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ARTRODUCTION

The edvcation of thrae, four and five-year-cld childre.
in villzege ew..y childhood centrervs and the training of pareats
as their treachers is 2 unigue and recent development in America
Zamoa and has grown from only a dream in Jsanuary 1962 to the
Docenbes 1970 reulity of over %000 children in 1355 centers
locatcs in all of the villages on the Islands of American Saioe -
Tutuiix, 0fu, Olosega, Tau and Aunuu,.

That attention should be paid %o young children and their
parents is in line with presert kncwledge of human developunnti
and the earning process, as well as the April 1970 request
ircn the Office of the Fresident of the United Stetes urging
Lol noew approaches be found to work with parents in their honwet,
in order to heotter assist all children in their first five yours.
I4 is during this period tvhat a child's devclopment is most
subgeet to aodification; his feelings and attitudes are formed:
his lanpuage and ways ol ccumunicating are developed; and his
nabits and ways of behavine and coping with life arc learncd.
There is will documcented wvidence that early cnviropment and
exnericace 10 indeed offcct encticnnl, socicl and physicnl
growth and wclli-being and arc wost critical {o languege and
intellectual developrent.

Beniamin Bloom's (1) classical surmarizatiow of over a thousarn .
stuulcs noros that Letween birth and four ycars of age ncarly
50% of all growth in humnan iptelligonce takes place, with up t
30% in the next three or feur years and concludes that one wou'.:
cxpect ruriations in the cnvironment to have a marked effect
borare L s of cight, with the greatest likely to toke place
botween the ape of one ant five, He Vicker Hunt (2), asscssing
the reloetionsnip between carly coxpericence and intelligence,
crphasizes the importance of reaching children carly for it is
At this period thet they nequire the cbilitics on which later
abilitics arc Lra.od. lric Fronfenbrenner (3) stresscs that tho
200t potint forcys fostewring the development of the child arc
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the persons with whom he has developed intensive and cnduring
cmotional rclatienships ~ naaely his porents, relatives and

other persons with whom he bucomes closely involved on a .
onc-to-one, day-to-day basis and that cnduring improvemecat in

the child's development con be offected only through appruciablce
and cnduring change in the behavior of the persons intimately
associated with him. He urges parcent involvement not only in

the home, but at children's centers and schools as well. Charloes
Silbcrnan (4), discussing thc rclationship betwoen active involve-
ment and leoarning, cmphasizes the power of play and how through

it young childrcen begin bto discriminate, to make judgments, to
gridually dcvelep concepts of causal rclationships and to bogin

te reconcilc their inmer lives with cxternal reality - particuloewy
when sensitive adults arc ncarby to maximize the occasion by
responsc or intervention with appropriate "feedback" of language,
goesture, or materials,

If wnat hes happencd to a child in his carly years has sct
a2 pattern as w.ll as n capacity for futurce learning, then it is
upen this that all later learning builde, If the experiences
have been marginal or damaging, onc is confrevnted with 2 continuing
romedial tagk, To be able %o kindle a dclight in learnixn,, dvring
children's most formative years is a challenge and an accomplish-
nent that could rctura morce krowledge for less Collers than at
any subscquent age level.

GOALS AND RATIONALE FCR TARLY CHI1DHOOD PROGRAM

What happens in an odueationnl environnent is the curriculum
and it way be prescribed, cmergeat, or accidental and unidentificed.
A suitnble curriculum for carly childhood should not bc rigid,
or tightly prescribud by workbook, textbook, Kit, or program
guidc; howcver, it cannot afford to be hit or miss, or unplanncd -
for the grouping of children in on uncontroliced envirounent,
without teacher guidonce and plamning, is no assurance of
rcaching any of the cducational goals sought.

The broad goals of the Eorly Crildhoed progroam are to promotce
2s far as possible the physical, mental, cmotional and social
well-being of 11 the children wnder six. This rcequives the
couperative c¢ffort of tcuchoers, village poersonnel and oll related
comnunity ~gencics, public hoalth in particular. The more
specific goals of the Village Early Childhood Centers are to help
¢cach child grow in:

perscnal autonony

confidence in the sclf and the ability to lcarn
lonpguage and concepth dovelopmuent

gr.dunl symbolizatior of expericnce

{2 T I |
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-~ creative thinking, dccision making and problem
finding/solving

In order to achieve thosc goals these conditions should prevail:

- a friendly, supportivce tcacher

- & classroom clinate, rrce from fear, and conducive to
positive social and cmotional growth

- n rcgular pattern of daily program - stories, songs,
activiticez, to build sccurity and timing, but flexible
criough for change when neccessary

~ lcorning centers, carcfully planncd, with materials
available to children with o minimum of tcacher direcction

- ciough space and time to move around, c¢xplore, try-out,
ciscovcer, create

- 2 variety of matcericls and cquipment for scensory
expcriences, motor manipulation and acsthetic onjoynent,
rcqQuiring o nininun of adult ossistance

