. Lunch Hour: 12:00 to 1:00 P!
¢ Dismissal: 3:45 PM

Fach lotivation Center teacher will attend the staff meetings in the building
where he is working. Isch Motivation Center teacher will assume lunchroom
responcibilities as zssigned by the building principal.

Students are not to be left for any extended period of time vithout super-
vision by certificated personnel.

All staff personnel will abide by the regulations as establiched by the Board
of Education and the principals of their buildings.

Instructors are responsible for all material and supplies delivered to their
centers. It is your responsibility to lock and secure all cabinets, desks
ard centerc,

A1) AV equipment chall be properly maint-ined and safely stored daily.
Machines that are out of operational order must be reported to the central
office inmediately.

It is the duty of each instructor to acsign to the aide regular duties of

housekeeping, filing and whatever additional duties are necessary to create

a vorkable center

14
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GUIDLLINLS FOR INSTRUCTOLS

14. Teecher's personality and ottitudes have 2 powerful role in the motivation
of his or her students.

15. The key to a successful proagram is adequate planning. Generally, the period
tetween 8:15 AM and 9:00 A4M is to be devoted to planning. This should be
done in collaboratior vith the side to facilitate the supportive role carried
on by the side. This includec both the supportive vork material, 2quipment
as well as the purpose.

16, All lessons should be planned with focus on the stident, hic nceds and concerna?.

17. Children should share ir the plarning, in the purpecses and in th2 evaluation-
of their own learning.

18. Discuss vith your aides their observations on the responsiveness and behavior
of each student as you prepare your deily anecdotal records of each child.

SUMMARY OF TESTING PROGRAM

& comprehensive testing program (psychometric, diagnostic, reading, .achieve-
ment, personality) by an expert tesm of educational psychologists will be provided
for each child as needed for the initial screening and academic placewdnt.

Clansroom observation and consultation on learning and behavioral problems
vill be provided the Motivation Center teacher by a psychological team.

2 reading specialist from thz psychological staff will assist the teacher in
diagnosis and consult with the teacher op the needs of the children.

A psycholegical team will assist in parent-teacher conferences when needed or
desired.

A psychological team will provide continuing in-service training for Motiva-
tiun Center teachers.

ERIC
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COMMUNICATION

Philosophy

Teachers in the *otivation Center should view their tasks in the light of the
idea that ccamunicsilion is a continuum in which understandings grow with children
throughout their school 1life. '"Learnings which are copen-ended are far better
suited to times like ours. Teaching becomes obsolescent and derelict whin it fails
to take the realities of social anil cultural change into consideration.’

This course of study in the skills of communication is based upon the phil-
osophy that:

1. Children are living, growing individuals;
2. Children differ in attitudes, abilities and slills;

3., Children nerd help in acquiring the tools of oral and written expression
which will best aid them in the development of well-rounded personalities;

4. Children grow best in a democratic atmospnere where privileges are balanced
by the acceptance of vesponsibilitiess

5. Children should be encouraged to appreciate the Amarican heritage of
language and literature; and

6. Children should b~ helped to apprecinte and understand the languvage
and literature of other races and cultures.

This program should be built on a proposition that a well-balanced, dynamic
coumunication's program is one which not only promotes individual efficiency, con-
tributes to personality development; build aesthetic appreciations, develops social
competence and promotes character growth, but is also one which contributes to
more abundant living by giving the child broader, richer experiences.

These experiences should be beyond the textbook anl his immediate environment
so that he will have opportunity to devel~p into a worthwhile, contributing
citizen,

lTnnﬁf Z2irbes, "What We Should Know About Learning,'" Readings from Childhood
]EI{Iﬂ:L22| (Association for Childhood Education Internitional), pp, 182.

IText Provided by ERIC
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Experience has proved that chkildren with & wide range of concerns, competencies,
and enthusiasms and with widely differing self-concepts, learaing styles, goals,
and purposes do not learn the same thing at the same time in the same way. This
principle is generally accepted but not widely practied. Failure to do so is
rationalized by the amount of material to be covered and the number of children
in a class.

Diagnostic teaching is one way to solve this problem. Teachers organize a
classroom and the learning situation so that within reasonable limits each child
can work at whe! are his next steps in the areas of his greatest concerns and in
the ways which are most effective for him. It is not a panacea, but it does
provide a way of working with a classrvom of children using procedures based on
what we know about children and how they learn.

Research studies in learning; show that children learn what has personal meaning
for each in direct proportion to how effective they feel as tearners. Thzy learn
vhat they think they can learn, what they see as valuable to them, and what they
see a purpose for. Effective learning is possible only as children can relate
the content and see it as appropriate to real life situations.

Pvrpose is an essential key to learning and includes a number of the otaer
factors. If a child seespurpose in something, it means that he has relal 1 it to
previous knowledge that is meaningful and that he also sees it as veluabl: to him
in his world. The purpose “hat he se2s for the learning plus confidence in his
ability to learn almost ensure achievement for the learner.

To the extent the purposes of the school and the teacher are similar or re-
lated to three with which the child can identify, the pace of lzarning increases.
Cn the other hand, children's learning will be inhibited if ihe purjoses of the
teacher and the school are rigid and formalized, related far rore to oft-times
questionalle means than to defensible goals.

Teachers must take themselves off stage, mus! stor making essignments, and mvst
stop correcting papers. This may sound like heresy, but it ic teing done in an
increasing number of clastrooms and children are learning zore and developing faster
than ever before. It can be done where there are certain beliefs about children's
learnings:

M1 children can learn and want to learn.

A child can learn only at his growing edge. In other words, the teacher
starts with each child where he is; the child builds on his present under-
standing. All real learning produces growth beyond present understanding.

All children can recognize and develop the ability to identify their real
purposes for learning.

A1l children can be self-directing in their learning.

Children can learn to evaluate their own learnings and identi€y their own
nezds.

If all children can learn and want to learn, why do some children not learn?
The answer is easy. Children do learn what they want to learn. The probien is that
adults want thcm to learn what adults direct them to learn. And no one has either

enaneh krowledge about children or the infinite wisdom to make such decisions for

l{le‘
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Since the pattern of diaguostic teaching differs from that of traditional
teaching, its organization must differ also. Flexibility will be the keynote.
Furniture will be arranged in many differen® ways, accordiag to the inmediate pur-
poses. Schedules will utilize large blocks of time and provide for further changes
or modifications as thz needs demand.

There will be times when the teacher and the total group will be working to-
gether. At other times, small groups iay be working by themselves or iadividuals
will be working alone. Perhaps most often tv~ve will be a -ubinatien of small
group and individual activities with the t.. .r working ficst with one and then
another.

The ronm will be a busy, actiwv: learning laboratory with children moving
purposefully about the room, carrying out their explorations of the resources,
conversing, seeking the ideas of their peers, discussing what they find, and coming
to increased understandings. They will often be reading or writing, as individualr
or groups, to gather or synthesize information and understandings they need. 4.
will not be a pin-drop quiet place or an all-in~straight-rovs orderly one. But
it will be alive wich chiidren on their way to becoming tomorrow's capable and
concerned citizens.

The teacher's role will be for different in this classroom *aan in the tradi-
tional one. This will require change, and teachers can change. The eagerrness with
which many are seeking a new aand better way; the number who tried diagnostic teachirg,
greatly modifying their way of working with children; and the consistent response
that having once worked this way they never are able to go tuck to the old way;

211 bode well for wide and svecessful changes.

This bulletin has expressed the point of view that the most effective learning
takes place when teachers raspect the learners as individuals, have faith that all
want to learn and can learn, and give them the responsibility for identifying their
own needs and taking the initictive for meeting them. Children will need guidence
and support in doing tkis. The younger the child and the less experience he has
had with this waiy of working, the greater will be the need for guidance aud support.
However, this must always be carrisd out in such a way that the child is continuously
more able to be independent and self-directing in his learning.

Because of the wine range and kinds of differences among individuals, teachers
must ‘- ot, nor can they afford to, waste their time or that of learners by giving
blanket assignments. 'The needs of the presant and future require that citizens
be capable ~f and experienced in learning on their own rathzr then merely filled
with facts and information. Citizens must have the &kills and enthusiasms for
keeping up with a rapidly changing world, for taking their share of responsibility
for effectively living in it, and for modifying it so that it becomes a better
place to live. All of this demands a confidence in self, a realistic silf-appraisal,
a creative spproach to life, and a dedicated responsibility to mankind.

These excerpts from Dorris M. Lee's Diestostic Teaching provide further

insights inic the philosophy and intent of tac ilotivation Center program.

1
"~~~ M. Lee¢, Diaproctic Teaching, 1966.

ERIC
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Objectives
Objectives of communication may be summarized as follows:

1. To enable each child *o develop proficiency in the exp?essive anl recep-
tive skills, such as reading, writing, talking, listenin~. observing,
etc.

2. To enable each child to develop a genuine concern for and love of the
fine arts, such as literature, art, drama, musi<, etce

Listening
Mach ¢ o information and enjoyment comes to us through our earsi mesic,
.rematic presentation and the contemporary sounds that belong in our dallq exper-
jences. The Motivation Center recognizes that for many 9f our chlldrep 113§en1ng
will be their main source of learning. Therefore, certain skills of listening
should be taught and developed.
The goals of listening are:

3. To learn to listen for enjoyment, to gather information, to follow
directions;

2. To learn to listen seleclively and critically;

3. To learn to listen attentively and courteously;

4, To learn to listen and recognize the central ideas; and

5. To listen and be able to recall and evaluate.

Since '"we listen approximately three times as much as we read, five times as
much as we write, and one-half times as much as we speak," the teachet has a
responsibility for providing specific guidance in the development of listening
skills.

The listening skills of the Motivation Center may be summarized:

1. Listening to and following directions

2. listening to and taking notes

3, Listenirg to facts and information

4. Listening for sequance

5. Llistening courteously

6. Listening to tapes, records, radio and television programs

7» listening 50 as to ilentify with speakers

o 8. lListening to make helpful contributions t» converasation

LRIC
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9. Listening to detect likenesses and differences of sound
Listening tips:

l. Tie in listening improvem:nt with everyday learning;

2. Make pupils "sound conscious;*

3. Analyze pupils'! listening habits;

L.  Make certain that pupils know why tney are to listen, what they are to
listen for and how they are to listen;

5« Teach listening directly and indirectly; and
f. Develop criteria for good listening habits (attention, quiet, courtesy) .
Speaking

Oral communication is the basis of language pcwer. It begins with the new-
born infant crying lustily to satisfy its needs and develops rapidly so that upon
school entrance age the average child has oral coumunication skills with which to
convey thoughts and feelings in approximately 2500 words. Freedom, naturalness and
spontaneity should not be sacsificed for perfection of techniques. The student's
power in communication skills will develop through meaningful experiences, both
group and individual, rather than through unrelated drill.

