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ABSTRACT

The research reported in this raper attempts to
measure the contribution of schooling to the learning ot the norm of
universalism, the acceptance ot which by any person implies his
willingness to be treated, under certain conditions, as a member of a
category rather than as a unigue individual. Because the leavning of
universalism 15 seen as resultiny from certain structural properties
of schools, the sample used in this study was composecd of 161
children in Grades % to 8 who were receiving their education through
correspondence courses and who Lave had amounts of formal schooling
ranging from zero to Seven years. Data were secured througi hoth
guestionnaires and interviews. The evilence suqgests three ygeneral
tindings: 1) The contribution ot schooling to the learning of
universalism is small and may be assumed by othexr agencies of
socialization; 2) The pdttern of learning this norm varies between
the sexes, and among preadolescent and adolescent age groups; J)
Children's perceptions ot the universalistic act_on of a 4eneral
category of authority fiqures, including parents, is stronyly
sugyested 4s the most consistent, positive, and strong variable,
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THE ACCEPTAlIC: OF UNIVERSALISM: THS EFFZCT OF SCHOOL ATTZNDANCE

John E, Davis
The Ontario Institute for Studies in Education

And although othsr agencies oi socialization undeubtedly con~
tribute to the learning of norms, the school, more than others
at the canc stages of the life cycle, probably makes a greater
impact than they do on learning the norm of . . , universalism
(Dreeben, 1968, paw&) .

Substantial support may be found in educational literature to
support the hypothesis that schools, as agents of rocialization, not
only transmit to their students in a formal way a body of knowledge,
tut also, in a less obvious menner, inculcate certain norms or values
vithin those students. ihereas the learning of coatent is usualiy a
result of a formal lesson, the learning of norms has been seen to
result from certain structural properties which are a part of the
teaching act.2 Spacific to this paper is the hypothesis that acceptance
<f the norm of universalism is an outcome of the specific educational
environmert of the elementary school. Ths importance of this acceptanceo
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Much of the wnalysis in ¢his paper is derived from that of Dreebean
and of Haller and Thorson., See Robert Dreeben, On lhat is Learned in
tchoole (Heading, liass.: Addison-lesley, 19685, and Emil Haller and
Sandra Thorson, "The Political Socialization of Children and the
Structure of the llementory School®, a paper presented at the meeting
of the American Zducational Research Association, Chicapo, Iilinois,
Fobruary, 1968,
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lies in the observation that a substantial part of the population must
2ct by this norm in order to ensure the effective operation of our
modern occupational and political systems,

The purpose cf this paper is to report a research study designed
to study the importance of schooling with regard to children's acceptance
of universalistic 1orms. The discussion will deal with three aspects of
the study, First, the theoretical background of the study will be
explorad., Secondly, iuterview and questionnaire data of the study will
be examined and, finally, certain broad implications of tae findings
will ce suvggested,

Briefly, the argument of this paper will be as follows. Scheols
are considered to bs social structures and children, through participating
in the tasks and constraints peculiar to those structures, ore ceen to
learn certaln attitndes, among which is the riorm of universalism. It
should be possible, therefore, to assess the importance of formal schoeling,
insofar as learning universalistic norms is concerned, by measuring the
strength of the ace~ptanze of this norm in children who have had varying
ermounts of schooling. Th2 implications of the findings bear special
relevance to a socictty -fiere various forms of school non~school are
being currently advocated.

At this point, a fuw terms should ba defined, Following Dreeben
(1968), nurms are defined as situationally specific standards for
behavioar: they are principles, premises, or expectations indicating
how individuals in specifiable circumstances ought to act. As defined
by Rose (3.962), structurvc is the term used to refer to a cluster of
related nmzanings end wvalues that govern a given social setting, including
the relationrhip oi' all the individual roles that are expected paits of it.
Finally, for the purpose of this poper, universalism is defined as a
norm, the learniny of which by an individual implies his acceptance of
being treated, under certain conditions, as a member of a rategory.
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An attribute is defined as a universalistic standard if persons,
regardless of their own characteristies, direct a disportionate
nurber of their positive {or negative) evaluations to others

with a certain characteristic. An attribute is defined as a
particularistic standard if persons tend to direct their positive
{or, in spe.ial cases, negative) evaluations to others whose
characteristics are like their own (Blau, 1962).

