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COLUMBIA LNIVERSITY

The Ushan Certer wag establhed ot Colwmbin Univensity in 1668
to assist the univeasity community in committing a greater share ot it
intelivarual ressunees and energies Lo the whote spectram ol ailan andd
mivority problewns. Tes existence wits made passible Ly 310 midllion
grart w Columbia from The Ford Foundagon,

Inoammouncing the grant ine Jaober, 1956, Ford Voundation Pres-
ident MdGeorge Bundy urged ahat Colwobia Unisetsiy “play o wseflul
role in helping to open a wider Tuture to New Yarl, and to all dties,
to Tharlemn and e all swho have diadvantages oo vrban Jile L. by
studdy, by tecching wind by adion™ When the grant was appropriated,
Grayson RKirk, then Prosidenr of Columbia, appointad 4 committee to
recommeird the best sway to wilive the grant '1The comminee receme
mended the establishinent of o Center for Ui o Minoney Adtains,
whaose dircaor would repoit divealy to the president and wonld vapply
Teadenship and coordination w an expanding university - wide connmit-
ment o whan and minority allaivs, Franklin FLOwWiltioms, former b
sacdor o Ghina, ssuneed die diteconhip of e Center in Jane, LS,
Shortly thercalter, the preseat waae, “Ehe Urhan Ces
upon.

ten," was deciaed

Urban Ceater Activities

The Conter was organizal with o oxoonedy Lroad sphee of i
terest, anel ity activitios have heen cqually diverse. FPhey Bosve enabiaced
stich seomingly unrelated functions os wnivensity hiving sund purchaning
practices, miiiuzil)- 1equinnent, community action programs, researdhy,
and tie expansion of Colombin’s course oftaings i Cibon il minority
studics. In prrsuing these intaiests, tose at the Conta soon Gune (o
raafize thut Columbia Univasity vas ey thiags teo nany proplie. It
was truly aonulvivensity with many separate, quite autonomous centers
of sutharity and ivithaive, obien with divirgent viewraings o sadundan
gouls.

The Genter has not sousht o establisle 0 own teadiing or 1evach
sl o toun it own comon ity prog ams, hetead of baildimg it own
stdl (he Conter has supported now positions i sever . of the ninctaen
soanolsand oolloges st Colambin Those sddvs Bl the-c seas has s repon
sibility for the b velopent, managonent, and oxtorat funding of
wide variety ol miine and minotity programis, These positious provide
the focsl point i the developinent of sniversity-conunnimity pojecs
Invoelving Lty and studonts, and they fostor asital Haison wmong the
comunnity, The Urhan Centor, and v universay,

The Conter's activities have Lallen into fony bioad cotegomics: com-
nunity progians, caricalunme developracnt, minoriey recruitment aned
funding of hoth siudents and faculty, and suppont ol uthaor- e minoriy
grotuprclaed rescachs Althongh o lise of specifie projedts woulld be too
oxtensive o dndicde hog it shiculd Be potad dhiat oIl fom Gate, arjcs
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Centar Cunricalonm Projoct shich forns the Sasis fer diis vohnue,
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PREFACE

The Urban Center Curricelum Project was commissioned by The Urban
Center in October, 1968, to recommend ways in which Columbia University
could asume national leadership in the emergent ficlds of urban and cthric
studies. The project represents one of many cfforts supported by the Center to
guide and strengthen the university’s response, as both an academic and
community institution, to the problems of city and race.

The project staff was asked to direci attention to the following ¢ iestions:
What is Columbia University’s present position with respect to course offerings,
rescarch, and community serviee or action in urban and cthaic affairs? What
objectives should Culambia establish in order to beeome a national resource of
exeellence in these fields? What steps are indicated to help it reach these goals?

Thke projcct mandate, therefor-, was fourfold: to provide Columbia with a
complete profile on current and planned curricula dealing with urban and
minority affairs (essentially a steck-taking operatior ), to recommiend directions
for Columbia’s future development, to order these recommendations according
to priority, and to outline structural a'rangemcnts and strategics to facilitate
their nmplenientation.

The project design was dictated by the nced to predicate any recom-
mendations 1o Columbia upei the opinions and idess of all constituencies that
affect or are affected by curricular innovstions redated to urban and cthnic
studics. Co 'scquently, the resulting recommendations were presented 10
Columbia fourtcen months later. They were based upon the views and
sugyestions of Columbia students, faculty niembers, and administrative officers,
as well as those of community peaple, prospective employers, city officials, and
the business community. This infarmation was collected by interviews and
questionnaircs. :

In addition, the need 0 place the recommendations into a realistic
historical and national framework led to an investigation of the historical
cvolution of curricular and organizational development at Columbia and to
national survcys (solicited by written questionnaires and Jetters) of curriculir
innovations in urban and cthnic stidics at other American universities and
colleges. N

Each chapter of this book. is devoted to an explication of the results of
these individual surveys,

Chapter 1, “Intioduction: Probloms and Prospects,” by Joseph G
Colmen, considers taday's socicte] and university environment and the rature



Aruitoxt provided by Eic:

\
and probable. impact of new trends and “dirzctions resulting from curreat
reappraisals of American higher cducation.

Chapter 2, “Faculty and Administrative Views,” is devoted to a
delincation of opinions of Columhbia faculty membars and administrative
officers on matters pertaining to urban and cthnic affairs. Initial discussions
with a number of deans and departmen: chairmen indicated that the most
effective way of obtaining an accurate and representative measure of faculty
views, in depth and detail, was through distribution of a questionnaire. The
questionnaire, designed and pretested with the assistance of Allen B. Barton of
the Columbia University Burcau of Applicd Social Research, was distributed
carly in November, 1968, to 3,549 faculty members at Columbia. Margit
tohannson, a research associate at the Burcau, tabulated and svmmarized the
919 faculty responses for this chapter.

Chapter 3, "Student Views,” by Camilla Auger of the Bureau of Applied
Sacial Research, is devoied 10 an exposition of Columbia University students’
opinions and ideas concerning curricula for urban and ethnic studies. The size
of the Columbia student body—a total of more than 21,000-their sensitivitics
to administration-initialed projects, particularly afier the 1968 Coiumbia crisis,
renderc | the solicitation of student opinion a difficult task. After initial
mectings with numetous students groups, it was decided that the best way to
obtain a broad spectrum of the ethnic, political, social, and cducational
variations among Columbia students would be through open-ended discussion
sessions with stucent organizations. Mectings were held with thirty student
groups, including the four black student groups then existing:  Black Repre-
sentation Organization (BRO), Black Amcritan Law Student Association
(BALSA), Students” Afro-Amcrican Socicty (SAS), and Barnard Organization
of Soul Sisters (BOSS). Opportunitics were also made available for individual
students to apprise the staff of their cpinions. The discussion sessions were
coordinated by Auger, whose staff of discussion leaders included graduate
students from several Columbia schools.

The difficultics encountered in the attempt to obtain a meaningful sample
of Columbia student vicws were considerably compounded in cfforts to assay
the attitudes, opinions, and ideas of the “community.” Raymond IL. Giles, Jr.,
of Community Educational Associates, fnc. {CEA). a Harlem-based educational
organizai'on, and Josc A. Toro, Assistant Dizcctor | the College Entrance
Examination Board, were commissioned to conduct surveys of the black and
Pucerte Rican communitics. Individual members of sixty Harlemy community
organizations were interviewed by members of Giles's staff. Toro, assisted by
Colunibia graduate students who were themselves Puerto Rican, interviewed
seventy members of the predominantly Puerto Rican neighborhoods of New
York City. The majority of respondents in both sunveys swere actively involved
in the community cither at the grass-toots or professional level. Chapters 4 and
5, “The View from Harlem" and “Views from the Pucrto Rican Community,”
contain substantive suggestions for curricular innovations for both urban
studics and ¢thnic studics. :

Chapter 6, "Views of Prospective Employers,” by Joseph G. Colmen,
attests to the nerd ta base recommendations for curricular change in urban and
cthnic studies upon an awareness of what is going on in the market plice. A

vi



ERIC

Aruitoxt provided by Eic

sunvey was conducted of a limited number of vrganizations that would either
directiy employ graduates of urban or ethnic studics programs or might be
assumed to have idcas 1bout the preparation of students for such employment,
The resvltant chapter is based upon informaton gleaned fromu letters to
fourteen such organizations and personal interviews with otlxr city, state, and
national officials of governmental, professional, and business agencics, Al-
though the sampic is small, significant agrecment in certain arcas warcants the
inclusion of a chapter addressed to the views of this constitr.rney.

The decision to aadicss priority attention to the subject of Afro Amencan
or Black Studies, a topic alrcady high on the agenda of a number of institutions
of higher education, led to 2 comprehensive survey of biack and other minority
group-rclated curricula at 18+ universitics throughout the country. Direeted
by Wiifred Cartey, the projeet staff constructed and dispatched the question-
naive and letters of inquiry that provided the basis for Chapter 7. The sunvey
covered cousses, special programs, and policies refated to socictally designated
minority groups: Blacks, Pucrto Ricans, Mexican Amerticans, and Amcrican
Indians. The institutions surveyed were chosen for their ccological similarity to
Columbia University, i.c., prcdominantly white, four-year colleges and univer-
sities located in or near urban communitics. Chapter 7, “A Nationwide Sunvey
of Minority-Related Curricular Change,” by Wilfred Cartey and Barbara A.
Wheeler, represents an attempt to base recommendations to Columbia on a
comprehensive reading of what was going on around the country.

Chapter 8, “Trends in Urban Studics,” by Philip V. White, likewisc
represents an aittempt to obtain a national profile—both substantive and
structural--of present involvement and future directions in urban studies. The
matcrial for this chapter is based upon data gleancd from a suncy of
forty<ight colleges and universitics known to have urban or urban-rclated
studies programs. The survey was confined to schools that offer a teaching
program, and the chapter is based on the experiences of the thirty institutions
about which concrete data was made available. )

Chapter 9, “Treads in Expericntial learning Program:,” by Wilfred
Cartey, came into being as an incvitable by-preduct of Chapters 7 and 8.
Because such a substantial portion of the proposals for both urban and cthnic
studics programs is devoted to community scrsice and te an increasing
emphasis on ficke work as a valid component of the cducational process, the
inclusion of a chapter devoted to a national assessment of thest features
scemed cssential,

Working with the data and idcas of the preceding chapters, the project
staff began to formulate conclusions and substantive recommendations
regarding the inclusion of urban and cthnic studies in the Columibia University
curriculum. As the recommendations bagan to take shape, questions concerning
the atmosphere of their acceptance and the existing organizational capability
for their implementation pointed up the nced to examine the history of
Columbia’s response to institutiopal and curricular change. Conscquently,
Chapter 10, “The Evolving Structure and Curticula of Coluinbia University!
by Barbara A. Wheeler, represeuts an attempt to place the recommendations to
Columbia inte a rcalistic historical framework by emphasizing their Togical
evolutionary nature.

L vii
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Chapter 11, “Recommendations and Conclusions,” was prepared by the
cditors and represents not only the conclusions of this nationwide study but
also concrete and substantive recommendations to one of the world’s leading
institutions of higher education regarding one way to achieve and maintain
curricular excellence in the emergent ficlds of whan and ethnic studies.
Although the recommendations are presented in terms specific to Columbi.
University, they applyv broadly to all institutions of higher learning located i1
or ncar inner-city areas and affected by the problems generated by racial

~onflict and increasing urbanization.
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CHAPTER INTRODUCT ION: :
PRORLEMS AND [ ROSPECTS

Juseph G, Colmen ‘

THE UNIVERSITY'S HERITAGS

Exen a cursory perusal of the chaprer devoted to an examination of ihe
history of Columbia Urmcrsm (C }..sptgr 10) wili acquaint the reader with a
sonse of the university's rcspon51ums< to chr.ngmg concepts, needs, and
prioriti¢s ut differnt points in time. This book is an attempt to assist the
university as it now considers the naturce of its curricular and organizationa!
response to the national crises of urban deterioration and racial conflict.

A potent factor affecting the university’s appraisal of its role in these
ficlds is thaf it is being undertakea at a tim. when the very forms and functiors
of higher education are undergoing fundamental challenge from without and
serious reassessn end from within, At chis point it is difficu’t to predict where
this process will take American colleges and universitics, Only one thing seemis
clear: the changes that result are ceriain to be basic in nature and nativnaf in
scope, The probings and pressures 1o change have now penctrated far bevond
the level of a mmplc reaction to student unrest. th\ C\und deep into the
professional core of cducation itself, -

Many of the pressures oa the university, whether brought to bear by
student militaney or gencrated by educators themselves, are ¢learly a reflection
of the cnses within the greater Amcrican socicty. But this fact should be
neite.ac surprising nor ominous. As Logan Wilsen, Pre-ident of the Amcrican
Council on Education, notes: “Colleges and universiies are much more
affected by outside social forees then they once were. ... Their curricuh ac
heavilv infleenced b changing social and vocati inal rcqummcnts " Issues
such as blask powr, student pawer, u)mmum{\ u)n!m] oppuwmn o
geometrically cscalating war, represtion, and  dehumanization are pressing
heavily upon institutions of higher learning, demanding of tham a major
reassessinent of pasic attitudes, some of which have formed the framework for
social and cducational policies for decades.

Urban und cthnic studics respoad directly to three masdive dssues that
head the dist of national prioritics: reversing the devastating cffects of social
awd evonomic inequality for Blach Amcricans and other cthaie groups,

l))

[y



O

ERIC

Aruitoxt provided by Eic:

4 HUMAN USESG OF THE UNIVERSITY

cradicating the persistent pockets of poverty-black and swhite~among the
urban and rural population, and ovcrcoming the increasingly appalling
deterioration of the nauon’s cities.

The billions of dollars expended by all levels of government appear to
ing‘cate a national conviction that somcthing must be done about these
problems, but the application of bandzid-like solutions has not proven
cffective. The problems are complex; the solutions offered are frequently
simplistic. The nceds demand broad, general skills and multidisciplinary talents;
the approach, all too often, has been narrow and parochial. Although most
people realize that samething inust be dore, and done tow, to ¢nd the cycie of
poverty, degradation, and blight that traps so n.any citizens, they have as vet
been unable to work out satisfactory long-run solutions that find their way into
well-articulated, impactful policics and programs. )

The authors of these chapters believe that Columbia University does have
a social and institutional responsibility to address its talents and expertise to
the understanding and resofution of these problems. They do not betieve that
American universitics have ever been enclaves of “neutrality.” Indeed, these
institutions bave always served a variety of social goals and various segments of
American society. They contend that the most urgent and fundamental
responsibility of all cducational institutions is to scrve not some narrowly
defined and peripheral *“‘educational” nced, but the more central goals and
purposcs of the socicty as defined by all scgments of the socicty. Thus, they
join in the demand for a change in the social goals and scgments served.
Columbia University is a national resource; the urban and racial problems
around which this book is developed are, likewise, national in scope. Failure 1o
meet and solve them can result in a disaster that will be equally national in
scope.

A PERSPECTIVE ON CHANGE ANL PROBLEM-SOLVING

The acceptance by colloges aind univasitics of e re for
training professionals and conducting rescarch that leads to policies to atleviate
abrasive conditions 15 in no sense a burdens it is a challenge to the most ereative
wellsprings of Auncrican higher education. From this broader perspective,
praposed changes in curriculum cannot be viewed as an isolated segment of the
university’s total offcrings. They must be considered within the largee content
of the uaiversity’s response 1o other fendamental questions that are now being
posed--questions concerning the relationship of the university to the “state of
the nation,” student participation in curriculum construction, changing
concepts of the student-faculty relationship, “scholarly ebjectivity,” and the
character of the “learning process™ itself.

This period of change and challenge in Amcrican cducation providcs the
university with a framework for ncecessary self-renewal. Yet, selfaencwal is an
axtraordinarily difficult tash, because the purposes and goals of the university
arc a delicate baiance between the needs and interests of many constituencics,
including faculty, adninistration, students, alumni, government, employers, the
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ncighboring community, and the larger society itsclf. Thi balance inevitably
shifts as pressures and counterpressures are applied.

Martin Duberman of Princeton University has succinctly expressed an
essential aspect of vhis process of self-renewal:

The university has one unique quality that gives it the potential for
responding to furdamental chang:: the wradition of scholarly inquiry
that takces as its most setious obligation the injunction to examine

accepted truths critically . .. . Whether the potential is realized
... depends on whether thosce in the uvniversi'y hold a greater allcgiance

to their institution or to their idcals.? .

Onc does not even have to attack the premise that the university’s major
resources lie in the areas of teaching and rescarch when urging the adoption of
urban and ethnic studies programs. If even these specialized cnergies werc
dirccted at the definition and solution of some of the major problems of our
times, a2 maximum contribution would have been made. Moreover, although
univer ities have never been noted for their ability to implement solutions to
complex sociopolitical problems, this in no sen<e diminishes their responsibility
to the “scrvice” aspects of new curricula in urban and cthnic studics. Indced,
with judicious, innovative, and flexible educational planning, service uctivitics
can be designed to fulfifl both the urgent necds of the university’s neighboring
communitics and the- requirements of a quality cducational program for its
students,

A NEW CONTEXT FOR THE UNIVERSITY

The movement of the classvoom from the campus to the community, as a
supplement to more traditional srudy programs, will require a redefinitior of
both university and community roles, ic., the effective intcgration ot the
commurity into the process of planning, exceution, and cvaluation arcas that
have previously been viewed as the university's ex<lusive domain, .

In addition to the passibilitics for designing new teaching techniqucs,
heavy rescarch poteatial is associated with new curricula in urban and minority
affairs. Some rescarch may be characterized as basic, but a vital portion will
have to be “applied™ or action-oriented, in much the same way that uscful
research designed for the ficlds af medicine, law, social work, and cducarion
itsell is applied or action-based. This kind of rescarch offers as many
publication possibilitics as docs basic rescarch, along with the more imporant
possibitity of making a concrcte contrnibution to the reconstruction of
Amcrican sodety.

Although urban and cthnic studics are both young and emerging ficlds,
this is not a basis for objection to their integration into the teaching and
rescarch orientation of the university; rather, it is a challenge. Many of the
acidanic disciplines that mike up the core of urban and cthnic studics arc
mature in devdopment ond ridh a0 metiodology. Werking inan inter-

Wy
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disciplinary way, these new fields can move, in a self-integrating and
increasingly sophisticatcd manrer, toward a higher level of conceptual and
methodological maturity.

Does the initiation of urban or ethnic studies represent a sound
institutional innovation, or is it a hasty and ill-considered response to current
fashion and temporary pressures? Jast how permanent is the nation’s or the
university’s concern with urban and minority problems likely to be? Will their
popularity fade, to be replaced by some other transitory issue?

The answer to these questions is far from simple; it encompasses
judgments ranging from the role and funciion of the university to the
development of the nation in the coming decades. No one cin predict the
future, of course, but, .given that urban population growth has bcen
phenomenal—four-fifths of the nation will be living in or around citics within a
decade—and that the influence of cities is the major determinant in the
political, cultural, economic, and social life of the nation, t seems reasonable
to suppose that an academic investment in urban affairs will be a sound one for
some lime to come. And, given the racial composition of the United States and
of New Yorl: City. in particular, there can be little doubt that American colleges
and universities should undertake the exploration and transmission of the
special cultural contributions, history, traditions, and problems of Black
Americans, Puerto Ricans, and other minorities.

Without major intervention, urban and racial prob!cms wnll continie to
contribute to a deterinration in the fabric of society. The special talents,
knowledge, and traditions that reside within the university can provide, to a
significant deyree, the raw material for an understanding of, and workable
remedies for, these critical problems.

S$TOPE OF THE RESEARCH PROJECT

The Urban Center Curriculum Project was designed to identify, explore,
ard assess as nany of the major factors required to make knowledgeable
judgments abeut curricufar innovations, particularly those pertinent w urban
and cthnic stoudics. The composite collection of the experienecs, attitudes, and
proposals of the university’s various and varisd constituencies were the data
from which the project’s recommendations wore darived. As the projeat
progressed, a st of sis checkpoints, or operational citeria, for the program
tiegan te ameryc:

Y Drevdisaplinary and piterprofessional programs are vital for the suceess
of 4 new curricalum in urban and cthnic stedics The complesity and ceossdisa
plinary charscter of much of the matenal that will be the focus of courses and
ficld work regnires 1 truly multidimensional approach, There is, tharefore, a
¢ tious necd for sructuring and fachtating new linkages among the various
schools ot the uriversity in order to intcgrate the wurriculum inte an
cfectine whale
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(2) Ixperiential Tearning should be an inregral parr of the curriculum.
Through obscrvation of, exposure to, and cfforts to deal with the dynamics ol
process and policy i situ, students will obtain a meaningful sensc of urban and
cthnic studiesin a manner that can be achieved in no other way. In order to ensure
that it is a genuincly productive cducational expericnce, this aspeet of the
curriculum must, without sacrificing the tlexibility or individualized character
of the program, involve rigorous intellectual preparation by the student and
cducationally plani.cd supervision and review by the faculty.

3) A student-comtered orentation is basic to the curriculum. Ir can be
achieved through:

(a) Participation. Ly students in all curriculum decisions.

(b) Individualizatéon and multiple options. Programs should he
sti ctured so that, ideally, they meet the special needs, interests, and
goals of cach student. Although it is a premise of the project’s
recommendations that cvery student will wish o gain some
appreciation of the development and nature of utban socicty and of
its cthnic components, the depth and scope of this interest will vary.
Some will wish. only a few courses, whereas others will want an
intensive, action-oriented preparation. Still others will want to
conduct rescarch or to teach, and students preparing for the
professions will have a special interest in onc or anotler aspect of
urban and ethnic studics bearing on their broader professional
training. In general, no student should be locked into an carly
commitment, but should be free to revise his choices with minimal
loss of time, course credits, and moncey.

(¢} Relevance. 1n one sensc, the work of the Urban Center Curric-
ulum Project has been an exploration of relevancein contentand struc-
turc. (hat exploration has been conducted in the spirit of Charles
Lrankdd’s observations about that much-abused term:  “lt can
simply express the studernt’s desire to know what hi. studics
mean. ... To demand ‘rclevance” in this sense is fo demand more,
not less, intellectually in education.” Expericntial learning, through
its concern with reality and dts service oritnration, will add an
important dimension of rclevance 1o the total curriculum, And, by
their very nature, courses will, in Frankel’s words, “connect with
students’ wants and feelings . .. connect the campus with what lics
bevond the campus ™™

(d) Hhonanistic orientation. In a speech following an cpisode of
militant student protest on his cempus, James Perkins, then President
of Corncll University, cited three basic directions in which colleges
and universities must now go. Of these, the first was the matter of
“humanc” studics. He asked: “What arc the chances of success that
this great University and the great reople in it will be able to deal
with th= triplc problems of humanizing our studies, humanising our
prioritics and humanizing our governmient:” The development of

(AW
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new curriculs in urban and cthnic studies offers a means of
“humanizing” the edicational experience in a most concrete and
striking sense. Urban and ethnic studics are not only wechicles for
intellectual and conceptunl focus; they can involve and engage the
stedent in the broadest spectrum of intellectual, moral, and
emotional concerns. The urgent problems of program and policy now
facing the nation in the realm of urban and ethnic affairs are
inextricably associated with a broad range of humanistic values and
with the most fundamental aspects of national conscience and ideals.

(e) Flexible academic procedures and requirements. Since the
program will be devcloped from a series of premises unlike those of
traditional course offcrings, it is csscntial that maximum flexibility
be permitted with respect to all academic procedures and require-
ments. Such typical regulations as these concerned with credit-load
structure, numbers of courses per semester, grading, and length of
classes or study periods should be open to exjerimentation and
change in order to achieve the over-all goals of the program.

(4) Balance Fetween teaching, research, and service. Because their principal
compctencics lie in teaching and rescarch, colleges and upiversitics have paid
considerably less attention to service. Given the importance of service as a
means of bath discharging a moral responsibility to the neighboring community
and providing cducational experiences for students and faculty, it is neccssary
to develop a balance between the three functions. It is not possiblc, of coursc,
to specify percentages of resources or time that should be allocated to the
three; it will require constant evaluation to see that each is given its fullest
measute of attention.

(a) Service. Frograms in"urban and ethnic studics will, when
corceived and executed with the community, incqrporate a signifi-
cant element of service to individuals, families, and institutions in the
community itsclf. Because urban and cthnic studics bring colleges
and universities into close contact with the community at a variety
of levels, the community must be in partnership with the university
on relevant aspects of curriculum development on 2 Jasting,
participatory, and substantive basis. Orgarizational mechanisms for
cffecting optimal interaction in planning, impJementation, and
evaluation of community action, scrvice, and rescarch must be
developed with community participation. Ways must be developed
througis which the comriunity can determine and exnress its needs
and wishes with re.pect to the university, the university can do the
same, and agreemients can be reached between them.

(b)Y Teaching. In programs dealing with urban and cthnic studics
the concept of 3 “community of scholars™ is essential, where teachers
and students pursue knowledge together. One recommendation, that
for a Collegium of the City, provides a bass for a genuio
faculty-student icarning enviconment of this kind. 1n addition, there
is need for faculty members wlo, together with students, can
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serve in other operational programs; for example, conducting
seminars and teaching in the community.

(c) Research, Programs in urban and cthnic studies do offer
opportuitities for a wide range of research. The publication of the
by-products of this rescarch will serve to stimulate and focus
university activities while adding to thec international corpus of
knowledge in these ficlds.

(d) Reuurds. The rather specialized combination of clemants pro-
posed for the program will require a new perspective concerning
“reward” to faculty. Recocnition of excellence in teaching and in
community-university activity will have to be cquated with thar
accorded excellence in research.

(5) Intellectual Rigor. There is yothing mutually contradictory between a
program that is relevant, interdisciplinary, student-centercd, and community-
involved and the maintenance of high standards of periormance and intellectual
excellence. An cffective faculty, excellent informational and study resourccs,
carefully structured and supervised ficld work, plus sound cducational
methodology will all contribute to meeting the most stringent tes's of
intellectual content and quality.

(6) Rescarch and evaluation must be s continuing feature of ati aspects of
programs in urban and ethnic studics. In view of the newncss of these programs
across the country, a lively spirit of inicrnal questioning, cquivalent to
questioning in subject matter, will be required. In cvolving a program of
cxcellence and cfficiency, faculty, students, and administration should be
characterized by a spirit of cxperimentation, a willingness <o cngage in
scif-cvaluation, and an opcnness to change.

+OCNS OF THE PROJECT'S FINDINGS

The cvolution of Columbia University’s response to today’s massive social
issucs—particularly those concerning the city, race, and poverty--is reflected in
the inventotics of courscs, rescarch, and service projects that were undariahen
as part of this project and arc summarized in Chapter 10. (Sce pp, 177-83, below)
The inventory of courses discloses, for examplc, that there arc 610 courscs
offcred by the university and its affiliates thaticlate to wban and/or minority
affairs. Of these, 145 contain raaterial pertinent to the culrure and concerns of
black and/or Spanish-speaking minority groups and 236 deal primarily with
urban problems. The remaining 229 courses are relevant to both urban and
cthnic studics. Enventories of present rescarch and community service activitics
arc cqually impressive, The community service inventory contains 311 entrics
and the rescarch inventory 192, They reveal that there now cxists a significant
level of faculty interest and activiey in urban and minority topics

During the past two ycars scveral schools at Columbia- Barnard Colleye,
Teachers College, and the School of General Studies (see pp. 173, 173-74,

’s
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and  170-71, respectively, below)~have moved in new directions that may
strengihen even further the position of the university in these fields. The point,
of course, is that the university has alrcady identificd urban and minority
studics as requiring .. comprchensive institutional response and that it has, in
fact, made numerous and positive responses. The recommiendations resulting
from the work of the project group, then, are not in principle inconsistent with
the “natural” cvolution of the university as a whole.

What secms evident, over-all, is the compelling nced for mechanisms and
struczures that serve to link togcthcr what are now fragmented course units,
community service efforts, and research activities. These linkages will be
responsive to the essentially interdisciplinary character of urban and ethnic
studies. They will also provide a framework within which faculty and stedents
arc best abie to develop academic programs that satisfy their mutual interests
and nceds. The recommendations are, :hercfore, designed 1o carry the
university from a—perhaps surprisingly—advanced status in these ficlds to a
potential position of national pre-eminence.

One underlying assumption of this book is that Columbia, as an
educational insiitution of internationa! distinction, can, indced must, achieve
recognition for programs of cquality in the fields of urban and cthnic studies;
more, that, by doing so with unshackled imagination and beld initiative, the
university can perhaps become a model upon which other institutions across
the land pattern their efforts.

In many, indeed most, ways, the recommendations presented in Chapter
11 of this book are neither radical nor revolutionary, But mere tinkering with
the existing curriculum is 1Jso not enough. For substantial change to occur, 1wo
ingredients will be vital: a sense of total university commitinent and a
determination to break through rigid barriers <nd deeply rooted uadmons if
nccessary, 1o ensure the success of the new curriculum.

Implementing the program may mcan violating all sorts of firmly
entrenched traditions concerning departmental autonomy and structure. It ray
niwan challenging long-held convictions about the nature of faculty qualifica-
tions or strong prejudices concerning student and conimunity participation in
curriculum development and control. Tt imay require dramsatic policy changes in
administrative procedures and basic course requirements. And it will almost
cortainly offend those who fear the implications or the danger of an active
invelvement with the ghetto communitics of New York City.

Curricclum innovation as it is refated to urban and cthnic studics cannot
be viewed, at this time in the nation’s history, in the traditional, business-as-
usual framework in which such decisions have historically been made. Time as a
commodity is not available in relaxed atundance. To quote Columbia's
President Andrew Cordier: "“The stakes are much too High ... for the
univensity of today and of the future to live in cloistered seclusion, [t must.
through the Tiveliness of its conscience and responsibility, help to heal the
wounde of the sodial arder and provide the prospect of a brighter future.”™

~
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CHAPTER FACULTY.AND
ADMINISTRAYION VIEWS

Margit Johansson
INTRODUCTICN

Curriculum specialists, in their elforts to examine and describe the
curricular change process, have identified v- rious focal points f  change. For
cmmple Gordon Mackenzic isolates six such focal points and refers to them as
“the determiners of curriculum.” These determiners are (1) teachers, (2)
students, (3) subject matter, (4) methods, (5) materials and facilitics, and (6)
time. Accor.ilng to Mackenzie “these six comaponents are so consistently
present in [the changc process], that it is reasonable to conclude that to chasge
the curriculum is to change onc or more of these six components.”! Mackenzic
also speaks of the cultural conte> ¢ in which change takes place and about the
“participants ui change—those individuals or greaps who influence or control
the determiners of curriculum.’?

The design for the Urban Center Curriculum Project was prcdlcaud upon a
recognition of the pertinence of Mackenzie's observagions to the mandate for
rccommending curricular change at Columbia, for yz'aking recommencations
about the introduction of urban swudics and cthnic-Studics into the Lolumhn
curticulum,

In cffect, the task itself dictuted the preject design, which thcrcfurc
included surveys of the "“determiners,” the cultural conteat, and the “partici-
pants” in the change process.

This chapter addiesses itsclf 1o an exposition of the views ar . opinions of
“determiners number one”the ccachers. And recognitie i that most curricular
changes dirccdy invelve or influciee teachers in cither an active or @ passiie
manner rendered the opinions and views of Columbia faculty an imperatne
component of the recommendations for change.

Subscquent ¢hapters will focus upon the opinions of Columbia students
and ncighbors, as well as the recommendations of prospective employers of
Columbia graduates. The experiences and trends wi othe? universitics and 2
pertinent histery of curriculura developraent at Columbia complete the project
design and 1ay the basis for the conclusion and recommendations of the Jast
chaper.
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The faculty survey reports the opinions and ideas of the Columbia
University faculty and the semior research and administrative staff, each of
whom received 2 questionnaire on a variety of aspects of urhan and ethnic
studics. The findings suggest substantial support among respondents for
undergraduate and graduate academic programs in these fields; ficld work and
other experiential learning app’roaches often with course credit; and broadened
pussibilities for interdisciplinary and interprofessional courses of study between
the schools arp olleges of Columbia.

There 13 support, as well, for i mcreasmg the numbers of minority students
and for furnishing a varicty of needed assistance to these students after they are
admitted. The faculty’s opiﬁi@ns on what Columbia’s positicn should te
vis-dvis its ncighborhood suggest -an. open and (helping poiicy, short of
administering projects that could as well be run by the government or otaer
agencies and, to a somewhat lesser extent, avoiding invol\cment in community
political issues tiiat might compromsc the umvcrsn[y s percewved primary
function. Considerable fecling is expressed that, in the coming years, Columbia
sheuld, indecd muist, establisk and develop a new eraphasis i in urban and cthnic
ﬂudus

Although there was smmﬂcant variation in response associated with school
or departmental affiliation, a large proportion of the faculty saw their own
ficlds as presently or potentially relevant to urban and ethnic affairs. One result
of the survey may have been to stimulate faculty thinking on how they might
become more engaged in these arcas. Faculty members in several fields not
typically related to urban and ethnic studies—East Asian Studies and
biochemistry, for example—suggested specific ways in which their specialtics
could make contributions to these ficlds. A sizeable segment of those
responding indizated interest in participating in research, service, or action
projedts in urban und cthnic affairs. :

DESIGN OF FACULTY SURVEY

In planning its 1esearch program, it was the objective of the Url: .n Center
Curriccium Project to seek out the widest possible range of opinions and ideas
on an vrban and cthnic studics curriculum, in order to provide a partial basis
for its own recommendations. Among the groups whose views were considered
esseatial were the faculty, as well as the senior administrators and rescarchers,
who did, indecd, provide invaluable insights and ideas. -

The Bueean of Applied Social Rescarch was asked for assistance in
conducting the Yurvey In order to determine (1) what Coluinkia faculty and
scnior researchers were doing—-in teaching, rescarch, and coramunity service—
that related 10 urban and minority problems; and (2) the interests of the
faculty, scnior rescarchers, and senior adininistrators in virious possible new
activities and modes of cooperation regarding urban and cthnic study and
SCIVice programs.

Alter consuitations with Allen H. Barton of the Burcau and members of
his staff, and with A Harry Passow of Teachers College, a survey questionnaire
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was developed. (See pp. 215-26, below.) The final form of the questionnaire
was based on pretest interviews with one member each of a random half of the
university's departments. It was distributed eaily in November, 1968, to the
entire faculty, senior research staff, and senioi administrators of Columbia

* University—inclvding Teachers College, Barnard College, and the College of

Pharmaceutical Sciences (sce pp. 174-75, below). A follow-up letter was sent
to nonrespondents in January, 1969, encouraging further replics.

Response Rate

Twenty-six per cent, or 919, of the 3,594 questionnaires sent out were
returned. Rates of respunse varied among recipients in different parts of the
university. (Sce pp. 227-30, below.) For example, 71 per cent of those from
the Medical and Dental Schools (sce pp. 161-62 and 169, respectively, below)
responded, as compared vith 49 per cent of those at Teachers Co'ege. The
response rate for different instructional levels within the university also varied.
About one-third of the full, associaze, assistant, and clinical full professors
responded. Return rates for other instructional positions ranged from 24 per
cent for clinical associate professors to 2 per cent for lecturers. Visiting faculty
werc less likely to respond than were nouvisiting faculty of the same rank, and
full-time faculty tended to answer more frequently than did part-time faculty.

If the respondents v.ere mnre interested in urb2n and ethnic studies than
were most faculty members, the results reported here cannot be assumed to
apply to the faculty at large. When 36 per cent of the respondents say they
would like to work on resexich projeets or have their students do rescarch
projects in urban or ethnic affairs, this represents 36 per cent of the 26 per cent
who returned questionnaires—about 10 per cent of the total faculty. Among
the nonrcspondents are no doubt some who would 2lso be interested in such
rescarch, but it is impossible to tell how many; the nroportion is likely to be
considerably lower than it is among those who returned questionnaires.

A TEACHING PRPGRAM IN URBAN AND ETHNIC STUD!ES

Faculty and senior adniinistraters :nd rescarchers were asked for their
opinions and suggestions to help define the scope of a program of urbin and
cthnic affairs at Columb:a. Table 1 shows their responses to various aspects of
such a program. :

If these 1esponses are looked ar in terms of the respondents’ priman
affiliation: within the uriversity,” it is clear that respondents in cach of the

*Rest frowcetre tabulated in fogr grocps, as follows

(1) The arts and scienees, which included Coluraba College (see pp
15644, belowy, the School of Gepers! Studics, the Crnduate Tacultics Gee pp
16547, below ), and Barnard College, Where differer atinns were made among



18 HUMAN USES OF THE UNIVERSITY

TABLE 1

Faculty and Administration Attitudes Toward Various Aspects of
Urban and Ethnic Affairs Programs
(In Order of Highest Approval)

) Encourage  Undecided Discourage

Aspect of Program Per Cent Number
Classtoom work, research,

and service combined 82 13 5 861
Interdisciplinary courses 82 . 14 4 859

' Graduate degree program 65 ‘ 22 13 857

Credit for supervised

woreservice . 62 20 13 856
Undergraduate major 52 26 22 855

Disadvantaged raught
semiprofessional o ‘
skills 5¢ 23 25 859

four groups feel similarly about priorities imong the ‘different aspects of 4
teaching program in urban and cthnic afiawrs. (Sec lable 2) There are
differences, however, among the four groups of affiliations in the percentage
approving of an item. In gencral, those affiliated with the arts and sciences are
less likely to react positively to the six iteins than are the other groups. (On
three of che six items they share this position with one other group; on three
items they rank lowest.) Those affiliated with Teachers College are most like!
in all but onc instance, to show entliusiasm for suih teaching practices. (On
three items Toachers Colicge also is equalled by one of the sther groups.)

On tke whole, faculty meni ors that were younger, more recently
employed at Columbia, and no- tenured were more 2pt to respond positively to
the various aspects of urban and ethnic studics programs than were their

those i1 the Humanitics the Soia Neicneer, and the Natural Sciences, Barnard
College and 2 fow miviiancous cases were ondduded bevause departments were
netuniformly speoifiad tor Guese respande g due toa eost ng entar.)

(2} “Thosw in Mod cine, wheot inetsded the Sclioels of Pubilic 110 dth,
Mudicine, ant Numing. those in the School of Dental ard Oral Sergory: a-d
thase in the € dlege of Pharmised tival Sciences.

th Those dn all otrer po frssior ) schools oxeepe Feachers College, plus
scriar rescarchers and rhose insenier administe: ve poosttions.,

(4) Those from Teacher G ege.

i

The limited nunber of dases prohabited more dotaled greupigs acenrding 1o schoel

. FRIC
35




TABLE 2

Faculty and Administration Attitudes Toward Various Aspects of Urban

and Ethnic Affairs Programs, by University Affiliation

{In Per Cent)

Response

Arts and

Scicnces  Medicine

Classioom work,
research, and
I scrvice combined

Interdisciplinary
coutses

Graduate
Jdepree
program

Cred:t for
supenvised
work-service

Undergraduate
1 3jor

Disads antaged
taught semi-
professiona)
skills

Encourage
Undceided
Discourage
Number

Encourage
Undecided
Discovrage
Number

Fncovrage
Undecided
Dise urage
Number

Fneotirage
Undeaded
Lhscourage
Number

b ncourage
Undccided
Discourige
Number

Encouragr
Undevided
Discourage
Number

O
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73

20

7
(231)

79 4
i5

6
(229

35
26

(233}

Unspecificd
Professional

Schools, Teachers
Others College
81 85 93
13 10 +
6 4 3
313 (147} {163)
78 89 88
17 9 9
5 2 3
(312) (149) (162
71 [ 79
18 20 22
I8! 13 8
(314) (144) (161}
63 59 77
Iy 22 11
18 19 12
(3115 (146) {160
59 48 50
20 33 15
21 19 15
3l 47 (157)
4 14 58
18 26 25
23 30 17
(313) {145)

(161}

19

'
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“senior” counterparts. In Teachers College, there were some reversals in this
pattern; 1.e., those with tenure, with longer terms at Columbia. and those more
senior in age tended to respond more favorably o certain facets of urban and
cthnic studies.

Tables 3 6 show crosstabulations between these variables and six aspects
of a teaching program in urban and ethnic affairs for each of the iour
affiliational groups. They arc presented as illuctiations of the typical findings
obtained. Findiags on the relation between these three statuses of senlority and
opinions or plans cn other aspeets of an urban and e¢thnic studies program are
summarized Lrizfly au the end of this chapter. {Sce pp. 56-58, below)

Faculty Suggestions

Although 62 pev cent of 21l respondents thought that work-service activity
was worth cncouraging, some of those responding felt that such activity was
nanacademic, that service is by definition volurtary, unpaid, and, the.cfore,
should not be given credit. More ofimn, though, respondents sai-” they +vould
apprave credit for work-service if some . ovision aere niade for academic
structuring, supervision, and faculty revivw o the ox; ericnze, @ g, a seminar
with some writing.

Most were cnthusiastic about inrerdisciplimary conrses; one respondent
suggested that credit be widely accepted from school to schoel at Columbia,
Others saw problemis in finding instructors with broad enough training and
suggested teams of instructors for such courses. Stude, s, it was felt, ought to
have competence in a specific field before encolling in inter<hisciplinary courses.
One obicction was that such broad training would not qualify 2 student for
futurc positions in his ficld.

Tivere were numicrous suggestions about specitic ‘combinio.s of schools
and departments tor these courses: sociology conbined with cconomics for
courses in ghetto ceonomics or piotest and self-hep irovements; social work
with liw, cducation, architecture, or business; medicar care with poltical
admrinistration, cconomics, or psychology. 1t was also suggested that there ve s
course fou v dustrialcrgineering students dealing with prodlen. of establishing
new businesses and engineering ventures in economicaliy depressed sicas. Two
sample stazements follow :

[ see some rossibilitics of interdisciplinany courses involving law
students and  architecture students in areas relating t urban
prnning, Other interdisciplinany courses should involve students in
the law school ard in the school of public hicaith so as 1o awquaint
Loth greups with the Jegal problems of administcring public Fealth
progiams, particslany in rclation to mmm'.mit_v control. Anodher
arca for mteelisciplinary courses might well be law and sociolopy w
as toacquaint both groups with the need for conddaring ot only
nuttars of wuial organization but also matters of Loy to implemens
‘cal erganization




TABLE 3

Arts and Sciences Faculty and Administration Attitudes Toward Various

Aspects of Urban and Ethnic Affairs Programs, by

Age, Years of Service, and Tenure

{In Per Cent)

Vears of Service  __ Tenure
Aspect of 1-9 10 & Non-
Program Respanne 45 Over Years Over tenure  Tenure
Classroor, work, Encourage 73 7 75 71 76 70
research, and  Undecided 19 22 16 23 19 21
service Discourage 8 5 9 6 5 9
combined Number {127) (97 (126} (91> (114) {11})
Intezdisciplinary  Fncourage 86 71 82 74 83 75
courscs Undecided 10 23 12 19 13 18
. Discourage H 6 5 7 ] 7
Number (125} 97 (1263 (89} (2 (111}
Tau Ber? A7 0 10
Graduate Encourage 62 47 58 51 59 51
degree Undecded 22 32 27 15 26 27
program D wourage 16 21 15 24 15 22
Number (125) (39) (120) 91y (112} (113
Tau Beia 14
Creditter - Encourage 69 42 58 45 62 15
supenvised Urderided 18 3 23 26 19 29
work-service Discourage i8 27 19 28 19 26
Number 126} (99} (127) 91) {112) (i14)
Tau bra 1% 12 16
Undergraduate Foeourage 58 35 55 39 57 30
raajot Undedided 19 28 21 23 19 2¢
Discourage 21 37 24 38 25 33
Number {127} (96} (127) (89 {115} (111)
Tau Beta .21 .16 5
Disadvantaged Ercourage 48 19 29 40 46 43
i taught semi- Cudecided 24 25 20 27 23 26
; professional Discourage 28 36 31 32 1 32
skille Number (129) (97) (128) 9n (115} (112
Tau Beta Q9

Wlau Boa is a measuns of correnation berween ordered v arobles, Tetanges from 1.0 o
-1.00 The furthor the Tas Beta s from o, the stronger the reharionship, cither regative ot
positive, baiween two variables Only linear relationships arc reflected in this measure, not
o nvileear, Sce Sidney Sieged, Nospananetric St for the Pebavioral Scieices (Ngw

Yooks Motiraw TG Boek Col

record only Tau Betas wih a posative {op negat wod salue dose v 1 ora - ne
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TABLE 4

Medical Faculty and Administration Attitudes Toward Various Aspects of
Urban and Ethnic Affairs Programs, by Age, Years of Service, and Tenure
{In Per Cent}

Tenure

Age }'tﬂ‘rar’svofgcr\'ircgr
Aspect of Under 45 & -9 10 & Non-
Program Respons. §3 + Over Yeare Over tenure  Tenure
Classroom work, Encourage 86 77 83 77 €5 69
research, and Undecided G 17 -9 17 10 21
service Discuurage 5 6 6 6 4 10
cnmbined Number (165)  (143)  (1%%)  (143)  (212) (81)
Tau Bela 10 .i0 . 19
Interdiscipiinary - Fncoursge 84 73 <t 70 81 68
courses Undecided 12 22 13 22 i5 23
Discourage 1 5 3 8 4 9
\ Number (154) 1143) (152} 1143) (212) (&1
Tau Beta 13 17 14
Graduate Encourage 72 70 70 ") 73 [
degree Undecided 15 22 18 i9 16 !
program Discourage 13 g 12 10 1 13
Nuniber (166  (143)  (154) 4sy ¢ 3 83
Credit for Encourage 62 64 63 62 65 56
supenised Undecided 16 0 16 20 18 20
work-service Discourage 22 16 20 i8 17 4
Number (165) (141} {15%) (141)  (214) (81)
i Undergraduate Encourage 63 54 65 53 61 51
' major Undecided 17 24 12 22 17 28
Discourzge 20 22 16 25 22 21
Number (167)  (142)  (155) (143) 213 (82}
Tuu Reta A2
! I‘isadvaﬁla;,cd Encourage 59 60 62 56 62 50
i taught seoi Undecided 15 21 17 19 16 24
J profesaionz] Discourage 26 19 20 25 23 26
) shills Number (169)  (i39) (157 (14m (216} (78)
i
E — ——— e A .
!
i
o
EMC 0 22
39

i



TABLE 5

Unspecified Professional Schaol and Other Faculty and Administration
Attitudes Toward Various Aspects of Urban and Ethnic Affairs
Programs, by Age, Years of Service, and Tenure
{In Per Cent)

,,,,, Age__ YersofSeice  Tenwre
Acpect of Under 45 & 1-9 10 & Non-
Program ) Response 45 _ Over Y‘cAars Over teaure  Tenure
Classroom work,  Encourage 88 85 93 72 96 76
research, and - Undecided 8 11 5 21 3 17
service Discourage 4 4 2 7 1 7
combined Number (73) (73) (88) (53) (72) (70
Tau Beta 29 .28
Interdiscipnary  Encourage 90 87 90 85 92 85
' courses Undccided 7 12 8 13 5 14
Discourage 3 1 2 2 3 4
Numbecr (73) (75) 89) ($13] (72) (72)
Tau Beta 10
Graduate Encourage At 63 68 61 74 57
degree Undecided 20 22 19 25 14 29
program Discourage 10 13 13 14 12 15
Number (70) (73) 8 [€3D) (70) 69
Tau Beta 16
Credit for Encourage 59 59 65 47 72 16
supenvised Undccided 21 22 22 25 13 30
work-service Discourage 20 19 L 13 28 16 24
Nen' Uy v @ GH @ cn
Tau Beta 19 23
Undcrgraduate Encourage 52 45 52 38 56 41
major Undecided 32 35 30 41 27 !
Discourage 16 20 18 21 17 1y
| Number (71) (75) (88) (53) an (71
| Tau Beta 1 12
! Disadyantaged Encourage 49 10 45 40 52 39
) taug’.t semi- Undecided 26 26 30 22 0 10
; profcssional Discourage 26 34 25 38 28 3
: «Xills Number (70} (79 (86) (53) (71 (70)
Tau Beta .10 10
O
. 23
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TABLE 6

Teachers College Faculty and Administration Attitudes
Toward Different Aspects of Urban and Ethnic Affairs
Programs, by Age, Years of Service, and Tenure
(in Mer Cent)

Age  Yoarsof Service Tenure
Aspect of Under 45 & 1-9 10 & Nous
Program Respanse 45 Cver Years Ovei tenure  Tenure
Classroom wark, Encourage 91 97 92 97 92 94
rescarch, and - Undecided 5 3 4 3 3 [
service Discourage 4 - 4 - 4 -
combined Number (98) 62)  (119) 37 (oh 15
Tau Beta =12
rterdisciplinary  Fncourage 90 85 89 84 88 88
courscs Undecided . 8 i0 7 13 9 8
Discourage 2 b 4 3 3 4
Number (98) 61 (114 7 (104} (50)
Graduate Encourage 71 66 71 64 78 53
degree Undecided 20 27 2t 31 16 35
program Discourage 9 7 8 5 7 12
Number 99) (s9y  (11d sy (103) 119}
Tau Beta .24
Credit for Ercourage 77 78 75 &0 79 71
supenvised Undccided 11 10 12 11 ? 15
wuork-senvice Discourage 12 12 12 9 12 14
Numbcer (98) (59} SRR 35 1103 (48)
Undcrgraduate Encourage 49 50 46 Al 47 47
major Undecided 36 34 37 27 38 34
Discourage 15 16 17 12 15 18
Number (98) {56) (112) 33 (104 (45)
Tau Beta -11
Disadvantaged Ercourdge 58 58 &0 50 57 57
taught semi- Undecided 25 '3 27 25 30 t4
professional Discourage 17 17 13 5 13 29
skills Number (97} (4] 1y (35) (103) 49}
Tau Beta i 11

41 24
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There are many obvious possibilities here; for example, some of the
relationships between the School of Architecture and the School of
Business; among the School of Social Work, Teachers College, and
the Department of Sociology. We have to develop some conceptu-
alization of the city as a larger complex entity than we currently
work with; we generally tend to factor the city into our specialitics.

Onc respondent expressed the view that in certain ficlds there should be a
required scminar involving ficld experience that would focus on urban affairs
and problem-solving; enrollment wouid cross disciplines. Fields might include
psychalegy, sociology, nursing, and tcaching. One succinct zeply expressing
caution was, “Interdisciplinary courses can become undisciplinaty.”

Concerning field work onc respondent wrote that, although there should
be a rich humanities and social science base to such a mzjor, relevant learning
should be the watchwo d, and added that “undergraduate programs can learn
something irom the better features of professional schools.” One seggestion
was to include rescarch, observations, and writc-up of a work-scrvice situation,
because a student must be a scientifically oricnted observer and analyst as well
as a practitioner. Another thought that a progratu simitar to that in the School
of General Studies should be tried in Columbia College and that urban studics
should not be treated as a discipling, but rather that students should be
expected to master one social science as well.

Although over 50 per cent of the respondents favored an undergraduate
major in urban or cthnic affairs, an cven more substan. sl proportion (65 per
cent) would lend «ncouragement to a graduate degree program in the.c fields.
In relation to the development of a graduate degree program, the comment was
madc that such a program ilrcady cxisted at the Division of Urban Planning in

the School of Architecture. (See pp, 167-68, below.) Another stated:

“Urban and minority : ffairs” should mican relevant, live, rich subject
matter. Its spectrum is from gencral to specialized studies. It 1s
appropriate that an urban university provide a way for students to
move from the general to the more advanced and specialized study of
urban affairs.

Other sugsestions included the following:

The program should includc courses in history, cconomirs, sociology,
and political scicnee. Work in the methodology of the social sciences
should be emphasized.

Lhere should be an M. AL or Ph.D. program in urban affairs within the
Sociology Department, or a new interdisciphaary (Sociology, Social
Padiolog - Goverament, cte Y graduate departineat

Uhcre should be an M AL degree given in Black History and “ulture in
which the History, Anthropology, and Firc Arts Departments should
callaborate.
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It scems possible, and desirable, to have an urban affairs minor in
several graduate programs, for example: sociology, economics,
political science, applied math, etc. Such a minor would require three
ot four courses selected from a group that might include courses in
cconomic development of cities, urban sociology, cte. The same
might apply to a minority affairs minor, although my inclination
would be to restrict it to srciology or social psychology majors and
mayhc historians or political scientists.

Another respondent thought a combination of the ficlds of sociology,
psy hology, city planning, and architecturc an optimum arrangement. He
commented that the Law-Architecture joint du ree program already provided
this in one form, but that it might'be exp. .d to cover courses in oiher
facultics and not include tie full course load for an L.L.B.—i.e., the student
would not become a full-fledged lawyer. A suggestion was made that
interdisciplinary relationships could be established to the benefit of dissertation
work ax the various graduate departments and professional schools concerned
with usbar, matters. Another respondent commented: *plainly indicated for a
university living in an urban community.”

Although over half of the responses relative to training ¢! - disadvantaged
in semiprofessional skills were positive. same regative ¢ inmuats included the
following:

The prublen of bringing unprepared students into th: university is
that .t dilutes the energy and facilitics of the university - markedly
saboptimum levels of output. )

The university should do its job and leave this kind of thing to
others, particularly jusior colleges. The university might, however,
relax its admissions policies with regard to prerequisites, to facilitate
entrance into professional schools by experimenting with equivalents
in expericnce, ctc.

Others haa favorable suggestions to make:
Colur. bia personnel in arcas needing chese skills—such as health, ed-
ucation, rchabilitation, engincering, and sccial service—should be
invited to write grant applicatiins for, and staff such programs with,
help from The Urb .3 Center.

1 belicve we should institute a coniprehensive program to preparc the

disadvantaged for admision to college. Wha should give it> A new

arm of th ¢ university would be required. ¢

Suggestions as to the nature of such a program included summer courses
at Camp Columbia to help high school students vn a voluntary basis and the
restriction of Columbia’s role in such training programs to one of dreeloping
rather than eperating them.
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Areas suitable for such training programs were mientioned frequently: *“all
phases of laboratory techniques’; “aides in the health professions: physical and
occupational therapy, brace and limb-making (prosthetics and orthotrics),
social service aides, community workers, etc.””; “computer programming, office
information systems, foreman training in industrial production, ¢ rtain aspects
of inventory accounting™; “in connection with community health and medical
care, many positions should be available {ie., at expanded Harlem Hospital
Center); there could be training in practical nursing, laberatory technology,
hospital administration, typists, transcribers, case workers, security’; “sncial
casc aides, clerical health aides, home health aides, teacher aides, communica
tion aides, community education”; “receptionists, secretaries, schovol teacher
assistants, and in mecdical carcers: technicians in oxygen therapy, operating
room, geriatric care, pediatric care.” A faculty member from the Law School
(see pp. 162-A44, below) mentioned that there was o program undzr considera-
tion there to train paraprofessionals.

A majority of the respondents felt there should be new service and ac tion
progranis. A majority also favored most funds going to teaching and research
rather than to service and action, yet 77 per cent of the respondents were
willing to sce some funds allocated to scevice and action in urban and ctinic
affairs, With the exception of those in medicine, a majority of cach affiliation
answered positively on the aced for new service or action programs.

There was “ntercsting variation between faculty affiliation on allocation of
funds for urban and ethnic affairs. Two-thirds of those in the arts and sciences

wanted more than half the funds for urban and ethnic studics spent primarily

on teaching and rescarch; in contrast, over half the respondents from Teachers
College wanted at least half of the funds for this purposc to go into service and
action programs.

SERVICE AND ACTION PROGRAMS IN URBAN AND ETHNIC AFFAIRS

Tables 7-8 indicate faculty and administration response to the following
questions on service nd action programs in urban a 1d ethnic affairs:

Arc there any new service or action projects dealing with urban or
minority affairs which you think should be undertaken by the

univerzity or some part of it?
%

To the extent that new funds are available to the university
specifically for urban and minority affairs, what should be the
relaiive priorities of feaching and research in these areas versus
sercice and action programs?

. F aculty Suggestion

SUgEetons o row sendce or action progranis that Columbia shon’
and ake included a “Center” (i’ fous perhips to the Uriversity Center for
Aduit Fducarion in Devoit) linking Columbra with cthoer institutions, ¢.g., an
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- - - TABLE 7

Faculty and Administration Opinions on Service and
Action Programs (Apart from Teaching)
" in Urban and Ethnic Studies *
K {In Per Cent}

/

Allocation of Funds

. ’ New Service or
(A(non Progﬁms . Priority ’ Response

l'avarable response 57
- L Number (587 ¢
' . : Intirely [or teaching
; N - and rescarch : 16
v : . - Muinly for teaching
, . : ' and research 43
Divided cqually 21
“Mainly for service
and aczion 12
i P ntirely Ior SCIV xcc
. and action 1
. ) .
: ' . Undecided 7
L Number - (850)
H el
i . . : N
. .
3 g for this tahle wen \‘U“(dCd betw cen Qs iober, 1908, and # chiuary, 1¥69.
| ! / L
: a
!
¢ -
Cxtension program operated by oacenter tiat reaches “the prednats” Another
project suggested was a printed monthly report of urban atfairs sponsored by
the university, consisting of 2 “‘relenticss r\pmf of practices and factors
contributing to the deterionation of Nuw ‘10[1\ e, p[m ptans and prwuta for
: . combating this deterioration ", )
¢ . ’ - ey
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30 ‘ HUMAN USES OF THE UNIVERSITY

FUNDING URBAN AND ETHNIC STUDIES

Tables 9-10 address themselves to raculty and administration response to
the following question on funding urban and cthnic studies: “When Columbia
receives new funds during the next several years which are not tied to specific
purposcs, [how] would you favor their being allocated?”

TABLE S

Faculty and Administration Opinion on Allocation
of New General Funds 7

Response
Priority (In Per Tent)

Entircly for teaching and

rescarch in gencral ‘ ’ 25
Mainly for teaching and

research in geueral 55
Divided cqually ) 9
Mainly for tcaching, rescarch,

and scrvice in urban and

cthnic studics 9

. Entircly for urban and

cthnic studics 2

Number (835)

"Dara for thistable were collected betv een October, 1968,
and February, 1969,

Asked how thev would prefer to sce general funds apportioned between
teaching, rescarch, and service related to nrban and cthnic studies and teaching

H and rescarch in general, the majority chose the sceond category offered. Only
; 20 per cent wanted to see at lcast half spert on urban and cthnic studics.
]: \l.‘ ] Onc-quarter fclt that the funds should be retained catirely for general purposes
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TABLE 10

Facuity and Administration Opinions on Allocation
of General Funds, by University Affiliation

{tn Per Cent)

Priority

Entirely for teaching and
research in general

Mainly for tcaching and
reseatch in gencral

Divided cyqually

Mainly for teaching,
rescarch, and service
in urban and ethnic

studcs I

Entircly for urban ond
cthnic studics

Number

Arts and
Scicnees

Medicine

30

60

s

2

(226}

27

55

9

2

(207)

Un:_p—cciﬁcd
Professtonal
Schools, Teachers
Others College
25 15
51 49
9 I$
11 19
i 3
(139) (156)

A full 90 per cent of thosc in the acts and scicnces want most, if not alf,
ncw general funds te he used for teaching and research in gencral. Thirty per
cent of those in the arts and scicnces do not want any frids set aside
specifically for urban and cthnic studics. At the other extreme, over onc-third
of those at Teachers College want at least 50 per cent of the general funds to go
into a progra'n of urban and cthnic studics. -

Respondents explained their wish to sce new, undesignated funds go to
teaching, rescarch, and scrvice dealing with urban and minority problems as

o

follows:

Faculty Suggestions

These problems are of puamount importance at this ime. Columbia
University can be both a cosmopelitan center of learning (and of the
demonstration of learning and an wrban university (in a developed
contemporary, relevant sense of the term}. The two characteristics
should enhance cach other in the practical life of the university.

Columbia Universicy in the City of New York has diffcrent
responsibilities from those of a rural college or a state university. Our

31
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32 HUMAN USES OF THE UNIVERSITY

strength and uniqueness come from New York and we nust focus on
tiem.

Columbia cannot be a great university unless it ruaintains strength in
a wide range of fields. It 1s appropriate, however, for the institution
to have a special arca of real excelience, and this arca could be urban
and minority problems if the faculty and administration so desire.

Ways must be found to harmonize teaching, rescarch, and service
responsibilitics and not feel that these functions are basically
incumpatible. The Massachusetts Cencral Hospital is a medical
institution where these functions operate as a triad of invoivement.
Columbia-Presbyterian considers itself a teaching and research center;
scrvirce is sccondary.

The University ¢an no longer live in an vory tower and ignore the
urban crisis. It must commit a meaningful portion of new fungs to
developing and implementing programs dealing with urban' and
minority problems.,

For the next four years some moncy should Le committed to
exploratory studics whose aim is to discover ways in which Columbia
can serve the community while still aintaining its cenual commit-
meni to education and rescarcn. )

Others thought such fonds useful in establishing specific programs, for

_-txample:
Ty
e \ o . .
( There are many urban engineering problems, and Columbia could
favor them somewhat. There could well be an Urban Engincering
\\ Committee and graduate degree curriculum, and at least a general

Master of Science in the arca.

COOPERATIVE RELATIONSHIPS

Tables 11-12 document faculty and administration response to the
following questions on cooperative arrangements within Columbia and between
Columbia and other organizations in relation to programs in urban and (thnic
affairs:

Are there any kinds of cooperative arrangements Pefween depart:
: ments or schoofs at Colignbia which vou fed should be developed
i for teaching rescarch, or service related 1o urban or minority affairs?

Arc there any kinds of coapcrative artangements with other colleg.s
OF WHITCISHICS?

ERIC
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Should the university develop any kinds of cooperative arrargements
with the govermment of New York City or with nongovernnental
organizations invelyed in urban or minority affairs, to help them deal
with these problems?

TABLE N

Faculty and Administration Attitudes Toward Cooperative Arrangements
Within Columbia and Between Columbia and Other Organizations
to lmplement Urban and Ethnic Affairs Programs

Cooperatin ¢ Amangement Response Petentage
Between departmeats or schools Develap 72
withihi Columbia Not develop 28
Number {586}
B-tween Columbia and other colleges Develop 28
oTuniversit'es No opinion 61
Notdevelop 11
Nemba (79
Berween Columbia and New York Ciry Develop 53
governnient of nangos crnmic neal No opinion 34
organizatinns Not develop 12
Number  « (794)

Of the three types of cooperation suggested, that between departments or
schools within Columbia was most often endorsed. Coeperation between
Columbia and city agencics met with majority approval, although to a Jesser
degree. The majority bad no opinicn one way or the other on the question of
whether Columbia should cooperate with other colleges or universitics. While
those in medicine are less in favor of cooperative arrangements between
university personnel than others, there is in cach affilistion substantial fecling
about the need for more and more varied linkages between segments of the
university. particularly in respect ta urban and ethnic studices.

Facuity Suggestions

Between Columbia Departments or Schools

One respendent saw obstacles to cooperative action at the undergraduate
Tevel, saying that, at present, Genera) Studies students had difficulty registering
fur urhan courses at the College. Others thought that adapation of existing
strucaures could b+ helpful: the Institute for the Study of Seicnee in Human
Affairs might be one place to start. One faculty member suggested that, sinee

J
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cach school now gocs its own way, representatives of the various schools should
mecet monthly to coordinate projects and resources and to discuss the joint usc
of facilities.

Others suggested a new struciure to facilitate cooperation, with control of
funds to coordinate the “urban mission” of the university and a staft to include
readers of proposals, progress reports, and evaluations, or a center of
community services to extend health, cducational, vocational, and other
services to the surrounding community, with educational benefits for both the
community and the university; or a onc-semester institute on the city from
many viewpoints—its sociologv, anthropology, public health, government,
history, and litcrature.

Others went further:

At the very minimum, departments or institutes of urban and
minority affairs should be developed where thiere is need and
intellectual justification. | have come to the conclusion that
universitics in general, and this university in particular, arc structur-
ally incapable—as presently constituted—of performing the type of
interdisciplinary departmental programs required. Departmental lines
2re fairly rigidly drawn and the reward system is not amenable to
such tnnovations, What [ would like to suggest is that the university
create a spin-off unit, the Urban College. This institution would be
related to the parent university but weuld have a life of its own. [t
would experiment, create a flexible undergraduate training program,
conduct the type of research that its faculty ~interdisciplinary,
including experienced practitioners—would consider pertinent. [
dun’t think there would be any difficulty in obtaining a really
swinging faculty or student body fei such an enterprise. To have a
picce of that kind of actien would be morc of a chatlenge than the
next salary increment! ) .

Between Columbia and Other Colleges or Universities
Some exchanges are alrcady in the making:

We are already exploring ways to develop journalism ¢Jucation in
scveral Negro coll ges with visits, exchanges, advice, experienc., and
so forth.

Suggestions included the following:

Some attention and effort should be directed to exchenges of staff
between Columbia and the nredomirantly blick universitics and
colleges. T sce this as a two-way street where the exchange would be
beneficial te both partics in a varicty of ways, ¢g., increased
understanding of issues relevant to the universiry arca, collaborative
rescarch, ete.