The characteristics of effective speaking may be summarized:

l. Use a pleasant voice;

2. Speak loudly;

3. Aim for clear enunciation and pronunciation endings of words--do not
run words together;

L4, Stay on the subject;

5. Use sentences;

6. Stand .vectly; and

7. Await one's turn, allowing &ll to share in discussion.

The development of orel expression is one of the basic goals of the Motivation
Center and many opportunities should be provided for comfortable talk.

A Brief Thought About Reading

"The ultimate test of reading in school--Ly whatever name you call it, vhether
English, history or science--is the reading the student loes on his own initiative
after he has left school . . . The modern world calls for persiestent learning as
the only means of survival. To deny youth the personal adjustment which comes from
u%ey and wide use of books is to leave him unprepared for the life of tomorrow."

Q
ERICess, willard E., "Course of Study for Language Arts: Grades 1-6," 1966.
oo v
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We believe that teaching childéren to read and to have a love for reading are
tvo of our most important tasks. The developmeni of a foundation for reading compe-
tence should be laid during the elementary school y:ars and reading abilities should
continue to be enhanced throughout a lifetime. Reading is vital to all areas of
our Motivation Center's curriculum.

The reading objectives may be summarized:

1. To enable each child to learn to read to the best of his ability;

2. To enable each child to develop reading habits and skills at his own
learning rates

3. To enable each child tc be taught by methods best suited to his particular
needs and ability;

4. To enable each child to vecome increasingly aware of the purposes for
vwhich he reads ana his owm progress;

5. To enable each child to become more independent in his use of reading
materials; and

6. To enable each child to participate in a balanced and varied program
in reading activities.

Conterts of a Reading Program
The reading program should be developmentel and should:

1. Develop and give opportunities for the use of phonics {auditory discrim-
ination, visual-auditory discrimination, visual disc imination);

2. Develop ability to use structural analysis;

Xe Develop ability to use contectual clues}; and

4. Develop dictionary skills.

The reading program should develon the following comprehension skills:
1. Interpreling the main ideaj

e Reccgnizing emotionsl reactions and motives of story characters (making
inferences, interpreting ideas impiied but not directly stated);

-« Comprehending parase and sentence meaning;
ity  Forming and reacting to sensory images;

5. Anticipating outcomes;

6. Making jud:cments and drawing conclusions;

o ?. Generalizing;

ERIC
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8. Perceiving relationships; and
9. Strengthening menmory.
To provide the best and widest reading experience for the Motivation Center

students the Language Experience fApproach and a progrem of Individualized Reading
will be interwoven.

A comprehensive explanation of both programs is given in the following pages:

The Language-Experience Approach

"The language-experience approach intsgrates the various facets of language-
arts instruction in the curriculun.

"The importance of each child's own oral-language background is recognized
and utilized . . . until each child eventually conceptualizes:

what I cun think about, I can talk avout
what I can talk about, I can write
what I can write, I can read

I can read what others write for me to read.

"The language-experience approach helps children become increasingly sensitive

to their environment . . . by providing them with many experiences they can talk
ard write about, such as . . . opportunities to hear and read good literature and
to participate in group discussions . . as weil as to author their own books that
can be shared with others.

"Langvage development is assured in a pror.-a that encourazes self-expression

in many media throughout the school day.

"Such varied experiences in self-expression promote a confidence in language
usage « « . which, in turn, creates a desire to rework and refine one's own lang-
uage.

"The language-experience approach provides n0n~{nglish-speaking children with

many opportunities to experience success at school.n

. Goals of a Viriting-Reading Approach

"Teachers using a language-experiencr approach which includes writing as a

major atiivity in teaching word recogniti.n, have goals which are not too differeri

from those of other approaches to reading instruction. The major goal is to in-

cJude more and nore children in a successful reading experience without destreying

their language personality and their interest in self-expression with forms of
language, especially talking and writing. These teachers believe that the way a

1Roach VanAllen and Claryce Allen, Language Experiences in Reading, level III,
& “yclopedia Britannica Pressy 1967.

ERIC
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child feels about himself as a person is as important in reading achievement ac
is any method or material which might Le selected. In planning to improve attitude
along with other aspects of a balanced reading program, there is a plan for
developing a basic sight vocabuwlary, for instruction in the phonetic elemints of
English, for selecting materials ~f instruction, fsr motivation for reading, for
classroor. organization, and for pupil evaluation."

"The goal of an integrated language-aris program is to translate learning into
meaningful behavior.

"The goals of a broad language-arts experience cannot be broken up into read-
ing goals, writing goals, speaking goals. Such fragmentation requires the young
child to perform the most difficult task of the scholar--to integrate learning
into meaningful behavior. To take reading out of its rightful place in the complete
language Program is is to ask children to do what is 1@p0551ble for many of then.
Further, it requires " the teacher to use valuable time to put back together what did
not need to be separated in the first place.

" 'These language experiences become the major framework within which children
learn to read through experience. Whun conceptuzlized as a progrem much bigger
than ' the reading periocd,' the developrant of these language experiences gives
depth of meaning to art and construction activities; it is the vehicle for conveying
meanings of social siudies emphases, of science experiences, of describing quan-
titative aspects of the envirommeni; it builds spirit and understanding into sipg-
ing of songs and playing of games; it pigces the 'creative thinking process' at
the heart of the insructional program.!

Criteria to be used as a guide for planning and selecting methods and materials
for a Language-Experience Approach

'Group Onet: Extending Experiences with Words

1. Sharing experiences--the ability to tell, write, or illustrate something on a
purely personal basis.

2. Discussing »xperiences--the e9ility to interast with what other people say and
write.

3. Listening to stories--the ab1‘1ty to hear what others have to say through books
and to relate 2deas to one's own experiences.

L, Telling stories--the ability to organize one's thinking so that it can be
shared orally or in writinz in a clear and interesting manner.

5. Dictating words, senterces, and stories~-the ability to choose from all that
might be said orally the moct important part for someone else to write und
read.

6. Writing independently--the ability to record one's own ideas and present them
in a form for others to read.

7. Authoring individual books--the ability to organiie one's ideas into a seguenca,
1llustrate them, and make them into books.

O ris M. Lee and R. V. Allen, learning to Read Through Experience. Appleton-
[]zJﬂ:tury Crofts, 1963.
o o] 15
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MATERIALS AND ACTIVITIES FOR LANGUAGE ARTS
LANGUAGE EXPERIENCES IN READING-~--
Dr. Roach Van Allen and
Claxyce Allen

To develop "Lanquage Expcrience in Reading"--~-the following

types of materials and experiences will be useful:

H OOV bhWN -
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Field trips for simple observation.

Demonstrations showing how things work.

Films on many topics of interest.

Displays assembled by children and teacher.

Listening to stories and poems.

Talking about real experiences. 4

Associating names of objects with pictures.

Listening to recordings.

Painting pictures to represent what children see and imagine.
Mcdeling with clay and paper--just for fun or to represent
ideas,

Playing games--especially ones in which words are repeated.
Singing songs and playing singing ganes.

Feeling things, smelling things, tasting things, and observ-
ing things,

Activities that the teacher can do with his entixre class:

Reading stories and poems to children.

Children reading their own stories to the class.

A child composing something orally about a painting which will
be recorded by the teacher and later transcribed by her ana
attached to the painting.

Holding class discussions on some topic of current interest
to the group.

Taking dictation on the chalkboard and illustrating letter
formation, teaching the names of letters small and capital,
finding words that are alike, asking for help in spelling
the first sounds of words,

Finding interests of individuals and interests common to many
children, sharing some children's personal experiences each
day, providing a place for disylays of objects and pictures.
Extending experiences through films, filmstrips, walk around
the school building and the immediate neighborhood, field
trips, and picture sets for telling stories.

Introducing games that can be played later 5y individuals
and small groups.

Playing rhyming games and singing songs that repeat words
and word endings.

Activities that th~ %eacher can do with small groups:

Take dictation for a pupil book.

/b



2. Work wit% a pupil book to develop attitudes about reading and
writing and to introduce and practice skills=--developing a basic
sight vocabulary, introducing phonetic-analysis skills, be-
ginning structural analysis, using context clues.

3. Let children read from bocks that include their own contri-
butions.

4. Give special instruction in skills to some children, using
material selected by the teacher.

5. Play gawes to practice skills.

The teacher serves as a resource person for individual pro-

Jjeots and independent activities such as the followind:

1. Taking dictation from a child who has painted a picture.

2, Helping a child with writing practice.

3. Suggesting ideas for individual books (in addition to the books
made from the pupil book).

4. Helping with spelling after a child begins independent writ-
ing.

5. Furnishing words for children who are independently reading
books of their own choice.

6. Helping children decide what to choose as an independent
activity.

Summary of Language Experiences to be developed--
Lanquage Experiences with Words

1. Sharing experiences---the ability to tell, write, or illustrate
something on a purely personal basis.

2. Discussing experiences--the ability to interact with what
other people say and write.

3. Listening to stories--the ability to heaxr what others have to
say through books and to relate ideas to one's own experiences.

4. Telling stories-~the ability to organize one's thinking to
that it can be shared orally or in writing in a clear and
interesting manner.

5. Dictating words, gentences and stories--the ability to choose
from all that might be said orally, the most important part
for someone else to read and write.

6. Writing ipdependently--the ubility to record one's own ideas
and present them in a form fox others to read..:

7. Authoring individual books=--the ability to organize one's
ideas into a sequence, illustrate them and make them into
books.

Studving the English Languaqe
1. Conceptualizing the relationship of the speakina, writing.

and reading--the ability to conceptualize, through extensive
practice, that reading ic the interpretation of =peech that
has been written and then must be reconstructed orally or
silently.

17
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Expanding vocabulary--the ability to expand one's listening,
speaking, reading and writing {(including spelling) vocabulary.
Reading a variet’ of symbols~~the ability to read in one's
total environment such things as the clock, cd@lendar, dials,
thermometer.

Developing awareness of Common Vocabulary--the ability to
recognize that our language contains many common words and
patterns of expression that must be mastered tor sight read-
ing and correct spelling when expressing one's ideas in
writing.