To say that children learn the norm of universalism means
that they come to aaceplt being treated by others as members
of categories, in addition to being treated es special
cases, as in the family (Dreeben, 1968).

funong, the égencies of socialization exerting powerful influences
upon the child are the family and the school. The influence of other
agents such as the peer group and the mass media of communication is
zlso recognized, However, inasmuch as this study is primarily concerned
with the sceializing influerices of home and school, those forces bascome
a prime concern,

Tt is generally agreed that the family plays an extremely
important role in the socialization of the child, Elkin {1960} noted
that the family is the '"first socializing agency of which the child is
aware and, es a primary group its close, intense, and enduring emntional
attachments are crucial as the prototype of subsequent ties." Hess and
Torney (1967) state three specific ways by which they feel the family
influences the child's perceptions and avtitudes. Theoy are: (1) by
transmitting to the child attitudes which it personally feels valuable
for him to hoid, (2) by presenting examples for him to smulate, and
(3) by providing exporicnces in family relationships which are later
generalized to othor situations,

Of peramount concern to this rescarch is a discussion of the
norms and behaviours characteristic of family lifo as they pertain to
the experiences in which learning takes place, Three points may bo
noted. First, as suggested by Coode (1963), family membars holp each
othor because they aro kin and are bound by tics of affection. Secondly,
children in the family aro most commonly of vorying ages and on that

QO ~asis alone are accorded different troatmonts (Dreeben, 1968). Finally,
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children's pre-school experience in the family is weighted heavily on
the side of special treatment and parental consideration of the whole
child . . . "Where questions of respensibility, accountability, priv-
ilege, and the like are involved, thec differences between children

must be taken seriously® (Dreeben, 1968). A consideration of the fore-
going three points prompts Drecben to conclude that because parents
{voat “heir children in terms of the full range of each child's personal
charaseristies, the family setting is conducive teo the particularistic
rather ¢ion the universalistie treatment of cach child, leaving children
1it81e s inity to learn the norm of wniversalism.

A tri.f oxamination of the way that children in public scheols
ornear Lo lasen the norm of universalism would scem to be in order.
Deashon sonotes categorization with universalism and sces the public
scinool as. establishing well marked membership categorios through three
processss, all of which take place in a public context. These are:

(1) the assignment to pupils of similar tasks, (2) the formetion of
classes on the basis of age which makes categorization of tasks rossible,
and {3) the system of yearly pramotions which helps pupils realize that
with cach grade is associated a differcnt set of circumstances such as

a new curriculum and teacher. Dreeben also argues that, within the family,
the unique personal characteristics of cach child, and especially his age
and sex, single him out for particularistie treatment vhile within class~
rooms where there is less age variation teachers, consciously or uncens-
ciously, let pupils know that they are "all in the same boat,"

The point that writers such as Haller and Thorson, or Dreeben,
secm to make is that most home situations are governed by particular-
istic norms, so children, through participating in thosc situations,
derive particularistic principles of conduct from them, The school, on
the other hand by providing experiences in universalistic situations, is
seen as probably making a greater impact than any other institution en
children's acceptance uf unjvercilistic norms and, also, upon their per-
coption of non-family authority figures, personified by tcachers, as
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acting universalistically,

In order to determine how schooling affects the extent to which
children both accept universalistic norms and perceive non-family authority
figures as being governed by them, it was first necessary, in this rescarch
to locatc a samplo of children who had had varying amounts of formal
schooling but were of similar ages, Sccondly it was necessary to develop
a measuring instrument. The sample finally sclectcd was composed of 161
boys and girls presently cnrolled in Grades four to cight of the Corres-—
pondence Division of the British Columbia Department of Education, The
eriterion for thcir selection was that they must be taking correspondence
courses only because distance or the terrain prevented them from attending
schools. The time actually spent in schools by these children ranged
from zero to eight ycars. Two methods werc uscd to determine the extent
to which these pupils had accepted wuniversalistic norms. To begin with,

a two scction questionnaire was developed to both measure the pupils!
attitudes and to collect background information on cach respondent.
Secondly, using a sturdy truck with four wheel drive, the rescarcher was
able to personally visit and interview about fiftecn per cent of the
sample. Both the questionnaire and the interviews cndecavourcd to assess
the importance of not only the length of and recency of school attendance
in learning universalistic norms, but of other varisbles wnich have been
suggested in the literature as being nccessarily wiorthy of consideration
in any study of attitude formation. Maccoby (1965) has suggested that the
list of these other variahles might be cndless, but for this ctudy the
following were considcred: (1) frequency of peer contacts (2) frequency
of attendance at volunlary associations, (3) number of siblings, (%)
percoption of the fairness of parents, (5) use of the mass media (6)
educational environment of the home and (7) perceptions of the univer-
asnlistic actions of non-family authority figurcs.

