DCCUMENT RESUBE

ED 049 673 ) HE 002 047

TITLE Rercrt c¢n Transiticnal Year 1969-70, College of BArts
and Sciences, University of Missouri-Kansas City.

INSTITUTION Missouri Univ., Kansas Citye.

PUB DATE 70

NOTE 19r.: Urban Problem Solving FErogram

EDEKS PRICE EDRS Price MNF-$0.65 HC-$3.29

DESCRIFTORS Counseling, Culturally Disadvantaged, *Disadvantaged

Youth, *Financial Support, *Higher Education,
*Special Frograms, *Special Services, Tutoring
ICENTIFIERS *University of Misscuri Kansas City

ABSTRACT

The "Transitional Year" program is an effort on the
part of the Ccllege cf Arts and Scienceg at the University of
Missouri to assist academically disadvantaged students from inner
city bhigh schcols in the Kansas City area. Specifically, the program
attemgts to meet the special educational and social needs of the
inner city student when he first attends the university. The services
provided include: tutoring, counseling, academic assistance,
developmental courses, special programs, and financial aid. This
report describes the participants, the different programs and
activities offered, and the results. Eighty-five percent of the
entering freshren in the Transiticnal Year 1969-70 who completed koth
cemesters were eligible to continue at the University in the fall
semester 197C without any change or adjustment of academic policy
concerning eligibility. Compared to the low rate of success of inner
city students attending the University in past years, this percentage
suggests the effectiveness of the program. (AF)



‘REPORT

. ON

EDO049677

TRANSITIONAL YEAR.1969-70
4_C\011ege of Arts and Sciences

UNIVERSITY OF MISSOURI - KANSAS CITY

_ ;:""':“;Urban Problem Sclving Program

~.. . Univérsity of Missouri

U.5. DEPARTMENT OF HEALTH, EDUCATION & WELFARE
OFFICE OF EDUCATION

i THIS DOCUMENT HAS BEEN REPRODUCES EXACTLY AS RECEIVED FREM THE b
PERSON OR ORGANIZATION ORIGINATING IT. POINTS OF VIEW OR OPINIONS
STATED 00 MOT NECESSARILY REPRESENT OFFICIAL OFFICE GF EDUCATION
POSITION DR POLICY.

J020%7.

~




TABLE OF CONTENTS

Introduction = === =-=-c--c-o - oo
Participants - - ~ - - - - I —-—---
“The Program and Activities = = = - -~ = - === - o= v -

. Developmental Courses
Academic Counseling
The Tutoring Program
Financial Aid

Appendix'A - Adviser's Report on Community Contacts for T.rans-'
itional Year Students. '

Appendix B - Transitional Year "Grant" Fund

Appendix C - Miscellaneous Form Letters, News Releéses and memos
regarding special T.Y. Counsehng, tutormg and develop-
mental courses,

-

Appendix D'~ Forms used in tutoring program

12

.16 .




LR Iy LA SCUMTREEIT IS TLFL T L P GRS P S L CTRUUIE S W PRI JER) S e e s

REPORT FOR THE TRANSITIONAL YEAR 1969~70

URBAN PROBLEM SOLVING PROGRAM

University of Missouri

Introduction )

The College of Arts and Sciences initiated the Transitional Year Program

in September 1968 with funding through the University of Missouri Urban Prob-

lem Soivmg Grant Program. Refunded for the academic year 1969-70, the

Transitional Year is an effort on the part of the College to assist academically
disadvantaged students from inner city high schools in the Kansas City area.
Specifically the objective of the program is to meet the special educational and

: s_oci:—il needs of the inner city student when he first attends UMKC. Although it

. is not unusual for a student to experience difficulty 'in the transition from high

. school to collége, these difficulties are both increased and 'magnified when the

student's background includes personal and-educational disadvantages. Minority

-

students from primarily de facto‘segre'gated high schools, in addition, face

raanifold problems in adjusting to a campus situation where the large proportion

of the students are majority group members: o

The Transitional Year has developed a variety of services to assist .

the student: | =

' “1) to strengthen areas of educational deficiency

.

_3'
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2) to negotiate his course work successfully

3) to cope more adequately and realistically with problems
of readjustment

-

-

These include tutoring services, counseling services, academic assistance,

developméntal courses, and special programs. .In addition a number of offices

of the University have made valuable contributions to other aspects of the

“Transitional student's Tife on campus. These services, while not included in the

special grant funding, have been an essential part of the total effort to meet the
special needs of the disadvantaged student at UMKC. They include, fin'ancial gid
a.ssista’.nce, speech therapy, and special programs focusing on the contiibutions
of minority groups to American life, culture, and society. |

Out of the knowledge and experience gained through ‘the Transitional Yevar, A

LS

the University and secondary schools are in a better position to make decisions

. whkich concern curriculum, instruction, counseling, and developmental programs.

