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The National Educmtica Association is ac-
claimed regutarly as tb¢ “‘world's largest pro-
fessional organizatien.” When judged by the
total number of jts members the statement is
tccurate. To be the largest, however, does not
imply that the N. E. A. is the most influen-
tial, nor the most effective, nor the most
prestigious of all professional organizations -
nor is it the organization that it could te.

In workshops and iostitutes conducted
throughout the nation ope of the writers has
oficn posed this question: ‘‘Can anyone in the
audience quote any single statement listed In
the Code of Ethice of the teaching profes-
sion?"” Ta not one single meeting has anyone
been adle to do so,

Many causes have been cited to account for
the lack of professionalism among educators,
even a8 many descriptions of the meaning of
the term bave been written. Shortcomings and
interpretations are not the problems to te dealt
with in this chapter. instead, we propose to
discuss those professional attitudes, behaviors,
relationships, and expectations (1) that will
facilitate successful desegregation of Amer-
ica’s sckools ani (2) tuat will facilitate the
extension of equal educational opportunities
and of Increase in the quality of educational
offerinzs for 8ll of America’s children.

Perhaps the greatest imapediment that
hinders accomplishment of these two goals Is
that complex set of mearings behind the sim.
ple phrase, "“But we've always dope it that
way."” Deliberately changing established
humsz bebaviors is never an easy task;
changing the professional behaviors of educa-
tors is also difficult. The thesis proposed
here is that when schools desegregate, pro-
fesslonalism as a behaviorsal phenomenon
must be different from what it has historically
been. The remainder of this chapter might
redlistically be considered the completion of &
sentence the{ begins: As schools desegre-
gate, . . .

1. Educators need fo become jncreasingly
more aware of the role that courtesy plays in
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prolessional bebavior. White men and womes
throughout American commonly develop rela-
tionships with their peers on a first pame
hasis soon after friendships are established.
In many school buildings the only persons
regularly called Mister or Miss by other
teachers are the princlpal and some cf the
older teachers. Use of first names is intended
and accepted as a sign of friendiness and
2cceptance.

Negroes in America histrrically have not
been accorded by whites many of the simple
courtesies that whites give each other. One
black mcn s2id, “1 was called boy until my
hair turned grey, then white folks begad call
ing me uncle. Not once in my entlre lifetime
has any while person ever caslled me mister.”

A lady said in a desegregation Institute.
“My husband has becn working for a white
mzn for seventeen yecars. Ome weekend re-
tently the white man needed iny husband {o
tuke a truckload of material to a jobsite on
Sunday afternoon. He came into our neighbor-
hood asking some of our friends where Henry
lived. When they asked him, ‘Heary who?’ he
could only answer: ‘Oh, you kpow Henry who
drives that yellow pickup truck. He has &
gold filling in ope of his front teeth and is
usually smoking a ¢.gar. Don’t you kmow who
I mean?' The lady added with much indigna-
tion: “Seveateen years and my busband, a
deacon in his church, a property owner, a tax-
payer, and a hard working man, is just Henry
Who”

2

\

Negro men have been called reverend, boy,
uncle, 'fesser, doctor, shine, spook, fig, and a
multitude of other nicknames {most of which
are deliberately insulting) — anything except
Mister or Sir. Negro ladies have had to answer
to gal, ountie, nicknames, first names, azain
anything except Miss or Mrs,

A= 2 reaction 1o this tack of courtesy, black
people bave developed a keen coasclousness
about last names and titlea of respect. In con-
tradiction to the method of friendship shown
by whites to each other, Negroes sre much
more likcly to fndicate (riendliness and ac-
ceptance by retalaing the more formal Mr.
Smith or Miss Jonea once introductions have
been made. Even when the title is dropped,

Negroes are prone to refer to others hy the last
name rather than the first, perhaps as a way
of ozlling attention to the importance of last
names.

A young blsck lady came to the speaker in
an institute: 'l need for you to discuss some-
thing openly if you will without letting any-
one know that I asked you to. You see, the
teachers’ lounge is the big problem. I am the
only Negro teacher in this school, and in the
teachers’ lounge those whites won't even speak
to me; they just grunt. And they do not even
have the professional courtesy to call me by
my last name. They just call me Mary. Can
you get them to see how this affects me?”