Path analyain was solnctod ns an appropriate statistical treat-
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ment of the data and, in the models which were developed children's
perceptions of the universalistic actions of non-fomily authority
figurcs was treated both as a dependent variable and as an intervening
variable through which the other variables eXxercised indirect offects
upon the childrents own a2ccaptance of universalism, The importance of
age and sex in the socialization process was also recognized in that
four causal models were created, one for preadolescent girls and one
for preadolescent boys, another for adolescent girls and still another
for adolescrnt boys, Figure I illustrates the General Model.

Although several variables werc included and examined during
the course of tho study, the data was collected primarily to shed some
light on three problam arcas, These are as follows:

1., Zlre reconcy and amount of school attendsnce the most

important variables af{fccting the extent to which children
perceive non-family authority ficures as acting univer-~
salistically?

2. Arc recency and amount of school attcndance the most
important variables affecting the extent to which children
accept the norm of universalism?

3. Docs the extent to which children perceive non-
family authority figurcs as acting universalistically
interpret the extent to which they acecept the norm of
universalism?

Analysis and Discussion

Both the interviow and quwstionnaire data showed that most of
tho children of the sample, including thosc who had never attended
sciiocls, woerse strongly universalistic in their attitudes. Because tie
implication scems to be that factors othor than schooling can be res-~
ponsible for children's intornalization of universalistic norms, it may
be relovant, at. this point, to introducc some information ebcut the
family 1ifo of the children surveyed by this study. For not only is
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this . nfcormation valuable in i:s own right, but it also provides a
useful background for the statisticel analysis which follows later.

Isolated Families. -~ With the oxception of one fomily who

carncd its livelihood by providing guide services ‘o hunters ond fisher-
men, most of the families interviewed for this study might be classificd
as modern=-day pioncers and, like their countcrparts of old, were wrest-
lihg a 1living from the wilderncss. Clearing the land was & major task
which occvpicd at least part of the encoryy and time of cvery physically
capable member of the fomily., Even in the onc well-to~do family where

a private income cnsured a hipgh standard of living, the wifc and threc
children, aged ninc and upwards, regularly spent time on the land picking
up the sticks and stones left behind after the bulldozer had completed
the major job of clearing from the ficlds, the trees and boulders which
prevented their cultivation. At the same time, however, it was noted
that thc boys inveriably spent more time working out of doors while girls
were cxpected to assist with inside chorese.

A sccond charccteristic noted cmong these familics was that they
could not completely wrest their living from the land. Invariably, their
income had to be sugplomented in other w.ys. It most cascs, for the
father, this took the form of 2 weck-day Jjob away from homu, often in
town which, in turn, mecant that the daily chores and other nccessary Jjobs
had to be undortaken by the wifc and children who were left ot home,

Each of these persons had onc or more definite toasks to do, Nor was the

assignment of jobs a featurce only of the most isolated familices. It was
also & charccteristic of practically cvery fomily returning a questionnaire,

regardless of the family!s proximity to toim or of the cge of the respon-
dents, rcmembering, in this case, that the youngest respondent was

eight ycars old,

The fact that these isclated children were membeors of work oriented
families and hod perticular jobs to do assumes specinl relevance in this
study, for although therec were some age-adapted tasks in cach family, . there
wero also certain broad senctions applied to cnsure that 211 children,

O
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irrespective of age, conformed to the basic rules regulating the actions

ci every member of the femily, Thus, cach boy and girl hed daly chores

to do, Dight-six percent of those rcturning questionnairer indjcated

that they wore aware of universalistic rules, usuzlly made in the intecrests
or safety, which governcd the behaviour of a2ll children in the family.