The Transitional Year had its base of operation in 1969-70 in the Academic
Advising Office of the College of Arts and Sciences. Mr. Donald F. Cheadle who
served as director of Transitional Year had his official appcintment in the Coliege

of Arts and Sciences as Director of the Academic Advising Office, and it was

through his office that the various services available to Transitional Year stu-

*

“dents were coordinated. _ ‘ A B

Participants in the px.'ografn were selected from several groups. These
included May 1969 high school graduates from inner city areas, Upward Bound

. *
-




tgraduates”, Focus (a national program which identifies and helps with the col~

lege placement of able but disadvantaged youth), and continuing Transitional Year

" studer.ts who still needed the special assistance of the program. (In addition

some of the Transitional Year sexvices were matle available to those New Carcers
pa.rticipants whose backgrounds, interests, abilities and goals ;.ndicated the in-
clusion of some college level work in their pl'anned New Careens Program. Par-
ticipants in the federally funded New Careers Program offered through UMKC's
Division for Continning Education are from tne same target area from which

Upward Bound and the Transitional Year draw their students )

Part101pants for Transitional Year 1969-70 wexe largely sought from the

: gxoup of students admitted to UMKC for the first time as freshmen in the fall

1969. The Admissions Office 1dent1f1ed 137 students as prospective Trans1t1ona1_.

"Year candidates.

These students were identified largely on the_basis of their high school
rank and various test scores; these_indicating either singly or in combination

that the student would in a1 likelihood exper1ence cons1derab1e difficulty in h1s

course work at UMKC. Of the 137 students identified, 79 were from the target

area schools and therefore wexre tne prime candidates for the Transitional Year. .
| A number of innerh city students attending UMKC who had sexved as tutors
in the 1968-69 Transitional Year Program worked throughout the surnmex; prier to
the begmnmg of the fall 169 semester to encourage the admitted students to

nfollow through" on théir admission and actually reg1ster for classes at UMKC.

As early as May 1969, the Admissiqns Office of UMKC began identifying pros- -
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pect1ve Trans1t101nl Yeax students for the 1969-70 academic year,

The student workers made calls, personal visits to the home to see the

student and his parents, brought the prospective student to campus, assisted

the student with regard to applying for financial assistance when needed, made

" appointments with advisers, and guided him through the process of registration.

From the very first con‘tact with many of the students from the innex city
schools, the extra assistance and help needed by them is.apparent. One problem
1dent:f1ed by an admissions counselor, for example, is slmply “gethg the stu—
dents to send 'm the necessary forms and take placement tests". Student tutors

were extremely helpful in assisting the prospective student with the variety of

‘details necessary for college admission and registration. This personal contact

was both effective and beneficial. The students who did this work were cons-

‘c1ent1ous and diligent. They worked closely with the Dixector of Trans1t1ona1

Year, Adm1ss1ons Off1ce, Academ1c Adv:smg Off1ce and Student Aid and Place~

' .ment Office. 'They were good representatives of UMKC in the commumty,' and

" by virtue of both background and age they were able to communicate effectively

to prospective students the Transitional Year Program and the University's
interest in their education.
From il2 above group of 79 students, and from other students with sim-

-

ilar backgrounds who applied and were admitted later than this group, 80 entexing

freshmen matriculated and registered for classes at UMKC in the fall semester .

1969 as Transitional Year students, These néw freshmen were not formally iden-

~ tified immediately as Transitional Year students because of problems which had

- . . -
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a_rié:e;t the first year~i.n counsehfng new students concei:niﬁg their need of Tra'ns-
itional. Year services. However .a11 were part of, or benefited in some way, from
the Transitional Year. ‘Those who par.ticipatcd minimally were those who did not
take advantage of the special academic services but did utilize the fina:ncial as-
sistance available to Transitional Year students. | * -

. Fifty~three continuing students (stuaentslwho had been at UMKC one yeaxr
or more) were recommended for continuance in tf\e T.ransitional Year. This made
a total of 133 students involved in the Transitional Year program a.t the beg:;Lnﬁing
‘of the fall semester 1969. Not all of these students complefed both fall an_d

spring semester. The following table indicates the nuin}_)er and percéntage of

stude_nfs who completed two semesters 1969-70.