Improving style and form--the ability to profit from listen-
ing to, reading, and studying the style of well-written
material,

Studying words--the ability to pronounce and understand woxds
and spell them correctly in written activities.

Relating Authors' Ideas to Personal Experiences

. t—

Reading whole stories and books--the ability to read books
for information, pleasure and improvement of reading skills
on an individual basis.

Using a variety of resourceg~-the ability to find and use nany
resources in expanding vocabulary, improving oral aid written
expression and sharing ideas.

Comprehending what is read--the ability, through oral and
written activities, to gain skill in following directions,
understanding words in the context of sentences and para-
graphs, reproducing the thought in a passage, reading for
detail and reading for general significance.

Summarizing--the ability to get main impressions, outstanding
ideas, or some details of what has been read or heard.
Qrganizing ideas and information--the ability to usa various
methods of briefly restating ideas in the order in which they
were written or spoken.

Integrating and asgimilating ideas~-the ability to use reading
and listening for personal interpretation and elaboratior of
concepts.

Reading c¢ritically-~the abil.ty to determine the validity

and reliability of statements.

[aN]
-

s



INDIVINUALIZED READING

Individualized reading is an attempt on the part of the teacher
to so manage the classroom that each cnild is learning to read at
his own "growing edges." cn

The teacher consciously safeguards the unique individuzlity of
each child by:

1,

4.

Permitting the child to help in planning
Permitting tha child to work at his own pace;

Permitting tlie child to participate in the selection of
reading materials and resources e

Providing the child with skill instruction according to
his needs.

The objerctives of this type of program ure:

1,

2.

8‘

More readers who read more extensively with pleasure and
purpose;

Lowered resistance to reading through providing increased
emoticnal security and satisfaction;

Freedon from boredom and elimination of face-saving dis-
interest in books:

Minimal frustration causad by time limits and unfair compe-
tition;

Increased satisfaction and motivation:

Equal opportunity to attain capacity achievement at individ-
nal maximuna speed;

Development of the child's sense of personal responsibility
for himself and for others;

Growth of the child's sense of personal worth.

Although individualized reading may go by some other name, the
fundamental premises are the same. Reading is a matter that is
individual to each child. The reading eaperiences provided in a

[Kc
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classroom should eliminate comparisons w:!:th others. Each child's
progress should only be compared with his own past performance. The
level of the reader or the reading material should be suboxdinate

to the act and enjoyment of reading itself. It is believed that
allowing a child some freedom of choice in selection of his readiny
waterials will develop real purpose for reading. Instruction in
reading and reading itself then beco:c constantly interwoven.

Children must be prepared for the reading program with much
discussion of all its aspects. They must be clear on how to select
their book and how to determine that it is appropriate for their
educational purposes. They must realize they are not reading just
to please teacher-~that they are reading to fulfill their own needs,
concerns and interests. It is a good thing for the teacher to say
that each child must show her the book he has selected. This keeps
the teacher informed on what each child is doing. It must be clear
that she is there as guide and advisor.

Organizing the classroom for any new procedure will, of course,
take time. Perhaps, at first, classroom organization will be more
rigid than later on when both teacher and children are adjusted to
the program. It is ecsential, however to develop an organizational
pattern for the program with the children. The rules that are
mutually established might well be placed upon a chart and hung in
the room in a somewhat permanent position.

The rules that are mutually established should encourage some
behavioral paiterns ¢nd inhibit otuers. The spirit pervading the
class should be such that the success of one pupil is gratifying to
all, and the failure of one pupil results in a let-down feeling in
the others. Each pupil must develop a respect for the purposes,
values and actions of every other pupil.

If a child is to behave as an individual and yet respect the
rights and comforts of the other memhers of the class, he must view
hir behavior as having a place among the behavioral patterns of the
other children.

The Personal Reading Inventory, as well as the psychological
testing and past schocl records, will be beneficial in determining
the starting point for each child.

Since pupils' motives for reading determine the kind, the
difficulty, the amount and what to do with the materials that have
been read, it is essential that the teachei learn each pupil's
motives. The wise teacher might take an inventory of interests and
keep her eyes and ears cpen throughout each day to note pupil's
likes and preferences.

ERIC 20
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What does the teacher actually do during a reading period?
The moving-about method suits some situations. The teacher helps
those who indicate a need. Some will ask for too much help; others
will never ask at all, and she may have to ask them to read in order
to check on them. Tne teacher may place herself in a corner and have
some of the children read excerpts from their book to her. The fact
that she may not be able to hear very many during a day's session
may present .a problem. In the Motivation Center, however, with only
18 children and 2 aides, it is not an insurmountable problem.

It is interesting that most teachers agree that conferences
should b2 held on a voluntary basis. If a child comes unprepared,
thz teacher must gently, but firmly, se.d him back. Any alert
teacher will follow up a child who does not seem eager to come for
his conf=grence.

There are three aspects of reading that a teacher needs to
investigate during each vonference:

1. The pupil's understanding of and reaction to his chosen
piece of material;

2. The pupil's ability to deal with the mechanics of reading;

3. The pupil's ability to read orally (the climactic point of
the session).

These aspects are 2xplored best by tue teacher's careful use of open-
ended questions and by her being an interested and appreciative
listener.

The greatest incentive to learning is to khow what you are
trying to learn and how wsll you are progressing. For this reason,
the children themselves are asked by most teachers to keep records
of the number of books and pages rcad, the time taken to read (so
he gets an idea of his reading speed), his evaluation of the book
{(including the title, author, his reaction to it and reading diffi-
culty), and a list of new words and ideas learned. This kinl of
record keeping is important if the child is to participate in opti-
mum reading experiences. A time near the end of the reading period
should be provided for this activity, and the teacher should see that
all children work on their records, The teacher obsexves these
recoxds periodically. A wall chart indicating number and types of
books read ! ;y each child can becoms a powerful incentive to more and
better reading.

Acquiring reading materials is not nearly the problem which it
might appear to be, It iu gGenerally thought that about 100 books




shou.d be in the classroom at all times, with &t least three at
about the reading level of each child. The books must be largely
easy. There are always enough for th. yood readers., 1t is the
poor readers who do not have e¢nough books, It is desirable to have
a constant supply of new books. They may be secured in the school
and public libraries, second~hand bhook stcxes and even from the
children themselves. %he PTA often is quite willing to help. The
teacher may arrange a class excursion to the library. The teacher
must become as familiar as possible with children's literature so
that slie may select books in many different areas of interest and
on many reading levels. 1Tnhe place for the books must be convenient
and readilv accessible to all.

The planning of the activity which will absorb the child after
his silent reading each day requires genuine agreement between teacher
and child, although the activity may be suggested by either. (Many
independent activities are necessary because it is imperative that
the teacher be free to work with individual children or groups on
their skills in their reading.)

The following examples of independent activities illustrate
the range of choice:

Preparing for dramatization of & story,

Conducting a science sxperiment,

Preparing a puppet show,

Doirg fact finding on a given subjeci,

Reading to get bacliground for a news discussion,

Writiug recipes for later use,

Keeping track of library books and other library routines,

Writing a letter (business or friendly),

Keeping a secret diary,

Writing an autobiography, perhaps using snapshots,

Labeliing pictures and slides,

Preparing a script for a radio broadcast,

Writing in connection with a social studies project,

Polishing already taucht hendwriting skills,

Refining skills in arithmetic, use of dictionary, in the
spelling of harder and harder words,

Viewing and reviewing books,

Illustrating main charactevrs or events from the book,

Makiny a book jacket,

Making a diorama or stage-setting of a favorite part of the
story,

Making 1 list of questions on a book for others to use (the
child nust include the answess),

Telling a part of the story putting on a different ending,

Making a bibliography of bocks on various subjects,




Identifying collections such as rocks, shells, atc.
Making a scrapbook,

Making a picture dictionary,

Planning and doing a bulletin board,

Making a time line or mural,

Making and playing skill games.

It is evident that planning the independent activities, group
activities and follow-up activities must undoubtedly be a majcr con-
cern to any teacher working on the individualized reading program.
Careful plaaning of this, as well as of the entire reading <lass
time, is essential.

Russell Stauffer's quote provides a fitting conclusions$”.
"Love for reading is not taught; it is created. Love for

readlng is not required, but inspired; not demanded, but exemplified;

not exacted, but gquickened:; not solicited, but activated."
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INTRODUCTION TO THE SEQUENTIAL LEVELS O' VOCABULARY DEVELOPMENT

A good reading program is so planned that different reading
abilities are used to strengthen one another. The skillful teacher
utilizes the principle of wimultaneous learnings by the use of several
different approaches to reading problems-~auditory, visual and kines-
thetic.

The following analysis of comprehension and study skills lists
the various skills and abilities needed when reading for information
and pleasure.

™~
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Edgar Dale

SEQUENTIAL LEVELS OF TEACHING VOCABULARY

Joseph O'Rourke

Skill

Develops vocabulary by:

listening to stories, poems
Observes pictures--labels
Builds sight vocabulary

Learns differences and simi -
larities in sounds

Learns vowels, consonants,
blends

Grades 3

Develops oral and silent
reading ability by:

a.

b.

Interpreting objects and
ideas in pictures, films,
filmstrips.

Adds basal~-reader vocabulary
to his own.

Increases skill in use of
consonants, blends, vow2ls.
Uses prefixes, suffixes,
plurals,

Uses the dictionary: learns
use of hyphenated and com-
pound words.

Classifies words under appro-
priate topics
Recognizes sgsyllables. Learns
pronunciation skills.

2.

Crades 1 and 2

Activity

Rl yming games, reproducing
sounds: tall--ball, call,
small; fill--bill, till, sill

Using phonetic clues: dim--
rim; tin--fin; rob--rod;
trim--brim; word--verb: etc.

Repeating and using onomatou-
poetic wordu: hiss, buzz,
pop. splash, sizzle, whee,
huff, puff, fizz, ping,
swish, whiz.

and 4
Building sentences:

Each child adds a word:

The,

The-dog, The-dog-ran, The-dog-ran-

to,

2.

etc.

Teacher stresses pronuncia-
tion or mispronunciation:
hundred, hunderd; asked,
asket; library, libary; pro-
bably, probly; everybody,
everbody; once, onct.

Student adds beginnings and
endings to root words:
play--add ed--played
long--add er--longer
hold--add ing--holding
toy--add s--toys

Uses dictionary tou divide
words into syllables to help
in pronunciation. Notes
double-vowel sounds in coat,
beat, fail, oil, etc.

