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PREFACE

The Urban Center Curricular!) Project was commissioned by The Urban
Center in October, 1968, to reeormnerni ways in which Columbia University
could assume national leadership in the emergent fields of urban and ethnic
studies. 'lhe project represents one of many efforts supported by the Center to
guide and strengthen the univer5ity's response, as both an academic and
community institution, to the problems of city and race.

The project staff was asked to direci site ration to the following y rest ions:
What is Columbia University's present position with respect to course offerings,
research, and community service or action in urban and ethnic affairs? What
objectives should Columbia establish in order to become a national resource of
excellence in these fields? What steps are indicated to help it reach these goals?

The project mandate, therefor , was fourfold: to provide Columbia with a
complete profile on current and planned curricula dealing with urban and
minority affairs (essentially a stock-taking operatic)! ), to recommend directions
for Columbia's future development, to order these recommendations according
to priority, and to outline structural a rangcmcnts and strategies to facilitate
their implementation.

The project design was dictated by the need to predicate any recom-
mendations to Columbia upon the opinions and ides of all constituencies that
affect or are affected by curricular innovations related to urban and ethnic
studies. Cc scepu:ntly, the resulting recommendations were presented to
Columbia fourteen months later. They were based upon the views and
suggestions of Columbia students, faculty members, and administrative officers,
as well as those of community people, prospectis c employers, city officials, and
the business community. This information was collected by interviews and
questionnaires.

In addition, the re-rd to place the recommendations into a realistic
historical and national framework led to an investigation of the historical
evolution of curricular and organisational development at Columbia and to
national surveys (solicited by written questionnaires and letters) of curricular
innovations in urban and ethnic studies at other American universities and
colleges.

Each chapter of this book is devoted to an explication of the results of
these individual surveys.

Chapter 1, "Introduction: Problems and Prospects," by Joseph C.
Colmcn, considers today's societ.,1 and uni) ersity environment and the r :cure
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and probable. impact of new trends and 'directions resulting from current
reappraisals of American higher education.

Chapter 2, "Faculty and Administrative Views," is devoted to a

delineation of opinions of Columbia faculty members and administrative
officers on matters pertaining to urban and ethnic affairs. Initial discussions
with a number of deans. and department chairmen indicated that the must
effective way of obtaining an accurate and representative measure of faculty
views, in depth and detail, was through distribution of a questionnaire. 1 he
questionnaire, designed and pretested with the assistance of Allen Ii. Barton of
the Columbia University Bureau of Applied Social Research, was distributed
early in November, 1968, to 3,549 faculty members at Columbia. Margit
Johannson, a research associate at the Bureau, tabulated and summarized the
919 faculty responses for this chapter.

Chapter 3, "%tud....nt Views," by Camilla Auger of the Bureau of Applied
Social Research, is devoted to an exposition of Columbia University students'
opinions and ideas concerning curricula for urban and ethnic studies. The size
of the Columbia student bodya total of more than 21,000 their sensitivities
to administration- initialed projects, particularty after the 1968 Columbia crisis,
render, 1 the solicitation of student opinion a difficult task. After initial
meetings with numerous students groups, it was decided that the best way to
obtain a broad spectrum of the ethnic, political, social, and educational
variations among Columbia students would be through open-ended discussion
sessions with stu,:.:nt organizations. Meetings were held with thirty student
groups, including the four black student groups then existing. Black Repre-
sentation Organization (BRO), Black American Law Student Association
(BALSA), Students' Afro-American Society (SAS), and Barnard Organization
of Soul Sisters (BOSS). Opportunities were also made available for individual
students to apprise the staff of their opinions. The discussion sessions were
coordinated by Auger, whose staff of discussion leaders included graduate
students from several Columbia schools,

The difficulties encountered in the attempt to obtain a meaningful sample
of Columbia student views were considerably compounded in efforts to assay
the attitudes, opinions, and ideas of the "community." Raymond 11.01o, Jr.,
of Community Educational Associates, Inc. (CEA). a Harlem-based educational
organizat'on, and Jose A. Tom, Assistant Director . the College Entrance
Examination Board, were commissioned to conduct surveys of the black and
Puerto Rican communities. Individual members of sixty Harlem community
organizations were interviewed by members of Giles's staff. Toro, assisted by-
Columbia graduate students who were themselves Puerto Rican, interviewed
seventy members of the predominantly Puerto Rican neighborhoods of New
York City. The majority of respondents in both surveys were actively involved
in the community either at the grassroots or professional level. Chapters 4 and
5, "The View from Harlem" and "Views from the Puerto Rican Community,"
contain substantive suggestions for curricular innovations for both urban
studies and ethnic studies.

Chapter 6, "Views of Prospective. Employers," by Joseph G. Colmen,
attests to the net.d to base recommendations for curricular change in urban and
ethnic studies upon an awareness of what is going on in the market place. A
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survey was conducted of a limited number of organizations that would either
directly employ graduates of urban or ethnic studies programs or might be
assumed to have ideas about the preparation of students for such employment.
The resultant chapter is based upon information gleaned from letters to
fourteen such organizations and personal interviews with other city, state, and
national officials of governmental, professional, and business agencies. Al-
though the sample is small, significant agreement in certain areas w.:rrants the
inclusion of a chapter addressed to the views of this constiti.,ncy.

The decision to aodess priority attention to the subject of Afro American
or Black Studies, a topic already high on die agenda of a number of institutions
of higher education, led to a comprehensive survey of black and other minority
group-related curricula at 184. universities throughout the country. Directed
by Walla] Cartcy, the project staff constructed and dispatched the question-
naire and letters of inquiry that provided the basis for Ch 'pier 7. The survey
covered courses, special programs, and policies related to soel,:tally designated
minority groups: Blacks, Puerto Ricans, Mexican Americana, and American
Indians. The institutions surveyed were chosen for their ecological similarity to
Columbia University, i.e., predominantly white, four-year colleges anal univer-
sities located in or near urban communities. Chapter 7, "A Nationwide Survey
of Minority-Related Curricular Change," by Wilfred Cartes- and Barbara A.
Wheeler, represents an attempt to base recommendations to Columbia on a
comprehensive reading of what was going on around the country.

Chapter 8, "Trends in Urban Studies," by Philip V, White, likewise
represents an attempt to obtain a national profileboth substantive and
structuralof present involvement and future directions in urban studies. The
material for this chapter is based upon data gleaned from a surrey of
forty-eight colleges and universities known to have urban or urban-related
studies programs. The survey was confined to schools that offer a teaching
program, and the chapter is based on the experiences of the tbirty institutions
about eshich concrete data was made available.

Chapter 9, "Trends in Experiential Learning Program:," by Wilfred
Cartcy, came into being as an inevitable by-product of Chapters 7 and 8.
Because such a substantial portion of the proposals for both urban and ethnic
studies programs is devoted to community screice and to an increasing
emphasis on field work as a valid component of the educational process, the
inclusion of a chapter devoted to a national assessment of these features
seemed essential.

Working with the data and ideas of the preceding chapter:, the project
staff began to formulate conclusions and substantive recommendations
regarding the inclusion of urban and ethnic studies in the Columbia University
curriculum. As the recommendations began to take shape, questions concerning
the atmosphere of their acceptance and the existing organizational capability
for their implementation pointed up the need to examine the history of
Columbia's response to institutional and curricular change. Consequently,
Chapter 10, The Evolving Structure and Curricula of Columbia University,"
by Barbara A. Wheeler, represents an attempt to place the recommendations to
Columbia into a realistic historical framework by emphasizing their logical
evolutionary eature.
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Chapt.-r 11, "Recommendations and Conclusions," was prepared by the
editors and represents not only the conclusions of this r:ationwide study but
also concrete and substantive recommendations to one of the world's leading
institutions of higher education regarding one way to achieve and maintain
curricular excellence in the emergent fields of moan and ethnic studies.
Although the recommendations arc presented in terms specific to ColumbL
University, they apply broadly to all institutions of higher learning located
or near inner-dry areas and affected by the problems generated by racial
conflict and Mcreasing urbanization.
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CHAPTER INTRODUCTION:
PROBLEMS AND 1 710SPECTS

Joseph G. Co !men

THE UNIVERSITY'S HERITAGE

Even a cursor y perusid of the chapter devoted to an examination of the
histo: of Columbia University (Chapter 10) wili acquaint the reader with a
s.nse of the university's responsiveness to changing concepts, needs, and
priorities at differelnt points in time. This book is an attempt to assist the
university as it now considers the nature of its curricular and organiratiorud
response to the national crises of urban deterioration and racial conflict.

A potent factor affecting the university's appraisal of its role in these
fields is that it is being undertaken at a tin-- when the very forms and function:
of higher education arc undergoing fundamental challenge from without and
serious rcassessn cot from as ithin. At this point it is diffietr t to predict as here
this process will take American colleges and universities. Only one thing seems
clear: the changes that result are certain to be basic in nature and national in
scope. The prohings and pressures for change hare now penetrated far beyond
the level el a simple reaction to student unrest: they extend deep into the
professional core of :At:cation itself.

NIVIr of the pressures on the uniscrsity, whether brought to bear by
student militancy or generated by educators themselves, are clearly a reflection
of the crises within the greater American society. Rut this fact should be
neiti,cr surprking nor ominous. As Logan Wilson, PR ident of the American
Council on Education, notes "Colleges and uni.ersities are much more
affected by outside social forces then they ork:e were... . heir curricula arc
Ireasalv infl cnccd 1.,m changing social and vocati final rcquirements.'" Issues
such as black power, student power, community control, opposition to a
geometrically escalating war, reprer,sionmd dchumaniration arc pressing
heavily upon institutions of higher learning, demanding of them a major
reassessment of oasie attitudes, sonic of sshich has c formed the framessork for
social and educational policies for decades. -

Urban and ethnic studies respo.ul directly to three in.:ssive issues Jai
head the list of national priorities: rcserslng the devastating effects of social
e-.1c1 economic inequality for Black Americans and other ethnic groups.

3



4 HUMAN USES OF THE UNIVERSITY

cradicati,,g, the persistent pockets of povertyblack and whiteamong the
urban and rural population, and overcoming the increasingly appalling
detetioration of the nation's cities.

The billions of dollars expended by all levels of government appear to
ind'cate a national conviction that something must be done about these
problems, but the application of banclaiddike solutions has not proven
effective. 1 he problems are complex; the solutions offered are frequently
simplistic. The needs demand broad, general skills and multidisciplinary talents;
the approach, all too often, has been narrow and parochial. Although most
people realize that something ritist be done, and done now, to end the cycle of
poverty, degradation, and blight that traps so n,my citizens, they have as yet
been unable to work out satisfactory long-run solutions that find their way into
well-articulated, impactful policies and programs.

The authors of these chapters believe that Columbia University does have
a social and institutional responsibility to address its talents and expertise to
the understanding and resolution of these problems, They do not believe that
American universities have ever been enclaves of "neutrality." Indeed, these
institutions have always served a variety of social goals and various segments of
American society. They contend that the most urgent and fundamental
responsibility of all educational institutions is to serve not some narrowly
defined and peripheral "educational" need, but the more central goals and
purposes of the society 'as defined by all segments of the society. Thus, they
join in the demand for a change in the social goals and segments served.
Columbia University is a national resource; the urban and racial problems
around which this book is des-eloped are, likewise, national in scope. Failure to
meet and solve them can result in a disaster that will be equally national in
scope.

A PERSPECTIVE ON CHANGE ANU PROBLEM-SOLVING

The acceptance by wilt.p.s ui-ii.-i_csitk-s of tie responsibility for
training professionals and conducting research that leads to policies to alleviate
abrasive conditions is in no sense a burden; it is a challenge to the most creative
wellsprings of American higher education. From this broader perspective,
proposed changes in curriculum cannot be siessed as an isolated segment of the
university's total offerim,s. They must be considered within the larger contest
of the university's response to other fundamental questions that are now being
posed questions concerning the relationship of the university to the "state of
the nation," student participation in curriculum construction, changing
concepts of the student-faculty relationship, "scholarly objectivity," and the
character of the "learning process" itself.

'this period of change and challenge in American education provides the
university with a framework for necessary self - renewal. \'et, self-renewal is an
extraordinarily diffHlt task, because the purposes and goals of the university
are a delicate balance betricen the needs and interests of many constituencies,
including faculty, administration, students, alumni, goscrnment, employers, the
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neighboring community, and thc larger society' itself. balance inevitably
shifts as pressures and counterprcssurcs are applied.

Martin Dubcrrnan of Princeton University,' has succinctly, expressed an
essential aspect of this process of self-renewal,

Thc university has one unique quality that gives it the potential for
responding to furdamcntA change: the tradition of scholarly, inquiry,
that takes as its most serious obligation the injunction to examine
accepted truths critically . . .. Whether the potential is realized
depends on whether those in the tinivcrsi.y hold a grcater allegiance
to their institution or to thcir ideals.'

Onc does not even have to attack the premise that thc university's major
resources lie in the areas of teaching and research when urging the adoption of
urban and ethnic studies programs. If even these specialized energies were
directed at the definition and solution of sonic of the major problems of our
times, a maximum contribution would have been made. Moreover, although
univen.ities hate never been noted for thcir ability to implement solutions to
complex sociopolitical problems, this in no sense diminishes thcir responsibility
to the "service" aspects of new curricula in urban and cthnic studies. Indeed,
with judicious, innovative, and flexible educational planning, service activities
can be designed to fulfill both thc urgent needs of the universit's neighboring
communities and thc- requirements of a quality educational program for its
students.

A NEW CONTEXT FOR THE UNIVERSITY

rl he movement of the classroom from the campus to the community, as a
supplement to more traditional study programs, will require a redefinition of
both university and community roles, i.c., the effective integration of the
community into the process of planning, execution, and evaluation areas that
have previously been vicw...n1 as thc university's exclusive domain.

In addition to thc possibilities for designing ncyv tcathing techniques,
heave rewarch pot( Itial is associated with new curricula in urban and minority
affairs, Sonic research may bc characterized as basic, but a vital portion will
have to bc "applied" or action-oriented, in much the same way that useful
rc-,carcl, designed for the fields of medicine, law, social work, and cducarion
itself is applied or action-based. This kind of research offers as many
publication possibilities as doe's basic research, along with the more important
possibility of making a concrete contribution to the reconstruction Of
Amer ican socicty.

Although urban and cthnic studies arc both young and emerging fields,
this is not a basis for objection to thcir integration into the teaching and
research orientation of the university; rather, it is a challenge. Many of the
academic disciplines that make up thc of urban and cthnic studies arc
mature in dcvelopmcnt ,nd mctlodolop-. Working in an inter

.6
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disciplinary way, these new fields can move, in a self-integrating and
increasingly sophisticated manner, toward a higher level of conceptual and
methodological maturity.

Does the initiation of urban or ethnic studies represent a sound
institutional innovation, or is it a hasty and ill - considered response to current
fashion and temporary pressures? 3:ist how permanent is the nation's or the
university's concern with urban and minority problems likely to be? Will their
popularity fade, to be replaced by some other transitory issue?

The answer to these questions is far from simple; it encompasses
judgments ranging from the rote and function of the university to the
development of the nation in the coming decades. No one con predict the
future, of course, hut, ;given that urban ,copulation growth has been
phenomenalfour-fifths of the nation will be living in of around cities within a
decadeand that the influence of cities is the major determinant in the
political, cultural, economic, and social life of the nation, t seems reasonable
to suppose that an academic investment in urban affairs will be a sound one for
some time to come. And, given the racial composition of the United States and
of New York City. in particular, there can be little doubt that American colleges
and universities should undertake the exploration and transmission of the
special cultural contributions, history, traditions, and problems of Black
Americans, Puerto Ricans, and other minorities.

Without major intervention, urban and racial problems will contini e to
contribute to a dcteti-iration in the fabric of society. T he special talents,
knowledge, and traditions that reside within the university can provide, to a
significant degree, the raw material for an understanding of, and workable
remedies for, these critical problems.

SrOPE OF THE RESEARCH PROJECT

1 he Urban Center Curriculum Project was designed to identify, explore,
and assess as many of the major fact.ors required to make knowledgeable
judgments about curricular innovations, particularly those pertinent to urban
and (Cnie studies he composite collodion of the cpericnocs, attitudes, and
proposals of the unisersity's carious and sari_ constituencies were the data
from tthieh the project's reerirnmendrtiOnS ty.rc dr. rived. As the project
progressed, a set of si\ theelpoints, or operational criteria, for the program
,:'gart to emerge

(1 )It ictlisciprituty ./011Pllefploit'SSI171..11 1'7 ordprIs or the SlIcco.c
(11 .1 new torriculum iii urtran and ethnic studies. I he eomplc\ity and erossdisei-
plinary eliar,ti ter of much of the material that %till 1;ie the lot, us of ours arid
field work rc,itiqrs a truly multidimensional approach. i he rc is, therc forc.1

rious nc( 1 for srrut tilting and facilitating nets linietges among the tarious
schools of the university in order ter integrate the curriculum into an
effectit,
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(2) Experiential learning should be an inregral parr of the curriculum.
Through observation of, exposure to, and efforts to deal with the dynamics 01
process and policy in situ, students Will obtain a meaningful sense of urban and
ethnic studies in a manner that can be achieved in no other way. In order to ensure
that it is a genuinely productive educational experience, this aspect of the
curriculum must, without sacrificing the flexibility or individualized character
of thc program, involve rigorous intellectual preparation by the student and
educationally planked supervision and review by the faculty.

3) A smilent.centere,1 otientation is basic to the curriculum. It can be
achieved through:

(a)Participatiot: Ly students in ail curriculum decisions.
(b)InditidualizItion and multiple options. Programs should he

sti ctured so that, ideally', they meet the special needs, interests, and
goals of each student. Although it is a premise of the project's
tecomn3endarions that every student will wish to gain some
appreciation of the development and nature of urban society and of
its ethnic components, the depth and scope of this interest will vary.
Some will wis!. only a few courses, whereas others will want an
intensive, action-oriented preparation. Still others will want to
conduct research or to teach, and students preparing for the
professions will have a special interest in one or another aspect of
urban and ethnic studies bearing on their broader professional
training. In general, no student should be locked into an early
commitment, but should be free to revise his choices with minimal
loss of time, course credits, and money.

(c) Relevance. In one sense, the work of the Urban Ccntcr Curric-
ulum Project has been an exploration of relevance in content and struc-
ture. ['hat exploration has been conducted in the spirit of Charles
Erankcl's observations about that much-abused term: It can
simply express the studcrt's desire to know what hi, studies
mean.... To demand 'relevance' in this sense is ro demand more,
not less, intellectually- in education."' Experiential learning, through
its concern with r:ality and its service ori?nration, will add an
important dimension of relevance to the total curriculum. And, by
their very nature, courses will, in Fracsci's words, "connect with
students' wants and feelings . connect the campus with what lics
beyond thc campus ''''

(d)Humaiiistic orientation. Ina speech follow ing an episode of
militant student protest on his eirnpus, James Perkins, then President
of Cornell University, cited three basic directions in which colleges
and universities must now go. Of these, the fist was the matter of
"humane" studies. He asked: "What arc the chances of success 013:
this great University and the great people in it will be able to deal
with the triple problems of humanizing our studies, humanizing our
priorities and humanising our govcrnmenC" the dcsaInnient of
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new curricula in urban and ethnic studies offers a means of
"humanizing" the ed acationil experience in a most concrete and
striking sense. Urban and ethnic studies are not only vehicles for
intellectual and conceptund focus; they can involve and engage the
student in the broadest spectrum of intellectual, moral, and
emotional concerns. The urgent problems of program and policy now
facing the nation in the realm of urban arid ethnic affairs are
inextricably associated with a broad range of humanistic values and
with the most fundamental aspects of national conscience and ideals.

(e) Flexible academic procedures and requireom,ms. Since the
program will be developed from a series of premises unlike those of
traditional course offerings, it is essential that maximum flexibility
be permitted with respect to all academic procedures and require-
ments. Su:h typical regulations as those concerned with credit-load
structure, numbers of courses per semester, grading, and length of
classes or study periods should be open to exiierimentation and
change in order to achieve the over-all goals of the program.

(4) Balance between teachirig, research, acrd service. Because their principal
competencies lie in teaching and research, colleges and universities have paid
considerably less attention to service. Given the importance of service as a
means of both discharging a moral responsibility to the neighboring community
and providing educational experiences for students and faculty, it is necessary
to develop a balance between the three functions. It is not possible, of course,
to specify percentages of resources or time that should be allocated to the
three; it will require constant evaluation to see that each is given its fullest
measure of attention.

(a) Service. Programs in 'urban and ethnic studies will, when
conceived and executed with the community, incorporate a signifi-
cant element of service to individuals, families, and institutions in the
community itself. Because urban and ethnic studies bring colleges
and universities into close contact with the community at a variety
of levels, the community must be in partnership with the university
on relevant aspects of curriculum development on a lasting,
participatory, and substantive basis. Organizational mechanisms for
effecting optimal interaction in planning, imrlementation, and
evaluation of community action, service, and research must be
developed with community participation. Ways must be developed
through which the community can determine and exwess its needs
and wishes with re..pcet to the university, the university can do the
same, and agreements can be reached between them.

(b) Teaching. In programs dealing with urban and ethnic studies
the concept of a "community of scholars" is essential, where teachers
and students pursue knowledge together. One recommendation, that
for a Collegium of the City, provides a basis for a gcnuiiiv
faculty-student ;earning environment of this kind. In addition, there
is need for faculty .nembc rs sd o, together with students, can
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serve in other operational programs; for example, conducting
seminars and teaching in the community.

(c) Research. Programs in urban and ethnic studies do offer
opportunities for a wide range of research. The publication of the
byproducts of this research will serve to stimulate and focus
university activities while adding to the international corpus of
knowledge in these fields.

(d) Rewards. The rather specialized combination of elem.; nts pro-
posed for the program will require a new perspective concerning
"reward" to faculty. Recognition of excellence in teaching and in
community-university activity will have to be equated with that
accorded excellence in research.

9

(5) Intellectual Rigor. There is iothing mutt ally contradictory between a
program that is relevant, interdisciplinary, student-centered, and community-
involved and the maintenance of high standards of performance and intellectual
excellence. An effective faculty, excellent informational and study resources,
carefully structured and supervised field work, plus sound educational
methodology will all contribute to meeting the most stringent tcs s of
intellectual content and quality.

(6) Research and evaluation must be a continuing feature of ail aspects of
programs in urban and ethnic studies. In view of the newness of these programs
across the country, a lively spirit of internal questioning, equivalent to
questioning in subject matter, will be required. In evolving a program of
excellence and efficiency, faculty, students, and administration should be
characterized by a spirit of experimentation, a willingness engage in

self-evaluation, and an openness to change.

OCUS OF THE PROJECT'S FINDINGS

1 he evolution of Columbia University's response to today's massive social
issuesparticularly those concerning the city, race, and poverty -is reflected in
the ins-enter:es of courses, research, and service projects that %sere undertaken
as part of this project and arc au mmarized in Chapter 10. (Sec pp. 177-83, below.)
1 he inventory of courses discloses, for example, that there arc 610 courses
offered by the university and its affiliates that relate to urban and/or minority
affairs. Of these, 145 contain material pertinent to the colrure and concerns of
black and/or Spanish-speaking miaority groups and 236 deal primarily ssith
urban problems. The remaining 229 courses arc relevant to both urban and
ethnic studies. Inventories of present research and community SUN ice actiities
arc equally impressive, I he community service inventory contains 311 entries
and the research inventory 192. They reseal that there now exists a significant
level of faculty interest and activiey in urban and minority topics.

During the past tsso years socral schools at Columbia- Barnard Collqs,
Teachers College. and the School of Ger,eral Stqdics (sec pp. 1 73, 173-74,
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and 170-71, respectively, below)have moved in new directions that may
strenghhen even further the position of the university in these fields. The point,
of course, is that the university has already identified urban and minority
studies as requiring comprehensive institutional response and that it has, in
fact, made numerous and positive responses. The recommendations resulting
from the work of the project group, then, are not in principle inconsistent with
the "natural" evolution of the university as a whole.

What seems evident, over-all, is the compelling need for mechanisms and
structures that serve to link together what are now fragmented course units,
community service efforts, and research activities. These linkages will be
responsive to the essentially interdisciplinary character of urban and ethnic
.,tudies. They will also provide a framework within which faculty and students
arc best able to develop academic programs that satisfy their mutual interests
and needs. The recommendations are, Lherefore, designed to carry the
university from aperhaps surprisinglyadvanced status in these fields to a
potential position of national pre-eminence.

One underlying assumption of this book is that Columbia, as an

educational institution of international distinction, can, indeed must, achieve
recognition for programs of equality in the fields of urban and ethnic studies;
more, that, by doing so with unshackled imagination and bold initiative, tit:
university can perhaps become a model upon which other institutions across
the land pattern their efforts.

In many, indeed most, ways, the recommendations presented in Chapter
11 of this book are neither radical nor revolutionary. But na.:re tinkering with
the existing curriculum is also not enough. For substantial change to occur, two
ingredients will be vital: a sense of total university commitment and a
determination to break through rigid barriers -,nd deeply rooted traditions, if
necessary, to ensure the success of the new curriculum.

Implementing the program may mean violating all sorts of firmly
entrenched traditions concerning departmental autonomy and structure. It may
mean challenging long-held convictions about the nature of faculty qualifica-
tions or strong prejudices concerning student and community participation in
curriculum development and control. It may require dramatic policy changes in
administrative procedures and basic course requirements. And it trill almost
ccrctinly offend those asho fear the implications or the danger of an active
involvement with the ghetto communities of New York City.

Curriculum innovation as it is related to urban and ethnic studies cannot
be viewed, at this time in the nation's history, in the traditional, busincss-as-
usual framework in which such decisions hase historically been made. lime as
commodity is not available in relaxed a'unciance. lb quote Columbia's
President Andrew Cordicr: "1 he stakes are much too high ... for the
university of today and of the future to Inc in cloistered seclusion. It roust
through the liveliness of its conscience and responsibility, help to heal the
wounds of the social order and provide the pro. pest of a brighter future.'

j
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PART I

RESULTS OF SURVEYS OF THE FACULTY,
STUDENTS, AND THE COMMUNITY, AND

THEIR VIEWS ON AN URBAN AND
ETHNIC CURRICULUM



.\
CHAPTER FACULTYx'AlsiD

ADMINISTRATION VIEWS

Margit Johansson

INTRODUCTICN

Curriculum specialists, in their efforts to examine and describe the
curricular change process, have identified v. rious focal points f change. For
example, Gordon Mackenzie isolates six such focal points and refers to them as

the determiners of curriculum." These determiners are (1) teachers, (21
at.udents, (3) s,-bject matter, (4) methods, (5) materials and facilities, and (6)
time. Accoriing to Mackenzie 'these six cotuponents are so consistently
present in [the change processi, that it is reasonable to conclude that to change
the curriculum is to change one or more of these six components."' Mackenzie
also apeak of the cultural conte> t in which change takes place and about the
"participants to changethose individuals or grcaps who influence or control
the determiners of curriculum."'

The design for the Urban Center Curriculum Project was predicated upon a
recognition of the pertinence of Mackenzie's observns to the mandate for
recommending curricular change at Columbia, for raking recommendations
about the introduction of urban studies and ethnic studies into the Columbia
curriculum.

In effect, the task itself dictated the prcie,.t design, which therefore
included surveys of the "determiners," the cultural context, and the "partici-
pants" in the change process.

'I his chapter addresses itself to an exposition of ihe views ar , opinions of
"determiners number one"- tic teachers. And recognitio that roost curricular
changes directly involsc or influcii,c teachers in either an active or a passive
manner rendered the opinions and views of Columbia faculty an imperatise
component of the recommendations for change.

Subsequent chapters will focus upon the opinions of Columbia students
and neighbors, as well as the recommendations of prospective employers of
Columbia graduates. the experiences and trends 6; othef universities and a
pertinent history of curriculum development at Columbia complete the project
design and lay the basis for the conclusicw, and recommendations of the last
chapter.

15
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the faculty survey reports the opinions arid ideas of the Columbia
University faculty and the senior research and administrative staff, each of
whom received a questionnaire on a variety of aspects of urban and ethnic
studies. 'The findings suggest substantial support among respondents for
undergraduate and graduate academic prograrris in these fields; field work and
other experiential learning approaches, often with course credit; and broadened
possibilities for interdisciplinary and interprofessional courses of study between
the schools ancitolleges of Columbia.

There is support, as well,.Ior increasing the numbers of minority students
and for furnishing a variety of needed assistance to these students after they are
admitted. The faculty's opiNns on what Columbia's position should be
vis -a -vis its neighborhood suggest an open and <helping poiicy, short of
administering projects that could as well be run by the government or otner
agencies and, to a somewhat lesser extent, avoiding involvement in community
political issues tlizit might compromise the university's perceived primary
function. Considerable feeling is expressed that, in the.coming years, Columbia
should, indeed must, establish and develop a new emphasis in urban and ethnic
studies.

Although there was significant variation in response associated with school
or departmental affiliation, a large proportion of the faculty saw their own
fields as presently or potentially relevant to urban and ethnic affairs. One result
of the survey may have been to stimulate faculty thiiiking on how they might
become more engaged in these areas. Faculty members in several fields not
typically related to urban and ethnic studiesEast Asian Studies and
biochemistry, for examplesuggested specific ways in which their specialties
could make contributions to these fields. A sizeable segment of those
responding indd:ated interest in Participating in research, service, or action
projects in urban and ethnic affairs.

DESIGN OF FACULTY SURVEY

In planning its iesearch program, it was the objective of the Urd .11 Center
Curriculum Pro.ject to seek out the widest possible range of opinions and ideas
on an urban and ethnic studies curriculum, in order to provide a partial basis
fir its own recommendations. Among the groups whose views were considered
essiullial were the faculty, as well as the senior administrators and researchers,
who did, indeed, provide invaluable insights and ideas.

I he Born at of Applied Social Research was asked for assistance in
conducting the Survey in order to determine ( i) what Columbia faculty and
senior researchers were doingin teaching, research, and community servic:
that related to urban and minority problems; and (2) the interests of the
faculty, senior researchers, and senior administrators in carious possible new
activities and diodes of cooperation regarding urban and ethnic study and
scrs ice programs.

After consultatiols with Allen II. Barton of the Bureau and members of
his staff, and with .1. Hairy I'ascow of ',leachers College, a survey questionnaire
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was developed. (Sec pp. 215-26, below.) The final form of the questiondaire
I was based on pretest interviews with one member each of a random half of the

university's departments. It was distributed eatly in November, 1968, to the
' entire faculty, senior research staff, and senioi administrators of Columbia

Universityincluding Teachers College, Barnard College, and the College of
Pharmaceutical Sciences (see pp. 174-75, below). A follow-up letter was sent
to nonrespondcnts in January, 1969, encouraging further replies.

Response Rate

Twenty-six per cent, or 919, of the 3,594 questionnaires sent out were
returned. Rates of response varied among recipients in different parts of the
university. (See pp. 227-30, below.) For example, 21 per cent of those from
the Medical and Dental Schools (sce pp. 161-62 and 169; respectively, below)
responded, as compared kith 49 per cent of those at Teachers Ceege. The
response rate for different instructional levels within the university also varied.
About one-third of the full, associate, assistant, and clinical full professors
responded, Return rates for other instructional positions ranged from 24 per
cent for clinical associate professors to 2 per cent for lecturers. Visiting faculty
were less likely to respond thaa were not:visiting faculty of the same rank, and
full-time faculty tended to answer more frequently than did part-time faculty.

If the respondents v, ere more interested in urban and ethnic studies than
were most faculty members, the results reported here cannot be assumed to
apply to the faculty at large. When 36 per cent of the respondents say they
Nv AI 1 d like to work on researt.h projects or have their students do research
projects in urban or ethnic affairs, this represents 36 per cent of the 26 per cent
who returned questionnaires about 10 per cent of the total faculty. Among
the nonrcspondents are no doubt some who would also be interested in such
research, but it is impossible to tell how many; the riroportion is likely to be
considerably lower than it is among those who returned questionnaires.

A TEACHING PRnGRAM IN URBAN AND ETHNIC STUDIES

Faculty and senior administrators isid researchers were asked for their
opinions and suggestions to help define the scope of a program of urban and
ethnic affairs at Columbia, Table I shows their responses to various aspects of
such a program.

If these icsponscs arc looked at in terms of the respondents' print r%
within the ut,iversity,' it is (Aar tli,t rponticnts in each 111 the

acre taduditcd in four group,, as (,,11,,t,s

(I) I he art, and socines, Attiti indu lcd t olur.11,1 Odlcgc (,cc pr.
the 1,,html of Gcncr.-' the Crrduatc I aLtonit.., (,cc tp

delma, I, and liarnArd tollcge. 11hcr, qlfctcr.tAtmn,,,,,rt: made among
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TABLE 1

Faculty and Administration Attitudes Toward Various Aspects of
Urban and Ethnic Affairs Programs

(In Order of Highest Approval)

Aspect of Program

Encourage Undecided Discourage

NumberPer Cent
Classroom work, research,

and service combined 82 13 5 861

Interdisciplinary courses 82 14 4 859

Graduate degree program 65 22 13 857

Credit for supericd
woec-serviee . 62 20 I 856

Undergraduate major 52 26 22 855

Disadvantaged ta,:ght
semiprofessional
skills 52 23 25 859

four groups feel similarly about priorities among the 'different aspects of a
teaching program in urban and ethnic affairs. (Sec fable 2.) There arc
differences, however, among the four groups of affiliations in the percentage
approving of an item. In general, those affiliated with the arts and sciences arc
less likely w react positively to the six items than are the other groups. (On
three of (he six items they share this posi..ivn with one other group; on three
items they rank lowest.) Those affiliated with reachers College are most like', .
in all but one instance, to show criti,tisiasm for suCci teaching practices. (On
three lams achcrs College also is equalled by one of the ether groups.)

On the whole, faculty men. ,:rs that wcre younger, more recently
employed at Columbia, and tenured were more apt to respond positively to
the various aspects of urban and ethnic studies programs than wcre their

those :1 the Humanities the is and the Natval Sciences, Barnard
('ollics,ze and a fess sliancous case. ,scie because departments la cr.:
n it uniformly spccifitd for theta:. eesnnt.la n, dl,C to a co -' net, error.)

(21 I hose in tsit'd eine, the Sl11101, of 1%dd, ilth,
V,edidne, , those in th. ht.iol of Denial and Oral SI' rtzt ryi
those in the ( Acic til l'harmact ..tit:a1 Sciences.

.1) I llosc in all oil- cr F. fr,ioi- .1 schools es.s-cri 1 et her, plus

senior researchers and those in senior administr.- te ;:t ions.

(41 '111,,c Troll "I er.eber, Co-cgc.

I he (milted number- H tries prohibited more ailed ,.:roupulp at ciirdIng to school.

;L



TABLE 2

Faculty and Administration Attitudes Toward Various Aspects of Urban
and Ethnic Affairs Programs, by University Affiliation

(In Per Cent)

Arts and

Unspecified
Professional

Schools. Teachers
Aspect of Program Response Sciences Medicine Others College

Criss, oorn work,
research, and

Encourage
Undecided

73
20

81
13

86
10

93
4

service combined Iseourag; 7 6 4 3

Nu mber (231) (313) (147) (163)

Interdisciplinary Encourage 79 78 89 88
Courses Undecided 35 17 9 9

Diseue rage 6 5 2 3

Numbct (229) (312) (149) (1621

Cr..duate Encourage 55 71 C.; 70

degree Undecided 26 18 20 22

pr gram Da. urage 19 11 13 8

Number (231) (314) (144) (161)

Credo for 1. nc,..- . I" dgC 53 63 59 77

supervised Undee idcei 24 l' 22 11

work - service Discourage 23 18 19 12

Nu mber (232) (311; (146) ( 1 60)

Undergraduate I ncourage 49 59 48 50
1 ijor Undecided 22 20 33 35

Disco....4.ge 29 21 19 15

Number (230) (31,0 )147) (157)

Disad...antaged Encourage 43 59 44 58

taught semi- Undecided 24 18 26 25

professional Discourage 33 23 30 17

shills Number (233) (313) (145) (1611

19
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"senior" counterparts. In Teachers College, there were some reversals in this
pattern,, i.e., those with tenure, with longer terms at Columbia. and those more
senior in age tended to respond more favorably to certain facets of urban and
ethnic studies.

Tables 3 6 show crosstabularions: between these variables and six aspects
of a teaching program in urban and ethnic affairs for each of the our
affiliational groups. They are presented as illustrations of the typical findings
obtained. Findings on the relation between these three statuses of seniorits and
opinions or plans en other aspects of an urban and ethnic studies program are
summariredUrielly at the end of this chapter. (See pp. 56-58, below.)

Faculty Suggestions

Although 62 pc, cent of all respondents thought that work-service activity
was worth encouraging, some of those responding felt that such activity was
nonacademic, that service is by definition voluntary, unpaid, and, the.cfore,
should not be given credit. More oft -tri, though, respondents sal.' they ,,aa,fld
appease credit for work service if some -acre made for academic
structuring, supervision, and faculty review o; the cis; crichx, e g., a seminar
with sonic writing.

Most were enthusiastic about interdiscipliriary ,nurses; one respondent
suggested that credit be widely accepted from school to school at Columbia.
Others saw problems in finding instructors with broad enough training and
suggested teams of instructors for such courses. Studi...,s, it was felt, ought to
have competence in a specific field before enrolling in interdisciplinary courses.
One objection was that ;uch broad training would not qualify a student for
future positions in his field.

Nacre were numerous suggestions about specific Combilitidods of schools
and departments for these courses; sociology combined with economics for
courses in ghetto economics or protest and self -hslp ,T,ovcnients: social work
ssith lass, education, architecture, or business; medical car,' with politn.al
administration, economics, or psychology. It was also suggested that there be a
course fo, ...dustrial-ergineering students dealing with of establishing
new businesses and engineering venture.; in ectmornicia:iyi depressed areas. Two
sample statements follow:

I see some yossibilitics of interdiseiplinacy courses involving law
students and architecture students in areas relating t urban

in sing. Other isterdiscirlinary courses should involve students in
the lass school and in the school of public 1::cath so as to aLquaint
h:dh groups with the legal problems of administering public health
progi AMC. p.irOC131,1fly Si1 TCht lOn to community control. A111,11(r

for intcrliscirlinary courses might vi cll be law and sociology so

as to actittaint Lath groups with the need for l'or.,,Oitnig LA unit
m. aces of social wigani(alion but also matters of lat ,. to implement

l 4.rt3nil.ili,m.



TABLE 3

Arts and Sciences Faculty and Administration Attitudes Toward Various
Aspects of Urban and Ethnic Affairs Programs, by

Age, Years of Service, and Tenure
I In Per Cent)

Aspect of
f arn Resporr-.:

Years of Seer ice

1.9 10 &
Years Over

Tenure
Non-
tenure Tenure

Under
45

45 &
Over

(lustrous. 4. ork,
research, and

Encourage
Undecided

73
19

73
22

75
16

71
23

76
19

70
21

Sersice Discourage 8 5 9 6 5 9

combined Number (127) (97) (126) (91) (114) (111)

Interdisciplinary Encourage 86 71 82 74 83 75
courses Undecided 10 23 13 19 13 18

Discourage 5 6 5 7 4 7

Number (1151 (97) (126) (F9) (112) (111)
Tau Bc,:.a .17 40 10

Graduate Encourage 62 47 58 51 59 51

degree Une.ciAcd 22 32 27 25 26 27
program D'-....ourage 16 21 15 24 15 22

Number (125) (99) (126) (91) (112) (113)
Tau de:a 14

Credit for Encourage 64 42 58 46 62 45
supervised Undecided 18 31 23 26 19 29
workservice Discourage 18 27 19 28 19 26

Number ,126) (99) 127) (91) (112) (114)
1 au ikta .14 .12 .16

Undergraduate Encourage 58 35 55 39 57 40
major Undecided 19 28 21 23 19 26

Discourage 23 37 24 38 25 34
Number (127) (96) (127) (t9) (Hi) (111)
Tau Beta .21 .16 .15

Disadvantaged Encourage 48 39 .79 40 46 43
taught semi- Undecided 24 25 20 2) 23 26
professional Discourage 28 36 31 32 31 32
skill: Number (129) (97) (128) (91) (1151 (1121

Tau Beta .09

°Tali Sc to is a cocasip: sf correlation /i.irovcen ordered r .sables. It ranges fr,,rn 1.0 to
'1.0. The hi rthr r the Tea Hera is from 0, rlie stronger t.tie rchitiork,hir, either r egar it y
roaitIve, bat, e'en txu r.iri?1,1rs Onl:. linear relations%ips arc reflected in this nmasurc,

Sec Siincy Sicgd, ,Voir,irduretrle S!/'itr, nr

IL: V.l 7Av 1I ii Ro1,1, U 19561, pr. 213.23 the f4,11otvin4 6.ur tal,Ic, 61.,1,',c, 3 o
record is le Tau BOA, x10) a p.,:iiisCrri riagat .c) salve elite t .1 or a ue.

21
3 3

,
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TABLE 4

Medical Faculty and Administration Attitudes To,,ivard Various Aspects of
Urban and Ethnic Affairs Programs, by Age, Years of Service, an i Tenure

{in Per Cent)

Aspect lif
Program Respons.'

Age Years of Service
1.9

Y.eaN
10 &
Over

Tenure
Non

tenure Tenure
Under

43
45 &
Over

Classroom work,
research, and

Encourage
Undecided

86
9

77
17

85
9

77
17

e6
10

69
21

SC IN ICC' Discourage 5 6 6 6 4 10
combined Number (165) (143) (154) (143) (212) (81)

Tau Beta .10 .10 . 19

1nterdiscipiinar,
courses

Encourage
Undecided

84
12

73
22

''..1

13
70
22

81
15

68
23

Discourage 4 5 3 8 4 9

Number (164) (143) (153) !43) (212) (81)
Tau Beta .13 .17 14

Graduate Encourage 72 70 70 '3 73 65
degree Undecided 15 22 18 19 16
program Discourage 13 8 12 10 11 13

Number (166) (143) (154) (145) (? 3) ;83)

Credit for EncourageAge 62 64 64 62 65 56
supers ised Undccidcd 16 20 16 20 18 20
work- service Discourage 22 16 20 18 17 ,.1

Number (165) (141) (155) (141) (214) (81)

Undergraduate Encourage 63 5.t 65 53 61 51

major Undccidcd 17 24 19 22 17 28
Discourage 20 22 16 25 22 21
Number (167) (142) (155) (143) (213) (82)
Tau Beta .12

risadvanta.ed E7C1)1.1ragc 59 60 62 56 62 50

taught semi.
profes5.ionz1
sills

Undccidcd
Discourage
Number

15
26

(169)

21

19
(139)

17
20

(157)

19
25

(140)

16

23
(216)

24
26

(78)

22



TABLE a

Unspecified Professional School and Other Faculty and Administration
Attitudes Toward Various Aspects of Urban and Ethnic Affairs

Programs, by Age, Years of Service, and Tenure
On Per Cent)

Aspect of
Program Response

Age

45 &
Over

Years of Service

1-9 10 &
Years Over

Tenure

Non-
tenure Tenure

Under
45

Classroom work,
research, and

Encourage
Undecided

88
8

85
11

93
5

72
21

96
3

76
17

service Discourage 4 4 2 7 I 7'
combined Number (73) (73) (88) (53) (72) (70)

Tau Beta .29 .28

Interdisciplinary,
courses

Encourage
Undecided

90
7

87
12

90
8

85
13

92
5

85
14

Discourage 3 I 2 2 3 4
Number (73) (75) (89) (54) (72) (72)
Tau Beta to

Graduate Encourage ; t. 63 68 61 74 57
degree Undecided 20 22 19 25 14 29
program Discourage 10 13 13 14 12 15

Nu mlocr (70) (73) 191) (51) (70) (69)
Tau Beta 16

Credit for Encourage 59 59 65 47 72 46
supervised Undecided 21 22 22 25 13 30
w ork-service Discourage 19 13 28 16 24

Nun' r 171)I71) l 74) (87) (53) (71) CO:,
Tau Beta .19 .23

Undergraduate Encourage 52 45 52 38 56 41

major Undecided 32 35 30 41 27 - 1

Discourage 16 20 18 21 17 18

Number (71) (75) (88) (53) (71) (71)
Tau Beta .11 .12

Disath ant:Ted Encourage 49 40 45 40 57 39
taugl,t semi- Undecided 26 26 30 22 20 30
professional Discourage 26 34 25 38 28 31

4,111s Number (70) (74) (86) (53) (71) (70)
Tau Beta 10 .10

23
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TABLE 6

Teachers College Faculty and Administration Attitudes
Toward Different Aspects of Urban and Ethnic Affairs

Programs, by Age, Years of Service, and Tenure
rer Cent)

Aspect of
Program Response

Under
45

Age Years of Service
1-9 10 &

Years Chet

Tenure

tenure Tenure
45 &
Over

Classroom work,
research, and

Encourage
Undecided

91
5

97
3

92
4

97
3

92
4

94
6

service Discourage 4 4 4
combined Number (98) (62) (114) (37) (104) 01)

Tau Beta .12

Interdisciplinary Encourage 90 85 89 84 88 88
courses Undecided 8 10 7 13 9 8

Discourage 2 5 4 3 3 4
Number (98) (61) (114) (37) (104) (50)

Graduate Encourage 71 66 71 64 78 53
degree Undecided 20 27 21 31 16 35
program Discourage 9 7 8 5 7 12

Number (99) (59) (113) (36) (103) n9I
Tau Beta .24

Credit fur Encourage 77 78 75 80 79 71
supervised Undecided 11 10 12 11 9 15
work-service Discourage 12 12 12 9 12 14

Number (98) (59) (113) (35) (103) (48)

Undergraduate Encourage 49 50 46 61 47 47
major Undecided 36 34 37 27 38 36

Discourage 15 16 17 12 15 18
Number (98) (56) (112) (33) (104) (45)
Tau Beta -.11

Disadvantaged Erzow4gc 58 58 60 50 57 57
taught semi Undecided 25 4 5 27 25 30 14
proftss lona! Discourage 17 17 13 25 13 29
skills Number (97) (60) (112) (35) (103) (49)

Tau Beta .11

24
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There are many obvious possibilities here; for example, sonic of the
relationships between the School of Architecture and the School of
Business; among the School of Social Work, Teachers College, and
the Department of Sociology. We have to develop sonic conceptu-
alization of the city as a larger complex entity than we currently
work with we generally tend to factor the city into our specialities.

One respondent expressed the view that in certain fields there should be a
required seminar involving field experience that would focus on urban affairs
and problem-solving; enrollment would cross cksciplines. Fields might include
psychology, sociology, nursing, and teaching. One succinct reply expressing
caution was, "Interdisciplinary courses can become undisciplimey,"

Concerning field work one respondent wrote that, although there should
be a rich humanities and social science base to such a mzior, relevadt learning
should be the watchwo d, and added that "undergra Juate programs can learn
something from the better features of professional schools." One soggestion
was to include research, observations, and write-up of a work-service situation,
because a student must be a scientifically oriented observer and analyst as well
as a practitioner. Another thought that a program similar to that in the School
of General Studies should be tried in Columbia College and that urban studies
should not be treated as a discipline, but rather that students Fh011id be
expected to master one social science as well.

Although ON a 50 per cent of the respondents favored an undergraduate
major in urban or (-Omit- affairs, an even more substam'll proportion (65 per
cent) would lend encouragement to a graduate degree program in the.,e fields.
In relation to the detcl, yment of a graduate degree program, the comment was
made that such a program drcady existed at the Division of Urban Planning in
the School of Architecture (See pp, 167-68, below.) Another stated:

"Urban and minority (fairs" should mean relevant, live, rich subject
matter. Its spectrum is from general to specialized studies. It is

appropriate that an urban university provide a way for students to
move from the general to the more advanced and specialized study of
udzan affairs.

Other suvestions included the following:

The program should include courses in history, economics, sociology,
and political science. Work in the methodology of the social sciences
should be emphasized.

I hue should be an M A. or Phi). program in urban affairs within the
Sociol,gy Department, or a nC"; interdiscipli.iary (Sociology.
Psi tLfog (;o%crorricnt, etc )graduat«IcpArtmeot

1.1)(re should Le an M A dcoce gi% en in Wad. I F,toty and ''ulture in
ahith the Ar[thro,poloi,y, and f i r e t Department., should
collaborate.
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It seems possible, and desirable, to have an urban affairs minor in
several graduate programs, for example: sociology, economics,
political science, applied rri.th, etc. Such a minor would require three
or four courses selected F.-om a group that might include courses in
economic development of cities, urban sociology, etc. The same
might apply to a minority affairs minor, although my inclination
would be to restrict it to se.ciology or social psychology majors and
maybe historians or political scientists.

Another respondent thought a combination of the fields of sociology,
psy khology, c:ty planning, and architecture an optimum arrangement. He
commented that the Law- Architecture joint di tee program already provided
this in one form, but that it might be exp. -d to cover courses in other
faculties and not include the full course load for an the student
would not become a full-fledged lawyer. A suggestion was made that
interdisciplinary relationships could be established to the benefit of dissertation
work at the various graduate departments and professional schools concerned
with uiban matters. Another respondent commented: "plainly indicated for a
university living in an urban community."

Although over half of the responses relative to training disadvantaged
in semiprofessional skills were osithe, sr.rle r ,:gative e inrr...nts included the
following:

"1 he prublt n of bringing unprepared students into d university is
that ,1 dilutes the energ' and facilities of the university : markedly

boptirnum levels of output.

The university should do its job and leave this kind of thing to
others, particularly jak:dor colleges. The university might, however,
relax its admissions policies with regard to prerequisites, to facilitate
entrance into professional schools by experimenting with equivalents
in experience, etc.

Others haa favorable suggestions to make:

Colui personnel in areas needing there skills -such as health, ed-
ucation, rehabilitation, engineering, and social service-should be
invited to write grant applicati, ins for, and staff such programs with,
help from The Urb .1 Center.

1 believe we should institute a comprehensive program to prepare the
disadvantaged for admission to college. Who should give it? A new
arm of tl c university wo:dd be required k

SligpssflunS 35 1,, the nature of such 3 program 1.1rrinler courses
at Camp Columbia to help high school students on a voluntary basis and the
restriction of Columbia's role in such trainiug programs to one of di-re/aping
rather than opt-raring them.

43
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Areas suitable for such training programs were mentioned frccuently: "all
phases of laboratory techniques''; "aides in the health professions: physical and
occupational therapy, brace and limbmaking (prosthetics and orthotrics),
social service aides, community workers, etc."; "computer programming, office
information systems, foreman training in industrial production, < rtain aspects
of inventory accounting"; in connection with community health and medical
care, many positions should be available ;i.e., at expanded Harlem Hospital
Center); there could be training in practical nursing, laboratory technology,
hospital administration, typists, transcribers, case workers, security"; "social
case aides, clerical health aides, home health aides, teacher aides, communica
tion aides, community education"; "receptionists, secretaries, school teacher
assistants, and in medical careers: technicians in oxygen therapy, operating
room, geriatric care, pediatric care." A faculty member from the Law School
(see pp. 162-64, below) mentioned that there was t, program under considera-
tion there to train paraprofessionals.

A majority of thc respondents felt there should be new service and tion
programs. A majority also favored most funds going to teaching and research
rather than to service and action, yet 17 per cent of the respondents were
willing to sec some funds allocated to service and action in urban and ethnic
affairs. With the exception of those in medicine, a majority of each affiliation
answered positively on the aced for new service or action programs.

There was interesting variation between faculty affiliation on allocation of
funds for urban and ethnic affairs. Two-thirds of those in the arts and sciences
wanted more than half the funds for urban and ethnic studies spent primarily
on teaching and research; in contrast, over half thc respondents from Teachers
College wanted at least half of thc funds for this purpose to go into service and
action programs.

SERVICE AND ACTION PROGRAMS IN URBAN AND ETHNIC AFFAIRS

Tables 7-3 indicate faculty and administration response to the following
questions on service tnd action programs in urban a id ethnic affairs:

Are there any new service or action projects dealing with urban or
minority affairs which you think should be undertaken by the
university or sonic part of it?

To the extent that new funds arc available to thc university
specifically for urban and minority affairs, what she,uld be the
rrlanve priorities of tearbing and researcla in these areas versus
cr; ice a Ord action programs?

F acuity Suggestion

.sug,p .t.oiss on row St.r*ILl nr action I,rogrArts that Columlna
undi riake inclutfed a "VC11(1.. CIVIC ,'0115 perhaps to the UricCrSII1' Ccntcr for
A ,hint Iduca' ion in Dt utl linking Columba with ids. r institutions, c.g., an
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TABLE 7

Faculty and Administration Opinions on Service and
Action Programs (Apart from Teaching(

in Urban and Ethnic Studies
(In Per Cent)

Allocation of Funds -

Nev Service or
(Action Programs Priority Response

Favorable response 57
Number (587)

Entirely r teaching
and research 16

Mainly for teaching
and research 43

Divided equally 21

Mainly for service
a rid action 12

Entirely for scrvicc
and action

Undecided

Number

7

(850)

"i> for tho coll,dcd ItLSCtn Ocoln:r. 19nS, and cSuiry , 1959.

csurision orcratei by a cei.tir 01,0 I' l',1d1CS rcsII1t. An0:11Cr

1,70jCit SUggC,ICd seas a printed monthly rep rt if Jr1m ottairs sponsored lv
the uniscrsity, consisting ut a "rcicnt:ess eposi- it 'lattices and factors
contributing to the deterioration of Ntw York life, plus plans and projects for
cot-kiting this deterioration "
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FUNDING URBAN AND ETHNIC STUDIES

Tables 9-10 address themselves to vacuity and administration response to
the followiAg question 9n funding urban and ethnic studies: "When Columbia
receives new funds during the next several years which are not tied to specific
purposes, [how] would you favor their being allocated?"

TABLE 9

Faculty and Administration Opinion on Allocation
of New General Funds

Priority
Response

(In Pei. 7ent)

Entirely for teaching and
research in general 25

Mainly for teaching and
research in gc,ieral 55

1)Mded equally 9

Mainly for teaching, research,
and service in urban and
ethnic studies 9

Entirely for urban and
ethnic studies 2

Number (835)

''11).nra. for thts talk v, ere collected bcL,ccn 0,1o1,,r, 1968,
and Fct,ruary, 1969.

Asked how thcv Nsould prefer to sec general funds apportioned between
teaching, research, and smicc related to prbairao! clinic studies and teacbing
and rcscarth iri ,general, the majority chose the second category offered. Only
20 per cent wanted to sec at least half spent on urban and ethnic studies.
One-quarter felt that the finds should be retained cotirety for general rirposcs

Tr'
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TABLE 10

Faculty and Administration Opinions on Allocation
of General Funds, by University Affiliation

(In Per Cent)

Priority
Arts and
Sciences Medicine

Unspecified
Professional

Schools,
Others

Teachers
College

Entirely for teaching and
research in general 30 27 25 15

Mainly for teaching and
reseuch in general 60 55 54 49

Divided equally

mainly for reaching,
research, and service
in urban and ethnic
stud :es .

5

3

9

7

9

11

14

19

Entirely for urban :rid
ethnic studies 2 2 1 3

Number (226) (307) (139) (156)

A full 90 per cent of those in the acts and sciences want most, if not all,
new general funds to be used for teaching and research in general. Thirty per
cent of those in the arts and sciences do not want any fc ids set aside
specifically for urban and ethnic studies. At the other extreme, over one -third
of those at Teachers College want at least SO per cent of the general funds to go
into a program of urban and ethnic studies.

Faculty Suggestions

Respondents explained their wish to sec new, undesignatcd funds go to
teaching, research, and service dealing with urban and minority problems as
followa.

1 htsc problems arc of p iramount importance at this time. Columbia
t_JMs crsity can be both a fosmorphran center of learning (and of the
demonstration of arnings, and an r(r1,31 university (in a cloclopcd
contemporary, relevant sense of the term). the two characteristics
should enhance each other in the practical life of the university.

Columbia Universi.; in the Cio, of N'rt., York has different
responsibilities from those of 3 rural college or a stale university. Our
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strength and uniqueness conic from New York and we must focus on
Clem.

Columbia cannot be a great university unless it maintains strength in
a wide range of fields. It is appropriate, however, for the institution
to have a special arca of real excellence, and this arca could be urban
and minority problems if the faculty and administration so desire.

Ways must be found to harmonic teaching, research, and service
responsibilities and not fed that these functions are basically
incompatible. The Massachusetts General Hospital is a medical
institution where these functions operate as a triad of involvement.
Columbia-Presbyterian considers itself a teaching and research center;
servire is secondary.

the University can no longer live in an ivory tower and ignore the
urban crisis. It must commit a meaningful portion of new funs to
developing and implementMg programs dealing with urban', and
minority problems.

For the next four tears some money should Le committed to
exploratory studies wilesz in is to discover ways in which Columbia
can FiTVC the community while still T.aintaining its central commit-
ment to education and rescarcU.

Others thought such fends useful in establishing specific programs, for
_sxamplc.

1 here are many urban vngineering problems, and Columbia could
(. favor them somewhat. There could st-ell be an Urban Engineering

Committee and graduate degree curriculum, and at least a general
Master of Science in the area.

COOPERATIVE RELATIONSHIPS

Tables 11-12 document faculty and administration response to the
following questions on cooperative arrangements ,within Columbia and between
Columbia and other organintions in rcl'ation to programs in urban and ethnic
affairs:

Arc there any kinds of cooperative arrangements bcfz:ven
rros or sebools at Columbia which you led should be developed
for teaching research, or service related to urban or minority all.iirs?

Arc there ant- kinds of cooperative arrangements otber
or utir-rsoro.s?

41
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Should the university develop any kinds of cooperative arrangements
with the government of New York City or with nongooernmental
organizations involved in urban or minority affairs, to help them deal
with these problems?

TABLE 11

Faculty and Administration Attitudes Toward Cooperative Arrangements
Within Columbia and Between Columbia and Other Organizations

to Implement Urban and Ethnic Affairs Programs

CooptratiNc Arrangement Response Pert-enrage

13emecn departments or schools Des c!op 72
NNitliiii Columbia Not develop 28

Numbcr 0861

B-tween Columbia and other colleges Develop 28
OT UlliVerSit:Cs No opinion 61

Not develop 11

Nembet (791'

13cmecn Columbia and New York City Develop 54
government or nongt,cmcnc null No opinion 34
orgamiations Not develop 12

Number . (794)

Of the three types of cooperation suggested, that between departments or
schools within Columbia was most often endorsed. Cooperation between
Columbia and city agencies nut ss.ith majority approval, although to a lesser
degree. The majority had no opinicn one way or the other on the question of
whether Columbia should cooperate with other colleges or universities. White
those in medicine arc less in favor of cooperative arrangements between
university personnel than others, there is in each affiliation substantial feeling
about the need for more and more ~cried linkages between segments of the
university. particularly in respect to urban and ethnic studies.

Fact_ity Suggestions

Setiseert Columbia Departments or Schools

One respondent sass obstacles to cooperatisc action at the undergraduate
level, saying that, at present, General Studies students had difficulty registering
for urban courses at the College. Others thought that adaptation of esisting
structures could b helpful, the Institute for the Study of Science in Human
Affairs might be one place to start. On faculty member suggested that, since
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each school now goes its own way, representatives of the various schools should
meet monthly to coordinate projects and resources and to discuss thc joint use
of facilities.

Others suggested a new structure to facilitate cooperation, with control of
funds to coordinate the "'urban mission" of the university and a staff to include
readers of proposals, ,.:-,ogress reports, and evaluations; or a center of
community services to extend health, educational, vocational, and other
services to the surrounding community, with educational benefits for both the
community and the university; or a one-semester institute on thc city from
many viewpointsits sociology, anthropology, public health, government,
history, and literature.

Others went further:

At the very' minimum, departments or institutes of urban and
minority affairs should be developed where r!icre is need and
intellectual justification. I have come to the conclusion that
universires in general, and this university in particular, are structur-
ally incapable -as presently constituted -of performing the ty pc of
interdisciplinary' departmental programs required. Departmental lines
are fairly rigidly drawn and the reward system is not amenable to
such Innovations, What I would like to suggest is that the university
create a spin-off unit, the Urban College. This institution would b(:
related to the parent university but would have a life of its own. It
would experiment, create a flexible undergraduate training program,
conduct thc type of research that its faculty interdisciplinary.,
including experienced practitionerswould consider pertinent. I

dun't think there would bc any difficulty in obtaining a really
swinging faculty or student body lei such an enterprise. To have a
piece of that kind of action would be more of a chaIlcbge than thc
next salary increment!

Between Columbia and Other Colleges or Universities

Sonic exchanges arc already in the making:

We arc already exploring ways to develop journalism e iticatior. in
several Negro coil acs with visits, exchanges, advice, experience, and
so forth.

Suggestions included the following:

Sonic attention and effort should be (Erected to exch,..igcs of staff
between Columbia and the prolomi7antly black universities and
colleges. I sec this as a two-way street where the exchange would bc
beneficial to both parties in a y ariety of ways, c g., increased
understanding of issues relevant to thc unk ersity arca, collaborative
research, etc.

Jti
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American universities should get imo the habit of allowing more
exchanges of its faculty and students. Authorities on urban and
minority affairs shc,uld teach here more often, students should be
allowed to spend some time at other universities with strong
curricula in urban affairs and in other topics. Columbia should
develop close relations with the University of Puerto Rico if it wishes
to take special interest in the lives of Puerto Ricans in New York.
For example, the Bureau of Applied Social Research should have
arrangements for exchanging experienced staff members with their
research center, in order to help them train their staff or to locate
their staff memb:is who would work in New York on problems of
Puerto Rican life.

We should build library and archival resources on the history of
minorities and urban history and share personnel specializing
minority history, especially with Yale, Princeton, and other New
York City universities. It is obvious that, since personnel in these
fields is in relatively short supply and since research facilities are
expensive, these ought to be shared.

Perhaps, in order to maintain the continuance of scientific, artistic,
and other intellectual programs, Columbia could work with New
York University and other city instil :dons in a sharing of activities,
spreading the burden of money and energy and at the same time
involving all concerned agencies in matters that many believe we
should be working on.

Tic in with existing programs such as that .. . at MIT., Ilarvard,
and .. . at Brandeis and the Urban Coalition,

Between Columbia and New York City Government or Nongovernmental
Organ iza'orts

One respondent saw such arrangements benefiting students,

lhis would be a magnificent opportunity to let students get in
contact with real problems in their field while working on advanced
degrees. Engineering and science dose rates re often earned through
useful work outside the university (more often at other universities)
on projects of much less urgency than the social problems of New
York City.

the arrangements could also benefit the communii

Faculty and students jointly should be wen freedom to use and
develop their skills, and given credit for doing so, in mutual ended% or
ieith the city.

53
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Columbia can be a think-tank, but should primarily encourage local
groups to originate programs to which it will contribute.

In view of the recent Supreme Court decision requiring legal counsel
for the indigent, Columbia Law School, through its students and
faculty, could help provide some of these services. Of course the
school would have to work closely, with the city government, courts,
and city and state bar associations.

Other suggestions included establishing rcgul0. tics with agencies such as
CORE, setting up storefront health clinics, and scheduling regular conferences
between the mayor of the city and Columbia's president.

MINORITY RECRUITMENT, ADMISSIONS, AND AID

'fables 13-14 record faculty and administration response to the following
questions on recruitment, admissions, and aid for minority-group students and
faculty at Columbia:

Do you think your department or school should make special efforts
to aid minority students academically, financially, or socially once
they are admitted?

