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AESTRACT

Citing the large nurnbers of disadvantaged black
studerts now keing admitted into college in special prcgrams, the
aubthor discusses the special ccurcseling needs engendered by their
enccunter with the institutional demands and alienating etfects of
the irrersonal, white middle-class institutin. To assist these
students, the counselor must estatlish a unique relationshifp with
them at a critical mcment through an cutreach approach. It is
anticipatea that the counselor will also be called upon to assist the
student in the resoluticn cf an identity crisis precipitated by the
black student's participation in white institutional lite. While rct
automatically disqualifying white counselors, the author states that
they nay need to modity their style ot counseling trom nondirective
to cgen and direct. ({Tl)
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Cowmsoling Black College Students 3n Sveeial YFrorranms

\ (Abstract). M / W—%

Large nuzbers of disadvanteged black students are being admitted

EDO49L4 7y

into colleze in special pfogra::s in which normal admission rsquirements
are waived. The student!s encounter with the institution gives rise to
special comselinz needs which the present paper describes. In effect,
the cownselorts task is to assist the student cdpe with institutional
denands and overcore the alienating effect of the impersonel, white,
niddle-cless institution. To do thié.,ﬂ the coumsslor must establish a
unigue relationship with the student at a criticel moment through an

* oulreach approach, Subsequenily, the 'co{mselor will also be called upou
to assist the student in the resolution of ar identity erisis. White

coumselors are not disquaiified but they may nced to modify their style

of cownseling.
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Cowseling Blagt Coltese Students in Svecial. Prosrans

Increasing numbers of disadvantaged students,'most of waon are
black, are being adrdtted into college in circumstances where norcal
admission requirercents are waived. The liew York State Program 522X
(Search rar Education, Elevation, and Xnowledge) was established in
1967 to work with such students end from the bezinning has stressed
the need for effective couseling. The nature of such cownmeeling,
however, has never been adeqﬁately defined and traditional ecownseling
approaches have ssldou proved appropriate for the population in ques-

tion. The present paper has evolved fron on-the-job observations

interpreted according to some principles of sccial psycholozy.

The Acadenic Mvironment

The rezular sindent entering college at first will tend to gene-
" ralize his high school experience tc the college situvation. Vlen his
expectations regarding the academic process and his rcle as & college
student are not rcalized, he bas the resources needed to iake apovropri-
ate adjustrents and, in effect, develop a new frare of referénce for his
subsequent aétions. Ris abilit; to do this stens fron prior experience
wvhich hes svbtly prepared hin for vhat he encounters in college. This
is the euwltural edventiage the vhite, middle~clas$ student brings with
hin by virtue of his exposwe to‘é college-oriented environnent in wihich
he has wndergone waat Merton {1957) terms "anticipatory socieliz.tlon."
That is, in dz2ily interesction with parenls, pecevs, and.tcachers, he has
Intern2lized the rulirents of “he role he vwill bo expesied to pley

upon entering college.



Not so the disadvantaged black student! And is is worthwhile noting
that "dicadvantaged" is the appropriate term since, whatever cultural
advantages or "overlooked positives" (Riesswon, 1965) he ma} enjoy, they
have little relevance to the demands of the acadenmic environtent.

Eoualizingz Resources

Those wWho have.had years to learn its intricacies ray not always
realiz; how corplex the acadenic Institution is. Its complexity derives
fron its loose structure aired at cffering 2 rmltivlicity of choices to
th> kowledgeable student. The disadvanteged student, however, lacks
the understanding needed to "negotiate the system." Although the
institution's intent is to provide the greatest freedom of opportunity
to student;, its effects are not egclitarian inasrmuch as those who
wenefit rwost are those who enter the situation with the most resources.
As has oft bzen observed, the rich get richer and the poor get poorer.