.~
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36 HUMAN USES OF THE UNYVERSITY

Amcrican universitics should get inwo the habit of allowing more
exchanges of its faculty and students. Authorities on urban and
minority affairs should teach here more often- students should be
allowed to spend some time at other universities with strong
curricula in urban affairs and in other topics. Columbia should
develop close relations with the University of Puerto Rico if it wishes
to take special interest in the lives of Puerto Ricans in New York.
For example, the Bureau of Applicd Social Research should have
arrangements for exchanging experienced staff members with their
rescarch center, in order to help them train their staff or to locate
their staff membzis who would work in New York on problems of
Puerto Rican life.

We should build tibrary and acchival resources on the hustory of

minorities and urban history and share personnel specializing i

minority history, especially with Yale, Princeton, and other New

York City universitics. It is obvijous that, since personnel in these

ficlds is in telatively short supply and since research facilitics are
. expensive, these ought to be shared.

Perhaps, in order to maintain the continucnce of scientific, artistic,

and other intellectual programs, Columbia could work with New

York University and other city instit itions in a sharing of activities,

spreading the burden of mwuney and energy and at the same time

imvolving all concerned agencics in matters that many believe we
- should be working on.

Tic in with existing programs such as that. .. at ML, Harvard,
and . . . at Brandeis and the Urban Coalition,

Between Colurmbia and New York City Government or Nongovernmental
Organiza“‘ons :

One respondent saw such arrangements benefiting students:

This would bc a magnificent opportunity 1o e students get in
contact with rcal problems in their ficld while working on advanced
degrees. Engineering and scicnce docte rates or¢ often carned through
uselul work cutside the university (morc often at other universities)
on projects of much less urgency than the social problums of New
York City. :

The arrangements could also benefit the communit

, : Faculty and students jointly should be civen freedom to use and
i - develop their skills, and given credit for doing so, in mutuat endeavor
; vith the city.
O

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

FACULTY AND ADMINISTRATION VIEWS 37

Columbia can be a think-tank, but should primarily encourage local
groups to originate programs to which it will contribute.

In view of the recent Supreme Court decision regquiring legat counsel
for the indigent, Columbia Law School, through its students and
faculty, could help provide some of these services. Of course the
school would have to work closely with the city government, courts,
and ¢ity and state bar associations.

Other suggestions included estzblishing regulst ties with agencies such as
CORE, setting up storefront health clinics, and scheduling regular conferences
between the mayor of the city and Columbia’s president.

MINORITY RECRUITMENT, ADMISSIONS, AND AID

S Tables 1314 record faculty and administration respense to the following
questions on recruitment, admissions, and aid for minoritygroup students and
faculty at Columbia:

o you think your department or school should make special efforrs
to aid minority students academically, financially, or socially once

they arc admitted?

Do you think your department or school should make special efforts
to increase the number of minority students enterirg Columbia?

Do you think your department or school should make special ctforts
to seck out minority-group faculty members?
TABLE 13

Faculty and Administration Attitudes Toward Reciuitment, Admissions,
and Aid for Minority-Group Students and Faculty at Columbia

Yo Undedded T No
‘Sv;/vc-cial Effort _Per Cen: o Numbcr
,\i.d minority students once admiticd B 8 1 720
Incecase number of minority students 67 17 16 717
Scek out minerity-group faculty 56 19 25 718

Only 16 per cent of the faculty respondents were oppascd to special
cfforts to increase the number of minority students enrolled at Columbia,
usually duc to fears of lowering the qualifications of the student " ody. On the

»
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question of providing various types of aid to minority students once they are
admitted to Columbia, there was extremely favorable responsc. Over 50 per
cent of the total respondents approved a policy of recruiting more rainority-
group faculty members. (See pp. 231-33, below.)

TABLE 14 . !

Faculty and Administration Attitudes Toward Recruitment, Admissions,
and Aid for Minority-Group Students and Faculty at Columbia,
. by University Aftiliation

{In Per Cent] -
Aid
Minority Increase Seck Out
Students Number of Minority-
University Once Minority Group
Affiliation Response Admitted Students Faculy
Arts and Sciences Yos 77 60 .49
Undecided 9 21 24
No 14 19 27
iNumber 204) (206) 204)
Medicine Yes 79 65 55
Undecided 8 16 19
No 13 19 26
Number {258) {253 (259}
Unspecified Y.s 88 75 62
Professional Urdecided 3 8 11
Schools, Noy 8 17 27
Others Number (124 (§22) (122)
Teachers College Yes 85 74 64
Undceided 11 19 F{]
No - 4 7 i6
(128) (129) (127)

Number

.

Thos in the arts and scicnces and in medicine were less Jikely to favor aid
and recruitment policies than those from Teachers College and the unspecified
professional schools. The arts and sciences and medicine show similar opinions
on student maters, However, on the issuc of recruitment of faculty the arts
and sciences fal! below medicine, Not quite half favored such a policy.

N

Faculty Suggestions

Most of the comments on recruitment and aid centered around the fssuc
of the qualifications of minority students and facully. Some felt *hat sclection
of students and faculty should be based solcly on academuc or tesearch merit,
with no refeeence to cthnic origin. Othars felt that, given the inferior life

P .
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chances of minorities previcus to their application, Columbia should become
more involved in the preparation of students from deprived backgrounds in
ord.r to give them a beuter chance of competing successfully with their
more-privileged fellow students at (,olumbla

The excuse for the few minority students in medical schools is thet
we can't {ind enough qualified appiicants. We should reach out and
participate in getting them qualified, This will take counseling,
recruitment, tutoring before and after admission. It means a large
commitment of money and manpower. It must be done, and now!
Columbia should be a leader ih this rather than a reluctant follower.

Still others spoke of more flexible admissions and hiring policies:

We seldom take chances in admitting students. We are rigid and S
’ reactionary on letter grades.

<
. I would see nothing wreng in substitution of experience in -
_— ) appropriate cases for academic attainment. In other words, 2 Negro
member of the Law faculty might not have graduater, at the top of ¢
his class. However, his professional experience follo'ving law school
might well be used as a substit .te qualification o carlier academic
atrainment. , s ‘

Some respondents commented on what they are already doing along rhese
lines: '

’ Administration, faculty, and clected rudent tepresentatives of the
School of Social Work reviewed admiss ns and recruitment policics A
and procedures in the spring and sumracr of 1968 and special efforts
have been made to increase the nurbe: of ‘minority faculty and
students. Results have been reflected in a higher percentage of
minority-student enroflment and engagement of faculty in the fall of
1968. Efforts in this direction are continuing. ’ ! !

We are holdi~g a onc<ay program for black u]ndcrgraduate students
here in the Business School in Decembers We have also sent
representatives of the admission staff to recruit in black colleges and
to fook specifically for black students in other colleges.

I cannot speak for my department, but in awarding fellowships,
other things being cqual, | have tended to {svor the “rishy”
underprivileged  candidate over the more L(ln\cn(m’n! ivv-leagae

i candidate. ' ‘ . .

One faculty member thought insufficient attention huj been given to
£ the Pucrte Rizans, and suggested  recruitment cffo ity to ‘ofrcct& the
balance. .

ERIC.
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RESPONSIBILITY TO THE NEIGHRORHOOD

It

, The faculty and the scaior research and administrative staff were also
: asked in what ways they thought the university nad responsibilities o the
people of its immediate neighborhood. Several faculty membeis felt that

Columbia should develop an awareness ?f its effect on the neighborhood:

‘ The university’s obligation regarding the immediate community is
perhaps not so much to aid it exclusively as to avoid harming it,
through ‘fts expansion or economic ar political prejudice. Exclusive
attention to this neighborheod is not n-cessarily a virtue; other arcas
have needs as great (eg., Brooklyn or Newark). Columbia’s responsi-
bility i3 ultimately to produce meaningful knowiedge about social
probleris and to cducate a student population to be morally
concerned with aiding society as an individual responsibility.
Whatever field they may do it in (i.e., humanely concerned doctors
. and Jawyers, as well as social workers) it is inevitable that, if these

' goals are achieved, their value will be most immediately reflected in
the immediate Harlem area, due to its proximity, ]
As an influential and powerful agent within the surrounding
community, it must be aware. of the impact on the immediate
cnvironment and use its resources, where 'consistent with the
b : objectives of the university as an institwtion of learni. ., to
contribute to the secial, cultural, and intellectual improvement of

the comniunity.

N { N
- Another respondent felt that the wniversity had prioritics in terms of
responsibilities; and that one responsibility did not cancel another:

; The university is a national, indecd, a supranalio‘hal. institution; its
: responsibilitics are correspondingly broad, not primarily local. Of
course, - incidental to its role arc secondary responsibilities to its
several neighborhoods. It seems appropriate that the university
; should be concerned with major contemporary problems, The utban
o and minority problems found so ncar the main campus provide an
; oppurtunity for the university to justify its very existence.
/ !
More specifie sugrestions included the following:

: Its responsibilities inciude determining the needs of those residing

/ ) T ats environs; to assist in seffdetermination and. when that is im-

{ ' peded or imipaired, to augment of establish services that wi'l fulfil)
reasona. !¢ needs of the citizens, :

i
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Maintaining good public relations with all urganized groups, giving
them the opportunity to receive sympathetic and belpful considera
tion of grievances against the university, keeping them informed and
consulting them about activities (such as those related to housing)
contemplated by the university. Opeming some  extracurricular
programs and events to interested residents of the neighborhood,
cither by persoral invitation or mailing of bulleting of information. A
few social events, such as a Christmus party for children in the

. neighborhood and faculty children, might be sehoduled on an annuat
basis.

The university should provide some facilities for adult education,
children’s education, and entertainment fur the ncighborhoad, It is
not true that the university has always been aloof from the
neighbarhood. During the 1920's, for example, many such neighbor-
hood programs were regularly held in university bu'ldings. I was born
ana grew up in the neighborhood and can remember a steady serics
of puppet shows, magic shows, movies, cte., in McMillan Auditorium
and other buildings for the neighborhood children. The university
should sponsor anintramiral athleric program with Harlem. Also the
university  should offer special wtors 1o all the wiools in the
neighborhood. L
Expand the Agnes Ruseell Schoot at Teachers College 1o include 50
per cent neghborhood Kids, 1o serve as a challenge to local public
schools. :

Another ¢ spondent favored aless-involved Columbia:

Columbia University is madiny a family of scholars attempting to
train young minds and to davelop new bnewledge. Ude not belinve
that st s a social ageney. Therefore, 1 teel that we should be good
neighbors, hut that the problems of the immediate neighborhood are
those of the appropriate city agencies and ot Columbia's.

THE GENERAL ROLE OF COLUMBIA IN URBAN
AND MINORITY AFFAIRS

The tespondents woere also ashed o sime wp their sense of what
Columbia Uninosite's role shoutd be inoregard 1o wiban and minorin
aftaire over the noat toew vens Mony discussed  the rete of Columbia
as 0 <chiolardyinstation ding waorld with peosiang socui aeeds some
ovpressed doubte about the advisabilie of Columina's involvement in
this ares. .

O
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Any university's role should be 1o have proper scholarly and humane
concern for all human affairs. “Urban and minority” affairs are an
important subclass of human affairs largely neglected by scholars and
by social leaders. Yer, do not overdo the c¢cicern merely as
atonement for past neglect.

The university as an intellectual center, as a possessor of broad
resources, and as a collection of large numbers of extremely talented
people has an extremely crucial role to play in the future of its,
immediate neighborhood and of the cities in genera). The future of
our citics is perhaps the most crucial problem facing America today
(at teast the most critical domestic problem). 1t seems to me that it is
imperative that our major centers of thought and Jearning begin to
fucus their attention on these problems. o /;
Columbia is a great institution. In the times that we arce living, all
institutions of socicty must be involved in the betterment of all the
people of the socicty if this society is to survive. The belief that
Columbia is solely an cducational and rescarch institution is a view
that is tenable oaly for the well-fed and indifferent individuals who
are able to ignore human suffering with platitudes and rationaliza-
tions.

Universities are prime custodians of the socicey's humane values and
of its intellectuzal and technical powers No preblems in our socicty
are today more utgent than those confronting vur urban population
and ghettos. T€ the universities fail to rise to the challenge, through
relevant teaching and rescarch activities, sodal change may come
comvulsively and out of resentment of academic indifference; life
may be made very hard for much of academe,

. Primarily Columbia shovld continue ity role as @ national and
intanational installation and ~hotld not become as totally oriented
to ity immediate cnvironment as do state and city univerdities, But
New York Cie iy important cnougn for Columbia to take a special
interest in it. Columbia should perfrem some research projects and
SPOnsor some community action programs related to New York City.
{f posible, they sheuld produce knowledge and eperience relevant
to American urban e ganerallv. Without much trovide,  the
univensity could aio offer facilities for neighborhood cducational
and recreational programs: 1 would guese hat many students would
donate come time ina hind of “Peace Corps™ spitit. Perbaps mgjor
extracurteular programs should be arganize 1 around the theme of
collaboration with, and help o, the neighborhood and o Harlem,
Phe Mavor of New York Oy oand e Boreegh Poeddant o
Manhatian should be members of the Columbia board of Trustces v
otticio
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i The university should establish a new emphasis on urban and
minority affairs to be reflected in a greater application of its total
resources—teaching, rescarch, recruitment, and community service.

Columbia should go on being a finc university. Where community
activity can be integrated to advance our teaching and research, this
should be done; such oppertunitics should be soupht out. Funds
should be readily available for such projects, as opposed to the study
of remote island populations. Scrvice alone is not our future; service
integrated with rescarch and teaching is fine.

The university is not an arm of the government, and its relation to
urban attairs should be precisely what its relation has traditionally
been 1o other problems, crises, and vexations of socicty, namchy: (1)
the provision of excellertly trained men in various ficlds to serve the
commumty; (2) disimerested rescarch and scholarship on many
subjects including sociology, city planning, architecture, public
health, and spedial population problems that touch on urban affairs.
The results of such disinterested research should, of course, reach
those exccutive agencies capable of and authorized to act. The
university i¢ not such an agency. in gencral. There can be no
objection to voluntary associations of students and faculty for
community and charitable assigtance, but in genera) this is not a
function of the university asa c%ratc body.

I think Columbia University is primarily an educational and reseavch
institution. | see its focus on urban and minonity affairs in this
content. in other words, that Columbia Usiversity cducate tor
leadership in dealing with arban and wminority aftairs and study, with
the multiple resources of a great university, wavs of solving urban
and minority problems. This includes the plin for mvolvement of
uthan groups, ncludmg minoritics as facudty, rescarchers, and
students. bodo not see that concentration on urban and minority
problepis need timit the universite’s dedication to the pursuit of
Knowledge refevant for all humanity,

Develop a graduate program in research and teaching mothese areas,
The university should not hecome directly involved with action
programs. No putter which way it moves in action programs, it witl
be eriticized and get involved 1o politics. This is not the job of the
unnensity, whose resowees are Hmited and should be focuced where
it can do sty educational job Vhe urban and minority problems are
temendous and very compelling. Phere are other just ax compelling
programs and problems war, ctes Tne umversity will be severely
damagadif it antampts to become aproblem sofver of this nature and
Ll over fupctions better tan by ather agencics: Rowarch stady in
those arcas are proper, et aot the dircaning of progran,
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Several comments emphasized Columbia’s potential for leadership in
urban and minarity atfairs:

- S . &
It should become the foremost center of learning in these arcas; its

geographic sctting, strong tradition of scholarship, and world
recognition argue persuasively for assumption of this role. It must
beccome an outstanding (¢he outstanding) urban university-origi-
nating and exccuting the most r ovel programs of interuniversity and
city cooperation. It needs an Afro-Amcrican program, a massive
recruitment on student, faculty, and employee levels of minority-
group personnel. And so on. Columbia is deeply distrusted by the
city and must move to conquer this insupportable, cighteenth-cen-
tury position,

Columbia has so much going for it to become the prototype ot the
urban university: location within the megalopolis, Stawdard Metro-
politan Statistical Area, city, and ncighborhood; a faculty with great
potential interest; students who might go for a new urban college in a
big way; resources front sister institutions such as Tcachers College:
moncy; and a recent history that mandates actina. We still lack
institutional will and the skill 1o change institutional gozis and
stratcgics.

The university ought to be 4 trail blazer in making rescarch and instruc-
tion on urban and inority problems academicatly respectable,
Particularly with the recent national spotiight on Columbia’s rolc in
urban and minority affairs, Coluizbia is now in a superb position to
lead in redefining the university’s role toward the community and
urban-minority affairs in general. This should be an active, interested,
but not exclusive, role for the university,

Another respondent was copeerned with Columbia’s role vis-3vis the
commumty ’

Columbia must Jearn 1o take special responsoilities toward ins
immediate neighbors, using its own resources plus whatever it can get
out of the government. 1t canhot wash its hand~ of the social
injustice with which it is surrounded.

Columbia can develop its exis.ing work in the social scicnees,
humanities, and technical pm&'m-)ns to create special programs of
teaching and rescarch an urban prolilems

Columbiy can mahe special efforts 1o reruit good black
scholars tots facalty,

Columbia can provide Black strdants with poor preparation but
good potential with spedial hedp o get sarted s students in
undrgraduate and paduae programs while maintaning ity aca-
demic standardy )

61 "
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Still other comments included:

Without a policy of becoming a part of the community -any teaching
or rescarch of “action”” projects seem doomed to futility and
rejection. Individual members of the academic community are trying
to compensate for the university’s failure and 1 guess they’ll have to
carry the ball,

Cotumbia should be made into a model urban university—a center of
icarning in a sympathcetic environment that uaderstands and cher-
ishes its aims. This can be done only if the university works together
with, and not against, the community,

The greatest study is mon, bimsclf. My bias is that one lcarns more
about man from studying the living, struggling creature than onc
gains—hour by hour—from books about man; hence my suggestion
that the university make greater use of its surrounding human
laboratory. -

Also, several speafic areas of concentration were mentioned:

Take an active role in both research and action projects--a willingness
at umes to play a seondary role as resources for community-based
projects and studics-some caution about not becoming entirely
cntangled in shortrange, local action projects. Effort needed to
involve departments not dircetly involved in urban studics (such as
history), ;

A sepsitive and  thorough recognition of the problems of the
community. Perhaps a good bard look at the fact that the admissions
requirements at the School of General Studics have excluded many
minority employees from using one of the most valuable cmployed
fringe benefits-tuition exemption.

To strengthen its programs in carly childhood training by teaching
teachers and duing its own teaching of underprivileged children; to
bring more, much more, medical and psychianic aid to poorer arcas
of the citys 1o hedp the poor help themselves through social services.
fiut this should not be for minority groups as such but for the poor,
the uncducated, the unemployed, in general. We must stop thinking
in terms of minorities, which is insulting, but in terms of helping
those who need help. When we speak of “minoritics,” we are giving
away orr fear of people we du not really anderstand; we are not
thinkirg of human beings who are no different from ourselves,

RELFEVANCE OF FIELD TO URBAN AND ETHNIC STUDIES

45

The questionnaite also queticd Tow, in the nest five or ten vears, the

A

1espondants thought thar fickds could contribute o whan and minenty
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problems (if relevant). Their answers indicated that those in the professional
schools saw their tields as more relevant thaa did thosce in the arts and scicnces.
The figures recorded Wwere: In the arts and sciences 48 per cent (N=223)
thought their ficlds relevant; in micdicine, 67 per cent (N=308); in the
unspecified professional schools, and others, 74 per cent (N=135); and in
Teachers College, 92 per cent (N=157). Within the arts and scicnees, however,
. those in the social sciences were as likely as those in some professional schools
to consider their area relevant. The figures were: in the social sciences 75 per
cent (N=63) thought their arca relevant; in the humanitics, 29 per cont (N=65):
and in the natural sciences, 22 per cent (N=50). -

Faculty Suggestions

The following arc examples of the ways in which respondents thought

. ~ their fickds could contribute to urban and cthnic studies. Their suggestions are
listed by department and professional school. . '
) P : American Language  Teach language skills to minority groups.
Program ’ o
Anthropology Research on cultural style in the expressive arts as the
. - o, .
key to an understanding of the black community on this
continent, ’

Biocheniistry Apply biochemistry to such urban health problems as
air and water pollution.

Biological Evaluate the biological and other scientitic risks and

Ncrewees opportunitics associzted with the structare and planning
of the urban covironment.

Fast st Study the dynamics of political minority groups and of

Studics the urhan community,

Study of the cconomy of Japan and the lessdescloped
countries of the world mav provide insights into the
analysis of policies for the United States.

Feononics Provide better understanding of the dvnamics within the
urban ghetto and hetween the ghetto and the rest of the
metropolitan drea
Provide hatter understanding of the fnctioning of the
Libor markct and itsrole 1o determining the dictribugion
of ancome, occupational wage differentisls, povaaty,

\‘\ i

Go
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Fuglish

Geograpl

History

Lingiistics

Music

l’/'l"n\mr/'_)‘

I'/')u\l‘l'.‘
f. ‘[’f'}h\“

Polutical

Scicnee

Provide a better understanding of the economics of an
urbanized labor force. ' "
The concept of “neighborhvod cffects™ (alias external
cconomics or diseconomics) that can be measired at
least approximatcly is central to the urban cconomy.

. . e . i
Economics applicd to manpower, business locatton and
financing, urban renewal and transportation, and taxa- .
tion, )

Improve the gencral educational Jevel of minority

groups. . /

Urban geography as it deals with urban spatial relation-
ships. :

i . B »
Study of the history ot urban aress and the minority
problems they have provoked. i
African history: of obvious relevance to the problems of
the black ghettos; knowledge of Africa, both past and
present, should be widely disseminated, among white .
students as much s Blacks

Obscrve the sociolinguistic processes that take place in
cducation; propose new teaching metheds based on
these analyscs,

Recruit black composers and offer them  advanced
study, a forum for performance, and discussion of their
music,

Study in philosaphy of ethical situations including the
meaning and falures of democratic ideals (freedom
versus cquality); the moral limitations of “civil disobedi-
ance’”’; general issucs in the philosophy of law; problems-
that involve both philosaphical and  psycholegical
knowledge, c.g.. the meaning of *selfadentity™ and how .
it s decrcased in the “alicnated” individual; and the

question of alicnaton in general of the poor person,

white or otherwise. . -

Mas iransportation studies and many similar prob-
lems. .

Studv of the divtnibution ot power and ity conses

QuUunees urbian sociciy,
A s
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Psychology

[l

Sociology

Spanish

Theatre Arls

AN

“Architecture

Bustirss

HUMAN USES OF THE UNIVERSITY

Psychological "investigations into - 1ses of violence and

. rcprcssion of minoriti(‘s.

Research on the social and POI}[ICBI processes of
metropolitan regions. o .

. & A i
Research on” pew forms of “race rclauons cspcctallv

déw! elopment of race pndc and black institutions.

Structure of racial and tCOY‘lO'ﬂlC Thcqua]mes Tn New

York City and other !ocaht:cs in the Unm.d States

-

Apply kno\),(cdgc of organizations and principles of
individual and collective behavior in helping cities
manage programs that arc dcxolcd o lhc so!uum of
problenss.

" Make minority groups aware that thev arc being
. shartchanged by the present distribution of power; but,

<

more than that, let tham know how to deal practically
with the situation they find themselves in with land-
lords, unions, and l=gislators. '

e )
Broaden the knowledge of North Amcrican students of |
- the Hispanic minority groups in the United States,

Provide expertise in Hispanic culture, history, ete.

Invelvement of theatre department with various kinds
of communal llw‘ltcr,guvrrilh theatre, cte,

Inei€ased cunumrmon un l.u physical environment of
the aity. -

l*‘.ncnur.lgc a more human (e, smalicr) state in- build-

ings, neighborhoods, and the entire human environment

so that all individuals feel they  have weight in the
decision-making processes. ‘

Devejop a greater sensitivity in business students to the
role of business management in vrban socicty,
. . .

Apply the ficld of Opcrations Rescarch and Manage-
ment Sciences to urban problems.

. ) .
Help nirority buasinesses becone saceessful, e, mahe
Mack Gapitatism succeed
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. Nelp te bring black entreprencurs into the businéss

world én a sizeahle scale. .
Conduct research on how to bring dental sepvicts to the
whole populatior. and how to encompuass disadvantaged
populatigns in vur professifins, | i

. ‘

Personncl and labor relations: help end discrimination fn
hiring and tenure. ¢ ‘ c

Industrial: make the city suitable for continued manu-
facturing activities and thus provide it with a viable
cconomic base, ’

Chemical: focus on air pollution, \\‘j§t(ﬂdi5p()sa], and

water supply. ;
..

Mcchanical:  study problems Tof transportation and

safety, .

' ’f\_‘ . ' B

Seck ont young people in minority groups who have the

potential to become competent journalists. . j

Conduct rescarch and  experimentation to  develop

newer, more-cffective forms of urban mass communica-

tior:. )

. . . <L /
Study ‘performance in broadoast journalismy’ focus on
radio and television handling of urban and minority

problems.

Strengthen minoritygroup representation in the news

media. . Vo s

Provide legal aid to the poor and loswer middle class.
Improve litigational institutions dealing unfairly with
the poor,

Apply constitutional Jaw to minority rights and urban
prabicms,

Ixperiments and innovations in providing library scrvice

in wrban arcas asd o inerity groups and  their

organisations, ¢epeaially in relation to education and

information services of viarious hinds. Resaarch on

red sionships of hbraries, the communication media, end
- education to uthan and minority probloms,

~~



O

-

ERIC

Aruitoxt provided by Eic:

G

50

Medicine

.~ ° HUMAN USES OF THE UNIVERSITY

Better dcli,\'cry of medical care: specifically, abandon-
ment of ¢linic concept, use of appointment systems.

; .
Recruit and train more professionals and lay individuals
for lcadership roles in community health and com-
munity mental health,

Contintic rescarch in the area of carly identification of
leaming disabilities, prior to entranze inte first grade.

Psychiatry: understanding of commuaication break-
down, social tension, ete.

- Measure and refate psychiopathology to social indices.

Continue service and research in mcthods of remoti-
vating and influcncing the social identity and social
mobility of the disorganized sluny furiily. .

Better health education.

Develop sociomedical indicators of community health
status.

~ Positively affect the social fusction of the psychically

“and socially disabled of the community.

vaprove family planning. Reduce prenatal mortaiity
among minority groups.

Preventive medicine (e.g., survey chest nravs),

General involvement with community pediateic health
Programs. :

/\u‘]u‘lmt medical students not onby with the patient as
such but with his family and its problems. Community
service, in the fornt of a medical center imbulance to
meet Cmergencices.

Obstetrics and gynecolagy: preventive health care to

mothers and to adolescents.

Better  understanding of  how nonwhite adolescents
pereeive themscicos and their community, their health
problems. cte.

Produce wellrained  hospited aduimistrators from

H!iﬂ“lll'\' glﬂl!J\\ N
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Socul Work

irducatin?

Tables 15-16 relate ro faculty and administraticn response €
following questions:

[42]
—

Study civeces of air pollution on heaith.

Study relations between basie psychiatric and behavioral
preblems and poputarion dynamics.

Research on environmental psychology, and studies o
incergroup conflict,

Concentrate on the arca of community psychiatry.

Develop better way. of niccting the emotional nesds of
chitdren in urban sewings.

Social policy rescarch and advecaey {including p'anning),
Orpanizational research (service detivery systems), Dircet
sersice (comniunity organization. group and case work),

In the ficld of communitv organization, develep new
approact.es to nefphborhood imvolvernent in such issucs
as local control »f scitcols 1nd the devrlopment of
financdial institutions acu organizations for change,

Educate social WorkeTs to TLUSsign services o improve
the life of the ghetto population,

Yroduce teachers much more ¢ttuncd to the communitics
and their problc us, and more compoient 10 teach in
theni,

Develop and evaluate remedial educational programs.

INTEREST "1 WORKING IN URBAN

AND ETHNIC STUDIES

y the

Ate there any research projects dealing,with urban or minority Affairs
in which you would like to engage or have your students engege, i
time and funds were available? .

Are there any new serviee or action projects which vou think the
University should undertake in which von would be intezested in
participating voursclfz

would vou be intaostad in particpating in datcrdepertmental,
INPUTUNIVCTSITY, O Ulivorsiiy communily cooperating A angements?

£

bo
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TABLE 15

Faculty and Administration Interests in the Area

of Urhan or Minurity Affairs

Interest Responsee Percentage
Urban or minority Yes 36
research Numhui (791
Service ox astion projects in utban Yus <
or minority affairs Nuniber 473
Cooperation with Yes 30
other groups Undecided 6
No 34
Number (755}
TABLE 16

Ficulty and Adrinistration Intere t< in the Area of Urban
or Minority Affairs, by University Aftiliation
{in Per Cent)

Unspecified

Profcssional

Arts and Schools Teachers

Interest Response Seicices Mediine Others Cotlrge
Urban or minority Yes 22 26 ' 48 S8
resedsch Numbuer Q22 (293) (112 (138)

Scnace or action projects

wurhan or Yoo 16 55 67 72
minarity affars Number (126) (160) 135} (02}
Cooperation with Yer 21 29 33 41
nthier proaps Undecided 37 >3 32 6
No 42 R 24 20

Number (207) (2RO, (120) (123

A majority of thase Favoring new service or action projects were interested
in participating in them, <xeept in the aits ard sciences Within the atts and
scicn o5, those in the social and patural sdicnces have greater interost in such
prejects than those in the humaniiics. Hall of those in the two sciences would
be willing to participate in rew scivice or action projects.

SUMMARY Of FIXED-CHOICE QUESTIONS

This chapter has picsented the opinions and suggestions of the faculty,
conior rosearch personed, and Clisinistration at Columbia on sdected facets of
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4 program of urban and ethnic studics. Most of the inférmation is based on
responises 1o fixed-choice questinne these hav: been tabulated and analy/zed
avcording to the respondents” primary affiliations in the university, as well as
their age, the length of time they have been st Columbia, und whether or not
they have teaeure. :

Fixed-choice questions arked fer opinions on wierher or not 2 given
action should be encouraged; in mest cases a third, uncomiritted response was
possible. For two questions ¢n allecation of resources, five alternative
respunses were offered,

Responses, by University Affiliation

Results for the thirteen questions of opinion that ask for approval or
disaprroval (with an uncommitted response allowable in efeven instances) are
indicated in Table 17, which documents support for aspects of urban and
sthniz affairs programs by 60 por cent or more of faculty and administration
respoadents accor ding o their primary affiliation within the university. An
“Xin the table designates such approval for the corresponding feature of
urbin and cthnie atfairs. None of the foatures received fewer than two such
"X’ marks.

Percentages of disapproval were generally guite low. On the cleven
questions offering threz alternatives {1 positive, a negative, and an uncommit-
ted response), i only six instances out of a possible fourtv-four was the rate of
disapproval as high as 2> = cent. (The respense, for the four affiliatic.ai
groups to cack of these oleven questions sl 4 x 11, or 44)

The remaming two guestions of opinion asked the respendent to note a
preferted allocation of funds ot of live cloices (in o question an
Yerderided” opinion was also offered). If the first alternavive s conside ed a
regative opinion (i.c., that ze resourees g9 oto service or act.on prograras in
urban and cthnie studies, in one question, and to urba and cthnie studics
programs, in the other question), then the range for rates of thos~ disapproving
ith~ pregrams mentioned among the fo 1 categories of university affiliation
wore, rospectively, 22-66 per eont and 30-15 per eont.

“Undecided™ responses were highest on the two questions concerning
cooperative activities: whether Columbia should cooperate with Gity or other
agendics (1 range of 32-37 per cent with no opinion in the four affiliational
groups) and whether Columbia shbouid cooncrate wita other coiloes or
universitics {a §5-64 per cont range with no opinicn among the four groups),

About one-fifth of those in the arts and scicnees, medicine, and Teachers
College were undecided on what the policy should be regarding recruiting of
minority-group faculty in their deparment or school, In the four affiliationa!
groups 20-35 per cont weee andecided w5 to whether ur not an undergeaduate

. major in wrban or <thnic studies should be encouraged, 18-25 per cont ware
undedded on training the disadvantaged in semiprofessional skille, and 18:26
per cent were vndedided on o graduate degree program There were vy fow

Q ’ instaaces where rates of disapproval exceeded rates cf indecision or no opinion,

ERIC
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TABLE 17

2

)
Support for Aspects of Urban and Ethnic Affzirs Programs

by 60 Per Cent or More of Faculty and Administration

Respondents, by University Affiliation?

Aspectof Arts and
Program Svienees

Medicine

Classroont sork, rescarch, and X
srivice combined

Inteedisciphury X
courses

Graduate degree -
program

Credit for supervised -
work-service

New senvice oraction , -
programs

Coceperation between X
departnents or schocls
withi~ Columbia

Aid mnonty students X
onee admitied

Increase number of X
minority students

Scek out minority . -
group faculty

X

Unspeatied
Professinnal

Schoole,
Odhurs

X

Teachers
College

“Of the other four guestions of opinion

with 1o or three response dhosees, all

received at least 40 por eontapproval for cach of the four affibational groups, sith one
exception: On the question of whether o0 not Columbia should cooperate with other
acacomic anstitutions, in cach affilatonal group those with "'no opinion™ wac in the

majority.

—~

(S
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Pos.tive Response Rate of Interest in Urban and Ethnic Studies

As indicated previously, a majority in the professional schools and others
thought their ficlds relevant 1o the study of urban and minority problems,
Within the arts and sciences, three-quarters of those in the social sciences
considered their field relevant. Although most respondents felt their ficlds
could contribute to these studics, fewer were interested in becoming involved
personally, Those who advocated new service or action projects were niore
likely to want to contribute.

Positive Response Rate Comparizon by University Affiliation

In general, those in the arts and s.tences or medicine were less likely to
favor various aspects of s program of urban and cthnic studics than were those
in the other professional schouls, including Teachers College. On aspects of
teaching, thosc in the arts and scicnees hzd rates of encouragement as low, or
lower, than any of the three other groups. (In three instances they shared this
position with another group.) They had the highest rate of respondents who
wanted aff funds for urban and cthnic studics spent on teaching and research
rather than on scrvice or action. They were least willing of any group to sce
general funds spent for developing this program, to favor cfforts to recruit
minority students and faculty, and to want to participate in rescarch, scrvice,
or cooperative arrangements related to this program.

Those in medicine were least likely to feel that new service and action
projects should be started at Columbia. (Their rate was 9 per cent lower than
was that for the arts and scicnees.) On questions of cooperation, thosc in
medicin, . showed slightly less interest than thosc in the arts and sciences in two
out of the three items. Along with thosc in the arts and sciences, they werc less
willing to sce aid given to minority students who vere already admitted to
¢ Hlumbia than were the two other affiliational groups.

Divergence among the four different catcgorics of affiliation on a single
question ranged from 6 per cent {on whether there should be cooperation with
New York City or other agencics) to 27 per cent fon new service or action
programs Columbia should start), The median divergence was 15 per cent,

Differences According to Age, Length of Service, and Tenure Status*

In the three affilistional groups other than Teachers College, those who
were younger, newcr to Celumbia, and nontenured tended to answer positively

*Out of a posable fifty-<even relationchips poe affilation Gage, fength of service, and

tenare status are controlled in cach of nincteen questions), in thirty-seven, of 67 per cent, in
the arts and scicnces amd in thirty-foor, or 60 per cent, in the unspecified profesaonal
schonds and athurs, Taw Reta cquals 10 or more (or =10 or Jess). Thore were cighteen such
rehitinnshipsan medicine, or 32 per cent
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on various aspects of an urban and ethnic studies program. In Teachers College,
this trend was often, although not always, reversed. Otherwise, where
diffcrences are fairly strong (i.c., where Tau Beta is .10 or more), the more
cstablished, in terms of age, service, or tenure, are always fess aj.t to favor an
item. In Teachers College. however, out of fifteen relationships of the strength
mentioned above, thirteen are positive. Regarding the other three affiliational
groups, there were occasional questions for which differences between ages,
veriods of service, and tenure and nontenure statusces were all strong,

Far the arts and sciences, out of a tatal of nincteen fixed-choice questior -
(which included those on opinions, on the relevance of one’s ficld, and on
willingness to take part in activities related to an urban or minority affairs
program), there were cleven questions where strong differences between
categorics for all three statuses showed up. These were on the following topics:

Interdisciplinary courscs

Credit for supervised work-service

Undergraduatc major in urban and cthnic studies

Allocation of urban and ethnic studics funds for scrvice and action
programs

Allocation of gencral funds to urban and cthnic studics

Cooperation between departments or schools within Columbia

Coopcration between Columbia and other colleges or uniJersitics

Special efforts to recruit minority-group faculty

Relevance of own field to urban and cthnic studics

Interest in doing rescarch in urban or minority affairs

Intcrest in participating in scrvice or action projects

The conclusion may be reached that, by far, it was most often in the arts and
sciences that dramatic differences of opinion between the more established and
the less established were registered.

For those in medicine, only two questions showed differences between
the mcre cstablished and the less cstablished for all three statuses (ag. | length
of service, and tenure). These were on teaching interdisciplinary courses and
combining classroom work with rescarch and scrvice.

For thosc in the unspecified professional schools and others, there were
four such issucs:

New scrvice or action projects

Atlocation of funds for scrvice and action projects
Coopcration between departments or schools within Columbia
Interest in participating in scrvice or action projects.

In Tcachers College two questions revealed consistent differences and
showed results contrary 1o those of the other affiliations. The more cstablished
(in terms of age, length of scrvice, and tenure) were more likely than were the
less cstablished to approve new service or action projects and cooperation
betvieen different departments or schoous within Columbia on urban and ¢thnic
affairs programs.

Ja
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In qucstions where an “undecided” opinion was permitted along with
approval or disapproval of an item, there wers very few instances where the
rate of disapproval for part of an urban or minority affairs program was as high
as the rare of approval was. These instances follow.

In the arts and scicnces, among those forty-five years of age and over, 2nd
among those with at least ten years of service at Columbia, as many persons
disapproved as approved of the establishment of an undergraduate major in
urban and cthnic affairs. The samc held true for those forty-five und over on
the questions »f teaching the disadvantaged semiprofessional skills «nd seeking
out more minority-group faculty. In the unspecified professional schools and
others, as many respondents disapproved as approved, among thosc with ten or
more vears of service at Columbia, of teaching the disadvantaged semiprofes-
sional skills.

In no instance where an “undecided” opinion was an alternative was the
rate of disapproval bigher (by morce than two percentage points) than was the
rate of app.oval.

In the forced-choice questions, where the respondent had only the choice
between approval and disapproval, again, there were relatively few instances
where disapproval was as high or higher than the rate of approval. These
instances follow:,

In the arts and sciences, 55 per cent of those forty-five years of age and
over did not think that Columbia should undcrtake new service or action
programe« n addition, 52 per cent of those forty-five and over did not think
there should be cooperation between departments or schools within Columbia
on urban and cthnic affairs programs. In medicine, regardless of age, length of
service, or tenure status, as many persons (or more) disapproved as approved of
tae start of new scrvice or action programs at Columbia.

It is worth noting that, with the cxception of the Medical School on the
question of new scrvice and action programs, nonc of the forced-choice
questions showed those with tenure status with a rate of disapproval equal to,
or greater than, the rate of approval of any aspcet of urban and ethnic affairs
programs. Since rank is a more precise indicator of academic achicvement than
is age or length of scrvice at Columbia, it is interesting that these latter two
characteristics (particularly age) are more highly associated with resistance to a
small number of items suggested for urban and cthnic affairs programs than is
academic standing.

NOTES

N

1. Gordon N. Mackenzie, “*Curricular Change: Participants, Power 4nd
Process,”” in Matthew B. Miles, cd., lninowtion in Education (New York:
Teachers College Press, 1969), p. 402,

2.104d., p. 409
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CHAPTER 3 STUDE!\IT VIiEWS
Camilta Auger

INTRODUCTION

Students, like faculty members, are both determiners of, and porticipants
in, the curricklum change process. And university students occupy the almost

_ contradictary position of being both the consumers and the product of the

university’s cducational program. Rccognition that any proposcd change in
Columbia’s curriculum and organization would directly involie and affect
students dictated that their views and opinions be included as a compouent of
the Urban Center Curriculum Project design.

Student proposals for new curriculz in urban and minprity affairs were
collected through a survey during spring, 1969. Formal and informal groups of
students representing a spectrum of campus political opiniofi and a variety of
disciplines were intenviewed in depth, Specific niecds and proposals stand out as
consistent themes in the students’ views. This chapter identifies the major
themes and examines a few of their implications, The survey emphasized
innovative ideas; the present discussicn alse focuses on those proposals that
suggest possible tren gs for the future.

RESEARCH DESIGN

Openended interviews were used rather than a questionnaire, so what
student opinions could be explored in depth and questions could be made as
refevant 25 possible to the specific interests of each group. {For interviewers’
gidelines, see pp. 237-39, below.) Somc groups, for example, were primarily
interesicd in discussing new courses, while others had censiderable expericnee
with community action projects and were more interested in analyzing the
relati~n between Columbia and the community. .

Intervicws also provided an opportunity to explain the study in detail and
to work out a badis for participation with some groups whe were initally
hostile to the project. A few groups. for oxample, wished simyly to stawe their

59 .o
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case against the use of any funds for academic work in urban and minority
affairs at the university, The flexibility of the interview enabled students with
these views to set up a framework of their own rather than answering the
suggested questions, -

Students were interviewed in groups because it was felt that group
interviews would cncourage an exchange of views and lead to more carefully
considered, practical, and representative proposals. In addition, a number of
groups already had formulated positions on some aspect of the problem. Figure
2 provides a list of the thirty Columbia student groups interviev.ed in the
survey. ) . :

Allinterviewers were Columbia University students, generally sensitive to
the implications of the issucs within the university, and some were also
members of the groups they interviewed. In a few cases groups wrote
statements of their own to be added to the interviewers' reports.

The groups interviewea fall into two categories: formal and informal
groups of students in specific schools or departments and independent,
formal groups not affiliated with a spedific school or department. Within
cach school or department, existing student groups were contacted first,
Within the Graduate FFacultics, for example, interviewers gencrally worked
through the Graduate Studen: Union in cach department, because the
unions have been most concerned with curriculum changes within their
departments and with changing perspectives within  their disciplines. In
those schools or dcpartments where there were no formal groups, attempts
were made to bring together all interested students for an intenvicw
mceting. '

“--~.As many groups were contacted as was practical in the limited time

available for the study. The cnoice of groups 'was based on their concern
with some aspect of urban and minority affairs ot curriculum reform.
Beyond these central groups, groups of students were contacted in those
schools and dcpartments that, by virtue of their disciplines, were most
likely to be involved in fature curricula in urban and miaority affairs.

The goal was to give all interested students the opportunity to
express iheir views and present proposals rather ihan to poll a strictly
representative sample of ail studerts at the university, Dztailed, concrete
propncals and innovative ideas for change were considered more important
than the distribution of opinicns. Earlicr quantitative studics found wide
support among the general student body for the basic thrust of the ideas
presented by the student groups. Table 18 gives some idca of the
distribution of student opinion on curriculum changes.

Of the thirty groups tnat were interviewed, three—all independent
organizations—refused to participate. Every attempt was made, in addition,
to cnable all interssted s udents, whether affiliated with an orgenization or
not, to express their views. Posters were put up threughout the university,
and The Urban Center placed a notice in the Columbia Speceator, inviting
any student wishing to do so to come for an individual interview at the
Center,



FIGURE 2

Columbia Student Groups Interviewed for Survey*

BARNARD COLLEGE AND COLUMBIA COLLEGE
Barnard Organization of Soul Sisters (BOSS)
Citizenship Council
Citizenship Council Committee for Feszarch
Colurabia University Forum .
Committee for a Relevant Education

SCHOOL OF GENERAL STUDIES
Sociology Students Union

GRALUATE FACULTIES
' Anthropology Department
E.conomics Department
History Department
Public Law and Government Department
Saciology Department

TEACHERS COLLEGE =
Black Representation Organization (BRO)
Comunittee for a Relevant Education e

PROFESSIONAL SCHOOLS
Architecture
Arts
Busincss
Engincering ) ' .
Journalism
lLaw (BALSA)
Physicians and Suigeons
Pablic Health
Social Work

INDEPENDENT GROUPS

Double Discovery

: Project on Columbia structure

' Radical Action Cooperation

. Students’ Afro-Amcrican Sovicty (SAS)
Students for a Democratic Socicty (SDS)
Students for a Restructured University

: Studcents fot Columbia

. : Studerts {or McCarthy

Ynfonination from Camilla Auger, Allen H. Barton, and Raymond 1. Maurnice, “1he
Nature of the Student Muvement and Radical Proposals for Change at Columbia Universin ™
(rapcr presented ar the annual meeting of the American Sociologic il Assocntion, 1948)
Thic paper is based oa a study supporied primanly by Stede s for 1 Restructured
Univervty, The exccvive Commicee of the Columbia Tty 20 The Cilan Center a” o
contnibured funds for wpecific sections of the rescarah,
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THE GOAL OF NEW CURRICULA:
SOCIAL ACTION AS EDUCATION

For the purpose of the study, curric:fa was defined s any university-
sponsored activity that contributes to the learning cxperiy‘cc of the student.
This bread definition includes consideration of research and community service
programs in addition to courses

In the view of most srudents interviewed, the goal of new curriculs shouid
be not only to educate students in urban and minority affairs but also to
contribute to the solution of social “problems. Although the training of
personnel can be considered a long-range contributien, most students believed
that there was an urgent need for more immediate, practical social action. In
the cage of an urban university such as Columbia, the most obvious place to
begin to solve social problems is in the surrounding community. '

Although the goals of cffective social action and academice education often
conflict in terms of specific practical considerations, most of the students felt
strongly that community scrvice should be an essential and integral part of any
program in urban and minority affairs. {ndeed, this attitt de was fundamentcal
to most of the student proposals. In the opinion of the author, the productive
combination of education and social action represents the most protising and,
at the same time, thie most challenging idea for rew curricula.

The students offered a number of practical ideas about the possible
educational and social contributions of new curricula. They proposed that an
idcal progeam in urban and minority affairs should include both course work
and comnmunity service projects and that both aspects of ti2 program should be
interdisciplinary and action oriented.

v .

Interdisciplinary Character of tho Program
\\ N

The nced for a program that is interdisciplinary in character was

cinphasized more often than was any cther aspect. Students expressed interest

in exploration beyond the confines of their own disciplines at every level from
theory to applicd rescarch. The extent of this interest is coniirmed by the

* study of Columbia students reported in Table 18, which found that 77 per cent

of all students agree that more interdisciplinary eourses are needed a tne
un’varsity, A7 interdiscip linary approach is especially important in the case of
urbar, and minority prablems because such problemis cut across many ficlds,
and the development of practical solutions is not likely to result from isolated
surk within different specialtics

Interdisciplinary teams arc particularly well suited o eommunity service
programe. Sodial scicnce students expressed interest in interdisciplinary teams
that cut across depertmientad lines and that alse incude students from the
professional schools, whose practical training could brogdea the scope of the
rescarch, For evample, soddl scence students could work with architecture

>
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students on problems of urban planning. Law and medical stidents suggested
that knowledge of social science would add a uscful dimension to their ov'n
work.

Learning Through Socially Relevant Experience

Students at all levels, but particularly those in the professional schools,
expressed a desire to supplement their azademtc training with greater practical
experience and, at the same time, to develop & greater understanding of urban
and rainority problerns. They noted that their professional training was
generally insulated from the problems of the city and frem the minority groups
in their own community. Jn addition, many of them go on to practice in clite
settings and, as a result, normally have little exposure to urban problems at any
point in their career.

[t was proposed that students could gain practical experience in arcas
refated to their discipline through participation in community programs. This
plan would both bencfit community residents and provide students with an
opportunity to apply their technical training. The latter would be particularly
uscful to students in the professional schools, who argued that it was difticult
for them to take courses outside their disciplines because of their heavy
program of rcquirements.

In the author’s opinion. co.nmunity service programs could also provide
social science students with the opportunity for experience in research designed
to answer the practical policy questions of government, social service agencics,
and, above all, the comniunity itself. The students were quick to point out that
‘irtban minority groups arc far more in n-ed of rescarchers dedicated to their
interests than are government or private agencics.

Academic credit should be provided for participation in community
programs. Idcally, students should be able to nse such wort to fulfill seme of
their basic requirements. The major advantage of providing « idemic credit is
that it enables and encoutages students to devote considéerable ti.c and encryy
to these projects rather than mercly to take a superficial interest in them,

Bringing the Community In

In add:tion to providing an oppurtunity for students o work in the
community, it was proposed that community n mbers, and others not v ually
considered qualified to scrve as faculty, could work at the university in soveral
wapacitics Tt was suggestew, for example, that they could act as language-
prictice partners for medical students fearning Spanish und as consultants in
courses, to dircet the professor and students to sources of infotmation and to
advise them on working with the communit,. Community residents with
specific areas of expertise could be invited to the university as gt
lectarcrs or as cosneructory in courses devoted 1o some aspect of the
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community. An cxample of such a course would be an analysis of
community urganizing rechniques.

: The Importance of Practical Experience

One partienlardr interesting aspect of these st 'enc proposals is that they
suggast a disura, £ 1 purely academic -oaining and sn increasing respect for
Jdireet experience as @ supplementary micthod of learning for students o7 as o
criterion of oxpertise fer teachers, Two difterent Tevels of expericnee are
implicit. The first is practical experier ¢ in a spealic area of work, such as
corimunity crganizing and politics. Lhis forin of experience is regarded as an
extremely important supplement to the students’ academic work and also
qualifies an individual to instruet <tudents in this aree The other "vel of
expericnce is the psychological experience of being a minositv-group member
subjected to discrimination and poverty. This ¢x perience is seen to provide the
individual with a unique perspective i the arca of urban and minority affairs
and qualifies him to have an important voice in the design and exceution nt
programs in thesc areas.

Although many students believe that they would be able to icarn .aure
relevant matcerial faster through direct expericnce in the commumnity. there is no
reason to sce this proposal as a choice beiveen action and analy<is. 1dcally, the
university could provide a place to analysc and syathesize what has been
icarned through practice in a nonacademic si, sation.

WHAT THE UNIVERSITY CAN
OFFER THE COMMUNITY

Onc scrious obstacle to ¢ laboraticn between the cniversity and the
community is tnc apparently increasing fear and suspicion with vhich many
community members regand student services. Attempts to involve students in
programs that could be useful #1 Loth the community and the studen s may be
viewed by the community as sccond-class service or, worse, ¢ xperimentaiion at
their expense. :

Some of the students were also pessimistic about the ability of the unnersiry
to develop programs of benefit to the community. These students argued that
imnediate political and social benefit to the community should take precedence
over educational considerations, Thev feit that any available fund<in urbin and
minority affairs shouid be given directly to the community rather than devoted to
further acedemic work at any institutior. In their view, the nast actions and
present interest of the aeiversty make ey ¢ daliy difticult for Columbiato play
2 posiive roic in the community they were also skeptical that The Urban Center
sould sotually use student ideas. Despite their pessimsm, aimost all of these
students agrevd, for the sake of the arpumert, to consider The Ford Foundation
grant to Columbia as given and to otfer propos.tyon that basis

Ny
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.

Almost all of the students felt that the university should provide
irformation and expertise only, not political lcadership. It is interesting to
note that students on the right agree, for once, with student- on the left
about the nature of the sovice that the university can and should provide
the community. They reach the same conclusion for (ifferent reasons, of
course.  Students on  the rignt want political questions left to  the
government, whereas those on the left believe that the community should
be allowed to develop its own leadership and political directions without
external interference.

Students on the left see political organtzation as the fundamental
need of the community. Toward this end, "“ey rccommend thar the
community be provided with information and expertise to realize its goals
and . give it a better chance in dealing with the government and other
institetions, They also suggest that community representatives be given
considerable control over the initiation and administration of any scrvice
programs that the university is prepared to offer. 1t is crucial, they believe,
that the community make its own decisions sbout what kelp it will aceept
from the university. Considering the fear and suspicion with which many
vocal community  mmbers regard proposals from  the university, this
approach scems practical and reaiistic.

It was suggested by a number of groups that the university was
ideally suited to provide a data center for the collection, analysis, and
distribution of infermation on all aspects of community declopmeni and
experimental  solutions to social problems. The center could compile
information o~ the methods and outcome of innovatie piograms in utban
and minority affairs, to ke made available for purposes of rescarch or
action within the university or the community. At the present time, it is
difficult to find out what is being done not only nationally or
internationally but also in other schools and departments at Cohunbia,

In addition to information, such a center could provide rechnical
cxperiise or a faculty or student level to fill the needs of the community.
Commurity residents should be asked what types of infosmation they
most need, and provisions should be made so th.t the cenior could
respond to the changing nceds of the community by adding new types of
data and rclated services. The most direct way to acaieve respansivencss in
the program is to have community representativas on the ceater’s board.
The information nceds of students and faculty, in turn, would be served
by having community menibers with expertise in certain areas eniploved at
the center,

Some students cnvisioned a more politicaily active form of com-
munity service. ihese students would lit ¢ o participate in community cfforts
to work for basic social change through political or legal channels. Although, in
the avthor’s opinion, 't might be boih impractical and undesirable for the
university to be come officially invol ¢d in political or legal caus:s beyond tie
incvitable political implication of its normal activities, there is no reason why
studen.. should not become involved in the more political aspects of social
change. The cducational expericnce of stuuents coutd be considerably
broadened by such activity,
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THE SOCIAL AND POLITICAL CONTEXT
OF EDUCATION

Many students interviewed were extremcly sensitive to the social and
political implications of academic and comnwunity service programs. For these
students, the social and political coniext of their education is as important as is
the substance of new curricela. Tnsofar as this issue is dircetly relevant to new
carricula in urban and minority affairs, it can be divided into two major
aspects: the context os education within the university and the context of
cducation in terms of the univzrsity’s relation to the community.

1
Political Context Within the University

Within the university the most obvious aspect of the context is the
cquitable representation of minority gioups among the faculty and students,
Onc gicup noted that poor urban whites should be included in this category.
Recruitrrnt of minority group members was viewed by students as a minimum
expression of university commitment. -

Tn the past the recruitmeat of minority-group students was undertaken in
order to help them to gain a better education or to work ¢ the top universitics.
Tt is still viewed primarily in that light by many students. Some ctudenrs,
however, now take the approach that Columbia must recruit both facuity and
students from minority groups, because their presence will bring greater
diversity to the university and will gencrally enrich the cducational cxperience
of ali students.

With regard to minority students, it was proposed not only that they be
actively cncouraged to come to Columbia but also that those with poor
academic preparation be given a greatet amount of special attention ance they
have been admitted. One supplementary report on this topic by ¢ black
cerginecring student discusses the urgent need for remedial programs, continued
counseling, and financial aid.! It was further rccommended that student
groug s, such as Students’ Afro-Amcrican Society (SAS), play an important role
in the /=cruiting process and in determining the character of the special
prograins that Columbia offers minority students.

Political Context Outside the University

The immediate external social and political conteat is the community.
Many students view as hypocritical any cducational program in urban and
minority affairs that the university might initiate without first coming to terins
pelitically with the communiry. As students see it, not only is the university
more powerful than the community, but the fundamental interests of the

Hia
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university, speeifically cxpansion, are in conflict with the interests of the
community.

Students who see the situation in this light fecl so strongly about it that
their views inust be taken seriously by univesity planners, regardless of
whether they agree. An equitable settlement that is open and visible to students
and community alike is clearly a basic prerequisite to any meaningful program
in urban and minority affairs at Columbia. Without such a scttlement,
Columbia will have litde credibility in the community and will be unable to
collaborate with community lcaders on useful programs in the future. Without
such collaboration, it is very unlikely that the students who could be the most
intcrested and active members of ncw programs would participate.

A device such as The Comiaunity Development Corporation, suggested by
a group at the Law School, might |rove feasible as a solution to conflict over
expansion. The Corporation would consist of community and university
representatives, who would mutually plan the longrange development of the
Morningside Ncights arca. The goal would be to achieve greater social and
physical integration between the university and the community.

ADMINISTRATIVE CONSIDERATIONS

Students complained about :he difficulty of learning about courses
concerned with urban and minority “ffairs currently offered by the university
and of registering for then, once these courses have been fond. In view of this
complaint, The Urban Center could provide a simple and immediate service by
producing a cataloguc of courses and community scrvice programs. An
inventory of ~ourses offcred at all schools and colleges of Columbia University
has been prepered as a scparate part of the Urban Center Curriculum Project
report and could be used as the basis for such a catalogue. [deally, a member of
the Center stalf should be avaitabic to help students with registration probiems.

In terms of more long-range plans, students proposed that an unacrgrad-
uate major be cstablished in urban and minority affairs, Many others suggested
that master’s and drctoral degrees be granted in these arcas and that a program
be set up within a scparate school or institute created for that purposc.

In general, students were suspicious of the existing academic structurc at
Columbia and indicated this by their numerous suggestions that new programs
should not tc put under ti.e contrel of any single department. To some degree,
this is duc to the almost unanimous concern for keeping new programs
interdiscip'inary, but in many cascs it is the result of a fear that the flexibility
and innovativencss of new curricula would be restricted by the rigidity rhat, in
the view of students, characterizes the cstablished departments. Students want
to be free to design their own programs and to explore courscs in as many
schoole and departments as possible,

A yrogram in urban and minority aflfairs, then, should fulfiil two criteria
in tcrms of administrative structure. It shou!d cnable students who wish to
wark full-time in these areas 1o reccive an advanced degree and, at the same
time, be flenible enough to permit students from the professional schools to



O

ERIC

Aruitoxt provided by Eic:

STUDENT VIEWS ‘ 69
e

participate in the program on a number of levels. [n addition, the structure of
the program should maximize innovativencss and responsivencss to the
changing needs of the students and the urban community. In keeping with the
goals of flexitility and responsiveness, the students proposcd that they, as well
as community members, be represented on the program committees and be
permitted to vote on all busic policy decisions.

NOTE

1. George H. Scurlock, Jr., *The School of Engincering at Colunibia
University and the Black Student,” in Camilla Auger, ¢d., Report on Student
Proposals for New Curricula in Urban and Minerity Affairs (Ncw York: Bureau
of Applied Social Rescarch research report, Columbia University, 1969).
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CHAPTER THE VIEW FROM {ARLEM

Raymond 1. Giles, Jr.*

INTRODUCTION

Recognizing that proximal communities, be <Ly urban or rural, arc
dircctly affected in a varicty of ways by the very exiswenice of a large university
like Columbia, the Urban Center Curriculum Project staff realized very carly
that recommendations to Columbia concerning new curricula in urban and
ethnic studies must take cognirance of the opinions of community residents.
Proximal communitics are not oanly affected by issues like the university's
physical space nceds, admissions requirements, and hiring practices. The
university’s cucational program—the training and cexperiences it provides for
its students--has a dircct impac. an the lives of comnuanity people.

During thcir years at Columbia, students from mary different geographi-
cal and attitudinal backgrounds interact in a variety of ways with individuals
and groups in the surrounding community. In addition, upon graduation, many
of these students assume socictal roles that directly affect the quality of tife in
that or a similar community. When {as is the case of the community contiguous
to Columbia) that comniunity i« latlem, U.S A, an ultraurban, predominartly
black, predominantly poor. culturally conflicting city within a city—the inpact
of a large, gowerful, wealthy, przdominandy white university assumes
significant proportions.

Harlem is the cssence of, is subjected to. and contains within its own
boundaries all of the complexities and contradictions of inner-city lifc.
Cormpeting political, cconomic, social, and intellectval interests and goals strive
for articulation and implementation, while abject poverty and deprivation ery
for attention. The problems of crime, corruption, drug addicticn, and police
brutality, tegether with inadequate housing, sanitation, cruployment, and
cducation, all compounded by highly visible manifestations of social and racial
incquitics, have historically been caacerbated for Hariem residents by the

*ihe author w gratful for the help of Willam Flummer, Donadd Armficld, Padan
Jackson, and Foth Webb an prepaning this dhapter,
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ivstitutionalized civic indifference or cthnocentric antagonism of the individ-
uals, groups, and institutions with which IMarlem must sk ire the greater New
York metropoli.an area.

Indeed, Columbia University's determination ih 1967-68 to build a gym in
Morningside Park was viewed by Harlem residents as just another cpisode ina
long history of institutiona! indifference to individual rights, of a large
corporation’s indifference to poor people’s living conditions, and of white
folk’s indifference to black folk's existenze. Although there had been some
overt cxpressions of community disapproval »f Columbia’s intention, institu-
donaiized frustration (traumatization) and real confusion concerning whether a
Columbia gym would benefit the community rendered community protest
inctfectual, by and large, urtil Columbia students, both black and white,
precipitated the Columbia crisis of 1968 by shuiting down thc university.

In the afterinath of this crisis, the rhetorical adherence to a commitment
“to turn the university around’ -to make it more responsive to the needs of an
ir.creasingly urban, increasingly ctnnic-conscious America~produced a climate
among scgments of the »niversity community within which rescarch for this
survey could be undertaken.

The informatior contained in this chapter is based upon ﬂcld work
conducted by Raymond H. Giles, Jr., and the staff of Community Educational
Associates, Inc. (CEA), in conjunction with members of the Urban Center
Curriculum Project staff. The survey of the black community in Harlem was
designed to ascertain community opinion concerning ways in which local
colleges and universitics, such as Columbia, can develop viable programns in
urban and black studies that will mect the necds of both the university student
and the proximal community. Thus, the survey assumed that the university
could become more responsive to the needs of urban communitics dircetly
through its cducational program. Such an assumption docs not negate other
arcas, such as hiring and purchasing practices, in which university respon-
siveness to the community ¢an be demonstrated; it merely emphasizes the
author’s bias that today’s university student shouid not be educated in isolation
orignorance of the world around him.

-

METHOD Of CONDUCTING SURVEY
Information Solicited

The survey was designed to answer two key questions
What is the community's definition and perecption of need?

{n what wavs can curricula of Tocal colleges be modificd o heip
make university programs more relevaint to conmupity needs?

"
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An interview schedule was developed to obtain information related to needs in
the tollowing arcas: cducation, housing, hcalth, cultural enrichment, social
welfare, recreation, community organization, and legal services.

Answers to the following questions, as they relate to the areas listed
above, were solicited:

What idcas and suggestions arc there for the way colleges can best
prepare students for work and service in these ficlds in the

community?

What role docs the community feel local colleges could assumc in
helping to prepare students to deliver services to mect needs in these
arcas?

Besides training students, what kinds of help docs the community -
feel local colleges could provide that would be useful in accom-
plishing community goals?

What, if anything, has been or is presently being done by the
community to solicit support from local colleges and universitics?

On what basis is the community willing to accept the cooperation of
local colleges?

In what way, if any, arc local community agencies presently
coopcrating with colleges and universitics?

What kinds of problems arc faced by community agencies in secking
and obuaining technical assistance and services from local colleges
and universitics?

Selecting the Sample

The community, as defined for the purposc of this survey, comprises the
arca scrviced by the Central Harlem Community Corporation. This area is sub-
divided into five smaller areas corresponding with the five local health districts
represented wnd serviced by five neighborh .d boards. Although no* all of the
organirations -clected for the sample were located within this geographical area,
all of the agencies contacted provide services to residents within at.

The sixty agendics sclected were chosen frem as complete a listing of
agencics serving the Harlem community as it was possible 1o obtain. {FFor a list
of the agencics conracted, see pp. 243-51, below.) In selecting these agencics,
members of the five ncighborheod boards, the community coordinctors in
School Didtrivts 5 and 6, and members of HARYQU, Inc., were consulted.
Geographical d'stubution. as well as types of sorvices offered, were also
consideicd
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Recording Community Opinion

Representatives or spokesmen at each of the agencies were contacted
initially through a le..er of introduction explaining the purpose of the survey.
(Sce p. 252, below.) Appointments for interviews were then made with the
designated person n cach agency. Black staff members of CEA served as
interviewers. Each used an interview schedule that listed the kinds of questions
to be used as a guide for soliciting the desired information. (Sec pp. 253-55,
below.) The interviews were conducted in an open-ended manner designed to
produce a climate conducive to frank discussion of the problem arca.