Do you think your department or school should make special efforts
to increase the number of minority students entering Columbia?

Do you think your department or school should make special efforts
to seek out minority-group faculty members?

TABLE 13

Faculty and Administration Attitudes Toward Reciultment, Admissions,
and Aid for Minority.Group Students and Faculty at Columbia

Special Effort
Vcs Undecided No

NumberPer Cent

Aid minority students once admitted Si 8 11 770

I ricrc ase numbcr of minority students 67 17 16 717

Seek out minority-group faculty 56 19 25 718

Only 16 per cent of the faculty respondents were opposed to special
efforts to increase the number of minority students enrolled at Columbia,
usually due to feats of lowering the qualifications of the student '-ody. On thc
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question of providing various types of aid to minority students once they arc
admitted to Columbia, there was extremely favorable response. Over 50 per
cent of the total respondents approves: a policy of recruiting more minority-
group faculty members. (See pp. 231-33, below.)

TABLE 14

Faculty and Administration Attitudes Toward Recruitment, Admissions,
and Aid for Minority-Group Students and Faculty at Columbia,

by University Affiliation
In Per Cent)

Aid
Minority Increase Seek Out
Students Number of Minority-

Univc rsity Once Minority Croup
Affiliation Response Admitted Students Faculty

Arts and Sciences Ycs 77 60 . 49
Undecided 9 21 24
No 14 19 27
Number (204) (206) (204)

Medicine Yes 79 65 55
Undecided 8 16 19
No 13 19 26
Number (258) (253) (259)

Urispecified N' .s 88 75 62
Professional Ur.docided 4 11
Schools, Nn 8 17 27
Others Number (124) (122) (122)

Teachers Collcic Yes 85 74 64
Undecided 11 19 20
No . 4 7 16
Number (128) (129) (127)

Thof in the ails and sciences and in medicine were less likely to favor aid
and recruitment policies than those from Teachers College and the unspecified
professional schools. The arts and sciences and medicine show similar opinions
on student matters. However, on the issue of recruitment of faculty the arts
and sciences fall below medicine Not quite half favored such a policy.

Faculty Suggestions

Most of the comments on recruitment and aid centered around the issue
of the qualifications of minority students and faculty. Some felt 'hat selection
of students and faculty should be based solely on ac,4drrt,:.: or research merit,
with no reference to ethnic origin. Others felt that, given the inferior life

5.,.
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chances of minorities previous to their application, Columbia should become
more involved in the preparation of students from deprived backgrounds in
ord.r to give them a better chance of competing successfully with their
more-privileged fellow students at Columbia:

lines:

The excuse for the few minority students in medical schools is th,it
we cane find enough qualified applicants. We should reach out and
participate in getting them qualified. This will take counseling,
recruitment, tutoring before and after admission. It means a large
commitment of money and manpower. It must be done, and now!
Columbia should be a leader in this rather than a reluctant follower.

Still others spoke of more flexible admissions and hiring policies:

We seldom take chances in admitting student. We are rigid and
reactionary on letter grades.

I would see nothing wrong in substitution of experience in
appropriate cases for academic attainment. In other words, a Negro
member of the Law faculty might not have graduates. at the top of
his class. However, his professional experience folloiving law school
rMght well be used as a substit :te qualification fc. earlier academic
attainment.

Some respondents commented on what they aie already doing along rhese

Administration, faculty, and elected rodent representatives of the
School of Social Work reviewed adrniss cis and recruitment policies
and procedures in the spring and summer of 1968 and special efforts
have been made to indrease the number of minority faculty' and
students. Results have been refleCted in a higher percentage of
minority-student enrollment and engagement of faculty in the fall of
1968. Efforts in this direction are continuing.

We arc holdit.g a one -day program for black oindergraduate students
here in the Business school in December, We have also sent
representatives of the admission,staff to recruit in black colleges and
to look specifically for black students in other colleges.

I cannot speak for illy department, but in awarding fellowships,
other things being equal, I have tended to favor the "risky"
underprivileged candidate over the more conventional ivy.lcague
candidate.

One faculty member thought insufficient attention had. been given to
the Puerto Ritians, and suggested recruitment efforts to gorreet the
balance.

.o.

e
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RESPONSIBILITY TO THE NEIGHBORHOOD

The faculty and the senior research and administrative staff were also
asked in what ways they thought the University nad responsibilities so the
people of its immediate neighborhood. Several faculty memhe;s felt that
Columbia should develop an awareness of its effect on the neighborhood:

The university's obligation regarding the immediate community is
perhaps not so much to aid it exclusively as to avoid harming it
through its expansion or economic or political prejudice. Exclusive
attention to this neighborhood is not n'cessarily a virtue; other areas
have needs as great (e.g,, Brooklyn or Newark). Columbia's responsi-
bility ultimately to produce meaningful knowledge about social
probleMs and to educate a student population to be morally
concerned with aiding society as an individual responsibility.
Whatever- field they may do it in (i.e., humanely concerned doctors
and lawyers, as well as social workers) it is inevitable that, if these
goals are achieved, their value will be most immediately reflected in
the immediate Harlem area, due to its proximity,

As an influential and powerful agent within the surrounding
community, it must be aware of the impact on the immediate
environment and use its resources, where 'consistent with the
objectives of the university as an institution of learni. to
contribute to the social, cultural, and intellectual improvement of

__-the community.

Another respondent felt that the uni'.crsity had ptioritit.s in terms of
responsibilities; and that one responsibility did not cancel another;

The university is a national, indeed, a supranational, institution; its
responsibilities are correspondingly broad, not primarily local. Of
course, incidental to its role are secondary responsibilities to its
several neighborhoods. It seems appropriate that the university
should be concerned with major contemporary problems.. dhe 'Phan
and minority problems found so near the main campus provide an
opymi-tunity for the university to justify its very existence.

,

More specific suggestions included the following:

Its responsibilities it determining the needs of those residing
in its cm ,-ons; to assist in self-determination and, when that is im-
peded or inspired, to augment or establish sery ices that will fulfill
reasonai lc needs of the citilens.
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Maintaining good public relations with all urgani/cd groups, giving
them the opportunity to receive sympathetic and helpful cunsidera
non of grievances against the university, keeping them informed -Iam.
consulting then: about activities (such as those related to houaino
contemplated by the university. Opening some extracurricular
programs and events to interested residents of the neighborhood,
either by personal invitation or mailing of bulletins of information. A
few social events, such as a Christmas party for children in the
neighborhood and faculty children, mi?ht be selL-duled on an annual
basis.

The university should provide sonic facilities for adult education,
children's education, and entertainment for the neighborhood. is
not true that the university has akays been aloof from the
neighborhood. During the 1920's, for example, many such neighbor-
hood programs acre regul udy held in university buildings. I was burn
and grew up in the neighborhood and can remember ;1 steady series
of puppet shows, magic show! movies, etc., in McMillan Auditorium
and other buildings for the neighborhood children. The university
should sponsor an intramural athletic vrogram with Ilarlem. Also the
university should offer special tutors to all the scnools in the
neighborhood.

Expand the Agnes Russell School at Teachers College to include 5))
per cent neighborhood kids, to serve as a challenge to louo, public
schools.

Another t -yonder: favored a less-in\ oleed Columbia:

Columbia Unncrsity is m,inly a farmlv of scholar!. attempting I.)
train young minds to des clog muss dniiaa ledge. I di, not belie\
111.1i it is a social agency. hcrefore, I led that sic should be good
uciglidors, but that the proble,s;c of the immediate neighborhood arc
those of the appropriate its agencies and ..,ot Columbia's.

THE GENERAL ROLE OF COLUIv161A IN URBAN/
AND MINORITY AFFAIRS

I Ill' I L' Sp 011. VI t also asked to sum up their sense of 55 hat

Columbia r, le sl,turld Inc in It.g.H.1 u, urban and naino:in
Mi.' (1st'!" ill(' nett ICs: 1. CAI t. ,1S.,I1V 111,, lls t (:Ohtt11111.1

as a tt,t1.1rh' institution in a acrid 1)11 1,assirig St,i1,11

1):"Cto.L'il doubt.. is.0,11Ity rit ('ttltlf11111.1'S irxolhrmctit in

tilts are-i..

)J
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Any university's role should be to have proper scholarly and humane
concern for all human affairs. "Urban and minority" affairs arc an
important subclass of human affairs largely neglected by scholars and
by social leaders. Yet, do not overdo the cc. :cern merely as
atonement for past neglect.

The university as an intellectual center, as a possessor of broad
resources, and as a collection of large numbers of extremely talented
people has an extremely crucial role to plaj^ in the future of its,
immediate neighborhood and of the cities in general. The future of
our cities is perhaps the most crucial problem facing America today
(at least the most critical domestic problem). It seems to me that it is
imperative that our major centers of thought and learning begin to
focus their attention on these problems.

Columbia is a great institution. In U. times that yve arc living, all
institutions of society must be involved in the betterment of all the
people of the society if this society is to ',urvive. The belief that
Columbia is solely an educational and research institution is a view
that is tenable only for the well -fed and indifferent individuals who
are able to ignore human suffering with platitudes and rationali/a-
dons.

Universities arc prime custodians of the society's humane values and
of its intellectual and technical powers No prcblems in our society
arc today more wgcnt than those confronting our urban population
and ghettos, If the universities fail 'o rise to the challenge, through
relevant teaching and research activities, social change may come
convulsively and out of resentment of academic indifference; life
Tray be made Very hard for nitiCh icaderne.

Primarily Columbia should continue its rolc as a nazional and
intmiational installation and shonist not become as totally oriented
to its llinnedlate ,.nVironfncrit as do star: and city uniyrrsitics, Rut
N,:w York City is important enougl) for (,u'umbia to take a special
interest in it. Colmmbia should iierf,(1.11 sonic research projectS and
sponsor ':19mc community action programs related to New York City.
It possible, they should produce 'knowledge and Ckpericiltc relevant
to American urban gvnerally. \Vithout much trou'ole, the

:mild al.o offer facilities for neighborhood educational
and retreational progr.ons. I would gues,. /hat many students would
donate sonic time in a kind of -Peace Corps- spirit, Perhaps major
etraturricUlar 1rog1.1111N 51101,1141 be oi4,aniac I Hound the Illenle of
collaboration sith, and he7p to, thc neighborhood and to Harkin.
the Mayor 4)t Ness York Cuy and .1.e Boreugh ['resident 01

Manhattan Olould 1,c incinhci 01 the Coluruhia board 01 l rusrecs
otficio.

J OJ
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the university should establish a new emphasis on urban and
minority affairs to be reflected in a greater application of its total
resourcesteaching, research, recruitment, and community service.

Columbia should go on being a fine university. Where community
activity can be integrated to advance our teaching and research, this
should be done; such opportunities should be souL,ht out. Funds
should be readily available for such projects, as opposed to the study
of remote island populations. Service alone is not our future; service,
integrated with research and teaching is fine.

The university is not an arm of the government, and its relation to
urban aftairs should be precisely what its relation has traditionally
been to other problems, crises, and vexations of society, namely : (1)
the provision of excellently trained men in various fields to serve the
community; (2) disinterested research and scholarship on many
subjects including sociology', city planning, architecture, public
health, and special population problems that touch on urban ziffa;rs.
'I he results of such disinterested research should, of course, reach
'hose executive agencier capable of and authori/cd to act.
university is not such an agency, in general. There can be no
objection to soluntary associations of students and faculty for
community and charitable askance, but in general this is not a
function of the university as a ct..tVrate body.

I think Columbia University is primarily an educational and rescaia211
institution. I see its focus on urban and minority affairs in this
context: in other words, that Columbia University educate for
leadership in dealing with urban and minority- affairs and study, with
she multiple resources of a great university, ways of solving urban
.rod minority problems. I his includes the plan for involvement ot
Irbil) groups, including minorities ls faeults, rescArchersind
students. I do not see that CoIllentratlOn On Urban and minority
l+roblenis need limit the university's dedication to the pursuit of
l.nots1Cdge relevant for all 111.1111anity.

Develop a grAduAte program in research And teaching in these areas.
1 he uni%ersity should not become directly involved ssith section
programs. 7s'o nutter which way it moves in action programs, it still
be criticitcd and get involved M polities. Ihis is not the job of the
tumersit, ishose tio10 'LA. Are limited And should be toemed where
it can do its cdueAtiomil job. the urban and minority problems are
Ilinlend,Ic and cars Compelling. I litre are other jw,t..o: Corepulling
prop-mils and proldellP oar, etc. Ire university still be 4Cti rely
damaged if it silt Hirt', to become a problem soli cr of this rAture And

ocr liim.troNs byrk r 1611 ht' other dgcntics lj(,,kjt,?-1 ,,Tihk in
ilxsc alcas aft' ptoper,lit not thedireenng,it progritus,

GO
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Several comments emphasized Columbia's potential for leadership in
urban and minority affairs:

It should become the foremost center of learning in these areas; its
geographic setting, strong tradition of scholarship, and world
recognition argue persuasively for assumption of this role. It must
become an outstanding (tire outstanding) urban universityorigi-
nating and executing the most r ova programs of interunivcrsity and
city cooperation. It needs an Afro-American program, a massive
recruitment on student, faculty, and employee levels of minority-
group personnel. And so on. Columbia is deeply distrusted by the
city and must move to conquer this insupportable, eighteenth cen-
tury position.

Columbia has so much going for it to become the prototype of the
urban university: location within the megalopolis, Sta,hiard lietro
politan Statistical Area, city, and neighborhood; a faculty with great
potential interest; students who might go for a new urban college in a
big way; resources from sister institutions such as Teachc-s College:
money; and a recent history that mandates actioo. We still lack
institutional will and the skill to change institutional goals and
strategics.

The university ought to be 't trail blazer in making research and instruc-
tion on urban and minority problems academically respectable.

Particularly, with the recent mitional spotlight on Columbia's role in
urban and minority affairs, Columbia is now in a superb position to
lead in redefining the university's role toward the community and
urban-minority affairs in general. This should be an active, interested,
but not exclusive, role for the university.

Another respondent %VAN concerned with Columbia's role vis:Si-vis the
commu nit y

Columbia must learn to take special respons.1)ih-lies toc,cani ins

immediate neighbors, using its own resources plus %% h Atever it Call get
out of the government. It canhot wash its hand- of the social
injustice %vial %%Ivich it is surrounded.

Columbia can develop its cs;is.irai, work in the social scic
humanities, and technical prolessi'?iis to create special programs of
teaching And research on urban problems.

Cnhnniria U.Ail nuke specid efforts to re-ruit good black
scholars to its tae.ilty.

Columbia can provide 1):ackslo,tim.,%%with Door Irch.trition but
good pOtt'lli1,11 with 'pc ial help to vet st.irted as students in
undkrgr,iduate ;rograins while maint.,.intrg Its .Ica-
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Still other comments included:.

Without a policy of becoming a part of the community,-any teaching
or research of "action.' projects seem doomed to futility and
rejection. Individual members of the academic community are trying
to compensate for the university's failure and I guess they'll have to
carry the ball.

Columbia should he made into a model urban universitya center of
learning in a sympathetic environment that understands and cher-
ishes its aims. This can be done only if the university works together
with, and not against, the community,

'I-he greatest study is m'n, himself. My bias is that one learns more
about man from studying the living, struggling creature than one
gainshour by hourfrom books about man; hence my suggestion
that the university make greater use of its surrounding human
laboratory.

Also, several specific areas of concentration were mentioned:

Take an active role in both research and action projects -a v'illingness
at times to play a secondary role 35 resources for community-based
projects and studiessome caution about not becoming entirely
entangled in short-range, local action projects. Effort needed to
involve departments not directly involved in urban studies (such as
history).

A sensitive and thorough recognition of the problems of the
community. Perhaps a good hard look at the fact that the admissions
requirements at the School of Ccneral Studies have excluded many
minority employees from using one of the most valuable crryloyet
fringe benefits t uit ion exemption.

o strengthen its programs in early childhood training by teaching
teachers and doing its on teaching of underprivileged children, to
bring more, much more, medical and psychiatric aid to poorer areas
of the city; to help the poor help themselves through social services.
But this should not be fcir minority groups as such but for the poor,
the uneducated, the unemployed, in general. We must stop thinking
in terms of minorities, which is insulting, but in terms of helping
those who need help. WLcn we speak of "minorities." we :Ire giving

tmr IcAr of pcople we do nut understand; sec :11T not
thinking of human beings \sho are no Iillerent from ourselves.

REL EVANCE OF FIELD TO URBAN AND ETHNIC STUDIES

45

qucricd 110,,v, in the 11:\I for or ten scars,
trsisondrnis thought their tn-Ids could kontrilwte to urban arid irMority
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problems (if relevant). Their answers indicated that those in the professional
schools saw their fields as more relevant than did those in the arts and sciences.
The figures recorded tverei In the arts and sciences 48 per cent (N=223)
thought their fields relevant; in medicine, 67 per cent (N=308); in the
unspecified professional schools, and others, 74 per cent (N-135); and in
Teachers College, 92 per cent (N=I 57). Within the arts and sciences, however,
those in the social sciences were as likely as those in sonic professional schools
to consider their area relevant. The figures 'were: in the social sciences 75 per
cent (N=63) thought their area relevant; in the humanities, 29 per cent (N=65);
and in the natural sciences, 22 per cent (N=50).

Faculty Suggestions

The following are examples of the ways in which respondents tliought
their fields could contribute to urban and ethnic studies. Their suggestions are
listed by department and professional school.

A rucrican tornguage Teach language skills to minority groups.
Program ,

1ntbropology

litocbtonistry

Biological

1 ,r,t .1stdri
.St udfi

(onion)

Go

Research on cultural style in the cApressive arts as the
key to an understanding of the black community on this
continent.

Apply biochemistry to such urban health problems as
air and water pollution.

Evaluate the biological and other seicntilic risks and
opportunities associated with the structure and planning
of she urban environment.

Study the dynamics of politiCal minority groups and of
the urban community,

Study of the economy of Japan and the less-dcclopcd
countries of the world may provide insights into the
analysis of policies for the United States.

Provide better understanding of the dynamics uithin the
urban ghetto and betttcen the ghetto and the rest of the
metropolitan area.

Pro1ide bstter undtrstankling ni the fmutinning ,1 tine

1,AlOr rn.rrl lt and its role in determining the dio,ribuiton
inconw, ocoipatiorad sage diherentills, Its; is
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Provide a better understanding of the economics of an
urbanized labor force.

Geography

l/istorl

1. lOgOkr1eS

l'hilowth)

The concept of "neighborhood effects" (alias external
economics or diseconomies) that can be measered at
least approxiMatcly is central to the urban economy.

Ecopomics applied to manpower, business location and
financing, urban renewal and transportation,. and taxa-
tion.

Improve, the general educational level of minority
groups.

Urban geography as. it deals with urban spatial relation-
ships.

Study of thc history of urban areas and the minority
problems they }hive provoked.

African history: of obvious relevance to the problems of
the black ghettos; knowledge of Africa, both past and
present, should be widely disseminated, among sshite
students as much as Blacks.

Observe the sociolinguistic processes that take place in
education; propose new teaching methods based on
these analyses.

Recruit black composers and offer them advanced
study, a forum for performance, and discussion of their
music.

Study it, philosophy of ctlkal situations includinf the
meaning and failures of democratic ideals (freedom
versus equality); the moral limitations of "civil disobedi-
ancc"; general issues in the philosophy of law; problems
that involve both philosophical and psy cholcg i ea 1

knowledge, e.g., the meaning of "self-identity" and how
it is decreased in the "alienated" individual; and thc
question of alienr;on in general 01 the poor person,
whit: or otherwise.

lfass if.111TottatIcTi >tud s .121t1 FILM). s.121111.1f

Study 02 the distrrbuticm 02 II,11,1 L-020,1:-

(111.1(.C., in 1.121,,111

J 'I
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PS)'el)010gy

Sociology

Spanish

Psychological 'investigations into ises of violence and
repression of minorities.

Research on the social and .political processes of
metropolitan regions. ,

e.

Research on pew forms of '`race relati6 'Is," especially
development of race pride and blaCk institutions.

Structure of racial and eccinomit -inequalities in Ncvo.
York City and other localities in the United States.

Apply knoVedge of organisations and principles of
individual and 'collective behavior in helping cities
manage programs that arc devoted to the solution of

- problems.

Make minority groups aware that 0,7 arc being
shortchanged by the present dis'tribution of power; but,
more than that, let them know how to deal practically
with the situation they find themselves in with land-
lords, unions, and legislators.

Broaden the knowledge of North American students of ;,
the Hispanic minority groups in the United States.

Provide expertise in Hispanic culture, history, lets-.

llecarre .1 ;Is Involvement of theatre department with various kinds
of communal theater, guerrillo theatre, etc.

-

:1 et bl.tecteirc

Vv

InciCascd concentration un the physt.:O1 environment of
the city. .

kncourage a incite human (i.e., smaller) stale in- build-
ings, neighborhoods, and the entire human environment
so that all indisidu als feel they have weight in the
decision risking processes.

1)evelop a greater sensAivity in business students to the
role of business management in urban societs,-.

Apply the lick] of Operations Research and Manage-
ment Sciences to urban problems.

!kip mirority bus ncsus (,C1.01,.0 successful, i i . , 11131:

black cahit.ahsnt YllitC1:11
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Help to bring black entrepreneurs into the business
world an a sizeable scale.

. i
Dent/soy Conduct research on how to bring dental s'ervict's to the

whole population.and how toencomi-lass disadv.arrtaged
populatipns in our professilms. _ .

. 1'

EngiietyiNg Personnel and labor relations: help end discrimination ?'n
hiring and tenure-. '

Jourthlism

Industrial: make the city suitable for continued manu-
facturing activities and thus provide it with a viable
economic base.

Chemical: focus on air pollution, watc.disposal, and
water supply.

Mechanical: study problem; of transportation and
safety.

Seek out young people in minority groups who have the
potential to become competent journalists. .

Conduct research and experimentation to develop
newer, more-effective forms of urban mass communica-
tion.

Study 'performance in broadLast jotdalisnirfocus un
radio and television handling of urban and minority
problems.

Strengthen inino,r;ty-group representation in the news
media.

lOW ProVide legal aid to the poor and hisser middle class.
Improve litigational institutions dealing unfairly sill.
the poor.

Apply constitutional lass to minority rights and urban
probicm,,,

girarr Experiments and innovations in providing library service
in uilian areas a id to inority groups and their
orgaH.,ations, Cyci:13Hy in relation to education .11111

information scniccs rrf virtolis 4.anuls. RC1*-10.11 on
0 I .4.)11011p5 of libraries, the i0:1111'01111CATIOTI media, :mtld

Cthledti,)t1 to urban and mitiotry
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Mcdicive Better delivery of medical care: specifically, abandon-
ment of clinic concept, use of appointment systems.

Recruit and train more professionals and lay individuals
for leadership roles in community health and com-
munity mental health.

Continue research in the area of early identification of
It-Oiling disabilities, prior to entranx into first tirade.

Psychiatry: understanding of communication break-
down, social tension, etc.

Measure and relate psyaliopathology to social indices.

Continue service and research in methods of remoti-
vating and influencing the social identity and social
mobility of the disorganised slum !icily.

Better health education.

Develop socioniedical indicators of community health
st at Us. I

Positively affect the social function of the psychically
and socially disabled of tali' community.

baprove family planning. Reduce prenatal mortality
among minority groups.

Preventive medicine (e.g., stirvey,chcst vray,).

General involvement with community pediatric health
programs.

Acquaint rnelieal students not only with the patient as
such but with his family and its problems. Community
service, in the form of a medical center imbulanee to
meet emergencies.

Obstetrics and gynecology: preventive lical11 care to
mothers and to adolescents.

Better understanding of how mr»shite adolescents
percalsc theins,:i.es and their community, their health
problems. etc.

Produce ss ell-trained host»; admimst ra tors room
minority ,groups.
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Study effects of air pollution on health.

Study relations between basic psychiatric and behavioral
prcblems and popti1iPio't dynamics.

Research on envirAmential psychology, and studies o,
intergroup conflict,

Concentrate on the area of community psychiatry.

Develop better way. of meeting the emotional nerds of
children in urban settings.

Socia/ Work Soda' polies research and edvo.:ae (including Canning).
Ort,,mb.ational research (service d.livit2iry systems). Direct
sersio (community organization. group and case wotle).

In the field of community orprdration, develop new
approaches to neii,hborhood ins,dvernent in such sues
as heal control of sci7ools inind the devriopmcnt of
financial institutions Cu c orgardeations for change.

Educate social ysorkcrs to rcucsign services improve
the life of the ghetto population.

Produce teachers much more ettuned to the communities
and their probh its and more comp.rent to teach in
th,or.

Develop and o aluate rcmedial educational programs.

INTEREST WORKING IN MIRAN
AND ETHNIC STUDIES

fables 15.16 relate ro faculty and administratit it tesponse to the

folumting

Ate there any re,earch projects dealing,witli urban or nUnority
in Nhich you would like to engage or have your students engJgo, if

time and funds were available?

Ire there any new service or action projects yyhich you think the
University should undertake in %%Inch you would be interested in
participating yourself

\"iiii Id you 1,c Int ei ',tell in piirriJrilling in Littrdch,rtmental,
Ill tt acrsit%", or link, idty L'o1111111.1111l%

63
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TABLE 15

Faculty and Administration Interests in the Area
of Urban or Mini,rity Affairs

Interest 12cs1tnnre Percentage.

Llid).in or minority Yes 36

research Numb)] (791)

Seniic so a :titm prices in urban
tpr minority affeOs

0,0p:ration a. 7/6
011.1cr group;

Yes
Numbed (47:51

Ycs 30
Llndecidcel 36
No 34
Number (755)

TABLE 16

Faculty and Administration Intere t< in the Area of Urban
or Minority Affairs, by University Affiliation

(In Per Cent)

[Wert:St Response
and

tied:de-es \lelle ire

unsiarcifed
Professional

Schools
0 the.)

I c), hers
(oEh ate

Urt,V1 or 11111..01'1i Yes 22 26 48 53

rt.',.0 .1, Lill Number (222) 12931 (132) 1133)

Semi,- or action pr.jCt
In urban or
nun0tlt: allots

Ye,
Number

46
(126)

55
11661

67
135)

72

152)

Coop, r,111fl Y e, 21 25 33 43

1'mb:sided 37 42 26

N. 42 38 '4 20

Nliml.:( (207) (1K0, 3126) 11351

A majority C' those favoring new sor,ICe or action projects sere interested
in participating in them, (Accpt the arts or.c1 sciences. Within the arts one
seici, es, those in the social and natural s,icrices have greater intcr,st in sucht

projects than those in the humarijites. Hail of those in 'he two sciences would
he killing to participate in LCW service or action rrojects.

SUMMARY OF FIXED CHOICE QUESTIONS

"1 hi, clivt-r In ci...s..ntol the opinions an.1 suggestions of the 1.1,ulty,
qr.ior research prrsnnrel, 311t! ( (thiMlok.1 LM stleeleei Lit:CIs of

Li
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a program of urban and ethnic studies. Most of the information is based on
responses to fixed-choice questi,m4.; these ixen tabulated and analyied
according to the respondents' primary affiliations in the university, as well as
their age, the length of time they have been at Columbia, and whether or not
they h,ve tenure.

Fixed-choice questions asked for opinions on wiicther or not a given
action should be encouraged; in most cases a third, uncommitted response va
possible. For two questions cn allocaton of resources, five alternative
responses were offered.

Responses, by University Affiliation

Results for the thirteen questions of opinion that ask for approval or
disanroval (with .m uncommitted response allowable in eleven instances) arc
indicated in .table 17, which do:uments support for aspects of urban and
,ethni: affairs programs by 60 cent or more c f faculty and administration
respondents accor ling to their primary affiliation within the univ:rsity. An
"X" in the table designates such approval for the corresponding feature of
urban and ethnic .affairs. None of the features rcceiveo fewer than two such
"X' marks.

Percentage.; of disapproval were generally quite On the eleven
questions offering tl.re:. alternatives (a positive, a negative, and an uncommit-
ted response), in only six instances out of a possible fourty-four was the rate of
disapproval as hie') as 2a -.er cent. (The response., for the four affiliatio,,al
groups to cacti A-these -Ies en questions ro'al 4 x 11, or 44.)

The remaining two questions of opinion asked the ,..:spindent to note a
preferred allocation of funds nit of (ace, out: question an

"tirdc,A,.7,1" opinion was also offered). If the first altermvive ±s conside 'Cd a
negative opinion (i.e., nat uu resources go to service or act.,m drogNsas in
urban .11.d ethnic studies, in one question, and to urb:'i and ethnic studies
programs, in the other question), then the rang: for rates of thos- disappro,lng

- programs mentioned among the fo ,r categories of university affiliations
were. r speetively, 22-66 per cant and 30-15 per rent.

"Undecided." responses were highest on the two questions concerning
cooperative activities: sshether Columbia should oe...perote with City or other
agencies (a range of 32-37 per cent with no opinion in the four affiliational
groups) and whether Colombia sbouid coeTerate wits other colleges or
universities (a 55.64 per cent range with no opinion among the four groups).

About one-fifth those in the arts and sciences, medicine, and Teachers
College were undecided on sshat the policy should be regarding recruiting of
minority-group faculty in their depac,ment or school. In the four affiliational
groups 20-35 per cent Were dr "As to \slit:tiler or not an undergradu nte
major in urban studies should be encouraged, 18-25 per cent sssre
undetided on training the disadvantaged in semiprofessional shills, and 18.26
per cent ;sire tmdeeide.i on a graduate degree program %%CR' stay less

shire rale'. of (11Sa1ifOV,11 CAtaCt{Cd rates s f indect6m or no Opinion,

'?



TABLE 17

Support for Aspects of Urban and Ethnic Affairs Programs
by 60 Per Cent or More of Faculty nnd Administration

Respondents, by University Affiliation'

Aspect of
Program

Chissroom work, research, and
y'rvi,se combined

Inteirdisciphilre
courSCS

Graduate degree
program

Credit for supervised
Work-sm. ice

No., service or action
programs

Cooperation be twcen
departments or schoils
with;, Columbia

Aid innormy student,
once adm:ttcd

Increase number of
minority students

Seek out minority
group faculty

nspec of ied

Professional
Arts arid School. Teachers
Sciences Medicine College

x x x

X x x

x x x

x x

x X

X X X X

x x x x

x x x x

_ x :

Of the other four Aucstions of opinion with tw o or three response choices, ail
rceGyed at least 40 per c-nt appro%al for c ach of tbe four affiliational groups, with one
ekccption: On the question of AA hcthcr o.. not Columbia should cooperate et, ith other
academic institutions, in each affilianunal group those with "no opinion" woe in the
majority.

55 I la
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Positive Response Rate of interest in Urban and Ethnic Studies

As indicated previously, a majority in the professional schools and others
thought their fields relevant to the study of urban and minority problems.
Within the arts and sciences, three-quarters of those in the social sciences
considered their field relevant. Although most respondents felt their fields
could contribute to :hese studies, fewer were interested in becoming involved
personally. Those who advocated new service or action projects were more
likely to want to contribute.

Positive Response Rate Comparison by University Affiliation

In general. those in the arts and s.iences or medicine were less likely to
favor various aspects of a program of urban and ethnic studies than were those
in the other professional schools, including Teachers College. Oil aspects of
teaching, those in the arts and sciences hr.d rates of encouragement as !ow, or
lower, than any of the three other groups. (In three instances they shared this
position with another group.) They had the highest rate of respondents who
wanted all funds for urban and ethnic studies spent on teaching and research
rather than on service or action. They were least willing of any group to see
general funds spent for developing this program, to favor efforts to recruit
minority students and faculty, and to want to participate in research, service,
or cooperative arrangements related to this program.

Those in medicine were least likely to feel that new service and action
projects should be started at Columbia. (Their rate was 9 per cent lower than
was that for the arts and sciences.) On questions of cooperation, those in
medicir, showed slightly less interest than those in the arts and sciences in two
out of the three items. Along with those in the arts and sciences, they were less
willing to see aid given to minority students who were already admitted to

ilumbia than were the two other affiliational groups.
Divergence among the four different categories of affiliation on a single

question ranged from 6 per cent (on whether there should be cooperation with
New York City or other agencies) to 27 per cent on new service or action
programs Columbia should start). The median divergence was 15 per cent,

Differences According to Age, Length of Service, and Tenure Status'

In the three affiliational groups other than Teachers College, those who
were younger, newer to Columbia, and nontenured tended to answer positively

'Out of a posuldc fifty -seven relationchips per affiliation (age, length of service. and
tcnare status are controlled in each of nineteen questions), in thirty seven, or 67 per ecnt,in

Art, and ceiences and in thiity,fo it, or 60 per cent, in the unspecified professorial
school, and others, I ail PCid equals .1(1 or more tor -AO Or lc,c). I hi re ,icre. eighteen suLls
relitionshipc in niedicinc, or ?1 per cent.

73
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on various aspects of an urban and ethnic studies program. In Teachers College,
this trend was often, although not always, reversed. Otherwise, where
differences are fairly, strong (i.e., where Tau Beta is .10 or more), the more
established, in terms of age, service, or tenure, are always less all to favor an
item. In Teachers College. however, out of fifteen relationships of the strength
i.nentioned above, thirteen are positive. Regarding the other three affiliational
groups, there were occasional questions for which differences between ages,
periods of service, and tenure and nontenure statuses were all strong.

For the arts and sciences, out of a total of nineteen fixed-choice questior
(v included those on opinions, on the relevance of one's field, and on
willingness to take part in activities related to an urban or minority affairs
program), there were eleven questions where strong differences between
categories for all three statuses showed up. These were on the following topics:

Interdisciplinary, courses
Credit for supervised work service
Undergraduate major in urban and ethnic studies
Allocation of urban and ethnic studies funds for service and action

programs
Allocation of general funds to urban and ethnic studies
Cooperation between departments or schools within Columbia
Cooperation between Columbia and other colleges or universities
Special efforts to recruit minority-group faculty
Relevance of own field to urban and ethnic studies
Interest in doing research in urban or minority affairs
Interest in participating in service or action projects

The conclusion may be reached that, by far, it Ys as most often in the arts and
sciences that dramatic differences of opinion between the more established and
the less established were registered.

For those in medicine, only two questions showed differences between
the mere established and the less established for all three statuses (ag. , length
of scricc, and (enure). these were on (caching interdisciplinary. courses and
combining classroom work with research and service.

For those in the unspecified professional schools and others, there were
four such issues:

New service or action projects
Allocation of funds for service and action projects
Cooperation between departments or schools within Columbia
Interest in participating in service or action projects.

In Teachers College two questions revealed consistent differences and
showed results contrary to those of the other affiliations. 1 he more established.
(in terms of age, length of service, and tenure) were more likely than were the
less established to approve new service or action projects and cooperation
bct$;cen different departments or sehoois within Columbia on urban and ethnic
affairs programs.
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In questions where an "undecided" opinion was permitted along with
approval or disapproval of an item, there wet- very few instances where the
rate of disapproval for part of an urban or minority affairs program was as high
as the rare of approval was. These instances follow.

In the arts and sciences, among those forty-five years of age and over, and
among those with at least ten years of service at Columbia, as many persons
disapproved as approved of the establishment of an undergraduate major in
urban and ethnic affairs. The same held true for those forty-five and over on
the questions of teaching the disadvantaged semiprofessional skills and seeking
out more minority-group faculty. In the unspecified professional schools and
others, as many respondents disapproved as approved, among those with ten or
more years of service at Columbia, of teaching the disadvantaged semiprofes-
sional skills.

In no instance where an "undecided" opinion was an alternative was the.
rate of disapproval higher (by more than two percentage points) than was the
rate of app,oval.

In the forced-choice questions, where the respondent had only the choice
between approval and disapproval, again, there were relatively few instances
where disapproval was as high or higher than the rate of approval. These
instances follow.

In the arts and sciences, 55 per cent of those forty-five years of age and
over did not think that Columbia should undertake new service or action
program, in addition, 52 per cent of those forty -five and over did not think
there should be cooperation between departments or schools within Columbia
on urban and ethnic affairs programs. In medicine, regardless of age, length of
service, or tenure status, as many persons (or more) disapproved as approved of
the start of new service or action programs at Columbia.

It is worth noting that, with the exception of the Medical School on the
question of new service and action programs, none of the forced-choice
questions showed those with tenure status with a rate of disapproval equal to,
or greater than, the rate of approval of any aspect of turban and ethnic affairs
programs. Since rank is a more precise indicator of academic achievement than
is age or length of service at Columbia, it is interesting that these latter two
characteristics (particularly age) are more highly associated with resistance to a
small number of items suggested for urban and ethnic affairs programs than is
academic standing.

NOTES

1. Cordon N. Mackenzie, "Curricular Change: Participants, Powet Snd
Process," in Matthew B. Miles, cd., hinowtion in Education (New York:
Teachers College Press, 1964), p. 402.

2, /NJ., p. 409

I)
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CHAPTER STUDENT VIEWS

Camilla AuFr

INTRODUCTION

Students, like faculty members, are both determiners of and participants
in, the curriculum change process. And university students occupy the almost
contradictory position of being both the consumers and the product of the
university's educational program. Recognition that any proposed change in
Columbia's curriculum and organization would directly involve and affect
students dictated that their views and opinions be included as a component of
the Urban Center Curriculum Project design.

Student proposals for new curricula in urban and mioprity affairs were
collected through a survey during spring, 1969. Formal and informal groups of
students representing a spectrum of campus political opinioii and a variety of
disciplines were interviewed in depth. Specific reeds and proposals stand out as
consistent themes in the students' views. This chapter identifies the major
themes and examines a few of their implications. The survey emphasized
innovative ideas; the present discussion also focuses on those proposals that
suggest possible tren is for the future.

RESEARCH DESIGN

0;en-cnded interviews were used rather than a questionnaire, so that
student opinions could be explored in depth and questions could be made as
relevant as possible to the specific interests of each group. (For interviewers'
guidelines, see pp. 237-39, Wow.) Sonic groups, for cxamplo, were primarily
interesred in discussing new courses, while others had considerable experience
with community action projects and were more iaterested iri analyzing the
relatirm between Columbia and the community.

Interviews also pros ided an opportunity to explain the study in detail and
to work out a basis for participation svith some groups who were initially
hostile to the project. A few groups. for example, wished sinirly to ma ,: their

59 a
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case against the use of any funds for academic work in urban and minority
affairs at the university. The flexibility of thc interview enabled students with
these vicws to set up a framework of their own rathcr than answering the
suggested questions.

Students were interviewed in groups bccausc it was felt that group
interviews would encourage an exchange of views and lead to more carefully
considered, practical, and representative proposals. In addition, a number of
groups already had formulated positions on some aspect of the problem. Figure
2 provides a list of the thirty Columbia student groups intcrvies.ed in the
survey.

. All,intcrviewers were Columbia University studcnts, generally sensitive to
the implications of the issues within the tinvcrsity, and some were also
members of the groups they interviewed. In a fcw cases groups wrote
statements of their own to be added to the interviewcrs' reports.

The groups interviewea fall into two catcgorics: formal and informal
groups of students in specific schools or departments and independent,
formal groups not affiliated with a specific school or department. Within
each school or department, cxisting studcnt groups were contacted first.
Within the Graduate Faculties, for example, interviewers generally worked
through the Graduate Student Union in each department, bccausc thc
unions have been most concerned with curriculum changes within their
departments and with changing perspectivcs within thcir disciplines. In
those schools or departments where there were no formal groups, attempts
wcrc made to bring together all intcrcstcd students for an interview
meeting.

As many groups were contacted as was practical in thc. limited time
available for thc study.. Thc caoice of groups was based on their concern
with some aspect of urban and minority affairs or curriculum reform.
Bcyond these central groups, groups of students were contacted in those
schools and departments that, by virtue of thcir disciplines, were most
likely to be involved in faturc curricula in urban and minority affairs.

Thc goal was to give all intcrcstcd students the opportunity to
express :lack vicws and present proposals rathcr than to poll a strictly'
representative sample of ail studcrts at thc university. Df.tailcd, concrete
pror,sals and innovative idcas for change were considered more important
than thc distribution of opir.:,-ns. Earlier quantitative studies found wide
support among thc general studcnt body for thc basic thrust of thc idcas
presented by thc studcnt groups. Tab lc 18 gives some idea of tic
distribution of studcnt opinion on curriculum changes.

Of thc thirty groups that wcrc intcrviewcd, three all independent
organisations refused to participate. Evcry attempt was made, in addition,
to enable all intcr:stcd s fadcnts, whether affiliated with an orrni;ation or
not, to express thcir vicws. Posters were put up throughout thc university,
and Thc Urban Ccntcr placed a notice in thc Columbia Spectator, inviting
any studcnt wishing to do so to come for an individual interview at thc
Ccntcr.



FI6URE. 2

Columbia Student Groups Interviewed for S:2,-vey'`.

BARNARD COLLEGE AND COLUMBIA COLT EGE
Barnard Organization of Soul Sisters (BOSS)
Citizenship Council
Citizenship Council Committee for Research
Columbia University Forum
Committee for a Relevant Education

SCHOOL OF GENERAL STUDIES
Sociology Students Union

GRADUATE FACULTIES
Anthropology Depart mum
Economics Dcnartrntnt
History Department
Public Lass, and Government Dcpartim.iit
Sociology Dcpar tnicnt

TEACHERS COLLEGE
Black Representation Organization (BROi
Committee for a Relevant Education

PROFESSIONAL SCHOOLS
Arehitecturs:'
Arts
Business
Engineering
Journalism
Law (BALSA)
Physicians and Soigcons
Pah lic licalth
Social Work

INDEPENDENT GROUPS
Double Discovery
Project on Columbia ,tructurc
Radical Action Cooperation
Students' Afro-American Society (SAS)
Students for a Democratic Society (SDS)
Students for a Restructured University
Students for Columbia
Studerts for McCarthy

'InforinstIon from Camilla Auger. Allen H. Barton, and Raymund I Meuen.e, "11,e
Nature of the Student Musement and Radical Proposals for Change at Columhia ennse,its-
(caper presented at the annual meeting of the American Si,00logii 11 ACtl1(11110:1,
11114 raper is based on a stud) supp ,rted prunards by Snide is fur a Rfsifuktue1
Unnce.,ty, lbe (nennmece of the (1,hontna I nult) , The I ihan (snot J.,
,,qtributed funds iq Sc etionscf the reward,.
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THE GOAL OF NEW CURRICULA:
SOCIAL ACTION AS EDUCATION

For the purpose of the study, curric,!la was defined 'as any university
sponsored activity that contributes to the learning experiejce of the student.
This broad definition includes consideration of research an, community service
programs in addition to courses

In the view of most sradcnts interviewed, the goal of new curricula should
be nor only to educate students in urban and minority affairs but also to
contribute to the solution of social -problems. Although the training of
personnel can be considered a long-range contributirn, most students believed
that there was an urgent need for more immediate, practical social action. In
the cav of an urban university such as Columbia, the most obvious place to
begin to solve social problems is in the surrounding community.

Although the goals of effective social action and academic education often
conflict in terms of specific practical considerations, most of the students felt
strongly that community service should be an essential and integral part of any
program in urban and minority affairs. Indeed, this attitt de was fundamental
to most of the student proposals. In the opinion of the author, the productive
combination of education and social action represents the most prof rising and,
at the same time, the most challenging idea for r,c W curricula.

The students offered a number of practical ideas about the possible
educational and social contributions of new curricula. They proposed that an
ideal program in urban and minority affairs should include both course work
and community service projects and that both aspects of program should be
interdisciplinary and action oriented.

Interdisciplinary Character of the Program

The need for a prcgram that is interdisciplinary in, character was
cmphasiled more often than was any other aspect. Students expressed interest
in exploration beyond the confines of their own disciplines at every level from
theory to applied research. The extent of this interest is con;;rmed by the
study of Columbia students reported in Table 18, which found that 77 per cent
of all students agree that more interdisciplinary courses arc needed at the
un.versity. An interdiscirlinary approach is especially important in the ease of
mbar, and minority problems because such problems cut a'..ross man; fields,
and the development of practical solutions is not likely to result from isolated
,surk within different specialties.

Interdisciplinary teams arc .eJticularly well suivd to community service
prog.rarns. Social science students expressed interest in intcrdis-iplinary teams
that cut across dcpertmental lints and that also include students from the
rrofecsion,11 schools, whose practical training could broaden the scope of the
rescaceh. For CS Uri*, sterol SC,Cilee students could work with architecture

80
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students on problems of urban planning. Law and medical students suggested
that knowledge of social science lN,utd add a useful dimension to their own
work.

Learning Through Socially Relevant Experience

Students at all levels, but particularly those in the professional schools,
expressed a desire to supplement their a:adulate training with greater practical
experience and, at the same time, to develop a greater understanding of urban
and minority problems. They noted that their professional training was
generally insulated from the problems of the city and from the minority groups
in their own community. In addition, many of them go on to practice in elite
settings and, as a result, normally have little exposure to urban problems at any
point in their career.

It was proposed that students could gain practical experience +n areas
related to their discipline through participation in community programs. This
plan would both benefit community residents and provide students with an
opportunity to apply their technical training. The latter would bc particularly
useful to students in the professional schools, who argued that it was difficult
for them to take courses outside their disciplines because of their heavy
program of requirements.

In the author's opinion. community service programs could also provide
social science students with the opportunity for experience in research designed
to answer the practical policy questions of government, social service agencies,
and, above all, the comniunity itself. The students were quick to point out that
irban minority groups arc far more in n.-cd of researchers dedicated to their
tItcrests than arc government or private agencies.

Academic credit should be provided for participation in community
programs. Ideally, students should bc able to nse such \vol.} to fulfill some of
their basic requirements. The major advantage of providing a Idcmic credit is
that it enables and encourages students to devote considerable tie e and energy
to these projects rather than merely to take a superficial interest in them.

Bringing the Community In

In 3ddill01/ to providing an opportunity for students to work in the
community, it was proposed that community n .tubers, and others not LI. +Lilly
+onsidered qualified to s':rve as faculty, could stork at the university in sr. vtral
capacities It sets sug,gestet, for example., that tlicy could act as language-
pr ictice partners for medical students learning Stvanish and as consultants in
courses, to direct the professor and students to sources of infotmation and to
dyke them on working with the communic Community residents ssirh

spceific areas of expert:se could be invited to the unkersitv ;is guest
lee tsiTt: rs or as co-moructors in 0)11rSCS dfl'uted ',,,nit aspect of the
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community. An example of such a course would be an analysis of
community organizing techniques.

The importance of Practical Experience

One particularF, interesting aspect of these ste 'cm proposals is that th(y.
suggest a disLrd,, I r purely academic and an increasing respect. for
direct experience as a supplementary method of learning fur students in as .1
criterion of expertise for teachers. Two different levels of experience arc
implicit. The first is practical experien. e in a specific area of work, such as
community rrganizing and politics. 1. his form of experience is ref arded as an
extremely, important supplement to she students' academic work and also
qualifies an individual to instruct students in this are lhe other '.vel of
experience is the psychological experience of being a minority -group member
subjected to discrimination and poverty. This experience is seen to provide the
individual with a unique perspective in the area of urban and minority affairs
and qualifies him to have an important voice in the design and execution st
programs in these areas.

Although many students believe that they would be able to icarn lure
relevant material faster through direct experience in the community. there is no
reason to see this proposal as a choke betveen action and analysis. ideally, the
university could provide a place to analyse and sy nihesizc what has been
learned through practice in a nonacademic si.tation.

WHAT THE UNIVERSITY CAN
OFFER THE COMMUNITY

One serious obstacle to t liboraticn bets, e'en the university and the
community is the apparently increasing fear and suspicion with which many
community members regani student services. Attempts to involve students in
programs could be useful tA Loth the community and the studen.., may be
viewed by the community as second-class service or, worse, experimentation at
their expense.

Sonic of the students were also pessimistic about the ability of the uni, cr,;Iv
to develop programs of benefit to the community. Ihese students argued that
immediate political and social benefit to the community should take precedence
over educational considerations, Ihey felt that an available funds in whin arid
minority affairs shouid be. given directly to the community rather than devoted to
further a,:zdcmic work at any institution. In their view, the past actions and
present interest of the 11.'sersity make it es! kith for Columbia to play
a postive role in the eoinmunity i he sere also skeptical that 'I he Urban Center
%could ,-(tualTy use stu,krit iekas. Despite their pessimism, almost all of these
students agreed, for the sake of the argument, to considei the Ford Foundation
grant to Columbia aS gi%cn and to offer propos..!,, on that 1 isis.
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Almost all of thc students felt that the university should provide
irformation and expertise only, not political leadership. It is interesting to
note that students on the right agree, for once, with student- on the left
about the nature of the service that the university' can and should provide
the community. They reach the same conclusion for iifferent reasons, of
course. Students on the right want political questions left to the
government, whereas those on the left believe that the community should
be allowed to develop its own leadership and political directions without
external interference.

Students on the left sec politic-al organization as the fundamental
need of the community, Toward this end, 1-.ey recommend that the
community be provided with information and expertise to realize its goals
and .o give it a better chance in dealing with the government and other
ins.titutions, "f hey also suggest that community, representatives be given
considerable control over the initiation and administration of any service
programs that the university is prepared to offer. It is crucial, they believe,
that the community make its own decisions about what t'clp it will accept
from the university. Considering the fear and suspicion with which many
vocal community r.a2mbers regard proposals from the university, this
approach seems practical and realistic.

It was suggested by a number of groups that the university was
ideally suited to provide a data center for the collection. analysis, and
distribution of information on all aspects of community de-elopmem and
experimental solutions to social problems. the center could compile
information oe, the methods and outcome of innovative ptof*,rams in urban
and minority affairs, to b: made available for purp,ases of research or
action within the university or thc community. At the present time, it is

difficult to find out what is being done not only nationally or
internationally but also in other schools and departments at Columbia.

In addition to information, such a center could provide technical
exper.ise or a faculty or student level to fill the needs of the community.
Conaciunity residents should be asked what types of information they
most need, and provisions should be made so th, t the cent, 1. could
respond to the changing needs of the community by adding new types of
data and related services. Tlic most direct way to ac.leve responsiveness in
the program is to have community representativzs on the center's board.
"f he information needs of students and faculty, in turn, would be served
by having community members .vith expertise in certain areas eniployed at
the center.

Some students envisioned a more politically activ- form of com-
munity service. -I hese students would to participate in community efforts
Iu work for basic social ,:hinge through political or legal .:hannels. Although, in
the author's opinion, .t might be bode impractical and undesirable for the
uni,crsity to br come officially invol .cd in political or legal caus:s beyond ti.e
inevitable ,olitical implication of its normal activities, there is no reason ashy
studen shoLld not become involved in the more political aspects of social
change. the educational experience of stuuents could he considerably
broldened by such activity.

8J
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THE SOCIAL AND POLITICAL CONTEXT
OF EDUCATION

Many students interviewed were extremely sensitive to the social and
political implications of academic and community service programs. For these
students, the social and political context of their education is as important as is
the substance of new curricula. Insofar as this issue is directly relevant to new
curricula in urban and minority affairs, it can be divided into two major
aspects: the context ui education within the university and the context of
education in terms of the univ.!rsityls relation to the community.

Political Context Within the University

Within the university the most obvious aspect of the context is the
equitable representation of minority g:oups among the faculty and students.
One group noted that poor urban whites should be included in this category.
Recruitment of minority group members was viewed by students as a minimum
c:pression of university commitment.

In the past the recruitment of minority-group students was undertaken in
order to help tbcni to gain a better education or to work :s the top universities.
It is still viewed primarily in that light by many students. Some students,
however, now take the approach that Columbia must recruit both faculty and
students from minority groups, because their presence will bring greater
diversity to the university and will generally enrich the educational experience
of all students.

With regard to minority students, it was proposed not only that they be
actively encouraged to come to Columbia but also that those with poor
academic preparation be given a greater amount of special attention once they
have been admitted. One supplementary report on this topic by i black
engineering student discusses the urgent need for remedial programs, continued
counseling, and financial aid.' It was further recommended that student
grout s, such as Students' Afro-American Society (SAS), play an important role
in the recruiting process and in determining the character of the special
programs that Columbia offers minority students,

Political Context Outside the University

The immediate external social and political context is the community.
Many students view as hypocritical any educational program in urban and
minority affairs that the university might initiate wihout first coming to terms
politically with the communiry. As students sec it, not only is the university
more powerful than the community, but the fundament.,1 interests of the
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university, specifically Expansion, are in conflict with thc interests of thc
community,.

Students who sec thc situation in this light feel so strongly about it that
their views must be taken seriously, by university planners, regardless of
whether they agree. An equitable settlement that is open and visible to students
and community alike is clearly a basic prerequisite to any meaningful program
in urban and minority affairs at Columbia. Without such a settlement,
Columbia will have little credibility in the community and will bc unable to
collaborate with community leaders on useful programs in thc future. Without
such collaboration, it is very unlikcly that the studcnts who could be the most
interested and active members of ncw programs would participate.

A device such as The Comiaunity, Development Corporation, suggested by
a group at thc Law School, might trove fcasibIc as a solution to conflict over
expansion. The Corporation would consist of community and university
representatives, who would mu .ually plan the long-range developmeat of the
Morningsidc llcights area. Thc goal would be to achieve greater social and
physical integration between the university and thc community.

ADMINISTFIATIVE CONSIDERATIONS

Students complained about he difficulty of learning about courses
concerned with urban and minority .ffairs currcntly, offered by the university
and of registering for them once these courses have been fo-nd. In view of this
complaint, Thc Urban Center could provide a simple and immediate scrvice by
producing a catalogue of courscs and community scrvice programs. An
inventory of ,iourscs offered at all schools and colleges of Columbia University
has been prcpLi-cd as a scpar,,ac part of tic Urban Ccntcr Curriculum Project
report and could bc used as thc basis for such a catalogue. Ideally, a member of
thc Ccntcr staff should be available to help studcnts with registration problems.

In terms of more long-range plans, studcnts proposed that an unucrgrad-
uate major be established in urban and minority, affairs, Many others suggested
that master's and doctoral degrees be granted in these areas and that a program
be set up within a separate school or institute created for that purpose.

In general, studcnts were suspicious of the existing academic stracturc at
Columbia and indicated this by their numerous suggestions that new programs
should not t c put under tl.e control of any single department. To some degree,
this is due to thc almost unanimous concern for !scoring ncw programs
interdisciplinary, but in many cases it is thc result of a fear that the flcsibility
and innovarivcncss of ncw curricula would be restricted by thc rigidity rhat, in
thc view of studcnts, charactcrizcs thc established departments. Students want
to bc free to design their on programs and to csolorc courscs in as many
school< and departments as possible,

A Fogram in urban and minority affairs, then, should fulfiil two criteria
in terms of administrative structure. It should enable studcnts who wish to
work full-time in these areas to receive an advanced degree and, at thc same
time, he flexible enough to permit studcnts from the professional schools to
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participate in the program on a number of levels. In addition, the structure of
the program should maximize innovativeness and responsiveness to the
changing needs of the students and the urban community. In keeping with the
goals of flexibility and responsiveness, the students proposed that they, as well
as community members, be represented on the program committees and be
permitted to vote on all basic policy decisions.

NOTE

1. George II. Scurlock, Jr., ' The School of Engineering at Columbia
University and the Black Student," in Camilla Huger, cd., Report oo Student
Proposals for IV, to Curricula in Urban and Miacrity Affairs (Nc'.v York: Bureau
of Applied Social Research research report, Columbia University, 1969).



4.
CHAPTER THE VIEW FROM HARLEM

Raymond II. Giles, Jr.'

INTRODUCTION

Recognizing that proximal comMunities, be .-1.2y urban or rural, arc
directly affected in a variety of ways by the very existence of a large university
like Columbia, the Urban Center Curriculum Project staff realized very early
that recommendations to Columbia concerning new curricula in urban and
ethnic studies must take cognizance of the opinions of community residents.
Proximal communities are not only affected by issues like the university's
physical space nerds, admissions requirements, and hiring practices. The
university's cd.Lcational program--the training and experiences it provides for
its studentshas a direct iropac _.+n the lives of community' people.

During their years at Columbia, students from ma i y different geographi-
cal and attitudinal backgrounds interact in a variety of ways with individuals
and groups in the surrounding community. In addition, upon graduation, many
of these students assume societal roles that directly affect the quality of tile in
that or a similar community. When (as is the case of the community contiguous
to Columbia) that community is Harlem, U.S.A An ultraurban, predominantly
black, predominantly poor, culturally conflicting city within a citythe impact
of a large, powerful, wealthy, pr.rdominantly white university assumes
significant proportions.

Harlem is the essence of, is subjected to, and contains within its own
boundaries all of the complexities and contradictions of inner -city life.
Competing political, economic, social, and intellectual interests and goals strive
for articulation and implementation, while abject poverty and deprivation cry
for attention. The problems of crime, corruption, drug addiction, and police
brutality, together with inadequate housing, sanitation, employment, and
education, all compounded by highly visible manifestations of social and racial
inequities, have historically been exacerbated for IlAricm residents by the

he author A gratJul for the help ci SVilltarn Plummer, 1),r1.11,1 xrmficld, n

JaLlo.,.n, and b'uth Wchb in preparing his 1.11apt cr.
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institutionalized civic indifference or ethnocentric antagonism of the individ-
uals, groups, and institutions with which I larlena must s ire the greater New
York metropoli.an area.

Indeed, Columbia University's determination h 1967-68 to build a gym in
Morniogside Park was viewed by Ilar lcm residents as just another episode in a
long history of institutiona! indifference to individual rights, of a large
corporation's indifference to poor people's living conditions, and of sshitc
folk's indifference to black folk's cxisten :e. Although there had been sonic
overt expressions of community disapproval of Columbia's intention, institu-
donaiiz cd frustration (traumatization) and real confusim concerning whether a
Columbia gym would benefit the community rendered community protest
ineffectual, by and large, until Columbia students, both black and white,
precipitated the Columbia crisis of 1968 by shutting down the university.

in the aftermath of this crisis, the rhetorical adherence to a commitment
to turn the university around' -to make it more responsive to the needs of an

im,:reasingly urban, increasingly ethnic-conscious America-produced a climate:
among segments of the aaniversity community within which research for this
survey could be undertaken.

The information contained in this chapter is based upon field work
conducted by Raymond 11. Giles, Jr., and the staff of Community Educational
Associates, Inc. (CEA), in conjunction with members of the Urban Center
Curriculum Project Etaff. The survey of the black community in Harlem was
designed to ascertain community opinion concerning ways in which local
colleges and universities, such as Columbia, can develop viable programs in
urban and black studies that will meet the needs of both the university student
and the proximal community. Thus, the survey assumed that the university
could bccorne more responsive to the needs of urban communities directly
through its educational program. Such an assumption does not negate other
areas, such as hiring and purchasing practices, in which univtisity respon-
siveness to the community can be demonstrated; it merely emphasizes the
author's bias that today's university student shotdd not be educated in isolation
or ignorance of the world around him.

METHOD OF CONDUCTING SURVEY

Information Solicited

The survey was designed to answer two key questions.

What is the community's definition and perception of need?

In what sacs can curricula of local colleges be modified to hcip
make univcrsity programs more reICV3111 to community needs?
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An interview schedule was developed to obtain information related to needs in
the following areas: education, homing, health, cultural enrichment, social
welfare, recreation, community organization, and legal services.

Answers to the following questions, as they relate to the areas listed
above, were solicited:

What ideas and suggestions arc there for the way colleges can best
prepare students for work and service in these fields in the
community?

What role does the community feel local colleges could assume in
helping to prepare students to deliver services to meet needs in these
areas?

Besides training students, what kinds of help does the community
feel local colleges could provide that would be useful in accom-
plishing community, goals?

What, if anything, has been or is presently being done by the
community to solicit support from local colleges and universities?

On what basis is the community willing to accept the cooperation of
local colleges?

In what way, if any, are local community agencies presently
cooperating with colleges and universities?

What kinds of problems arc faced by community agencies in seeking
and obtaining technical assistance and services from local colleges
and universities?

Selecting the Sample

The community, as defined for the purpose of this survey, comprises the
area serviced by the Central I [Am Community Corporation. This area is sub-
divided into five smaller areas corresponding with the five local health districts
represented .nd serviced by five ncighborh ,d boards. Although no all of the
organisations -elected for the sample were located within this geographical area,
all of the agencies contacted provide services to residents within it.

The sixty agencies selected were chosen from as complete a listing of
agencies serving the ilarlem community as i', was possible to obtain. (For a list
of the agencies conrai ted, see pp. 243-51, below.) In selecting these agencies,
members of the fis c neighborhood boards, the community coo:dim-tors in
School Distrists 5 and 6, and members of HARYOU, Inc., were consulted.
Geographical d sttibutiori. as well as types of ssrvices offered, were also
considered
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Recordir.g Community Opinion

Representatives or spokesmen at each of the agencies were contacted
initially through a letter of introduction explaining the purpose of the survey.
(See p. 252, Mow.) Appointments for interviews were then made with the
designated person n each agency. Black staff members of CEA served as
interviewers. Each used an interview schedule that listed the kinds of questions
to be used as a guide for soliciting the desired information. (Sec pp. 253-55,
below.) The interviews were conducted in an open-ended manner designed to
produce a climate conducive to frank discussion of the problem area.

A written summary of each interview was sent back t..) each

intervicivce for final :eview and comment. In cases where the respondents
felt their views ilad not bcen accurately expressed, the summaries were
revised and a letter was sent to each respondent thanking him for his
participation. (See p. 256, below.)

Although the community response was cooperative, some skepticism
recording the sincerity of Columbia University's motives was openly expressed.
Therd was considerable doubt concerning the willingness of Columbia to
incorporate community criticism into its planning. The interviewers, however,
werelin all cases well received.

GENERAL FINDINGS

i he response indicated that many responsible leaders in the black
comnunity hold the loci: colleges and universities directly or indirectly
responsible for many of the community's social, political, and economic
problems. From the community's point of sicw, the very existence of a blocl,
ghetto bears witness to the racist structure of American society --a structure
that colleges and universities have been instrumental in perpetuating. It would
appear that members of the black community feel that post overtures of
assistance by industrial, governmental, and educational institutions have, by
and large, been insincere. Thus, programs that include so-called opportunities
for cooperative learning have in reality done little to bring about partnership
relationships. Indeed, most programs of this nature appear to have contributed
to the perpetuation of a system in which the establishment maintains absolute
control and direction.

One major conclusion that can be drawn from the findings of this stirs cy
is that people in the community will still speak %%hen spoken to. A university
may not agr.e with, ut like, what it hears, but community f:elings about the
uniscrsits arc frequently strong, 3rd a careful reading of them may make it
possible to understand why the community feels the ss ay it does and how it
poccises its pro! lcms and their causes. lltrhops more important, such a reading
indicates the Teeny, up it vshich true uniscrsity-community cooperation can be
based,
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Two recurrent themes run through the comments of community people.
The first theme concerns the existenife in the community of many actual or
potential leaders, who should be identified and involved in both planning and
implementing university-community'prOjects. That these persons often lack the
formal education and style of professional interaction that would facilitate
participation in such joint projects is not seen as a deterrent, Instead, university
programs must be set up to inculcate such skills, thereby helping to equip
indigenous leaders to utilize better the skills of college trained professionals.
The findings of the survey also seem to indicate that, in order to cooperate
with the community, colleges will have to accept the community view of why
kind of leadership training and community 'organization skills arc needed,
including the kind of political expertise necessary to "beat the system"
responsible for the present condition.