He agreed to try, but he also asked Miss
Perkins: ““Before we meet tomorow, will you
please just listen in the lounge tomorrow and
come back and tell me what the white teach-
ers say to esch other?”

She agreed. The next afternoon Miss Per-
kins came to the assembly hall and said: “Dr.
Glatt, do you know something? I listened in
the lounge. Those white teachers just grunt to
each other! One asks a question and the
others just grunt ‘Uh huh,’ or “Uh uh,’ or ‘Aw,*
or something like that. And they all call each
other by their first names too.”

Miss Perkins simply expected one form oi
treatment angd received another for which she
was not psychologicall’ prepared. The white
teacher who wants to indicate friendship, ac-
ceptance, and the desire to work harmoniously
as gchools desegregate peeds to remember
that immediate usage of first names may of-
fend biack colleagues. The Negro teacher who
begins working with white colleagues peeds
t0 hear the meaning belng intended by white
teachers if first names are used.

Nam~s that are employed form oaly one
type of courtesy. The way a person reacts. .
when [ntroductions are made can be very im-
portant. Many white people, not accustomced
to shaking hands with blacks, have a tendency
fo wash their haods after such personal con-
tact. Rejection cap be shown fu many ways.
Learning not to reject another is more Im-
portanl thar is learning not to show rejection,
but each {s essent{sl to profesaionally sound
behavior,

Even aMer friendships have developed
acrass racial linos certain miscues often re-
veal peralsting attitudea and prejudices. A
Negro teacher reported: “You koow, it's
very interesting how quickly John (a white
man) and I became friendly. Rigbt away we
were oo a first name basis, and I felt com-
fortable about that. I liked it, because I liked
him. When be talka with me about our white
colleagues he always calls them Mister Jones
or Miss Honson although 1 know that he never
calls them that otherwise. Add when be men-
tions his wife to me, he alwaya refers to her
as Mrs. Street. Now 1 have beard hlm talk to
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other white teachers about his wife and to
them she ix just Sally. You see, what he real-
1y {s telling me s that he still sees me as sub-
secvient, @ being who should not be calling
white folks by their first names.”

Courtesy is a much broader concept than
these examples alone would imply. Simply
‘"obeying one's conscience”’ or '"practicing the
Golden Rule” Is not a sufficlent guide In de-
segregated schools. Only as edvcators study
and learn about vach other, as they become
trusted friends, as they diligently work toward
helping the entire staff to grow can those pro-
fessional behaviors develop that will besi
facilitate the quality of education that demo-
cracy demaads,

Courtesies that relate to [nteractions with
youngsters, with parcots, and with members
of the community sre very tmportant. Negro
men have been called boy for so long by
whites that even elemeotary school young-
sters are rebelling against this ¢erm. A per-
ceptive teacher in a desegregated school will
find ways of avoiding boy. The best way is
simply to cail each person by his own name.

Generalizations have been made here;
deviations from them need to be explored {n
each school with each of one’s collesgues.

2. Educators must continue to develop pro
fessional competencies that will avert prob-
lems, ease tenslons, build trust, establish rap-
port and create 1 good learning environment.
Certsin stereotyped expectations often cause
teachers to make imperiznt behavioral errors.
For example, white teachers sometimes share
these general (unquestioned) assumptions: (1)
that all Negroes are ‘‘alike” in many ways;
(2) that akthough distinct differences do exist
among Negroes, still any given black person
has epecial insights into Negro life that whitea
do not have; and (3) that the fact of being
Negro automatically gives a Negro teacher
certain Insights about working with black
children that white teachers can never have.
Negro educators, of course, share a aimilar set
of potions about whites.

These assumplions may not be entirely In-
accurate. The bases for them, however, are
cultural and soclal, oot raclal. Only a small
proportion of America’s black people have

only African ancestry, and few whites are
purely Alpine, Nordic, or Mediterranean. White
teachers generally are from lower middle
class origins and few achieve upper class
status. Negro tcachers may have lower or
middle class origins, but in many communities
form the sccial elite among Negroes once
they joln the professional renks. Because of
social status, black teachers often are less
knowledgeable about lower class children than
white teachers are.