A wvritten summary of cach interview was sent back 1o cach
interviewee for final scview and comment. In cases where the respondents
felt their views iad not been zccurately expressed, the summarics were
revised, and 2 letter was sent to cach respondent thanking him for bhis
participation, (Sec p. 256, below.)

lthough thc community response was cooperative, some skepticisn
regarding the sincerity of Columbia University's motives was openly expressed.
Therd was considerable doubt concerning the willingness of Columbia to
incorporate community criticism into its planning. The inicrviewers, however,
wereiin all cases well reccived. :

! GENERAL FINDINGS

Uhe response indicated that many responsible leaders in the black
comnunity  hold the local colleges and universities directly or indirectiyv
responsible for many of the community’s social, political, and cconomic
problems. From the community’s point of view, the very existencee of a blact
ghetto bears witness to the racist structure of American society--a structure
that colleges and universitics have been instrumental in perpetuating. It would
appcar that members of the black communmity fecl that past overtures of
assistance by industrial, governmental, and cducational institutions have, by
and large, been insincere. Thus, programs that include so-called opportunitics
for cooperative learning have in reality done little to bring about partnership
cclationships. Indeed, most programs of this naturc appear to have contributed
to the perpetuation of a system in which the establishment maintains absolute
control and dircetion. ‘

Onc major conclusion that can be drawn from the findings of this survey
is that peopic in the community will siill speak when spoken to. A university
mav not agr.c with, ur like, what it hears, but community f:elings about the
university are frequently strong, ard 2 carcful reading of them may make it
possible to understand why the community feels the way it does and how it
pereeives ats protlems and their canses. “crhaps more important, such a reading
indicates the teems upan which true uniersitv-community cooperation can be

Trased.
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Two recureent themes run through the comments of comraunity people.
The first theme concerns the cxistenfe jn the community of many actual or
potential lcaders, who should be identified and involved in both planning and
implementing universitv-community projects. That these persons often lack the
formal cducation and style of professional interaction that would facilitate
participation in such joint projccts is not scen as a detercent, Instead, university
ptograms must be set up to inculcate such skills, thereby helping to equip
indigenous leaders to utilize better the skilis of college-trained prefessionals.
The findings of the survey also secem to indicate that, in order to cooperatc
with the commupity, colleges will have to accept the community view of what
kind of leadership training and community ‘organization skills arc nceded,
inciuding the kind of political expertise nccessary (o “beat the” svstem”
responsible for rhe present condition. :

* The sccond theme deals with the university's [cndcnq to t-ain students
for community work in academic isolation. All the COMIMUNILY  yroups
interviewed indicated a willingness to coopetate with the university in training
students planning to enter community service. In fact, most belicved that direct
expericnce in the community was essential and thae education for all students
must be broadened to include knowledge of the philosophy, objcctives, and
activities of inner-city people and their pregrams, -

Opin. sps about ways in which a university could improve its relationship
with the community fall into several broad catevories. The follewing is a
sclection of responses and comments intended to cotvey community sentiment
on a range of issues. For the most part, verbatim comments have been included.

University Relations with the
Community in General

“The problem of communication is not restricted to Black communitics,
It is natural for poor people in any communiry to feel alicnated from colleyes,
This fccling is naturally intensificd when race is an additional factor.”

“Onc way in which Columbia could communicate with the community
would be through t»wn meetings held in Harlem. The preseat sysiem, which
allows fragmented information to sift down to the communrty through varivus
intermediarics, is a very poor way in which to dcal and interact with the
Harlem comninity."”

University Relations with
Agencies and Officials

1 am appalled that an explesion has not vecarred sooner. Although
these institutions - loeal colleges and wniversitics ~are "'in™ the com
munity, they are not “of " the community and they seldom, if cver,
involve indigenous community people in their activities, This
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accusation is net personal in that 1 do not know firsthand just what
Columbiy, for example, is or is not doing. But this very lack of
knowledge is the <ource of +he problem. We showuld know. University
people have not scen fit *++ involve those of us who are directly
sffected by their decisions and their deliberations; consequently we
have been leit with rumors of their actions.

When Porev Setton, Borough President of Manhattar, was interviewed, he
stated thet during Lis vears as Borough President of Manhattar he had been
interviewed by, or participated in, conferences and meetings with Columbia
University people on at least fourteen different oceasinns, 117 did not doubt
th.t this time a sincere offort was being made to solicit information that could
be used to the advantage of both the university and the surrounding
community, but since nore of the iccommendations or sratements he had
made with regard to coramunity problems had cver been acted upon by
Columbia, he reasoned that Columbia itself was either insincere or extra-
ordinarilv slow in implementing recommendations. Consequently, he declined
to be intenviewed again, T

Another respondent reported that several officials of her agency had
attempted by telephone to get information about activities at various colleges,
University telephone operators were not able to provide suen information nor
did they know who could. Thus, these operators often refer inquirics to several
different people, rone of whons is helpful.

Another yespondent stated that “it is important (o poir: out the terms
under which most agencies could consider cooperation with the university
aceeptable. By and large, when such terms have been articulated and
understood, more effective communication has taken place.”

Involving the Blac.© Community

1

UCommunitics are not iaterested inomerely having someone do o good
job for them. Al programs must have full commuanity participation at the
planning and poliev-making stage,”

“Perhaps one way to imvelve community people at the planning levelis to
include community people on various college committees, * mother mav be to
st upoa special advisory committee composed 00 community people.
Organrational change s offected from the top, thas people of the Harlem
cEnmunity most be trustees on university boardy, and different ariteria must
besetup i order to allos them o participate.” ;

“1 think vainerstics should have an ud hoe committee 1o work out
guidelines for community approval of universty proposats. This committec
should be eade up of interested people wrora the universiey as well as
community peapte.”

“hhey univeraty people necd 1o deal Joso wath dhe acaoprable niggony
and deat mare wath the *srcctcornr nigpers’

\’;’3
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Student Involvement in the Community

“What is important is the effect that college student- have on the people
in the program. Students who worked in a vrogram ccross the street were doing
so only to fulfill the requirements of a course. There has been a lack of
contiriuity in their efforts because of the way their ficddd work is sct up by the
university - Short-term cfforts within the framework of a course are not
sufficient and mav be even damaging.”

“Some agencics serve as training grounds for college students who do fiel]
work. In nuny ¢ ses, these agencies do not benefit from belping these students
because the students go elsewhere to work once they finion college

+ “The local universitics and culicges need experience in the community.
The mcthod by which colleges could get such experico.e s through
invalvement. If colleges could make themselves available on community terms,
they would learn the ways in which they could become relevant.”

“When students (with appropriate training) come to the zom nunity to be
of scrvice, thev must come with a spirit of cooperation. They must not attempt
to imposc their ideas, They must be aware of the fact that there is as much to
learn as to contridute.”

Areas of Community Need

Legal Services

“The cammunity needs coikge students trained to provide fogal senvices
for the poor, to help enminate consuzaer fraud, to disseminate information
concerning housing laws, to undertuke research projects, and 1o collect
information  about specific housing nroblems. If focal colleges wire o
undertake the weining of students to provide these serviees, there would
undoubtedly be places for them invarious agencies in this cor munin.”

“FLaw students o1 Columbia could go irto the local police station ard
coansd arresiad persans about their constitutional rights By making such real
conteibations o the community, they could build up the trust of the
community, The tics and hinds of involvement that need to be made could
protably bost be done through college students bocause they tend to be mare
socually oriented.”

Extension Programs

“Before Columbia began its School of General Stodics, ithaf an oxtenaon
program that dadn’t offer . degree Lot wasinesvpersive and of fered dis stadents
Leartificate, A new progean, s olar o tae extension program imight be of value
to rthe peopie in the Harlem commumity One important change should be
made, howavar: one o scveral buldings far an extension program should be

¥
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placed in Harlem The program could be called the University katension
Division in Harlem.”

Cullege Placement

“A pr()g}anl is nceded to train local people to counsel black youngsters
about prospective 2ollege opportunities. College placement services are vitally
needed.” :

“Local colleges cauld do more to tacilitate the admission of students from
the Central Harlem arca. Many of the difficultics faced by local colleges are
precisely because their student popularion does not reflect the character of the
surrounding black and Spanish-speaking community.”

“A local college could be of Kelp to agencies that senve youngsters by
providing testing facilitics. A post-high school progran: designed to aid
inner-city youth qualify for college is also needed. The program should be
located at the local college or university. Some, if not all, of the courses should
be given during the evening. A program of this typc would help students with
poor or unsudable high school records and alleviate some of the difficulties
experienced by community college placement ageneies.”

Paraprofessional Training

“Le.dl colleges could be of assistance by providing a curriculu a to
adequately train paraprofessionals. Most cxistent programs focus on training
the paraprofessional o relate to school children, to weifare recipients—in a
sense, to other conununity persons. However. paraprofessionals also need
training that will cnable them to rddate to, and work with, professionals.
Another goal for such training programs would be the preparation of
puraprofessionals for advancemient rather than for dead<nd joos Thus, new
curricufa for such programs arc nceded.” )

Sonie General Observations

“ft s imporaant for univeraty people to know how the black mun sees
himsclf. To accomplish this, a great deal of <hange s required. There is 2 need
to cffect fundamental changes in the system to eliminate the lies and to treat
black people as if they are human. When we re-evaluate what we are all about,
then ve ¢anrecvaliate goals.”

“Community problems affect the college in that they inconvenicnee and
annoy it! The college is pro-college and cannot work for the advantage of the
rommunity. When we discuss interests, we must deternne whose interests we
are talking about. The community’s interest is one thing: a university’s s
somcthing clse.”

“The university must be coacerned with the community and the
conditiors that preval, because the community  canstitutes the soacty
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in which the products of the university  will eventually  have to
funcuon.”

SPeCIFIC IDEAS FOH CURRICULUM
CHANGE IN URBAN AND ETHNIC AFFAIRS

The comments recorded above demonstrate a range of community
opinion regarding university-community relationships. ft 1s clear that, oven
when community people deery the proximity of a large, predominantly white
university, they aprcar to cxpect and 1o believe that the university’s
¢ducational program can, through joint efforts, be readered more responsive to
the needs of black people. Consequently, when queried about the specific way's
in which such change can occur, the following concrete proposals were
articulated.

(1) Veacher Tratming Proge. s in Basic English, Science, and Math: These
should be designed to provide adults in the Halem community with
sufficiently improved skills to increase their effectivencess as employees and to
improve their skills for new job opportunitics.

(2) Black American and African Hitory and Culture: A program sheuld
be dasigaed to give community residents increased knowledge bout the Black
American and his contribution to American socicty. This would, of course,
inclede some clements of the African heritage of the Afro-American. Many
community leaders are convinced that a fuller knawledge of the importance
and role of the black man in American history, as well as ir world history,
would go a long way toward producing the constructive sclf-image and
confidence required tar full and cffective citizenship. Such courses should also
be offered to college students. In buth the construction and implementation of
Black Studics courses, colleges should draw on coramunity resources hike
artists, pocts, sculptors, and historians for content enrichment.

(3) Traiing of Teacher: to Supervise Tutorial Programs: There is a need
for programs designed to improve the reading skills of clementary, junior, and
senior high school students. Columbia Unisersity’s supervision of the Benjamir
Lranklin High School tutorial program is 4 modcl; community representatives
would welcome the same Kind of support for a tuterial program in rheir
respective agencics.,

(4) Conrses and Programs o1 Police Commneniy Relations. in addition to
c.urses on law enforcement, members of the Police Department have indicated
a nced and willingness 1o cooperate with tocal colleges in clinics for impiroving
citizen participation in law enforcement and to bring about better urder-
standing of the role of policemen in the communin®,

(3) Tanguage Programs: Courses in Spanish could be usefui tr some of the
black youth. There is also avital need to provide courses in Englich as a foreign
Lingusge for SpanicdhvAmcrican vouths, In addition o the hanguage salls
acquingd through these courses, the community obviousdy hopes o improve
rchationdhips batween the two  coramunitics, as well as with the todal
colleges, and, in w0 doing, 1o break dovn the present “Mason Dison [ine”
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separating Blacks, Pucrto Ricans, and college students who live and work
in the same arca.

(6) Counnseling: Onc of the most urgent nceds in the conimunity
seems to be a flexible and effective youth guidance and counseling service.
Some agencics would like to provide young counsclors ic werk in the
community, who would seck out young people whose leisute timic could
be put to more constructive use. The intent of such intervention would be
to discouragc the formation of gangs and the present hostility tetween
different clements within the youth community.

(7Y fob Tutoring Scrvice: Almost all of the agencies concerned with
cmploynient pointed out a need on the part of many community residents
for technical assistance in sccuring civil service jobs. Assistance on ways to
complete application forms and how to take and pass required examina-
tions js sorely necded.

(8) [Fawily Problen-Mental  Health  Clinic Center. Some of the
problems faced by Harlem residents include illegitimacy, alcoholism, druy
addictien, and gambling. These problems require specialized guidance and
attention. The local colleges could make available a center to conduct
family problem and riental health services. Through these centers the
assistance of psychiatric social workers, along with special help from the
Mental Hcalth Association and from community resources, could be
mobilized and coordinated. Such a center, necessary for community
people, couid also scrve as ficld placement assignments for college students
and could be used for the training of paraprofessionals as well.

(9) Recreativnal Programs: There is a nced to develop and stalf
continuing programs of recreational activitics, including sports, drama, ard
music, that will attract youngsters who are not participating in  the
moreformal existing programs. .

(10) Teacher Training Institute: Onc scrious schoo) problem in the
Harlemy community results from the aranal influx of new teachers, who
have insufficient knowledge about what the community is, who the people
arc, and what their aspirations, goals, and problems arc. A teacher training
institute conducted in cooperation with local colleges could provide ar
axtremely aseful resource for training and retraining new teachers coming
into the arca. The experience of those persons and agenvics who have
worked in the community coald be a valuable component in rende ing
teachers better able to refate to the children and their parenis.

(1) Conmrenity  Relations Center: A division or eenter for the
coordination of all collcge-community activitics, including ficld work and
student volunteer senices, should be cstablished on the campus of cach
local college and university. This center could also senve as an initial point
of contact for those persons, agencics, and organizations in the community
who might wish to obtain information from a single informed source
tegarding the Kinds of activitics that various parts of the university could
undertake or are undertaking in the community, }

12) Compuntty Newsletter. Knowledge of the programs, projects,
plans, and acdtivitics of local colleges in the Tladem community wonld Le
useful both o community and to university people. The existing veid

Ju
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suggests a need for the joint publication of a newsletter by the university
and e community. A news'etter could be used by community agencies to
publicize community activities of interest to the university.

Distribution of the results of this survey and of futurc university
reports to cach of the participating community agencies wouid denionstrate
the university’s good faith in sharing, and hopefully acting upon,
community suggestions and ideas.
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CHAPTER VIEWS FROM THE
PUERTO RICAN COMMUNITY

Jose A. Toro

INTRODUCTION

This chapter contains the results of a survey andertaken to elicit opinions,
idcas, and suggestions from individuals in New York City’s Puerto Rican
community in order to assist Columbia University in modifying, supple-
menting, or innovating its curriculum to preparc some of its graduates for work
and scrvice appropriate to the needs of minority communitics in the city. This
survey attempts to solicit the views of community people on the interaction
that an istitution of higher cducation could have with the Pucrto Rican
community in New York City. The main topics covered in the sunvey, which
was vonducted by interviews, were: (1) the past and present avenues of
interaction between the Pucito Rican community and urban universitics; (2)
the nceds of the community 'nd how a university could help alleviate these
needs; and (3) what the community people expect from college graduates who
come to work in the community.

The Pucrto Rican population is citywide, scattered throughout the five
boroughs; no onc identitiable geographical area houscs a majority of the group.
I"or this rcason, its organizations have tended to be citywide, with their
members coming from different areas of the city, The same is truc of its
activities, which arc many times citywide affairs and which draw their
participants from  cvery neighborhood and borough. The population s,
therefore, not concentrated in any onc arca that would be identifiablc with the
traditional ghetto of an immigrant or migrant group. Accordingly, the
interviewees in the survey were sclected to ensure the broadest community
representation possible in keeping with this pattern.

Many of the intenvicwees were identified on the basis of their positions
and promincnce in the Pucrta Rican community or through their invalvement
in the affairs of the community. At lcast one-third were residents of Pucrto
Rican ncighborkoods thar would be considered poor. Some were interviewed in
Spanish, and for them a Spanish translation of the intcrvicw questions was
prepared.

81
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Most of the interviewees were actively involved in the affairs of the
community cither as volunteers or as professionals who were in close
communin:atign with members of their community as a result of their full-time
positions, and most often both. These intcrvicwees indicated that they were
highly committed to, #nd involved in, the conimunity and ascribed profound
importance to any and all activities undertaken for the betterment of
«-nditions prevailing there. Qccupational groups represented in the sample
included clerical and service worke s, merchants, paraprofessionals (such as
school aides and block workers), professionals (such as lawyers, social workers,
teachers, and principals), ofticers of community associations, and city officials,
The majority of those interviewed worked and lived in the predominantly
Pucrto Rican ncighborhoods of East Harlem, the Lower East Bronx, the Lower
East Side, the Upper West Side, and parts of Brooklyn.

Severty interviewees were interviewed in February and March, 1969, by
six intervierzers, All of the interviewers were Pucrto Ricans who had worked in
the community and had some prior professional experience in interviewing
people. Most intcrviewers were graduate students from the Columbia Schoot of
Social Work. (Scc pp. 171-72, below.) Once was a ficld organizer for a :'ilg'\\'i<ic
Pucrtw Rican parents association who had participated in similar surveys in the
past. Training sessions were held with the interviewers to discuss the interview
schedule (which was identical to that usced in the Harlem survey —sce ppg
253-55, below), brief them on who the interviewees were, and instruct them on
the procedures for conducting the interview. In addition, the intervicwers met
with the principal investigator at various times during the survey to collaborate
on activitics and problems that only indircctly related to the individual
interviews. The average interview lasted around an heur and fifteen minutes,
and some ran considcrably longer. .

[t was not the intent of tiis survey te colleet or assemble a2 mass of
statistical data. The interest of Columbia University was in gathering ideas,”
suggestions, and rccommendations that would aid it in planning futurc
strategics, A statistical analysis was thercfore never planned, nor attempted,
and the findings are presented in narravve form. All guestions used in the
interviews were open-ended to allow the interviewee to express himself inany
latitude and at any length he desired.

PRINCIPAL FINDINGS

As stated above, the principal questions to which the interview was
addressed dealt with the experiences that the Pucrto Rican community had had
in its rclationships with tocal colleges and universitics and with the students
that these institutions produce and graduate. Interestingly, however, the
interviews produced responscs that went beyond the apparent problems that
were to be emphasized in the survey. This occurred not because the right
questions were not asked, but because the interviewees shifted their intent. In
othar words, the answers that were being sought were not necessanly the
answers that people were interested in giving or could have given, Tt
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be assumed that the interviewees did not pereeive the community’s
priorities the same way that the interviewers did.

Whereas the interviewees had many complaints and descriptions of
community deprivations, they had few suggestions on how a university could
modify its curriculum to asi:st the Puerto Rican community. They scemed to
place priority on univeriity activitics i the community to alleviate its
cconomic, physical, and educational deprivations. Activitics on the campus of a
university on behulf of the community appeared to be of secondary
importance. Although the interviewcees had several suggestions on the types of
behavior they would expect from college graduates working in the communiry,
they were unable to offer many suggestions on how to clicit such behavior.
Their main preferences for a curriculum speciiiced intensive studics of Puerto
Rican history, culturce, and institutions and practice work in the community
itscif for college students who plan to serve it after they graduate.

Community Interaction with
Colleges and Universities

Although rclatively fow interviewees indicated that they had personatly

"sought the help of a collcge or university for themselves or for the benefit of

the Rucerro Rican community, most were at least familiar with the cfforts of
community groups in secking the assistance of colleges in the metropolitan arca
and across the country. The activitics thac most odwen brought members of the
community into communication with institutions <f higher l=arning werce the
applications of Pucrto Rican youths for admission to colleges in New York City
and for financial aid (0 accompany their acceptance. Somic applications were
made to instituticns across the country, and usuaily such hclp was requested
through various community organizations. The organization most often
mentioned in this (~gard was Aspirz

Other activitics that involved interaction of some community members
with colleges and universitics concerned their requests for the senvices of
college students 1< ttors, for the involvement of schools of acchitecture in
Model Citics planning, and for infermation or guidance scrvices. Some
interviewees mentioned  forums and work<hops, organized or funded by
various institations of higher learning in New York City, as activitics that
iwolved  at least 2 segment of the Puerta Rican comnumity  with
universities in the area.

The interviewees' evaluation of the results of interaction between the
community and institutions of higher learning was mixed. Whereas a good
number of respondents indicated that their requests had been granted and
that the assistance provided by the college or university had been effective
i alleviating the paticular problems for which help had been sought, an
cqually large number responded with comments that could be interpreted
as being unfavorable or «ritical. These interviewees generally felt that
“burcaucratic red tape™ posed a fermidanle impediment to fullilling the
requests of the community or implementing joint community-university

00
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ventures. They indicated that the university with which they had been involved
was cither "irresponsive” or “took too long to give the aid.”

Specifically, some interviewces rcported that admission was not
granted or financial aid not offered to deserving and qualificd candidates
that agencics such as Aspira could identify. In another instance, a request for
help in dealing with housing problems came from 2 community group and was
terned down by a major university because the university could not work with
problems in that arca. (The university has 2 school of architecturc, a school of
social work, and a department that deals with health-related studics.) A request
for aid to sct up a reading program was also unduly delayed and grarted after
much frustration, becausc of “tou much distrust of the university on the pr t
of the community leadership—duc to past expericnces—and lack of sensitivity
on the part of the university.” Somc interviewees interpreted these events as
indicating indiffcrence on the part of ¢« institution involved.

An observation made quite often by the interviewees was that communi-
cations between the Pucrto Rican community and universitics in New York
City were nonexistent. When such communications were started, they usually
dicd out because the university did rot persist in keeping its channels of
communication to the comniunity open, let alone increase them qualitatively
and quantitatively. In the words of onc intervicwce, the university never
encouraged the community, “‘it never said no, but it ncver dig it.”” Other
interviewees indicated that, although the intentions of colleges in Nc" York
were positive, their approach was usually ncgative and not conducive to a
flourishing rclationship with the Puctto Rican community.

Al:hough u large number of iterviewees did not specify the exact source
of their discontent, or were unable to do so, the gencral feeling was that the
universitics in New York City had not done cnough to maintain a satisfactory
rclationship betvren themsclves and the Puerte Rican community and that an
abundance of involvenicnt and communication was nccessary if the community
were to benefit from the assistance that the university appeared to be willing to
offer.

It may be reasonabls to suggest that a lack of communication between the
Pucrto Rican coromunity and urban universities prevented the majority of the
community from learning about existing programs from which they could
benefit, and the few intenviewees who did communicate with universities to
promote the interests of the community were unable to receive adeqaate
information to cvrivate in detail the effectivencss of the aid that the university
had made available 16 the community thus far,

Several interviewees indicated that they conld have uted the good cervices
of an institution of higher cducation in the community, but a lack of
knowledge about the nature and the availability of help offered by the
universitics had kept them frem asking for this help. Towas clearly stated that
the community, including its learders, was in most instances o reluctant to ask
the university for help and rhat the universities that weie willing to aid the
community should not wait for e community and its lcaders to ask for
awistance, since the people who need help most are ususlly quite uninformed
about whet a college can do for them and in what manner and how they can
approach a college for help. The implication that the college <hould tahe the
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initiative in bringing its scvices to the community was very much in evidence
in the majority of the intcrviews.

Virtually all interviewces indicated that both they and the community
would be ddlighted to reccive an offer of assistance by a university such as
Columbia, A few qualified their answers by stating that they would have to
know the particulars of the assistance oflered by the university before they
could give it their unqualified support. Only two indicated that they would be
skeptical and suspicious of any offer of assistance.

Community Needs

Almost all interviewces indicated that conditions in cducation, health,
housing, welfare, employment, and economic development were very bad in
the Pucrto Rican community. Somee cven suggested that these conditions were
getting worse day by day, instead of taking a turn for the better. Most believed
that the university could and should help the community in all these arcas.

The riced most often expressed, which could perhaps be placed within the
domaiwn of the activiticr of a university more easily than any other, was for
training, gaidance, counscling, and information not only to facilitate the flow
of Puerto Pican youth into institutions of higher education but also to instruct
and advise the community and its leaders on how to tackle the deprivations
facing them. There were requests for student voluntcers to come to the
community after school hours to tutor primary and secondary school students,
who the interviewces felt were getting a very inferior education in the public
schools. There were appceals for university faculty and students to train parcars
in the community so that they, in turn, could cducate their children at home,
v Other proposals included requests of assistance to ameliorate poor housing
conditions, solicitations for aid in family planning, and help in working with
the mentally retarded and with drug addicts. Most interviewee  expressed a
nced for store-front information centers in the community, manned by
university personncl and local residents. The interviewees saw these centers as
sites for training the unskilled in the community, as workshops to instivct
Pucrto Ricans in small-business ownership, as classrooms for adult cducation,
and for supplementary alter-school instruction for high school and clementary
school students—in short, as a place for bringing the community and the
university together.

Although almost all intenvicwecs indicated unqudiificd ¢athasiasin o,
assistance from & university such as Columbia, they felt strongly thatsuch ad
should be offered in collaboration with local community groups” u ing
community resources to the fullest extent possible. The interviewces o't that
programs for the community could best be developed m consultation with
cstablished Pucrto Rican agencies that have been actively sorving inarcas where
the most scrious nceds exist. -

Whercas streng interest was cxpressed in having commaunity peuyle
function in workshops, centers, and dinics, in cor ‘unction with nniversiy
personnel, it was cqually strongly f/h that the univarsity should take the
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initiative in approaching well-known Puerto Rican organizations with propesals
and plans as soon as possible. The interviewees also suggested that any
university assistance to the community should be widely publicized through
the mass mediz to “let people know what was being made available and
where.” Several interviewees indicated that some pas: cfforts by various
institutions of higher education either had fallen thmugh or had not had the
desired impact bccausc a lzrge scgment of the community did not know abeut
them.

Community Expectations from }
v . the University and Its Graduates

-

Almost to a man, the interviewees wanted the universivy to oifer courses
in Pucito Rican 'nstor) Pucrto Rican culture, and the sociology and social
structure of the Pucrto Rican community, They saw these courses as musts, not
only for Pucrto Ricans studying zt the university but also for noun-Pucrio
Ricans who planned to scrve and work in the Pucrto Rican communities of
New York. Most interviewees indica’ »d that ar individual not fluent in Spanish
could do lrtle in the community, Others felt that, unless he had a thorough
immersion in Pucrto Rican history, sociology, culture, customs, mores, and
folkways, an individual trying to assist the community would accomplish little
if anything; his inability to “understand” Pucrto Ricans and their culture
would constitute a severe impediment. :

Interviewces also indicated that, in the past, people who had comc into
the community to assist it did not show enough tolerance for the behavior of
the “local people™ and felt that the people in the community were not eager to
oc helped, Tt was thought that this intolerance was duc to a lack of
undcrstanding of the community by outsiders, no matter how commendable
their intentions. In the words of one respondent, outsiders were “shocked by
the behavior of local people and felt that, if people dld not want to be hc]nui
why bother.”

The intenviiwees placed strong unphs is on traits such as “humility
tolerance, politeness, and dedication™ for Pucrto Rican and non Puerto Ricar
college gradustes who wished to work in the community 1o help residonts f
povertyastricken ncighborhoods. They indicated that, in the past, “commumn
workers™ swho had come to help noc only had Tittde knowledge of the areaand
its residents and were not bilingual bat were often too patcrn Jistic and
scemed 1o perform their routing, professional jobs rather than committing
themselves to the community, exhibiting a sense of involvement with the
people, and iduntitying with their probiems. . -

The inrerviewees adviscd that fidla work in *he commurity was 1 highly
dasirable prerequisite for prospective professionals while they were stih in
college, Some interviewees felt that training in Pucrto Rican cultore,
psvechology and sociology, might give future community workers a perepectne
that some of the present ceumunit - workers seemed 10 lack, [was suggestrd
that the community did not nced what one community leader interviewed
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described as “‘professional office workers,” but did need individuals who cou!
go 1o the people and “knock on doors” te be of scrvice. This suggestion was
not limited 1o social workers but aise included teachers, housing personnel, all
health related services, legal advisers, and so on. Some of the interviewees
suggested that commmunity leaders should be brought into frequent communica-
tion {via lectures, workshops, and sensinars) with students who planned tu aid
the community upon graduarion. The university, it was felt, could be the
cataiyst for such frequent and badly needed interact.on,

The conseasus among intcrviewees vras that a servere lack of exposure to
the problems of the Puerto Rican community cxists in thc university
covirenment, It was felt that the university was too remote to understand the
community, despite its interest and willingness to heip the poor and the
dissdvantaged. At tinws, the help offered was scen by the cammunity as an
imposition of alicn values on the people of the community, who would be
better served if the uniersity “saw things our way.”

CONCLUSIONS AND RECOMMENDATIONS

It is often said that Pucrto Ricans “have heea donig for themselves.” This
saying arises out of the observation that the idea of sclf-help appars to be
firmly entrenched in the cufture ef Pucrto Rice and porvades most of the
activities that the community undertakes toward resolving oo probleins. 1t s
therefore important that individuals and institutions sceking t interact with
the Puerto Rican community be aware of this characteristic. By not standing
still, but by being the forcrunner of change and innovation affecting the
community, several formal and informal organizations withit  lic community
have developed an expertise upon which the university can draw in formuh;ing
its own solutions to urban and minonty probltms -

This expertise, however, docs not extend into such ficlds as curricalum
innovation and professional training. Although the Puerto Rican community is
able to indicate the abilities, knowledge, and personal and attitudinal traits that
it wishes to scu in cullege graduates working in the community, it can be of
little help in aiding the unfversity to design curricula that will produce such
individuals. Here the university wil have to marshal its own expertise in
conceiving a curriculum that will prepare students for cffective communuy
service,

Ihe nmiversity should also take note that community peeple placed strar g
craphasis om traits wch as “humibity, tolerance, politencss, ard dedication ™
They paecived Jeficioncies retated o these wraits in cellege gradvares working
in their coramunity at present and wiched that future college graduaies connng
to help e communiny wouhl possess these characteristics in abundance. It
miight be hypothesized that the university docs not count amung it activitics
“developing character” or incaleating pleasant persor ality 1naits,

Novertheless, the university ¥ have 1o define seme spedific procedures
that will preparc its graduates as tharoughly o posable for cammunity sonvice
and cquip thera witl trgervoir of sills thar wil allew them to function well
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professionally and 1id them in cultivating harmonious personal relationships in
the community. The university may wish to involve its behavioral and social
scientists in exploring this aspeet in more detail before it starts redesigring its
curriculum. L

As Columbia University  pursues its explorations, it would be wisc,
therefore, to examine how it perceives and plans its invelvement. Granted that
in extending its influence into the community the university is presenting the
commucity with an opportunity to share in its resources. The community,
however, sees tself as offering the university unique opportunitics for training
its studenrs and for helping ir to refocus the cnergies of its faculty, staff, and
students on the urgent and relevant issues of the socicty surrounding the
university, ‘

The involvenient, thien, must be sought in a spirit of mutual cooperation,
which could perhaps be best described as a partnership. This suggests that any
tong-range comprehensive planning for serving the community through the
university’s programs, services, and faclities must, from the very beginning,
involve the community people who will be affected. To be offeciine, the
university will have to coordinate its activities tn this area with civic and
culiural leadcrs who may alrcady be working in srcas that are of muruii
interest or in which they by now have clear ideas and po--ible proposals for
action.

As a fisst step, the university should initiate a survey for its own
mfarmation of existing community organizations and of the community power
siructire Hie problems of the toilsome accessibility of Columbia to residents
of the Puerto Rican cammunity and the isolation of Columbia from the power
structure of that community were clearly identified by the interviewees in this
swvey as bairiers for the univirsity to overcome as rapidiv as possible. The
recommendation is made here that mechanisms be cstablished for intcracting
wich and within the community structure,

A great part of the relationship between the community and Columbi-
University will depend en what the university is willing aad able to do for the
community. Thus, for example, if Columbia plans at this time to confine its
activitics to the admission of Pucrto Ricar youths to the aniversity, thea its
endeavors may cncompass the intensive counscling and gu'dance of high school
stedents in the Puerto Rican community and the allocation of finanaal aid (o
those admitted to the university eher as regular freshmen or in programs of
compensatosy ed ication, wher such programs are deemed necessary or
desirable, Inaddition, the university may want to.establish courses in Puerto
Rican cultore and hivtory 1o meet the strong wishes expressed by virtually sl
the identifiable leaders of the Pucrto Rican community. Tt may also dedide to
oxtablish now trvning procedures ta prepare its Pucrto Rican amd nen Puereo
Rican ctudents etfectively for service in the community,

The devddopment of such programs and procedures . in Lo a difhienls tack
and may become a major undertaking tor the university, b “ause no precedents
seem toexist. Such activities & lie within the traditisnal domain of a
university, however, [tamay well be that the university will decide to havititself
t these activitics for the present. O° it may conclude that its capatulitics and
resources wotld allow at to take the initiitive and extend its ingenuity into
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arcas that have, by and large, remain~d outiide the traditional territory of a
university . If the latter is the case, the university would be well advised to put
it capertise and resources to work in consultation with already cstablished
community organizations,

The wniversity may decide to commit its own financial resoures to
activities that it undertakes in the comnuunity, to aid community groups to
secure funds from various government agencics, or to encourage private
sundations te undertake programs conceived in collaboration with the
community. Such programs could involve adult education classes, supplementa!
education for secondary school students, store-front health clinics, legal
services, job training institutions, and the like.

The detailed specifies of the activities that a university can undertake ia
poverty-stricken urban arcas and the prioritics that should be assigaed to such
activitics were not conveyed in the present sunvey. [t may be suggested that a
considerable amount of work needs to be done 1o identify, plan, and
implement the cndeavors that the university can and will undertake in the
Pucrto Rican community. The planning phasc in itself can be a major project.
Thercfore, if the university decides to extend its help to the community, it
appears necessary that the machinery and means of doing so be identificd and
sct up as swittly as possible. Time and again the residents wnd commui
leaders who were interviewed indicated that they had been surveyed anu
quirzed several times in the past and that expectations had be 1 ereated and
heightened unrcalistically. Their request was that this survey not be “ailowen
to dic" but constitute the first step toward a large and eftective infusion of
assistance to the Pucrto Rican community.

O
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CHAPTER VIEWS OF
PRCSPECTIVE EMPLOYERS

Joseph G, C~tmen

INTRODUCTION

Any effective program of urban and ethnic studics initinted by the
university  will, by nature of curriculum and course content, provide its
students and  graduates with a widely varied armamentarium of <uills,
techniques, and expertise vital for studying and finding viable solutions to
complex problems in these siclds. Indeed, the need for competent practitioners
in the various arcas from which solutions can be drawn is a matter of current
and growing urgency.

A reeent Newsweek article on citics urderscored:

The major problem is a shortage of talent at any price. In recent
vears, expanding Federal funds for new city programs have dras-
tically sharpened demand for administrators ard specialists. Yct the
smali if increasing number of graduate departments offering degrees
in “crban studies™ simply cannot fill the 3,000 new jobs that open
cach year in all arcas of urban cexpertise. A Federal study cstimates
that by 1980 local governments will have to recruit as many as
300,000 professionals,!

A director of metropoliten regional planning expanded U is point when he
Wwrale:

The need for educated manpower will grow as our urban areas grow,
1< obsolescence of inditutions and urban facilitics continues, and as
aises soowell doaemented in the Kanor Commission report
continte. The response 1o thic manpower need from the universitice
in New York City and the greater Now York metrepolitan rogion
that we serve has been negligible to date ... Urban planning master's
degree programs . taurn out & sanll number of people cach vear,
most of whom disappear back into the specialized realm of university
eescarch and consulting work, Thar infusion into local govarnment

20
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agencies, community action agencics, local problem-solving groups,
and cven newer private organizations has been very slight.

SURVEY SAMPLE

Based on this and other reinforcing views, a survey was condusted ameng
a limited number of organizations that might either directly employ graduates
of urban or cthnic studies programs or have knowledgeable views about what <=
might constitute the best preparation for such employment. Letters were sent
to fourteen organizations asking for their views about the ideal preparation for ¢
students planning careers in urban and minority Yields. Responses were received
from the following: ;

Mctropolitan Applied Reseacch Conter, Inc.
National Association for the Advancement of Colored People
Mctropolitan Regional Cuunci}, Inc.

. International City Managers’ Association
National Association for Community Development
National League of Citirs :
Department of Community Affairs, State of New Jersey
Office of Planning Coordination, State of New York
TriState Transportation Commission
Amgerican Institute of Planncrs
International Association of Chicfs of Police, Inc.

In addition, througl, the good offices of the Deputy Mayor of New York,
Timothy Costello, and the City's Dircetor of the Office of University Relations,
Charles McVicker, me s were held with New York City department and
: agency administrator | soasor civil service officials, aud young people who had
: recently entered city employ ment,

‘ Despite the small sampling covered by this survey, many of the replies and
; conversations were of sufficient interest to warrant inciusion in this work. A
i more comprehensive study of this type should most certainly be undertaken in
vhe future, Tt should include a wide spectrum of grassroots and basic
i policy-making organizations and should encumpass a wide geographical
ropresentation.

GENERAL FINDINGS

Ihe supgestions rewisaed weee, for the sost pait, related o broad
categorics of seademic preparation and experiential earning relevant to exivting
o1 anticipated jobs and funcions

An coxceutive froan an organization concerned with colimunity devdlaop-
ment ac.isad extensive course work in anthrepology: sociology, indudiny

O
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urbzn and rural sociology, social stratification in migrant labor within the
United States and from abroad, and generational attitudes; psychology,
including social psychology and graup dynrmics; applicd architecture, city
planning, and urban design; cconomicy; ta\auon both on income and real
property; and social cthics.

A government planning ofﬁclal suggested a three-fold curriculum, com-
prising: (1) background courses on human nature and development, the uses of
scientific method of social scicnces and planning, theories of city and
community, analysis of social change on a macro- and micro-scale, theorics of
planning, and the role of planning in a changing American society—course
work, he felt, should be rel:ted 1o contemporary experience in social action;
(2) tool courses on social welfare, urban cconomics, housing, cominunity
design, policy planning, recreation, etc., which should be related to background
courses; and (3) ficld work, with adequate supervision.

A renowned psychologist working on problems of blacks would give
particular emphasis to the full range of social sciences—political séience,
sociology, cconomics, and anthropology—to American history, ethics, English,
political philosophy, the history of ideas, and such special interests as
architecture, engincering, Spanish, and education. Some of the courses he
rccommended are biological study of human differences, psychology of
prejudice, study of social power and vested interests in Ameriean socicty, city
planning, study of American poverty and affluence, history of American
slavery, race relations and mincrity cultures, study of metropalican planning,
history of revolution and modernization, and history of disscnt.

A community organization official “would link all of this academic work
to two rypes of field expericace: one would be work in a rural southern
college. ... The second . . . would be work in a ncighborhood center ot youth
action progrzm in the ghetto of a city like New York." A community alfairs
specialist of note believes “we are keeping social scientists on the vampus for
too protracted a period of their younger life, I'd start any urban studies
program on that premise.” ,

A regional planning official respunds that, in the past,

I belicved that the expenience and the specialty that a person
developed snould be developed after graduation. Now, | am
wondering whether better training might not be achieved if the
student spent a somewhat longer time in school and participated in
actual service o work in the community of in somc on-going
program as a part of bis cducational expericnce, ... 1 think credit
shotld be given for approsed wark programs in the community,

An expertin pachology ard sociology of the black exparienee specifies that

avtracurricular activities on and off campus, work in o oliiies,
comnunity action, journalism, applied urban rescarch, and civil
rights activity van be particularly usetul, Experiences in pubiic
education or social work can e frustrating and disillusioning or
rewarding dopending on the maturity of the student and the
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individual institution. Here, as in courses, the quality of leadership
and its commitment are crucial.

In mcetings with junior- and senior-level civil service cmplovees, sug-
gestions related to both course and field work were offered. Courses considered
useful were those in organization theory, as applicd to urban government; those
in community analysis and urban ccology; and those in urban management that
analyze urban administration today and discuss potential changes.

Development of instructional material bascd on a varicty of typical and
significant urban problems, similar to the Harvard Business School casc
apy .+ .ch, was discussed. It was also suggested that a new field of study be
created, with interdepartmental linkages that would develop the necessary
collaborative skills in students and the knowledge of how and when to consult
specialists. The possibility of joint university-city appointments was also put
forth.

They pointed out that ficld work in university programs sheuld develop
from a basec of formal dasstoom work in organizational bchavior and
administration, in combination with internship programs and advocacy ficld
work for community groups, so that students lcarn how organizations can be
madc morce responsive to those who receive its services. A necessary component
of ficld work, they felt, was acquiring an undcrstanding of the make-up of
minority groups, including the black poor and middle class, and of current
cconomic and social problems of the city.

SUMMARY

As previously indicated, the conclusions of this survey are based on a
small sample. Since virtually all those contacted were in agreement on certain
key observations, however, they merit serious consideration.

Expcriential kinds of learning, at the undergraduate level, are valuable
accompaniments t¢ formal classroom learning for students interested in
cmploymient in urban and minority affairs,

Employers’ thinking about the kinds of courses nceded suggests that their
concern with intcllectual content is as rigorous and demanding as is that of
university faculty,

Cross-fertilization and interconnection between academic oftiings arc
essential .f urban and ctheic studics are to be diversified sufficiently to cnable
graduates to understand and to deal with existing, cormptex urban and minority
problems.

There §s potential for  creasing joiat universitv-aity cooperation and
communication i retation botiv to urban and to minonity programs and
problems, if the university wishes to explore it

NOTE

L Newsweek, September 15,1969, p. 52,
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CHAPTER A NATIONWIDE SURVEY
0% MINORITY-RELATED
CURRICUI AR CHANGE

Wilfred Cartey and Barbara A. Wheeler

{

INTRODUCTION

In an effort 1o place its recommendations to the university in a national
perspective, the Urban Center Curriculum Project undertook a comprehensive
survey of “minority-related” curricula at 2 sample of 184 colleges and
universities throughout the country. The survey covered courses, special
programs, and policies relsted to designated minerity groups--Blacks, Pucrto
Ricans, Mexican Amerivans, and Amcrican Indians, The majority of institutions
poiled were predominantly white, four-year colleges and univessitics located in
or near an urban community. These governing criteria were used as an cffort 10
tap eapericnees in institutions as similar to Columbia University as possible.

A gucstionnaire regarding courses and programs was sent to the dean of
cach college or undergraduate school, along with a leiter to either the presidant
or vice-president for academic affairs at cach institution. (For sample letters
and questionnaire sent to colleges and universitics surveyed, sce pp. 259-69,
below.) One hundred wwenty-seven institutions, or 67 per cent of those
contacted, responded. (lFor a list of colleges and universitics contacted and
responding, scc pp. 27072, below.) At sclected institutions, directors of
African and Afro-American Studics programs were questioned about their
curricula. Inquirics were also dirccted to a sampling of graduate schools of arts
and scicnces and to professional schools of education, architecture, business,
law, medicine, and social work. In addition, letters were sent to the editors of
selecied student newspapers and to the editors of newspapers in citics with
colleges where students denanded curriculum chanyes.

A« of pring, 1969, sivty-<c.cn institutions reported plans o initiate
Afro-American Studies progams, principafly at the undergraduare fovd,
Recause most of these programs were snll in carly stages of planning or
davelopment, information regarding scope, structure, and course offurings was
understandably incomplete. Morcover, given the rapid pace of developments in
this ficld, it i very Dikely that the original design and scope of the programs
have been altered sin e thisinitial information was comp-ted.
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The folluwing descriptions of proposed and existing programs also include
information from sources other than the responses to the questionnaires and
letters of inquiry, including {1} written proposals and recommendations by
both student and taculty groups; (2) reports by university committees
established to examine the institution’s involvement in minority affairs; {3)
university publications, press releases, and student publications; (4) rewspapers
and periodicals; and (5) personal contacts.

In describing programmatic changes at the various colleges, the authors
have made the following distinction between Afro-Anwcrican or Black Studies

programs, on the one hand, and cthnic studies programs, on the other.

Although a majority of the new programs are solely or primarily concerned
with Afro-Amcrican or Black Studics, the term “cthaic studies’ has been used
to refer to vourses or programs that cover more than one cthnic greup. The
groups most frequently includsd in addition to Afro-Anicricans are Pucrto
Ricans, Amcrican Indians, Mexics 1 Americans, and Oriental Americans.

GENERAL BACKGROUND
Black Student Demands

The blick student finds hims=a© in an institution dominated by western
valucs ind by assumptions that the “mainstream” of white America is
inirinsically good and therefore to be desired and emulated. At the same time,
he is directly and intimatcly aware of Anierica’s inability to come to grips with
is domestiv and international crises. Therefore, in asking himsclf what this
culture, these valucs, and this education have to offer to Black Amcricans, he
finds little that speaks to his needs and ambitions. In 2ddition, he often feels
<ocially and academically isolated from the black esmmunity and yet is bound
to it by a scnse of cultural identity and shared oppression.

Today, many black students view cducation not so much as a “'passport”
to middleclass affluence, but rather as a means for acquiring the tools to
liberate black people from the burdens ot poverty and oppression. With freshly
awakened interest and awarencss, the black student wants to dig deep into his
cultural heritage, celcbrating its possibilitics cven as he summons it 1o zedress
years of social and cultural neglect. He is. therefore, demanding that his
cducation relate directly to the nceds and interests of black people and that the
vaiversity define its own role in the nation's tacial crisis. Colleges and
univensitics are being asked to take positive action on two fronts: first, to root
out clements of racism in the univensity community (including the curriculum)
amd, second, o take the lead in the farger community in rectifving the
imbalance in social, cconomic. and educational possibilities for minority
groups. Fhe students are making it known that it is nor enough simply to
merease the nanber of black students on white canipuses and that a curriculum
desipaed by ard for whites is not sufficicnt to meet the needs of black
students \ )
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From the survey and from events recorded in the press, it would appear
that the most widespread student demands include /1) new courses er progiams
that treat- the history, culture, and social conditions of American minority
groups; (2) recruitment of, and financial aid for, black students; and (3)
recruitment of black faculty and administrative staff. Other concerns are for
more compensatory and supportive scrvices for minority students v/hen needed
and, in some cases, for cultural centers and special housing for black students.
In addition, there is strong piessure, particularly in urban institutions, for an
increased usc of field work and service activities through which students,
faculty, and administration can bring their skills to bear on the problems of the
community contiguous to the campus.

Black students envision a wide 1ange of possibilitics for Afro-American or
Black Studies, but the majority are convinced that only a comprehensive and
coordinated program of study car effectively deal with the complexities of
minoritygroup cultures. In addition, they feel that the development of such
programs must not be left to traditionzl acatemic channels, but must involve
the full participation of black faculty, students, and community consultants.
Most student groups propose, or have been willing to accept, programs that ﬂ(
within tradmonal unutrsrry structure.

Several black student arganizations, howevcr, frustrated by the cumber-
some institutional jrocesses that must be set in motion before a large university
can commit itself to new programs, have toncluded that new structurcs and
new lines of authority arc needed to eliminzte “academic racism” and to
permit a viable, comprehensive study of the black experience. Disillusionment
with traditional mechanisms led the Black Students Union and the Third World
Liberation Front 4t San Francisco State College to demand an autonomous
Third World College. Of similar scope was the propaosal for a School of Ethnic
Studics by students at the University of California at Berkeley, A particularly
striking approach to Afro-American Studics was the proposi! made at Merritt
College in Qakland, California, where black students and faculty opted to
cstablish a completely independent Blar® College devoted ont icly to the study
of African and Afro-Ameriean culture.

A fundamental theme implicit in all of these demands ard proposals is the
intellectual, social, and political necessity to rcassess not only African and
Afro-American history, but the esscnce of western civilization as well. In
proposing curricuium innuvations of such scope, students (and faculty) are, in
cffect, insisting on the nced for a total recxamination of the Americin
self-image. It is in this scnse that the development of Afro-American Studics
has profound implications for whitc America as a whole.

Univessity Response

The demand by black students for the inclusion of Afre-American Studios
in the university curriculum grows from a belief shared by many black leaders
that institutional change is necessary to stop the perpetuation of racivm. The
increasing tempo of black militancy, on 2 national sca’e, is reflected in the
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clashes between black scudents and unive sity authorities. As their numbers
have increased on predominantly white campuses, black students have shown
their ability 1o galvanize wide support among other segments of the university
community. Wherever university administrators liave responded to the use of
this newly acquired power by ‘“calling in the cops,” doubts about the
university's commitment to meaningful change have been reinfor zed. The result
has been an upward spiraf of dissension, which has obscured and complicated
the issucs at stake. :

; AdMinistrators and faculty mcmbers have frequently denounced student
confrontation tactics as antideraocratic, violations of academic frecdom, and
“reverse racism.” It must be noted, though, that approximately 75 per cent of
the respondents to the questionnaire sent 1o deans of undergraduate schools
cited student interest or pressure as a primary factor in curricular change
relating to minority affairs. It scems, then, that officials ar colleges and
untiversities are listening and responding to what students have to say.
irrespective of the form in which the “statement™ is made.

The majority of institutions participating in the survey appear, at the very
least, sympathetic to the need for a revision of their present offerings to
include the study of black America in their curricula. a significant change from
their carlicr aputhy toward minority-group culturcs. There ean be no doubt
that the black student has been a major catalyst in the awareness in higher
cducation that curiwula bave for too long ignored America’s multiracial nature,
Tie widespread recognition that institutions of higher cducation must
re-examine their attitudes and  priorities is icflected in 4 report of the
Committee on Negro Affairs av Carleton College:

If whit America needs to take a hard look at itsclf to sec how it has
behaved In the arca of race, then it {ollows that white cducational
institutions must examine themselves in a similar way. Not only do
we owe to Negro Amcricans a fair shake in terms of educationat
opportunitics, but the very stulf of +iat we teach and how we go
about te aching it should reflect the multi-rac il socicty that America
is and always his been. We o ourselves a1d the edueation of all o
students an injustice 1f we agree to less than this!

It is onc thing 1o recognize that black <wolture and histary have been
inadequatdly or falsely represented. It 1v qute anothaer, however, to reach
agreement on how to redeem that failure or ¢ en on what s meant by the term
“Afro-American Studies.,” Some educators, st h as Siunders Redding of
George Washirgton Univensity, prdfer to ropard AMro-Amcrican Studies as
inscparable from the totality of Amenican life ar 1 calture, Those wha Jean
toward this vicw somctimes feel that to give Bk colture an independ.
ieatitication would cnconrage “separatiat™ teadoncies among Bk Amer
Cins, a7

Some black Teadars have expicssey the « pinden thar stedonts would hatter
serve the Llack populition Ty acquiring exp rtise in traditonal ficlds of stady,
Vheir views clash sharply with those who ettt only through &
conrprehensive sty of black hwrory and cultore o one do justice to the
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unique complexities of the black expcrience. Proponents of Black Studics
programs arguc that onc cannot work cffectively with and for black people
without a thorough understanding of black culture and the black point of view.

In the face of these conflicting opinions and uncertaintics about the
specifics of Black Studics, some administrators are concerned that the pressure
of student demands may force universitics into introducing hastily conceived
programs of doubtful academic validity. More than one university officizl
expressed concern lest responding on the level of the merely fashionable allow
for the lowecring of acadenic standards. Many fele: that the ficlds of
Afro-Amcrican Studies, in particular, and minority studics, in general, were still
imperfectly defined. /

But the majority of the educators at a significant number of major centers
of higher cducation are favorable to Afro-Amcrican Studics as a distinct area of
study. They sec the incorporation of Black Studics materials into cxisting
courscs as only one of the ways in which black culture can be made “visible™
and mcaningful. They feel that the introduction of courses dealing exclusively
with the black expericnee is both valid and necessary: *the development of
courses and research around minority group problems, history and culture [is)
entirely appropriate and compatible with the innovative and sclf-critical
traditions of this universiey.’?

Although therc are still pockets of doubt and hesitation, unquestionably
rany major universitics are now building coordinated programs of study
around the history and culture of black people.in Africa and the New World. In
justifving this step, Yale University’s Afro-Amecrican Study Group points out
that Afro-Amcricans represent ““a large and important cultural group in the
United States comprised of people who, despite grert diversity, share a history
and culture different in a. number of respects from the rest of the
population.™ ‘

This view has found many supporters; the following statemients arc
representative of a sizcable and growing body of opinion:

Mcrely recognizing black men as integrat segments of certain overall
social processes is not good cnough. ... We are dealing with 25
million people with a special culture, history and range of problems.
It can hardly be doubted that the <tudy of the black man in America
Civalegitimate and urgent academic cndeavor.! . .

Ihe experienee of the Afro-American peoples both historically and
in the contemporany world is an irspertant body of experience which
is an appropriate area for university study. This body of experience
deserves to be studied in its own righe*

A major consideration in the introduction of Afro-Amerivan majors is the
relevance of the ficld 1o certain types of professional training for college
students. A course of study devoted te the exploration and transmission of the
cultural, cconomic, and soaial heritaze and conditions of Black Americans must
be capable of producing competeat scholars and professionais. Ofticials at a
number of institutions have cypressed the view that n intellectually rigorous
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program, of Black Studies will provide cffective preparation for confronting
major coniemporary problems. It is felt that a sound education in the culture,
history, and problems of minority groups would provide an invaluable, pernaps
cssential, preparation for any profession that touches on the complexitics of
poverty, urban life, or racial conflicts.

Reports from both Sacramento State College and the University of
Washington cmphasize that Afro-American Studics will contribute significantly
to the dev-lopment of special programs in teacher cducation. There scems no
doubt, for cxample, that an understanding of Afro-American culturc and
history will enable teachers of minority students (or, for that matter, of white
students) to respond sympathctically and effectively to their learning problems.

With this in mind, a report on the proposed Black Studies program at San
Francisco State College states that its primary goal is “'to provide a source of
graduates compctent in black communiiy problems and development.”®
Oberlin College’s report on Afro-American Studies emphasizes that training in
this field will “increase the relevance of Oberlin's education for black and white
students who intend to work in the black community and geaceally for those
who wish to prepare themselves for responsible leadership.”” These four
universitics exemplify the widespread opinion that the “black perspective” in
the study of American history and institutions may well be crucial to the
cducation of men and women who will be called upon to confront critical
domestic issues.

Because the study of the black man in America must nccessarily focus on
the condition of Amcrican minoritics and the problems of poverty and social
change, its introduction into university curricula js certain to affect the
relationship between institutions and the minority groups in ncighboring
communitics. A number of educators cxpress the hope that in the long run the
inclusion of Afro-Amcrican and othcr minority-group studics will create closcr
and morc sympathetic tics between the university and the minority populations
of its town or city. This is particularly truc of large, urban institutions located
in arcas with significant numbers of cthnic minoritics. Ficld work activitics
designed to aid the minority population wiffopen up new and productise
channels of communication. An increased community awarencss that a
particular university respects and recognizes the cultural and  historical
contributions of Afro-Amcricans will foster greater cooperation and construc-
tive intcraction,

Despite the controversy, both educational and political, that has sur-
rounded the question of Black Studics, a significant and increasing number of
cducators have determined that the case for Afro-American programs rests on
solid ground. This judgment, whether based on appraisals initiated in response
to specific student demands or to the national racial crisis in general, emerges
from the belief thar the importance of the subject in terms ot Amcrica's
historical past and futurc development, the wealth of scholarly materials
available, and a vast reservoir of distinctive cultural traditions all justify
recognition of Black Studics as a major ficld of study-.

Conscquently, it would appear that there are three major reasons for
justifying an academic program in Afro-American Studies. First, it encompasscs
an important and distinct arca of scholarly and academic focus that alrcady
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possesses abundant research materials and an extensive literature. Sccond, it
will provide training in the understanding of crucial problems for both graduate
and undergraduate students. And, third, it may provide, through better
communication between the university and the ghetto community, increased
cooperation among blacks and whites 1n the greater socicty.

Afro-American and African Studies

Although almost all major colleges and universitics agree on the need to
offer courses or degree programs in Afro-American Studics, there remains
considerable debate over the precise relationship between Afro-American
Studics and African Studies. The central issue appears to be whether these two
subject-matter arcas constitute separate ficlds of study. This issue has been
addressed publicly by several major universitics. For example, a report of the
Faculty Committee on African and Afro-Amcrican Studies at Harvard,
published in January, 1969, states:

Afro-American and African Studics are two very different fields. The
former is a new field and for the immediate future will remain
primarily concerned with issucs of definition, content and expansion.
By contrast, African Studics is an established ficld within genera
regicnal studics. i

Though it is conccivable that certain subjects subsumed under
Afro-American Studics may overlap a bit with African Studics . .., it
is less likcly that any major subject subsumed under African Studies
would overlap with Afro-Amcrican Studics. ... In short, we arc
dealing with two scparate ficlds of study; any cffort to link them
runs the risk of being artificial ®

In September, 1969, the standing committee to develop the Afro-
American Studics Department at Harvard issued a progress report that
recognized that ““[a) compichensive approach to the Afro-Anerican Studics
program dictates consideration not only of the black community in the US.
but alse its relation, past and present, to the eaperiences of the black people in
other parts of the world, cspevially Africa.”™

A proposal by Yale University's Afro-American Study Group states:

We proposc that Yale College pronide an interdisciplinary major in
Afro-American Studies in which a student will have an opportunity
to study in a systematic way, the experience, conditions and origins
of people of African ancestry in the United States.

Althaugh the major will focus on Afro-Amcericans. it will provide the
student with an opportunity to deepen his undeisanding of these
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people and their expericnees by studying their carlicr history in
Africa and their trausition to the New World . . . ; and by examining
the relevant expericnees outside the United States »f other groups of
African origin, particularly clsewhere in the Americas, as in the
Caribbean or in Brazil.

The study of Africa per se is outside the purview of this program.
Nonctheless, in special cases a student who wishes to concentrate his
attention primarily on Atrica will be allowed such a concentration
vithin his major, after consultation with members of the Council on
African Studics.'®

The Yale and Harvard statements are typical of those in the proposals and
discussions at most other universities. Thus, te spcak to the national
perspective, one can say that, although it is gencrally recognized that the study
of the carlier history of the black man in Africa is nccessary for a full
understanding of his expericnce in the New World and that there arc
universalitics among the expericnces of peoples of African descent throughout
the world, most proposals stipulate that the principal focus in Afro-American
Studics sheuld be on the black man in the Americas, primarily in the United
Statcs. ;

Gwendolen  Carter. Director of the Program in African Studics at
Northwestern, has recently made the following observation, speaking directly
to this point. Making a distinction between African, Afro-Amecrican, and Black
Studics, she states: “African Studics are concerned primarily with the African
in Africo, his history, culture, cnvironment, philosophics, aspirations ard
achicvements in time and space. ... Afro-American studies are conccrned
primarily with the samc arcas of study for those of African descent in the
United States. Black studics include the widest group for they encompass those
groups alrcady specificd and also those of African descent who went to the
Caribbean, Latin America, Arabia, West Asia and clsewhere.”™" !

If the existence of an African Studics program is utilized to preclude the
cstablishinent of Afro-Ainerican Studics programs, then, clearly, African
Studics as traditionally orgarized are not sufficient: for Afro-American Studics
1s a ficld in its own right, a new academic field with an evistent body of
knowledge that anxirusly awaits the application of social scicnee tools and
mcthodology to uncover more of its long submerged aspects.

As this book govs 1o press, a recent significant development has arisen that
is pertinent to this discussion of the relationship of African Swdics to
Afro-Amcerican Studics. The formation of a black caucus at the two most
recent annual  conferences of the predominantly white African Stedics
Association (ASA) has culminated in the creation and development of the
African Heritage Studics Association (AHSA).

The AHSA is an association of scholars of African deseent, dedicated to
the preservation, interpretation, and aczdemic presentation of the historical
and cultural heritage of African peoples both on the ancestral soil of Africa and
in diaspora in the Americas and throughout the world. With a membership
composed of blacks from Africa, North and South America, and the Caribbean.
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AHSA has demanded that the study of African lifc be undertaken from a Pan-
African perspective. This view claims that all black people are African people
and rejects the tribal demarcations based on colonial spheres of influence that
have historically divided black people geographically and psychologically.

Separatism and Afro-American Studies

Onc of the most controversial issues related to the establishment of
Afro-American Studics programs is that of *“separatism.” a term that is open to
various intespretations and that has become the foeal point of polemic and
debate. The issuc encompasses questions of control, admission 1o courses, and
(racial) qualification for teaching Black Studies.

The black studunt has been forcediby subtle or overt, conscious or
unconscious, actions on campuses and in the greater socicty to question the
positive values of his blackness. Too often, he is viewed by others, and indeed
by himself, to have succeeded only to the edtent that he can “become white.”
If the value of cducation as an agent for personal change is dependent upon a
realistic sense of identity, then the emotional growth of the black student has
been seriously damaged. Realizing that he cannot “*become whirs” and that one
of the cftects of past attemipts to do sp has been the reduction of
communications among Blacks themselves, b].i&l\' students are now saving that
both the restoration of a healthy sense of idotity and the re<stablishment of
INtragroup communications are necessary'. ()nlyi\\ hen there is group confidence
and confidence in self can the ability to reldte as cqual partners to ather
individuals and groups in the society develop.,

Thus, the desire for separate programs and faciiitics would appear 1o be an
attempt to institutionatize a foundation for graup development and personal
growth. Included in this argument is the feclisg that the cffeces of raciam,
discrimination, and poverty are so personal an({‘ so devastating that sensitive
discussion of cconomics, sociology, psvchology 1 history, or other subjects as
they impact on the problems of black people caz only be held by and among
those who huve been the vietims.

i Opponcnts of such scparatism argue from everal positions. One is that
kgowledge of the black expericnee is needed as huch, if not more, by white
studenis. Ip recognition of the speciatized needs pf black and white students,
Melvin Drimmer, Professor of Tistory at Atlanta University, has discussed the
passibility of separate programs for black qudents and white studenis. One
midght expect that in such programs certain course would be open to both. The
other argument against separatism hay to do dith the fegal abihty of an
indtitution to reccive fedaral or state funds whin factlitios ar otferings are
st‘grcgstcd. !

¢ In some cases it appears that college admidisiratore hase confuwed the
black seudents’ demand for a tole in the formulption and administration of
Black Studies programe with demands for “studeng power.” It should be roted,
hdwever, that.although the desire for "au ot power™ mayv bea factor in such
démands, it is not as sigaificant a« that for “blackipower.” The plack <tudents
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concern is for black, not stwdent, control over the interpretation of the black
cxperience. The growth in the numbcers of black faculty members on many
campuses is likely to be an important factor in gaining support for black
student needs and demands. As translators of these demands and as new
members of the machinery that traditionally makes significant university
decisions, perhaps they can lessen the fear and confusion that the issue of
separatism has produced.

Ironically, the issuc of “Black Studics for Black Students Only” would
appear to be a “paper tiger” on most campuses, Perusal of most of these
programs suggests that black students zre not opposed to open enrollment in
such programs, cxcept where, for budgetary or other reasons, enroliment must
be limited. In such cascs, they feel that preference should be given to black
students who intend to major or concentrate in Afro-American Studies, are
preparing for graduate work or research in these fields, or expect to work in the
black community. Black studeats, therefore, are not as concerned mlh the
cxclusion of whites as with the inclusion of Blacks,

The issue of autonomy for Black Studics programs, departments, or
schools is beyond the scope of this beok. since the legal, political, and
cducational factors involved vary with cach insdtution. Although working
compromises have been instituzed in some colleges and universities, no formula
has as yct been found for a uniformly successiul resolution of the problem,

The Role of Students in
Program Development and impleme-tation

Student participation has been a crucial clement in the development of
Biaca Studics. The role of students has gencrally been far more extensive in
Afro-American Studies than in other fields. Students have participated in the
generation, the development, and, 1n somc instances, the administration of
Afro-American Studics programs. They have been influential in recruiting
program dircctors, faculty, and minority students and in planning curricular
content and extracurricular activitics.

It is of intercst to note thar, in most cascs, greater success in the
developmert of Black Studics programs has occurred at thosc institutions
where the administration has acted flexibly to imvolve stodents in the
fermation of the program. At Yale University, for example, the Afro-American
Studies major was planned by a committee of two faculty members, four
students, and two members of the administration, who v rked closcly together
beginning in spring, 1968, Similar, though somewhat larger. conmitices
established the undergraduate programs at Oberlin Colicge and the University
of Washington. On both committecs, students had equal reyresentation with
faculty and administration. Indecd, at Oberlin the committee was changed at
the request of the students to include an cqual number of faculty and student
representatives

At Stanford University, students participated in the administration and
Jdevclopment of the African and Afro-American Studics programs cstablished in
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January, 1969. The importance attached by students to their role in program
development has been dramatized at Jarvard University, where in its carlier
stages the Afro-American Studies program was attacked by black studeats, who
felt that they had been excluded from any meaningful influence on the
implémentation of the program. The resulting agreement to allow students an
unurecedented role in faculty selection may be indicative of the influcnce that
students will have in future unive-sity decisions.

Wesleyan University offers another example of the new roles that students
may assume, particularly in Afro-American Studics. Black stndents there have
not only participated in the development of new curricula, but, to a limited
extent, have also been involved in the teaching of coursesin Black Studics.

The movement of undergraducte and graduate student influence and
opinion into areas traditionally reserved for the faculty and administration has
particular significance for black students, and their attitudes are certain to have
profound effects on the future of higher education. Virtually all universitics
where black students have taken an active partin curriculum development have
cited the valuc of student contritutions and have emphasized the importance
of allowing students to participate at the decision-making level. The significant
role p]a)'cd by students in the foriaation of Black Studics programs has, at
many universitics, served as a catalyst for increased student pammpatmn in
other areas of university tife.