The second theme deals with the university's tendency to t-ain students
for community work in academic isolation. All the community groups

e interviewed indicated a willingness to cooperate with the university in training
students planning to enter community service. In fact, most believed that direct
experience in the community was essential and that education for all students
must be broadened to include knowledge of the philosophy, objectives, and
activities of inner-city people and their programs, -

Opin..,ns about ways in which a anivei-sity could improve its relationship
with the community fall into several broad categories. Thc following is a
selection of responses and comments intended to cor..ey community sentiment
on a range of issues. For the most part, verbatim comments have been included.

University Relations with the
Community in,General

-The problem of communication is not restricted to black communities.
It is natural for poor people in any community' to feel alienated from colleges.
This feeling is naturally, intensified when race is an additional factor."

"One way in which Columbia could communicate with the community
would be through t swn meetings held in Harlem. The prcscot system, which
allows fragmented information to sift down to the community through various
intermediaries, is a very poor way in which to deal and interact with the
Harlem community,"

University Relations with
Agencies and Officials

1 am appalled that an e\plosior; has not occurred sooner. Althoil,ci,h
these institutions local colleges and universities -are "in- the corn.
rnunity, they are not "of the community and thew seldom, if ccri,
irwolve indigenous community people in their activities. I his
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accusation is not personal in that I do not know firsthand just what
Columbia, for example, is or is not doing. But this very lack of
knowledge is the ourcer of iihe problem. We sbovld know. University
people have not seen fit i involve those of us who arc directly
affected by their decisions and their deliberations; consequently we
have been left with rumors of their actions.

W'hen Percy Sutton, Borough President of Manhattat, was interviewed, he
stated that during his years as Borough President of Manhattan he had been
interviewed by, or participated in, conferences and meetings with Columbia
University people on at least fourteen different oce,sioris, ffe did not doubt
thi.t this time a sincere effort was being made to solicit information that could
be used to the advantage of both the university and the surrounding
community, but since nor.e of the recommendations or vatemcnts he had
made with regard to community problems had ever been acted upon by
Columbia, he reasoned that Columbia itself was either insincere or extra-
ordinarily slow in implementing recommendations. Consequently, he declined
to be interviewed again.

Another respondent reported that several officials of her agency had
attempted by telephone to get information about activities at various colleges.
University telephone operators were not able to provide such information nor
did they know who could. Thus, they- operators often refer inquiries to several
different people, cone of whom is helpful.

Another respondent stated that "it is important to polo: out the terms
under which most agencies could consider cooperation with the university
acceptable. By and large, when such terms have been articulated and
understood, more effective communication has taken place."

Involving the Blac,' Community

Comnurritties are riot interested in merely having someone do good
job fir them. All programs must his c full community par-tic/patio-) at the
1i,lAnning and policy making stage,"

"Perhaps one way to involve community people at the planning level is to
include community people on various college committees. ' ',other may be to
set up a special advisory committee composed o; community people.
Orgitiurat;onal change is effected front the top, thus people of the Haden,
community must he truste:s on university hoard., and different criteria must
he set IT in order to allo.v them to participate."

"l think unicersities should have An ad hoc committee to work out
guidelines for community approval of university proposals. ibis conanuttcc
should be made up of interested people Irma the unicersiry as well .1%

mrirtunity people."
'' I hey unicersity people .need to deal le ss mirth the 'ace, pt tile nigger,'

end deal more with the 'stn.'. roamer nigger,'

3l)rJ
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Student Involvement in the Community

"What is important is the effect that college student- have on the people
in the program. Students who worked in a grogram cross the street score doing
so only to fulfill the requirements of a coarse. There has been a lack of
continuity in their efforts because of the way their field work is set up ha the
university Short-term efforts within the framework of a course arc not
sufficient and may be even damaging."

"Some agencies serve as training grounds foe college students who do field
work. In many e acs, these agencies do not benefit from helping these students
because the students go elsewhere to work once they finian college "

"The local universities and colleges need experience in the community.
The method by which colleges could get, such experieu-e is through
involvement. If colleges could make themselves available on community terms,
they would learn the ways in which they could become relevant."

"When students (with appropriate training) conic to thr :orPminity to he
of service, they must come with a spirit of cooperation. They must not attempt
to impose their ideas. They must be aware of the fact that there is as much to
learn as to contribute."

Areas of Community Need

Legal Services

"1 he community needs eollcge students trained to pro\ idt legal scr\ 10:s
or the poor, to help criminate consumer fraud, to disseminate information

concerning housing laws, to undertake research projects, and to collect
information about spec-ilk: housing Problems. If local col/cges vt-,:re to
undertake the wining of students to provide th,se services, there would
undoubtedly be places for them in saris us agencies in this Cr a mutiny.-

-Law .students 4,1 Columhia could go irto the local police station and
counsel ;arrested persons about their constitutional rights Ily [liaising such real
contributions to the community, they could build up the trust of the
eormuoity. he tics and hinds of involvement that need to he made
probably hest be done through college students because they tend to be more
socially oriented."

Es tension Programs

"Before olumIni.hegan its School of General t.tudiec, it had an e \ tension
program that didn't oiler degree u .t akas ire \pensive and offered is students

eeitilicate. a new programs to e \ tension pro,:rain might be of alue
to die people in the Harlem commanity One importattt change should be
made, however, one or s< sent tailings for an extension program should dc

9d
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placed in Harlem The program could be called the University li.xtc nsion
Division in Ilarlem."

Ct,llege Placement

"A program is needed to train loud people to counsel black youngsters
about prospective 't °liege opportunities. College placement services arc vitally
needed."

"Local colleges could do more to facilitate the admission of students from
the Central Harlem area, Many of the difficulties faced by local colleges are
precisely because their student population does not reflect the character of the
surrounding black and Spanish speaking community."

"A local college could be of help to agencies that sent youngsters by
providing testing facilities. A post-high school program designed to aid
inner-city youth qualify for college is also needed. The program should be
located at the local college or university. Some, if not all, of the courses should
be given during the evening. A program of this type would help students with
poor or unsuaable high school records and alleviate some of the difficulties
experienced by community college placement agencies."

Paraprofessional Training

"Le_al colleges could be of assistance by providing a curricula a to
adequately train paraprofessionals. Most existent programs focus on training
the paraprofessional to relate to school children, to welfare recipientsin a
.:ense, to other community persons. However. paraprofessionals also need
training that will enable them to relate to, and work with, professionals.
Another goal for such training programs could be the preparation of
paraprofessionals for advancement rather than for dead-end jots Thus, neW
cu rricula for such programs are needed."

Some Generel Observations

It is important for univeri.ity people to know how the black ncin secs
himself. To accomplish this, a great deal of change is re,suired. Thcre is a need
to effect fundamental changes in the system to eliminate the lies and to treat
black people as if they are human. When we re-evaluate slut we arc all about,
then vie cin re-evalt,ate goals."

"Community problems affect the college in that they inconvenience and
annoy itl The college is pro-college and cannot work for the advantage of the
community. When we discuss interests, %se must determine whose interests sac
arc talking about. he s-ointnenity's interest is one thing; a UnIVCrSity'S is
something else."

"The univusity must be coacerncd asith the community and the
conchtiors that prevail, because the commimity constitutes the society

J
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in which the products of the university will eventually have to
function."

SPCCIFIC IDEAS FOR CURRICULUM
CHANGE IN URBAN AND ETHNIC AFFAIRS

The comments recorded above demonstrate a range of community
opinion regarding university-community relationships. It is clear that, even
when community people decry the proximity of a large, predominamly white
university, they' api:ear to expect and to believe that the university's
educational program can, through joint efforts, be rendered more respons.ve to
the needs of black people. Consequently, when queried about thc specific ways
in which such change can occur, the following concrete proposals %ye-re
articulated.

(1) :'caci.tcr Training Progr,ots in Basic Englislr, Science, and Afatb: These
should be designed to provide adults in the Hai lem community with
sufficiently improved skills to increase their effectivenc-,F, as employees and to
improve their skills for new job opportuniiics.

(2) Kick American ami African Ili:tory and Culture: A program should
be desigoed to give community residents increased knowledge ...bout the black
American and his contribution to American society. This would, of course,
include some elements of the African heritage of the Afro-American. Many
community leaders arc convinced tlrat a fuller kn )wledgc of the importance
and role of the black ;man in American history, as well as in world history,
would go a long way toward producing thc constructive self-image and
confidence required for full and effective citizenship. Such courses should also
be offered to college students. in both the construction and implementation of
Black S'.udies courses, colleges should draw on community resources like
artists, poets, sculptors, and historians for content enrichment.

(3) Training of Tcaeltc,: to St.peruisc irtoiLd ProgrWis: here is a nccd
for programs designed to improve thc reading skills of elementary, junior, and
senior high school students- Columbia University's supervision of the Benjamin

ranklin Iligh S...hool tutorial program is d model; community representatives
mould melt:wale the same kind of support for a tutorial program, in their
respo.tive agencies.

(4) Courses 4N,1 Programs Rcidtions, in addition to
ef-urscs on law enforcement, members of the Police Department have indicated
a nccd and %villingness to cooperate with local colleges Jr. clinics for irni,roving
citizen participation in law enforcement and to bring about }-otter urdcr-
standing of the role of policemen in the community'.

(5) I av,ijge grams: Courses in Spanish could be useful to soine of thc
black youth. Tiler,: is also a vital nerd to pros ids courses in English as d foreign
language for Spanish-,1m.rican y.,uths. In addition to the languag e. skills
acquir..d through these courses. the community obviodsly hopes to improve
relationships betmccn the two communities, as well as with the local
colleges, thit, in so doing, to break domn the present -Nlason-Dixon I inc"
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separating Blacks, Puerto Ricans, and college students %%1m live and work
in thc same arca.

(6) CoLnscling: Om_ of the most urgent needs in the community
seems to be a flexible and effective youth gaidance and counseling service.
Some agencies %you'd like to provide young counselors to work in the
community, who would seek out young people whose leisure tine could
be put to more constructive use. The intent of such intervcntion would be
to discourage the formation of gangs and the present hostility l etween
different elements within the youth community.

(7) Job Tutoring Service: Almost all of the agencies concerned with
employment pointed out a need on the part of many community residents
for technical assistance in securing civil service jobs. Assistance on ways to
complete application forms and how to take and pass required examina-
tions is sorely, needed.

(8) Family Problem-Mental Ilcaltb Clinic Center: Some of the
problems faced by Ilarlem residents include illegitimacy, alcoholism, drug
addiction, and gambling. These problems require specialized guidance and
attention. The local colleges could make available a center to conduct
family problem and mental health services. Through these centers the
assistance of psychiatric social workers, along with special help from the
Mental Health Association and from community resources, could be
mobilized and coordinated. Such a center, necessary for community
people, coub" also serve as field placement assignments for college students
and could be used for the training of paraprofessionals as well.

(9) Recreational Programs: There is a need to develop and staff
continuing programs of recreational activities, including sports, drama, ar.d
music, that will attract youngsters who are not participating in the
more-formal existing programs.

(10) Teacher Training Institute: One serious school problem in the
IlarIcrn community results from the influx of new teachers, who
have insufficient knowledge about what the community is, ssho the people
arc, and %shat their aspirations, goals, and problems arc. A teacher training
institute conducted in cooperation h local 11.t.. .oca. colleges could provide
extremely useful resource for training and retraining new teachers coming
into thc arca, l.hc cspericnce of those persons and agencies %silo have
worked in thc community could be a valuable component in rend, ing
teachers better able to relate to the children and their parents.

(11) Community Relations Center: A division or center for the
coordination of all college-community activities, includini,, field work and
strident volunteer services, should be established on the campus of each
local college and university. 'this center could also scnc as an initial point
of contact for those persons, agencies, and organizations in the community
ssho might wish to obtain information from a single informed source
regarding the kinds of activities that various parts of the university could
undertake or arc undertaking in thc community.

`12) Comm/out), Neusicitcr. Knowledge of the programs, projeos,
plans, and activities of local colleges in the Harlem community would be
useful 1,001 to community and to university people. t he existing \

Jt;
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sug,gcsts a need for the joint publication of a newsletter by the university
and tic community. A ricws'ater could be used by community agencies to
publicize community activities of interest to the university.

Distribution of the results of this survey and of future university
reports to each of the participating community agencies would demonstrate

the university's good faith in sharing, and hopefully acting upon,

community suggestions and ideas.



CHAPTER VIEWS FROM THE
PUERTO RICAN COMMUNITY

Jose A. Toro

INTRODUCTION

. This chapter contains the results of a survey .undertaken to elicit opinions,
ideas, and suggestions from individuals in Nov York City's Puerto Rican
community in order to assist Columbia University in modifying, supple-
menting, or innovating its curriculum to prepare some of its graduates for work
and service appropriate to the needs of minority communities in the city. This
survey attempts to solicit the siews of community people on the interaction
that an iriAitution of higher education could have with the Puerto Rican
community in New York City. The main topics covered in 'he survey, which
was conducted by intervicvs, were (1) the past and present avenues of
interaction between the Puerto Rican community and urban universities; (2)
the needs of the community nd how a university could help alleviate these
needs; and (3) what the community people expect from college graduates who
come to work in the community.

She Puerto Rican population is citywide, scattered throughout the use
boroughs; no one identifiable geographical area houses a majority of the group.
l'or this reason, its organisations have tended to be citywide, with their
members coming from different areas of the city, the same is true of is
activities, which arc many times citywide affairs and which draw their
participants f.om every neighborhood and borough. 'the population is,

therefore, not concentrated in any one area that would be identiliabie with the
traditional ghetto of an immigrant or migrant group. Accordingly, the
interviewees in the survey see re selected to ensure the broadest community
representation possible in keeping with this pattern.

,Many' of the interviewces were identified on the basis of their positions
and prominence in the Puerto Rican community or through their involscrnent
in tl,e affairs of the community. At least one-third %sere residents of Puerto
Rican neighborhoods that would be considered poor. Sonic were inters iewcd in
Spanish, and for them a Spanish translation of the interview questions was
prepared,

81 Tc3
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Most of the interviewees wcrc actively involved in thc affairs of the
community either as volunteers or as Professionals who wcrc in close
communication with members of their community as a result of their full-time
positions, and most often both. These interviewees indicated that they were
highly committed to, and involvcd in, the conununity and ascribcd profound
importance to any and all activities undertaken for the betterment of
conditions prevailing thcre. Occupational groups represented in the sample
included clerical and service works s, merchants, paraprofessionals (such as
school aides and block workcrs), professionals (such as lawyers, social workcrs,
teachers, and principals), officers of community associations, and city officials.
The majority of those interviewed worked and lived in the predominantly
Pucrto Rican neighborhoods of East Harkin, the Lower East Bronx, the Lower
East Sidc, thc Upper West Side, and parts of Brooklyn.

Scvcrty interviewees were interviewed in February and March, 1969, by
six intcrvio;crs. All of the interviewers wcrc Pucrto Ricans ssho had worked in
the community and had some prior Professional experience in interviewing
people. Most interviewers were Graduate students from the Columbia School of
Social Work. (Sec pp. 171-72, below.) Onc WaS a field organizcr for a citywide
Pucrto Rican parents association who had participated in similar surveys in the
past. Training sessions wcrc held with thc interviewers to discuss the intervicw
schedule (which Was identical to that used in the Harlan surveyscc Fls
253-55, below), brief them on who thc interviewees wcre, and instruct them on
the procedures for conducting the interview. In addition, the interviewers rut
with the principal investigator at various times during the survey to collaborate
on activities and problems that only indirectly related to the individual
interviews. The average interview lasted around an hour and fifteen minutes
and some ran considerably longer.

It was not the intent of this survey to collect or assemble a mass of
statistical data. The interest of Columbia University was in gathering ideas,'
suggestions, and recommendations that would aid it in planning future
strategics. A statistical analysis was therefore never planned, nor attcmptcd,
and the findings arc presented in narrative form. Ali questions used in the
intcrvicss s were open -ended to allow the intcrvicsvcc to express hirnwif in any
latitude and at any [(Nth he desired,

PRINCIPAL FINDINGS

As stated above, the principal questions to which thc interview ssas
addressed dealt with the experiences that the Pucrto Rican community had had
in its relationships ssith local colleges and universities and with the students
that these institutions produce and graduate, Interestingly, hosscvcr, the
interviews produced responses that went beyond the apparent problcrris that
were to be cruphasi/cd in the survey. occurred not because the right
questions were not asked, but because thc intcrsicssccs shifted their intcnt. In
other wards, the .answers that wcrc being sought sere not necessarily thc
answers that people wcrc interested in giving or could have giscn. It can

9 9
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be assumed that the interviewees did not perceive the community's
priorities the same way that the interviewers

Whereas thc interviewees had many complaints and descriptions of
community deprivations, they had few suggestions on how a university could
modify its curriculum to asst the Puerto Rican community. They seemed to
place priority on univcr iity activities iu the community to alleviate its
economic, physical, and educational deprivations. Activities on the campus of a
university on Waif of the community appeared to be of secondary
importance. Although thc interviewees had several suggestions on the types of
behavior they would expect from college graduates working in the community,
they were unable to offer many suggestions on how to elicit such behavior.
Their main preferences for a curriculum specified intensive studies of Puerto
Rican history, culture, and institutions and practice work in the community
itself for college students who plan to serve it after they graduate.

Community Interaction with
Colleges anti Universities

Although relatively few interviewees indicated that they had personally
sought the help of a college or university for themselves or for the benefit of
the Puerr.o Rican community, most were at least familiar with the efforts of
community groups in seeking the assistance of colleges in the metropolitan arca
and across the country. The activities that most ot-Lc n brought members of the
community into communication with institutions of higher framing were the
anylications of Puerto Rican youths for admission to colleges in New York City
and for financial aid ,o accompany their acceptance. Some applications were
made to institutions across the country, and usually such help was requested
through various community organizations. The organization most often
mentioned in this ,-igard was AsF it

Other activities that involved interaction of some community members
with colleges and universities concerned their requests for the services of
col!cgc students 1C .iitors, for the involvement of schools of architecture in
Model Cities planning, and for information or guidance services. Sonic
inters icwees mentioned forums and workshops, organized or funded by
various institutions of higher learning in New York City, as activities that
involved at least a segment of the Puerto Rican community with
universities in the arca.

the interviewees' evaluation of the results of itcracticm between the
community and institutions of higher learning NA AC mixed. Whereas a good
number of respondents indicated that their requests Iii been granted and
that the assistance pros iiled by the college or university had been effective
in allcsiuing the particular problems for which help had been sought, an
equally large number responded with comments that could be interpreted
as tieing unfavorable or critical. ihcsc interviewees generally felt that
"bureaucratic red tape- 11( impzidiment to fulfilling the
requests of the community or implementing jcint community-university
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ventures. They indicated that the un.versity with which thcy had been involved
was cithcr "irresponsivc" or "took too long to give the aid."

Specifica!ly, some interviewees reported that admission was not
granted or financial aid not offered to deserving and qualified candidates
that agencies such as Aspira could ider.tify. In another instance, a request for
help in dealing with housing problems came from a community group and was
turned down by a major university because the university could not work with
problems in that arca. (The university has a school of architecture, a school of
social work, and a department that deals-with health-related studies.) A request
for aid to sct up a reading progrma was also unduly delayed and granted after
much frustration, because of "too much distrust of the university on the t

of the community leadershipdue to past experiencesand lack of sensitivity
on the part of the university." Some interviewees interpreted thcse events as
indicating indifference on the part of t')c institution involved.

An observation made quite often by thc interviewees was that communi
cations between the Pucrto Rican community and univers;ties in NLW York
City werc nonexistent. When such communications wcrc startcd, they usually
died out because the university did not persist in keeping its channels of
communication to the community open, let alone increase them qualitatively
and quantitatively. In thc words of one interviewee, the university never
encouraged the community, "it never said no, but it never dia ir." Other
interviewees indicated that, although the intentions of colleges in Ne1( York
%sere positive, their approach was usually, negalive ar,d not conducive to a
flourishing relationship with thc Puct to Rican coriununity.

Although a large number of iiterviesvecs did not specify thc exact source
of their discontent, or wcre unable to do so, the gcncral feeling was that thc
universities in New York City had not done enough to maintain a satisfactory
relationship betsr-,en themselves and the Puerto Rican eornmunity and that an
abundance of involvement and communication was necessary if the community
%sere to benefit from thc assistance that the university appeared to be willing to
offer.

It may be reasonable to suggest that a lack of communication between the
Puerto Rican community and urban universities prevented the majority of the
community from !earning about existing rograms from swhich they could
benefit, .ind thc few inter\ iewees \sho did communicate s% ith universities to
promote the interests of the community %sere unable to rcceise adeqaate
information to evaluate in detail the effectiveness of the aid that the unkersity
had made available to thc community thus far.

Several interviosees indicated thlt they could }Ilse used thc good scti ices
of ;in institution of higher education in thc community, but a lack of
knossledgc about thc hature and thc asailability of help offered by the
uniscrsitics had kept them from asking for this help. It was clearly stated that
!he community, including its leaders, sv3S in most instances t)o rcluct:.nt to ask
the university for hclp and that the uniscrsities that %%etc. willing to aid the
community should not \sait for community and its leaders to ask for
assistance, since thc people ssho need help Mos,. arc ustr,Ily quite uninformed
alkmt %shot 3 COI iCge cm do for them and in sa hat manner and how thcy cm
flpproavh a college for help. he implication that thc college should take th...

10i



VIEWS FROM THE PUERTO RICAN COMMUNITY 85

initiative in bringing its services to the community was very much in evidence
in the majority of the interviews.

Virtually all interviewees indicated that both they and the community
would be delighted to receive an offer of assistance by a university such as
Columbia. A few qualified their answers by stating that they would have to
know the particulars of the assistance offered by the university before they
could give it their unqualified support. Only two indicated that they would be
skeptical and suspicious of any offer of assistance,

Community Needs

Almost all interviewees indicated that conditions in education, health,
housing, welfare, employment, and economic development were very bad in
the Puerto Rican community. SOIT,C even suggested that these conditions were
getting worse day by day, instead of taking a turn for the better. Most believed
that the university could and should help the community in all these areas.

The rived most often expressed, which could perhaps be placed within the
domain of the activiticr of a university more easily than any other, was for
training, guidance, counseling, and information not only to facilitate the flow
of Puerto Rican youth into institutions of higher education but also to instruct
and advise the community and its leaders on how to tackle the deprivations
facing them. There were requests for student volunteers to come to the
community after school hours to tutor primary and secondary school students,
who the interviewees felt were getting a very inferior education in the publi,
schools. There were appeals for university faculty and students to train parents
in the community so that they, in turn, could educate their children at home.
s. Other proposals included requests of assistance to ameliorate poor housing
conditions, solicitations for aid in family planning, and help in working with
the mentally retarded and with drug addicts. Most interviewee- expressed a
need for store-front information centers in the community, manned by
university personnel and local residents. The interviewees saw these centers as
sites for training the unskilled in the community, as workshops to imtr L et
Puerto Ricans in small-business ownership, as classrooms for adult education,
and for supplementary after school instruction for high school and elementary
school students -in short, as a place for bringing the community and lie
university together.

Alth-ugh almost all inters icsvccs indicated u fled t. nth

assistance from a university such as Columbia, they felt strongly that such aid
should be offered in collaboration with local community groups' a ing
community resources to the fullest extent possible. 'lc interviewees fit that
programs for the community could best be developed in cr.nsultation with
established Puerto Rican agencies that have been actively sr ruing in areas where
the most serious needs exist. '-

Whereas strong interest was expressed in has ing WIllf11111ity pcorle
function in workshops, centers, and clinics, in cot .:unction with I.nivLrsii)
personnel, it was equally strongly 151t that the university should take the
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initiative in approaching v,T11-known Puerto Rican organizations with proposals
and plans as soon as possible. The interviewees also suggested that any
university assistance to the community should bc widely publicized through
the mass media to "let people know what was being made available and
where," Several interviewees indicated that some pas: efforts by various
institutions of higher education either had fallen through or had not had the
desired impact because a large segment of the community did not know about
them. ,

Community Expectations from
the University and Its Graduates

Almost to a man, the interviewees wanted the offer courses
in Pucrto Rican history', Puerto Rican culture, and the sociology and social
structure of the Puerto Rican community. They saw these courses as musts, not
only for Puerto Ricans studying at the university but also for non-Puerto
Ricans who planned to serve and work in the Pucrto Rican communities of
New York. Most interviewees indica'ed that an individual not fluent in Spanish
could do Fttle in the community. Others felt (it, unless he had a thorough
immersion in Pucrto Rican history, sociology, culture, customs, mores, and
folkways, an individual trying to assist the community would accomplish little
if anything; his inability to "understand" Puerto Ricans and their culture
would constitute a severe impediment.

Interviewees also indicated that, in the past, people who had coma into
the community to assist it did not show enough tolerance for the behavior of
the "local people" and felt that the people in the community were not eager to
be helped. It was thought that this intolerance was duc to a lack of
understanding of the community by outsiders, no matter how commendable
their intentions. In the words of one respondent, outsiders were "shocked by
the behavior or local people and felt that, if people did not want to bc helped,
why boillci."

The interv:_wees placed strong empha:is on traits such as "humility.
tolerance, Tolitcnese, and dedication" for Puerto Rican am! non Puerto Iticar
college graduates who wished to work in the community to help residents
poverty-stricken neighborhoods. They indicated that, in the past, "community
workers" rsho had conic to help not only had little knowledge of the area'ar..I
its residents and were not bilingual but were often too pat«ii .listie and
seemed to perform their routine, professional jobs rather than committing
the to the community, exhibiting a sense of involseincnt with the
people, and id, ntif ying with their problems.

iwervicsve,s advised that field work in '11c community was a highly
desirable prerequisite for prosicctive professionals while they were stint in
colkige. Some intervinsces felt that training in Puerto Ric,In culture, in
psychology and sociology, might give future (community N% rs 3 persTectie
that some of the present vtorkers seemed to lack. it was lt,q,,g01,
that the community did not need what one community leader interviewed
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described as "professional office workers," but did need individuals who could
go to the people and "knock on doors" to be of service. Thia suggestion was
not limited to .social workers but also included teachers, housing personnel, all
health related services, legal advisers, and so on. Sonic of the interviewees
suggested that community leaders should be brought into frequent communica-
tion (via lectures, workshops, and seminars) with students who planned to aid
the community upon graduation. The university, it was felt, could he the
eataiys.t for such frequent and badly needed interact. on.

The consensus among interviewees :.,as that a servere lack of exposure to
the problems of the Puerto Rican community exists in the university
environment, Jr was felt that the university was too remote to understand the
community, despite its interest and willingness to help the poor and the
disadvantaged. At times, the help offered was seen by the community as an
imposition of alien value's on the people of the community, who would be
beau served if the uMeirsity "saw things our way."

CONCLUSIONS AND RECOMMENDATIONS

It is often said that Puerto Ricans "have beer &Mg for themselves." This
saying arises out of the observation that the idea of sellhelp apiicats to be
firmly entrenched in the culture of Puerto Rico and Fervaiks most of the
activities that the community undertakes toward resoling problems. It is
therefore important that individuals and institutions seeking t' interact with
the Puerto Rican community be aware of this characteristic. By not standing
still, but by being the forerunner of change and innovation affecting the
community, several formal and informal organizations withit lie community
have developed an expertise upon which the university can draw in formulating
its own solutions to urban and minority problems.

This expertise, however, does not extend into such fields as curriculum
innovation and professional training. Although the Puerto Rican community is
able to indicate the abilities, knowledge, and personal and attitudinal traits that
it wishes to sec in college graduates working in the community, it can be of
little help in aiding the university to design curricula that will produce such
individuals. llere the university will have to marshal its own expertise in
conceiving a curriculum that will prepare students for effective community
service.

I lie HIM ersity should also take note that 1:0111T1111rOty people placed St rorg
emphasis nn Ir.,its 'tub as "humility, tolerance, politeness, and dedication."
Huy i)erecied &ben rides rdllt d to these traits in college graduates weirkmg
in their community at present and wished that Iiiture eollege gradualcs coming
to help cirumunity would possess these' characteristics in abundance. It
might he hypothesized that the university does not count among it activities
"developing character" or Mot/eating pleasant persot ality traits,

Ncecrtheless, the university will have to define some' specific procedures
that will prepare its graduates as thoroughly a.. possible for community. sr rvice
and equip them w itl; reservoir of skills that SAW allow them to function well
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professionally and aid them in cultivating harmonious personal relationships in
the community. The university may wish to involve its behavioral and social
scientists in exploring this aspect in more detail before it starts redesigning its
curriculum.

As Columbia University pursues its explorations, it would be wise,
therefore, to examine how it perceives and plans irs involvement. Granted that
in extending its influence into the community the university is presenting the
community with an opportunity to share in its resources. The community,
however, sees itself as offering the university unique opportunities for training
its students and for helping it to refocus the energies of its faculty, staff, and
students on the urgent and relevant issues of the society surrounding the
university.

The involvement, then, must be sought in a spirit of mutual cooperation,
which could perhaps be best described as a partnership. This suggests that any
long-range comprehensive planning for serving the community through the
university's programs, services, and facilities must, from the very beginning,
involve the community people who will lie affected. To be effecti% e, the
university will have to coordinate its activities in this area with civic and
cultural leaders who may already be %corking in reas that arc of mutuai
interest or in which they by now have clear ideas and proposals for
action.

As a fist step, the university should initiate a survey for its own
information of existing community organisations and of the community power
sr-iictnre problems of the toilsome accessibility of Columbia to residents
of the Puerto Rican community and the isolation of Columbia from the power
structure of that community were clearly identified by the interviewees in this
survey as barriers for the university to overcome as rapidly as possible. 'the
recommendation is made here that mechanisms be established for interacting

and within the community struatute.
A great part of the relationship between the community and Columbia

University- will depend on what the university is willing aad able to do for the
community. Thus, for example, if Columbia plans at this time to confine its
activities to the admission of Puerto Ri,a, youths to the university, the its
endeavors may encompass the intensive counseling and guidance of high school
stndents in the Puerto Rican omintunity and the allocation of financial aid to
those admitted to the university either as regular freshmen or in programs of
compensatory eel teation, lvhc t such programs are deemed necessary or
desirable. in addition, the university may want to ,establish courses in Puerto
Rican culture and history to meet the strong wishes expressed by virtually all
the identifiable leaders of the Puerto Rican community. It may also decide to
stablish new (riming procedures to h (tare its Puerto Rican and non Puerto

Rican students effectively for service in the community.
I he kft.' h yirent of sash programs and proeedurcs rn be a &fluid: task

and may become a major undertaking the university-, uc 'ausc no precedents
seem to exist, such ar.tiv&es lit . within the tradUi.mal domain of a
university, however. II n-ov well br the the university vit.. decide .0 limit itself
In these activities for the present. it may conelin:!e that its capabilities and
resources would allow it to /alit: the initiative and extend its ingenuity into
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areas that have, by and large, remained out,ide the traditional territory of a
university. If the latter is the case, the university would be W'.!11 advised to put
its expertise and resources to work in consultation with already established
community organizations.

The university may decide to commit its own financial resom,es to
activities that it undertakes in the community, to aid community groups to
secure funds from various government agencies, or to encourage private
-pundations to undertake programs conceived in collaboration with the
community. Such programs could involve adult education classes, supplemental
education for secondary school students, store -front health clinics, legal
services, job training institutions, and the like.

The detailed specifies of the activities that a university can undertake in
poverty-stricken urban areas and the priorities that should be assigned to such
activities were not conveyed in the present survey, It may suggested that a
considerable amount of work needs to be done to identify, plan, and
implement the endeavors that the university can and will undertake in the
Puerto Rican community. The planning phase in itself can be a major project.
Therefore, if the university decides to extend its help to the community, it
appears necessary that the machinery and means of doing so be identified and
set up as swittly as possible. Time and again the residents and communit!
leaders Who were interviewed indicated that they had been surveyed ano
quizzed several times in the past and that expectations had be n created and
heightened unrealistically, Their request was that this survey rot he "alloweki
to die" but constitute the first step toward .1 large and effective infusion of
assistance to the Puerto Rican community.
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CHAPTER VIEWS OF
PROSPECTIVE. EMPLOYERS

Joseph C. Crilmen

INTRODUCTION

Any effective program of urban and ethnic studies initiated by the
university will, by nature of curriculum and course content, provide its
students and graduates ssith a widely varied armamentarium of
techniques, and expertise vital for studying and finding viable solutions to
complex problems in these 'kids. Indeed, the need for competent practitioners
in the various areas from which solutions can be drast n is a matter of current
and growing urgency.

A recent Newsweek article on cities underscored:

The major problem is a shortage of talent at any price. In recent
years, expanding Federal funds for new city programs have dras-
tically sharpened demand for administrators and specialists. Yet the
small if increasing number of graduate departments offering degrees
n "urban studies" simply cannot fill the 3,000 new jobs that open

each year in all areas of urban expertise. A Federal study estimates
that by 19h0 local governments stall have to recruit as many as
300,000 professionals.'

A director of metropolitan regional planning expanded t' is point schen he
wrote.

I he need for educated rnaupower N1 0011' as our Urb,111 MCas gross,
as ollsoleccenee of institutions and urban facilities corvinines. and .15
crises so well docemcnted in the Kum r Commission rcpt
continue. I he response 10 this inanriavicr need from the universities
in New York City and the greater New yiiik metropolitan
that tsr serve has been negligible to date Urban planning master's
degree programs ... turn out a small number of rcople each scar,
most Of shorn dislypc.lr back into the specialiicd realm of university
researeli and consulting woile. Their infusion into Local government
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agencies, community action agencies, local problem-solving groups,
and even newer private organizations has been very slight.

SURVEY SAMPLE

Based on this and other reinforcing views, a survey was conducted among
a limited number of organizations that might either directly employ graduates
of urban or ethnic studies programs or have knowledgeable views about what
might constitute the best preparation for such employment. Letters were sent
to fourteen organizations asking for their views about the ideal preparation for
students planning careers in urban and minority fields. Responses ',vete received
from the following:

Metropolitan Applied Research C,.nter, Inc.
National Association for the Advancement of Colored People
Metropolitan Regional Council, Inc.
Ints.rn ational City Managers' Association
National Association for Community Development
National League of Citir
Department of Community Affairs, State of New Jersey
Office of Planning Coordination, State of New York
Tri-State Transportation Commission
American Institute of Planners
International Association of Chiefs of Police, Inc.

In addition, through, the good offices of the Deputy Mayor of New York,
Timothy Costello, and the City's Director of the Office of University Relations,
Charles McVicker, were held with New York City department and
agency administrato s.,i.or civil service officials, and young people who had
recently en tcr,d city employ ment,

Despite the small sampling (meted by this survey, many of the replies and
conversations were of sufficient interest to warrant inclusion in this work. A
more comprehensive study of this type should most certainly be undertaken in
the future. It should include a wide spectrum of grass-roots and basic
policy-making organizations and should encompass a %side geographical
representation.

GENERAL FINDINGS

I he Silgp:St1(111S re cited acre. lot the hiost rar t , related to o.rroad

satcgorics of academic prcpararion and cvcricntial karning relevant to \i\ting
ea anticipated jobs and funer Ions.

An csecutive from an organization concerned with sofnmunfty des (lop-
merit ail Hiced estcnsise course Vwf antlinTology; SOil(J10', including
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urban and rural sociology, social stratification in migrant labor within the
United States and from abroad, and generational altitudes; psychology,
including social psychology and group dynamics; applied architecture, city
planning, and urban design; economics; taxation, both on income and real
property; and social ethics.

A government planning official suggested a three-fold curriculum, com-
prising: (I) background courses on human nature and development, the uses of
scientific method of social sciences and planning, theories of city and
community, analysis of social change on a macro- and micro-scale, theories of
planning, and the role of planning in a changing American societycourse
work, he felt, should be reli led to contemporary experience in social action;
(2) tool courses on so.-ial welfare, urban economics, housing, community
design, policy planning, recreation, etc., which should be related to background
courses; and ,3) field work, with adequate surer-vision.

A renowned psychologist working on problems of blacks would give
particular emphasis to the full range of social sciencespolitical science,
sociology, economics, and anthropologyto American history, ethics, English,
political philosophy, the history of ideas, and such special interests as
architecture, engineering, Spanish, and education. Some of the courses he
recommended are biolo7,ical study of human uiffcrences, psychology of
prejudice, study of social power and vested interests in American society, city
planning, study of American poverty and affluence, history of American
slavery, race relations and minority cultures, study of metropolitan planning,
history of revolution and modernintion, and history of dissent.

A community organi/ation official "would link all of this academic work
to two types of field experience: one would be work in a rural southern
college.... The second ... would be work in a neighborhood center or youth
action program in the ghetto of a city like New York." A community affairs
specialist of note believes "we arc keeping social scientists on the campus for
too protracted a period of their younger life, I'd start any urban studies
program on that premise."

A regional planning official responds that, in the past,

I believed that the experience and the specialty that a person
developed should bc developed after graduation. Now, I am
wondering whether better training might not bc achieved if the
student spent a somewhat longer time in school and participated in
actual service o- work in the community or in sonic on-going
program as a part of his educational experience.... I think credit
should be gin. cn for appro cd work programs in the community

expert in pe chologx and sociology of the black cep( ricnee specifies that

extracurricular activities on and off (ample, sv.irls in -olities,
community action, journalism, applied urban research, and civil
rights activity can be particularly useful. Experiences in pullic
education or social work can be frustrating and disillusionHg or
iewarding depending on the maturity of the student and the
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individual institution. Here, as in courses, the quality of leadership
and its commitment are crucial.

In meetings with junior- and senior-Ievel civil service employees, sug-
gestions related to both course and field work were offered. Courses considered
useful were those in organization theory, as applied to urban government; those
in community analysis and urban ecology; and those in urban management that
analyze urban administration today and discuss potential changes.

Development of instructional material basil on a variety of typical and
significant urban problems, similar to the Harvard Business School case
apj, ;11, was discussed. It was also suggested that a new field of study be
created, with interdepartmental linkages that would develop thc necessary
collaborative skills in students and the knowledge of how and when to consult
specialists. The possibility of joint university-city appointments was also put
forth.

They pointed out that field work in university programs should de clop
from a base of formal classtoom work in organizational behavior and
administration, in combination with internship programs and advocacy field
work for community groups, so that students learn how organizations can be
made more responsive to those who receive its services. A necessary component
of field work, they felt, was acquiring an understanding of the make-up of
minority groups, including the black poor and middle class, and of current
economic and social problems of the city.

SUMMARY

As previously indicated, the conclusions of this survey arc based on a
small sample. Sincc virtually all those contacted were in agreement on certain
key observations, however, they merit serious consideration.

Experiential kinds of learning, at the undergraduate level, are valuable
accompaniments to formal classroom learning for students interested in
employment in urban and minority affairs.

Employers' thinking about the kinds of courses needed suggests that their
concern with intellectual content is as rigorous and demanding as is that of
university faculty.

Cross-fertilization and interconnection between academic oft.,..ings are
essential urban and ethnic studies arc to be diversified sufficiently to enab!,:
graduates to understand and to deal with e !sting, conptcx urban and runority
problems,

hCfC is potential for Areasing jrint university -(ity c,,,per.ition and
corninunicathn 111 relation both to urban and n, minority pnLyrdm% and
protAms, if the university wishes t., e p1,)re

.40TE

1. ,N(4.s-,:,..ek, September 15, 1969, p. 52.
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CHAPTER A NATIONWIDE SURVEY
0:= MINORITY-RELATED
CURRICUI AR CHANGE

Wilfred Cartey and Barbara A. Wheeler

INTRODUCTION

In an effort to place its recommendations to the university in a national
perspective, the Urban Center Curriculum Project undertook a comprellensive
survey of "minority-related" curricula at a sample of 184 colleges and
universities throughout the country. "I he survey covered courses, special
programs, and policies relided to designated minority groups -Blacks, Puerto
Ricans, Mexican Americans, and American Indians. The majority of institutions
police! sere predominantly white, four-year colleges and universities located in
or near an urban community. These governing criteria ere used as an effort to
tap experiences in institutions as similar to Columbia University as possible.

A questionnaire regarding courses and programs was sent to the dean of
each college or undergraduate school, along with a leiter to either the president
or vice-president for academic affairs at each institution. (For sample letters
and questionnaire sent to colleges and uniNcrsitics surveyed, scc pp. 259-69,
below.) One hundred twenty-seven institutions, or 67 per cent of those
contacted, responded. (For a list of colleges and universities contacted and
responding, scc pp. 270-72, below.) At selected institutions, directors of
African and Afro-American Studies programs vere questioned about their
curricula. Inquiries were also directed to a sampling of graduate schools of arts
and sciences and to professional schools I`f education, architecture, business,
law, medicine, and social work. In addition, letters were sent to the editors of
selected student newspapers and to the editors of newspapers in cities with
colleges where students demanded curriculum changes.

As if ',ring, 1969, sisty-se Inclinw.Ins reported plans to initiate
.\ froAme-ican Studies grog -ams, principally at the undergradu level.
Because most of thes; pr4rams Nerc still in early stage's Of planning or
de\ clopment, information regarding scope, struk tine, aid course off, rins \sac
understandably incomplete. Moreover, given the rapid pace of developments in
this hid, it is very likely that the original design and scope of thc programs
hay,: beer, alccio, sin c this in;ti,11 information v as comp led.
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The following descriptions of proposed and existing programs also include
information from sources other than the responses to the questionnaires and
letters of inquiry, including (1) tritten proposals and recommendations by
both student and faculty groups; (2) reports by university committees
established to examine the institution's involvement in minority affairs; (3)
university publications, press releases, and student publications; (4) newspapers
and periodicals; and (5) personal contacts.

In describing programmatic changes at the various colleges, the authors
have made the following distinction between Afro American or Black Studies
programs, on the one hand, and ethnic studies programs, on the other.
Although a majority of the new programs arc solely or primarily concerned
with Afro-American or Black Studies, the term "ethnic studies" has been used
to refer to courses or programs that cover more than one ethnic group. The
groups most frequently incluchni in addition to Afro-Americans are Puerto
Ricans, American Indians, Istexic,,i Americans, and Oriental Americans.

GENERAL BACKGROUND

Black Student Demands

The black student finds hims'n` in an institution dominated by western
values and by assumptions that the "mainstream" of syhite America is

intrinsically good and therefore to be desired and emulated. At the same time,
he is directly and intimately aware of America's inability to conic to grips with
is domestic and international crises. Therefore, in asking himself what this
ulture, these values, and this education have to offer to Black Americans, he

finds little that speaks to his needs and ambitions. In addition, he often feels
oicially and academically isolated from the black community and yet is bound
to it by a s,nse of cultural identity and shared oppression.

Today, many black students view education not so much as a ''passport"
to middle-class affluence, but rather as a means for acquiring the tools to
liberate black people from the burdens of poverty and oppression. +Nlith freshly
awakened interest and awareness, the black student wants to dig deep into his
cultural heritage, celebrating its possibilities even as he summons it to redress
years of social and cultural neglect. lie is. therefore, demanding that his
education relate directly to the needs and interests of black people and that the
university define its own role in the nation's racial crisis. Colleges and
unisersities arc being asked to take positive action on two fronts; first, to toot
nut elements of racism in the university community (including the curriculum)
and. second, to take the kid in the larger community- in rectify ing the
imbalance in social, economic. and educational possibilities for minority
groups. fhe students are making it known that it is not enough simply to
increase the nomber of black students on white campuses and that a curriculum
designed by and for whites is not sufficient to meet the needs of black
students
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From the survey and from events recorded in the press, it would appear
that the most widespread student demands include '1) new courses or programs
that treat the history, culture, and social conditions of .American minority
groups; (2) recruitment of, and financial aid for, black students; and (3)
recruitment of black faculty and administrative staff. Other concerns are for
more compensatory and supportive services for minority students v,,hen needed
and, in some cases, for cultural centers and special housing for black students.
In addition, there is strong pressure, particularly, in urban institutions, for an
increased use of field work and service activities through which students,
faculty, and administration can bring their skills to bear on the problems of the
community contiguous to the campus.

Black students envision a wide range of possibilities for Afro-American or
Black Studies, but the majority arc convinced that only a comprehensive and
coordinated program of study car effectively deal with the compkxities of
minority-group cultures. In addition, they fed that the development of such
programs must not be left to traditional academic channels, but must involve
the full participation of black faculty, students, and community consultants.
Most student groups propose, or have been willing to accept, programs that fit
within traditional university structure. .

Several black student organizations, hosses sr, frustrated by the cumber-
some institutional processes that must be set in motion before a large university
can commit itself to new programs, have concluded that new structures and
new lines of authority arc needed to eliminate "academic racism" and to
permit a viable, comprehensive study of the black experience. Disillusionment
with traditional mechanisms led the Black Students Union and the Third World
Liberation Front at San Francisco State College to demand an autonomous
1 hird World College. Of similar scope was the proposal for a School of Filmic
Studies by students at the University of California at Berkeley. A particularly
striking approach w Afro-American Studies was the proposal made at Merritt
College in Oakland, California, where black students and faculty opted to
establish a completely independent Blae% College devoted silt idy to the study
of African and Afro-American culture.

A fundamental theme implicit in all of these demands arid proposals k the
intellectual, social, and political necessity to reassess not only African and
Afro-American history, but the essence of western civilisation as well. In
proposing curriculum innovations of such scope, students (and faculty) arc, in
effect, insisting on the med for a total re-examination of the American
self-image, It is in this sense that the development of Afro- American Studies
has profound implications for whits America as a whole.

University Response

ihe demand by black students for the inclusion of Afro-Ankrican Studio,
in the university curriculum grows from a belief shared by many black leaders
that institutional change is necessary to stop the perpetuation or racism. '1 he
increasing tempo of black militancy, on a national sca7e, is reflected in the
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clashes between black students and univ, city authorities. As their numbers
have increased on predominantly white campuses, black students have shown
their ability to galvanize wide support among other segments of the university
community. Wherever university administrators nave responded to the use of
this newly acquired power by "calling in the cops," doubts about the
university's commitment to meaningful change have been reinfot :ed. The result
has been an upward spiral of dissension, which has obscured and complicated
the issues at stake.

Adininistrators and faculty members have frequently denounced student
confrontation tactics as antidemocratic, violations of academic freedom, and
"reverse racism." It must be noted, though, that approximately 75 per cent of
the respondents to the questionnaire sent to deans of undergraduate schools
cited student interest or pressure as a primary factor in curricular change
relating to minority affairs. It seems, then, that officials at colleges and
universities are listening and responding to what students have to say.
irrespective of the form in which the "statement" is 'nide.

The majority of institutions participating in the survey appear, at the very
least, sympathetic to the need for a revision of their present offerings to
include the study of black America in their curricula. a significant change from
their earlier api...thy toward minority-group cultures. There can be no doubt
that the black student has been a major catalyst in the awareness in higher
education that curncuta have for too long ignored America's multiracial nature.

i.c widespread recognition that institutions of higher education must
re-examine their attitudes and i.rioritics is iellected in a report of the
Committee on Negro Affairs a., Carleton College:

If wh i America needs to take a hard look at itself to sec how it has
behaved in the area of race, then it follows that white educational
institutions must examine themselves in a similar way. Not only do
we owe to Negro Americans a fair shake in terms of educational
opportunities, bit the very stuff of ,s1..it '0,c teach and how we go
about t, whing it should reflect the ' it society that America
is and always his heen. We do ourselves a-id the education of all out
students an injustice if we agree to less than thic:

It is one thing to recognise that Had- culture and histr_sry have been
inadcquatsly or falsely represented. It is qe lc a n ii er, however, to reach
agreement on how to redeem that failure or c ,n on what is recant by the term
"Afro- American Studies," Sonic educators, s, h as Saunders Redding of
0.orge NVashirgrol prefer to rcgard ,\ fr.oAnnrican Studies pis

inst. rirahlc from if.c lota!it).. of Aruciican life At_ ? «ORM', 111(-14; 112itt lean
Vtlyard this vic.c sonistimss feel that to -_vt. !,11 k cillturc art inticpciul. it

cricoriragc "cCrirario." tcrn;crrcics Among ISI irk Ame ri-
,

S.)rirc black lead( re hair C presScu thc friar ItitIolts would better
seise the black popul,iion I,y acquiring esi tn., in tradnainal fields of sturdy.
I heir sicsss clash sharply- with those also ris",t tl it only through
k.onrk-hcr.ii ctcrly of black huitory and cult.ite Lar one do justice to the
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unique complexities of the black experience. Proponents of Black Studies
programs argue that one cannot work effectively with and for black people
without a thorough understanding of black culture and the black point of view.

In the face of these conflicting opinions and uncertainties about the
specifics of Black Studies, some administrators are concerned that the pressure
of student demands may force universities into introducing hastily conceived
programs of doubtful academic validity. More than one unisersity officid
expressed concern lest responding on the level of the merely fashionable allow
for the lowering of a caden.ic standards. Many felt that the fields of
Afro-American Studies, in particular, and minority studies, in general, were still
imperfectly defined.

But the majority of the educators at a significant number of major centers
of higher education are favorable to Afro-American Studies as a distinct area of
study. They see the incorporation of Black Studies materials into existing
courses as only one of the ways in which black culture can be made "visible"
and meaningful. They fed that the introduction of courses dealing exclusively
with the black experience is both valid and necessary: "the development of
courses and research around minority group problems, history and culture [is)
entirely appropriate and compatible with the innovative and self-critical
traditions of this univcrsity.'''

Although there are still pockets of doubt and hesitation, unquestionably
many major universities arc now building coordinated programs of study
around the history and culture of black peoplcin Africa and the New World. In
justifying this step, Yak University's Afro-American Study Group points out
that Afro-Americans represent "a large and important cultural group in the
United States comprised of peopls. who, despite grut diversity, share a history
and culture different in a number of respects from the rest of the
population. "'

This view has found many supporters; the following statements are
repreientative of a sil.cable and growing body of opinion:

Merely recogniiing black men as integral segments of certain overall
social processes is not good enough.... We arc dealing with 25
million people with a special culture. history and range of problems.
It can hardly be doubted that the study of the black man in America
is a legitimate and urgent academic endeavor.'

I he experience of the Afro-American peoples both historically and
in the contemporary world is all important body of experience sshich
is an appropriate area for university study'. 1 his body of experience
deserses to be studied in its own right.'

A major consideration in the introduction of AfroAnKrii.an majors is the
[Tic...ince of the field to certain type, of professional training for college
students. A course of study devoted to the exploration and transmission of the
cultural. economic, and .50631 herita,c and conditions of Black Americans must
be capable of producing competent scholars and profcssionais. Officials at a
number of institutions have e prcss-..d the view that 13n intellectually rigorous
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progran-, of Black Studies will Frovide effective preparation for confronting
major cow emporary problems. It is felt that a sound education in the culture,
history, and problems of minority groups would provide an invaluable, pernaps
essential, preparation for any profession that touches on the complexities of
poverty, urban life, or racial conflicts.

Reports from both Sacramento State College and the University of
Washington emphasize that Afro-American Studies will contribute significantly
to the dev, lopment of special programs in teacher education. lhcre seems no
doubt, for example, that an understanding of Afro-American culture and
history will enable teachers of minority students (or, for that matter, of white
students) to respond sympathetically and effectively to their learning problems.

With this in mind, a report on the proposed Black Studies program at San
Francisco State College states that its primary goal is ''to provide a source of
graduates competent in black communi:y problems and development."6
Oberlin College's report on Afro-American Studies emphasizes that training in
this field will "increase the relevance of Oberlin's education for black and white
students who intend to work in the black community and genet-011y for those
who wish to prepare themselves for responsible leadership."' These four
universities exemplify, the widespread opinion that the "black perspective" in
the study of American history and institutions may well be crucial to the
education of men and women who will be called upon to confront critical
domestic issues.

Because the study of the black man in America must necessarily focus on
the condition of American minorities and the problems of poverty and social
change, its introduction into university curricula is certain to affect the
relationship between institutions and the minority groups in neighboring
communities. A number of educators express the hope that in the long run the
inclusion of Afro-American and other minority-group studies will create closer
and more sympathetic tics between the university and the minority population;
of its town or city. This is particularly true of large, urban institutions located
in areas with significant numbers of ethnic minorities. Field work activities
designed to aid the minority population wiropen up new and productite
channels of communication. An increased community awareness that a

particular university respects and recognizes the cultural and historical
contributions of Afro-Americans will foster greater cooperation and construc-
tive interaction.

Despite the controversy, both educational and political, that i S sur-

rounded the question of Black Studies, a significant and increasing number of
educators have determined that the ease for Afro-American programs rests on
solid ground. 1his judgment, whether based on appraisals initiated in response
to specific student demands or to the national racial crisis in general, emerges
from the belief that thc importance of the subject in terms of America's
historical past and future development, the wealth of scholarly materials
available, and a vast reservoir of distinctive cultural traditions all justify
recognition of Black Studies as a major field of study.

Consequently, it would appear that there arc three major reasons for
justifying an academic program in Afro-American Studies. First, it encompasses
an important and distinct arca of scholarly and academic focus that already
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possesses abundant research materials and an extensive literature. Second, it
will provide training in the understanding of crucial problems for both graduate
and undergraduate students. And, third, it may provide, through better
communication between the university and the ghetto community, increased
cooperation among blacks and whites in the greater society.

Afro-American and African Studies

Although almost all major colleges and universities agree on the need to
offer courses or degree programs in Afro-American Studies, there remains
considerable debate over the precise relationship between Afro-American
Studies and African Studies. The central issue appears to be whether these two
subject-matter areas constitute separate fields of study. This issue has been
addressed publicly by several major universities. For example, a report of the
Faculty Committee on African and Afro-American Studies at Harvard,
published in January, 1969, states:

Afro-American and African Studies are two very different fields. The
former is a new field and for the immediate future will remain
primarily concerned with issue's of definition, content and expansion.
By contrast, African Studies is an established field within general
regional studies.

Though it is conceivable that certain subjects subsumed under
Afro-American Studies may overlap a bit with African Studies . , it

is less likely that any major subject subsumed under African Studies
would overlap with Afro-American Studies.... In short, we arc
dealing with two separate fields of study; any effort to link them
runs the risk of being artificial.°

In September, 1969, the standing committee to develop the Afro-
American Studies Department at Harvard issued a progress report that
recognised that "[a] compithensivc approach to the Afro-An,crican Studies
program dictates consideration not only of the black community in the U.S.
but also its relation, past and present, to the experiences of the black people in
other parts of the vorld, especially Africa.''

A proposal by Yale University's Afro-American Study Group states,

We propose that Yak College provide an interdisciplinary major in
Afro-An wriean Studies in which a student will have an opportunity
to studs in a systematic way, the everienee, conditions and origins
of people of African ancestry in the United States.

Although the major will focus on AfroAmcricans it will provide the
student with an opportunity to deepen his uncle' standing of these
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people and their experiences by studying their earlier history in
Africa and their transition to the Ncw World ... ; and by examining
the relevant experiences outside the Unitcd States 'f other groups of
African origin, particularly elsewhere in the Americas, as in the
Caribbean or in Brazil.

The study of Africa per se is outside the purview of this program.
Nonetheless, in special cases a student who wishes to concentrate his
attention primarily on Africa will be allowed such a concentration
within his major, after consultation with members of the Council on
African Studies.' °

The Yale and Ilarvard statements arc typical of those in thc proposals and
discussions at most other universities. Thus, to speak to the national
perspective, one can say that, although it is generally recognized that the study
of the earlier history of the black man in Africa is necessary for a full
understanding of his experience in the Ncw World and that there are
universalitics among the experiences of peoples of African descent throughout
the world, most proposals stipulate that the principal focus in Afro-American
Studies should be on the black man in the Americas, primarily in the United
Sows.

Cwendolen Carter, Director of the Program in African Studies at
Northwestern, has recently made the following observation, speaking directly
to this point. ?slaking a distinction between African, Afro-American, and Black
Studies, she states: "African Studies are concerned primarily with the African
in Africa, his history, culture, environment, philosophies, aspirations and
achievements in time and space.... Afro-American studies arc concerned
primarily with thc same areas of study for those of African descent in the
Unitcd States. Black studies include the widest group for they encompass those
groups already specified and also those of African descent who went to thc
Caribbean, Latin Americo, Arabia, West Asia and elsewhere."'

If thc existence of an African Studies program is utilized to preclude die
establishment of Afro-American Studies programs, then, clearly, African
Studies as traditionally orgari7ed arc not sufficient; for Afro-Americm Studies
is a field in its own right, a new academic field with an existent body of
knowledge that anxiously awaits the application of social science tools and
methodology to uncover more of its long submerged aspects.

As this book goes to press, a recent significant development has arisen that
is pertinent to this discussion of the relationship of African Studies to
Afro-American Studies. "I he forrm.tion of a black caucus at the two most
recent annual conferences of the predominantly white African Studics
Associatior, (ASA) has culminated in the creation and development of the
African Heritage Studies Association (AIISA).

the AUSA is an association of scholars of African descent, dedicated to
thc preservation, interpretation, and audernie presentation of thc historical
and ((Mural heritage of African peoples both on thc ancestral soil of Africa and
in diaspora in the Americas and throughout the world. With a membership
composed of blacks from Africa, North and South Anicricaind the Caribbean,
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AMA has demanded that the study of African life be undertaken from a Pan-
African perspective. This view claims that all black people. arc African people
and rejects thc tribal demarcations based on colonial spheres of influence that
have historically divided black people geographically and psychologically.

Separatism and Afro-American Studies

One of the most controversial issues related to the establishment of
Afro-American Studies programs is that of "separatism," a term that is open to
various inte:pretations and that has become the focal point of polemic and
debate. The issue encompasses questions of control, admission to courses, and
(racial) qualification for teaching Black StUdies.

The black student has been forced by subtle or overt, conscious or
unconscious, actions on campuses and in tile greater society to question the
positive values of his blackness. Too often, be is viewed by others, and indeed
by himself, to have succeeded only to the etent that he can "become Nvhitc."
If the value of education as an agent for perional change is dcp...ndent upon 3
realistic sense of identity, then the emotional growth of thc black student has
been seriously damaged. Rcali/ing that he eamipt "become %vhir2" and that one
of the effects of past attempts to do has been the reduction of
communications among Blacks themselves, blak-k student,. arc now saying that
both the restoration of a healthy sense of iderhity and the reestablishment of
intragroup communications are necessary. Onlyvhcn there k group confidence
and confidence in self can the ability to relit(' as equal partners to o-,her
individuals and groups in the society develop. I

hus, the desire for separate programs and ceiiities %vould appear to be an
attempt to institutionalim: a foundation for group development and personal
growth. Included in this argument is thc feclik: that the effew of racism,
discrimination, and poverty arc so personal an4 so devastating that sensitive
discussion of economics, sociology, psycholog 4 history, or other subjects as
they impact on the problems of black people ca4 only be held by and among
thus vho have been the victims.

1 Opponents of such separatism argue from ieveral positions. One is that
knowledge of the black experience is needed as }torch, if not more, by white
stUdents. Ir recognition of thc speciali/ed needs id' black and white students.

Drimmer, Professor of I listory at Atlanta IThiversitv, has discussed the
pissibility of separate programs for Uri, students and schi'e students. One
might 4:spec t that in such programs certain coursc,, would be open to both. I he
other arguincnt against separatism has to do \Intl the legal ability of an
institution to receive federal or state funds %%13n facilities or offerings are
scf regated.

c In sonic cases it appears that college adinirlistrators ha.e confused the
blitek students' demand for a tole in thc formulkon and administration of
Black Studies programs with demands for "studen power." It should be noted,
hdwe%cr, that. although the desire for "stud. nt plver" may be a factor in such
dimands, it is not as significant as that (or "Hick,powcr." the ()lack students'
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concern is for black, not student, control over the interpretation of the black
experience. The growth in the numbers of black faculty members on many
campuses is likely to be an important factor in gaining support for black
student needs and demands. As translators of these demands and as new
members of the machinery that traditionally makes significant university
decisions, perhaps they can lessen the fear and confusion that the issue of
separatism has produced.

Ironically, the issue of "Black Studies for Black Students Only" would
appear to be a "paper tiger" on most campuses. Perusal of most of these
programs suggests that black students are not opposed to open enrollment in
such programs, except where, for budgetary or other reasons, enrollment must
be limited. In such eases, they feel that preference should be given to black
students who intend to major or concentrate in Afro-American Studies, arc
preparing for graduate work or research in these fields, or expect to work in the
black community. Black students, therefore, are not as concerned with the
exclusion of whites as with the inclusion of Blacks.

The issue of autonomy for Black Studies programs, departments, or
schools is beyond the scope of this book. since the legal, political, and
educational factors involved vary' with each institution. Although working
compromises have been instituted in some colleges and universities, no formula
has as yet been found for a uniformly successful resolution of the problem.

The Role of Students in
Program Development and Impleme-Aatkon

Student participation has been a crucial clement in the development of
Macs Studies. The role of students has generally been far more extensive in
Afro.Aincrican Studies than in other fields. Students have participated in the
generation, the development, and, in some instances, the administration of
Afro - American Studies programs. They have been influential in recruiting
prof am directors, faculty, and minority students and in planning curricular
content and extracurricular activities.

It is of interest to note that, in most cases, greater success in the
development of Black Studies programs has occurred at those institutions
where the administration has acted flexibly' to involve students in the
formation of the program. At Vale University, for example, the Afro-American
Studies major '..3s planned by a committee of two faculty members, four
students, and two members of the administration, who S irked closely together
beginning in spring, 1968. Similar, though somewhat larger. committees
established the undergraduate programs at Oberlin College and the University
of Washington. On both committees, students had equal rei rescntation with
faculty and administration. Indeed, at Oberlin the committee was changed at
the request of the students to include an equal number of faculty and student
representatives.

At Stanford University, students participated in the administration and
development of the African and Afro-American Studies programs established in
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January, 1969. The importanae attached by students to their role in program
development has been dramatized at Harvard University,, where in its earlier
stages the Afro-American Studies program was attacked by black students, who
felt that they had been excluded from any meaningful influence on the
implementation of the program. The resulting agreement to allow students an
un:treeedented role in faculty selection may be indicative of the influence that
students will have in future unive-sity decisions.

Wesleyan University offers another example of the new roles that students
may assume, particularly, in Afro-American Studies. Black students there have
not only participated in the development of new curricula, but, to a limited
extent, have also been involved in the teaching of courses in Black Studies.

The movement of undergraduate and graduate student influence and
opinion into areas traditionally reserved for the faculty and administration has
particular significance for black students, and their attitudes arc certain to have
profound effects on the future of higher education. Virtually all universities
where black students have taken an active part in curriculum development have
cited the value of student contributions and have emphasized the importance
of allowing students to participate at the decision-making level. The significant
role played by students in the formation of Black Studies programs has, at
many universities, served as a catalyst for increased student participation in
other areas of university life.

COURSES AND PROGRAMS IN AFRO-AMERICAN
AND ETHNIC STUDIES

Colleges and universities throughout the country are rapidly developing a
wide variety of Afro-American and ethnic studies courses acid programs. As of
May 30, 1969, at :east sixty-seven institutions higher learning were
contemplating or developing full -stale programs, and a few universities already
had programs in operation. (For a listing of programs contemplated or under
way around the country, see pp. 273-80, below.) A far greater number of
universities have introduced a variety of new courses (as opposed to programs)
focusing on the interests and concerns of Afro-,smericans and other ethnic
groups. The introduction of new courses and programs has frequently been
accompanied by efforts to re-evaluate existing offerings in an attempt to make
them relevant to Afro-American life and culture and to eliminate distortions in
curriculum and instructional materials.

