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CREL

1. THE NATURE OF ORAL READING

The term oral reading, as used in this brochursz, encomrasses every
occasion for reading alousd where there exists an audience and materials
that are to be communicated orally. Some of these materials, such as
simple announcements, instructions; minutezs, directives, mandates, poli-

i tical ani court proceedings, are read orally because the audience ncedls
to hesar them immediately. Others, such as technical information. reports
of research, and quotations by authority, are read aloud because they
must be given verbatim rather than extamporized. 8Still others, such as
poetry and drama, are read aloud bacause the reader wishes to communicato
somzthing he likes to othars and maks them like it too.

But, ragariless of the purnose of the reading or fhaz form of the reading
materials, the realer is always the interpraoter; for meaning dozs not
reside solsly in the scrint. Because he conducts whataver raeszarch is
neeessary to understand the writtan vage, ths reader s:rvaes as the re-
creator of the scripi to the audicnce. He cannot efficiently re-create
material, however, unloss he rocognizes in it some exvericence which he has
ha’ or imaginesd having. Thus, the raader, likz the writer whose work he
parforms, is also a crzator. Hz uses his imagination and his ontirc
backgrouni of »xparisztice to ma%e his reading -lynamic., He creates in the
imagination of his liste¢ners th: material which he raads. In the commu-
nicative act of oral intuzrpretation, it is inevitabls: that meaning lizs not
only in tha author and the intzrprat:ar, but in th:z rosronscs of the
listencrs.

To gzt thase resszonscs, ths rvader both thinks inérlligantly and foels
dzeply us he reads. 2 us.s vocal dzlivery not unlike gool animated con-
versation, and his action is in harmony with his vocal exprussion. He is
familiar cnough with the scrirt to allow sustained contact with his aud-
icnee. He adjusts his matarisl and his prosentation to tho nceds, intor-
zsts, vicwpoints, and rrobloms specific to the audicenca situation in
which the rcading is lone. All of this muans that what is raad aloud
bzcomes 2 new axparicnes cach time it is road, for both ths reader and
the audicnce: share in the exrmeriznce of reading aloud.

IT. THE PLACE OF ORAL READING IN THE LANGUAGE ARTS CURRICULUM

Many currcnt publications in the ficld of communication conspicuously

omit oral reading from their content. But it is the position of th:z K-12

Language Arts Stecering Committrc that oral raading 1s a vital communica-
(- tion skill and an art which newds to be taught directly.

Oral reading is a vital communication skill, both in giving and in
rceciving information. Thsz very voung child first becomes awarce of
words a1s symbols when he is read to wffactively. As it is necessary to
rezal to the young who have not yet learned to read, it is important to
rzad to the old and infirm who have become incapable of reading. Be-

{ tween thuse two stages in life, we have occasion to rzad instructions
and information to poople who must reccive these at once, to peoplu who

Q “1-
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are ready to listen but not to read for themselves, to people whe
physically are engaged in some occupation, such as a houschold or a
mechanical chore, to pzople to whom we must guote accurately, to people
who need the added emphasis of hearing information read, to people who
need the unifying experience of listening together.

Directed oral reading tcaches skills needed not only in reading but in
all areas of oral communication. Reading aloud is also usaful for the
diagnosis of speaking ability. Whilz reading aloud reveals reading
deficiencies, such as omissions, substitutions, insertions and repeti-
tions, it also reveals errors in pronunciation, articulation, voice
control, phrasing, and cmphasis.

Oral reading is a vital communication art. In rapid silent reading
there is oftcn scant time for the student to appraciate cither the con-
tent or the form of litorature. But the oral study of literature gives
training in the techniques of close reading, increases interest, and
stimulates znthusiasm. It enriches the interprcter's and tha listener's
understanding of literature aund thorcefore of 1ifa and people. It de-
velops imagination and histrionic ability which ars uscful in informal
and public speaking situations and in acting behind the footlights.

