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Prefatory Comment

A vital role was played by the University of Minnesota
Center for Curriculum Development in many of the projects reviewed
in this report. We are grateful to Professors James Werntz and
Kenneth Zimmerman for fiscal and professional assistance in the

following projects:

Cultural Education Specialist Program
The Ecology Cooperative Curriculum Project

The Native American Cooperative Curriculum
Project, Series I and II

The Indian American Credit ETV Series

Assistance 1in the early stages of contact with
the Union for Research and Experimentation
in Higher Education




The University of Minnesota
Cultural Education Specialist Program

In the fall of 1968 interested faculty at the University
of Minnesota discussed the possibility of using New Careerists as
consultants in course work where sccial problems, poverty and race
were studied. It was assumed that New Careerists, properly chosen
for their personal knowledge of inner-city life and for their ability
to express this knowledge to students, would be able to contribute
a fresh and vigorous component to the conventicnal presentations of
many on-campus courses. Out of discussions held by faculty and others
came a project known as the Cultural Education Specialist Program.
The program was funded on a trial basis by the University of Minnesota
Center for Curriculum Studies, and provided that selected New Careerists
be bound to the University by a letter of agreement and paid $100
per month (since raised to $150 per month) for their services to a
particular class or r- "earch project. In every case, it was understood
that New Careerists operating as Cultural Education Specialists (CES)
would cooperate with faculty on an equal-status basis--that is,
speclalists were not to be seen as Teaching Assistants or the like,
but as tandem teachers or tandem researchers working with faculty in
an egalitarian manner. It was assumed that this kind of relationship
was necessary for the full utilization of specialist experience and

talents.

In the fall of 1968, school administrators in the Minneapolis
Public School System were asked to provide the University of Minnesota
Center for Curriculum Development with application forms for interested
New Careerists who might wish to become Cultural Education Specialists.
School administratsrs and supervisors of New Careerists were asked to
recommend "persons who are qualified to provide services based upon their
life experiences as minority persons or non-minority persons who have

experienced poverty." From this application process about twenty forms



were secured which were placed on file for review by interested
professors in the offices of the Center for Curriculum Development,
Of these twenty applications, five were selected in the first quarter
of the project for teaching and research projects under letters of
agreement. The twenty New Career aides who provided applications
were asked questions pertaining to age, sex, marital status, number
of children, ethnic background, identification with the ethnic com-~

munity, and community activities.

On the basis of the formal research project conducted during
the first third of the Cultural Educacion Spécialist Program, and on
the basis of two succeeding gquarters of experience upon which impression-
istic data were gathered, it was strongly recommended that the Cultural
Education Specialist and associate program be provided for funding
for a second pilot development year. This funding was in fact provided,
and the program (now renamed the Intercultural Specialist Program) has
been permanently funded and housed in the University of Minnesota Living-
Learning Center. The program currently serves faculty members of the
University not only with persons from minority and low status socio-
economic backgrounds, but also encourages the use of many other social
categories not formerly represented in University of Minnesota teaching
on a regular basis. Thus, the Intercultural Specialist Program, beginning
in cooperation with CURA and the Center for Curriculum Development, be-
came a substantial part of the operations of the L.ving-Learning Center
and expanded its scope quite considerably in only two years. Currently,
the Intercultural Specialist idea is gaining hold so that some depart-
ments are actually funding these positions from their line budgets (for

example, the Department of Sociology and the College of Education).
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Indian Advisory Committees to the Minneapolis Public Schools

and the Minnesota State Department of Education

During the fall of 1968 great effort was being extended by
the Center for Urban and Regional Affairs and certain Washington offices
of the U.S. Office of Education to encourage American Indians in the
development of their own power structures for furthering Indian edu-
cation projects. At this time, the Minneapolis Public School System
was considering the formation of a Training Center for Community
Programs-operated in-service training program for inner-city Minneapolis
teachers focusing on the American Indian. Once contacted by the Min-
neapolis Public Schools, Training Center staff suggested that the schools
work with the University to form an all-Indian, community-based advisory
body which could conduct its own in-service seminars and other activities
using the resources of the public school system. Such a committee was
formed in due course, and was for over one year the only operational
Indian education advisory body in any metropolitan area of the United
States. Since then, through the activities of the Indlan Education
Advisory Committee to the Minneapolis Public Schools and other interested
groups, the St. Paul system has initiated the development of its own
Indian Advisory Committee.

Similarly, upon the appointment of Mr. Wilfred Antell to the
State Department of Education as Consultant on Indian Education in 1968,
the Training Center for Communit' Programs suggested to the Commissioner
of Education that the State Department of Education form plans for the
creation of an Indian Education Committee. While it was not intended
that the committee be entirely related to the State Department of Edu-
cation, it developed that in a series of organizational meetings in
1768 and 1969, this is indeed what took place. Mr, Wilfred Antell became

instrumental in the development of the second statewide Indian Education
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Committee in the United States (the first was in California), and
has since used his influence to guide the committee in several direc-
tions simultaneously. It is anticipated that the Minnesota Indian
Education Advisory Committee will, once it has ironed out its organ-
izational and purposive confusions, begin to achieve the operational
level of the California Indian Education Committee and actually

produce some visible, concrete results.

in both cases, that of the Minneapolis Indian Education
Advisory Committee and the Minnesota equivalent, there have bteen
numerous conceptual, organizational and procedural difficulties.
This is to be expected. No such committee had ever existed in a
metropolitan area before, and only one precedent existed at the
state level in anyone's memory. The role of the Training Center
for Community Programs in coordination with CURA was, in both cases,
to supply assistance upon request and to supply developmental funding

during the initial stages of the statewide committee's emergence.

Far and away the most active of the two committees, the Indian
Advisory Committee to the Minneapolis Public Schools has worked at
an increasingly broader and more professional level with school per-
sonnel to conduct in-service training programs, hire and evaluate Indian
personnel within the system, and guide the curricular, disciplinary,
and related efforts of the Minneapolis school system to better serve
Indian children and their families., It is expected that both of these
committees will continue without fiscsl support from the University of
Minnesota, although both-—especially the Minneapolis committee~--do

request occasional services from Training Center staff.




University of Minnesota

Department of American Indian Studies

Frior to the request by interested Afro-American students
and friends that the University of Minnesota consider developing
a Department of Afro-American Studies, G. William Craig (Mohawk)
a Lecturer in the General College. had already begun to approach
University officials on the possibility of a program or department
in American Indian studies. During 1969, Mr. Craig came into contact
with members of the CURA staff and the central administration who
were also interested in a department or program of American Indian
studies. Together with these individuals, and with the assistance of
the University President, Mr. Craig formed the nucleus for a develop-
mental committee under the chairmanship of Professor Frank Miller of
the Department of Anthropology. The Indian Studies Committee considered
two possible developments of a formal sort related to Indian activsities
on the campus: (1) the development of an academically oriented Indian
studies department, and (2) the development of an Indian-governed,
Indian-operated Center for Indian Development to serve developing

Indian communities and groups in the upper midwest region.