Classification Enrolled Fall 69 Enrolled Fall & Spring 1969~70
WE" Freshmen - 80 - 60 ‘ (75%)
Continuing students 53 _ 43 , - (81%)
Total . . 133 - 103 o L 7%) ;

Of the' total number starting, it can be noted that 103 or seventy-seven

pex cent completed both semesters of the academic year. Of the "E" freshmen,

-

60 students or sevehty-five pef cent, c'omp.ieted botﬁ semesters.
Students who did not enroll in the spring or who enrolled and subsequently

withdrew d‘rbppéd out of the uni\;ersity pr.ima.rily because of a combination of )
personal proi)lems which seriously impaired ‘1:heii:r: acadamic work. In all but two _
of the 30 caées, the 'studvent'_s gra.aés were below ;.verage, but there was in some
ins’fanqés evidence of academi-c pot.entéal. Héd o_ther factors not been rﬁore press-

o . S se e

7




e B A= 2 i A e e 28 Lo et e s LR e L i s A B T

]

ing it is likely that a number of these students eventually could have managed

their course work successfully. Two students, one a freshman, one a continuing

student, dropped out ‘for pexrsonal reasons with grades above a "C" average.
Sixty—one (61) pex cent of the total number (133) of Transitional Year
students starting Fall 1969 were eligible to c‘ontinue at the end of the academie
year 1969-70, Thirt)';zwine (39) pex cent of this total 'group e'ither became in-'
eligible (16.5%) or dropped out of school in either the fall ox spring sernester.

(22.5%).

The Program and Act1v11.1es

The objectives of the Transitional Year have been met through the various

\

- academic assistance aspects of the program. These include:

1) developmental courses
2) Academic counsel and prog:ram planning
3) tutoring program

4) personal counseling

.
-

-

1, Developmental Courses . R,

" reason bemg, the courses were revised and modified to meet the special needs of

Developmental courses were offered through the Division for Continuing

Education at no cost to Transitional Year students. Study skills and aids for

mcreasmo academ1c skills were :mcorporated mto the readmg development course.

These courses were 'better accepted by the students than 1 in the past year. One

.

6.
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these students. Materials were-used, readings required, etc. which were of
interest, or stimulated the interest of the i;mer city student. Another im-
pr'oveme'nt was that the co;{rses were presented as s&;ecial awards or scholarships.
This changed the ima.ge of the course from that of an onerous task to that of a

special privilege. ' *

2, Ac;;dqmic Counsel.ing:

Each adviser in i;jlle academic advising office spant part of his total 'ad-
vising time with Transitional Year students. Knowledgiable ai)out college
requirements and regulations and familiar with the pasi] experience of numerous

students, these advisers were eminently qualified to aspist the Transitional Year

" student. Academic programs were carefully planned in helping students interests,

‘or problems. Second semester programs were pla

3. Tutoring Program

O

. .
. ~,

abilities, and the college requirements. The course loaJd per semester as well as
the individual courses elected by Transitional Year stuflents were carefully planned.
Periodic checks of progress were made by advisers as Ja regular part of the zdvise~

ment program. Mid-semester grades were used as ojfie indication of needs and/

™

-

experienced in the first semester.

H

{

Advisers indicate that they spent three to; four times more time with °

“Pransitional Year students than they did with their regular freshman advisees.

'

Tutoring continued to be an essential and lgey part of the second year

program,




-

. - Students and colleée-instructors sexved as.'ldransitional Year tutors. Both
inch'vidual and group tutoring sessions _were arranged. Additional imeetings of some
of the college introductory courses were scheduled for purposes of extra assist- |
ance for the student who was encountering difficulty. The departments of
Enghsh Math H1story, Bmlogy and Geography have supported and offerediextra
class periods for tutormg purposes.

Student tutors volunteered for work in the Transitional Year. The D:r-
ector sought a .recommendation from the department involved before any
velunteer. student tutor was approved for a given tutoring area. Somehdepart-
ments gave added support to the tutoring program by allowing their upper—_division
majors to receive academic credit in a situation where their tutoring could be
'cles‘ely supervised by members of the department. A special course for tutors
! was_effered by the Director of the Reading Center in the sl.1r_nmer, 1?69.

| Prof'essional tutors especially appodnted to help TransitionalvbYear students

were ei‘ther part time instructors in the Co]lege., formex college instructors ».OF
graduate ass?'.stants. | | | |

;All tutoxs were expected to.keep..reeords of tl1eir u/ork_; and evaluations of .
their students' performance effort achievement level .and.motivation.