Oral rzading is an important ability, and its place in the language arts
curriculum is a logical onec. 1In the stuly of literature it achicves
goals not met by silent reading. Becauss developing skill in this arca
hzlps students gain proficicncy and poise in all oral communication, it
enables them to be more cffoctive individuals and members of their
society. The K-12 Language Arts Stcering Committee thereforce recommends
that oral reading be taught at all grade lovels and in all classes where
communication skills are taught.
OBJECTIVES FOR THE STUDENT
A. General

1. To understand the iuwportance of oral reading in cveryday life

2. To be aware of the occasions for oral reading

3. To select suitablec matcrial for oral rcading

4. To develop a deeper, keencr appreciation of literature which,
in turn, will sharp:n awarcncss and deepen understanding of life

5. To present materials cffectively
6. 7To increcase sclf-confidence

7. To develop imagination

8. To improve the ability to listcn

9. To inspiru thc listencr to read the entire selaection from which
thce material is abstracted

~0-
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B. Spucific

1. To 4develop ruading techniques:  scanning ahead in scntencas for
unity of thought, rlocing cmphasis on key words and main ideas,
subordinating cxplanatory material, using rhythm appropriatce to
the mood, imparting the over-211 fueling with which the selection
is invested

2. To uaderstand the vocabulary of the material road and to
communicate it using appropriat: diction: contcxtual and implicd
meanings of words, standard pronunciation, clear, concisce articu-
lation, beliavable Aiazlect

3. To devalop vocal tochnigques for cffectivae reading: breath
control, adcquate projaction, pleasing and cffective pitch
lovels, infloction for shades of mcaning, casc and flexibility,
arsropriate ratoc

4. To develor adequate bodily action for good rcading: maintaining
phyvsical aleriness, handling th: manuseript skillfully, employ-
ing action which clarifics and intonsifics meaning without
c2lling attencion to itsclf, sceking response in the listener's
eyes

5. To develop listening tuchnijues: “hearing!! the meaning of words,
responding intclligently and emotionally to their mcaning, and
filturing these responsces through roal and vicarious experience

6. 'To increase crpraciation of literatur: through carcful analysis
and ¢valuatiom: thought, language, style, mood, theme, and the
rclation of the matorial to the life 2nd timus of the author

INSTRUCTIONAL MEDIA

While oral roading caw be lecarned cffeoctively with only manuscripts

from which to read, there are many media which motivate the Iearning,
enhance the performance, and davelop the creative imagination of the
recaders and the listeners. Whilc most of these modia arc standard cquip-
ment in the speech classroom, their use is 2gually cffective in the
English and homzroom class.

a. Tapz recorders. These are used for individual rccordings and play-
backs, for listuning to trained speakers as models, for diagnosis
aud cvaluation of individual progress and that of fcellow students.

B. Viico-tapc recorder. This lends itself buttur. to the activities of
oral reading than to a2cting becausa the camera neceds only to be
focusad on onc performer 2t a t¢ima, Thc playback shows not only
voice and rcading twchniques but also action to make the reading
come alive,

C. Records and tapes. These arce somctimes uszd for providing background
music for thec reading. They are also uszd for listening to and
analyzing the techniques of trained artists interproting the liter-
aturc which th: students interpret.
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Readers’! stands. These arae used to hold the manuscript of the
resder 2nd frae him physically to interpratc,

Lecterns. These are used by the reador of informative matcrial awd
orn rzaling programs to distinguish the narrrs_or from those ruading
1ialogue.

Hard-backed or monila manuscrinpt holdars, Thase are used for keep~
ing the manuscript firm and thus affording .ney handling of it, and
for proviling uniformity of appearancc,

Pl

i
<

atforms and riscrs. Thesa are usced to place the readers on
£forent levels to show rclationships, to allow for movemont, to
parate choruses from narrators, and to haoighten cffcoets.,

0 Jalg

Stools and adjustable music stands. The oldar students use 25-inch
stools; the very young use 16~inch ones. The music stands are
tlaced in front of the stools for holding the manuscripts. Readers
may hool tho foot over thoe rung of o stool as they porform a work
in intorpreters' theatre stylc.

Miscelluneous furniturc., Thoe naturc of this dopends upon thc naturc
of the mnt.rial rcad and the ingonuity of the resders. Thesc picces
of couipment include 2 bench for Aizlogue ant a ladder for the reader
to givoe tha cffiock of height. Often studonts us: a row of chairs
and riss when timc for rinding cach part. In reading drama, some-
tim:s thz chairs ar: plesed with their backs to the audicence. The
rexformors Yentar? by rising and turning to the audicnce and Pexit™
by turning back and boing suzated,

Costumce., Studznts learn what is aprropriante drsss for othor
occasions, as w:ll as for oral rcading, whother it is donc in tho
classroom or for performznc: before 2 large avdiunce. A rulce of
thumbd is not to call attintion to drcss. The readers thereforc

nzed to waar confortable clothes., In group rcading they dress alike
in uniform style nud color (usually dork).