Puts single words together
to form compounds:
black + bird, black + berry,
suit + case.

Classifies words by topics:
btG-~-larye, great; LITTLE--
small, tiny, wee.

cow + boy,



Grades S5 and 6

Skill

Understands phonetics and
structural elements of words:;
letters, blends, syllables

Strengthens word analysis
skills--use of roots, pre=-
fixes and suffixes.

Enriches vocabulary by use
of reference books in supp-
lementary reading.

Develops effective spelling
skills.

Uses contractions, homonyms,
synonyms, antonynis, abbre-
viations.

Increases ahility to use
dictionary pronunciation

Understands word derivation
inflection, multiple meanings.

Becomes skillful in clasgsi-
fying words as a means of
conceptualizing them.

Knows the oriqin of certain
words.

Manipulates letters of words
to make different words.

Activity

Additional practice using
compound worde and spelling.
Noting that compounding two
words into one does not
change their spelling, e.g.
staircase, bedxoom, every-
body.

Applying spelling rules.
Words ending in s, %, 2., sh,
ch form the plural by adding
es--glasses, boxes, churches,
etc.

Practice sound discrimina-
tion by finding words in dic-
tionary that have long and
short vowel sounds: dte,

hé, ice, owe, dse, 5t, g&t,

v

it, p&t, Y.

L.earning to use and recog-
nize abbreviations: Mr.,
Mrs., AM., PM., etc.

Learning to use and recog-
nize contractions: isn'ty-
is not, can’t--cannot, I'm--
I am, 1've~-I have.

Practice in word analysis,
adding prefixes and suffix-
es to roots to change word
meaning: equal: unequal,
equalizer; graph--telegraph.

Word origins: watt, ohm,
guilliotine, maverick, space
texms: Saturn irocket, lunar
probe, etc.



-3- Grades 7, 8 and 9
Skill Activity

a. Has good dictionary habits, 1. Regulay, systematic study of
strengthens ability to pro- roots, prefixes, suffixes.
nouiice, spell correctly, use Analyze whole words, develcp
words more precisely. unfamiliar words from known

words: telephoine, phonetic,

audiphone, geography, phono-
graph. graphite, etc.

b. 1Is conscious of need for
"word power." Gains compe~
tency in use of word parts,

roots, prefixes and suffixes.

Recognizes figures of speech,
metaphor, simile, personifica-~
tion.

Learns precise terminology
for various disciplines,
grammatical usage, parts of
speech, etc.

Develops models of language
competency~~structure, pronun-
ciation, usages, etc.

Increases apprec‘ation for
good literature, evaluates
writers' choice of words.

Is aware of denotative and
connotative meanings of words.

Continues to classify words
into filing systems of simi-
larities and opposites.

Is conscicus of contributions
of other languages to English.
Appreciates foreign languages
and cultures. Becomes aware
of historical continuity

of words.

Transfer: Integrates words
and word elements with the
study of various school sub-
jects, e.g., Latin root lat
(broad) and geographical term
latitude; Greek hydra (water)

dehydration.

Increase spelling skill througt
word analysis: tail + less=
tailles; brown + ness=brown-
ness; mis + spell=misepell;
dis + satisfied-dissatisfied.

Build words from a common
root, e.g., spect~-ingpect,
spectacle, inspector, prospect
regpect, spectator, intro-
spective, etc.

Generalizing the meaning of
words from known prefixes-=-
nono: monoplane, moncgram,
monorail, monotonous, etc.

Study word origins. Learning
the history of words: ham-
burger (Hamburg; cereal (Ceres
goddess of grain); frankfurt-
er (Frankfurt); wvulcanize
{Vulcan, god of fire): etc.

Practicing pronunciati-.i.
Provide opportunity for audi-
tory discrimination. Noting
word-accent. Diffevence be~
tween EXtract and exTRACT:
FREquent and freQUENT;
INvalid and inVALD, etc.

Discrimination between like-~
sounding or like-spelled woxds
'poplar-popular; mole-mold)

Exercises in figures of spe-
ech: stubborn as a e+rr,

chickenhearted, catty, etc.

Classifying words in similar
or dissimilar categories:

o 79 plain--fancys smooth--rough. 3:
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Grades 10,
Skill

Expresses thoughts in precise
intelligible terms. Recog-
nizes and evaluates good
models of speech and writing.

Cultivat.ss habits of critical
reading, listeniny, viewing,
thinking. Understands the -
power of words to sway.

Knows mechanics of good
English usage.

Has developed a taste for
good authors, bsoks. poems,
plays and an intellectual
curiosity about present and
past literature.

Uses context clues to deter-
mine word meaning.

Understands the principle of
transfer and ghe generative
power of word elaments, roots,
prefixes and suffixes.

Has developed proficiency in
the use of the dictionary and
other reference materials.

Increases word knosledge
applied to effective reading
of current and standard liter-
ature.

Has an understanding o¥X the
"geography of wordsg"--the
internationalism of words--
ersatz, souffle, forte, etc.
Understands the contribution
of other languages to English.

11 and 12

Activity

Learning to write effectively.
Study congrete words used hy
newspaper, magazine and short
story writers. Note sundes of
meaning--good, kind, pious,

sincere; walk, stumble, plod,
trudge, amble, etc.

Practice denot.tive and conno-
tative aspects oif words: Home
has a deeper emotional meaning
than house. Not dents in

cheexs-~dimples. Is he thrif-
Lty or miserly? Is he a poli-
tician or a statesman? Lis-
tener or eavesdropper? rah-

licity nr notoriety? etcc.

Study construction words.,
their effect on sentence mean-
ing. He came and he left.

He came but he left. She
stayed whereas he left. Le
will do it unless he . . .

He will do it although he . .

Learn word meaning through
exercises in using context
clues: A government ruled by
a king is called a monaxchy.

A government ruled by the peo-
ple is called a democracy-
Definition, comparison. exam-
ple.

Learning the generative power
key roots, e.g.; viv--vit
(live), Vital statistics;
vivid portratits; it vitalizes
survival kits; yital organs,
the survivors; revitalized:
revival; vivify, conyivial.

()
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Grades 10, 11 and 12 (continued)

j. Uses etymology, derivations to 6. 1Increasing students' know-

study vocabulary systemati- ledge and appreciation of key
cally. Relatesgs foreign lang- words and characters in stan-
uage to the study of English. derd literature: "Star-cross
Continues study of word lovers"; "The quality of merc-
origin. is not strained:;" "Flower in -
the crannied wall;" "halcyon
k. Uses metaphorical expressions. days:" etc.

Learning key terms: allegory,
scansion, iambic, hexameter,
metonymy, synechdoche, etc.
Literary allusions: Titan,
Achille's Heel, anmbrosia,
Homeric, etc.

Using current literature--
newspapers, magazines, etc.

to examine and evaluate words.
Inventive newspaper voc:uJ
lary: catch--net; deci.
slash; investigate~-}: -
criticize-~-rap.

7. Learning newspaper te::
copy., lead, deadline.

8. Associating words wit’
poi--Hawaii: tamale--!’
pumpernickel--Germany:

9. Learns derivations an‘
of words: dis agter !
the stars); philo sg "
of wisdom); hircine (-
porcine (pig): super :
(overseer) .

10. Learns interesting wo»:
tories: sandwich, co'.
boycott, derrick, Ama.
stature, Augean stabl-
Ggmini mission, Hexc: 1~
labor, etc.

11. BExercises in using lLi:te
lionize, sheenish, el¢™

e ——
ine, etc.
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Iendwriting

, Tha fives'--slant, shape, size, space and speed--may form the basis for the
{ handwriting program,

Punctuation
In translating thoughts intelligently into an expressive form the child
should use competently a number of specific skills. Punctuation is one of these
skills.

The marks of punctuation taught at this level may be summarized:

l. Period 5. Exclamation

2. Comma 6. Apostrophe

3. Quotation 7a Colon

4, Question 8. Hyphen
Capitalization

Rules of capitalization should be taught when appropriate and needed. They
may be summarized as follows:

l. The first word of a sentence
2. The first word of a direct quotation
3. The word "IV
4.  Exelamatory words
5. Titles of stories, poems, books, etc.
6. First words in outlining
7. All proper names
Grammar

Grammar is the science thac deals with words and their relationship to each
other; it is a descriptive statement of the way a language works. Grammar in-
cludes a discussion of the forms of words, their use in phrases, clauses and
sentences, their tenses and cases.

Teachers should consider these points:

1. Grarmmar is "dull" and "dry" only when it is studied for its own sake,
not when it is considered es & means toward clear and effective writing.

2. Gremmar is far from "lifelessi' it is & kind of orgenism, always changing
t end developing.

3. It is true that what we have to say is more interesting than a study of
the language itself.

ERIC
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Study areas of grammer include:

1.
2.
3.
4.

Parts of speech
Serience quality
Seuntence sense

Paragraph writing

Outlining

Cne of the most useful devices to help pupils organize material and informa-
and to put ideas into the shortest kind of sensible order is outlining,

Qutlining should enable the child to:

lﬁ

2.

Classify ideas into lists. This can be a list of words, book, etc.

Select the Lest title for a paragraph. This is, actually, choosing the
main idea of the paragraph. Imporiant details are then selected from
the paragraph and writtzn under the main idea. Once children can do
this fairly well, the form of the formal ocutline is explained and

introduced.

In brief, the student is led to discover the main idea and the important
details in a paregraph and to arrange ther” in correct and numerical order. Start
with a simple paragraph, give the class the fcllowing form and help them to com-
plete each vart:

I

Main Idea
A. TImportant detail
B. Second important getail

C. Third important detail

Next, select two paragraphs as the example below suggests. Give the main
ideas of each of the two paragraphs and Jet the child fill in the rest.

I.

I1.

Purification of Water

Uses of Water
A

Bl

[S%Y

W
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Note Taking

A research paper is not writion from memory. From various sources you colleci
evidence and illustrations to support your ideas.

The notes you take will be direct quotation, various kinds of summaries and
combinations of quotation and summsry. There are four possible reasons for using
a quotation in a research paper:

1. Accuracy

2. Authority

3. Conciseness

4. Vividuess

If you cannot Justify e quotation by one or more of these reasons, you can
safely sumnarize o paseage in your own words.