A great deal of Training Center for Community Programs effort
went into the formulation of support activities--as well as direct
involvement in committee activities--related to the formulation and,
eventually, the initial operation of the Department of American Indian
Studies. The Center for Indian Development, voted into existence by
a joint Indian-white committee composed of both University and community
members, was never actually funded because of difficulties in relation-
ships among certain Indian political interests. The Department of
American Indian Studies is now a full-fledged 1liberal arts component,
and is currently going about the business of acquiring a quality faculty

under an effective chairmanship, Professor Edward P. Dozier, a Tewa from
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Southwest and a noted scholar, 1s to take ovar the helm of the
department in the fall of 1971 -— the point at which quality direction
will actually initiate.

The Department of American Indian Studies was the first full-
fledged department of its kind in the history of the United States,and
it is expected by all concerned that the department will set the standards
for the development of Native American Departments Jin other universities
throughout the United States. There is no question in the minds of
those involved that the creation and effective implementation of AIS has
helped the University greatly to overcome some basic suspicions and
mistrust on the part of local Indian people, and that renewed efforts
to develop the concept of the Center for Indian Development would have
an equally effective impact on the University's image and actual capa-
bilities in the regional Indian community. It will be necessary, how-
ever, for the resolution of certain political differences within the
local Indian community to occur before the Center for Indian Development

or a similar idea can actually get underway.



Contemporary American Indian Research Projects

In 1968 the Training Center for Community Programs began
a series of research reports on modern American Indians. The first

product of this research emphasis was Indians in Minneapolis; a joint

project completed with the assistance of the Minneapolis League of
Women Voters. Since then, approximately fifty additional research
reports have been written and published by the Training Center for
Community Programs in coordination with the Office of Community

Programs, Center for Urban and Regional Affairs.

Initially, it was the intention of the Training Center for
Community Programs to produce research documents which would update
the academic and social action communities with quality materials
on contemporary Indians, particularly those living in metropolitan
areas. The demand for the research projects has extended beyond
the initial two target populations, however, and it is now common
practice to send these documents to many levels of urban and reser-
vation Indian populations. This new routing of research documents
assures that an ever-sophisticating group of American Indian
professional and pre-professionala will be provided with up-to-the-
minute information upon which action projects might conceivably be

based.

The publication series has involved many faculty and students,
both from the University of Minnesota and from an ever-growing number
of universities throughout the United States. A glance at the attached
list of publications will indicate that involvement has extended all
the way from Alaska_through Minnesota to Texas. Several reports have
been primarily or secondarily authored by graduate and upper division

undergraduate students at the University of Minnesota, chiefly through

10
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enrollment in American Indian Studies 121 (Urban Indians in the
United States), or through History and Philosophy of Education
111 (Intercultural Education: 1Indian American Populations).

The utilization of Training Center research reports on
contemporary American Indians has been quite extensive, ranging
from that of the St. Augustine's American Indian Center in Chicago
to a variety of regional American Indian action groups. This kind
of Indian utilization is primarily related to the increasing need
to document funding proposals as thoroughly as possible prior to
submission. Training Center research reports are often the only
current sources of research material applicable to the writing of

highly detailed funding proposals.

The Indian action groups mentioned above are not, of course,
the only utilization pcints of Training Center research reports on
American Indians. A variety of universities and foundations have
also found the material useful, and several scholars have requested
and received permission to reproduce Training Center documents in

whole or in part for inclusion in published readers cr texts.

Fiscal support for the Training Center research projects has
come from three sources: the Office of Juvenile Delinquency and Youth
Development in Health, Education and Welfare; the Office of Education
through the University of Chicago; and the Center for Urban and
Regional Affairs at the University of Minnesota. Inputs of funding
have been approximately equal from all sources, although the Center
for Urban and Regional Affairs has recently begun to pick up more of
the fiscal load as the University of Chicago contract reaches its

terminal point,

It is anticipated that the TCCP Indian research effort will
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continue until approximately mid-1971. At this point a decision
will be made whether to continue the series through a line organi-
zation (such as the College of Education), to continue it through
CURA, or to fade it out altogether.

Partially as a result of the TCCP Indian resezsrch series,
the University of Minnesota has acquired an earned national reputation
in American Indian research and development projects. Since many
of the TCCP Indian documents did in fact provide interested prac-
titioners around the country with quantitative and qualitative research
reports concerning Indian development programs on the Minnesota campus,
it may also be said that the research had an applied as well as a
detached focused. Attached to this report is an updated list of
current TCCP research reports, together with a list of Native American

Curriculum Units. The latter will be covered in a different report.

Also appended to this report is a list of representative persons

and agencies to which TCCP research documents are sent.

12
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Native American Cooperative Curriculum Series

In the spring of 1970, the director of the University of
Minnesota's Indian Upward Bound Program, Mr. Eugene Eckstein, con-
tacted Dr. Harkins in the College of Education about the possibility
of a unique project involving Columbia Heights, Minnesota school
teachers. This project was to have brought to Columbia Heights
school teachers a credit course on Indian education (H.Ed. 111.

. Intercultural Education: Indian American Populations), but was
to have added a new wrinkle: students would be provided with the
best consultative assistance possible, and would, in addition to
writing a satisfactory final examination for the course, also
produce a curriculum unit for use by teachers at some particular

grade level and within a particular range of disciplinary focus.

This initial objective was achieved, and through the cooper-
ation of the Minnesota Federation of Teachers, the Minnesota Education
Assocliation, the new organization called Teachers for Change, the
Training of Teacher Trainers Program at the University of Minnesota,
and the on-going relationship between Indian Upward Bound and the
Training Center for Community Programs a series of nineteen curriculum
projects covering the grades kindergarten through twelfth was produced.
This series is currently undergoing its second reproduction (totalling
38,000 individual units) and has already been distributed throughout
the state by the three teacher organizations mentioned above. It is
currently the largest curriculum project of its type ever attempted in

the United States.

Fundamentally, the NATAM Curriculum Series was designed to
serve non-Indian teachers conducting classrooms without Indian students
present. The model for the project, originally suggested by Mr. Eckstein

of IUB, has now been generalized to a second Indian curriculum project

13
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which will result in an additional 20 to 40 thousand copies of

twenty new curriculum units on urban Indians. Ag#in, the Columbia
Heights school system is providing excellent cooperation for the
project, and the above mentioned organizations are footing the fiscal

needs of the project entirely.

Current thought is that the Native American Curriculum Series
model will be tested several times on different topic areas during the
1970-71 academic yea&r, and a decision will be made whether to continue
the project on the current basis or to continue it under another fiscal
and organizational arrangement. Some teacher organization represen-
tatives have already expressed interest in the possibility that the
joint project could evolve into a formal organization, complete with
curriculum development and repraduction facilities. Such a structure,
if it does in fact come about, would be most exciting to contemplate.
It would be a genuine synthesis of interest among all the state's
teacher organizations, the University of Minnesota, and a growing

number of school systems and individual teachers.