Most of the 127 colleges and universities responding to the
questionnaire reported of least sonic additions to the curriculum in the
arca of Afro-American Studies. The proposed programs take many forms, from
scattered courses in isolated departments to undergraduate and graduate degree
programs. Structural arrangements include institutes, departments. centers.
schools and colleges. Only a very fcw of the respondents appeared satisfied
that their present curricula adequately rake( the pluralistic nature of society
and the importance in its development of Black Americans and other minority
groups. Only a small number of colleges stated that there had been "no

/12 2



.123-

108 HUMAN USES OF THE UNIVERSITY

demand" for such innovations as .x et or that the questionnaire did not apply to
their ituation.

Courses in Afro-American Studies

be majority of universities adding ci,urses in Afro-American Studies Li i

their curricula were not it the time of the survey, currently planning to
coordinate the various dep irt mental offerings or to create new departments. In
most instances, the new courses were introduced within existing departments,
usually in English or history. Of these, the most common were "Afro-American
History," "Urban Sociology," "Politics of Poverty," ''Civil Rights and Black
Power," "Race and Ethnic Relations in the United States," "Economics of the
Ghetto," "The Psychology of Prejudice," "American Black Literature,"
"Education of the Disadvantaged," "Urban Educati in," and "Musical Tradi-
tions of Afro-Americans." (For a mord complete listing of existing and
proposed courses in Afro-American Studies, see pp. 281-91, below.)

At Oberlin College a proposed introductory course pros..ided a co mpar
ive and interdisciplinary framework for analyzing and understanding the many

facets and conditions o he black experience. The first semester of this course,
called "Images of the Black Man," will examine cultural attitudes toward the
black man and of the black man in Western civilization, as revealed in
documents and works of art. The second semester will be des otcd to "Patterns
of Slavery and Racial Contact," a comparative study of the social organi.ation
of slavery and racial interacticm at different tinms and places in the Western
world and Africa.

At most universities, courses dealing directly with the history and culture
of Black Americans have been introduced since 1968. Indira of the rapid
pace of recent changes is the situation at Wesleyan) University, 'Which had no
coursrs related to black culture prior to 1966. Wesleyan now offers
comprehensive selection of such courses in several t4' ,artments. Fight courses
were introduced during 1966-67; in 1968 tent adaiir..mal coursi..i elated to
Afro-American Studies were made pars of the riculum,

Nondegree Programs in Afro-American Studies

Many uniscisities have realired that they must do more than ,,oirrie
increase the number of courses relating to black history and culture in carious
departments and urge that a focus be given to the n. a curr.cular
least sixty-scvcri institutions are initiating programs to coordin3ti current a. .1
future offerings in this held. A number of institutions, although hesitating to
introduce a major in AfroAmeriean Studies, have proposed or initiated
programs of more limited scope, At these institutions the strident contin. es to
major in an existing di-di-dine, ssith a minor or other similar emphasis in
Afro-American Stuciks.
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This approach is exemplified by Carleton College, which issued a report in
November, 1968, based on the recommendations of a faculty-student com-
mittee appcinted to consider all aspects of the College which touch upon
questions of black-white relations rid Negro culture."' The college began
developing a Black Studies Program to coordinate and expand Carleton's
present course offerings and extra curricular activities related to race."'
Carleton acknowledged that its curriculum, "which has been avhite-oriented
during most of its history, requires a period of experimentation and innovation
to determine the most effective means of accomplishing the self renewal and
reform that is needed.' A statement in the Carleton report typifies the
thinking of a large number of institutions contemplating similar programs;
"Present financial resources do not permit us to develop such programs in a
manner and intensity we believe necessary to make them an influe- tial and
pervasive part of the curriculum."' 5

Among the other colleges and universities that planned to offer nondegree
programs in Afro-American Studies arc Northwestern University, Oberlin
College, Swarthmore College, Princeton University, the University of Michigan,
the University, of Iowa, the University of Wisconsin (Milwaukee), and Roosevelt
University.

At Oberlin College, a faculty-student Ad Hoc Committee on Afro-
American Life and Culture proposed an Afro-American Studies program that
was unanimously approved by the faculty in November, 1968. The proposal
called for an interdepartmental program to be initiated in September, 1969,
which is expected to take two or three years to be fully implemented. The
proposed program consists of a required basic curriculum and several elective
courses: At its conception, the basic curriculum was to consist of a

two semester introductory course and at least one course selected from each of
the following three areas: Afro-American art (literature, music, plastic arts,
etc.), Afro-American history, and the social sciences as they relate to the
Afro-American experience. Students could therefore major in one of the areas
of study already- offered at Oberlin and participate in the Afro-American
Studies program at the same time. A notation on a student's academic record
would indicate that he had successfully completed the basic curriculum in
Afro-American Studies. At Oberlin, as elsewhere, all students arc free to elect
individual courses in the curriculum without declaring themselves program
participants.

At Princeton, as of September, 1969, students interested in Afro-
American Studies will continue to major in existing departments. They arc,
however, also able to qualify for a special certificate by completing work in an
interdisciplinary program in Afro-American Studies. Although fcw details
about the program at the University of Ntichigan \SCR' then available, A report
issued by the university in February, 1969, stated that a center for
specialization and/or a specified sequence of courses on Afro-Arnerica was
being developed with the advice of a black student organiration on campus.

A somewhat different approach to Afro-American Studies has been
proposed by the Black Studies Curriculum Committee at Swarthmore College.
the committee proposed that, rather than specialising in Black Studies as a
separate minor field, students majoring in subjects bearing on Afro-American
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culture would be permitted to concentrate their major in that area. At the
present time, these subjects arc art history, economics, English, history, music,
political science, sociology, and anthropology. Although individual depart-
ments will establish the appropriate requirements for a Black Studies
concentration, the committee recommended that students concentrating in
Black Studi a take a minimum of five semester courses or their equivalent in
Black Studies within their major departments.

Interdisciplinary Degree Programs in
Afro,American Studies

The most widely adopted form for Afro-American Studies is an
interdepartmental, interdisciplinary undergraduate major. (A number of
colleges and universities had planned to inaugurate such a major in Afro-
Ameri- an Studies by September, 1969. They included the University of
Cincinnati, Florida State University, Sacramento State College (as part of the
Ethnic Studies Curriculum), California State College at Los Angeles, San
Fernando Valley State College, the University of Minnesota, !lie State
University of New York (Buffalo and Stony Brook campuses), the University
of Washington, Wayne State University, Wellesley College, and Yale Uni-
versity.) Typically. related courses are offered by existing departments, and
interdisciplinary courses and seminars have been added to the curriculum. At
many universities, emphasis in one discipline is required within che over-all
scope of the major, . \ committee of faculty members drawn from the various
participating departments usually directs the program.

A proposal submitted by a student-faculty group at Yale University,
sshich inaugurated a major in Afro-American Studies in September, 1969,
presented the princii 1 arguments for an interdiscipluvaty major:.

The experience of Afro-Americans and the relevant historical and
comparative experiences of black people elsewhere furnish an
important and relevant body of experience to be investigated by
scholars and understood by interested students. This body of
experience is of such great variety that no existing arrangement for
undergraduate concentration, whether in a department, an area
studies program, or a divisional major, can adequately comprehend
it. Of course, no major could acquaint a student with every
important aspect of the experiences of Hack people. The Afro-
American major we propose does not claim to do so. It is intended
instead as a framework within which a student can study some
important asoects of that experience and acquire competence in the
findings and methods of a relevant discipline.

o achieve this goal, the major in Afro-American Studies will take
advantage of those characteristics or Afro-American experience that

112 5



A NATIONWIDE SURVEY 111

make it uniquely valuable for serious academic study and teaching:
its essentially interdisciplinary nature,' e

Other universities stress additional reasons for establishing degrcec
programs in Afro-American Studies. Although the exploration of a specific area
of knowledge and experience can be the primary objective for the under-
graduate majorand for this reason alone the major in Afro-American Studies
is justified --a degree in this field can also serve as a broad background for
graduate studies in the humanities, the social sciences, and many professional
fields. A degree in Afro-American Studies can also provide important
supplementary preparation to professional training for education majors and
other persons planning to join pubkc or private agencies or to work in urban
and community-related programs.

At Vale, the interdiscipliriary major in Afro American Studies emphasizes
the relevant aspects of a traditional field in either the humanities or the social
sciences. A junior seminar designed to acquaint students with the problems,
methods, arid bibliography of Afro-American Studies and a senior colloquium
for which a major paper will be written are two principal features Of the major.
The program encompasses and emphasizes thh international nature of Afro-
American Studies. Besides the earlier history of Africans and their introduction
to the New World as slaves, the program includes an examination of the
experiences of peoples of African origin, in the United States and elsewhere in
the Americas, particularly in the Caribbean and Brazil. In addition to African
Studies, Latin American Studies, and Urban Studies, the following departments
and special studies programs will contribute courses and faculty to the
Afro-American Studies progiami anthropology, economics, English, history,
history of art, history of music, political science, psychology, and sociology.
The program will be administered by a faculty committee representing the
various departments and special studies programs and on which students will
also be represented. Although several courses directly related to Afro-Acrican
Studies arc currently offered in the graduate school, Yale did not at the time of
the survey plan to develop a graduate degree program in Afro-American
Studies.

Another university in the process of establishing a major in Black Studies
was the University of Waihingtob, where a Bachelor of Arts degree in Black
Studies was a principal recommendation of a faculty-student committee. 'I he
proposal stemmed from an inquiry about how the university can, "consistent
with the best of academic traditions, establish an appropriate framework for
the study of Black American culture and reshape its educational programs to
help destroy the elements of racism still to be found in American society."'

I he major will draw courses from various subject areas in the humanities
and the social scienecs, w itti emphasis i)n a traditional discipline. It will consist
of upper- and liver-division courses, of which twenty h un s will be I then in
the lower and fifteen in the upper division. In addition, the student will be
expected to take thirty hours of courses in a related discipline. Aapioal ,if
degrec-grantini; st us, thOURII pending, NV,IS to be &rennin. 3 &mug the fall
guar ter,
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The committee report urged that the highest priority be given to the
des clopment of interdisciplinary "core" courses in these fields, as an
introduction to Afro-American Studies for the rionmajor as well as the basis for
more advanced work. Intermediate-level courses built on the core courses were
to have a disciplinary focus. Atte! satisfying the introductory and intermediate
requirements, a student majoring in Black Studies would then be eligible for
advanced courses and interdisciplinary seminars, as well as research and
field-swot': programs. Special emphasis is placed upon the need for teacher-
training programs to incorporate Afro-American Studies material into the
curriculum so that primary and secondary school teachers may be butler
prepared to instruct black children and to interpret and teach black life and -

culture in predominantly white or racially mixed schools.
Stanford University his been the fir-it institution covered in the survey to

inaugurate sn interdepartmental program leading to a Bachelor of Arts degree
in African and Afro-American Studies. The Stanford program, in which
thirteen sophomores and juniors enrolled in January, 1969, combines training
in a traditional academic discipline with work in African and Afro .'American
Studies. Work in the major includes a senior research paper, or comparable
project, carried out in consultation with the student's adviser, who is both A
member of the faculty in the department' wilth which the student is affiliated
and a scholar in the area of African or Afro-American Studies.

the Stanford program appears to have been constructed around an
existing series of courses in African Studies. As a result, eleven of the fourteen
core courses offered for the major deal solely with African Studies. 1 he
Committee on the Undergraduate Program in African and Afro-American
Studies does intend, however, to augment the present offerings in Afro-
American Studies in order to correct the current imbalance.

Departments, Centers, and Institutes
of Afro-American Studies

'Although the great imajotity of universities establishing Afro ;American
Studies programs arc developing them along interdepartmental lints,
substantial numberincluding many that have been the scene of student
demonstrations in recent monthsire exploring the possibility of establishing
programs that are broader in scope and have an even greater degree of
autonomy than has,: the interdepartmental programs. Many also include
court s relating to fluctio Ricans, Mexican Americans. American Indians. and
Oriental Americans. frequently under the i'ethine studies" rubric. ski,.
universities .1re 110W in the princess of deviloping comprehensisi programs
either independent from, or in conjunction with, existing dcranim, nts and are
frequcutly accompanied by a variety of community pro- is, rusearib. and
special program activities. flhey include the Unisersitv ul Calitionia
Berkeley, the University of California at Santa Cria, Cornell 1::;iNk ratv,
Ilars-ard University, Hunter ('ollege. the State University of Sr W York at
iVb.oty, the University of Vs'iscoosi:-1, Indiana University.. and S.vi, 1 T.Incask-,,

State College.)
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Ilacse institutions are devising a riiiTe of innovative pnr.prams that may
take the form to an institute, (1cpartrocrit, center, school, or et)Ilege. Ni()st of
these universitics plan to institute an 1111kiergr:Itill1.1te 111,3101. :31"1111Ar to niter-

dcpartnaental programs and leadMe to it B.A. degree in Afro-American Studies;
sonic anticipate the development'' f graduate progranas as (cell.

Whereas most of the universities mentioned above visualiied programs
Nvit 11 departmental status, a few universities are developing Afro-Ar)aeriean
Studies programs that :Le neither as loosely structured as the interdepartmental
offering. nor ar autonotrious as a separate department with its own faculty and
lnidget.

At on,: institution, lndtana Urtiversity, the president and faculty comae)!
tmanimously approved a proposal for the estahli(ltn)ent of ail Institute of
,Afro-Anaerteara Stiidies. I he Institute (vil: es,parl and coordinate the relatively
cAtensive departmental anti interdepartitaental course offerings for tie urn( cr-
(ity's Afro ,American Studies /(rograin. which was established in t)Litolser, 1965.
I he coiviniirtec that solimit,ed the iaroposal reconunencls the immediate
establishment of an undergradmite an).1 a graduate minor in Alio-Aincricari
Studies and ehargvs the director of the Institute to submit p1a11s 1 or an
undergraduate major as (AL'11 graduate degree granted ioniitl iI1 Af ro-
American Stuslies ficht, !he Institute plumed to begin offering
coinist-;, jn januar(i, 1970, and to institute lindergradoorte and grain-lie minors

1970, ()I)11r,CS given in \ ,1111:115 dcllartnunt, or 1111'U:1S 1111(1"
113311 1!)C College of Art; and Scieirees Lsacre to be cross-lkted will) offerings in
the Afro-Arocricart Studies progiani.

In contrast r.ith toe intarieparlriu'11t.tl programs at Vale, the Unilersin-of
and 01hcr uni1ersities \t here faculty racinlicrs in the A fro-

11»crican Studic, program are iiffiiiitcL1 (Lit/) dcfurttuctit., the V.
s'.I 1y group recominiided that las ulty apponitincnts in tro-,Ninei icirri Studies
be made ciihtr irintiy L( ith other sthools alcp urrucrits or L'1(111,11dy in
\Ito mei ican Studies licsnles ininwirds ring the ,11r),-.1incricat) Studies
program. lrithana LloiLcr(iry1( Institute if Afro ,.1\incrican Stint!), ((ill also
Loruslinatc researsh on the rashaiic and postgrad tilt

programs and sea( ites fin stinients from tf sailL ant I,,eei 1,1c!),prouridsi
both on the undeigradmitt. and l,ostbaitalaurl.lte 1(Acis, Istablish
cooptaatile programs and c(slainges 111111 other institiiiions.

Wed( aari 1.1111),Lisit( of tro ).;1,),In.s is sinolai to li.k
p!Oi:1-,1111 at SIVA: iiote 111,11(p', In 111.11. ,(114N.'11IS 1,11w an Alit' VoLininna
concentration (Lithin a ILA (ant dis, 1)1111e. rather than pursuing a (1).(ncc ui
Afro ,\ IL( I i'.111 SI 111 addition. 11))((sAL r, the fristitii. alts as A L))or
Jtoittng hod lor all lours,, relcLant to ,soro ,\1 ,(r)),..o) Altair, I tilt hit( t1

CO (.l1 it 1,1f1. api),1/11/111301, AIILI 111 t:Ile

,Although 111-111,11,1, for the ).'stabfishinent ))I rile
"iii(Lrsit( snutinic hit been unit 1,.)5 'k 11'1 f.1,1,11t .11`1 113,1k111, at /11311,'

1115.1:H11,1V, are Coining 1' 11..01,11 of iii i pvil,ft. ,I,I,J10111 lit I lie
yo,pomris of the ,11tILILITC tOr Afro Aii,eril.ln of cilloo (loin s
(01:It l'1 ILA a dlplrtwnlnt %()))11)1 gatImi 1liv 'id) %ant lslsruig departintntal
off (rings 1m1sr nr r))0 L(ould Lis il:taoi the ation of interdissiplinar(
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courses, thus enhancing interdepailititimal cod,diorai white maintaining and
developing its own identity and cdoi.Ational nnss;on. lyrically, a department
of Afro-American Studies would 4ippomt faculty, sometiniiis jointly with
another department. It also ssould be granted sufficient autonomy to prt, 'be

o course of study and adequate budgetary and other facilities to implement its
instructional programs.

Although departments of Afro-American Studies or ethnic studies are
being given a considerable degree of autonomy, institutions including the
University of California at Berkel:y, Brandeis, and the University of Wisconsin
emphasize the need tor collaboration with other di. ,iartments of the univer\ity.
For example, faculty members at filiated with traditional disciplines would .tilso
teach courses offered by the new dcpart111Crit and a degree in Afro-Arnerie,m
Studies would usually require concentration in an established discipline.

hoposals for &Torments generally encompass ambitious plans for
incorporating field work in the community with the degree program. hii; is

not to Say, has ever, that sonic institutions that offer a hiss cohesive program
do not also recognise the importance of expanding course work to include
research and participation in community activities.

One rationale for establishing A depitrtment of Afro American Studies was
presented by Professor Anti w Billingsley', Assistant Chancellor for Academic
Affairs at the Umsersity of California at Berkeley who stated di it one of the
purposes of ire ting such a Clint ii111111 be to produce large/ numb( r of black
schola s acid intellectuals professionals and community leaders Ile also
pointed on,.

the pioneers is 01 It Orli present procedures ire met tii.iimally
designed ro accomplish this purpose. And is rile other departments
sstll need to meicaiic their eftorts in this dir.ietiork their 111.1j,r
educational mission, their cicpartruemal ',true nue, the priorities and
s,dees of their taeultii..s, and their present lis011tis'S All 1 lace SoMC

11I1111III10:1 on their !he major pioblciii ssith e\i ring
departments, }loss eser, is that the it primars emphasis .) ,1 Wig spline
or a limited range of liseiplines 111.11J's the dcselopment of black
scholars sceiinclai y at last.'

Itrimdcis Unisersiti is .11sii io the process of establishing 1),,ip iitment of
:Afro-Ann.iiican Studi, s In .1,,I101.111C111g the uniiersitv's plans to cleat(' the
department, President \Sculls Ti. ,thfan, (111113,i/o{ that it sill "oper.itc 551111,1
the normal traruesiork of t' e Unlit cp.ay not as .111 .11.1(tIl10111lItis unit \Sidi the
Iponrr to hire ,ind '

At the Utmersily of 11 iscoiniiti t.VIrdooto, the 1,1cultsi sited on Marell 3,
19(0, to rt. eonurieild the creation Ill ;Lk Stutl.tis the
oilLe of letters .111d Science. Under the proposali steering Lionmiittto

Loniposeel seem faculty iminibir, .11111 tno stink lit., 14111/1 hate been
authi riled i i organiic the dcpaitnient A minorits of the I.ieultt, hossLsci,

Atcil in Ins Of tit an 1711k Ithei,utinent d program, stating 0131111C litO110C,II
,Nfrii Anicrie,m c1( part went is is in response -to a liniment spiession of
pohtie.tllii(ssure''r" Sole(' that nine, dissens oil Lorn,cining the le.idcrshii, old
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composition of the committee has resulted in .the formation of a new Kiel;
Studies committee, which is now in the process of setting up the department. It
is hoped that a degree-granting unit will be in operation by September, 1970,

Harvard University announced creation of' a Ikpartment of Afro-
American Studies in September, 1969. The Facul*v of Arts and Sciences
approved this plan on April 23, several months after it had agreed to implement
the recoMBICndations for more limited interdepartmental program proposed
in a comprehensive report by the Faculty Committee on African and
Afro-American Studies (All meetings or ',c faculty committee were attended
by two student observers nominated b, the Ad floc Committee of Black
Students. Occasionally, other interested students and faculty members also met
with the faculty committee.) A student strike and ttt o-week boycott of classes
by black students led to the change in structure of the proposed prou.n» and,
more significantly, to the controversial decision to grant students a major role
in the administration (tithe new program and in selection of the faculty.

ranaid's faculty committee report, which was issued in January, 1969.
included many recommendations made alter a thorough study of
university offerings. 1 he committee proposed that the university coitinit itself
to the goal of developing undergraduate and graduate degree pfograms in
Afro-American Skudies, with priority gisen to the developMem of the
undergraduate program. It suggested that a destree in Afro-Ame'rican Studies be
made available to the of 1972 and that it be awarded initially in

combination with degree in an existing field (0 study. In addition to the
degree program in,"froAmerican Studies, the report recommended greater
emphasis on Afro-American Studies within present fields pf concentration so
that nonmajors also have the opportunity to familiarire themselves with the
history and culture of black America.

At 11.11-Yard, as ekes% here, the need for scholars and teachers in

Afro-Ameriean Studies is seer, as itinnedinc and kittieaii the trainers of these
recommendations stated that it would he diffieult to begin adequate de,..lae'
programs vilhout at [c.o.( ten specialists ill a minimum of ,ls area,
Afro Aiinericar Studies luk.tiary, skienrc, economies, lila i
ture. and the MI? I hey urged, therefore, that the unkcrsny appoint at least
ten tenure, trim, and visiting faculty incnilirik. In Scpteniltcr, 151,9, will the
1 0,0111111(.11,1.11103 that ,11 !cast Ins of these nevy 1.,1L am mlicrs Login tcashrnp
by that date. ion April 24. 1969. a.. Vrok 11,r;,-s thatts ot
That dart', the faculty-student search comntittcc had not been able to .ittract .1
single schrihr to trash in die department )

the I lArv,irkl report strongly (11111/),ZSI/Cd chic 1I0r01(.11lie of estahfishing.5
Center or Institute for ;Afro ,American Studies, whose purpose would he to
"provide 111tdiC1111,11 leash rship, a physical lncslc anti sllrf id(.11t 111,1terrd

re ',Maces for consideration of aspects of rill' ;Afro , \MCl/C.111 LAI rTICI1(c:1. I
(Inc model for this kind of structure is the Afro-Ahlerican Studds program at
the IrniNcrsity of Wisconsin {Milwaukee), which is one tonitioncnt of the
( (1'1(.1 1,1 .\11,1 ,\ 1.11l.11.C. the ( (mu also thrects research and

rtivc se tiscs. As appn, csi l y the t.leultt in June, 196st. the proposal of
IncI Ad Iloe t IimrinttLe on ,Afro .Arrerican called for a prtyriun

sponsored I,s the tsmer, 1,C i0;1)1,0k4'd 11011,1H) n1 litter di\ ision und,r-
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graduate courses. Center-sponsored courses in Afro-American Studies may also
be used to satisfy certain general education requirements in the humanities, the
social sciences, and the fine art s. The Center has its own budget and can hire its
own faculty, as well as institute new courses. At present it is riot degree-
granting, but a two-year development period leading to the establishment of a
degree program is anticipated.

Cornell University has established an Africana Studies and Research
Center, which was approved by the university's Board of Trustees on April 10,
1969. 'I he Center is designed to meet the educational needs of black students
under black faculty leadership. Although other faculty members will teach in
the program and other students may take its courses. the effort has been to
generate a predominantly black educational subculture within the framework
of the university.' The Center %s ill be provided Nith its own budget
0240,000 was allocated for its first year of operation) and will be able to
appoint faculty, perhaps jointly with the departments, and to offer courses for
credit. 1 he administration has specified that the Center will not be created as a
degree-granting unit at this time, but it has not ruled,out the possibility that
the program may eventually lead to a separate, degree-granting unit of the
uttisersity,

Cornell has also approscd a studentfacul.ty committee's recomni,mdatious
for an undergraduate major a graduate program of study and research 471
Afro-American Studies, tentatiscly including a doctoral minor. the academic
program focuses on the studs' of the black esperienee in Africa and especially
in -,the Ness tVorlc,.'ihc most innovative feature of the Center is the emphasis on
preparing its graduates to meet the needs of the black community. According
to the prospective director of the Center, the program will be designed to add
"3 commitment or value orientation" to equip blacks to meet the needs c,1 the
black ghetto by complementing protessional school runes such as 111Cdin
engineering,. s my planning, agronomy, and hisv.2' aspect of the ('voter's
program %sill be an mbar, extension center in a rnetropolitan black commumt .
wimps in conceit ssuil other uniscrsaKS

Ethnic Studies Programs

Nirlst ac.rdrnne progianis tilting to tile problems ,and 1,,;InC!Ils of
numirity groups 111,t1111\ 011 the Airii American csperiense. N. grossing
111711,!)(1, hosseser, are also increasingl .attendee to the Loncerns of 15h ctlmie
minority groups as hiCITO Ricans, ,At siean ,Ninericaris, ,hmLiican
TO a lesser cstint, pn'Oprn'S of ,Asian origin. it the rib tiend p of these
grihip, .0 the dominant suit ire the t' muted StAtL... tcserii'des in ni.m- ss.i s
that of the I;lacl, Amcrieans, sun i,11 I 15(1 'It H.'', ,arc intcgratim all relevant
owz...cs into an c. Illflin '1% hin11 commies A study The Mstoi%,
vulture, and ,orm, iWrar1 C IsIn line of on, or more 01 these ,,ror,p. scab a
studs (I II1C ekr.erinlicc

Ithongli the oftcrmgs in r thin,: stud., s %any v. eLl tam rLprL scritatise
(muses iuricrit,y being made a%arblde are `'ItlIln s (,t I III 11
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America," -Latin American Conmiunity Organisation," "History of the Negro
in Latin America," "History of ;s1exican Americans," "Spanish-American
literature," "Mexican Art," "History. and Culture of Puerto Rico," "North
American Indians," "Primitive Art: North America," and "Migration Patterns
in the United States." (For a more comprehensive listing of lAisting and
proposed courses in ethnic studies, see pp. 291 -92, below.)

Generally, the institutions offering ethnic studies programs are located in
an area where certain of these ethnic groups are represented in substantial
numbers. In New York City, for example, where Puerto Ricans comprise
approximately 12 per cent of the total population, several institutions are in
the process of developing comprehensive programs. At Hunter College, a
Department of Black and Puerto Rican Studies seas established in 1969 by a
student-faculty committee. The department offers ten courses, divided into
Black and Puerto Rican "sequences." Requirements (or the major hale not yet
been determined but more than 200 students arc now enrolled in
program.24

1 he demand for ethnic studies programs is greatest at ,olicges and
.universities in California, %%here .Mexican Americans comprise the slate's largest
ethnic minority and where Blacks, Indians, and Asians also reside in sigril jean!
numbers. By mid-1970, Sacramento State Collev, San Fernando N'alic State
College, Olifornia State ColIcge at Los Angeles were creating programs in
MCNi, at American Si Ales in addition to Afro-American Studies.

San Francisco State College, wracked by a turbulent fivemonth strike led
b.. the Black Students Union and the] hird World Liberation Front, announced
an agreement by which a School of Fthnic Studies, to include Black Studies,
Asian Studies, Mjean American Studies, tnd Native American Studies, would
commence operation 'n September, 1969. he agreement provided fur student
participation in planning the school and for community participation in the
choice of the director and faculty of the new Black Studies program.

S :nul,urly, after a student strike in support of an ..,,:tonomous College t.
Filmic Studies. the faculty of the University of California at Berkeley sited to
establish in Fthnic Studies Depattruent, ii aIr the 110SslbilitS" of esentual
consersion into a cohere. it replaces a Department of Afro-Ainc jean stud,..,
said) lvd been anpros:11 by the administration prior 141 the sir be, t he

Nrtmcnt is composed 01 tour divisions. pack Studies, I a 10/1 (Meswan
American) Studies, Asian and Statist: .1meriem Studies. Beginning
during the 1969-70 school year, students inay pursue a degree m any on( nt the
four tin isions. It is anticipated that each of these divisions sill bccom,
department by September, 1970, and that together they will comprise .1 I lord
World Col lege

1 he University California at Santa Barbara and the Unisersite
Southern ( alifornat are also &Atloping ethnic ,tudies programs. I he Unitcrsity
of Ilia at Santa t 1.1/, shish is s0/11p,sed of residential libcial arts
0111Cges, cash 511111 a distinstisc focus, plans to emphasi/c the study or whan
.wd (thine problems in it se midi college, tcritatitcly cchedulcd ',pc n in
1972.

s m other st.itcs ill r kiLvctoring s programs
the Unit, isny rt Hassan, ythere an undtrgradu le major Iris llSC11
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proposed. This program will correspond to the ethnic composition and
problems of the surrounding community by focusing on Polynesian and other
Pacific Island cultures. It will also encompass Asian and possibly Afro-
American cultures as well. In addition, the University' of Minnesota intends to
inaugurate an ethnic studies program, including an Afro-American program,
with an undergraduate major in Septernticr, 1969. Universities that have begun
to respond to the education needs of the American Indians in their states
include the University of Arizona and the University of South Dakota. At the
Unisersity Of New Mexico, extensive course work, irdcpcndent studies, and
field workprimarily under the auspices of the Anthropology Depart-
mentfocus on Indian cultures of the Southwest.

Although the University of California at Los Angeles was not planning a
teaching program in ethnic studies, it was developing an American Cultures
Institute, which will conduct research into the problems of ethnic minorities.
The Institute will initially encompass four cultural centers: Afro-American,
American Indian, Mexican American, and Oriental American, each of which
will have its own director and staff. Plans include the publication of a quarterly
journal if voted to articles and reviews pertaining to the history, culture, and
social problems of Arnerican minority groups.

FACULTY RECRUITMENT AND QUALIFICATIONS

he widespread expansion of Afro-American and ethnic studies programs
has necessitated intensive recruitment efforts for faculty to teach the new
courses. The general thinking is than knowledge of the subject [natter and the
ability to convey it are the princi,)al cr'eria in choosing faculty members.
Regarding Afro American Studies curricii,i-1 especially, the great majority of
unisersitics responding to the questionnaire strongly emphasised that it ssoid.l
in unwise to specify that courses in minority studies be taught exclusively 'us
nicrnb,:rs of minority groups. Assuming comparable educationally acquired
kraossledge tictsscen a white and a black person, hosvcsnr, it %vas rceogniied that
a black person ssith rinre csposure and consequently more sensitisity to the
black esperitnce c in perhaps all another dimension to his instruction and
make a more valid and valuable contribution to this ilex area cif study.

In addltiOrr, many progi arias dill haat' a strong community
Mlidl sill CIllphatillC the more practical and participatory aspects of learning.
For such programs, staff members should also be numbers of (hose
communities and has e an in.depth experiential knowledge ct the specific
community related subject or program being taught. Because the number of
Hack scholars now available does not esen approach the extent ()I the klund
sacral unisersitics, including llarvard Uniscrsity and Indiana Unisersity. urge
the establishment ref reNC,IR 11 centers and graduate programs to prepare mote
scholars in the Held

Man, uniscisaies (-intently doeloping Atro American Studies programs
contend that criteria Other than traditional .44.fimie gladmit- study should
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considered in evaluating candidates. "the Faculty Committee on African and
Afro-American St tidies at flarvard emphasizes this point in their report:

In making appointments, the Committee and the University should
note that many men and women, with considerable competence and
national reputations in aspects of Afro-American Studies, hatc. not
for various reasons, acquired the normal academic credentials. This
point ;s particularly applicable to people who have been active in
efforts to create economic, social and legal and political change in

'''srecent years.'

The University of California at Berkeley and several other universities also
urge the appointment, perhaps as resident or visiting lecturers, of writers,
artists, and other intellectuals who have mastered a body of knowledge by
other than traditional means Other suggested methods of taking full advantage
of csisting talent include noire reliance on graduate students and, in some
instincts, on undergraduates who possess a specialiiatioy or knowledge that
senior faculty members may not have acquired in an area of study.

1 he efforts by predominantly white, northern colleges to recruit Wick
faculty from predominantly bl'ek, usually southern colleges have been meN,
with criticism. Vincent Ilardii,g, Chairman of the Department of I listoty and
Sociology Spelman College in Atlanta, is one of the most outspoken critics
of such "raiding." lie urges the establishment of special visiting professorships
rather than the outright raiding of black schools, Ilarding reeogniies that such a
move would be no more than a token presence, but represents a temporary
measure which night have some mutual benefit" while a greater supply of
scholars in A l'io-Anicriean Studies is being created.'^ A number of predomi
nattily Whitt' universities, recognising the detrimental effect of this "brain
drain" base also begun to establish joint appointments and ev.nange
professorships viith zu ighboring and southern black collnges.
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CHAPTER TRENDS IN
URBAN St UDIES

Philip V. Wliite

INTRODUCTION

Interest in urban studies 'at the nation's tonsil si:ies took a sharp upward
11.111 %%hen violence in the urbm gheitos IJ.,recd ali Ameri.:,:ns to face the re,:ults
of blad: poverty emotional any economic and the grim re.ility of ripid
deterioration of American urbdn centers. Subsequent student demands het
involvement it; educational decisions and relevance in educational eurricula
were often focused on the lack of courses and programs dealmg with urban arid
urban-rclated ethnic problems, partieuhrly in their social and hliman aspects.
The re Tons(' of universities, in many instances, has been to create an urban
research center or on extension arm to deal with urbai, problem, or to
supplement city planning prograii (traditionally housed in Schools of
Architecture) with a course or two econpriics, sociology, or other related

)cia I sciences.
At the sarne time other departments and profc,sional schools were

finding 'segments the urban problem to shich then could apply their
eexpertise' in teaching, research, or St. nicc. It is no longs Uncommon to I Ind
oceasional co:;irv.t vith. special whin apphir,at_ions in traditional tepartnien,,,
such as hiStory,.H0C111,10gy. L.001011110., govt rnment, Kditical sci.:uee. ()ILI
10 Ids r.cography, ecology, pulplk. administratmn, eitrincering base es
plored ice is of the urban MATIe. 7 he pn trssjonc of I.1%',

inc, teaching, soil work, and jouinalisin have ail en.cie'd
the fray. caeh fr01.1 its OWn vantage point.

In 111.1tly,WdyS, unloitmitely, this fragmented academic strueture tumors
the manner t17 which other restitutions of soLiety, especially government and
the pr'14"cssi(,,ris, 11 we responded 10 the 111"1311 crisis. Although it is dear' that
many ohherNise vole-Wed (Ilse ipl,nes or professions can make sigoitieant
contilliiitions to the ndl .T.irlling 0111',/f certain Ur11,in problems ,1 tar

more eomprehelislve sv stem for defining amid deeding v,ith url,.tn riohltAirs is
allcd tr,t ml there is to he an sab-lantia! hope 01 Imding etlectIce and listing

solution..
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Educational institutions arc now becoming aware that linkages that
facilitate ,intyrdisciplinary and interprofessional study are essential if the
researcher and practitioner are to be properly equipped to function in the
milieu of today's and tomorrow's complex and significant problems. Vi.'h rt

appears to be needed is a curriculum that concentrates on the city in its totality,
drawing from the content and methodology of a variety of subject matter
for a synergistic whole. In this sense, urban studies serve an integrative function
through which many ideational frameworks and analytical approaches can lead to
discovery and intellectual insights at a level different from, and consequently,
more effective than, any one perspective alone.

In addition to an insistence on an interdisciplinary approach, progress in
Urban studies will depend heavily on field work and on educational experiences
through which students may discover or rediscover basic principles and develop
awareness of the complexity and interrelationship of "urban" factors. In
create sound field work program, particularly where such activity carries cs ith
it academic credit- -eff..ctive means for faculty direction and supers ision must
be developed, and relationships with community groups and agencies must be
enhanced, Field projects must be carefully selected, so tha' the student
urban problems in the total context of competilig salucs and goals, social
forces, political pressures, an I ea.rmomic influences.

. he material for this chapter i based upon data gleaned from a survey of
colleges and universities known to have urban or urban-ratted studies programs,
Fourteen of the forty-eight universities contacted responded to a specially
constructed questionnaire. In addition, twelve of the institutions responding to
the companion survey on ethnic studies programs included information relevant
to 'arban studies. Pertinent data from three more universities, obtained before
commencement of this study, were also included. In the main, the survey was
confined to schools that offer a tea cling program; however, information abiiat
the Joint Center for Urban Studies of the Massachusetts Institute of 1 ecli-
no!op. and Harvard University is included to indicate the wide range of studies
undertaken by research-orienred institutes, rhe base for this chapter, theitsiiire,
is thirty institutions. (For the letter of introduction sent to colleges and

surve yed and a list of those conntacted and responding, sue pp 295-98, be-
low,) What emerged was a !Mies of tCritAi;%e models arid directions for e sistiirg
and developing urban studies programs.,(For A lEstMg of selected courses in
urban studies, see pp. 298-303, below.)

indicated by this study vv,rsthc 1 111,1111g Out undergrailuitc programs
in urban studies sere not as piesalent as sere crarlu. rte progiams. Ibis might
tel in part, the dil!icidty of mounting the
baccalaureate level, since the traditional departments of universitiesby and lairs
control reepMcnients and possibilities tor majors. '1 he undergraduate programs
rescued were lutist often meuent and did not yet offer many ipporttnimes fiq
work studs., independent rcseareh, or direct eimmutruty action.

11,$,M171),,r, r+,( thn 41,1rIt.t 44, ,H441,d m the I iris I, ),+(,0 t, ran tax
dcul-rov. n,1nre 110,11 ino mat in all 11,,N

1.01(.,t 0101 carnet
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UNDERGRADUATE PROGRAMS

I h Lry .10 [ 11) MI t 111:11.1ergradll:11s1 11119'.111IS re1.1C1VCd range 110111

co(,rlinatei 1.,rograms that (10.-1"011. fount the of ferihgs of 111,110, Ls.isting
deprii.c.ieno;, through imijor in a spccific discipline with a concerti-1%16)n in
urban stlid,(;.. 11-,rough 3 major in urban planning, to a department of 1111..111

11110 descriptions of these general forms fuL'utc.

Majcr: Dartmouth College

Ryirti,1111111 .70flq!C'S u-,dergradu ne 1710,J,3171 ill C111' H.111711/11 and tulvm
1,11( s IS 11110!ill11. C1,11sIS.ly of Dirt cmrses and a sk.n.or 1111,0 supplk-

riwia regular dr.pactnn.mtal off,ing,, Students r,,-o1 fulfil both regular d, part-
nie-.111 r.-quircincms and urban s!ndle: requirements in orkicr to graduate tnith
degree recognition of d,ire in 1.,,th areas.

Dartmouth students 111101 C1111:C[C tlm.e of the five courses from 3 set of
core courses the other btu are chosen frim a sot of optional cmr;T's,
group of Core courses is divided into two parts; the first part OA els the urban
reles nice of government, economies, geography, :Ind sociology; the second part
do Ii. with empirical methods that .-c applicable to urban inqinry: statistics,
psychological desip, sociologLeal inquiry, methods of anthropological research,
etc. Dartmouth students must choose too courses front the first part of the
groap and one from the second parr. the optional set of ,:ourses, from which
the Auden: roust normally choose too, include urban-related course's from
engineer MI, oil, histoi), gmernment, anthrep.dogy, geography, and sc,,10Ityy.
A will coordinating course eonceotrating on the total urban environment is
reconred of :IN students in the program.

interdepait.wr tal Program with "Professional"
Options: University of Toledo

I he t,,1 itsit at 9o1(10 is (-1,11si,!.... 4 .1 1110(111111t1 111:l

major, undcr the drt-sttion of its t'rktit !'tudies Center, that vot.!,1 require the
kompleti.0 of ninety hours of specified courses I

siren hours of eore Loursc work iri ceonomies, polittc.tl s(ienee, soeullogy,
r.eogr Thy, history, spee,h, isssh,lalzy, and statistics, %% oh the.

additional roofs(' work 111 11:441,111 10 one of three LoriAntrattrIts.
L'Ilian el(rptitc nt. ft A41/111/11,11at1011, of Urban I (Atli

In c.)t.h the co:, -c ntr,it ions, the stud', draws tipon citirst.H. 110111 ;11.11ly
y11.'611:1111% 1111C 0011l1111/1,111011s in adruirustration desclopinent aik. each
iforty-Gtr horse. e1.1111 M11.1% 1.1 ell (111es, ?yid tattIccrurnirls fir .leader
ship is (him. Fouts, t1:th scicr hour 1,t destines I ht. 1.:1)),Ell
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concentration focuses on urban rcriests al. urban planning, and urban real esta:L.;
Urban ,Viministration stresses pi.dike administration and financial and pListin-
rtel administration: and the Urban Leadership option Lanitimisi/cs public :ll

ns, public opinion and propaganda, and community

Five-Year Mnjor As Pan cf an
Institute: Yale University

Vale University currently offers an undergradt.th ii liar stmlies major.
he po,:sibi!Ity ()I a tnect-year major with one year of field experience is also

feasible. Courses arc drawl from all divisions 01 the uni,ersity. The rnaj.nr is
put of an Institute that wil! house other science departnnnts. iv
courses will be designed in the humanities, political science, and si,cietiwy.
During the filth year of the major, the student uill have the option of da)0,0rIg
air integrative humanities or social science eurrictilmaa !La-rest:111,0k, s from Ihe
departments of economies, sociologs, political scicuee, history, c:1,1

bnglish are on the urban studies faculty coordinating committee.

Urban Studies with Broad Interdisciplinary
Foundation: University of Oklahoma

dire University of Oklahoma has initiated an urban studies program that
ailows undergraduate students to talc a wide range of courses in economies,
political Science, geography, and sociology. he student does not inajor in any
one department, but must complete a minimum of thirty -six hours front any
three departments mentioned, Med:ding no less than six hours from one
department. I he program is not designed for students who intent to terminate
their cdacation with the II.A. degree.

FourYear Undergraduate Program
in Urban Planning: University

of Washington

Vie Unk.ersity of Washington has initiated a fours car undergraduate
program leading to the B.A. degree in urban planning as a replacement for the
five yo.r, professionally oriented B.A. program that +vas offered in the (:ollege
of Architecture and Urban Planning. the first (sc.. ',Tars of the program are
general education; the second no years introduce the basic material in urban
planning. Students hate the option of tirminatiig with a P.A. d.,>.,..rce or
eontiiming their study for too oddltionil seers to culminate in a matte is
dagree in urban p:Irtntng. fluting the !W.. aV, k ras, students Lomplite
presuilted p'alning courses, but gio. it I tottud, Ic e chous;ntg from ainone, a
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number of alternative electives. I he clean( s are hcasily weighted toward the
technically oriented sciences- many being in planning, chcmieal engineering,
architecture, and atmospheric science- with only a eompar one few offered in
the social sciences.

A Department of Urban Affairs:
Hunt,: Ccllege

Hunter College has established an undergraduate curriculum in urban
affairs that is comprch,:nsive and creative. Underlying modificaton of the
traditional hours, courses, and credit 3Th3lIgefIlL111% that the curriculum
represents are se, eral important ;assumptions: tnat most students would be
starting their basic major work in the beginn;ng of their undergraduate careers,
that instruction must be designed so that !TUL I LIUS are prepared either for
graduate work in the traditional disciplines 4,1 for eel ited professional areas or
alternatively, to enter the job mark( t immediately after graduating; and that
the instructional format Trust permit a variety of approaches in the use nl

instructional materials and teachers ',including the recruitment of persons with
wide knowledge of urban and community affairs who might not have the
standard academic preparation for teaching).

Vie 122-point curriculum is built around a number of "experiences.-
'1 hew experiences include traditional courses. many new courses of an
interdisciplinary nature being offered for the first time for urban affairs majors,
and various types of i-ractical experiences that confront the students with the
realities of urban life.

Students would begin their study with a "Seminar on Urbanism and
Community Problems-the Personal a.ad Observational View," which would be
organircd around the personal experiences that each student has had with some
urban or community problem (welfare, being raised in an all-white environment j
without being conscious or ethni.: differences, etc.). Written and oral
presentations relating how the particular experience has helped to shape the
personality or lifestyle of the student would be emphasi/cd, it is envisioned
that this course would replace a portion of the basic rnglish requirements.

A continuation of this course would be called -Confrontation, Conflict,
and Leadership," in which three or four problem areas that emerge from the
seminar would be examined in depth.these areas would be charm. teri/ed by
high degrees of conflict among certain interests, population groups within
community, or communities. Case studies of the conflicts would be draisn up
with crucial bits of information missing. Students would fill in this informatkin
through interviews with principals, by reading newspaper clippings and
documentary tcports, through neighborhood interviews, or by other appro-
priate means. Undergraduates would complete experiences by hi ing and
working with families of different ethnic and economic backgrounds for tour
weeks and by regular job assignments milli pro ate and public agencics involved
%sith urban problems. Other areas with shish the students %souk! fannli.tri/c
41.C11S11%L'S arc the economics of the Ontroporis, critical issues in urban affairs,
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research and .analysis in the social and physical sciences, the dynamics of
community partitip..tion, and urban influenecs on the arts, language, and

GRADUATE PROGRAMS

I he graduate programs described below represent a range or modes by
shish universities hose moved into urban studies. Inelirded arc prop,ranis
located in schools of public administration, departments of city planning, and
in skparate departments.

Urban Studies in Public Administration:
thiversity of Pittsburgh

"I he University of Pittsburgh Master's program in Urbna and Regional
Planning NURP) is situated within the Graduate School or Public and
International Affairs, Broadly speaking, :he planning program emphisiies the
generation and articulation of ideas. Candidates for master's degree in urban
affairs take "Urban Policy Analysis," "Systems Analysis and Urbin Behavior,"
and "Urban Information Systems." Vithin the VIUIP program, the student
may elect a profes,aonal emphasis in urban environmental plaoning or regional
development planning, alt I can study the broader areas of theory,
systems analysis, research methods, and commufity political systems. All
students in both :he MUI2P and the Makter's in Public Administration MPA)
programs can choose background courses from among eight core courses in the
Graduate School of Public and International Affairs, encompassing such area,
as research methodology, theory and practice of public management, adminis-
trative management, and program deveh.pment and implementation. I he

MUR l' normally requires four stlITCStC1S of course work and a thesis.
he MPA is offered in four related fields: Urban 1)eclopment and

Renewal, Urban t:onummitv Doelopment Administration, Urban Esecutne
Administration, and Metropolitan Studies. All these programs require three
terms of study and a thesis" Cons,rvation, rehabilitation, and redc clopment
ate key cleans Is in the Urban Development arid Renewal program, \%hieh seeks
to prepare students for general adminictrative tasks; program de\ etopment and
implementation; corsulting and recearch in municipal, metropolitan, state, and
federal agencies; and consulting firms and private industrial development
corporations.

'the Urban Community 1)0elopment Administration program is a Recut
innot',I1 ion whoa establishment \vac due in rut to the news federal and local
programs emphasising community parlicipation. tShcreas the ('rban fhAelo:.

nt and Rencic.al program ktroo.e,, the physical acpcds of red( clop! ,

U,bati Community I/e elopmcnt Administration stro,cCk the human and
socio-etonomic fat.tork Of red, elopmi:nt. the program is more broadly
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interdisciplinary than is the Urba., Development and Renewal option, and
circuses are offered from the Graduate School of Social Work, the School of
Educaticm, and the Graduate School of public Ilcalth.

the Urban xceutise Administration program prepares students for
central teirninistrative positions in state. county, mun:cinal, and national
government, as \sail as or civic agencies, research bureaus, and business firms
where a knowledge of urban affairs is important to the function. the pr;11..q,irll
IS designed to provide the studcnr with competence in analytical techniyies
and prohlemsolving, knowledge of the processes of urban development and
change, add skills in the management and administration of urban scrviccc.

'I he central function of the Metropolitan Studies program is to accumu-
late new knowledge and to convert existing knowledge into terns relevant f
the solution of urban problems. Attention is focused on research and
problemsolving methodologies for urban affairs, thus, the program is parti-
cularly well 5.,itcd for doctoral candidates in urban affairs and for urban
professionals desiring to widen their fund of knowledge to he:ome more
efiective problem-soh ers.

'I he Metropolitan Studies program is broad enough also to pc, mit
emphasis in new fields not yet recogni/cd in Pittsburgh's Urban Affairs
Department and is also relevant for those student.; who want to adapt their
own profession for urban practice. the principal feature of Pitt,burgh's Urban
Affairs Department is flexibility. Because of the multi professional approach
and the. breadth of the' Metropolitan Studies program, emphasis can differ from
year to ) Car ro reflect the make-up and the interests of the student body.

Urban Studies in Public Administration:
Syracuse University

Syracuse University sponsors a program called Aletrop, Titan Studies, in its
Maxwell Graduate School of Citi/enship and Public All rus, that is similar
the Metropolitan Studies program at the University of Pittsburgh. 'I he Syracuse
program, however, is unnelegree-granting. It represents a parallel concentration
asailable to students while working for a master's degree in public adminis .
tration or in regional planning. Doctoral candidates in economics,
science, sociology, or geography can offer Metropolitan Studies aspects of their
particular discipline as one of their four areas of concentration. 1 he (ore
course, the Metropolitan Studies Seminar, is a tsso -semester sequence taught by
a political scientist and an economist. Its purpose is to introduce students to
the nature and scope of urban problems and to prepare them for the study of
the problems of one particular Sta,d3rd Metropolitan Statistical Arca that 1 ill

Ire the focus of the rest of the program.
"I he other courses in the Metropolitan Studies program cons,.[ of a

tsso Semester economics course, Iwo courses from geography (urban geogr,phs
and regional analysis), a location-theory course offered by the econormo,
department, a 1550 semester course in turban history, and a political science
coarse" I hr cumooned c COUT,C ;Urns at in7p.lf t1ng an understanding of the

l42



is

128 HUMAN USES OF THE UNIVERSITY

economics of a metropolitan area. first semester is concerned with the
meth ds of Linalys. collection of data, and preparation of an cconornic-base
study of an area; in the second semester the student commences actual study of.
the area. ihr b'CJII011-thetlry course is designed with additional material on
urban transportation to aid students with their studies of their areas.

City Planning: The Massachusetts
Institute of Technology

Ihc evolution of the Department of City and Regional Planning at the
Massachusetts Institute of Technology illustrates the broadened outlook on
physical planning that the increasingly social and cultural nature of city
[in...Wins is forcing upon many of the n nion's professional schools of planning.
ihc graduate Department of City and Regional Planning is thirty-five years old;
its initial enroldmeut was restricted to architects. One-third of the present
enrollment is now made up of architects and engineers, the remainder from
other fiids. 1 he traditional concerns of physical planning; hasc been
supplemented he ihe issues of unemployment, race, and sociological and
political alienation. The research arm of the department, the Laboratory for
Environmental Studies, embraces four divisions, which correspond to the
directions in which the department has evolved: race and poverty, quality of
the physical environment, underdeveloped countries and regions, and informa-
tion systems for decision-making.

1 he department has abolished all course requirements. Each candidate foe
a master's or doctorate in city planning plans his own program with the help of
a faculty adviser. The course "requirements" now state that each saident is

expected to devdop:

(1) a general understanding of contemporary urban sods ty and
its major components: social, economic, spat al, and political;

(2) sk'll in the techniques for analyting urban and regional
eommunities their social and economic characteristics, spatial
patterns, political structure, behasioral impact. and processes of
change; and

(3) skill in the syntliestivol development policy, ms-1: dog the
statement of the problem, the formulation of objectives, the
generation and evaluation of alternative plans and policies, their
implementation, and the monitoring and adjustment of action,

lhe department sponsors a Special Program in Urban and Regional
Studies (SPURS) for developing areas that is underssrittcn by I he Ford
I oundation. 1 h r program consists of it year of intellsiVC crso! LTC for midsdrier
plat ssionilS in desclopingcountry planning, has insulted in tlic
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addition of nese seminars in anthropology and squatter housing. A similar
program is being undertaken for bh,ck community leaders. k is concerned with
teaching general technical training useful for the management of A wide variety
of community problems.

Innovative courses that the department sponsors include a two-semester
seminar in "Psychological Functions of Environmental Form,- a seminar in
"1)(10.)i:rate Social Change, Research Method.; in City Planning" (from a social
science perspective), and new seminars in computer methods for city
planning.

A Department of Urban Affairs:
University of Wisconsin (Milwaukee)

A graduate Department of Urban Affairs at the University of Wisconsin
(Mdsvaukee) scar in 1963. It grew from five faculty members
offering nine courses to students that year to wren faculty immibers
offering eighteen courses to fifty students in 1968. 'I he faculty is appointed
jointly with other units in the university.

Several features of the departm,iit merit special attention. 1 lest of all,
urban affairs at the University of Wisconsin (Milwaukee) is a full department
with linkages to the Co Ilegi; of Letters and Science And to the Graduate School,
It gives the students in the department a home base and provides much more
secure status than a "program" in urban affairs could. "the department grants
its own degree, which is equal in all respects to degrees granted by other
departments. It coffers under its nun auspices several courses in urban and
regional planning, urban political structures, urban social structure, urban
history, and urban renewal.

The department's mission is to train generalists in urban affairs oho arc
able to bring theory to bear upon practice and to proceed with "wise
pragmatism" when theory is lacking. he program is broadly interdisciplinary
and prepares students to deal with urban probl:nis arid to develop the needed
collaboration and integration of experts from different fields in solving urban
problems. he emphasis of the department's Lurriculum is on the process of
urbanisation; social, economic, and political aspects of urbanisation; and roc,-
and decision-making.

During its first line yoos, the department required the students to
complete a specific Sal of core courses dealing vsith s arious dimensions of urban
analysis and action. In late 1965, it modified the program so that each student
tailored his courses to meet his assn specific needs. Now there remains only one
required course, a capstone -Seminar on the City," Adolition of all other
requirements came with recognition that urban affairs is nothing less than the
study of man in the city and that the required courses v,enc not sufficiently
hyoid to include other important d,:potments and disciplines, such as

sommunkations, philosophy, geogiaphy, and k
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Social Action Emphasis:
Southern Illinois University

Southern Illinois Unkersity provides graduate education leading to All
M.S. degree in community development through a Community Detelopment
Institute. Within the Institute is a Community Studies Unit, which conducts
research and designs and evaluates various training and action programs, and a
Training and Consulting Services Unit, sshich actually ididertakcs various
community action projects in which faculty, students, and researchers
participate. Thus, a full progiain incluchng instruction, research, and sirs ice is
coordinated to pros idea WCII-T00114.1.-d CdlICAII4/11,11 0.111."1.4.111..1 that is 111111,1r4..'d

by action and (-did observation.
Ihr nirriculunr of the Community Development Institute is interdisciplin-

ary. Students must take part of their comme work in allied acd,leinic
s soeiokyy, anthropology, hIstory, education, economies, geography, psyclaol

ogy or politica! science. the program requires forty-eight hours of it/Ills('
work, sisteen being in one of the academie disciplines outlined al',ovc and the
remainder being courses specifically' designed or desi,rdiated by the Community
Development Institute. t be course work ITIAL/412/111/ ;1)541) C;1111. to a 11/..'11!, or

major research paper. In addition, a one-year internship in a local cornmoniz,y
development program is required.

Interdisciplinary Study:
University of Chicago

he Center for Urban Studies at the Unkersity °I:Chic:ago WA% I. Ad 111S}11:43
in i963 to coordinate eisting research in the university, to conduct classes,
and to initiate field studies and applied research. Ott: 04' the Center's goals is to
resole contradictions between speciali/ation and generalitatir 11. recogniling
that many aspects of urban phenomena cut across any one discipline, it seeks
to pros le students in the Center with training in the discipline and insights
into the contributions that others can make. The Centcr is convinced that
neither cit) planning nor the mastery of one particular discioline can provide
the skills needed to solve contemporary prol)lems of the city:

Ia the former C.114^, the emphasis is upon the physical dcselopmcnt of
the city and technical subjects such as traffic and circulation, [Ind
uses, density, and design. In the latter case, the student, although
later he may become a key city administrator, trained as A
spvci.dist in the field of his choice socioloiy, economics, di% Mity,
education, architecture, social work, Sr 4 law concentrating
specific mean problems from the cartage point of his specialts-
S;cithcr accrue procides the strident with coherent, organised
undtrstanding of tlx 111311V 1.411-4 ss 311C11111g .11141 ,111Ct1(4.1 by 111(
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complex urban structure. Consequently, the resulting failure in
professional performance, achievement, ,nd response have demanded
a re,inialuation of the urban practitioner' 'adernie preparation,'

In each department or school of the university, the urban studies
core- '1 he Study of Urbanisation," ''Urban Systems Analysis," and "Policy
for Urban Systems" is included as either required or reconurendcd electives.
Center Fellows are nominated by individual departments; they roust fulfill all
the regular requirements of the department (and take their departmental
offerings in urban studies), complete the core-coarse sequence, and take the
"Urban Studies Seminar" and "Urban Research Workshop,"

The interdisciplinary conception of urban studies is underscored in both
the "Policy of Urban Systems" and the "Urban Research Worl,shop," where
students are given problems that cut across carious disciplines and must work in
interdisciplinary groups in order to solve them. 1 he Center also offers courses
in "Urban and Regional Planning," "Urban Political Sociology,'' and he

Modern City." The "Urban Studies Colloquium," a noncredit course, brings
faculty and students into contact with individuals with ongoing responsibilities
in urban problems 1. teld work is available in various larblic

Research and Community Service:
A Brief Note

The late 1960's have witnessed an upsurge in urban studies research
through institutes whose primary function is to generate basic research and to
attempt to find solutions to sonic of the problems plaguing the cities. A prime
example is the Joint Center for Urban Studies of the Massachusetts Institute of
Technology and Ilareard University.

The Joint Center for Urban Studies, funded largely by 1 he Ford
Foundation, has Linde! taken both basic and applied rest: 11 projects. During
1967-68, members of its staff undertook over fifty studies covering NUCh areas
as the historical roots of civil disorders and insurrections, school dcsegiegation,
suburban delinquency, and welfare. The Joint Center also held a contract from
the Corporation ,"enetuela dc Guayana to 'cork out itfeeelopnicnt strategy for
the Guayana region and plans for the city of San Tonic de Guayana iii

Vencluela. As of November, 1968, research was being done on housing, land
use and urban renewal; iliban social pro,-csses; urban goveinment; urban
economies and transportation; and urban design in developing countries.

Both the Institute of PeTnan Sciences (IIIS) at Boston College and the
Institute for Urban and Regional Seicrees at Washington University in St. Louis
differ sorneee hat from the Joint Center, having, in addition to a primarily
research diree0on, a teaching component as \Nell. At Boston College the
research, educational and demonstration projects of the IIIS arc thought of
conceptually as falling under one of the five programs now in operation. -1 he
rationale for this procedure rs twofold I list, the programs torm a comeptual
umbrella to link the output of several indIN 'dual projects akin to each other and
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thus amplify results. Second, the administrative responsibility and authority is
thus deeentraliied in order to achieve more efticient collective use of IIIS
resources and talent. 1 he five programs under which the research, educational,
and demonstration projects 'fall an_ deprivation and social transition; inter-
cultural conflict and cooperation; the individual and his adaptations in society';
urban change and development; and volunteer participation and leisure
activities in the urban world. Most of IIIS research projectii are basic; sever I
deal with pre,alence, activity, and participation of volunteer organisations.
Only two formal courses have been organiecd thus far. a "Scmivar in Urban
Change and Development" for advanced students in universities in the greater
Boston area and for actual practitioners in the field of urban studies and a
"Seminar on Urban Development, Research, and Policy" for Boston College
graduate students. The former course deals with actual contemporary urban
problems; the latter is structured for extensiee use of ease records, scant work
in applied research, independent research, discussion, and presentation of group
work .

Washington University's Institute for Urban and Regional Studies has
undertaken research for the U S. Corps of Army I' ("Criteria for Water
Resource Investments "), the Committee on Urban Economies o: Resources for
the Future ("Design of Regional Accounting Systems"), and the Economic
Development Administration ("Regional Effects of Public Investment"). Most
of its research, as can be seen, is in the realm of economics. the Institute does
sponsor a few courses fur graduate students and offers researeh assistantships
and fellowships to Ph.D. students who select urban and regional science as one
of .heir areas of study.

It should be noted that a number, of urban research centers perform
auxiliary acticitics within the community, frequently of an everimentai
nature, that seek to test theory and practice.

CONCLUSIONS

Higher education is giving increasing recognition to urban studies as an
important subj et-matter area at both the graduate and undergraduate level
I he most significant trend in its developm.-nt is a movement away from the
city- planning focus with its strong crnphal.]s on physical factors toward a
more balanced multidisciplinary approach that accommodates social and
behavioral science perspcetis es as welt.

At this juncture, it is too carly for the results of meaningful evaluatio'ri set

varying approaches to be available: one specific model for urban studies cannot
be prescribed, theiefore, as superior to another. Certainly one would expect
differences with the si,e, location, student composition, and type a'
institution. Variations on the theme arc appearing under such classifications as
urban community development, urban administration, urban policy analysis,
urban information systemc, urban I havioral science, and urban renewal. Each
of these reflects the drawing together of s ,16(111( subjectinattca arcs ire new
sv,ts s to attack the problems of city.
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Ur. ertain and esperimentat as they may In, steps are inicasingly being
taken to relate the academic program to field work and to community stoice
and action. Continually, 4.en more colleges and nnivers:,ries are turning to
consideration of how they can be most responsive to mein)g national, local,
and student needs in urban fields. It is entirely appropriate that they should do
so. 12,very student, as part of a liberal education, should develop an
understanding of the evolving forecp and factors that are central to the urban
envi.onnic.u, so that he may function as an intelligent eiti/en in dealing with
urban issues.

Beyond that, whit is needed are academic programs at the baccalauredc
arid graduate levels to prepare studynts for career in urban and community
work, as teachers through %shorn new generations of sorely needed scholars and
practiti'oners can be produced, and as researchers through whose efforts the
complex problems affecting cities can be made partially or wholly to yield...At
the same time, there must be found ways to cros:-Iertili, the relevant
disHplincs and professions so that they rnly also apply their 1rAr expettisc: to
the regeneration of the city,

NOTE

I. ('enter for Urban Studies, UM% ersitl. of Cbicait,o, report, 1968.
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CHAPTER TRENDS
LEARNING

I N PE FIX GP GE RR I ATI sT I A

Wilfred (oars

INTRODUCTION

1 he arpik.:Htm it iii,sre,m, icarnin! to direct (Apia ICJICe s i t u the
problems of race and the cities is a relatively recent innovation. I rad,tionil,
the Irban university has tended to divorce itscll and its aca lemic progfarns
from its surrounding comr,unity. At the midrgraduate level, (tree t esdericnce
\sith these problems has been virtually nonexistent, except (ii SCAM:ICJ
volunteer activities. With the exception of :su,-11 professional schools as
Education and Social Work, universities have provided students is ith ICW
opportunities to confront actual situations in any meaninvil way.

Respooses received from the surveys det,.iled in Chapters 7 and N,
however, indicated that universitie, are bcginninp to look outward from the
classroom and to place increasing emphasis on eNi,erik Mill kat-A.111g a'. a 1 altd

component of the educational pro-cess. In general, these new directions has,'
been prompted by a sense on Oa; part of students and administratois tint
theoretical knowledge is not sufficient for training nrm and wornen to deal
with urban and racial 1,--4,blems, lh-:y have also been prompted, in many Cask s,
by a feeling that the university' has an obligation to Inak. its ( vcrti,, annlAblc
to its surrounding community and, in particular. to those groups that .tie
unable to obtain proper professional services.