The counselor's function clearly is to egqualize the resources the
black student needs in order to come to terms with the dexands of the
‘academic environrent. As Drake {(1965) notes, the resources the black
lacks are roncy, education, "contacfs," end "lmow-how," It 15 the last
two, cspecially "kmow-how," that the cownselor must provide. This is
borne out by Gottliedb (1957, p. 116) in his raper entitled, *Poor Youth
Want To Be iiddle Class But It's lo! Easy" 3a waich he points out that
social nobility for louér-class youlh is not impaired for want of espi-
ration but rather because the parents "lack the abilities irportant to
facilitate roverent into the rore advantageous soclal positions.”

Without the necessary know-how the black student will fafl to

grasp flly the nature of his role, Furtheriore, he will te wnaware of




the kindé of sanctions the instituiion empioys to enforce its demands
since both sanctions and demands are less than explicit in the colleze
selting, Lacking such lmowledge, the student may groscly hisjudgo what
professors expgect of him and prove inert in what has been cynically
terred "playing the ganme," This is particularly important since profes-
sors possess consideradble power, not being subject to as ruch adminis-
trative control as are high school teachers,

Sone of the "rules of the garie" relate to such matters as class
attendance and assignments, effeclive use of study time, end balancing
sludy and leisure tive., Again, the student is called upon to contend
with institutionel '"rules" as, for example, procedures for cdropoing
courses, cwmlative grade-point averages, academic probation and dismis-
s2l, and course requirerents for the student!s major. Thren there ere the
bureaucratic demands, esprcially those requiring paperwvork as in the case
‘of financial aid or registering for c&urses.

In eddition the stuﬁent is obliged to learn the "rules" foir coping
with the great variation end incon.s$stency emong the behaviors of pro-
fessors and the expectations they vill have of students, He‘will need to
develop percepiual skills whereby he quickly grasps wiat s going on in
any class and how he can best adapt to the derands rade upon hin,
Yotivatlon

By epplying end being edmitted to a speciel program, the siudent
evinces a corzitment 1o what Rainwater (1960) calls the 1ifo siratesy of’

czreer success. That is, tho student secepts the fdea that 1ife car be -

revarding end goals can bo echieved by observing rules end by making
o 2 > =3

tho rendred efford, Such corziiiment is teavous end is subjest to

assawld fron the competing survival sixsteries to which the stulent

-4




w311l have been exposed most of his life.
Counsclors and others in spéa]dng to the student are often favor-
ably impressed by tﬁe intensity with which he expresses his aspirations.
If the student later perforizs badly for no seeningly adequate reason,
the counselor ray feel he wus being "jived." Cownselors are led to
v aceept snc‘n'e:v':_r;lana‘tions only becausc they equate intensity of aspira-
tions with sirength of notivation. Such intensity, however, often
obscures -a fra2ilty endemic among “hoce long ermoscd to the disadbling
conditions of poverty. As Haggstron (1984, p. 216) poinis out:
i". . . & poor person may have the necessaiy sinceriiy, intention,
aad skill to embark on & couress of acticn brt there is so mich
wmceonselous wmceeriainty about zchieving psycholoziczl returns
through success thet the action 137 nuver bte seriously attempied."
Failure to reet certain institulionzl demands ray constituie a
* severe setback for the black student. He may Le said to lack the psycho-
logical resources of the widte student vho has a well-developed egn-
structure foinded on a history of pr_ior successes. The result may be
the onse£ of the "alicnaiion syndrore" which Roussove {1955, p. 39%)
describes as "intellectual 1listlessness, . . . overindulgence in social
end recreationz) pursudts, . . . and tn wderlying attiide of depres-
sive, and at tines hostile, defeatien." Tor example, the student oy
avoid facing an eacadenic problen by sleening late and not attending
class. Also, he ray vlay cerds for long howrs, or "rap" with other
students rather than deal with enbigrous and wmecertain institution2l
demvnds,  In such circwisiances, the counsslor reeds to be in toven
with tho student to help hin @ofine the nalure of the prodlen confront-
ing hin end the reans for hanéling it,
Q
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Initial Contzact in the Home