Costumcs are not often worn, but, 23 in all intcrpreter thoatre
styl.: of oral reading, thcere arc no absolute rulcs. Choosing
aprropriatye drcss cznables students to ba creative in their presen-
tation., Oftzn parts of costumes, such 2s hats, arc uscd to suggest
characturs, just ag action is used to suggest, thus lsaving it to
the imagination of the listuncr to cemplote the picture. For
vxanple, boys use stocking caps, mittuus an? mufflers in reading
Dylan Thomas' MA Child's Christmes in Walos A

V. INSTRUCTIONAL ACTIVITIES

A,

For developing skills '
1. Voice
a, To achieve adequate volume, studonts are provided with
duplicatzd scntences requiring cleer articulation. They

go to th: auditorium, and, whil: onc group sits on the
stage, others sit in the back of the house. Each person on

b
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stage riscs and reads a scntence or passage. Those in the
back raisc their hands or give soma: signal to indicate thew
cannot heas. Using thoeir knowluedge of diaphragmatic breath-
ing, students kzep trying to projuct until thosc in the back
can hear., Exomrlus of sentunces usazd:

Ar: our cars hore?

The polica recovered practically all the jewels,

The chillren's thoeater director rocognized her talent.

An zthlotic figure in overalls was popular with the
children,

If it is not possiblc to go to the suditorium, students rcoad
2 sentunce, sucha as "I am going home,' as though saying it
to the following people: a2 fricnd sitting noext to him; a
pirson ten fowt away; someone in the back row of the audi-
torium; souuon: across the strcet; a porson in thoe next
room; somconc & half block away.

To gain control of =oxhalatien, studants work on various
breathing <xcrciscs:

(1) Thuy inhale; thon exhale, meking the sound of s-s-s-,
They compite to see who ez2n holl tha sound the longoest,
They do the same, using the sounds of =z, f, v, sh, zh,
th.

(2) They vpractice saving on one breath matcrial they can
romncmber, such as the days of the wecl:, the months of
thz year, and then the numbers from pone to as far as
they cen count without strain.

(3) Thoey rractice on a long poom, such as ““The Cataract of
Lodore’ by Roburt Southay. They tali a decp breath
ant sue how far they can r.ad in the s.lection bufore
Arawing 2 sccond breath. "The Hous< That Jack Built®
or «xcaerpts from The Picd Pivcer of Homlin' are also
uszd in this exercise. For cxample, the following
lincs from “"The Pied Piper of Homlin” arc often used:

Out of the houscs thoe rats camce tumbling,
Groat rats, small rats, lean rats, brawny rats,
Brown rats, black rats, gray rats, tawny rats,
Grave old plodders, gay young frisir .rs,
Fathoers, mothers, unclus, cousins,
Cocking tails and picking whiskurs,

Familics by tens and Aozcons
Brothers, sisters, husbands, wives-
Followed the Piper for thoir lives,

Students practicce to achicve varicty in piteh and infloction,
range, and tone color.

1) Azstudcnt reads a simple declarative, intcrrogative,
exclamatory, or imperative sentencc to tho class. By

G-
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3

)

(%)

()

(1)

use of inflaction and intoensity, he makes it possible
for his classmatces to determine whethor the senteznea
is an asking sontence, a tolling sentence, a sentence
giving dircctions, or a sontuncce showing strong feeling.

Using 2n cxample like the two clauscs, YHe carcfully
ch:ckid th: action of tha trigger” and “then he in-
serted the magazine in the revolver,' students, by
changing a nark nf punctuation, decmonstrate vocally
the various shades of meaning the author might intend.
For cxample, a doash after trigger cmphasizes the ele-
went. of suspaens. bitween the two actions; the soemi-
colon, thz clos: relation of th: two actinns; tha
conmz , the sucond action; th: colon, the second action
as a rasult of the first; th: neriod, th: cquality of
the actions.