A further obcervation would be that most children suaw the assignment cven
of age-adapted tasks as being quite fair, Only cleven per cent of the
children stated that they thought that the assignment of thesc tasks wes
unfair, It wovld seem, then, that in the large majority of thesc isolated
families, "childreon have the opportunity to view cach other and themseclves
as sharing common expericuces and as veing in the same boat despite the
obvious personal ci.fercnces ameng them," The quotation, Drecben!s

(1968, p.22), is used by him during his discussinn of classroom expericnces
as cvidence of situations in which students lcarn the norm of universalism
by participating in expericnces reguiated by that norm, The present
reccarch indicates that, in the isolated families studied, individual
differences among children do not scem to preclude them from sharing
common cxperiences to tiic seme extent as theoy might in urban femilies,
where the necessity of every member of the family to help with & heovy
work load scems relatively uncommon.,

That one rarcnt usually worked in town also scems to be important
to this study, for it means that the family, zlthough isolated, still
maintained some contact with the technological socicty of the town. The
working parcnt often was cmployed in & type of factory using wood as its
raw material since lumbering is 2 prime industry of the interier of B.C,
Children of such parcents were asked by the interviewer if their father
felt that he got a fair deal in the fectory and also if he cver expressed
the opinion thut any of his fellow workers was granted special privileges,
To put this acnother wey, the attempt was made to discover if the parents
ever brought home toles of particularistic treatment from their asployers.

10



E

-~ 10 -

Particularistic responscs werc conspicuous only by their absence.
The very fact that all the fomilics surveyed for this study

had, in cormen, childron who took lessons by correspondence meont that

they lived some distonce from & village or town. Typical occupations

of the fathers were ranching, fishing, lumbering and lighthouse kecping,

or o combination of thesc Jobse Ranching was by for the most common
occupation ond, af noted earlier, persons cngoged in this type of work
might be thought of semewhet as pioncers whosc primary task was clearing
the lend, As hos already been mentioned, this tosk occupied ruch of the
lives of most of thc persons in the houschold. It was extremely difficult
to assign these familics to any sput on & sccle of soclo-cconomic status,
if, indned, SBS is o rclevant concept to apply to fumilics s¢ remote from
urbon society and from cach other, A further obscrvation was thet a
vancher might have many thousands of dollars worth of land yct have little
cash on hand, Or he nmight own scoveral picces of very expensive machinery,
but his fomily would cat from & varicty of plastic and chipped china plates,
One family owning two tractors still uscd o catologue for toilet paper,
while another family with over a hund  ed thousand dollars worth of prop.riy
still had not monzaged to assign a high priority to the task of glazing

the windows in their home,

Again, the word 'rancher! useq by many questionnaire respondents
was found, during thec intervicw scssiors, to have various meanings. In
one instancc, it described the fother of a family living thirty miles out
of Quesnel, 13,C, whosc log house was barc and unfinished, ond where the
fall hunt of moosc and deor was absolutely cssentinl to the maintenance of
a winter food supply for the family. In another instance, the same word
was wod by children to describe the father of a family who lived in a
largec, modern home, albeit one of the most isolated of the sample, where
dual furnaces, a deiscl pewered cleectric plent and 211 manner of hecavy
duty cquipment assisted in the laborious task of getting & ranch esteb-
lished in a virgin mountain valley,
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Pata from the questionnaires and from 2ll but two of the
intervicws revealed the rather interesting fact thut 2 large majority
of thesc isolated families were first gencration pioncers on their
present homesites as opposcd to being sccond generation fomili~s reord
on then. Represented among the ranchers were Camdians from the westerr
provinces and also a number of Amesicens. Approximatcly onc quarter of
the families interviewed were from the United States. Although onc of
these familics reporced coming to Canada to cscape the frat race! of
city lifc, and another to keep the fomily together, others, in commer
with the Canadian pioncers came to toke advent:ge of what they saw as a
golden opportunity., )

The boys and girls responding soll’y to the gquistionnaires, as
opposcd to thosc vwho were intciviewed as well, werc not askert why their
parents had scttled where they hed, but scveral safe csswaptions udght
be made. First, mony of the ranchers must be first gencration pioncers,
by virtue of the fact that the regions in which they scttled have not
been readily accessible until the last twenty yeers, Sceondly, many of
the lumbermen belong to a typs of cmployment which is not knowm for the
stability of its locotion, Also, falli-g inlo ¢ transicnt-type category
arc radis operators and lighthousc keepers whosc torm of isolated
employment is usually only to two to Your ycars! duration in any onc spot.