The erosion of the student's high aspirations is similer to but not
to be confused with sowething he is likely to experience on first entering
college. The student 1y experience feelinzs of powerlessness as he is
confronted with an impersonal institution over which he seeningly lacks
controlilyl, which is further conpounded b, both real and imgin;d hostility
't.oward:hin on the part of the white students and faculty. He will come
to feel that the institubion is neaningless and that he hinsedf is

reaningless to the institution, .

it is with & vicw to forestalling such alienation that the cowmselor
cm play a vital role. To assist the student with the problems he faces,
then, the counselor zust establish contact as soon as possible, Further-
more, the impasse must bs avolded wnere, on the one hand, the cowmselor
waits for the student to make use of his services while, on the other
‘hand, the student is wmaware of the problems confronting hin or the exact
nature of the counseling services intended to essist hin,

To avoid such en impasse calls for en outreach epproach in which
contact 3s rade with the student after ecceptznce into the piogran end
prior to his attendance at the college. This is a eriticeal tire when
the student will be asking: "What do I do now that I have been accepted?"

The cownseclor assigned to the student should take the initiative by
arrarnging to visit hin in his home at a tine when it is feacible to dis-;
cuss the college progran, not only wvith the student bul aleo with his
parents or spouse. Bectuse the cownselor eppears on the scene at "(his
poent, his relevence to the studentls individual needs Is greatdy en-
honzed, the rore so rince the cownszlorts ideatity will b2 vicozzrendeed

by the irvereonal quality of the institutionzl setiing,
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This outreach approach also takes into account the important pert
played by parents or spouse in sustaining the student!s rotivation.
Tnrough the person of the coumselor the colleze assumes sone relevence
to ithenm, too. Bacauss they have the opportumity to be more versonally
involv.d, they are less 1likely to expsrience resentment vis-a~vis the
othervise alien and impersonal institution. This is important since the
student is often forced 1c bear the brint of such resentment, such that
the eroding effects on hin then will have irplicitions for his acadenic
performance., |

iThe initial contact nade with the cownselor estebvliches hin clezrly
es the one to vlon the studsnt ean turn when coﬁfronted by the uncertainty
and anbiguity of the institulional demands. Indced, sone linited evidence
has doronstroted the beneficial effects ¢f hom. visits. In a research

design where acadeiie ability was contrclled, students vho had been visi-

joN
[

"ted in their home bafore slerting classes showed significantly greater
g v

acadenic verforcence than those who were visited efter or not at all
(Haettenschiriller, 1969).

Role Definition Trvoush the Home Visit

Although the cowmselor is interested in raking kmowm to the student
some of the domands of the acaderde institulion and the sorvices he pro-
vides for dealing with these, the visit aleo provides theo occasion to
define the broader reaches of his cownseling role. In this regard the
coimselor showld forcwarn the student of siresszs he ray expericnce end
that dealins wiih these is very rmuch part of tho coimselor!s role,

Thoias, Poleasky, and Founin (1955) voint oudt that the "helping
pereon rast bo vereelved as toth conpetent 4o helr and vanidng to help.

To do thic the eswmeclor rust be pereeived, not as en arn of the

Q : .

RIC 3 7

Aruitoxt provided by Eic:



b

O

ERIC

Aruitoxt provided by Eic:

edninistration, but as & person squarely on the student!s side in his
efforts to cope with the derands of the acadexic inshitution. A "disidenti-
fication" fronm the adrinistration occurs when the counselor divests himself
of the discrediting features of the instiiutional setting -- office, desk,
secretary, and other studenis waiting to see their counselor. Instead,
the hoiz visit affords the ocqasidn "in which the things seen, heard, and
experienced in their irredisey are labeled and pat into words by the coun-
selor cnd the client es part of in situ cownseling" (Sorden, 19353, p. 130).
The particular nature of the population discussed here calls for a
stronger comnitnont to the siudent thenr otherwise would be expecied. This
ncans that the cowmiselor ray reed to be available other than duwring reguler
office hours. HKe should let the student Ynow that he can be reached by
telephone at home if need be. Such cally as he receives are szldon likely
to nake any serious demands on his time and instead can be the occasion
for schedwling en office appointrent fox the next day. At the same tine,
the reassurance the student gels from such a brief conteet r2y do nuch
at & later tine to provide the basis for a good cownseling relationship,