Students practice on sontuncu:s to show how change of
inflection to give special significance to ona word
will changs the meaning. For oxampls, they interpret

a sentunce lik::, "The men behind the counter suid that
thi now wodel of clactric washer cost $150.00,% in the
following ways: (2) not a hundred Aollars, (b) not the
salzs girl behind the countor, (¢) not th: man in front
nf the counter, (4) not the gas washor, (¢) not the
advertisemznt in the paper about it, (f) not the dcemon-
strator, (g) but now it is $125.00, (h) not thc old
wodi:l, (1) but not the Aryer.

Oth:or swntenezs usced are “"John is coning,” "No,? “Ah,
Chicken!™ "Arc you going to ride into town today?™

Studunts use prractice sentoncss to show that thoughts
contrnl thn variaty of infloctions uscd. For oxample,
they proctice saying a sentence lika, "Mary usually
Arives to school in her own car,” in th: following
ways: (2) in an amiabls, informative manncr; (b) with
anxicty; (c) with timidity; (1) with bitt=rncss and
cnvy: (&) with disapproval; (f) in an aggressive,
challenging nannar.,

Using thz widest possible pitch oange, students rcad
sentrmeas 1iks the following: (a) What a glorious
sunsct! (b) To speak cffuctively, you nust constantly
chang: th pitch of the voice. (c¢) Did vou hear what
I said? Then go! (4) 1 shall ncver, nover, never
belicve yeu again!

Using only th: letters of the alphabet, students rcad
as 1if giving 2 public address or sarmon, wxplaining a
terribla accident, or reading to sowcon: whe is hard
of huaring.

Students practice to achiove varicety in rate and rhythm

They practice on poctry having organic rhythm which
suggests the mcaning and mood, such as the following:

5=
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(2) Beat, beat, buat, bouat, buat upon the tom-tom!
Boat, beat, bsat, buat, bant upon the drum!

(b) I sprang to th: stirrup and Joris and he;
I galloped, Dirck gallop'd, we gallop'd all three.

(¢) Clang battle-ax and clash brand! Let the King
roign!

(2) stulunts practic. reading scenes from plays, particu-
larly thosc —eaching 2 climux in dialoguc. In this
practice, the strass is on increasing the tempo.

(3) For cuntcoring on thi mein idea, students use materials
with mony parenthetical phrascs and clauscs. Thuy
analyze tho matcrial, wadorline the wain clause of tho
sentence, ond practice saying the parenthetical matoer-
ial at 2 lower level of pitch and a faster rate than
the mein clauss in sentences likoe the following:

(3) Jack, who was 2nnoyed at being disturbed and who
was, wmorcover, in no mood to go back home,
nff.red snme resistane:,

(b) Th. well-worn Bible, thunbod by fingors long since
utillst and blurred with toors of cyes long since
closcd, huld the simple onnals of the family.

(4) Stutunts prractice to use the rhythm of ordinary conver-
sation in raading. Thay try to avoid over-articulatioa
or podantic spazch, such 2as mazing o leng sound of the
niutral vowel in the word 2. To do this, thcy analyzo
sentoness by undcrlining the schwa or noutral vowel.
Then they praocticr by czading in conversatinnnl style
gzntunces like the frilowing:

At on: tims 2 vroesident of the class had considcred
an extroordinary and intorgsting neasure, but the
teacher provanted this, (15 ncutral vowels)

(5) Studonts practice for «ffective pausc. To cmphasize
a humorous, contrasting, or dramatic word, phrasc, or
clousi, thoy pausc cither before or after the key word.

Exanprlz: Thot's my story.//Port of it is/true,

Action

a.

Students practics to bocome so familiar with material they
rzad that thoy can shars visually, as well as orally, with
the audience. With morc intimato material, the cye con-
tact is not so direct: with other matcerial, it is liks that
in informal conversation., In cither casc thz glancing down
at tho seript is at a meaningful plac:, such as a time
lapse, or on parenthetical material that is read rapidly.

Students practice showing physical responsz as they read
materizl about scnse porceptions. Examplos:

-7-
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(1) It was a cold, dark, Adaup day.
(2) It's so hnt and sticky and humid, I can't study.
(3) And th: silken, sad, unccrtain rustling of wach purple
curtcin
Thrillad me-<£filled mc with fantastic torrors ncver felt
bafrre,
(4) Say-- listen--
If you could only tak: a bath in moonlight!