The porenis, then, of practically cvery isolated child, at some
%ime or other, had rcccived a cortain wmount of formel cducation in schools,
and, in the schocl sotting, if we may accept the arguments proposcd by
Drecben and by Haller and Thorson, they should have learned universalistie
norms and, &s well, have learned to expect non-femily authority figures
to bchave universalistically, Also, these families, cven in isolation,
still maintein contoet with snelety, so might be cxpceted, with verying
degree of intcnsitv, to act according to the universalistic norms they
had learnzd in thcir own childnood. And, since this rescarch scems to
indicate thit children at as lew & level as that ¢f Grade IV accept

universalistie noims, even though they have never cttended school, the

12
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role of the tamily in transmitting those norms, assumes new importance,

Stotistical Analysis. -~ The major tochnique employed in this study
is that of Path Analysis which, in turn, lends itsclf to the developmen®,
of linear causal models. As Land {1969) states

«+s the essential idez ~” the cousal model involves the
construction of an cversimplified model vf rcality in

the sense that the medel considers only a limited number

of variables and relaticns out of the wiiversc of social
reality. Using the results of past rescarch and current
theory, the ccusal model is written as a sct of ctructural
cquations that reprosent the cousal processes assumed to
operate among the veriebles under consideration. The
structural equations, in turn, lcad to paramcter cstimation
procedurcs and cevaluction of the medel., The cutcome oi the
cmpirical ovaluation proecss is cither the corroboration or
reformulation of the eausal model. Finelly, the inadequacics
of the model should precipitate a reconstruction of the sub-
stontive theory that generated the causal model at the outset,

It is not within the scope of this paper to provide a detailed

explanation of the mony steps involved in causal modelling. Suggested
sources of further information arc Duncan (1966), Land £1969) and Heisc
(1969).

The four models gencrated for this study arc to be found in
Figures II, III, IV, and V. Each path is labelled vith ¢ path coefficient
which following Land {1969)

+es measures the fraction of the standard deviation of
the endogenous variable ... for which the designated
veriable is directly vresponsible in the sensc of the
fraction vhich would be found if this factor varies

to the same cxtent 2s in the observed data while 2ll
other varisbles y{including residual variobles) arc
constont,

The one vasic assumption which distinguishes path models from
other modele of simple statistical cstimation is that regording their
rceursive naturc,

An examination of the four causal models immediately reveals the
relative importance of the residuals (Ra and Hb)., In every instance

13
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they are both cxtremely lorge and the most important of 2ll the variables
considered, As the other variables include both length of and rccency
of schooling, it would appear that foctors other than Llhiesc may be
equally or cven more important in accounting for variations in the degree
to which children both perccive non-fomily cuthority figures as acting
univers. alistically, and in their own acccptance of the norm of univer-
sclism, This is not to imply that the models used in this study are
wrong. The implications are two in number: first, the nurber of
variables which might be included in this study, is practically infinite,
& point made carlier in this paper, and sccondly, that the contribution
of eny one varisble is reclatively small, The rcletive importance, or
lack of importonce, of thc scheoling veriables follows from the sccond
implication,

It has alrcady becn suggested that most children sccemingly had
internalized universalistic norms to a high degrce and, furtherrmore,
saw non-frmily wuthority figures as bohaving universalistically. The
following table of simplified data shows mcans and standard deviations

of the attitude scores, and confirms tho suggestion made abov-.

T4BLE I
1&:.1MS ,ND ST/WD/RD DEVIATIONS OF .UTHORITY ..ND UNIVERS.LISM
VARLABLES BY 4GS AllD 85X GROUPS

V.ARILBLE v 1=36"'0ldor  N=32 Younger ' N=55 .Older :N=32 :
e et eI T X e Tk e
Poerceptions ! : i : : i ; :

of 53,75 9.1 47.30 12,02 54.02 ¢ 8.87 46,31 ;12,24
luthority : : ; : : 3 :
(Possible : : i i : i

 Score 65)

aAcceptance of

Universalism 7465 (5549 | 5.07 154,060 5.70

" (Possible i ] : E : . z
| Score = 60) L ; |

H H

i

51,56 16,62 52,79

H
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The four causal models, therefore, can be and are attempts to
explain only a small amount of variance. Furthermore, a serious
limitation arises from the nature of the variables selected for use in
this study. Although four models based upon age~sex groupings have
been used in the analysis, in recognition of the differences in values
and outlook between girls and boys and between the pre-adolescent and
the edolescent, the age factor permeates almost every other variable
considered. For example, a child's age is inescapably bound up with
his years in school. In turn, years of schooling correlates highly with
recency of schooling (about.7). This high d=grece of correlation, altiough
unavoidable in this study, gives risc to certain statistical problems,