COURSES AND PROGRAMS IN AFRO-AMERICAN
AND ETHNIC STUDIES

Colleges and universitics throughout the country are rapidly developing a
wide varicty of Afro-American and cthnic studics courses and programs. As of
May 30, 1969, at least sixty-scven institutions of higher learning were
contemplating or developing full-scale programs, and a few universitics abready
had programs in opcration. (For a listing of programs contemplated or under
way around the country, sce pp. 273-80, below.) A far grcater nuniber of
universities have introduced a variety of new courses {as opposcd to programs)
focusing on the interests and concerns of Afro-americans and other cthnic
groups. The introduction of new courses and programs has frequently been
accompanicd by cfforts to re<cvaluate cxisting offerings in an attempe to make
thenm relevant to Afro-American hfc and culture and to chmmalc distortions in
curriculum and instructional materials.

Most of the 127 colleges and  universities responding to the
questionnaire reported ar least some additions te the curriculum in the
arca of Afro-Amcerican Studices. The proposed programs take many forms, {rom
scattered courses in isolated departments to undergraduate and graduate degree
programs. Structural arrangements include institutes, departments. certers,
schools and colleges. Only a very fow of the respondents appeared satisticd
that their present curricula adequately reflect the pluralistic nature of <ociety
and the importance in its development of Black Americans and ather minority
groups. Only a small number of collcges stated that there had been *'no
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demard™ for such innovations as yet or that the questionnaire did nat apply to
their - ituation.

Courses in Afro-American Studics

ite majority of universities adding ¢ourses in Afto-American Studies o
thetr curricula were not, at the time of the sunvey, currently planning to
coordinate the various dep irtmental offerings or to create new departments. in
most instances, the new courses were introduced within existing departments,
usaally in English or history. Of these, the most common were “Afro-American
History,” “Urban Sociology,"” “'Politics of Poverty,” “Civil Rights and Black
Power,” “Race and Ethnic Relations in the United States,” “Economics ot the
Ghetto,” “The Psychology of Prcjudice,” “Amcrican Black Literature,”
“Education of the Disadvantaged,” "“Urban Educati :n,” and “Musical Tradi-
tions of Afro-Americans.” (For a moure complete listing of existing and
proposed courses in Afro-American Studics, see pp. 281-91, below)

At Oberlin Collcge a proposcd introductory course provided a vompara-
tive and interdisciplinary framework for anaiveing and understanding the many
facets and conditions o (he black expericnce. The first semester of this course,
called “Images of the Black Man,” will examine cultural attitudes toward the
black man and of the black man in Western civilization, as ravealed an
documents and works of art. The second semester will be devoted to ““Patterns
of Slavery and Racial Contact,” a comparative study of the social organization
of slavery and racial interactwn at different times and places in the Wostern
world and Africa.

At most universitics, courses dealing directly with the history and culture
of Blick Amecricans have been introduced since 1968. Indicas 1+ of the rapid
pace of recent changes s the situation at Wesleyan University, which had no
courses related to black culture prior to 1966, Wedeyan now ofters a
comprehensive selection of such courses in several - martments. Fight courses
were introduced during 1966675 in 1968 ten adaicomal courses clated 10
Afro-American Studies were made parcof the ¢ riculum, -

Nondegree Programs in Afro-American Studies

Many univarsities have realized that they must do more than umph
increase the eymber of courses relating to black histnny and calture in various
departments and urge that a focus be given to the now curncolar offerings, At
feast sinty-seven institations are initizting programs to coordingte current a. A
future offerings in this ticld. A number of institutions, although Fesitating 1o
introduce 2 major in Afro-American Studies, have proposed or initiated
programs of more limited scope. At these institutions the student contin® es to
major in an existing discipline, with a minor oi other similar emphasis in
Afro-Amcrican Studucs.
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This approach is exemplificd by Carleton College, which issued a report in
November, 1968, based on the rccommendations of a faculty-student com-
mittee appcinted to’ consider “all aspects of the College which touch upon
questions of black-white relations and Negro culture.”™'? The college began
developing a Black Studics Program ‘‘to coordinate and cxpand Carleton’s
present course offerings and cxtra curricular activities related to race.”#?
Catleton acknowledged that its curriculum, “which has been white-oriented
during most of its history, requires a period of experimentation and innovation
to determine the most effective means of accomplishing the sclf- rcnc\ml and
reforin that is nceded.”* A statement in the Carleton ccport I\PlflCS the
thinking of a large number of institutions contemplating similar programs:
“Present financial resources do not permit us to develop such programs in a
manner and intensity we believe nccessary to make them an influe- tial and
pervasive part of the curriculum "3

Among thce other colleges and universitics that planncd to offer nondegrece
programs in Afro-Amcrican Studics arc Northwestern University, Oberlin
College, Swarthmore College, Princcton University, the University of Michigan,
the University of lowa, the University of Wisconsin (Milwaukee), and Roosevelt
University.

At Oberlin College, a fuculty-student Ad Hoc Committec on Afro-
Amcrican Life and Culture proposed an Afro-American Studies program that
was unanimously approved by the faculty in November, 1968, The proposal
called for an interdepartmental program to be initiated in September, 1969,
which is cxpected to take two or three years to be fully implemented. The
proposed program consists of a required basic curriculum and scveral clective
courses. At jts conception, the basic curriculum was to consist of a
two-semester introductory course and at Jeast onc course sclected from cach of
the following threc arcas: Afro-American art {litcrature, music, plastic arts,
cte.), Afro-American history, and the social scicnces as they relate to the
Afro-American experience. Students could therefore major in onc of the arcas
of study alrcady offered at Oberlin and participate in the Afro-American
Studics program at the same time. A notation on a student’s avademic record
would indicate that he had successfully completed the basic curriculum in
Afro-American Studics. At Oberlin, as clsewhere, all students are free to clect
individual courses in the cutriculum without declaring themselves program
participants. .

At Princcton, as of September, 1969, students interested in Afro-
American Studies will continuc to major in existing departments. They are,
however, also able to qualify for a special certificate by completing work in an
interdisciplinary program in Afro-Amcrican Studies. Although few derails
about the program at the University of Michigan were then available, a report
issucd by the university in February, 1969, stated that a center for
specialization and/or a specificd scquence of courses on Afro-America was
being develeped with the advice of a black student erganization on campus,

A somewhat different approach to Afro-American Studics has been
proposed by the Black Studics Curriculum Comnittee at Swarthmore College.
The committee proposed that, rather than specializing in Black Studics as a
scparate minor ficld, students majoring in subjects bearing on Afro-American
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culture would be pcrm'hu-d to concentrate their major in that arca. At the
prescnt time, these subjects are arc history, cconomics, English, history, music,
political science, socivlogy, and anthropology. Although individual depart-
ments will «stablish  the approprizte requirements for a Black Studics
concentration, the committee recommended that students concentrating in
Black Studics take a niinimum of five semester courses or their equivalent i in ‘
Black Studies within their major departments.

- \
Intergisciplinary Degree Programs in
Afro-American Studies

The most widely adopted form for Afro-Amcrican Studies is an
interdcparunental, interdisciplinary  undergraduate major. (A number of |
collczes and universitics had planned to inaugurate such a2 major in Afro-
Amcerran Studics by Scptember, 1969, They included the University of
Cincinnati, Ilorida State University, Sacramento State College (as part of the
Etheiv Studies Curriculum), California State College at Los :\ngclcs San
lernando Valley State College, the University of Minncsota, tie State
University of New York (Buffalo and Stony Brook campuses), the University
of Washington, Wayne State University, Wellesley College, and Yale Uni-
versity.) Typically. rclated courses are offered by existing departments, and
interdisciplinary courses and seminars have been added to the curriculum. At
many universitics, cmphasis in one discipline is required within che over-all
scopc of the major. \ committee of faculty members drawn from the various
participating departnients usually dircets the program.

A proposal submitted by a student-faculty group at Yale University,
which inaugurated a major in Afro-Anicrican Studies in Scprember, 1969,
presented the princi; 'l arguments for an interdisciplirary major:

The expericnee of Afro-Amcricans and the relevant historical and
comparative eaperiences of black people clsewhere furnish an
important and relevant body of experience to be investigated by
scholars and undenstood by interested students. This body of
eaperience is of such great varicty that no cxisting arrangement for
undergraduate concentration, whether in a department, an arca
studics program, or a divisional major, can adequately comprehend
it. Of course, no major could acquaint a student with every
important aspeet of the experiences of Llack people. The Afra-
American major we propose docs not claim to do so. It is intended
mstead ws a frameworkh within which a student can study some
important aspects of that experience and acquire campeience in the
findings and methods of a relevant discipline.

1o achieve this geal, the major in Afro-American Studics will take
advantage of those characteristics of Afro-American expericnce that

1126 : : -
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make it umiquely valuable for serious academic study and teaching:
its essentially interdisciplinary nature.’®

Other universities stress additional reasons for cstablishing degrece
programs in Afro-Amecrican Studics. Although the exploration of a specific arca
of knowledge and cxperience can be the primary objective for the under-
graduate major—and for this reason alone the major in Afra-American Studics
is justificd~a degree in this ficld can also serve as a broad background for
graduate studics in the humanitics, the social sciences, and many professional
fields. A degree in Afro-Amcrican Studies can also provide important
supplementary preparation te professional training for cducation majors and
other persons planning to join public or private agencies or to work in urban
and community-related programs.

At Yale, the interdisciplinary major in Afro-American Studics emphasizes
the relevant aspects of a traditional field in cither the humanitics or the social
sciences. A junior seminar designed to acquaint students with the problems,
methods, ard bibliography of Afro-American Studics and a senior colloquium
for which a majo: paper will be written are two principal features of the major.
The program cncompasses and emphasizes tht international nature of Afro-
Anterican Studies. Besides the earlicr history of Africans and their introduction
ta the New World as slaves, the program includes an examination of the
cxperiences of peoples of African origin, in the Unit.d $tates and clsewhere in
the Americas, particularly in the Caribbean and Brazil. In addition to African
Studics, Latin American Studics, and Urban Studics, the following departments
and special studies programs will contribute courses and faculty to the
Afro-American Studies program: anthropolegy, ccoromics, English, history,
history of art, history of music, political scicnce, psyehology, and sociology.
The program will be administered by a faculty committee representing the
various departments and special studies programs and on which students will
also be represented. Although several courses directly related to Afro-Aucrican
Studics aic currently offered in the gradvate school, Yale did not at the tinwe of
the sumvey plan to develop a graduate degres progiam in Afro-Amcrican
Studics. { ‘ !

Another university in the process of cstablishing a ratjor in Black Studies
wis the University of Washington, where a Bachelor of Arts degrec in Black
Studies was a principal recommendation of a faculty-student commitiee, The
proposal stemmed from an inquiry about how the university can, “consistent
with the best of academic traditions, establish an appropriate framework for
the study of Black Amcrican culture and reshape its educational programs to
help destroy the elements of racism still to be found in Amcrican society "™’

‘Fhe major will draw courses from various subjeet areas in the humanitics
and the social seicnces, with emphasis ena teaditional discipline. [rwill consist
ot upper- and lowerdivision courses, of which twenty howrs will be tihen in
the lower and fifteen in the upper division. In addition. the student wilt be
eapected 1o take thirty hours of courses in a related dieciphine, Anproval of
degreegranting st us, though pending, was to be darerniin. 3 dutiag the fall
quarter. :

126
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The committee report urged that the highest priority be given to the

+ devclopment of interdisciplinary  “core” courses in these ficdds, as an

) introduction to Afro-American Studies for the nonmajor as well s the basis for

- more advanced work. Intermediate-level courses built on the core courses were
to have a disciplinary focus. Aftes satisfying the introductory and intermediate

requirements, a student majoring in Black Studics would then be cligible for

advanced courses and interdisciplinary  seminars. as well as rescarch and

‘ tield-work programs. Special emphasis is placed upon the need for teacher-
training programs to incorporite Afro-American Studies material into the
curriculum so that primary and sccondary school teachers may be bettar |

| prepared to instruct black children and 1o laterpret and teach black lite and
i culture in predominantly white or racially mixed schools, '

"" 2“' Stanford University has been the firot institution covered in the sunvey to
i inaugurate an interdepartmental program leading to 2 Bachelor of Arts degree

in African and Afro-American Studics. The Stanford program, in which
thirteen sophomores and juniors cnrolled in January, 1969, combines training
in a traditional academic discipline with work in African and Afro-American
Studics. Work in the major includes a senjor 1esearch paper, ar comparable
project. carried out in consuliation with the student’s adviser, who is both 4
‘ member of the faculty in the department with which the student is astiliazed
and a scholar in the area of African or Afro-American Studics. .

The Stanford program appears to have been constructed around an
existing serics of courses in African Studies. As @ result, eleven of the fourteen
core courses offered for the major deal solely with African Studies, The
Committee on the Undergraduate Program in African and Afro-Amcrican
Studics does intend, however, to augment the present offerings in Afro-
American Studices in order to cotrect the current imbalance.

. : Departments, Centers, and Institutes

' . of Afro-American Studies \

} ‘Although the great;majority of universitics cstublishing Afro-American
,f Studics programs are developing them along interdepattmental lines, &
' substantial number--including many that have been the seene of student
; demonstrations in recent months—are exploring the possibility of establishing
¢ ——- pragrams that arc broader in scope and have an aven greater degree of
% autonomy thun have the interdepartmental programs. Many akwo indude
- courses telating ta Fucrto Ricans, Mexican Americans. American Tndians, and
13

 Oriental Amnericans. frequently under the “cthaie studes”™ rubiic. Sacral
universitics are now in the process of devaoping comprehends programe

g - cither independent from, or in conjunction with, existing deparments and e
! © frequently accompanied by a varicty of community pro s, rescarch, and
$ special program  activitics. (They incude the Universits ol Calitorria st

Berkeley, the University of California at Santa Crus, Cornell University,

g
B Harvard University, Huater College. the State University of New York at
8 Albuny, the Umiversity of Wiscansing fndiana University, and San Frandweno
t State Colleged
Q S .
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These institations are devising & range of innovative progediis that may
take the form o an institute, department, center, school, or college. Most of
these gnivensitics: plan to institute an undergraduate major similar to inter-
departmental programs and leading to 4 B.AL degree in Afro-American Studics;
some anticipare the development'of graduate programs as well. .

Whereas most of the universities mentioned above visualized programs
with deparimental status, 2 few universities are developing Afro-American
Studics programs that aue neither as loosely structured as the interdepartmental
offerings nor ar autonomous as a separate department with its own taculny and

budget
At one institution, Indiana University, the president and faculty council
unonimously approved a proposal for the establishment of an Instinne of . -

Afra-American Studics, The Tnstitute wili expand and coordinate the relatively
extensive departmental and interdepartmental course offerings for the univer-
siy's Afro-American Studics program. which was established in October, 1968,
the commirtee that sabmived the propesal recommends the immeduate
establishment of an undergraduate and a graduate minor in Alro-Naericarn
Studies and charges the director of the Iastitute o submit plans tor an
uindergraduate mgor o well asa graduante degree pranted jorntly in Afro-
Amurican Stadies and another fiddd, The Institute planned to begin offering
R courses [n January, 1970, and to mstitate undergraduare and graduare minors
by Beptember, 19700 Courses piven in various depariments or schools other
than she Colloge of Aris and Scichees wore to be croselisted with offeringsin
the Afro-American Studies progan.

In contrast with tne interdepartmental programs at Yale, ghe Universiy of
Washington, and ather univasities where faculty members i the Afro
American Studies program are alhlited with existiog deparements, the 1 i
st v proup recammiended that faculty appomtments in Aro-ANmcrican Studics
be made cither geintiv wath other schoals and deputnents or exdisively in
Ao American Stbes Besdes admivivtering the Mro-Amcerican Studies
program, Indiang Uinversioy™ ostitate of Atro Nnerican Stodios sl o
coordimate roseard o the pradaate and postgrad e Tavels, supenase pecinl
acidonie progooms and sonvices tor stadests from d advantiged Tackgroands,
both on the undagnadiae and posthaccabaraare Teves and Gabhsh
coaperative progranis and ovchoages suirh other fnstituzons

Wodcvan Univasiny s Triscaute ot Vo scican Studies is st 1o e
program at Swarthmore College, i that <tadents tahe an Ao Yimanivan
concentration sithin g refavant discpiine. rathar than pursuing 4 dogiee m
Afro Amacan Sodies I awddition, howaver, the sttt adts as a4 coor-
droating body for sl Coursearelevant to Ao Acancan arfairs Tacalne hirad
to teadh these coursoy tavan e oint appomtmeantin the Insttite and m one ot
the dopartients .

Afthoogh demands for e ostablinhment ot soparate oolfepcs vutado the
sriversity stocre b beenumhredy rdeated. faculty and stadonts at nany
msatations are pleing e Geation ol indopendont dopartmants 1he
propancets of the dopartime: 't structure tor Ao Ameniaan or cthinic studies
contor-b doat a doparement would gathar the relovant aovnmg departmantal
ottarings under o root and would faabhtate the craation of mtendisapliman
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courses, thns enhancing interdepari-wental coiliboration while maintaining and
developing its own identity and educational nuisscon. Pepically) o department
ot Afro-American Studies would appoint faculty, sometines jointly with
another department. Tt also would be granted sufficient autnomy to pre . ibe
a course of study and adeguate budgerary and other facilities to implement its
instructional programs,

Although departments of Afro-American Studies or cthnic studics are
being given a considerable degree of autorumy, institutions including the
University of California at Berheloy, Brandeis, and the University of Wisconsin
emphasize the need tor collaboration with other de artments of the univ r\jt)’.
For example, faculty members attiliated with traditional disciplines would also
tesch courses offered by the new department and adegree in Afro-Amerivai
Studies would usuadly require concentration in an established discipline. )

Fropouls for departments generally cocompass ambatious phans for
incorporating iicld work in the community with the degree program. This is
not to sayv, hoveever, that some institutions that offer a less cohesive program

do not also recognize the importance of expanding course work 1o include
research and participation in community activitics.

Onc rationale tor establishing 4 denwrtment of Afro-American Studies was
presented by Prafossor Androw Billingsley, Assistant Chaneellor for Academic
Atairs at the Urnversity ot California at Berkeley . who stated b one of the
purposes of creating such @ unit would be “to preduce larget number of black
schola s and intellectuals profesdonads and community feaders ™ He alwo
pointed ou:

The problem s that onr present precadures are not maninailhy
designed to accomplish this purpose. And while othar depariments
will need oo naeaw thar cfferts an dhes direction, their magor
cducational mission, their departmental structure, the priotities and
valies of theit faculcs, and therr present resources all place snme
hnutation on thar corss the major problem with ovisting
departiments, howaever, i that thair primury emphasis ona disciphine
or a hmited range of disdiplings makes the dacclopment ot blick

scholars sceonda v ar bee '™

Brandas University s alwo i the process ot Gtablnhimg a Depiiment of
Afro-Amarican Stdics oo anmounang the uninveeaty's plins 1o aeate the
department, President Monic B Abran anphasized thatiowill Poperate within
the nernnl framenork of 27 e univerdaty not ds i gutonomoss anit with the
povwer to hircand tire 7

At the Uninversiny of Wicconin tMadoon), the faculty voted on Mardh 3
1967, 10 recommend the araation of o« Blick Stadies Department within the
Collcge of Tarters and Saence. Under the proposal, a stecnng comnnttee
comgosed of seven faculty membars and two sudanty would huve boeen
autherized o onanize the dopartment X minonity of the tiaalty, howaa,
votaehm favor of anntadopirtmentil program, aating that the proposal ot ar
Atro Amencan depariment Was in regponse o 4 moepmeit v evpression ot

a

political [ osare Since that tme, dissenaon concaning the deadarship and
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composttion of the committee has resplied in rhe formation of a new Black
Studics committee, which is now in the process of sctting up the department. It
is hoped that a degreegranting unit will be in operation by Sepiember, 1970,
© Harvaed  University  announced  creation of a Department af - Afro-
American Studies in September, 1969, The Faculty of Arts and Sdicnces
approved this plan on April 23, several months after it kad agreed to implement
the recommendations for & more imited interdepartmental program proposed
in a comprehzasive report by the Faculty Committee on African and
Afro-Amcrican Studies (Al meetings of e faculty cammiteee were attended
by two student observers nominated b, the Ad Hoe Committee of Black
Students. Occasionally, other interested students and faculty members also met
with the faculty committee) A student strike and tao-week boyeott of classes
by black students Jed to the change in structure of the proposed program and,
mare significantly, to the controversial decision to grant students a major role
in the administration of the new program and in sclection of the faculy,

arvard’s fuculty committee report, which was issued in funuary, 1969,
included many recommendations nade after @ thorough study of currem
university oftferings. The committee proposed that the university L'Ul/ﬂ]]il itaedt ,
1o the goal of developing undergraduate and graduate degree pfograms in :
Afra-American Saudics, with priority given to the developivent of the
undergraduate progeam. 1t wggested that a degree in Afro-Amcrican Studics be
made available to the cliss of 1972 and that it be awarded ininally in
combination with€g degree in an existing ficld of study. in addition ta the
degree program in®afro-American Studics, the report recommended greater
cmphasis on Afro-Amcrican Studics within present fields pf concentration so
that nonmajors alse have the opportunity to familiarize themselves with the

- history and culture of black America.

At Harvard, as elsessheee, the need for scholary and teachers i
Afre-American Studies 15 seercay immediate and cnticads the framers of thoe
reconmnendations stated thar it would be difticult to begin adequate degrer
programs without at feast ten speeialists i a minimum of siv arcas o
Afro Amcricar Studies history, sociology, political sdience, cconomics, htaa
ture,and the ats Fhey urged, therefore, thit the university appoint at least
ten tenure, tarm, and visiting taculty membiers by September, 1969, with the
recommendanien that 2t feast five of these new faculty mombers begin teadhing
by thar date. 1On Apnil 24, 1969, 110 Newe Yook Foney teported that, as ot
that date, the facolivstudent search committee had not been able to attract 2
single scholar to teach i the department )

The Harvard report strongly emphasized the importinee ot estabilishing a
Conter or Institute for Afro-Amenican Studios, whose purpose would e o
“provide mtelicctal Teadership, a physical focale and sutficient mataial
rosaurees for consideration of Al aspects of the Afro American experience. ™!

Oive moddd for this hind of structure is the Mro-Aacrivan Studics program at
the University of Wiconan (Milwaukee), which s one component ot the
Conter for Ao Mwerican Colware. The Contar also direcrs tesearch and
Gipportine sarvices. Asapprosed by the tacalis in June, 1968, the propoal of
the Ad Hoe committce on Aro American Colune aalled tor a program
o sponsored by the Contar, 1o be composed anitally of lower division ander-
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graduaic courses. Center-sponsored courses in Afro-Anmierivan Studies may also
be used to satisfy certain general education requirements in the humanitics, the
social sciences, and the finc arts. The Center has its own budget and can hire its
own faculty, as well as institute now courses. At present it is not Jdegree-
granting, but a two-year development period leading to the establishment of a
degree program is anticipated.

Corncll University' has established an Africana Studies and Rescarch
Center, which was approved Ly the university’s Board of Trustees on April 10,
1969, ‘The Center is designed ta meet the educational needs of black students
under black faculty leadership. Although other faculty members will teach in
the program and other students may take its courses. the effort has been to
generate a predominantly black educational subculture within the framework
of the university.™? The Center will be provided with its own budget
($240,000 was allocated for its lirst year of operation) and will be able to
appoint faculty, perhaps jointly with the departments, and to offer courses for
credit. The administration has specificd that the Genter will not be ereated asa
degree-granting unit at this time, but it has not ruledout the possibility that
the program may ceventually lead to a separate, degreegranting unit of the
Utin Craty,

Cornell has also approved a studeat-faculty committee’s recommendations
for an undergraduate major wnd a graduate program of study and rescarch
Afro-American Studics, tentatively including a doctoral minor. The academic
program focuses on the study of the black experience in Africa and especially
inthe New Worlo., The most innovative featare of the Center is the emphasis on
preparing its graduates to mect the needs of the black community. According
to the prospective director of the Center, the progrant will be designed to add
“a commitment or vaue oricntation” to equip blacks to meet the needs ot the
black ghetto by complementing professional school courses such as medivine,
enginecring. dity planning, agronomy, and Liw Y One aspect of the Conter's
progeam will be an uhai extension center ma metropolitan black communritny
Perhaps i concert with other universitic

Ethnic Sturlies Programs

Most academie programs relaing to the problems amd concerns of
minorty groups focus maimly o the Afro American Gypericnee. v growang
numbor, however, are also inereasingy attentive to the coneerns of -~ sch ethnie
aminonty groups as Pucrto Ricans, Movican Americans, Amctican I Qs and,
to a losser oxeent, peoples of Asian origing B ause the relitions? p oot thoe
groaps o the dominant cultare of the Unted States tesembles i jnany wans
that of the Bhack Amcivans, sovaral v ivaatios are integating all rdevant
vourses into an cthoic studics program, which combines astudy ot the fastony
walture, and conte porany ontanee of one or more of these groups with g
stidy of the Atro Amcrican experienee

Althovgh the oftermgs i cdhimic studicosvary widddy catain roprosentative
courses cutrenty being nade avabhle are UPooples and Cturcs of T
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America,” “Latin Ametican Community Organization,” “History of the Negro
in Latin America,” “ilistory of sMexdean Amencans,” “Spanish-American
Titeratuce,” “Mexican Art,” "“History and Culture of Pucrto Rico,” "“North
Amvcrican Indians,” “Primitive Art: North America,” and “Migration Patterns
in the United States.”” (For a more comprehensive listing of txisting and
proposed courses in ethnic studics, see pp. 291-92, below)

Generally, the institutions offering cthnic studics progranis are located in
an arca where certain of these cthnic groups are represented in substantial
numbers. In New York City, for example, where Pucrto Ricans comprise
approximately 12 per cent of the total population, several institutions are in
the provess of developing comprehensive programs. At Hunter College, a
Department of Black and Pucrto Rican Studics was ostablished in 1969 by a
student-faculty committee. The department offers ten courses, divided ito
Black and Puerto Rican “sequences.” Requitements for the mujor hase not vt
been determined but more than 200 students are now corolled in b
program.?*

The demand for cthiie studics programs iy gicatest at colleges and
univensitics in California, where Mexican Americans comprise the state’s largest
cthnie minority and where Blacks, Jadians, and Asians abo ressde insigrificant
numbers, By mid-1970, Sacramento State College, San Fernando Vilicy State
College, and Cohifornia State Callege at Loy Angeles were ereating programs in
Menic i Anerican Stadies in addition to AfrosAmerican Studies.

San Francisco State Coliege, wrached by o turbulent five-month strike led
by the Black Students Union and the Thied World Liberation Front, announced
an agreement by which a School of Lthnic Studiey, to include Black Studies,
Astan Studics, Mexican American Studies, and Native Amcrican Studies, would
coinmence operation ' September, 1969, '[hu agreement provided for student
participation in planning the school and for comumunity participation in the
choice of the director and facalty of the new Black Studies program.

Simitarlv, after 2 student strike in support of an vutonomous College of
Funic Stodics, the facolty of dhe University of Califorma at Berkeley vored to
establish e Frhoie Stadies: Depariment, with the posabilitv of  eventual
comersion into 1 college. it replaces a Deparoment of Afro-Ancrican Studies,
which haed been approvad by the administration prior to the stiihe, The
Jopartment i compased of tour divisions. Pack Studics, Ta Raza (Mesican
Amcericany Studies Asin Stidies, and Nutive American Studios, Beginning
during the 1969-70 schoo! vear, students may puesae a degree in any one o the
four dnision< Tt is anticipated thatr cach of these divisions will become a
department by September, 1970, and that together they will comprise 1 Third
World College. . :

Fhe Universite 0 Cabitornia at Santa Batbara and the University o
Southers Californiaare also devdoping cthaic studios programs, The Univeran
of Cahfornia at Santa Cruz, which i composed of restidential hbanal ares
colleges, cach with a distinciive focus, plans to emphasize the stidy or wiban
and cahnre problems in it sauanth colleges wntatincy ahedulaed o openin
1972, .

Univaratios inothar stites thar are doveloping cthnic studios programs
indude the Unnaraty of dlawas, where an undurpraduite major has heen
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proposed. This program will correspond te the «thnic comnposition and
problenis of the surrounding community by focusing on Polyncsian and other
Pacific Island cultures. It will also encompass Asian and possibly Afro-
Amecrican cultures as well. In addition, the University of Minnesota intends to
inaugurate an cthnic studies program, including an Afro-American program,
with an undcrgraduate major in September, 1969. Universities that have begun
to respond to the cducation nceds of the American Indians in their states
include the University of Arizona and the University of South Daketa. At the
University of New Mcxico, extensive course work, irdependent studics, and
field work—primarily under the auspices of the Anthropology Depart-
ment--focus on Indian cultures of the Southwest, ‘

Although the University of California at Los Angeles was not planning a
teaching progiam in ethnic studics, it was developing an American Cultures
Institute, which will conduct research into the problems of ethnic minoritics,
The Institute will initially encompass four cultural centers: Afra-American,
American Indian, Mexican American, and Oriental Amicrican, cach of which
will have its own director and staft. Plans inctude the publication of a quarterly
juurnal dévoted to articles and reviews pertaning to the history, culture, and
sovial problems of Amcrican minority groups. '

. .

FACULTY RECRUITMENT AND QUALIFICATIONS
s

‘The widespread expansion of Afro-American and cthnic studies programs
has necessitated intensive recruitment efforts for faculey to teach the new
courses. The general thinking is thar knowledge of the subject matter and the
ability to convey 1t are the princinat ¢c”cria in choosing faculty members
Regarding Afro-American Studies curricuia especially, the great majority of
universitics responding to the questionnaire strongly emphasized that it wouil
he unwise to apecifly that courses in minority studics be tanght exclusively Uy
members of minority groups. Asuming comparable educationally acquired
knowledge Letween a white and ablack person, however it waas recognized that
4 blick person with more oxposure and consequently more sensitvity 1o the
black expericnce aan perhaps add another dimendon o his instruction and
mike a more valid and valuable contribation to this new arca of study,

Hiaddition, many programs will have 4 strong community caniponent,
which will emphasize the more practical and participatory aspects of learning,
For such programs, staff members should alwo be members of dhow
communitics and have an indepth eaperiential knowledge of the speatic
community rehited subject or program being taught. Because the number of
Black scholars now available docs not even approach the extent ot the domand,
several universitics, inchuding Harvard Univensity and Indiand University. urge
the establishement of roseardh conters and graduate programs to prepare mote
scholars iy the tield

Many unnastios aently doveloping Atra American Stadios programs
contend that critena other than teaditioral acdaric praduate study Aliould be
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considered in evaluating undld:m\ 1he Faculty Committee on African and
Afro-American Stuldies at }Lm ard emphasizes this polnt in lhur report:

In making appointments, the Committee and the University should
note that many men and wonen, with considerable competence and
national reputations in aspects of Afro-American Studics, have fot,
for various reasons, acquired the normal academic credentials. This
point s particularly appl'cabic to people who have been active in
~ cfforts to Lnatc cconomie, social and l&g;l and political change in
Nrecent years.? . =
The University of California at Berkeley and several other universitics alse
urge the appointment, perhaps as resident or wvisiting lecturers, of writers,
artists, and other intellectuals who have mastered a body of knowledge by
other than traditional means Other suggested methods of taking full advantage
of existing talent include more reliance on graduate students and, in some
mstances, on undergraduates who possess a specialization or kngwledge that
senior faculty members may not have acquired in an area of study.
The cfforts by predominently white, northeen colleges to recruit black

faculty front predominantly bloek, usually southern colleges have been met-

with criticism. Vineent Harding, Chairman of the Department of History and
Sociology ar Spelman College in Atlanta, is one of the wmost outspoken critics
of such “raiding.” He urges the establishment of special visiting professorships
rather than the outright raiding of black schools, Marding recognizes that such a
move woild be no moere than a token presence, but Vit represents a temporary
measure which might have some mutual benefit” while a greater supply of
scholars In Afio-American Studies is being created.? ¢ A number of predomi-
nantly white univensitics, recognizing the detrimental efteer of this "brain
dram,” have alvo Dogun to ostablish joine appeintmints and eachange
professorships with ndighboring and sonthern black collrges

NOTES

1o Carlaon College teport, Novaber, 1968

w2 Unnvarsity ot Chicago report, Dcbroary 17,1569

3Vale Univarsity repore, 1968
o hrvard Unnaraty seport, Januay 20, 1969,
S Univarany of California -t Barkeley report, Novepiber 11, 1908,

6 San | rancisco State Colloge roport, December, 1968,

7 Oletln College report, Novembier, 1968,
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INTRODUCTION

]

Interest in urban studies 2t the nation’s universities took a sharp upward
turn when violenee in the urban gluuns frrreed ali Amvericans 1o face the results
of Llack poverty emotional .1?} cconomic and the grim redlity of rpid
deterioration of American urbdn centers. Subsequent smdun demands for
involvement i educational decisions and relevance v educational curriculs
were often focused on the Lick uf courses and programs dealmg with arban and
urban-relaied cthniz problems, particularly in their social and human aspects,
The reponse of universities, in many instances, has been 1¢ create an urhan
rescarch center or an extension arm o deal with urban problee or 1o
supplement city planning progrants (raditionally housed in Schools of
Architecture) with a course ar two fn\n CCONEMICS, \(uiﬂh\p or other related

sovial seivnees.

At the same time, other departments and professional schools were
finding segments o the urban problem 1o which they could apply thei
expertisd in teaching, research, or sondees Ttas no donger nneommon 1o find
occasiomal cofrg s with' speaad wiban appligations in taditional dqmrumn'-.
such v history,Jsociology, ceonomics, govtrnment, of pn]mul soivied. Ot
tickdy jeography. coology, public adninistration, ud Cglneening have o
plored aspeas of the wiban seenes The prefossions of - liw, buune “
architecture, medicne, tedching, sodial work, and umrnlh\m have all antered
the fray. cach frony its own vantage poiat. : )

In many wavs, unfortarately, this frlpnumJ Lcadensic structure mirnors
the manner in which other indtitutions of sodety, especially gosernment aimd
the professions, have responded 1o the urhan erisis. Alhough it is Jear"that
many otherwise pniclited disciplines or profesions can make signiticant
comtnbutions to the andurstarding or soluniod’of certain erban prablems afor
more uvmprthcn\‘w satem tor detining and dealing with urhan problome i
callod foraf chare isoto be ary sabstanual Im]u ot ln”!m), ettective and I\NIIIQ_
solutions, : . .
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Educatiomal institutions arc now bcmmmg aware that ]mku&(‘\ thut
facilitate mtgrdlsupllnar\ and uucrpmtcs\mml study are essential if the
rescarcher and practitioner are 1o be properdy equipped to function in the
milicu of today’s—and tomorrow's - complex and significant problems, Whot
appears to be needed is a corriculum that corcentrates on the city in its totality,
drawing from the content and methodology of avaricty of subject-marzer ficlds,
for a synergistic whole. In this sense, urban studies serve an iniogrative function
through which many idcational frameworks and analytical approaches can lead to
discovery and intelectual insights at a level different from, and, u)nsgqut‘m]\.
more effective than, any one penspective alone.,

In addition to an iustence on an interdisciplinary approach, progecess in

“urban studics will depend beavily on ficld work and on educational expericnees

through which students may discover or rediscover basie principles and develop
awareness of the complexity and interrelationship of “urban” factors, To
create sound field work progroms: particularly where such activity carries with
it acadenmie credit--eftfcetive means for faculty dircetion and supervision must
be developed, and relationships with community groups ind agencies must e
enhanced. Ficld projects must be carefully selected, so thar the student seees
urban problems in the totaj contest of competing values and goals, social
forces, political pressures, and evonomic influencecs.

The material for this chapter i based upon data gleaned troim asunvey of
calleges and universities known to have urban or urban-retated studies programs.
Fourteen of the forty-cight universitics contacted responded to a specially
constructed questionnaire. In adaition, twelve of the institutions responding to
the companion survey on ethnic studics programs included information relesvant
to urban studies. Pertinent data from dhree more universities, obtained before
commencement of this study, were also included. In the main, the survey wars
confined 1o schools that offer a teaching program: however, information about
the Joint Center for Urban Studies of the Massachusetts Institute of Tech-
notogy and Harvard University s included to indicate the widk range of studies
undertaken by rescarch-oriented institutes, The base for this chapter, thaore,
is thirty institntions. (For the {etter of introduction sent to colleges ard unnr-
sitics surveyed and g list of those contacted and responding, see pp 29598, Ie-
low.) What emerged was a saries of tentative models and directions for cvisting
and - developing urlun studics programs. (For a Bsting of w« lectad courses in
uthan studics, see pp. 298-303, below)

Clearly indicated by thissaady wasthe finding that undagraduate programs
in wihan studies were not as provakent as were yiaduate programs. This might
refléet, in part, the difficahy of mnuminb irm'rdin‘éphmr\' programs it the
baccalaureate level, since the traditionat & cpartments of universitics by and bairge
contral requitements and possibilities for majors. The undergradiate programs
revicw ed were most often incGpient and did notyetoffer many opportmtics tor
work study, independent rescardh, or direct community action.®

/ ~ v

‘
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UNDERGRADUATE PRCGRAMS

The geaanal form of thy uadergraduate programs revicwed range from
locsely coordinated vragrams that borrow fram the offerings of many oxisting
depacitiencs, theough & mujor in 4 specitic diseipline with a conceniration in
whan studies threugh 2 major o urban planning, to o department ot urlan
Mars Tt case-study desenntions of thowe general forms follow,

Hypheaated Major: Dartmouth College

{y

1

Prrrraouth Zollvge's wsdergradusre program i o phinping and wibin
stadics W informal I consises ol five caurses and o sancor semin . that supple-
mene regular departmental offerings, Studenes panst faifd' L both regular dopar-
mestl requirements and urboa vtodier tequircments in order to graduaie with
degres recognition of waris done in both areas,

Dartmouth students must compieie three of the five courses from a set of
core courses, the other two are chosent frons a st of optional covrses, Tue
group of core courses ds divided into two parts: the first part conars the urhan
reles inee of goverament, cconomics, geography, und saciology: the seeond part
desls with empiricai methods that are applicabic to urban inquire: statistics,
psy chotogical design, sociological inquiry, miethods of anthropotogical rescarch,
cte. Dartraouth students must choose two courses from the first part of the
geoap and one from the seeond pari, The eptional set of courses, from which
the sredent st normally choose two, include urban-rddated courses from
engineating, ore, histoiy, government, anthrepology, geography, and sodiulogy,
A sentar coordinating course concentrating on the total urban envitonment i
reguired of all students in the prograni,

interdepaitmer tal Program with "Professional”
Options: University of Toledo

The Uaidran of Foledo v considon ¢a moditied intardeparimental
major, undur the dircation of its Urban Srudices Center, that would require the
complenan of vincty hours of speaiticd coursey Thewe caueses iscdnds Yoty
seven hioars of core counse woark in cconemics, political sdenee, sodology,
geogniphy, history, speech, Cournalism, psycholoyy, and stanstics, with the
additional coare work inurban suidies leading 1o one of three voncantritions
Uthan Davelopment. Urbon Adminisration, or Urban | eadearship.

In voch of the canantrations, the studont drasws upon courses Trany many
disdipiing s The concentrations in administtation aad dasclnpment are cadh

' thirte ive howrs with eght bouicaf eloctives, and the conccntation in feader-
shipeis chinty -ac honrs, with savers hours of dectives The Unban Paclopment
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cencentration focuses on urban renewal urban plinning. ard urban real evaig
Urban Administration stresses public administration and fiaancial and poeson-
nel administration: and the Urban Leadershin opton emphasizes public rela
tiens, public apinion and propaganda, and community organization.

Five-Year Major As Part cf an
Institute: Yale Unjversity

Yale Upisersity currenty offers an undergraduate urban stadics nygor
The possibilite of a fiveyear major with one yaar of fichl expenence is also
feasible, Courses are drawn from all divisions of the university, The major is
prrt ot an Instirute that will house other seeial scienee departmonts. Now
courses will be designed in the humanities, poliical seience, and saciology.
During the Hifth year oof the major. the student will have the oprion of chioosing
A integrative bumanities or socit! science curriculun Representatives from the
deprtments of hiw, ceonomics, saciology, political scicnee, history, and
Frglish arc on the urban studics faculty coordirating committee,

Urban Studres with Broad Interdisciplinary
Foundation: University of Oklahoma

The Umivinity of Oklahoma has inidated an urban studies program that
allows undergraduoate students o take a wide range of courses in cconomics,
political scienee, geography, and sociolagy. The student does not major in any
one departrient, but must complete a minimum of thirty-six haours from any
three departments mentioned, including no sy than six hours from one
department. The program is not designed for studonts who plan to terminare
their education with the B.AL degree.

Four-Year Undergracuale Program
in Urban Planning: University
of Washington

i Univensity of Washington has dnitiatesd a four-vear andergraduaze
program leading to the B.A. degree in urban planning as a replacement for the
five veur, profossionally ariented B.AL progran that wac offered in the College
of Architecture and Urban Planning. The finst two vears ot the program are
general education: the second two years introduce the basie material in urban
planning. Students have the eption of torminating with a BAL degree or ot
wntinuing their study for two addiiom] soere o culminate ina master’s
degree inwrhan planning. Duting the second twa voars studonts complat
presaribed planming courses, but are givan Tiitade for choosing trom among a
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number of alternative clectives. The electives are heavily weighted toward the
technically oriented scicnces- many being in planning, chemical engineering,
architecture, and atmospheric scieree with only a comparitive few offered in
the social sciences,

(”’ A Department of Urban Affairs:
Huntz. Ccllege

Hunter College has established an undergraduate curriculum in urban
affairs that is comprehansive and creative. Underlyving modification of the
traditional hours, courses, and credit arrangements that the curriculum
represents are several important assumptions: tnat most studerts would he
starting their basic major work in the beginning of their undergraduate careers,
that instruction must be designed so that srudents are prepared cither for
graduate work in dhe teaditional disciplines o for eeled profossiopad arcas or,
alternatively, to enter the job market immediatey after graduating; and tha
the instructional format must permit a variety of approaches in the uswe of
instructional materials and teachers Aneluding the recruitment of porsons wit,
wide knowledge of urban and community affairs who might not have the
standard academic preparation for teaching)

The 122-point curricuium is built around a number of “cyperiences.”
These cxperiences include traditional courses. many new courses of an
interdisciplinary nature being offered for the first time for urban aitairs majors,
and various types of practical expericnces that confront the students with the
realities of urban life,

Students would begin their study with a “'Seminar on Urbanism and
Community Problems--the Personal aad Observational View,” which would be
organized around the personal eaparicncees that cach student has had with some
utban or community problem (welfare, being raised in an allswhite envitonment
without being conscious of ethniz diffecences, ete). Written and oral
presentations refating how the particutar experience has hfped 1o shape the
personality or lifesstyle of the student would be emphasized. it is envisionad
that this course would rephice a portion of the hasic Frghish requirements

A continuation of this course would be alled “Confrontation, Contlict,
and Leadership”" in which three or faur problem arcas that emerge from ihe
seminar would be examined in depth. These areas would be characterized by
high L‘Icgrccs of conflict among certain interests, population groups within 3
community, or communitics. Case studics of the conflicts would be drawn up
with crucial bits of infermation missing. Students would fill in this information
through interviews with principals, by reading newspaper clippings and
documentary 1eports, through ncighborhood interviews, or by othar appro-
priatc mcans. Undergraduates would complete expericaces by tiving and
worling with familics of diffcrent ethnie and cconomic backgrounds for four
weeks and by regular job assignments wath private and public agendics involvad
wirh urban problems. Other arcas with which the studests would fannlarize
themselves are the camomics of the matropolis, cntical issues inurban affairs,
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rescarch and analvsis in the social and physical scienees, the dvnamics of
community participution, and urbon intluences on the arts, language, and
literature,

GRADUATE PROGRAMS

s

Lhe graduate programs described below represent a range of modes by
which universitics have moved inta urban stedies. Incladed are programs
tocated i schools of public administration, departments of city plinning, and
in separate departments,

Urban Studies in Public Administration:
U tiversity of Pittsburgh

‘The University of Pittsburgh Master’s program in Urhan and Regional
Planning (MURP) is situated within the Gradumate School of Public and
International Affairs. Broadly speaking, the planning program cniphasizes the
gencration and articulation of ideas. Candidates for a master’s degreein urban
affaire take "Urban Policy Analysis” “Systems Analysis and Urbim Behavior,”
and “Urban Information Systems.”” Within the MURP program, the student
may clect a profesdional emphasic in wiban cnvironmental planning or regional
development plinning: alt-rnativery, Ee can study the broader areas of theory,
svstems analvsis, rosearch methods, and conmunity political systers. All
students in both the MURP and the Master’s in Public Administration (MPA}
programs can choose background courses from among cight core courses in the
Graduate Schoel of Public and International Affairs, encompassing such arcas
as research methodology, theory and practice of public management, adminis-
trative management, and program develepment and implementation. The
MURP normally requires four senresters of course wark and a thesis,

The MPA s offered in four rehited ficlds: Urban Devclopment and
Ronewal, Urhan Community Development Administration, Urban Facoutive
Adminidration, and Mctropolitan Studics. Al these programs require three
terms of study and a thedss Conservation, rehabilitation, and redevelopment
are kev eleme ts in the Urban Development and Renewal program, which weke
to prepare students for gencral administrative tasks; program development and
implementation; corsulting and research in municipal, metropolitan, state, and
federal agencies; and consuluing firms and private industrial devdlopment
corporations

Lhe Urban Community Development Administration progeam ica roeeat
innovation whose establishment was due in part to the new federal and local
programs cmphasizing community participation. Whereas the Urhan Daevelos
ment and Reacwal program srcees the physiaal aspeats of redavedopr en |
Uban Community Development Administration streawes the hurman and
sociocconomic factors of H‘\’\\(l“pmxllt‘ The program ic more broadly
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interdisciplinary than is the Urba. Developmient and Renowal option, and
clectives are offered from the Graduate School of Social Work, the School of
Fducation, and the Graduate School of Public Healtlr,

the Urban Exceutive Administration  program  prepares students for
central administeative positions in state. county, municinal, and national
government, as wl as in civie agencies, rescarch burcaus, and business firnes
where a knowledge of urban affairs is important to the function. The pragram
is designed 1o provide the studenr with campetence in analytical technigues
and problemesolving, knowledge of the processes of urban development and
change, antd skiifls in the managament and administration of urban services.

The central function of the Metropolitan Studics program is to accumu-
late new knowledge and to convert eaisting knowledge inta terms relevant tor
the solution of urban problems. Attention s focused on research and
problenvsolving methodologics for urban aftairss thus, the program is parti-
calarly well saited for doctoral candidates i urban affairs and for urban
professionals desiring to widen their fund of knowledge 1o become more
oficetive problteny-solvers. '

The Metropolitan Studics program iv broad  cnough also to pamit
cimpiasis in new fields not yer recognized i Pittsbargh’s Urban Affain
Department and s also relevant for those students whe want to adapt their
own profession for urban practice. The principal featare of Pittburgh’s Uiban
Affairs Department s flexibility. Because of the multiprofessional approach
and the breadih of the Metropolitan Studics program, emphasis can differ from
yuear toyear to refleet the make-up and the interests of the student body.

Urban Studies in Public Administration:
Syracuse University

Syracuse University sponscrs a program called Metropolitan Studies, inits
Maswell Graduate School of Citizenship and Public Affirs, that is similar 2o
the Mctropolitan Studics program at the University of Pittsburgh. The Syracuee
progran, however, is nondegree-granting. It represents a panallel coneentration
available 1o students while working for & master’s degree in public admins-
tration or in regional planning. Doctoral candidates in cconomics, pohticd
scicnee, sociology, or yeography can offer Metropulitan Studies aspects of their
particular discipline as one of their four areas of concentration. The core
course, the Mctropolitan Studics Seminar, is a two-semester sequence taught by
3 pohitical scientist and an cconomist. Tts purpose is to introduce students to
the pature and scope of urban problems and to prepare them for the study of
the problems of onc particular Sta.dard Mctropolitan Statistical Arca thatwill
be the focus of the rest of the program.

The other courses in the Metropolitan Studics program conse.t of a
WO semester ceonomics conrse, two courses from geography (urban geography
and regional analysic), @ Jocationtheory course offered by the coonemics
departinent, a two semester course 10 urban histery, and a political sdenee
course. The cconomics course aims at imparting an undetstanding of the
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cconemics of a mcetropolitan arca. The first semester is concerned with the
meth ds of analys.., collection of data, and preparation of an cconomic-base

study of an areayin the second semester the student commences actual study of,

the area. The Jocation theory course is designed with additional material on
urban transportation to aid students with their studies of their areas.

City Planning: The Massachusetts
Institute of Technology

The evalution of the Department of City and Regional Planning at the
Massachusetts Institute of Technology iltustrates the broadencd outlook on
physical planning that the increasingly social and cultural nature of city
preblems iy forcing upon many of the nition’s protessional schools of planning.
The graduate Department of City and Regional Planning is thirty-five years old;
its initial enrollment was restricted to arehitects. One-third of the present
enrollment s now made up of architects and enginecrs, the remainder from
other fields. The taditional concerns of physical planning have been
supplemented by the issues of unempleyment, race, and sociological and
political alicnation. The rescarch arm of the department, the Laboratory for
Fnvironmental Studies, embraces four divisions, which corresponid to the
dircctions in which the department has evelved: race and poverty, quality of
the physical environiment, underdeveloped countries and regions, and informa-
tion systems for decision-making. R

The deparrment has abolished all course requirements. Each candidate for
a master’s or doctorate in city planning plans his own program with the help of
a faculty advisa. The course “requirements’ now state that cach siudent iy
expected 1o develop: ‘

(1) a general understanding of contemporary urban socicry and

its major compoencnts: social, economic, spatizl, and political;
<

(2) K21 in the techniques for analyzing urban and regionat
communitics: their social and cconomic charaderistics, spatial
patterns, political structure, behavioral impact. and processes of
changeand ,

(3 kil in the synthedygof development poticy, iach ding the
statement of the problem, the formulation of objectives, the
generation and cvaluation of alternative plans and policies, their
implementation, and the monitoring and adjustment of action,

The department sponsors a Special Program in Urban and Regionil
Studies (SPURS) for developing arcas that is underwritten by The Ford
toundation. The program copsists of a vear of intensive exposure for midoaredr
professionals an - davdoping-country planning. SPURS has realted in the
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addition of new seminars in anthropology and squatter housing. A sinnlar
program is being undertaken for black community leaders. It is coneerned with
teaching general technical training useful for the management of 4 wide variciy
of community problems.

Innuvative courses that the department sponsors include a two semester
seminar in “Psychological Functions of Environmental FForm,” o seminar in
“Dddiberate Social Change, Rescareh Metho ds in City Planning” (from a socia)
. scienee penspectived, and new seminats in computer methods for ity

planning.

A Department of Urban Affairs:
University of Wisconsin {Milwaukee)

A graduate Departaent of Urban Affairs at the Univeraty of Wisconsin
(Milwavhee) was ostablished an 1963, Te grew from five facultv: members
offering nine courses to fiftecn students 1n that vear to seven faculty members
offering cighteen courses to fifty students in 1968, The faculty is appointed
jointly with other units in the university,

Several features of the department merit special ateention. it ot all,
urban affairs at the Univensity of Wiscomein (Milwaukhee) is a full department
with linkages to the College of Letters and Scicnce and to the Graduate School,
It gives the studenis in the department 2 home base and provides much more
sceure status than a “program” in urban affairs could. The department grants
its own degree, which is cqual in all respects to degrees granted by other
departments. 1t offers under its own auspices several courses in urban and
regional planaing, urban pokitical structures, urban wocial structure, urban
history, and urban renewal,

The department’s mission is to train generaliste dn urban affairs who are
able 1o bring theory to bear upon practice and to proceed with Mwise
pragmatism”™ when theory s Tacking. The program is broadly inteedisciplinary
and prepares students to deal with wrban problems and to develop the needed
collaboration and integration of experts from different ficlds in solving urban
problems. The emphasis of the department’s curricofum is on the process of
urbanization: social, cconomic, and palitical aspects of urbaaization; and palicy
and decision-making.

During its first five vews, the department required the students o
complete a specific set of core courses dealing with varivus dimensions aof urban

, anabysis amd action In late 19683t modified the program so that cach student

taitored his courses to meet his own spedific needs Now there remains anly one
required cotirse, 4 capstene CSeminar on the City,” abolition of all other
requircments came with recognition that urban affairs is nothing less than the
study of man in the city and that the reguired courses were not sufticiently
browd to indude other important depsaonwnts and  disaplines, such as
communications, philowophy, geography and coners
Qo .
ERIC
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Social Action Emphasis:
Southzrn Illinois University
»

Southern Hlinois University provides greduate cducation leading to an
MS. degree in community development through a Compaunity Development
Institute. Within the Institute 1s a Community Studies Unit, which conducts
research and designs and evaluates various training and action programs, and a
Training and Consulting Scrvices Unit, which actually undertihes varios
community action  projects in which facoliy, scudents, and researchers
participate. Thus, a full progiam mcluding instruction, research, and service is
coordingted to preaide a well-roanded educational expenience thag is enharoed
by action and fichd observation. .

Yhe curriculinn of the Community Develepinent Institute is interdiscipline
arvestudentoruse take part of thieir coane work in allicd academic tields, such
as sociology, anthropolagy, history, cducation, cconamics, geography. paychal-
ogy, or pohitical science. The program requires fortycight hours of wourse
work, sivteen being in one of the academic disciplines outlined abiove and the
remainder being courses specifically designed or designated by the Comnianity
Development Institute. The caurse work requitement also calls fom a thosis or
major rescarch paper. Tn addition, @ oneyear internship in a lodal community
development prograny is required.

J/ ' Interdisciptinary Study:
University of Chicago

. The Center for Urbam Studies at the University of Chicage was ttablished
in 1963 1o coordinate existing research in the university, to vonduct classes,
and 1o initiate field studics and applicd rescarch, One of the Center's goals is
resolie contradictions hetween specialivation ard gencralization. recognizing
that srany aspects of urban phepomena cul across any one discipline, it sceks
to provide students in the Center with ardining in the discipline and insights
into the contributions that others can make. The Centar is convineed that

© naither city planning nor the mastery of one particular discipline can provide
the shills needed to solve contemporary problems of the city

In the furmer case, the emphasis is upon the physical development of
the ity and technical subjects such as wraffic and direulavion, land
uses, density, and design. In the latter case, the stedent, although
later he may become a hey <ity administrator, . trained as g
specialist 1 the field of hiy choiee: sociology, ccanomics, dninity,
cducation, architecture, sodial work, or law concentrating on
spedific siban problams from the vantage point of his spedaliy
Neithar averne provides the student with coherent, arganized
understanding of the many farces aifeding and atfeacd by the
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complex urban structure. Consequently, the resulting failure in
professional performance, achicvement, 'nd response have demanded
areevaluation of the urban practitioner”s +~ademic preparation.!

In cach department or school of the university, the urban studics
core- ““The Study of Urbanization,” *'Urban Systems Analysis,” and “Policy
for Urban Systems™ s inctnded as cither required or recomnended clectives,
Center Fellows are nominated by individual departments; they must fulfill 2l
the regular requirements of the department (and take their departmental
offerings in urban studics), complete the core-course sequence, and take the
“Urban Studics Seminar” and “Urban Research Workshop.”

The interdisciplinary conception of urban studics is undurscored in both
the “Policy ef Urban Systems” and the *Urban Rescarch Workshop,” where
students are given problems that cut across various disciplines and must work in
interdisciplimary groeps in order to solve then. The Conter abso offers courses
in “Urban and Regional Planning,” “Urban Political Socioiogy,” and ““Ihe
Modern City.” The “Urban Studies Colloguium,™ a noncredit course, brings
faculty and students into contact with individuals with ongoing responsibilitics
inurban problems Field work is available in various jablic agencies.

Research and Community Service:
A Brief Note

The late 19607 have witnessed an upsurge in urban studics rescarch
through institutes whose primary function is to generate basic rescearch and to
attempt to find solutions 1o somie of the problems plaguing the citics. A prime
example is the foint Center for Urban Studics of the Massachusetts Institute of
Technology and Harvard University.

The Joint Center for Urban Studics, funded hargely by The Ford
Foundation. has undaitahen both basic and applied rescarch projects. During
1967-68, members of its staff undertook over fifty studics covering such arcas
as the historical roots of civil disorders and insurrections, school desegeegation,
suburban delinguency, and welfare. The Joint Center aiso held 4 contract from
the Corporation Venesucla de Guavana te vork cut a development strategy for
the Guavana region and plans for the city of Szo Tome de Guayana an
Venerucla, As of November, 1968, rescarch was being dane on housing, land
use, and urbun renewals uiban social processes; uiban goveinments urban
ceonomics and tramsportation; and urban design in developing countrics.

Both the Institute of 1Teman Scicnces (IHS) at Boston College and the
Institate for Urlan and Regional Scierces at Washington Universiiy in St Louis
differ somewhat from the Joint Center, having, in addition 1o a primarily
rescarch direetion, a2 teaching component as welll At Bosten College the
research, cduestional and demonstration projects of the 1HS are thought of
coneeptually as falling undar one of the five programs now in operation. Vhe
rationade tor this procedure is twofold Tt the progratis form a conaeptugl
umbreila to link the ouzput ot sevaral indwidual projeces akin to cach other and
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thus ampnty results. Second, the administrative responsibility and authority is
thus decentralized in order to achicve more efticient collective use of 1HS
resources and tafent, The five programs under which the research, educational,
and demonstration projects fall are deprivation and social transition; inter-
cultural conflict and coopcration; the individual and his adaptations in socivty;
urban change and development; and volunteer participation and leisure
activities in the urban world. Most of IHS research projects are basic; sever -
deal with prevalence, activity, and participation of volunteer organizations.
Only two formal courses have been organized thus far: a “Sceminar in Urban
Change and Developruent™ for advanced students in univarnsitics in the greater
Boston arca and for actual practitioners in the ficld of urban studies and a
“Seminar on Urban Development, Rescarch, and Poiiey™ for Boston College
graduate students, The former course deals witl actual contemporary urban
problems; the lateer is structured for extensive use ol case records, team work
in applicd rescarch, independent research, discussion, and presentation of group
work.

Washington University’s Institute for Urbar and Regional Studics has
undertaken rescarch for the U S, Corps of Army Fngineurs (CCriteria for Water
Resource Investments™), the Committee on Urban Feonomics of Resources for
the Future (“Design of Regional Accounting Systems™), and the Feonomic
Development Administration (“Regional Effects of Public Investment”), Most
of its rescarch, as can be seen, is in the realm of cconomics, The Institute docs
sponsar a few courses for graduate students and offers rescarch assistantships
and fellowships to FluD. stadeats who seleet urban aud regional scicnee as one
of Jheir arcas of stody.

It should be noted that a number. of urban rescarch centers perform
auniiiary activities within the conununity, frequently of an experinienta
nature, that scch to test theony and practice.

CONCLUSIONS

Higher education is giving increasing recognition 1o urban studics as an
important subject-matter arca at both the graduate and undergraduate revel
The mast signiticant trend in its develepment is a movement away from the
city-planning focus with its strong cmphasis on physical factors toward a
more  balanced muultidisciplinary  approach that accommodates social and
behavioral scicnee perspectives as weli i

_ At this juncture, it is too carly for the resulis of meaningful cvaluation o
varying approaches to be availables one specific model for urban studics cannot
be prescribed, therefore, as superior to arother, Certainly one would expect
diffcrences with the size, Jocation. student composition, and type o
institution. Variations on the theme are appearing under such classifications as
urban community development, urban administration, urban policy analysis,
urhan inforination systems, urban ehavioral science, and urban rencwal., Fach
of these refleces the drawing togethar of vatious subject-matter arcas in new
ways to attack the problems of the cey,
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Ui crtain and experimental as they may he, steps are inacasingly boimg
taken to retate the academic program to ficld work and to community serwice
and action. Continually, even more colleges and universities are luming\'m pl
consideration of how they can be most rgsponsive to meeting national, Jocal,
and student needs in urban fields, Itis endrely appropriate that they shoutd do
so. kEvery student, as part of a liberal education, should develop an
understanding of the cvolving forcey and factors that are central to the urban
envi.onticat, so that he may function as an inteltigent cirizen in dealing with
urban issues. o

Bevond that, whit is nceded are academic programs at the bacealaurerfc
and graduate levels to prepare scudgnts for careers in urban and community
work, as reachers through whom new gencrations of sorcly needed scholars and
practitioners ean be produced, and as rescarchers through whose efforts the
complex problems aftecting cities can be made partially or wholly o yicldo At
the same time, there must be found ways 1o crossfitilize the relevant
diseiplines and profesions so that they may also apply ticir owe expertise t
the regeneration of the dty, '

NOTE

1. Center for Urban Studics, University of Chicago, report, 1968
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~ CHAPTER TRENDS IN EXPERIENTIAL
-, . .7 ) _ LEARNING PROGRAMS
Y _ N
Wilfred Carrey
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INTRODUCTION

The applicazion of Jdawreom learning o direct expenence with the
problems of race and the cities is @ relstively recent innovation. Traditionadly,
the arban university Tas tended to divoree itself and ity acafomic programs
from its surraunding comnounity. At the uadergraduate fevd direct e pericnce
with these problems bas been virtually noneaistent, except for sattered
volunteer activities. With the exception of such professonal schooly ae
Fducation and Social Work, universitics have provided students with tew

*+ opportunitics to conflront actual situations in any meaningoul way,

: « Respoases received from the seeveys deteiled in Chaprars 7 and &,
ho\u\(r. indicated that universities are beginning to ook mmmrd from the
classroom and to place inereasing emphasis on e pericntial Tearfing au 4 valid

o1 component of the educational process. In general, these new directions have
been prompted by a sense on thy part of stedents and administratons that
theorctical knowledge is not sufticient for training men and worien to dedd
with urban and racial poblems. Thoy have also been prompted, in many cascy,
by a feeling that the university has an obligation to make its expertise mvailabibe
to s surrounding cominunity and, in particular. to those groups that e

] unzble to obtain proper profe ssional scnvices.
: ) The following information was provided by recipierts of the urhan studics
, and cthnic studies questionnaires, to show the capuirntial aspect of their
' * \ programs. In fact, as many as 90 per cent (ot ir important enovgh to indude
this information, even though it was unsoticited. Responses deddt watl
volunteer activities related to uthan or minoriy affaits and with fickd wors,
intcinships, and other c\pc’rimlial tearning activities for which acidemic aedit
. 1s:gn(‘n\ukmfornmtmn in this chapteris not inteaded as a mmpnhmsm
inventary of allxgch activitics or of aii schoals. It s indluded here in order to
present an overvidw of nationa! dircctions in (‘\pcrlcmml 1(‘.”111'12_ thit mav be
of interest to the hariovs schools of Columbia University. Consequantiv, no
attempt was made to collect comparable iformation gbhour Colnmd

W i o e

University student-qoneausity activitics

O
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UNDERGRADUATE PROGRAMS
Votunteer Pcagrams

3ecause of a traditional reluctance to aceept experiential learning as part
of the college curriculum, the ereat majority of community-related programs
have reecived their impztus froin student groups. Students have formed their
own programs ind courdinating bodics and have joined, in increasing numbers,
the movement away from campus isolotion. In 1967, the student tutorial
movement alone mvalved more than 200,000 students at over 1,200
campuses.t  Stucents at both undergraduate and graduate levels are now
participating in health, recreational, family senvice, community action, and
many other projects. Initiaily, these programs were informally organized and,
although erccuraged by the university, were usually operated and developed by
students thenrelves, Increasingly, however, community projects are being
organized mnder a central coordinating body and incorporated into the regular
university siructure.

