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INTRODUCTION .

Ve take it as a fact that instructional materials have an impact on the
personal development of the student. It is a recogaized fact that until
recently producers of instructional materials have naglected to repre-
sent the multi-ethnic nature of our society. This lack of balanced
treatment of minorities rakes the job of thc teacher much more difficult.
Increasingly, nowever, appropriate materials are becoming available and
even greater efforts by publishers can be expected if practitioners refuse
to purchase biased materials. '

The wtilization of the negotiation process for the elimination of bfased

instructional materials charges the local board of education with certain
Tesponsibilities, but it does not exempt the teacher from discharging his
obligation in the area of providing more balanced instruclional materials.

This booklet provides the negotiator with a suggested contractual provision,
explanatory materials and some aids in the form of examples which should be
helpful in the clinical analysis of materials. The implementation which
follows the negotiation of the specific provision is, after all, the most
important phas. of the process,

L
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PART 1

SUGGESTED CONTRACT PROVISION

}HSTRUC”IO\AL MATERIALS |

INSTRUCTIONAL MATERIALS USED IN THE SCHOOL DISTRICT SHALL REFLECT

THE MULTI-ETHN1C NATURE OF OUR SOCIETY AND SHALL EVIDENCE A SENSI-
TIVITY TO PREJUDICE, TO STEREOTYPES, AND TO MATERIALS OFFENSIVE TO
MINGRITY GROUPS, AS MEASURED BY THE FOLLOWING CRITERIA:

a.

C.

h.

THE SUGGESTION, BY OMISSION OR COMMIESION, OR BY OVER OR UNDER
FMPHASIS, THAT ANY RACIAL, RELIGICUS, OR ETHNIC SEGMENT OF
THE POPULATION IS MORE OR LESS CAPABLE OR MORE OR LESS IMPORTANT

- 1.0 THE MAINSTREAM OF AMERICAN LIFE 1S TO BE AVOIDED.

OPPORTUNITIES FOR FULL, FAIR, ACCURATE AND BALANCED TREATMENT . .
OF MINORLITY GROUPS SUOULD BE UTILIZED.

RECOGNIlION OF MINORITY GROUPS BY FREQUENT PLACEMENT IN POSITIONS
BY LEADERSHIP AND CENTRALITY IS NECESSARY.

BOTIlL MALE AND FEMALE MEMBERS OF MINORITY GROUPS SHOULD BE LDEPICTEL
IN SITUATIONS WHICH EXHIBIT THEM AS WORTHY EXAMPLES OF MATURE
AMERICAN CITIZENS.

ATTENTION SHOULD BE GIVEN 10 THE PRESENTATION OF FULLY L{TEGRATED
HUMAN GROUPINGS AND SETTINGS INDICATING EQUAL STATUS.

THE GROUP REPRESENTATION OF INDIVIDUALS SHOULD BE CLEARLY APPARENT
AND THE UTILIZATION OF CAUCASIAN FACIAL FEATURES AVOIDED IN SUCH
REPRESENTATION WHERE APPROPRIATE.

BROADLY RANGING, WELL PLANNED, AND COMPREHENSIVE MATERIALS WHICH
REPRESENT THE CONTRIBUTION AND ACHIEVEMEKETS OF MINORITY GROUPS
IN ART, SCIENCE, ilISTORY, LITERAY¥URE, AND ALL LIFE AND CULTURE
SHOULD BE APPARENT IN THE DESIGN OF MATERIALS.

LIFZ IN CONTEMPORARY URBAN ENVIRONMENTS, AS WELL AS RURAL AND

' SUBURBAN ENVIRONMENTS, SHOULD BE PICTURED.

A MATERIALS CENTER SHALL BE MAINTAINED AND CHARGED WITH THE RESPONSI-

BILITY FOR SLEKING MULTI~ETHNIC MATERIALS RELATED TO STUDY UNITS

BEING TAUGHT. THE CENTER SHALL ALSO DEVELOP AND MAINTAIN A CURRENT “

LIST OF RESOURCE CENTERS AND PERSONS VITHIN AND OUTSIDE THF. COMMUNITY.

THE BOARD SHALL PROVIDE NECESSARY IN-SERVICE PROGRAMS AND CONTINUING
ASSISTANCE 10 ALL STAFF MEMBERS IN THE PROPER UTILIZATION OF THE

MA ERIALS CENTER AND IN THE SCREENING AND USE OF INSTRUCTIONAL
MATERIALS. THE ASSOCIATION SLALL ASSIST THE BOARD IN DEVELOPMENT
AND IMPLEMENTATION OF THIS PROVISION.

Rt
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PART II

RATIONALE

We think that the contractual provision is self-explanatory, but we’
chould point out that paragraph 1 pertains solely to criteria used in
the identification of suitable materials. The Appendix gives some con-

‘crete examples which may aid a conmittee in this analysis.

The second paragraph dealis with the establishment and maintenance of a
materials centar. Just as the Doctor is assisted in many ways by nurses

ard technicians, the teacher requires supportive services such as can be
provided by a materials center. By weans of the center teachers are not

only relieved of work which can be supplied by persons with less training

and experience, but duplication of efforts by individual practioners is avoided.
The third paragraph of the provision recognizes the Board's responsi- !
bility to provide clinical help for teachers as part of the Board's co.-
tinuving responsibility for the in-service education of its teache:s,

There is an increasing responsibility here which the teachers must

accept: Practitioners should insist that professional staff memhers

of a district avail themselves of such an opportunity to develop clinical
skills in the analysis of materials once the Board has provided the

"means. The responsibility of the local aducation association is clearly

recognized in the sentence, "The Association shall ass1st the Board ir
the development and implementation of this provision."

A 1968 report prepared by Detroit staff members for the United States Scnate
Permanent Committee on Investigations noted shoirt-comings of instructioncl

waterials and serves to further explain the criterla set forth in the
caatract pr0v1510n

“"The textbooks of the past were clearly and obvionsly prepared for an
undemocratic, exclusive, Caucasian, Protestint- Christian, and native-
born majority group audience. Such books generally reflected and, in
effect, taught group prejudice and stereotypic thinking. These books
either omitted all reference tov ndnority groups or strongly implied
that such monorities were less worthy, less capable, less important,

- and really were outside the mzinstream of Amerlcan life,

"Today there are some textbooks on the market which are inchative of
some change and improveuent. There are a number of textbooks available
- which do include some prsitive references to minority groups. Inm these
-books content material which would-be offensive to minority groups Kas
+« been eliminated. In Lhese books there are illustrations of minority
group merbers and of mixed racial groups. Indend, at first glance, some
of these books would appear to be quite satisfactory. However, after
. careful and thoughtful analysis, most of these books are still found
to be unsatisfactory and undesirable despite the minor improvements,
Careful and thoughtful page-by-page analysis makes 1t clear ttat the new
non-traditional textbooks are still far from reeting the real =znd vital
learning necds of all of our childven and youth.

-5-
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"If one reviews numerous textbooks, a clear-cut pattern appears to emerge.
This patteru or formula applies to almest all of the newer non-tradi-
tional 'improved' textbooks, regardless, of course, of subject area or
grade level and regardless of publishing house., T7There appears to be
consciouvs and deliberate effort to min.mize the role of black people and
other minority groups in our society and in the development of our civili-
zation. The treatment of the various minority groups can be character-

ized as only tokenlsn.