Black Life Siyle rud Tlentity

Although ihe studert is feced with problems which erisc frem
coxng to terns vith the detends of the ecaderde envirentent, he ray also
experience tension in the process of what 1oy be descrited es coning to
terns with hinself. TFor the bleck student tenslons ray ariee cut of ‘
unique circunstances end will call for {he full ranse of the cownselorts
professional canacitiies.

n the course

lond

‘Tacse tensions relate to tho studentts life siyle.

of grosing up as & ngnber of & sutculiure, he deve

end spcech 2s woll as rodes of responding to situnticns which are
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differeat fromn. those of the dorminent culiure| His 2ife style is part of
his identity continuously assuring hin of meabinzful relationships with
others. On cazpus he pay £ind that his identi\\‘b,-r and 1ife strle no loager
guareanitce hinm the rewarding relaticnchips he hus Jmown. Indecd, in the

classroon he ray £ind that his identity as a2 stident in & specinl progran

pay further provoks ambigrous and sonetimes demiwaning responses fron
both students and professors. \
Is he, then, to chanze his life style and |thereby reject or coipro-

mise his identily? Is any change in 1ife style [rhich alrost inevitadbly

fnllo'w, upon encouvnter with new educationsl exyelriences only evidence to

othcrs thut he has been Yeco-opted" by the waitej niddle-class institu-

tion? As Shibutari {1955, p. 564) peints out

", « . 811 forns of soecial robility, frouf sudden conversion

to graduzl assindlaticon, nay be regarded{as dismlacemints of

refercnce grouvs, for they involve a los] of responsiveness

to the derands of one soc vorld and {ie adoption of the

perspective of another.®

Chenge in porspective my entail sone ¢fiance in life slyle end,

es YNenderson (1957) notes, & perscnts effoxt fto funclion as & rember of

a group other than his ora nay zive rise te fdjustrent prodbleus, Clearly,

the commeelor has o jrporisnt part to pley fin brinzing such forlings of

conflict and arxbivalence to the level of coifsciousness, Rerslution of

theso is esseatiel if the student is to "moge ecross cultural boundaries”

(Peterson, 1755, p. 1001).
In cordnzg to terms with himself, the [tudent will bzrin to shape

& noyw ddentity without neceesarily surrendeting the oll and vell-Zefined

onc. Instead, the crerzing identily will efgender cone siress as the
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effort is ade j:o synthesize both the old and the new identity.

This identity crisis will be manifested in deteriorating relations
with fanlly and friends, in conflicts with professors, and in perceired
racim on the part of vhite students. The counselor's part will be to
pernnit the student to ventilate his feelinae, to enable hin to verbalize

+  the dinension o~ t‘né conflict, and to facilitate a resolution of tha
problea. here the counselor corrmmicales a continuing awarenzss of the

a0

cultwre from which the studcnits ldenlityy derives, he is in a vosition

|

1o assist the slwlent In working throvzgh the resolution of the identitly

crisis.

Black Denendencr in Cowmseling

The cownseling reletionship is always vulnerable to beeoring a
dependeney rolationship, Vhile undesiradle in all cases, for black
students there is added possibility thet it wvill activate feclings of
‘inadesvacey vie-b-vis tho wnite institution. To guzrd azainst t-his, the
counselor should adopt a style which is open and direcl, Sone izy find
this & far cry fron the nondirective tesliniques advoeaiced by cownszlor
training institutions. Th: populaticn for whom these techniques vere
deve)oned. however, was cne whose prior experience provided a substan-
tial basis for the cownsoling relatic:.chip,

Nondirective ter'minues are inaporipriate for ihe populeotion
discuss2d here since they scrve only lo sipgnal. an anbiguous and threzi-
eninz relationship (Fernstein, 1954), It is far iore frporiznt that
the cowmzelor "levzel" with ithe studen™ end this on occasion nny call
for the use of *hiph trpact™ words.