Proofreading
The last step hefore you hand in a paper is thorough proofreading. This
differs from revision in that it is largely mechanical, while effective revieion
is creative. 1In pronfreading, look for:
l. Miss;2)lings
2. Omitted woids
3. Punctuation uistekes
L. Other errors
The student _hould correct the errors as neatly as possible. If a page con-
tains ssveral corrections so that it looks messy, you should have the student
recogy it.
Composition
More prog ress in writing can be accomplished if two fundamental rules are
recognized; firsc, all writing should be ccnducted in an atmosphere conducive to
written expression; second, 211 writing should have an authentic purpose.

In classroo: writing experiences balance should be sought in the following
complimentery categories of expressiont

1., Traditinonal forms of writipy
2. Crenative writing
Children nee3 practice in practicel writing, and the content for this kind

of expression vrmes vetally from social studies or science. Study areas in
practical writing include:
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1. Writing rercrts
a. Locating information
b. Using more than cne reference
c. Gathering facts

4. Introducing varicus ways to present a report: plays, poeins, sOlgs,
etc.

e. Writing summaries
2. Letter writing
as  Personal letters
b. Business letters
Creative writing offers an effective means for stimulating creative thinking
and the crea.ive use of language. To encourage creative writing, the teacher
should:
1. Provide many opportunities for writing;
2. Establish a relaxed atmosphere conducive to free expression;
3. Encourage students to experiment with forms and subjects for writing;
L, Use varied approaches to motivate writing;
5. Use evaluative techniques which encourage rather than discourage.
Provisions for Individual Differences
The textbool.s used in the areas of communication all give suggestions for
differing abilities. In addition, suggections are made throughout this guide
and t 2 Language Arts Curriculum Guide which permit the teacher to consider the
diffe 'ences in language ability within the class.
Evaluation
Comz:xvication skills (except for spelling) cannot b2 isolated and measured
as arithmatic skills can be measured. The purpose of evaluation is to find
weaknesstr, to be strengthened and strengths to be expanded, refined and deeperned.
Iny evalv.:tive rrogram comes back to the individual. Since growth in communica-
tions is closely tied up with all other aspects of individual growth, the indi-
vidual must be strengthened. The child learns to take pride in his owa skills
as his own self-imnge is strengthened.
Evaluative criteria pertinent to the areas of communication ez be found

throughout this guide and in the Language Arts Curriculum Guide.

hIris and Sidney Tiedt, Contemporary English in the Elem:ntary School




SOCIAL STUDIES BOOKS SLATED FNR DRAMAYIC CHANGE

"The social studjes textbook is dead."

At least, the conventional textbook is outmoded, believes
Edwin Fenton, Director of the Carnegie Education Center. 2£ducators
in tomorrow's schools may consider the book a "subsidiary" in the
teaching of social studies aad that changes in teaching concepts may
signal the end of the familiar textbook.

DISCUSSION., '"Texts remain a good way to organize data," said
Fenton, but they do not help raise the issues which students should
be discussing,

A mure open disqussion of significant social issues will
require that a textbook not be written along the same line as today's
books, he said. 1Instead the new books will be full of biographical
sketches, tables, graphs and pictures. On the surface, however,
the social studies books of the future may look like today's text-
books as they "may come out in a hard bound cover with familiar
titles to get them by the school board.”

MATERIALS. Acting as a subsidiary to the social studies
teaching plan. the text will be part of a long lineup of instruc-
tional materials used at different times in the lesson. The use of
audio-visual materials will increase significantly to a place where
tapes, movies and student-operated projectors will be common place.

Prepared lesson plans will be an integral part of the new social
studies program and they will be more detailed and specifie than
the teaching guides nf today. "The lesson plans show one way to
get to one set of objectives with one set of materials," according
to Fenton. For example, an explanation of A-V materials appropriate
for the particular lesson will be included.

One day's lesson conceivably could be a discussion of a set
of three pictures with a careful look at what the pictures mean to
the students. The pictures will be without words or titles in some
cases as the students will be encouraged to describe what they see
in the pictures,

FREEDOM. "Elaborate teaching aids are not designed to ham-
string the teacher," Fenton added. "Once you close the door you
are in your own classroom. Every teacher ought to adapt material
to his own personality and style of teaching."”

There will also be a significant change in the content and
message of A4V aids will be prepared for a single purpose for a
particular age group,

e
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Heart of the new social studies curriculum is the concept that
students need to develop a "skill of inquiry." Teacher strategies
may take the form of "directed discussions" in which all children
are challenged to find their own solutions to issues.

The goal of the new program is not getting all students to
reach the same viewpoint, but rather to encourage students to
refine their own posétions, he said. The object is "clarification
not consensus,"

RESPONSIBILITIES. The new social studies program is being
produced on the theory that schools "should develop the child into
an independent thinker and a responsible citizen." Teachers will
be urged to make tie students realize that a "responsible citizen
is a participant who wants to hear all sides of debate." This
teaching goal, for example, will prompt instructors to "call on
students who don't raise their hand to point out that citizens
do not get free rides."

A change in the direction of social 3tudies will not spell
the end of student ancumulation of knowledge and facts. Every
student should know how the government and economy operates and
understand the make-up of the cities, Fenton said.

Through an expanded source of materials available in social
studies instruction, he said, practical skills for students can
be covered easily, such as: Choosing a vacation site, putting sound
on recording tape, taking photographs and reading an historical
novel,

The deluge is just around the corner, Fenton predicted. By
1970 educators throughout the nation will be "flooded" with the new
social studies instructional projects. 1In a note of caution, he
said, educators should not rush blindly into the acceptance of new
programs., "You must look at all new materials critically. Each
of you knows students better than a college professor. It is a
crime against kids to try materials sight unseen."
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A Point of View

Social studies play a fundamental role in life and in living.
We believe that a good social studies program “should develop the
child into an independent thinker and a respoasible citizen." This
teaching goal will make the students realize that a "responsible
citizen is a participant who wants to hear all sides of a debate."

It will provide the opportunity to examire critically values
and beliefs held by many individuals and groups. It shculd operate
within the requisites of inguiry and the end result of inquiry
should be the production of a body of tested principles and general-
izations about human relations and societies,

It should be remembered that the purpose of social studies is
not only to develop the ability of students to identify dependable
generalizations, but to be able to outline steps taken, roads to
be traveled, utilizing both cognitive (analytic) and intuitive
(creative) processes and skiils to identify dependable generaliza-
tions,

“The teaching of social studies should consist of at least
these elements:

1. the acts by which teachers create positive learning
situations,

2. the acts through which children engage in the investiga-
tion of man and his relationship to his environment,

3. the acts through which children seek orderly explanation
of human nature, and |

4, the acts through which children test their explanations."’

The goal of the new social studies program is not getting all
students to reach the sams< viewpoint, bLut rather to encourage stu-
dents to refine their own positions (the object is "clarification
not ccnsensus?h}.

GENERAL OBJECTIVES TO SOCIAL STUDIES

1, To develop the ability to live together in a democratic society.
2, To develop an understanding that all must live together in a

rapidly cihianging world:

a, Living togethar in our local conmunity

b. living together in our state

C. Living together in the United States

d. Living together in our world

2, Living together in the realm of space.

Brandwein, Paul F., "Notes on Teaching the Social Sciences: Concepts
@~ Values," Harcourt, Brace and World, Inc., 1969.

ERIC 2!
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3. To develop anfunderstanding of the inter-dependence of individ-
uals and groups:

a. Understanding the responsibilities, rights and needs of
the individual

b. Understanding the responsibhilities, rights and needs of
individuals as they function in groups.

4. To develop an understanding of the importance 2f natural re-
sources and conservation practices.

5. To develop an understanding of the economic, social and politi-
cal implications involved in current urban problems, national
and world problems.

6. To develop oppostunities for the child to expand his cultural
horizons,

7. To develop the facility and ease in the use of the inquiry
method in studying the history and geography of the United
States and the world.

8. To develop the ability to use skills such as finding, organ-
izing, evaluatirg and presenting information.

2. To develop familiarity with dependable souxces of information.

10, To develop familiarity with technical! vocabulary of social
studies.

1l. To develop the ability to use effectively tools essential to
understanding historical and geographical materials: ie. books,
maps, globes, charts, statistical materials, etc.

SOCIAL STUDIES METHODOLOGY
There is a difference between technique and method, of the two

concepts method is the more comprehensive while technique entails
greater diversity.

Technigue may refer to any number of practices and approaches
used in the Motivation Center, such as lecturing. Lecturing is a
technigue for presenting certain material to the class. Discussion
is a technique for presenting new material, testing comprehension
or developing greater understanding. Group work, sihowing a film,
extra reading, giving xeports, and writing gtories and papers are
all examples of techniques of instruction.

Method, on the other hand, is here conceived as referring to
the cverarching attitude the teacher takes toward knowledgu, the
materials at hand, the learning situations and the roles chat he
and his students are to perform. There may, in fact, be only twu
clearly definable methods of teaching. 1In the first of these--often
called the "traditional method"--the teacher assumes the rolesofiw
expositor of knowledge while his students act as recipients.

Q
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In the second method, the teacher assumes the role of manager
o¥ coordinator of inguiry. The students in this case become partici-
pants in the process of reorganizing this knowledge around new centers
of attention and interest. The learning situation is characterized
by seekirng, discovering, reorganizing and testing of knowledge. This
second method may be called the method of inguiry cr the reflective
method of teaching.

TEACHING STRATEGIES FOR SOCIAL STUDIES IN THE MOTIVATION CENTER

As teachers of the Motivation Center we will assume that think-
ing can be "taught," appropriate elements and skills are identified
and a teaching strategy is required that is at a considerable
variance from those commonly used.

The idea that thinking can be learned only by doing puts the
teaching role in a new light. Instead of telling, teachexrs need to
learn to ask questions which gquide the students' search and lift
the levels of thought. To perform these functions, and provoke
appropriate distinctions, questions need to have a double focus.

They need to establish a co; ent focus as well as elicit a particular
cognitive operation. For cxiale, a question such as, "What materiais
do we use in making steel?" ‘ocuses on materials for making steel,
but it also asks the students to enumerate. It excludes other con-
tent pertinent to making steel, such as machines and labor, and
similarly excludes other cognitive processes, such as explaining why
certain materials are used.

No textbooks, per se, will be provided in Social Studies.
Learning experiences as outlined on follawing page will.provide tie
basis of the program. Reading, language arts, rath and science will
2ll become an integrated part of Social Studies.

Black History and Heroes will also be a regular and integrated
part of Social Studies in each center.

The teacher will urge and encourage individval Sociali Studies
projects and research for each child.