A lustory tutor vsorking with individual students in relat10n to therr: course
-Work in World HL-tory had 25 students in the fall semester and 33 students in the
. sprmg. _ Regular meetmgs were, scheduled for both group and mdwddual tutormg.
Material from the coursc was: explamed and d1scussed study aids ‘were prov1ded

techniques for outlmmg lectures and texi,s ‘were presented For these sess1ons,

| 10 - o
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seven students were classified as "very regular" in attendance in the fall sem-~

_ester; twelve students were "ver_y legular" in the spring. Four students in the

fall and thirteen in the spring did not attend W1th any degree of regular1ty

A special effective writing course offered to prospective Transitional '

Year students utilized the services of three student tutors. _The ratio of _

: smden_ts to tutors J.n this class was 2 - 1. The overall evaluation of this class

“was that it was successful. A trial and error approach permitted the instructor

to experiment with new methods-~--adopting those which were successful and dis-

. carding those which were not. Two students in the course were quite successful

" and on this basis were permitted to bypass English 110 and start in English 120.

The experience in the course will be utilized for planning new courses along these
lines. ’

An academic adviser, who has led History discussion groups which included

)
;.

Transitional Year students, and has tutoréd and advised Transitional Year students
as well made the follow_ing‘observations.

1) The primary obstacle to adequate performance of Transitional
- Year students was lack of motiva t1on :

_ 2).‘ The tutormg helped develop self conf1dence and self esteem
* which contributed to increasing motivation.

3) When resource persons from inner city were incorporated. into
tlass discussions or group meetings."thexe was a decided change .
in rapport and greater response to the class by these students",

4) It is essential that records on individual students be kept by the

- tutors, These reports are valuable for advising students, re-

.~ commending special assistance, and making evaluations of the
program. : - '

9. 11
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! : . S)v Closer communication needs to be maintained between the departments
' of the College and the administrators of the program.

[ "4

‘ E 6) Tutors often sexrve the 'I‘ran51t10na1 Yean. ina var1e1:y of ways:
£r1end confident, model, etc. . -

[ ROV
.

‘Most tutors, both faculty and student, .became. Quite invol\'/ed_. with their
3 ‘ st.:uden.ts and the program. (Sf_ten the tufors éought jobs and other forms of aid
: fo‘r the.TransitiénaliYea\r stﬁdents. -
One tutor made exten.sive contacts in the community on behalf of Tr'ans-
‘itional Year. Her contacts included church, civic, préfessional; and service o'r-_
génizatiorls. (*see appendix A) Through these efforts a Transitional Year fund
was established at UMKC to be d1sbursed at the discretion of the program dir-
ector for emergency financial aid. 'Often fmanc1a1 crises ar1se for Transitional
Year students which need immediate solutiorr. Usually short term small loans
can handle these crises and ‘the Trgnsitional Year fund rrreets this need.
The effects of one déparhnent‘s érotlp ‘tut.oring se'ssibns: wexe summed up
" by the tutor as follows: "The students who a_t:téndea these classes corl.sistent'ly

brought their grade upward two letters. The class was open to all students in

the History department, élthough the formative purpose was to sexve the Trans- -

itionél Year students. More of the regula'rly enrolled students attended -than

- Transitional Year students, but the Transitional Year students who did attend

!
!
!
i
|

were faithful and active participants. The most difficulty was encountered in
engaging their attendance except for a crash test.review that is not particularly

beneficial to a low achiever in a history survey course of this nature.

"Faculty Transitional Year tutors often “comp:areél notes " and this led

o 12
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- to c;oo;cdinated approaches n several courses.

Twenty student tutors served in Transitional Spring semester 1970.
These students tui;;ored in a variety of fields in the College.

“The tutor's reports indicate achievement and progress of :i‘ndividual
students. The Transitional ';{ear students evaluations of prog£am indiéate‘:the

strengthening and supportive aspect they personally experienced in the tutoring

sessions.

Financial Aid

Funds allocated to Transitional Year students -th:r:ough the Offiée of Stu-~
dept.: Aid ana Placement were a vital part of the assistance, provided by the |
Uni\{ersity to the Transitional Year program. '

During the 1969-70 Academic Year, a _toi:a]-~ of 68 Continuing and Pros-
pect::we Transitional Year Studgnts receiv'ed $83, 760 in Student Finar‘l.cia'l Aid.