~ ¢asy verbal intceraction betwoen children and betwecen
tecacher ond child, or children

- introduction of ncw matcrials to nccet growing nceds of
child

- short dirccted activitics plrnnced by the teocher for
specific learning purposces for onc or a few children

Thare would be particular cnphasis upon:

- the developnent of oral/aural language in the language
of the country

~ the use of language in funectionai, natural conversation
and discussion as childrcn and teacher interact with the
cnvironncent and with c¢ach other

- the opportunity to reproducc and talk about what has
bcen oxpericncecced in 2 variety of ways: Dblock building,
drawing, sculpturing, doll play, dancing, tclling stevries

- concrete, provlen rinding/solving experience to further
sensory percepticn and development of concepts - number,
neasurcnent, spacial reclationships, classification, order
cte.

In sunnary, the progran is built on the rationale that the
nost cficctive learning is that which procccds on the bosis of
the child's own notivation and personal involvencnt; o~nd the
cffective teocher is the one who provides the child with choices;
¢nables hin to consolidave his learning ot his own rate and in
his own style through play and cxpleration of materials and
idcas. The tcacher plans the environuent feor learning ond acts
as a catalyst, facilitator ond resource person to extoend the
child's leoining in 2 "caring" and cenceuraging nanner,
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In latce Novenber 7967, in responsce to reports of clenentary
schiool principais that children cntcering First Level were
linited in their uese of Szioon longuage, the dDepartnent of
Education cmployed & stateside carly chiidhend spocialist with
poarticular knowledgce of children's language devceloprent to
investigate and suggest o possible coursc of cction., The nced
for a Secnoan ocdviscr wae clecr to the investigoator and by good
fortune a Samoan curriculum specialist with o college .degree
in corly childhood ~ducction wos discovered. She joined the
staff in Deccriber 1967 ond sincoe then the two have worked
closely together on all prograu plins and cvaluations, A
report was preparcd suggesting vorious conbinctions of progran
designs, with cach ocnalyzed as to feosibility in light of
rclevant infornation gathered on zhild populatiosn; nunber,
location and cecessibility of villages; ocnd professional
personncl and ocducation facilitices.

The Dircetor of ¥ducation chosc to davelop part of onc plan -
o bricf cducutional prograsy directed to the five-ycar-olds and
tu begin with 1 four-woeck oricntation for the children just
before chtrance to Fir. 5 Level. (Childran of Ancrican Somoa
¢nter First Level of the Consolidated Elenentary Schools in
Scptenber, if six ycars of age by Deccaber 31.) The curriculun
dcsign, content ond learning matcrials appropriate to Sanoon
children werce planned ard implcuented; a Sanoen teacher sclected
and trainced for a projected fiftcen-ninute televisced conpornient
te introducc the children to television, since it was the
vchicle of tecaching at First Level; a four-weck pilot study
held in May to test the progron and natcrials with five-year-olds;
a five=weck cducation worishop in June ond July for 111 Sanoan
nssistant principals and teachers - dirccted obscrvation of a
naster tcacher, Iutita Savali, working with five-ycar-olds; and
in August 2ll of the children who would enter the First Lovel of
the Consolidated Elcnentary Schools in Scpteunber attended a
four-weeck activity-centered, longuage-eliciting progran in the
schools they would attend,

Classroon desks werce renoved, or stacked to onc side,
pernitting the arrangeuent c¢f inviting lcarning centers that
drew the children to aclf-gelected activitics of investigation
~nd discovery, with thoe tcacacr, a catalyst-facilitator, frced
to interact with children individually, or in groups. The
children, tcachers and parents respondcd cnthusiastically to
the prograin which did indced elicit oral language, as well as
good feclings about the sclf, zest for icarning and going to
school. Two statecnents, onc by a bus deiver and onc by tcacher
are revealing. The bus driver took the %rouble to go into the
Principal's nfficc tn ask what was hceppering, saying, "... all
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the ycaors befure, when I tcok little children to school, they
cricd and didn't want t. leave hooce, but new they don't cry
al all and cannot wait to get to school." And the teacher,
"I uscd tc et ad oand hit the children, but now I try to
understand why they act like they do and I't not nad any norce
and T den't hit. I'n glad.®

Howover, sonc questions were raiscd by clenentary administrators
a8 to how children and teachers would adapt to the tightly
tclevisicon-structured curriculun of the clcuensary school,
beginning at First Level, after cxperiencing o lively activity-
centerced progra:n. This, coupled with a scverce curtailoent of
the budpet for bo%h personnel and building construction stopped
plans for a full year progran for the five-ycar-olds ond left
only anothcer short srientation pericd for the following August
1969. Rcalizing that this spon of tine was too short and with
no prospect of lengthening it, coupled with the fact thet age
five is too late to begin a pregran of child developnent for
uwdification, new approaches to reaching the young children
wore studied.