Audio-visunl materials will be an important source for many
Social Studies learning experiences.




CRITERIA BY WHICH TO SET UP LEARNING EXPERIENCES

Generalizations involve the statemznt of a general law or
principle that may be applied to several situations having the same
characteristics. They serve as centers around which to organize
learning. They are a most curable form of knowledge because they do
not change ae rapidly as facts.

Concepts always have to do with meaning and may deal with con-
crete places, obiects cr institutions, such as, mountain, county,
city, river or with abstractions, such as, freedom, hcnesty, loyalty.

First-hand experiences are of inestimabla importance and
cannot be overemphasized in the teaching of concepts and generaliza-
tions.

Opener:

Activities that are necessary to prepare both the teacher and
the students for the proper approach to the main idea. It allows
the teacher to "cue in" to the child's reality.

Functions of the Opener:

1, Provides diagnostic evidence for the teacher, such as what
concepts the children can handle, the nature of their previous
understandings and experiences, the needs and gaps in the exper-
ience of hoth the group and the individual,

2. Provides experiences which arouse student interest.

3. Relates experiences of students to twpic of the unit.

4. Provides an opportunity to practice skills of classifying and
categorizing information.

Field Trips

Field trips, large or small, are of inestimable value in all
leaxning but especially in Social Studies. The field trip in and
of itself will not contribute to the necessary skills, but it is
how you plan the learning experiences which contribute not only to
the thinking skills, the academic skills and the social skills but
also to a positive self-concept, an essential for achievement in
school,

2 Jotn Jarolimek, Social Studies in Elemertaxy Pduces:ion, New York,
The hMacmillan Company, 1Y67, pg. 39.

ERIC

IToxt Provided by ERI

$/

4



~5e

The planning and conducting of a field trip must make contact
with the child and his world. The teacher must search out the conn-
ections which link the child's nature and interests to a more elabo-
rate perception of the world, and utilize those connections as
learning vehicles.

"One main entrance to the child's world is through his language.
The heart of teaching lies in reaching for the child's content,
understanding its significance, and building upon it so that it
becomes larger and expands his frame of reference." The teacher
must learn the language of the child.

3 Mario D. Fantine and Gerald Weinstein, The Pis = taged &7, alke:

Challenge to Education: l'aw York: Harper and r-.: Publishers,
Q 1968, oo

1968 . 376,
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Here are some ways that the process of Inquiry may be

suggested by Hilda Taba:

Overt Activity

1,

21

Enumeration
and listing

Grouping

Labelling, cat-
egorizing,
subsuming

Identifying
Points

Explaining items

Faking infer-
ences, generali-
zations

Predicting cra-
sequences, Ex-
plaining unfam-
iliar phenomensi,
Hypothesizing
Explaining,
supporting the
predictions and
hypotheses
Verifyiny the
prediction

Covert liental Operxation

Differentiation

Identifying common
properties; abstracting

Determine the hierarchical
order of items. Super- and
sub~-ordination.

INTERPRETATION OF DATA

Differentiation

Relating points to each
other. Determining cause and
effect relationships. Recog-
nizing limitations of data.
Going beyond what is given.
Finding implications, extra-
polating

APPLICATION OF PRINCIPLES

Analyzing the nature of the
problen or situation.
Retrieving relevant Xknow-
ledge

Determining the causal links
leading to prediction or
hypothesis

Using logical methods or
factual Xxnowledge to de-
ternine necessary and
sufficient conditions

conducted as

Eliciting Ques-
tion

What did you
see? hear?
note?

What belongs to-
gether? On what
criterion?

How would you call
tl.~<e groups?
What belongs
under what?

What did you
note? see?
£ind?

Why did so-and-
so happen?

What does this
mean? What pic-
ture does it
create in your
mind? wWhat would
you conclude?

What would happen
if . .42

What idea might
account for . .

Why do you think
this would
happen?

What would it
take for so-and-
so to be true ox
probably true?
Or not true?

45



EXCURS LON~-~URBAN RENEWAIL

Generalizations: Man changes his environment. Changes take place as rnew ideas are put to use.
Many changes are taking place in our community.
i

CONCEFETS OPENER LEARNING ©XPERTIENCES

Change  _ e are ®0MJQJwammm a trip to see some After returning from the trip, asi: the
AL c:i the changex’Which are taking place in students to tell what they saw or heard
Urbai Youngstown. This particular change is which interested them. Teacher lists on
Demolish called Urban Renewal. All we want you to board. Next ask, "what things can be
Highways do is to jot down or tell us anything that put together?* Classify on board. Next
Buildings comes to your mind about what you see or questicn, "Are there any items whicl. we

hear.
Take a camera along and take ?ictures.
More Learning ZExperiences

Ask the children, "What are some things
which we might o or make as a result of

our trip?*

Possible Suggestions

Make a model of the community as .t is
today. 2 model as you would li.e to see
it. Make maps before and after demoli-
tion. Make transparences (1) as a be-
ginning community, (2) before urban re-
newal, (3) plan after renewal.

can put under some othexs?" If so, make
the outline on the board.

(This is developing the siill of class-
ification, an organizational sxill of
great importance=-~often neglected.)

Use open-ended questions to stinulate
discussion on what they think about
this; how they feel about this.

(Listen for cues to understanding the
chiléren.)

Ask what important words they would lik
to «now and learn. Using a card for each
word., Give each child the word or words
he would lite to learn. Follow through
on this by checing each child each day.
When he has learned his words, he is
eligible for new words. You see it is

a privilege to receive words!

Aruitoxt provided by Eic:
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Ganeralizations:

4o

AN EXCURSION BEHIND YOUR WATER FAUCET

(Mahoning Valley Sanitary District)
A good water supply is essential to health, cleanliness, comfort and prosnerity

of our community.

Aim: Understanding the use of water in our community--appreciation for a good water supply.

CONCEPT OPENER LEARNING EXPERIENCES
Residential Read a poem to the class cr read to the why is our water supply important and
Industrial class from the book, Our Water Supply, precious? List on chalkboard:
Public the amount of water used by residences, 1. Protects and promotes public health
Comaercial industries, the pubiic, commercial and 2. Strengthens fire derfenses
Loss the amount lost. 2. Stimulates communitv growth
Pollution 4. contributes to recreation.
Conservation Has water always been at man's finger- Suggested Experiences:

tips? How can we cunserve our water
supply? How is the amount of water
used measured?

Read to find out man‘'s difficulty during
early times to find a safe adequate

water supply. (Ancient man and water in
India, Egypt. Persia, Greece and Rome.)
Visit a water purification plant.
Reports--The importance of water as cities
grow.

Interviews-—-Persons who are familiar with
the coinrercial, residential and industrial
use of water.

Science-~Hydrologic cycle.

Math--Learn how to read a meter anc¢ figure
cost per gallon.

Conservation~-Leaits, pollution and waste. .

Ys
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Generalization:
Objectives:

COURTS 28D TRIALS

Our government has many "levels" of courts of law to preserve law and order.
To acquaint students with the United States court system.

To acquaint students

with knowledge of social conditions that may lead people to commit crimes and

breal

laws.

To acquaint students with a juvanile court.

CONCEPTS

OPENER

LEARNING EXPERIENCES

Justice Court

Traffic Court

Juvenile Court

District and
County Court

Supreme Court
{ztate)

Federal District
Courts

Court Personnel

defandant

plaintiff

witness

jury

jud- 2

bailiff

cleri:

lawyer

social worier

parole officer

vercdict

jury

jury box

law

Play the recording, "Here
Comes the Judge," or have
students role play their
conception of a court
trial? Or, do any of you
watch Perry Mason?

1. What persons talte part in a court trial?
(list)

2. What function does each perform? (classify)
2. %Yhy must a iudge be very wise, honest,ccur-
ageous and able to pt* himself in a2nother’'s place?
4. What are som2 thincs a judge may say to a law-
ver? To the defendant? To the jury?

5. What does a lawyer ¢o in a courtroom for a de-
fendant? For a plaintiff? (Continue this sort of
thing with all court personnel.)

5. What is a juvenile delinquent?

7. How do juvenile courts handle juvenile Gelin-
quent#?

§. W®What things can a juvenile €o to become a
juvenile delinquent?

Otl:ier Suggested Activities

1. Prepare guestions concerning laws and invite a
court social worier or lawyer to Giscuss answers
to these questicns.

2. Visit City Hall (courts, police station, etc.).
2. HMake a "Careers" noteboos. Have students find
out what cducation and training is required of a
judge, lawyer, social worier anc parcl~ officer.

4. Plan a culminating activity and invite parents
ané persons of the community.

O
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Generalizations:

CURRENT EVENTS

Changes are constantly taking place and students shculd be aware of them,
students should know how their community is affecte¢ by evants happening in the
rest of the world.

Okbjectives: To acquaint students with the knowledge of history in the maxing (local, national

and in the world).

Also,

CONCEPTS

OPZWER

Current Events
Local
Iational
Wworld

Editor

Columnists

Headlines

Front page

Contents

Advertisement

Geographical

Map Skills
beginning with
our community
in relationship
to places in
the news

Continents

Hemispheres

directicns

land forms

scale of miles

climate
population

What is the name of cur lea.l-
ing newspaper?
How many of you read the ne.s-

paper?

How can we let our school-
mates know what is the curroent
happenings in and around

our school?

What things

ORI BYPRRIZNCES

— - e R —

newspager? (List on chalkboard)

Classify and arrange uniex proper topic:
are some things we can do to make us more aware

of daily happenings? (List

1.
2.

Read the newspaper in class.

Display the most important current events

on the bulletin board daily.
Publish a schoel newspaper.
Find out the titles given to
help in writing a newspaper.
Visit a newspaper office.

can we findé and reac about in the

people that

What

1”2

Aruitoxt provided by Eic:
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EXCURSION TO GENERAL MOTCRS

Generalizations: Automobiles are important.
any other means. Auto workers must co their jobs well.
Objectives: General knowledge of what it takes to maxe cars run. To understand they need good
care and good highways are necessary. Importance of knowing andé ckeying safety

rules and road signs.