"The brea.ké_lowr‘ was:

. Students ) No. Scholarship Grant Toan Work-Study Total .‘
‘Prospective 43  $ 7,660 $13,200 $10,350 $18, 650 ' $49,860
Continuing 25 2,350 12,150 9,650 _ 9,750 - 33,900
_Totals 68  $10,010 '$25,350  $20,000 $28,400 $83,760 = -

11,




" Results
“The data concexrning Transitional Year 1968-69 which follows considers
‘only Transitional Year students complé-ting the two semésters of 1969-1970
academ1c yeax. | |
At the end of the spring semester 1970,. grade a 'lverages ©of the 'I‘rans11.1ona1

( Year students indicated that 78.6% of the total number of students were e11g1b1e '

.~

to continue in the fall 1970 semestes.

TABLE I

5 . ELIGIBILITY/INELIGIBILITY TRANSITIONAL YEAR STUDEN‘I’S
'FALL SEMESTER 1970

l - Classifications ngn E‘reshmen Continuing Student.s Total Numbexr
j | _of Students
’i Eligible © 51 (85%) | 30 _' (69.8%) 81 "(78.6%},'
.Ineiigiblé | 9 (15'%) | 13 .(30.2%) 22 (21.4%)

~ Total ' 60  (100%) 43 ) (100%) 103 (100%)

T ot

Eig:hty-fi\}e per cent of the new freshmen fall 1969 were eligible to con~

tinue in the fall 1970; sixty-three per cent of these students were eligible to'

. et

continue without any special action taken; an additional twenty-two per cent were ~

} . continued by speciai action upon petition according to regular university practices

ahd regulation.
A total of nearly seventy per cent of the continuing students were eligible

to contmue their academlc work in the fail 1970; thlrty seven par cent were

e11gib1e to contmue w1thout any spec1a1 actlon, th1rty three per cent additionally

o
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"+ were continued by special committee action as above and on the recommendation

of the Directox of the Program.

fully in the services of the program and those who did not.

A distinction needs to be made in terms of freshmen who participated

01: he 60 E freshmen enrolled both semesters 1969~ 70, forty-five par-

-

t1C1pated in the Transltlonal Year academic ass1stance services and f1fteen did

not take advantage of these services.

-

The cumulative grade point averages of

students who did not participate suggest that indeed this was a group that needed

less academic assistance than those who elected to participate.

However, need-

less to say', it is likely that the freshmen who had below a nch aver'age who did

'not accept the spec1al services of the Trans1t1ona1 Year, might have done con-

51derab1y better had they utilized these serV1ces

kY

‘“TABLE II

' ‘COMPARISON OF E FRESHMEN, TRANSITIONAL YEAR:
STUDENTS FULLY PARTICIPATING VS STUDENTS PARTIALLY PARTICIPATING

&

Full participation required for "special probation™
(special probation assigned by committee action. 15 "EM freshmen

- petitioned for continuance.

13 approved, 2 denied,)

15 :

““_Class1f1cat10ns "E'" Freshmen Participating wEY Freshmen
' . - ' PartiallLParticigating
In good standing 12 (26.65%) 7 (46/65%)

" On probatio.h 12 (26.'65%)' - 7 (46 65%) .
Special probation‘ 13 (28.9%) . R
eligible - . s az.se | 1 6. 7%5
“TPotals a5 '(md%) S 15 'fioo%) |
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Tﬂere were thirty-seven fresﬁmen or 82 pe4r‘f cent who pa::ticipated in

the academic services of the program who are eligible to continue in the fall 1970.
Seventy-three (73) per cent of the "E" freshmen not “ully participating

in the Transitional Year were: eligible to .continue in the fall 1970. |
_However any comparisons be.tween the group whigh did not elect t9

particibate in the academic services of the Transitional Year and the group who
did c‘an‘be misleading for several reaséns: |
1. Sfuden_ts who eleéted not to participatev may have indeed ncﬁ:
‘had the critical educatiqt}al_deficiencie; of their peers. In
recognizing this fact an& :m saying, in effect, that '.'we do not
need th:'s help"--—the}_r‘ma.y have.beeh .partially correct. Indeed
their academic records and classification June 1970 would tend
to bear this out. However it may a_lsd be noted that perhaps .
._ e.ven better work coluld.have been accomplished had the Trans-
' i.t.iox.ma..l Year academic sexvices been utilized. Since moxre than
forty-six (46) per cent of these students are now on proiaation '
it'is likely that a little extra assistance couid have been
beneficial. o - o
2. The group who elected not tc; participate is the smaﬁest of
any group under consic{ération. s L B . "_' 
3, 'i‘l'ie st'ude.nts who eleéted to pax:titl:i;;ate_iqad serious educ~‘ ’ R _ -
ati_c_mal deficieﬁcies... E§eﬁ with reqoéni’;ion of their need | |
" and parigicipation in-iéhe p.rogram, they ﬁeré‘a g;anérélly