. "Consider the treatment of biack people in our 'improved' textbooks.

The Negro or Afro-American, if included, is usually given a rnle of
secondary and lesser significance. Very infrequently, if ever, does
the black individual appear in a position of centrality or leadership.

The black characters that are utilize” will be mostly stercotypic images

_from the vorld of sports or entertainment. Adult Negroes appear very
ravely and adult male Negroes are even more rare, The picture of a

happy, healthy, wholesome ¥egro family is never showm. In many instances,
illustrations canmouflage and consciously confuse racial identification

by smudging some color over caucasian features, Black children are
commonly pictured alone or with other black children. - There are very,
very few pictures of fully integrated human groups. WNhere white and .
black children appear together, the black children are nearly always
in the background or in the periphery of the group., If the writings
of Negro authors are u_.zd, these will predictably be of Langston Hughes
or Arna Bontemps, as though there are no cther Negro authors. If a

 stery about a famous Nepro is used, there is an excellent chance that

. it will be about Harriet Tubnau or George Washington Curver or Jackie
Robinson, as though no other Negroes played significant roles in life
and history. The pattern is sure, plain, and unmistakable~-a minimization
of the black man and his role in our society elther through the techniaues
of omission or tokenlsm. . . .

. "Textbooks and other curriculum materials ron“titute highly consequentia1

“‘elements in the total educational environment. They affect the life and
learning of our young people in critical ways. e

L "

“All text material——whether intended or not——affect knowledge, attitude,
and skills. The majority and minority grcup youngsters do not learn
about themselves only {in cacial studies textbooks which delineate the
problens and progress of human society. Literature books and music books
also teach a great deal about group and intergroup life~--in the very matter,
of inclusion or exclusion of selections, in the quality and quanti:y of
representative chofces, in clear ot unclear group identification, in the
position and placement of the material, in the textual content, in the
editorial comments, etc, Text or tyrewriting also teach a great deal more
than spelling or math or homemaking or typewriting. Consciously or uncon-
sciously, directly or indirectly, in ways that are sometimc3s obvious and
cometime suhtle, the content and fl1lustratfon of text materials ceach the
learner much about himself and about h{s racfal, religious, ethnfc, and
social class gioup, and about his life expectations and his 1life chances.
¥hether the lesson is dimplied, suggested, staled, or declared, the learner
learns the lesson., Whether in the lines or hetween the lines, it does

Q 't take long for the studcnt to 'get the message'; it came in 'loud

EMCM cleav.! _
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"Mho would deny that a negative image reinforced over and over again

in textbeok after textbock, in grade after grade, must affect powerfully

the learning experience of the child? Considering this treatment of

biack people in our 'improved' textbooks, what can we expoct of a black

child or youth who does not 'see himself' ip the learning tools? What

can we expect of a black child ¢r youth who views the leaming tools

as irrelevant to him and to his life experience? We can certainly expect

that a tremendous psychological barrier is thersly created. This child

feels by what he does see and by what he does not see in the textbook

that he is a 'left-out.' He is separate and apart from the mainstream.

He feels that he is one more reason for this child to develop a largely

self-concept without pride in himself or his group, and without much hope.

What happens to this black child's motivation? What happens to this

black child's sense of identification with the e tire educational process? |

What happens to this black child's attitude tuwards our society and his

stake in it? And it is of specizl and particular importance to realize

that -in the process not only is the black child being taught a negativism .
~ about himself; the white child {s also being taught a negativism about

the black child.™ ‘ S .

O
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 PART TIT

APPENDIX

Here are three exanples of how textbooks can be analyzed. These examples
have been taken from: TEXTBOOK REPORT, Prepared fer U.S. Senate Permanent
Subcommittee on Investigaticus by Detroit Public Scuocrls staff members;
Publication 1~112; Intergroup Relations Department, School-Community
Relations Division, Detroit Public Schocls, 1968, We think they are
excellently done and say something abovt appreaching the problem system-
atically.
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Kottmeyer & Claus. pBasic Goals in Spellinz (Series: Grades 2-8)
(McGraw-Hill Book Company, . 968) .

Book 6
Sequence B

This, speller was selected for a more detailed documentation, as tabulated
belo., because it vividly illustrates the several patterns wore or less evi-
denced in this set and most other textbook:., Some of the more significant’
patterns are: (1) the central, dominant pcsition of white human figures;

(2) the virtual absence of the black adult, particularly the male, despite the

. fact that a wide variety of vocational roles are depicted; (3) the usuval token

or even segrepated pattern of human relationships within group settings, e.g.,
Ron Rulemaker is shown with three male adult role models--all white.

PRIMARY OR CENTRAL FIGURES .- _SECONDARY FIGURES* ,
Intro., . '
Page 3 whxte boy (Ron Rulemaker)#% .
Unit 1. structural steelworker Hegro boy at chalkboard
n 2 " " metal worker Oriental girl (7)
3 " " pulldozer operatoxr groap of 3 girls, 1 Negro
4 "o " tryck driver, w/vhite min - -
2 " " lineman ' 4intercultural grouping
? " " fisher, w/white men intercultural grouping
8 ' " farm tractor driver vhite boy astronomy hobbyist
9 " stock boy w/? custgmer -
10 " " ¢ane cutter .. group of 3, incl. 1 Regro
11 " " farm laborer - '
12 - . -
13 " " fruit picker | -
16 " " cannery worker interecultural grouping
15 " " baker ' - intercultural grouping
16 " " chef . Co . Negro boy student
17 " " waiter . e
18 - ‘ : L
19 * v " police officer . Negro girl
2 " " pgas station attendant - '
‘21 " " television camera operstor . -
22 M- " bank teller S e T
2. " ' carpenter : : -

* Tertiary figures (pen-sketched) are not specifically herein tabulated,,

because {n comjarisen to the ecentral and secondar) flg;rcs, they are very
‘tuch overshadowed, i

**Ron-Rulemaker is the recurring central (:igure, reddish-blond aud falr,
appearing in the follouwing "World of Work" roles. Of course, by sclocting
one kind of youth (also fn the two provious books), the prevalence of this
racial type is a fecregone conclusfon, The question remains: Why, If such
a racially-loaded technique is employed, are all che paragons vhite?