More persons travel by car in America than by

CONCEPTS OPENER LEARNING EXPERTENCES ———
Travel A trip to Gen- 1. Returning fiom the trip, asik students to tell what
Care eral lMotors interested them most. (Teacher list on koard.) Allow
Safety to watch cars being a lot of comfortable talking before rocording. Listen
Signs made and how much for cues to understanding and interests. Wwhen re-
Highways worker takes. cording, rerember to use the skill of classification, .
Woriers Take a camexa along szil®l of great importance-—often neglected. Use
Assezmbly Line and take pictures. opan-enced questions to stimulate c¢iscussions on what
Mechanic thev think and how they £feel about this.
Steel 2. fTalk about and compare the cost to travel by car anc
Information other means of transportction. ﬂW
Map (Read 3. Tall: about helping to care for the car. ,
highway routes) 4. Discuss engines and how burning fuel mazes them run. ' .
figuring out 5. Inventory the number of cars in each child’s family. [ .
Cistance and 6. Compare the arount of traveling the children ¢o by '
time _ automobile with that of other ireans of transportation. ..
. 7. R2ading road maps. (directions, niles, etc.)
8. PFiguring the amount of gasoline used.
S. Reading the audiometer (check the number of miles
«rraveled by the vehicle), speedometer.
10. Malie models of cars.
11. Ka.e a mural showing the assembly line.

Aruitoxt provided by Eic:
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Generalizations:

TRANSPORTATION

Motorcyaie

Motorcycles offer a means of transportation and also provides fun for the rider.
Motorcycles are popular with many young men because tney do not use much gaso-
line and they caa travel very fast.

Objective: To inform children about motorcycles (safety., travel, etc.)

CONCEPT QPENEk LEARNING EXPERIENCS
Transportation A Story Allow free talking ané listen for under-
Recreation We are going to listen to a standing and interests. &fter listening,
Safety story about motorcycles to ask children to tell what they learnecd

Differences as
compared with
other means of
transportation.
Equipment

find out why they are so pop-
ular in our comnunity. All
you are to do is to make a
"mental note" on some of the
important things you found out.

about motorcycles. (Record, classify, etc
Write poems about motorcycles.

Write stories about aotorcycles.

rnvite someone that has a motorcycle to

school. Maybe the children can ieet the

person on the playground or in the parxiing
Allow students to as.: many qQuestions.
Questions the teacher wmight asic the class:

lot.

How many passengers can ridc a motor
cycle?

How is a motorcycle different from a
hicycle, a car, etc.?

Why can driving a motorcycle be dan-
gerous?

iThat cquipment is necessary?

what amount of gasoline is used per
nile?

<)

O

Aruitoxt provided by Eic:
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HELICOPTERS
Generalization: Helicopters are used in many ways to help people.
Objectives: To acquaint students with the uses of helicopters. To understané why they are
built as they are. To stimulate curiosity about how helicopters can fly. To
teach safety rules in approaching helicopters.

CONCEPTS OPENER LEARNING EXPERIENCES o
Transportation Display a picture and dis=- Listcn to the story on helicopters. Discuss T
Emergency cuss uses for helicopter the students experiences with helicopters.

Construction or visit a heliport or an (Using the s%ill of classification.)
Safety airport. Suggested experiences:
Heliport 1. Show the filmstrip, "The Airplanes). Does
many jobs (filmstrip of the month club)
(This is a colorful series of pictures
showing all types of planes including sev- -
eral types of helicopters.) -
2. Poems, An
3. Story beforc writina the story seel: answers
to these questions:
a. Do you :now the namz for a landing that
is especially for Belicopters?
b. About how many passengers can a heli=- -
copter carry?
c. What can helicopters do that airplanes
can't ¢o?
d. What is the nickname for a helicopter?
_O
\l

Aruitoxt provided by Eic:
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Generalizations:

STEZL INDUSTRY

Steel »nlays an important role in our Awerican way of life and wost of our

«~

families depend on the steel nills.
Objectives: Understanu.rg the steel making process.

Appreciation for our basic industry.

To understand the importance of each worker's job.

o

CONCEPTS

OPENER

LEARNING EXPERIENCES

Bessemer Process
Hot Strip

Cold Strip

Open Hearth
Tube Mill

Blast Furnace
Automation

What do you know about our
steel industry? List.
What things can we group
together?

How many of you Xnow someone that woris in the
steel factoxry? w%hat job ¢oes that person per-
form? Can you find out more about his job?
What are some of the uses of steel? How dicd
the making of steel come about? What are some
of the things we can do to maie our stuay of
steel interesting?

1.
2.

L]

Excursion to a steel nlant.

Fing pictures that illustrate the steel
maicing process. (Writing letters, Sheet anc
Tube, Republic, etc.)

Mare scrapboors—=uses of steel,

Make a larce mural showing uses of steel in
our schocol.

Use of the films from the Industrial Infor-
mation Institute on steel maiking.

5/

Aruitoxt provided by Eic:
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GOVERNMENT

Gereralizations: Our Federal, state and local governments are examples
of democracy and they preserve our democratic way
of life.
Objectives: To acquaint students with our Federal, state anéd local
governments.,

CONCEPTS OPENER LEARNING EXPERIENCES
Federal Government What form of govern- What title is given to the
State Government ment do we have in leader of our nation, our
Local Government the United States state and our city? List.
President of BAmerica. Wwhat persons help t&ese
Governor officials? List. How can
Mayor we find out more about our
Senators government?

Vice President 1. HMovies
President of 2. Visits

Council Washington, D. C.
City Council Columbus
Directors City Hall
Etc, 3. Write letters to our

Congressmen, etc.

4, Find articles in the
newspapers and magazines.

5. Use the encyclopedias.,

6. Visit a session of City
Council.

e
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Generalizations:

BEROES

Anterica great,

All groups played an important role in making

Objectives: To understand the differences and likeness of peoples of
the world anc acceptance of the same. To understand
peoples of the world through their great men and women,
races and cultures,

CONCEPT OPENER . LEARNING EXPERIENCES
Local Display pictures appro- What person do you ad-
National priate for the nire? (List on board)
World group concern (be sure Why do you admire this
Past to include some of person? Have everyone
Minorities their idols) and tell think for a few minutes,
Characteristics some people she ad- then sne what ideas come
Differences mires. to the mind. List these
Likeness also. Then classify
Contributions accordingly (local, na-

53

tional, world, past, min-

orities). How can we
find out more about our
heroes?

1. Reading books.

2, Interviews

3. Visits.

4, Movies.

5. Filmstrips.

6. Reports.

Would you like to role
play your most admired
person or hero? How can
we let cthers know about
our favorite heroes?

Plan a program and invite
others (culminating
activities).



Generalizations:

LATIN AMERICA

It is important that all people of this hemisphere
understand each other and live well tegether.

Suggested Approaches: A display of Latin American handicyafts or a

talic by a person who has traveled in any of
the countries. An exhibit or pictures of
tropical focdstuffs,

Learning Experiences:

I. The Countries

(S, - S R
.

a.
b.
Ce.
d.
e.
£.

g-

What is meant by "Latin America?"

7hich countries are included?

Where are they?

Why are they called "Latin?"

iThat should we know about these countries?

People

Jays of living

Educatioin and art

The land

Agriculture and industry

History

Who were the explorers of Latin America? wWho
settled the Latin Awerican countries? What kind
of people did they find there? How did they win
their independence? How does their history compare
with ours?

Present governmwents and international relations.

Use the above format for the study of other lands and people.

(o
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EARLY CIVILIZATIONS
Greex and Roman

Generalization: Early civilizations made many contributions to our
present Jday society.
Objective: To understand how our society has been affected by the
early civilizations.

Greel: Civilization

Learning Experience:
1. ihat was the first great civilization to develop in Europe?
2. when and where &iéd it have its beginnings?
3. “Where and when did it reach its height?
4, ‘Jhat were its most important characteristics and achievements?
Activities:
1. Make a relief map of Greece.
2. Begin a time-line, which will be added to as the unit pro-
gresces, indicating important dates.
3. &raw or model Gree!: vases and decorate them with scenes
from Greek life.

Réma.; Civilization

Learning Experience:
1. wWhere and when did the second great civilization of Europe
develop?
2. How far gid it extend?
3. What were its chief characteristics?
4. In what ways did it differ from Greek civilization?
Activities:
1. On the time-line depict important events during the history
of the Roman Ewpive.
2. Make a series of maps showing the growth of the Roman Empire.
3. Read biographies of famous Roman leacders,
4, List ways in which our present practices of government are
like those of the Romans,
5. Report on the recasons for the decline of the Roman Empire.
G. Make scrapbooks illustrating contributions made by the Romans
to our way of life: calendar, roads, laws, Roman run&yals,
etc.

African Civilization

Generalization: Early civilizations made many contributions to vur
present day society.
Chjective: To understand the early civi..zation that flourished in
Africa.




-2
African Ci¢ilization

Learning Experience:
1. Research the great early civilizatio. of Africa.
2. When, where and how did they begin?
3. For what was eacin noted?
4. List heroes and accomplishments of each.
Activities:
l. Relief map of Africa.
2. Time line of African civilizations.
3. Make dioramas or a frieze of an ancient African culture.
4. Make examples of African art, ancient or modern.

O]l
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PHILOSOPHY OF ELEMENTARY MATHEMATICS

Since our country, together with many:others, is rapidly moving
into a super modern economy of automation, cybernetics, etc., a
deeper understanding of mathematical ideas, as well as an ability to
think logically is reqguired on the part of morxe people today than
ever before. A mathematical education is necessary for most cate-
gories of the skilled and professional working force. Even unskilled
labor requires more mathematical skills today.

Today, we are guiding the working force of tomorrow and our
mathematics program must be one that is meaningful and realistic for
this new era. The mathumatics program must net only consider the
natu e of the society in which it functions, but also the growth and
development of the pupils in this society.

We believe that children differ in receptivity for learning,
in the rate of learning and in learning characteristics, Therefore,
the purposeful mathematics program of the mot’vation center will make
provision for individual differences and wiil stimula’e, guide and
encourage the learner to think logically about mathematical patterns
and relationships at his level of understanding. It will encourage
student imagination and creativity.

We also believe that what we know about how a child learns holds
certein implications for teaching of mathematics.

2. Meaning and relationship are controlling principles in
lerrning. Material which is organized, related, and in which re-
curring patterns are noted and practiced is more functional in its
use and is nore easily learned and remembered than that learned
without pattern and without organization. If we are committe? to
an understanding approach, the question of time becomes important in
teaching. It requires only a few minutes in a conventional program
to tell students how to solve systems of equations, but it will take
the better part of a class hour to use the approach that requires
wnderstanding., 1The structured approach requires more time in terms
of teacher preparation and is effective with slow-moving students
as well as with honor classes,

Motivation is essential to effective learnirg. Yhen we under-
stand that a child is essentially a curious peison who likes to ex-
plore, we then have the key to learning mathematics.