A few examples of student volunteer programs should suffice to indicate
the range a~ 1 t'pe of activitics involved. Of these, tutorial programs appear to
be the most popular and involve the greatest number of students. The Mexican
American Student Association of the Univensity of New Mexico operates an
informal tutorial program that provides supplementary cducation to the
Mexican Amcrican community. It is typical of many such programs being
fo.med by studen! groups to serve a particular cthnic population. The SERVE
tutorial program of George Washington Univensity, which provides tutoriad
seivices o Utemporary’ inmates of the Washington, DG, jail, s organized
more formally and draws participants from the entire student body. In order 1o
¢nhance the quality of volunteer «unice. George Washington has also
cstablisked a Volunteer Tutar {mstitute to trgin voluntears and teachers of

volunteers and is open to students and 1o members of community se viee

grours,
Lhe volunte » juogiams at Temple and Vanderbiie Conersitics are imore
comprchensive in scope, A coordinative bods comprising Loth students and
university officiais cooperates on a number of different community projects.
Temple's studrnt Commuanity Action Centee coordinates a number of programs
that involve undergraduates in minority-group problems. In addition o
tuterials, the Center operetes @ Hispanic Program for the Pucrto Rican
community, Throgh this program, «tudegts have organtzed recreational clubs
jor Pucrto Rican children and, during suaaner, 1908, arranged a twowe ek trip
to Pucrto Fico for fourteen Phisadeiphia high s hool studente,

Vandurbilt Univeraity™s Volun,zcr-in-Se sice effort is carticd out in
conjunction with Scaritt and Peabody Colleges in Nashaalle and covers o wide
range of projects ir the inece dity, Aciivities indude a recreation program at a
vocationa) cehoo! a reaghilitation project in the Intensive Care Unit of the
Jordania Reformatorv. assistance in Red Crose Centers, and advice ana
assistance to famihosn need of foed, dhathing, and bouang.

q
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Fhe various community service activitics at the University of Cincinnati
are run on an ad hoe basis and are Toosely coordinated Hy the Dircctor of
Comnauniiy Relations. The university has a student-initiated a4 studentrun
Student Voluntear Center with over 150 student voluntecrs working in various
welfare and community organizations, some of them as tutors or recreation
leaders. A Summier Acting Workshop has been set up cooperatively by a Jocal
neighborhood organication and the university’s Department of Speech and
Theater Arts; it buses precollege students to the university during the summer
to reccive training in acting, interpretation, play selection. directing, and
make-up. ’

Although it is widely recognized that voluntecr activities provide 2
valuable educotional expericnee for faculty and student participants, there are
doubts about whether they are as successful in mecting the real needs of the
contnunity. In response to questions coneerning the cifeetiveness of volunteer
programs, crities point to the token nature of such ¢fforts and note thar, 1t
times, they become a source of irritation rather than help to communin
residents. It is recognized that they have provided some rewarding and useful
puints of contact between a univensity and its town or ity however, the
massive etfort required to eradicate the ills of the urban environment demands
a large-seale zommitment of prefessional and educational skills-volunteer
cffort alone is wocfully inadequate.

Onc of the weaknesses of volunteer efforts is that they tend to remain on
the perimeter of normal college functions and. therefore, have relatively little
impact on the university as a whole. Although volunteer programs will continue
to provide outlets for those who wish to engage in community service, it
appears that the integration of ficld work actwvity with regular course and
research work will be necessary to emable the univasity to participate
cifeatively inan attack on the charmons problems fading minority groups in
this countiy,

Afro-American Studies Progran:s

Only a few hberal arts institutions have incorporated  community
invalvement into the regular degree programs to date. Many of those that have
done so appear to have been prompted by the concern for the black
community indicated in demands for Afro-American Stadies. Undergraduate
students have generally been the most active in voluntecr programs A priman
concern of many black students has been the desire to develop the shafls and
techniques that they will need to help the black community effectively. Black
Studies, oy one student putat, is “a bridee between people who have eapartise
and those who need it most desperatedy, the people in the ghetto '

Administrators of Afro-American and cthnie studies programe have bopun
tr cmphasize community senvice and cypenential learning as osential compio-
nents of the audy of Amcrican minonitics Their rationale, supported byoman
unnasity offycialsg i that only teough dircat and mtansive exposuire to the
«ultore and conthate of minority groups can students fearn to unders and the
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problems of poverty and racial diserimination. James Turner, Director of
Cornell Universitny’s Center for Afro-American Studivs, hav stated that the
development of skills “tatlored to the community™ will be the eventual aim of
the program.? For students at St. Louis University, the question is “whether or
not the curriculum is designed to give the blacks the skills thev need to take
back into the inner city to work with their brothers.™

Thus far, only a few universities have spelled out the spevifics of

community involvement as part of Afro-American Studics programs. Some
have begun by extending the study of black expericnee to students in inner-city
schools, but generally on an extracurricular basds, At Wesleyan University, for
example, students have been teaching a course in Black Studics ata b-eal high
school. Hofstra University has initiated an Afro-American Summer/Winter
eaperiense, organized primarily by black students and  designed to - give
“meaningful™ experiences to black children, In 1968, 400 children participated
in the summer program, and 130 enrolled in the winter program. In addition to
the recreational program featured in the summer, there are clases i
Afro-American histon and A frican art, arafts, music, and Jdanee during the
academic year. Studenis are also offered tutoring in mathematics and reading.

Hanter College is requiring field swork o1 all majors in Black and Pucrto
Rican Studies. Corncll University hid indicated plans for intensive field work
experience as part o4 its Africin Stud s and Research Center. The community
arm of the degree prograin will be an T'rban Fatension Center, to be located in
New York City, in which students . o spend a full vear “living and working
with the problems of the ghetto.™” ‘

In order 1o provide even more intensive expasure to the black community,
students at St. Fouis University have proposed an extunsion of the university,
to be located in the simar dty and to <orve it residents. Studonts will spend
their first two years at the oxtemion conter and their bast twa on the mtin
campus. Continued counses at the extension center during the bt two vears
would be devoted to daveloping sways both to apply their skiils in the black
comniunity and to gain expenience in their fickd of concentration.

At San Frandsco State College, a different approach to the relationship o
community involvement and the stndyv of the black expericnee hay been
suggested. 1t has been proposed that all courves in the Departiment of Black
Stu-dics contain a ficld work component. Altnough this idea has been proposed
to a imited extent at other institutions, none has envisioned wich extensive uwe
of ficld work as part of the regular course of stedy. The assertion at San
Francisco State is that black stedents will serve as *role models™ for ghetto
vouths, thus helping to climinate the pathology of poverty and racism. Freld
work  proposile include 2 black culteral arte committee, 4 commurity
newspaper, a tutorial and “drop-backeinto school™ dnve, and 4 community
intormation center. In addition, some lectures may be scheduled off campue o
that members of the community may participate

Another altanative is being artempted by the Unincrsity of California
Los Angeles through ite Amcrican Oultures Projear The §ro ect will deselop
both cthnic stedics programe and community reccarch and action projocty ans
woantended to save tour minority populitions o the Tas Angeles area
Afro An afears Mevian America s, American Indans, and - Onentil
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Americans, The cight-te- welvesman steering committed for the project will
include representatives frosm the four minority communitics

Curricular Activities

Expuricorsal lcarning activities in higher education curriculum have boen
extended buev Sfre-American or cihnic studics programs. Recognizing the
importance the.  Locnts attach to “relevant” learning, some institutions have
Urecdy moved to introduce ficld work as a supplement to cassroom work,
service projects that occupy a semester or year, or a combination of these.

Several anstitutions have begun to offer <redit for tutorial work. Both
Northern Michigan University and the Massachuserts Institute of Technology
eow ofter academic eredit for tutarials in their neighboring comnunitices, and
Sviacuse University has a similar plan. Projection 70, a student-initiated
tutorial project, proved so successful indts first year of operation at Syracuse
that it is now an ! dtive course in the School of Education (or freshmen and

. sophomores. Using a different approach, Johns Hopkins University has
introduced tutorial field work in its course on ““The Disadvantaged Child.™”
Siarah Lawrence College has a similar course in “Teadung Techniques and
Learning Processes for Children in Low-lrco ne Arcas,” which requires
after-school tutoring of children from the fourth through sixth | rades.

With a traditional course structire as a base, a few universitics are
attempting other innevarive methods of exposing students to particular
minoritygroup  probicms  Washington  University in St Louis, Aiissour,
includes ficld work in community action agenvies as part of its course on “The
Ciiy"" Cornedl University has instituted two courses that involve extensive field
work activity: “he Family in Poverty™ project enables students to live with
poor familics . the town of Ithaea and “The Migrant Workers” course provides
for study duning the spring term and employment over the sumnier in a migrant
Labor camp. Both course have reccived an enthusiastic response from students.

Intensive field work activity with minority groups in urban arcas is being
troduced at a few institutions in the form of “ghewo™ or wrban semesters.

‘ such plans allow the student 10 spend a semester in a large metrepolitan
t commurity, perferming some form of service and perhaps living in the homes
: of members of the community. Princeton and Drake Universitics, among
‘ othars, are considering a program of this nature, which would be dmilar in
’ purpose to Cornell’s Urhan b atension Center, mentioned above.

Another opportumnity for extensive community participation is offored I
work-study programs such a8 these at Antioch College and Northeastern
Universitv, Noospedific descriptions of projects that have been ewricd out
urder the workstudy brogrant were given in the responses ta this suney, but a
fowinstitutions noted that the quarter speat 1 otf-campus acivitics could be
put to good use insome form of community senvice.

Student reaction 1o alrcady stablisked projects is reported as favorable,
;. ficufty members ard administiatne efticers. although more cautions, hane

concrally conceded that exposure to the ralitics of commurity problums adds

B
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a valuable dimension to the student’s leating expericnce. Some are resistant to
the idea that the university become @ “service™ institetion, particutarly at the
undergraduate level, where the emphasis s on 2cquiring academic knowledge
rather than on learning and applying professional skills. Even those strongly in
favor of a curriculum that includes substantial community involvement
recognize the difficulty of relating community activitics to the university's
traditionally academic function. A statement from Washington University
indicatcs the nature of this dilemma and attempts to resolve it: “'Our efforts arc
still experimental. We do not feel we have yet found an cffective means of
relating community service to the academic approzch that we now have.
Nevertheless, participants in the program have clearly benefited from their
involveinent.”

GRADUATE AND PROFESSIONAL
SCHOOL PROGRAMS

Community involvement by students in graduate aid professional schools
covers a wide range of courses, projects, and rescarch activitics, Beceuse of their
extensive resources and skills, graduate and professional schools are able to
undcrtake programs of greater depth and complexity than arc undergraduate
schools. The relationship of the profession 10 urban and racial problems, and
thus to community service, can also bc more clearly defined. Therefore,
activity in professional schools has centered around the applicaticn of skitls to
solve specific problems in the community, whether Tegal, financial, medicat,
cducational, or architectural.

Graduate Schools of Arts and Sciences

Graduate departments in the Iberal arts ficlds seem 1o have moved inthe
same general directions as those at the undergraduate level, with the addition of
substantial rescarch activity united with community service. The same Joubts
that have assailed undergraduatce officials concerning the academic relevance of
community activitics have aiso posed problems for graduate schools. Thus,
although. graduate students participate in numcrous volunicer programs,
innovations in rcgular course work are limited. Graduate courses that include
iicld work with minority groups ar _encrally in the degare. 1ents of sociology,
psychology, and anthropology--ficlds that have traditionally dcalt witl, the
structuce, ceology, and mores of subcustures, as, for example, those at the
University of Noew Mevico requiring ficld work among Indian populations.

Now the socizl scicnces are looked o in the scarch for solutions to urban
and intcrracial problums, At St Louis Uaiversity students are required to do
ficld work and to accumulate firsthand knowledge of the «ity, of Jall
sociocconomic strata, and of the svles of life of diffcrent cthaic groups. in
conjunction with courses in contemporary problemes urban socinlogy, and

(1]
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human ccology. At George Wasnington University some students and faculty in
the graduate departments of sociology and psychology are applving their
training to the public health and remedial education nceds of neighboring
minority com nunitics.

Anothe. means of involving graduates in community activity is being
attempted at Boston College. The Joirt Center for Inner-City Change is the
college’s link with the city of Roxbury, a primarily black community. Among
the projects supported by the Joint Center are Associated Industrics of
Massachusetts (AIM), which secks improvement in job conditions, and
Community Action Theatre (CAT), which works to develop black-controlled
media, including television. Boston College patticipants include the professors
and twenty graduate students, The ainy of the Joint Center is to develop juint
programs: conscquently, a community coordinator works with a Boston
College faculty member on cach project.

Much of the community activity at the graduate level is pursued in
conjunction with rescarch projects. Ar cxample of projects that combine
investigation with service is Wayne State University's Summer Seicnee Rescarch
Program, initiated during summer, 1967, to investigate the responses of
inner-city high school students to mcthods of tcaching physics and chemistry.
Twenty-siv graduate rescarchers participated in the programs as supcrvisors and
“companions” to the students, who werc assigned projects that required them
to develop a practical understanding of physics and chemistry. ’

Because graduate programs in Afro-Amcrican or cthnic studics are few and
since thosc that do exist are still in the formative stages, the relationship of
ficld work to graduatc study in these fields remains to be developed. In the
meantime, it is possible that African Studies programs will prove an effective
vehicle for community invelvement, particularly in view of the current interest
in African culture on the part of Black Amcricans. As an exiriple, the African
Studies progrim at the Univenity of Wisconsin (Madison) is now exploring
wavs in which it can relate its instructional resources to community needs

Graduate Schools of Education

The problems and failures of school systems in providing for the
cducation for thousinds of children- particularly in inncrcity schools-hue
impclled cducators to examine new methods for teaching the so-called
culturally deprived and for preparing teachers 1o teach in schools with large
minority group populations. A number of graduate schools of education,
consequently, have introduced courses in the teaching of “disadvantaged™ or
“eulearally different” children. Other courses are speatically designed 1o
imcstivace the problems of race in cducation, such as “Black Fducrnon™
offcred ar the University of Califormia ar Santa Barbara, and “Race and
Fducatinn,” offered at Stanford University,

New courses and projedts attempt to bring the Ltudont teacher into direct
contact with the educatiomal probleris of minoritics and the ghetto child. In
this connection, the federally financed Teachar Corps Program has been
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instituted on several campuses to prepare students to teach in urban schools
and confront the conflicts and values of familics living in urban ghettos,
Regular teacher training programs are also providing more opportunitics for
student exposure to the culture and cducational problems of minoritygroup
and inncr-city students,

Through Project Teach, California State College ar Los Angeles has trained
sixty teachers 1o serve in disadvantaged arcas, with a focus on the Watts
community. The project aims to climinate the sources of student discontent
and to improve the working climate in the clzsscoom. Ball State University’s
Teachers College is now developing a program for the preparation of
clementary teachers of the disadvaniaged. The program will eventually be
expanded to include secondary cducation and will coordinate specisl work-
shops and institutes for the disadvantaged through the Ball State Reading
Center, :

The new focus on problems of the “'disadvantaged” student has also led
several institutions to place greater emphasis on practice teaching in schools
where minority groups comprise the majority of the student body. Both Wayne
University and the State University of New Yark at Buffalo have located
educational centers in the inner city. Students conol’ed in Wesleyan University’s
MAT, program intern in urban schools in Rartford, New Haven, and
Bridgeport.

in addition, some colleges ard universities have initiated spedial relation-
ships with pariicular schools Jocated in inner-city communitics that involve
graduate students with “disadvantaged™ students in an experimental setting.
For example, the University of ilfinois (Urbana) College of Education has
purchased an clementary school that offers education primarily to minority
graups and operates another elementary school jointly with the Champaign
Public Schools. Both faculty and students patticipate in the programs, which
offer tutorials, seudy facilitics, and remedial education. California State College
at Los Angeles has established a special program in a high school locted in a
predominantly black arca of the city. The administering committee composed
of students, faculty, and administration from both the high school and the
college -provides a vehicle for cooperation to confront urban educationa)
problems,

At the University of Wisconsin (Madisen), the Department of Curriculum
and Instruction initiated an Invitavional Middie School for Cultirally Diverse
Children during summer, 1967. Fifth and sixth graders, inciuding twenty-two
Amcrican Indians, cighteen Afro-Americans, and fourteen white children,
participated in these summer laboratory schools, which had a teaching staff of
thirty graduate interns,

the Mott Institute of Community Improvement at Michigan State
University, in conjunction with the Flementary Fducation Deparinent,
sponsors a five-level program of * Feachar Tducation for Inner-COity Schools ™
The five levels range from spending a day obuwning the operation of an
innet-city school to teaching for almost two years i the Tlint Community
Schools before completing degree and certification reguitcments. The program
permits the students to put their theories into practice. hopefully, uthin
comnunitics will beackit by haviog more experienced and undastanding

&
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teachers. Another program that the Mott Institute sponsors is an Educational
Enrichment Tutorial Program, intended primarily for “inncrcity under-
achievers.” This program was devcloped cooperatively by the Mott Institute
and the College of Education of Michigan State. -

Graduate students in cducation arc also participating in, and initiating,
rescarch to improve the learning situation of minority clementary and high
school students. Three cxamples indicate the type of rescarch now being
undertaken. The Stanford University Center for Rescarch and Development ia
Teaching is conducting rescarch in math education for mirorities and
leadership and dominance behavior in mixed groups of black and white
students, as well as cxamiring aspeets of lc.]chlng relevant to “disadvantaged”
students. Wayne State University is investigating the cffect of dialect on reading
ability, with a vicw toward training teachers to work with children whose
divergent dizlects arc handicaps in learning to rcad “Standard English.” A
National Study of Indian Education is being conductcd using the University of
Arizona as a field center.

As with all the cxamples given in this book, these zepresent only a
sampling of cxisting projects, programs, and rescarch activities by teacher
training institutions involving students in teaching minority children and in
investigating new techniques te make schoels more responsive to the needs of
both minority- und majority-group studer. ..

Evaluations of community-related projects in cducation must necessarily
be tentative in view of their recent introduction. Most opinion is positive and,
cven where the success of a particular program is in doubt, institutions tend to
feel that an understanding of the special problems of minority group children is
an important and necessary concern of teacher training and of cducation in
general,

Law Schools

Until very recently, experiential learning involving community service was
conspicuously absent from the curricula of law schools. The law student's
contact with practical applications of classroom knowledge and with the legal
problems of the poor was limited to participation in various volunteer agencics.
The Legal Aid and Public Defender programs have provided a much-needed
senvice to the poor and to minority groups and a valuable expericnce to the
potential urban lawyer. 1t is only within the past few years, however, that law
schools have taken it upon themsclves to cxposc students to the complex
problems of poverty and race and to instill a sense of commitment as an
integral part of the ieg .l education. Indeed, at present, law schools arc among
the most active of the professional schools i initiating 1ew programs, both
valunteer and curricular, that direct themsclves to the aid of the peor and
minerity groups.

" In addition to the Legal Aid and Public Defender programs, students on
« or ity campuses provide volanteer service through the Law Students Civil
Riphts Rescarch Council (ESCRRCY, which was founded in 1963 by law
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students working for civil rights lawycrs in the South. Some institutions also
participate in locally supporied volunteer programs. Vor example, the Nashville
Bar Association operates a program through which students and faculty of
Vanderbilt University nioviae legal counsel to tndigent persons.

- Law students have recently initiated another form of voluntder serviee,
devoting part of their time to the education of community residents and school
children in pertinent aspects of the law. At the University of Conncecticut, two
first-year law students have organized a course dealing with society and law to
be offcred to sixth graders in a Hartford ghetto school. If successful, the
program will be expanded to include other schools. At the University of
Pittsburgh Law School, students are tcaching law to high school students
primarily from poverty arcas. Law students at Drake University teach special
“units” on the citizen and the law in the public high schools of Des Moincs,
lowa. All of these programs are recent innovations, too recent for an accurate
cvaluation of their merits; however, sentiment is favorable toward their
continuancc and their possible future expansion.

As law schools enlarge their commitinent to community scrvice, it seems
probable that now-cxisting voluntcer programs will be treated as a more formal
part of the law school curriculum. Some institutions have already developed
procedures whereby students receive academic credit for participation in
formerly voluntary organizations. Beginning in 1969, students at the University
of Pittsburgh law School will receive credit for participation in the
ncighborhood Legal Scrvieces and the Legal Aid Socicty. At Emory University,
students receive one hour’s <redit for working thirty hours in the Emory
Community Lcgal Services Center, the Atlanta Legal Aid Socicty, or Emory’s
Legal Aid to prison inmates.

The incorporation of clinical law-legal ficld work—into the curriculum
initially took place because of a feeling that “something must be done” to aid
indigent community residents and, more recently, through a recognition that
the practical applicvation of legal theory through community participation adds
a valuable dimension to legal education. Law schools are still debating the most
cffcctive methods of combining classroom and field work, but the majority are
at Jeast making cxploratory efforts 1o enlarge the role of commun.ty seivice
programs in the curriculum,  *

The Legal StudicsInstitute of Boston University isa notewarthy example ot
the combination of course wotk with clinical training and community -crvice.
The Institute coodinates clinical training programs, as well as impleaenting
rescarch projects, workshops, and special programs. One of the latter is the

: Roabury Defender Project, in which thirty third-year students represent indigent

defendants in the Roxbury District Court as part of an advanced course in

Criminal Procedure. In preparation for the year-long program, the students atic nd

a scrics of lectures on District Court Procedurc in the spring of the secord year of

law school. The Institute also offers the opportunity to participate in the

Student Prosecutor Program, the Boston Legal Assistance Program, the Mei.tal
Health Assistance Project, and the Law and Poverty Project. al! of which

combine classroom work wiih clinical practice.

In <ome law schools, students participate in community service throuvgh
Q programs that coosdinate different ficlds of study. St. T ouis University offers a
ERIC
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combined Juris Doctor-M.A. in Urban Studics and has initiated courses in
which students at the Law School and the Center for Urban Programs
participate jointly. For example, in a “Seminar in the Legal and Sccial Aspects
of Mctropolitan Problems,” teams of law school and urban studics graduates
wark in various programs such as open housing or landlord-tenant relationships.

In order to give the student a morc intensive expericnce with community
problems, some Jaw schools have established internship programs in community
organizations. In what is called a radical departure from standard practice, eight
students of the Harvard Law Schoel, supported by a grant from The Feid
IFoundation, received credit for working in the Boston Urban Services Project
The project was aimed at simplifying districts in Boston, decentralizing the
power of the city, and encouraging communily participation. Students worked
in the summer and fall studying various goverrunental agencies and reccived
credit for their work and for the presentation »f a third-vear paper. The idea
for the program was entirely student gencrated. Although the project has
shown a degree of cffcctiveness, future repetition is uncertain. largely due to
the difficulty of obtaining adequate fundirg.

The Council for legal Fducation for Professional Responshility is funding
a Law and Poverty Project at the University of Toledo that is designed to give
the student a ““base line expericnec ir: the ‘War on Poverty.” " Students inwern in
2 government agency or community action organization for two quarters and
come together in the third quarter to discuss the role ot he lawyer in these
agencics.

Emory University is beginning a2 multifaceted .aternship program to be
implemented through the university's Community Legal Services Center.
Students undergo preliminary preparation through snecial seminars, participare
in a suramer internship program in a ncighborhood office, and, in the fall, assist
in the training of incxpericnced students while processing routine cascs with a
minimum of supenision. Students have reces ed special authorization from the
stale to practice hefore passing the Bar examination, a fact of consideiible
importance, since, in some cascs, refus:l o permit students to practice has
inhibited the potentia! of the university to initiate meariiglul clinical law
practice.

In an innovative cffort to integrate comyunity and <lassroom esperience,
George Washington University has developed a program designed for law
graduates cnrolicd in VISTA (Voluntcers In Scrvice To Amcrica). The program
offers courses in community organization, antipovesty programs, and social
welfare {cgislation, According to the university, “George Washington's design is
for a special program on the graduate level which incorporates a progr 'm of
chinical expericnce with ctassroom training leading to a degree. ”

Mast clinical Jaw courscs and internship programs are so recently
introduccd that results are difficult to evaluate. Onc - again, th. dilemma is how
10 relate clinical Jaw practice to the traditianal curricu™m and what relative
weight should be given 1o ficld work prajects, some of which are largelv
nonlegal in nature. 1 is generally felt, however, that ¢linfcal expericnce thur
opens the student to the day today problems of the urban peor, and
particulardy the minority poor, will beth enrich his ¢ an hnowledge of soci iy

and bertar prepare him for practice in an urban envireniacnt. As stated by +te
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report on the Boston College Legal Intern Program of 1968: "'As aprecond ition

to cficctive legal action in the city, the curriculum of the lega) trainee must be’

cxpanded so that the urban lawyer will know not only ho\\ to Imd the Jaw bt
also how to reach the people.”® g

Medical Schools

In the course of thci’r prograni of study, medical schools have traditionally
included scrvices to community residents through hospital and clinic aftilia-
tions. in the past, inteenships and ficld work were not dirccted specifically
toward aiding minority groups, although in many cascs this population was
served Dy university-affiliatcd hospitals. Recently, however, medical schools
have been expanding provision of medical treatment, education, and traininyg to
those uvnable to afford adequite medical service, very often direcu ¢ their
attention to ncighborhoods with large minority group populations. ‘

The development of courses in community medicine permits students to
study the possibilities of medical service delivery at the community level. The
University of Washington now offers such a courtse, and one is planned at the
University of California at Los Angeles, A similar course, entitled “Heaith in
Ghetto Communities,” is being offered at the University of Pittsburgh. The
University of Southern Caiifornia has expanded this cencept into a Department
of Community Medicine and Public Hcalth, 4 structure also being considered
by Rutgers University. The departmernt at the University of Southern Califarnia
utilizzs the resources of the newly established South Central Multi-Purpose

Health Scrviges Center Jocated in the Watts community. The University of

California at Los Angeles is also planning a hospital in the Watts district.

Other medical schools have also acquired or cstablished health centers in
low-income niinority communitics, wigh the intention of bringing the popula-
tion of thosc arcas into dircct conta((‘}vhth health services. The University of
Chicago operatces clinics in pediatrics and mental health in a black community.
The University of Connccticut has acquired a smail hospital in the inner city
that was formerly administered by the city. The hospital will provide a basce for
extending scrvices to minority communitics. Tufts University operates two
large communily hcalth centers, onc of which is located in Mound Bayou,
Mississippi, a black community.

The Atlanta Comprchensive Neighbarhood licalth Center, funded by a
grant from the U.S. Office of Education, employs the resources of the Emory
University Medical School, Dental School, and Nursing School. The Center
scrves a predominantly black community and is designed 1o bring competent
hcaith carce to' 28,000 persuns below the poverty level. Services are provided by
family health<are leams, cach serving 1,000 familics, In order to give studenis
an opportunity to pravide health education to the community, the University
of Wachington has instituted a spedal course that brings medical students into
contact with students in one elementary and two high schools in Seattle. The
medical students spend two houre a week in one of these schoots teaching
hiol 7, asrcisted © health and man,
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At some institutions. special projects have been inittated through which

students arc brought into contact with “low-ncome and minority-gioup =

families. The East Los Angeles Clinic Proiect of the'Department of Pediuirics at
the University of Snuthern California is planning comprehensive care for
40,000 children in a predominantly Mexican-American area of Los Angeles A
Student Mzdical Project, funded by the U.S. Office of, Fducatjon, sent 100
medical students and student workers to disadvantaged areas along the wostor
coast. The students worked with county hospitals and private practitioners to
provide health care to migratory workers, *

At the Um\crsny of Pittsburgh, the I)cp.:rlrt.mt of I]wdumu]ng\ e

conducting a project on drug addiction and alcohnllsm in 1 minority
community. Michigan Statc University operates a “nigjor” US. Office of
Education project in a rural black community. The emphasis of the project is
on service, with rescarch and teaching built into the program. In commurity
pro;ccts offcred by the Harvard Medical Scheol, “Students may spend a summer
in Boston, New York City, or Kentucky working under faculty supervision and
nparticipating in seminars. Some of these projects utilive an inurdi;aiph’mn
approach to diseasc prevention and medical care. For example, one project
studies the work of the community organizer and the socizlgroip worker in
relation to medical care. Another uses the multidisciplinary apprunh to the
pediatric care of low-income familics. v

Parcrthctral!) the multidisciplinary approach scems to be “of particulir
value in providing comprehensive health care to minority groups, whose
problems arc often not simply medical but social, cconomic, and culturat as
well. One Harvard project, based on recognition that lack of adequate micdical

attention for the poor may result from diverse nonmedical factors, provides

medical carc to an indigent Spanishsspeaking commurity and offers the
opportunity to study the factors that wntcrfcrc \\uh the delivery of mcd:ul
cdre. - !

Stadents are supplementing their field expericnce through p.micip.:tiun in
voluncary activities and programs. Their cfforts are similar to those mentionced
above, which attempt to bring health services and health education ta poseriy
communitics. For cxample, students in the Student Health Organization at the
University of Colorado Mcdical School worked last summer as volunteers in
either urban or rural poverty arcas or with migrant farm woikers. The Student
Health Organization at the University of Wisconsin also provided summer
medical scrvice to migrant workees, The program is described as successfud boih
in providing service and in cnriching the expericnce of the students. Another
program is the Open Door Clinic supported by the University of Washingtun,
which is designed to offer care to minority groups who cannot obtain medical
service. The clinic is described as *'particularly successful™ and plans are being
made to eapand it and to employ a fuli-time professional staff

To some ctent. medical schools find Iess contlict between traditional

practice and community involvement than do other academic and profossional

sehools, bit new approaches and methods through community medidine or
multidisciplnary service programq are still largely experimentad in :nture. A
posstble area of conflict will be the problem ef relating the nonmicdical aspees
of cammunity medicine to the genceal curriculum, Although 11 e st carly to
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judge in muest cdses, 1t would seem, hawever, that new coneepts of healih

serviee delivery and rescarch have prodvced sufficiendy positive results Lo

wneourage expansion of these efforts in the future.

Business Schog’

In making their expotise avatlable to the comrunity, buaness schools
appear to have concentrated cheir atiention on providing special courses or
consultation for minoritygroup businessmen. Generally, these sorvices are
conducted by members of the faculty, and stedents are involved, if atall, o a
voluntary basis. Thus, in thowe schools responding to the questionnair .
eyperiential learning possibilitics appear to be almost entirely eatracureicular,
Onc exemple of scudent'volunteer efforts 3s the Volunteer Business Prac s
Services Program develeyed by students in the Wharton School of Finanee and
Commerce at the University of Pennsylvania The program wae initiated o
assist black businessmen with basic accounting and managerial shiis and now
has twenty two-man teams operating in the West Philadelphia area.

This cffort is onc ot a number of volunicer pregrams now beir L vied
out by Master of Business Fducation students. Generaliy, these actis s tahe
the form of consuilation 1o minority businessmen and huve received support
and aid from the adiministration of the varivus schools. Only une business
school reacted negatively to the ides of velunteer efforts, fearing that “the
potential for harm can be so gicat that we have not moved ahead here yel”
The Unisersity of California ar Loth Berkeley and Vos Angeles has taken steps
o irtroduce expg aal lcarning ingo its business school curriculum. Both
institutions nffer cvvv ses in which students work with firms in a gherio
commumty. The Californis statewide Gffice of Urban Programs is participating
n this offort through its Tochnical Assistance Project, whereby Masier ot
Business Educaiion students scrve as management consultants for businesses in
minority acighborhoods and contact basic and apphed research in these aroas,

Scheols o7 Social Work

Respondents to questionnaires ot 1o schools of ol work pointed out
that tiddd work adtivities related Lo the needs of the urhan poor and of minority
groups have traditonathe beaa incduded- in social work curricela, Thus, changes
indituted An resporse to the raciab and wmbin cnses have influenced the
character, rathar than the extent. of cosperiential learning apportunitics,
Fsiconce of this change s the daclopaent of programs in commuicty
wganization and the phoenent of students in action-oriented commurity
agrncics. Some schoo o are alse dovdloping more intunate contact with the'r
cammunitics through the cstablinhme .t of senvicc ceatery i inacr- ity arcas

Yor raample, the Univarsioy of Mantand’s School of Social werk has
ostablished an wil 2 wdsis araining center in the imner aty of Baltimore th

162
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facilitate and «xpand the ficld work activitics in 1ts Community Organization
Program. The School of Social Work ac the University of Cal:fornia at Berkefey
has established an Urban Community Devclopment Center in downtown
Cukland, through which students work in a number of grass-roots orgariza-
tions, such as welfare rights groups, temant organizations, police surveillance
committees, and groups encouraging changes in the public schools.

The National Catholic School of Social Service of the Catholic University:
of America has nstituted a new coursc entitled “'Social Action Laborazorn:”
The course offers studcnts the opportunity to wark in the communicy on socal
action projects under the direction of a member of the faculty. Thus, although
field work activitics in social work are not new. the student is being exposed to
a new type of experience. Rather than prosiding purelr “service-oricnted
training,” schools of social work are attempting to develop those skills that wil
aid community residents in changing the instirctions that affect them. -

Schools of Archite iure and Journalism

Resprnses from schools of both jsurpalism and architecture were s
limited that to use them as indicative of national trends would be artificial and
misleading. Yei, the chapter on urban studies in this book, although not
specifically directed toward experiential tearning, cortains implicit information
on such activitics. (Sce Chaprer 8, pp. 121-33, above) In both prefessions
students are now being offered extensive opportunities to confront urban and
sacizl probleais outside the clisstoom in journalism throughe programs in
race-relations reporting and .1 architecture through conters and departnsents of
urban planning. '

——

CONCLUSIONS

The fea examplos i this chaptor cap prosent only 2 bricf Jhetoh of the
new diredtions inexporiential tearning: howaver, they ind-aate not oal thae
new types of feld work activity arc being attempted. but also that the idea of
Clearning by doing™ i penctranng ficlds that have traditionally reded on che
dassroom for transmission of knowladge. [t is also eviaent that theinterest in
avperientiad fearming is closcly tied to the univanity's growing awardness of
puscrty and racism inits neighboring communitics and t a feeling that the
university can and should make its expertive availible to aid the populations of
those cammuenitics, In proposals for Afro-Amcrican Studics prog-ame. hlack
students have cimphasized that, even at the unds rgraduste tovel dhe stedent con
provide valuable assivance to community redidents, while at the ssme i ne
sensitizing himse!f to their oblems and davdloping his own professionsl <iills

Recause the conditions and cuiture of poverty and racial oppresion are
cutside the experience of the average white uni eriity stedaat, it s in these
atcas that he has the most o leare. Direct expeiience threugh ficld work,
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internships, and other community activities can contribute jmmensely to such
learning. For the student who is himself a member of a minority goup, such
expericnze both enhances his knowledge of his own community and supple-
ments the theoretical concepts of the classtoom. In addition, projects that
involve students from different ficlds of study help to bLring the inter-

- disciplinary nature of urban and radial problems into sharper focus.

Extensive ficld expericnce, under the direction of competent profes-
sionals, would therefore appear te offer considerable advantages te both the
student and the community in which h- works. The extent to which such
activitics may be substituted for classroom lcarning is a subject of uch
controversy and will doubtless remain so for son.c time, as universities attempt
to find a balance between theoretical and practical experience. The acceptance
of ficld work as a curricular offering, particularly 22 che undergraduate levei, is
such a recent innovatior. that there are few mechanisms in the university
structure for coordinating and devcloping programs on a permanent basis.
Many faculty members caution about the need for sound cducat. mal
supervision, to aveid the problems of scattered volunteer efforts and to provide
both community and studeats with clearly conceived and organized programs.,

Although some cducators retain doubts about the academic validity of
waperiential [earning, it appears that a growing number of institutions have
begun to accept both the philosophy and the practice of ficld work as a
component of the educational process. With student interest behind it, this
movement seems certain to expand and to add new dimensions to higher
cducation curricula.
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P22

2. “The Black Studice Dive Seoos o Change Things” Jie New Yok
frmes, My 15,1969, p. 93,

3othe New Yk Tomes, June 11969, p 36,

1. Mike Kecttmg “Rladk 1o 2 Pomt of View”" St Fonns Cuersedy
Maigasiie (Jannary, 1969), p. 7.

S0 "Ihe Black Stodies Thing” New York dvnes Magazine, A onb 19,
1949, p. 78.

6.1 cgal Intern Program, Bastan College 1 aw School 1cpo,t, 1968
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CHAPTER THE EVOLVING STRUCTURE
AND CURRICLLA OF
COLUMSBIA® NIVERSITY

Barbara A. Whecler

INTRODUCTION

As the conclusions and recommendations of the Urban Center Curriculum
. Project began to take shape, guestions concerning the atmosphere of their
acceptance and the cxisting organizational capability for their implementation
dictated the need to examine the history of Columbia’s response to
institutional and curricular change,

Although all institutions of higher learning have frequently been charged
with administrative and curricular rigidicy and wirh resistance to change, it is
cvident that, over the long run, change, even if slow in coming, has eccurred on
all college campuses. Certainly Columbia University’s curriculum and student
body in 1969-70 arc far diffcrent from those of King's College, that seminal
institution of «cight students in 1754 from which it sprung. Columbia’s
complexity alone, if measured simply by the number of cxisting departments,
divisions, schools, colleges, centers, and facultics is testimony to a historical
response to pressures from mulaple internal and external critics and constit-
u~ncic.. The following description of the historical evolution of Columbia
University: may help to fadlitate consideration of recommendations for
Columbia’s prominence in urban and cthnic affairs- yet another step in thn
wolution

' THE COMPLEXITY THAT IS COLUMBIA

Situated in the heart of the world’s largest and most compley urban
center, Columbia University shares New York's quahitics of size and com-
plenity. Today's student population rumbers (ver 20.000 people. scattered
among myrizd schools, colleges, and other divisions located on various
“campus” sites throughout three states.

Columbia’s physical plant of some saventy-fine buildings, laboratones,
dhinics. and observatorice, plus a small fleet of research ships, spreads into
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several suburban locations or bases in New York State, Conrecticut, and New
Jersey. Most of the major fucilitics are concentrated in New York City, in and
near the campus on Morningside Heights, with its main entrance at Broadway
and 116th Streer, and at a sccond site fifty blocks to the north, whete the
Colambia-Presby terian Mcdical Center is located. |

Under these demographic and geogrephic circumstances, a sense of
oneness, of cohesiveness as a university, is almost impossible to perceive, let
alone achicve. Most members of the Columbia community are quite unaware of
its many parts; indeed, most students and many faculty members interact in
one school or division of the university and are totally unaware of its
rclazionship to the whole.

I'he Columbia campus, on any working day, is the central point in the
lives of riore than 50,000 New Yorkers (permancent and temporary, including
commuicrs). {Sce pp. 207-8, below.) These inciude Columbia's students and
teachers; the administrative, cleical, and maintenance staffs; many persons
associated with nearby institutions whose activitics revolve around Columbia,
and a host of ecmployces and owners of neighborhood businesses and services. A
large part of the moncy that sustains this population is added up in Columbia’s
budget, totaling $127.5 million for 1966-67, or about the same as that of the
city of Milwaukee, . -

Of Columbia’s 90,000 living alumni, about 30,000 Jive and work in the
New York metropolitan arca. Among ticm are the principal exceutives of
curporations and banks, law firms, muscums, hospitals, and Libraries: judges,
offfteials, and politicians; publishers, editors, writers, and commenltators;
shyscraper builders and poets.

Basically Columbia University is divided between those institutions that
are part of the Columbia Corporation, that is, that arc governed legally by the
Beard of Trustees of Columbia University of the City of New York: and 2
number of aftiliated institutions that maintain their own Bpards of Trustees
while arranging to be perceived as part of Columbia.

The Columbia Corporatisn consists of sixteen schools or facultics. Three
uof these, the Faculties of Political Science, Phitoruphy, and Pure Scicnee, which
histericatly have been referred to collectively as the Graduate Facultics, now
form the Graduate School of Arts and Sciences and have responsibility for all
e Phb . and most of the ML degrees avarded. T Facultio of Coluinbia
College ard ol the School of General Studies are responsible for non-
professiomal undergraduate invtrucnion. Columbia College is the u, dergraduate
cullege for men, and the School of General Studics is an adult cocducational
undergraduate institution. Yhe remaining eleven scheols or faculties (Ardhi-
tecture, Arts, Business, Dental and Dral Surgery, Engineering and Applicd
Scienee, International Affairs, Journaism, Law, Library Service, Medicine, and
Sooul Work) offer gral Lte professional degrees, and one, the School of
Fngireeting and Applied Science, also offers undergraduate degrees The
affiliated institutions are Barard Co’lege, Teathers College, the College of
Pharmaceutical Suienees. and Union Theological Seminary.

Within the torporation there are sever'y departnients of instruction, cach
organizced to conur a speific teaching field o disciplie. There are also forly-si
institutes, centers, programs, and projets engaged in the Rind of research and
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teaching that requires a mingling of traditional subjects—hence, they are
described as interdisciplinary. (Sce pp. 308-1%, below.)

In general, the 137 university divisions regulate their own standards and
internal affairs. But they acknowledge the administrative authority of
thirty-oae deans and associate deans, the vice-president and provost of the
university, the University Senate (which includes representatives from affiliated
but separate institutions), and the twenty-four Columbia Trustees.

Within the university corporation itself, the professional schools tend to
be highly independent. Within the major scction of the university, thz arts and
sciences are divided into a series of separate faculties with their own deans.
Thus, the underg .duate men's college, Columbia College, has its own faculty
under its own dean. The graduate program in the arts and sciences is divided
into three scparate factlties, going well back into the last century.

Each of the schools or faculties is reprusented in the University Senate,
which met for the first thie on May 28, 1969. The Scnate is the principal
legislative body of the university and has wide-ranging responsibilitics. It
consists of nine members of the administration, forty-two tenured members of
the faculty, fifteen nontenured members of tire facuity, twenty-one students,
six representatives of the affiliated institutions, two representatives ¢ach of the
tesearch and administrative stafrs and the librarics, and two representatives of
the alumni, making a total membership of 101, apportioned among the
different divisions of the university. The Senate replaces a seventy-nine-year-ald
body known us the University Council, which also represented all divisions of
the university. ‘

Educational policy, curricula, and degree requirements are primarily the
responsibility of each faculty, subject to over-all review on certain matters by the
University Senate and the Trustees, but a great deal of autonomy, particularly in
the Graduate School, is given to the departments. Each facuky clects a com-
mittee, the Committee on Instruction, that scrves as an cxccutive or stecring
committee of tie faculty on curricular imatters. In the Graduate School of Arts
and Sciences, in addition to the three Committecs on Instruction of the three
individual Facultics, there is a gencral policy-making group, the Exccutive Coun-
cit, and a smaller body called the Executive Committee (formerly krown as the
Joint Committec or. Graduate Insiruction). The Exccutive Committee of the
Graduate Schaol, chiaired by the Dean of the Facultics oi Political Scicnee, Philos-
ophy, and Purc Scicnce, consists of representatives from cach of the three Facul-
tics. The Exceutive Committee is responsble for coordinati~ - curricular matters
among the three separate Facultics and for cupcividng the wourteen programs
(subcommittees) leading to the Ph.D. degree.

Mcmbers of the teaching staff are appuointed to serve ina department (or,
in some cascs, two or more departments), An individual's appointnent is for
service in the university as a whole, however, and not for scrvice in a particalar
subdivision. A member of a depactmentis not a member of one of the Fucultics
of the univer.ty unless he is specifically appointed to a <cat o a particular
Faculty by the Trustics. A person with appropriate instesctional responsi-
bilitics may hold a scat on several Facultics.

A senior faculty member in cach departiment serves as deparamont
chairman, He is sclected for a three-year term on the basis of a pomination
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from the department, in which all full-time membe-s of the department
with the rank of instructor or above usually participate. Each depariment
also has two departmental represcntatives, one to Columbia College and
one ro the School of General Studies, who cooperate with the chairman in
carrying out the instructional responsibilities of the department in the
respective undergraduate divisions. Most dej wtments establish appropriate
standing committees and designa -~ one or more members to take on the
responsibitities for the gracuate curriculu.y, aa: iissions and fellowships, and
*he advising of graduat. sinderts. Each department has bylaws that goverr
its operations and speciiy th procedures for reaching decisions. Con-
siderable variation exisrs in the bylaws of the various departments, which
reflects the differences in their tradition and si. ¢ and in the nceds of their
particular academic discipline. T

This description of the university’s adminisi.ative organization and of
the wvariability and autoncray of its numecrous parts senves to shegest the
reasun for the sluggishness of decision-making “within the unid 1y, The
octupus-like structure appears designed to obstruct change, particularly
when sucih change requires interdisciplinary, interdepartmental, or inter-
school cooperation. Such an observation is true for most institutions of
higher learning where the executive *ortor is limited in its decision-making
prerogatives and  where  professiona,  rivalries and  preoccupation  with
subject-matter integrity militate against the very machinery that was
created to cffect change. The following description of the erigin and
cvolution of cach of the Columbia schuols docs, however, suggest that,
although such barricrs may retard, they rarcly ranc ' out changes in the
univiesity. It can be scen that, over the long run, the university has
responded to the needs of the larger society.

The following description of the origin and historical development of
cach of the Columbia schools is based on information adopted from the
following sources: 1) the bulletins of the various schools and facultics; (2)
“lhe Faculty Hardbook™; (3) “The Columbia University Student Hand-
book™; (4) “The Statutes of the University'; (5) “The By-Laws of the
University Scnate’; (6) former Dean David Truman's testimony befo. ¢ the
Cox Commission, during summer, 1968, {7) the report of the special
Trustees committee of July, 1967, entitled *The Progress and Promise of
Columbiv University in the City of Now York™; and (8) The Bicentewnnal
Hitory of Colonbir Univenity  (New Yoo Columbia University Pross,
1955).

An undarstanding of the .tructure of Columbia must be predicated
upon the definition of the term “school™ as it is used at Columbia
According 1o Mr. Varren Goodedl, Columbia’s Vice-President for Adrmiin-
Itration, 2 “school™ is an administrative stucture that houses a faculiy,
and a faculty is that group of professurs who set the curricular and degree
tequitements for stedents. Utiizing this definition, cach of the three
Graduate Facultics that comprise the Graduate Schoot of Arts and Scicices
arc conudered scparate scheols whereas the College of Physiciane and
Surgeops, the Department of Nursing, acd the School of Pubilic Health, al}
of which share a single faculty, are considered separate yarts of a single school.
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THE COLLEGES, SCHOOLS, AND FACULTIES OF
THE COLUMBIA UNIVERSITY CORPORATION

Cofumbia College

All of the present colleges, schools, departments, institutes, and other
administrative structurcs comprising Columbia University today grew out of
Columbia College, which was originally named King's College. As the first
institution of its kind in New York, King's College was assigned by its charter
“to promoze a liberal cducation in the Bruish provifce that extended from
the eastern ¢ip of Long Island to the lroquois hunting grounds in the nerth. It
began to do so in 1754, with cight students and one professor, in a schoolhouse
attached to Trinity Church. In 1760, the college acquired its first home, a
three-story stone buitding with a small fenced-in part, near the shotes of the
Hudson River, at the foot of what became Park Place. There were twenty-four
rooms whcre the president and his assisiant tutor had their living quarters and
where the entire student body attended chapel and classes, made their home,
and took their meals together. ’

In 1784, King’s College was renamed Columbia College. As one looks at
the cvolution of the college, it becomes clear that admission criteria, as well as
curriculum content, have changed considerably over the ycars. For example, in
1785, the entrance requirements for the college were as fallows:

all be admitted into College . . . unless he shall be

snglish Caesar’s Commentarics of the Gallic War;
the fgfur Orations of Cicero against Catiline; the four first books of
Virgif's Acncid and the Gospels from the ©reck: And to explain the
government ard connection of the words, and to turn English into
grammatical Latin, and shall understand the four first rules of
Arithmetic, with the rule of three.

The curriculum in 1763 consisted of ancient languages, logic, rhetoric,
mathematics, surveying and navigation, geography and history, husbandry,
commeree, governmens, and “knowledge of nature.”

In 1821, the curriculum was cnlarged to the extent that professors
were now expected to tear “subjects ratier than whole books™ in 1857,
the curriculem was hbceralized. Although courses in the freshinan and
sophomore years remained obligatory, some clectives were permitted in the
jumior vear, and the seniotscar courses weee afl clective. The clectives
offricd incduded the wsual lanpaages and  iterature,  plus leclandic;
astronomy, mechanics, physics, <aemistry, geology, palacontology, philos-
ophy, cthics, psychology, history, political science, and interpational Taw. A
finc was drawn between college and uniscrsity work at the junior vear: the
f.s' two vears consisted of a single presaribed course, and during the last
two vears the studeate had the option of L aking university courses. By
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1897, students in their senjor year could, in some casces, elect to begin work in
the professional school of their choice.

The year 1919 marked the start of Columbia College's famous course it
contempcerary civilization, accompanicd later by a broad course in humanities,
as requirements for all freshmen and sophomores. These twin courses began the
movement known as '‘general education,” that spread to other leading
universitics and profoundly influenced undergraduate instruction threughout
the United States. They provided a more than adequate replacement for the
classicel curriculum, which had been undergoing gradual modification. Con-
sequently, 1919 has been regarded by many historians as the actual birth darc
of the new Columbia College.

The aim of the new cuurse in contemporary civilization was to “iaform
the student of the more outstanding and influential factors of his physical and
social environment. The chief features of the inteflectual, cconomic, and
political iife of today are treated and considered in their dependence on and
difference from the past.” [n 1929, a second year of contemporary civitization
was added. The intent and content of the two courses was described as follows:

¢

The first year of Contemporary Civilization is devoted 1o the study
of western civilization from the fifth century B.C. to the present.
Contemporary civilization is not primarily a course in social or
political his ory; rather it is a study of the major ideas and attitudes
in the making of the modern mind and of man's carcer in reason. in
art, religion, scicnce and society. The sccond ycar, by means of a
varizty of clective courses in particular disciplines, focuses attention’
on contemporary problems. In the firsk year of humanitics, students
rcad and discuss some of the important books thit bave influcaced
our 1ntellectual tradition, Tn the sccornd year they sty i detal
ccrtzin n asteryinces of music and the fine arts.

In 1932, the college introduced into the junior and scnior vears the
“round-table”’ courses that had been established carlier in the fienerat Honors
program, Uhese were small, advanced discussion groups. ]

The Tast major step in the curricular evolution of the college wavvet to
come. In 1937, after several years of hesitant deliberation, a4 four-semester
human:tics course was inwoduced in the Lower Collcge (freshman and
sophomore vears). Dike contemporary civibization, it was wllaboratively
organized, with staff members primarily from the departments of Frglish and
comparative literat.re, classical and modern linguages, fine arts, philosiphy,
and music. The committee finally responsible for the rccommendation of
humanitics saw it as the completion of the three-pillar fourdation, a
companion of contemporary civilization and natural scicnee,

* In 1953, the faculty voted to abolish the professionl option (Cveept for
preengineering students). Edablished when the twoy car college vourse was thie
normal prerequisite for entrance into a graduate school, this option had
cacouraged some students who otherwise might nos have donc s to take a
third vear of hiberal arts. Today, a_fuur-_\'car windergraduate Lourse is the norm,
and the option plan was, thercfore, abolished. [n addition, studc 18 entering
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in or after Scpiember, 1954, had cithe to adopt a ‘major’ course of study for
their Upper College vears or to selcac at least twenty-fuur points of work ina
singie department.”

The Faculty of Medicine

Ilc first professional school at Columbia was the School of Medicine,
founded in 1767 as part of King's College. Lo 1770, this institution awarded the
first MDD, degree in America

The Coffege of Pr sicians a 1d Surgeans

The present Columbia Medie] School represents a union of the College of
Ehysicians and Surgeons, which was scparately founded in, 1807, with the
medical faculty that withdrew from Columbia College in 1813, “Physiciaas and
Surge ns” (P&, as tire schooel is often called today, returned o its relationship
with Columbia in 1860, when it became the Medical Departnent of C lumbia
Col'cge. from that time on, the diplomas of graduates were signed by the
presidents of both indtitutic 1s. But that was about the extent of their
retationship unt o Prosdent Seth Low suceceded in merging P&S and all its
propeiy intes the growing university in 1891 by 1900, the Medical Schoo!'s
enrollment was more than 90 ubout twicr as big as its'1966-67 student body.
112 LD course covered four full vears.

P&S was an carly Icader in the much-needcd reform of oo Fical educaiion
that was &, arred by Dr. Abraham Flexner's report to the Carncgie Fourdation
in 1910. The VYlexner report helped put an end o “diploma nills" throughout
the ¢« ntry and led to the founding of new responsible schools of mmedicine
and the upgrading of others. But &S, as carly =s 1903, began to tighten its
entranee reqeitements, reduce the sive of its classes, and emphasize post
graducic rescarch and the training of medical teachers, In 1966-67, it admitted
an entcring class of 126 out of 1,227 upplicants—-a ratio of less than ore cut of
ten. Women students b we been admitted since 1917, 0

The Columbia Ptedical School and Presbyterian Hospital (founded by
sames Tenox in 1868) were joined formally in 1921, alter a ten-year working
partnership, The ColumbiaPresbyvterian Medical Center, whose first units
epened In 1928, was the first medical center in the United States and the
world the prototype of 2 new fruitful coneept of unified teaching, pationt
care,as d reseanch,

Lhe collowing units are located ar the Madical Cortar. tive William Rlack
rovarch Buldmyg, Frosby torian Hospatal, Babjes Hospstal, Harkneas PacLion,
the Instiiote of Upthalmolop . the Nourelogical Tnstitute, tac New York
Onkopedic Bisponany and Hospital, the Badrotherapy Center, Sinane Hospitad
for Womea, tha b Bersloy Squier Urelogical Centor, Vanderbilt Chinic, the Now
York o State Psvdhiatnie Insttute and Hogpial, e Froads Dihficld
Hospital ¢tor cancer patients). and the Washington  Heghie Health and
Teachung Contot

174
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In addition to the units at the Medica, Center, the Medical School has
affiiation for purposes of teaching and research with St Luke’s Hospital
Center and Roosevelt Hospital ia New York Tty with Mary Imogene Bassete
Hospital at Cooperstown, New York; with the Brookdale Medical Center in
Brooklyn; and with Harlem, Bellevue, and Goldwater Memorial hospitals,
whivh are parts of the city hospital system. )

The Schoo! of Public Health and Administrative Medicine

This section of the medical faculty was founded in 1921 as the Institute
of Public Health, with endowment funds bequeathed by Joseph R. Delamar,
Student enreltment for 1966-67 is a little over 100 students, whose course of
study foruses on the combination of medical, scientific, administrative, and
political skilis required for successful public h alth programs. The school offers
a four-ycar curriculum leading to advanced degrees in blostatistics, comimunity
ps)x‘wiatr\ epidemiology, medical car« and hospital administration, nutrition
-ciences, occupational medicine, iuolic health education and practm and
tropical medicine, including par. sitology, AN

A
N

Department of Nursing

Columbia's Department of Nursing is the outgrowth o the School of
Nursing foundcd in 1892 at Presbyterian Hospitad, After Columbia and
Presbyterian Hospital combned to build the Medical Center on upper
Broadway, the Faculty of Medicine of the College of Physicians and Surpeons
assumed responsibility for the cducation of nurses and cstablished the
Deparment of Nursing in 1937,

. More than 4,300 nurses have been graduated since the sthool was first
opened, At present there are around 276 studenis enrolled. The basic
thirty-two month course includes preparation for public health nursing, and
graduates receive a Bachelor of Scicrce degree from Columbia University, The
department also offers graduate programs in maternity nvrsing and psychiatric-
con munity health nursing, both leading to an M S. degree. Under a recently
revised admission program, entering students must have the cquivalent of two
years of college credits.

The.School of Law

A permanent School of Taw at Columbia was started i 1858 whon the
I rustees persuaded Theodore Williane Dwight 1o transfor his actinmties from
upstate Hamilton College to Manhattan Kdand. By 1880, the school was fimly
establishd as the nasion’s Tirgest and Liest known with an enrolliacnt of around
100, and was producing ovary vear abour o thitds of a1l the lawyars to
practice in New Yorgs City
! In 1903, the school bevame for the first time a true graduate school,
requiring 2 B A degree o its equivalont for admicion; todav it grantsan LL B

EMC
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degree only after four vears of college work and three addicional years of faw
sondy. A diversified curriculum of higher studics icads to masters' and doctors’
degrees. Applications for admissions have doubled during the 1960's, while the
enrollment has gone up more modestly from around 800 i the 1950's 1o 922
during the 1966-67 school year. Women have been admitted since 1927,

The primary objective of 1the Schoo! of Law is to train men and women
for the legal profession and all its aspects. The school recognizes the diversitics
of private practice in modern life ard offers preparation for numerous arcas of
specialization. Since the study of law also may be an essential preliminary to
many who aspirc to the civil service or whose immediate or ultitnate carcers
inay be in government, on the bench, in tcaching, or as publicists, the
curriculum provides courses appropriate for such ambitions. The school also
scehs to cquip students to participate in the dramatically growing programs to
cstablish and protect the legal rights of the poor, the politically and :ocially
unorthodox, and the vicrims of racial discrimination, Finally, the schoot
provides 2 center for scholarly rescarch into legal institutions and the socicty in
which they function.

General Curriciulom

the School of Law requivos a first-year carricutum, basic to 211 Taw study,
designed to acquaint students at the outs:t with the fundamental concepts of
law and the system by which it is administered. These courses afford a rigorous
training in the recognition of cssential facts, analysis and synthesis, and (he
presentation of legal materials. The ramainder ot the curriculum not only offers
courses Jeading to dilferent speciaiz-tions of law, but attemnts to s'imulate an
awarencss of the cconomic and socizr background of the s yer's work.

Urban Problemnrs

Students interested in urban probleme may take courses and seminars o
suuh subjects as law for the poor in an aftluent socicty, metropolitan probicins,
financing state z0d local government, and urban and human rerewal
Substantial parts of other Law School courses are also devoted to these
problems. Related work in disciplines such as city planning, economics, and
political science may be taken in oiher divicions of he university, including the
Division of Urban Planning. as part of the LL.B. program. Finally, expericnce
in this rapidly cxpanding field is available throughout the year on an individual
baus thraugh many programs, such as the urban-minority lega) intainship.

Farker School of Foreign and Comparaive Law

The Harker Schoal of Toreign and Comparative 1w cooperates with the
School of Law and the School of Trtermitiona® Atfairs in instruction and
rescarch in forcign and comparative law. The Parker Scheol offers tor
underpraduate ard praduste Taw students courses in foreign and comparative
liw and seminare and research v the foreign aspacts of intarnational Jegal
problems The school ko offors cources and research oppartunitics for

76
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students ul internationzl affairs, aimed at developing understanding of the role
of foreign and comparative law in the international, political, and economic
ficlds. Each summer the school offers an inteissive four-week course in foreign
law to a carcfully sclected group of lawyers interested in international Ingal
problems. .

The two most recent Law School dusses come frot- ferty-six states and
twenty-once foreign countrics and from more than 140 institutions of college
rank. Morc than half of the students now come from outside the New York
metropolitan arca.

Emphasis in the presert curriculum is placed on individuilized instruction
and scholarly activity by the students; undergraduais engage in research and
writing in five of the six terms of their caurse. The best results are published in
the widely read and respected Cotwnida Law Kevicw, founded in 1901 and
cdited bv a board of forty-five studenis and in two other current student
publications, 7.« Journal of Law and Socia! Problems and the jourial of
fransnational Law.

The Schocl of Eng.neering and Applied Sciense

Engincering, like Jaw, was tuught at Columbia long betore it had a scheul
of its own. The tradition goes back to the original anncancement of King's
College in 1754, when President Samucl Johnson listed 0 Pis first course of
study “The Arts of Numbering and Mcasuring, of Sunve,ing and Navigation,”
and knowledgre of “the various kinds of Mcteors, Stores, Mines and Muncrals,
Plants a 4 Animals, and everything nsetul for the Comfort, the Convenience
and the Elegance of Life.”

Io 1863, Thomas Eggleston. Jr., a wealthy New York collector cf mines
and mincrals, prosented 2 plan for a School of Mines and Mctaliurgy to the
Columbia Trustees. His purpese was to furnish siudents wit!, “thorough
seientific and practical ¥nowledge™ and “to supply to those engaged in mining
and metailurgical operations, nersons competert to take charge of new and old
wiiks”—in other words, 10 edunate esperts for America’s booming mining
infustry. At the time, there was no school of mings in this country, and
Fygleston had in mind an institution like the famous Ecole des Mincs in Paris.
The idea was timely and attractive; fortunes were being made from gold, silver,
aird cupper deposits in the West, and, as Eggleston correctly predicted. aven
ricacr discoverics remained to be made.

The new schoe! was opencd on November 15, 1864, in an abandoned
broam factery on 50th Steeet, betveen Madicen and the presene Park Aaenue,
Plans were made for a firstyear carollment of twentv-four students, but thee
wore almast tweice as many, oven though the Cival War was stifl goicg on. By
1£70. the School of Munes had more studente than Columbin Coflege had and
was the largest school desoted te sdientific studics of College rank in the Uratud
Ntates.

It also quickly outgrew s name, providing coarses in paleoatology,
architecture, bridge-bulding, and othc: subiects that had only a remote rdlation
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to mining. In 1891, it awarded the first degrec in clectrical engincering given by
an American institution. Thus, during the last years of the nincteenth century,
the two major changes thit ook plarce were those within the School of Mincs
itself, "not ‘or’. in the never-ending modification of curricula to meet the
changing nceds, but cspecially in the long-delayed recognition of branches of
engincering other than mining. ’

In 1896, itc name was changed to the School of Mincs, Enginccring, and
Chemistry; it was shortened tc the Schoot of Engincering in 1926 and, finally,
widenced to the School of Engineering and Applicd Science in 1961, The
school’s ficlds of study cmbrace all the basic matural sciences and their
application to construciion, transportation, communication, cxplosives and
munitions of war, clectronics, chemical systems to replace discased human
organs, computer des;gn, mannced space vehicles, the uses of power in industry,
and cvery other form of technology,

The .ngincering School is unusual at Columbia in that it offers both
undergraduate and graduate programs; more than half of its undergraduate
requirements are tire same “liberal arts” courses taught at Columbia College,
The graduate degrees in cngincering, including the Ph.D. and the Sc.D., are
given for work in established ficld. of chemical, civil, electrical, and mechanical
enginecring, along with such recent spe-falties as nuclear cngincering and
biocngineering. Of the current enrollment of 1,738 students, morc than 800
have their baciielor’s degrees,

The Greduate School of Arts and Sciences

Since the 1890's, Columbia has gencrally been f{irst among all the
~ umniversitics in the cnroliment of graduate students and in the number and
varicty of subjects in which graduate work is done, ft has awarded and still
usually awards more doctaral degrees than docs any university--517 at the
1967 commencement and morce than 16,000 since 1875, when the first once was
given. Today, three Graduate Faculties--Political Scicnce, Phifosophy, and Pure
: Scicnce—are devoted to the production of scholars. Through their work,
) Columbia is a preeminent supplicr of teachers and research specialists to other
colleges and universitics, ’
Rescarch and the advancemcent of learning were the aims proglaimed
by those who foundud the Graduate Faculties. Using the ‘German modcl,
they hoped to gather at Columbia “'a company of scholars” who would be
“pure” scholars and “pure” scientists, with no other professional thought
than the increase of human knowledge. They would need asdistants o hedp
with ahe dieticr work of scholarly rescarch and laboratory cxperimentation,
Ihese voung apprentices would be drawn from those who had alreads
gained a good grounding in their subject matter in colicge. T assisting the
university ¢ holars, they would learn to bocome scholars themsehes: they
could then go out  wany the torch of learning clsewhere throughout the
Tand. The best of them would rerorn 1o sicceed their masters. But the
o univeraty  that s the Gradaate Faculties would be primarily the scene of
ERIC
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the research of its scholars. Only incidentatly would it be the abode of
an cducational process.

Time and events proved this rationale inadequate. By the middle of the
twentieth century, it had become evident that no American university, icast of
all Columbia University in the City of New York, could remain in cloistered
seclusion, cultivating “pure” truth—truth, that is, irzelevant to all human
concerns. Three wars and a revolutionary depression put an end to the ivory
taboratory and ivory research library. Today, "‘pure” and disinteresied research
is no longer regarded as the ideal.

The Graduate School provides instruction and conducts scholarly research
through forty departments. kn addition to the Ph.D. programs conducted by
these departmente. there are fourtcen other programs leading to the Ph.D.
degree, many of which arc interdisciplinary, conducted by special committecs
(subcommiitees) under the jurisdiction of the three Facultics. Of the forty
departments, twenty-cight arc within the arts and sciences, seven in the College
of Physicians and Surgcons, and five in the School of Engincering and Applicd
Science. The twenty-cight departments in the arts and scierces are responsible
for instruction in Columbia College and the Sch ol of General Studics, as well
as in the Graduate School, and members of some of thzse departments arc also
in the Schonl of International Affairs and the various Regioral fnstitutes.

From 1909 until 1970, the thrce Graduaie Faculties were constdered
separate Columbia schools, but shared a common dean. On January 5, 1970, a

" Graduate School of Arns and Scicnces was approved by the Trusices, to

improve the coordination of the three Facultics of Political Scicnce, Philos:
ophy, and Pure Science. Evidently this act did not result in the amalgamation
of the three Faculties; consequently, it would appear that cach is still
considered a separate Columbia school.

The Faculty of Political Science

The first of the Graduate Yacultics- that of Political Science was
established in 1880 as a result of “growing dissatisfaction with the curriculum
of the law school.” The cfforts of Samucl Ruggles, 2 Columbia Trustee, and
John William Burgess, a young Columbia professor. were crudial in the
complicated struggle that added graduate study to the Columbia curriculum
and, thus, began the cra of the modern university. On June 9, 1880, the
Celumbia Trustees approved a resolution: “That there be cstablished. to go
into opcration at the cpening of the a~ademic vear neat ensuing, a school
designed to prepare young men for the dutics of public life, to be entitled a
School of Pulitical Science.” (In 1890, the efficial name was changed to
“Faculty™ instead of “School.™)

The sgnificant fact about the new school wac that admssion was
Imited to students who were already college graduares, 1 fact that pat
Columbiv in the Lkad in the great cducational innovation of the tine 1he
syatematic training of voung college gradostes at bighar Tavels of Tearning,
Conscquently. the Columbia Facelty of Political Scienie was the fnst
American school that was planndd in advance and established solche for
graduate study. Tes departments indude the socizl sdences Canthropology,
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. economics, sociology, psychology, ecte)), history, public law, and allied
’ departments.