-11-
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- PRIMARY OR CENTRAL FICURES

{cont.)
Unit 24
25
" 26

vhite boy weather technician

n
n
i
1"
t
"
t
Ll
~ M

astroncmy hobbyist
surveyor

forest ranger
orchestral condu.tor

chem1st

legislator :
flight control tower worker
veterinarian w/vhite client
dealist u/white patient

-

SECORDARY FIGURES

vhite boy at chalkboard
white grouping

‘white grouping

»*




" Example 2

-

Kobinson, Felen M. and others. Diy 1pns (Book 7)

-{Scott, Foresman and Co., 1967 )

1. Findings and Conclusions:

This seventh -grade literature book has the stated purpose of presenting
"e wide-angled view on human experiences.' The evidence below indizates other-
wisc with vespzct to black 4mericans,

II. Content:

Of the many stories included in this book, only one is by and about a
Negro-American, W. €. Handy. It perpetuates tlie stereotype of the Negro
musician. The significance of the two "Negro-Arerican™ poems is lost Lo the
reader vithout the judicious use of annotations. And the three poems by the
Johnsons, pp. 349-351, are non-racial in message. Thus, even with five poems
by Negroes and one about a Negro, the struggle of these \merlcaqs, and its
81gnificance, can be easily lost to the reader,

As the {t{.’zatirn below indicates, there is nothlng in the first 335
pages with which tbe Negzro student can racially identify. His first opportu-’

nity ‘in this rtcpect is the photo essay on pp. 33t-9 showing primitive Afrlcan
tribesmen!

(Prose and verse having some identifiable ethnic tfaits)

Page Numhers Description

) 79 - 91 - story witl Arabic secondary characters.

187 - 198 - story with Swiss central character :

224 - 229 - colorful photo essay of Thailand, "land of the free"

230 - 242 - story about a Thai fanily

338 - 339 - photo essay of sculptures of primltive African and
Asiin human figures

340 - 2348 - ipnocuous autobiographical sketch ly W. €. Handy

349 - 351 - threc ;on-racfal poems by Herbert C. and Georg1a D,

o .- Juhngon, Negro poets _ :
369 - poetn. "Tte Heritage" by Abbie Farvell Broun
370 - 385 - story of anciant Egypt ‘
' 386 - 350 - story of archaeologists in Egypt
© 399 - 411 - story of Sparta

412 - 429 - story of ancient Gocece

438 - 449 « story of German inventor or movable-type Gutenberg

450 - 454 - choral reading, '"Four Faces on ¢ Moantain," greatly

- overstated, e.g., "love of its fellounen," “unity of

purpose,’ etc., esp. p. 454, contrary to Negro,
expericence in America

455 - 456 - poem about a heroic Negro navy "mess-attendant" in

‘ Vorld War 1I, reminiscent of Xipling's Gunga Din

12

~13-




i
Pape Nurbers Description
457 « poew, "Lift FEvery Voir:," by James fleldon Johnson,
" The histerical and curronL s;gmhcanuz of thxs verse

: is not mentionecd,
459 - 553 - story of prehistoric England

III:. 11 st’rétiorﬂsA: . S

— e

Quantitatively, of the many f1lustrations of which approximately forty-
- five are racially identifiable, only four or five include Nepro or black huran
figures--Yor ‘2 total of 11 or 7% black figures out of a grand total of about 158,

Qualitatively, of those illustrations containing Negro or black figures,
““mearly all are stereotypical--African primitives, a Negro musician, and Negro
basketball players. The treatment accorded the natives of Thailand is several
-—levels above ‘that of - the black man, : - : o

(Photos and non- photos, mcludmg Cartoans, which are clearly dlstingu:sh-
able as o race and/or ethnic background)

Page Nurbers . thte . Negro ' Other © Remacks - S
"181 1 - - astronaut
199 1 - - Haismith
202-3 .9 et i o .= . basketball team .
208 12 - - Gilsreth
211 1 - .- . ".' L S
217 14 - - "
222 1 o e S te .
225-9 (6 color photo:. of many Thais) L v B
246 A B © ... =& - .: cartoon
LY 2 - S L VLRt
260 B TR S L
269 2 S e . o femily
274 3. e e e
289 . i cw t . -som o . -Galileo
. 297 ' 11 - e Florentines
: 305 .1 e - = .Lister
- 313 . 1 - .+ -Hark Tuain
Kk} R .2 - ~ . " Tom eud pal *
33z 1 - - Hoffran
338-9 - 4 2 .. -Sculptuvres
341 - .1 - _W. C. Handy as yoath
353 b - = - Fr. Flanazan
359 3 - ~ . boys
364-5 (a) 6 3 -~ - classroom
. ) 2 . - lab
{c) 2 - - auto shop
{(d) 3 - .- bakery
(c) 4 . - .« bparber shop
Qo - < ff) 2 3 - basketball court
EMC . () many few 1if any =~ outdoors

13
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Page Numbers Vhite Negro Other Reharks

395 - - 1 Egyptian head
410° 1 - - Spartan figure
431 6 - - medieval
- 436 - 8 - ) ) "
480 1 - prehistoric
533 15 - - -
546 7 - - "
546 1 - - n
ShE 3 - - v
549 3 s - "
TOTALS 45 143 11 3 (plus Thais) ~
or 7% or 3% ’

(approx.) or 90%

14



Example 3 1

Suppes, Yatrick, Sets and Numbers (Singer Mathematics Prograin)
‘ (The L. W, Siuger Co., 19G6) SE e e _

. - L
.

1. Findinﬁ§,end Conclusions: ERCMN r-"'JJ'_.‘('ﬁ

This book is intended for the upper-elementary matheanatics student. It
uses a profusicn of illustrations, showing human figures in many and varied .
situations, obviously as motivationazl devices, If this &s ‘the case, there are
very few motivational {ngredients for the Negro pupil..» o

1I. Content: o N :.ﬁ . e coe

The content contains nothing of 2 hunan relati0n¢ aspect. Because ©of the
--- m=-peutral subJect na tter, this is to be expeeted L

B S N Illustrax1ons ‘

As the following documentation ev. dences, the illustrations in this book
do not portray Negro pupils or adults in a representative ma2nner, At best
there is some token inclus1on of m1n0r1ty group typcs, though borderzng on
stereotypes, : .

J S Y

The first tabulation (#1) of "central figures" shows a virtual exclusion
~ of Negro children es centers of at:iraction or movers of &ctiou. Of approxi-
mately tuenty instances, one girl iz Negro and one boy is other, probably

Asian,% There is not a s:ngle Ncgro __z deplcted as a ccntral figure.
The second ta:ulatlon,(#z) of ""children and pupils fn groupings shous
that the title page is quite representative of the entire book, Eight, or
tventy percent, of forty {llustrations are vhite with the Wegro and "other"
children serving only in secondary or peripheral roles<-with two exceptions.
Also, while there are many instances whern boys and girls are showe togcfher,
_they are all of rhe same race,

" The third tabulatxon (#3) of "adult figu*es and family gvnups" is similar
. In pattern to #1 and #2. The Negro, particularly the adult male, §s seen as a
. token figure if at 2all, With one or two exceptions, many opportunities for
. accutacy, fair treatment, model figures, and counte1 stereotyping vere nlsaed

. : In sun, the illust;at1ve material of thxs volume for both vhite and Negro
' students is ractst in charactor. C ) .
Tabulation £1 - Central PUpil Figures . N 'flfﬁ ' .
p. 18 white boy at a censole o L “ti.' ji“ e

_p. 28 vhite boy at 2 console T e e ’

*The shading technique to shgges racial dif{erentialion is very uncertain.
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P
pP.
pP.
P.
pP.
P,
P,

D
pl
p.
Pe.
P.
P

Summar=:

37
38
40
41
32
61
7]

136
166
172
202
221
277

white girl at board

black girl reading

white boy reciting

white girl in 1lab

white boy with tinkertoy
oriental boy at refrigerator
white boy “asketball player
white girl flower arranger
white boy coin collector
white girl at piano keyboard in "nice” living room
two individual white boys
white girl

white stock boy

two individual white boys

Eleven white boys (including two pairs of white boys), no
black boys, one oriental boy, five white girls, one black girl.