Students usc practice materisl to achiceve appropriate
physical rcspomsivenass in oral rending, i.c., exaggera-
tion in farce, easc in humor, tension in melodrana;
"freezing™ to voint a linc; making a subtle change in eye
<xXprossion; posturs, haad zmphasis, and other gesturce.
Matericls used for practiecz to show changes of mood in
reading includc

(1) He was my friond, faithful and just to ne.
But Brutus says he was amditious;
And Brutus is an honorable man.
(2) Thon spake the hride's father, his hand on his sword,
For th: voor, craven bridegroen said nover a word.,
(3) Hollyhocks! Hollyhocks! Stiff a3 starch!
Oh, fix your boyonets! Forewird march!
(4) This iz alono Lifz, Joy, Empirc, and Victory!
(5) Had he not roescmbled ny fathor as he slept,
I had dona't. My hushand--
(%) Two glorious suns wore shining, the regular one,
and the sgpaeial Texas sun.

3. Diction

For clarity of pvhrasing, studcnts analyze material given
to thom without punctuation, Thoy punctuate this, thoen
read it orally, punctuating with their voices. Somz of
these puzzlers are:

(1) John, whzrc Charles had had hzd had had had had had had
had thce teacher's aperoval.  (John, where Charles had
had "had,” had had Mhad had¥; Uhed had” had the teache
cr's approval.) Notc: Students demonstrate first that
John's methol had the tzacher's approval, then Charles'
ncthod,

(2) John s=zi? Dick was o fool. (John sz2id, "Dick was a
fool.” ™"John," said Dick, ¥was o fool.™)

(3) John is the winnsr roceiving the trophy from Mayor
Green,  (John, is thoe winnor rceciving the trorhy from

Mayor Grecen?)

(4) I was curicus to knew the stranger in the roon. (I was,
curious to know, the strangcer in the room.)

Working in groups, students list word groupings in gram-
matical terms, and with sentences of their own composition,

11



O

ERIC

Aruitoxt provided by Eic:

demonstrate reading thes:. Examples of thesc word group-
ings ar<: the e2t (an crticle and a noun); should have
gone (auxiliary and verd); warn weather (singlc word ad-
juctive and noun); hit the ball (transitive verb and
objeet); is fantastic (linking verb and single word con-
plenent) 3 in the house: (pripositional phirasc); having done
our best (particirial phras2):The onc/L mean/is over there
(subordinate clause); Here he is. (simpl.e sentence); I
belicve/in tho United States/of Amcrica (propositional
phrases treated as one word, but for casicr articulation,
saparated by a glottal stop from the word preceding them.)

Studer learn to usc systems of markings to indicate how
nater. will b2 rzad, They make duplicate copics which
they he /. to the teacher as they rise to road. Examples
of such markings are:

(1) A curved line or “rocker’ to groups of words which
should bz read without stopping: "I pledge allegiance
to the flag, . .

(2) A 4Ai.gonal linc between words to show pause, The
nunbcr of lincs will indicate the length of the pause:
“We have realized 2 gencrous mensure of America's pure
rosc,/a miraculous measure for onc century.///But
Ancrica is not yet what we prayaxd it night be.V

(3) An arrow to indicatc th: continuation of a thought
from one line or phrasc to the noxi:

"I think that I sholl never sce
A moam lovely as 2 tree,”

. —
"Dospit:: those titles, rower and pelf,
The wretch, concenterzd all in self,
Living shall forfcit foir ronown. ., ©

(4) Bro%en lines to show thcy are reatl at a faster pace:

Aad in your hands, ‘riving the way you did last
night, your car is a murder wearpon.

Students »cen lists of ncw words encountered in oral read-
ing. They learn to rpronounce thoam, then defince them, and
use thar in various contaxts. They practice by racording
thos: and, playing back for cvaluation. For varicty in
vractice, the teacher, or an oxemplary student, makes a
tape rocording of spoclficd words and leaves a blank on
the tape similar to foreign language tapes for such prac-
tice: oftan, toward, thing, think, chemistry, harrass,
Towar, now.

Students usc tongue twisters to develop clear articulation

of vowels and consonants, as wcll as phrasing for clarity
of mcaning:
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(1) Shave a codar shinpgle thin.