*I hc following information was provided by rceipicrts .'1 the urban studi. s
and ethnic studies questionnaires, to show the I:vol.:mall aspect of their
programs. In fall, as many as 90 per cent tilt it important enough to include
'his information, even though it was unsolicited, liesponsts de. lt will.
volunteer seti'vitics related to urban or 1111110[4y affairs and moth field 55,r2.,
into nships, and other experiemial learning activities for shish a( idernic k I edit

\"--- is triVera.---Th& information in this chapter:is not intended as a comptchensic
inventory of all. . Ich actisitics or of a:i schools. It is ins/tided here in ordcr to
prevent an overview of national directions in experiential learning th it may be

Of interest to the arious schools of Columbia Unnereity. ('onsequoitly , no
attempt was fun ' to collect comp..rable Hformation al,to (.0111110.cl

I:nivel-sit). student- ItiL.iiiiity Asti\ I(iCG.
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UNDERGRADUATE PROGRAMS

Volunteer Programs

Because of a traditional reluctance to accept exr-riential learning as part
of the eolleg, curriculum, the 7cat majority of community-related programs
h.o,e received their itnytus from student groups. `,tudents have formed their
own programs and coordinating bodies and have joined, in increasing numbers,
the movement ,away from campus isok:ion. In 1967, the student tutorial
inovemept alone involved more than 200,000 students at Over 1,200
campuses,' Stucenrs at both undergraduate and graduate levels arc now
participating in health, recreational, family service, community action, and
many other projects. Initially, these programs were informally organised and,
although ei.ccuraged by the unIV:rSity, were usually operated and developed by
students them,elves. Increasingly, howev,Jr, community projects arc being
organised tin& r a central coordinating body and incorporated into the regular
university sJructure.

A few examples Of student volunteer programs should suffice to indicate
the range t; pc of activities insolvcd. Of these, tutorial programs appear to
be the most popular and invoke the greacest number of students. The Mexican
American Student Association of the University of New Mesico operates an
informal tutorial program that provides supplementary education to the
Mexican American community. It is tyjaal of many such programs being
fo,rned by stu:cm groups to so-se a particular ctnnic population.] he SERVE
tutorial program of George Washington University, which pros ides tutorial
re, iccs to "temporary" inmates of the Washington, D.C., jail, is organi/ed
more formally and draws participants from the entire student body. In order to
enhance the quality of volunteer sc nice, George Washington has also
established a Volunteer Tutor Institute to tr4m voluntccrs .1',l teachers of
voluntec-s and is open to students and to members of community 5C
grou,s.

the \ohmic. - 'tempi,. and 'ariclerbilt L..iscrsities arc more
comprehensive in scope. A coordinative body comprising both students and
university officials cooperates on a number of diffrr,:nt community projects.
Temple's student Community Action ( cater coordinates a number of programs
that involke undergraduates in minority-group problems. In addition to
tutorials, the Center oper:tes a Hispanic Program for the Puerto Rican
community. ihro iglr this program, etudealts have organiied recreational clubs
;or Puerto I;ican children and, during smiancr. 1968, arranged a tssosy ;I; trip
to Puerto Pico for fourteen Philadelphia high s hool students.

Vandubilt Uniscrsity's Volum:cr-in.S( effort is cartied oat in

conjunction with St a, it and Peabody Colleges in Nashville and cosers
range of Ptojeets is the meet (icy. Auisities include a recreation program at a
vocational :400! a rcnabilitarion project in the Intensive ('are Unit of the
jordarna Reformatory. assistanee in Red Cross Centers, and ruts ice and
assistance to Winks in need of food, c1 thing and housing.

1J0
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he various community service aensities at the University of Cincinnati
are run on an ;id hoc basis and are loosely coordinated by the Director of
Community' Relations. 1 he university has a student-initiated a-d student-run
Student Volunteer Center with over 150 student volunteers working in carious
welfare and community organisations, some of them as tutors or recreation
leaders. A Summer Acting Workshop has been set up cooperatively by a 10)ca1
neighborhood organi.'ation and the university's Department of Speech and
Theater Arts; it buses precollege students to the university during the summer
to receive training in acting, interpretation, play selection. directing, and
make-up.

Although it is %%idely recogni/ed that volunteer activilies provide a
salualle educational esperience for faculty and student participants, there act.'
doubts about whether they are as successful in meeting the real needs of the
community. In response to questions concerning the cifectiseness of volunteer
programs, critics point to the token nature of such efforts and note that, it
times, they become a source of irritation rather than help to community
residents. It is recognised that they have proided some rosarding and useful
points of contact between a university and its rimn or city, however, the
massive effort required to eradicate the ills of the urban environment demands
a large-scale' commitment of professional and educational skills-volunteer
effort alone is woefully inadequate.

One of the weaknesses of volunteer efforts is that they tend to remain on
the perimeter of normal college functions and therefore, have relatively little
impact on the university as a whole. Although volunteer programs will continue
to provide outlets for those %% ho wish to emjage in community service, it

appears that the integration of field work activity with regular course and
research work will be necessary to enable the university to participate
sift( t cis" in an attack on the enormous problems facing minority groups in
this country.

Afro-American Studies Programs

Only a few liberal arts institutions have incorporated community
involeement into the regular Jegrce programs to date. Many of those that have
done so appear to have been prompted by the concerts for the black
community indicated in demands for AfroAincrii an Studies. Undergraduate
students have generally been the most active in volunteer program'. A primary
concern of many black students has been the desire to develop the skills and
techniques that they will need to help the black community effcet;sely. Black
Studies..,s one student put it, is "a bridge bctsseen people ,shoh.1%e e \penis(
and those who need it most desperately, the peoplc in the ghetto.'''

Administrators of Afro-American and ethnic studies programs }lase begun
to emphasise contmunity sersice and espermitial /earning as t.,,,,rmal comp,.
rents of the study of American minorities their ratinn.elc, supportr d 1.s many
urns sisIty 01 iciAls, is tlitt only though direct And [Isis e tspolirC to the
culture and k of minority groups can students learn to tinders. Md the
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problems of poverty and racial discrimination. lames /truer, Director of
Cornell University's Center for Afro-American Studies, has stated that the
development of skills "tailored to the community" will be the eventual aim of
the program.' For students at St. Louis University, the question is "whether or
riot the curriculum is designed to give the blacks the skills they need to take
back into the inner city to work with their brothers."a

Thus far, only a few universities have spelled out the specifics of
community involvement as part of Afro-American Studies programs. Some
have begun by extending the study of black experience to students in inner-61y
schools, but generally on an extracurricular bask. At Wesleyan University, for
example, students have been teaching a course in Black Studies at a heal high
school. Ifolstra University has initiated an Afro American Summer/Winter
experience, organi/cd primarily by black students and designed to give
-meaningful" experiences to black children. In 1968, 400 children participated
in the summer program, and 130 enrolled in the winter program. In addition to
the recreational program featured in the summer. there Arc classes in
Afro-American history and /1 frican art, crafts, muse, ind dance during the
academic year. Students are also offered tutwang in mathematics and reading.

Hunter College is requiring field work for all majors in Black and Puerto
Rican Studies. Cornell University hid indicated plans for into nsive field work
experience as part o. its Afro in Stud. 's and Research Center. 'I he community
arm of the degree program will be an I 'rban extension Center, to be located in
New York City, in which students . spend a full year "living and working
with the problems of the ghetto."'

In order io provide even more intensive exposure. to the black community,
students at St. tonic Unieersity have proposed an extension of the university.
to be located in th.: Miler city and to 'ere(' its residents. Students will spend
their first two ycars am the extension center and their list tore on the main
campus. Continued courses at the Ste ilsion Center during the last two years
would he devoted to dr veloping ways both to apply their skills in the Wadk
community and to gain experience in their field of concentration.

At San Francisco State Collegei different approach to the relationship 0
community involvement and the study of t'lc black esperience has been
suggoaed. It has been proposed that all courses in the Department of Black
Studies contain a field work component. Altiii.,4h this idea has been proposed
to a limited extent at other institutions, none has envisioned such extensive use
of field work as part of the regular course of study. "I he assertion at San
Francisco State is that black students will serve as "role models" for ghetto
youths, thus helping to eliminate the pathology of poverty and racism. Field
work proposals include a black cultural arts eiimMitteC, A commw.ity
newspaper, a tutorial and "drop hack -into school" drive, and a (0011111111y
inbirmation tenter. In addition, sonic lectures may he scheduled off eAmpus so
that nicnibyrs of the comMiliiit may participate.

Another lite/manse is being .,.,ternptcd by the Vim. rsit of ( aldornia
oS 1ngeles through its Arne Titan (ulicuis Proji.(1 the will (le\ clop

kith cthnfe studxs piiograrlis And tescarkh and actioi /voice!. an,l
is intended to serve tour minority populations in Chi. I os .Angelo. area'
Afro An cril'el IS, !IICNI,,In 111,11,WS, and Orient it

J
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Ailltfri:-.111S, I he eight-tc--' steering committee tor the project still
include repre.sentativcs from the tour minority communities

Curricular Activities

Espericor,a1 learning activities in higher education curriculum have been
emended bee fro-American or ethrUe studies programs. Recognising the
importance ewe attach to "relevant" learning, sonic institutions have

moteu to introduce field work as it supplement to cla.,sroom work,
service protects that occupy a semester or ycar, or a combination of these.

Several institutions have begun to offer credit for tutorial work. Both
Northern Michigan University and the Massachusetts Institute of Technology
VOW offer academic credit for tutorials in their neighboring communities, and
Syracuse Universi..,v has d similar plan. Profc.et ioq 70, a student-initiated
tutorial project, proved so successful in its first ti, car of operation at Syracuse
that it is nJw cliktive course in the School of Education (or freshmen and
sophomores. Using, a different approach, John,: Hopkins University has
introduced tutorial field work in its course on "1 he Disadvantaged Child."
Sarah Lawrence College has a similar course in "'Fuelling Techniques and
Learning Procc:::ics for Children in Low-lnco ne Areas," which requires
after-school tutoring of children front the fourth through sixth Jades.

With a traditional course structure as a base, a few illiversitics arc
attempting other inn,.arivc methods of es posing students to particldar
minority-group pre,Mems Washington University in St. Louis, !iissouri,
includes field ma ,4k in community action agen6:icx as part of its course on he
City." Cornell Cnieersity has instituted 115o courses that intolic extensive 12,,ld
vcork activity: "the Family in Poverty" project enables students to Inc with
poor Ernilie the town o' Ith,:ca and "The Migrant Workers" course provide,
for study dining the spring term and employment over the summer in a migrant
labor ramp. Both courst haee received an enthusiastic response from students.

Into nsive field work activity with minority groups in urban areas is being
trodustd at a few Metitutiems in the form of "ghetto" or urban semesters.

such plans allow the student to spend a semester in a large metropolitan
community, performing sonic form of service and perhaps living in the homes
of members of the community. Princeton and Drake Universities, among
()CRP!, arc considering a program of this nature, which 'would be similar in
purpose to Cornell's Urban I. xtensioR Center, mentioned above.

Another opportunity for csten6,1: community participation is offered by
work-study programs such as those at Antioch College and Northeastern
L'nners:ty. No speeific deseraplions of projects that have been furled out
under the evorkstudy pro; rani Were gi\ en in the responses to this ,111,Cy, but a

11,,ICLI that the quarter spent in otf-campus I:0121d be
pot to good site in sonic fowl of tomnilinity sers

Student reaetion to :already e stablished pro;cets is :reported as laeoralie,
faculty members and admioistiatise oltiet FS, altItougli more cautto,us. hoe
gcmrall, Cr,rWttlid tl it CV0,UtC to lie ualitics of CoMnitmlly problems add..
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a valuable dimension to the student's learning experience. Some arc resistant to
thc idea that the university become ? "service" instittion, particularly at the
undergraduate level, where the emphasis is on acquiring academic knowledge
rather than on learning and applying professional skills. Even those strongly in
favor of a curriculum that includes substantial community involvement
recognize the difficulty of relating community activities to the university's
traditionally' academic function. A .;tatem,ent from Washington University
indicates thc nature of this dilemma and attempts to resolve it Our efforts arc
still experimental. We do not feel we have yet found an effective means of
relating community service to the academic approach that we now have.
Nevertheless, participants in the program have clearly benefited from their
involvement."

GRADUATE AND PROFESSIONAL
SCHOOL PROGRAMS

Community involvement by students in graduate ar d professional schools
covers a wide range of courses, projects, and research activities. lice:::use of their
extensive resources and skills, graduate and professional schools are able to
undertake programs of greater depth and complexity than arc undergraduate
schools. The relationship of the profession to urban and racial problems, and
thus to community service, can also be more clearly defined. Therefore,
activity in professional schools has centered around the applicatic,n of skills to
sole specific problems in the community, whether legal, financial, medical,
educational, or architectural.

Graduate Schools of Arts and Sciences

Graduate departmcn:s in the liberal arts fields seem to have moved in the
same general directions as those at the undergraduate level, with the addition of
substantial research activity united with community scrjce. same doubts
that have assailed undergraduate officials concrrning the academic relevance of
community activities have also posed problems for graduate schools. Thus,
although graduate students participate in numerous volunteer programs,
innovations in regular course work are limited. Graduate courses that include
field work with minority groups ae ,cncrally in the dcpar tents of sociology,
psychology, and anthropologyfields that has c traditionally dealt wit:. the
structure, ecology, and rnorcs of subcultures, ac, for example, those at the
Unneisit: of Ncw Mexico requiring field work among Indian populatiives.

Now the social sciences arc looked to in the search for solutions to urkin
and interracial problems. At St. Louis University students are required to do
field work and to accumulate firsthand knoecledlc of the city, of all
socioeconomic strata, and of the styles of life cif different ethnic groupc, in
conjunction with winces in contemporary problems. urban sociology, and
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human ecology. At George 1Vasinington University some students and faculty in
the graduate departments of sociology and psychology arc applying their
training to the public health and remedial education needs of neighboring
minority com.asunitics.

Anothc, means of invoking graduates in community activity is being
attempted at Boston College. the Joint Center for Inner-City Change is the
college's lin!1 with the city of Roxbury, a primarily black community. Among
the projects supported by the Joint Center arc Associated Industries of
Massachusetts (AIM), which seeks improvement in job conditions, and
Comiminity Action Theatre (CAT), which works to develop bla,:k-controlled
media, including television. Boston College participants include the professors
and twenty graduate students. The aim of the Joint Center is to develop joint
programs; consequently, a community coordinator works with a Boston
College faculty member on each project.

Much of the community activity at the graduate level is pursued in
conjunction with research projects. Ai- example of projects that combine
investigation with service is Wayne State University's Summer Science Research
Program, initiated during summer, 1967, to investigate the responses of
inner -city' high school students to methods of teaching physics and chemistry.
Twenty-six graduate researchers participated in the programs as supervisors and
"companions" to the students, who were assigned projects that required them
to develop a practical understanding of physics and chemistry.

Because graduate programs in Afro-American or ethnic studies are few and
since those that do exist arc still in the formative stages, the relationship of
field work to graduate study in these fields remains to be developed. In the
meantime, it is possible that African Studies programs will prove an effective
vehicle for community involvement, particularly in view of the current interest
in African culture on the part of Black Americans. As an ex-Imple, the African
StudLis progr mr at the Univer,ity of Wisconsin (Madison) is now exploring
ways in which it can relate its instructional resources to community needs.

Graduate Schools of Education

The problems and failures of school systems in providing for the
education for thousands of children- particularly in inner-city schools- -hale
impelled educators to examine new methods for teaching the so-called
culturally deprived and for preparing teachers to teach in schools with large
minority-group populations. A number of graduate schools of education,
consequently, has e introduced courses in the teaching of "disadvantaged" or
"culturally different" children. Other courses arc specifically designed to
ins CSI . ,c the problems of race in education, such as "Black Educ
offered at the Uniscrsity of California at Santa B.1 rtur,i, and "Race and
Education," offered at Stanford Uniscrsity.

New courses and projects attempt to bring the .,twaL nt teacher into direst
contact ssith the educational Troblerns of minorities and the ghetto child. In
this connection, the federally financed 'leacher Corps Program has been
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instituted on several campuses to prepare students to teach in urban schools
and confront tl,e conflicts and values of faMilics living in urban ghettos.
Regular teacher training programs are also providing more opportunities for
student exposure to the culture and educational problems of minority-group
and inner-city students.

Through Project Teach, California State College at Los Angeles has trained
sixty teachers to serve in disadvantaged areas, with a focus on the Watts
community. The project aims to eliminate the sources of student discontent
and to improve the working climate in the classroom. Ball State University's
Teachers College is nosy developing a program for the preparation of
clementar; teachers of the disadvantaged. The program will eventually be
expanded to include secondary education and will coordinate special work-
shops and institutes for the disadvantaged through the Ban State Reading
Center.

"lhe new focus on problems of the "disadvantaged" student has also led
several institutions to place greater emphasis on practice teaching In schools
where minority groups comprise the majority of the student body, Both Wayne
University and the State University of New York at Buffalo have located
educational centers in the inner city. Students eniered in Wesleyan University's
At.A.T. program intern in urban schools in Hartford, New flavor, and
Bridgeport.

In addition, some colleges and universities have initiated special relation-
ships with particular schools located in inner-city communities that involve
graduate students with "disadvantaged" students in an experimental setting.
For example, the University of Illinois (Urbana) College of Education has
purchased an elementary school that offers education primarily to minority
groups and operates another elementary school jointly with the Champaign
Public Schools. Both faculty and students participate in the programs, which
offer tutorials, study facilities, and remedial education. California State College
at Los Angeles has established a special program in a high school located in a
predominantly black area of the eity.lhe administering committee composed
of students, faculty, and administration from both the high school and the
college-provides a vehicle for cooperation to confront urban educational
problems.

At the University of Wisconsin (Madison), the Department of Curriculum
and Instruction initiated an Invitational Middle School for Culturally Diverse
Children during summer, 1967. Fifth and sixth graders, including twenty-two
American Indians, eighteen Afro-Americans, and fourteen white children,
participated in these summer laboratory schools, which had a teaching staff of
thirty graduate interns.

he Mott Institute of Community Improcement at Michigan State
University, in conjunction with the Flcmcmary I ducati,n Department,
sponsors a five-level program of " each r Education for Inner-City Schools.-
the five levels range from spending a day obserxing the operation of an
inner-city school to teaching for almost two vests in the I lint Community
Schools before completing degree and certification requirements. the program
permits the students to put their theories into practice. hopefully, urban
communities sell benefit by haling more experienced and undo.rolding
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teachers. Another program that the Mott Institute sponsors is an Educational
Enrichment Tutorial Program, intended primarily for "inner-city under-

, achievers." '1 his program was developed cooperatively by the Mott Institute
and the College of Education of Michigan State.

Graduate students in education arc also participating in, and initiating,
research to improve the learning situation of minority elementary' and high
school students. three examples indicate the type of research now being
undertaken. The Stanford University Center for Research and Development in
'leaching is conducting research in math education for minorities and
leadership and dominance behavior in mixed groups of black and white
students, as well as examining aspects of teaching relevant to "disadvantaged"
students. Wayne State University is investigating the effect of dialect on reading
ability, with a view toward training teachers to work with children whose
divergent dialects are handicaps in learning to read "Standard English." A
National Study of Indian Education is being conducted, using the University of
Arizona as a field center.

As with all the examples given in this book, these represent only a
sampling of existing projects, programs, and research activities by teacher
training institutions involving students in teaching minority children and in
investigating new techniques to make schools more responsive to the needs of
both minority- and majority-group studer,

Evaluations of community-related projects in education must necessarily
be tentative in view of their recent introduction. Most opinion is positive and,
even where the success of a particular program is in doubt, institutions tend to
feel that an understanding of the special problems of minority-group children is
an important and necessary concern of teacher training and of education in
general.

Law Schools

Until very recently', experiential learning involving community service was
conspicuously absent from the curricula of law schools. The law student's
contact with practical applications of classroom knowledge and with the legal
problems of the poor was limited to participation in various volunteer agencies.
The Legal Aid and Public Defender programs have provided a much-needed
service to the poor and to minority groups and a valuable experience to the
potential urban lawyer. It is only within the past few years, however, that law
schools have taken it upon themselves to expose students to the complex
problems of poverty and race and to instill a sense of commitment as an
integral part of the 'leg .1 education. Indeed, at present, law schools arc among
the most active of the professional schools in initiating nevv programs, both
volunteer and curricular, that direct themselves to the aid of the poor and
minority groups.

In addition to the Legal Aid and Public Defender programs, students on
-Cr fifty campuses provide volunteer service through the Law Students Civil

Rights Research Ce,ineil (LSCRRCI. which was founded in 1963 by lass.
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students working for civil rights lawyers in the South. Some institutions also
participate in locally supported volunteer programs. Vor example, the Nashville
Bar Association operates a program through which students and faculty of
Vanderbilt Utiiversity pcovkie legal counsel to indigent persons.

Law students have recently initiated another form of volunte'er servi,e,
devoting part of their time to the education of community residents and school
children in pertinent aspects of the law. At the University of Connecticut, two
first-year law students have organized a course dealing with society and laW to
be offered to sixth graders in a Hartford ghetto school. If successful, the
program will be expanded to include other schools. At the University of
Pittsburgh Law School, students arc teaching law to high school students
primarily from poverty areas. Law students at Drake University teach speeial
"units" on the citizen and the law in the public high schools of Des Moines,
Iowa. All of these programs arc recent innovations, too recent for an accurate
evaluation of their merits; however, sentiment is favorable toward their
continuance and their possible future expansion.

As law schools enlarge their commitment to community service, it ',Tins
probable that now-existing volunteer programs will be treated as a more formal
part of the law school curriculum. Some institutions hake already developed
procedures whereby studcnts receive academic credit for participation in
formerly voluntary organizations. Beginning in 1969, students at thc University
of Pittsburgh Law School will receive credit for participation in the
neighborhood Legal Services and the Legal Aid Society. At Emory University,
studcnts receive one hour's credit for working thirty hours in the Emory
Community Legal Services Center, the Atlanta Legal Aid Society, or Emory's
Legal Aid to prison inmates.

The incorporation of clinical lawlegal field workinto the curriculum
initially took place because of a feeling that "something must be done" to aid
indigent community residents and, more recently, through a recognition that
the practical application of legal theory through community participation adds
a valuable dimension to legal education. Law schools are still debating the most
effective methods of combining classroom and field work, but the majority arc
at least making exploratory efforts to enlarge thc role of community scisice
programs in the curriculum,

The Legal Studies Institute of Boston University is a noteworthy example of
the combination of course work with clinical training and community rcrvicc.
The institute coordinates clinical training programs, as well as impleklenting
research projects, workshops, and special programs. One of the latter is the
Roxbury Defender Project, in which thirty third -year students represent indigent
defendants in the Roxbury District Court as part of an advanced course in
Criminal Procedure. In preparation for the year-long program, the studcnts attend
a series of le.turcs on District Court Procedure in the spring of thc second year of
law school, The Institute also offers the opportunity to participate in the
Student Prosecutor Program, the Boston Legal Assistance Program, the Mektal
Health Assistance Project, and the law and Poverty Project, ail of which
combiac classroom work with clinical practice.

In -came taw schools, students participate in community sCf% icc through
programs That coordinate different fields of study. St. I ouis Unk cr sity offers A
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combined Juris Doctor-M.A. in Urban Studies and has initiated courses in
which students at the Law School and the Center for Urban Programs
participate jointly. For example, in a "Seminar in the Legal and Social Aspects
of Metropolitan Problems," teams of law school and urban studies graduates
work in various programs such as open housing or landlord-tenant relationships.

In order to give the student a more intensive experience with community
problems, some law schools have established internship programs in community
organizations. In what is called a radical departure from standard practice, eight
students of the Harvard Law School, supported by a grant from The Fo:d
Foundation, received credit for working in the Boston Urban Services Project
1he project was aimed at simplifying districts in Boston, decentralizing the
power of the city, and cneouragii,g community participation. Students worked
in the summer acid fall studying various goverrinental agencies and received
credit for their work and for the presentation a third-year paper. The idea
for the prowam was entirely student generated. Although the .project has
shown a degree of effectiveness, future repetition is uncertain. largely due to
the difficulty of obtaining adequate funding.

The Council for Legal Education for Professional Responsbility is funding
a Law and Poverty Project at the University of Toledo that is designed to gitc
the student a "base line experience it: the 'War on Poverty.'" Students intern in
a government agency or community action organization for two quarters and
conic together in the third quarter to discuss the role "t he lawyer in these
agencies.

Emory University is beginning a multifaceted ,,,ternship program to be
implemented through the university's Community Legal Services Center.
Students undergo preliminary preparation through spccial seminars, participate
in a summer internship program in a neighborhood office, and, in the fall, assist
in the training of inexperienced students Wide processing routine eases with a
minimum of supervision. Students have recc, cd special authorization from the
state to practice before passing the Bar examination, a fact of considc, ible
importance, since, in sonic cases, refusal to permit students to practice has
inhibited the potential of the uniscrsity to initiate meat Hgtul clinical law
practice.

In an innovative effort to integrate community and classroom esyrience,
George Washington University has developed a program designed for lacy
graduates enrolled in VISTA (Volunteers In Service To America). The program
offers courses in community organization, antipoverty programs, and social
welfare legislation. According to the university, "George Washington's design is
for a special program on the graduate level which incorporates a prog im of
clinical experience with classroom training leading to a degree.

Most clinical law courses and internship programs are so reccptly
introduced that results are difficult to evaluate. (Inc : again, th dilemma is how
7o relate clinical law practice to the traditional curricuhun and 11 hat relative
weight should be given to field work projects, son'e of which art largely
nonlegal in nature. It is generally felt, hum's, cr, that clinical experience that
opens the student to the day today problems of she urban poor, and
particularly the minority poor, %sill both enrich his e ,vet kfIrti; ledge of socic
and better prepare him for practice in, an urban cnsironmcnt As stated. by
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report on the Boston College Legal Intern Program of 1968: As a precondition
to effective legal action in the city, the curriculum of the legal trainee must be
eYpanded so that the urban lawyer will know not only how to find the laW bet
also how to reach the people.'

Medical Schools

In the sours: of theit program of study, medical schools have traditionally
included services to community residents through hospital and clinic affilia-
tions. in the past, internships and field work were not directed specifically
toward aiding minority groups, although in many cases this population was
served by university-affiliated hospitals. Recently, however', medical schools
have been expanding provision of medical treatment, education, and trainii:g t,
those unable to afford adequate medical service, very often direiti Tlicir
attention to neighborhoods with large minority-group populations.

The development of courses in community medicine permits:students to
study the possibilities of medical service delivery at the community level. The
University of Washington now offers such a course, and one is planned at thc
University of California at Los Angeles, A similar course, entitled "Health in
Ghetto Communities," is being offered at the University of Pittsburgh. The
University of So-u-thern California has expanded this ccnccpt into a Department
of Community Medicine and Public Health, a structure also being considered
by Rutgers University. The department at the University of Southern California
utilitzs the resources of the newly established South Central Niulti-Purpose
Health Services Center located in the Watts community. The University of
Californ;a at Los Angeles is also planning a hospital in the Watts district.

Other medical schools have also acquired or established health centers in
low-income minority communitieswiAthe intention of bringing the popula-
tion of those areas into direct conta t w th health services.lhe University of
Chicago operates clinics in pediatrics and mental health in a black community.
The University of Connecticut has acquired a small hospital in the inner city
that WAS formerly administered by the city. The hospital will provide a base for
extending services to minority communities. Tufts University operates two
large community health centers, one of which is located in Mound Bayou,
Mississippi, a black community.

The Atlanta Comprehensive Neighborhood Health Ccntcr, funded by a
grant from the U.S. Office of Education, employs the resources of the Emory
University Medical School, Dental School, and Nursing School. I he Ccntcr
serves a predominantly black community and is designed to bring competent
health care to 28,000 persons below, the 'poverty level. Scr ices arc provided by
family health-care teams, each serving 1,000 families. In order to pc students
an opportunity to provide health education to the community, the Unix ersity
of Vs'ashington has instituted a special course that brings medical students into
contact with students in oi.e elementary and two high schools in Sc ittic. I hc
medical students spend tsso hours a week in, one of these sshools teadurg
biol -, as related 1 health .ctrl man.
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At some institutions, special projects have been initiated through vs hieli
students arc brought into contact with 'low-income arid minority-poup
families, The East Los Angeles Clinic Project of thebepartnicot of Pediatrics at
the University of Southern California is planning comprehensive ...are for
40,000 children in a predominantly Alexican-Amcrican area of Los Angeles.
Student Mcdical Project, funded by the U.S. Office of, Education, sent 100
medical students and student workers to disadvantaged areas along the western
coast. The students worked with county hospitals and private practitioners to
provide health care to migratory workers.

At the University of Pittsburgh, the Department of Epidemiology is
conducting a project on drug addiction and \alcoholisni in a minority
community. Michigan State University operates a "niajor" U.S. Oftwe of
Education project in a rural black community. The emphasis of the project is
on service, with research and reaching built into..the_program In community
projects offered by the Harvard Medical School, may spend a summer
in Boston, New York City, or Kentuckyiworking under faculty supervision and
participating in seminars. Some of these projects utilin an interdisciplinary
approach to disease prevention and medical care. For exam*, one projcet
studies the work of the community organizer and the social-group worker in
relation to medical care. Another uses the multidisciplinary approach to the
pediatric care of low-income families.

Parenthetically, the multidisciplinary approach seems to be of particular
value in providing comprehensive health care to minority groups, whose
problems are often not simply medical but social, economic, and cultural as
well. One Harvard project, based on recognition that lack of adequate medical
attention for the poor may result from diverse nonmedical factors, provides
medical care to an indigent Spanish-speaking community and offers the
opportunity to study the factors that interfere with the del:very of medical
Care.

Students are supplementing their field experience through participarOui in
voluntary activities and programs. "[heir efforts arc similar to those mentioned
above, which attempt to bring health services and health education to pov CTly
communities. For example, students in the Student Ilealth Organization at the
University of Colorado Medical School worked last summer as volunteers in
either urban or rural poverty areas or with migrant farm won kers. 'the Student
Health Organisation at the University. of Wisconsin also provided summer
medical service to migrant workers. The program is described as successful boih
in providing service and in enriching the experience of the students. Another
program is the Open Door Clinic supported by the University of Washington.
which is designed to offer care to minority groups who cannot obtain medical
service.] he clinic is described as 'particularly successful" and plans Are being
made to expand it and to employ a fuli-time professional staff

To some extent, medical schools find less conflict between traeliional
practice and community involvement than do other aeademie and proft ssional
schools, but new approaches and methods through community mcditine or
moltidiscipbnary serviec progranq are still largely experimental in nature. ,A
possible area of conflict will be the problem of relating the nonnicidreal aspce-,
of community medicine to the general curriculum. Although 0 is stall early to
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judge in most cases, it would scent, however, that new et neepts of 1-Rotth
service delivery and research have produced sufficiently positis-e results to
encourage expansion of these of forts in the future.

Business Schoo'

In making their (Apt 'tit.c available to the community, business schools
appear to have concentrated their attention on provid.ng special courses or
consultation for minority-group busnessincn. General's-, these scrviccs arc
conducted by members of the faculty, and students arc involved, if at all, a

voluntary basis. Thus, in chow schools responding to the questionncirt
expericutial learning possibilities appear to be almost entirely c,..tracurricular.
One sample of seudent's,oluntcer efforts is the Volunteer Business P.m. cs

Services Program develi,ed by students in the ubartoii School of Finance and
Commerce at the University of Pennsylvania 1 Ir. program ev:s initiated to
assist black businessmen with basic accounting and managerial ski..is and now
has twenty two-Man teams operating in the West Philadelphia area.

'I his effort is one of a number of volunicer programs lei' . reed

out by Master of Business Education students. Ceneralty, these actin take
the form of consultation to minority businessmen and Kut received suppi,rt
and aid from the administration of the various schools. Only one business
school reacted negatively to the idea of volunteer efforts, fearing that the
potential for harm can be so peat that we ha-.'e not moved ahead here yet"
1 he bltlie crsity of California at both Berkeley arid leis Ang,cics has taken steps
CO introduce cape tidal Is:arcing into its business school curriculum. Both
institutions offer c scs in 0-lid' students work with firms in a ghetto
community. The California statewide Office of Urban Programs is participating
in this effort through its Technical Assistance Project, sshereby Master of
!Business Fthication students serve as management consultants for In;sinutses in
minority neighborhoods and let basic and applied research in these an

Scheols o' Social Work

Reyeandcras to luotionnaires nit to schools of social work pointed out
that Held wor;k activities reltted the needs of the urban poor and of minority
groups have traditawall, hero included- in social work vorriLtHa. hos, change'
instituted in response to the rrHal and anbin crises fuse influenced the
character, rather than the extent. of cspericntial learning opportunities,

sit t nee of this change is the development of programs in eonimu,,.ty
irga,,iration and the plicement of smdenis in aetionoriented conimurity

avncics. Sonic !,rho, .s arc also devciopini, core int,;nate contact with the r
,,,stimunities through the c ,taltIodiruc..n of sera tee (enters in inntrcity areas

For ,sample, the taiusity of M ir land's Sc hool of Social has

established an url Lrisis training center in the inner city of Valtiniorc
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facilitate and expand the field work activities in its Community Organization
Program. ilihe School of Social Work at the University of Cal.fornia at Berkeley
has established an Urban Community Development Center in downtown
Cukland, through which students work in a number of grass-roots organiza-
tions, such as welfare rights groups, tenant organizations, police surveillance
committees, and groups encouraging changes in the public schools.

The National Catholic School of Social Service of the Catholic University
of America has .nstituted a new course entitled ''Social Action 1.riborat.ory."
The course offers students the opporttinrty to work in the community on social
action projects under the direction of a member of the faculty. Thus, although
field work activities in social work arc not new, the student is being exposed to
a new type of experience. Rather than prosiding purelz "service-oriented
training," schools of social work arc attempting to develop tho,c skills that tun
aid community residents in charging the institutions that affect them.

Schools of Arctilte.;ure and Journalism

Responses from schools of both journalism and architecture were so
limited that to use them as indicative of national trends would be artificial and
misleading. Yet, the chapter on urban studies in this book, although riot
specifically directed toward experiential learning, contains implicit information
on such activities. (See Chapter 8, pp. 121.33, abuse.) In both professions
students are now being offered extensive opportutities to confront urban and
racial problems outside the classroom- in journalism througl, programs in
race-relations reporting and architecture through centers and departments of
turban planning.

CONCLUSIONS

I Ile fee es.unples in 1/)., iThipst r can present only a bri, f she!, h of the
ncio dirc.tions in experiential learning, however, they Ind.'. ate not ()al:- that
new types of wwk activity are being attempted. but also that the idea 01
learning by doing" is penetrating fields that hai,c traditionally retied on ;he
classroom for transmission of Isnotsledge. It is also esioent illAT the interest in
Experiential !earning is closely tied to the university's grotsing awareness of
pewerty and racism in its neighboring communities and to a feeling that the
miner-sky can and should make its expertise available to aid the populations of
those commonitice In proposals for AfrinAmcrican Studies prig arns. black
students hale eniphasi/ed tf.at,Cs'ell at the uneli rgraduite ,he student e.ut
provide saluablc assistarec to eomn'units residents, Made at the same ti tic
sensitizini, himself to their ,,ioblems and developing his oi,sin professional skills

Recluse the condi:lone and CklittirC of poiscrty and rld.111,[prcs,ion art'
outside the experieme of the average Nt hire uni ursitt studenr, it is in the -se
areas that he his the most to 'cal Direet everiense through hid ssork,
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internships, and other community activities can contribute immensely to such
learning. For the student who is himself a member of a minority gioup, such
experience both enhames his knowledge of hi.; own community and supple
ments the theoretical concepts of the classroom. In addition, projects that
involve students from different fields of study help to bring the inter-
disciplinary nature of urban and racial problems into sharper focus.

Extensive field experience, under the direction of competent profes-
sionals, would therefore appear to offer considerable advantages to both the
student and the community in which h- works. The extent to which such
activities may be substituted for classroom learning is a subject of much
controversy and will doubtless remain so for some time, as universities attempt
to find a balance between theoretical and practical experience. The acceptance
of field work as a curricular offering, particularly at the undergraduate level, is
such a recent innovation that there are few mechanisms in the university
structure for coordinating and developing programs on a permanent bask.
Many faculty members caution about the need for sound educat. nil
supervision, to avoid the problems of scattered volunteer efforts and to provide
both community and students with clearly conceived and organised programs.

Although some educators retain doubts about the academic validity of
:..xperiential learning, it appears that a growing number of irstitutions have
begun to accept both the philosophy and the practice of field work as a
component of the educational process. With student interest behind it, this
motement seems certain to expand and to add new dimensions to higher
education curricula.
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CHAPTER THE EVOLVING STRUCTURE
AND CURRICULA OF
COLUMBIA' `DIVERSITY

Barbara A. Wheeler

INTRODUCTION

As the conclusions and recommendations of the Urban Center Curriculum
Project began to take shape, questions concerning the atmosphere of their
acceptance and the existing organizational capability for their implementation
dictated the nerd to examine the history of Columbia's response to
institutional and curricularchange.

Although all institutions of higher learning have frequently been charged
with administrative and curricular rigidity and with resistance to change, it is
evident that, over the long run, change, even if slow in coming, has occurred on
all college campuses. Certainly Columbia University's curriculum and studen,
body in 1969-70 arc far different from those of King's College, that seminal
institution of eight students in 1754 from which it sprang. Columbia's
complexity alone, if measured simply by the number of existing departmchts,
divisions, schools, colleges, centers, and faculties is testimony to a historical
response to pressures from multiple internal and external critics and constit-
trncic 1 he following description of the historical es olution of Columbia
Unicersity may help to facilitate consideration of recommendations for
Columbia's prominence in urban and ct )(fairs yet another step in that
csuiution.

THE COMPLEXITY THAT IS COLUMBIA

Situated in the heart of the world's largest and most complex urban
center, Columbia University shares New )'r,rk's qualities of size and 0,1)..
plexity. 1 oday's student population PUnibcrs oser 20,000 people, scattered
among my rird schools, collcgcc, and other divisions loc.fict) on vdriouc
"campus" sites throughout three states.

Columbia's physical plant of some seventyfise buildings, laboratories,
clinics. and observatories, plus a small tic(t of research ships, spreads into
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seccral suburban locations or bases in New York State, Coopeetieut, and New
Jersey. Most of the major facilities arc -concentrated in New York City, in and
near the campus on Morningsidc Heights, with its main entrance at Broadway
and 116th Street, and at a second site fifty blocks to the north, where the
Columbia-Presbyterian Medical Center is located.

Under these demographic and geographic circumstances, a sense of
oneness, of cohesiveness as a university, is almost impossible to perceive, let
alone achieve. Most members of the Columbia community are quite unaware of
its many parts; indeed, most students and many faculty members interact in
one school or division of the university and are totally unaware of its
relationship to the whole.

111,! Columbia campus, on any working day, is the central point in the
lives of more than 50,000 New Yorkers (permanent and temporary, including
commuters). (See pp. 307-8, below.) These include Columbia's students and
teachers; the administrative, cloieal, and maintenance staffs; many persons
associated with nearby institutions whose activities revolve around Columbia;
and a host of employees and owners of neighborhood businesses and services. A
large part of the money that sustains this population is added up in Columbia's
budget, totaling $127.5 million for 1966-6i, or about the same as that of the
city of Milwaukee.

Of Columbia's 90,000 living alumni, about 30,000 use and work in the
New York metropolitan area, Among them arc the principal executives of
corporations and banks, law firms, museums, hospitals, and libraries; judges,
officials, and politicians; publishers, editors, writers, and commentators;
skyscraper builders and poets.

Basically Columbia University is divided between those institutions that
arc part of the Columbia Corporation, that is, that are governed legally by the
Board of Trustees of Columbia University of the City of New York; and a
number of affiliated institutions that maintain their oev Boards of Trustees
while arranging to be perceived as part of Columbia.

The Columbia Corporation consists of sixteen schools or faculties. 'three
of these, the Faculties of Political Science, Philosophy, and Pure Science, which
historically have been referred to collectively as the Graduate Faculties, now
form the Graduate School of Arts and Sciences and have responsibility for all
the Pn.1)., and most of the M.A., degrees aviatcled. i it VAltiltilS of Cl.Pitii11,Li.
College and of the School of General Studies are responsible for non.
professional undergraduate instruction. Columbia College is the n, dergraduate
college for men, and the School of General Stiudie. is an adult coeducational
undergraduate institut on. The remaining eleven schools or fat:lilies (Arcl-
tecture, Arts, Business, Dental and )sal Surgery, Friginecring aid Applied
Science, hider-national Affairs, Journalism, Law, library Service, Medicine, and
Social Work) offer gru2 tie professional degrees, and one, the School of
Higiriecting and Applied Science, also offers undergraduate degrees The
affiliated institutions arc Barnard Co'lege, Ice:hers Collo,-,c, the College of
Pharmaceutical Sciences. and Unionl hcological Seminary.

Within the eorporation there arc seven y departments of instruction, each
org to cosi r a VC, ifie teaching field or discipboe. I hire arc also forty -cis
institutes. cents ra, programs, and projects engaged in the kind of research and

1
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teaching that requires a mingling of traditional subjectshence, they are
described as interdisciplinary. (See pp. 308-11, below.)

In general, the 137 university divisions regulate their own standards and
internal affairs. But they acknowledge the administrative authority of
thirty-ode deans and associate deans, the vice-president and provost of the
university, the University Senate (which includes representatives from affiliated
but separate institutions), and the twenty-four Columbia Trustees.

Within the university corporation itself, the professional schools tend to
be highly independent. Within the major section of the university, the arts and
sciences are divid-d into a series of separate faculties with their own deans.
Thus, the underg .duatc men's college, Columbia College, has its own faculty
under its own dean. The graduate program in the arts and sciences is divided
into three separate faculties, going well back into the last century.

Each of the schools or faculties is represented ;ri the University Senate,
which met for the first dill; on May 28, 1969. The Senate is the principal
legislative body of the university and has wide-ranging responsibilities. It
consists of nine members of the administration, forty-two tenured members of
the faculty, fifteen nontenured members of the faculty, twenty-one students,
six representatives of the affiliated institutions, two representatives each of the
research and administrative starts and the libraries, and two representatives of
the alumni, making a total membership of 101, apportioned among the
different divisions of the university. The Senate replaces a seventy-nine-year-old
body known as the University Council, which also represented all divisions of
the university.

Educational policy, curricula, and degree requirements are primarily the
responsibility of each faculty, subject to over-all review on certain matters by the
University Senate and the Trustees, but a great deal of autonomy, particularly in
the Graduate School, is given to the departments. Each faculty elects a com-
mittee, the Committee on Instruction, that serves as an executive or steering
committee of :lie faculty on curricular matters. In the Graduate School of Arts
and Sciences, in addition to the three Committees on Instruction of the three
individual Faculties, there is a general policy-making group, the Executive Coon-
cil, and a smaller body called the Executive Committee (formed:: known as the
Joint Committee or. Graduate lm. ruction). 1 he Executive Committee of the
Graduate School, chaired by the Dean of the Facultirr, oi Political Science, Philos-
ophy, and Pure Science, consists of representariv:s from each of the three Facul-
ties. The 1xecuti%e Committee is responsible for coordinati curricular matters
among the three separate Faculties and for curci%icing the iourtcen programs
(subcommittees) leading to the PhD, degree.

Members of the teaching staff arc appointed to scr%c in a department (or,
in some cases, two or more departments). An individual's vpointn,cnt is for
sery ice in the university as a whole, however, and not for service in a particular
subdivision. A member of a department is not a member of one of the li,ddilties
of the unn-cr ity unless he is specifically appointed to a scat 0 a puticular
Faculty by the Trustees. A person with appropriate instrietional responsi-
bilities may hold a scat on sclera, Faculties.

. A senior faculty member in each department serves as it ,r,nwrit
chairman, He is selected for a three-year term on the basis of a nomination
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from the department, in which alt full-time membe-s of the department
s-.'ith the rank of instructor or above usually participate. Each department
also has two departmental representatives, one to Columbia College and
one ro the School of General Studies, who cooperate with the chairman in
carrying out the instructional responsibilities of the department in the
respective undergraduate divisions. Most dei irtmcnts establish appropriate
standing committees and designa one or more members to take on the
responsibilities for the graduate curricula, r, a6: issions and fellowships, and
he advising of gradual. F:iderts. Each department has bylaws that goverr

its operations and speciry th procedurr s for reaching decisions. Con-
siderable variation exisrs in the bylaws of the various departments, which
rcfl-ets the differences in their tradition and si, c and in the needs of their
particular academic discipline.

This description of the university's administiative organization and of
thc variability and autonomy of its numerous parts serves to ivgest tle
reason for the sluggishness of decision-making .vithin the uniSA iy.
cetupus-like structure appears designed to obstruct change, particularly
when such change requires interdisciplinary, interdepartmental, or inter-
school cooperation. Such an observation is true for most institutions of
higher learning where the executive s' for is limited in its decision making
prerogatives and where professiona, rivalries and preoccupation with
subjectmatter integrity militate against the very machinery that was
created to effect change. The following description of the origin and
evolution of each of the Columbia schools does, however, suggest that
although such barriers may ectard, they rarely uanc ! out changes in the
university. It can be seen that, over the long run, the university has
responded to the needs of the larger society.

The following description of the origin and historical development of
each of the Columbia schools is based on information adopted from the
following sources: s1) the bulletins of the various schools and faculties; (2)
"'the Faculty Hardbook"; (3) "The Columbia University Student Hand-
book"; (4) "The Statutes of the UniverEity"; (5) 'The ByLaws of the
University Senate"; (6) former Dean David Trunian's testimony betc.c the
Cox Commission, during summer, 1968, (7) thc report of the special
Trustees committee of ;illy, 1967, entitled -lhe Progress and Promise of
Columbia University in the City of Nov; York "; and (8) The nicentirrnral
thorn of ( equo+rbia' Urm's'orry (New Yro.'s, Columbia University Press,
1955).

An understanding of the .treteturc of Columbia must be predicated
upon the definition of the term "school- as it is used at Columlira
;According to Mr. t'':arren Goodell, Columbia's Vice-President for Admin-
istration, a sellool" is an administrative sructure that houses a faculty.
and a faculty is that group of professors echo set the curricular and degree
requirements for students Utiiizing this definition, each of the three
Graduate Faculties that comprise the Graduate School of Arts and Sciences
are consulered s7parate SchooN, whereas the College of Physicians and
Surgeons, the Department of Nursing, the School of Public Health. all
of which share a single faculty, Arc C011 SidCiCki !C paratc !arts of a Ingle school.
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THE COLLEGES, SCHOOLS, AND FACULTIES OF
THE COLUMBIA UNIVERSITY CORPORATION

Columbia College

All of the present colleges, schools, departments, institutes, and other
administrative structures comprising Columbia University today grew out of
Columbia College, which was originally named King's College. As the first
institution of its kind in New York, King's College was assigned by its charter

to promote a liberal education" in the British proviiistee that extended from
the eastern s'ip of Long Island to the Iroquois hunting grounds in the north. It
began to do so in 1754, with eight students and one professor, in a schoolhouse
attached to Trinity Church. In 1760, the college acquired its first home, a
three-story stone building with a small fenced-in part, near the shores of the
Hudson River, at the foot of what became Park Place. There were twenty-four
rooms where the president and his assistant tutor had their living quarters and
where the entire student body attended chapel and classes, made their home,
and took their meals together.

In 1784, King's College was renamed Columbia College. As one looks at
the evolution of the college, it becomes clear that admission criteria, as well as
curriculum content, have changed considerably over the years. For example, in
1785, the entrance requirements for the college were as follows:

No can ida all be admitted into College . . unless he shall be
able t render in flish Caesar's Commentaries of the Gallic War;
the f ur Orations of Cicero against Catilinc; the four first books of
Virg 's Acncid and the Gospels from the Creek: And to c:plain the
government and connection of the words, and to turn English into
grammatical Latin, and shall understand the four first rules of
Arithmetic, with the rule of three.

The curriculum in 1763 consisted of ancient lankiages, logic, rhetoric,
mathematics, surveying and navigation, geography and history, husbandry,
commerce, govcrnmcn7, and "knowledge of nature."

In 1821, the curriculum seas enlarged to the extent that professors
were now expected to tea's "subjects ra!'ier than whole books." in 1857,
the curriculum %sac liberalared. Although courses in the freshman and
sophomore years remained obligatory, some electives were permitted in the
junior scar, and the scnior-s car courses were all clecrisc. 'I he electives
offered included the usual langaagcs and literature, plus Icelandic;
astronomy, mechanics, physics, ,ocrnistry, geology, palacontolop-, phdos-
ophy, ethics, ps-ychology, hktory, political science, and international lass. A
line 1 as drawn between college and unisersity work at the junior year, the
fiis too s cars consisted of a single prescribed course, and during the last
two scars the students hag the option of . aking university courses. By
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1897, students in their senior year could, in some cases, elect to begin work in
the professional school of their choice.

The year 1919 marked the start of Columbia College's famous course it.
contemperary civilization, accompanied later by a broad course in humanities,
as requirements for all freshmen and sophomores. These twin courses began the
movement known as "general education," that spread to other leading
universities and profoundly influenced undergraduate instruction th-oughour
the United States. They provided a more than adequate replacement fur the
classical curriculum, which had been undergoing gradual modification. Con-
sequently, 1919 has been regarded by many historians as the actual birth dare
of the new Columbia College.

The aim of the new course in contemporary civilization was to "inform
the student of the more outstanding and influential factors of his physical and
social environment. The chief features of the intellectual, economic, and
political 'life of Today are treated and considered in their dependence on and
difference from the past." In 1929, a second year of contemporary civilization
was added, The intent and content of the two courses was described as follows.

The first year of Contemporary Civilization is devoted to the study
of western civilization from the fifth century B.C. to the present.
Contemporary civilization is not primarily a course in social or
political his ory; rather it is a study of the major ideas and attitudes
in the making of the modern mind and of man's career in reason, in
art, religion, science and society. The second year, by means A

variety of elective courses in particular disciplines, focuses attentioa'
on contemporary problems. In the first year of humanities, studants
read and discuss some of the important books th it have inllutneed
our intellectual tradition, 1n the second year they study it detail
certain n asterficees of music and the fine arts.

In 1932, the college introduced into the junior and senior years the
"round-table" courses that had been established earlier in the Ceneral Honors
program. fh.eeri were small, advanced discussion groups.

The last major step in the curricular evolution of the college was it to
come. In 1937, after several years of hesitant deliberation, a four-semester
humanities course was introduced in the Lower College ( freshmen And
sophomore years). I ike contemporary civilization. it was sollaboraticcly
organized, with staff members primarily from the departments of Fri:dish and
comparative literat.re, cia-,siral and modern languages, fine A ilk. philosophy,
and music. 1 he committee finally responsible for the recommendation of
humanities stn it as the completion of the three-pillar foundation,a
companion of contemporary civilization and natural science.

' In 1953. the faculty voted to abolish the profession option (c ccpt tor
prc-enginecring students). Established when the twos ear college out se \\ .1, tile
normal rrercquicite for entrance into a graduate school, thic option hid
encouraged some students who otherwise might no' hair done sn tai TA(
third \-C.11' of liberal arts. Today, afour-year,..ndergraduate is the norm,
and the option plan was, thcrcforc. abolished. In addition, "sttidi: is cntcrin.:
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in or aft r Scpicnabcr, 1954, had clthc to adopt a 'major' course of study for
their Upper Collcv years or to select at least twenty-four points of work in a
single department."

The Faculty of Medicine

The first professional school at Columbia was the School of Medicine,
founded in 1767 as part of King's College. 1,1 1770, th's institution awarded the
first MD. degree in America.

The College si'clans a id Surgeons

The present Columbia Medical School represents a union of the College of
Physicians and Surgeons, \VhiCh Ss as separately founded in 1807, with the
medical fa, ulty that 1k ithdrew from Columbia College in 1813. "Physicians and
Surge Ins" (P&:,), as Cie school is often called today, returned to its rebitior.ship
with Columbia in 186ti, %%hen it became the Medical Ikpartn.ent of C Lumbia
Co!lcge, from that time on, the diplomas of graduates were signed by the
presidents of Loth instituti, is. But that was about the extent of their
relationship unt , President Seth Low succeeded in merging P &S and all its
prop., ty in*, the grossing university in 1891. Ew 1900, the Mcdleal School's
enrollment ,.5.15 more than , about twice as big as itsl1966-67 student body.

..7..1.1t. course covered tour full years.
Pi. S WaS an early' leader in the much- needeJ reform of cal education

that se as s, erred by Dr. Abraham Flexner's report to the Carnegie Foundation
in 1910.1 he Ilexner report helped put an end to "diploms Hills" throughout
the c ntry and led to the founding of new responsible schools of medicine
and the etp,rading of others. But I' &S, as early a 1903, began to tighten its
entrance requirements, reduce the site of its classes, and emphasitz post-
gradu,':e research and the training of medical tea.:hers. In 1966-67, it admitted
art entering class of 126 out of 1,227 applicants --a ratio of less than or.e cut of
ten. Women students h. m- been admitted since 1917.

Th'e Columbia Medical School and Presbyterian Ildspital {founded by
"antes 1 enox in 1868) were joined formally in 1921, after a ten-year working
partnership, he Columbia Presbyterian Medical Centcr, whose first units
opened in 1928, was the first medical center in the United States and the
world t1-c prottlyrtt of a new fruitful coned-,t of unified teaching, patient
cars, a' J ITSC,11(11.

IA' .olloeing unite are ihn tecter. tCti- Wads
:de-scare') l'reshsteriin Hospital, abics

Instli_te of tt.,..tfillmolop the Neurologlcal 1nNtitut:-. toe Aau York
t)itl-orcelle IlLsi-qco.try and I loyit,11, the lt,Ddotller.tpv (enter. Sloane
for Veonft .5, 1'1( I l(chtley Squ!'cr- Ccuter, Vanderbilt (hole, Inci Ness

Y071. SILI1C 11.4,7(.11. the i IS 1dd
Hospital {tor cancer paticntsl. and the Washington 1lb:1g:its Health and
fe,it hong (lent, r.
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In addition to the units at the Modica, Center, the Medical School has
affiliation for purposes of teaching and research with St. Luke's Hospital
Center and Roosevelt Hospital in New York Ci'y; with Mary Imogene Bassett
Hospital at Cooperstown, New York; with the Brookdale Medical Center in
Brooklyn; and with Harlem, Bellevue, and Goldwater Memorial hospitals,
which are parts of the city hospital system.

The School of Public Health and Adnan strative Medicine

his section of the medical faculty was founded in 1921 as the Institute
of Public Health, with endowment funds bequeathed by Joseph R. Del.arnar,
Student enrollment for 1966-67 is a little over 100 students, whose course of
study focuses on the combination of medleal, scientific, administrative, and
political skills required for successful public h alth progranis. The school ()flees
a four-year curriculum leading to advanced degrees in biostatistics, community
psychiatry, epidemiology, medical ear', and hospital administration, nutrition
-ciences, occupational medicine, health education and practice, and
tropical medicine, including par. sito/ogy,

Department of Nursing

Columbia's Department cif Nursing, is the outgrowth oi the School of
Nursing founded in 1892 at Presbyterian Hospital, After Columbia and
Presbyterian Hospital combined to build the Medical Center on upper
Broadway, the Faculty of Medicine of the College of Physicians and Scrcons
assumed responsibility for the education of hurvis and established the
Department of NurYng in 1937.

More than 4,J00 nurses have been graduated since the school was first
opened. At present there arc around 276 students enrolled. The basic
thirty-two month course includes preparation for public health nursing, and
graduates receive a Bachelor of Science degree from Columbia University, The
department also offers graduate programs in maternity nursing and psychiatric-
eon mu»ity health nursing, both leading to an M S. degree. Under a recently
revised admission program, entering students must have tl.e equivalent of two
years of college credits,

The. School of Law

's [-CrIllarlfIlt School (1 I ,IW at Columbia was started in 1858 when the
Iru pusuAlcd ihcod,rc 11)\%ight to transfer his aitivit:cs from
upstate Cidfcgc to Manhattan Hind. By 1580, the 5(11001 \SAC
eS1.11..Ilisl.,:d .1,, the 11.i011'S Iirgc,t and best Lnovvn, with an cnrofILIcnt of around
100, and was producing escry year about tvcnthirdc Of all the Losiya rs to
practice in Ncav Yor',.; Cu).

In 1903, the school became lor Ole first time a true graduate school,
requiring 3 II A degree or its e,piival,nt for admission, nod iv it grants ,1711.1, H.
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degree only after tour years of college work and three additional years of law
sc,idy. A diversified curriculum of higher studies leads to masters' and doctors'
degrees. Applications for admissions have doubled during the 1960's, while the
enrollment has gone up more modestly from around 800 u, the 1950's to 922
during the 1966-67 school year. Women have been admitted since 1927.

The primary objective of the School, of Law is to train men and women
for the legal profession and all its asrects. The school recognizes the diversities
of private practice in modern life cod offers preparation for numerous a-eas of
spec:jab ation. Since the study of law also may be an essential preliminary to
many who aspire to the cis il service or whose immediate or ultimate careers
nay be in government, on the bench, in teaching, or as publicists, the
curriculum provides courses appropriate for such ambitions. The school also
seeks to equip students to participate in the dramatically growing programs to
establish and protect the legal rights of the poor, the politically and socially
unorthodox, and the vicrims or racial discrimination. Finally, the school
provide a center for ssr.liolarly research into legal institutions and the society in
sshich they function.

General Crirriculuni

"the School of Law FC-qU''..:S a first-year curriculum, basic to law study,
designed to acquaint students at the outset with the fundamental concepts tal
law and the system %shish it is administered. "[hes< courses afford a rigorous
training in the recognition of essential facts, :Analysis and synthesis, and the
presentation of legal materials.lhc remainder of the curriculum nut only offers
courses leading to different spcciaiiir.tions of law, but attempts to simulate an
awareness of the economic and social background of the yer's cork.

Urban Problerrs

Students interested in urban problems may take courses and seminars on
sash subjects as lass- for the poor in an affluent society, metropolitan problems,
financing state and local government, and urban and human renewal.
Substantial parts of other Law School courses are also devoted to these
problems. Related work in disciplines such as city planning, economics, and
political science may be taken in oilier diviions of the university, including the
Division of Urban Planning. as part of the 1.1..11. program. Finally, experience
in this rapidly expanding field is available throughout the year on an individual
basic through many programs, such as the urban-minority legal internship.

Parker School of foreign and Comparcii'lve 1,ns,

1!--c Varfser Stin,if of I (+reign and comparatise I ASS A.(A[TCF.11C. sciitr the
St.110A,1 rt I Ai% and ihe School of Irternitimial Affairs in instruction and
research foreign and eomparatise law. l Hie Parker School offcrs hq
undergraduate and gr Ida ite las students courses in foreign and eomparative
lass and seminars and research in the foreign aspetts of international legal
problems I he sthool also offers courses and research opportunities for
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students id inter-nation:I affairs, aimed at developing understanding of the role
of foreign and comparative law in the international, political, and economic
fields. Each summer the school offers an inteiriive four-week course in foreign
law to a carefully selected group of lawyers interested in international legal
problems.

The two most recent Law School classes come fro,: forty-six states and
twenty-one foreign countries and from more than 140 institutions of college
rank. More than half of the students now cony from outside the New York
metropolitan arca.

Emphasis in the preseht curriculum is placed on individutlized instruction
and scholarly activity by the students; undergraduaLs engage in research and
writing in five of the six terms of their course. The best results .1'e published in
the widely read and respected Coitionb...: Law b:cnicur, founded in 1901 and
edited by a board of forty-five students and in two other current student
publications, 7:'," Journal of Law and Social Problems and the Joroihr/ of
Fla irsrra tiOnal Law.

The School of Eng:neering and Applied Science

Engineering, like law, was taught at Columbia long before it had a school
of its own. The tradition goes back to the original aline aneerne nt of King's
College in 1754, when President Samuel Johnson listed in his first course ...if
scii,3 "The Arts of Numbering and Measuring, Survefing and Navigation,"
and knowledge of the various kinds of filetcors, Stores, Mines and Mfflerals,
Plants a d Animals, an:, everything useful for the Comfort, the Convenience
and the Elegance of Life."

In 1863, Thomas Eggleston. Jr., a wealthy New York collector of mines
and minerals, pn:sentcd a plan for a School of Mines and Metallurgy to the
Columbia Trustees. His purpose was to furnish siiidents wit!. "thorough
scientific and practical knowledge" and to supply to those engaged in mining
and metallurgical operations, nersons competent to take charge of new and old
w, ks"in other words, :ea educate c.sperts for America's booming ruining
industry'. At the time, there was no school of mines in this country, and
I ggleston hail in mind an institution like the famous Ecole des Mines in Park.
l he idea was timely and attractive; fortunes were being made front gold, silver,
ar,d copper deposits in the West, and, as Eggleston correctly pedieted, cs en
ric,-icr discoveries remained to be made.

The new school was opened on November 15, 1864, in an abandoned
brown factory. on 50th Street, berveen M,idiscn and the prc..ient Park Ass nue.
flans acre made for a first-year enrollment of twenty-four stuilents. but time
wire almost as many, csen though the Cis il War was still goi.g (qt. I:y
I';:(.0, the School I,f Viliies had more students than Columbil College had and
was as the largest sehossl devoted to ssientife studio sof e'ollcgc rank in the Unitid
"states.

It also quickly- orirgrew its name. providing coarscs in paleontology,
ai (bites. cure, bridge-building, and tithe: suls.;cets that h I I(nn.s..1 rciinszcRiau,srl
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to mining. In 1891, it awarded the first degree in electrical engineering given by
an American institution. Thus, during the last years of the nineteenth century,
the two major changes tit a .00k place were those within the School of Mines
itself, -nor i"on'; in the never-ending modification of curricula to meet the
changing needs, but especially in the long-delayed recognition of branches of
engineering other than mining.

In 1896, its name was changed to the School of Mines, Engineering, and
Chemistry; it was shortened tc the School of Engineering in 1926 and, finally,
widened to the School of Engineering and Applied Science in 1961. The
school's fields of study embrace all the basic natural sciences and their
application to construction, transportation, communication, explosive's and
munitions of war, electronics, chemical systems to replace diseased human
organs, computer design, manned space vehicles, the uses of power in industry,
and every other form of technology,

The _engineering School is unusual at Columbia in that it offers both
undergraduate and graduate programs; more than half of its undergraduate
requirements are the same "liberal arts" courses taught at Columbia College.
The graduate degrees in engineering, including the PhD. and the Scill., are
given for work in establi.;hed ficlei_ of chemical, civil, electrical, and mechanical
engineering, along with such recent spe ralties as nuclear engineering and
bioengineering. Of the current enrollment of 1,738 students, more than 800
havt their badiolor's degrees.

The Graduate School of Arts and Sciences

Since the 1890's, Colombia has generally been first among all the
universities in the enrollment of graduate students and in the number and
variety of subjects in which graduate work is done. It has awarded and still
usually awards more doctoral degrees than does any university-5 I7 at the
1967 commencement and more than 16,000 since 1875, when the first one was
given. Today, three Graduate FacultiesPolitical Science, Philosophy, and lure
Scienceare devoted to the production of scholars. Through their work,
Columbia is a preeminent supplier of teachers and research specialists to other
colleges and universities.

