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AFSTIRACI

1he learniid Center, established one year ago to
serve tne Special Entry students at U.Cl.l.A., 1s descrited. The
development ot a statt carable ot respording to the particular needs
ot this population is brietly discussed and the resultimg teauwork
intcrrally evaluated, In learning hcw tc azsist these students to
survive in thelr new university environment, s1X hyfpotheses were
stated and used as take-cott fcints fcr the development of an
effective prcgram: (1) traditional instruction had not worked; (2)
there were large gaps in skill areas; (3) there would bLec extremely
divergent percegtions of the university; (4) hostility and/or apatty
could ke anticifated; (5) dcrg term gcal orientatior woulad gerera!.y
be lacking; ard (€¢) the intellectual rctential ot the students would
be equal to that ot regulerly enrolled ctudents. Withir thi: set cf
hypotheses, a wide regertoire ¢t aggfroarches to learniny basic skills
emerged. One such approach to language as a commubicaticn frocess is
€Xplained. Nc¢ tcrral evaluation has yet been atteapted, put the
authors teel that the environment, the personatized teaching
"techniques," and their dgenetral way ct regaraing individuals have
rade a difterence. (TLl)
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The Learning Center is one of the sevaral 1esource cz2ajers vhich
compose the Student Counselinpg Services at UCLA. It represents one
attempt at recognizing the wide variastions tetween students as to
primary concerns, life styles, and values. #4s part of the Student
Services, we are a non-academic deparuuent. Taere is no fee, no
recorés kept, and neither grudes nor credit given for the work donc
at the Center. Attendance is entirely voluntary. Students are

referred to us by their instruclors, academic advisers, coun eiors
or friends; somé ;emember having htard about us during oricentat.on}
some "happen' upon us. In the total absence of cxéernal controié,
the oﬁly "hold" we have on our Students is their own desire for sclif-

improverent and a shared faith that it can and will happen.
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The Learning Center was establiched approximately one year ago
to serve a specific population, onc new and unigue to the University
community, the Special Entry Students. Tae first of these groups
was the High Potential Program, consisting of lour components: Black,
Chicano, Indian and Asian. GStudentis were sclected for this special
education program on the basis of their anti~ipated potential, rather
than on previously demonstrated scademic perloraance. RZecause rost
of these students had experienced failure in traditional school
settings and Decause new approachnes to learning were being sought, we
were invited to lend support to the challeng¢ of this new progranm.
At the present time we are availablc to anyone in tihe University
comniunity who is interested in incveasing or refining his basic
skills, and through this process to tegin tc experience exeiterent
in learning and growing. This hos lucluded such groups as Educational

Opportunity Px:graa students, staff, and forcign students.

The development of a staff capable of responding to the particular
necds of this population has tcen an exciting process. Currently
the staff consists of five pari-+ine counselors and one intern-traincc.
Four of the staff members have had previous experience in vorking in
tne Rrading and Study Center witn rcgularly cnrolled UJLA students
prior to the opening of the Learning Center. More importantly, the
staff possesces a wide variety of academic backgrounds, life-styles,
ages and experiences. Howevur, we all share certain desires and
beliefs. Firet, a desire to aceept the (hallenges of our changing
worli. Second, & belief that a student will lcarn wore if he has the
iielp of an interested person who hcuestly telieves that the student

can leara. Thi.d, a dcsire to respond to whatever concerne the
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student brings, and to telp Lim change to -nrvive in the University

environment.

The location and physical surroundings of the Ceater have been a
huppy accident. Located in an attic, which serves as a bridge bvetween
the old wing and the new wing of the administration building, we are
kalf way betwcen the Student Counseling Center and the Financial Aids
Ofrices, and therefore, in a heavily trafficked area., Our two small
rooms, with slanted ceilings, cormer windows, informal furnishings,
&nd bright accents, look more like comeone's "pad" than a University
office. Often a student will stop at cur door to comment on our
"looks", stay to find ot who we are, and nceept our invitation to

return wvhen he has more tire.

Because of the "fish bowl" quality of our existence, the staff has
learned to operate as & teari. We nave developed a mutual respeet for
and trust in each other, e comfortable acceptence of participation in
all tasks and functions, and & remarkable openness in our relationszhiyps.
How it all happened, and we arc really not sure how, Jhe results have
been very exciting for us. We have &n open door, weekdays, frem nine
to five. We give iirections to pecple lo xing for other offices; we
always take the tire %o answer questions ehout the Center or whatever;
we welcore students who just want to browsc; and of course, ¥2 have a
counselor immediately available for the student who is ready to begin
to work. Because we work in the open, erd because of the diversity
rcpresenﬁed in the stéfr, every student has a wider rénge of fesources,

riodels, and ideas from which to choose. In froime tases students choose

to work together, with or without s counseclor. VYork.ng this oy
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meken it essential that the staff engage ia continuing dislogue regarding
each student's progress. This nas helped to Insure general agreement
about and continuity to his program. Wnile *these discussions have
facilitated considerable staff growth, we have made an effort to not
losc sightcf our main purpose - to assist each student in his effort to

become an independent icarner.