Tabulation #2 - Children in Groupings:

P.
P.
P.

P.
P,
P.
P
P.

P
P
pP.
P.
pP.
pP.
pP.
P.
P
P.

P.
P.
P.
P
pl
P
P.
P.
pl

9
16
25

three white children rlaying monopoly

several playing volleyball with three peripi.zral Negro girls
three boys playing marbles--one white, one Negro, one other
with white central figure

white boy and girl (four frames)

white boy and girl

white boy and girl

white boy and girl

first frame-~two white girls, second frame--one white boy,
one Negro boy

two white boy ticket buyers

first frame--two white girls, second frame--two white boys
white boy and girl

four frames of white buy and girl

white boy and iwo white girls playing hide and seek

white boy and girl

white boy and girl

three white boys

two white boys buying candy

five bevs playing wmarbles with one Nagro and ‘nre orieutal on

the periphery
white (?E ILittle Leaguers

four boy3 "weighing in'" including one Negro

excellent camping setting of boys with men; racially integrated
white girl scouts at camp site

vhite boy and girl

white and Negro boy eating watermelon at camp

white boy and girl with white bus driver

two white boys as sidewalk superintendents (three farmers)

two groups of children, all white

-18-
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-

p. 231 tuo xhlte and one "other" boys

p. 267 two vhite girls

p. 271  three white girls playing dolls

P« 274  group of seven pupils, including one Nepro and one "other"
R on periphery

p. 275 same as p. 274

p. 312  two vhite boy cyclists

Tabulation £3 - Adults avd Family Groups:

‘vhite "chenist" :
vhite astronaut in space (also pp. 75, 93, 114, 137, 143,
153, 211, .229, 252, 253, 265, 322, 324 325)
p. 34 white tlcket ceshicr
p. 69 three men fncluding cne Negro at ccnso‘e
-~ - —--—-p.-~70 - -vhite male cashier ’
' " p. 71 tvo white baseball players and Unplre
-p. 97 white condy store proprietor
p- 138 white lady shopper :
" p. 141 Texccllent camping setting of men w/boys; 1a01a11y inteprated
p. 172 international air terminal scene marred by typical Negro
L "sky cap"
pP- 207  white mother baking
p. 22.  white Lus driver with vhite boy and girl
P+ 2¢7  two white carpenters being watched by tuo vhite boys
P. 223  white family on cacping trip, around vhich six story ploo1ems
&re presented
p. 236  two whitc men at consoles
p. 268 uwhite scientist T
-p. 270  one Hegro a2d one white data analyst
p. 287 an "other" family going on a trip
P. 288 white father and son and white gas station attendant
p. 291  amusement park scene with only one Negro mother and
. daughter; cveryone else {s white including a family group
p. 317 white family setting
- pe 319 Negro (?) family group strolling (race is questionable)
p. 321  white fanily
" p. 322, two white aStronauts splash doun, assisted by three white

o
p. 2

W

fropmen
p. 324 white hero astronaut on board a space ship with a ‘hitc
' erew {at least all three central figurcs in the crew are.,
white)

p. 325 two vhite astronauts in tickertape parade escorted by \h1tc
' (7) motorcycle policencn
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MICHIGAN CURRICULUM COMMITTEE

The Michigan Curriculum Committee on Better Human Relatioans has
prepared the following C:iteria for the Evaluation of Human Relations
Content in Yextbooks ac a guide for educators throughout the state whio
wish to choose, from the many textbooks available, those; which transmit
to children the democratic valus system of respsct for diversity.

The Committee recognizes that not all criteria are equally applicable
to all subject €ields. Individual book selection committees may wish to
discuss the guide and decide which questions can reasonably be asked about
the books under consideration. Questions more directly related to the human
relations content of a specific subject matter area may be added in the blank
spaces provided.

Jt is recommended that human relations content, both in text and illustrative
matevials, be an important part of the total criteria used in making 2 judgment.
This guide attempts to focus on a few questions which can be used to e-amine
human relations content.

CRITERIA FOR THE EVALUATION OF HUMAN RELATIONS

CONTENT IN TEXTBGOKS

The written word, from its earliest beginnings of crude pictures etched
in scone to its many modern forms, has always been used to convey concepts in
addition to recorded knowledge. Through books, man has transmitted ideas,
beliefs, and attituaes fror one person to another zud from one generation to
the next. The books children read are a part of their environment, a part of
their learn’ng experiences, and thus a part of themselves.

In order that children may learn the highest ideals of a democratic
society, all textbooks used in the schools of our nation should be carefully
examined to insure that respect and dignity ie accorded to all groups withir
the society and that the racial, religious, and ethnic plurality of our nation
is presented in an accurate and unbiased menner. In both the content and
illustrative materials, textbooks should:

++. Support the concept of the brotherhood of man.

+++ Recognize the commonality of basic human needs.

+++ Develop appreciation for the inherent worth of the individual.

.+. Strengthen beliei in democratic values.

.. Present diversity of race, custom, culture, and belief as a positive
aspect of our nation's heritage.

+++ Contribute to intergroup understanding.

ERIC

Pz | ]E;



In order to determinc how weil a specific textbook meets these criteria,

the following questions may be asked.

DOES THIS BOOK:

Avoid the use of stereotypes and caricatures in portraying group
differences and group characteristics?

Appear to be free of unnecessary language or material which would
tend to offend any racial, religious, or ethuic group?

Clearly indicate through fllustrations and/or content the fact that
America is a multi-racial nation?

Give adequate representation to the contributions of the many racial,
religious, and ethnic groups which are a part of our sociesty?

Indicate that within each group there is a wide range of individual
differences?

Present the environmental and historical influences which have been
instrumental in developing group differences wherc they exist?

Portray each culture, race, and ethnic group in a manner which will
develop understanding, acceptance, empathy, and respect?

Present ithe forces and conditions which have worked to the disadvantage
of mirority groups, so that the student is led to make accurate and
unbiased judgments regarding intergroup conflicts?

Present an analysis of conflict situations honestly and objectively
with emphasie on possible solutions to intergroup tensions?

Help children recognize prejudice as something which pre.ents mutual
understanding and appreciation for the rights of others?

Provide motivation for children to examine their own attitudes and
behavior in relations to their democratic values?

Help children develop whulesome democratic values and note their
importance to good citizenship and to a happy life?

Most of the above questions are general and can be applied to cext-

books of more than one subject area. Book selection committees may wish
to develop additonal questions which would be specific for the partlcular
curriculum area or grade level for which the book is being chosen.

