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THE ZFFECT OF THE USE OF READING READINESS
MATERIALS IN THE FIRST GRADE

by

Edward Fry and Sara Emmer
Rutgers - The State University

Literally, tons of reading readiness materials are consumed in
American schools each year,

In the subirban district where this study was carried out, 57%
of the population used traditional readiness workbooxs that accom-
pany a basal series, Of the remaining 43% some used non-series
readiness workbooks that taught sounds but not words,

Beyond the economic considerations and forest conservation
problems is the raw instructional time consumption. In the year
prior to the study, 35% of the first-gradz children had 2-3 weeks
of readiness, 28% started reading 4 to 8 weeks after school open-
ing, and 37% delayed reading 9 or more weeks (5% until February and
4% until March or later),

Tae purpose of this study was tu determine “he effect of the
use of these traditional series readiness workbooks and subsequent
delay in beginning reading instructioan had on reading achievement at
the middle and end of first grade,

Teachers were asked to volunteer for the experiment, A strati-
fied random sampling procedure randomly assigned one readiness
class and one reading class to each of three schools. Readiness
teachers were told that they must use the readiness workbooks for
siX weeks during which time there was to be no forical reading in-
struction (no words taught or preprimers used). Tha reading class
teachers were told to hegin formal reading instruction using pre-
primers with all children. Reqular supervisory vicits showed that
this o~zcurred.,

Pretests of IC (TOGA), Metropolitan Reading Readiness, and
informal reading ability tests showed that there were no statistical
differences between the groups.

When the groups were tested in January, 16 weeks after the bhe-
ginnin; of the experiment,on the Stanford Achievemen® 7iest, the

*Paper presented at the American Educational Research Association,
New York City, February 4, 1971,
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Readiness trained group was significantly inferior to the Reading
Only Group in Word Reading and Word Study Skills. There was no
significant difference in Paragraph Meaning. At the end of the
year, late May, the same trend continued. Results on the Gates
MacGinitie showed the Readiness Group to be significantly inferior
in Vocabulary and there was no significant difference in Compre-
hension.

We looked at the January scores in terms of who was '"ready to
read" by scores on the Metropolitun Readiness Test, Students'
scores were grouped into the top 31% and bottcom 31% according to
national norms with a middle group in between. High scorers and
the middle group did significantly better than the Reading Only
Group (.0l level) in wWords Study Skills and otherwise, there were
no significant differences between the Readiness Frained Group and
the Reading Only Group.

Despite a few initial objections, teachers cid not report signi-
ficant preoblems in starting beginning reading with all pupils.,
They were not told readiness ur IQ test scores ard were forbiddea
to use gsubjective judgment on who was "ready" or "not ready."

Similar results were seen when the children were divided into
higher and lower 1Q groups. There was a tendency for the readi-
ness trained group to be inferior readers in both the higher (1Q
102 and higher) as well as in che lower (IQ 101 and lower) groupvs,
This tendency reached significance in Word Study Skills (.0l level),

Tre same trend was seen when scores were looked at in terms of
older and younger children, (the median age was 6 years and 6
months) and when boys and girls' scores were Separated,

There was a consistent tendency for children who .cored higher
on IQ and readiness tests and for older children to read better in
both the readiness and the reading training grours, but no trend
could be noted in sex differences. These subgroups were not ana-
lyzed for statisti-ally significant differences,

It is pcrhaps somewhat encouraging to find that children seem
to learn what they are taught, Children who did not have readiness
training had more hours of reading training and made more progress
in their regular reading books,

We conclude that the use of tradjtional reading readiness ma-
terials in first grade is not only valueless, but may even tretard
reading progress. Furthermore these materials and the instruction
time spent on tnem is not even valuable to those students who

@~ 7ore low on reading rendiness tests or who score low on 1Q tests,
ERIC
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What is valuable is regular reading instruction and no first
grade child should be denied this instruction base< on the scores
of a reading readiness test, an IQ test, his age, or the subjective
judgment of a teacher.

TABLE 1

READING ACHIEVEMENT RAW SCORES OF READINESS TPAINED AND READING ONLY

GROUPS
Readiness trained Reading Only Mean dit- Signifi-
Test _group . group ference t cance

N Mean S.D, N Mean S.D.

Stanford - Jamiary
Achievement
Werd Meaning 68 11.8 4,99 69 14.0 6.63 2,2 2.18 *

Faragraph
Meuaning 68 9.5 5.10 69 1.0.8 7.42 1.3 1.18 .S

Wsrd Study 68 27.1 6.48 69 32,2 9,17 5.1 3.74 *%

Gates MacGinitie - May

Vocabulary 64 31.8 10,6 67 35.6 9,6 3.8 2.2 *
Comprehen-
sion 54 19,7 7.2 67 21,1 8.1 l.4 1.0 M.S.

*Statistically significant at the .05 level.
**gtatistically significant at the .0l level,




TABLE 2

STANFORD READING ACHIEVEMENT RAW SCORES SEPARATED BY HIGH, AVERAGE
AND LOW READINESS GROUP3

Metropolitan Reading Trained Non-R¢ Jding Trained

Readiness Test Group Group
Group N Mean N Mean Signif.
WORD READING

2igh Readiness 40 13,1 36 16.2 t NS
Average Readi- 16 9.6 26 12.9 t NS

ness
Low Readiness 12 10,3 7 8.3 U NS

PRRAGRAPH{ MEANING

High Readiness 40 10.4 36 13,1 t NS
Average Readi-

ness 16 9.1 26 9.2 t NS
Low Readiness 12 7.4 7 4.9 v NS

WORD STUDY SKILLS

High Readiness 40 29.7 36 35.3 t .01
Average Readi-

ness 16 24,6 26 30.0 t .01
Low Readiness 12 22.0 7 24,9 U NS

Readiness Scure Groups were top 31%, average 38% and Low 31% of test
standardization group.
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