Path Cocfficients on the four medels are actually beta weights
derived from a standard multiple regqression programme. However, when
the independent variables beseme clcsely correlated, the probability
increases that the beta weights are unstable {(Gordon, 1968).3 This
problem is usually. referred to as one of the "Multicollinecarity." It
assumes special importance in this study for a glance at the correlation
matrices in Tebles 2, 3, 4 ond 5  shows several instances of
high correlations between independent variables.3

It must be rccognized, then, that an examination is being made
of data that may represcnt statistical artifacts rather than a true
picture, Because, however, tho statistical analysis, though possibly
weak, is based upon a stronger theoretical background, that analysis
should provide a basis for discussion, for furthecr research, and for
further theory building. It also finds support in the interview data
alrecady discusscd in this paper,

3
Gordon's article is a useful reference for porsons wishing
further information about multiccllinearity.
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For the purposecs of discussion, the path cocfficicents on cach
model arc uscd as indicators of the dircct offccts of the exogenous
variables upon the ondogenous variables. Indircct offccts of an
exogenous variable A on variable € working through another variable B
arc calculatod using the formula PAB, PCB, while the total indirocct
cifect (TIE) of any variable (Zl) on & dependent variable (23) is
calculated by using the formula r3l— pjl' Residual meh cocfficicnts
ave cstimated by using the formula PBa = ’\j;~: 22

in oxamipation of the four models shows that when porceptions
of cuthority figurcs is tho cndogcnous variable to be considered, only
for younger boys does yoars of schooling cxereisc thc strongest dircct
cffcet, then children's own acceptonce of universalism is considored,
years of schooling oxcrciscs the strongest dircet offect only in the
model for older boys and, at that, the cffcct is nogotive,

Recency of schooling oxcrciscs tho strongest dircet effect only
in the acceptence of universalism by younger boys. Three recency poaths
heve been deleted from the models witnout any cpparent loss of valuable
information, ,

It would cppear, therefore, that ncither yeers of schooling or
recency of schooling can be said, ccross all models, to be the mos’
important vericbles affecting children's perceptions of the universalistic
actions of non-fomily ecuthority figurcs. Indecd, the cffccts of recency
arc ncgetive, For prcadolescent boys, yoors of schooling docs scem to
exoreiso o strong dircet offcet but it is disploced from 2 position of
groctor importoence in the model for older boys, by the peer group: in
the model for older girls by the number of siblings in the home (o
negative influence) and in the model for youngor girls by membership in
voluntary associctions,

thy should yeors of schooling be such an importont variable
only in the youngur boys' model? Boys, traditionally, have been moro

24
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subjoct to authoritotive troctment at home and at school, than have girls,
Espccially for youngor boys, the nuthoritarian structurc of the home
both supreris ond finds support from 2 similer structurce ot home.

The importence of gominine power in both scttings should 2lso be
considered. For the adolescent boy, traditionzlly rcbelling against
authority incrcased ycors of schooling scem to weaken his perception

of the universalistic action of Ycachers and, likely of othor authority
figures, Furticrmorc, it is possible that children's percoptions of
the universalistic actions of tecchors mny have had their genesis in
perceived universalistic tre~tment ot home. Instonccs of this alrcady
hove been suggested.

Yhen an examination is mode of the effect of yeors ond recency
of sel2cling upen children's personnl accoptonce of universnalistic norms,
moasurcs of dircet offcets ond of the indirect offoects of both variebles
through porceptions of cuthority figurcs moy bou ccleulated os well os
an cstimotion ¢f total indircct effccts., These cre presented in
Teble 2,

T‘. kBLE -6~

EFFECTS OF SCHOOL V.RI.ELES UPON CHILLREN'S ..CCEPT..NCE
OF UNIVERS.J.ISl

GROUP | VARL.BLE DIRECT EFFECT |IND'REGT EFFECT | TOWL
THROUGH ".UTHORITY" |INDIRECT I'FFECTS
Younger | Yoars 194 ,292 ; 432
Roye H
Y Recency A2k L 29 107
e L
Boys :
‘ Reconcy 078 -.095 ; 273
B I el RS
Girls
Receney 163 Path deleted j 002
e ehws | TAgE T 1Ty gt
Girls | Receney § Path deleted . Path deleted i 1LY