(2) Betty Bottor bought seme butiécr. HBut,” she said,
“the butter's bitter, I£ I put it in my batter, it
will makc my batter bittar. But a bit of better
butter would make ny batter better.”” So she bought
4 bit of better dbuttar, bsttor than her bitter butter,
and she put ic¢ in her batter, and the batter was not
bittur. So, 'twas batter Betty Bottur bought a bit
of buttor buttcer.

(3) S$hc says she shall sew a sheet.
(4) Geese cackle, cattle low, crows caw, and cocks crow.

f. Students practics climinating sub-standard dialcct by
reading aloud together selections containing troublesome
souns:

(1) Arc our cars here?

(2) T bet with @iy net I can get those things yet.
(3) Many ¢ wit is not & whit wittizr than Whittior,
(4) Pipcr wrote on the paper, I an a pauper.®

g+ Studcents, identifyving themsclves only by an assigned
number (usu2lly thoir number in the roll book), tape
rccord the reading of fomiliar material, such as "The
American's Creoed,” to perfect voice and diction. Thesc
tops recordings ere exchonged with anothcer class which has
tagzd the samc material., Each listener, having provided
hinself with as many slips of papor as there are recorded
veices, writes 2 critical cvaluation giving attention to
voicc and diction. These criticisms are returned to the
stulents for porsonal attontion.

h., Students are wmotivatzd to rend better orally by what they
call "Perfect Page" story time. Semctines, to add interest
to rcading clas s, onz pgroup chooscs 2 story to read to the
the rest of the class. The story is from books othor than
those boing read for class work. The group choosus at
liberty o story and divides it into as many parts as therc
are wete ‘s of tho group. Each reccives an assignmont,
either a mage or part of a page, Aepending upon his
ability. When all ar: sure they have studlicd their parts
and are pregarced to raal 2 "Perfect Page,’' they read it to
the class. Often somcone has road a good story in his
free reading timc and asks that it be used for the YPer-
fect Page.”™

i. 1In laboratory poriods students, working in small groups,
tape their propared reading of some short sclection. They
listen by groups to instant playback of their rcading.
Students in tho groups criticize in terms of thoe standards
szt ur and thon re-tape, striving to meke corrections.
These tapes arc saved for comparison with later recordings.

O
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B.

For giving information

1.

Students read the daily bullstins before alvisory groups and
forum audiences. They get practice for this cxperience by
collzcting enough identical copies of used daily bulletins for
usz by memboers within grouns. Membsrs of tho group assign
rarts to ba real, heln cach other practice reading, and then
tocy read thoir bulletin beforc other class mewmbers. The same
proc:ss is used in rcading in-class anncuncements and school
n:ws magazincs,

Studcnts read news articles and work with them in various ways.

a., They avaluate the effectivencss of radio and tclevision
newscasters. Then they read articles from the Weekly
Reader in the form of TV ncws rerorts.

b. Students prepoerce and tape a rodio program. They divide
into groups and write coma:rcials about such subjects as
safety; health, or goodl citizenship. After the reading
of the progran is rchearsced, it is taped.

c. Students read aloud itoms from a newspaper. The class de-
termince the writcr's point of view; writes 2 headline for
the news item; criticizes the item to determince how it
could be mad: more newsworthy; and trics to determine
what ncwspaper the article came from, i.e., The Christian
Sciznce Monitor, the New York Times, the Tulsa Tribung or
World, Thc National Obs:.rv:r.

d. Stulcnts find magazine and newspapor articles about
communication arcas which they are stuldying. They preparce
to read these by analyzing, using the dictionary, and
rracticing Aclivery, Then they share with the class by
riading thu infornation Aiscovered about such items as
Aialceet, rcgion:l pronunciation, precise usc of language,
humerous comunication break-lowns.

¢, Students clip ncwspaper articles and prepare them for
five-minute nawscasts. They tape the newscast and play it
back for cvaluntion. In some instances ‘'newscasters
spcak from bohind a scrocn os if giving 2 live radio
broadcnst,

Students read aloud famous specches from literature and
history. Th: readers prepare the listeners by giving back-
ground necessary to unlerstanding of the speech recad, The
listeners Aiscuss the sjpeech according to such items as
structure, oral stylc, and technigues of persuasion,

Classzs Aivide into small groups of four or fivo students.
Each group is provided with a 1ifferent sct of texts from
which to find instructions for the preparation of a specific
class assipnmoent, such as the making of courtesy spceches of
precsentation anl acceptance. The groups allst the material
by paragrarhs to their mombours who prepars to rcad and prac-
tice before their group. Each grour, when prepared, rcads

-11-
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C.

n
e

For

a. Students read nloud descriptions thoy

its matarial before the eontirce class who are motivated to
listen in order to wrepare the assignment.