We feel tnat as a result of this kind of tewswork most students have
a unique and positive experience in the Learning Cenver. For the
student who is not ready for the team approach we can and do make
provisions for privacy. A simple nod, gesture, or occasional reguest
for privacy 1is immediately noticed and tne rest of the team woves off.
We must add that we have a lot of fun, too. 'The struggle to master
basiec skills can become very inteansc worxk, but we've discovered that
humor plays un important yart in learning. In the final snalysis, we have
learned that we have to do whatever is necessiury to facilitate learning -

we don't make people learn - we try to free them to learn.

As we mentioned earlier, we Go not xeep records. We are nohconcerscd
with conpiling statistics; all Jhat we can say is that we worked with
approximately 250 individuals during the lasi quarter. Ve kevt no

record of the number of contacisd or hours spent with each individual.

we are concerned with helping each person to survive as a huran
being, and for that human being tc sucvive in the University. lHow couli
we best accomplish ?his?, Our eariier failurcs in attempling to work
with Special Entry students in a traditicnal university setting taught
us that some different ways were necessary to rcet these nceds.

HOW TO FIND THEM?



>
The problem we encountered is illusvrated in Joseph Caurch's (1)

- Moat Problem.

"...a square most, the same width on all four sides,
For purposces of the problen, the moat is infinitely
deep. The task is to make a usable bridge across
the moat. The only materials are two Goards, each
Just shorter than tie width of the 1oat. Once this
problem has beei solved, the moat will never look
the same again.”

&~ P k- P )

Il

The Moat Problem represents o rougn onalogy to our dilerna and the
situation of our students as we Taced the task before us. As long as
we continved to ask the same ola questions in the sase old way, wn

could not help pcople to cross the moat ond capiurc the castle!

Although we hal wuong us many ycars of experience counscling resulas
University students, we xnew that we rcally did not know or could not
choose a priori techniques or rethods inat would help our students to

"+ survive in their nevw environrent. o we began with the idea that I, A,

Richards (2) calls "focaforward”. Tascd on certain hypotheses we
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planned programs. The feedvack resulting from the activation of these

plans was used to evaluvate ani alter thne activities. Our original

hypotheses were as follows:

1.

to
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The traditional methods of instruction had nct vorked for the

Special Entry Students. Vas it brcause their actual life exper-~

fences and circumstances hed ocen so different and/or difficult?

There would be large lacunae in skill aress, ond trere would not

be s large rcservoir of traditionally shared cxmerience on which

to drav. Could we make any of the usual assusptions about perform-

ance level or previous learning?

The absence of these sharcd experiences would probably elter thcir

perceptions of the University. Had they had any opportunities to

gathef the kind of information from parents, older siblings, or
friends {hat leads to an operational and atiitudinal know-how of
college 1ife? Did they know now to use resources, such as 0ooks,
libreries, service people? Did thr differcnccs in culture, lan-
guage, and values with which they cemc maxe 13 overvhelmingly difr-
icult to learn or accepi the University culiure? Did they see
college simply as an ex“ension of the High Sehool experience?

Based on hypotheses 2 a.l 3 ve mipht exncet to ricet attitudes of

hostility, apathy, or both.

Long term goal crientation would te lackine for rost.

¥We fully anticipated that thec intellcetual potential of these students

would bte equal to that of the remularly enrolled University studencs,

As we proceeded to "fcedforward", our earliest "feedback" helped us

learn very quickly what owr 1lir .ations showld be. ior a variety of
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cogent reasons we learncd thal we should not be cdealing with Zthnie
Studies, nor should our focus be on course content. Morcover, we
could not allow our Center to become & tutorial serviee as "tutering"

is usually understood by students.

What we could do most effectively was toc focus on the learaing
processes supported by basic sxkills, while dealing with any personal

counseling that arose within tnai context.

Thnere were two cssentizl “sets" that tegaen to ermerge. Set A - Ve
hatd tn involve the student in the discovery of nis own needs and the
sctting of his own goals. Ve nhad to facilitale hig involverent &nd
interest in his own learaing. We had vo be sspecially aware and
sensitive to avoid diminishing the porson as an individual, while
heiping him to use frustration constructively. Set 3 - Ve had to
help eech individual to build a bridge from wacre he was to the reality
of the University. Most of our students wvere "strangers in a sirange
land."” Ve had to help the. write the guide boor to this foreign country,
its customs and its language, its rasponsitilities as well as iis
privileges. Likewise, most of our students were strangers to their
own learning-reasoning processcs., Whey aceded to te made awere of
what it was that they were doing when learning took place, and wiere
they got off the track when it dida't hupien for thew. And, ULecause
¥e arc always working under extrore tire pressure generated both by
the quarter systen and the uncertainiy as to The number of hours we
would sce any particular student, it soon becar apparent that we had
to carry on 4ll these processes sirultancously.