Two ncw, but conpleucntary pregrans cncerged = one to place
the threc, four and five-ycar-c¢ld children in carly childhood
centers located in their own villages onploying village uaon cr
wenen as (cachers, after initial and then continuing training;
the other, to nake usc of the existing cducational television
fucilitices t5 develep a televised progran to be dirccted to
the young children and their parents in their hones. Since
tclovision hed been uscd as a suall couponent of the Early
Childhcod swwier progran for five-ycor-olds in 1968, and, sincce
najor tcocher cducation, ns well as the ucking ond assembling
: § lcarning natcericls, weuld necd to precede ony opening of
villoge centers, it sceoied oxpedicat to shape the televised
progran first os o nicans ~f reaching o large nurber of children
quickly. £ descripticn of the two prograns follows.

THE TELEVISED PROGRAM

The tclevised progran, Talofa Tanaiti (Helle Children),
dirceted tH the children beclow 81X, was inaugurated on January
2, 1969 and since that datc has been viewed twice daily,
rorning and evening, on the two najor channels in Ancrican
Sniea,  Tho progran is taped by Tocast Faatili, a notive Sanoan,
who uscs cleorly cnunciated Saloan specch. The contont deals
with foniliae Sauwoan village life - people, aninals, plants,
cctivitices - through which the children can relate their cwn
cxpericences and (grow in understanding and language power. The
setting for Talofa Teaniti is 2 Sanoan "fale" (hone) with a
back drup of posts, woven '"pola' (blinds) and nats and the

6
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"Mother-Tcacher™ is identificd by the children as o ward sniling
forily aezber.  All the songs, rhyaes and sterices are written
~nd conpused, as there have been 2liost none for young Sanoan
childrcen - to date 50 songs, 30 raynes and innucerable storics.
The songs are now heard being sung by both children ond adults
¢ all the Islands of Ancericeon Saiica - Tutuila, Ofu, Oloscga,
Tau and Auwauu - as well as in Western 8Sanca. Towaso has becegue
a well-ioved personality - little childroen walk up te touch her
tc sce if she is rcol, This progroir hos boen successiul os
cbserved by the kinds of responsces it hias clicited from both
childrcen and adults and will be continued in 1971. A radio
version of Talofi Tanciti, for sviags, storice and rhynes, will
be addcd,

VILLAGE EARLY CHILDHCOD CENTERS

After launching the Talofz Tweiti progran, plans were
irzicdiately started to dcvelop vitlcane centers for three, four
cad five-ycar-51d children, The suirnwnity was involved frou
thc beginning, and the pecople of .Lierican Samoo were asked if
they wished to2 have children's learning centers in their villages.
This was done carly in January over tclevision and radio on o
"Report to the People™ by the Saniran and stnteside adninistrators
~f the Early Childhoced progran in conjuncti»n with Samoon District
Governors, High Chiefs and the Departuent of Education Sanoan
advisor. The progra cenvisioned for the children was described
and the annowuncenent inale that noshers and fathers would be
trained, then cnployed as tcachers and the villoge would be asked
to contribute the use of a "fale" (hone) for three hours on cach
weckday uorning as the center for the children., Budget funds
would periit bezinning with cnly 40 groups on Tutuila, however,
if successful and noney werc available, the procran would bLe
expandrd to include the outer isluands, as well as nore villages
on Tatuila. If these plana interostcd the people they were to
cone to the Early Childhood cffic: to apply frr tcacher training.
Over 200 applicants caie, cven soile over 85 uiles of rough sca.
That they were interested was cevilent. The ratisnale for
locating the carly childhcod centers in the villages and the
scleetion of village nathers and fathers as tcachers follows,

Iccation of Forly Childhood Conters in Villages. Several factors
cntored int. whe dccision ©o plasc the children's centers in

the villages. It is oftcen desirable to have schools for young
children within walking Qistunce of their hones, but in Audcrican
Sauoa it is aliwost ivperative, for not only is transportation
linited, but wany villages arc cxtreiiely isolated. Out of a
total 66 villages on the Islands of Tutuila, Aunuu, Ofu, Oloscga
cend Tau, 53 lic along the fringes between sca and ncuntain,
twelve arc norce or less inland ard onc is on a uwountain top.
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Even spr.all villages only a few hundred feet apart can be

complet! ely separated by pcunding surf on steep, jagged cliffs.
While fifty of the villages are "fairly" accessible by car or
Jeep, sixteen can be reached only by boat or trail., Public trans-
portation is meager, unscheduled, or non-existvent.

Secondly, the lccation gives high visability of the pregranm
%o the total village, not only because of the open architecture
of a "fale", but because parents, grandparents and others often
walk to school with the children, carrying one or two younger
children., They are invited to stay to watch, and do, sitting
around the perimeter, holding the young ones on their laps -
s0 not only the adults observe, but the infants and one and
two-year-olds enjoy stimulating auditory and visual experiences.
The teacher's influcnce becomes an oever-expanding circle -~ from
the chiléren and parents at the center to village as a whole.