Sirply rot, ihe cownzelorts siyle should reflect acceptance end
genudniners, It would e a iwlstal-e, houever, to resard thess as

O
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cross—c_:ultural inperatives, Insofe:r as they arc necessary ingredients
of the cowmseling relationshiuv, ‘t,he;' rust be interpreted in terns of the
student's culture and not in terms cf white, niddle-class culture.
Ultirately, the occasion may present itself vhere counseling will
entail an expression of rore personal ideas and feeling. This certainly
will I;?/ld true as the student begins to shepe en increasinsly personal

identity. Indecd, & personal identily as opposed to a sociel identity

wil? inevitably be oie outcone of hir encounter with the academic experi~

ence ﬁousseve, 1970), With the emergence of a versonal identity ha will

!

shed eone restraints and acquire grezter flexdibility and power.

|

The counselor can pley a vital part in facilitating this transfor-

mation, It should nol b2 asswmed, however, ithat others who have the

inheront potential to establish a Ygood relautionship" can accormplish this

task, Despite irportant differences, the vrofessicnally-trained counsolor

*alone is equipped to realiuze fully tae goals of cownseling.

O
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Bleek: end Hite Cownsolors

Further, there is no reason tc believe that white counselors are

auton.atically disounlified. Inasmuch as enabling the student to acouire

¥mow-hois in nezotiating the systen is of primary concern, it is easily
undersicod here that job corpetence transcends race (Henderecoa, 1965).

Nevertholecs, as noted alreads, style plays a part in how the
counselor goes about his job, For the vhite cowmselor, howsver, his
style rust also reflect an outgoing eccedionce of the other's blackness
Instead of the tac_* avoidance wihiceh hes baen 211 too prevalent in the
past; &t the some e the counselor nust accent fully his own white-
ness since an apdlo-ciic or wneertain 2ir often sismnls £ wiconscious

racien. Caly wilh beih parlicirants cecurc in thzir positlons can

~



prdgress be rade toward an cffcciive cowmseling relationship.

Clearly, there are those who believe only blacks should cownesel
blacks. If, however, the goal of the black student beyond colleze is to
oblain a ”piece of the action" presently doninated by whites, then he
mist develop hig identity in interaction with both blacks and whites, and
this includes counselors. lhere conditions pernit, howsver, it is prefer-

* egble 1:«.3» the white cowmseler work 3n a predoninantly black cowmnseling
component headed by a black supervisor. Such conbtexiual factors irpinge
on the nature of the rclationship the white coumselor will have with the
black student.

Finally, practical reasons also dlctate the use of widte counselors.
At prescnt there are too few black counselors to provide the professional
services co badly needed.

For Plack cownselors, a different provlenr exists. Studenis rz, see
them as "oreos" who have been "co-opted" ty the vhitc institution. Ulf-l—
uateiy, their saccess resuys on their ability to communicate their coizon

‘eoncern and oa their adbility to ¢ isel wisely.

Conclusion

2

Fundarental to the cvwscl*‘nc of black collegze siudeats in spscial

progrers is the establishing of e‘,rl,,r contact, The relationship in dts
initial staze rust be founded upon clearly perceived retwrns by the
student. These will lay the groundwor: for subsequent ricaningful cown-
seling.
It would be a ixdstzke to think some of the problems discussed
relate only tu dieadvanizzed blacks. Tnaviliiy to ncootiate the sposten
(%4

has elso besn the coadition of the lowasr clrss, For blacks, houever,
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there is the added dinmension vhich castc the ratter in a substantia;ly
different light.

In the past, commseling of the disadvant ged or the culttu*allj
different, both black and vhile, has proven largely ineffective. Hope-
fully, then, knowledze gained fron new approaches as outlined in this
paper 1'41,' well foreshadowr the ecnergence of 2 rore emaprenessive and

efi‘ective cowmseling nodel,

13
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