The Faculty of Philasophy

The Faculty of Philosophy was cstablished in 1590, ten years after the
founding of the School of Political Science. This Ficulty now includes a long
list of departments, including English axd comparative literature, philosophy,
religion, ¥aguistics, Greek and Latin, art history and archacology, music, Freach
and remance philology, Germanic languages, Slavic languages, and East Asian
languages and cultures, \

The Facufty of Pure Science

Organized in 1892, this third unit of the Graduate Facultics, or
Graduate School of Arts and Sciences, combines the traditional sciences of
astronomy, chemistry, geology, and mathematics with the more modcrn
pursuits of nuclcar physics, biocheristry, clectronics, oceanography, aid
computcr technology,

The School of Architecture

The School of Architecture grew out of a course in the "principics of civil

and military architccture™ for seniors at Columbia College. At the suggestion of

I*. A. Schermerhorn, a Columbia Trustee, it began its existence in 1881 as a
department within the old School of Mines. Established by the Trustecs as a

: scparate school in 1896, it became an independent unit of the university
: corporation in 1902. Its function today lics in the production of “professional
architects, designers, and planncrs whose vision takes in the total human

: cnvironment.” As a result of recent administrative rcorganization, the school
; today has thtce main divisiens:

]

! (1) Architecture,  with basic courses in theory, design,

i matcrials, the history and development of archirectural styles, the

i restoration of historical buildings, and lzind economics;

i

{ () Archerecturai Fecbweology, including lighting, acousties,

toundation  engineering, structural analvais, and conprter pro-
gramming as used in the <tudy of “path problems™ and floor space
arrangements, amd

(Y Oy Pl swhich provides istrucion inveatemperan
probloms and solutions in hirgescale public and praate hosang,
urban rencwdl, mass transpottation, legishation ind 7oning, and the
refation of ity planning to govcenment and poliics

O
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A major outgrowth of the schocl is its separate I[nstitute of Urban
Enviranment, in which advanced rescarch or regional and urban problems s
conducted.

The school hopes, in the r 2ar future, to cnlarge its 1°66-67 enrollment of
287 students to at least 650 students and to place increasing empiiasis on its
several doctoral programs. At present, about one-third of the students are
cnrolled in graduate programs, while the remainder, mast of whom alrcady
bold liberal arts B.A. degrees, are candidates for the Bachelor of Architecture
degree--the first professional degree ir architecture.

The Graduate School of Journalism

Although the Columbia Toard of Trastees approved the establishment of a
€choal of Journalism in 1903, the school did not actually go into operation
until 1912, An 1879 quote from the St. Lowids Post-Dispatelr, owned and cdited
by Joscph Pulitzer, had spoken scornfully of the idea of teaching journalism in
Amcrican universities: “‘there is 1o need for a professotship of journalism ana
no scnse te the suggestion . .. [t is as absurd to talk of it as to talk of a
professorship of matrimony, it being onc of those things of which nothing can
be learned by those who liave never tried it

The ensuing years and the availability of funds, however, served to temper
both the university's reseatment of the intrusion of a “trade school™ into the
collegiate family and Pulitzer’s feclings about formal education for journalists.
In the 1890%, Pulitser gave scholarship funds to Columbia and offercd to
endow a “lectureship™ in journalism. Later, he indicated in a memorandum his
plan to sct aside a sum to endow a school or department in Columbia College.
In 1903, he signed an agrcement with the Columbia Trustees pledging $1
million for the school’s endowment, with a promise of a subsequeat million
“after the school proved itself by thice years of successful operation.” Tn
Scptember, 1912, the schiool admitted its first students. Enrollment in the
school has never been targe; thus, the 1966-67 porulation of 106 s.udents is
rormal.

The schocl offers an intensive onc-year ccurse. open to college
graduates only, leading to a Master of Science degree in writing, reporting,
and cditing news; typography make up and picture cditing: the production
of magazine articles, television programs, and documentary  films; the
history and law of journalism; and “Basic Issucs in the News''~this last, a
spur o ceditorial acutencss in determining social and political issucs that
underlic: major news events. The schoo! also offers advanced feflowship
programs open to ovpericnced newsmen and pewswomen in science wiiting,
tace relitions reporting, sintermational reporting. and the 1cporting of news
in the behavioral  wicnees- seviology, paveloiogy, and related fields
Pulitzer’s stipulation that the sd ool ditferentiate boiween juurnatism as an
intellectval profession and a5 g business dictates the contineed  non-
evivenee at Columbia’s School of Jeurnalism of courses in the commerail
or industrial phases of any form of mass communications.
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The Graduate School of Business

* Although recommendations to the effect that business be made a part of
Columbia’. offering to its students date back over 100 ycars, the Columbia
Business School was not formally authorized by the Trustees until 1916.

in 1849, Charles King, 2 wealthy New York banker and newspaperman,
was clected ninth president of Columbia University and, in his inaugural
address, appealed to New Yorl merchants “to come forward with funds to
endow a Professorship of Commerce.” There was no response at the time, but
President Frederick A.-P. Barnard, King's successor, cnlarged the idea and
included a "School of Commerce” among a number of professional schools
that he wanted Columbia to have. A limited beginning was made in the 1880's,
when the Graduate Faculty: of Political Scicnee offered courses in practical

- nolitical economy and the science of finance, as well as onc on “'railroads."”

Although President Butler had previously been staunch in his bel~f that it
would not be necessary to add to the complexity of tliz university by adding a
new school or departmen to teach courses related to business, he apparently
changed his mind when presented with “an anonymous gift of $600,000 o
build the new sckool.”” On December 21, 1915, he obtained approval from the
University Council, representing all the acadeniic faculties, and on January 3,
1916, the Columbia Trustecs, after considering the matter only two weeks,
hurriedly pzssed a resolution approving creation of “a School of Business under
the Administrative Board of Extension Teaching.”

In 1949, the Columbia Schocl of Busincss became a graduate school,
doubling its required period of study for the Master of Busincss Administration
from onc ycar to two. A new curriculum was adopted that focused on full-time
students, dropped the previous part-time and evening classes, and placed added
emphasis on the doctoral program. Enrollment for the 1966-67 school year was
1,060 swudents.

The Schoo! of Dental and Oral Surgery

ithe Columbia School of Dental and Oral Surgery begar life in
September, 1916, as a four-year course at the College of Physicians and
Surgcons. A fcw  months  later, a scparate School of Dentistry was
Gsrabliched by the Columbia Trustees. In 1923, the school mergd with the
New York College of Dertal and Oral Surgery, but in 1928 it moved badk
to the Mcdical Center and took dts phice amonyg the adminstitne units of
the Columbia Corporation. Flans to increase student cnrotlment from the
I6R 69 tire of forty have heen bamstiung by space and cquipmant
requirentents, factors that at one time caused Timitations to be placed on
the school's acered tation by the Counaii on Dental Education of the
American Denal As<ociation

182 -
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The School of Library Service

Melvil Dewey, founder of library science in America, first opened this
school on January 5, 1887, in a storeroom above the Columbia College chapel.
In 1889, when Dewcey became New York State Librarian, he moved the schoot
'vith him to Albany, where it became a part of the Statc Library. In 1926, a
new School of Library Stevice was cstablished at Columbia. This schoal
absorbed the Library School of the New York Public Library, which had been
establishcd in 1911, and che New Yoik State Library School at Albany.

In 1948, the school reorganized its st: ucture and curriculum and became a
graduate school, offcring a basic Master of Science program. The Doctor of
Library Science degree was instituted in 1952, Morc than 100 of the school's
391 students ure from forcign countries. The school conducts seminars in
international librarianship, coopcrative publishing programs, and cultural
exchanges between the United States and other countrics. Students can nujor
in techniques and languages iceded for administering specialized librarics, such
as Slavic Studics, Japancse, and Chincse or industrial, medical, and scientific
collections,

The School of General Studies

The School of General Studics was created in 1947, 1n part as a response
to the huge numbers of GI's who came to Celumbia after the war to work for a
degree, but the history of the school’s functic .y dates much further back. The
demand for adult cducation on an organized, sccutar basis first reached
significant proportions in the nincteenth century. Prior to that time, formal
training in a university was regarded as the cherished advantage of a fortunate
class, as a special privilege, and it was designed for certain ends—the church. or
the law, or teaching. {litcracy or, at most, a state of rudimentary lsteracy on
the part of the masses was taken for granted. ’

The first plans for extension teaching were outlined in 1830 and were
finally instituted in 1904, Many of the initial attemjts (prior to 1904) were
short-lived and lacked support by the public for whom they were designed.
During this time, Teachers College played a most significant rele in extension
teaching. Yet, the concept of catension work in the university wis always
surrounded by controversy. In 1904, for example, a Special Committee of the
University Council examining extension work in the univasity reconmended
that “regular students of the university and o tension aadents should be

tretad as e separare and distinge categorics and L passage from one
Cugpery tothe vther L e so aricthy Tiited and guarded thit the sordands
of atvnment ard of urivensity mtlucnee ..ot be lowered or imparrad ™

De. Fglorappoicted Dircetor of Extonsion Teaching in 1910, wid in
1915 “The aim of oxtendon reaching is two fobd First, to attord oxtea-
orcmary educational opportunitics toan cager community and, second, to
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serve the university by introducing and testing new educational schemes and plans
and supplying needed courses withcut exiraordinary demands upon the financial
reseurces of the university.” En 1921, the name of the program was changed from
Extension Teaching to University Extension, the degree of Bachcelor of Sgience
could be carncd, and degree candidates were referred to as “university under-
graduates.” 1n 1947, the University Extension was reorganized into the School of
General Studics. ) :

The school now offers some BOG courses, mostly during evening Hours.
Almast all of the school’s faculty members hold joint appointments at Columbia

College or one of the Graduate I'acultics. Candidates for the bachelor’s degree-

must qualify by record and cxamination and must be at least twenty-one vears
old. Of the 3,700 students enrolled during 1968-69, about half were sccking a
college degree and abour 350 graduate each year. Two-thirds of the graduates go
on to other Columbia schools. A recunt development at the schoo! has been the
adoption in 1968 of an urban studics undergraduate major constructed primarily
through the collation of existing courses related to urban studies from various
ather sectors of the univessity and the crearion of asmall number of new courses.

The School of the Arts

In 1881, the School of Architecture included instfyction in drawing and
coloring in its curriculum, and, in 1890, the l-IngHsh'Dcp tment ¢f Columbia
College pioncered the study of theater arts in American colleges. The first univer-
sity professorship of music was beyun at Columbiain 1896, and, in 1916, the first
college course in film-making was offcred in the University Extension Division,
along with courses in painting, sculpture, radio broadeasting, and playwriting.

Al of these segments were brought together in December, 1965, when the
Trustces cstablished Columbia’s newest division, the Schoo!l of the Arts, which
replaced the former Schiools of Dramatic Arts and Painting and Sculpture and
the Program in the Arts. In Septentber, 1966, the first students were admitted
ta the new schoel, a former hospital on ! 10th Street near Amsterdam Avenue,
The school now offers graduate programs leading to the Master of Fine Arts
degree in four arcas: (1) painting and sculpture, (2) theatre arts; (3) film, radio,
and television; and (4) creative writing. Talented voung people swho have not
completed four years of ollege we admitied as special students at the
discretion of the facubty, The purpose of the school is “'to meet the demand for
instruction in one or another af the arts as part of a liberal education and 1o
train gifted graduate students an teac ors curaters, directors, critics, and
theorists of the ais

The Schoo! of Social Work

N

the School ot Secial Work was teundad  ndupendaontiv in 1898 a4 g
suniier training program for social waorkers: in 1904 a1 bogan veartoumd
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weaching, under the name of the New York School of Social Work. 1t his bueen
affiliated with Columbia University since 1940 and became a full member of
the university corporation in 1959, Since 1898, the school has had more than
28,000 graduates. Its current student population is 896, a significant number of
whom come from fourteen foreign countries, The school offers a professional
certificate, a Master of Scienee degree, and advanced programs leading to the
Doctor of Social Welfare degree. There are special programs for part-timwe
students and workshops and institutes for working professionals who wish 1o
keep abreast of the newest developments in the ficld.

The school has engaged in training volunteers for the Pe .ce Corps, VISTA,
and the federal antipoverty program, and it is cooperating with New York City
in devising improved mcthods at the experimental urban welfare conter az
Kingsbridge in the Bronx.

The Schoo! of International Affairs

The School of International Affairs, estab sivd by the Colurabia i rostedcs
in 1945, was a diredt consequence of the expericnees and needs of Waorld Wor
1. Buring the wai, Columbia had housed the old Naval School of Militan
Government and Administration, which, therefore, served as the model for the
current school. The aim ¢f the new school was to “supplyv the damands in
government agencics and private industry for speciabists tained iminternational
affairs and with 4 particular koowledge of a spedific arca of the world.”
Affiliated with the school are Columbia’s sever rea institutes: (1) Russian. (2)
Fast Asian, (3) Europcan, (4) Middle East, (5) Last and Central Eviope. (4)
African Stwdics, and (7) Latin Anwenican Swud®os. Additiens! ceseardh ar -
teachipg programs are cariicd on by the Institute of War and Peace Stadics, the
Program on International Organizatior, the Instituie on Communist Affa .

and others '

- The basic course of stady in the school usually t{d.u wovears and feads
‘0 the degree of Master of Intcrnational Affairs (ATIA). Most students alvo
cnroll in anc of the certificategranting institutes. Many of the 613 alumni (s
of 196869y have significant posts in the cvecutive bramh of the DS
Government, in Amcrican international business firms, at the United Nations,
or with forcign governments. Others are teachers. rescaren scholars, and an
increasing number have gone on to complete doctoral studics at the Graduate
Facultics, Teachers Collrge, and other divisions of the uniyeraty 1he studont
populttion during 196869 was thout 118 with plins to frcrease e
enrailmeat upon completion of the new building.

() .
AFFILIATES OF THE COLUMBIA UNIVERSITY CORPORAT ()N

In addition 1o the sivteen schoolss sovonty loparments, and e
mahitates, centers, and programs of the Columbid Carporaton, there are 1 ur

1
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institutions whose histerical and legal relationship with the university have carned
{for them the category of affiliate, These affiliated institutions are Barnard Col-
lege, Teachers College, the College of Pharmaceutical Sciences. and Union Theo-
logical Serainary . (For a list of the divisions and departments of the affiliates. see
«pp. 311-13, below.) The following short historical description of cach of these
! affitiated institutions attempts to show th -ir relationship to the university.

Bzrnard College

Barnwd College has its own Board of Trustees and its own president.
Columbiz Whiversity awards degree” to Barnard students under a long-starding
legal sgreement under which the university's responsibility is to assure the
cducational quality of the instruction that is carried on ther». The president of
Parnard College sits as a dean in the unaversity, but-has 1is own Board of
reustees, budgd®, financial orgmi/.mon,'and faculey, ,

Baroard Cellege had its jnception In an idea proposed in 1879 to the
Trustees of Colvmbia by its tenth president, Frederick A. P. Barnard. It was his
corviction that "in the inrerest of secicty the mental culwure of women should
not be infasr to that of men™ and that young women should therefore be
admitted 1o Columbia Coflege This thought, which fziled to attract the serivus
atrenteany of the Trustees, was nevertheless rigoreasly developed by President
Barnard, and in 1BR3 a pelition signed by over 1,000 citizens of New York
vulrainated in the inanguration. of the *'Collegitie Course for Women.”

Sia vears later, when an organtzation called Certain Friends of the Higaer
Education of Women presentd stll another proposal ta Celumbia’s Trustes,
cooperation was obtained for the establishment of an affitiated college for
wormen. A provisional chaster was grante d by the S1ate of New York, promisesof
funds for the first four vears were sceured, and its name, in honor of its n.ost
prophetic and persistentadvacate, was chosen. InOctober, 18892, the first class of
Barnard Colicge met, and in 1900 it wasincorporated in the educational system of
Columbia University, sharing the instruction, the library, and the degrees of 2
University”. e -
) Rarnird raday presents a rewarding contrast to the pioneer days. The origi-
v nal teaching staft of six has grown to almost 200 nien and women, some of them
members of the university Facultics and some coming to the casszooms from the
world of literature, the theate, and the arts. Fram the original furteen matne-
ulated students, enrollment bas incruased o 1,892 since 1893 Columbia has
narded degrees 1o 14,509 Barnard stud-rte Pledges to support the college fur its
fiest four veirs have expanded to current en fowment funds of $13.4 million. A
row interdepartimental major in wrban studies was inotieed daring the 196970
acadeimicyear.

i Teachers College
§ Fourded i 1887, Teadhors College has been closely associated with

Colucibia Univeraty , but became tormally afilated m 1898 Ly an agreement

ERIC |
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berween the Teachers College Board of Trustees and the Trustees of the
university. Under this agreement, the Faculey of Teachers College is a [fmcu]l)-
of Columbia University, subject te the academic regulations of the university,
All degrees are granted through the eniversity. The college is represented in the
Urniversity  Scnate. Teachers College maintains its own separate, corporate
organization, including a Board of Trustees that has gencral control of the
college and fuli responsibility for financial suppert.

Founded as an undergraduate institution largely concerned with the
preparation of skilled and competent manual training teachers, Teachers
Colege began in 1887 with a student body of cighteen, made up mostly of
voung girls who were interested in clementary teaching, By 1926-27, Teachers
Co'lege had over 5,000 students in residenre. After World War I1, with the huge
increase in the i.umber of students seeking admission to universitics all over the
country. Teachiers College faced the problem of what sort of population it
would scck to serve.

In 1947, Decan Russcll noted that a farge majority of the Teachers College
student body matriculated on a part-time basis—working for a semester here
and a semester theve, or taking courses continually as a supplement to their
full-time professicnal dutics. Dean Russcll reasoned that the student bodv
shauld be cut down drastically to include only a very sclect few fuiktime
students and that it should decrease its faculty and rent out unneeded space to
get the Tunds to train the potential leaders in the field of educadion,

Although the 1969 student population again nun.bers over 5, 000 full- and
part-t'me students, quality has been maintained and the college’s international
1 putation as a graduate professiona! schoal of cducation remains unchallenged
Teichers College caists 1o prepare people for professional service at high
competer,ce on all educational levels and to develop the knowledge and critical
ideas on which significant educational growth depends.

Teachers College achieves this broad goal in a varicty of wavs, 1t nffers
instructisnal programs in all phases of teaching, guid *ace, cutricular planaing,
and administration for the training of cducational personned. Tt provides
opportunitics for advanced work in 2 number of di iplines Gsuch as
psycholugy, socivlogy, phitosephy, and history) that bear on an upderstanding
of the educationat « qterprise, and it prepares people for a wide range f catcers
tfor =xample, in the psycholagical professions or nursing supervision) outside ('nc
schoel. With cumpiraMc cmphasis, the college conducts extensive rescardl.
cducatiopally relovat problems, and it is atesovree for manifo! ‘chldumu\m
schools and colleges alb over the United States. In the shre-hen modern world. it
also s heavily invelved in Dternational actstics, dssdsting nations vierseas to
improve their cducational svstons and working with a troad range of fordign
students.

The College of Pharmaceutical Sciences

The College of Pharmaceutiaal Sciene < was establiched at i time whea
pharmaccutical education was Waced largely upon approaticest poEhe allege
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had its inception in a meeting of prominent pharmacists of New York City on
March 18, 1929, when a constitution was adopted, membership conditions
were established, and provision was made for conducting lecture courses. [t has
been continuously accdve as a teaching institution since that time. The first
students at the college were either voluntarily enrolled or were induced to
cnroll by their preceptors. The first tecturers were John Torrey, in physics and
chemistry, and Stephen Brown, in materia medica. The college was granted 2
charter on April 25, 1831, and three students were awarded diplonias in that
vrar. '

For seventy-five years the college, as a completely independent inst-
tution, grew steadily in stature and continyously developed more than a local
interest. In 1851, delegates from the three other cotleges of pharmacy then in
cxistence were invited to meet to consider the establishment of standards for
drugs. A sccond mecting for the same purpose was held in Philadelphia in 1852.
As 1 result of these mectings the American Pharmaccutical Association was
cstablished. :

Since 1904, the College ~f Pharmacy has been affiliated with Columbia
University, and its cducational program has reflected the benefits of the union
in breadth and in character. Although an affiliste, the college is also considered
a department of the Columbia University Graduate Facultics and, since 1904,
the president of Columbia University has served as the president of the college.
The coltzge, howaer, naintains a separate administrative organization.

Union Theological Seminary

Union Theologival Seminay © a graduate school for training ‘nen and
< women Coovery ype of Christian ministry. its graduates hold positions of
reponable leadership with all major derominations of the Christian Church as
\Jl.ulnrs, teachers, chaplaing, directors of religious cducation, musionaries,
arganists, ard choir directors, Union Theological Seminary was cstablished 1n
1836 on the prineple of freedam- freedom for the institeticn to determine the
tvpe of life and waining that would best fit its stucen s for Christian service
without coclesiastical or uaiverdty domination or dictatien. freedom for cach
student to make his own vovational choice and to work out his personal faith
and philosophy with the help of competent and conscerated Christian scholars,
teachers, and counselors. This freedom has always been subject to the
influences and responst ilitics of community life.
Although the Seminary is badicaliy a Protestant institution, it welcomes
Roman Catholic and Fatern Orthodox students In recent vears the number of
Roman Catholics has inereased rapidiv, and an arrangement with Ford! am
University: provides for the exchange of eredits and for a limited exchange of
teackers cach vear. Union Theclogical Seminary mosed te its present site in
1910, continuing the conviction of wts founders that “large citics furnish many
peculiar facilities and  advantages for conducting  theological cducation.”
Among these advantages are mutually rewarding reiationships with neighboring

Q mstitutions, such as Columbia Univerety, Barnard, Teachers College, Jewish

ERIC
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Theological Seminary, Riverside Church, the National Council of the Churches
of Christ in Amecrica, and the World Council of Churches.

The metropolitan area, with its numerous churches and social agencics,
also offers an opportenity for students to combine field work positions with:
theologicel study as a means of gaining practical cxpericnce and a greater
measure of self-support. These principles and characteristics that distinguish
U.iien Theological Seminary are gathered up and expressed in the “Preanble to
the Constitution,” adopted by the founders on January 18, 1836, which
continuics to inspire and shape the life and program of the Seminary as it secks
to provide cffective and devoted Jeaders for Christ and His Church.

The arrangement between Unioa Theological Seminary and the university
corporation is a good dcal looscr than that with the other affiliates. Students
who wish to pursue Ph.D. courses and programs in the university proper may
do so, and there is a certain exchange of faculty and students on a relatively
informal basis between the Seminary and the university, but it is not even
technically an affiliated organization in the rather intimate sense of Barnard,
Teachers College, and the College of Pharmuacy

Union Theological Seminary was brought into rcciprocal education:l
relationship with Columbia University in 1928, Alrhough the Seminary s
finandizlly and adnunistrat'vely independent and has ats own Beard of
Dircctors, its president and two clected delegates from its facu!ty had seats on
the row defunct University Council, and cettain menibers of 1es faculty are
assigned to the Facultics of Pulitival Science and Philosophy. Since the
Scminary is a graduate institwtion, irs students may taxe graduate courses at the
universizy. paying their fees fur such crurses to the university. $tdents
registered in the graduate and professional Faculties of the university nui s take
courses at the Scininary. paving their fees for such courses to the Seminay.
There are also reciprocal Library privileges,

Under the agreament with the unwversiry, tie Seminary, in concurrence
with the University Coundil, offers progrims in the literaiure and religion
the Bikle, in the comparative study of religions, including Christian chor ght
and history, ard in Christian cducation leading to the MA. degree. The degree
is conferred by the university on recomendation of the facelte o1 the
Sceminary.

[n addition, a progren: tcading 1o the M.A. degree in religion is oftered
under the Cemmittee oa Graduate "struction of the Department of Religion
of Colunbia University, conposed of representatives of the university and of
the Sceminary. The courses are selected frem those of the university and of the
Scminary; the degree is conferred by the wniver.dty upon recommendation of
the Committee on Graduate Inscuction Candidates for the MA. deg re in
other subiccts under the Graduate Facultics of the univer<ity may offer «oward
the fulfiliment ef requirements for the degree fifcen points tiken 'n courses in
the Scminary, subject to the approval of the dean of the Graduate Faculties
and the several departments concerned, provided these courses ave not been
credited toward a Scminary degree.

Programs in the history of rcligion, the litcrature of religion. the
pliflosophy of religion and cthics, and religion and socicty, leading to the Ph D,
degree, arc offcred vnder the Committee on Graduate Instruction of the
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Department of Religic s of Columbia University, The courses are sclected “rom
those of the university and the Seminary; the degree is conferred by the
university on recommendation of the Committee on Craduate Instruction,

COLUMBIA UNIVERSITY TODAY

The preceding section reviewed the historieal evelution of both the
administrative structure and the curriculum at Columbia Mniversity. In this
revicw, one clement of particular significance to curricular innovation stands
out: As new fields of study evolved and legitimized their existence through the
develnpinenr of a rescarch methodolegy and a body of literature, they were
gradually incorporated into the administrative structure of the university. Most
major ficlds of study usually began life as courses scattered in several schools;
ithey were then pulled together into a department or institute and, in fifteen
cases, ultimately became scparate scheols within the university corporation,

Any attempt, therefore, to lay out a bluepriat for the future development
of urban and cthnic studics at Columbia had to be predicated upon knowledge
of what was presently being denc in these fields in the various scheols and
departments of the university. Conscquently, a comprchensive inventory wa:
undcitaken of all courscs, rescarch, and scrvice projects refated to either urban
or cthnic studics. It is believed that a compilation of this nature has never
befoie been undertakien at Columbia.

Becanse of its length and peculiar pertinence to the Columbia community,
the inventory itsell was not included in this book, but it is being published as a
Columbia University bulletin and will be available to Columbia faculty and
students. It should prove to be an invaluable guide Doth to students who wish
to broaden their understanding of, or expertise in, the complex problems of
ity life or racial relationships through cross-registration in courscs offercd in
other Columbit schools and to faculty members in one school who wish to
identify and collaborate with faculty members of like interests and capertise in
other parts of the university,

Summary of the Inventory ot Courses
on Urban and Ethnic Studties

gy its length alene, the inventory demonstrates that a baas npon
which to build -cademically and ictellectualiy yiable programs in urban
ard cthuic studies already enists at the university, The rest of this chaprer
is devoted to 3 summary of the number and ringe of courses dealing with
urban and cthnic studics at Columbia. New offerings in these ficlds were
being  developed  daily, oven  as  they  were being  taflied, and un:
doubtedly there have boon new daclopments since the inventory was
completed carly in 1969, fndeed, such an imcentory should be updated

,

annually. . . \

s
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The inventory included those courses at Columbia University and its
affiliated institutions that have been identificd as relevant to urban, Afro-
Amecrican, or Puerto Rican studies. It comprises courscs listed in university
bulletins for the ycar 1968-69, with the addition of those introduccd for the
first tin.e in 1969-70. The information for the inventory was obtained from the
following sources: (1) bulletins of each of the Columbia University schools and
colleges; (2) designations by faculty members in response 1o the Urban Center
Curriculum Project faculty questionnaire; {3) personal contact; (4) deans and
department chairmen, who reviewed and supplemented carly drafts of the
inventory; and (5) the olfices of the regisirar. The relevance of same of the
cntries to cither urban or ethnic studics may be arguable; in this regard, it
should be noted that all the information included was accepted as relevane if a
faculty member, given broad definitions of terms, deemed it to be so.

The imventory itenuzed 610 courses offered by Columbia University and
its affiliated institutions that relate to urban and/or minority-group affairs. Of
these, 236 courses deal primarily with urban problems and 145 courscs contain
matcrial pertinent to the culture and concerns of black and/or Spanish-<peaking
minority groups. The remaining 229 courses appear relevant to both urban and
cthnic studics. Table 19 gives a breakdown, by school, uf the number of
courscs in urban and cthnic studies. S

The table indicates that the Graduate Schod ' of Arts and Scicncces (the
three Graduate Facultics) offers the largest number of courscs in ethnic studics
and Teachers College, the largest in urban studics. Schools with a comparatively
small rumber of courses in cither urban or cthnic studics are the School of
Library Scrvice, the School of the Arts, the Scheol of Journalism, the Busincss
School, the Dental School, and the Engincering School.

This survey of the number of course listings in urban and cthnic studics
did not attempt to assess the quality of cithier the muatcrial presented in a
course or the manner of presentation. Such an asscssment, however difficult to
make, should precede the incorporation of existing courses into departmrents of
utban or cthnic studics. [t pocs without saying that 1 like assessment should be
madc of the courses in other departments.

Ethnic Affairs

The following is a summary, by school, of the range of courses related to
cthmc aftairs now offercd at Columbia University:

Pie Scbool of Architectioe offirs four courses that appear o be only
perpherally related to cthnic affairs

Social Aspects

The Evolution of Cities

The Structure of the Urban Community

Flanning and Sociologival Anniysis
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TABLE 19

Courses in Urban and Ethnic Studies at Columbia, by School

Relevant
Relevant Relevant to Both
Prmarily Primarily Urbin and
te Ethnic to Urban tthne
School Stadics Sandies Studies Total
School of Architretuee - 21 6 27
Schoo! of the Arts 2 L 2 5
Ba:nard College 17 9 4 30
School of Business - L) |
Columbia College 8 16 3 27
School of Dental and
Oral Surgery - 1 - !
School of Engincering - 1 - T
School of General Siudics 13 10 6 29
The Graduate Facultics 3, 22 37 95
Interfaculey (V) Courses 7 2 3 iz
Interfaculey (W3 Courses 4 7 t 12
School of Jourralism 1 - 4 b
Schoel of Law 3 6 9 18
School of Library Scrvice - - < 2
Facrlty of Medicine & 22 33 PR
School of Social Work 4 1? 25 41
Summer Schoo! {includes
Teachers College and
the School of
Architerture) V2 6 5 23
Teachers College 10 L /3 191
Union Theological Seminany 2 2 _5 9
Total 145 236 2209 (Y]

“foint undagradaate coures.

LOher interfaculty eourses.

The Nchool of the Arts offers courses more duectly rzlated to cihnie
studics, such as.

Black Culture in the United States

Social and Artistic Trends inthe Contemporary jheatre

A waorkshop for students and black writers

Farnard Coflege appears to offer the largest number of <ociology and
religion courses refating to cthnic stodies, Thes include.

Colloguium on Politics and Problome of Black Urban Amciica

Scminar on Psychological Arclvens of Kacism

Black Yhealop
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Black Rcligious Literature

Black Americans in the Twenticth Century

Spanish Aerican Culture

Ethnic, Minority, and Intergioup Relations
Other related courses include:

The Community

Sacial Movements

The Family

Studics in African Music
There arc no courses in Afro-Amctican history.

Coliwmbia College offers the following:

Afro-American History

The Development and Organization of Black Family Lifc in America
African Problems and Potentirlitics

Ethnographic Rescarch

Social Justice and American Reality

Culturc and Socicty in the Caribbean

Rac. and Ethnic Relations

Pcoples of Africa

The School of General Studics offers three courses specifically related 10
black or Spanish American history and cvlture:

Cultural Revival Through the New Literature of Emcrging African Nations

Colloquium on American History

Modcrnization in Spanish Amcrica
Three related courses are:

Workshop on Social Problems

Social Change

Intergroup Relations

The traduate Fackltics indude a large nusnber of courses relating to
Africa, the Spanish-speaking countrics of the Caribbean and South Amcrica,
and one coursc related specifically to Afro-Amecricans. Those related to Spanish
Americans include:

History of the Spanish Language

The Spanish American

Sarmicnto and Morti

Studics in Spanish Amcrican Literature
ta addition, there are numicrous eourses that related peripherally to thew
subjects,

Ihe Schools of Journalsi, Law, and the Faculty of Medicing also offer
vourses peripherally related to cthnic studics, but none that are specifically or
cntirely devoted ta Spanish or Afro-American culture.

1he Schaal of Soctad Work offcrs two courses on Spanish and Afro-
Amcrican cuiturc:

*
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Black Cultwure and Social Welfare B
Pucerto Rican Culture and Social Welfare
Several related courses are offered.

Teachers College offers numcrous courses that touch on aspects of
Afro-American and Spanish American culture and history. 1t also offers:

American Negro Literature

Recreation for Disadvantaged Youth

The Black Experience

Negro Dialects

Organization and Administration of Afro-American Studics Programis —
in Sccondary Schools ) e

-

P
Union Theological Scerrinary, in addition to rclated coursces, offers the
following: .
Religion in the Black Ghetto
Seminar on the Social Development of the Black Ammcan
Scminar on Theology and Psy chiatry

Urban Atfairs

All Columbia schools offer courses related to urban issucs. Typical of the
wcope of such courses are the followir.g:

Schaol of Yrebitecture
; Evolution of Citics
Economics of Urban Land Improvements
Principles of Urban Design Theory

1 Planning Probems in _he Urbanizing World
N
; School of the Arts
i Communications Through the Mcdia
L .
! Barnard College
{ Econonmic Flanning
Urban Politics
i Fnviroamental Scienge
; .
i tradiate School ¢ f Business
) Industrial Kelations
i Human Resources and Feonomic Welfare
i Uehban Problems and Confranting Business
i Columbir College . ¢
i Citics and Planning
| {.abor Economics
O ¢
ERIC o
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Seminar on Government ard Urban Economy R

Stadics in Urban Socicty
Sociology of Urban Life and Urban Geography

School of Enginecring
. Noise Pollution
* Mcasureraents and Control

Qucuing Theory and Application

School of General Studics
Government and Politics of the Mctropolis
Colloquium on American Urban History
Introduction to Urban Studies
Urban Geography

Graduate Facultics
History of City Planning
The Architeet as City Planner
The Urban Economy
Labor Economics
Urban Geography
Government and Politics in Mctropolitan Regions
Social Change in the United Statces
Sclected Problems

School of International Affairs
Colloquium in the Fconomic Dovelopment of Africa

: The Comparative Study of National Socictics

H Schaol of fournalism , I
Basic Issucs in the Nows :
Amcrican Sucicty
! r
Schoal of L aw H
Mectropolitan Problems
Scminar in Urban ahd Human Rencwal
Seminar on Urban Criminal Justice
Seminar in Urbanizanon

School of Medicine
Principles and Practice; of Community Pavchiatry
Governmentat Process and the Commiunity
- © Epidemiology of Mental Disordess
( Bygienc of Housing '
Social Foundations of Community Hedth
Family Planning in an Urban Socicty
The Voice of the Communrity
Nursing for Community Mental Health

.—:( B
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School of Social Work ‘ )
. Seminar in Community Organization ‘ -

Social Planning : - ,

Teachers College ’
+ Sociology of the Community S ;
Urban Sociology and Education : ’ _
Family, School, and Communitics ‘ ' -
The Mass Media in an Urban Society ‘ .
The Politics of Urban Education
Community levolvement in Education
Social and Political Problems of Education
Cross-National Scminary Study of Urban Ec'ucation Systems
New Direction in Urban Education - . .
Administration of Community Minority Services
cs . Urban Reercation and ParkPlanning
| . Analysis of Urban Social Systems
Urban Geography and Education

Uiiion 1 heolagical Scninary ' -
The Gospel and the City : -
The Churchin Mission . N '
Experimental Seminar ) k
Corjtemporary Problems in Crban Mission
Scrainar on New Forms of Witness in Urban Socicty ;

'

As previously stated, the smnmary indicates that Columbia University

alrcady offers many courses related ro wiban and ethnic studies, which can

form the basis of a.coordinated program in these ficlds. The caistence of

considerable duplicatjon—for example, four scparate courses in Urban Geog: . e

¢ raphy. are offered By the Graduate Facuitics, Teachers College, Columbia .
' College, and the School of General Studics, respectively ~indicates, as well, the )
: need for the'kind of coordination recommended in the last chapter of this
) benk. '
; B | -
P 1 t .
i { SUMMARY A!ID CONCLUSIONS ‘ .

. i .

1 .
The complexity of Colubia has been aprly doseribed by one of the

. persens interviewed far this study, “Colum! -4, she said, “resembles the
. nincteenth century British Commenwedlth of Nations with its series of (1)

. independent kingdomis (Barnard, Teachers Col'vge, College of Pharmacy, and

- Union Theological Seminarv), (2) dominion status territorics {those schi ols
: that arc part of the corporatinnd. (3) crown colonics (the institules, centers,
t = programs, cte)s and (4) trusteeships (the many departments) ™ - !
; The analogy ta the Bntish Cemmonweaith appears more pertinent as the
vhserver recatls the British policy of “indirest rule.”™ A Jock at Columiia L
o .

ERIC ‘
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University governance reveals that the power to effect curricular change resides
primarily within the various facultics, articulated through the” numerous
departments. Thus, most major substantive dectsions appear to be made at the
tribal chieftain level, not in the Home Office (Low Library). Each of rthose
deparumental, or tribal, chiefs formerly sat on the now defunce Univorsity
Council, which had ultimate responsibitity for educational programs and
curricular matters. A University Senate, composed of facult  students, and
adniinistrarors from each of the schools and affiliates husr cent'y been created
in an attempt to broaden participation in the decikion-making process. e
responsibilicy of the Board of Trustees appears to have been curtailed 1o
budgetary matters. .

The forcgoing description of the historical uohmun of Columbia
Universiey was provided in deta’d to document two very important points that
retate to the Urban Center Curriculum Project. £int, Columbia University has
indced cvolved over two centurics into an institution much larger, more
compk*\ mere varicgated, and possibly more tesponsive to the needs of the
socicty than is supposed. Therefore, the changcs neaded to increase i
responsivencss to the urban and ethnic crises should be viewed not a
revolutionary, but as a natural step in the evolution of this univer«ity. Because
of the urgency of the nced for teaching, rescarch, and practitioners, one would |
hope for speedicr consideration and adoption of programs related to urbun anid
etinic studies than has been characteristic of many past vniversity devisions
Second, the «-ailed presentation of organization enderscorcs the narrow
structuring of fields of study and the relative absenee of those linkages thu
have becume so important to the undcrmndmg prediction, and controf of the
forces that generate the major problems of the timus.

‘This chapter reveals that, by one definition or another, there ss alrcady an
observable amount of activity at Columbia directly and indircetly related s
urban or cthnic studics that can serve as the foundation fur coordinated and
intcgrated university programs in these emergent ficlds. What has been micsing,
as both faculty and students have strongly stated, is the development of
linkages between schools and departments so that imerdisciplimary study droes
not require special approval but is given cqual status with moze tradizionad
disciplines and coutses of study.

It is hoped that the tecommendations of tne Urban Center Curriculum
Project will be scen not only as specific steps for the universay to take in
introducing comprchensive and viable urban and cthnic studics programe, Lz
also as part of the gencral movement to encourage organizati mal retarm and a
sense of cohesiveness among the many parts of Colunbia Univeraiy .
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CHAPTER RECOMMcNDATIONS
AND CONCLUSIONS

Joseph (5. Colmcen,
Barbara A, Wheeler,
and Wilfred Cartey

INTRODUCTION

The survevs of the opiniens and the needs of identifiable university
constituencicsand of the expericiices of other institutions of highar learning
provided the data for conclusions regarding curriculum development for urban
and cthnic studies at Columbia University. This data, when analyzed and
interpreted by the project statf, provided the substance from which speeific
procedural and programmatic conclusions began to emerge. These conclusions,
when juxtaposed with the histery and present state of Columbia University, Ted
the cditors 10 a scrics of recommendations #hat represent one way  lor
Columibia to construct quality programs in urban and cthnic studies,

Naturally, these recommendations do not represent the anly model for
viable programs in urban and cthric stadies at Columbia. Indeed, one major
hope s that these proposals, vnee studied, will generate the unisersity-widy
discussion needed to produce the kind of consenmsus-building and decision-
making required o ctfect for-reaching change. Thus, the recommendations are
advisony in nature and are intended 1o save as cataliats, not as prosceiptions
for change,

The recommendations have not heen placed in an order of priority rather,
they are arranged in a general chronological order for thear implementation.
Consequently, they build upon cach other, thereby charting 4 direction for
uange that allows for a visible, vet tinancially feaable, start, with 4 steady
progresion toward the ideal. A proposal for phased implementation has been
included, along with 2 time schedule and a medel for asuggested organizationa)
structure of the end produce, (See pp. 2049, lelow )

Alrhough the recommendations are couched in terms applicablc 1o the
speatic milicu of  Columbia University, they apply more broadiv to all
institutions f highoe learming coentared i, or surrounided by inner aties and
Micaed by the problenic presently gonetated by city byving and by sadial
conthicis. bhe proposaly provide for balanee in the relationships among

185 :
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‘
teaching, research, and service; between the university and the community
among faculty, students, and administrators; among the many sections of the
university; and between urban and ethnie studies themsehes,

RECOMMENDATION 1:
COMMITMENT TO GOAL

No new dircetion can or should be taken by any institution without a
pervading inSitutional conviction regarding the need for change and the
propricty of the goals. The preceding chapters have attempted to document
evidenee of the contemporany imperatives for change, These imperatives must
be felt and adopted, however, not only by the university’s central administra-
tion, but also by a substantial majority of the university’s constituencics,
Although student confrontations with administrations at many univensitics
have triggered reflex reactions that have resslted in the establishment of
programs in urban and/or cthnic studices, the resultant adminisrative response
ta such political pressure is usually addressed to the solution of immediate
problems. In the ¢nd, longer-range problems are sometimes creared and the
long-range perspective so necessary for theiv solution is overlooked or ignored.

One prerequinite for effcetive and lasting innovation is a university-wide
commitment to articulated goals. 1t is therefore recommended that Columbia
University visibly and forcefully commit itself to new goals and prioritics in the
emergent ficlds of urban and cthnic studics, with special attention 1o
Afro-Amcricen Studies, A carefully designed, well articulated, and widely
disseminated poliey statement regarding the university’s tole in relation to
national problems and prioritics must precede any actempt to create quality
teaching and research programs in these vields and to develop a responsible and
responsive relationship with the communing.

Recognition that aniversity-wide conensus is an important component of
any articulated intention to chart new dircetions in no way detracts from the
central administvation’s responability: for the initiation of such a statement
fndeed, a0 statemient of administrative inteant will provide the cariy of
ducctional purpose necessary to the oftorts of the rest of the univensty
Further, the importance of quriculir innevations in urban and cthnic studics
warrants the stticulation of such a policy

RECOMMENDATION 2:
AFRO-AMERICAN STUD!'ES

Until recently, the study of Afro American coltute was oplv rarely
includad in the univasity curriculum, This has been true ot Columtia
University, dospite sts position asa major center of laarning and i proviniin
to the navon’s Lirgest Black community, Afeo amanaan Stadies, althongh
primunly oriented toward the United Stares, alen cmbraces other atcas ot the
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world where peoples of African descent have developed unigue coltural
traditions, such as Africa, Larin America, and the Caribbean. Those who sce
Afro-Amcrican Srudies as limited o the cxp&)ration of “spul music” or
“revolutionary movements™ are ignoring the senousness of academic purpose
fclt by prospective students, the existence and availability of curricular
matcrials, and the poiential for scholarly research in the ficld.

This wealth of material cannot be adequately urilized by simply
incarporating Afro-American materials into existing courses or by introducing a
scattering of new courses labeled “black™ or “Afro-American.” Althotgh there
are now courses and programs in the Calumbia University curriculam that
A ‘ include clements of Afro-Americsn history and culture, a program that
‘ encompasses the several pertirent disaiplines and subject-matter arcas s
indispensable ta an understanding of the positien of the black man in the
United States and of the ties that unite black people in various parts of the
world.

There is also a widely accepted moral imperative for Afro-Amcrican
Studics. Many universities currently coordinating existing and new courses ta
form comprehensive  academic programs have recognized that this new
subject-matter arca will provide a much-needed opporturity to reassess not
only African and Afro-American sacicty, but the composite American society
as well There appears to be widespread concern among educators ard students
adtke that all Americans need understand the damaging effects of racial
prejudice and the distortians that it has imposed un% character and culture
af both black and white Americans.

To charge, as some cducators have done, that black students ire only
o motivated by a desire to devetop a sense of pride and identify is to minimize

the humanistic corcerns hat underlic their demands. A far njore imporiant
blwck student consideration is tac sense of commitment 1o the black
aimmumity, a conumitment that lhc_\' wiant to sce incorporalcd into programs
that will provide the knowledge and shills to liberate the black community
trom the offects of racism, poverey, and cducationat disadvantage. Such a
propoinwoenld not caly emphasize signiticar taspects of the black expericnee,
bt wiso tead o the discovery of solutians to such problems as housing, welfare,
cnplevment, and education of minoritics. For these reasons, an extensive
Progriio of Ateo American Stadics s ot only academically sound. but moraliy
and socalv imperative,

From the sunvey of the programe of othar univaasitios and from avents
record 4 in the press, new wsrses and programs that treat the culture and
problems of Amcticn minority groups are foramost amor g other and related
student demande Jhose that focus an Black or Afro-American Studics are
prionty concerns of Al studonts and have stimalated conaderable national
interest. Most black students fedd that only a comprehendve and coordinated
program of study can effeatnedy deal with the complositios of minority yroup
wultures

Convequaentiv, many anstitutions of - higher learmng are imrc.‘\nm:l‘\‘
recopnizing thair tegponstnhity o provide now and bolinead indioction
arad researdh in hickds assocnted with the trond rubne of Black Stadies

Q Columbua Pancrdty: v a goaa! obligation, by virtue of e location and
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its position of national prominence to cstablish a comprehensive program
of cthnic studies, commencing with graduate and undergraduate courses
and programs in Afro-Amcrican Studies.

Undergraduate Programs and Courses
in Afro-American Studies .

An Al-University Undergraduate Major

Although there are four undcrgraduate schools at Columbia, financial
constraints, limited numbers of available faculty, and current attempts to
minimize existing university duplications of offerings and efforts, alt dictate the
establishment of one undergraduate program in Afro-American Studies to senve
Columbia College, Barnard College, the Engincering School, and the School of
General Studies. An interdgpartmental, interdisciplinary undergraduate major
appears 1o be the form adopted for Afro-American Studics in most American
universitics. At Columbia, this major should be interschool as well.

The undergraduate major should also be cross-culturat in nature. The
existence at Columbia of the African and Latin American Institutes means that
the foundations for a Black Studies program have alrcady been laid. Once
Afro-Amcrican Studics have been established, ¢ student will be able to pursue
the relationships among the African, Carribean, and North and South Amicrican
experiences. 'or some students, the undergpaduate major will be preparatory to
graduate work in urban studics, or in other disciplines or professional ficlds; for
others, it may represent terminal education and should be designed to prepare
them for employment.

In the case of Black Studics, in particalar, the point has been nade that
the large-seate cffort needed to resolve our current racial crisis will require
workers sensitive ta the history and character of the black community,
Consequently, the importance of an intelfectaal awareness of the culture,
history, and problems of minority groups to the preparation of stadents for
any nrofession that touches on the complevitics ¢f poverty, interracial conflict,
and the quality of hicin urban arcas should be emphasized in the establishiment
o degree programsin ethnie studics,

A Survey Course in Afro-Amccrican Studies

Further recommended i the doavdopment of  a university-wide
undergraduate sunvey course (or coutses) in Afro-American Studics, Such a
coirse should be interdisciphinary and crossealwaral in nature, treating the
subject from historical, sodolagical, political, and cconomic perspedtives, Since
Al studenty will not want 1o major in Black Studies, as many students as
possible should be given the opportunity to Tearn about the “black experi-
e Sudh hnowledge sall become increasingly importaint as today s students
bocome Teaders, votarsand deason-makers in a world rendered institutionally
and technologically more compley
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Graduate Programs

A graduate program in Afro-American Studics at Columbia should be
developed first ar the masters level, then at the doctoral tevel. In addition, a
five-ycar program lcading to a combined bachelor’s and master’s degree is
recommended. There is a great need at this point in time for the preparation of
teaching and rescarch personnel for all edueational levels; thus, emphasis should
be placed on the preparation of graduate students to assume these roles. At the
same time, pertinent courses should be made available to students enrolled in
Columbia professional schools who are interested in carecrs in action-oriented
organizations and agencics. .

There appears to be substantial support among Columbia students and
faculty for the development of a university program in Afro-American or Black
Studies. In the faculty survey, 65 per cent of those respopding would
encourage creation of a graduate program; over half (52 per cent) would
encourage an undergraduate 1iajor. Student groups interviewed for this report
supported both undergraduate majors and graduate programs in Afro-American
Studies. The survey of the Puerto Rican community pointed out the need to

“develop skills among students and faculty for functioning well in both
professional and personat ways in Puerto Rican communitics. Similar views
were given by black leaders interviewed in Harlem.

A Department of Afro-American Studies

The Afro-Amctican Studics program descrited above should be stiuetived
as a department encompassing both the graduate and undergraduate programs.
Only in this way would it have sfficient resources and breadih of scope to
attract leading scholars and specialists in Afro-American affairs. The Depare-
ment of Afro-American Studics, like other departinents of Columbia, would
initiate courses and employ faculty. The precedent at Columbia of appoint-
ricnts to more than one department will facilitate the use of exiding faculty
nd courses and render interfaculty, interschool eooperation more beneficial to
student needs )

RECOMMEND. .TION 3:
AMERICAN INTERCULTURAL STUDIES |

A prowing number of the newly constructed aeademic programs dealing
with the problems and concerns of minoritymoup members are focusing
attention on a wide range of <socictally designated minority groups. Several
universities are daveloping cthnie stvdies programs that andude systematn

Q attention o cultural contmbutions and contamporary cypericnes ot Fucto
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Ricans, Mexican Americ s, American Indians, and people of Asian origin, as
well as Afro-Americans. Quite naturally, the majority of such programs are t
bie found in institutions proximal to those geo raphie areas where substantial
numbers of one or mare such ethnic groups are located. Thus, colleges and
universities in California, New York City, Hawali, and New Mexico are in the
process of developing cthnic studics or American cuitures programs. Increas-
ingly, the myth of the "meiting pot” is being exploded. Consequently,
relationships among the various and varied socictally designated minority
groups in America. along with the historical pertinence to each of the existence
of a dominant white majority, warrants serious academic inquiry.

The cstablishment at Columbia of a graduate program in, and a
department of, American Intercultural Studics is therefore recommended. This
department wou'd provide for an interdisciplinary appreach to the stedy of
cthnicity and race relations and possibly to the development of ways that
diverse cultures and people can learn to live together. Among the most ominocs
problenis faging American suciety today are those that deal with race. Many
Columbia students wish to major or concentrate in the specialized ficlds of
knowledge that comprise Afro-American Studics, urd programs to accommodate
their interests have already been proposed. Other students, however, are

- interested in cthnic studies more from the point of view of how different races

&
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can hive, learn, and Work together i a creative, productive, and harmonious
way. For these students, an interdisciplinary graduate program, lirgely in the
behavioral seicnces but with empharis on both urban and cthnie studies, is
recommended. < .

Among present courses at Columbia that could be brought together 1o
form the basce for a graduate degree in American Intercultural Studics are
“Intergroup Relations,” “Conflict Resolution,” "Workshop on Action and
Interaction,” “Psychology of Prejudive,” and “Social Structure of the Urbun
Community.” In addition, the other courses dealing with the cubtural
foundations of urban life, with civil right; and cducation, and with intcr-
farmlid, intereutiordd, interclass, and gaterracial comnwnication could be
daveloped to supplement the present course offerings. Courses concerned with
the study of cthntcity from a historical and comparative perspective, its cffedt
upon the development of American socicty, s benefits, and it related
probdems should also be offered in this department. Research opportunities
would be plentiful, as would ficdd work at both the grassroots and the
prelicy -making Jevel - /

- RECOMMENDATION 4: OTHER ETHNIC
STUDIES PROGRAM COMPONENTS

A Survey Course in Puerto Rican Studies

-~

Lhe davdopment of an allunieraty undurgraduate course for courses)
with an mtadisciplinary approach to Pucrio Rican Bistony agd colture should

A
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be given urgent priority. Such a course focystd on the group expericnce in ihe
United States can, along with pertinent Sfferings from the Latin Amecrican
Institute, provide the foundation for freation of a Puerto Rican Studics
program. } -

'

w . .
Future Ethnic Studies Departments . \

Other departments concerned with ethnic studies should be created as the
demand or necd for them develeps. Among those that should be considered for
cstablishment in the near future would be the aforementioned Départment for
Puerto Rican or Hispanic American Studies. Pcrsons of Pucrto Rican descent in
the New York arca suffer in many ways, as do members of the black
population, from the results of racism, poverty, and cducational disadvantage.

An understanding of the Puerto Rican cultural heritage, language, and
history represents a valid program of study for university students. By
extending academic ingnity to other North Americans of Latin descent, ¢.g..
Cubans and Mexican Americans, a broader-based program becomes posable.
Considerations of the black populations of Brasil, Haiti, and clsewhcre bring
the Hispanic and black academic programs into a contiguity of interest
analogous to the problems that such groups have faced in the United States,

RECOMMENDATION 5: A CULTURAL
N CENTER FOR ETHNIC STUDIES
. .
,

In recognition that Afru-American ot other criinic studies involve a
considerable amount of sclf-direction in lcarning, the cstablishment of a
Cultural Center, to be organized and directed by students themselves, is
recommended. Provisions for art displays, special progrdms, music, reading, and
seiminar and meeting rooms would be necessary. The center would give students
the opportunity o structure educational and social programs among themselves
and with invited guests from outside the university. Spedial gathering places for
stdents with special inzerests are not new to college campuses: At Columbia,
groups with professonat or departisental wdentity gather for “bull™ sewions or
toread or for meetings on a wide range of topics,

RECOMMENDATION 6: URBAN STUDIES
i ¥
’ .
. The almost overwhelming complexity and the attendant probitems of
urthan living hase not s ver been addressed in 2 eoherant, diaplined
trameworh. Publiz and private institutions, both mational and local, have
focused on particulu aspears of the whole, bat their priontics and intcreds
eften contlicr, and the results have been far from aatistacions. New urgeney

ERIC .
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and the, magnitude of the problems has so far deficd both description and
presctiption, cxcept in a few isolated instances. Cities, in effect, have been
caught off guard; too naany criscs have crupted too fast oh too many fronts;
and traditiona! burcaucratic thmkmg and methods are not equal to them, Every
institution in American socicty is struggling, somewhat uncertainly, to reassess
its own role in the effort to respong to these criscs. o

A key clement in the reassessmgnt is the search for a unificd approach
that can both view and treat urban pro lems in a coherent. meaningful
manner—and 1t/{s to this scarch that universitics can make their most significant
coptributions. By instituting urban studies programs that bring together
rclevant knowledge in a problem-oricnted, interdisciplinary framework, they
can more cffectively use the universities’ resources to meet some of the most
pressing nceds of socicty and to provide future urbanists with a solid grounding
in urban affairs and a comprehensive overview of the issues that they will be
called upon to face~ -

There are already many courses refated to urban studlcs in the many
schocls and departiments at Columbia, but these courses are not now a\mlablc
to students in any systernatic or sequential pattern. What is nceded is a formal
commitment to establish 1 university-wide, comprehensive program that will

".HUMAN USES OF THE UN.IAVERSITY

bring together the existing courses, create new ones, provide relevant practical -

experience, and concentrate its teaching, reseereh, and community projectsin a
central pluc As one of the major urban universities in the country, with New
York City at its dr)or\tcp, Columbia University is in an ld(‘&l position to
construst quality academic programs in urban studics,

, ’ Undergraduate Pro_grams ard Courses
in Urban Studies

An Afl-University Undergraduate Major

The establishment of one undegraduate major for students at Barnard,
Columbia College, the Engincering School, and the Schoot of General Studics is
recommended. Again, this recommendation is predicated upon the helief that
such amalgamxtion will facihtate a more maximal return on the least minimal
investment of financial, spatial, and faculty resources. The eoordimation of
avinting courses with the creation of new ones and the necessany administration
links could resultin a program that would meet the needs of students proparing
cither for immediate emplovment or for graduate work, A five-year program
leading to 4 combined bachelor’s and master’s degree in urthan stadiey s also
recommended.

A Survey Course (or Courdes) in Urhan Studies

Approaching the urban scene from the historieal, Coonomic, e, and
sdientitic point of view . this course (or courses) would be designed to evpose all
nannujoring students o an undanstanding of the golntion, (hallenges, and

4
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. ' - spcciai features of urban living. In addition, such 2 course could senve as an o,
- . *introduction to the problems and altcrnative courses of action leading to theie

’ solution for students planning to major in urban studics.

1
. : ) - Graduatz Programs in Urban Studies -
. . ' . . )
‘ The crgation ap Coiumbia of graduate programs in urban studics is
reccommended, first at the doctoral level. These progams would be largely
. professional in character, byt would provide for students with teaching and
. - research interest'as well. The graduate ‘program would have iuterloching, yet
scparate, subprogramis in the behavioral, policy, and management scicnees, as
welf as in the natural and engincering or technical sciences. These classifications
v are suggested as stepping stones or balances between narrow disciplines, on the
onc hand, and the wide subject-matter ficld of urban afTairs, on the other.
¥he bebavioral scicng specialty would direct the integrated knowledge of
. sociology, political science, psychelogy, anthropology, and cconomics to the
. : human concerns of citics and their interrelationships with physical concerns.
Pelicy sciences would combine quantitative mcthods, operations rescarch
planning, and the professions of governmental or ugeney decision-riking on
urban or regional matiers. Management scivnces would bring together subject-
matter arcas of public administration and financial and personne! management
and afford the broad knowledge of substantive areas necded to administer
uroan-oricated programs at the community, city, state, and national level.

. . A Department of Urban Studies o

“

‘ The graduate and undergraduate programs in urban studics should be
- organized administratively into one depdtment. Given sufficient resources and
seope, such a department will be cnabled to attract teading urhan specialists to
Columbia, as well as to secure the interest and atlegiance of present Cotumbia
schalars, A department would have the power to mitiate now counses, frunc
. existing | oncs, appoint new facalty, and provide the linkages with o heF
Columbia divisions necessary to assuee maninal flexibility for students,
~ Columbin faculty members and students expressad 1 lirge ameunt of
. : support for both undergraduate majors and graduate programs inurban studics
Over half of the faculty responding to the survey encovraged the ereation of an
undergraduate major, and over two-thirds recemmended graduate programs in
this arca. There 'was cquivalent interest in effecting the interdisciphinany
linkages necessary for viable programs in urlan studics. A high proportion of
the faculey saw’ their disciplines or fields as relevant to urban or ethnic sndics,
) from 48 per centan Args and Scicnces to 92 per cent in Teachers Collcge. 1he
employers contacted were heavily in wpport of academic preparation in uebas
» affairs and stressed ahe coential Timkages betwaen exvacing acadane 7 ure
ments necded to produce students with the scope required 10 work on
Q : o prevaling complen and comprehensive problems
ERIC
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/ T * RECOMMENDA/ION 7:

/ RECTIFICATION OF EXISTING COURSES

i - - ’

In addition te developing new courses and programs in urban and cthnic
studics, existing courses related to these ficlds must be modified to include
relevant, significant urban and ethnic material. All pertinent coursés, whether
offered in.Departments of Urban or Ethnic Studics or clsewhere should be
organized so that majoring and nonmajoring students are constantly made

. aware of the ways in which the totality of knowledge impacts upon urban and
cthnic studics. For example, au introductory course in econonics might devote
a scssion of the syllabus to urban economics; whereas an American history
course could deal with the contributions of the Black American to the growth
and development of the United States, as well as with the impact of American
history on the black man himself. Thus, it is recommended that faculty
members in other departmients and schools evaluate their syllabi with the intent
of developing new courses or alicring existing oncs, where appropriate, in order
to incorpordte related utban or cthnic subjects,

RECOMMENDATION 8: MULTIPLE
" OPTIONS FOR STUDENTS
? r

, ) ) .

Considerable flexiblity is cssential for both graduate and undergraduate

students in planning their courses of study in any ficld. Since urban and cthnic

matlers affcct human beings in such a variety of way's, nultiple approaches t.

- sacademic programs should be provided. Students wishing to muajor in a

. traditional discipline should be able to minor in urban or cthnic studics. The

same should be true in reverse. Multiple options should exist, as well, between

\ J the various professional schools and the Departments of Urban gr Ethnic

= Studics. Furthermore, students should be alile to shift academic gears without

losing oo much aedit, therefore, as much flexibility as possible is recom-

merded in the development of Departments of Urhan or Ethnic Studics so that

students are fread from the rigidiy often asqgeiated with more traditional
departmonts ‘

HECOMMENOATI‘ON 9: FIELD WORK
AND EXPERIENTIAL LEARNING

A direct awarcness of the “gae’ problem. of poverty and discarimination,
bucomes possible prmarily through emotional immersion: in addition, appre-
ciation and v orstinding of the importint coninbutions of many discplines
and - profosdens aan be bost gained i the conteat of realhfe, relevans
sittations Theee acrvitios must avord the deficiondies of pact programs, whore

o
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students have not only becn divoreed fre a adenquate academic supervision, hat
where foculty, stadent, employer, and  community have pot interacted
coneceitedly in the planning, supervision, or implementation of the progran,
Fxperiential Tearning can include community service, selunteer activitics,
o patd cmploymient in community-activity agencies, hospitals, prisons,
recitation centers, sinoels, and government agencies. Intarsession and summer
peiinds sray be ueed for these purposes, but wark activities can also be buiit
inwo regular gpurse work, with or without credit. Such experiences will play un
ispoitant role i the student’s educational growth, partceleedy in urban or

cthnic studics, where inductive Jearning methods add 0 essential ingredient o

teaditonal acaacmic apyroaches, Two special programs are detaled below, Jo
heanelicetually rigorous, these programs must be acadvmically well ctructured
and ceectully supervised. They must, furthermore, provide for Joint faculiv,
studeny, employer, «nd commyanity participation in the planning, suparvision,
and implemcrtation of the progrim,

Provisions for {eld work and other forms of cxperizarial learning are
stiongly supported by many groups contaared during the projecet study, Over
80 per cent of the Columbia faculty responding to the survey favordd
combining class work with rescarch and senvice activities; 62 per cent would
give aedit to students for supervised work-service in scuon progeams. The
student survey disclosed broad daterest in university-spansored oppartanitics
for undcigraduate and prefessiopal Lchool stdents te participate in commu-
nity service or other field work programs. There was a manifest desite o
acquire and utilize skills in policy tesearch while assisting the community und
to be able to apply university training to basic social change. Prospective
employers erophasizad the need for eaperiential kinds of fearning for beth
undvrgraduate and gradvate stu-dents aspiring to professivnsl rositions dealing
vith urban or minority affairs, N

The black and Pucrto Rican commuritics strongly endorsed more ficlo
work and the ceoperative planning and exccution of ficld work activitics, Many
residents indicated a willingness to assist in the waining of students planning to
enter public service and, in fact, felt this to be waentval if the resiniing of
students were to be broadencd 1o iacknde Lrowledge of the philosop by,
obectives, and . dlivities of comesunity action programs. It s therefore
recommendad that field work opportunitics and other off-ca wpus learming be
created and integrated into curricula for wiban and cthine stedics

A Collegium of the City

One such program, whese conceptual content leads to the name “a
Collegium of the City,” is recommended for selected students majoring in
urlun and cthnic studice The Collegium, which would be located in the
conmsunity, would become a mechanian by which students and faculty coutd
engage ninterdisciphnar studres and activitics rehited o the surroundimg
crbian environment and would pravide for both conceptial and cxneriential
learning. Students junior faculty membiers, and ide iy one or more membicrs

208
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of the senior facelty would  maintain residenee’ at - the site of the
Collegium,

Faculty would be appointed 1o the Codcgium for a one- or two-vaar
period and would be diawn from all parts of the university, but particularly
from the Departments of Urban and Ethnic Studics. The faculty of the
Collegium should comprise gencralists and specialists in various arcas of boih
urkan and cthnic studies, as well as visiting or adjuncrt faculty with practical
Caperien tein aspects of community action or government asercics, including
members of the local community.

Ihese appointments as Collegium Fellows would give faculty members an
opportuaity 1o extend their schelarly interests i interdisciplinary urban and
cthnic affairs in order to develop new indghts and teaching skills. In uddirion,
the experience would provide the opportunity to pioduce publications on
research and other studics of value to tne subject-matter ficld, T s anticipated
that facalty members who pardicipate in the Collegium would return to their
departments with o new perspeetive and broadened knowledge abouc urban
affairs that can serve as a basis for rhe further developnient of departraental
expertise in this area,

A committec composcd of students, faculty, administrators, and commu-
nity: people would be established 1o plan the program, admit studen.s, and
adnunister the Collegium. One Collegium facukly memnber woald serve ay
covrdinator of the field work program, and the entire faculty would cffec
laison with the agencies invalved.

The Collegiun program should be viewed as experimental, self-initiating,
flenibley and continually cvolving. Iaculty, students, and community: members
would parricip-tc jointly in all phases of the planning and administration of the
prograim. They would, for exampic, shape the substaative character and
content of the Colle gum, as well ar determine the principalissies and < thjedt
arcas that would serve av the topics for semimars, collogquis, readings, and
papers, Students vould © age din community programs at both policy-making
and implementation Tevel.