A young Negro woman who had just moved
to a large Midwestern city from the South
was assigned a teaching position with an
otherwise allwhite faculty. During the sum-
mer she worked with a task force of teachers
and administrators in the school system th-!
had been given the job of helping to pave
the way for successful desegregation. She told
one of the writers: "My principal worked with
the task force and I am the only tcacher from
our school who was part of the team. Now he
wants to use me to handle all of the problems
that involve Negro students — in addition to
my regular job. I can't solve all of the prob-
lems, especially when I “on't know the chil-
dren involved. He is just using m= as a house
nigger, and he refuses to belive that | don't
have all of the answers.”

Yet, because of our bistorically segrezated
soclety, teachers may have insights about
children of similar racial origins that others
mzy not have. As schools are desegregated,
such insights need to be shared.

From folklore, novels, movies, and televi
sion white people have developed stereotyped
ideas about the homes from which black
children come. When visit~ are made, whites
are often surprised {0 find basically the same
cosmetics, foodstuff, toiletries, decoratioas,
furniture, and other possessions in Negroes'
homes tbat they are persopally accustomed
to, especially whea similarities of income, odu-
catiopal attainment, and occupation exist.

We can develop greater competencies for
working with children acro's racial lines
through these experiences that destroy erron-
eous stereotypes. Once such a development
has begun to take place, we can be more ef-
ficleatly prepared for dealing with real differ-
ences as we learn more about why those dit-
ferences exiot.

‘Two of the most ditficult tasks for teachers
sre (1) offering advice and help to one's col-
leagues, and (2) accepting advice from one’s
colleagues. As faculties are decegregated
these tasks become more difficult if one per-
mits social and cultural conditioning to perpet-
uate bisses. Courses in human relations and
in intercultural relations can help to develop
those competencies needed Ip unified schools;
but the most effeclive growth can come from
the personal Interactions in which we engage
with fellow educators across social and racial
lines.
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3. Professional cooperation between whites
and blacks will oot develop until educators
accept that interdependent pature of the
teaching-learning process which we have be.
baviorally denied for so many decades. As
teachers pesceive themselves to be historians,
mathematicians, coaches, social scientists,
artists, musicians, administrators, counselors,
and sclentists, they are apt to behave as if
human existance and learning are also sub-
divided and pigeonholed. Is “English Litera-
ture” a separate entity from ‘‘Euglish His-
tory,” or “Math 1,” or “Music Appreciation?”
Of course it is pot. But one might graduate
from a secondary school without ever having
learned that they are all interrelated. Much
more js being said currently ahout the role
that “Black Studies” ought to play in the
curriculum,

Y

Physicians have specialized their skilis al-
most to the point of eliminating the General

Practitioner, but the obstetriclan is not con-
cerned only with the prospective mother's
womb and falloplan tubes. He must care for
her as a tola] human being. When his knowl-
edge is limited he furns without hesitation to
a colleague for consultation.

A child in school who is experiencing diffi-
cuMy ia iearning history may be excelling in
Jiterature, and perbaps he could excel in his-
tory if bis teachers planned together for him
to succeed as a human being. The black child
who has learned not only to distrust white
people but also to fear the white educational
estab”-Sment and to suspect any authority,
needs to learn how {o {rust, to become a part
of his school, and to cooperate with autbority
fa effecling change — and he may never
learn these unless his teachers have learmed
how to work together. Those white children
who have been taught at home that Negroes
are inferior may never accept a biack person

a8 an inb Nigent and learned gentleman with-

out help from white teachers,

In desegregated schools professional cooper-
ation often degins with problems related to
student behaviors, but it must not eod there.
We have found that team plananing, team
tcaching, and team evaluation across racial
lines are essential to successtul desegregation.
Teachers alone ougbt pot to be involved in
these activities; students, counselors. adminis.
trators, end parents also need to work co-
operatively for success.

4. The fear of saying the '"wrong thing”
often causés us to say nothing. The essence of

teaching and learning is communication, but
educators sre notoriously poor communica.
tors. In many instances the way we pro-
nounce words, the tone of our voice, the look
in our eye, the gestures of our hands, the pos-
ture of our body, the way we hear but do not
listen, the comments we do not make, the
compliments we do pot give, the advice
we do not seek, the friendships we do not
establish, the respect we do pot show, the
gratitude we do not express, and the moves
we ¢o not make communicate who and what
we really are. “What you are speaks 39
loud (ly) that I cannot hear what you say” is
much tnare thin just a trite cliche.