ERIC
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Jt will be scen that for older boys, ycars of schooling scoms
to cxercisc the strongest, clbeit negeotive, cffcect but this is particlly
offsct by & minor, positive, indirect offcct working through authority,
and o substonticl positive Totol Indircct Effcet, For younger boys,
thz negative direct effect is much weaker than the indirecet cffect
through authority and substontially less than the Total Indircct Effcct,

Only for younger boys docs recency of schooling beconic a
relativel;” most important varicble, cxorting dircet cffectsvhich are
strong end positive and indirect coffccts, through cuthority, which arc
also positive, For younger girls, the dircct offccts, relative to
thosc of the other variables, arc fairly strong and positive, For older
boys, there are only snall positive dircect offcets, sucll negotive in-
direct ctfects through cuthority, but fairly strong positive totel
indircct offeccts,

The picturc which cmerges from this date shows that rocency of
£ 1ocl attendonce, has 2 strong negative impact on boys! perceptions of
authority figurcs. One rcason for this may be found in the questionneire
retarns which indicated thet boys tended to view tecacher-~authority figurcs
o5 behoeving perticularistically more often than any other non-fomily
enthorivy figure, On the other hend, rocency of school attendance did
not scem to exurt & positive influcnce on children's own acceptance of
universalism, ronking os the most importont viricblce on the younger boys!
model, It wos of less importonce, or deleted from the other models. There
would sean to be some indication here of school relationships, other thon
those between tonclhiors ond pupils, which cortribute towards the learning of
this nomm,

Syrarizing thus for, it could benoted that thore scems to be
little Justification for saying that cither longth or rccency of school
ottondance pleys @ major role in determining children's perceptions of
the universclistic action of non~fanily cuthorily firurcs or thoir

cecoptonee of the norm of universalisn,

26
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The third task of this study was to determine if childrents
perceptions medinted their own accoptoanco of universalism. i\ glance
at the four models shows that in cvery instence, childrents perceptions
of non~-frmily cuthority figurcs cxercise o strong positive influcnce
upon their own acceoptonce of universelisme In the girls'! models per-
ception Is actually the strongest influcnce. It noy be recalled, by
oxomining Table &, that mony indircct offccts of the verious independent
varicoles are calculeble through the "Perceptions! varicble, ovidence
in itsclf of the modinting offcct of this variable.

Howcver, tho possibility should be considerced thot childron's
acecptancee of the norm of universalism is interpreted, not only by the
oxtent to which thoy perceive non-roamily suthority figures bchaving
universalistically but also by the extent to which thoy perceive univer-~
selistic principles of conduct opplying to family situations, or worded
somewhat differenvly, YLy the oxtent to which they percoivo vniversalistic
principles being applied by thoir pavents. Tho discussion is as follows:-

Drecben (1968) presents very convineing avgustents to support his
theory that the structure of schools is such that pupils lecrn to accept
wnivorselisnm, Holler and Thorson {1968) corry his crguments one step
furthor ond. vinero Dprecben sces teache:s necesscrily using univorsclistic
eritoriz in the tooching cet, Holler ond Thorson also sce toachers behaving
porticulnristically in sorie situations in ordor to csteblish o degrec of
very personcl teacher—pupil repport which thoy feel is also necessary if
an effective learning situation is to be created.

From & closer cxemination of the argwient proposed by Holler and
Thorson, & tontotive conclusion importent to this study mny be suggested.
First of 2ll, & quotation from those authors! peper (1968, pp. 7-8)
rather succintly swrnrizes their position,

i e sceond structural featurc of the class is the authority
roletionship of the teachier and the class. In the classroon,
rclatively lergs groups of children rrc asscrbled under the
supcrvision of onc ~dult who is responsible for thoir

cogni vive developnts as o result, there is o peculiar
tonsion in the teaching rolc. On tho one hand, in order to
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control thirty children, teachers must romain somewhat
distant from their charges, applying standards univer-
salistically to all members of the class.. On the other
hond, teaching itsclf, that is, importing inrornation,
may be best cccomplished within & closc perticularistic
relationship with students.