Tn the fiest veer of the program’s opcration, twemy o twentv-five
students might be admitted. Initial planning. in which they woeuld participate
an i for which they might be given credie, coutd begin in Fune. Stadents would
probably be juniors or soniors choosing the new major in urban or ethnic
studies. I a fiveyear progam leading 1o a Bachelor of Arts and 4 Master !
Arts degree were iatroduced, Collegium participanes would possibly be seniors
or fifth-year stadents, Initallv, the Collegium taculiy would e composed of
three or four junior fellows, three or four senior fellows, and thres or four
puersons affifated with community or yoveanment agencizs o, other related
nonaniversity positions. Fach successive year of the progr . would sce an
increase in the number of student and facalty participants until a desirable
caling vas atained.

As wasnoted in the urvey of student opinion, students belicve that some
of the mostimporaant aspects of their larning caocricnces will resalt from now
Kinds of imtcractians botween stndonts and focaltyv, student and student, and
stadent and commurity, in ahich dloas e tormulated and courses of action
are tested and cvatvatad. The Collegivm of the City can aeate just aich an
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environment, [naddition to providing teehmical assistance o the commun v,
the Caoltegium of the City would provide interested students with =rinwensae
opportunity o test thamselves and their theoretical knowledge in the “real”
urban world and o acquire preprofossional knowledge and skills; e,
determining needs and colleeting reliable information, learning the clements of
program development. discovering how risources ;fc‘ allocated and goals are
formulated in social policy, obscrving the interdisciplinary implications of
urban probloms, determining when and how to use specialists in selving
prohlems, ang learning how an individual can produce social change.

An Academic Trave! Plan

I addition to upiversitv-community organized ficld watk opportunitics in
the provinal community, students in Urhan or Ethnic Studics Departments
might also spond an extended period of tme intersession, summer semester, or
an entire vear- in educationally seructured and suparvisgd travel study. These
might include, for cthnic stodies, study and/or work st an institution of Iighr
vducation in Africa, the Caribbean, or Brasit, A like program of independent
study might also be carried out vnder the sponsership of another American

ccollege or cniversity, pechaps in the rardl South or inan urban environment,

The possibility of properly supenvised exchange programs, with emphasis on
independent research should be considered as well. A commivree of studenis,
faculty, administrators, and nonuniversity specialists could plan and administer
these programs.

RECOMMENDATION 10. AN URBAN
AND ETHNIC AT FAIRS LIBRARY

-~
4

The present dispersion of reference macerial o wrban and  cthnie
affairs. Oy disciplice and - profession,  reinfurces the  fraginentation of
information in these ficlds, As a result, the student who wisues (o develop
the broader understanding that these subjects require must search for them
in 4 varicry of locations, 1t is abselutely ritical, therefore, if recommenda:
tions for academic programs in urban and®cthpic studics are adopted. thar
a lihrary consistent with the needs of these departments be established.

Although the hhrary would be designed primarily foi students in
urban and ethnic studics, the fact that community prablems are being
studied by its residents and apencies and that they will increasingly be
studied joindy by the community and  the university dictates  that
arrangements must be made to open the resources of this bbrary o
percons in both grovpe The core of the collection could be coeated dither
v conwolidating matcrialy correntdy in other Columbia Univarsity: bz arics
and Lhe Uthan Conter or by now azquiations

D

10
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RECOMMENDATION 11: A UNIVERSITY-WIDE
COUNCIL ON URBAN AND ETHINIC AFFAIRS

Composed of deans, department chairmen, faculty, and students from all
divistons of the university, such a council could serve as a stimulus for th new
academje programs and could alse be a mechanism for cffecting interdepart-
mental and anterdividonal programs of tnutual interest to two or more

“divisions. The existence of a universise-wide council would ensure that urban
and cthnic affairs occupy 1 continuingly prominent position in thinking and
action on all Tevels of the university, that assistasiee is given to all appropriate
departraents and schocls in building strong urban and cthnic studies segments
into their own academic programy, and that the plinning of all depariments
and schools is integrated with the decisions of the proposed Bepartments of

L Urban ond Ethnic Studics,

RECOMMENDATION 12: AN ETHNIC AND
URBAN RESEARCH, iINFORMATION,
AND COMMUNITY CENTER

A coordinating and service arm to the community, not only for the
Departments of Urban and Ethnic Studies and the Collegiun, but for the entire
university in its totad relation<hip with the community, is cssential, An tchnie
aund Urban Rescarch, Information, and Comnmunity Center {EURICCY would
provide an alluniversity clearinghouse for juint Columbia-community activitics
to work in collaboration with other depar sents and schools in all arcas of
community «ndeavor. Its planning and administration would be the joint
responsitality ot faculty, students, administrators, neighborhood residents, and
CemMMUnIy groups,

The urgent need for such o machzaism is underscored in the views of
many who are concerned, in one way or another, with the relationship between
university and community, Of afie faculty responding to the survey, §7 par cent
helicved that there are now sarvice or action progeams that Columbia should
underiake, OF this group, 37 perocont would themeehes like o engage in
research projects deating with uthan or minority affairs. A university program
for training diadvantaged commrnity residents i paraprofessional skidls would
be encouraged by 32 per contz while 53 per cent fec that mare couperative
arrangements should be developed between Columbia and the New York City
SIOVCIIMENT OF RONEONCrNMCN groups,

Columbia students expressed their desiee far greater student and commu-
mty participation in the formelation of policics that affect the university and
the community, ac well as in the planning of cooperative projects. They also
rccommended that the university provide information and expertise ta the
community i order to hdp itreadh its own goaicin itconwn wov. Fmplovers of
urhan or othric studies poofosdonals stated their belicf that dhaanels of
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interaction and coourdination should be opened much more widely between the
university and the wity and commumity orgdnizations.

The black and Pucrto Rican communitics look to the university for: (1)
help in dealing with such commonr problems as crime, health, wellare, housing,
and drug addiction; (2) paraprotessional training and basic education; (3)
precollege counseling of minority youth and recruitment and admission of
more minotity students; (4) finandial aid for such students; and {5) scrvices
such as an information resource #nd reterral center for community residents
and groups. Community people wish to be involved on policy and advisory
committees that affect their community. They consider an education in the
history, culture, and institutions of the black and Puerto Rican communitics of
primary importance for students or faculty members who interact with the
community. 'They attach great importance to improving communications
Letween the university and the community.

The principal responsibititics of EURICC would be:

(D) To establish a commienity-univenity planning committce composed of
faculty, students, and community residents, The commiteee would plan
communityrelated activities throughout the university and provide for commu-
nity participation in planning, implementation, and evaluation of programs.

In the surveys of the black and Pucrto Rican communitics, it was noted
that too often the planning of university work in the community has heen a
unilateral affair; despite good intentions, the projects have appeared to be
patronizing and paternalistic. Tt wis also fele that the projects in these
communitics scemed designed primarily to mect the needs of the university.

A planning committec would cnsurc that the community and the
university jointly determine those dircetions and goals that would be of
greatest benefit to both. Since community opinion, tike that of t} ¢ university,
is fragmented, agrcement on approaches may be difTicult to achicve. Neverthe-
less, collaboration Letween Columbia and it community is critical to the
success of all efforts iri thi< aspect of the program.

(2) To create @ data bank and injormation scrvice for both university and
community residents. [n addition to providing a source of information in urbian
and cthnic alfairs, this service would:

cstablish a referral center to simplify channels of communication for
conmunity people sceking information about services avarlable frem
the university or elsewhere;

publish a journal to disseminate information congerning rescarch
studics, community service, and teaching programs fer the growing
pooulation of students in urban and cthnic affairs; and

provide a speciatized student counseling ainl informuation senice as a
resource for students throughout the university who are interested in
courses or field work in urban or ethnic studics.

(H In arrange wwnd coordinate ﬁ(‘[t/ work frrojedts, imludmg voluntoor
activitics, projedts undartiben for acadomic aedie, part e or full time

[

o)
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employment in community end government agencics, and rescarch ¢fforts that
aftect the community. One recurring community: complaint had 13 do with the
negative way that eollege students alfect community residents. fn many cases,
there was found to be a kack of continuity of student cfforts in the conmuanity
s a result of the way in which field work is set up by the univeraity,

Coordination of the various aspects of field work activity would promote
cffective utilization of the university’s resouraes and harness a concerted attack
on the problems of the community. Coordination of resrarch projects would
enable the appropriate agencics to speed up implementation of the findings and
recomrnendations of rescarchers and reduce the gap that now exists between
theoy and practice. KURICC would 25 cstablish and administer appropriate
traning programs to prepare students for community service or action projects,

(4) To establish a wiweans by which mtcrested students and foculty can
provide techyical assistance to the comimuniny in the form of jrofessional
consu'tation.

(5) Yo serve as the cowpuionty extension arnr of the university, by
\ponsoring meetings on tepics of special interest and need tu the community,
conducting summier seminars, developing programs for paraprofessional train
ing, and offering specdial assistance such as high school equisalency program-.
adult leadership courses, and courses in increasing cor munications skills. Tn
additi n, the extension arm would provide sewvices directly 1o the community,
such as establishing a placement ofhice for paraprofessional and other graduates
of ¢xtension programs.

(6) To asswne the role of a tecway “ombadsiran ™ or mediator between
the communite and the university. FURICC can serve this fumton in
misunder,tand igs or specific disputes between community residenss, on the
onc hand, and the university, government, or private agencics, on the other.
This involvement vould range fromy wupp'ving irformation for the partics
concerned to . ficating methods of resolving <pecific conflicts.

(7) ¥o cstablish a Speakers furean, which would provide speakers fiem
the campus on suljects requested by tie comnumnity and speahers from the
community on subjects of inturest to the university. The Speakers Bu.cau
would also coordinate and scheduls progioms o visiting lecturers 1o the
university in urban or cthnic affairs 2o help mect tie diveree needs and intcrats
af various depariments, sel vols, commitices, or community groups,

BY Fo ostalish an intraa dvensty devedoprient progrer that would:

Aminister a phin for time off o cnable facclty members
introduce urban or cthnic emphases into ovisting courses or B create
now courses in these ficlds,

administer urban or cihnic pustdocrenal fellowships far study or
tranel refated to urban or ethaic affairy;

ostabhish anterdiseiplinary faculty colloguia or seminars on v regular
basis;and
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administer student internship programs and faculty and student
exchange progiams with other aniversitics in the Urnited States or
abroad. :

KRECOMMENDATION 13:
A SCHOOL OF NATIONAL STUDIES

Given the extensive fragmentation of interrelated subject matter at
Columbia ind the accompanying and incvitable pressures toward specialization,
compounded by a structure of independent departmental units, it is difficult
for the studert to undertake an interdepurtmental, interprofessional course of
study. Given, further. the very nature cf urban and cthnic problems—their
complexity and ther multidiscipiinary chiracter—it becomes evident that new
institutional structures are necessary to prepare students preparly for teaching,
rescarch, or other concerns in these ficlds, The creation of a new schoor ac
Columbia is therdfore recommended, organized around the subjeci-matier
ficlds of national concern—urbun and cthnie studics--.d possibly called the
School of National Studics. The school would be part of the Columbia
Corporation and, through EURICC and the University-wide Coural, would
serve the entire university and the community.

The proposal to combine arban and ¢thnic studies under one "umnbrella”
in a Schocl of National Studics s bascd on thicc factors:

(1) The Contemporary Seitting. The crisis of the city and the black-white
confrontation are presently the two most critical issues on the American
domestic scenc. They are Likcly to remain concerns of highest priority for
decades to come. In approaching the complex problems of race, poverty, and
urban blight, individuals and institutions scarching for ways in which they can
be resolved arc foreed to recognize that the problems of interracial conflict and
of the city arc inextricably interwoven. Frequendy, in fact, the term "'urban
crisis” becomes a cuphemism for “racial crisis.” ¥inding solutions to the urgent
preblems in onc area often depends upon a knowledge of the other.

(D) Structural Rationale. A school, unlike an interdisciplinary program,
has its own funds, its own faculty, and its own faculty loyalty and gives
degrees, has greater visibili. 7 and prestige, and is able to attract leading faculty
'ng talented students. A school is preferred to a department, since it can more
easily organize across disciplinary line: reduce overlap and duplication, and
more cffectively initiate and develop relationships with other units of the
university. Tt can provide acceptable access to siudents in other Columbia
professional schools, such as Business, Law, Journalism, or Sovial Work. wlo
want to emphasize urban or ethnic alfairs in their studics. A sche 1 is preferred
to an institute of a centur, since a school has its own faculty, provides students
with a home base, and can offer an instructional, as vell as a rescarch and
service, progrant,

(3) Adaptaldity. “The title “School of National studies” is suggested in
the behel that the university will wish to undertake programs concerned with
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new domesiic prioriries as they emerge in the future. Conscquently, the school
could be organized to accommodate future national concerns, and the resulting
vhaages i program and prioritics should be anticipated in the plans for the

~

school. .
Description of the School

The School of National ftudics is conceived as a new and scparate
administrative entity within the Columbia University community of schools
and colleges. As such, the school would occupy the same relationship to the
Columbia Board of Tiustees as do other members of the Columbia Corpora-
tion, incleding representation on the University Scnate The school would ofter
te the Columbia student body both undargraduate and graduate eourses and
rrograms in urban and cthnic studies,

In response 3 demands for flexibility of program and in an attempt to
mieet indwvidual student needs, the school weuld provide a varicty of ways in
which the student could pursae his interest i these subject-matter ficlds,
Possibihtics for undergraduates might include a major concentration, a minor
concentration, a double major, or merely a few dectives, Many modcels for
nujors in cither of the two ficlds are posaiblic. Thus, those presented in this
section are intended as points of departure for further dehberation. As
stipulated in the rerommendations, students, faculty, and community members
would be called upon to Jevelop a final sct of specifications. :

The School of Natioral,Siudies will not offer a complete four-year
undergraduate program, e, it will not duplicate existing undergraduate
courses in subjects not directly pertinent tg urban or cthnic studics. Thus,
undergraduate students will pot be directly cdmitied to the School of National
Studies. Undergraduates will continue to matriculate into Columbia College,
Barnard College, the Engincering School, or the School of General Studics to
meet their basic undergraduate requirements in arcas such as science,
mathematics, and Ernglish. It is recommended, however, that the present
curricutum in cach of these urdergraduate divisions be studied, with i cye to
the construction or substitution of courses more pertinent than some that are
now required. (For example, American Urlen History might be substitated for
the Amnerican History requirement.)

After two years of hiberal arts or general cducation, the Columbia
undergraduate may opt for a major or conceniration in urban or cthaic studices,
At this point, he would apply for joint admission 1o the School of National
Studics. This is not to say that undergraduates could not tak @ courses of fered
by the school during their underclassmen sears, nor doces it mean that students
who wish micrely a course or two in cither utban or cthnic studics would bhe
abliged to register in the school in arder 1o take advantage af irs offerings
Admivion 0 the whool, hawever, nould be for those students dusiving o
rapminits specialized subject-matter ficlds.
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o lfor some  students, the  undergraduate  programs  in - both  Afro-

American and urban studics would be potentially termina; thas, it s
intended  thar the student who majors in onc of these arcas will be
cquipped upon graduation to accept employment and perform productively
in federally or privately funded community agencies and programs at cither
the grassroats, city, state, or national levels. The concept of the dual
major, in which the student would combine his interest in urban or cthnic
studics with eithicr a discipline or a profcssional skill, would be one way
of facilitating the nccessary preparation.

The student’s program of study in AfrorAmcrican Studics would be
planned 1 consultation with a designated adviser. Students nught also clect a
geographic spedialization: the United States, Africa, Latin America, or the
Caribbbean. Thosc specializing in Africa or Latin America might be required e

: acquire or submit proof of proficicney in French, Spanish, Portugacse, Arabic,
ar another language approved by the prograny adviser, In their selection of
courses, students would be advised to emphasize ane of the disciplines.
Experiential fearning opportunitics would be built into the program require-
ments, and it is suggested that these Le made mandatory. As stated previously,
experiential learning experiences can include voluntary or paid employment in
various agencics and would be developed and coordinzied through EURICC.
(er a list of recommended courses now avaifable at Columbia and siggestions
for additional courses for a major in Afro-American Studies, as well as 4
suggested model for an undergraduate major in urban studics, sce pp. 317-27,
below.)

- o A major in Afro-Amcrican Studies might consist of thirty-two points, the
core of which could be a required year-long interdisciplinary core course ¢sud
as Afro-Amcrican Civilizauons). Tn addition, the student might sclect the
renainder of his course requirements from an agreed-upon distribution of
courscs among various disciplines, with a primary ¢mphasis on onc of these
diseiptines. Sach a distribution of course requirements might be modeled as

follows:
Requited Core Course 8
In anthropology, suciology, or
psychology 3
In political science, history, or Liw 3
. In business, cconomics, geography,
or social policy 3
In art, history, Yiteratuee, or music 3
; In cducation, philosephy, or religion 3
‘ 7 Inclectives 9
32
‘
; Vigure 3 provides a graohic presentation of the Schoo! of National

Studics, depicting v adminstrative companents and its links to other
Columbia University schools

ERIC
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-

Implementation and Phasing

Faculty for the School

A Faculty of Nationa} Studics would be created to evaluate, sct policy for,
and coordinatc the academic pregrams described in the preceding recomnienda-
tions. A faculty could be organized immediately with the tcaching and
administrative staff of cxisting depactments, who could in turn tecruit needed
additions,

New methods of faculty sclection shoc'd be devised to assure that the

School of National Studics can remain sensitive to the nceds of its many
/(ons(nutmxs The pcrt‘ncncc of personatity characteristics or the “tight
7 \ibrations” to the success of a program should be taken into consideration. In
addition, the nature of both urban and cthnic studics demands recegnition of
the fact that persons with experience in applied scttings can contribute much
of value to the classtoom education of students in these subject-macter areas, In
the case of Black Studics, the point has continually been made that a black
faculty member by virtue of his personal experience can often add a significant
dimension to kis instructionat capabiliy.,

A program of rotational assignments between faculty in the dcpanmcr(s
of the school and those in EURICC should t«e developed so that a melding of
interests, experience, points of view, and skills is assured. Faculty cxchunges
with other universities and  city agencies should also be explored, Such
exchanyges would enhance the experience of faculty members and would bring
to the university the expertise of those persons directly cngaged in related
work.

Possible Nuctei for the School of Naticnal Studies

The following suggestions regarding ways in which the new school could
start immediate upcrations arc offered for considcration:

(1) The Division of Urban Studics and the Institute of Urban Environnient
from the School of Architecture could form the nucleus of the Department of
Urbian Studics, Although architecture has a great deal to contribute, it is only
one ficld of relevant study. Urban studics is moving rapidly toward a concept
of "toral” planning. which mcans links arc nceded to many other ficlds,
cypeanally the behavioral and social sciences. For example, at New York
University, the program s part of the School of Public Administration;: at
Hunter, itis part of the Division of Social Scicnccs.

(2) The Urban Center could becoine the nucleus for EURICC. That 1he
Urban Center is already cngaged in many of the functions proposed for
FURICC makes it the most logical administrative cntity at Columbia to
implement this new and important mandatc.

(3) The Development Division of the School of General Studics could
become the extension arm of EURICC. This dividon represents an important

718
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. .
part of the universiiv’s prosent assistance to the community. Its effectivencss
and that of EURICC will be enhanced by a joining of the two.

Office of Educational Innovation

Ay a new untity, the School of National Studics has an outsrinding
opportunity to experiment with content and learning approaches. To ensurc
that the spirit of lively questfoning remains, it is recommended that an Office
of Educational Innovation be created within the school, This office could sorve
as a built-in meckanism for experimentation with, and cvaluation of, the
programa and operations of the School of Natioral Studics, including both its
acaderiic and community activities. The Office of Educational Innovation
would serve . - a channel for ideas and rccommendations from faculty and
students and would provide wavs to involve them maximally in studies,
analyses, cxperiments, and pilot projects that ho'd promise of improviag the
cducational program of the Schicoi of National Studics. The entire cffort of the
suiool woulil be subject to continuous evaluation so that the highest quality,
most efficient, relevant, and humanistic nrograms with potential for university-
wide application can Le developed. : * :

Assuming a sound rationale, now courses recommended by students or
faculty would be encouraged for experimental trial, after an ct{cctive syllabus,
teaching methodology, and plan for cvaluation have been developed. If they are
later judged to be desirable, regular procedures for adoption of such cuurses by
the school would apply. A process tur periodic evaluation of cxisting courses

. would also be cstablished.

a

Board of Visitofs .

To provide tur the added ingredient of objectivity brought by outside
eaperts, & RBoard of Visitors cgnsisting of nationally promincrit cducators and
leaders in ficlds related to urban and ¢ihnic studies could be created. The board
would initiate annual cvaluations of the program and opcrations of the schoo!
and would recominend to the president of the university 2:.d the deans of the

school new or altered directions, policies, programs, and operations. This means

tor an indeper iont and objective evaluation will Jrovide an important
supplen it 1o the intanal studics conducted by the Office of Educational
Innovation. :

Fhasing of the Recommendalons '

5

Participation by faculty, students, administration, and community mcm-

bars is assumed in the discussion and implementation of the foregoing-

recommendations. Rccugnitiy! is given to the proposal by black students at
Columbia for an Interim Bdard concerned with Black Studics. Consideration
and imnplementation of the above or alternative recommendations for the
cstablishment of urban and cthnic studies at Columbia may require the creation
of a specially constructed task force to cevaluate and initiate action on’ the
proposals. It can be assumed that the university community will bé Tooking 1o
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The Urban (ancr the University Senate, and the new prtqdf.m for lcadushnp
in organizing for innovation.
In rccognition that all recomn «ndations cannot be put into effect
:imultaneously, a four-year lirne frame for successive phases of implementation
_is sct forth in Figure 4.

Fu=ding

Although a new investment for the university is implicit in the nature of
the recommendations presented above, some immediate financing becomes
available by:

utilizing the many alresdy existing courses and faculty to forns the
initial substructure for undergraduate and graduate programs in
- urban and cthric studics;

subsuming The Urban Center under the School of Nauonal Studics as
its con'muaity arm (EURICC), with the remaining funds of The Ford
Foundation line of credit te Le allocated to the school-

transferring the Division of Urban Planning and the Institute of

Urban Envircnment to become the nucleus of the Departmrnt of

Urban Studies, along with their present appropriations and ngnts
+ and

corsolhdating the urban and ethnic «tudics progranis of the under-
graduate colleges to eliminate duplicatic n and overlap and using the
resulting savings to meet other needs in these fields,

Resides these internal actions, i is teasonable to telicve that foundations snd
private donors, as well as the government, will view these activitics in higher
cducation as deserving of strong support. Steps to raise funds for these
purposcs should be taken immediately.

Conclusions

‘This book amalyzes a jrocess for curricular change and presents the
conclusiens that emerge trom thet analysis, The first ten vhapters deal wish the
process, and the recomnicadations presented in this last chapter are, in effect,
the conclusions.

The Urban Cenver Curriculum Project was designed to recommend ways in
which Columbia Usiversity: could assume national leader-hip in the emergent
ficdds of v han studies and cthuic studics. By juxtaposing the opinions of
Colerihia faculty, students, :nd ncighbors with the expericnees of other
universitics and with the historical development of curriculir and organiza
tional paterns a1 Columbia itsell, the authors concluded that the establishment
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210 HUMAN USES OF THE UNIVERSITY

of 2 new school was one way to organize urban and cthnic affairs at Columbia,
We do not maintain that there is only one way to deal with any problem. We
do not maingai. that cur conclusions present a solution fer 1l urban
universities or even the only solution for Columbia. We do urge however, that
Columbia and all urbsn universitics organize themsclies to deal with the
problems facing both higher cducation and the greater socicty. Our recommen-
dations, presented in the form of a five-year plan with a stated goual, are
submitted in the hope that they will help guide the actions of change agents
who [ecl the insdequacis of our present educational and socictal situation. We
furthermore urge that consideration of our conclusions be undertaken with the
fuli administrative recognition that inaction in itsclf constitutes decision-
making.

When viewed in historical peispective, the curricular and organizational
innovations presented in this chapter represent an evolutionary resy mnsc—not a
revolutionary  response-—-to societal pressures, faculty-student interests, and
domoestic needs. In establishing a School of National Studics that would
cuombine urban and cthnic studics, Celumbia University would be adopting a
comprehensive, innovative approach to the studv of critical domestic issucs
The recommendation for a new school is based upon the authors’ study and
analysis of various organizational patterns with special attention to the way's
the problemis of autonumy and control have been addressed at universities
around the country. 1t is posited, therefore, that the cstablishment of a new
school represents the most efficacious way for Columbia University to organize
the study and transmission of knowledge related to urban and cthnice aftairs.
Such a school would cffectively dramatize Columbia’s commitment to the
improvement of the quality of urban living and to the rectification of the
historical and continuing injustices imposed upon Amicrica's cthnic minoritics.

In addition, by drawing vpon the international prominence and prestige
that Columbia enjoys and by focusing upon ficlds of study crucial te “he future
uf this country, a School of National Studics would serve as a model for other
urban dnstitutions of higher fearning that are impelled by the passions of our
time to chart new directions for the human uses of the university,
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FACULTY SURVEY QUESTIONNAIRF

13032
Dovember 1008

QUESHIONNYAIRE ON THE URBAN ROLE OF 1HE U MY ERSIFY

PART I: Conrsaes

Pl st helow any eoarsos teakene directly awithone wm e minority affaiescor asing o
signilicant gelation bosuch prollemscwhic by s are givisa now, buse given in recent years,
ar plar to give next year,

Conr manber arnd il Mot Wall of
At not olsions b a~ctodied e e relosanoe by trvenl I s

uthan e misority affairs) voar affered vt vear?

{1t Noar

215
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Do yorr have any ideas for pow goarses in urhan or minority affairs which yoromight
like- ta give, which you think your departinent or ~chool should give, or whiclsTonhl

he viven elwewhere i the University 7H <ol please descnbe bolos s indicating who Sonbd
give it (vou yours 10 yourdepartment, other departoient). N
Description of conrse Who should give d1

216




3. Please indicate whethr you think the follewing shoull ee should nat Le eneenrags 3 in
anhia s feactdmg progean inurban e sminority affairs,

Shoald Shandd
- Le nol b Uinde

encyurgred  apeanced ddat

a. Bevelopent of conrses comnbinine Jliserooim worh
williresearch or srvier aetivities in conjunction sitl

catrntity rooges or oly aneneies () (W] {) (1
Suggestions | 2 3
. .
1
. ) b, Drevelspmient of iy foise steedents credi for
' ', suprervised work v sn el of minority action () () () (n
prograns ] 2 b
N Suggestions

. Nevelopmeat of interdiceiplinary conrses cone
cerned witlourhian or minority prabilems () () () a2

Suggestions 1 2 i

-

Ao Develapment of pode raduale programs in

arbon ot minority afCeies throngh who hon boegecdaates
eanmecd their schionl’s perpuinramend for 3 inajor ) (] () 1y
Suggestions \

v Developrent of s gradigle dogree program i nrlan
ar prinorily affairs {} ) [ (rn

Suggestinng 1 2 {

o Bovcbpment of progeaoss by Colignlan fuor

1ining tfrxl-yh anbagod gl 'm_!..‘ oang paophon

st prafesion bl . ¢ (1 t 0
Ssgeestinng i 2 A

im e p— ey

O
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! PART Il: Research
o Please list belos any rescarch doating s e han or winor by abbaies which sonare rw
doing. have recentls completed, or plim for uestaear,
Location  Sourere Near AR
ol of luun ended
~lidy fienls or {o arln
Bris [ sriplion ol cach v <carch projedt Devin el
'
N

\

'

; —_ JE—

}

i ’

ERIC
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/
Ay
\ .
4
S0 Neany ddeats nnder your direelion working e researd projects dealing sith urhan
or minority afCairs?
. \n
I (1)
2o Yes  {(How many?)
Bricfly deserile the kineds of rescarch:
6. Aethere any research projects Aealige sith urhan or minoeity affairsin which sy wonld
lihr Lo engagr or have your sadenteeng, oo if time and fundewirravs - 7
oo No
a7 '
2 Yes(Please desonhieindticeting tonghly the time or funds roguired)
H
'

o

ERIC
: e
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PART TH: Communily Service or Action Projects

Please tisl any service or action projecis of conulLasicies eelafing fo urhan or ndnority
af fairs i which you are now participating, have recently pardicipated. or plan to parti-

7.
cipate, ,
Brief desiription of each projeet
1|mImlvurgzlni/alinmin\nl\rxl.:nn!/ Location Which
n.lrurruf_\nurin.lrlili!mlinn) nf[»mjrrt years?
{
!
!
—————~J e =
{ :
. !
;
4 —
’ ~
!

() None

B R o
~

v
V.
y

y

$
{
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.
d .
»
\ '
' b
.
- .
4
HE e there any new seviee or action projects deating with urhan or minority aifairs which
vou think should be pndertaken Iy the University or sume part of it?
| Yo N
()
I _Yes (PMlease deseribe: .
D
- .
#a. W YES: (Would you be intererted in parlirip.’:tin;;)mlr.~|'lf‘.’ .
> - b — .. No
(19) .
2 Yes (Inwhat way?
N
. 7 R
.
\ L .
PART IYV: Interdepartmental and Interuniversity Cooperation
9. e there any Kinds of coopreative arrngements Letween departments og schools at Columbia
whicli you feet hionld be de veloped for teadung. research, oF sorvice related to urhan or minority
affairs?
] No - .
B a ‘
. : (20}
i 3 Yes (What kinds?
i i ‘ ‘ |
b
~ ! - -

e ey e TA—

Q : .
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1 Are thiere any kinds of cooperative argangenc s with othor eolleges or universities
which yon feel dold be e veloped for tra Ling. eomvareh, ar senvice relaled toarhan

or inority afCaies?

] Na ,

(21 2 Nuapinion ,

3 Yes (What hinds? .

e Kb 1 the Uninersily dew Toprany kinds of cooperative arrangemerts with the goveny,
meat of Sow York City or witlnon governmental organizadions imolved i nrbun or
minority affairs, to belp then deal with e probilems?

t No ‘
!

(23 2 Nuopinion

4 ) Yoo (What bannde?

P2 Hev von partiopatodinany an Wintor drpartmentad inter nniversity . or univer=ity
Commpmty oo Talive arrangein ntedraling withurlan or minaaty affars?

Y
h
2 _____\ e (What dande?
.
16 TN Woalven I isterestedon porticinating i s b ceoperatine arrangeni ne?
T Mo
(24 N Undeonded

3 Yoa(tlowm?
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PART Vi Recruitinent and Admiians

.
T Vlease chech what yene degrarCnent or sehoed = onsdoing, ot whiat von e rseenlly 10k
' 1 =her il de st respec t e Bl ke Picenn Brean, ot ol foe winerity <todonts o ol nlty
el ' !
JRISTIARNT Hecl el
[T ot ~haonbd
e, Theais Ao I Uinde
(his _mx-\\_ Ahi- B e "!'LI._
.
KRS F1 I £ 407 N I TR BV L R
- ’ manher el minenty <tpdonts
critermg Cedienlia o (] () () (B BT
Come et 2 3 } 2 LD
- b e Specia e lharts o aiel ity
studentsaeardmis ol franeodiy,
. ar s Ll onee th Cate ahinintod [ (9 {1 ] O 20
Comment 2 § 1 2 RN
coNpeonleflosta o el et ey
vronp facalts e alers {0 () {1 () Co ot
. Conmment 2 ) ! 2 Vot
. .
1

1,

A veae doportue st o sedicad i=doing amsy 08 0w o e ploge danbr along - We w00 aloo by, vorar

v nls on 1w mece st

o
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Ite

PART AL General

When Cohnnbio revcivs s e Dl doring ghe nest soscnl seors whach e sot tied 4o
sprctlic pnrprersowanld s fasen thei brine o d

1 Tobin Iy bt thea bean D ing el reear g vy

J Moty tocstrnethon bach aeaenl oscand i eone ety Dbl wdlacorbaim nnonent
spoclcdls Tor e n Tz vesearc e dcadig with ko b inbiaity probdons

B bygndh Yo teichinz ol e o] ety atiaore cudon
other il ots

B oMbty Lo e Bis oo e wnoe s deading woth s lon ool mipeity

problom- sath a ool o mepnt b <onghening G hing ol il

crmeraly

Yo Pitin Iy Cor bae b anel sl dvating it han wnbinoniy pralibens

Camment

Toothe entont thot e Binds aon vl b e Bonvaraty spoareddh foe ol
it € sl b e the oelatie pocwtics o Lo ting ad v o o these

<o nad

arcas v s gee e praanes S st bardh Ty

el

) Potinedy for toa b anlrescate e b b ey allaee

2 Maandy Sor e g e fon e s ancas it s Tor e andd

Al paogeanes

L ST W IR R RERNR (e O ool an s e st s

T N P csrcand g prograss Bl some fon bonhoz se e b
S bl Wt an e pgtns

O o oo Wt
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170 I the neat G or ten vears hose daovou think v Geld can conteibute tourban and
. ninorits problems?
\.
: 1M Tkl i ot retonat To these pratdens
[RAY]
Y Jo— M field o confrible ta them
' (Please indicate Brin fly rnain way < inswhic Yot can condribine:
. 1R Tewlab way s dacsonthink e Cidverats Tas responsibalitios o peogde af its
deare duate i ihborld ¢ :
(o)
19 T« e any other Rl of action (o siees thoae oo dde by whin h vty i\
e Vv rsity e sts memderoomaiphl tabe ppegand tobam or -ninenty prodile g
)
-
200 Wa hune aahedd sl t-|-i'li~lwx\ onmany efeas tonld s please iy oar s of

sl ohund i Uiivcesgta e e b B b r s b ban sV iy ooty aflous oaig
e s fow years?

;

(16)
)
,
o
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. N
PART VII: Background Information .
21, T itle e rank e
22 Dcpactmert Sdwol ar othee Unceesity Teely with sy o aee primanty w0l d:
(47
1) T -
28 e doparteients, schools ecaters proprams, isstitntes oo stk ey nare
AFCHated within the Ureversits s ¢indicate your poisition
i --
:W’) 2t Yrars of ~cryvice at Coloabis
OO s Dovoutwe o’ | Yoo 2 N
(1M NIR S
(13}
(11 2T Ny I Ml 2 _hnele
(s e | FTY 2 Lk b Otlies (= eilst
{10y RN U tizen-hig
{§7)
(1) R Corrtey ar stite of Lanth 17U S0 State of Bt
(1) - T
il Sopne aclals and cdepartaabs Tave oxprossod g inkencsbin rovicwane e speoodie sl of
i cown sbafle o the s que stions Weald von bl toob e vons qicstinnnaine el
witl comrrittec o offa el seur s hool o poatme ot wonbd v pecfoe hat it fa
hopt confitontinl g (e Celang Centee and ooportod andy ~Etisticn v
o Bamwdlimg st Shasod with ecprosontaline s of vy v Tl orale porbine
)
Fprclor i e b pteanfedontod b the Delan it
o

P o I ‘)36

rod

Wend he Dol Contor swoaB U0k Ao cngage b persona ] discnssionswth wine cf v adeeat
e pleas e b dinyonr onswoss 3 han foreowe inite yon b b ave senc e attbe licd
Vs et e f v wedosine,

N

Giine vhles

Flomme adde e
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FACULTY SURVEY RESPONDENT
CHARACTERIZATION

Response Rate

The overall response rate to this suncy was 26 per cent (N=3,594).% The
response rate for the affiliation designation arts and sciences, which included
Barnard College, was 25 per cear (N=952). That for medicine was 21 per cent
{N=1,660); for the unspecificd professional schools and others it was 27 per
cent (N=639): and for Teachers College 3t was 49 per cont (N=343).

Within the arts and sciences (excluding Barnard Cellege), 35 per cent of
those in the humanitics respanded (N=292), as did 32 per cent in the social
scicnces (N=176), but only 20 per cent in the natural sciences (N=361).

A list of the professional schools included in the “unspecificd” category
shows the following response rates:

Toral
Per Cent Qucstivnnares
Architecture ) 23 37
School of the Arcs 17 34
Rusincss School 36 83
Engincering School 32 Lea
School of International Affairs 8 13
School of Journalism 26 23
[.aw School 13 12
School of Library Service &0 10
School of Social Work 27 71
Other 21 204

*Figures in parentheses indicate the tenal to whom questionnaires were seat,

227
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Comparison of Respondents by Rank
to Total Population*

Rank Ler Cent Total

\ (Full) Professors 34 685
Visiting (Full) Professors 9 68

Adjunct (Fulb) Professors 18 60

~ Clinical (Full) Professors 31 51
Associate Profcssors 34 382

Visiting Associate Professors 10 24

Adjunct Associate Professors 17 62

N Clinical Associate Professors 24 110
Assistant Profcssors 36 469

Visiring Assistant Professors 6 17

Adjunct Assistant Professors 16 57

- Clinical Assistant Profcssors 17 160

’ Instructors 16 617
[ecturers 2 467

Associates 7 459

Assistants 5 203

Scnior Researchers 13 485

*Totaly come from the Colimbia Univarsity Directory of Officers and Staff. 1968 09,

1 s gt & W

Q :
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Rank and Affiliation of Respondents

(Eull) Professor

Visiting (Full) Professor
Adjunct (Full) Professor
Clinical (Full) Profcssor

Associate Professor
Visiting Associate Professor
Adjunct Associate Professor
Clinical Associate Professor
Assistant Professor
Visiting Assistant Profcssor
Adjunct Assistant Professor
Clinical Assistant Professor
Instructor

Lecturer

Associate

Assistant

Senior Rescarchers
Administration

Tibrarians

FFmeriti

Other

fotm

Arts
and

Unspecified
Professional
Schools,

Sctences Medicine Others

102
2
4

229

39

10

26

45

28
11

53

—_

11

16

Teackors
College

41
3
1

Total
235
6

1}

16

131

26

165

27
98
1
34
1
62

31

Iy

89y



Subcategcries Within Affiliational Groups

Arts and Scicnces® (N=205) Per Cont
' the Humanities : 37
the Social Sciences 28
the Natural Sciences - 35

Aedicine (N=340)

Medicine . 90
Dental and Oral Surgery 3
School of Pharmaceutical Sciences 2

Unspecificd Professional Schools, and Others (N-172)

School of the Arts 3

School of Architecture 6

Businzss School 17

School of Engincering 20

' School of Journalism 3
Law School 11

Schoo! of 1ibrary Scrvice _ 4

School of Secial Work - . 11

Other . 23

Teachers College (N=169) : 1CG0

*The artvand scicnces category, when nat brohen down inte the humanitics, the sovis!
scences. and the natural scicnves, iv compaced of Barnard, 14 per cent (e luded ram the
above breakdomnsy, and Columbia {the College, the School of Gereral Studics, and the
Graduate Facultics), B6 per cent.

.A g

]
|
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FACULTY SURVEY PRESENT DEPARTMENTAL
AND SCHOOL POLICIES AND PRDGRAMS

< Policies on Recruitment, Admissior, and Assistance
of Minority Students an+d Faculty

Q. What is your department or school now doing with respret 10 black,
Puerto Rican, or other mivority students and faculty niembers?

In certain departments and schools, there was agreeraent among respondents
on present policics on minoritics. In others, there was considerable disagreement.
Often, respondents were not knowledgeable on the policies of their department
or school. Results for those parts of the university where respondents were totally
or largely in agreement do not tell us the actual participation of minoritics; they
simply show whether or not there is a policy per «¢ on ntinerities. Some depart-
ments may have had minority studentsin attendance for some timie, so thatsuch a
policy is not new. There may in such cases be no censcious policy. Listed befow,
however, are the positive respaonses to the questions asked.

- . | Special Efforts to Aid Minority Students
Academically, Financially, or Socially
Once They Are Admitted

Number Who & v Department:

fs Not SR
Is Datug This Dotig 1his Kuowe Toral

No diagrecment ou poley

Scheol of the Arts 5 0 U 5
School of Journalism 4 0 0 4
School of Social Wark 19 0 0 19
French 4 ) 2 6
Greek and 1atin i \ 1 2
Mathematics 1 0 4 5
Religion 1 O 5 6
Vagority resporded positioely
: English i I 7 11
: Barnard College 16 4 7 27
! Architecune 5 i 5 1
) Busingss 16 1 13 30
! [ 1w School 14 1 3 18

Thase pursuing the above spedial pebey are as Ikdly o he profeseonal
schools as departments in the arts and sciences, aoen though dopartments are

MOre AUMEraus in the university,
o e '

ERIC
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Special Efforts to tncrease the Number
of Minority Studenis Entering Columbia
Number Who Say Departr.ent:

Is Not Don't
is Doing This  Doing This Know Total

No dusagreement on poficy

School of the Arts 5 0 0 5
School of Journalism 4 0 0 4
\ School of Social Work 19 0 0 19
\\-
Greek and Latin ¢ 1 0 0 1
L.aw School 17 0 2 19
Majority responded positively
School of Architecture 1 3 11
Barnard Collcge ' 11 8 8 27
Business Schoel 20 2 7 29
English . 5 1 5 11
Government 3 2 2’ 7
1hstory . I 10 16
Mcdical Schoul 73 57 159 289
Religion 3 i 3 7
The professional schools mose ¢ften report a policy of recruitment of
mirority students. -
On the recruitment of minenty faculty, many of the same affilations
are making a special cffort in this direction.
i
i
’
o :
ERIC . 232
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Special Etforts to Seek Out
Minority-Group Faculty Members

N:umbcr Who Say Department:

? Is Not Don't
s Doing This Doing This Know

No disagreement on poficy

Schoo! of the Arts ! 4 0 0
School of Journalism 4 0 Q
Schaol of Social Werk 18 T 0
Greek and Larin 1 0 1
Religion ' 3 0 4
Majority responded positicely
Business School 8 3 15
. Economics 5 1 6
History 12 i 4
Government 6 ] .-
Law School 9 + G
Library School 3 i i

Total

26
12
17

19

There are no departments in the nateral sciviees represented for any

of the three policies.
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STUDENT SURVEY GUIDELINES FOR INTERVIEWS

s For Liscussicn of Prograrms In Urban And Minority Affiirs

The basic guesticon for discussion is: what sort of progrars in
reszearch, tcaching, or coprunity service would ycou like to have Calarbia
Uriversity inatiate in the arca of urban and rincrity affairs? Since
tha pu, pose of the Ford Crant is to give Uclurbia the opportonily tn
kezore a leading institution in the arca of urbar and minority affairs,
you are buing asked to dosign «<hat you would consider the wdeal jrogram
in *hese arcas. We are jast ccllecting ideas and proposals. so you
shi .12 not feal thyt you have to work out 3 sot poscticn. 10 1o
di.tusson Trings up jroedlers whica can not be recolved, or if rerbers
af the discussion group take rontradictory positions, that is porloctly
accujtable. Please be as specific and concrete as possible, however.

- Peants for Ciscussion -

Dofanivion Cf lie Aren ro
How 1, ould the arcas of urbin affairs and minority affoics Le
d:xfived?2  i¥any pecpie scer to define Loth arcas in the narrow
scnse . f provlers of the Black ghottos. While this is olviously

. the rost irpartant probvler, urban affarrs righst alse incluie

. trobilers of buillding design and air pollutizon, ote,, wnile
Fincority affairs neocd pot Lo restricted o grianoscttings )

wrtance 2f_Urban And Minority Affairs At Colushin

1. lic'w ruch intorest L5 tierce im urtan 3affairs, minoraty
protlers and University refors arong students now?

4. How relevant do you thineX thet urban and rirerity affnrs
Arn to a general undergradoate education?

¥Rt The Jlow Jroirans Sheuld Involive

1. Snould rew jro:rarts in tlrcee oreys arn e *cachings

Freoarch? Corrarlly scrvige jrojraws:

2. what kinds of rcsesrcek shoald Lo oconlocted? wrat dani-
<f corFunity scrvice progrars sheould e iritiit=317 Wit
rew coirses fhoulld te given?

L Are troero oany coarscd thae yod have takenm, T oany jroir s
that you hawe keen involved an oyt {eluarkid an these creoas
which yoa tPoug’ s wire very good,

Q
ERIC 22
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+.  Sheould there ke rore progrars to recruit elack faculty
and Black students? if co, what sprecifically de you
thirk would be effective? Do you lave any suggesticns
an hCw te sct up effective proyrams for financ:il aid
tu elack students?

calurbia

sty Felations &

wlees Le (nitiated )
and the tni creity
tTe niversity?

1. Should rescarch en corcurity pr
cerrunity only. by tle cor
cllatoration. or o

2. frould cerrunity scrvice projrans be inxtiatcd Ly thre
ccrounity. by the University in collatoration wit' “he
COrsunety. or Ly tré University?

3. Orce a rescarth or scrvice gfrograi khas teen 10t iatcs
Low should vontrol cwer th2 characier of tre progran le
divided beiween the University ard corrunity

=

I'f the University becomes invelved Lrlan and rircrity
affairs, c¢ne irportan’ prollus o ich 7ast Lo solued .s
cther it 1s rore drporta=t for a spocific prograr o
contratute Lo the wolfare of (e ¢ rrunity and tin
selurion of writan ard rarorit prowlers. or contribn' e
te tte cduvaticon of olutbia studinte. Wiar do yos
PLARK tie relative irportites of tlese two goals el
ow do you thirk troy shoald te comdincd?

tow shosld (olu~lia's rew Frojrars in vriarm affyir. ani
rincrity prodloers affcct its relations witt t'e irqeliate
comrunit e cspetially its own cxpansicn pians?

1. Sro:ld now prosrats in ttese areas Ye sot up witrin ‘he
existing sclools and departruonts or siould now stpictures
te txcated for *her? Leve are serc of 'ho possible wiys
in whirh v Frogrars could ke hanlied l-inistratively:
’ < nhew courses in varizus schools ard degartrents
= rew research funds to oxisting sclools and dey r
< an unlergradiate rogcr. oroa Jradaate dogree pro:
- A now fretit i ured: r 12 contral ©f an cmasting
departeant
-a pnew doeororert
= A rew scleed]
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Chould the jregrans Diopartract or seloal) ancluate gradocts
stude

»

taoand uplergraloat: oo

Skeald the jresreo s deporirony or schec
dizuaplicary in approwch?

What pochanisrs cu:ld o used
floxible 21 zesponsive to the <hos g

make the new [rogrars
cedn of faculty,

stulints o] carsunily rerdors?

Should acrdrric coedit be given for participation ao
corrunity aclion projrars?

Tt o teacli aed research are recerrerded, tow shoald tibey
Boocordnaned’ Shoubdl tbore Le g foll-tire rescarch staff,
o< sheuld rescarch be conducted by teaching faculty only?

should staderts Cor it thear oWl tusearchy

How would M progeams oborive continuirz tinsrcial supjezt
prosoring that e djord Srant is mot oafiickent.  throagh
tal urants o contracts, funds freae indiviedual contry-
forda fror priva funding ag ncics, funds fron
irductry?  (ivis gquestion is espocially rolovant Lo a
schoel

Shouli e tniver-ity work with olior univarsitics on
these probilens? 1 s5, how!

What arwe the lang-range potitica:r and social irjlicatinns
vf umiver=saties such as Ce'urlia beeoriry heavily invelved
with urtan and rincrity jroblors?

23 . ..
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&

LIST OF HARLEM COMMUNITY
ACENCIES CONTACTED

. Fast Harleanr Tenants Asse clation

185 Fast 116th Street
New York City

Rep: Mr. Morales, Program Director

Folo Grownds Commrinity Conter

2778 Eighth Avenue

New York City

Rep: Mrs. Borden, Director

Church of the itercession

155th Street and Broadway

New York City

Rep: Father Reid, Director; IFather Gordun, Coordinator of Youth

Programs

Nerthstde Center for Chil! Doveloprent
31 West [ 10th Strect
New York City

Rep: Dr. Mamic Clark, Bircctor

Harlem Neighborboods Avociation, hic. (HANA)
200 West 135th Strect

New York City

Rep: George W. Goadmas, Executive Director

N May's fncolvcment Project

514 Weat 126th Streat

Now York Osty

Rep. Mes Judah Bey nan, Director, Commuzaty §ojedt
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7. Manpa House Workshop
336 East 106th Street
New York City

Rep: Mrs. Gloria Denard, Director
8. AMinisink Townhouse
646 L.enox Avenuc
New York City
Rep: Miss Gladys Thorne, Director
9. Step Foruward Program
614 Woest 114th Strect
New York City
Rep: Jack Lawson, Project Coordinator
10, United Cowncil of Harlen: Organiations
312 West 125th Strect
New York City
Rep: Hulan F. Jack, Alternate Chairman
V1. Youth Helping Youth/Education Action
501-05 West 125th Street
New York City

Rep: Mrs. Annic Brown, Dircctor

1 Rlack Panther Party

Rep: Kwa Lana, Lt. Minister of Information

13. Herlem Teams for Self Help
179 West 137th Strect
New York City 10030

Rep Dr fames Allen, Fducational Dircctor

ERIC

A 244

0N



O

ERIC
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14.

15.

16

YWCA—-Upper Manbattan Branch
361 West 125th Streer
New York City 10027

Rep: Mrs. Ruth M. Hill, Acting Director

Isabelle McElroy, Adult Program Director
Ann Boothe, Teenage Program Director

Project Search
110 Fast 125th Strect
New York City

Rep: Paul Covington, Educational Director

New York State Employment Service - Harlent Division
132 West 125th Street
New York City

Rep: Richard Jefferson, Director

Fast Harlewn Triaugle Urban Renewal Project
173 East 125th Street
New York City

Rep: Miss Disla, Assistant Community Organization Specialist

HARCAP (Harlem College Assistance Program)
S V/est 125th Strect
New York City

Rep: Rufus Newlin, Director

Neighborho»d Board No. [
207 West 1515t Strect
New York City

Rep Herman Beanaut, Pircctor
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20. Model Cities
107 West 116th Street
New York City

Rep: John Edmonds, Diicctor

21, Fducational Participation Commiinity Progriin

Rep: Mr. Levine, Educational Adviser

22, Square Deal Republican Club
2350 Seventh Avenue .
New York City .

Rep: Mr. Richaids, President

! : 23, Dr. AL Moran Weston

134th Street and Sceventh Avenue

New York City

Title: Rector, St. Philip’s Church |
President, Carver Federal Savings and Load Association

24, Countee Cullen Public Library
104 West 136th Strect
: New York City

: ' ) Rep: Wendell Wray, Direeter, North Manhattan Project

25, Harlem Hospital Departuiont of Socid Seveiees

, lealth Building
H 137th Strect and Fifth Avenue
¢ New York City
; )
E Rep Futher Jacksen
£
4 .
V- 200 st Pips Conpmunty Center
¥ 215 Wt 133nd Strear
. Naw York Oty
; Rep Albert A Tdwards, Dircator of Programs ard Services
o !
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27.

29.

30.

31.

32.

i3

tnterfaith City-Wide Coordinating Conmrittee

281 1'ark Avenue South
New York City

Rep: Rey. Benjamin Gay, Project Directer

Connmnunity Planning Board No. 7
Borough of Manhattan

Task Group on Education '
Office of Borough President of Manhattan

Rep: Robert Keegan, Chairman .

All Saints romnnar Sehool
52 East 130th Strect
New York City 10037

Rep: Sister Mary Norbert, Principal

Pre-Employment Training Progren
NHatlem Teams for Self Help

179 West 137th Strect

New York City 10030

Rep: Mr. E.W. 0. Daniels, Coordinator

Manpower Development Training Program
Mid-Manhattan Adult Training Center

212 Wese 120th Street

New York City, 10027

Retter Comminnity Association
1673 Amsterdam Avenue
New Yaork City

Rep: Mrs. Fannic Smith, Director

Urnited Block Yol itfou
68-72 Fast 131t Sttt
New York City

Rep Yoo Rolle, Facentne Dureater
Carl Nesficld, Administrate Ducetor
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P P,

34

35,

37.

38,

39.

HE

Nativia! Memorial African Bookstore
101 West 125th Strect
New York City

Rep: Mr. Michaux, Proprictor

Flariew Institute of Fashion .
217 West 125th Street
New York City

¢

Rep: Mrs. Lois Alexander, Dircetor

Goddard Riverside Connpanity Center
161 Vest 87th Strect
New York City

Rep: Al Powers, Canp and C1ogram Director
Frauk’s Restarerant

315 West 125th Strecet

New York City

Rep: Sclwyn Joseph, Proprictor

Doubleday Book Publishing Company

277 Park Avcnue

New York City

Rep: Miss M. Dutton, Ass’t. Editor of Zenith Boaks
United Welfare League

927 Columbus Avenuc (105th and 1061h Strecis)
New York City

© Rep. Tom O'Briwn, Director

1314 Street Black Asociation
Youth Patrol Program

225 West 129th Steeer, /o Hibrary
New York Oty

Rep. William Byrd, Chirman
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’

41.

42.

43.

44.

45.

46.

47.

Upper West Stde Planning Committee and

Community League of West 159th Strect, Inc.

510 West 159th Street
New York City

Rep: Mrs. Lucille Bulger, Director and Chairman, Education Committee

VISTA South Broax Project
332 East 149th Street
Bronx, New York

/

Rep: Fred Clarke, Supervisor

Ascensinn School (RC)
220-224 West 180th Street
New York Ciry

Rep: Brother Coturell, Principal

Urban League Strcet Academy
West 116th Street :
New York City

Rep: Mrs. Elowitt, Administrator

Hudson Newghborbood Conscroation Project
amd Hudion Community Action Proram
315 Wost 94th Strect

New York City

e
itep: Henry Pollack, Dircctor

tHarlewn Alcoholism Center .
2238 Fifth Avenuce
New York City, 10037

Rep: Harry 1ipscomb, Chinical Coordinator
1

Odyssey Honse
Harlem Storelront
545 1 enoy Avenuce
New York Cic,
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8.

19.

50.

51.

52.

'
s

Socird Work Recrutting Center
225 Park Avenue South
New York City

' -

Rep: Mrs. Suzanne Keusch, Program Director

VEDY Burcvwe of Job Developineat
0 Church Stcer
New Veag City . /

Rep: MLE. EL Lowry, Director

Fedenttion of Protestant Welfare Agcncies, Ine
281 Park Avenue South
New York City

~

Rep: Mrowebb, Director, Division on Youth and Communiry Services

Inter-Racial Counci for Basiiress Opportunitics
2090 Seventh Avenue, Room 108
New York Ciy

Rep: Wilburforee Cluk, ). (MBA), Exceutive Director

Caonmiinty Cotncil of St Mk
Community Center

65 West 138th Strect

New York City

Rep: Father Edward Hearn, Pricst, Moderater

Fredevick Douglons Conananity Center
140 West 1401h Street
New York City

Rip Fdward Calvert, Director

Pegdb At soenty

I aw Student Program
11 bark Place

New York City

Rep John Robertson, Attorney in Charge
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55, dLwlcm Hospital
137th Street and Seventh Avenue
New York City : :
Rep: Mr. Malone, Community Organizer
. B
‘.“ !
56. Owigingl fohn F. Kennedy Domocrats
61 West 130th Strect
New York City
Rep: Perey E, Sutton, Borough President of Manhattan
57. Hatew Teams for Sclf-Help--Cowmunity Action Division
179 Wese 137¢h Strect
New York City, 10030
Rep: Miss Gwen Joncs, Director, Commuanity Action Division
S8. Irotestant Cowicil, City of New York
Urban and Honstng Division
475 Riverside Drive
New Yerk City
Rep: Madison Jonces
59, AMin steriaf Interfaith Association
CPEP
110 East 125th Street
New York City
Rep: Duvid Lovine, Educational Consultant
60, Manbartaneile Conmnnity Centen, hic
Grant Houses Community Center
1303 Amsecrdam Avenue
New York City
Rep Mrs, Arienc Rothetein, Public Relations Consultang for Docentealiza-
uon
O
751



LETTER OF INTRODUCTION

COMMUNITY EDJCAT IONAL ASSOCIATES, INC
UFBAN CENTER CURRICULUM PROJECT
72 West 12¢th Street

New York., N.¥Y. 10027

) to help corrunity groups develop programs and projects to deal
' with specific nced situations and bring about desired changes.
One way in which change can be affected is by making the educa-
tion of such persons as teackers, social workers, health workers,
and other prefessionals rore relevant to the nceds of our comrunity.

Throughout the years the corrmunity has been affected by the ways
in which institutions of highker learning have prepared profession-
als for serv.ice in our corrunities. 1he xinds of training and
expcrience received by such persons will definitely affect and
infiucnce how successful they will be in contributing toward
irproving the corrunity. It s therefore in the interest of the
community to infoim local colleges as to ways in which their
ccurses of study can be made rore resporsive to the needs of the
p-ople. This inforration is being collected by C5A in cooper \tion
with The Urban Ccnter of Colurbii University and will serve as the
basis for recorrendations about ways in which higher education <an
be :mproved to preparc graduzates better for service in urban areas.

As in active rerber of the corrunity, your views and opinions should

' be irncluded in any recorrendation taat is pr.sented. We would like
very ruch to reet with you and/or the appropriate person in your
agetcy at your earliest cconvenience. I will telephone you in the
next. foew days to rake an appointrent.

Wit! bost wishes,
Sinecrely,

Fayword H. Gilcs, Jr.
' ’ . Froject Supervisor

"OhA



INTERVIEW SCHECULE FOR HARLEM AND
PUERTO KICAN COMMUNITY SURVEYS

I Description of Agency and Activitics
b, With which of the following activitics is your agency concerned?

a)  Education
b)  Housing
¢) Health
d) Cultural Enrichmenr
¢)  Social Welfare
) Recreation
g)  Community Organization
h)  Legal Services
2. What are the objectives of your organization in cach of the above
areas?

a)  Deseribe the program ebjectives and activities in each of the
above arcas.

L) How arc objectives being met?

¢)  How successful has your agency been in reaching its goals?

dy  How is success measured?

3. What kinds of activities zre carricd out in each of the areasin which
yowr agency is involved?

a)  What kinds of pcople are served?

b) Could you give some examples that yvou feel show how
successful your agency has been?

¢)  What are some of the things that (1) present sucecess and (2)
contribute to success?

U, Tramingard Fxperience Regquared of Personel in Your Agency

3. Are there 2ny positions in vour ageney for which college training i

required?
. 1) Which?
: W) What has been vorr experienee with graduates from loeal

culleges?

5. In what ways can colleges or universitics prepare graduates to work
in your community through courscs, training, ot expericnee?

ERIC

Aruitoxt provided by Eic: 253 .
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6.

Do you feel college tiaining is especially helpful for any of the
positions in your agency?

a)  Why?
b)  Why not?

L Cooperation Between Agency aind Local Colleges

7.

i0.

Do you feel the activities carried cut by your agency provide any
lea. aing expericnees from which college students might benefir?

a)  What kinds of students?

b)Y  Kinds of activitics in which they could participate?

¢)  Would the clients of your agency benefit from an association
with the college? ’

Arc there persons in your agency who could provide supervision for
college students if they were assigned?
Do you feel that local colleges could be of dircet assistance in helping
vour agency to accomplish its goals?

.

a)  ifso, how?

Has your agency ever sought the cooperation of a ocal college or
university?

a)  ifves,when and what type?

Has a local college or university cver requested the cooperation of
your ageney?

a)  Myes,when and what type?

Do you have any immediste plans to solicit the support or
cooperation of a local college or university?

2)  Ifyes inwhat arcas?

Do vou feel there would be any problems if vour agencer were to
solivit cooperation?

a)  What might those problenis be?
b) Do vou feel there are any ways in which these probiems ought

to be ovarcome?

Arc there problems faced by the community that also affect the lodal
colleges? :
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a)  Please give cxarﬁplcs_
b)  Arc there problems faced by the colleges that the community or
’ agency could hddp with?

14. What do you feel should be the guidelines for cooperation between
the local colleges and the community?

15. How might cffective cooperation with the community take place if
the loca' colleges were interested?

a)  Who would your ageney contact at the college or university ?

16. In your opinion and te your knowledge, have any local colleges done
anything in the community that indicates their interest in coopera-
ting with the community?

17. Ts there anything that has been done by local colleges that might be
interpreted as a lack of interest or unwillingness to cooperate with
the community?

IV, Summarization

18. Additional comments, suggestions, reccommendations, opinions.

19. Is there any agency ot person whom you feel could give an opinion
that would be representative of the community’s interest in the areas

we have been considering in the above questionnaire?

NOTE TO INTERVIEWER ONLY: Try to get a specific name and address of
an individual in answer to the above question.
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LETTER OF APPRECIATION -

HEIND

of New York New Yok NOY

Colmbia Univeraty in the

e wEAN L EnCER

iates, 1 woald like 0

SSOC
ttank y01 for your kind cocperation in our reccnt Survey of btarlen
indivadeals, conducted in codperaz:ion
1 have encloscd a
I hepe

On beralf of 2 (orranity ducat.ioral

anity organizativns and
“rlan Center of volurbhia University.
taken fror our interview with you,

o

"
copy of tihe
it rects with your a

transcri
wproval.,

1t suzrvey is an irpartant facet of the Urban Centor curriculs
iroject, initiarcd and cenducted Ly e Urban cCerter and spon-
sored by a grant fro~ tic Jlord foundation. By integrating v :
¢f porsons wCorking to irgrove conjitions in the Harlem corrun®
Jite yorrself, with wiews of students and fac:lty rerkers cn the
relcvance of the University's current inves!rent in uarban anid

stuldics, the projoct pro-iscs higher education in gereral.

rinority
wooare vory gratefual for tle gersrous <ocporation ard candidness of
¥adividerls lixe yodreelf, without which the airs of the proje

ot e realizad, We will 31adly zrovide any further infolrat
11e projouwt wpon regues

ahoat

wi'h ogood wi
sincerely,

Faymonl 1. Giles, Jr.
froject = pwrvisor

e ld
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ETHNIC STUDIES SURVEY LETTERS AND
QUESTIONNAIRE SENT TO COLLEGES AND
UNI'ZERSITIES SURVEYED

Columbra Ur vervry mothe Gy nf New York New Yok NOY (a7

Ny Jansary 15, 1209

[tettcr Yent to College and Universily Tresidents)

~

Dcar

The Urban Center at Tolurkia University, establishel unlr 1 feri
Fourdaticn grant, ains o broaden the cerpetence of the Vnincrsity
in vrban and rinorily affairs, and to explore ways in which the
“niversity can be rade more relevant and resronsive to urban neels .

Arong its activities, the Center has launchred the Crban Center
Curriculum Froject under the dircetion of Dr. Jeseph G. Colren,
entil recently Deputy Assistant Sccrotary of fdusation for the
Departrent of Health. Fduica’ion and welfare. This groject will
review curriculur, research and Spccial service Frograss rela-
g %o urban and rinority affairs in crler to rec ard a3di-
tions and iffroversen's in these arecas to the Lniversity.

Becasse of the lirited body of ¥nowlelge concsrning rincrity
curriculum, we are unlzrtaking a co:r frelensive sarvey of coarses,
frogrens and palicics relevant to rinority croups--flach, Fisrto
Fican, Fexican Arerican and Arerican Indiar--at celleges and
vniversities throughoat the counlry. We arc Secking informatics
fror a variely of sources, incluling stulents. faculty and al-
ministravion. At your institotion, we are ¢ acting indivitavds
responcible for acadesic policics and frogra sTincipally the
Vice-Fresident fer Acaderic Affairs, the Deans of the Urdirgralorce
and arprepriate craduiate Schiools, and in sore instances the herds
of African and L:ban studics Teaters. In this 3y, we lope to de-
velofp a reaningful frazework for car recoirerndations andl to obtiin
a croe. -section of iZeas and spinions which will be of beonefit to
Nigrer efucation in generail.,

we weald welcore any pramted ratorials and deseraptions of jroarars
in rinority affairs that =3y be availadle tiroaah yo.r 7 ffice «f
Futlis Infrrratien.

We tTust oryat you wilkl appreciate tte ur y of o0 stuly and
Tope trat at will te of value te you and yo.r univorsity. A
copy ©f tVis section of ke fanal pejort will be fent *o each
cortrikating instituticn,

Thask yo1 for yo.r coci-rition.

WOry 'ruly yours,

Prinklin 7. wiiliars
tirestcr
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Columbra Univeraty i the Gy of New York New Yok NOY 1027

THE L wpAN STNIE . ke

Jancoary 1,

{Lettoer et to Dears of ‘radiite apt sraf <sionzal

Lear
The Urban Uenter at Cooarbiy Inaveor=ity, establishe ivz a
Ford Foundaticn orsnt, airs ra vroaden the corpotence of the

Lo explor

Unaversity ir ourt
in whick the Universit, can
sds .

inoan) rerLrity affairs a
T rade rore rolevant and respon-

sive Lo urban nr

- Among its actavities, t1 Centor has launcined > Urhan Centeor
~ curricylum Projosy w due the direction of Dr. Joseph 6. Coincon,
i until reccortly Dopoty Assastant fecretary for tducation for the
Depirtnent of Health, Ldication and Welfarc. Lhis preject
will rovivw curricuiuT. research and spesial svrwice jrogrars
golating to wrlan and minerity 2ffairs in order to recormend
additions A~4 dirgrovemints in these arcas to the Univirsity..