14
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Educational Television Series: The Indian American

During the spring of 1970, Mr. G. William Craig, a Lecturer
in General College, and A.M. Harkins began discussions about a
possible non-credit series for educational television focusing upon the
contemporary American Indian. After initial discussions with per-
sonnel of General Extension Division, including Mr. Sheldon Goldstein
of the radio-television department, it was decided to begin practical
planning for a nine-credit Indian Education television course corres-
ponding at the undergraduate level to the existing series H.Ed. 5-200
through 202.

After several months of on-again off-again planning, divisions
of labor were set, fiscal arrangements made, and both studio and remote
telecasting begun. Central to the development of The Indian American
and to its initial success (the program has currently enrolled nearly
300 students), was the cooperation of many on-campus and off-~campus
agencles. Among those agencies contributing to the development and
critique of the program were the following: the General Extension
Division, the College of Education, the Center for Urban and Regional
Affairs, the General College, the Training Center for Community Pro-
grams, the Smithsonian Institution, the University of Chicago, the
Minnesota State Indian Affairs Commission, and many others. Without
this kind of cooperative assistance, the program could not have come

into being.

Currently, The Indian American is telecast on four major channels
in Minnesota, and re~telecast on approximately eleven translators and
thirty-five cable systems. Initial information suggests that in addition
to the formally enrolled students, many hundreds of others are watching
the program and are presumably obtaining benefits from 4t. The response

to The Indian American has been pronounced encugh to encourage the

15
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department of radio and television to set aside 32 hours again next
year for the re-telecast of the program, with appropriate updates
in format and concept. Among the possible updates in concept would
be the movement of the program to the graduate level, with a sub-
sequent reduction in the number of available credits from nine to

six and an upgrading of the requirements for the course.

During the third quarter Indian Americah Series, it is
planned to involve each of the enrollees in local curriculum develop-
ment related to some Indian focus. During this quarter the Mative
American Series--by that time consisting of 35 separate units--will
play a fundamental role in providing models for enrolled students to
employ in developing their own curriculum units. If this third
quarter portion of The Indian American proves successful (that is,
if some quality units are derived and some real enthusiasm of a lasting
sort generated on the local level for curriculum development in the
Indian area occurs), further planning may develop on other ETV possi-
bilities. Among these possibilities might be: (1) a credit course
on Afro-American education; (2) a credit course on Chicano education;
(3) a fairly complex credit "package' concerning American ethnic edu-
cation; (4) a variety of ethnically unrelated graduate-undergraduate

curriculum offerings on ETV.

16



~14-

Project STAIRS
(Service to American Indian Resident Students)

Project STAIRS began in 1964 when a group of concerned north-
side Indian parents recruited volunteer tutors to help solve under-
achievement problems of their children in the elementary grades.

These parents hoped that such early attention would build motivation for
academic success and would eventually prevent their children from
dropping out of school. Tutoring sessions were conducted in a north-
side parochial school until early 1968, when the program extended to

the southside of Minneapolis and new sites had to be found. Pressures
for a more permanent program, adequate operating funds, and a pro-
fessional staff led to a meeting during 1968 between STAIRS parents,
Minneapolis Public Schools officisls, representatives from the Uni-
versity of Minnesota's Training Center for Community Programs, Hennepin
County anti-poverty program staff members, and representatives of the
Minnesota State Department of Education. The result was a proposal

for principal funding by the Office of Economic Opportunity, an agree-
ment by the Minneapolis Public Schools and the University of Minnesota
to split responsibility for the Project Director's salary, and the
delegation of the Project to the Upper Midwest American Indian Center
for financial accounting purposes. In September of 1968 STAIRS received
operating funds from OE0 and was able to hire a full-time staff. Office
space was provided in an elementary school on the south side by the
Public Schools.

Tutors meet with their young Indian students for two hours or
longer on Saturdays during the school year in several neighborhood
churches. Some volunteers and pupils meet at other times convenient
to their schedules. During tutoring sessions, time is spent strengthen-
ing basic skills such as reading and math and, following the formal

tutoring sessions, volunteers and pupils may pursue cultural or recrea-

17
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tional activities. It is felt that as much good results from the
personal relationship between pupil and tutor as from the actual
tutoring itself. At least once a month the staff schedules other
functions such as outings, field trips, recreatiomal activities, and

meetings for groups of pupils, tutors, and parents.

Analysis of STAIRS records for the period April 1 to June 30,
1969, revealed 106 pupils, most of whom came from the southside.
These students came from thirteen public schools and four parcchial
schools in or near the city's target areas. Families with elementary
school children seemed to be attracted to the program to some extent
via kinship lines, and this made it difficult to abide by the OEO
poverty guide’ines. Fully 50% of the children came from families
with incomes above the poverty level, althovgh these families were by
no means well-off. When the program was re-funded for the 1969-70 school
year, it was with the understanding that new recruits would be ad-
mitted only if they came from poverty families. Of the 106 students,
36.8% were receiving AFDC benefits. During the 1968-69 year, there
were seven dropouts (6.6%) and nineteen (17.9%) who completed the
program. A fairly common procedure was to refer ''graduates' to Indian
Upward Bound. Fully half the 64 families in the program had from two
to five children enrolled, while the other 50% had only one child en-
rolled. Median family size was seven, and, in the majority of the
families (62.47%) both father and mother were present. In 31.2% of
the families the mother was the only parent member. At least one

parent was a family member in 95.2% of the families.

Of the 99 volunteer tutors during 1968-69, 91 were students
at the University of Minnesota, Macalester College, and Augsburg
College. The remaining eight were professional people from the com-

munity.

18
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A six-week summer program during 1969 consisted of classes
during the afternoons at one school on the northside and one on the
southside. The summer program was intended to enlarge the children's
field of experience by emphasizing American Indian history and culture,
by offering projects in arts and crafts, by pursuing recreational

activities, and by providing group tutoring sessions.

Full-time staff members, all Indian, include a Director,
an Assistant Director, and a Secretary. The nineteen board members

also are of Indian descent.

Projeat STAIRS 1s being maintained by the University of Minnesota
and other cooperating agencies during the 1970-71 school year. It is
anticipated that Project STAIRS may become a part of the University of
Minnesota's College of Education effort in the urban education area.

If this is so, as we expect it to be, the College of Education will
have fostered an effective spin-off of Project STAIRS into a line
unit of the University.

13
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Project Indian Upward Bound

Indian Upward Bound is a community-sqhool program focusiug
on seventh, eighth and ninth grade Indian students in two inner-city
Junior High Schools. It is funded by a grant from the U.S. Office of
Education, with local financial contributions from the Minneapolis
Public Schools and the University of Minnesota. Offices are maintained
in the two Junior High Schools.