The authors infer that teacherst! adhercence to universalistic
norns creoatcs situations in which children, by participating, comc to
expeet that non-fomily authority figures, here exemplified by teachers,
will bohave universalistically, The tentetive conclusion drawn by this
study is that if children, through the structurel arrangements of schools
which generate both particularistic and universalistic treatment by
teachers, cone to acquire a definite set of universalistic norms, thon
other activities in which children arc treated both particularistically
and universalistically may clso contribute to the learning of univer-
salistic norms,

The implication of this conclusion lies in the usc of the word
“contribute!", It scems possible for children to learn some universclistie
norms in situations flavoured with a degrece of particularism, Certainly,
this is the argument of Hallor and Thorson., In schools, particularistic
situations are provided by tcaochers but nany othor ospects of the process
of schooling, for cxemple, promotion and norking procedurcs, arc scen as
being highly universnlistic (Drocben, 1968t Hzller and Thorson, 1948),
The fact rameins, howover, that most of a child’s schooling tokes place
in a classroom where fleeting, intimatc teacher—-pupil rclationships are
continuclly being formed. .ind, if the child!s perception of the univer-
salistic action of non-ferdly cuthority figurcs is drawn from his par-
ticipation in toncher-pupil situations, then that teacher-pupil intcraction
mst be of utmost importonce,

The argumont hes swung the full circle. It has alrecady been
suggosted that from the particularistic-universalistie teachor-pupil
relationship the pupil learns certain universalistic norms. The further

28
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inference has been made thot other situations nerked by the applicetion
of both particularistic 2nd universclistic stonderds may be such that
participation in them by children may contribute to their acceptance of
universalistic norias. If this is so, there sceus sufficient justification
for believing thet theose children studied in the present rescorch project,
who hove had limited cxpericnce at school have been oble to learn univer-
salistic norms within the context of the fanilial institution, It has
already been notcd that these childien wevre aware of the universalistic
principle which applicd to cvery menmber of the houschold and, further-
more, usually saw even the assignrent of age-adapted tasks as feir. .n
xanination of the "Parcents® path of the four models will show that in
21l paths of cll models the effcct of children!s porceptions of foir
treatment by parcnts coatributes positively to both their perception
of the universalistic action of non-~family authority figures and, cven
nore markedly, to their porsonal acceptance of the norr: of universalism.
In the lipght of this evidence, it would sccm more approppiate
to conceive cof children's acceptance of universalisn as being positively
influenced by their perceptions of o gencral cotegory of authority figures
which would include parents as well os other non-family authority figures,
This study has tended to play dowm thoe hypothesized role of the
school in develeoping certzin attitudes in Canndian children by suggesting
tho . other institutions can help fulfil the some role. . few general
implications appear to follow from this, especially with regerd to learning
universalistic norms., First, if the role that any onc institution plays
in attitude fomsation is small, then there would scen to be distinct
advantages in close co-operation between institutions in order that
certein attitudes might be reinforced in different scttings. Secondly,
this study suggests that the school in isolntion will likely not cxercise
a great deal of influcnce upon the attitudes of children who cone fron
an cnvirornent whosce attitudes arc dissimilar o: even entaronistic to

thosc held by most of the teaching staff of that school, Finally, it is
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suggested thot changes in school structurc will effect only nminimal
changes in the universalistic attitudes of the students vho cone into
contact with that structurc,

The usual limitations applying to cny type of survey
res2arch rust also apply to this study. The further limitation coused
by the problem of rmulticollinccority hos also been stressed. However,
interview data tond to supply sufficicnt supportative cvidence to
cnable rcjection of propositions claiming a major role for the school
in tecaching children both to perceive that non-fomily authority figurcs
behove wiiversalistically and personally to cccept universalistic noins,
Rather, it hes been ergued, keeping swithin the theoretical froomework
provided by the research which gencrated this study, that other institu-
tions besides scheols also provide situntions within whose context
universalistic norns mey be leernced,

It has been suggested thet our modern, industrial, occupationoel
systom and our democratic politicel systom will operate niore effcctively
if the population centoins o substontial number of persons vho accept the
norm of universnlism ond act aecording to it (Drecben, 1968, p-146).

Tha rescorch herc reportea would suggest thoat, since persons iy learn
th~%t norm both within and without the foimol school situation, there
should cluays Le sufficient porsons cccepting universclistic principles
to ensurc the cffective operation of the oceupational and politiecl

spheres of our notion.
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