-
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We discovered that it was possible to accomplish our goals by developing
a wide repertoire of approscnes to any particular skill arca. Fortunately,
we had some back-log of experiences, but we have had to engage in a
continual scaren both for new materials and new approaches. The counseloi s’
diverse educasional backgrounds have provided a large pool of resources.

e particular skill arcas in waieh we have heen engeged ore: reading,
writing, speaking, listening, spclling, vocabulary, all aspects of study
skills, and vasic problemn solvin; tcehniques. Ve have worked out develop-
meutal sequences ol expericnec in all of tiese areas. A student may begin
at any point in the sequence according to his neceds, and may shift dircetion
at any time that it seems appropriate to do so. Taese decisions are alvays

made Jointly by the ccunsclor and the student.

We have given a great deal of thought %o creating unusual approacied
‘to learning basic skills. The following is one exanple:

Longusge -~ a symbolic process

Vany of the students we sec have good oral skills, but they make no
conncetion belween their speaking snd listening skills and their reading
and writing skills. We werc conceined with raking the students awerc of
the interconnection between the oral and written forms of syrtol usanc.
One spceific goal was to involve situdenits in experienees which would

demonsirate these conncetions.

Ve started with the discussion of fariliar non-verbal synbols:
aestures, colors, unifcrms, signal systers, cte. We struggled to wder-
stand how these non-verbal 6yrivols wexre used to symbolize rmeaning.

Next, we pucsented pictures (3). We aslied the students what the pleture

"said" and to point to thc deteils that helped them "read” the picturc's
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message. Next, the students were given a highly deseriptive passage to
read and then asked to draw what they "saw', vith as many of tune details
a6 possible. We were not interested in the quality of the art work -
stick figur=zs were fine. We have found ithat this seynence does help
students to build confidence in their ability *o handle symbols, and
they are then more willing to tackle the whole area of langmuage as a

conmunication process.

We have in the past and are now in the procoss of developing other

nev approaches in the areas or spelling, spealting, writing and listening.

Ve use ourselves as models to teach the lcarning processes ol
acquistion, transformation and evaluation as we attack whatever present-
ing need or preblem the situdent brings. We walk with the individual
through the problem, continually feeding beck to him wnat it is that ve
are doing and thinking - and the why. At the sane time we engage the
student in dialogue about wnat he is thinking and feeling - and the why .
When we reach an impasse we make this obvious to the student, and we
also make it apparent how we curselves nted to turn to resources - boOXS,

dictionaries, other people - in search for coluiicons.
) P

Clearly ihe nature of our stuicnts, the vide range of needs, and our
nanner of working taugnt us that we nceded to vork with individuals oy
in the smallest possible cluster groupings. We also came to know that
there had to ve an immediate and transforable yeward for every stuicnd
cach tirne we worked with him. il¢ had to be able to take avay someth ng

that was of immediate use in his course work.

As we come to the end of our first ycar, how do we evaluate our
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work? So fer we have made no effort to isolate the specific effect of

the Center from the effect of the Special Entry Program with whicn the
student is asgiciated. We huve atiempted to encourage the student to
cvaluate his progress in relation to the goals he has established ior
himself. llas there been a change in his behavior, skills, or a“titudes
with which he Is satisfied? Has he tested thesc changes ia tne real
world of the University/classroom? Is nec sutisfied for the present?

llas ne set new goals for ninselif? Does he want to continue working

now - or return at anotner time? The choice is nris.

When we try to evaluate vhat malkes learning oceur we are filled
with a sense of awe at the complexity of the learning process and the
extent to which it is not understood. Ve wish we could specify what
makes the djfference. We feel tbat our envircniment, our ways of involving
people in the work they do, our emphasis on being credible, have con-
tributed %o the success we have had  But, bdeyond all this there is
some Xind of ;magic" that happens for some students and not for others.
When 1t happens we back-track with the student tryfng 1o locate *he
morient or situation that seered tn Le the 4cuc.stone. What has emerged
from these dialosues is that trere is no pa. .icular technique, method,
material or sequence of work to which the: transformation can e asttributed.
The phenomenon occurs at & point where sorething the individual experiences
genevrates in him a stiong sence of potency, strong enough to transfer
to other areas of his life. There nlso seers to be emerging evidence
that +1ust and feith need to de present, but most significant of all 4s
the frecdom to struggle: .Thc roth must struggle from the cocoon with his
cwn power if he ia ever to fly. Perhaps our mrst important role is not to

prevent this kind of struggle, but to make it more effective.
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