G i S 16



" academically weaker less able group than the other group
In other woxds the stuc'ients "self selection" process W1th

. xegard to the Transitional Year indeed seemed to make two

-

completely different groups, which then cannot be legiti-
A
) mately compamed .

A breakdown by classification and acadenuc standing of all Transltmnal

Year students (2 semesters) 1969~70 £ollows

TABLE X1 : ‘ '
ACADEMIC STANDING OF TRANSITIONAL YEAR STUDENTS
ENROLLED FALL AND SPRING SEMESTERS(1969~70)

(as of June 1970)
Total No.

.Classifica.tions "E* Freshmen Confinuihg Studt_ants .Students

ﬁ\go_oa standing ', 19 (3L.7%) 9 _' Q1% _ 28 (27 .1%)

On probation 19 _-(3'1f7%) 7 o (is'._z%)' '26_ (25.3%)'
 Special probation 13 .(21.6%) _ | 14 (_32.6%)" '_:27 (26.2%)
‘ .Ineli'gible . 9 (15%) 13 (30.2%) 2 (L 4%)
'To.tals. - ._ 60 (100%)“ 43 (160%) | 4, 103 ’('190%)

15,
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, Summazry

The Transitional Year 1969-70 ‘sexved a group of more than 133 students
from the inner city are_a who could be termed "disadvantaged”. The areas of

- -

disadvantlage were economic, social, and educational. The Transitional Year
. . L. . ’
prograin was one primarily of special academic help and assistance--although

vital and related university services were also provided. ;
‘The entire thrust of the Transitional Year is to assist the inner city'
student 1n what is the most difficult period o.f adjustment to college work aud
e ‘ experience. Th1s assistance takes the foxrm of special counseling, tutoring,
academic advising and planning, and developraental courses. |
Eighty-£five per cent of the entering freshmen in the Transitional
Year 1969-70 who c.ompleted both semesters were e11gib1e {o continue at
UMKC in the fall semester 1970 This is without any change or adJustment of
' any regular un1vers1ty academic pol1cy concermng e11gile1ty Con.,1dermg the
" low rate of success of inner c1ty students attendmg UMKC in past years, th1s
percentage sugoests the effectiveness_ of the program and its value to the .
: student partlc:lpants. | |
Nearly 70 per cent of the contlmung .,tudents were e11gib1e to contmue

| under regular un1vers1ty pohc1es. This group mcluded students who had had

. more educat1ona1 def101enczes and pro'blems than the former group, but many

. ‘were begmmng to make s1an1f1cant progress in the:.r second year at UMKC.

)

[n the freshman group parucularly the academic attrition was not

18
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materially different from the attxition generally in the entii‘e freshman
ﬁopulation. ’
Some aspects of Transitional Year 1969-70 were revised to resolve

preblenlxs which wexe evident't.:he first year. These i.ncluded. the handling of :

~ the developmental courses and some change in their content, the developiment

and enlargement of tutoring services, and a more sensitive approach in coun- .

selling regarding educational need and deficiencies.

The expérience of the University of Miesouri—Kansae City in tliue |
Transitional Year 1968-69 and 1969-70 undoubtedly served as ene of the
strongest £actors in gaining approval to the request for federal funding for
1970 71 under the Special Sexvices Act of the Of£1ce of Educat:lon. 'I'he

, Trans:mtmnal Year 1970-71 has been continued with federal grant money. .
Fundmg for Transitional Year from the Umversﬂ:y of Missouri ux'nder
"the Urban Problem Solvmg grant thus not only enabled the College of Arts
'v and' Sc1ences UMKC to present a s1gn1£1cant and successful educat1onal assis-
- tance program to dzsadvantaged youth from the inner city and enabled moxe
of.f those students to attend and successfully compete at UMKC, but also

.

o fermed' the essential base for UMKC's considexation for support under a new

" federal program designed to assist disadvantaged youth in higher education. .
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