ERIC
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CRITERIA FOR SCREENING CONTENT OF NEW INSTRUCTIONAL
MATERTIALT WITH REGARD TO THREIR
TREATMENT OF CULTURAL MINORITIES
(Los Angeles City Schools)

POLICY STATEMENT

The Los Angeles City Schools seek to develop in each individual the
desire to "learn to live and work harmoniously with others.” Point of View
states that the individual who is accomplishing this purpose acts, in
accordance with his age, ability, and experience, in such a way that he
"respects individual character and :schievement, regardless of race, religion,
national VLackgrcund, and socineconomic status" and 'recognizes that people
have the right to be different and to have their right respected."

The Los Angeles Tity Schools conform with the provisions of Section 8452
of the Californiu Education Code, which states:

"No textbook, chart, or other means of instruction adopted by the State,
county, city, or city and county Loards of education fcr use in the publie
sciiools shall contain sny matter reflecting upon citizenc of the United
States because of their race, color, or creed."

CRITERTA

The staff of the Los Angeles City S5chools will continue to select books
and other instructional material appropriate to the maturity of pupils and in
accordance with established criteria:

1. Does the content help to develop understanding, respect, and
appreciation for the dignity and worth of all people?

2. Does the ccatent reflect the fact that American society is the
product of the interaction and contributions of many groups--
racial, ethnic, religious, and social?

3. Dces the treatment of historical and contemporary material
accurately present the participation of minority groups in
American life?

4. Does the content include graphic and verbal illustrations that
reflect the many different groups that make up American society?

ERIC
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Does the treatment of content avoid stereotyped concepts of
race, religion, national origin, ancestry, or sociceconomic
status?

Does the content refrain from implications which are derisive
or degrading to any of the groups which make up American society?

Is the treatment of content consistent with the findings of recent
and authoritative research concerning the ninority groups in our
culture?

Do unresolved intercultural problems in the United States, including
those which involve prejudice and discrimination, receive candid
treatment, or are they rationalized, distorted, or iznored?
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July, 1959

DETROIT PUBLIC SCHQO.LE
OFFICE FOR IMPROVEMEIIT OF INSTRUCTION

BQOX SELECTION PROCEQURES

General Policies

In HMichigan, the selection of books is 125t to the locil school
districts: and there are ro state-zdoptel or state-printed text-
books.

The Detroit Boar<t of Education provides -=extbooks free for use by
pupils in grades K-10. These are purcnas;ed and distributed throuzh
General Stores. Pupils in grades 11 and ..2 in senior high schools
are e<¢pected to purchase their owm textbioks. These books are
purchased arnd distributed through high s:hool stores, a self-support
iten in budget, end vre sold in secondar/ school benlistores. The
Board of Education does, rowever, provid: free textbooks co indigent
pupils.

Books are selected in three broad categories: basic and limid-.d basic
texts, supplepmentary, and library. Library books are those purchased
for placement and use in school libraries. Basic textbooks are those
vsed for particular subjects and grades. Limited basic texts are
those used in specified schools and subj2ets. Supplementary boolks
ere those used as aids in instruction ani usually are orevided in
relatively small quantities per class.

Detroit Public Schools encourage teachers to seek for supplementary
materials which i1l enhance the creativity of educational expericnces
in the classroom. A review procedure it¢ provided which expedites
inclusion of qualified materials on the approved list.

Textbooks

Only approved tasic texts as asdopted by the Board of Education, or
linited basic texts and/or materials as approved dy the Office for
Improvenment of Instruction shall be useé for class instruction in sll
subject-matter areas. The use of approved supplementary books,
experimental texts ard materials in liet. of the basic text, or the
conduct of a elass without hasic textbocks must be approved by the
Office for Improvement of Instruction, the Division - € School-Corraunity
Relations, and the departr.ont Lead with responsibility in the sudbject
area concerned. A list of adopted basi¢ textbooks for the schools {s
provided in September Principals' Notes each yecar. Textbooks are
cetegorized as follows:

A. Basic Texts

Basic textbooks are those which are formally adepted for
city-wvide use in regulsr courses. (iloptions are furcher
designated as single end multiple, depending on the number
of titles approvad for basic use. lo ciher dooks, in-
cluding supplementary tooks, may be used w. basic textbooks
vithout specizl permission--for exp:rimental purposes or
cther valid reasons.
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B. Limited~§asic Texts

Linited basic textbooks are those which are used for
specialized electives, honors and advanced placenient
classes, remedial cowses, and special curricula in-
volving only selected schools.

C. Supplenentary Books

Supplenentary books are those which ere used in class-
roonis for other than basic instructior; they include
classics, enrichment texts and readers, books for ref-
erence shelv s, references for teachers, and books for
classroom libraries. A card file of titles of all
approved textbocks r.d supplerientary bnoks is kept in
the Office for Improvenent of Instruction.

Selection of Basic Textbooks

These are the books used for basic instruction. Each year of a five~
year cycle certain courses ere "opened" for adoption of new texts. The
concept of huving a five-year review of all adopted textbooks is
fundarental to the inprovenent of instruction, since this forces a
consideration of current philesophy, technigues, and nateriels.
Recormendations for new adoptions are nade by the supervisory
depertments concerned and are revievwed by the associate superintendent
in the Office for Improvenent of Instruction, who forwards the
recorriendations to the Curriculun Council for review anc subsequently
10 the superintendent for approval.

The procedure in the selection of new texts pay bes deseribed as follows:
Announcenents gzbout forthconing adoptions are made in the Principals!
Notes. Teachers and adninistrators are invited to apply to serve on

the selection committees. These applicents are considered when the
superintendent appoints a textbook selection committee for each course
under consideration. The menbers of each committee ure well gualified
in the subject field being reviewed, are selected fron the Detroit
Public Schools' contract instructicnal staff, are geographically
selected, and sre adcquately represcntative of sexes and ninority groups.
The size ¢of the committee dcpends upon the size and conplexity of the
subject-natter area, its place in the curriculun, the nunber of books to
be exanined, 2nd the nunber of grades covered. The subject-natter
supervisor or director generally serves as chairman of the comiittee.
Tiie director of the departuent, the associate superintendent in the
Office for Improvement of Instruction, and the deputy superintendent

for eduninistration serve as ex-officio rznbers. When texts are used in
only s few classes, & rinilar procedur? is followed, but with snaller
comnittees.

All textbcok publishers qualified znd registered to sell textbooks

in Michigan are notified by letter of the courses for which new basic
texts are to be chosen, are given a descripoion of policies and
proc:dures for book sclection and adoption, and are invited to indicate
whether they have texts they wish to have considered. They are asxed
to furnish sanple copies tc thi: nenbers of the cormittee.

-2-
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The cormittee reviews the overall objectives of the subject and course

and establishes criteria wnich will aid in the textbook evaluation and
selection  This statement of criteria includes the Board of Education
policy regarding treatnent of minority groups. ' The cunnittee may
arrange rieetings for presentations by publishers' representativzs. The
representztives are asked not to call on the cormiitee nenbers other

. than prGPVlSOfS, but they ere free to send analyses and other naterials

to all committee penbers.

Auplying the previously developed criteria, the cormittes critically
exeniines and evaluates all textbooks and supplerienvary nateriels sub-
nitted, After careful consideration, the committee arrives at o
recomnendation for the tasic textbook or textbooks. The final selection
of each cornittee is submitted to the Division of School-Courmunity
Relations for further screening in the light of the criteria set in

the Board of Education policy regerding treatrient of minority groups.
With this spproval, the reconmended books are subnitted by the Office
for Improvement of Instruction to the superintendert for final epprovel
by the Eoard of Education.