Research and the advancement of learning were the ,ims proclaimed
by those who fouoded Inc Graduate Faculties. Using the German model,
they hoped to gather at Columbia "a company of scholars" who %%mild he
-pure" scholars and "pure" scientists, with no other professional thought
than the increase of human hito.Alcdec, They %%ould need zissistant, to help
with the dirtier work of scholarly research and laboratory experimentation,
I hese young apprentices ol.ld lc draNn from those who had already

gained a good grounding in their subject matter in college. In assisting the
unit t rsity r hoiars, they would learn to 14:come scholars themscilscs, they
could then go otit to any the torch of learning chscivelicre throughout the
sand. The best of them would return to succeed their ril.ISTC75. Wit the
unir'rsits that is, the Graduate Faculties would he primarily the scene of
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the research of its scholars. Only incidentally would it be the abode of
an educational process.

Time and events proved this rationale inadequate. By the middle of the
twentieth century, it had become evident that no American university, least of
all Columbia University in the City of New York, could remain in cloistered
scclusid-rt, cultivating "pure" truthtruth, that is, irrelevant to all human
concerns. Three wars and a revolutionary depression put an end to the ivory
laboratory and ivory research library. Today, ''pure" and disinterested research
is no longer regarded as the ideal.

The Graduate School provides instruction and conducts scholarly research
through forty departments. In addition to the Ph.D. programs conducted by
these department,.. there are fourteen other programs leading to the Ph.D.
degree, many of which arc interdisciplinary, conducted by special committees
(subcommittees) under the jurisdiction of the three Faculties. Of the forty
departments, twenty-eight are within the ails and sciences, seven in the College
of Physicians and Surgeons, and five in the School of Engineering and Applied
Science. The twenty-eight departments in the arts and sciences arc responsible
for instruction in Columbia College and the Sch:ol of General Studies, as well
as in the Graduate School, and members of some of these departments arc also
in the School of International Affairs and the various Regional Institutes.

From 1909 until 1970, the three Graduate Faculties were considered
separate Columbia schools, but shared a common dean. On January 5, 1970, a
Graduate School of Arts and Sciences was approved by the Trostees, to
improve the coordination of the three Faculties of Political Science, Phi!os
ophy, and Pure Science. Evidently this act did not result in the amalgamation
of the three Faculties; consequently, it would appear that each is still
considered a separate Columbia school.

The Faculty of Political Science

The first of the Graduate Faculties- that of Political Science %%as

established in 1880 as a result of "growing dissatisfaction with the curriculum
of the law school." The efforts of Samuel Ruggles, a Columbia Trustee, and
John William Burgess, a young Columbia professor. were crucial in the
complicated struggle that added graduate study to the Columbia curriculum
and, thus, began the era of the modern university. On June 9, 1880, the
Columbia Trustees approved a resolution: "That there be established, to go
into operation at the opening of the a'ademic year next ensuing, a school
designed to prepare young men for the duties of public life, to bc entitled a
School of Political Science." (In 1890, the official name v., as changed to
"I 'Lulls" instead of "School.")

if,e significant fact about the new school cci that ailimssion was
111111:01 to students %elm were already college graduates, a it that pit
rolianika Cr] . its the great educational innosatton of the time the
sysk abe 11-A:fling of isoung college gra,uk! tes st highir lcsels of Icarniri).
Consequently, the Columbia Faculty of Political Sc icnce %%as the lust
American school that %sac planned in aIvancc and established solclv for
graduate study. Its departments include the social sciences (anthropology,
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economics, sociology, psychology, etc.), history, public law, and allied
departments.

The Faculty of Philosophy

The Faculty of Philosophy was established in 1890, ten years after the
founding of the School of Political Science. This Exult), now includes a long
list of departments, including English and comparative literature, philosophy,
religion, Figuistics, Greek and Latin, art history and archaeology, music, French
and romance philology, Germanic languages, Slasic languages, and East Asian
languages and cultures.

The Faculty of Pure Science

Organfaed in 1892, this third unit of the Graduate Faculties, or
Graduate School of Arts and Sciences, combines the traditional sciences of
astronomy, chemistry, geology, and mathematics with the mum C modern
pursuits of nuclear physics, biochemistry, electronics, oceanography, and
computer technology.

The School of Architecture

The School of Architecture grew out of a course in the "principles of civil
and military architecture" for seniors at Columbia College. At the suggestion of
F. A. Schermerhorn, a Columbia Trustee, it began its existence in 1881 as a
department within the old School of Mines. Established by the Trustees as a
separate school in 1896, it became an independent unit of the university
corporation in 1902. Its function today lies in the production of "professional
architects, designers, and planners whose vision takes in the total human
environment." As a result of recent administrative reorganisation, the school
today has three main divisions

(1) Architecture, with basic courses in theory, design,
materials, the history and development of architectural sty lc., the
restoration of historical buildings, and land economics;

(21 .treLlti-clut,ii Tr bnolugy including lighting, at:ousaies,

foundatHn crigitt(artig. itru(turai Analytd., and cot-lurid() ro-
grantriling as used in Ors. studs of prolderns- and I io4.,r space
arrangements. and

(3) /V./fining, ssrtids I ruvi ics lostrustion in contemporar,
problems And solutions in large-scale public and pr.s.ittr housing,
urban rcncssal, moo, transpottatitrn, legislation and roiling, and the
)(ration of sit)' planning to gosernniciit and pol4ii.-s.
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A major outgrowth of thc school is its separate Institute of Urban
Environment, in which advanced research on regional and urban problems is
conducted.

The school hopes, in the r tar future, to enlarge its 1°66-67 enrollment of
287 students to at least 650 students and to place increasing emphasis on its
several doctoral programs. At present, about one -third of the students arc
enrolled in graduate programs, while the remainder, most of whom already
hold liberal arts B.A. degrees, are candidates for the Bachelor of Architecture
degree- the first professional degree in architecture.

The Graduate School of Journalism

Although the Columbia Board of Trastecs approved the establishment of a
School of Journalism in 1903, the school did not actually go into operation
until 1912. An 1879 quote from the St. Low's Post-Dispatch, owned and edited
by Joseph Pulitzer, had spoken scornfully of the idea of teaching journalism in
American universities: "there is no need for a professorship of journalism anci
no sense to the suggestion . It is as absurd to talk of it as to talk of a
professorship of matrimony, it being one of those things of which nothing can
be learned by those who have never tried it."

The ensuing rears and the mailability of funds, however, servu.d to temper
both the university's resentment of the intrusion of a "trade school" into the
collegiate family and Pulitzer's feelings about formal education for journalists.
In the 1890's, Pulitzer gave scholarship funds to Columbia and offered to
endow a "lectureship" in journalism. Later, he indicated in a memorandum his
plan to set aside a sum to endow a school or department in Columbia College.
In 1903, he signed an agreement with the Columbia Trustees pledging $1
million for the school's endowment, with a promise of a subsequent million
"after the school pro'ed itself by three years of successful operation." In
September, 1912, the school admitted its first students. Enrollment in the
school has never been large; thus, thc 196667 population of 106 students is
normal.

The school offers an intensive one-year course. open to college
graduates only, leading to a Master of Science degree in writing, reporting,
and editing news; typography mike up and picture editing; the production
of magazine articles, tclev;sion programs, and documentary films; the
history and law of journalism; and "Basic Issues in the News"---this last, a
spur is editorial acuteness in determining social and political issues that
uni.Icrhe major news events. 'the cellos,/ also offers advanced fellowship
Fog/Anis open to espericnccd newsmen and newsva omen in science suiting.
TAU' relations v.-porting. -international reporting. and the repotting of ncia.s
in the 11(1,15ior,11 sciences- 547Vi,A110-, rsy1:1,16y.y, and related ticlds
Pulitzers stipulation that the ssl ool differentiate be Isvcco journalism As an
intellectual rrofessim and as a basiness dictates the continued non-
e-Nis:Lilac at Columbia's School of Journalism of courses in the commercial

r industrial phases of any form of miss corium Meat
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The Graduate School of Business

Although recommendations to the effect that business be made a part of
Columbia', offering to its students date back over 100 years, the Columbia
Business School was not formally authorized by the Trustees until 1916.

In 1849, Charles King, a wealthy New York banker and newspaperman,
was elected ninth president of Columbia University and, in his inaugural
address, appealed to New York merchants "to aome forward with funds to
endow a Professorship of Commerce." There was no response at the time, but
President Frederick A. P. Barnard, King's successor, enlarged the idea and
included a "School of Commerce" among a ,number of professional schools
that he wanted Columbia to have. A limited beginning was made in the 1880's,
when the Graduate Faculty of Political Science offered courses in practical
?olitical economy and the science of finance, as well as one on "railroads."

Although President Butler had preciously been staunch in his beli-f that it
would not be necessary to add to the complexity of the university by adding a
new school or departmerr to teach courses related to business, he apparently
changed his mind when presented with an anonymous gift of $600,000 to
build the new school." On December 21, 1915, he obtained approval from the
University Council, representing all the academic faculties, and on January 3,
1916, the Columbia Trustees, after considering the matter only two %seeks,
hurriedly Fissed a resolution approving creation of "a School of Business under
the Administrative Board of Extension Teaching."

In 1949, the Columbia School of Business became a graduate school,
doubling its required period of study for the Master of Business Administration
from one year to two. A new curriculum was adopted that focused on full-time
students, dropped the previous part-time and evening classes, and placed added
emphasis on the doctoral program. Enrollment for the 1966-67 school year was
1,060 students

The School of Dental and Ural '3urgery

i he Columbia School or Dental and Oral Surgery begat life in

September, 1916, as a four-year course at the College of Physicians and
Surgeons. A few months later, a scp irate School of Dentistry was
established by the Columbia Trustees. In 1923, the school merg:1 with the
Ng.w York Cr)11(gc of Dert.11 and Oral Surgery, lout in 1928 it moved bad:
tn tl-c slc,iical renter and took its place among the admin:str ursc units of
the olurnbil Corpor.ithon. flans to increase student enrolment ftivii
1968 69 lig,ire of 1,,rty hose been space and co,uipwciat
roluircircnts, facte.irs that at sire time c.,used limitations to be placed on
the school's acercdtati,m by the Council on Dental Ilducalion of the
American Dental Association.

. 182



183

170 HUMAN USES OF THE UNIVERSITY

The School of Library Service

Mclvii Dewey, founder of library science in America, first opened this
school on January 5, 1887, in a storeroom above the Columbia College chapel.
In 1889, when Dewey became New York State Librarian, he moved the school
ivith him to Albany, where it became a part of the State Library. In 1926, a
new School of Library Service was established at Columbia. This school
absorbed the Library School of the New York Public Library, which had been
established in 1911, and the New Yolk State laibrary School at Albany.

In 1948, the school reorganized its sti acture and curriculum and became a
graduate school, offering a basic Master of Science program, The Doctor of
Library Science degree was instituted in 1952. More than 100 of the school's
391 students are from foreign countries. The school conducts seminars in
international librarianship, cooperative publishing programs, and cultural
exchanges between the United States and other countries. Students can major
in techniques and languages deeded for administering specialized libraries, such
as Slavic Studies, Japanese, and Chinese or industrial, medical, and scientific
collections,

The School of General Studies

School of General Studies was created in 1947, in part as a response
to the huge numbers of GI's who came to Columbia after the war to wok for a
degree, but the history of the school's functi.r,v dates much further back. The
demand for adult education on an organized, secular basis first reached
significant proportions in the nineteenth century. Prior to that time, formal
training in a university was regarded as the cherished advantage of a fortunate
class, as a special privilege, and it was designed for certain ends- -the church. c,.r
the lass', or teaching. Illiteracy or, at most. a state of rudimentary literacy on
the part of the masses was taken for granted.

The first plans for extension teaching wore outlined in 1830 and were
finally instituted in 1904. Many of the initial attempts (prior to 1904) were
short-lived and lacked support by the public for 'shorn they were designed.
During this time, Teachers College played a most significant rile in extension
teaching. Yet, the concept of extension work in the university 1+11s alcsays
surrounded by controcersv. In 1904, for example, a Special Committee of the
Un iscrsity Council examining extension work in the university rec.-ono-I-fended
th it "regular students of the university and tension students snould by
tre,isd as two separate and distinct categoric's. and passage from one
e-.eir,,ry to the . , . he so strictly limited anal guarded Chit ilk: +r-,ITlc
of an university ... not Iv; lowered or impair:elf'

Dr. 14:1 tlippoirtcd Doss :or I,1 Tstc rision Teaching in 1910, said in
1915, "1 he aim of extension teaching is two told. First, to aft.ord estf.t-
tprk inlry educational opportunities to an eager ckitiolunity arid, second, to
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serve the university, by introducing and testing new educational schemes and plans
and supplying needed courses without extraordinary demands upon the financial
resources of the university." In 1921, the name of the program was changed from
Extension Teaching to University Extension, the degree of Bachelor of Science
could be earned, and degree candidates were referred to as "university under-
graduates." In 1947, the University Extension was reorganized into the School of
General Studies.

The school now offers some 800 courses, mostly during evening Hours.
Almost all of the school's faculty members hold joint appointments at Columbia
College or one of the Graduate Faculties. Candidates for the bachelor's degree.
must qualify by record and examination and must be at least twenty-one years
old. Of the 3,700 students enrolled during 1968-69, about half were seeking a
college degree and about 350 graduate each year. Two-thirds of the graduates go
on to other Columbia schools. A recsnt development at the school has been the
adoption in 1968 of art urban studies undergraduate major constructed primarily
through the collation of existing courses related to urban studies from various
other sectors of the university and the creation of a small ricimber of new courses.

The School of the Arts

In 1881, the School of Architecture included instivtion in drawing and
coloring in its curriculum, and, in 1890, the EnglishDepment of Columbia
College pioneered the study of theater arts in American colleges. The first univer-
sity professorship of music seas begun at Columbia in 1896, and, in 1916, the first
college course in film-making was offered in the 'University Extension Division,
along with courses in painting, sculpture, radio broadcasting, and playwriting.

All of these segments were brought together in December, 1965, when the
Trustees established Columbia's newest division, the School of the Arts, which
replaced the former Schools of Dramatic Arts and Painting and Sculpture and
the Program in the Arts. In September, 1966, the first students vs ere admitted
to the new school, a former hospital on 110th Sircer near Amsterdam Avenue.
'the school now offers graduate programs leading to the Master of Fine Arts
degree in four areas: (1) painting and sculpture; (2) theatre arts; (3) film, radio,
and tclevi6m; and (4) creative writing. talented young people who have not
completed four years of college arc admitted as special students at the
discretion of the faculty. The purpose of the school is "to meet the demand for
instruction in one or another of the arts as part of a liberal education and to
train gifted graduate students as tea .C1S, curators, directors, critics, ind
theorists of the

The School of Social Work

I he ,11001 r,1 ti,ci.11 Il,irk %, As fr'undcd indrA,enda nth- in ti98 as .1

skin-flier training Fog' lin for social voidscrs: in 1904 it began sear round

184



172 HUMAN USES OF THE UNIVERSITY

teaching, under the name of the New York School of Social Mani:. It h.ts been
affiliated with Columbia University since 1940 and became a full member of
the university corporation in 1959. Since 1898, the school has had more than
28,000 graduates. its current student population is 896, a significant number of
whom come from fourteen foreign countries. The school offers a profes,ional
certificate, a Master of Science degree, and advanced programs leading to the
Doctor of Social Welfare degree. There arc special programs for part-time
students and workshops and institutes for working professionals who ssish to
keep abreast of the newest developments in the field.

The school has engaged in training volunteers for the Pc cc Corps,VIS I A.
and the federal antipoverty program, and it is cooperating with New York City
in devising improved methods at the experimental Lillian welfare center a:
Kingsbridge in the Bronx.

The School of International Affairs

The School of International Affairs, estal ,shed by !Lc Colurabia I rostra
in 1945, was a direst consequence of the experiences and needs of World W.,r
II. During the wai , ColuMbia had housed the old Naval School of Military
Government and Administration, which, therefore, served as the model fir the
current school. The aim if the new school was to -supply the drinaruls in
government agencies and private industry for speeiaksts trained in Mrs roar
affairs and with a particular knowledge of a spcsific are., of the world.-
Affiliated with the school are Columbia's scsct rca nstitutes: (I) Rtssian, 2)
Fast Asian, (3) European, (4) Middle East, (5) Last and Central Errope. (',)
African Studies, and (2) Latin American Stud: s. Additional cescarch ar I
teaching programs arc carried on by the Institute el War and Peace St "dies, the
Program on International Organi/ation, the Institute on Communist A Ha is,
and others

The basic course of study in the school usually t cctwo se Its and leads
:o the degree of Master of, International ,1 fries (M A). Most students also
enroll in one of the certificate-granting institutes. Many of the 613 alu7lni (as
of 1968-69) have significant posts in the executive brankh of the I) x
Government, in American international business firms, at the United Nations,
or with foreign governments. Others are tc,tel,ers. research skholars, and an
increasing number have gone on to complete doctoral studies at the I ;radliate
Faculties, Teachers College, and other divisions of the uniscrsitv flu suds
population during 1968-69 seas about It8, %Oh Ill in, to ir.srsase rr,c

enrolimult upon compfutiou of the new budding.

AFFILIATES OF THE COLUMBIA UNIVERSITY CORP(SHAT 0)N

In addition to the cistern sekools. ski( nis F qt,»intsind many
inoitutcc, k enters. and programs 411 the I olumtui oriorat..m. !ft
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institutionswhose historical and legal relationship with the university have earned
for them thc category of affiliate. These affiliated institutions arc Barnard Col-
lege, Teachers College, the College of Pharmaceutical Sciences. and Union Theo-
logical Seminary. (For a list of the divisions and departments of the affiliates, see
pp. 311-13, below.) The following short historical description of each of these
affiliated institutions attempts to show (1,-4 relationship to the university.

Barnard College

. Barn -trd College has its own Board of 1 rustccs and its men president.
Colombia ditiversity awards degree- to Bar card students under a long-stai.ding
legal agreement under which the university's responsibility is to assure the
educational Lunatic.). of the instruction that is carried on they'. The president of
Barnard College sits as a dean in the uMsersity, but has nit own Board ef
trustees, budget, financial organization, and faculty.

Barnard College had its inception in an idea proposed in 1879 to the
1 rustees of Colenibia by its tenth president, Frederick A. P. Barnard. It seas his
conviction that "in the int,:rest of society the mental culture of women should
riot be in fe..'ir to that of men- and that young women should therefore be
admitted to Columbia College 'I his thought, which failed to attract the serious
art:salon of the Trustee, Was nelerthelcss r.gorous1v developed by President
Barnard, md in 1883 a petition signed by over 1,600 citizens of New York
culminated in the inauguration. of the tic Course for Women."

Six years later, s + hen an organization called Cc rtain Friends of the I lig -Kr
Eh:Catkin of Women prescntd still another proposal to Columbia's Trust.oss,
cooperation was as obtained for the establishment of an affiliated college for
urliCil. A provisional charter was grants d by the State of New York, proilliScs of
funds for the first four years were secured, and its name, in honor of its n.ose
prophetic and persistent ;Akocalv,Was chosen. InOctober, 1889, the first class of
Barnard College met, and in 1900 it was incorporated in the educational system of
Columbia University, sIvsring the instruction, the library, and the degrees of a
university.

Barnard today presents a rcuarding contrast to the pioneer day s. he origi-
nal teaching staff of six has groan to almost 200 men and women, sonie of them
members of the university Faculties and some coming to the class:ooms from the
world of literature, the theate., and the arts. Ft to the original fourteen nutnc-
lfiltCd students, cmollment has increased to 1,892: since 1893 Columbia has
;vs arded degrees to 14,509 Barnard stud. etc Pledges to support the college fur its
first four ye as have esprirded to current en loumcnt funds of 513.4 million. A
ruse interdepartmental major in urban studio, 0 as iiriti trod diring the 1969-70
acidClinc (.11.

Teachers College

lour.doi in 1F87, 1 c,ohrs College has been closely ass.,,:iarcd ssith
Cohn ;NA Universitv bat heearne lormally affillated in 1898 by an agreement
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between the Teachers College Hoard of Trustees and the Trustees of the
university. Under this agreement, th: Facuiry of 'leachers College is a Faculty
of Columbia University, subject tea the academic regulations of the university.
All degrees arc granted through the university. The college is represented in thc
University Senate. Teachers College maintains its own separate, corporate
organisation, including a Board of Trustees that has general control of the
college and full responsibility for financial support.

Founded as an undergraduate insttution largely concerned with the
prcparatiran of skilled and competent manual training teachers, Teachers
College began in 1887 with a student body of eighteen, made up mostly of
young girls who were interested in elementary teaching, By 19?6-27, Teachers
College had over 5,000 students in residenrc, After World War 11, with the huge
increase in the i.umber of students seeking admission to universities all over the
country, Teachers College faced the problem of what sort of population it
would seek to serve.

in 1947, Dean Russell noted that a large majority of the Teachers College
student body matriculated on a parttime basis-working for a semester here
and a semester Om, or taking courses continually as a supplement to their
full time profcssicnal duties. Dean Russell reasoned that the student body
should be- cut down drastically to include only a very select fuse full-time
students and that it should decrease its faculty and rent cut unneeded space to
get the funds to train the potential leaders in the field of cilueackm.

Although the 1969 student population again nun.bers over 5,000 And

part.true students, (quality has been maintained and the college's international
icputation as a graduate professional school of education rem: ins unchallenged.
Te ichers College csists to prepare people for professional service at high
competeLec on all educational levels and to develop the knowledge and critical
ideas on which significant educational growth defends.

Teachers College achieves this broad goal in a variety of ways. It offers
instructional programs in all phases of teaching, prid curricular planning,
and administratioa far thc trailing of educational personnel. It provides
opportunities for advanced NS ork in a number of ch., pines (such as

psychology, sociology, philosophy, and history) that bear on an understanding
of the educational iterprisc, and it prepares people for a wide range of careers
(fur !\ ample, in the psychological professions or nursing supers ision) outside the
school_ With comparable emphasis, the college conducts estensive research en
educationally rc:: v.1 It problems, and it is 3 TC scwrcc for maniforf field services to
schools and colleges all ore! the United States. In the shru-Isen modern World, It
also is Ilea,. ii involved in i ,tcrr,Atioria( arty, tics, assisting !rations tAcr,eas to
improve their educational systsnis And wor!sing with a broad range of foreign
stud( nts.

The College of Pharmaceutical Sciences

I he College of Pharmaceutic 11 Semen s was Ckt,11,1Alltd at a time when
pharmaceutical ldliCal101 sari based Imgcl gion ntikcst p. I 'le 0,11L ge.
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had its inception in a meeting of prominent pharmacists of New York City on
March 18, 1929, a:hen a constitution was adopted, membership conditions
were established, and provision was made for conducting lecture courses. It has
been continuously aceive as a teaching institution since that time. The first
students at the college were either voluntarily enrolled or were induced to
enroll by their preceptors. The first lecturers were John Torrey, in physics and
chemistry, and Stephen Brown, in matcria medica. The college was granted a
charter on April 25, 1831, and three students were awarded diplomas in that
yrar.

For seventy-five years the college, as a completely independent insti-
tution, gross steadily in stature and continuously developed more than a local
interest. In 1851, delegates from the three other colleges of pharmacy then in
existence were invited to meet to consider the establishment of standards for
drugs. A second meeting for the same purpose was held in Philadelphia in 1852.
As a result of these meetings the American Pharmaceutical Association seas
established.

Since 1904, the College f Pharmacy has been affiliated with Columbia
University, and its educational program has reflected the benefits of the union
in breadth and in character. Although an affiliate, the college is also considered
a department of the Columbia University Graduate Faculties and, since 1904,
the prc,:ident of Columbia University has served as the president of the college.
The college, howser, maintains a separate administrative organi/ation.

Union Theological ,Serrinary

Union 1heologieal Se:mina's. i a grade ate' School for training men and
women : every ype of Christian ministry. its graduates hold positions of
responsible leadership ssith all major denominations of the Christian Churih as

Ns, pastors, teachers, chaplains, directors sl religions education, ma,sionaries,
organists, ar.d choir directors. Union iheological Seminary' was established in
1836 on the prirWplc of freedomfreedom for the institution to determine the
type of life and training that would best fit its stay'en s for Christian service
ssithout esclesiastical or university domination or dictation. freedom for each
student to make his own vocational choice and to work cut his personal faith
and philosophy with the help of competent and consecrated Christian scholars,
teachers, and counselors. this freedom has always been subject to the
influences and responsil 'Mies of conimunity

Although the Seminary is basical,. a Protestant institution, it welcomes
Roman Catholic and I= aster n Orthodos students. In recent years the number of
Roman Catholics has increased rapidly, and an arrangement ssith Fordl ;in
University provides for the eschange of credits and for a limited exchange of
teachers cash year. Union 1heclogival Seminary incised to its present site in
1910. continuing the cons iction of its founders that "large cities furnish many
peculiar facilities and ads antagcs for conductini theological education."
Among these advantages arc mutually rewarding relationships with neighboring
institutions, such as Columbia Untv.iirsuy, Barnard, Teachers College, Jewish
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Theological Seminary, Riverside Church, the National Council of the Churches
of Christ in America, and the World Council of Churches.

The metropolitan area, with its numerous churches and social agencies,
also offers an opportanity for students to combine field work positions with
theological study as a means of gaining practical experience and a greater
measure of self-support. These principles and characteristics that distinguish
U..iion Theological Seminary are gathered up and expressed in the "Preamble to
the Constitution," adopted by the founders on January 18, 1836, which
continues to inspire and shape the life and program of the Seminary as it seeks
to provide effective and devoted leaders for Christ and his Church.

The arrangement between Union Theological Seminary and the university
corporation is a good deal looser than that with the other affiliates. Students
who wish to pursue Ph.D. courses and programs in the uniscrsity proper may
do so, and there is a certain exchange of faculty and students on a relatively
informal basis between the Seminary and the university, but it is not ccen
technically an affiliated organisation in the rather intimate sense of Barnard,
Teachers College, and the College of Pharmacy

Union Theological Seminary was brought into reciprocal educational
relationship with Columbia University in 1928. Although the Seminary is

financially and adnUnistrat:.ely independent and has its own Board of
Directors, its president and two elected delegates from its faeu,ty had seats on
the r,ow defunct University Council, and certain members of Its faculty are
assigned to the Faculties of Political Science and Philosophy. Since the
Seminary is a graduate institution, irs students may take. graduate courses at the
university. paying their fees for such courses to rhc university. dents
registered in the graduate and professional Faculties of the university
courses at the Seminary. paying their fees for such courses to the Seminary.
"I here are also reciprocal liorary privilegss,

Under the agreement with the unisersiry, Cie Seminary., in concurrence
with the University Council, offers programs in the literature and religion if
the Bible, in the comparative study of religroes, includiri Christian rho, ght
and history, and in Christian education leading to the M.A. degree. lhe depict:
is conferred by the university on recv.mmerdltion of the faculty 01, the
Semin ary.

In addition, a program reading to the M.A. degree in religion is offered
under the Committee on Graduate Instruction of the Department of Religion

al I .of Columbia University, composed of roprescntatives of the university and
t'ic Seminars'. The courses are selected from those of the university arid of the
Seminary; the degree is conferred by the so upon recommendation of
the Committee on Graduate Insirruction Candidates for the M.A. (lo i. et in
other subjects under the Graduate Faculties of the university may offer uwvarvi
the fulfillment of requirements for the degree fifteen points taker, 'n courses in
the Seminary, sub)cet to the approval of the dean of the Graduate Faculties
and the several departments concerned, provided these courses 'lase not been
credited toward a Seminary degree.

Programs in the history of religion, the literature of religion, the
philosophy of religion and ethics, and religion and society, leading to the Ph D.
degree, arc offered under the Committee on Graduate Instruction of the

189



THE EVOLVING STRUCTURE 177

Department of Religic of Columbia University. The courses a,c selscted rrom
those of the university and the Seminary; the degree is conferred by the
university on recommendation of the Committee on Craduate Instruction,

COLUMBIA UNIVERSITY TODAY

he preceding section reviewed the historical evolution of both the
administrative structure and the curriculum at Columbia nniversity. In this
review, one clement of particular significance to curricular innovation stands
our As new fields of study evolved and legitimized their existence through the
developmc,,, of a research methodology and a body of literature, they were
gradually incur} orated into the administrative structure of the university. Most
major fields of study usually began life as courses scattered in several schools;
they were then pulled together into a department or institute and in fifteen
cases, ultimately' became separate schools within the university corporation,

Any attempt, therefore, to lay out a blueprint for the future development
of urban and ethnic studies at Columbia had to be predicated upon knovsledge
Of Nvliat was presently' being done in these fields in the various schools and
departments of the university:. Consequently, a comprehensive inventory :

undertaken of all courses, research, and service projects related to either urban
or ethnic studies. It is believed that a compilation of this nature has never
Mote been undertaken at Columbia.

Bccause of its length and peculiar pertinence to the Columbia community,
the inventory itself was not included in this book, but it is being published as a
Columbia 'University bulletin and will be available to Columbia faculty and
students, It should prove to be an invahrable guide ...)oth to students who VI is))
to broaden their understanding of, or expertise in, the complex problems e,f
city life or racial relationships through cross-registration in courses offered in
other Columbia schools and to faculty members in one school ssho wish to
identify and collaborate with faculty members of like interests and expertise in
other parts of the university.

Summary of the Inventory of Courses
on Urban and Ethnic Stueles

Ity its length alone, the inventory demonstrates that a tu,:s upon
which to build cademically and intellectually viable programs in urban
and ethr is studies already cyists at thc university. The rest of this chapter
is devoted to a %Unit-nary of the number and rIngc of courses dealing %sill,
urban and ethnic studies at Columbia. New offerings in these fields sere
being developed daily, even as they sere being tallied,
doulstcdly there have be. n nc,v developments since the inventory was
completed early in 1969. Indeed, such an inventory should be updated
annually.

1.J0.
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The inventory included those courses at Columbia University and its
affiliated institutions that have been identified as relevant to urban, Afro-
American, or Puerto Rican studies. It comprises courses listed in university
bulletins for the year 1968-69, with the addition of those introduced for the
first tine in 1969-70. The information for the inventory was obtained from the
following sources: (1) bulletins of each of the Columbia University schools and
colleges; (2) designations by faculty members in response to the Urban Center
Curriculum Project faculty questionnaire; (3) personal contact; (4) deans and
department chairmen, who reviewed and supplemented early drafts of the
inventory; and (5) the offices of the registrar. The relevance of some of the
entries to either urban or ethnic studies may be arguable; in this regard, it
should be noted that all the information included was accepted as relevant if a
faculty member, given broad definitions of terms, deemed it to be so.

The insentory itemized 610 courses offered by Columbia University and
its affiliated institutions that relate to urban and/or minoritywoup affairs. Of
these, 236 courses deal primarily with urban problems and 145 courses contain
material pertinent to the culture and concerns of black and/or Spanish-speaking
minority groups. The remaining 229 courses appear relevant.to both urban and
ethnic studies. Table 19 gives a breakdown, by school, of the number of
courses in urban and ethnic studies.

The table indicates that the Graduate Schue of Arts and Sciences (the
three Graduate Faculties) offers the largest number of courses in ethnic studies
and Teachers College, the largest in urban studies. Schools with a comparatively
small number of courses in either urban or ethnic studies are the School of
Library Service, the School of tl,c Arts, the School of Journalism, the Business
School, the Dental School, and the Engineering School,

This survey of the number of course listings in urban and ethnic studies
did not attempt to assess the quality of eit'ier the material presented in a
course or the manner of presentation. Such an Assessment, however difficult to
make, should precede the incorporation of existing courses into departments of
utban or ethnic studies. It goes without saying that a like assessment should be
nude of the courses in other departments.

Ethnic Affairs

The followinp is a summary, by school, of the rarqs of course: related to
ethnic affairs now offered at Columbia University:

. I bc cci,oel of, Arcb:rectioN offers four course's that appear to be only
peripherally related to ethnic. affairs

Social Aspects
The Evolution of Cities
he Structure of the Urban Community

Planning and Sociological Analysis
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TABLE 19

Courses in Urban and Ethnic Studies at Columbia, by School

School

Rekvan:
Pdmaiily
to Ethnic
Studies

Relevant
Primarily
to Urban
Studics

Relevant
to Both

Urban and
Ethri,c
Studies local

Scnool of ArchitPetua 21 6 27
School of the Arts 2 1 2 5

Ba:nardColiege 17 9 4 30
School of Business - 4 1 5

Columbia College 6 16 3 27
School of Dental and

Oral Surgery 1 I

School of Engineering 7

School of General Studies i 3 10 6 29
The Graduate Faculties 3 22 37 95
Intcrfaculty (V)a Courses 7 2 3 12
Interfaculey (W121 Courses 4 7 1 12

School of Journalism I - 4 5

School of Law 3 6 9 16

School of Library Service - 2

Fac.dty of Medicine 6 27 43 71

School of Social Work 4 12 25 41
Summer School (tricludes

Teachers College and
the School of
Architecture) 12 6 5 23

Teachers College 30 66 13 191

Union Theological Seminary 2 _...2 5 -_9

Total 145 236 220 610

undeigiadaate courses.

l'Othcr interfacu1ty C11111.50.

.1).T SCI.'001 of the Arts offers courses more directly related to ethnic
studies, such as.

Black Culture in the United States
Social and Artistic Trends in the Conterlpormy i }ware
A works!-!op for students and black as ritcrs

P3mard appears lo offer the largest nurr!ici c.1 3r1,1

rcbgion courses relating to ethnic sb,dies. '1 hes include.
Colloquium on Politics and Prom, tr,s of Black Urban Amci lea
Seminar trr. Ps-ychological At' sis ol Racism
Black
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Black Religious Literature
Black Americans in the Twentieth Century
Spanish Anerican Culture
Ethnic, Minority, and Intergroup Relations

Other related courses include:
The Community
Social Movements
The Family
Studies in African Music

There arc no courses in Afro-American. history.

Columbia College offers the following:
Afro-American History
The Development and Organization of Black Family Life in America
African Problems and Potentitlities
Ethnographic Research
Social Justice and American Reality
Culture and Society in the Caribbean
Rae, and Ethnic Relations
Peoples of Africa

Tic Sctool of General Studio offers three courses specifically related to
black or Spanish American history and culture:

Cultural Revisal Through the New Literature of Emerging African Nations
Colloquium on American History
Modernization in Spanish America

'three related courses are:
Workshop on Social Problems
Social Change
intergroup Relations

I he Graduate Faculties include a large number of courses relating to
Africa, the Spanish-speaking countries of the Caribbean and South America,
and one course related specifically to Afro-Americans. Those related to Spanish
Americans include:

History of the Spanish Language
The Spanish American
Sarmiento and Morti
Studies in Spanish American Literature

Li addition, there are numerous courses that related peripherally to the
subjects,

the .Schools of journxj,,,cpq. 1 au% ar i t be l aiuir5 Of also offer
courses peripherally related to ethnic studies, but none that arc specifically or
entirely devoted to Spanish or Afro-American culture.

the .Scbool of Social Hick offers mes courses on Spmic'i and Afro-
American culture:
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Black Culture and Social Welfare
Puerto Rican Culture and Social Welfare

Several related courses are offered.

Teachers College offers numerous courses that touch on aspects of
Afro-American and Spanish American culture and history. It also offers:

American Negro Literature
Recreation for Disadvantaged Youth
The Black Experience
Negro Dialects
Organization and Administration of Afro-American Studies Programs

in Secondary Schools

Union Theological Seminary, in addition to related courses, offers the
r °floss

Religion in the Black Ghetto
Seminar on the Social Development of the Black American
Seminar on Theology and Psychiatry

Urban Affairs

All Columbia schools offer courses related to urban issues. Typical or the
scope of such courses arc the

School ,lrebirecture
Fs.olution of Cities
Economics of Urban Land Improvements
Principles of Urban Design 1 heory
Nanning Problems in he Urbanising World

School of tbe Arts
Communications 1 h tough the Media

li,rrrtanl College
Economic Planning
Urban Politics
Environmental Science

Grdire.r/e ,xiboolf rf Broiricss
Industrial Relations
lfornan Resources and Economic we/tare
Urban Problems and Confronting 'Rosiness

Columbia College
Cult's and Planning
labor Economies
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Seminar on Government and Urban Economy
Studies in Urban Society
Sociology of Urban Life and Urban Geography

School of Engineering
. Noise Pollution

Measurements and Control
Queuing Theory and Application

School of General Studies
Government and Politics of the Metropolis
Colloquium on American Urban History
Introduction to Urban Studies
Urban Geography

Graduate Faculties
history of City Planning
The Architect as City Planner
1 he Urban Economy
Labor Economics
Urban Geography
Government and Politics in Metropolitan Region;
Social Change in the United States
Selected Problems

_School of International Affairs
Colloquium in the Economic Development of Africa
The Comparative Study of National Societies

Scbool of Jour-706m
. Basic Issues in the ?Sens

American Society

School of 1 aF
Metropolitan Problems
Seminar in Urban and Human Rencssal
Seminar on Urban Criminal Justice
Seminar in Urbaniration

NcLoof oflfedicine
Principles and Practi.c; of Community Psychiatry
Governmental Process and the Community
Epidemiology of Mental Disordc.ts
Hygiene of Housing
Social Foundations of Community Ilealth
Family Planning in an Urban Society
the Voice of the Community
Nursing for Community Mental Health
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School of Social Work
Seminar in Community Organization
Social Planning

Teachers College
Sociology of the Cornmunit,,
Urban Sociology and Education
Family, School, and Communities
The Mass Media in an Urban Society
The Politics of Urban Education
Community Involvement in Education
Social and Political Problems of Education
Cross-National Seminary Study of Urban Leucation Systems
Ness- Direction in Urban Education
Administration of Community Minority Services
Urban Recreation and ParkPlanning
Analysis of Urban Social Systems
Urban Geography and Education

Union flyeological Sentin.lry
The Gospel and the City
The Church-in Niksion
Experimental Seminar
Contemporary Problems in I. rhan Mission
Seminar on New Forms of Witness in Urban Society

As previously stated, the summary indicates that Columbia University
already offers many courses related ro urban and ethnic studies, sshieh can
for rim the basis of acoodinated program in these fields. 1 he existence of
considerable duplication for example, four separate courses in Urban Geog-
raphy. arc offered tiy the Graduate Faculties, Teachers College, Columbia
College, and the School of General Studies, rrspectiselyindicatcs, as well, the
need for the kind of coordination recommended in the last chapter of this

SUMMARY AI JD CONCLUSIONS

The complexity of Columbia has been aptly described b one of the
persons interviewed for this study, "CA Lail she said, "resembles the
nineteenth century British Coninionwea,th of Nations ssith its series of (1)
independent kingdoms (Barnard, Teachers Col'ege, College of l'h.irmit-ymd
Union 1 heoloi:cal Seminary), (2) dominion status !crriturics (ihosc s1 hi ols
that arc part of the corporat; on). (3) cross n colonies (the institutes, centers,
programs, etc.): and (4) trusteeships (the many department s) " r

the analogy to the British Cr.mnionsvcaith appears more pertinent as the
t.bserver recalls the British policy of "indire,..1 rule." A lock at CO17
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University governance reveals that the power to effect curricular change rccidc!,
primarily within the various faculties, artieulate;1 through the- nunierscas
departments. Thus, most major substantive decisions appear to be made at the
tribal chieftain level, not in the Home Office (Low Library). Each of these
departmental, or tribal, chiefs formerly sat on the now defunct University
Council, which had ultimate responsibiqry for educational programs and
curricular matters. A University Senate, composed of faeuli students, and
administrators from each of the schools and affiliates ILLS liver. cFCLIEll
in an attempt to broaden participation in the decisionimaksng process. I hie

responsibility; of the Board of Trustees appears to hose been curtailed to
budgetary matters.

The foregoing description of the historical evolutioit of Columbia
University was provided in detail to &acumen,: two very important points that
relate to the Urban Center Curriculum Project. lfr.st, Columbia University has
indeed evolved over two centuries into an institution much larger, ?noise
complex, more variegated, and possibly more tesponsWe to the needs of the
society than is supposed. Therefore, the changes !laded to increas,e its
responsiveness to the urban and ethnic crises should be \-iesscsi not as

revolutionary, but as 0 natural step in the evolution of this
of the urgency of the need for teaching, research, and practitioners, one woull
hope for speedier consideration and adoption of programs related to urban and
ethnic studio than has been characteristic of many past university i!ecisions
Second, the e tailed presentation of organisation underscores the narrow
structuring of fields of study and the relative absence of those liril;citc, 111 it
Wye beecimc so important to the understanding. prediction, and ci,ntrast of the
forces that generate the major problems of the times,

This chapter reveals that, by one definition or another, there is alceasly
observable amount of activity at Columbia directly and indirectly rclatcd to
urban or ethnic studies that can serve as the foundation fair coordinated ,)rd
integrated university programs in these emergent fields. IA ha t has been missing,
as both faculty and students have strongly stated, is the development
linkages between schools and departments so 11,at interdisciplinary
not require special approval but is given equal StatUS with mistc traditional
disciplines and coutscs of study.

It is hoped that the recommendations of the Urban Center .::iiirrieufarn
Project will be seen not only as specific steps fur the university to take ;n
introducing comprehensive and viable urban and ethnic studios programs. lint
also as part of the general movement to encourage organifirli sna1 rctiirrn And c
sense of cohesiveness among the many parts of Columbia Universl%



CHAPTER RECOMMENDATIONS
AND CONCLUSIONS

Joseph G. Co lmen,
Barbara A. Wheeler,
and Wilfred Cartey

INTRODUCTION

The surveys of the opinions and the needs of identifiable university
constituencies and of the experiences of other institutions of higher learning
provided the data for conclusions regarding curriculum development for urban
and ethnic studies at Columbia University. 'fhis data, sshcn analyied and
interpreted by the project staff, provided the substance from which specific
procedural and programmatic conclusions began to emerge, These conclusions,
when justaposcd with the history and present state of Columbia University, led
the editors to a series of recommendations shat represent one way for
Columbia to construct quality programs in urban and ethnic studies,

Naturally, these recommendations do not represent the only model for
viable programs in urban and ethnic studies at Columbia. Indeed, one major
hope is that these proposals, once studied, %A IN generate the utMersity-svids
discussion needed to produce the kind of consensus-building and decision-
nuaking to elleet i.m-reaehing change. I has, the reconimcnihtions are
advisory in nature and are intended to verse as aatak StS, 1102 prescriptions
or siLinge.

I he recornmendciim have not been placed in an order of priority; ratb,'T,
they arc arranged in a general chronological order for their implernen:ation,
Consequently, they build upon cash other, thereby charting a direction for
change that allows for a visible, yet start, with a steady
progre sign toward the ideal. A proposal for phased implementation has been
included. along ith ,. time St INA ;Iild a /111Aci for a suggested organisational
SHIMMY of the CO product. tSee pp. 201-9, \c

.A hough the reelumnendations are eon( hed ira terms li(alde to the
speotie milieu of Columlii.i University, flu v apply more broadly to all
institutions if higher learning ecnteicel in, or surreunded by, inner cities and
.111,, col bs. pn+Wcns presently 1,.te rictoed by city king and by racial
Lonthsts. the proposals pros ice for 1,11.111CC in rime relationships among

185 ,9h
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teaching, research, and service; between the university and the community;
among facuhy, students, and administrators: among thc many sections of the
university; and between urban and ethnic studies themselves.

RECOMMENDATION 1:
COMMITMENT TO GOAL

No new direction can or should be taken by any institution without 3
pervading institutional conviction regarding the need for change and the
propriety of the goals. 'Hu: preceding chapters have attempted to document
evidence of the contemporary 'raper:fives for change. These imperatives must
be felt and adopted, however, not only by thc university's central administra-
tion, but also by a substantial majority of the university's constituencies.
Although student confrontations with administrations at many universities
have triggered reflex reactions that have resulted in the establishment of
programs in urban and /or ethnic studies, the resultant administrative response
to such political pressure is usually addressed to the solution of immediate
problems. In the end, longer-range problems arc sometimes crcat...el and the
Iongrange perspective so necessary for dick solution is ovcalooke.d or ignored.

One prerequisite for effective and lasting innovation is a university -wide
commitment to articulated goals. It k therefore recommended that Columbia
University visibly and forceful:). commit itself to new goals and priorities in the
emergent fields of urban and ethnic studies, with special attention to
Afro-American Studies. A carefully designed, well articulated, and widely
disseminated policy statement regarding the university's role in relation to
national problems and priorities must precede any attempt to create quality
teaching and research programs in these yields and to develop 3 responsibl;.ind
responsive relationship with the community.

Recognition that einiversity-wide consensus is an important component of
any articulated intention to chart new directions in 110 \V3', detracts from the
central administration's responsibility for thc initiation cal such a statement.
Indeed, i statement of administrative iT,tc nt \\ ill provide the clarity of
directional purpose necessary to the efforts the rest of the unisers,IV

of tInriCtIllr Milo\ ations in urban And ethnic stu ht
\\ arrant, tlic.irticulatiori of such a poky.

RECOMMENDATION 2:
AFRO AMERICAN S1 UOIES

Until ILA'CUlly, the study of Afro American eultute \\ as only rarcl\
imluded in thc inn\ ersity euriisuluni. I his has been tine of Columbia
l'm despite- its po,ItIOil as 3 major center of learning and its proNtrillil
to the nation's largest blae-k .Afto , imrican although
primarily oriented t.,113r.1 t he l'nited States, also embraees ,1110' peas nt the
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world where peoples of African descent have developed unique cultural
traditions, such as Africa, Latin America, and the Caribbean. Those who see
Afro-American Studies 3S limited to the esipkation of "soul music" or
"revolutionary movements" are ignoring the sent of academic purpose
felt by prospective students, the existence and availability of curricular
materials, and the potential for scholarly research in the field.

This wealth of material cannot be adequately urilized by simply
incorporating Afro-American materials into existing courses or by intrlducing a
scattering of new courses labeled "black" or "Afro-American." Althoegh there
are now courses and programs in the Columbia University curricut -am that
include elements cf Afro-Ar»eric.n history and culture, a program that
encompiuses the several pertinent discinlines and subject-matter areas is

indispensable to an understanding of the position of the black mart in the
United States and of the ties that unite black people in various parts of the
world.

There is also a widely ;icccpted moral imperative for Afro-American
Studies. Many universities currently coordinating existing and new courses to
form comprehensive academic programs have recognized that this new
subject -matter area sift provide a much-needed opportunity to reassess not
only African and Afro-American society, but the composite American society
as sell 'I here appears to be widespread concern among educators and students
alike that all Americans need understand the damaging effects of racial
prejudice and the distortions that it has imposed ont character and culture
of both black and white Americans.

To charge, as some educators have done, that black students are only
motivated by a desire to develop a sense of pride and identify is to minimi/e
the humanistic concerns hat underlie their demands. A far more important
bl tek student entisidcration is tae sense of commitment to the black
community, a commitment that they want to see incorporated into programs
that will provide the knowledge and stilly to liberate the black community
tram the effects of falilS111, iiiiverty, and educational disadvantage. Such a
proe' ant woild emphasi/e signilftar t aspects of the black experience,
but sls s lead the disciivcry of solutions to such problems as housing, willarc,
cntplesnt.nt. and education of minorities. For these reasons, an cstensis
progia,1 Arrii American Studies: is r:,t uric actdcrnieally sinund, tint morally
and sou :Ails imperative.

t ram the sniscy 111 the programs of other units sit,ss and from us cnts
ccorif in the press, nets Lo ,p,CS and programs thlt treat the cutiure and

rtidilenis of Arne-tit:ft minority groups arc forcinwd anlOig other and related
student &minds H.ose th.it focus on black or Afro-American Studies arc
prior dy ionucrids of all students and have stimolatcd ci,nu:durable national
interest. Milst hitch students tecl that only a comprehensise and coordinated
progr,im of study tan clicctisely deal ssith compl( sities of minority ffoup
tulnircs.

Ciinsciliiintis., mans. in.titiitions of higher lc Itring arc in(rc.,,ovidy
fl 0TM/111g th1ir imponsibility to 1.10\ Ide truss. Ind iitianucd
mid reward) in h. Is associated ssitn tiro Frot f rubric id KOk

iduriiiiti list .1 ypuu.d Ilot;g.tron, by trim. iit ors and

2110
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its position of national prominence to establish a comprehensive program
of ethnic studies, commencing with graduate and undergraduate courses
and programs in Afro-American Studies.

Undergraduate Programs and Courses
in AfroAmerican Studies

An AII-University Undergraduate Major

Although there are four undergraduate schools at Columbia, financial
constraints, limited numbers of available faculty, and current attempts to
minimile existing university duplications of offerings and efforts, all dictate the
establishment of one undergraduate program in Afro-American Studies to scree
Columbia College, Barnard College, the Engineering School, and the School of
General Studies. An interdepartmental, interdisciplinary undergraduate major
:wears to be the form adopted for Afro-American Studies in most American
Universities. At Columbia, this major should be interschool as well.

'1 he undergraduate major should also be cross-cultural in nature. 1 he
existence at Columbia of the African and Latin American institutes means that
the foundations for a Black Studies program have already been laid, Once
Afro-American Studies have been established, student will be able to pursue
the relationships among the African, Carribean, and North and South American
experiences. For sonic students, the undergiaduate major will be preparatory to
graduate work in urban studies, or in oihcr disciplines or professional fields; for
others, it may represent terminal education and should be designed to prepare
them for employment.

In the case of Black Studies, in particular, the point has been made that
the latp2-scale effort needed to resolve our current racial crisis will require
ss ()risers sensitive to the history and character of the black community.
Consequently, the importance of an intellectual awareness of the culture,
history, and problems oc minority groups to the preparation of stadcnts for
any profession that touches on the complexities cl poverty, interracial conflict,
and the quality of life in mbar. arc. as should be empliasiled in the establishment
o. degree programs in ethnic studies.

A Survey Course in Airo.Aorerican Studies

I urthcr lc:CO(11111C 11 (IC d is the t. lop I IC 1St of .3 university -wide
UndOgr.1111,1te Slate>. course (or courses) in Afro-American Studies. Suth a
worse should be intcrdisciplinary arid CrosvCtlItt11,11 in ntturi, treating the
subject from historical. sociological, political, and economic perspettivcs. Since
all stud( nis vv ill not wait to 111.1)01 in Black Studies, as corny students as

romitde should he given the opportunity to learni about the "black experi-
Susi] knosslcdge %sill become Int TC.1,..ink,i'y import tot as Why's StUdeill,,

h(L,,rne leaders, VoILN..inddet.1,10n-mtkers in .1 %%odd rendered institutionally
.1nd (k.,11110!4ic.illy Mori (.1011ple.
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Graduate Programs

A graduate program in Afro-American Studies at Columbia should be
developed first at the masters level, then at the doctoral level. In addition, a
five-year program leading to a combined bachelor's and master's degree is
recommended. 'There is a great need at this point in time for the preparation of
teaching and research personnel for all educational levels; thus, emphasis should
be placed on the preparation of graduate students to assume these roles. At the
same time pertinent courses should be made available to students enrolled in
Columbia professional schools who are interested in careers in action-oriented
organizations and agencies.

1 here appears to be substantial support among Columbia students and
faculty for the development of a university program in Afro-American or Black
Studies. In the faculty survey, 65 per cent of those responding would
encourage creation of a graduate program; over half (52 per cent) would
encourage an undergraduate major. Student groups interviewed for this report
supported both undergraduate majors and graduate programs in Afro-American
Studies. The survey of the Puerto Rican community pointed out the need to
develop skills among students and faculty for functioning well in both
professional and personal ways in Puerto Rican communities. Similar viesss
%%ere given by black leaders interviewed in II arlcm.

A Department of Afro-American Studies

The Afro-American Studies program described above should be stiatetuted
as a department encompassing both the graduate and undergraduate programs.
onk. in this should it have sufficient resources and breadth of scope to
attract leading scholars and specialists in Afro-American affairs. The Depart-
ment of Afro,American Studies, like other lIcpartments of Columbia, would
initiate courses and employ faculty. The precedent at Columbia of appoint-
ments to more than one department will faaitate the use of essisting faculty
and courses and render interfaculty, interschool cooperation nmre beneficial to
student needs.

RECOMMENWTION 3:
AMERICAN INTERCULTURAL STUDIES

A groNIng number of the ricdy constructed de,ktococ programs dealing
ss it h the problems and concerns of minority-group members arc focusing
utcntion on a ssidc range I1 societally designated minority pomp. SCUral
universities arc dceclnping ethnic strd)cs programs that include %-dcnitn.
Ark nticm l,) cultural conlrIbtdin% and sort( inpor.try sp.-risme% ot Yucito
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Ricans, Mexican Arneric American Indians, and people of Asian origin, as
self as Afro Americans. Quite naturally, the majority of such programs arc to
be found in institutions proximal to those geo raphie areas where substantial
numbers of one or more such ethnic groups are located. Thus, colleges and
universities in California, New York City, Hawaii, and New Mexico are in the
process of developing ethnic studies or American cultures programs. Increas-
ingly, the myth of thc "melting pot" is being exploded. Consequently,
relationships among the various and varied societally, designated minority,
groups in America, along with thc historical pertinence to each of the existence
of a dominant white majority, warrants serious academic inquiry.

he establishment at Columbia of a graduate program in, and a
department of, American Intercultural Studies is therefore recommended. This
department would provide for an interdisciplinary approach to the study of
ethnicity and race relations and possibly to the development of ways that
diverse cultures and people can learn to live together. Among the most omino:s
pioblems facing American society today arc those that deal v.iith race. Many
Columbia students wish to major or concentrate in thc specialized fields of
limmriledge that comprise Afro-American Studies, Und programs to accommodate
their interests have already been .proposed. Other students, however, are
interested in ethnic studies more from the point of view of how different races
cull live, learn. and Work together lu a creatiVC, productive, and harmonious
%%Ay. For these students, an interdisciplinary graduate program, largely in the
behavioral sciences but with cniphaiiis on both urban and ethnic studies, is
recommended.

Among present courses at Columbia that could be brought together to
form the base for a graduate degree in American Intercultural Studies are
"Intergroup Relations," 'Conflict IIrsolurion," 'Workshop on Action and
Interaction," "Psychology of Prejudice," and 'Social Structure of the Urban
Community." In addition, the other courses dealing with thc cultural
foundations of urban life, 1111 civil right,i and education, and %%ith inter-

intercultoral, intirelass, and interracial (onmumication could be
Jo eloped to supplement the present course offerings. Courses concieincd Stith
014: study Of ethnicity from historical and comparatke perspective, its effect
upon the doelopment ,f American society, its benefits, and its [Tilted
problem, should also he llicred in this department. Research opportunities
would be ',lentil'''. .1, Nsould Ind.] work at both the grass roots and the
poli9 lir king lccl

RECOMMENDATION 4: OTHER ETHNIC
SLUDIES PROGRAM COMPONENTS

A Surrey Course in Puerto Rican Studies

t h e nc fit of An all unnersitv unili..rgraduate (imp,: for courses)
%tilt', An ink ArproAAtt to rut rtt, Rican tnttt+ And AulttirA

X2();3



RECOMMENDATIONS AND CONCLUSIONS 191.t.

be given urgent priority. Such a course foe d on the group experience in the
United States can, along with pertinent fferings from the,Latin American
Institute, provide the foundation for reation of a Puerto Rican Studies
program.

ca

Future Ethnic Studies Departments

Other departments concerned with ethnic studies should be created as the
demand or need for them develops. Among those that should be considered for
establishment in the near future would be the aforementioned Department for
Puerto Rican or Itispanic American Studies. Persons of Puerto Rican descent in
the New York area suffer in many ways, as do members of the black
population, from the results of racism, poverty, and educational disadvantage.

An understanding of the Puerto Rican cultural heritage, language, and
history represents a valid program of study for university students. By
extending academic inquiry to other North Americans of Latin descent, c.g.,
Cubans and Mexican Americans, a broader-based program becomes possible.
Considerations of the black populations of Brasil, Haiti, and elsewhere bring
the Hispanic and black academic programs into a contiguity of interest
analogous to the problems that such groups have faced in the United States.

RECOMMENDATION 5: A CULTURAL
CENTER FOR ETHNIC STUDIES

In recognition that Afro-American or other cr.:mit: studies involve a
considerable amount of self- direction in learning, the establishment of a
Cultural Center, to be organised and directed by students thernsehes, is
re.sommended. Provisions for art displays, special programs, music, reading, and
seminar and meeting rooms would be necessary. The center would give students
the opportunity to structure educational and soH nemseal programs among I x es

and with invited guests from outside the university. Special gathering places for
sterdcnts with special interests arc not nets to college campuses At Columbia,
groups ttith professional or departywntal identity gather for -bull- tcs,,ao,,,, or
to read or for nwed*s On is wide range of topics.

I
RECOMMENDATION 6; URBAN STUDIES

The .ettncod overt% leeltning coroplcitt. .end the ,ittc11,1.int problems of
urban his ing bait: tort as yet been addressed in a (obi:relit, disciplined
framework Public and prnate institutions, both national and local, rase
foeuccd on i,drvcolir aspeets of the ttlu but their priorities and iiit«,o,
oltLn eontlet old the results have been tar from ,,atotaetory. New UrgC11Cy
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and thermagnitude of the problems has so far defied both description and
prcsctiption, except in a few isolated instances. Cities, in effect, have been
caught off guard; too many crises have erupted too fast on too many fronts;
and traditional bureaucratic thinking and methods are not 'equal to them. Every
institution in American society is struggling, somewhat uncertainly, to reassess
its own role in the effort to respond to these crises.

A key clement in the reassessment is ,{he search for a unified approach
that can troth view and treat urban problems in a coherent, meaningful
mannerand its to this search that universities can make their most significant
contributions. By instituting urban studies programs that bring together
relevant knowledge in a problem-oriented, interdisciplinary framework, they
can more effectively use the universities' resources to meet some olthe most
pressing needs of society and to provide future urbanists 'with a solid grounding
in urban affairs and a comprehensive overview of the issues that they will be
called Upon to face .%

'there are already many courses related to urban studies in the many
schools and departments at Columbia, but these courses are not now available:
to students in any sysiernatie or sequential pattern. What is needed is a formal
commitment to establish a university -wide, comprehensive program that will
bring together the existing courses, create new ones, provide relevant practical
experience, and eonCenirate its teaching, reseiirch, and community projects in a
central place. As one of the major urban universities in the country, with New
York City at its doorstep, Columbia University is in an ideal position to
constru.3 quality academic programs in urban studies.

Undergraduate Programs ar,d Courses
in Urban Studies

An .111-University Undergraduate Major

The cseiblisliment of one undirtraduate major for students at Barnard,
(:olumbia College, the Engineering School, and the School of General Studies is

recommended. Again, this recommendation is predicated upon the belief that
such amalgamation will 1..101113k a more ma\imal return on the least
investment of financial, spatial, and faculty resources. 1 he coordination of
existing courses with ft,: creation of new ones and the neLessary administration
links could result in a program that would meet the needs of students prs paring
either for immediate employment or for graduals' work. A fist -year program
leading to a combined bachelor's and master's degrs in urh.nr studies is ,11,0)

A Surrey Course (or Coofees) in Urban Studies

Approaching the urban sLene front the histonsal. spinoinic. social, and
ssicntitie point of A-TV, . 011,1.01,11'SC (or 0,111-se,) \\Oultl be designed to Cro,..t:
nonniajormg students to an undstiminibri:. of the s,olution, Llullenges and
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special features of urban living. in addition, such a course could serve as an
introduction to the problems and alternative courses of action leading to their
solution for students planning to major in urban studies.

Graduata Programs in Urban Studies

tT .

The erFation. at Columbia of graduate programs in urban studies is

recommended, first at the doctoral level. These progams would be largely
professional in character, bvt would provide for students with teaching and
research interest' as well. The graduate-program would have interlocking, yet
separate, subprograms in the behavioral, policy, and management sciences, as
well as in the natural and engineering or technical sciences. These classifications
arc suggested as stepping stones or balances between narrow disciplines, on thy
one hand, and the wide subject-matter field of urban affairs, on the other.

The -bchavioto1 scielb.y. specialty would direct the integrated knowledge of
sociology, political science, psychology, anthropology, and economics to the
human concerns of cities and their interrelationships with physical concerns.
Pcticy SCieliCt'S would combine quantitative methods, operatioins research
planning, and the professions of governmental or agency decision- eking on
urban or regional matiers..11anagronent sciences would bring together subject-
matter areas of public administration and financial and personnel management
and afford the broad knowledge of substantisc areas needed to administer
tic:Jan-oriented programs at the community, city, state, and national level.

A Departmeneof Urban Studies

the graduate and undergraduate programs in urban studies should be
organised administratively into one depAtment. Given sufficient resources and
scope, such a department will be enabled to attract leading urban specialists to
Columbia, as well as to secure the interest and allegiance of present Columbia
scholars. A department ssould have the power to joitiate new courses, 11%rune
existing ones, appoint new h.faculty, and provide the linkages with t.cf
Columbia divisions necessary try assure maximal flexibility for students. .

Columbia faculty members and students exprc.wil a large amount of
support for both undergraduate majors and graduate programs in urban studies
User half of the faculty responding to the sursav encouraged the creation of an
undergraduate' major, and over two-thirds recommended graduate programs in
this area. There 'ssas equivalent interest in effecting the interdisciplinary
linkages necessary for siable programs in urban studies. A high proportion of
the faculty S,111' their disc iplincs or fields as relevant to urban or ethnic stuiliis,
from 4K per cent in Arts and Sciences to ,92 per cent in Teachers College. lice
employers contacted were heavily its support of academic preparation in urban
affairs and stressed ahc essential linkages liewacn csiquig acailsm. 1,w
mints needed to prod cc studcrlts ssith the scope required t.. svurk on
I,tcv,ulmg complcs and comprchinsive problems

1

1
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RECOMMEND/WON 7:
RECTIFICATION OF EXISTING COURSES

In addition to developing new courses and programs in urban and ethnic
studies, existing courses related to these fields must be modified to include
relevant, significant urban and ethnic material. All pertinent courses, whether
offered in Departments of Urban or Ethnic Studies or elsewhere should be
organized so that majoring and nonmajoring students are constantly made
aware of the ways in which the totality of knowledge impacts upon urban and
ethnic studies. For example, a,. introductory course in economics might devote
a session of the syllabus to urban economics; whereas an American history
course could deal with the contributions of the Black American to the growth
and development of the United States, as well as with the impact of American
histeiry on the black man himself. Thus, it its recommended that faculty
members in other departments and schools evaluate their syllabi with the intent
of developing new courses or altering existing ones, where appropriate, in order
to incorporate related urban or ethnic subjects. ,

RECOMMENDATION 8: MULTIPLE
OPTIONS FOR STUDENTS

Considerable flexiblity is essential for both graduate and undergraduate
students in planning their courses of study in any field. Since urban and ethnic
matters affect human beings in such a variety of ways, multiple approaches R.

x academic programs should be provided. Students wishing to major in a

)traditional discipline should be able to minor in urban or ethnic studies. 1 he
same should be true in reverse. Multiple ort ions should exist, as well, between

i the various professional schools and the Departments of Urban (Lr Ethnic
--/ Studies. Furthermore, students should be able to shift academic gears without

losing too much credit. lhcrefore, as much flexibility as possible is recom-
!needed in the d2veloplecnt of Departments of Urban or Ethnic Studies so that
students are freed from the rigidity often associated With more traditional
&Tani-11(w,,

RECOMMENOATION 9: FIELD WORK
AND EXPERIENTIAL LEA (MING

A direct aw,ircricss of the "gut" probkim, of poverty and clicommitmort
Incomes possible primarily through emotional immersion. in addition. appre-
ciation and u -rst inding of the import int om;rifatitions of many disciplines
rod professions can Inc leist gained in tile contest of real -life, relo.ant
situat 1,ms. I hese :Uri \ .ovoid the ecfni; noes iii p.. t programs, %Oil, re

20'i
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students have not only beer, divorced fre adequate acadsinic supervision, but
where' ['mity, student, emptoer, and community hiss oot interacted
concciledly in the planning, supervision, or implementation of the program.

t'xpericntial learning can include community service, soluntcer activities,
o- paid employment in community-activity agencies, hov,tals, prisons,
ree,lation centers, i-,hools, and gosernment agencies. Inurs,:ssion and summer
periods Sr ay be tired for these purposes, but w.srk activities can ills° be buiit
imo regular qiursc work, with or without credit. Sidsh experiences will play an
impoitant role in the student's educational growth. partieulzil in urban or
ethnic studies, where inductive learning methods add in essential ir.grcdicnt to.

acauemie apyroaches. 'Iwo special rograms are detailed below,
imelketually rigorous, these programs must be acaktuicall:,' sell !.tfUcturcil

and viiretully supervised. They must, tdrtherniore, provide for joint facully,
studen,, employer, .and community participation in the planning, supervision,
and implementation of the progr sm.