The original "Community School Upward Bound Program for Min-
neapolis Indian Children" was developed through eleven months of com-
munity meetings with Indian people and was written by staff members
of the Training Center for Community Programs, University of Minnesota.
The principal goal of the program was to ensure greater understanding
of and commitment to the formal education process on the part of Indian
children and their parents. It was specified tha: this goal could be
reached through:

1. Involving parents of Indian children early in program

planning, in part through the election of a Board of Directors that
would be the actual governing body for the program;

2. Hiring Indians to fill staff positions at all possible
levels in the program;

3. Using community and University facilities for program
development, thus allowing Indian parents and children an opportunity
to participate in differing social and geographic settings in the
cooperative design of the program;

4. Dealing with dropout or "tuneout" problems by working
with seventh, eighth, and ninth grades instead of high school students;

5. Working directly with Indian youngsters to motivate them
and encourage their participation in school activities; and

6. Involving teachers, counselors, administrators and other
school personnel in a close relationship with Indian parents and children.

20
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One intention of the program was to encourage Indlan children
and parents to become aware of their potential for involvement in the
educational process, and it was hoped that they would cooperatively
help develop a model for ivban Indian education. An underlying assump-
tion was that Indian chiidren's interest and achievement in school
would significantly increase through their parents' involvement in

the educational process,

Aspects of community control and parental involvement which
were incorporated into the proposal were reinforced for the first
board members of the Program through a visit to the Navajo Rough Rock

Demonstration School at Chinle, Arizona.

Indian participation was stressed in the program proposal in
the sense that Indians must be offered concrete program responsibility,
must be afforded program opportunities they can utilize, and must de-
velop a pragmatic confidence in themselves through carrying out these
functions. It was anticipated that parental involvement would reduce
the urban Indian adult's sense of isolation from the schouls which his
children attend, and it would supplant his feelings of powerlessness
and hopelessness about the schooling process. It was assumed that
Indian persons will most successfully adapt via collectivities rather
than as individuals, as have many minority groups in the history of
urban America. The project also proposed curriculum design emphasizing
planning, cooperation and implementation among teachers, students and
parents. It was hoped that this would provide teachers with information
and understanding of the heritage and culture of modern Indian children
and their parents, so that teachers would know how to cooperate with
parents and children and how to be sympathetic. Finally, it was
assumed that urban Indian pupils form strong peer groups beyond the
desired control of Indian elders or white educators, and coalesced

around values and practices which are indifferent to those of the schooling

21
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process. It was believed that a community school program would in-
troduce groups of Indian pupils to the need for education in order to

function in a modern technologic society.

The major responsibility for carrying out the program was placed
with the Board of Directors; the program staff, and the University of
Minnesota. The University's primary functions as contracting agent were
to provide technical assistance in all areas of the program and to ad-
minister the budget. Commitments from the Minneapolis Public Schools
“included help in recruitment of Indian students, permission to train
teachers and involve them in further education about Indian people, and
the provision of office space in the two junior high schools with
the greatest proportions of Indian students.

Once the all-Indian Board of Directors was constituted and the
Indian staff was employed, design and implementation of the academic
year program began in October, 1968. Cultural and recreational activities
for the students, teacher seminars arranged by the staff, tutorial ses-
sions for the students, a weekly stipend for the students, and a clothing
allowance for the students were features of the school~year program.
Throughout the academic year, the Board of Directors continued to meet
to establish policy, *o make program decisions, and to plan the intensive

nine-week summer program.

Although the original proposal had specified a residential
summer program in Minneapolis, the Indian Upward Bound Board of Directors
and staff decided to locate the summer program at St. John's University
in Collegeville, Minnesota, some seventy miles northwest of Minneapolis.
It was believed that removal of the children from the confusion of an
inner-city setting to a more pastoral enviromment would facilitate group

identity and motivation for learning. A dormitory at St. John's was
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rented for the duration of the summer program and the supplementary
summer staff was recruited, including certified public school teachers,
program aldes, tutor-counselors and a special program coordinator. Indian
parents served as program aides and Indian ybung adults filled the
tutor-counselor positions. The vast majority of the staff during the
summer were Indian people. Classes in science, English, mathematics,
soclal science, the Chippewa language and arts anrd crafts were sup-
plemented with field trips, powwows, and recreatianal activities. Indian
Upward Bound youth participated in the Minneapolis Summer Olympics, an
athletic contect for inner-city youth, and were awarded numerous prizes.
Following the summer program, and as a result of the experience, an

arts and crafts instructor and a second guldance counselor were added

to the academic year Indian Upward Bound staff. Numerous adjustments

in the program as originally proposed have been made by the Board of
Directors and staff. At the time of its re~funding for a second year,
the total number of students to be served during the academic year

was Increased from seventy-five to one hundred and twenty-five.

As in the case of Project STAIRS, it is hoped that the Indian
Upward Bound Project will shortly become an operational part of the
University of Minnesota's College of Education. This would be yet
another example of the College's expanding willingness to deal directly
with minority education projects having a prime relationship to the

educational needs of inner-city areas.
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The Indian Group Home Project

The Indian Group Home Project was funded in the third
quarter of calendar 1970 as a unique HEW-funded project in the
urban Indian setting. The project is designed to serve eight junior
high-level Indian children in a complete home environment--an environ-
ment designed to provide surrogate attention and understanding at all
levels necessary to guarantee further positive development of the young

children as urban Indian citizens.

The project is currently in Its developmental stage, and no
funds have as yet been expended from the federal grant. CURA is
supporting the potential project director, Miss Judy Hammond (herself
an Indian person),and most effort is being expended toward the effective
coordination of on~ and off-campus resources leading to a full state
of readiness before the children are involved. At the time of this
writing, a home has been tentatively secured for the children and their
adult associates, and various inter-—agency cooperative agreements are
being finalized so that the fiscal and operational aspects of the home

are nailed securely down.

The Group Home project was conceived by a group of young

Indian people connected with University of Minnesota Indian projects;
these people worked with Training Center for Community Programs staff
members over a period of several months leading to their successful
acquisition of a grant from the US. Department of Health, Education
and Welfare. It is anticipated that the Indian Group Home project,
vhen operational, will provide a research and development model for
programs of its kind working with Indian children. It is also anti-~
cipated that the program will come into the College of Education with
the other three Indian development programs originated in the Training

Center for Community Programs and CURA.
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The Indian Inmate Education Program

A special Indian-oriented supplement to the University's
Project Newgate, an OEO-sponsored research and demonstration project
designed to help prison inmates engage in collegiate-level study,
has been initiated. The supplement functions to aid Indian inmates
of Minnesota correctional institutions at the level of tutoring and
other assistance to assist the Indian inmate in his acquisition of
a high school equivalency diploma; at the level of Indian history,
culture, language and arts in order to develeop a greater sense of
individual and community history, present status and accomplishments,
and soclocultural destiny; and at the level of college freshman-
sophomore courses in basic disciplines in order to assist Indian
inmates in making the transition from high school work to college-~
level academic work. A continuing pilot program, funded by the
University's Center for Urban and Regional Affairs, attempts to
meet some of the educational needs of selected Minnesota correctional
institutions, notably in the prévision of instructors in Indian his-
tory and culture, in the provision of films about Indian heritage,
and in such service activities as setting up libraries for Indian

inmates.