After uwo years of use, or such time as the teachers are thoroughly
familiar with the new texts, the supervisory drpartment asks the schooles
using the newly approved text to indicate the text's areas of strength
end weakness in achieving the goals of the course or activity for which
the text was selected. The supervisory departnent concerned uses this
evaluation in the formation of criteria ond procedures in future
selections.

If, within the five.-year period, the publisher revises 2 textbook that
has been adopted, the revision may be purchased and used providing

(1) the superviscry departnment concerned states after exanination that
the revised edition can be used in'a class, along with the original
edition as adoptzd, without undue inconvenience; and (2) the publisher
stater, in writing, thzai he will not interpret accep*ance of the revised
edition as e new adoption. -

Linited Basic Texts _ :

Since limited basic texts ere lirited in use to specialized courses in

a smaller nuiber of schools, their selection is generally nade by small
and inforrnal comnittees of teachers, or they nay be selected from the
approved supplementary list upon the recorneéndation of the supervisors
eoncerned, and the approval of the Office for Improverment of Instruction,

Sucplenentery Book Selecticn and Approvel

These erc books used in classrcoms for other than basic instruction
(classice, enrichrient texts and readers, books for reference shelves,-
elassroon libraries, ete.). Since snaller quantities of these bocks are
purchased, a sinpler procedure for listing is followed.



VI.

E

The processing of supplenental books for use in the classroon is accomplished
in the following mannery

Three classroon teachers or other inustructional staff members will
read each bock and sign the reco:mendatior form certifying that the
content of the book has instructioral value, that it is "in good
taste,” and that it treats ninority groups in e fair and belenred
nenner.

The supervisor concerned will roview the book in the light of
establishe.. EVALUATION CRITERIA: MINORITY TREATMENT (copy atteched)
and if he approves, add his signalure to the recormniendation.

It is obvious that every book and iten of instructional material
nsy ot neet al® of the criteria. It is necessary, however, that
the instructional nmaterial for a course show evidence of a sincere
effort to conforn to the criteria.

The signed recormiendatio:n forms and & copy of the book then go for
final epproval to the director or divisional director of the subject-
noatter department, and for finel processing to the Office for
Inprovertent of Instruction. The books are processed as follows:

A. Thosc requested for classroor: use and stle through high
school stores are subtniitted to the Board of Education
in tie same manner as textbooks,

B. Those representing limited purchase for reference shelves,
classroon libraries, and smalier sets are forwarded to the
Purcnasing Departnent and Inventory Control with approvel
to purchase. The titles are conpiled into special
supplementary lists fwice each year end sent to nenbers
of' the Baord of Educstion.

New editions ¢ supplerentary end ryeference beoks olready on the eprroved list

. nay be considered to be on the approved 1list without further specific action.

Any book on the supplenentary list nay be purchased up to 20 copies for any
given teacher or roon; any bock on the "librery 1ist" may be purchased up to
10 rcopies for any given teacher or roon,

Encyclopedias and Unabridged Dictionaries

Encyelopedias and unsbridged dictionaries arc listed for general stores purchese
on recommendation from speciel committees representing the Department of School
Libraries and the superviscry departnents ncst cercerned. Approval i3 secured
fion the associate superintendent in the Office for Inproverent of Iustruction,
the superintendent, and the Board of Fducatior.

k-
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Books for Experirvental Use

A linited nunber of books rnay be approved for use in an expelinental
progran on recoruzendation of the supervisory departrient involved and
the adninistrative offices concerned. 1f an experinmental progrinm or
instructional material is appsoved for continuntion beyond the iirst
yeer, it should be reapproved <nly for the scliools in the experimental
program,

Library Bocks

The Depertnent of School Lidbreries annually conpiles a book list fron
which libraricns order books for their schcol libreries. The list in-
cludes classics, titles of perenniel importance, and new bocks of
recoguized nerit. The final list is a result of careful exenination
end evaluation of publishers’ sanples which arrive daily, of titles
vhich are approved at the Netroit Putlic Library, and vooks recomnended
by teachers or eéninistrators. Three bovk selection cornmittees, nmade
up of librarians fron each level--elenentary, junior high, and senior
high school--carefully exanine and evaluate ecach took before it is
recommended or rejected. Critlcel reviews in professionul perlodicals
are studied carefully in an efYort to keep inforned on current impertant
titles and alsuv to take adventege of the reviews of experts. When
library book selention cormittees are in doubt &sbout the value of a
book on a specialized subject, the book is referred to the supervisor
in that subject-matter area for evaluation.

In an effort to keep the bock list currcnt, revisions nust be nade
constantly. Titles which are obsolete, out of print, or n¢ longer
useful or popular are renoved end nev titles are added.

The nimeogrephed beok list which is distributed to all schools conteins

1 approxinutely 10,000 titles, It is the fesponsibility of each libreorian

to select books which are appropriate for his own school within the
limits of his allocation for library bcooks.

Special Review and Evaluation of Instructional Materiel -
Mot on Approved List -

1. general, the approval, purcnsse, and use of supplerientery instructional
naterin’ will follow the procedures described in Section V above.

In the event that a sericus question is raisci about the use of sipplertentary
instructional nmeoterials which have not been epproved for ciassroon use,

a "streonlined” procedvre will be followed which, within one week's time,
will provide either ex pest facto approval or a prohibition of further use

in the classroonn of the naterials in question.

In secondary schoolis, the subject-matter depertment head and the
principel will present a written evaluation of tne nmaterial in
question with recormendations for its continuved approved use or
its discontinuance to the asscclate superintendent in charge of
the Office for Improvenent of Iustruction.

In elenentary schcols, the principal end the sudbject-matter
supervisor will prepare the written evaluation with reconncnde-
tions.

-5-
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Tne naterial and the above mentioned evaluation will be considered
by & speciel committee appointed by the superintendent. The comuittee
wilil be composed of the following:

Deputy Superiutendent for School-Community Relaticns
Associate Superintendeni for Improvement of Instructicva

Divisionol Director(s) of Subject-Motter Depertuent(s)
Concerced

A clessroon teaclier with at least two years of experience
of teashing in the sane subject and gr+ie where the
questionable ..ateriels were used,

A knovledgeable lay person sutside the imnmediate school
corniunity who can bring an objective point of view to the
evaluation.

The committee will present its recormendation to the superintendent
for appropriste action within cne week after the issue is raised.

FZulia %cCarthy

Deputy Superintendent

Division for Admin’stration
of Schools
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EVALUATION CRITERIA: MINORITY TREATMENT

Following is a 1list of criteria on which educators can evaluate mu3t 1f not
all curriculum materials. It was prepaved Jointly by the Office for
Tmprovement of Instruction and the Divisfon of School-Comnunity Relations.
(This topic was a chief concern of the October 4-6 Waldeawoods Workshop on
“Kacism in Textbooks.")

While not 211 15 criteria will be applicable in every case, the questions
raised by them dc forus upon basic considerations in the raterials that we
use in the education of our children.