The donation of the usc of a village "fale" for the children's
center not only gives tungible cvidence of interest, cooperation
and participation, but in fact makes the program possible, as
there are no funds for structures, sct at a conscrvative
cstimate of over o million dollars.

Tcaching Pcersonnel. The training of village mothers and fathers
To bc %he tcadhers in the early childhood centers was udvigable
on scveral counts. In the first place, there simply werce no
profcssional personncl available - even in elementary schools
inany tcachers were still working toward their high school
cquivalency diploma. Sccondly, and cven more impertant, thesc
pcrsons werce village parents, sc the tra'ning could scive a
double purpose - knowledge about young childron and now they
grow an learn, which coulé be used not only with children in
the village centers, but in their homee as well - with carry-over
of idcas reaching dowaward to the two-ycar-olds, onc-ycar-olds
ond infants. Recent rescarch reports that young children who
nake the most gaius crc those whose parents are intensoly
involved in mcaningful interaction with them - both in school
and 2t honc.

Criteria for Sclection of Candidates. Qualitics of humaneness,
pcreonality ond behavior should be of high priority in the
sclcction of tecaching personncl for ony age level, but ¢ro of
top priocrity for those in contact with young children. The
criteria for the sclection of c¢endidates for teacheors of the
Village Early Childhood Centers were: warmth of personality;
clearly cnunciated Samoan spccchy desire to learn; interaction
with children; respect of their village; and good health
(medical clearuncog.
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~scription of the Teachoer Educution Program. Over the two
rear period coverced Dy tals rceport, which marks the hoginning
»Y the plan to place threc, four and five-year-old children in
;illage centers, thrce separatce carly childhiood teacher cduca-
nlon training scssions huve been held for a total of 375 villago
r.cn and women. The first, for sixteen wecks from IMarch through
saely, 1969 for 100 men and women, frow whom 40 were sclected
18 teachers for the cpening of 4C Village Eerly Childhood
Centers; the sccond, ten weeks from January through March, 1970
for cnother 100 for a sclection of 45 tcachers for 45 more
Centers; and the third for ten wecks, October through December
12370 for 175. The large group of trainces for the last period
2eflected the budgetary possibility of alding tcacher-oides to
ire centers, in cddition to 50 now tcachcrs for 50 ncw centers
«n open January 4, 1971. Many of she sccond and most of third
--oup had thc edvantage of observing and/or assisting in the
ni-going centers. It might be well to note here why the number
;¢ trainces in cach scssion has oxccoded the number of conters
to be opened. This was purposcly donce, to allow for better
nnlecction of tcachers and to permit some substitutes, as
«aternity leave is frcquent, as well as "malagas" (tripsa) te
Hawaii, or the United States.

In addition to the pre-gcyvice program listed above, all
of the village carly childhood wcachers attended a two-week
“raining period prior to owening of the village centers in
wepbember 1970, During the school ycar, threc-hour in-scrvice
roctings arce held bi-weckly for nll teachers and individual
~c2ferences the same day a superviscer visits the center. Teacher
~anention, thercfore, is continuing and on-going.

The training program has been aesigned to meet the specific
cods of both the Samoan trainces and the children they oxpect
"~ tecach., The content, drawn from current findings in the ficld
.7 human dcvelopment, includes atteation to maturity and
“ohavioral charccteristics of children and the conditions
tolicvved to augment feelings of self-worth and autonomy;
cmguage and concept development ard progressive symbolization
cf uxperience., In addition, attentior ig dirccted to the
“*heorence and intcegration of the discrete subject arcas of
- .cnee, mathematics, social studi:s and languagoe crts in the
.-1f-sclccted activities planned for the children.

All the training is dircctly and practically rclated to

.. -ual village tciching. No materials or cquipment arc usced that
s=nct be replicated or provided for in 211 centers. For example,
“owles and chairs are not used, as they arce rarcly usced in tha
. 'moan "fale", Woven mats arc placcd on the floor to eit upon
‘1nd most work is donc in this position. This becomes a

"tuilt-in" advantage, for eyc-level talking-with children.
“ionts, sceds, flowers, feathers, shells, rocks, ctc. arc uscd
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for scnsory cxpericnces of nany kinds. Much attention is

given to developing imagination ond resourcefulness on the

part of the tcacher in the usc of indigenous naterials for
childrcn's lenrning - naking balls freom coconut fronds, nusical
instrunents fron coconut shells, ulas (stringing nccklacces)
fron shells, sceds; using leaves, flowers, shells, cte. for
discrinination of shape, size, color.

The najer vcehicle for tenchor training is deuonstration
tcaching, prcceded and followed by discussioit, The Samoan
troinces could not profit fron a lucturc-type coursc, even if
1t were in the Samoan langunge, as therce would bo little
wnderstanding of abstract ideas prescentced. This was found to
be cqually truc of the 111 Samoon olcenentary teachers and
principals in the five-wecck workshop in 19€8,

The training is conducted in scveral ways:

- obscrvatien of naster tcaching of 2o beginmning group of
young children, sipilar in couposition and sctting to
2 villege group, over a poried of soveral weeks, with
trainces acting ns assistants ofter initial wocks of
observation. Discussion preceding and following all
dcnonstration tcaching.