While many servicegare currently being provided Indian inmates
in four metropolitan area correctional institutions, the bulk of organ-
izational effort has been directed ®oward "easing in" these programs
with minimal difficulty for the parent institution and the inmates
themselves. G. William Craig of the General College and the College
of Education, a Mohawk Indian himself, has been in charge of this
program from the beginning and was its initiator. His work currently
involves much personal teaching in the institutions, combined with

a solicitation and coordination of volunteer instructors and materials.
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Mr. Craig has been singularly effective in bringing to the University
of Minnesota as new students several inmates who were members of the

instructional program student body.

It is anticipated that the Indian Inmate Education Program
will continue for another pilot year under CURA funding. Such funding
is currently at a minimal level, and it 1is anticipated that should
coordination efforts result in the planned favorable environment for an
expanded program, that lsrgey funding will be sought outside the Univ-
ersity. At the present time, however, the Indian Inmate Education
Project is functioning optimally without the need for moderate- or
large~-level funding inputs. It is also anticipated that the project
will retain its CURA home during the remainder of the first pilot
year, and that it will soon transfer into the College of Education,
along with Project STAIRS and Indian Upward Bound.
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The Ecology Cooperative Curriculum Project

Following the model laid out by the Indian Education
Curriculum Project begun at the Columbia Heights school system
in the spring of 1970, the Center for Urban and Regional Affairs,
cooperating with the College of Education and the Robbinsdale
school district, began a new curriculum series. The objective of
this project was to continue the test of an exciting new way of
involving classroom teachers in the production of professional
curriculum materials, and to come up with a first in Minnesota:

a kindergarten through twelfth grade ecology curriculum series
for statewide utilization prior to the completion of the 1970-71

academic year.

Involved in this project are no less than eleven on- and
of f-campus persons and organizations, including the Pollution Control
Agency, MECCA, the Golden Valley Environmental Sciences Center, the
Center for Urban and Regional Affairs, the College of Education,
the General Extension Division, and the Training Center for Community
Programs. It is anticipated that a series of coordinated curriculum
units will be made available to the school systems of Minnesota some
time in March, with the cost for producing and distributing these units
being picked up by the combined efforts of the Training of Teacher
Trainers Program, the Minnesota Federation of Teachers, the Minnesota

Education and the new organization called Teachers for Change.

Since this curriculum project represents another step in the
test of a model, it is presented as a pilot. The implications of further
success in the ecology curriculum project, coupled with existing success
in the first two Indian curriculum projects, would naturally lead to
further consideration of spin-offs into line organizations on campus or

into a joint structure involving some off-campus agencies.
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It is possible that the model will be sufficiently appealing
to College of Education faculty~-and to university, collegilate and
public school faculty elsewhere--that an appropriate kind of coor-
dinating body might be formed to evaluate existing and future projects
of this sort. Such a body is being considered at this time, and will
in fact be formed prior to the end of the 1970-71 academic year. It
is possible that the body may be called the "Seminar on Experimental
Education,"” and might include representatives from the three Minnesota
teacher organizations, the State Department of Education, various
departments within the University, and certain other memberships. Such
a body would be especially useful in the coming few months, when two
more curriculum projects--one of them involv@ng closed-circuit edu-

cational television to Rochester--will be initiated.
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University of Minnesota Membership in
the Union for Experimenting Colleges and Universities

During the spring of 1969, A.M. Harkins began a series of
contacts with Antioch College in Yellow Springs, Ohio concerning
several prolects initiated by Antioch and/or an organization then
called the Union for Research and Experimentation in Higher Edu-

cation.

Initially, it was hoped that additional information about
higher education research and development could be ocbtained from
these contacts, but it was not long before Professor Samuel Baskin
of Antioch (Director of UREHE) began to suggest certain possibilities
for involverient of the University of Minnesota. With the assistance
of the Curriculum Development Project at the University of Minmesota,
Professor Baskin was brought to this institution to confer with Vice-
President Smith and others concerned with developing an experimental
college. Mr. Baskin made it fairly clear after his initial visit that
involvement of the University of Minnesota in certain Union projects
would require that the University develop some sort of experimental
unit that would involve students. In the s»pring of 1970, Mr. Goodwin
Watson, also of Antioch and the Union, visited the University of Minne-
sota and was assured by a variety of means that the University did in-
deed intend to develop new experimental units and to continue development
of its extant units. A few short weeks after Professor Watson's visit,
the University of Minnesota made formal application to the Union for
Experimenting Colleges and Universities and was subsequently admitted
as the largest state-supported institution in that group of colleges

and universities.

During the summer of 1970 Professor Roger Jones, Professor Val

Woodward and others were successful in obtaining fiscal support for an
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experimental college based upon many of the structural and conceptual
criteria discussed in many earlier meetings with representatives from

the Union and the University of Minnesota. Currently, the Experimental
College 1s functioning under the guidance of the University College
Governing Board, and is attempting a cautious quarter-by-quarter develop-
ment of 1ts methods and goals. The mere existence of the college alone
has stimulated a great deal of student and faculty interest in similar
experimental projects, and it 1s expected that Experimental College

will not last much longer as the only experimenting student-faculty

unit of such scope in the University.
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The University of Minnesota

Educators' Drop-In Service

As the cooperative curriculum projects between the University
of Minnesota and various teacher groups and organizations developed,
it seemed obvious that many needs indirectly expressed by in-service
teachers 1in the past were being re-discovered. Through the conduct
of the cooperative curriculum projects (Indian, ecologic, etc.) it
was found again and aggin that the same needs for in-service credit
and non-credit courses were being expressed by teachers from different
locales, and that these needs had been expressed through other means

before.

In light of these growing understandings of the parameters of
teacher in-service professional needs, it was decided to initiate an
Educators' Drop-In Service to be located at the University of Mimnesota.
The Drop~In Service 1s supported fiscally and otherwise by the Minnesota
Education Association, the Minnesota Federation of Teachers, and the new
organization called Teachers for Change. Sharing the costs with the
Center for Urban and Regional Affairs, and coordinating directly with
the University of Minnesota College of Education, the EDS 1s developing
from an idea in the middle of 1970 to an operational part of CURA during
late 1970 and early 1971.

EDS will have several functions: first, it will gather from
all parts of the nation a great deal of material on educational change,
particularly that which relates to curriculum change for upgrading in-
service teachers; second, it will develop the "delivery systems' to
articulate this growing body of information with the extant teacher
organizations and with individuals air'd groups of teachers in the field;
third, it will involve faculty and graduate students from the University
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of Minnesota in new working relationships with teaching professionals

in the teacher organizations and in the field; fourth, it will assist
the University of Minnesota's College of Education in the creation and
provision of a variety of new in-service courses for Minnesota teachers;
and fifth, it will carry out research and demonstration prcjects related
to these activities.