A teacher stated: ‘I grew up in a home
where 1 was taught to jove and to respect
everybody; and I can honestly say that I bave
no prejudice toward Negroes or toward anmy-
one else.’’ A black colleague was heard to
whisper, “She must also have learned that Ne-
groes are invisible. Eveiviime she meets me
on the sireet she ju.t looks right through me
and doesn’t speak.”” Another lady remarked:
"The only Negro in our school is the maid
She is a wonderfu! woman and we all just
Jove her. She is the best friend any of us has.
We confide in her, we give her presents, and
we have coffee together in the teachers’
lounge every morning. We don't have any
problems at all.” “How wonderfull’” said a
teacher from another school. ““May 1 suggest
that the next time you and your family have
her and her family over for dinner, tell her
how much you love her.” (The conversation
ended abruptly.)

One Negro teacher customarily pronounced
right as if it were spelled rat. During his first
year in a desegregatsd school he could not
undeistand why the white vouasters laugh-
ed when be used such expressions as “Do it
rat now.” Once a colleague had called bis
mispronounciation to attention, be decame
very self-conscious and for weeks said very
liftle to anyone at the scbool, including bis
students. Finally he was able to accept that his
fellow teacher was simply trying to belp him
communicate more effectively.

The writers were working in a rural school
system with teachers and administrators in
an inservice institute. On the backrests o
two front row Seats in the old auditorium



Q

ERIC

Aruitoxt provided by Eic:

three huge jetters had been carved: “KK K.
The speaker stopped his talk when he saw
them ard asked: “Have you ever asked your-
selves what you are teaching a child when
you march him into this room for an assembly
program and have him sit in one of these
chairs? What do these letters communicate
to him?"”

In a nearby school a huge mura) had been
painted on one wall of the auditorium. It was
a plantztion scene. The overseer sat astride a
beautiful horse. He was wearing a2 neatly
pressed plaid shint, a white hat, and he carried
a riding crop in his hand. Immediately below
the white overseer two Negroes had been
painted. They wore only shoes and trousers.
Their backs were tent as they dragged long
colten sacks along the rows. The schocl was in
the first year of desegregation. Whereas farm-
erly the student body had been all white, now
it was one-third black. Again the speaker
asked, “What does this communlcate to chil-
dren?”

In a1 third audilorium two nuge portraits
adorned thie stage. One was of Nobert E. Lse:
the other of Jetferson Davis. The same Ques-
tion was asked.

Teachers often are reticent about discuss-
ing certrin topics across racial lines, especial-
1y those topics they fear may cause embar-
rassmeat. Sex, immoralily, illegitimacy, ve-
nereal diseases, mixed ancestry, the slave
era, absent fatbers, intermarriage, courtship,
religious tebaviors, dialects, name-calling,
and houslng sre son.e of thete. That such phe-
nomena can be opealv discussed by black
aad white people working together has been
effectively demonstrated in dozens of work-
shops. White teachers oftcn sre afrald that
they will offend black colleagues by referring
to these topice. And they may offend — Oe-
cause a1l black persons do not respeod to dis-
cussions atike. The way in which concepts are
examined is very important.

These {opics are being openly discussed on
television, in novels, on radio, In college
classes, in jokes, o slanderous remarks, even
in Congress. More importantly, they are
commonly discussed by students, but without

the expert guidance that their teschers ought’

{o be glving. Until open discussion of sensitize
areas characterizes professional hbelaviors,
those goals suggested earlier in this chapter
cannot be accomplished

5. Growth, suggested Dewey decades ago,
1s a lifelong process. Learning is growth, and
teachers must cominue to grow if profession-
alism Ia to develop. The knowledge exposion
preciudes the possibility of any teicher con-
tinuing to deal with “the same old toplcs In
the same old way.” A desegregated class:
room is a different psychological “field" from
the traditionally esegregated classroom. Not
only Is the content of education becoming

greater, but those soclological and paychologi-
cal factors that affect learning are more im-
portant now than they ever before have been.