Do the curri<ulum materials--

1. Give evidence on the part of writers, artists, and editors of a
sensitivity to prejudice, to stereotypes, and to the use of
offensive materials?

2. Suggest, by omirsion or commission, or by over-emphasis or under-
emphasis, that any racial, religinus. or ethnic segment of our pop-
ulation is more or less worthy, more or less capable, more or less
important in the mainstream of American life?

3. Provide abundant, but fair and well-balanced, recognition of male and
female children and adults of Negro and other minority groups by
placing them in pcsitions of leadership and centrality?

4, Exhibit fine and worthy examples of mature American types fron
minority as well as majority groups in art and science, in history
and literature, and in all other areas of 1life and culture?

5. Present a significant number of instances of fully integrated human
groupings and settings to indicate equal status aad non-segregated
social relationships?

6. Make clearly apparent in illustrations the group representation of
individuals -- Caucasian, Afro-American, Indian, Chinese, Mexican-
American, etc. -~ and not seek to avoid identification by such means
as smudging some color over Caucasian facial features?

7. Delineate 1ife in contemporary urban environments; as well as in
rural or suburban environments, so that today's city child can also
find significant identification for himself, his problems, and his
potential for life, liberty and the pursuit of happiness?

8. Tortray racial rezligious, and ethnic groups, with their similarities
and differences, in such a way as to build positive images?

9. Emphasize the muiti-cultural character of our nation as having unique
and special value which we must esteem and treasure?

10. Assist students to recognize clearly and to accept the basic similarf:ies
among 2ll members of the human race, and the unigueness and worth of

Q every single individual, regardless of race, religion, or socio-
[E l(:‘ economic background?
oo e
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11.

12.

13.

14.

15.

Help students appreciate the ..any important contributions to our
civilization made by members of the various hunan groups, emphasizing
that every human group has its list of achievers, thinkers, writers,
artists, scientists, builders and statesmen?

Supply an accurate and soi~d balance in the matter of historical
perspective, making it perfectly clear that all racial, religious
and ethnic groups have rixed heritages, which can well serve as
sources of both group pride and group humility?

Clarify or present factually the historical and contemporary forces
and conditions which have operated in the past, and which coutinue
to operate to the disadvantage of minority groups,

Analyze intergroup tension and conflict fairly, frankly, cobjectively,
and with emphasis upon resolving our social probtlems in a spirit of
fvlly implement!ing democratic values and goals in order to achieve
the American dream for all Americans?

Seek to motivate students to examine their own attitudes and behaviors,
aud to comprehend their own duties and responsibilities as citizens

in a pluralistic democracy--to demand freedom and justice aud equal
opportunity for every individual and for every group?

Printed: Detroit Schools

October 29, 1968
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DETROIT BOARD COF EDUCATION DOLICIES AND PRACTICES
Related to Human Relations Concerns

By-laws of the Board of Education

On November 24, 1959, the Detroit Board of Education took official
action to include the following statement in its By-Laws:

The School District of the City of Detroit shall not
discriminat> against any verson or group because of
race, color, religion, creed or national origin. This
By-Law shall have application to all school functions,
operations, activities and to the use of the facilities
of this systen.

Intercaltural Policy for the Detroit Public Schools

Cn January 9, 1945, the Detroat Board of Education approved an
"Interculvural Pclicy for the Detr.it Public Schools." This
policy is printed in the Administrative Handbook and in The
Humar: Touch, both of which are in every school. Sec Appendix A.

Fair Emplowvment Practices Act

On January 24, 1956, the Detroit Board of Education took action
to affirm that "the rules and regulations of the Fair Enployment
Practices Act be accepted as the practice and policy of the Board
of FEducation."”

Selection and Assignment of Teachers

The Citizens Alvisory Committec on School Necds recommended in
1958 "that the following Board policy be reaffirmed and vigor-
ously enforced: In the recruitment, selection, assignment,
transfer and promotion of all personnel there is to be no indi-
vidual or group discrimination because of race, color, religious
belief or place of birth of the individual or group concerned.
The citizenship requirement for employment should be continued."
This recommendation was approved as official policy by the
Detroit Board of Education.

Teackers in Detroit are hired and assigned to teaching positions
without regard for race. Approximately 25 of the contract staff
is Negro.

New teachers are placed on the eligibility list for their subject
area specialization on the date vwhen they are approved for plece-
ment. When a vacancy occurs, it is eoffered to the first person
on the list. See Appendix B for the cumplete proczdure.
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Career Teacher Transfers

Teachers who have had no previous experience are, wnder ordinary
rircumstances, kept in their initial teaching assignment for three
years. At the end of that time, they achicve Ycareer teacher!
status and may be reassigned to a position in a different locca-
tion vhich will. provide them with a varied teaching experience.
They are expected to remain in their sccond position at least two
Years, vhen they may, if they wish, request a transfer through
regular channele. Sce Appendix C.

Fmergency Substitutes in Reguiar Positions (ESRDP)

"By action of the Board of Edvcation from this time on all who are
considercd for teaching will be expected to qualify on the same
standards and by the same procedures, whether it be for contract
or substitute teaching."

Adpinistrative Handbook, II-1h.

ESRP's are fully qualified and certificated teachers, who, for
some reason, arc assigned to a school on a teuporsry basis. Some-
times, a recent college graduate is assigned as BSRP until all
records are cleared end then continues in the assipnment as a con-
tract teacher. Other ESRP assignments are made to hold a position
for a regular contract teacher vho may be on illness leave, but is
expected to return. In some instances, an ESRP is assigned to a
vacancy because a contract teacher cannot be found for that par-
ticular subject matter at the moment. Very c.ten, the teacher vho
is assigned as ESRP is a person who, for personal reasons, does
not wish to take A permanent position.

School Attendance Arcas

Under the Michigan School Code, the Board of Education has the
authority to esteblish attendance arecas within the school district.
The Citizens Advisory Cormittee on School Needs recommended in 1958
that:

"A complete analysis be made immediatcly of all school
boundaries within our city for the express porpose of
ostablishing school districts that will be based on

these major principles: safety of the child; distance
involved; efficient use of school plane; ond the in-

clusion of all cthnic, racial and religious groups re-
siding in each school area."

(Scnoz1--Community Relations Recormacndation #%4)

The Dotroit Board of Education has approved this recommendation as
policy and it is the basis upon which decisions are made rogarding
boundarics of leccal school attendance arens.
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Bussing of 3tudents from an Overcrowded School

As a measure to rclicve overcrowded conditions and to provide all
children with a full day of adequate education, it is somctimes
necessary to transport clementary school children from their local
school {o znother,

In such cases, it is the policy to bus children by geographic area,
rather then by gredes. Within the rcceiving school, bussed in
children are groupcd in the same monner and on the same basis as
are the childr-en who walk to school.

Children arc bussed to the nearest school with available space
without regard to the racial composition of the receiving schosl
or of the children who are to be busscd. See Appendix D.

Open Schools ~ Transfor Policy

Neor the ernd of each school scrmester, a list of schools with excess
capacity is prepared and distributed to any interested person. A
newspaper reclease is made so that this list is given wide publicity.
Any parent in the city may requast a transfer for his child to one
of the schools listcd as having excess copacity. It is not neces-
sary to give a reason.