Among the projects already begun by the EDS is a major research
project involving all three Minnesota teacher organizations. This
project, which was begun at the recent 1970 conventions of the three
organizations, will attempt to determine on a strictly controlled basis
the in-service educational needs of teachers in the state as perceived
by the teachers themselves. Once the data from this project are collected
and analyzed, it 1s anmticipated that the College of Education and the
teachers' organizations will be far better equipped to launch in-service

curriculum projects throughout the state of Minnesota.

The EDS is becoming operational in the latter part of 1970,
and 1s closely articulated with the College of Education. EDS is
primarily funded from CURA, although fiscal respongibilities for the
developmer” of EDS beyond a basic staffing pattern will lie with the
teacher organizations. The teacher organizations have already indicated
their good faith in the development of EDS by funding the research
project, by participating in the cooperative curriculum project already
underwvay on a jolnt basis between CURA and the College of Education.
No spin-off is planned for EDS until the pilot development time has
allowed for sufficient evaluation of the project to determine whether
it should continue, and if so, where it should be administratively
placed. The EDS offers exciting possibilities for new organizational
arrangements among a variety of on-campus and off-campus professional
organizations concerned with upgrading in-service teachers in the

state of Minnesota.
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The University of Minnesota
Office of Experimental Education

In mid-1970 those CURA coordinators and staff concerned
with the development of the Educators' Drop-In Service noticed
that there is always the necessity for effective guidance and
evaluation of such new projects. Therefore, the Center for Urban
and Regional Affairs approved in the third quarter of 1970 the
development of the 0ffice of Experimental Education operating under
a vniversity-community core of professionals called the Seminar on
Experimental Education. The Seminar on Experimental Education, com-
posed of many members of the American Association of University
Professors (Minnesota Chapter) Committee on Undergraduate Education,
and expanded to include a variety of community professionals concerned
with formal education, is becoming active at the time of this writing,
and will provide a professional umbrella overseeing the development
of the Office of Experimental Education and its two initial services:
(1) the Educators' Drop-In Service, and (2) the cooperative in-service
curriculum project. A diagram indicating the arrangements of the

various committees and operational units just noted i1s provided below:

AAUP Committee
on Undergraduate Education

Seminar on Experimental Education
(Faculty and Community Professionalsg)

Office of Experimental Education
(Woods, Harkins, Secretary)

Educators’ ngs:;;‘;;:;:Z; :i:;::::I;E;in-Service Curriculum

(Sherarts, Secretary, Various Project
TSC, Work-Study, etc.) (Harkins, etc.)
Teacher Organizations School Systems

(MEA/MFT/TFC) (various)
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The exciting structural features of the Seminar in
Experimental Education and its various operational offices suggest
themselves largely through the joint nature of undertakings among
several on- and off-campus organizations, a few of which have not
traditionally cooperated in the past. The outlined structure will
utilize extant personnel and resources, and ehould be operational
by the first quarter of calendar 1971. The roles played by (1) the
teacher organizations, (2) the Training of Tescher Trainers Program,
and (3) an interdisciplinary group of faculty are paramount and quite
exciting to consider. 1t is expected that proposals for internal and
external funding will be writteﬁ from several points in the structure
outlined above; among the first of these may be a proposal to the
University College Governing Body for a two year teacher training pilot
for General Colleze minority graduates., The implications for wider
University of Minnesota acceptance as an innovating agency in public
gchool instruction are also suggested by the structure of the programs
noted above, and by some of the faculty and community professionals
who are (or will be) participating in it.
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Co~Authored Publications on American Indians:

Speidel, Dorothy, Richard G. Woods and Arthur M. Harkins. Indians
in Minneapolis, League of Women Voters of Minneapolis and Training
Center for Community Programs, University of Minnesota. April, 1968,

Woods, Richard G. and Arthur M, Harkins, Indian Employment in
Minneapolis, Minneapolis: Training Center for Community Programs,
University of Minnesota. April, 1963,

Harkins, Arthur M. and Richard G. Woods. Attitudes of Minneapolis
Agency Personnel Toward Urban Indians., Minneapolis: Training Center
for Community Programs, University of Minnesota, December, 1953,

Woods, Richard G. and Arthur M. Harkins, Indian Americans in Chicago.
Minneapolis: Training Center for Community Programs, University of
Minnesota. November, 1968,

Woods, Richard G. and Arthur M, Harkins. Education-Related Preferences
and Characteristics of College-Aspiring Urban Indian Teen-agers: A
Preliminary Report. Minneapolis: Training Center for Community
Programs, University of Minnesota. May, 1969,

Belding, Nancye, Richard G. Woods and Arthur M, Harkins, Evaluation
Report of the 1968-69 University of Minnesota Cultural Education
Specialist Program: Indian American and Afro-American Aspects.
Minneapolis: Training Center for Community Programs, University of
Minnesota, June, 1969.

Craig, Gregory W., Arthur M. Harkins and Richard G. Woods, Indian
Housing in Minneapolis and St.- Paul. Minneapolis: Training Center
for Community Programs, University of Minnesota. July, 1969.

Drilling, Laverne, Arthur M. Harkins and Richard G, Woods. The Indian
Relief Recipient in Minneapolis: An Exploratory Study. Minneapolis:
Training Center for Community Programs, University of Minnesuta,
August ’ 1969 .

Harkins, Arthur M. and Richard G. Woods. Attitudes and Characteristics
of Selected Wisconsin Indians. Minneapolis: Training Center for
Community Programs, University of Minnesota. July, 1969,

Woods, Richard G. and Arthur M. Harkins., A Review of Recent Research
on Minneapolis Indians: 1968-1969. Minneapolis: Training Center
for Community Programs, University of Minnesota. December, 1969,

Harkins, Arthur M., Richard G. Woods, and I, Karon Sherarts. [Indian
Education in Minneapolis: An Interim Report. Minneapolis: Training
Center for Community Programs, University of Minnesota. December, 1969.

Harkins, Arthur M. and Richard G. Woods. The Social Programs and
Political Styles of Minneapolis Indians: An Interim Report,
Minneapolis: Training Center for Community Programs, University
of Minnesota, December, 1969.
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Harkins, Arthur M, and Richard G. Woods. Indian Americans in Duluth,
Minneapolis: Training Center for Community Programs, University of
Minnesota, December, 1969.

Woods, Richard G. and Arthur M., Harkins. Rural and City Indians in
Minnesota Prisons. Minneapolis: Training Center for Community
Programs, University of Minnesota, March, 1970,

Woods, Richard G. and Arthur M. Harkins. Indians and Other Americans
in Minnesota Correctional Institutions. Minneapolis: Training Center
for Community Programs, University of Minnesota. March, 1970.