- obscrvation of village teachers is nctual villoge centers
(Following opcning of initial 40 groups)

- obscrvation and discussion of prcepered television tapes.

- assisting village carly childhecd tcachers in village
centers

- workshops fer naking learning natcerials - dolids and :
nonipulative toys ond "goues'" for sunsory perccption and
notor coordinaticn; ceoopesing and tolling storices;
singing the Tolofu Tenaiti songs and rhymes; practising
nonuscript writing; kéepilig of rccords - attendance
anc¢edatal, ctce.

Physiccl Description of the ¥illage Eorly Childhood Centcr. The
VT{Ingé—EEriy ﬁglidﬁooa Cconters ars dccatcd 1n "fales" provided
by the villeogers. For the nest paret thesc are the hopmes of the
teachers cnd run the ganut of local architicturc. ©Onc of the
1most pleasant is the typical Sanoon "fale", on open structurc
with & thatched rocf supported by »round posts and well adaptced
to a worn hunid cliioate, allowing all the breczes to blow
throusgh. 0Other hones nay have supporkbing walls, with open
spacc fur windows, while & fow look like conventional stateside
cottages - sone large, sone small. However, the inside spacc
for the children is better than one would find statcside, for
there is n> clutter of furnitvre ard parcphernalic. A large
woven nat covers the wooden, or white coral floor - souctines
therc is a table, or chest ts one side, sonocotines not. Thats
the space is ¢lew wnd large cnough and within walking distwvice

10
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for the children is the csseaticl.

A wooden cabinet 4'x5'x20", painted rosy red on the outside
and sunshine yellow inside, is built to house the leorning
natericls and equipnent. There arc never ceasing sounds of
delight when the two wide dours swing open rcvealing the wonders
inside: 500building blocks stacked by size; snall wooden
aninals and people of Sanon; Polynesian-likc cloth dolls, drcessed
in Sonmoon "pulcbtasi® and "lava lava"; sca shells for doll dishes;
fau bark for stringing sceds, flowcrs and shells for "ula"
(necklace); cruyors, pastc, scisscrs, paper; printed photograph
books of aninols, people and village activitices; percussion
instruients - ccccnut shells and "pate"” (hollowed stick drun);
balls, both rubber and node fron coconut fronds, "bean" bags
filled with snall shells; plus a wide varicety c¢f teacher
collccted nmaterials for crecative invention.

The Choico and Procurcrient of Learning Materials. A nunber

ot factsrs entercd into the choice of Icarning naterials -
suitability, avsoilability and cost. Many things inportunt

t> children's learning were not available in Semoaj; many things
available statesidce werc not suitable for Scuoan children's usc;
while scni¢c things that werc both suitable and available were too
costly for « linited budget. It is cur belief that learning
naterials of great valuc car: and should be nade, whenever possible,
in oréer that they can be diuplicoted with little cost by parcnts
in the hounes. It was necessiary to inport sonc articles, for
oxanple - scissors and crayons, but nony of the basic leoarning
naterials were planned and riade locally, which proved to be

woll worth the cffort, for rnot only werc they "right" for Sanocan
children, but the total cost was cut by thousunds of dollars.

A bricf dcscripticn of what was nade and why, followa:

Building Blocks - Blocks could be purchased stateside, but the
cost addcd to Ireight chorges proopted us to scarch out ways of
having then nade lecally. fround 70,000 unit blocks ~ 10" and
5" ablongs, 2" squarcs oad triangles - werce cut from 2x3 inch
lunber. As funds perpit, r und colwins will bc woweling -
particularly uscful as pists in building child-size "fales".

Wooden Firures - Miniaturc figures add inaginative dinension to
biock bulfalng and story te¢lling, however, therce werce no
connercicl ones available thkat rescnbled Polynesians, while
sevs of aninals contained ncny not found in Sanna, i.c. shoep,
goats and "zoo" groups. Terplates of a Sancan fanily and the
rost prevalent aninals werc ntde ¢ad over 2000 "stand-up"
figures, ronging in height frnn one to six inches, were cud
fron 3/4 inch plywood. Each sct consisted of a nother, father,
brother, sister and baby and their aninals - dogs, cats, pigs,
chickens and "an occusional horse.

11
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Dolls - As dolls nanufacturced by stebeside houses do not rescublo
Polynesian children, over 1000 fiftcen inch washoble dells have
been nade fron sturdy golden-ton colorced cloth and stuffed with
aylen stockings (factory rejects). Focial features were
¢ibroidered and hair was niade freir wool. A snall group fron

the Sanoan Woenle's Cultural Association sewed the first dolls

~d since then the teacher troinces have aade their own. In

this way, they can teoch the viltoge pether. The dollae are
dresscd in 3oy, renwovoble cotton "lava lava' and "puletasi",

the Sancen naticnol drcess.