Under special conditions, children are also granted transfors to
schools nol listed as having excess capacity. Sec Appendix E for
a complete statement of the transfer policy.

Detroit also has a number of high schools such as Cass and Wilbur
Wright which enroll students from sll areas of the city.

Apprentice Training Progren

The Detroit Board of Education operates an apprentice training
program gs a scrvice to the community and to the young adults who
participate. While the Board of Education does not select the
apprentices who take part ir this program, it does recognize its
responsibility to insure that this opportunity be open to all who
qualify without rcgard to race, creed or ethnic erigin. Conse-
quently, the Board requires each local apprentice council to file
a statcment of non-discriminatory practice and to guarantce com-
pliance with Board policy of non~participation in any discrimi-
natory program. Sce Appendix E,

Toxtbooks aqéNchcr Instructional Hq&g{ig&g

The Detroit Board of Education hes adopted a policy statcrent on

"The Treatrient of Minorities in Textbooks and Other Instructional

Haterials" which serves as a guide to book sclection committees

and publishers who subnit materials for examination in Detroit.
Q  Sce Appendix G.
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Statement on Non-Discrimination in the Schools

The Teachers' Bulletin, Number 3, published by the Board of Edu-
cation in 1952 and distributed to all teachers and administrators
contains a statement of "Non-Discrimination in Schools' which is
broad cnough to have application to all phases of the school
program. See Appendix i,
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CRITERIA FOR.EVALUATING THE TREATMENT OF MINORITY GROUPS
IN THE SELECTION OF TEXTBCOKS AND
OTHER CURRICULUM MATERIALS

Educators have a najor responsibility for the kind and quality
of textbooks and other curriculum materials used in the learning-
tea:hing process.

As responsible and dedicated educators in a democracy, we nust
briag our influence and strength and commitment and wisdom to bear.
We nust insist upon the production, selection and use of the finest
leacrning matericls that our writers and artists are capable of creating .
for tﬁe education of 211 of our children__bléck end white, rich and
pogr, rurzl and urben and suburban, Cathclic and Protestant and Jewish,
Inﬁian and Puerio Rican and Japanese-American and Spanish-&uerican--all
of our children without excertion. |

Texthooks and other curriculum materials are vifally imports
the learner and his learning. These materials are relevant to t
student's 1ife experience, or they are not. These naterials gi. o
student the clear feeling that>this eduecation is intended for 17 , -
it is not. These materials make the student aware that he is s
the mainstreém of American education and American life, or that kL
not. Curriculum materials profoundly sffect the learner and his
learning--in the way he views himself and his social group; in th. ’
he thinks gbout his role and futurc, and asbout the society and its
future; in the way he is motivated to work and play and learn ead  ve.

All textbooks and other curriculum materisls should be exami &,
‘analyzcd and evaluated with care and thought, to insure that thoy nzet
the highest standards both in svbject area content and in their ¢ sac-
ment of minority groups. Books and other materials which do no! :.o:st

QO these highest stendards should cortainly be rejected.

ERIC |
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Treatment of Minority Groups, Textbook Selection
Page 2

Following is a list of twenty criteria which can serve as signi-
ficant guidelines for educators in the process of selecting textbooks
end nther curriculum materials. While not all of the criteria will be
applicable in every case, the questions raised do focus upon basic con-
siderations in the learning materials that we use in the education or

miseducatici. of our children.



Treatmen” of Minority Groups, Textbook Sclection

Page 3

Does this textbook or curriculum material in both its textual content

and illustrations:

l'

2'

10.

ERIC

Aruitoxt provided by Eic:

Evidence on *he part of writers, artists and ecditors a sensi~
tivity to prejudice, to stercotypes, to the usc of material
vhich would be offensive to any minority group?

Suggest, by omission or com:ission, or by over-emphasis or
under-emphasis, that any racial, religious, or ethnic segment
of our population is more or less werthy, more or less capable,
more or less important in the mainstream of American life?

Utilize numerous opportunities for full, fair, accurate and
balanced treatment of minority groups?

Provide abundant recognition of Negro and othier minority groups
by placing them also, and frequently in positions of leadership
and centrality?

Depict both male and female adult members of minoricy gyoups in
situations which exhibit them as fine and worthy examples of
mature American types?

Present many instances of fully integrated human groupings and
settings to indicate equal status and non-scgregated social
relationships?

Make clearly ap,.arent the group representation of individuals--
Caucaesian, Afro-American, Indian, Chinese, Mexican-American,
etc. ~-and not scek to avoid identification by such mcans as
smudging some color over Caucasian facial features?

Give comprehensive, broadly ranging and well planned repre-
sentation to the minc: ity groups--in art and science, in
history and literatrie, and in 4ll other areas of life and
cul ture?

Delincate 1ife in contemporary urban environments as well as
in rural or suburban envircnments, so that teday's city child
can also find significant identification for himself, his
problems, and his potential for life, liberty and the pursuit
of happiness?

Fortray racial, religious and ethnic grouns in our society in
such a way as to build positive images--mutual understanding and
respect, full and unqualified acceptance, and corm1tmcnt to in-
sure ecqual opportunity fer all?
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Treatment of Minority Groups, Textbook Selection
Page L

11. . Present social group differences in ways that will cause
students to ook upon the multi-cultural character of our
nation as of prime meriforious and special value vwhich we
rust esteem and treasure?

12. Assist students to clearly recognize the basic similarities
among ell members of the human race, and the uniqueness of
every single individual?

13. Teach the great lesson that we must accept cach other on the
basis of individual worth, regardless of race or religion or
socio-economic background?

14, Help students appreciate the many important contributions to
our ~ivilization mede by members of the various human groups,
emphasizing that every human group has its list of achievers,
thinkers, writers, artists, scientists, builders and statesmen?

15, Supply an accurate and sound balance in the matter of historical
perspective, meking it perfectly clear that all racial and re-
- ligious and ethnic groups have mixed heritages, which can well
serve as sources of both group pride and group humility?

16. Clarify the true historical forces and conditions whi: in the
past have operated to the disadvaantage of minority roups?

17. Clarify the true contemporary forces and conditions which at
present operate to the disadvantage of minority groups?

18, Analyze intergroup tension and conflict fairly, frenkly, ob-
Jectively, and with emphasis upon resolving our social
problems in a spirit of fully implementing democratic values
and goals in order to achieve the American dream for all
Americens?

19. Seek to motivate students to exsmine their own attitudes and
behiaviors, and to comprehend their own duties and respensitil-
ities as citizens in a pluralistic demecracy--to derand
freedom and justice end equal opportunity for every individual
and for every group?

20. L.p minority group (as well as majority group) students to
more fully identify with the educational process by providing
textual content and illustrations which give the student many
opportunities for building a more positive self-imrze, pride
in his group, worthy models to emulate, knowledge ¢ 1sistent
with nis cxperience; in sum, learninz material which offers
the student meanirngful and relevant learning worthy of his
best efforts and cnergies?

Q .
B : Max Roscnberg
kay 13, 1968