Provisions for c1,1 work and other forms of e.spern:atial learnirv; are
strongly supported by many groups cont,i(ted duHnit the project study. Over
80 per cent of he Columbia faculty responding to the suivev f.tvorid
combining class work with research and scrsiec activHcs, 62 per cent would
give credit to students for stir'nised work-scrsi,:e in action programs, The
student survey disclosed broad interest ire univcrsitysponsored opportunities
for undcograduate and professional ..chool st-dents to participate in commu-
nity service or other field work programs. .1 here was a manifest desire to
acquire and utilise skills in policy research while assisting the community and
to be able to apply university training to basic social change. Prospective
employers crnphasircd the need for experiential kinds of learning for b the

und:rgraduatc and graduate stnAnts aspiring to professional positions dealinfis
with urban or minority affairs.

I he black and Puerto Rican communities strongly endorsed more beld
stork and the cooperative planning and execution of field work activities. Many
residents indicated a willingness to assist in the training of students planning ti
enter public service and, in fact, felt tins to bc csserwal if the training of
students were to be broadened to inchde 1:ndwIcdge of the philosoj
ob;ectis. es, and , ctivitics of color unity action programs. It is thdrefore
recommended that field work opportunities and other off-ca pus. Liming be
created and integrated into curricula for urban and ethnic studies

A Collegium of the City

One such program, whose conceptual content !cads to the name
Collcgium of the City," is recommended for selected students majoring in
urban and ethnic studi:s "Hie Collegium, which would be located in the
community, would become a mechanism by which students and faculty eould
engage in intersfiseiplinar: stud es and aim 'tics rchted to the surrounding,
Crt;!il c'siroonicnt and V; 01,11,1 pwvide for both con,(1,10,11 and cs,..scricrnid
learning. Student, pai, r faculty members. and id. .iiy one or more members
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of the senior faculty would maintain residence' at the site or the
Collegiurn.

Vacuity would be appointed to the Codei.,,iurn for a one- or two-year
period and would be draccn from all parts of the university, but particularly
from the Departments of Urban and Ethnic Studies. The faculty of the
Collegium should comprise generalists and specialists in various areas of both
urban and ethnic studies, as well as visiting or adjunct faculty with plactieal
csperien se in aspects of community action or government mercies, including
members of the local community.

These appointments as Co]]cgium Fellows would gist faculty members an
oppoimmity to extend their scholarly interests irderdiwiplinary urban and

affairs in order to develop new insii:,hts ,ind teaching skills. In neidiMn,
the experience would provide the oppoltunity to moduce publications on
research and other studies of value to Eric sohjectuattcr field. It is innieipatcd
that Tae day members who participate in the Collcgiuin would return to their
departments ssrth a new perspective and broadened knowledge idiotic urban
affairs that can serve as a basis for Ow further decelopmcnt of departmelital
expertise in this area.

A committee composed of students, faculty, administrators, and commu-
nity people would be established to plan th, program, admit studcm,s, land
administer the Conegium. One Collegium faculty member world serve as
coordinator of the field work program, and the entire faculty would effect
liaison with the agencies invoked.

'I he Collegiuni program should be viewed as csperimental, self initiating,
.and continually evolving. Faculty, students, and community members

would parlidp-tt jointly in all phases of the planning and administration of the
progrun. They %could, for example, shape the substantive character and
coaterA of the Co!lcium, as well a' determine the principal issm:s and s .ibjce
areas that would srve as the topics for seminars, colloquil, readings, and
papers. Students could sag, in corwinunity programs at both policy making
and implementation level..

In the first vex' of the program's overaiion, twenty to twenty-five
studerits tnight be. :Rimmed. Initial Warming, in which they wound particimite
aril for thielt they might be gien credit, could begin in !one, students would
Frobal,ly be juniors or seniors choosing tire new major in urban or ethnic.
studies. If a five-year propane leading to a Bachelor of Arts and a Master et
Arts degree were L'itroduced, Collcgium participants would possibly be seniors
or fifth-year students. Initially, the collegium faculty would be composed or-
three or four junior fellows, three or four !color fellows, and due: or four
persons :Mill tied with community or ;Tovc;nrucrit agendas o other relates,
nonarniversity positions. Each sareecsske year of the progr d %could see an
increase in the number of student and (acidly participants until a desirafrIc
ceiling vas attained.

As was noted in the survey of student opinion, stanicnts hcheNe that sonic
of the most important aspects apt their learning Ck1,1ricnco, will result from new
kinds of mtcraetdins between students and f,- deity, student and student, end
student ,and WIIIMUNtV, leas .i1C fOrtIltdAR-d And WIIPA'S of down
are tested and ecaruated. 1 he tollegium of the (.ity can LICATC pig such an
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environment. In atdition to pcovidine technical assistance to the commuin
the Collegium of the City would provide interested students with ;0 intens.sc
opportunity to test themselves and their theoretical knowledge. in the -rear
urnan \sort] and to acquire Fs-professional knowledge and skills; e.g.,
determining needs and collecting reliable information, learning tlw element!' of
program development. discovering how resources c alio:ate:l and goals are
formulated in social policy, observing the interdisciplinary implications or
urban problems, determining when and how to use specialists in solving
problems, and learning how an individual can produce social change.

An Academic Travel Plan

In uaddition to unisers1:y-community orpnired held work opportuniticsin
the proximal community, students in Urban or Ethnic- Studies Departments
might also spend an extended period of time mtcrsessiol, summer semester, or
an entire- year- in educationally structured and supervised travel study. '11 licse
might include, for ethnic studies, study and /or work at an institution of highs r
education in Africa, the Caribbean, or Braid. A like program of independent
study might also be carried out under the sponsorship of another American
college or cniversity, perhaps in the rural South or in an urban enviionment,
The possibility of properly supecvised exchange programs, with emphasis on
independent research should be considered as well. A CoCiln)it,ce of students,
faculty, administrators, and nonunivcrsity specialists could plan and administer
these programs.

RECOMMENDATION 10: AN URBAN
AND ETHNIC AFFAIRS LIBRARY

11,e present dispersion of reference material on urban and ethnic
affairs. "or, diseiplirc and profession, reinforces the fragmentation of
information in these fields. As a result, the student ssho wishes to develop
the broader understanding that these subjects require must search for them
in a variety of locations. It is absolutely critical, thetefore, if recommenda
tions for academic programs in urban and'ethnic studies are adopted. that
a library consistent with the needs of these departments be established.

Although the library would b.:. designed primarily (oi- students in
urban and ethnic gudies, the fact that community problems arc being
st udied by its residents and agencies and that they will increasingly be
studied jointly by the community and the university dictates that
arrangements must he made spin the resources of this library to
persons in both groups lire core of the eollection could be created eithe r
by eonsoliditing mats rills currently in other Columbia tinkcisity lib:arks
and t he U111.111 (.1111( r or by Ilt.1% 3 71111,1t I S

?10
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RECOMMENDATION 11: A UNIVERSITY-WIDE
COUNCIL ON URHAN AND ETHNIC AFFAIRS

Composed of deans, der ortmcnt chairmen, faculty, and students from all
divisions of the university, sul:h a council could serve as a Stimulus for th.. new
academic programs and could also be a mechanism for effecting interdepart-
mental and interdivisional programs of mutual interest to two or more

"Ihe evistenee of a universit.:..wiek council would ensure that urban
and ethnic affairs occupy a continuingly prominent i,osition in thinking and
action on all levels of the university, that ;ISS:Nta,.:C is given to all appropriate
departments and schools in building strong urban and ethnic studies segments
into their ossn academic progr uns, and that the planning of an departments
and sclaaols is integrated with the decisions of the proposed l)epartments of
Urban .11.1 Ethnic Studies.

RECOMMENDATION 12: AN ETHNIC AND
URBAN RESEARCH, INFORMATION,

AND COMMUNITY CENTER

A coordinating and sen.iec arm to the community, not only for thc
1)epartments of Urban and Ethnic Studies and the Collegiuni, but for the entire
university in its total relatiowhip with the Lommunity, is essential. An Ethnic
add Urban Research, Information, and Community Center (EURICC) would
provids an all-university clearinghouse for joint Columbia-community activities
to work in collaboration with otner dcpar vents and schools in all areas of
community endeavor. Its planning, and administration would be the joint
respowiLilit:. set faculty, students, administrators, neighborhood residents, 'and
cemmunity groups,

the urgent need for such a inch.7 iisin is underscored in the views of
many who arc e.mcerned, in one way or another, with Ow relationship between
university and ct ininunity. Of the faculty responding to Cie. survey, 57 per cent
believed that there arc piss. service or action programs th it Columbia should
undertake. Of this group, 37 per cent would themr.elyes like to engage in
research projects dealing ssith tribal, or 11111,07;t' affairs. A university program
for training d:sa& antagei conuminity residcntsit, paraprofessional skills would

encouraged by 52 per cr-nt, while 53 per cent feel that more cooperative
arrIngcnarnts should be developed between Columbia and the Nov York City
:;ovcrnilicnt or nongos eminent groups.

Columbia students espressed their desire for greater student And Lrynirr.u-
Tilly participation in the formulation of policies that affect the university .trl
the community, ;lc well as ir, the planning of cooperative projects.] hey also
1110111111ClIkkd that the university provide information and eprrtisc to thc
community in order to help it reach ITS (,%1n goals in its oss 11 y. Employcic of
urban or (Omit: so:41,s prorc,ionals stated their had' that Lharricls or
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interaction and courdinaton should be opened much more widely between the
univc-sity and the city and community organizations.

The black and Puerto Rican communities look to the uniscrsity for: (
help in dealing with such common problems as crime, health, welfare, housing,
and drug addiction; (2) paraprofessional training and basic education; (3)
precollege counseling of minority youth and recruitment and admission of
more minority students; (4) financial aid for such students; and (5) services
such as an information resource znd referral center for community residents
and groups. Community people wish to be. involved on policy and advisory
committees that affect their communit::. They consider an education in the
history, culture, and institutions of the black and Puerto Rican communities of
primary importance for students or faculty members who interact with the
community. They attach great importance to improving communications
between the university and the community.

1he principal responsibilities of EURICC ssould be:
( I) To establish a comnianityuniz:ersity ',fanning committee composed (il

faculty, students, and community residents. The committee svould plan
((immunity-related activities throughout the university and provide for commu-
nity participation in planning, implementation, and evaluation of programs.

In the surveys of the black and Puerto Rican communities, it was noted
that too often the planning of university work in the community has hccn a
unilateral affair; despite good intentions, the projects have appeared to be
patronizing and paternalistic. it vv:-.5 also felt that the projects in these
communities seemed designed primarily to meet the needs of the university.

A planning committee would ensure that the community and the
university, jointly determine those directions and goals that would be of
greatest benefit to both. Since community opinion, like that of tl c uniscrsity,
is fragmented, agreement on approaches may be difficult to z.chior.e. Ncvcrthe-
less, collaboration between Columbia and its community is critical to the
success of all efforts in, thi- aspect of the program.

(2) To create a data bank and information sciTiee for both university and
community residents. In addition to providing a source of information in urban
and ethnic affairs, this service would

establish a referral center to simplify ()minds of communication for
community people seeking information about sers 'Less available frign
the university or clscsacre;

publish a journal to disseminate information concerning resent:1i
studies, community service, and teaching programs fior the growing
ponulation of students in urban and ethnic affairs; and

provide a specialized student counseling 11,1 information scrs ice as a
resource for students throughout the university ssho arc interested in
courses or field work in urban or ethnic studies.

(3) to ,111,11W a1111 field unrk ts. 'minding ,olunteir
activities, projects und(rtik(n for academic credit, pert time or full time

3
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employment in community rrtd government agencies, and research aforts that
,irtc,:t the community, One recurring community complaint had to do with the
negative way that college students affect community residents. In many cases,
there was found to be a lack of continuity of student efforts in the cumin amity
as a result of the way in which field work is set up by the univevity.

Coordination of the various aspects of field work activity would promote
effective utilization of the university's resounces and harness a eonc,..rted attack
on 'Ale problems of the community. Coo7dination of re.;rarch projects woad
enable the appropriate agencies to speed up implementation of the findings and
recommendations of researchers and reduce the gap that now exists between
the6ty and practice. dUR ICC would establish and administer appropriate
training programs to prepare students for community service or action projects.

(4) To odabr,.s/.. a We a us by zrbieb interested students and fac!.Ity can
pri.z'id technical assistance to the c,mtinuniry in the form of professional
eonsultation.

(5) in sin's' as Ihe comiannay emen:sion arm of the universay, hs
sponsoring meetings on topics of special interest and need to the community,
conducting summer seminars, developing protjams for paraprofessional train
ing, and offering special assistimee such as high school equialency program..
adult leadership courses, and courses in increasing coi munications skills. In
additi n, the extension arm would provide se...vices direetly to the community.
such as establishing a placement of icc for paraprofessional and othe:graduitcs
of extension programs.

(6) in assibac tbe role of a ti.:n-wov ontbirdswan" or mediator between
the community and the university. F. UttlCC can serve this function in
misunder,aanoi cgs or specific disputes between community rcsidc.r.:s, on the
one hand, and the university, government, or private agencies, on the other.
This involvement anu/d range from 5upp'ving information for roc parties
concerned to ii. licating methods of resolving specific conflicts.

(7) to estaldisb a Speakers Macau, Nvhich would provide speakers faint
the campus on subjects requested by the coninnin:ty and speakers from the-
community on subjects of interest to the university, 'I he Speakers liu.cau
would also ,aordin ate and schcdu!:. prone.: is visitingleeturers to the
university in urban or ethnic affairs to help nicer die diverse needs and inter-( sts
of various dep,rrtrncnts, Sd ools,commils CCs, or community groups.

(8) In establish a s in,raa d;vrsaty developinent progran that would:

a nist cr. a plan for time off to .aulle fate lty members to
introduse urban or ethnic emphases into existing COUrSCC or tO create
new courses in thesc fieNds;

administer urban or ethnic postdoetw fellomships for study or
trascl related to urban or ethlie affairs;

establish interdisciplinary facult (.1,111111111.1 or WII11,1,1r, on I regular
basis, and
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administer studcnt internship programs and faculty and studcnt
exchange programs with othcr anisersitics in the Ur.ited States or
abroad.

RECOMMENDATION 13:
A SCHOOL OF NATIONAL STUDIES

Givcn thc extensive fragmentation of interrelated subject matter at
Columbia Ind the accompanying and inevitable pressures toward specialization,
compounded by a structure of independent departmental units, it is difficult
for the studcnt to undertake an interdepartmcintal, intcrprofcssional course of
study. Givcn, further, the very nature' of urban and ethnic problemstheir
complexity and their multidisciplinary character it becomes evident that ri..iss
instiwtional structures arc necessary to prepare studcnts paTtrly for teaching,
research, or other concerns these fields. Thc creation of a new whom at
Columbia is thcrsforc recommended, organized around the subjcitimatter
fields of national concern urban and ethnic studics--.10 possibly called the
School of National Studics. The school would be part of the Columbia
Corporation and, through FURICC and the Universitywide Cour.cil, would
serve the entire university and the community.

1 c proposal to combine arban and ethnic studies under one "%inbrelia"
in a School of National Studics is bawd on thin factors.

( I) The Contemporary Setting. The crisis of the city and the black-sshite
confrontation arc presently thc two most critical issues on thc American
sLarncstic scene. They arc likely to remain concerns of highest p-iority for
decades to come. In approaching the complex problems of race, poverty, and
urban blight, individuals and institutions searching for sways in which they can
be resolved arc forced to rccogni ;c that the problems of interracial conflict and
of the city arc inextricably interwoven. Frequently, in fact, thc term "urban
crisis" becomes a cuphcmkrn for "racial crisis." Finding solutions to thc urgent
problems in one arca o(tcn depends upon a knossicdge of the othcr.

(2) Structural Rationale. A s,cllool, unlike an interdisciplinary program,
has its own funds, its own faculty, and its own faculty' loyalty and gives
degrees, has greater visibili., and prestige, and is able to attract leading faculty
'no talented students. A school is preferred to a department, since it can more
easily organic across disciplinary line: reduce overlap and duplication, and
more effectively initiate and develop relationships with othcr units of thc
univcrsity. It can provide acceptable' acccss to students in oths. Colum!,it
professional schools, such as Businciss, Law, Journalism, or Social Work. sslio
sent to emphasize urban or ethnic affairs in their studics. A scho .1 is First-curd
to an institute or a (niter, since' a school has its own faculty, provides students

ith a home base, and can offer an instructional, as vcIl as a research and
service, program.

(3) Ahpt,11,11ty. the title "School of National .itudies" is suggested in
thc belief that thc university %sill wish to undertake programs concerned with
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new domestic prioriris as they emerge in the future. Consequently, the school
could be orgaiiiied to accommodate future national concerns, and the resulting
charges in program and priorities should be anticipated in the plans for the
school.

Description of the School

The School of National Studies is conceived as a Ia'nS and separate
administrative entity within the Columbia University community' of schools
and colleges. As such, the school would occupy the same relationship to the
Columbia Board of Trustees as do other members of the Columbia Corpora
lion, including representation on the University Senate The school would offer
to the Columbia student bud)' both undergraduate and graduate courses and
rograms in urban and ethnic studies,

In response to demands for flexibility of program ,nui in an attempt to
meet individual student needs, the school would provide a variety of ways in
which the :ancient could pursue his interest in these subject-matter 1-ields.

Possibili6as for underwadurites might include a major concentration, a minor
concentration, a double major, or merely a few arc-lives. Many models for
majors in either of the two fields arc possible. Thus, those presented in this
section arc intended as points of departure for further deliberation. As
stipulated in the r,Yommendations, students, faculty, and community members
would be called upon to develop a final set of specifications.

The School of National/Studies will not offer a complete four-year
undergraduate program, i.e., it will 71st duplicate existing undergraduate
courses in subjects not directly pertinent to urban or ethnic studies. Thus,
undergraduate students will nor be directly idmitted to the School of National
Studies. Undergraduates will continue to matriculate into Columbia College,
Barnard. College, the Frigmeering School, or the School of General Studies to
meet their basic undergraduate requirements in areas such as science,
mathematics, arid Er,glish. It is recommended, however, that the present
curriculum in each of these undergraduate divisions be studied, with in eye to
the construction or substitution of courses inure pertinent than some that are
now required. (For example, Arwrican Urban Ilistory might be substituted for
the American history requirement.)

After two years of liberal in or .general education, the Columbia
undergraduate may opt for a major or concen;rat ion in urban or ethnic studies.
At this point, he would apply for joint admission to the School of National
Studies. 1 his is not to say that undergraduates could not tak courses offered
by the school during their underclassmen years, nor does it mean that SaldenIC
11110 wish merely a course or two in either urban or ethnic studies would be
obliged to register in the school in order to take advantage of its offerings
Admission to Me school, however, 'tool] be for those students to
majm in its spec iali/ed subject-matter fields.

: 2 1 5-
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for sonic students, the undergraduate programs in both Afro-
American and urban studies would bc potentially terminal; thus, it is

intended that the student who majors in one of these areas will bc
equipped upon graduation to accept employment and perform productively
in federally or privately funded community agencies and programs at either
the grass-roots, city, st,,te, or national levels. The concept of the dual
major, in which the student would combine his intcr:st in urban or ethnic
studies with eiCmr a discipline or a professional skill, %%mild be one way
of facilitating the necessary preparation.

The student's program of study in Arro-Amcrican Studies would bc
planned in consultation with a designated adviser. Students might also elect
geographic specialisation: the United States, Africa, Latin America, or the
Caribbean. Those specialising in Africa or Latin America might be required to
acquire nr submit proof of proficiency in !'rcnch, Spanish, Portuguese, Arabic,
or another language approved by thc program adviser. In their selection of
courses, students would be advised to cniphasile )11e of the disciplines.
Experiential learning opportunities would be built into the program require-
ments, and it is suggested that these Lc made mandatory. As stated previously,
espsliential learning experiences can include voluntary or paid employment in
various agencies and would be developed and coordii.,,m1 through EURSCC.
(For a list of recommended courses now available at Columbia and suggestions
for additional courses for a major in Afro-American Studies, as tecll as .1

suggested model for an undergraduate major in urban studies, see pp. 317.27,
below.)

A major in Afro-American Studies might consist of thirty-two points, thc
core of which could be a required year -lung interdisciplinary core course tsild
as ACro-American Civilintions). in addition, the student might select thc
remainder of his course requirements front an agreed-upon distribution of
courses among various disciplines, with a primary emphasis on one of these

Such a distribution of course requircincnts nigh'. he modeled as
follows:

Required Core Course 8

In anthropology, sociology, or
psychology 3

In political science, history, or law 3

In business, economics, geography,
or social policy 3

In art, history, literature, or music 3

In education, philos,Thy, or religion 3

lit cicttivcs
32

Figure 3 provides prcstritmiiin of the Sch,)iil
Studies, depicting its adminiqratiNc t.-.1nrolunts and its finks to or?itr
Colum!».1 Unisir >ir schools
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RECOMMENDATIONS AND CONCLUSIONS

Implementation and Phasing

Faculty for the School

205

A Faculty of National Studies would be created to evaluate, sct policy for,
and coordinate the academic programs described in the preceding recommenda-
tions. ,1 faculty could be organized immediately with the teaching and
administrative staff of existing dcpactments, who could in turn recruit needed
additions,

New methods of faculty selection shor td be devis:d to assure that the
School of National Studies can remain sensitive to the needs of its many

(Constituencies. The pertinence of personality characteristics or the "tight
vibrations" to the success of a program should be taken into consideration. In
addition, the nature of both urban and ethnic studies demands recognition of
the fact that persons with experience in applied settings can contribute much
of value to the classroom education of students in these subject-maaer areas. In
the case of Black Studies, the point has continually been made that a black
faculty member by virtue of his personal experience can often add a significant
dimension to his instructional capability.

A program of rotational assignments between faculty in the departments
of the school and those in EURICC should be developed so that a melding of
interests, experience, points of view, and skills is assured. Faculty exchanges
with other universities and city agencies should also be explored. Such
exchanges would enhance the experience of faculty members and would bring
to the university the expertise of those persons directly engaged in related
work.

Possible Nuclei for the School of National Studies

hc following suggestions regarding ways in which the new school could
start immediate operations are offered for consideration:

(I) The Division of Urban Studies and the Institute of Urban Environment
from the School of Architecture could form the nucleus of the Department of
Urban Studies. Although architecture has a great deal to contribute, it is only
one field of relevant study. Urban studies is moving rapidly toward a concept
of "total" planning, which means links are needed to many other fields,
especially the behavioral and social sciences. For example, at New York
University, the program is part of the School of Public Administration, at
Ilunter, it is part of the Division of Social Sciences.

(2) "I he Urban Center could become the nucleus for EURICC. hat 1 he
Urban Ccntcr is already engaged in many of the functions proposed for
FURICC makes it the most logical administrative entity at Columbia to
implement this new and irirportant mandate.

(3) 'the Development Division of the School of Cenci al Studies could
beeorne the extension arm of ITHICC. 'This dikition represents an impormt

918



206 HUMAN USES OF THE UNIVERSITY

part of the uni.crsiis '5 present assistance to the community. Its effectiveness
and that of EURICC swill be enhanced by a joining of tl.c two.

Office of Educational Innovation

As a new entity', the School of National Studies has an outstanding
opportunity to experiment with content and learning approaches. To ensure
that thc spirit of lively questtoning remains, it is recommendod that an Office
of Educational Innovation be created within the school. This office could s-...rvc
as a built-in mechanism for experimentation with, and evaluation of, the
programiand operations of the School of National Studie,, including both its
acadenfic and community activities. The Office of Educational Innovation
would' serve . a channel for ideas and recommendations from faculty and
students and would provide ways to involve than maximally in studies,
analyses, experiments, and pilot projects that hold promise of improving the
educational program of the Schoot of National Studies. The entire effort of the
w;loc,1 would he subject to continuous evaluation so that the highest quality,
most efficient, relevant, and humanistic !,rograms with potential for university-

ide application can le developed.
Assuming a sound rationale, tit s. courses recommended by students or

faculty would Lc encouraged for c.,,perimental tri.tl, after an effective syllabus,
teaching methodology, and plan for evaluation have been developed. If they are
later je iged to be desirable, regular procedures for adoption of such courses by
the school would apply. A process for periodic evaluati,.:n of existing courses
would also be established.

Board of V;sitots

To provide for the added ingredient of objectivity brought by outside
(Apt rts, a Board of Visitors consisting of nationally prominent cdecatOrs and
leaders in fields related to urbin and ethnic studies could be created. The i5oard
would initiate annual evaluations of the program and operations of the school
and would recommend to the president of the university a: ,d the deans of the
school new or altered directions, policies, programs, and operations. 1 his means'
for an indeper :silt and objective evaluation will rovide an important
supplcti 10. to the intsrnal studi-i conducted by the Office of Educational
innovation.

Phasing of the Recommendations

Participation by faculty, students, administration, and community mem-
bers is assumed in the discussion and implementation of the foregoing.
recommendations. Rccogniti:n is given to the proposal by black students
Columbia for an Interim Board concerned with Black Studies. Consideration
and implementation of the above or alternative recommendations for the
cAablisliment of urban and ethnic studies at Columbia may ['squire the creation
of a specially constructed task force to evaluate and initiate action on the
proposals. It can he assumed that the university community will bt lookingio
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RECOMMENDATIONS AND CONCLUSIONS 207

The Urban Center, the University Senate, and the new president for leadership
in organizing for innovation.

In recornition that all recomm,..ndations cannot be put into effect
simultaneously, a four-year time frame for successive phases of implementation
is set forth in Figure 4.

Fu 7thng

Although a new investment for the university is implicit in the nature of
the recommendations presented above, sonic immediate financing becomes
available by:

utilizinir, the many alreAly existing courses and faculty to form the
initial substructure for undergraduate and 6-raduate programs in
urban .end ethnic studies;

subsuming The Urban Center under the School of Nat,onal Studies as
its community arm tEURICC), with the remaining funds of The Fold
Foundation line of credit to be allocated to the school-

transferring the Division of Urban Planning and the Institute of
Urban Frwircmment to become the nucleus of the Department of
Urban Studies, along with their present appropriations and grants;
and

consoLdating the urban and ethnk: studies programs of the under-
graduate colleges to eliminate duplicatic n and oscrtap and using the
resulting savings to meet other needs in these fields.

Besides these internal actions, is ts,sonable to tql;ene. that foundations and
private donors, as well as the gov,rnment, will view these a, tivitics in higher
education as descrying of strong support. Steps to raise fends for these
purposes should be taken immediately.

Conclusions

"Ibis book analyzes a 1 rocess for curricular change and presents the
conclusions that emerge Iron that analysis. The first ten chapters deal %slit the
process, ar.d the reconille.,dations presented in this last chapter arc, in effect,
the conclusions,

"lhel.;rban Ccner Curriculum Pro cot was designed to recommend ways in
%filch Columba University could assume national leader hip in the emergent
fields of a larl studies a ad cthtue studies. Ily juxtaposing the opinions of
Colim,bia faculty, students, ;nd neighbors with the experiznces of other
unisCrSiliCS with the historical development of curt kid sr an-I organiza-
tional p dterns at Ce!umbia itself, the auth'ors concluded that the establishment
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of a new school was one way to organize urban and ethnic affairs at Columbia.
We do not maintain that there is only one way to deal with any problem. We
do not maintaio that cur conclusions present a solution for all urban
universities or even the only solution for Columbia. We do urge however, that
Columbia and all urb:n universities organize thernschcs to deal with the
problems facing both higher education and the greater society. Our recommen-
dations, presented in the form of a five-year plan with a stated goal, are
submitted in the hope that they will help guide the actions of change agents
who feel the inadequacs of our present educational and societal situation. We
furthermore urge that consideration of our conclusions be undertaken with the
full administrative recognition that inaction in itself constitutes decision-
ma king.

When viewed in historical pet spective, thc curricular and organizational
innovations presented in this chapter represent an evolutionary Hs: .insc---not a
revolutionary responseto pressures, faculty-student interests, and
domestic needs. In establishing a School of National Studies that would
combine urban and ethnic studies, Columbia University would be adopting a
comprehensive, innovative approach to the study of critical domestic issues
The recommendation for a new school is based upon the authors' study and
analysis of various organizational patterns with special attention to the ways
the problems of autonomy and control have been addressed at universities
around the country. It is posited, therefore that thc establishment of a new
school represents the most efficacious way for Columbia University to organize
the study and transmission of knowledge related to urban and ethnic affairs.
Such a school would effectively dramatize Columbia's commitment to thc
improvement of the quality of urban living and to the rectification of the
historical and continuing injustices imposed upon America's ethnic minorities.

In addition, by drawing upon the international prominence and prestige
that Columbia enjoys and by focusing upon fields of study et ucial tr -he future
of this country, a School of National Studies would serve as a model for other
urban institutions of higher learning that arc impelled by the passions of our
time to chart new directions fur the human uses of the university.

. 2.2 1,0
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FACULTY SURVEY RESPONDENT
CHARACTERIZATION

Response Rate

The over-all response rate to this sun ey was 26 per cent (N=3,594).* The
response rate for the affiliation designation arts and sciences, which included
Barnard College, was 25 per cent (N=952). That for medicine was 21 per cent
(N=1,660); for the unspecified professional schools and others it was 27 per
cent (N=639), and for Teachers College it was 49 per cent (N=343).

Within the arts and sciences (excluding Barnard College), 35 per cent of
those in the humanities responded (N=292), as did 32 per cent in the social
sciences (Nr176), but only 20 per cent in the natural sciences (N=361).

A list of the professional schools included in the "unspecified" category
shows the following response rates

I oral
Po Cent Qucstiono,.ores

Architecture 23 47
School of the Arts 17 34

liu:incss School 36 83
Engineering School 32 116
School of International Affairs 8 V3

School of Journalism 26 23

Law School 45 42
School of Library Sen icc 60 10

School of Social Work 27 71

Other 2! 200

'I guns in Farynthc,r, ingh, Ale si C t.11 Si horn quolinna,ro, were scrit.

227

a7



238

Comparison of Respondents by Rank
to Total Population*

Rank Per Cent Total

(Full) Professors 34 685
Visiting (Full) Professors 9 68
Adjunct (Full) Professors 18 60
Clinical (Full) Professors 31 51

Associate Professors 34 382
Visiting Associate Professors 10 24
Adjunct Associate Professors 17 62
Clinical Associate Professors 24 110

Assistant Professors 36 469
Visiting Assistant Professors 6 17

Adjunct Assistant Professors 16 57

Clinical Assistant Professors 17 160

Instructors 16 617
Lecturers 2 467
Associates 7 459
Assistants 5 203

Senior Researchers 13 485

Iota], tome from the Cole ribia I:nit trsay Ilirettory of Officer,. and Staff. 1965 -(9.
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Rank and Affiliation of Respondents

Arts
a ad

Sciences

Unspecified
Professional
Schools,

Medieihe Others
Icachcos
College Total

(Full) Professor 102 39 53 41 235
Visaing (Full) Professor 2 1 3 6
Adjunct (Full) Professor 4 2 4 1 11
Clinical (Full) Professor 16 16

Associate Professor 38 40 27 26 131
Visiting Associate Profcssor 1 2 1 4
Adjunct Associate Professor 1 3 3 7

Clinical Associate Professor 26 .. 26

Assistant Professor 59 63 24 19 165
Visiting Assistant Professor 1 1

Adjunct Assistant Profcssor 3 3 2 8
Clinical Assistant Professor 27 27

Instructor 22 45 2 29 98
Lecturer 4 1 1 5 11

Associate 4 28 1 1 34
Assistant 11 11

Senior Researchers 11 19 11 21 62

Administration 2 4 16 12 34

1 briridns 1 1

l'ineriti 1 1

Other 2 2 3 3 10

I oil' 256 327 151 165 1199
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Subcategories Within Affiliationat Groups

Arts and Sciences' (N=205) Pcr Cent
the Humanities 37

the Social Sciences 28
the Natural 5:knees 35

Afe'dicirre (N=340)
Medicine 90
Dental and Oral Surgery 8

School of Pharmaceutical Sciences 2

Urspecified l'rofessirmal Schools, andOthers (N-172)
School of the Arts 3

School of Architecture 6

Business School 17

School of Engineering 2(1

School of Journalism 3

Law School 1 I

School of 1.ibrary Service 4

School of Social Work 11

Other 23

Teachers Coll,ge (N'r 169) 100

I he art, and sciences ca:cg,q). ulien nut l.r.,1.:nd.mn Intn the hunianitue, the we'll
sc.ences. and the natural sciences, is corproecd PI- Barn {rd. 14 per cent (cS.luded rpm, the
abotc breake.1.iiens); and Ceiluri-dPa (the Cri!lcpe. the School of tic feral S!u,11,i, an the
GrAdtlarC Faculties), 86 per cent.
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FACULTY SURVEY PRESENT DEPARTMENTAL
AND SCHOOL POLICIES AND PROGRAMS

Policies on Recruitment, Admission, and Assistance
of Minority Students and Faculty

Q. What is your department or school now doing with resp-Lit to black,,
Puerto Rican, or other students and faculty members?

In certain departments and schools, there was agreement amonti, respondents
on present policies on minorities. In others, there ss as considerable disagreement.
Often, respondents %sere not knowledgeable on the policies of their department
or school. Results for those parts of the university ;Ahem respondents were totally
or largely in agreement do not tell u' the actual participation of minorities; they
simply show whether or not there is a policy per se on minorities. Some depart-
ments may have had minority students in attendance for some time, so that such,,
policy is not nos. There may in such cases be no conseioui policy. listed below.
however, arc the positive responses to the questions asked.

Special Efforts to Aid Minority Students
Academically, Financially, or Socially

Once They Are Admitted

.Vn .hvipectnent on policy

Noml, er Who

lc / )!314. 11,6

y Department

Is IV

Doing i ro I al

School of the Arts 5 0 0 5

School of Journalism 4 0 0 4

School of Social Work 19 0 0 19

1 tench 4 ) 2 6

(ircek and 1 atin I 0 1 2

Mathematics 1 0 4 5

Religion)

st,t)otay rctor,ic,I. tiowliiet)

1 0 5 6

I nglii.h 3 I 7 11

Barnard Collcgc 16 4 7 2-../

,NribiRktfc 5 1 5 11

Ilusincsc 16 1 13 30
I iv; Sihool 14 1 3 18

I hose plitsiiing the abuse special policy arc .ts 111.1:i to lie prolco..onal
schools as ...kpartinciits in the 311% and scicmct, cscn though dcpartmentt arc
more numerous i:i th.c uniscrsity.
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Special Efforts to Increase the Number
of Minority Students Entering Columbia

Number i'Vh6 Say Departrent.

1fls,rgrceIne1tt on policy

Is Doing This
Is ,1'o!
Doing This

Don't
Know Toial

School of the Arts 5 0 0
School of Journalism 4 0 0 4

School of Social Work 19 0 0 19

Greek and Latin 0 0
Law School 17 0 2 19

;If rfority responded p0si,ivciy
School of Architrcture 6 1 4 11

Barnard College 11 8 8 27
Business School 20 2 7 29
English 5 1 5 11

Government 3 2 2 7

llistory S I 10 16

Afedical School 73 57 159 289
Religion 3 1 3 7

1 he professional schools most often report a policy of recruitment of
minority students.

On the recruitment of minority faculty, 1113111' of the same a ffiliAtionc
arc making a special effort in this direction.
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Special Efforts to Seek Out
Minority-Group Faculty Members

No disagreement on r o(it-1,,

N-umber Who Say Department,

Is Not Don't
Is Doing This Doing This Know Total

School of the Arts t
4 (3 0 4

School of Journalism 4 0 (1 4

School of Social Work 18 (o' 0 ' 18

Greek and 1..tt'at I 0 2

Religion 3 0 4 7

Af.iptity responded posttr;:e'y
Business School 8 3 15 26

. Economies 5 1 6 12

I listor:. 12 1 4 17

Government 6 1 - - 7

l,aw School 9 4 6 19

l- ibrary School 3 1 1 5

I here an' no IALT.IT mcnts in the natural represented for LIF,y
of the three policies.
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STUDENT SURVEY GUIDELINES FOR INTERVIEWS

NC,LCS For nisc.ission of Pro,Ina7, In Urban And Minorit,..,ff,/r,

The basic Question for discussion is, what sort of piora,, in
research, teaci.i,g, or Coro,nity service would you like to have Coldrbia
l'niversity initiate in the area of urban and rdnority affairs? circa
the ps.pate of the for:. Grant 1.5 to give Cclurbia the ,o.r.ort.iniLy to
1.eore a leading institution in the area of urban and ernority affair,.

0
you are being asked to design .hat you would C5Dn51J1CC t'.0 cleat ITS,Jra,
in 'hese areas. We are just collecting ideas and ;rol_osals. so you

not feel t}cit. you 1,ve to work out a set los...tion. If ti

'r...rings up l roblers which can 110,.. be r.,olvo.d, or if nen.l...re

of the discussion 7roop take ro,tradieiory that is i.erf, ally

acceitalAo. please t, as sl:ecifie ant concrete as passible. howevcr.

Counts (or Ciscussion -

U,finicion CI lie Ar...71

Hew c.cull the areas of urban affairs and ,inority affairs Le
dof:-.c.1? i.!-!any peop:e .cer, to define Loth ,reis in tie nary. r
sense cf }roblrs of the Black ..F.c.ltos. While this is obviously
tie rost irpartant urban affairs right also inelule
irol,lc,-s of buildit,3 design and air pollution, etc., ulsilr
rir,..rity affairs n,:-_d rot to restricted to or'-,n scttInj=.1

Ar13 NinorityAffairs At Col,a,i1

1, [if,: such interest is in orlin affairs, rir,-rIty
ant University refers arorig students rww.'

/low role. ant do you think that urban and rirerity affair,
arc to a gem:rat u,d,,rgradJate cdacation?

e'. a. ire,rars Should Involve

1. Shuu 11 new in 51,e 'a [, us
Frsoarrh! cOnc,r 117 sC[s.1CC J [Clrlf5r

2. I.:Lit kinds of research should 1, cor3octe32
cf ce,runity service FrcArars should bo iriiate32 W.11
new co rses ,l10,1.1 Lc ,1Ven?

any coirser ff.ar yea taker,. r any ire, ,es
t} a t you 1, we teen ire., 1 ved rn at ce 1 _a.. 1 tit 5s, 15
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4. Sloe Ll there he rare 1-rogra7s to recruit olaok faculty
and Black students? If 00. hat si,cifically do ye..]
think would be effccti.o7 Do you have an; su93esticns
on hew to set 1,;, effective pro-jra,, for financell ail
to i!laci students?

color -a . ty Loris 1,..1 P,IoritLos

1. ,-..culd research on core cur pro1,1Lrs Le :nitija,u1
cerrucity only by the cori,nIty and the
oollatorati=. or by lbo :Hive rs icy?

2. Stio-J,d cc-re unity scrvice progra7s be by tIan
ecr,i-unity, Ly tl, -:nieersity In collateral ion ...it'
cor:uniLty. or Icy Ore U,iversity?

3. tree a resoar,h or Ecrvice T,Lre,:jra, has teen
how should .2ontrol care (ha character of t Ye projr,,,7, It

h.e..e.cen 'ilivorsity and corr,nity:

4. If teco,es ',Lan rinority
affairs, enn irportant froLiL, must Lc salted .s

o'1,1- it is rote in03-/ for a ,i-cr f ro c
....clfar, of 11-,, e anit, ar,d

ion of i.rian Inor no,,le:'s, or 00,, IL..., 0
10 .Lt, of 01,-bia do

re I irj-or of two (jC315
c, do ye., sLoAd tc co71,incl:

row shoiild new proran, in ,rear. aff iir,, ant
rinori,y prcblers affect its rela!ions wig !, ir. -e liars

especially its 0,n cigansion t ians?

1. Sho:ld ri so yro.;ras in 'Less areas lc set i:p
cxistmy soTools ar,i1 departr cnts or rate str.
to 'ream for 'lie,' 1:erc are sere of ,F, p,ssille ways
in floaters could Lo 1171faiR.trati,,ly,

- r,aw oci-Jrses in vIrious sciiools and dei -irk; nts
- research funds to cirttr3 F.cLools dci r!rc,tc

r O., 3 gt etc .pr re I r,Fr ar
- a 7.c.: r tics control of an

d,p-irt,
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leak] LU /,,jr.Ins tr, EC1 tD,D.
,t arlO, Jr

3, r rio or soh,201.; be in '.e r -
Ji rry Ira 010300?

C.J11 be u,ol 1).0 coo Irnirirs
f xibIo to 11, Laos :1;.
stol,..n,s to

cr,.111 bcr3zscn 1-4, I r r 1;12 ItICT, ii
rot-rune,/ oof :cl 5,, Jr ,75

rori-c-ric 1, lao slosh .1 ti ;
51501.1 11. re Lc a fill -t ire r, archl t all

oh lo coon) aCP:IL.y torch iii bout,' only'

7, Si-out] CU' t

1. vow ; tc.jass uS riCe coist,norr C ;.rIlroial
i,$) Lori srrrut is not L,ieicr0l, C.ro,31,

e conir friar- cori,11-Itoro, f 1, Iron }riV.3..17 firilirsi 33 noics, foils from
inAio.try? gocsk ion is uspoci.11.,... iol,s'int or

, r r, tics on
roble.,? how;

V:1,it Are 11 'lutlri arI social Sr1 I Icilurns
such is COurbis baconi1-] involve3

Cii ratio rity 5 roblc^s?
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LIST OF HARLEM COMMUNITY
AC ENCIES CONTACTED

1. East Harlem 7-1771alltS Asst clarion
185 Fast 116th Street
New York City

Rcp: Mr. Morales, Program Dircctot

2 Polo Grounds Comntrfoity Carter
2778 Eighth Avenue
New York City

Rcp: Mrs. Borden, Director

3 cburcb of the Intercession
155th Street and Broadway
New York City

Rep: Father Reid, Director; rather Gordon, Coordinator of Youth
Programs

4. Northsile Center for C'htl,' ;;,i'clopment
31 West 110th Street
New York City

MT. Dr. Mamie Clark, Director

5. Ilar?e on Neighborhoods Arsocidtioa, fur. (11.1 NA)
200 West 135th Street
New York City

Rep: George W. Goodman, Executive Director

sr 113tya Azolz'cone-P,t
514 \Vest 1 26th Strest
Nos York

R( ,\1l, Jaduh ISrt 113/), Director. commo!,11,,
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7. Afanna house Workshop
336 East 106th Street
New York City

Rep: Mrs. Gloria [Jenard, Director

8. Afinisink Townhouse
646 Lenox Avenue
New York City

Rep: Miss Gladys Thorne, Director

9. Step Forward Program
614 West 1 14th Strcct
New York City

Rep: Jack Lawson, Project Coordinator

10. United Council of Harlem Organi..ations
312 West 1 25th Street
New York City

Rep: liuran E. Jack, Alternate Chairman

I I. Youth Ilelping Youth/Fduratior, Action
501-05 West 125th Street
New York City

Rel.: Mrs. Annie Brown, Director

1 Black Panther Party

Rep: Kwa Lana, I,t. Minister of Information

13. II,rlem Teams for Self Help
179 West 137th Strect
New York City 10030

1{(p 1)r lames Ancri. I ducAtionll Dircuor
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14. 111'Cil Upper Branch
361 West 125th Street
Ncw York City 10027

Rep: Mrs. Ruth M. lu ll, Acting Director
Isabelle McElroy, Adult Program Director
Arm Boothe, Teenage Program Director

15. Project Search
110 East 125th Street
Nets York City

,tera: Paul Covington, Educational Director

16. New York State Employment Scrice- Harlon Division
132 West 125th Street
New York City

Rep: Richard Jefferson, Director

17. 11rtt Thricnr Trig iteneuthr Project

173 East 125th Street
New York City

Rep: Miss Dish, Assistant Community Organisation Specialist

18. HARCAP farlern College A5sistancr Program)
5 West 125th Street
New York City

Rep: Rufus Nets1 in, Director

19. Neighborho)d Board No. I
207 Vcst 151st Street
Ncsv York City

Itcp licrrnAn Berm( I, Dirct tor
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20. Model Cities
107 West 116th 'Street
New York City

Rep: John Edmonds, Director

21. Educational l'wticipatiou Prograin

Rep: Mr. Levine, Educational Adviser

22. Square Mal Republican Club
2350 Seventh Avenue
New York City

Rep: Mr. Richards, President

23. Dr. ,11.,1,1oran liCs£00
134th Street and Seventh Avenue
New York City

Title: Rector, St. Philip's Church
President, Carver Fe oral Savings and Load Association

24. Countee Cullen Public library
104 West 136th Street
New York City

Rep. Wendell Wray, Director, North Manhattan Project

25. !laden, lImpital Deputtacnt of Social
Ilcalth Building
I37th Street and Fifth Avenue
New York City

Rep l'uthcr Jadoers

26 t l'1,,,Irp% ommuultj e Nrr
215 Sci,t 133rd Street
No Y,r1s it)

[Ur Ails( It A I dss inls, itira k tor Progrdrns drd Scniccs
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27. City hide Coordinating Committee
281 Park Avenue South
New York City

S

Rep: Rev. Benjamin Gay, Project Director

Commit ?tit y Planning Board No. 7
Borough of Manhattan
Task Group on Education
Office of Borough President of Manhattan

Rep: Robert Keegan, Chairman

29. .111 Sairrrs ';raminat School
52 East 130th Street .

Ness' York City 10037

Rep: Sister Mary Norbert, Principal

30. Pre-hnployment Trainir,g Program
llar:Lm Teams for Self Help
179 West 137th Street
New York City 10030

Rep, Mr. I. W. 0. Daniels, Coordinator

31. ,Ifir,po-a.cr Development TrainiNg0(.,grant
Niid,Manhattan Adult Training Center
212 120th Street
New York City, 10027

32. Better ComIlInnity Ass,;-cidflon
1673 Amsterdam Avenue
New York City

Rep: Mrs. Fannie Smith, Director

33. Unite:! Block .1,Aocii.ifioi1
68-72 fast 131st Stect
New York City

\,/

Rep Teo Rolfe, 1 sekiitn, 1).reLtor
Carl Neificid, Adinitno,r
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34. Nationa! Afemoriol African Bookstore
101 \Vest 125th Street
New York City

Rep: Mr. Michaux, Proprietor

35. fh ricin institutc of Fasbion
217 West 125th Street
New' York City

Rep: Mrs. Lois Alexander, Director

36. Goddard Riverside Co»inuinity Center
161 West 87th Street
New York City

Rep: Al Powers, Camp and Plograrn Director

37. VraA's Rcstaurant
315 West 125th Strcct
New York City

Rep Selwyn Joseph. Propi;etiir

38. Ikruhlcd.ty Book Publol ing Cr»npav
277 Park Avenue
New York City

Rep: Miss M. 1)itton, Ass't. Editor of Zenith Books

39. Orited lielfire League
927 Columbus Avenue (105th and 106th Strects)
New York City

Rep. Tom O'Bri in, Director

40, Hi,/ "street /lack ,1:c: 5tf7nn
Youth l'atrol Program
225 West 129th ittevt, (4,1 0.,,rary

Ness York (

Pcp Wi7liani Pt rd, (htirman

9;;L'4
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41. Lipper West Side Planning Committee and
Community League of West I 59tb Street, Inc.
5[0 West 159th Street
Ncw York City

Rep: Mrs. Lucille Bulger, Director and Chairman, Education Committee

42. LIS TA South Bronx Project
332 Fast 149th Street
Bronx, New York

Rep: Fred Clarke, Supervisor

43. Ascension School (RC)
220-224 West 180th Street
New York City

Rep: Brother Cottrell, Principal

44. Urban League Street.Academy
West 116th Street
New York City

Rep: Mrs. Dessitt, Administrator

45. Hudson Neighborhood Couseriution Project
and Hudson Community Action Pre,,,:,am
315 West. 94th Strcct
New York City

Rep: Ilenry Pollack, Director

46. Wile)); Alcoholism Center
2238 Fifth Avenue
New York City, 10037

Rep: harry 1 ipscomb, Clinical Coordinator

47. 0a5scey Ihmsc
Ilaritm Storefront
545 I cno. A,c tine
Nov Vol, ('o.

Itcp .1irs. I rllian .Nitto). Sul a \ icor. Community Irivolvtnicnt Program
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48 Social Wor k Ce»ter
225 Park Ascnuc South
Now York City

Rep: Mrs, Su/arme Keusch, Program Director

49. 1111).1 /31.rc,tr of Job pmeoit
4(t Church rr...scr
Now Vo,t City

Rep: M. E. E. I..rwry, Director

50. le.lcoatiwt of i'rotcstant 111,1are .1t,rcuen-s, Inc
281 Park AVCIILIC South
New York City

Rep: Mr. Webb, Director, Divisior. on Youth and Commuriry Scrvi,.cs

51. Infer-Racial I.uncil for liasioess Opportunities
2090 Scventh Aee;-:ue, Room 108
New York City

Rep: Wilburforee CI irk. J.. (NiliA), F.tiecutiee 1)irector

52, ropronu nit; ( Until of Sr. Sf.nls
Ceri:ct

65 \Scst 138th Street
Nee York City

Rcp: lather 1:dsurd Hearn. Priest, Modclator

53. / n.k ..0/1g.,/5 Comn ;roof reHro'r
14)) West 140th Street
New York City

Rep I *heard Ctik t. Director

54. /0-y,.71 .1rd

as tit t:dent Pr.Tram
Park Place

New York trit],,

Run John Robertson, Attorney in Charge
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55 arricm Hospital
137th Street and Seventh Avenue
New York City

Rep: Mr. Malone, Community Organiter

56. Original Joiau F. Kenitedi Pcmoirats
61 West 130th Street
New York City

Rep: Percy 12, Sutton, Borough President of ;Manhattan

5 7 . I. I rfe w Teams for Self-lielpContninnity Action Oivisiou
179 West 137th Street
New York City, 10030

Rep: Miss (oven Jones, Director, Comnianity Action Division

58. Protestant Council, City of ,Via. York
Urban ,7,2,1

475 Riverside Drise
New York City

Rep: Madison Jones

59. ilia steia,nt tiger/Jab ..4,5,,ciatom
(,PFP
110 Fast 125th Street
New York City

Rep: 1),,,ad I.csinc, Educational Consultant

60. Matio.,,itrainalle Comonivity Centro. rut'
Grant Houses Community. Center
1 303 Amsterdam AiL nue
No.,. York City

Rap: Nits. Arlene Rothstcin, Relation. ConNu'.1.11,t

um)
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LETTER OF INTRODUCTION

COMMUNITY FD-JcAlIONAL AsSJCIAihS, INC

URBAN CENTER CURRICULUM PROJECT

72 West 120th Street

New York, N.Y. 10027

tomrunity Educational Associates, Incorporated, was organized
to help corrunity groups develop programs and projects to deal
with specific need situations and bring about desired changes.
One way in which change can be affected is by making the educa-
tion of such persons as teachers, social workers, health workers,
and other professionals more relevant to the needs of our community.

ihroughout the years the corrunity has been affected by the ways
in which institutions of higher learning have prepared profession-
als for serv:ce in our corrunities. The kinds of training and
experience received by such persons will definitely affect and
influence how successful they will be in contributing toward
irproving the corrnity. It is therefore in the interest of the
corrunity to inform local colleges as to ways in which their
courses of study can be made more tesponsive to the needs of the
p-ople. ibis inforration is being collected by CEA in cooperation
with The Urban Center of Columbia University and will serve as the
basis for recorrendations about w,vs in which higher education can
be :rproved to prepare graduates better for service in urban areas.

As en active rerbcr of the corrunity, your views and opinions should
be included in any recocrendation t.aat is pr.sented. We would like
very such to reet with you and/or the appropriate person in your
agtacy at your earliest convenience. I will telephone you in the
next few days to rake an appointrent.

With best wishes.
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INTERVIEW SCHEDULE FOR HARLEM AND
PUERTO RICAN COMMUNITY SURVEYS

I. Description of Agency and AcEienics

1. With which of the fol!owing activities is your agency concerned?

a) Education
b) Housing
c) Health
d) Cultural Errichrnenr
c) Social Welfare
1) Recreation
g) Commun:ty Organisation
h) Legal Services

2. What arc the objectives of your organ ration in each of the above
areas?

a) Describe the program objectives and activities in each of the
above areas.

b) Ilow arc objectives being met?
c) successful has your agency been in reaching its goals?
d) flow is success measured?

3. What kinds of activities crc carried out in each of the areas in which
yur agency is involved?

a) What kinds of people are served?
b) Could you give sonic examples that you feel show how

successful your agency has been?
c) What arc sonic of the things that (1) present success and (2)

contribute to success?

11. balaing I.vp.riencr. Reg:4re./ of rersono;01ii Vour Agency

4 Arc there any Notions in sour agency for which college training is
required?

a) Which?
b) What has lice n your ex perience with graduates from local

colleges?

5. In what ways can colle.icc or univetsities prepare graduates to work
in your community thr augh courses, training, of experience?
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h. Do you feel college training is especially helpful for any of the
positions in your agency?

a) Why?
b) Why not?

Coopera!ion Between Agency and Local Colleges

7. Do you feel the activities carried cut by your agency provide any
Ica. ring experiences from which college students might benefit?

a) What kinds of students?
b) Kinds of activities in which they could participate?
c) Would the clients of your agency benefit from an association

with the college?

7E. Are there persons in your agency who could provide supervision for
college students if they were assigned?

8. Do you feel that local colleges could be of direct assistance in helping
your agency to accomplish its goals?

a1 if so, how?

9. flas your agency ever sought the cooperation of a local college or
university?

a) if yes, when and what type?

10. 113% a local college or university ever requested the cooperation of
your agency?

a) If yes, when and sshat type?

11. Do you have am- immediate plans to solicit the support or
cooperation of a local college or university?

a) If yes, in sshat areas?

12. Do vou feel there would be any problems it your 4C111-: were to
,(11i1:11. cOopernion?

a) What might those problems be?
Do you feel there arc any ways in which these problems ought
to be overcome?

1 3. Arc there problems faced by the community That also affect the final
colleges?
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a) Please give examples.
b) Are there problems faced by the colleges that the community or

agency could help with?

14. What do you feel should he the guidelines for cooperation between
the local colleges and the community?

15. Flow might effective cooperation with the community take place if
the local colleges were interested?

a) Who would your agency contact at the college or university?

16. In your opinion and to your knowledge, have any local colleges done
anything in the community that indicates their interest in coopera
Ling with the community?

17. Is there anything that has been done by local colleges that might be
interpreted as a lack of interest or unwillingness to cooperate with
the community?

IV. Szonmarizatioir

18. Additional comments, suggestions, recommendations, opinions.

19. Is there any agency or person whom you feel could give an opinion
that would be representative of the community's interest in the areas
we have been considering in the above questionnaire?

;VOTE TO IN ft:RI-7E01;R ONLY: Try to get a specific name and address of
an individual in answer to the above question.
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LETTER OF APPRECIATION

CId_rr bin Un,,,Ity ot ...Ft Ct ly h f 1Ne, N, Teak N

On bthalf of tho surrtnity eclacal.tor.al Associates. I wild 11%e to
thank yoa for your kind cooperation in our roccnt survey of ear7ca
coro,nity oryarliratiorts and indIvidaals condatted ir. coopora,lon
wctt, ,,c t'rfan Center of OOdurbia University. I have enclosed a
copy of the traacrirat taken teem Clir Interview with pen. I hope
it reets with your aidroval

sorsoy is an irfortant facet of the Urban center curriculum
iroject. irtitia,cd and corefacted Tre 1-rhan Center and sfon-
sarcl Itei a tJrant (tor tle lord roJniaticm. Lnteiratinr c.

cf Persons ,orkirg to irfroe confitions in Cee harlem corrunis
ICso yoerself. with view-, of students and facJlty renders on t_,_
relevance of ttc en:Yorsity's current intestrent in ttran and
rinorrty staiies, the project education in general.

We arc c,ra.of,..: for R:e gcr,:rous coci.crAtIQn and c.1.,11Anc5s of
1,3i:iJ,Is like yott!reelf, ,ittoat which the airs ,4 the project cold
n o ! be r e a l l x c l , WO ',ill 31,11!; Ito-vile any fcrehter
boat ale ].roj,,:t rt_Eeest

Wi'h goof wi,hos.

'262 256

finccrel,.
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ETHNIC STUDIES SURVEY LETTERS AND
QUESTIONNAIRE SENT TO COLLEGES AND

UNIVERSITIES SURVEYED

t!--0 Cqy n1 Nets York teas V, ei N T 1,027

(letter lent to College and Vnivers,iy Frosident.$)

Dear

the Urban center at Col.drhia Gnivcosity, est.adoli,hel ad, icri
Foundation .grant, airds to broaden the cooyeterA, of tea' 't-,..,crsity

in urban and rinority affairs. and to e,Florn sal., in
:niversity Con be rade core relevant and resr.o rte ice to urban ,.1,.

A,,ng its activities, the Center has launched the Urban cunt.,
Currieul,, Project under the d;reetion of r,. doseph G. Colren,
until rec,ntly Deputy Assistant Cs rotary of Fda,atlon far the
Cepartrent of ::ealth. ud.cca.ion and welfare. ;his project will
review curricular, research and sfecial service rrograss rela-
ting to urban and rinority affairs in order to recent -end addi-
tions and 171-10,.C7,,1 s in these areas to the University.

Pee-lase of the United body of 1,0-...ledgo cond,rning rincrity
curricular, we are undertaking a co:ireon,ive s,r,,y of
fI0,1E75 and policies relevant to r.n,rity crcJps--91acU,
Fican, Fexican Arerican and Arerican Tr-Alanat colleges and
universities th,c,hodt the country. he arc secking infor,ation
fro, a variety of sources, ircluling students. faculty and 13-
7inistration. 7.t your institudien, se are contacting idlIvidalls
responsible for acude:ic policies and pro4rare, principally tde
Vice-Frosid,nt for Acalc,ic Affairs, tie Deans of t'-,e 1-ed,r3rald,!c
and aurepriate nral..ate .Scd,00ls, and in sore instances the heals
of African and I. ban ft.:dies Centers. In this atiy sc lope to
elop a reaningful fra,dewQrk for oar reco;,onlations and to obtain
a erce.-section of ideas and opinions which sill be of benefit to
higher education in general.

sc.uld wolcone any prntod r,rials and dc!,r1p-dions of
in rinority affairs

it

avail-0,1c .r r (floc ,f
full io In f nrn ation.

We tr.., ?dal. yea sell dliZE,ilte. ,f o.r study and
hop, t'it It wtll to cf value to you and yc,r .dni,drsity.
copy of ts,is section of the final rcie,t wilt be sent a cried,

c<r'r that in7 it750 it,, t

Thank f:r cot 501.

very Pruly yodrs,

Irtnklin H.
Diiectcr
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Columhe LerecF,tv it the Cry ri NCA Yori. New N V 1 ;1127

.Thau.ry 1 , 1-Jet

1Lottor Scutt to Scar., of ,ia,t.ato an,C rof 001,0 iii

Sear

lice urban Center at e....chil enivcrcity, tstablishcA uric: a
FOra Fo.:ndation ur,nt. oir, to broaden 111c COrt_catsccc Of the
Trit,r4ity in rbon anJ Jff,iz, ant to coi:/o,c, wlys
Lot which tl.e thieersiti an he :as!, Tart, re1cvant and respon-
sive to urban roads.

Anong its activities, tin CeftLr has bon-rod t'rban Center
Curriculum Projecc, a- der tio- direction of Dr, Joscih G. [trio fl,

until seccatly Deioty Osoistnnt Secretary for Edscation for the
Deport,ent of Etruth, Ldscation and rd fore. iris Ix-eject
will 7, v 10 cur/ ics . rc Sea roll and s}s-aisl Servic, jrOtjrarS

r0 st If,/ :0 ',Lan and sinus sty -affairs in order to rocorrend
situ icon iri.roverents in those areas to the University.,

become of l'e lirited body of kiowledge concerning rinority
curricaler. we Jrs tmdcrtalein9 a ovicrcllensive ssrvey of courses.
L.ro,v;r. s and policies relevant to minority groups--Blac1s,
Yocrtc, FACarl. /lexicon Arcrican and Acterican Indianat car-
10,3 <-01' ges and onsccrnitins throughout the country. Wo
are so e'It .1 infor-,tion fro:, , variety of scorers, Sri lint
It- ti-Or,, faculty ant al,inistration, so that wo ray 05toen
a ioss-oeLtin of oi,laion. In this wiy. we "cope to dc...e
t 7nails ful frIrcutork for our own recor,ondatio,s.

oal or sore,/ of rinority-relotci ourriculca. on 11,1
t- lc-e1. we are C0410,tir.s (/cc 1wcans of certain
graloite 3,3 prOtCSS:0711 SC1,005 at various univcrsiti. s in

crlar :0 abort sin the puli:les r-oFordir air, issienn, eurri-
color and corresnity rrojeots. Attacl,cd isa Serif 07 quos-
tions desOned tO servo as a general frarcworle for ti-.r kinl]

of inforra' ion w are seekin.g, from you. Altl,ough ru-
feasic,a1 respol ibilities ray rot be dire:tly relate: to
rirLoity tF ink that Irsi)hts ,oall
of Follicular ...ale° lo CAT sloly, or,J, tbcrefore, or,F,

you to rcsponl. lee ,oull 11,0 wolcorno any ir'nled -A:tri7:0
whteh ii- irk wouc: be of ;ntercat to us, /Ira,- Oiroct
any gu,stiors to rr. Wilfrot 0.0 saltcy. Irof,ssor f

can literature and Cons It nit to the Orbon Center (Tel, 212-
200-27CL. at 11., rentcri.

Since those letters are orty ttne first Stage of the
wtliSh ru-st to corr1ctel ty siring. we rlaqaC,1 your tactics:
r.si.anse. A copy of this section of the final reiw,rt will
be scnt to each cc- tril in; university. 1t im oar tai,
0-17 it will to of vane to you and ''sr

yoT for assistance

fnolcs.reS
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URRAV, CEN1ER CURRICULUM PROJt:CT

Suggested Guidelines for Your Itc___onse

1. What is the total enrollment in your graduate or professional
school? Flow cony students from American minority groups

Black's, Puerto Rican's, Mexican-American's, F,nerican
Indian's, etc.) are currently enrolled? Please indicate
whether your school is attempting to increase the enrollment
of rinority students aad, if 10, by what rcthods.