Professionalism demands continuing plan-
ned growth for teachers. University degrees
are but ocne means of expedi‘ing such growth.
Jravel, “Cultural” experiences, new snd dif-
ferent work assignments and respoasibilities.
reading, interaction with people — these are
also Important ways of growing.

Once oi the writers has a small greewhouse
that becomes his ‘‘sanity saver' when the
ouiside world begins to close in. A seedling
is nla~tad, watered, fertilized, pampered.
cultlvated, and given lots of Teader Loving
Care. The gardner knows about when to ex-
pect the little flower buds to appear and
about when he can move the plant on to the
dining room table for decoration. He plans
for success with each plant.

One of the best methods of plancing for
successful -growth in human and professional
relationships is: (1) to identify the behaviors
that nesd modification; (2) to Cevise those
activities that will facilitate the desired
growth; (3) to cagage onesell in those activi-
tles; (4) to modify behavioral strategies in
terms of their experimental effectiveness;
and (5) to plan further growth so tha‘ the
process 18 never ending. Unless specific be-
haviors and attitudes are identibed as ob-
jectives apd then pursued, personsl srowth
often ls too haphazard to be meaningful.

Prejudice in other persons is much easier
to dea) with than ls one's own personal pra-
judice. A Negro lady who is one of the top
administrators in a large urban school systein
told this #'ory from her own life: *Three
vears ago I attended a four day national con-
ference cn race relations. During the time
there I became very good friends with a white
man from the West Coast. We ate together,
talked a lot about some very sensitive prob-
lem areas, and quickly became very close
friends. In fact, I would ssy that we became
a8 c'ose as two people could in a short period
of time. The administrative statf had planned
a dance for the last evening before the con:
ference ended. My friend from Oregon stepped
up to me and asked: ‘May I have the pleasure
of this dance with you?' 1 was tiken com-
pletely by surprise; I didn't expect that at st
Suddenly T saw hi:n nct as my friend 2t all.
but as a symbol of all the white men who
have exploited black women. He was the
plantation owner in & black cabin; he was
George Washington catching his death of rold
returning from 2 visit to his Negro misiress:
be was tbe atore keeptr Wking s psy for
groceries in sexual activity; be was the
illegitimate father of brown children. The
thought of his arm around me and his body
presssd to mine was folally repulsive! 1
hated him!

(o1}
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“It all happened so quickly — in a split
second — that be probadbly saw mo ctange in
my expression. But 1 hated him! Then my
great moment of truth dawned. Then 1 rea)
iz d that I was the prejudiced person. 1 was
seelng a hooky, a whitey, a Mister Charley:
not my friend who was simply accepting me 2s
8 woman whom he bad come to know, to re-
spect, and (o like. How ashamned 1 was!"

Recognition and acknowledgement of per-
sopal prejudics form the ferfile EBround in
which seeds of prefessiopal growth can best
sprout,

Prolessionalism implies that associations nf
people are competent to police their own ranks
and that they will do so. Medical doctors who
violate their ethical code are dicpelled from
their professional organizations. Unethlcal
lawyers are barred fron, practicing law. Joe
Namath had lo choose between being part
owner of & nightclub frequented by ‘‘unsavory
characters” and playing professions) footb2

Educators have been s¢ copcerned with
establishing themselves as “‘being profes.
siopal” and with gaindng bargaining rights
(among otber activities) that the policing of
ranks bas sll but deen forgotien. Jocompetent
teachers In some Instances have been made
v'speciatists’ or supervisors or adminstrators.
lacompetert administrators have been given
frapressive titlez and unsecessary responsibill-
ties to reward Lheiz “'faithfulness.”

Principals will suppori a teacher who is
vropg when confronled by » Parent whose
child is right. Superintendents often ‘‘cover”
for staff members who would be expelled
from any other professional organization.
Teachers who refuse 1o grow sre given salary
ralses equivalent fo the Incresses given their
productive colleagues.

As schools have desegregated a number of
incidenls have occurred that exemplify the

kinds of incompetence that our professlon can-
not justify. A college professor in a porthern
school had several Negro students one sum-
mer. One of the students, a graduate of a
small segregated college in the South, did
excepticoally poor work, He recorded & C as
her fina) grade. Several days leter she came
into his office and pointedly accused hlm of
granting the C *only because I am Negro
and you are a white man and prefudiced.”
The professor said simply: "“You are quite
correct. You are Negro, [ am white, and the
only reason you recelved the C is hecause I
am prejudiced, Were I not, you would have
received the failing mark that you actually
earned.”