Wuceden Irons - To add to housckeeping play, sonc 200 wooden
1rons have been 2adc.

Bocoks - In order to talk about pictures in 2 book, children
nced to ideatify with the content and the illustrations. Since
there were no Sonecan picturce bocks, six bocks have been printed
on white index paper - a stock heavy cnough to resist tearing.
The photonraphs arce of Sanieon people, aninals and village life.
As funds pernit, zore books are planned. For example, boats,
cars, airplancs ond once of children in a Village Center.

B2lls and Beon bags - In addition to o large rubber ball, balls
arc also woven fron cocenut fronds, and siiall pebbles or shells
put in cloth bagrs for tessing (beans would sprout and sre too
valuzble fnr food

Beods for Stringing -~ Instend of buying wooden beads, indigenous
12¥erials were uscd - tifa and pua sceds, cowrie shells, flowers,
Jiscorded spools, cte.

Percussion Instruaents - The Sciloan people arc full of rhythn
wifl therce 1s no problcn in finding suitable local naterials for
instrw:cntgs -~ half chconut 3hells; snoothed sticks, hollowed
logs, ictnl cams, two stones, cte.

Poper -~ Sciie poper wos purchasced, but .ot of the paper 1s uged
nincosraph sheets, gathered frou the varicus offices and

trivnings frea print shop.

S.ngs ond ¢s ~ Thesc werc all coupescd by the staff fer the
Talofa Tantelti progroa,

Descripbion of a Mornipg in a Villoce Center., A typical norning
Bcrins with the toacher (obting The fale rocdy for the children.,
Out of the cabinct cene nateriais to be arronged in inviting
learning centers - spaced over the nat covered fleoor: the doll
arca, with clothes, pieccs of cleth, o wooden iron, c¢lan shel’.
dishes, plastic bottle, cte.; ond stringing arca - with baskets
(Saican nole) of tifa sceds (large, flat sceds that 1ook like
chucolaty nints), round pua sceds, cowric shells = all with

12
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holcs punched through for stringing on the fou bark strings
nearby; and a larsge basket filled with hisbiscus and frangiponi
flowers - all tc be nade inte "ula" (Sasocan necklace, like lei);
three nore separated areas for drawing, crayons scparated as to
coler, with « stack of paper, often held down by a silovth rock
tu kecp froio: blowing away should the Trade Winds pust; baskets
cf scissors; of colerful discarded Christuas cards, of "beautiful
junk" (sunall shells, leaves, bottle caps, cte.); mnd round balls
of wolding clay - coch arco with a stack of work "boords", nade
fron the ends ¢ cardboard boxes. Separatced froo the "artists"
is o book area - photosraph books of Scmoan people, aninals

and village activitics, stacked accorcing to cover picture,
Ingido the cabinet ond stacked on the shelves according to size
and shapc orc 211 the building blocks (oblongs, squares and
triangles) with snsll size weoden aninals and people, boats and
cars nearby. Also in one side of the cupboard arc balls and
percussion "instrunents, plue innuncroble objects collected

by the fticacher fur particular planned lessons on size, S.adpe,
color, fecel, scund toste cte.

With the 'Yale" recady, the teacher greets the children and
vorcnts at the doer - if there is one, or by onc of the posts
~f the fale. She knows cach child by naie and takes tine to
soy sounething pleasant. The children rn to the niddle of tho
nat, with the parents sitting around the edie. Many children
hold bunches of flewers, which they help arrange in o vasc
(usually tho lower part of a 5allon clorax bottle) - the
teccher o4 children sit together on the nat talking about things
they saw »n the way fron hene or soncthing that hes happened,
they sini; a song or two, then usually enpage in a special
learning ";ane™ the teceacher has planned, and after this, the
chcice of "wark activities™ - blocks, dolls, ctc.

After the children have nade their choices, they scanper
to the areas, knowing how tuv get what is neceded ~nd how to
procced. (This is Qcuonstratca at the beginning of school, as

ach new naterial is introduced.) The teocher then noves
quictly fron grcup to group, or child to child, talking with
then about what they are deinggy listening t- what they have to
gay abcut the buildings or designs they arc ncking fron blocks,
the storics they ooy be telling using the weoden figure; or
writingG doewn on their drawings the words the children usc in
describing what they have drawn, or cut, or pasted. The child's
none and the date gees on, with the child sbscerving and the
werk is put up on the walls c¢r nosts for 211 to enjoy. These
picturcs arce later asscnbled in "bocks" which arce added to the
book corner for all t» leck at and for that once child to know
he has "also nade a beck"., As & child finishes cnc activity
oid puts it away, he is frece $9 acve to another.