' beczase of the limited Xody of Wiowledge concerning rinority
curricelur. we sre undcrtaking a owprehensive s:rvey of courses,
proyre s and policies relevant (o rinarity gqrou ~Black
Facrty Rican, Mexican Arcrican ard Averican Ind --at v,

col! '3es anl universitics throushout the country.

are seek oy anfur-ation fron a varicty of sources, 1n:lading
st berts, facully and alministration, so thit w2 ray ohtain

A rass-rection ©f opahian.  In this way, we Rope to develep

voreanin ful frarowerk for our own recersendations.

c-

¥

T~ wonp oment . survey of rinority-related curriculir on the
vodergradaate lovel, we are centazting the Deans of <urtain
graduste and professinnil schools at various universitics an
crler to ascertyin the pelicies rogardi: § adnissicnz, curvi-
culur and corwranity projects. attached is a scric  of as-
tions desiancd tO scrve as a goncrail frarcworkx for the kind
cf inferration w: are sceking from you. Althouzh your ;3=
fessional 1rspa ities roay ot be darcctly relaced o
Finority curriculur, w2 think that yoot arsighls would be
of particalyr wvaluve 'o our sludy, acd, thereforn, wo urge
you to responi. We woull also wolcorce any friated ~aterixls
which vou think would be of interest to us, Tlease fdirect
ary qurstiors to p, Wilfro} 6.0, Caxtey. Frofussor . F Afoa
can literature armd vons . Jeant to the Urban Center {Tcl, 202-
2BC-27C0L at by~ Uenteri .

Since theose letters are only the {irst stage of the projevt
which rust ke corpleted by $jring. we regiest yoar €itlicst
tesponse. A CoFy of this section of the finil report wild
we scnt to cach eor trat ing university. [t i® pur logs

- t¥ 3t it will be ¢f vilue 2o you anl  -ar scheodl,

Thark you -7 yo.r assiztance

E
[ wory 'raly ypoats,

3 Frarklin M. widiliy-s
: Titcolor

Fncles ‘res
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URBAS CENITER CURRICULUM PROJUCT L

Suggested Guidel

ines_tor vour Response

1. W“hat is the tctal enrollrment in your graduate or professional
‘school?  How many students from armerican Tinority groups
{e.g., Black's, Puerto Rican's. Mexican-American's, American
Indian's, etc.) are currently enrollpd? Please indicate

. whether your school is atterpting to increase the enrollren:

of rminority students aad, 1f to, by what rethods.

2. ¥what types of grants, loans, and fellowships are available o
e R students from minority groups?

3. ¥hat courses and special programs relevant to the intcrests
and concerns of minocity groups are currently offcred?
Please indicate when they were introduced and whether any
ninority-related courses and prografs are being planacd.

4. Please describe any current or proposed activities Ly which
students and faculty apply their acaderic and rrofessional
! training to the af’airs of neighboring rinority coreunities.
What specific community projects in such areas as public
’ health, housing, and legal services have been initiated Ly
your schooi? In your opinion, have these Frojects keen
successful? If so, are there plans :o CXEand thow?

ut

'
Is your school atterpting to increase the nurber of faculty ¢
rerkers and administrators fror rinority yroup s?

6. :Plcase descril> any rinority-related rescarch rrojects
undertaken a* your school. 1 ,
'
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UREAN CURRICULUM PROJECT
QUESTIONNAIRE )

PARTI. Composition of the undergraduate »tudent body
1 Total andergradoate enrollment e
[ full time
,I part time
'

IO HY

b  How many ¢tudents enrofled are members of the £o0iwing Amcrian manony
v exact information is not availahle. plrase gise approvamate fymres )
4 g

Rlack P Mevean Avwrean o

Purrio Ric. n - Oricntg!
American Indian Other —

n which group dees the enreliment for 1968 69 reprosont 2 actafn ant merge oo b0

PART 1. Acaderaic programa and cuurses related to minorily interrds

L. loterdisciphary Programs.
Please list below mny speciad interdisciplinary peogans cnrsinthy offerd wheh hae a
significant relition to the problemt and intetests of Amencan minor is grap-te g, Afre s
Studies, Alra.American Stedies, Puerts Rican Amenean Stodies S rican badian Mogdics,
ric.). Please ind ca'r whelher undergraduntes can meed the roguas ment= for 2 maor n e

‘areas and., it w0, the number of studenta enzolled in each progam.
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© ETHNIC STUDIES SURVEY
COLLEGES AND UNIVERSITIEG CONTACTED -

¢  ANO RESPONDING

. e A X
Qf the following 184 colleges and universities sicveyed by the Urban
Center Cutriculury Project, 127 institutions responded, as indicated by

asterisk.

*Adclphi University

2 University of Akron

*American University
$Ambeist University
Antinch College
*Arizona State University -
*University of Arkansas
Aubuin University
Bal! State University
Bank Strect College of Education
* Bcrn_anl M. Baruch College
*Baylor University
*Boston College

_*lsoston University

Bowdoin University
*Brand..s Uriversity
University of Bridgeport
Brigham Young University
Brown University
*Bryn Mawr University
*Univensity of California at Berheley
*Unifursity of California at Los”
Angcles
*Univarsity of California at Santa
Barhira
*University of California at
Santa Crus . .
*Catifornia Institute of Technology
California State College at
Long Beach :
*California State College at
I os Angeles
Garnegie-Mcllon i crsity
*Cace Western Resene Universaty
*the Catholic University of Amicnea
*University of Chicago
*University of Cincinnati
*City College of New York

274

*

*Claremont Mern's College
»~ Clark University,

Clemson University
*Cleveland State University
*University of Colorado
*Un*ersity of Connceticut
*Cornell University
*Creighton University

Dartmouth College
*De Pauw University
*University of Delaware

Denisan University

University of Denver

University of Detroit

Douglas University
*Drake Uinivensity
*12uke University

Dugquesne University
*Emory University

Fairleigh Dickinson Universiny

e ral City College

University of Florida

University of South Elorida
*lHorida Stite Univeraty
*Lordham Uriveraty
* The Geotge Wadhington Univarsinn
*Georgetonn University
* University of Georgia
*Harvard University
*Hucrford Collgge
*University of Hawaii

Univerddty of Houston
*HToward Universiiy

Hunter College
*University of Hhnois
Mhinoic State Univaesiy
ladana Univaaty
Univarsity ot lowa
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*lowa State University | B *University of Notre Dame
- ! *Johns Hopkins Untversity ™ . *Oberlin College
Lo : - University of Kansar *Ohio State University |
] Kent State University ’ *University of Oklahoma -
. University of Kentucky University of Oregon
. e *Lehigh Universiry , “ University of the Pacific
Lindenwood College * University of Pennsylvania .
! Long Island University . *Pennsylvania State University
: *University of Louisville *University of Pittsburgh «
) 'Loyola'Uni\'rrsity : *Princeton University
*University of Maine ' *Purlue University
Manhattan Community College {Qucens College .
. *Manhattanville College Reed College
*Marquette University ) University of Rhode Isand
* University of Maryland *1ce College
. *University of Massachusetts © *University of Rochester
- " *Massachusctts Institute of *Rutgers- The State University
‘ . Technology *Sacramento State College
. ‘ *Memphis State University *St. Johg's University
*University of Miami St [.;)ZS University
*Miami University San Dicgo State College -
*University of Michigan : *San Fernamda Valley State College
*1Zastern Michigan University * City College ot San Franaisco
. ; *Aichigan State University *San IFrancisco State College
‘. ‘ 0 "Middlebury College . San Josc State College
) . * University of Minnesota College of San Matco
s (Columbin) University of Missouri  *Sarah Lawrence College !
(St. Louis) University of Missouri *Seck--University Center -
*Monteliir State Colleye : Seton Hall University
AMount Holyoke College O Stmmons College
< University of Nebraska *Smith College
Unnensity of New Hampshire » University of Soyth Carolir
L. < Univerary of Now Mevico *Univensity of South Dakote
. *Nuow School for Sacial Rescareh * Universiiy of Southern Calitornia
oo *Seate University of Now York at Southern Hhneis University
Albany Southern Methodist Universiny
- : State University of New York at *Stanford University
' Brockport L. *Swarthmare College
“~ “*State University of New York at *Syracuse Hniversity '
Buflalo . Temple University i
’ Co T St Univansity of Now Yerk at *Univeraty of Tennessee
. ’ Potwlam R o *University of Tevas
*Now York Universiny . * Tevas Southern University .
“Univarsity of Nazth Camling *University of foledo .
*Noatheastorn University e Lowson State College
. * Northorn Hhnois "'nivorsin = "lumty College
*Nesthorn Michigan Unidisity Mol Univervny
Q *Northwestun l'ni\_cml}' .I ulane Univarsity -
ERIC - ~ o
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. *University of Tulsa
< . University of Utah
v *Vanderbilt University
Vassar College
*{aiversity of Yermont
*University of Virginia
Virginia State College
*University of Washington
’ *Washington University

~ *Washinglon and Lee University

*Wayne State University

-t

O
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[
*webster College
*wellesley Collpe_
*Wesleyan University
*West Virginia University
Wichita University ‘

" College of William and Mary

*Williams College )

*University of Wisconsin ¢
Wisconsin State University

*valc University

*yeshiva University
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SELECTED COURSES IN AFRO-AMERICAN,
AFRICAN, AND ETHNIC STUDIES

Selecied Courses in Afro-American Studies

lhe following courses are among those currently offered or being
considered for inclusion in the curricula of American colleges and universitics.
Only those courses that deal specifically or primarily with Afro-Americarn
Studics have been included in he following fist. The listing is representative:; it
is not intended to be exhaustive.

tuterdisciplinay Courses in Afro American Studres
The Black Papericnee 2
The Black Manin the Chasging American Context
The Afro-American Experience
: Black Heritage
‘The Black American
Images of the Black Man
Patterns of Slwvery and Racial Contact

Racism in Anwrica N
. Black and White
AN Black and White in America: IFact and Distortion
Comparative I'thnic Relations
Racism and Prejudice
Rice, P narty, and Social Reforis in Urban America
‘The Urbanization of the Amcrican Negro: Problems and Pro: pects
The Negro, the Ghetto, and the Riots of the 3960's
Harlem: The Challenge of the Ghetto
‘The Black Faperience and the New Arts
fhe Afro-Amcrican Cultural and Intellectual Tradition
Black Capitalism
Poverty, Race, and Employnicnt
Tochnigues and Eaploratory Maodels Froployed by the Social Science Disci-
plines in the Study of Poverty

: Anthropology
Afro-Amicrican Culture
The Cultures of Afro-Amicricd

‘ Black Cultures

‘ The Fanulv in Cross Cultural Perspective
Ih - Black Church ia America
1ae Black Preachar in This Community

\ The Negro i, the Now World

O
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Ambiopology (Continned)

New World Negro Cultures
Anthropology in Urban Arcas
Urban Anihropology
Ecoromic Anthropology
Political Anthropology
Culture and Character
Culture, Contact, and Change
social and Cultural Change
Cultural Urban Foundations

Art

Afro-Americm At

The Black Artistin America
sunvey of Afro-American Arts
Black Acsthetics

AMan in Black Ant

Fcanomics

Black Amcricans :in the American Economy
‘The Negro in the American Feonomy, 1950-70
Fconomics of the Black Community

Blavk Econoniics

Economic Experience of the Afro-Amcrican
Communalism in Black Business

Employment Problems of the Bisadvantaged
Financial Structure of the Ghetto

Fconomics of the Ghetto —
Welfare Economics :

Social Welfare and Public Policy

Poverty and Social Welfare

Incquality and Poverty

Economics of Prejudice

Wages and the Laboer Markct

Social Economics

Urban Economics

Fducation

Education of the Disadvantaged

Sunvey of Afro-American Fducation
Fducation of the Negro in America
Fducation of Disadvantaged Youth
Carticulum Innovation for the Ditadvantaged
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Fducation (Continned)

Education in the Black Community

Black Power and the Schools )

Public Education and Minority Groups in the United Statcs, 1820-1920
Growing Up in the Inner City

I'he Changing Function of American Education in the City

Fducation and Urban Politics

School and Community

Social Class, Race, and Education

Issucs in Urban Education T e

Grography . ‘

Urban Spatial Patterns and Theorics
The Ghetto As a Spatial 'ormy
Historical Geography of Urbanizations
City-Made Man and Man-Made City
Transportation, Diffusion, and Commurication .
Social Geography
Urban Geography A

-

llisflvr_v N Al
Afro-American History

tlistory of Black Amcrica

Race in Amcrican listory

Race and Nationality in American History

Black Experience in White Socicty

‘The Rolc of Black People in American History

lisiory of American Integration

American Immigrant History (focus on Negrocs)

Comparative Study of North and South Amcrican Colonial Thstory
Comparative Ilistory: Kussian Scrfdom and Amcrican Negro Slavery
Civil War and Keconstruction

le-consiruction and the New Nation %

Reconstruction and Race Relations in America

Racista and Reform in the South, 1890-1915

Poverty and Industrial Socicty Since 1800

Poverty in American 1listory

The Black Expericnce from the Civil War to the arly Twanticth Centery
Jdistony of Civil Liberi' s

istory of Black B sistance -From Colonial Times to the Present
History of Afro-Anicrican Protest

The Antislavery Movement

Selected Problems §n the Study of Negro History

The Negroin Urban Ameriaa

1ictony of the Third World
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History (Contisnieed)

Afro-Americans in the New World
‘The Negro in the Western Hemisphere
listory of the West Indes

Argentina, Brazil, and Cuba

Iistory of Brasit

Language .

Sunvey of Black Dialeet

Afro-American Linguistics

Ghetto ".anguage

Langu: ~¢ of the Inner ity * '

Related Languages: Sparisa, Portuguese, French

Ticritire :

Afro-American. Litcrature
Amcrican Black Literature
Black Literature in Modern Ame-ica
Black American Literature and Its Culturar Roots
Negro Literature and Culture
Black Prose

. ‘the Black Nowvel
Sunvey of Black Puctry
The Negro Poct in America

lack Dtama.

-.Contemporary Afro-American Theatre
Introduction to Afro-Amrrican Theatre
Black Perspectives in American Literature
The Image of the Negro in American Literaturc
The Black Expericnee in American literature
Literature of Racial Protest - ‘
Literature of Oppression
Creative Writing from an Alro American Parspective
St san ?cicc:cd Afro-Amcrican Authors
Anwnican Folklore
Caribbean liicratere

Phrilisopl,

’
Intreduction to Afro-American Philosophy
Introduction to Social Frhics
Social Phil ssophy ' ‘
Black Sociat Thinkers ' v
I'hlosophy of Human Rights
I'kilosop’ s of Raciil Conflict
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Philosophy (Continued)

Black Thought in the Twenticth Century
Afro-Amcrican Social Thought

Music

Afro-American Music

{ntroduction to Afro-Amcrican Music
Musical Traditions of Afro-Americans
Black Music in America

Development of Jasz

Jazz Fnsemble

Amcrican Folk and Popular Music
Folk-Rock Music T .

Dance

Introductiyn to Afro-Amcrican Dance
African Dange and Its Infuences

Political Scicnye

Politics 2nd thd Black American
Civi] Rights ang Black Power
Introduction td Afro-American Politics
Blac!: Politics and Fower
Politics of the Urban Ghetto .
Politics of Black Amcricans
Black Powcr
Polirical Problemis af Afro-Americans
The Black-White Dilemma
Black Political Organizations
Black urban Politics
The Black Communitics: New Strategies  «
! The Politics of Race '
; The Politics of Integration
[ Racial and Fthnic Politics in Amcrica
; Ethnic-Group Voting Patterns
Ethnic-Group Power Blocs
Preesure Groups
Patterns of Minority Politics
Minority-Group Politics in the United States
Community Actien Program and Political Power
Urban Politics
Problems in Urban Politics
Problems of Lrban Arcas
] Q  Thelohitics of Poverty
ERIC
* 285
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Political Science (Continued)

The Politics of Poverty and Social Welfare

Poverty and the Law

Racism and the Law

‘The Supreme Court and Social Welfare -
Civil Rights

Civil Libertics in the United States

The Courts and Civil Liberty

Civil Disobedicnee

Revolt and the Masses

Violence As a Factor in International Domestic Polities

Psychology

Airo-Amcrican Psychology
The Black Experience in Contemporary America
Psychglogical Fffects of Racism

-, Psychology of Prejudice and Raciem
Psychology «f Oppression and Poveiy
Psychology of Prcjudice
Clinical Psychology in the Community
Psychology of Black-White Relations
Negro Cultural Adjustment
Psychology in Community Scttings
Social Influence and Attitude Change
‘The Psychology of Attitudes
Psychology of Communications
Racc and Social Class in Child Development

Religion

. Race, Religion, and Social Change
; Religion and Social Change
; ‘The Black Church and Religion
; Afro-Amcrican Contributions to Religion
. Black Religion .
f Religion and Racism N !
H Contemporary Religious Thought (includes the thought of Rev, Martin Luther
% King)
? Religion and Social Responsitnlity

Sociology

! Amecrican Ravial and Fthaic Groups
. Race and Cultural Minorities
: Minoritic. in /imcrica
Q Class and Casic
286

941



e s Tr——— -+ _ Al P—n s

ERIC

Aruitoxt provided by Eic:

- Sociology (Coutiried)

Social Stratificatic.1 and Pov or

Racc and Ethnic Rclations in the United Statces
Ethnic and Status Groups

Race Relations

Intesgroup Tensions

Social Psychology of Intergroup Relations
Social Conflict and Social Change

Race and Social Conflict

Problems of Race and Culturc: Contact and Conflict
Social Change, Civil Disobedicnce, and the Revolution
Planning and Administcring Social Change
Urban Social Policy

Community Studics

Mcdia and Community

Social Inequality, Racc, Class, and Power

The Sociology of Incquality

Intergroup Relations in New York City
Dynamics of Ethnic Intergroup Rclations
Black Power and the Civil Rights Movement
Organization of the black Community

The Black Family

Social History of the Negro in Amcrica

Black Sociology

The Black Revolt in Amcrica in the 1960's
The American Negro Community

Sociological Aspects of Afro-Amecrica
Sociology of Black Nationalism

Black 1deology

Afro-Amecrican Social Thought

Subculture. and Social Movements: The Old Ghettos and the New
Cultural Revolution and the New Ethic
Disadvanrtaged Child in the Urban Sciting
Sociocultural View of the Negro Adolcscenr
Religion and Racism

African Cuizure and Its Survival in the New World
sociology of Poverty

Sociology of Mcdicine

Socizl Welfare and the Afro-Amcrican

Urban Sociology

Social Stratification

Racc and Culture

Multicthnic Socictics

Speech

Black Rhetoric
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Specch {Conted)

The Rhetoric of Social Mo +ments
1> clopraent of Afro-Am erican Speech
Culture Patte--+ of Com.nunications

Miseetiancows

Problems in Culture and Mental fealth

Health Problems Amang the Poor

Health Education: Afro-Americans and Pucrio Rican Genetics
Race and the Law

Legal Problems of Housing

Socit] Planning for Communicy Development in Social Welfare
Broadeasting and Social Changye

Social Contrel and the Mass Media

Urban Minority Affairs Reporting

Selected Tourses irr African Studies

‘the following sclected list of some of the African Studics courses
custently offered at American colleges and universities comprises many of
these included in the curricula of Afre-Amcrican Studics programs. It shonld
be noted that, because there is considerable diffecence of opinion regarding the
degree of emphasis given to African Studics within an Afro-Aincricon Studics
program, the nuaber and scope of courses on Africa varies widely fro onc
Af - American Studics program to anather.

Aunthiopology

Fthaology of Africa (also of ¢ifferent regions in Africa)

Traditional African Political 1astitutions

Peoples and Cultures of Africa (also different regions in AMrica)

Social Anthropology of Africa

Social Anthropology and Ethnology: Sub-Saharan Africa, Middle Fast, and
North Africa

Racc and Culture Contact in South and Central Africa

Uthanization and Westernization of Develojing Socictics

Prosent-Day African Socictics

Pyvehological Anthropology

Psvehological Anthropology of a Developing Countiy: Kenya

Caitural Histery of the 213 Warld

Primitn ¢ Socicty

Ritual, Symbols, ard Behavier
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Art

African Art

The Arts in Conteniporary Africa

Art and Architecture of Africa

Primative Art: Africa

Art of Nowliterate Peoples

African, Oceanian, and Amecrican Indian Art

Fconomics

Economic Development of Africa

Economic Problems of Africa

Labor Movements and Labor Problems in Developing Countries: Africa
The Economy of Tropical Atrica

Public Finance in Underdeveloped Countries

Economics of Agriculture in Underdeveloped Arcas

History }
)
African Prehistory !
Ristory of Africa in Precolonial Times

African History to 1580

Emcergence of Troical Africa to 1850

African History Since 188¢ o

Modern Africa Since 1850 -

Modern African History from Colonialism to Independence

History of Sub-Saharan Africa

History of West Aftica (aiso of Fast, Central, North, a0d South Africa)
fLizerature of African History

History of Africain the Twenticth Century

History of Islamic Civilization (1o 1750)

Colonial History: Aftica

Modcrn Imperialism. Africa

History of Aparthaid

Problems of West African Nationalism

The Impact of the West on Africa

The Cultural Dilemma of Modern Aftica

Aftican Cultural History

tanguage
Ambharic Arabic
Bantu § inguistics

Hausa
Swahiti

289 Y%
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Lang, e (Continied)

Twi

Yoruba -

Zulu

Elemenatary Conversational Swahili {noncredit}
African Verbal Art

Literatire

Literature of Emerging Biack Nations
Contemporary African Novel

Traditional African Literature in Transition
Modern African Literatare in Transition
Southern Bantu Literature

Swahill Literature

Moderr African Literature

The African Theme

The Literature of Negritude: In French, Poctry amid Short Narrative
I'rench Black Pocts (African)

Negritude: Pocetry ard Theatre

African Folklore

Asic

African Music

Music Cultures of the World
Music in Nonliterate Socicizes
Fthnomusicology

African Dance and Drama

Political Scicnee

The Politics of Africa

Government and b alities in Africa (freguentiy according to region)
Aftican Political Development

African Political Systems

African Political Partics

African Political Change

Politics of French-Speaking Africy

Politics of Contemp rarv Africa

Natonlism (special attention to the tise Fn-tionahsm iy Arica)
Iribal Now Nations Politics] Syrtems of Africa

Fraditional African Po’ tical Inst suti 15

Foundations of Power i the Afio-As n W orld

e-Afiicanssm

Africa and Waorld Politics

Comparatise Government in French Spead g Afna

299
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Political Scicuce (Countintied)

Politics of Emerging Nations

Third World Politics and Litcrature

Western and Soviet Impact on Underdeveloped Arcas

Political and Administrative Problems in Newly Industrial States
Education and Politics in Developing Countrics

The Politics of Modernivzation

Sociology

Afrtican Organizations

Social Structure of African Socictics

Social Change and Modernization in Non-Western Socictics
Ethnic and Race Relations: A Comparative Perspective
Psychological Basces of Socicety and Culture

Urbanization in Africa

Problems of Social Development in Altica

Stratification and Pluratism in Africa

[,

Miscellancous

Education in Africa

Educational Administration in Developing Countries: Africa

Geography of Africa

Regional Geography: Africa

Sub-Saharan Geography

Political Geography

African Law

Modern Africa: Interdisciplinary Approach to Its Study and to Ficld Work

Selected Courses in Ethnic Studies

The following courses in cthniv studics are among those currently offered
or being considered for inclusion in the curricula of Aaerican colleges 2nd
universities. The listing is representative; it is not intended to be exhaustive.

\

Pucrto Rican Stiedics

Histony and Culture of Puerto Rico

‘The New York Pucrto Rican Community

Sociological Aspects of Afro-Amcerican and Pucrto Rican 1ife
{caching the Pucrto Rican Child

Pucrto Rican Study Program (for teachersd

291 Iy
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Latin SYmerican Studres

Social Structere in Latin Amcrican Countrics

Pcoples and Cultures of Latin Amcrica

Colonial Instructions in Latin America

Colonial, Spanish, and Portuguese Amcrica

Folk Cultures of Latin America

History of the Negro in Latin Americd

Revolution and Leadership in Mexico and Cuba

Multiracial Socictics in the Americas (Social History of Indizns and Negroes in
the Now World)

Music of Latin America

Mextam-American Stwedics

History of Mexico (varjous periods)

Ilistory of Mexican Americans

Meaican Culiure ard Socicty

Ethnology of the Mexican Amcrican of the Southwest
Mexican-Ancrican Social Conditions
Mexican-American Cultural Behavior
Mcexican-Amcrican Communitics

Indians of Middlc Amcrica

Migration Patterns in the United States
Economics of Mcexico

Contemporary Mexico

Contemporary Mevican-United States Relations
Mexican-American Political Thought

I'inc Arts of Mcnicoe

Hispanic-American Art

Mexican Literature

The Modern Spanish-American Novel

Mexican Phitosophy and Thought

Spanish for Mexican Americans

Anterican Indvn Studics

North Am¢rican Indians

‘Lhe American Indian

Contemporary North Amcrican Indians
Indian Cultures of the Pacific Northwest
History of the Indians of the Upper Great 3 akes
Indians of the Southeastern United States
Art of North American Indians

Primitive Art: North America

North American Archacology

Indian Dance and Sports .
Modern Induan Psychology

Amcrican Indian [ anyoages

292
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URBAN STUDIES SURVEY LETTER OF INTRODUCTION

- Colurrtia Unsesey o the Oy of New Yark Noa York Ny (0?2

THE L REet ERTER Lo E S,

Jenusry
Doar

ke Urban venter at Colurbia Vnivir~ity, estaXlaished w-ir a
. . Ford Foundation grant, 3i-s tg as<ist ti¢ cnivirsity 17 broaden-
. dny dts cotpetence in urbin and rinorily affares, anl 1o cw-
Plore ways in whieh the Vnivezsity can ke rale rore reless
. . and responsive to wrban noeds,

Arong 1ts activities, e centor las Jaunored rle Triasn contor

curriculum iroiect under the dircection of T, Joscpt 5. Celran,

until recently Depaty Assistant Seozetary for Pducation for the
' Departrent of Mealth, Tducation and Welfare. ihis project will
review curriculur, research and spreial service progrars rela-
tirg to urtan and rmincrity affairs in crder to recorrend addi-
tiens and arprovemeants in these areas $o the University.

Bocause of the lirited body of knowleldge concerning urbon curri-
culum, we are undertaking a co~jrchensive survey ©f courses,
. frogrars. and policies relevant Lo urtan stulics at rasor .
H co’leges and wriversaities thiro.ghout the country. V¢ ire scoke
N . H ing inforration about »hat courses and projrars are Leing
¥ offered, and adout *heir goials. WwWo would like o know. for
!’ - exarple, whether tve offerings arc o prepore stalonts to
aszare positions in the urban professicns: 1o propree o
for furtlter recearvh 271 teaching: fto sensitize ther 7 the
rature and scope of urlb problers: ote,
In adlition, we wo:ll! also like to learn what chanjes hive beer
rale in your wibosn jroarars ani why, anl how you woald rodify
your existing frodrars if reseources were readily available.
Can youi alse tell s what factors influcnce tre introdaction
of rcw courses in wrban studies in your institutior, and x*at
telationshin ¢xists Letween urtan prograss onl the aifferent
‘ urban ccrrunities i your area? We would welcorme any jrinted
raterial that you think would te of interest Lo us.

Since this letter is only the first stage of the frojcet which
rust te corpleted by spring, we reojiest your evrlics! responsce.
A copy of th.s scction of the tipal repurl will be Bent to cach
e contribubing university. It ds o:r hopr that it will te of
valuc to ywvu ard your school.

Thank you {~r yo.r assiestance,

ety braly juoors,

Franklin 1, Willia-s
Cirrectler

O
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1JRBAN STURIES SURVEY COLLEGES AND UNIVERSITIES
CONTACTED AND RESPONDING

The following is a list of the college, and universities that responded to

reguacsts for information for this survey.

UNIVERSITY OF CHICAGO
roter for Urbian Studics

ITUNTFER COLLEGE
Department of Urban Affairs
i

UNIVERSITY OF ILLINOIS (CHICAGO
CIRCF.I'J
Center for Urban Siudics
MASSACHUSETTS INSTITUTE OF TECH-
NOLOGY
Department of City and Region: | Planning
UNIVERSITY OF PITTSBURGH
Department of UrLan Affairs in Graduate
School of Public and International Affairs

| .

ST. LOWIS UNIVERSITY
Center for Urban Prograns

SARAR LAWKRENCE COLLECE
Institute of Community Studics

SYRACUSE UNIVERSITY
Mctropolizan Studies Program, The Maawell
Schoo!

TEMPLE UNIVERSITY
Center for Community Studics

VIRGINIA POLYTLECEHNICINSTITUTE
U.oan and Regional Studies Program in
Center for Urban and Reyional Studics of
College of Architecture

WAYNE STATE UNIVERSITY
Center for Ushan Studics

WICHITA STATE UNIVERSITY
Centcr for‘ Urban Studies

UNIVERSITY OF WISCONSIN (MILWAL-
KEE)
Departmend of Urhan Atfairs

YALF UNIVFRSITY
Associate Provost for Urban Studws arid
Programs

The following institutions were not contacted dircctly for *his portion of
the Urban Center Curriculum Project; nevertheless, they sent 1n information
that may have been inctuded in this survey.

BOSTON COLLEGE
Institute of ¥luman Scicnces

UNIVERSEEY OF CAETFORNIA AT
BERRFLEY"
b patinxen: of Gty ard Repional Planning

UNIVERSITY OF CINCINNATI

"DARTMOUTH COLLEGE

City Plarning and Urban Studics Progran

JOMNS HOPKINS UNIVERSITY
Center for Urban Studics

THHIGIRUNIVERSITY
Center for Business Fo nomics and Crhan
Studees

*Tor these wnaversimics, purtinent information was on hand at the dart of rhe projed
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UNIVERSITY OF LOUISVILEE
Urban Srudtes Center

UNIVERSITY OF MARYLAND

JOINT CENTER VFOR URBAN STUDIFS
OF THE MASSACHUSETTS INSTITUTE
OF TECHNOLGGY AND HARVARD
UNIVERSITY

UNIVERSITY OF OKLAIIOMA®
Department of Regional and City Planrirg
:
SOUTHERN ILLINGIS UNIVERSLTY
Community Development Services

SOUTHERN METHODIST UNIVERSITY
Institute of Urban Stud:es

UNIVERSITY OF TOLEFDO
Urban Studies Center

UNIVERSITY OF WASHINGTON®
Department of Utban Planning in the College
of Architecture and Urban Planning

WASHINGTON UNIVERSITY
Institute for Urban arnd Regional Stiacs

FIVFE COLLEG
RIVER VALLE

S GF TLER CONNECTICUT

The following zollepes and universities, counted un the basis of divisions
contacted, did not respond to requests for information.

RROOKLYN COLLEGE -
Consultant on Urban Affairs

UNIVFRSITY OF CALIFORNIA AT
BERKELEY

School of Social Welfare

School of Public Administration

CHEYNEY STATE COLI FGFE
Community Service Center

CLEVEFLAND STATF UNIVERSITY
Tnstitute of Urban Studics

CORNILL UNIVERSITY
Graduate  Program in Gty and  Regional
Flanning .

FASTERN WASHHNGTON STATE

COLLEGE

Izstitute on Urban and Kegiona! Planng
!

FEDERAL CITY COLLIGE
Dean of Community Fducation

FORDHAM UNIVERSITY
fnstitute for Urban Siedics

HARVARD UNIVERSITY

Ciy and Regioral Planning 10 Departinent
ol Architecture, and Graduate School of
Arisand Sdiencee

KENTSTATE UNIVERSITY
Center for Urban Regionalinm
N .

recenved from these unineraties

297

LONGISLAND UNIVERSITY
director of Urban Affairs

UNIVERSITY OF MICIIIGAN
Program in Public Works Administration in
Instizute of Public Administration

MICIHGAN STATE U.\']\" FERSITY**
School of Urban Planning

UNIVERSITY OF MISSOL'RE
Business and Public Administration Rescarch
Center -

NEW SCIHOOL 1T OR SOCIATL RESEARCH
Center for New York Gy Affairs »

NEW YORK UNIVERSITY
Graduate Schoo! of Publie Administration

UNTVERSITY OF NORTH CAROiINA"®
Department of City and Regional Planning

NORTHWESTERN UNIVERSITY
Urban and Regicnal Planning -

UNIVFRSITY UF PEXNSYLVANTA
Department of City Planning. Tnstivte of

I naronmenral Studics in Groduate Schoal
of Fiae Arts.and Schocl of Arty and Soences

NIVERSITY OF PEFISBURCGHE

. Nradaate School of Soaal Work

QUEENN OOV G
Institure for Communiy Studics

"t Though noscgponses sere received from the drysinns vontacted, ther TCLPONSE WS
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SACKAMENTOSTATE COLLEGE UNIVERSHIY O WASHINGTON =
Center far Comerunsts Study and Serviee Comster for Urbian and Regionel Reserseh

UNIVERSTIY  OF  SOUTHERN  CALL WILKES COLEEGE

FORNIA Trstitute of Regional Afuirs
Graduate Frogram in Gt dand Regional
Planning, and Ina tute of Ushize Footogy WISCONSIN STATE UNIVIRSHTY

Bureau of Y'rban Atlairs
SOUTIERN CONNEUY'CUT STATE COL- /
1L.EGF YESHVA UNIVERSITY
Urbar Stodies and Commurity Daveiopmert Center {0 Erban Fduecation in Ferkauf

Program sate Sclool of Humanites and Sonl

SOUTHERN IS OIS UN[VERSITY '
Pablic Adonriranon and Morepolinan AL
fair, Program .

SZI ECTED COUPSES IN URBAN STUDIES

‘The foilowing compilation is a representative but rot exhavstive Listing of
the types of courses being offered in the urban studies curriculum in the
varigus schools surveyed,

Tateidiscrplinary Courses in Urban Stidres

Urban Race Dynamics and Community’ Develnpment
Mctropolitan Community Studics
Comparative Urban Development
Seminar: Design of Urban Rescarch
Seminar: The City in Theory and Practice
Juint Seminar in Urpan Problems

Ficld Work 1n Urban Areas

‘The Modern City

The Study of Urbanization

Urban Systams Analysis

Policy for Urtean Sy stems

Lrban Planning Models

Urlan Research Work<hop

Crlan Studics Seminar

Urlian Studics Calloguium

Adwinitratioe Scicnee

Management of Mumicipalitios

Uban Finaachl Adminitration

Fanancial Aids for Urbian Devedopment
Mctropotitan Planaing Administr ition
Citizen Partidipanien for Community Action

798
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Administrative Science (Contiried)

Mcethods of Urban Community Development
Municipal Public Works Administration

Anthropology

Urbar Anthropology

M~thods of Anthropological Rescarch

The Anthropological Study of Complex Socictics
Dynamics of Culture

Pcoples of the Caribbean

Comparative Family Structi re

Middle American Ethnology

Kinship and Family in Modern America

Meadern Socicty and Cuiture

Anthropologica) Studics of Traditional Urban Communitics
Industriatization and Social Structure ’

Busivess Adurinistration

Principles of Transportation
Acvanced Transportation Problems
Urban Transportation

Urban Development Enterprise

Cuyand Kegionad Ploining

Social Factors in Urbanization and Planning
Graphic Analysis ard Communication
Community Planning Design

City and Regronal Planning

Problems in City Planning

Probleins in Urban Dosign

Problams in Regional Planning

Components of the Uthan | witonment

Sue Planning

Models and the Mtzopolis

the Urhan Transporation Problom

Housing Problems

Urlsan {andscape

Pavchology of the I ravironment

Mctrepolitan and Regional Planning in Davddoping Conntnes
Urhan Scttlement, Squatters, and Social Change
Urban Plannirg and Social Policy

Flhanning and Paverty

Dahiberate Social Change in the Onies

Crty Structiee and Feonomic Dovelopment

230 304
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City aond Regronal Pranning (Continiied)

Theory of the Planning Process

Theor of City Form

Mcthods of Research in City Planping

Urban Policy Analysis

Urban Information Systems

Mctropolitan, chional, and State Planning

Usban Development Folicics

Seninar: Ivnamics of Mctropolitan Development

Civil Fngineering !

IFundamentals of Transportation ngincering
Transportation Engincering

Dicinity

Ethics and Urban Organization

The Church and Civil Rights

Research Workshop ir Social Ethics and Sociology of Religion

Serrinar: Social Ethics and Mctropolitan Planning

The Churches in Nincteenth-Century American Cities: The Onsct of Industrial-
ization

The Churches in Twentieth-Centory American Citics: Industrialization and
Pastindustrial Life

Reading Course: The Novel aad the Urban Imagination

Feanamics

Outlines of Land Feonomics

Feonomics of Urban Transportation

Analysis and Appraisal of Development Projecets
Feonorics of Cities and Regions

Urban Folivy Apa'yvsis

1 2bor Feonomics

1 ocation Theory and Feonomic Growth

Local and Regional Feanomic Sironth

Workshop in Urban and Regional conomics

Local Govanment Sunvices and Thar binancing
the public Sector and Public FFinance

LUrhan t conomics

Real Istate Leonomics

Urhan Davelopment Fattans and Leonomic Growh
Seminar on Poverty in the United States

teononiic Decidons in the Fublic cnd Nosprofit Sectors

300



3

O

ERIC

Aruitoxt provided by Eic:

«

Fducation

Education and Social Change

Problems in Utban Specch

Sociology of Education

Education and the Contemporary Social Order

Politics of American Education

Urban Education Politids

The Culturally Bisadvantag d Child and the School
Seminar in Urban Elementary Fducation
Scminar-Practicum for Specialists in Inner-City Schools

Geography

Industrial Locations

Terrain Imagery Evaluation

Urban and Regional Systems

Urban Structure and Circulation
Workshop in Urban and Regional Anzlysis
Regional Analysis

Urban Geography .

Quantitative Metheas in Geography

History

Seminar: The City in History
Renaissance Cities

Sociological History of the United States
The Twenticth-Century American City
Race in Amcrican History

History of Social Welfare

Colloquium in Urban Cultural Iistory
Scminar: American Urban History
American Urban History to 1870
American Urban History, 1870 to the Present
Problemsin Urban History

{ o

Civib Rights £aw and Community Action
Urban and Regional Development 1 aw
Urhan Problems Seminar

Iaw of Fand Use

Uthan Legal Systems

[ and Transactions

State and Local Tavation
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Law (Continued)

Urban Legal Techniques

State and Local Government

Seminar: State Constitutional Revision
Seminar: Law and Urban Problems
Scminar: Problems of the Urban Ghetto
Seminar: Puolic Regulation of Land
Seminar: Natural Resources

Seminar: Discretionary Justice

Mcdern Real Estate Transactions

Political Science

Comparative Urban Politics

Scminar: Jrban Pofitical Process
Politics of Urban Planning and Land Usc
Seminar: Economic Organizatinn in Relation to Political Processes
Scminar: Politics of Welfare

Municipal Government

Utban Political Seciolegy

Urban Educational Politics

Community Guverament

Politics of Public Policy

City Politics

Urban Politics

Comparative Local Political Systems
Natioral Planning Practice and Theory
Public Personnel

Puhlic Budgeting

Intergovernmental Relations

Dsychology

Dynamics of Social Behavior

\ Community Mcntal Health

Real Fstate
Real Estate IFinance .
Seminar in Urban Renewal

Seminar in 1ousing

Sacral “':‘A'/[:rc

. ———
\I

intreduction to Enviconmental #lealth
Community Werk
Welfare ard Social Change

E MC | 202
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Social Welfare (Continued)

Social Welfare Policy and Scrvices
Administration in Social Welfare
Social Welfare Policy

Sociology

Systems Design and Urban Behavior

The Internal Structure of the City

Urban Sociolcgy

Racial and Cultural Minoritics

Negro in America

Industrial Sociology

Sociological Classes in Modern American Sodety
Sociological Disorganization

Social Stratification

Sociology of Poverty

Modern Society and Culture

Race and Ethnic Relations

Deviant Behavior

The Study of Population

Human Ecology and Community Study

l.abor Force

Sociological Aspects of the City and Mctropolis
Seminar: Conimunity Structure and Decision-Making
Complex Organizations

Urban Structure and Social Process

Seminar on Urban Social Structure

Seminar on Simulation of Large-Scale Social Systems
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THE INHABITANTS OF COLUMBIA

An attempt was made to estimate the number of humans who inhabit and
interact within and among the complex administrative units of Columbia
University, for the Celumbia c-mpus, on any working day, is the central point
in the lives of more than 50,000 peopls, including these who work in the
ncighborhood.

As of July 1, 1967, the population of the Columbia Corporation (ic.
excluding the zffiliates and the Summer Scssion), was as follows:

Columbia University Corporation Estimoted Population (1947}
3 P

Teachirg Staff 4,183
Administrative Staff 570
Librarians 135
Supporting Staff 5,405
Students 17,545 (10,977 fuil-time; 6,568 pari-time)

Stanmer Session Estinated Population
Students 4,847

Identical breakdowns for the affiliate institutions are as follows:

Teachers College Fstiviated Population (1968-69)

Teachirg Staff 416 (including paritime instructors,
visiting adjunct course assistants)
Administrative Seaflt 463 (fuil- and part-time)
: Librarians 22
i Supporting Staff 483 (full- and part-tinic)
Studerts 5,679 (2,222 full-time; 3 457 part-time)

(Summecr Scssion: 31,246)

Barnard Coflege Dstimated Population (1968 69}

Tcaching Staff 209 (119 full-time; 90 parttime)
Administrative Staft 53
Tibrarians n
) Supporting Staff 214 '
Students 1,900
i
.: College of Phavniacentsod Scwnces {stiniate:d Fopadation (1568 69)
;' Teaching Staff S0
i Administrative Staff 7
; Pibrarians 1
i Supporting Staff 18
: Students I ndergraduateq
' 65 (praduates)
{
O
— * e
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Union Theoigreal Seaniary
Teaching Sta*f

Administrative Staff
Librarians
Supporting Staff
Studcents

CEstineted Population (1968 69)

90 (41 full-timre; 49 part-time;
including lecturers, visiting
adjunct course assistants)

15

17

150 (full- and part-time)
661 (including 81 joint degrees with
university)

DEPARTMENTS OF THE COLUMBIA
UNIVERSITY CORPORATION

Bearing in mind rhat cach

of the seventy departments of instruction

within the Corporation is headed by a dean or chiirman, onc need do little

morc than list th: ramcs of

the departments to exempufy further the

complexity of the administrative organization at Columbia. Listed alphabeti-
cally, there are the departments of':

Anatomy
Atcsthesiology
Arnihropology
Architecture

Art History and Archacology

Bionchemistry
Biological Sciences
Busincss

Chemical Engincering
Chemistry

Cwil Enginecring and Engincering Mechanics

I3ental and Oral Surgery
Dermistology

Dramatic Arts

Fast Aaan | inguages and
1 conomiics )
Ficorrical Engincaing
Vrgiish and Comparative i

tures

“raturc

French and Romance Philology

Ccography

('v(\ﬂnlt_'_\-

Germanic T anguages
Griphics

Greek and [ aun

310

308



History

Industrial and Management Engincering
International Affairs

Italian

Journalism

Law

Library Service

Linguistics
Mathematical St}/istics

Mathematics
Mcchanical Enginecring
Medicine -
Microbiology

Middle East Languages and Cultutes
Mining. Metallurgical and Mincral Enginccering
Music
Naval Science
: Neurological Surgery
: Neurglogy
Nursing
s Obstetrics and Gynecology '
Ophthalmology
Orthopedic Surgery
; Otolaryngology
g Painting and Sculpture
Pathology
Pediatrics
Pharmacology
Phitosophy
Physical Education and Intercollegiate Athictics
! Physics
¥ Physiology .
Py chiatry
Psychology
Public Health ard Administrative Medicir e
Prbiic Law a=! Government
Radiology
Rehabilitation Mcdicine
Rcligion
Slavic Languages
Sacizt Psycholog,
Social Work
Sociology
Spanish and Portuguese
Surgery
Urology

. e kb e S
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INSTITUTES, CENTERS, PROGRAMS, AND PROJECTS
OF THE COLUMBIA UNIVERSITY CORPORATION

Additional adiainistrative units within the Columbia Corporation include
the many institutcs, programs, centers, and projects of Columbia University, all
of which are headed by 4 director and most of which share faculi. with the
departments within the Corporation and with those of the affiliates. In
addirion to the following, there arc additional such units within each of the
aftiliates that, because of rpace, have o, been included here.

African Law Center
Institute of African Studics
American Assembly
American Press [nstitute
Burcau of Applied Social Resvarch
Center for Research and Education in American Libertics
.~ Columbia-Princcten Electronic Music Center
s Columbia Radiation Laboratory
Coiumbia Scholastic Press Association
Columbia University Project for Effective Justic
- Bescarch Institute on Communist Affairs
Computer Center
Conservation of Human Resources Project
Council for Research in Social Scicnees
Fast Asian Institute .
Institure an East Central Europd
\ Fconomics Research Center
Electronics Rescarch Laberatorics
European Institute «
Project on European Legal Institutions
Institute of I'light Structures
Forcign Student Center
Heot and Mass Taansfor 1 aboratoric,
FHudson Laboratorics
Rescarch Program on International Econamie Inteyration
Intcrnational Fallows Program
International Institute for the Study of Humai. Reg roducion
Rescarch Program on International Organization
Project on International Procedure
Center of Tsracl and Jowish Studies
Lamont Geological Observatory
~\ Tanguage Labonatory
. Inditute of [ 2vin Amcrican Stadics
. Legishitive Drafting Kescareh lFurd
Research Brojecr on Men anag Politice in Modern China
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Middle East Institute
Ming Biographical History Project
; Nevis Laboratories
: Institute of Nutrition Sciences
Oral History Research Office ,
, Parkinson's Disease Research and Information Center
. Russian Institute | .
' Institute for the Str!y of Science in Human Affairs
The Urban Center
Tnstitute of Urbar Environment
institute of War and Peace Studics

" v

.

DIVISIONS AND DEPARTMENTS OF THE AFFILIATES

—

/;\s in the schools and calleges of the Columbia Coerzation, in cach of the

‘ affiliated institutions there are administrative units of instruction usually

' . vategorized along subjuctanatter or discipline lines, .

: Teackers Colege. At Teachers College, there are five instructional

) divisions, cach of which has its own chairman and within which arc hou cu
- nincteen departt ents, again with their own chairman.

Bivision of ivluzaplry, the Socid Scicnces, and Fduwcation
Department of Fhitosophy and the Social Scirnces
© Division of Psychology amd Fducatioi

Department of Psychology
Department of Speech Pattology and Aud ology

Division of Fiducational Tnstitutions an-t Programs

Department of Education Administration
- Department of 1igher and Adult Education
' Department of Curriculuny and Teaching
Department of Guidance
Department of Special Education
Department of Home and Family Lifc

In aadition, within this division there are two nterdepartmentd
. programs: N
: Program in Intcrnational Educational Devdlopment
Program in Recrcation and Related Community Service

ERIC . - |
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fhenien of Lustruction

Department of Social Studies

Department of Business Education

Depantment of Languages, Literature, Speech, and Theatre
Department of Music and Musie Education

Bepartment of Art and Education

Department of Physical Educarion

Department of Mathematical Education

Department of Sciznce Faacation

Diziion of Health Services, Sciences, and Fducation

Department of Nursing Education
Bepartment of Health Eduzation “
2

This division also houses the Program in Nutrition.
In addition, there are numcrous centers. institutes, and programs 4
Teachers College, some of which were previcusly enumerated along with

those in the Columbia Corporation.

Earpard College At Barnard Coliege, there are “wenty-seven departimonts

and siv interdepartmental offerings, as folluws:

Anthropology

Art History
Biological Scicnees
Chemistry

Drama

Feonomics
Fducation

Fnglish

French

Geology and Geography
German
Government

Greek and Latin
History

Ttalian

Linguisics
Marbematios
Musie

Oricrn b studios
Philasaptia

Py <l Fducation
Py sics

Pu chelogy
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Religion
Russian
) Sociology
’ Spanish

huterdepartmerital Offerings-

Foreign Arca Studics

American Studics

British Civilization

Conscrvation of Natural Resources
Medicval and Renaissance Studics
Urban Studies (Scptember, 1969)

' College of Pharricy. To minimize confusion with the departments in
Graduate Facuftics, the units of academic instruction at the College of
Pharmacceuticas Sciences are called divisions rather than departments, There are
five such divisisns:

Chemistry

Administravive Pharmacy

General Fducation

Bialogical Sciences and Pharmacology
Pharmaceutics

. Cnion theological Seniinary The four adininistrative units at Umen
Thealogical Seminary are callcd fields ot study

Ihe B:bhical Uicld
The Tistorical Ticld
The Theological Field
Ihe Pracrical Field

O
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RECOMMENDED EXISTENT COURSES
FOR A MAJOR IN AFRO-AMERICAN STUDIES

Departinent

(1) Afro-American
Civilizations

(2) Anthropology

(3) Avthropology

(1) Anthrapology

(5) Anthropology

16) Anthropology

Course Title

Iitroduction to the History and Culture of the
RBlack Man in \frica and the Americas

(1) Colture and political organizaticn in Western
Africa; Atlantic slave trade; New World sociedes
and the nature of the black contribution to then,
significince of cultural persistence; black protest
movements and revolts; abolition of slave trade;
emancipation.

. (2) The Black Amcrican since 1863; rural South

and urban ghettos in the United S1ates; Caribbearn,
and Brazilian Afro-American  socictics; Pan-
Africanism; African nationalism and decoloni-
zation; trans-Atlantic cultural, regional, educational,
and political cross-ferdilizations: the blask identity.

Pegples of Africa

Survey of African cultures, with intensive analysis
of sel.cted tribes and regions.

Probleas 1 Developing Countries

Analysis and comparison of political and socitl
problems in developing countrie., with special
reference 1o Africa.

Culture and Socicty in the Caribbean

The Culturzs of Contemporary frazil

Contribution cf the Indian, the Ncgro, and the
Portugucse to Brazilian culturc; race relations, class
structure, social institutions, and regional folk
cultutes of modern Brasit

1he bl uology of Negro Africt

Suney of past and preseat of indigenous Afriaan

institations south of the Sahara; probloms acising
out of culture contact with Europe.

317
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Diepariment

(7) Anthrapology
»

" (8) Art History )
© Music

{9} School of the
Arts

(10} Economics

(11) Education

i {12) Educaticn

(13) ¥ducation

(14) Fducation

o :

ERIC

3

Course Title

Prebis tory of Africa

African Arts and Music

Traditional and contcmporary art and music of
sub-Saharan Africa in various cultural settings; art
of the dance,

Dynamsces of Black Culture i the United States

Black. literature, music, art, theater, retigion, fra-
ternal organizations, education, business; African
history and the Afro-American.

Fconomic Organization and Developiment in Sub-
Sabaran Africa

Structure and behavior of sub-Saharan cconomics.
subsistence cconomics. labor migration, capital
formation, and cconomic motivation in rclation to
the factors crucial for economic development.

Awmerican Culture and Fdueation

Oricntation to Amceican culture and cducation,
designed for forcign students; lectures on race and
American cducation; visits to ghetto schools.

The Black Experience

Introduction to study of black history, culture,
and political economics in United States, with
particular concern for sensitizing students to sig-
nificance of this ficld of study and its relevance to
cducation; focus of course informitional as well as
expeticntial.

Amterican Negro Litcrature
Shart staries, novels, poems, and essays wrtten by
Amcrican Negroes, emphacs on literary quality of

vorks and their relationdhip to American culture.

e Black Fxpernienice 11
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Departnient Course Title

Systematic approach to Afro-American Studics
from point of view of a major discipline (eg.,
history, cultural anthropoloegy, cconomics, political
science); interinediate-level course with particuiar
concern for developing depth of understanding in
one domain of field; special attention to identifica-
tion of primary and sccondary sources of informa-
tion; disciplinary focus depends upon instructor.

(15) Education Materials, Methods, and Resowrces i Afio-
Anierican Studics

Review of materials and methods available for use
in Afro-Amcrican Studics in schools and institu-
tions of higher education; identification and gen-
cration of primary and sccondary sources of
matcrial; orientation to resource centers and per-
sonnel; strategies in ‘course developmer © and imple-
mentation.

Section i—clementary cducation

Section I1-sccondary education

Section I1-higher education

(16) Eduvcati n Sewtnar in Afro-American Studics

; Colloquium in analysis of research, situational and

theoretical information relevant to the ficlds of

Afro-American history, culture, and political cco-

: nomics; students arc encouraged to pursue indepth

! ) study of single arca while cstablishing broad
sophistication in total arca.

{17) Fducation Semiinar in Applicd Afro-American Stictics

Advanced research course: cach term, focus of
scminar on some particular topic pertinent to
cducators and other specialists who intend to work
in black communities, such as compensatory cd-
ucaticn for black children-a review of cxisting
programs and  formulation of new models or
rescarch designs or concepts of caltural depriva-
tion their valihty and nsefulnes

[ ————

(18) Geography Urlan tieagraphy

O
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(19) Geography

(20) History
{21) History

(22) Mistory

(23) History
(24) History
(25) History

(26) History

(27) Histony

120

Course Title
African Economic Geography |

Systematic approach to geography of Africa, with
emphasis on topics relating to cconomic develep-
ment, opportunities, and limitations in each of the
productive sectors; infrastructural problems; Afri-
can demography, migration, and urbanization.

American Urban History

History of Africa '

History of African continent from carliest times to
present.

tistory of East and Central Africa

Main themes from early to moedern times, including
development of states, trade, responses to colonial
rule ard industrial demands, and emcrgence of
various forms of nationalism.

Itistory of Western Africa
Religious Influcuces in Modern African History
Coloniafism in East Africa

Afro-American History

History of the Black American and of race rela-
tions from slavery to present day; topics include
African background, slave irade, slavery in the
United States and other countrics of Western
hemisphere, Black abolitionism, Afro-Americans in
Civil War and Reconstruction, risc of Jim Crow in
South, Booker T. Washington-W. E. B. DuBois
controversy, risc of vrban ghetto, modern civil
rights, and nationalist move nents.

Seniinar in the Civil Mar and Reconstruction
Readings ang rescarch in social, cconomic, politi-

ca'. and military affairs of United States teforce,
dueirg. and after Civil War,
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Department

{28) History

(29) Nistory

{310) Humuan
Development

{31) Political Scicnce

(32) Political Scicnce

{33) Political Scicncce

(34) Sociology

Course Title
Seminar in Topics of Afro-American History

Rcadings and rescarch, focusing on history of black
labor and black politics in America, including such
topics as origins and devclopment of slavery,
Reconstruction, acd blacks and the labor move-
ment.

Colloguium on Black Urbau America

Critical examination of main body of literature
dealing with political, economic, and cultural life
of black urban Ameriza.

The Development and Organization of Black Fam-
ily Life in America

Psychodynamic approach to contempeirary black
family organization in America; African tradition,
slave status, and institutional racism cornsidered in
rejation to current family structure.

Collograwem on Political Thought ond Action of
Black Americans

Studivs in development of political culture and
organization of Black Amcrican; in nincteenth to
twenticth conturics.

Blac Politics in America

Forms, functions, and philasophics of bluck poli-
tics in Amcrican political system: patterns of
demand and response in political pracess.

Seminar in Urban and Race Politics

Muoritics in American [ife

Roles and positions of cthnic minoritics in Ameri-
can socicty; relitions bagween minarity and major-
iy groups explared in terme of attitudingl.

cconnmic, wiltural, and politival discussions as
they exist, have existed, and are changing.

n
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Departwent

735) Sociology

(36) Sociology

Course Titles

Social Structure of the Midate Fast and North
Africa

Emergence of basic institutions and patterns of
change in medicval Middle East; adaptation of
traditional Islamic institutions to <olonial domina-
tion and problems of nation-building in modern
Morocco, Algeria, and Tunisia. ’

Black Amencaus in the 20th Century

Patterns of interaction between Black Americans
ang white socicty ‘rom féunding of NAACP and
dcath of Martin Luther King.

SUGGESTIONS FOR ADDITIONAL COURSES

IN AFRO-AMERICAN STUDIES

The construction and addition of the following courses as soan as possible
would strengthen the caisting offerings for an undergraduate major in

Afro Amenican Studics:

Anuthropology

Black Culturcs in the New World or the Black Man in the Americas
Sunvival of Africanisms in the New World

Art

The Black Artistin the Americas
Survey of Afro-American Arts

Feanomics

The Black American in the Amcican Teonomy or the Foosen

Fapericnoe of the Afro American
Feonomics of the Gherto or Tmploymaat Problems of Disadvantiged

Blacks

Welfire Feonanmics

”

The Politics of Poverty
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Fducation

History of the Negro Colleges

Education of the DJisadyantaged

bustory of Afro-Amcrican Education 1800-1970
Geagraphy

The Black Population in the United States: Distribution and Mobility
Hhistory

The Antislavery Movements in the New World

History of the West Indics

The Afro-Amer’ min Urban Americt

Race in American History

Pan-African Movements Spanning the Atlantic

Slavery in Latin America
Law

Racism and the Law

‘The Black Man, the Law, and the Courts

The Supreme Court and Civil Rights

{ingicistics

Survey of Black Dialects in the New World
Langinage of the foner City

Hiterature
Introduction te Afro-Amcrican Theater
Caribbean [itcrature
Black Writers
Mo sof b_y
Rlack thought in White Amcrica
Policdd Netlence
The thatorn of Black Amcricans aed the Poboacal P'rowess

Mo

Alro-Amerie n Minie
Blick Music Patterns Around the Worldd
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Dance

Introduction to Afro-Amcrican Dance

Psychology .

Psy Lhoioglcal Effects of Racismi on Black and White Americans
The Psychological Experience of Blacks in Americ:.

Religion , : .

Religion and Sccial Responsibility
The Christian Church and the Black Expericnce

#ix perfe Hf[}ll Learning Opportunitics

Summer Semester in a Predominantly Black Country

Scrvice in a Community Action Program or a City Agency That Serves the
Black and Pucrto Rican Communitics

' .. AScmesterina Prcdommanll) Black College

< Tutorial Progra'ns in the Black and Pucrto Rican Comnu.nmcs

Participation in the Collegium As Cutlined in the Recommendations

A SUGGESTED MODEL FOR AN UNDERGRADUATE
MAIJOR IN URBAN STUDIES

Attemipts have been made to keep as—closcly as possible to present
Columbia College requirements for liberal arts undergraduates; relevant
substitu*ions for required courses have been suggested, where appropriate.

|
, FRESHAMAN VAR
FIRST SEMESTER
*The Modern City, using New York as a laborato. v
A language relevant to urban studics
Amcrican Urban History
: The Community
> o ’ The Biack Faperience

SMOOND N MISHER

Patrodiiction 1o Uiban Studics
Ahinguage relevant to urbun stedics

fnuracs o be davedoped.
Q
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SECOND SEMESTER (Continued}

American Urban History \
English
*Sociocsthetics \
//
SOPHOMOI?I:’ YIAR
FIRST SEAMESTER / .
! /

Envirenniental Sciences with special attention to ceology of urban emvinon-

ments
A language relevant to urban studics ]
Evolution of Citics ©
Seminar in Urban Problems
*Amcerican Intercultural Relations

4

INTERSESSION (IFour Weeks)

Social analysis of an urban comnwuaity

-
SECOND SEMESTER
Special Justice and American Reality d
Ethnomusicology
A language rclesant 1o urban studics
Environmental Sciences .
H - Comparative Urban Systems
. ' , © JUNIOR YEAR
H FIRSTSEMESTER . ’
E *Statistics in Urban Studics: Sunoys ,
é Politics of Public Policy
. The Urban Economy
' *Psychology of Prejudice
X Seminar in Urban Problens
E Interdisciplinary Rescarch Worlshop
;
{ ¥
i INTERSESSION (Four Wocks) ¥
; NMCOND M AESTER .
: Cuy Planning
; Social Charge ]
{ .
! —
r POourses to be dove g
Qo ' A
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SECOND SEMESTER (Continued)

*Cultural Foundations of Urban Life
Seminar in Urban Problems (conducted by students)
*Strategics and Models for Study of Urban Problems

SUMAER

Service at governmental level in programs concerned with urhan social or
community change. '

Note: Collegium of the City may replace Junior Year program described
above,

SENIOR YEAR

Students may wish to devise programs around broad special interests
related to urban studics, as, (or example, in urban behavioral sciences or urban
policy and planning. Considerable flexibility would be permitted in devising
academic programs in senior (and, in the case of a five-ycar bachelor’s-master’s
program, fifth-ycar) programs. It is sull strongly recommended, however, that
students gain broadest experience in all relevant Jisciplines and professions.
Listed bicdow are courses that studenrs might take with a bread arca of
specianzation:

Uhrban Bebavioral Scienecs

*Behavioral Sciences in Urban Socicty

Social Change and Modcrnization
*Psychology of Corrclates of Disadvantizement
Social Structure of the Urban Community
Conflict Resolution

Commumty Organization (Social Work |-IV)
Research and Sociat Policy

Commuanity Psychology

Naw Directions in Urban Fducation

Neminar: Urhamsm and Fucation

Uoban Policy and Plasning,
Seminar in Moderr Cay Phipaimg
Syatems Analvsisin Ushas Flrnning

*Social Fhics
* the Cangress and the Criacs

*Courss 1o be Jovedoped.
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Urban Policy and Plamiing (Contivited)

The Politics of Social Welfare

Principles of Urban Design Theory

Law for the Pooi in an Affluent Society
*Rescarch Mcthods in Public Policy Formulation
*Atanpower Strategy in the Metropolis

Analysis of Urban Social Systems

Poverty As a Foree for Social Policy
*Case Studics in Urban Management
*Program-Plannirg-Budgeting for Urban Policy
*[anation in Uthan Government
*Organizational 1heory

Note: (1) The Senior Colloquium will be required cach semester.
(2) The Intersession will follow the Architecture “studies™ approach,
requiring design of a research program on selected topics.

fCourses to be davcdopad.

O
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Seeretary’s special citation for lcadership in education.
. Previously, Dr. Colmen served in 2 number of executive positions related o the
’ edablishment of the Peace Corps. including those concerned with the selection of
volunteers, research and planning. and evaluation,
De. Colnwen's wark has been published in various psy chology and education jourmls,
ircluding the Jowrnal of Applied Pyychology and the Airls of e Ancerican Acadeny of
Pliical ond Socal Scfence.,
He reccived his B.S. from the Collepe of the City of New York, hiv M8 from
Columbia University, and his PR, from American University. 1le s corified o a
psychologist by the Maeyland State Board of Examinersin Psychology

BARBARA AL WHEFLER was Auistant Dircctor of the Urhan Center Curneulum
Project of Columbia Uriversity, Mrs. Wheoler is urrently Staff Awocute ia Urban and
Fthnlc Affairs. Urbar Center, Columbia University. $heisa rembor f the Columbia faculty
and teaches a course at Teachers College entitled “The Blach Eapenience.”

Mrs. Wheeler came to Columiia University 1n 1945 as 2 graduate student in the School
of International Affairs, where <he concentrated in Alrican Studics Upon receept of the

, nuster's degree in 1967, she matriculated into a newly constructed doctenal progrom in
international educational curriculum development at Teachers College =nd s currently
writir 1 her dissertation on “The Politics of Curriculum Development: Curricular Strategics
and Rates of Adoption for Black Studics Programs w Sclected American Universities.™

Mrs. Wheeler received her bachelor’s dogree from the University of Munsland ard hae
studied in Furope, Fast Aftica. and the Carthbean,

WITTRED CARTEY was Scooor Consutant of the Urban Contor Carnegum Pro

of Golumba Uanersty . He s currently Acbunat Profesor of Comparatinve it ¢ it the
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co-editor of Africav Reader. Ccfonial Africa and Afifcan Reader Lodependent Afice,
publiched in 1970,

Dr. Cartey, born in Port of Spain, Trinidad, swas graduated from University Cellege of
the West naies in Jamaica and holds a master's degree and PhoD. from Golumbia Unaersity,
Having been awarded a Fulbright Trave! Grant, Dr. Carey also studicd Afro-Antilfian and
latin A-aerican Literature in South America and Puerto Rico beiween 1955 and 1959,

CAMIELA AUVGLR 15 a doctoral student in the Socielogy Departerent of Golsmbia
Upversity, In addition 1o conducting varous studics on student opineen and studemt
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and at De Paul University,

Mr. Cles recened both his BoAL and his MAL from Hunter College of the (i
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Born o Mavapues, Pucrta Riee, Mr, Torao received his bachelor's d
Studies from the City College of Now York and his master'Cdegree m Dibrary Saeree from
University of Pew York,
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General Studicy, Columbng Unipnrsity .

Mro Whirerecuved D A i Potoeat Scione fromy Saltiams Cotlegeand lin A 0
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