Students read letters to the class. Thase include thanke-you
notes; social and family lotters of historical significance,
such as thosz writton by soldicrs at wzr and those handed
down for gencrations; lutters sclected from fiction; and
thosz selectod from biograpvhics of famous people.

Students roal Aireetions.

a. A stui:@:nt reads aloud the directions for making a geo-
mztric losign., The listencrs draw the dosign from
hzaring the Adescrirtion read. They then check the orig-
inal for =zccuracy in veading and listening.

L. Students rzal dircctions for others to carry out in the
classroom.

Stulents read descriptions.

v have written of
r2rsons in th:s room, and othcr stulonts attempt to guess

who'! from th. doserirtions.

b. Students read aloud Acserirtions of objects, and other
stulents attempt to ‘guess what™ from the descrintions.

& class "Sceretary for a2 Day” tckes notos on the day's class
2ctivities and writeas thom up in the form of sceretary's min-
utes to read for the next day's class. The class evaluates
tha accuracy of ths nresintation. Thesz notus, or minutes,
are kept in a notebook which allows abscnt mumbers to revicw
the activitics of th: Aoy they are absent. Stulents also use
it to double-check assignments that arc made.

Students visit elderly people and read to them.

Students make tape recordings of roadings for blind persons.

To Aiffercent subjoct matter classes in which thay ars cnrolled,
students real aloud wmaterial about the unit thoy are studying.,
This covors such itoms as the reading of the Mayflower Compact

to a history clase, Hippoerates' oath to a sciznce clase. the
history of an invintion used in a “doing closs,” and a selec-
tion from litcraturc in an English class. The render gives 2
brizf objective tust over what he has rezad., He later gives

2 talk analyzing the responscs to his tast.,

eXperiencing literature
Preparation

a. To provide nmodels, tecachers read stories co the students,

The students listen for the pleoasure of experiencing these,

and for rceall or retelling.

-12-
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Stulents do extensive silent reading to find material
most suitable for reading to an audicnecs.

At thcir maturation level, students dcvelop and usc a
systematic step-by-step mathod of preparation for read-
ing. Such a schenc inecludes two procnsses: first,
inproessisn, or unierstanting the sclection, and second,
tXpression, or using techniques to interpret the material.,
The orer of the first procuss is rapid rcaling of the
s:lection to gzt the gencral meaning and the attitude of
the author; doing research about the author and the occa-
sion for his writing the selection; preparing introductory
nmatcerial to use in performing the sclection; determining
thz mzaning of the woris in context, the allusions, and
the figures of speech; ascertaining the pronunciation of
woris; -lcciding uron the word grourings and the relation-
shir between word groupings; and finally, Arawing on
personal expericence to understand the thought and mood

of the author.

Th= order of th: scconi process is using a marking system
3§ a reminder of how to rca?; and rercatedly practicing
2loul while using the techniques of voice and action to

helr the aulicnee understand and respont to the salection
as the rcader Aocs,

Stulents listen to tapes and records of artists realing
the tyrzs of material they are assigned to reoad, They
discuss the tichniques used by trained readers.

Students arec proviled with a list descrirtive of moods
that ray »e founl in a sclaction, such as solemnity, ten-
dernuss, f:ar, angor. Thoy analyze their szlactions,
showing the key line for mood changes. Sclactions such
as "The Highwayman and "The Raven” are uscd.

Stulents sclect rhrascs heving a figurative mcaning.

Under thrie headings they list the phrase, thzn the figur-
ative meaning, an? in the third column they label or
classify the figurc of spcech.

Stulznts write and rcad a eritical analysis of a poem
bifor: reading thz roem to the class. They o rosearch
for this, ani they draw upon their porsonal exrarienca,

Solo or individual reading

23

Stuilents perform assignmints in reating poetry. The
classifications of thc assignments are not Adistinet, but
they include the rzading of humorous, narrative, child-
ren's, whimsical, satirical, and lyric roctry.