13
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then the activity period hes endedl - cad this lasts over

nocur (the children are busy with scli-sclected/dirceted
Cctivitics anl their sttonticn span is leng) the teacher taps

"hate” (hellowed wo:lenr Jrwi) to let than kuow it is aluicst
tire to "put awoy". The children kiaow where to put the naterials,
tut the tcacher is there tr assist when aeccssary - it becoiws
» plensant coeperating actvivity., The putting away is not
sisicered o chore, but rother as part of the learning and fun -

scc that cach siz. block is with the cther of that size -~ thot
e soe bouks are stocked tosethor, with the pictuwres ripht
side up. The "putting cway' Alds built-in lecraing »f ordering,
lagseification, nwaiber, size, spacizl rclatienship., When 21l
1ooks the way the teacher ol creup Jeeide is socd, they sit
vwgether ~ usually for o stwry; or for lusking at a particular
ook with the teachery or for sonc special "leorning cauie" she
hns planncd - peshiaps relliag & ball €+ o particular ploce or
tessing it into ~ basket; walking o ropce linc placed on tue
flcory or scparating cbjocts as tc likenesscs and difforences,
cte. Sonctines o ehil? vill tell ~ story that he has thought
cut, often using the wioden oninals and peuple. The end of
tlic norning is spent in ginging songs and saying rhynces - these
~r¢ the ones conposcd fer the children ~nd are absut the aninals,
Lhe nlants and village life of Smica. They are sung with custo
~n' nweh rhythiiic dbeat, thoen, with the music of a2 ukulele or
-.iy thc percussion "instruncnts" (sticks, shells, stonc), the
Y.i12ren ané teocher Ysiva" (Dance) oaily. It is tine to say
. ¢by %o children rcluctant to leave.
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The crewth of the Early Childheo? Centers fron none in
Juiiuary 1959 te 135 oy Jonuary 1971 for soiic 3200 three, four
oy 1 five-yeor-cld childreen is objective cvidence of the
intcrest in the progras. The staff hns prown frea the original
twu to twelve, with six uore supervising tcachers to be added,
411 the tenchors anl supervising teachers orce Saucan ~nd are
Jrawn fran nou-piofessionnl rarks., The aquality of their work is
o oinecly seod ond should (ive encouragcenent to other states
cr countrics in considerin,; the training of uuia-deyrec
persomcl.  Possibly less than 5% have cenpleted hizh sehecl,

When the 40 centers spencd in Scpteuber 1969, it was
necessary bto schedule the older four and five-yosr-olds on
Monday, Wedneslay ond Frilny and the younger children on Tuescay
ond Thursday, in c¢rier to try to occomnedate the nuaber of
children., Even s, the —r:ups were ti¢ large for one teacher.
When 45 nicre centers were adled in March, 1970 t include rorc
villases, it wes still nccessoary to operate 45 c¢f the 85 ¢n »
split weck schodule, This is a very pnrasible plan stoteside,
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but difficult of operation in Americen Samoa. The parents

are used to sending the children "to school® five days & week,

and no matter what was said, the children ceme. It is also
difficult to refuse a crying child entrance into an open "fglc! -
what is more, it denies what we were striving to achieve - to
have children want to go to school. Because of a most appreciated
teacher-training grant it has been possible to add 50 more
teachers and groups, in addition to some teacher-aides, beginning
January 4, 1971, Even sc there will still necd to be a few
split-session groups in the crowded bay arca of Pago Pago.

The televised program, Talofa Tamciti, continues twice
each weckdoy, with o Saturday telecast added recently. In
January 1971, the songs, rhymes and stories of Talofa Tamaiti
will be broadcast over radio. The televised progroam is seen
in Western Scmoa, 25 well as all the lslands of American Samoa
and the radio will extend over the South Pacific,.

The most urgent nced as we approach 1971 is construction of
o ccntral Early Childhood Centor, wherce continuing in-service
teacher treoining can be held for some 200 porsons; where large
groups con obscrve o master teacher working with a group of
childrc¢n, or particular techniques dcmonstrated for tcaching
children with hearing, sight, or other impairment; wherc the
administrative staff can be accommodnted; where the supervising
teachers con confercnce cach afternoon with the village tcachcers
they heve been with in the morning; where lecarning materials
¢tn be made; where radio programs can be toped cte,

The present space of less than 1000 square feet is too small

for implcmentation of the program. The teacher training for 175
persens has been held this last ten wecks in the public park of
ago Pago, under most trying conditions. With 135 centers in

the hones of the tenchers, scattered throughout the villagea of
Anerican Sampa, 2 contral mecting place is nccessary not only

for ndninistration and tcacher training, but for building and
rctaining c¢sprit de corps ~nd a scasc of belonging to the total
cducation plon,. Therce will be ncced for continuing teacher
cducation for ycars to conc.

The progrom has remained viable to dabte only by cxorcising
the most stringcnt cconomy. The cost per child new averages
atout $60 per ycar, as compared to over $1000 stateside. The
amovnt of §100 per year would not be excessive and would permit
v otttoer wage for the teachers 2s well os more learning paterials
and cquipricnt for the children,

Plans arc underway to work cooperatively with the Public
Health Division of the Departnent of Modical Services of Aucricen
Samoa, to scrcen nll the children i the ccenters for hearing,
;yeg?ght and 211 other areas where therce night be sonce physical

andicap.