Harkins, Arthur M,, I, Karon Sherarts, and Richard G, Woods. Public
Education of the Prairie Island Sioux: An Interim Report., Minneapolis:
Training Center for Community Programs, University of Minnesota,

March, 1970,

Woods, Richard G. and Arthur M. Harkins. Indian Americans in St.
Paul: An Interim Report. Minneapolis: Training Center for Community
Programs, University of Minnesota. April, 1970.

Harkins, Arthur M, and Richard G. Woods. Blue Collar and White Collar
Indians in Minneapolis. Minneapolis: Training Center for Community
Programs, University of Minnesota. May, 1970,

Neog, Prafulla, Richard G. Woods, and Arthur M. Harkins, Chicago
Indians: The Effect of Urban Migration. Minneapolis: Training Center
for Community Programs, University of Minnesota, May, 1970,

Woods, Richard G, and Arthur M, Harkins, Characteristics and Atti-
tudes of 1968 Haskell Indian Students. Minneapolis: Training Center
for Community Programs, University of Minnesota. July, 1970,

Hanson, Lorie, Arthur M, Harkins, Richard G. Woods, and I. Karon Sherarts.
Suburban Schooi Children and American Indians: A Survey of Impressions.
Minneapolis: Training Center for Community Programs, University of
Minnesota., May, 1970,

Hammond, Judy, 1. Karon Sherarts, Richard G. Woods, and Arthur M.
Harkins. Junior High Indian Children in Minneapolis: A Study of One
Problem School. Minneapolis: Training Center for Community Programs,
University of Minnesota. May, 1970,

Harkins, Arthur M., I. Karon Sherarts, and Richard G. Woods. The
Formal Education of Menominee Indian Children: Sociocultural and
Socioceconomic Background Factors. Minneapolis: Training Center for
Community Programs, University of Minnesota, July, 1970,

Harkins, Arthur M., I. Karon Sherarts, and Richard G. Woods. The
Formal Education of Menominee Indian Children: Recent Educational
Background Conditions. Minneapolis: Training Center for Community
Programs, University of Minnesota. August, 1970,
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Herkins, Arthur M. and Richard G, Woods. Indian Americans in Green
Bay. Minneapolis: Training Center for Community Prograws, University
of Minnesota. August, 1970,

Harkins, Arthur M., and Richard G, Woods. Urban Indians in South
Dakota, Minneapolis: Training Center for Community Programs,
University of Minnesota, August, 1970,

Harkins, Arthur M., Richard G. Woods and Mary A, Zemyan, Indian
Americans in Omaha and Lincoln. Minneapolis: Training Center for
Commnity Programs, University of Minnesota, August, 1970.

Holbert, Victoria L., Arthur M. Harkins, Richard G. Woods, and I.
Karon Sherarts. 1Indian Americans at Mille Lacs. Minneapolis:
Training Center for Community Programs, July, 1970.

Goodner, James, Arthur M. Harkins, and Richard G. Woods, Language
and Related Characteristics of 1968 Haskell Iastitute Students.
Minneapolis: Training Center for Community Programs, University of
Minnesota, July, 1970,

Meyer, Catherine, et., al. Forward by Arthur M. Harkins and Richard
G. Woods., Minnesota Indian Resources Directory, Second Edition,
Minneapolis: Training Center for Community Programs, University of
Minnesota. May, 1970,

Zemyan, Mary, Arthur M, Harkins and Richard G. Woods. Educational
and Related "harcacteristics of Urban Indians in the United States:
A Selective Summary of 1960 Census Data. Minneapolis: Training
Center for Community Programs, University of Minnesota., June, 1970,

Harkins, Arthur M., I. Karon Sherarts and Richard G. Woods. The
Parochial Education of Menominee Indian Children: A Study of One
School., Minneapolis: Training Center for Community Programs, Univer-
sity of Minnesota. November, 1970,

Harkins, Arthur M., I. Karon Sherarts and Richard G. Woods. The
Formal Education of Menominee Indian Children at Two Elementary
Schools. Minneapolis: Training Center for Community Programs,
University of Minnesota. November, 1970,

Harkins, Arthur M., I. Karon Sherarts and Richard G. Woods. The
Formal Education of Menominee Indian Children at the Middle School
Level, Minneapolis: Training Center for Community Programs, Univer-
sity of Minnesota. November, 1970,

Harkins, Arthur M., I. Karon Sherarts and Richard G. Woods. The
Formal Education of Menominee Indian Children at the High School
Level, Minneapolis: Training Center for Community Programs, Uni-
versity of Minnesota. December, 1970,

Harkins, Arthur M., I. Karon Sherarts and Richard G. Woods. Menominee
Parents and the Education of Menominee Children, Minneapolis: Train=
ing Center for Community Programs, University of Minnesota. December,

1970,
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Harkins, Arthur M., I. Karon Sherarts and Richard G. Woods. A Summary
Report on Menominee Indian Education: 1968-1970, Minheajolis:
Training Center for Community Programs, University of Minnesota,
January, 1971,

Harkins, Arthur M., I. Karon Sherarts and Richard G. Woods., Notes
on the Elementary Education of Minneapolis Indian Children: A
Partial Study of One School. Minneapolis: Training Center for
Comnunity Programs, University of Minnesota, January, 1971,

Harkins, Arthur M., I. Karon Sherarts and Richard G. Woods. The
Education of Minneapolis Junior High Indian Children: A Study from
the Urban Reservation., Minneapolis: Training Center for Community
Programs, University of Minnesota, January, 1971,

Harkins, Arthur M,, I. Karon Sherarts and Richard G. Woods. The
Elementary Education of St, Paul Indian Children: A Study of One
Inner City School. Minneapolis: Training Center for Community Pro-
grams, University of Minnesota. January, 1971.

Harkins, Arthur M., I. Karon Sherarts and Richard G. Woods. Urban
Indian FEducation in Minneapolis and St, Paul: An Analysis of Survey
Materials Gathered from School Officials and Influential Persons,
Minneapolis: Training Center for Community Programs, University of
Minnesota., January, 1971,

Harkins, Arthur M., I. Karon Sherarts and Richard G, Woods. An Ana-
lysis of the Minnesota State Department of Education's Role in Indian
Education: 1933-1970. Minneapolis: Training Center for Community
Programs, University of Minnesota, January, 1971.