This is reverse discrimination, or oOver-
compensation, which is Just as detrimeotal
to sound professionalista as its onposite is.
Yet, as schools desegregate, as teachers face
new experiences of workicg with childven of
different vacial origins, as change creates ap-
prebeasion and anxiety, such Practices have
emerged. Can they be tolerated?

Gross professional mlsconduct occurs when
a teacher gives gsrades that decelve young-
sters Ioto believing that they are acheviog
those educational objectives that will insure
later success if they are not actually achieviog
those objcctives. One Ncgro father staled:
“My son brought home gocd grades through-

out the year. On Parents Night the téacher

told us that he was doing fine. But when he
weat to junjor bigh school the mext year, we
found that he was reading at fourth grade
level.’

In some 3tiles ay the dual school system
has been eliminated Negro teachers and
especially Negro princlpals have been
“phased out.”” A coptingent of teachers from
one system thst has more black lhan white
students revealed recently: “‘Although we
have more Negro studenls each year,
we have fewer Negro teachers. As our People
retire, as they move, and as they quit teach-
ing. only whites are blred to replace them.”
Deliberate action of thls kind is grossly un-
cthical and merits investigation.

Black woruen leachers, especially from
small towns aad rural ereas, have reported
in desegregation workshops that often 2 most
reprebensive form of exploitation exists in
segregated schools that have Negro principals.
Accordiog 1o thelr charges, if 1 black lady
wants 1 job teaching In certaln schools, she
must be willing lo have sex relations with
the administeator, If she wishes to refain the
job, the practice must continue. This may be
oeither a valid charge por a geberal practice;
but if it does occur, professionalism is absent.

Desegregation of schools is a traumatie
change in our culture. The time may be ripe,
koever, for all forms of hidden incompe-
tence, {rsditional and reverse discriminalion,
and exploiistion to be examined and policed.
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Uatil this happens, the quality of educational
offerings in our culture cannot be raised sig-
nificantly.

The fear of being labeled a bliot or a racist
or of being called prejudiced has affected
the educational process in Amerlca during
the last decade. White administrators are
often heard to say: *“Before you seriously
contemplaie reprimanding a Negro teacher
or especlally recommending one’s dismissal,
you had better have an iron-clad case. If not,
you will have the NAACP on your back im-
mediately!"’ Instances of disczimination ought
to be exposed — preferably by our profes-
sional organizations. But the fear of confron-
tation with any organization ought not to deter
elimination of weaknesses in our school sys:
tems.

6. An important aspect of professionalism
In deseg-egated schools Is the setting of be-
haviorgl examples for young people. In one
large suburban school system the principal
and one assistant principal are white and the
other assistant principal is black. The writers
spent most of a day working with these men
on some Problems related to desegregation.
They noticed that whenever the three worked
together they all referred to each other as
Mister. When the black man left the office
for a few minutes each of the two whites re-
ferred (o him in conversatlon as that boy.
When this was called to attention, each denied
awareness of thls change in nomenclature.
These actions are also noticed by students.

A Negro lady said: "Our superintendent al-
ways tefers tw the white high rchool by its
name, North High School. But In elght years
I have never heard him refer to our school
by its name. He has always just calted it the
other high school” Studenis also noticed
these remarks.

When faculties desercegate, a most natural
reaction 10 the change is for individual tsach.
ers to retain established frieadships and to
develop new friendships with colleagues of
sinilar backgrounds aad with whom ore has
'something in common.” Unlecs deliberate
cliorts are made to widen [riendship circles
and to Include fellow teachers of cther racial
origins, rigid segregation can occur in the
hallway, In the lounge, and i+ the cafeleria.
Young people perceive these behaviors and
pattern after them.

Many American children come from homes
where they are taught ts hate, to discriminate
unfairly, and especlally ‘o oppose desegrega-
tion of schools. The only chance many of
them have to escape such pernicious learn-
lngs may be the school experiences. Churches
{n Amerlca are segregated; families are seg-
regaled: schools alome bave been given the
directive to unlfy this nation.