~15-

In the long vicew shend, the Village Early Childhood
U.rters could energe 2s truc Porent-Child and Conrwnity Centers,
not only for the littlc children, but wherce all night cone at
seheduled tines throughout the day for recrcation, or continuing
cducation in henlth, nutrition, arts, crafts, naking of play
cquipnent cte. :

A last thought. If nian can be sent to the noon, then
surcly souncone con iicke o nourishing, good tasting cookic,
packed full of protein, cnlciun and vitanins and requiring no
reirigorntion.

Our population nceds it!
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BR1EF VITA:  Betty Barker Kendall Jchnston

. EDUCATICNAL BACXGROUND - (Degrees and Advenced Study)

BeS. - Iowa State university, Child Development and Art, 1929
i1.Ss - Iowa State University, Chila Development and Genetics, 1930
Ed.D.- University of California, Los Angeles, 196
Early Childhood Education and Supervision, Curriculum and
Administration of Elementary, Secondary, Higher Education

Kerill-Palmer Institute, Detroit, Michigan, Fellowship Child Develcpment, 1929
Teacher's College, Columbia University, N, Y., Felicwship Early Childhood 1933
Bank Street College, N. Y,, Fellowship Early Childhood Zducation, 1934
Teacher's College, Columbia University, Early Childhoog¢ Education,

Flementary Curriculum, Supervision of Student Teaching, 1950

PROFESSICHAL BACKGRCUND

Government of American Sauoa, Early Childhood Education, 1967-Present
University of Arizona, Tucson, Associate Professor of Education, 1961-67

Hlead Start, Training Progran, University of fArizona, 1965-65

Head Start, Regional Consultant, San Franciscoe Office 1965-67
University of California, Los ,ingeles, Lecturer, Early Childrood, 1958-60
Jnited Nations, MNew York, liew York, 1952-54

EZducational Advisor to United Nations International School

United Nations Sub-Committee on Education
idelphi 'miversity, Garden City, L. I., New York 1947-5k

Director, Campus Schnol, Preschool-Primary, 1947-50

t.ssistant Professcr, Barly Childhood Education, 1950-5h

New York State Adult Bducation, (Parent Educution) 1947-54
Dalton School, New York, New York, Teacher, Pre-school, Primary 1334-41
Teacher's College, Columbia University, New York, Child Development

Institute Lois Mcek Stolz, Director, Teaching/Research = 1933-3k
Mississippi State I'eachers' College, Director, Child Development, 1931=33.

PROFESSICHAL AFFILIATICGNS

Organisaticn Mondiale Pour L'FPducation Prescolaire
(Southwest Repional lepresentative for United States, 1964-67
National Cummitiee, Day Care of children, (Board Member, 196L-67)
Association for Childhood Lducational International, (Editorial Board 1964-65) ..
lNational Association for the Educatien of Young Children
Association for Supervision and Curriculum Development
Intcrnational ieading Association

HOCNCRARY CRGANIZATICHS

Cigma Alpha Iota (Music)
Delta tni Delta (Art)

Pi Lambda Theta (Scholarship)

Phi Upsilcn Omicron (Scholarship)
Delta Fa-pa Ganma (Teaching)
O
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BRALF VIt~ Tutit: Toved &-wali
EDUC..PION:

Diglom: Stmonnn High 3chool, smericn Szmon 1952
Feleti Te-ching Certificate 1952
Fellovship, Pur:hcu -ni K mchomohy, Honolulu, Hawoii 1955-56

Nationnl Collugc of Educ-tion, iv:nston, Illinois - B.E., 1961-65
4 yro degree ~ major, L-riy Childhood Educ-tion

A‘R\:FA::',SI(/I ik A:IZ;JRI i;i -C_J :

Government of Am.ric n oo, Drp.rtment of Education 1967-rrescnt
barly Chilghood Division, assistnant Dircctor

Leone .nd Pgo P go Consolid:ted School, .muricen onimon 1965-67
assist:nt Principnl -~nd Curriculum Dircctor

Feloti 1o cher Treining, mameric:n 3 mos 195661
Princiy.cl -nd Diemonstration Te~cher
Six woek Ue~ining/Dermonstr tion Teoching vnch viention
period for Firct nd Scecond Gr ¢ To chers

Te¢ cher, Foleti Dumonstri.tinn school, .mericin 5-hon 1956-59

Punthou 'nd K- ¢ ~mohs, Honolulu, Y..:ii, (B .rstow Found:ticn) 1955-56
Obscrv .tion 'nd F:irticip. tion in *ct~l ¥lement.ry School

Loonz, .mericy Szme- = Bl.mentory Teccher nd Villoge Supervisor

1952-55
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