Harkins, Arthur M,, I. Karon Sherarts and Richard G. Woods. Beyond
the Core City: Indian School Children in Suburbs and Zones of
Transition, Minneapolis: Training Center for Community Programs,
University of Minnesota, January, 1971,

Harkins, Arthur M,, I. Karon Sherarts and Richard G. Woods. The
Education of Urban Indians in the United States. Minneapolis:
Training Center for Community Programs, University of Minnesota.
January, 1971,

Edited Publications on American Indians:

Goodner, James. Indian Americans in Dallas: Migrations, Missions,
and Styles of Adaptation. Minneapolis: Training Center for Commu-
nity Programg, University of Minnesota., October, 1969,

Bergman, Robert, Joseph Muskrat, Sol Tax, Oswald Werner, and Gary
Witherspoon. Problems of Cross-Cultural Educational Research and
Evaluation: The Rough Rock Demonstration School, Minneapolis:
Training Center for Community Programs, Unlversity of Minnesota,
December, 1949,
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Hippler, Arthur E. Barrow and Kotzebue; An Exploratory Comparison
of Acculturation and Education in Two Large Northwestern :.laska
Villages. Minneapolis: Training Center for Community Programs,
University of Minnesota., December, 1969,

Shovbroten, Gary D. and Joan M. Wolens. Indians of the Urban Slums:
Field Notes from Minneapolis. Minneapolis: Training Center for
Community Programs, University of Minnesota. July, 1970,

Drilling, Vern. Problems with Alcohol among Urban Indians in
Minneapolis. Minneapolis: Training Center for Community Programs,
University of Minnesota., July, 1970,

Gibbons, Richard P, et. al. Indian Americans in South Side
Minneapolis: Additional Field Notes from the Urban Slum, Minneapolis:
Training Center for Community Programs, University of Minnesota.

July, 1970,

Cavender, Chris C. An Unbalanced Perspective; Two Minnesota Text-
books Examined by an American, Indian., Minneapolis: Training Center
for Community Programs, University of Minnesota. May, 1970,

Meyer, Catherine, et. al. Forward by Arthur M. Harkins and Richard
G. Woods. Minnesota Indian Resources Directory, Second Edition.
Minneapolis: Training Center for Community Programs, University of
Minnesota. May, 1970,

Indian Commiitee, Community Welfare Council at Hennepin County. The
Minnesota Indian in Minneapolis: A Report of the Indian Commitiec=-
November, 1956, Minneapolis: Reproduced in entirety by the Training
Center for Community Programs, University of Minnesota. September,
1970,

Hippler, Arthur E. From Village to Town: An Intermediate Step
Acculturation of Alaska Eskimos, Minneapolis: Training Center for
Community Programs, University of Minnesota. O(ctober, 1970,

Edited Elementary and Secondary Curriculum Units on Indian Americans:
(Reproduced in 1,000 copies each)

Bell, Carolyn L. The Pre-School Child's Image of the American Indian,
(NATAM IX) Minneapolis: Minnesota Federation of Teachers, Training
of Teacher Trainers Program, Tralning Center for Community Programs
of the University of Minnesota, July, 1970,

Scholberg, Phyllis M, A Native American Curriculum Unit for the First
Gcade., (NATAM I) Minneapolis; Minnesota Federation of Teachers,
~raining of Teacher Trainers Program, Training Center for Community
Programs of the University of Minnesota. June, 1970,
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Bloberger, Suzanne R, and Sharon K. Peter., A Native American Curri-
culum Unit for the Second Grade, (NATAM II) Minneapolis: Minnesota
Federation of Teachers, Training of Teacher Trainers Program, Training
Center for Community Programs of the University of Minnesota, July,

1970.

Kocur, Darlene, Chippewa Indians; A Native American Curriculum Unit
for the Third Grade. (NATAM XIII) Minneapolis: Minnesota Federation
of Teachers, Training of Teacher Trainers Program, Training Center for
Community Programs of the University of Minnesota. July, 1970,

Newham, Julie, Minanesota Indians: Sioux and Chippewa, A Native
American Curriculum Unit for the Third Grade, (NATAM III) Minneapolis:
Minnesota Federation of Teachers, Training of Teacher Trainers Program,
Training Center for Community Programs, University of Minnesota, June,
1970,

Custer, Carolyn, A Native American Curriculum Unit for the Fourth
Grade, (NATAM IV) Minneapolis: Minnesota Federation of Teachers,
Training of Teacher Trainers Program, Training Center for Community
Programs of rhe University of Minnesota, July, 1970,

Muller, Aleda V. A Native American Curriculum Unit: for the Fifth
Grade, (NATAM V) Minneapolis: Mianesota Federation of Teachers,
Training of Teacher Trainers Program, Training Center for Community
Programs of the University of Minnesota. Junc, 1970,

Holtz, Dolores, Chippewa Indians: A Native American Curriculum Unit
for the Fifth Grade. (NATAM XV) Minneapolis: Minnesota Federation
of Teachers, Training of Teacher Trainers Program, Tvaining Center for
Community Programs of the University of Minnesota., July, 1970,

Holmquist, Irene, A Native American Curriculum Unit for the Sixth
Grade, (NATAM VI) Minneapolis: Minnecsota Federation of Teachers,
Training of Teacher Trainers Program, Training Center for Community
Programs of the University of Minnesota, July, 1970,

Spaunaus, Nancy. Contrasting Chippewa, Sioux, and Anglo Values: A
Native American Curriculum Unit for the Sixth Grade., (NATAM XVII)
Minneapolis: Minnesota Federation of Teachers, Training of Teacher
Trainers Program, Training Center for Community Programs of the
University of Minnesota, July, 1970,

Gulbrandson, Elroy T. Native Americans in the New World: A General
Resource Unit for the Elementary and Middle Schools., (NATAM XVIII)

Minneapolis: Minnesota Federation of Teachers, Training of Teacher

Trainers Program, Training Center for Community Programs of the Uni-
versity of Minnesota., July, 1970,

Nisbet, Ronald A, Ojibwa (Chippewa) Myths and Legends: A Native
American English Unit for the Junior High School. (NATAM VII)
Minneapolis: Minnesota Federation of Teachers, Training of Teacher
Trainers Prograw,Training Center for Community Programs of the Uni-
versity of Minnesota, July, 1970,
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Torguson, Edgar A, The Maya Calendar: A Native American Curriculum
Unit for Middle and High School, (NATAM VIII) Minneapolis: Minnesota
Federation of Teachers, Training of Teacher Trainers Program, Training
Center for Community Programs of the University of Minnesota. July,
1970,

Lundin, Lynn, Indian Archery: A Native American Curriculum Unit for
Middle and High School. (NATAM XI) Minneapolis: Minnesota Federation
of Teachers, Training of Teacher Trainers Program, Training Center for
Community Programs of the University of Minnesota, June, 1970,

Raveling, Ronald R, Population, Bcology, and the American Indian: A
Native Ameriean Curriculum Unit for Middle and High School. (NATAM
X1I) Minneapolis: Minnesota Federation of Teachers, Training of
Teacher Trainers Program, Training Center for Community Programs of
the University of Minnesota, July, 1970,

Stodola, Janet, Mathematical Contributions of the Mayas, Aztecs, and

Incas: A Native American Curriculum Unit for Middle and High School,

(NATAM XIX) Minneapolis: Minnesota Federation of Teachers, Training

of Teacher Trainers Program, Training Center for Community Programs of
the University of Minnesota, July, 1970,
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