A youngster in one tity perhaps illustrated
best the Importance of behavioral examples:

“Our teacher has been telling us about free-
dom, equality, brotherly love, and all of those
things. One day she mentioned her own son
who is my age. I asked her later if he could
attend my birthday party later in the week.
She looked funny and said: ‘Oh! T do wish
that he could. But his father is taking him
on a trip that day.’ I saw him later and asked,
‘How was your trip?’ He Just looked at me
and said, ‘What trlp? I ha ’en’t gone any-
where".”

When children see black and white adults
working together, playing together, planning
together, laughing together, and accomplish-
ing together, these behaviors are emulated.
When they perceive temsion, suspicion, ari-
mosity, isolation, and avoldance, they behave
in those fashions. The professional role of edu-
cators in desegregated schools iS more de-
mandinrg and more exciting than in dual sys-
tems. The best is necessary; anything short
of the best is detririental to quality in educa-
tion.

A

7. Behavioral scientisls consider competition
to be anm Important soclal process. A
young man who graduate. from kigh school
at the Lyad of a class of fifty people may
find college 1auch more difficult than if he
had been tenth in a class of fie hundred stu-
dents. The competition is diiferent. And
American education is a competitive process.

All Negro schools are not inferior to all
white schools, and the products of segregated
schools are ot always poor acholars. In
Auerica a Isige body of evidence does sug:
gest, bowever, that graduates of black schools
have generally teen exposed to educational
experiences that do not measure up to the
education provided for the graduates of white
schools. If ove who has allended segregated
black classrooms continues his education in
a segregated black college, the educational
gap oelwen him and his white counterpart
continues to widen. If he then becomes 2
teacher in a segregated hlack school his pro-
fessional growth may be serlously {mpeded.
This haa been the fate of many American
black teachera.

When schools are desegregated Negro and
white teachers oMea find themsclves compet-
ing in an open situation for the first time. The
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Aruitoxt provided by Eric:

fear of not “measuring up’ to the competition
has kept many teachers from becoming more
actively engaged in this great socisl ckange.
Fear of embarrassment, fear of failure, and
fear of “letting my people down' create
reticence. Cooperition can be 2 more ef-
fective behaviorsl process than competition
is, but we have not been {aught to cooperate.
The entire educationa! Process i3 one of
vying for grades, for privileges, for recogni.
tion, for acceptance, and for success. The
American Dream is built of rugged Individual.
ists, of capitalistic enterprise, and of personal
accomplishment. We have not actuaily work-
ed together to build our sation; it has been
built in spite of our refusal to work togethe:.

T.1e quality of educatlon in this country may
imorove in spite of our pot knowing how to
work togethar. Some of the truly great suc-
cess stories that have come from our schools
are a resvlt of the competitive spirit. Teach-
ers who for years coastec along basically re-
peating last year's cxperiences with eash
new group of students now bhave found them-
selves striving for excellence because of open
compelition across racial lines. “After all”
sald one black physics teacher, “l knew thac
I was the best teacher in ihe black school.
what I feared was tha. I might be the worst
teacher in the white schoo)l. So 1 burned the
midnight oil and racked y Lrains to make
sure that 1 was as good as the best there,
w.ll

A white teacher told of his experience ef-
fectively, albeit crudely: “I didu’t want to
teach with ‘them.’ But I couldn’t stand the
thought of a damned nigcer belng & better
teacher than 1 was. Man, I've been working
my tail off since we desegregated.” Granted
that hls motivation was pnufessionally un-
sound, we accept the behavior that resulted.

Ideally the behavioral ingredients of, profes-
sionalism In desegregated schools might be
arrenged sequentially in this order:

1. Preper motivation

2. Planned growth

3. Relevant expetriences

4. Appropriate reinforcements
5. Cooperative efforis

6. Ercouraging revards

7. Successful achievement

We are wrore coucerned, however, with
conseJuences than with sequence. The goals
of professionalism Iin desegregsted *2bools
were identified earlier in this chapter: fac-
ilstation of successful desegregation of Amer-
fca’s edurationa) system and facilitation of
extension ¢f equal educational opportunities
and of incceaze In the quality of educational
offerirgs for all of America’s children: these.
are the saison d'etre for schooling todsy.
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