Stulents perforn assignments in reading prose literaturc.
These inclule humorous essays and monologues; humorous
and Aramatic readings from novcls and short storics;

descriptions from novels, short storics, and essays; and
Bible readings.

-13-
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Stutcnts perfornm assignments in reading Aramatilc litera-
turz. They find an'! cut thedir own sclectinns. These
may inclute scveral combinud spoechas of a2 single charac-
ter ant dinlogusz from sclectaed sconcs.

Stulents road rortions of books for book revicw assign-
nents. In some instances cach student sclects an ex-
citing or intzrcsting rortion from a book he has read.
He tells the class briefly enough of the story to sct
the stape; then he reads a portion sclected, leaving off
the cnling.

Stulents preparc to road for the class selections from
childrcen's literaturc. Where circumstances permit,
young~r children are invitel into the classroom, or
stulents go into the classroons of the younger children
to r:ad to them. Often these readers for the younger
aulicnees arc not roading up to the standard of their
pecr proug, but bacouse the younger audience is an gager
onz, those sub-standard reaters are encbled to ani in-
srircd to do hetter.

3. Grour razling

.

Stulaents participate in group realing of short stories.
Each group sclucts a story to be read and divides it into
an apnropriat: number of parts. Each student in the group
rrerarss his portion of the story for oral reading and
Araws a pictur:: to illustratc his paxt. The story is

rza1 in thc rropsr seaucnee, with an assistant showing

the illustrations. This type of activity is purticularly

us:<ful on holidays and for programs presentad to younger
children.

Studunts reatl together cuttings from novels siudied,
Th:s: s:lictions involv: two or more rersons. Different
cheracters are assigned to inlivilucl students, and each
sclzction is read as a lialogue with a noarrator where
neclel., Selcctions from Oliver Twist an? Little Women
have been used in this type of group reaiing.

Stulcents participate in choral reading. All groups work
on tha same scloction, but cach group works out its own
idcas of presentation, using solo voiccs, small and large
grour:s rcaling 1ifferent parts, blenling voices of like
quality, and building Erom single voiccs to unison read-
ing. Each grour thaén reads for the others, and the best

¢lements of all rresontations ar: chosen to make a
finishad realing.

Stulunts present prosrams of intorpraters' theatre. They
Aivide into groups of no more than six. Each group
chooses a thunme, docs rescarch to find literature on the
thene and, in magazines anl newspapers, current material
for continuity in rresenting the rrogram.

-14-
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VI.

Stulents in each grour preparc introdiuctory and trans-
ition matcerials, cut s.loctions choscn for sharing,
assign parts for rcaders, practice delivery, and finmally

present the program beforc the entire class, other classes,

and assembly audiences.

Somc themes stuients often choose are holilays anl the
seasons; Oklchoma, ratriotism, and love: of country; the
works of a single author, such as Robert Frost, Walt
Whitnan, Ogden Nash, Phyllis McGinley; animals, partic-
ularly cats and dogs; childthoodl, life, 2nd death.
Students arc urged to be creative in their choice of

a theme and in their presentation of it. One group
chose "mirrors” for a theme 2nd entitled it "A Journcy
Through Lifc as Scen Through Mirrors.'

The program is presented in any mannar -leemed nost
arprorriate by the group. They use, as the occasion
warrants, stools and reader stands, rows of chairs,
risers, boxcs, or ladders. They also usc, on occasion,
nusical backgroun! or sount :ffocts, In rrosentation
thay sonctimes face the aulience as if looking into 2
television canera; at other times they incline toward
the roaler with whom thav are engaging in dialopuc.

EVALUATION

A.

Do stulents show inprove?! rroficiency and roisc in oral sipght
realing?

Do stulents arply rcading tochniques and interprotative arts,
not only to oral rcaling, but to other cormunicative acts?

Do students, both as rzaders and listencers, exhibit cthical
responsibility in meintaining cmpathatic resronse to the mater-
ial rather than to the reader?

Do stulents sclaet litoraturc in goo? tast:z and that which is
best svitwed for oral reatling? Do they choose the form of oral
realing best suited to the literature selocted?

Do stulents cvidence a higher cultural satisfaction in rcadling
literaturc? Do they enjoy reading aloud and taking part in
public performance?

Do stulcnts demonstrate that they are developing more sophisti-
catz1 critical standards for cvaluating, not only oral recading,
but 211 ecommunication?
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