Some other conditions which are conducive to general learning
and especially math, of which che teacher shovld be cognizant in-
clude:

a. Continual failure by an individual at any level makes for
ineffective learning,

b. Learning is improved by practice in formulating reasonable
individual goals.

9
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c. Favorable general reaction to a learning situation helps
learning and unfavorable general reaction interferes with

learning,

d. Knowledge of one's progress contributes to effective learn-
ing.

e. A backlog of success helps to develop a tolerance for
failure.

3. After understanding has been established, an adequate pro-
yram provides for sufficient practice to fix concepts and maintain
skills.,

4, Active participation by the student tends to produce an
effective learning experience, Opportunities tou experiment observe
and generalize should be given,

5. Effectual learning is continuous and developmental in nature.

To conclude, we believe that mathematics is a dynamic subject
which should be designed to meet the needs of a constantly changing
society., "The mathematics curriculum will continue to change and
deepen for the indefinite future under the impact of the many ped-
agogical and psychological experiments now being conducted in all
parts of the world. It is a mistake to think of any current curri-
culum as being the final word on how elementary school mathematics
should be organized and taught."

GENERAL OBJECT1VES

1. To understand the structure of mathematics, its laws and
principles, its sequence and order, its language and symbols, and the
way in which mathematics as a system expards to laeet new needs.

2. To develop sensitivity to patterns in mathematics.

3. To develop an appreciation of the broad cultural aspects
of mathematics and its contributions to the development of thie modern
world.

4, To Aevelop an insight into mathematical relationships.

5. To develop an ability to recognize those situations in daily

living requiring mathemat:cal solutions and the appropriate techni-
ques for solving them.

Evelyn Weber et al, "New Direction in Mathematirs, (Washington, D.
7.t 1965), Association for Childhood Education International, p.64.

5 &



6. To Jdavelop a high level of skill in computation as is real-
ist.ic in consideration of each child's potential,.

7. To grow in creative and imaginative methods for attacking
mathematical problems,

¢y ()nl
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MEETING INDIVIDUAL NEEDS IN ARITHMETIC

The tests administered by psychologists will help determine
the me+h working level of each motivation center child,

It is obvious tnat a great range in both skills and understand-
ings will exist in the motivation center. The aim is not to reduce
the differences, but a good -teachercreates even greater ones. The
nanner in which the class is organized determines the effectiveness
with which the teacher meets individual differences. The key for
meeting individual Jdifferences is teacher awareness of pupil needs.
The E.B. math materials nmake possible individualized instruction
with each child, working at a level where he has success . He will
move forward from that point at his own pace.

As mentioned before, the members of the center are at various
levels of achievement in arithmetic just as they are in reading.
Some need help with multiplication, others with division and still
others with fractions. Time will be provided for study of arithmetic
and to follow through on personal interests and needs. In this time,
some children are helped to discover new meanings underx the teacher's
direction, while others continue to work independently on problems

oxr practice skills at their level of development. The aides will also
give individual help.

Go
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ELEMENTARY SCHOOL MATHEMATICS
PRIMARY SCOPE AND SEQUENCE

TOPICS LEVEL ONE LEVEL TWO LEREYL THREE
Cardinal number of Maintenance Maintenance
a set Partitioning of Product sets
Set Union of sets sets Intersection
Concepts Comparison of sets Product sets of sets
Intersection of
sets (intujtive)
Three and four Thousands
digit and
Place Value fTwo-digit Grouping by millions

Grouping by tens

tens, hundreds,
and thousands

Simple counting

Simple counting

Skip counting

sequences through sequences sequences
99 Skip counting Discovery type
Sequences Skip counting sequences sequences
Numeral writing
Introduction’ Maintenance ex- Maintenance
and In place- tended use for Extended use
Inequalities value development place value in for place
carrying and value
borrowing devel- Estimation
opment Reasoning
Place value Extension of place Extension of
Fraction symbols: value place value
Notation =, b, -, 78, New symbols: X, New symbols:
() variable ({) $ 57T, £
Number line Roman numerals variable‘(ﬁ)

(/
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ELEMENTARY SCHOOL MATHEMATICS
PRIMARY SCOPE AND SEQUENCES

TORIC LEVEL ONE

LEVEL TWO,

LEVEL THREE

Addicion (through
10) Subtraction

Nunber Facts (through 10}

Addition (through
18) Subtraction
{through 18)

Multiplication
(through 8)
Livigion

(Introduction of Multiplication (through 8)
facts through 10) facts, introduc-
tion
Addition and sub- Addition All four ofer-
Equations traction placeholder Subtraction ations
and box ({3 Multiplication variable with
Solution Inverse relation Placeholder box screen
(addition and (C71)
subtraction)
Introduction Addition All four oper-
Number line Addition and sub- Subtraction ations
traction operations Multiplication Fractions
Use of parenthesis Maintenance Maintenance
Addition principles Multiplication: Distributive
Basic commutative, asso- commutative, zero,
Principle ciative, zero, and and one
one
Addition (with Maintenance
Processes carrying) Multiplication
(algorithems) Subtraction (with {1-digit mult-
berrowing) iplier)
Horizontal and Division (l=-
vertical digit divisor)

N
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ELEMENTARY SCHOOL MATHEMATICS
PRIMARY SCOPE AND SEQUENCE

TORPIC _LEVEL ONE LEVEL TWO LEVEL THREE
Rational Introduction to Extension of frac~ Maintenance
Number fracticons tion concepts Multiplication
Intuitive work {l1~digit multi-
with inequalities plier)
Division (l-
digit divisor)
Problem Oral problems Simple addition All four oper-
Solving Coin problems subtraction, ations
multiplication Inequality pro-
problems blems
Money problems Scientific pro-
hlems
Logic Sequences of Sequences of Simple work
exercises used in exercises used with implica-
teaching basic in teaching tion using
facts basic facts in teaching
basic facts
Number 0dd and even 0dd and even 084 and even
Theory numbers numbers numbers
Sums and products Multiples and
of odd and even factors

numbers

Prime nwabers

Estimation

Woxk with in~
equalities

Inequalities
development
leading
carrying and
borrowing

Sums, diff-
erences, pro-
ducts and
guotients

Using inequali-
ties in mea-
surcment

bo



ELEMENTARY SCHOOL MATHEMATICS
PRIMARY SCOPE AND SEQUENCES

TOPIC LEVEL ONE LEVEL TWO LEVEL THREE

Measurement Linear: inches Linear: inches Maintenance

and centimeters and centimeters Area

Liquid: cups, Liquid: cups, Time

pints, quarts and pints, quarts,

gallons and gallons

Time

Graphs and Maps and Maps and
Scale Drawings charts charts

(y
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TOPIC

ELEMENTARY SCHOOL MATHEMATICE
INTERMEDIATE S3COPE AND SEQUENCE

LEVEL FOUR

LEVEL FIVE

LIVEL SIX

Set Concepts Maintenanae and ex-

tension

Sets of equivalent

fractions
Universal set and
complement

Maintenance and ex-

tension

Sets of equivalent

fractions
Solution sets
Sets or ordexed
pairs

Maintenance and
extension
Solution -« :ts
Sets of ondered
pairs

Place Value

Through trillions

Maintenance

Exponential no-
tation

Othexr bases of
num>ration

Decimal

Mainte¢ ~ 1 and
exteiiz 1o

Scientific
notation

Sequence

Skip counting se-
quer.ces

Discovery type
sequences

Discovery type
sequences
kational number
sequences

Discovery type
sequences
Rational number
sequences
Kepeating dec-
imal sequences

Inequelities Maintenance for

fractions
Indivision algor-
ithm
Estimation and

Notation

O

RIC

Aruitoxt provided by Eic:

Sclution sets
Graphing on a
numnber line
Relations for
rational nunber

Solution sets
Graphing in a
plane
Relations for
rational num-

reasoningy Estimation bars
Estimation
NeG—;;Ebol - Variables: a, b, New symbols:
# LI I n' se e ? x‘ Q\/‘--‘" %l (-a)
Yr soee Scientific ex-

New symbols:
decimal point,
degree £ (n), U,
a

ponernts



ELEMENTARY SCHOOL MATHEMATICS
INTERMEDIATE SCOPE AND SEQUENCE

TOPIC LEVEL FOUR LEVEL FIVE LEVEL §1X . :
Number Facts Maintenance Maintenance Maintenance
Equations All four opera- Maintenance Maintenance
and Solu- tions variables (letter:) variables
tions Variable with {letters) (letters)

screen
Equations with
fractions

Solution sets

Ssolution sets

Number Line

All four opera-
tions

Equations with
fractions

Maintenance

Granhing

Rational number
line

Maintenance
Graphing
COOrdinate axes

Basic

Maintenance
(vhole numbers)

Maintenance
(whole numbers)

Introduction fov
rationals

Maintenance

Processes

—

Maintenance of
addition and
extension of
multiplication
and division

Intuitive work
with operations

Maintenance
operations
{(fraction nota-
tion)

4

tfaintenance

Operations
(fraction no-
tation)

Operations
(decimal no-
tation)



ELEMENTARY SCHOOL MATHEMATICS
INTERMEDIATE SCOPE AND SEQUENCE

TOPIC LEVEL FQUR LEVEL FIVE LEVEL SIX
Eroblem General interest General interest General inter-
Solving problems problems est problems

Problems with frac- Multiple opera- Multiple opera-
tions tions tions
Inequality problems Averages Averages
+ estimation nult.
operations
Measurement HMaintenance and ex-  Maintenance and Maintenance
tension for extension and formulas
perimeter surface
are liquid extimation
Graphs and Maps Maps Maps
Scal¢ Draw- Charts Charts Charts
ing Bar and circle Bar and circle
graphs graphs

(7

Graphs of func-
tions
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SCIENCE PROGRAM
MOTIVATIONAL CENTER

The Science Program for the motivational center is the
Tannenbaum-Stillman material. Complete kits with teacher's
manual and everything necessary for each child to perform and re-
cord every experience in four basic areas of scientific study are
provided for each center.

Ali the study will undergird and supplement the TV science

program, as well as textbooks, provided for the regular public
schcol classes.

The actual class session may be done with the whole group.
However, it is hoped that many children will desire to go heyond
the structu-ed program with individual research and experimentation.
The teacher will urge and encourage all such effort. Thus, it will
be quite possible that the Science program will become very ecarly
in the year as individualized as the reading, math and social
studies.

-
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