2. What types of grants, loans, and fellowships are available to
students from minority groups?

3. What courses and special progrars relevant to the interests
and concerns of minority groups are currently offered?
Please indicate when they were introduced and whether any
minority-related courses and progrars .re being Flannej.

4. Please describe any current or proposed activities Ey which
students and faculty amply their academic and professional
training to the al airs of neighboring minority cor,rd:nities.
What specific community projects in such areas as public
health, housing, and legal services have been initiated by
your school? In your opinion, have these projects tern
successful? If so, are there plans to c-xpan,; thee?

3. Is your school attempting to increaSe the nurt,r of facalty
ret7lers and administrators fron minority grouts:

G. Please describ: any minority- related iesearc,a projects

I

undertaken a' your school.
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URCAN CURRICULUM PROJECT
QUESTIONNAIRE

PART I. Companion of the underpaduatr gtriont 'body

I Tutal undolgrad,,atr r null meal
1 1 full time

part time

2 How Tiny it.../fotq cnrollrd are ramber. of the f.'Th.,1111,1 r, 311 troli4,11,

e %act inkrt mation is not as ailahlr. rd ,a, fir aiiprosim (Igor,.

N lark Mr., an Inner all
Puerto Rill n r

A meritan Indian Other

In which grimp dots thr enrothant for 1968 69 reprrw itt a I and m.. r. av II- r Pill:

PART II. Academic proparoa and courses redated to minority inlorr 9

i. Wad., ilrualistrana3_

Pk tat lint bd. w any apecid inicrd L.1 pi peOra, h,,r. a
significant arta lion to lb. problrust and iniero.t. uf %incr. ao inimo Ito I.- r ,

Rodia, Afro.AmcmAn Stodirw Puerto Rt. cc %men. ,roili 1 f, IfIL!JII
Mr.< ind ca' whether undcrKraiatr ran rim I the ro a trlVf in

'art.. and if to, tht number of at lidate mvollf d in ear h prof, acs.

FROG RAMS

A.frer,

introdloce.d,
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1,1 to ,r/o nth Ii rr,1 11

1.,t1,1 OH rn. ond 1111,111A'. rri ,14111p 14,1,
J.r. 11, 11,11.111.

%fro V111 dri II I, Ii r,Tholp 1,11 IirIr 1'11'11,, II l .1 II

i.11,r1

ro
DEPARTVEN f COHSE TI T-1

Hsi,y

A WhIrOC

Pc cdl

Se r

s

re NJ,.
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13,bal iorrr,.rr 1,,,I1,111,1 11,1,01, li,r1 I (Ow ri
co6nan, runr..-h,n.11 in nunibi 1 all alpole'1

Clra,L ,111
iropan, oeri mn.-, Jul Ind,. al, On

Jo L.-111,J°, nil. Ii lr1rni roo,
rop.rn, retatrii hi rtIrricIrl rrinn.rli rffir."

If PO. Ora I. I

nn

PI be
COI. Re Or POT-4,n

41Lat In to, haLr or°L.I. ,0,11FL1.1,J
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2 f)urn. oar ha,, au? irrpan, nr 343 .irk I! r

iii urban ur nirri l a, troll Frrug,mr?

aIr

Irn rI 3 (nr !rriir rprilr,n I r,rn

PART 11. P1114T am. In ih hiIr1.k " niinnril, ,41rrri

1r, til,t4 .1r q.,111,1111. ii II

\r Li si as II 4J jrrirr.r. ii Lob rig31,A 11,1 I,

II. In Jr 1 n .!_n sr, al, .11111; al, r 1, 1

a 4-1,rnr r.,10 I i3nr

Course or &g, 8

97i i66
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11hrt aro Or ko.r..e. fcred

.111,pp, 1.4.1%,.. r11, r.olg 10114;74'f

Hprpog. Ihp faq ar Pra,

t 11,,It fp t, fr- 11,11, th .11 I-111(r ff,, p

r-1, 1 ,f,If
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ri /11.11.11.Irio. h..r1 3/1,1=thrr 14, fr, r1-1.

,11,11,1,1.1. iu wrap I at 1,111 trt-Ilt1,1'

4., I,

arr 7111\ f, I ho

PART %. 111

111.% f, 111 ,1111 I.PH, 1,1 I 111, II, .111 ,1,111,.

err. Ar 10.1, 11A,
IIF rvIr rrt.r. °IV'', 11114 r or ,p) 1,111,

rcrr,.,11.1 eh "di I

Vr -1,1JI I If. i I, I 1r t 1r,r1t,

or
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1, Ino,I ,of r,1.31 .1 ro..t..

1,, fa tilt, r11.-rnIrrr fr.ro,

a I io r u (hid. i11,1 rol a. ir, 111111,111 tuthro ....botila 6,1,10,1

,,..114 .1,0 I, 1,, ulo 1111,r,

111, ac 11, r, .1,4d,, for )our

lo 11.,11,1i Hir- Pk pr n I al 1,,

11,,.k 11,1/1,0, 1.,,1111'
111.1, hi rn,.hnt. frmll 1/,,r,1%

1)1,1111.

11R71 I. 4d lition.1 comment.

11,

111111 11.11,
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' ETHNIC STUDIES SURVEY
COLLEGES AND UNIVERSITIES CONTACTED

AND RESPONDING. .

Of the following 184 colleges and universities surveyed by the
Center Curriculum Project, 127 institutions responded, as indicated
asterisk.

*Ade 1phi University
silniversity of Akron
*American University
Amdeist University
Antioch College

*Ariiona Stare University
'University of Arkansas
Aulmin University
Ball State University
Bank Sire( t College of Fducation

'Bernard M. Baruch Collew
'Baylor University
`Boston College
'Boston University
Bosvdoin Uniiersity

'Brano,,s University
University of Bridgeport
Brigham Young University
Brown Unit crsity

'Bryn Mawr University
*Univyrsiiy of California at Berlselt.s.
'Unitcursity of California at LOS-

' Angeles
'University of Califon nil at Santa

Barl;ra
*Unisersity of California at

Santa Crui
'California Institute of .1 echnOlogy
California Starr College at

Long Beach
CahlGrma State College at

I is AngC1CS

c4rnCT1C-NilliOn V111%

11'cstcrn Risen Uniscrsity
' I hi Citholie Unisersity of Atm riot
*Unisersity 01( hi,igo
'University f Cineirmiti
't ivy College of lss css. A 1,0.

Urban
by an

*Claremont Mer's College
;Clark University,

(denfson Unisersity
'Cleveland State University
*University of Colorado
*L1M..ersity of Connecticut
*( omen University
'Creighton University
Dartmouth College

'I) PI 11\V Un lye rsity

'Univers;ty of Delaware
Denison University
University of 1)....nver
University of Detroit
Douglas Unisersity.

'Drake University
'Duke University
Duquesne University

'Emory University
Fairlcigh I)ielsinson Uniscrsit\
Lc' cal (As- College
University of Florida
Unisersity of South I I rid

florida Sate University
I'orlham Ur ivcrsity

I he Georg. 1Vashingnm l nisitsits
Golfgctmisi University
University of Georgia

*Ilarsard University.
'111serford (:olltge

L'nk crsit y of 11.1\v ii

tints et city of I I, 11,i1,i)

lowird Uniseisity
!hinter College

*l'niversit) 01 Illinois
Illinois ',tate l'ilisirsity
I,,diana (rsits-
l'insk.rsIty ol lowa

270



*Iowa Slate University
*Johns Ifopkins University

_ University of Kansas
Kent State University
University of Kentucky

'Lehigh University
Lindenwood College
Long Island University

*University of Louisville
'Loyola'University
*University of Maine
Ntanhattan Community College

*Ma nhattanville College
'Marquette University
'University of Maryland
"UnitiCrsity of Massachusetts
"Massachusetts Institute of

Technology
'Memphis State University
* University of Mianti
"Miami University
*University of Michigan

Ilastern Michigan Univet sity
*Michigan State University
'Middlebury College
'University of Minnesota
(Columbia) University of Missouri
(St. Look) University of Missouri
"Montclair State College
'Mount llolyokc College

linivcrsite. of Nebtas1s.,
Ulm ersity of Nov liAmpshire r

Uniticrsii:Ltif Noy Mcsico
' New School for Social 'Research
StAc U»iscrsay of Ni lt Yorls at

State University of NrAs York at
!Stockport

"State University' of New York at
Buffalo

State University Of New York at
Potsdam

'N.LNsi York university
'I. 'int( rsiiv of ,North Carolina
N,athe.tsti rn
Nort he lin Illinois

*Nw.thstil 11t.hiean UniNtisit
Northy, este in 4.711i% crs'A

271

*University of Notre Dame
'Oberlin College
'Ohio State University
'University of Oklahoma
Univeisi(y of Oregon
University of the Pacific

*University of Pennsylvania
"Pennsylvania State University
University of Pittsburgh*
'Princeton University
"Purs.'ne University

Queens College
Reed College
University of Rhode Island

' Rice College
`University of Rochester
*RutgersThe State University
`Sacramento State College
*St. Joh9's' University
'St. LyGis University
San Diego State College

'San Fernaniio Valley State College
College 01 San Francisco

*San Francisco State College
San Jose State College
College of San Mateo

Sarah Lassirence College
'Beck- University C'enter

Seton 11111 University
Simmcms College

'Smith College
University of Scp' Carolina

isity of,Stiiitt-, Dakota
Liniser sus. of Southern.
Southern Illinois Unitrrsity
S01;111(1.1 .Methodist Link Litsit

'Samford Univcrsity
Swarthmore College
'Syracuse University
' temple University
Unnersity of lennessee
"UniNcisity of texas

ICN:IC S01,1111(111 l'ili1CrslIV
of Ioltdo

111M. coo State

I 1111Ity 1.1tCgC

* Uniscrsity
I Wan,: University

7G



*University of Tulsa s: *Webster Co4teige

University of Utah *tVellcs/ey Cial!'t-gs,._

'Vanderbilt University
*Wesleyan University

Vassar College
*West Virginia University

*Ulivelsity of Vermont Wichita University-

*University of Virginia
College. of W'illiatit and Mary

Virginia. State College
*Williams College

*University of Washington
*University of Wisconsin

*Washington University
lVisconsin State University

*Washington and Lee University *Yale University

*Wayne State University
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SELECTED COURSES IN AFRO-AMERICAN,
AFRICAN, AND ETHNIC STUDIES

Setecied Courses in Afro-American Studies

the following courses are among those currently offered or being
considered for inclusion in the curricula of American colleges and universities.
Only tho:.c courses that deal specifically or primarily with Afro -Am rich
Studies have been included in ,he following list. The listing is representative it
is not intended to be ehaustive.

irdc,,frst:rr/io,,otr io At o Stutircs

1 he Black rvperience
1 he loack ,Wan in the (dia-iging American Conte t

the AfroAmerican Fpericnce
Black I lerioge

he Black American
Images of the Black Man
Patterns of SI ivery and Racial Contact
Racism in Ain( rica
Black and 1% hit,'
Black and White in America Fact and Distortion
Comparative Ethnic Relations
1{aciNrn and Prejudice
Race, P iv t rty, and Social Rcfori,, in Urban America
1 he Urbaniration of the American Negro: Problems and Pro: pests
1 he Negro, the Ghetto, and the Riots of the 1960's
Harlem: 1 he Challenge of the Ghetto

he Black Fperience and the New Arts
he Afro- American Cultural and Intellectual Tradition

Riad.: Capitalism
Poverty, R.ice, and Fmploymcnt
Lchnigaes and IO,ploratory Models IMploy:ed the Social Science Disci-

plines in the Stud) of Poverty

A Fi br rlpOlog v

A fro.Americ an Culture
the Cultures of Afro America
Black Cultures
the Family in Cross Cultural Pcrspccti\C

I Black hurdi America
I 11.- Black Preuhci in 1 his Community

1 he Negro the New World

281



;4

287

Arribiopology (ContirA9i'd)

New World Negro Cultures
Anthropology in Urban Arcas
Urban Anthropology
Economic Anthropology
Political Anthropology
Culture .Ind Character
Culture, Contact, and C'-ange
Social and Cultural Change
Cultural Urban Foundations

Art

AfroAmeric in Art
he Black Artist in America

Survey of Afro-American Arts
Black Aesthetics
Man in Wad, Art

IiiO 710MICS

Black Americans ]n the Attic rican Economy
1 he Negro in the American Economy, 1950.70
Economics of the Black Community
Black Economics
Ec000mic E\pericncc'of the Afro American
Communalism in Black Business
Employment Problems of the Disadvantaged
Financial Structure of the (Metro
Economics of the (Moto
Welfare Economics
Social Welfare and Public Policy
Poverty and Social Welfare
Inequality and Poverty
Economics of Prejudice
Wages and the Labor Nlarket
Social Economics
Urban Economise

Icill(11101.7

Education of the Disads an tagcd
Survey of Afro American Education
Education of the Negro in America
Education of Disadvantaged Youth
Curriculum Innovation for the Disaiivant aged

282
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I'dzecdtion (CorItirnii.,1)

Education in the Black Community
Black Power and the S.:hools
Public Education and Minority Groups in the United States, 1830-1920
Growing Up in the Inner City
The Changing Function of American Education in the City
Education and Urban Politics
School and Community
Social Class, Race, and Education
Issues in Urban Education

Groprplay

Urban Spatial Patterns and 1 henries
he Ghetto As a Spatial Form

Historical Geography of Urbani/ations
City-Made Man and Man-Matt: City
'Transportation, Diffusion, and Cominmacat ion
Social Geography
Urban Geography

nivotv

Afro-American I Iistory
Ilistory of Black America
Race in American I listory
Race and Nationality in American history
Black Experience in Whitc Society
',the Role of Black People in Anicrican Ilistory
lbstory of American integration
Amcrican Immigrant llistory (focus on Negroes)
Comparative Study of North and South American Colonial History
Comparative Ilistory: Russian Serfdom abd American Negro slavcry
Civil War and Reconstruction

-construetion and the Ness' Nation
Reconstruction and Race Relations in America
Racism and Reform in the South, 1890-1915
Poverty and Industrial Society Since 1800
Poverty in American 11istor)-
-lhe Black 1-Apericncc from the Civil War to the TW( ntic h f I L(A y

listor) of Civil Libcrt:1
History of Black F ,:ancc -From Colonial 'I Imes to the Ptcccnt
Ilistory of Afro-Amcrican Protest
the Antislavery' Movcmcnt
Selected Problems in the St,Hly Mit o

he Ntgro in Urban Arncrit
Ifi,tory of the 1hitd World

283



hs to ty (Ca ut oi ((On')

Afro-Americans in the New World
Thc Negro in the Western Ilemisphere
History of the West IncEes
Argentina, Brazil, and Cuba
History of Brazil

1 ng vge

Survey of Black Dialect
Afro-American Linguistics
Ghetto '.anguage
Langu::e of the Inner City
Related Languages: Spariso, Portuguese, Ereoch

1,itCr.11 ir re'

Afro -At crican Literatureure
American Black Literature
Black Literature in Modern An,Hca
Black American Literature and Its Cultural hoots
Negro literature and Cut.ture
Black Prose
lhe Black Novel
Survey of Black Poetry

he Negro Poet in America
tarna_

\-',..ConternporarY Afro-American "1 hcatrc
Introduction to Afro-American heatre
Black Perspectises in American Literature
1 he Image of the Negro in American Literature
'I he Black Experience in American Literature
Literature of Racist Protest .

literature of Oppressi,In
Creative Writing from an Afro American Perspective
Stir: flcicctcd Afro-American Authors
Aim near, rolklore
Caribbean la ttratorc

Introduction to Afro-American Philelsophy
Introduction to Social Fihie s
Social Phi! xsophy
Black Social 1 hinkcrs
Philosophy of I lurnan Rights
1 hilosop1,x of Hach! Conflict

284



(Continiru,i)

Black I bought in the Twcrrticth Century
Afro-American Social Thought

Music

Afio-American Music
introduction to Afro-American Music
Musical Traditions of Afro-Americans
Black Music in America
Development of iv,
ja71 Ensemble
American Folk and Popular Music
Folk-Rock Music

Introducti, n to Afro-American Dance --
African Da: e and Its Influences'

Political Scien c

Politics and the Black American
Civil Rights an Black Power
Introduction t Afro-American Politics
Nadi Politics rid lower
Politics of the Orban Ghctto
Politics of Black Americans
Black Powcr
Political Problems of Afro - Americans
l'he Black-White Dilemma
Black Political Organi7ations
Black orban Politics
The Black Communities New Strategies
'The Politics of Race
the Politics of Integration
Racial and Ethnic Politics in America
Ethnic-Croup Voting Patterns
Ethnic-Croup Power Blocs
Pressure Croups
Patterns of Minority Politics
Minority-Croup Politics in the United States
Community Action Program and Political Piitscr
Urban Politics
Problcm5 in Urban Politics
Problems of Urban Arc-as
lbc Politics of Poverty

285
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Vulitir Scichcc (Confirmed)

The Politics of Poverty and Social Welfare
Poverty and the Law
Racism and the law

he Supreme Court and Social Welfare
Civil Rights
Civil Liberties in the United States
The Courts and Civil Liberty
Civil Disobedience
Revolt and the Masses
Violence As a Factor in International Domestic Polities

Psychology

Afro-American Psychology
the Black Experience in Contemporary America
Psychological Effects of Racism
Psychology of Prejudice and Racism
Psychology of Oppression and Poverty
Psychology of Prejudice
Clinical Psychology in the Community
Psychology of Black-White Relations
Negro Cultural Adjustment
Psychology in Community Settings
Social Influence and Attitude Change
'he Psychology of Attitudes
Psychology of Communications
Race arid Social Class in Child Development

Race, Religion, and Social Change
Religion and Social Change
'1 he Black Church and Religion
Afro-American Contributions to Religion
Black Religion
Religion and Racism
Contemporary Religious Thought (includes the thought of Rev. Martin Luther

King)
Religion and Social Responsibility

,S0C101ogy

American Racial and I thnic Groups
Race and Cultural Minorities

i noritie in A MC rica

Class and Casic

291
286



Sociology (CoPilio:.cd)

Social Stratificatic.i and Pou-:r
Racc and Ethnic Relations in the Unitcd Statcs
Ethnic and Status Groups
Race Relations
Intergroup Tensions
Social Psychology of Intergroup Relations
Social Conflict and Social Change
Race and Social Conflict
Problems of Race and Culture: Contact and Conflict
Social Change, Civil Disobedience, and the Revolutiol
Planning and Administering Social Change
Urban Social Policy
Community Studies
Media and Community
Social Inequality, Race, Class, and Power
The Sociology of Inequality
Intergroup Relations in New York City
Dynamics of Ethnic Intergroup Relations
Black Power and the Civil Rights Movement
Organization of the black Community
The Black Family
Social History of the Negro in America
Black Sociology
The Black Revolt in America in the 1960's
The American Negro Community
Sociological Aspects of Afro-America
Sociology of Black Nationalism
Black Ideology
Afro-American Social Thought
Subculture, and Social Moscmcnts: he Old Ghetto and the New
Cultural Revolution and the Ncw Ethic
Disadvantaged Child in the Urban Setting
Sociocultural View of the Negro Adolc,ccnt
Religion and Racism
African Culture and Its Survival in the New World
Sociology of Poverty
Sociology of Medicine
Social Welfare and the Afro-American
Urban Sociology
Social Stratification
Race and Culture
Multiethnic Societies

Speech

Clack Rhrtouc

287



.Sticni, (l'oo, olued..)

The Rhetoiic of Social \lo -runts
of Afro-Arr :rican Speech

Culture Patt,"!. of Com.nunications

.iiicCeibnco di S

Problems in Culture and Mental EIcaIth
lealth Problems Among the Poor

health Education: Afro- Americans and Puer:o Rican Genetics
Race and the Law
Legal Problems of !lousing
Soci:11 Planning for Community Development in Social Welfare
Broadcasting and Social Change-
Social Control and the Mass Media
Urban Minority Affairs Reporting

Selected .7;ourses in African Studies

'I he following selected list of sonic of the African Studies co uses
cu.nently offered at American colleges and universities comprises many of
these included in the curricula of Afro-American Studies programs. It s'nonld
be noted that, because there is considuable difference of opinion regarding the
degree of emphasis given to African Studies within an Afro-Ainerics!n Studies
program, the nu.nber and scope of courses on Africa varies widely. !Tons one
Af .)-American Studies program to an It her.

l ortbropdogi,

Ethnology of Africa (also of different regions in Africa)
Traditional African Political lostitutions
Peoples and Cultures of Africa (also different regions in ?` frica)
Social Anthropology of Africa
Social Anthropology and Ethnology: Sub-Saharan Africa, Middle Fast, and

North Africa
Race and Culture Contact in South and Central Africa
Uilianitation and Westerni/ation of Developrig Societies
Present -Day African Societies
Psychological Anthropology
Psychological Anthropology of a Me eloping Country: Kenya
Colt oral History of the :.)1d world
Primito e Society
Ritual, Symbols. and lieto.ior

288

2J3



API

African Art
The Arts in Contemporary Africa
Art and Architecture of Africa
Primitive Art: Africa
Art of Nohlitcrate Pcoplcs
African, Oceanian, and American Indian Art

Economics

Economic Development of Africa
Economic Problems of Africa
Labor Movements and labor Problems in Developing Countries, Africa
The Economy of Tropical Africa
Public Finance in Undcrdeveloped Countries
Economics of Agriculture in Ondcrdeveloped Areas

/iorory

African Prehistory
History of Africa in Precolonial 'limes
African History to 1F,80
Ernergcnsie of Tropical Africa to 1850
African History Since 1880
Modern Africa Since 1850
Modern African Ilistory from Colonialism to Independence
History of Sub-Saharan Africa
History of West Africa (also of East, Central, North, .,.id South Africa)
hilerature of African History
History of Afr;ea in t'ie Twentieth Century'
History of Islamic Civilization (to 1750)
Colonial History: Africa
Modern Imperialism. Africa
History of Apartheid
Problems of West African Nationalism
The Impact of the West on Africa
The Cultural Dilemma of Modern Africa
African Cultural History

I ongli,rge

Amharic Arabic
Bantu I inpictio
IlausA
Swahili

289



Lank we ((:onfirmed)

Twi
Yoruba
Zulu
Elementary Conversational Ssiahili (noncredit
African Verbal Art

Literature

Literature of Emerging Wick Nations
Contemporary African Novel
Traditional African Literature in Transition
Modern African Litera tore in 'Iransii,,n
Southern Bantu Literature
Swahili Literature
Modern African Literature
the African Thane
The Literature of Negritude: In French, Poetry and Short Narratve
French Black Poets (African)
Negritude: Poetry ar.d Theatre
African Folklore

African Music
Music Cultures of the Wortd
Music in Nonlittrate Societ:es
Ethnomusicology
African Dance and Drama

Puhric,41 Screrice

1 he Politics of Africa
flovernment and P 'litics in Africa (trcyiently accord-clg to region)
African Political 1)c clopment
African Political Systems
African Political Parties
African Political Change
Politics of I rench-Speaking Africa
Polities of Conternp.,rary Afro t
Natiotillistn Jttcntion n the risc d n d'onalisni i r Air, al,

riba/ Ncw Nations Political Systems of Africa
traditional Aft,ean I' tical Inst
I oundati.ins of Power :n the Al, -As it V rld
PaiAfeican:sin
Africa and Voilki l lilies
Cornparatic (loveri.micru in I tench s.pcak g Ati.,a
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Politico! SeleItee (1:011ti71111',1)

Politics of Emerging Nations
Third World Politics and Literature
Western and Soviet Impact on Underdeveloped Areas
Political and Administrative Problems in Newly Industrial States
Education and Politics in Developing Countries
The Politics of Modernization

Sociology

African Oiganizations
Social Structure of African Societies
Social Change and Modernization in Non-Western Societies
Ethnic and Race Relations: A Comparativc Perspective
Psychological Bases of Society and Culture
Urbanization in Africa
Problems of Social Development in Africa
Stratification and Pluralism in Africa

,tiiscanwous '
Education in Africa
Educational Administration in Developing Countries: Africa
Geography of Africa
Regional Geography: Africa
Sub-Saharan Geography
Political Geography
African Law
Modern Africa: interdisciplinary Approach to Its Study and to I field \1'W},

Selected Courses in Ethnic Studies

1 he following courses in ethnic. studies are among those currently offered
or being considered for inclusion in the curricula of A leriean colleges Ind
universities. he listing is representative; it is not intended to be chaustise.

Puerto Rtia It SI idics

llisviry and Culture of Puerto Rico
1 he New York Puerto Rican Community
Sociological Aspects of Afro-American and Puerto Rican I fife

[caching the Puerto Rican Child
Puerto Riean Study Program (for teachers)

291



11 .Irarnran Stilt/I .1

Social Structure in Latin American Countries
Peoples and Cultures of Latin America
Colonial Instructions in Latin America
Colonial, Spanish, and Portuguese America
Folk Cultures of Latin America
listory of the Negro in Latin America

Revolution and Leadership in Mexico and Cuba
Multiracial Societies in the Americas (Social Ilistnry of Indians and Negroes in

th, Ncw World)
Music of Latin America

.1l .xrcarrArnrriian StudO

piston- Of Mexico (various periods)
I listory of Mexican Americans
Mexican Culture and Society
Ethnology of the Mexican American of the Southwest
Mexicanmcrican Social Conditions
Mexican-American Cultural Behavior
Mexican-American Communities
Indians of Middle America
Migration Patterns in the United States
Economics of Mexico
Contemporary Mexico
Contemporary Mexican-United States Relations
Mexican- American Political "1 bought
Fine Arts of Mexico
Hispanic-American Art
Mexican Literature
.1 he Modern Spanish-American Nose]
Mexican Philosophy and 1 hought
Spanish for Mexican Americans

A P nentan Indian Studies

North American Indians
The American Indian
Contemporary North American Indians
Indian Cultures of the Pacific Norrhwest
I listory of the Indians of the Upper Great I akes
Indians of the Southeastern United titates
Art of North American Indians
Primitive Art: North America
North American Archaeology
10(11111 Dance and Sports
Modern Indian Psyehnlog-y
American Indian I anguages

292
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URBAN STUDIES SURVEY LETTER OF INTRODUCTION

CAdurr, Ure,c--17a. a Fe 'in Nra 'irk N 1,027

Dr ar

ito tdban tenor at colurhuia s,tahli,hiA 1,-hr a
Porn fuundltion ijrant, airs ,o itu nt e .oi..e.taity Ca treadeo-
ine: its c,J-ietehce in urban and rincrity affa,rs, anh to is-
plorc wsys in 5011ch the cm be rat o rare
ant pans hcids

Aron] its actLVitiES, Ira) 1,r1Jcr 1,5 la..nched kle him: crier
Curriculum iroject under the direction of Jeered
until recently Dcp:ty Assistant Fe,redary for Fducatto, for the
Dciartrent of Health, Educat,on and Welfare. ibis Froject will
review curriculua, research and special service idograns rd 0-
ting to urban and rrinedity affairs in order to recorpc-A addi-
tions and irFrovcnunts in these areas to tue rniversity.

Because of the United body of knowledge concerning urban cur El
c,hum, we are undertaking a co,irehensave surly of co,se5.
hdogrars and policies televant Co urban stunts at rajor
co,leges and urivertities '!:ro.yhour the country. sO 1, seek-
ing irfcrration abe.t Inst courtr, and iroIrans arc being
offered Cr,] about. 'heir goals. We would like to into for

exarFle, whctler tic C4fCrin95 arc ole yr Ctudents to
assure Fvtiticns in tie art in ydelcssicnt, to rcfrc
for furticr rt-ne,,h a,1 teaching, ro tentitire tier to the
nature and scc4e of silean irolAcr, ,.c.

In addition, ,v alto like to leirn Slit chan.Jes hate hour
rale in your urban iroarars and Why, an 1 has you wuJ1A rodify
your existing rtoraitt if resources ,,de readily available.
Can you also tell us what factors infls,ncc tie in,rodiction
of new courses in urban stogies in your institutior, and shat
telationshih exists tet,ecn Orton Frogrars ,n1 the iffcreah
urban ccr,,nitics ir. your area? We would welconc any ;rihrel
raterial that you think vu-nil to of interest to us.

Since this letter is only the first stage of the rrojeet which
rust be corTleted by siring, we reluest yon earliest FE,1,0.
A copy of th.3 section of the final roi,ert. ciii he sent to each
corhrib-..tin? university. It is Cr hop., that it will he of
value to you ail for school.

Thank you for ye .r assistance.

irinitlin N. '(Ill lia-s

rue tier
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URBAN STUDIES SURVEY COLLEGES AND UNIVERSITIES
CONTACTED AND RESPONDING

The following is a list of the college, and universities that responded to
retraests for information for this survey.

UNIVERSITY OF CIIICAGO
Enter for Urban Studies

IIUNT IR COLLEGE
Department of Urban Affairs

j
UNIVERSITY OE ILLINOIS (CI IICAGO
CIRCLE
Centel'. for Urban Studies

NIAS h ACHUSETTS INSTITUTE OF 1 ECII-
NOIAGY
Department of City and Regional Planning

UNIVERSITY OF PITTSBURGIII
Dcriartment of Urban Affairs in Graduate
Seh'ool of Public and International Affairs

Si. LOUIS UNIVERSITY
Center for Urban Programs

S ARAB LAWRENCE COLLEGE;
Institute of Community Studies

SYRACUSE UNIVIR Sll
.Metropolitan Studies Program, The Mansell
School

ENIPLE UNIVERSITY
Ccntcr for Community Stu.'ies

VIRGINIA POLYTECHNIC INS1 ULF
U. oan and Regional Studies Program in
Center for Urban and Regional Studies of
College of Architecture

WAYNE STATE UNIVERSIl Y
Center for Urban Sodics

WICHITA STATE UNIVERSITY
Center for Urban Studies

UNIVERSITY OF WISCONSIN OM LIVAC
RLE)
Department of Urban Allairs

YALE. UNIVERSIT Y
Associate Provost for Urban St u.,1,o. and

Programs

l he following institutions were not contacted directly for his portion of
the Urban Ccntcr Curriculum Project; nevertheless, they sent in information
that may have been included in this surrey.

BOSTON COLLEGE
Institute of Ili:ma n Sciences

kiNIVERSIIY Of' CAI IF ORNIA Al
BF RKELEY'
Pk pat zment Ca) and Re0onal Planning

RSI 1 Y OF (iNt liNNA1 I

11),ARTMOUTIE COLLEGE
City Plan nin;; and Urban Studies Progr,In

JOHNS HOPKINS UNIVI RSI I Y
Center for Urban Studies

I I-111(.11 UNEVF RSIl Y
Center for Rosiness Fr norni, and Urban
Si i.: Les

1 or these Lino, rsiws. p. rti ^.crit 1,fetallt10,1 V.15 on hand at the start u`thc rojekl
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UNIVERS] FY OF LOUISA' IT! E
Urban Studies Center

UNIVERSITY OF MARYLAND

JOINT CENTER FOR URBAN STUDIES
OF 711E MASSACHUSETTS INSITI UTE
OF TECHNOLOGY AND HARVARD
UNIVERSITY

UNIVERSITY 01' OKLAHOMA'
Department of Regional and City Planning

SOVIITERN ILLINOIS UNIVERSLTA,
Onnmunity Development Services

SOUT [IF RN ME.1 hoDisr uNivr1(-,1 I
Institute 1,-,1 Urban St uktes

UNIVERSITY OF 'TOLE DO
Urban Studies Center

UNIVERSITY OF wAsi iiNcToN
Department of Urban Planning in the College
of Architecture and Urban Planning

W,ASHINGION UNIVERSITY
Institute for Urban and Regional SIT:6.es

FIVE COELEGYS CONNECTICUT
RIVF,R VA I,I.YY

The following ccd;:gcs and universities, counted on the basis of divisions
contacted, did not respond to requests for information.

BROOKLYN COLLEGE
Consultant on Urban Affairs

UNIVERSITY OF CALIFORNIA AT
BERKELEY
School of Social Welfare
School of Public Administration

CHEYNEY STATE: C01.1 EGF.
Community Service Center

CLEVELAND STA1 UNIVE RSI 1Y
Institute of Urban Sr Ales

CORN11.1. UNIVERSITY
Graduate Program in City and licgL ma],
Planning

EAST E RN WASHINGTON STA1 E
COLLEGE,
Institute on Urban and Regional PL:nning

FEDERAL. CITY C01,11 GE
Dean of Community Education

!of:Du/km umoRSIT
Institute for Urban St edics

HARVARD UNIVE FtSI1Y
City and Regional Planning in Dcpartinent
of ArJitcecerc. and Graduate SOlool of
Ars and S,ienco

PO NE SIAI E t'NIVi Esl I Y
Center Cr Urban Regionalism

" houg'i ni to.ponse... mere rcLeoed Er
reLeitcd from t'resc 11.1,111(1,0,,

LONG ISLAND UNNERSLI Y
Jived or of Iirban Affairs

UNIVERSITY OF MICHIGAN
Prognam in Public Works Administration in
Insti;utc of Public Administration

MICII[GAN STATE UNIV E RSTI Y"
School of Urban Planning

UNIVERSITY OF :MISSOURI
Business and Public Administration RC,Car, h
Ccnrcr

ME [001, I OR SOCIAL RE SI ARC II
Center Fin Nev.. York Cary Affairs

NEW PORK UNIVERSITY
Graduate School of PUbl,c Administration

UNIVE RSIFY OY NORTH CAROLINA"
Department of City and Regional Planning

NORTHWEST ERN UNIVE RS11 a'
Urban and Relii,nal Planning

UNI \'F RSI1 V OF PENNSYLVANIA
Mpartmcnt of (ay Planning. Institute of
I m non menral Studies in Gr .duatc S,hool
ofl nc. A its, Sdiool of .Art 'cm( a

UN NE RSIE Y 01- ISBI. RG11
C.r.a dint(' School of Sooal

i)llr NS 01 I
In et rt utc f,r :01711-nun:iv Sto,livk

,m the dikisTon.. eont: LIGE ether TC,r01-1,C Suit
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S. CR,1".11. N 10 STA I I 1:01 I I Cili
(Center far Ciinir Sludy and Sc

IVERSIirri 131, SOUil I Ili.RN

FORMA
Graduate firr.a7ram in Cir and 12cl:ion:II

Planning, and Inia :ate id Urtia.,

501.11Iii.RN CONNER; cur ST
1.F.L;

Urban titaWis and Ci,inniar.ity Dcatiiiiramirri
Prn1;r. In

SOU I FII,IcN II I.I`i 015 RSIil
Public titan and ,lfetrcpiliian ;'f
fair.

CiN11.1. Rtil I OF \VAtillINGlON
(tinter fiir in and atcgional IIcraarch

Call I I (.1
iteitional AI liars

ViiSt:ONSIN STATE LIN 0;10;11 5"
Bureau ',tan .iNtrairs

RSII
Ci.intar lit lIrlian ion in iiicririauf

<diiadia ate of I him inices and Sim,'
Sci: no

521 ECTEO COUPSES IN URBAN STUDIES

The following compilation is a representatie but not exhaustive listirl.; of
the types of courses being offered in the urban studies curriculum in the
various schools surveyed.

Inteldisciplihivy Corr .tcs irr Urban ,tipircs

Urban Race Dynamics and Community Development
Metropolitar Community Studies
Comparative Urban Development
Seminar: Design of Urban Research
Seminar: "1 he City in Theory and Practice
Joint SCP titian in Urban Problems
Field Work in Urban Areas
"the Alod;rn City
the Study of Urbani/ation
Urban Systems Analysis
Pocky for Uriiiirt Ss di: 1115

Urban Planning models
Urban Research Workshop
Urban Studies Sernin,r
Urban udics Colloquium

e

ilagc mull of
Finimcill Administration

I in Ineial Aids fir l'rban Doclopment
,Th,rropolitm Administr rtinn

turn rulkir.iti,,I) tor Community ASilon

798



Sc!CP;Cc ((:ontinncd)

Methods of Urban Community Development
Municipal Public Works Administration

An! bropology

Urban Anthropology
Methods of Anthropological Research
1 he Anthropological Study of Complex Societies
Dynamics of Culture
Peoples of the Caribbean
Cpmparative Family Strum, re
Middle American Ethnology
Kinship and Family in Modern America
Modern Society And Culture
Anthropological Studies of 'Iraditional Urban (ornrn tlniik
Industrialisation and Social Structure

Broincss Administration

Principles of Transportation
ACanced Transportation Problems
Urban "Eransportation
Urban Development Enterprise

v .inar kc,izional Karinnig

Social Factors in Urbanisation and Planning
Graphic Analysis and (:ornmunication
Community Planning Design
City and Regional Planning
Problems in Cit.) Planning
Problems in Urban DL sign
Problems in Regional Planning
('onponents of the Urban I vironment
Site Planning
Models and the Mit!ipilic
1 he Urban iransporation hold( In
blousing Problems
Urban Landscape
Psychobigy of the f rA-ironment
Metropolitan and Regional Planning in 1),.sa,ping roworics
Urban Settlement, Squatters, and Social ( hinge
Urban Planning and S, vial Polfte-
Planning and Poverty
DLlibcratc Social ( 'Flange in the (Mi(s

ity Structure and I CI,n17/1)/(' cli.trnCI)t

2g9 30,3
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an,1 Regional Pianuirig (lontinLed

heory of the Planning Process
Theor:. of City Form
Methods of Research in City Planning
Urban Policy Analysis
Urban Information Systems
Metropolitan, Regional, and State Planning
Urban Development Policies
Seminar: Eynamics of Metropolitan Development

Laginecring

1:11 ndinicnt a Is of Transportation I ngineering
Transporta.tion Engineering

i)1Pinity

Ethics and Urban Organi/ation
1 he Church and Civil Rights
Research Workshop in Social Ethics and Sociology of Religion
Seminar: Social Ethics and Metropolitan Planning
The Churches in Nineteenth-Century American Cities lhe Onset of Industrial-

i/ation
1 he Churches in Twentieth-Century American Cities: Industrialisation and

Postindustrial life
Reading Course: 1 he Novel and the Urban Imagination

1 C011: ,0es

Outlines of land Economics
Economics of Urban Transportation
Analysis and Appraisal of Development Projects
Economics of Cities a rid Regions
l'amn Au3'ysis
I .Tor liconowit.f,
ocitIon 1 hcore and Economic Grossih

I real and Regional Economic. 'irowli
Vorkshop in Urban and Regional i'ionomics
local Government Sirs ices and '1 heir I financing
I he rubric Sector and Public Holm
Urban I cmonii,s
Real I state 'Economies
Urkin Doclopmcnt Patterns and Economic Growth
Seminar on Poscrty in the United States
I tonomie Occicions in the Public. rod Nimprol it Sectors
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Education and Social Change
Problems in Urban Speech
Sociology of Education
Education and the Contemporary Social Order
Politics of American Education
Urban Education PolitN
The Culturally Disadvantag d Child and the School
Seminar in Urban Elementary Education
Seminar-Practicurn for Specialists in Inner-City Schools

l;rograpLy

Industrial Locations
Terrain Imagery Evaluation
Urban and Regional Systems
Urban Structure and Circulation
Workshop in Urban and Regional Analysis
Regional Analysis
Urban Geography
Quantitative Metheas in Geography

History

Seminar: The City in History
Renaissance Cities
Sociological I listory of the United States
"1 he wentictleCentury American City
Race in American History
History of Social Welfare
Colloquium in Urban Cultural History
Seminar: American Urban History
American Urban History to 1870
Amer ican Urban History, 1870 the Pro.cnt
l'roblcros in Urban I 11,dury

I rio

Cid Rights ! ass and oumunity Ashen
Urban and Regional Doel,pmcnt 1 aw
Urban l'roblern Seminar
I au of Land Use
Urban legal Systems
I and I rancak

St te ;,nd Lncal l aation
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(Con tinned,

Urban Lcgal Techniqu:s
State and Local Government
Seminar: State Constitutional Recision
Seminar: Law and Urban Problems
Seminar: Problems of the Urban Ghetto
Seminar: Public Regulation of Land
Seminar: Natural Resources
Seminar: Discretionary Justice
Me.dern Real Estate Transactions

Po'itical Science

Comparative Urban Politics
Seminar: Urban Political Process
Politics of Urban Planning and Land Usc
Seminar: Economic Organiiati,In in Relation to Political Processes
Seminar: Politics of 15'clfare
Municipal Government
Urban Political Sociology
Urban Educational Politics
Community Gewerament
Politics of Public Policy
City Polit:cs
Urban Politics
Comparative Local Political Systems
National Planning Practice and 1 hcory
Public Personnel
Public Budgeting
Intergovernmental Itclations

l'sycboln,izy

Dynamics of Social Behavior
Community Mental health

Real cr.?ic

R cal Estate I. immix
Seminar in Urban Rcncua1
Seminar in housing

S9i-ril Keiji; re

inirodoetion to Erbironmcntil ikalth
Wi 11,

1I'clfarc Ard Social (Tiangc

t
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Soci,11 Welfare (Continued)

Social Welfare Policy and Services
Administration in Social Welfare
Social Welfare Policy

Sociology

Systems Design and Urban Behavior
The Internal Structure of the City
Urban Sociology
Racial and Cultural Minorities
Negro in America
Industrial Sociology
Sociological Classcs in Modern American SoLicty
Sociological Disorganisation
Social Stratification
Sociology of Poverty
Modern Society and Culture
Race and Ethnic Relations
Deviant Behavior
The Study of Population
Iluman Ecology and Community Study
Labor Force
Sociological Aspects of the City and Metropolis
Seminar: Community Structure and Decision-Making
Complex Organiiat ions
Urban Structure and Social Process
Seminar on Urban Social Structure
Seminar on Simulation of Largc-Scale Social Systems
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THE INHABITANTS OF COLUMBIA

An attempt was made to estimate the number of humans who inhabit and
interact within and among the complex administratise units of Columbia
University, for the Columbia c-mpus, on any working day, is the central point
in the lives of more than 50,000 people, including those who work in the
neighborhood.

As of July 1, 1967, the population of the Columbia Corporation (i.e.
excluding the affiliates and the Summer Session), was as follows'

Co/umbia Unittoaify Curporilion Estiooted Population (19,57)
Teaching Staff 4,183
Administrative Staff 570
Librarians 135
Supporting Staff 5,405
Students 17,545 (10,977 full-time; 6,568 part-time)

.SAminer Session rstintried PoperbIton
Students 4,847

Identical breakdowns for the affiliate institutions arc as follows:

Teachers ro11,ci, l sliur.rtcet l'opnbilon (1968-69)
Teaching Staff 416 (including par: -time instructors,

visiting adjunct course assistants)
Administrative Stall 463 (full- and part-time)
Librarians 22
Supporting Staff 483 (full- and part-tune)
Students 5,679 (2,222 full-time; 3,457 part-Tinto

(Stammer Session: 3,246)

liond0 Por,hrtIon f 196$ 691
Icaching Staff 209 1119 fall,lima, 90 pirttuncl
Administrative Stall 53
1 ibrarians 6
Supporting Staff 244
Students 1,900

College of 1'1,31.m.icer,rs, Scar .fec f lViS (0)
eak.hing Staff 50

Administrative Staff 7

I ifrarians
Supporting Staff 18
Students 313 (tridcrgradual/ 0

65 qtaaduati
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('i 'or) neo! rgii,1l Scomiary Estiwteri Population (1968-69)
Teaching Staff 90 (41 full-time; 49 part-time;

including lecturers, visiting
adjunct course assistants)

Administrative Staff 15

Librarians 17

Supporting Staff 150 (full- and part-time)
Students 661 (including 81 joint degrees with

university)

DEPARTMENTS OF THE COLUMBIA
UNIVERSITY CORPORATION

Bearing in mind 'lint each of the seventy departments of instruction
the Corporation is headed by a dean or ch iirman, one need do little

more than list tl names of the departments to exemplify further the
complexity of the administrative organi/ation at Columbia. Listed alphabeti-
cal Ty, there are the departments of:

An atop iy
AT CSthCSIOrOgV

Sr.trrropologs'
A.Jellitect u re
Art IIistory and Archaeology
Biochemistry
Biological Sciences
Business
Chemical Engineering
Chemistry
Civil Engineering and Engineering Mechanics
pcntal and Oral Surgery
Dernittology
i)rainatie Arts
I ass Aklin I inguagcs and Cultures
1 eonomias

la rrieal Engireciiiig
1 nglish and Comparative I it- rature
Ircnali and Romance Ithillt,!(,r1
Ccography
Geolocry
Germanic I anguagas
Gr,phiLs
Giscl. and I .1t111
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History
Industrial and Management Engineering
International Affairs
Italian
Journalism
Law
Library Service
Linguistics
Mathematical Sty/istics
Mathematics
Mechanical Engineering
Medicine
Microbiology
Middle East Languages and Cultures
Mining. Metallurgical and Mineral Engineering
Music
Naval Science
Neurological Surgery
NeureVogy
Nursing
Obstetrics and Gynecology
Ophthalmology
Orthopedic Surgery
Otolaryngology
Painting and Sculpture
Pathology
Pediatrics
Pharmacology
Philosophy
Physical Education and I iitercolfegiatc Athletics
Physics
Physiology
Psychiatry
Psychology
Putil;c Health and Administra:k Mciticir
Prulic lass ate ' (i (Act runcrlt
Rad ,lop;
Rehabilitation "%lcdicinc
Religion
Slavic Languages
Social Psycholog,
Social Work
Sociology
Spanish and Portuguese
Surgery
Urology
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INSTITUTES, CENTERS, PROGRAMS, AND PROJECTS
OF THE COLUMBIA UNIVERSITY CORPORATION

Additional administrative units within the Colu.-Abia Corporation include
the many institutes, programs, centers, and projects of Columbia University, all
of which are headed by a director and most of which share faculf. with the
departments within the Corporation and with those of the affiliates. In
asJdition to the following, there arc additional such units within each of the
affiliates that, because of !-pace, have no, been included here.

African Paw Center
Institute of African Studies
American Assembly
American Press Institute
Ilurcau of Applied Social Research
Center for Research and Education in American Liberties
ColumbiaPrinccton Electronic Music Center
Columbia Radiation Laboratory
Ceiumbia Scholastic PIM Association
Columbia University Pioject for Effective Justik
Research Institute on Communist Affairs
Computer Center
Conservation of Human Resources Project
Council for Research in Social Sciences
Fast Asian Institute
Institute on East Central Europe
Economics Research Center
Electronics Research Labcratories
European Institute
Project on European Legal Institutions
Institute of Flight Structures
I reign Student Center
Ile. t and Mass .14 ansfer f aboratoric.,
Hudson Laboratories
Research Progri,m on International Lconorn;L- fnIct;ration
International Irello Program
International institute for the Study of llumai. Rcl roduktotn
Research Program on Iraernational Opp niiation
Project on International Procedure
Center of Israel and .1, wish Studies
1,arnonk;colugical Obscrsatory
I anguage Laboratory
Institute of I Ptin AnIcrkan StrIthes
Legisl 10. e Drafting Research Fund
Research I' jeer on Men ant Politii.% in !oder:t bin]
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Mick! lc East Institute
Ming Biographical History Project
Nevis Laboratories
Institute of Nutrition Sciences
Oral History Research Office
Parkinson's Disease Research and Information Center
Russian Institute
Institute for the Stiii)/ of Science in Homan Affairs
The Urban Center
Institute of Urban. Environment
Institute of War and Peace Studies

DIVISIONS AND DEPARTMENTS OF THE AFFILIATES

As in the schools and colleges of the Columbia Cori,. ration, in each of the
affiliated institutions there arc administrative units of instruction usually
categorized along subject-inatter or discipline lines.

Teachers College. At Teachers College, there are five instructional
divisions, each of Which has its own chairman and within which arc hou cu
nineteen depart' errs, again with their own chairman.

ftiFisio Pr of i-0,!'ofopky, tine Socirl Sricrices, t27141 Fciur-ation

Department off hilosophy and the Social Sciences

Division of Psychology acrd Fdirearioil

Departmcm of Psychology
Department of Spccch Pat ology and Aud ology

1)1VISIon Of 1'411C:1(1017d/ (Fief 6' 67 rrOgra ruff

Departnarnt c.f Education Administration
Department of I iighcr and Adult Education
Department of Curriculum and Teaching
Department of Guidance
Department of Srccial Education
Department of Home and Family Life

In audition, within this daiision there arc tan Mut-department!!
programc:

Program in International Educational Dcychipment
Program in Rccrcation and Itclatcd Community cry cc
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/iRisirfa? of /.trac:ty,ri

Department of Social Studies
Department of Business Education
Department of Languages, Literature, Speech., and Theatre
Department of Music and Musk Edueat
Department of Art and Education
Department of Physical Educat;on
Department of Mathematical Education
Depart raent of Scimce Education

I of Icahl. Seri:ices, Sciences, rind on

Department of Nursing Education
Department of I fcalth Education

1 his dieision also houses the Program in Nutrition.

In addition, there arc numerous centers, institutes, and programs a;
Teachers College, sonic of which W4. rc previous:y cimnicrated along %1j?.1.
thnsc in the Columbia Corporation.

/:,ircrar,/ College At Barnard College, arc NSC y-SCS. co dcpartml..Ht,
and si \ interdepartmental iffcrings, as follcms.

Anthropology
Art History
Biological. Sciences
Chemistry
1)tarmi
Ec,irmimes
Education
F nglisln

[rcncli
Geology and (ic,,grphy
German
(;ovcrn nicia
(;reek and I.Atil)
I listory

1 ingiii,tics
Lanni,

Ntus,c

(irk n, s

s:L.11 I d at.sate >i.1

I'n sits
Bs

3 1 ,1
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Religion
Russian
Sociology
Spanish

Interlerurrnie0,11 Offerings

Foreig,5 Area Studies
American Studies
British Civiliiration
Conservation of Natural. Resources
kalicval and Renaissance Studies

Urban Studies (September, 1969)

Coilege of Piiarroey. To mMimiie confusion with the departments in
Graduate Faculties, the units of academic ins,ruetion at the College of
Pharmaeemicai Sciences are called divisions rather than dcpariments.1 here at
Ike such divisions:

Chemistry
Administrative Pharmacy
General Education
Biological Sciences and Pharmacology
Pharmaccuties

/1.10/1 .S.,')/aP.1?)' I ht: foul- ildi111111SI fans e 1.1711K at Lrnnm
I f.uclir,glks.11 Seminar) are call( 3 fields of stud!, .

he Biblical Field
he IliooHrical ield

I he -1 hcological Field
IN' Practical Field
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RECOMMENDED EXISTENT COURSES
FOR A MAJOR IN AFRO-AMERICAN STUDIES

Depa Poen! Cows(' Title

(1) Afro-American Introduction to tine History and CnItrore of the
Civilizations Black Alan in itfrIca and the Americas

(2) Anthropology

(3) /1,1.11 ropology

(4) Anthropology

(1) Culture and political organization in Western
Africa; Atlantic slave trade; New World societies
and the nature of the black contribution to them;
signifier-ice of cultural persistence; black protest
movements and revolts; abolition of slave trade;
emancipation.
(2) The Black American since 1863; rural South
and urban ghettos in the United Slates; Caribbean
and Brazilian Afro-American societies; Part-
Africanism; African nationalism arid dccoloni-
cation trans-Atlantic cultural, regions I, educational,
and political cross-fertilizations; the black identity.

Peeples of Africa

Survey of African cultures, Stith in!cr.i.,e analysis
of tel tribes and regions.

Problems rr: Developing Countries

Analysis and comparison of political and social
problems in developing countric., with siceial
reference to Africa.

Culture and Society' in the Caribbean

(5) Anthropology Tte Cultur2s cf Contemporary Bra zrl

16) Anthropology

Contribution cf the Indian, the Negro, and the
Portuguese to Brazilian culture; race relations, class
structure, social institutions, and regional folk
cultures of modern Brazil

he 1 ri ;0100. of Nigro ,S r ii1

Stincy of pact and present of indigenous African
institutions south of the Sahara; problems arising
out of culture contact ssith Furor.

317
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Department Course Title

(7) Anthropology h.chistory of Africa

(8) Art llistor3- African Arts and Music
Music

Traditional and contemporary art and music of
sub-Saharan Africa in various cultural settings; art
of the dance.

(9) School of the Dynamics of Black Culture to the United States
Arts

Black. literature, music, art, ?heater, religion, fra-
ternal organizations, education, business; African
history and the Afro-Aimerican.

(10) Economics Economic Organization and Development in Sub,
Sabaran Africa

Structure and behavior of sub-Saharan economics,
subsistence economics. labor migration, capital
formation, and economic motivation in relation to
the factors crucial for economic development.

(11) Education Alnerican Crdtlfre and Education

Orientation to American culture and education,
designed for foreign students; lectures on race and
American education; visits to ghetto schools.

(12) Education The Black Experience

Introduction to study of black history, culture,
and political economics in United Slates, with
particular concern for scnsitizing students to sig-
nificance of this field of study and its relevance to
education; focus of course informational as well as
expericntial.

(13) Educatior. ,41nerican ,Vcgro literature

Short stories, novels, 1,oems, and essays written
American Negroes. cniphass nn lacrary quslity of
r.orks and their relationship to American culture.

(14) Education 11.e Black 1 sperieto c 11
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Department Course Title

Systematic approach to Afro-American Studics
from point of view of a major discipline (e g.,
history, cultural anthropology, economics, political
science); intermediate-level course with particular
concern for developing depth of understanding in
one domain of field; special attention to identifica-
tion of primary and secondary sources of informa-
tion; disciplinary focus depends upon instructor.

(15) Education Materials, Alrtbods, and Resources in Afro-
American Studies

Review of materiels and methods available for use
in Afro-American Studies in schools and institu-
tions of higher education; identification and gcn-
cration of primary and secondary sources of
material; orientation to resource centers and per-
sonnel; strategics in course developmer and implc-
mentation.

Section iclemcntary education
Section 11-- sccondary education
Section III higher education

(16) Edoc.iti, n .Sc 'ha nar In A fro-Allterica ri Strafes

Colloquium in analysis of research, situational and
theoretical information relevant to the fields of
Afro-American history, culture, and political eco-
nomics; students arc encouraged to pursue in -depth
study of single arca while establishing broad
sophistication in total area.

(17) liducation Seminar in Applied Afro-American Studies

Advanced research course; each term, focus of
seminar on some particular topic pertinent to
educators and other specialists who intend to work
in black communities, such as compensatory cd-
ucation for black children a review Cl existing
programs and formulation of new modcls or
It scarth dcsigns or conccpts of cultural dcpris a-
tifin their validity and list folncs;

(1S) Ccograplis .in r,ri,grars

319 .3IJ



-1 2 0

Department Course Title

(19) Geography African Economic Geography

Systematic approach to geography of Africa, with
emphasis on topics relating to economic develop-
ment, opportunities, and limitations in each of the
productive sectors; infrastructural problems; Afri-
can demography, migration, and urbaniiation.

(20) History American Urban History

(21) History History of Africa

History of African continent from earliest times to
present.

(22) History !!'story of East and Central Africa

(23) History

(24) Ilistoryi

(25) history

(26) History

Main themes from early to modern times, including
development of states, trade, responses to colonial
rule and industrial demands, and emergence of
various forms of nationalism.

Ili.srory of 11'-:stern Africa

Religious Influences in iloiern African History

Colonialism in Fast Africa

Afro-.1merican History

History of the Black American and of race rela-
tions from slavery to present day; topics include
African backgrourici, slave trade, slavery in the
United States and other countries of Western
hemisphere, Black abolitionism, Afro-Americans in
Civil War and Reconstruction, rise of Jim Crow in
South, Booker T. Washington-W. E. 13, DuBois
controversy, rise of urban ghetto, modern civil
rights, and nationalist more-nents.

(27) Hisiory Scririnair the (is,! St'ar ay." Reconstructi,m

Readings and research in social, economic, politi-
cs'. and militate affairs of l'rlitctf States txfore,
dorirg, and aftcr Cis II Wm
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Department Course Title

(28) History Seminar in Topics of Afro-American history

Headings and research, focusing on history of black
labor and black politics in America, including such
topics as origins and development of slavery,
Reconstruction, a:d blacks and the labor move-
ment.

(29) 1(istory Colloquium on Black Urban America

Critical examination of main body of literature
dealing with political, economic, and cultural life
of black urban Amcrica,

Op) Human The Development and Organizetion of Black Farr
Development :ty life in America

Psychodynamic approach to contemporary black
family organization in America; African tradition,
slave status, and institutional racism considered in
elation to current family structure.

(31) Political Science Colloqranni on Political lbought ,rnd Action of
Black Americans

Studics in development of political culture and
organization of Black American; in nineteenth to
twentieth centuries.

(32) Political Science flat Politics in America

Forms, functions, and philosophies of black poli-
tics in American political system: patterns of
demand and response in political process.

(33) Political Science Seminar in Utiv P7 and Race Politics

( 34) Sociology .31nr orit c s in Arrierican f if

Roles and positions of ((link minorities in Ameri-
can society; eel itions tittAccn minority and rn.ij,r-
ity groups explored in terms of attitudin.d.
economic, cultural, and al discuss; sns as
they csist, have existed, and arc changing.
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Department Course Titles

(15) Sociology Sociol Structure of the Midate bast and North
Africa

Emergence of basic institutions and patterns of
change in medieval Middle East; adaptation of
traditional Islamic institutions to colonial domina-
tion and problems of nation-building in modern
Morocco, Algeria, and Tunisia.

(36) Sociology Slack Amcncans in the 20th Century

Patterns of interaction between Black Americans
ansi white society from founding of NAACP and
death of Martin Luther King.

SUGGESTIONS FOR ADDITIONAL COURSES
IN AFRO-AMERICAN STUDIES

1 he construction and addition of the following COUISC5 as soon as possible
would strengthen the existing offerings for an undergraduate major in
Afro American Studies:

Anthropology

Art

Black Cultures in the New World or the Piaci, Mari in the Americas
Survival of Afrieanisms in the New World

he black Artist in the Americas
Surscy of Afro American Arts

ononites

the Wad, Amer. an in the Arictican I Cc' n or Vic IL won tiii
I spericn c cf the Afro an

Economics of the Ghetto ter I mplofm.1: l'wldcms of 1)isads ant iicd
Blacks

Welf ire Ilcon,unics
1 he Politics of Post riy
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Ldocallon

History of the Negro Colleges
Education of the Disadantaged
History of Afro American Education 1800-1970

Ciwgrapty

The Black Population in the United States: Distribution and Mobility

History

. The Antislavery Movements in the New World
Histo ry of the We: Indies
The Afro -Amer ,n in Urban America
Race in American History
Pan-African :Movements Spanning the ;1tiantic
SLINtry in Latin America

Racism and the Liw
the Black Man, the Law, and the Courts
1 he Supreme Court and Civil Rights

ingoistics

Survey of Black Dialects in the New World
Lang.liage of the Inner City

rteriture

Introduction to Afro-American] heater
Caribbean Litcrature
Black Writers

}nick .thought in 15h itc America

1,,hrecd

't he Ilistors Itlsel Amcri,:ans the Foblical Fr ,teas

,Vro-Arnerit n Mii,ie
RI ids Musk- Patterns Around the World
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I.)a CC

Introduction to Afro-American Dance

Psychology

Psychological Effects of Racism on Black and White Americans
The Psychological Experienc, of Blacks in Amerieu

Religion

Religion and Social Responsibility
The Christian Church and the Black Experience

1:x pi rir nfs:al Learning oppottaiii!ies

Summer Semester in a Predominantly Black Country
Service in a Community Action Program or a City Agency That Serves the

Black and Puerto,Rican Communities
A Semester in a Predominantly Black College
Tutorial Programs in the Black and Puerto Rican Communities
Participation in the Col/cgium As Outlined in the Recomruendat ions

A SUGGESTED MODEL FOR AN UNDERGRADUATE
MAJOR IN URBAN STUDIES

Attempts haw been made to keep asclosely as possible to present
Columbia College requirements for liberal arts undergraduates; relevant
substituions for required courses hate been suggested, where appropriate.

1.' RI- SI Al?

FIRS SIMI:S I ER

'1 he Modern City, using Ness- York as a raborato. y
A language relevant to urban studies
American Urban History
1 he Community
the Black Fm-micncc

ON/), S1 ¶f/ R

11Todut.tIon 10 UTI,An Stud.s
A language relevant to urban studies

'r >u, s t.c drscl0t, 1.
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C.

SECOND SEMESTER (Continued)

American Urban History
English

Sociocsthetics (
SOPIlatfOIE yEAR

l IEST SEiIESTER

Environmental Sciences with special attention to ecology of urban emirn-
mcnts

A language relevant to urban studies
Evolution of Cities
Seminar in Urban Problems

American intercultural Relations

/NEER SESSION (Four Wc e 1:s)

Social analysis of art urban community

SECOM9 SE3IESTER

Special Justice and American Reality
Ethnomusicology
A language relci ant to urban studies
Environmental Sciences
Comparative Urban Systems

JUA'IOR ,IR

FIRST SEill:SITR

'Statistics in Urban Studies Si u eys
Politics of Public Policy
The Urban Economy

Psyehology of Prejudice
Seminar in Urban Problems
Interdisciplinary Research Worl.shop

Mit RSISS/ON f Tour 15a iss) $.

QV.) Si ill S11 R

city limning
Social haegc

cour,o. t.c
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SECOND SEMESTER (Continued)

*Cultural Foundations of Urban Life
Seminar in Urban Problems (conducted by students)

'Strategies and Models for Study of Urban Problems

S('.t1111iR

Service at governmental lc\ el in programs concerned with urban social or
community change.

Note: Collegium of the City may replace Junior Year program described
above.

SENIOR TAR

Students may wish to devise programs around broad special interests
related to urban studies, as, for evimple, in urban behavioral sciences or urban
policy and planning. Considerable flexibility would be permitted in devising
academic programs in senior (and, in the case of a (is e-year bachelor's-master's
program, fifth-year) programs. It is still strongly recommended, howec et-, that
students gain broadest cverience in all relevant Disciplines and professions.
Listed below arc courses that students might take with a broad area of
speciai:/ation

in lirh,rviotal Sete two

*Behavioral Sciences in Urban Society
Social Change and Modcrnitation

'Psycholog-y of Correlates of Disad\ ant Igcmcnt
Social Structure of the Urban Community
Conflict Resolution
Community Organita ion (Soda) Work IdV)
Research and Social Policy
Community Psych d1
Ncw directions in Urban Education
Seminar: Urbanism and I dueation

ban

St. minar Modeln. pi mime
S stems Analy cis in I, iba-, Inning

'Social Ethio
I he Congress a rid the C,ties
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Urban Policy ..?nd Plawiing (Co ntiiilled)

The Politics of Social Welfare
Principles of Urban Design Theory
Law for the Pooe in an Affluent Society

'Research Methods in Public Policy Formulation
*Manpov, er Strategy in the Metropolis
Analysis of Urban Social Systems
Poverty As a Force for Social Policy

'Case Studies in Urban ,Management
*ProgramPlannieg-Budgcting for Urban Policy
*Ta.Nation in thban Government
Organiiatio nal theory

Note: (I) The Senior Colloquium will be required each semester.
(2) The Intersession will follow the Architecture "studies" approach,

requiring design of a research program on selected topics.

'0,urscs dc%,10;cd
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