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It is imperative that the yal. :h of today learn to
accept the privileges and respons tilities required 1o live
in a democratic society. To app eciate fully these re-
sponsibilities and privileges, yoil h musi be given an
understanding of their rich heritzk; 2 and of the problems
of contemporary society. Teact 's of the social studies
should recognize not only the n - essity of giving youth
an understanding and appreciatifi of the past, but also
the necessity of helping them - alize the demands of
present-day sacial problems. Chiige and progress appear
to be the certainties in our socies .

The Language Arts-Social f! tudies Guide has been
developed with three primary [t rposes in mind: (1) to
establish unity of purpose and | f viewpoint in the lan-
guage arts-social studies instructh nal program, (2} to aid
the teaches in presenting an orcierly scope and sequence
of conts .. in grades seven and } 3ht and (3) to help the
teacher to recognize the relation}. hips of this content to
the prosent-day problems of v ing. The role of all
teachers, particularly of Jang} ge arts-social studies
teachers, is to cause new concy| ts and understandings
to emerge and to strengthen the} asic democratic values.
To fulfill this rote, the teachiy should recognize the
value o! the learners assisting it defining their goals in

O
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terms of their maturity and participating in the scien
tific process of solving problems as suggested in this
guide.

It should be noted that this guide is printed in ten-
tative forra for teachers’ evaluations. When a revision of
this guide is made, it will be based on teachers’ exper-
iences, evaluations and suggestions. Your careful review
ot this guide and your suggestions for improvement are
requested.

Acknowledgement is made of the fine work of the
committee members in the production of this guide.
Their unticing interest, ability and efforts applied to this
task are appreciated. The Department of Instruction is
anxious to observe this program in use, to study its re-
sults and ta receive the comments and suggestions of the
users.

It is hoped that he who reads will attempt to apply
what he reads; that he who applies will evaluate, suggest,
and criticize; most of all, it is hoped that he who applies
profits.



INTRODUCTION 3

The junior nigh schools are concerned with
the development of a curriculum which meets the
particular needs of children during adolescence.
This is a pericd of many changes during which
pupils experiences rapid growth resulting in a
heightened avareness of s¢lf and curiosity
concerning the world around them. They are
zffected by emotional drives they do not under-
stand which should be channeled into constructive
learning and living activities. Early adolescents
show an intense interest in problems arising out
of their environment. They are curjious about
social, economic, and pclitical condltions and
trends, and about wotivations and ideas which
explain the behavior of human beings. They want
to examina the varied facets of immediate personal
and social problems sc that, together with their
peers, they may arrive at possible solutions.

In the language arts and social studies
program, children are taught how to make full use
of the resources of tha2iv environment and to work
toward the solution of their problems.

This experimental program in the junior high
schools is developed in accordance with the
objectives for education formulated by the
Bepartment of Instruction. The language arts and
social studies pregram reflects the philosophy
of education for social living and general com-
petency growing out of individual and group
experiences. The junior high schcol eighth
grade language arts and social studies curriculum
is to be taught by one teacher in a two and one-half
hour block of time. The language arts and social
studies progran provides:

1. A program in which the skills maz be
taught effectively in relation o the purposes for
which they are used. These skills should include
the andamental tools of learning, reading, writing,
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speaking, listening and critical thinking, as well as
the skills necessary for goocd citizenship in a democrati
society. Since the teacher has fewer pupils for longer
periods of time than the departmentalized program permit
the teacher knows pupils' deficiencies and strengths
better and can make greater provisions for individual
differcnces.

2. A two and one-half hour block of time which
offers opportunity for more effective learning than is
possible iu a one-period schedule. The longer period of
time allows for a flexible program which permits a
breakdown of subject lines and places fewer restrictions
upen the materials and activities that may be used in the
classroom. It alsc provides an opportunity for the
teacher to meet individual differences in a class with
a wide range of abilities,

3. A better guidance program. A language arts-
social studies teacher has more time to work with the
pupil. In addition, the teacher has at hand adequate
information concerning the pupil, such as cumulative
records, results of achievement tests, reading tests
and interest inventories. Tiierefore, the language arts-
social studies education teacher is in a better position
to help the pupil than a teacher having more pupils for
a shorter period of time. Classroom activities built
upon the interests and needs of the pupils enable the
teacher to handle and solve most of the discipline
problems,

4. A schedule that permits g teacher to plan field

trips ggg gggg}ngful activities out oE the " classroom
without disrupting other classes. Thus, no hardship fs
imposed upon either teachers or pupils.

5. A reduced teacher-pupil load. 1t is estimated
that in this situvation a full-time teacher will have
about 90 to 10, pupils per day whereas a departmental
teacher has about 150 to 175 pupils per day (5 classes
of approximately 30 each). Fewer students make possible




a closer relationship between the pupil and
the teacher and a reduction ir the clerical
work necessary in keeping records. Less
clerical work provides additional time for

the incrcased teacher-planning whicl. becomes
necessary because of the variety of subjects
taught in the bleck of time and the additional
activities necessary to a well-developed
program,

Learning is a change in behavior. IT
pupils are to heve worthwhile educational
experiences in the classroom, the teacher
should assume responsibility for providing
the most favorable conditions to bring about
desirable behavioral changes.

If, for example, a pupil is to learn hew
to work on his own, the teacher makes possible
situations in which the i{ndividual student
develops his skills, builds self-confidence,
accepts his limitations as well as his strengthg
overcomes fears, develops understandings and
endeavors to bring his prejudices under control.

O
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If a pupil is to learn how to get alony with others,
it if the teacher's responsibility to provine a variety
of group experiences through which he lear. s to work with
his peers,

Teachers need to know the aims and purposes of
education in order to develop the knowlc .ge and under-
stanaings for guidance; habits and skilis for perfor-
mance; attitudes and appreciations for ! =zlpfulness in
order to bring about happiness and satiifaction at differ-
ent levels of school work.

To enable the teacher to correlaie the two areas,
language arts and social studies, it 1s necessary to
establish not only generalized goals but also specific
objectives,

It is the perogative of the teacher to add to or
delete, or to begin and expand into various directions
in the teaching of social studies.

The teacher shall decide which skills her pupils
are deficlent in and stress these areas, or delete skills
which her pupils do not need in language arts.
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CGENERAL OBJECTIVES

This Suggested Guide for Develicping the
Langioge Arts-Scefal Srudigs Vregram 213 pout 2
pres2ripoing te be explucivy followed by s a
coppilenion of many s1.d v31ied suggestivos o
help the tea. her in daveltping 1eathing unice
"hese suggestion: rhowid srirulece further
thinking z+d setve 25 3 (atalyst anv the pre-
duction of vnit planning

The fcilewzng zre the genersl objectives
which have been the dizecting forces in the
develepmeut cf this gulde:

Te identify the basic principles and
problems related to langnafie arts and soclal
studies that have a bearing on plarning.

To vlew some of the general characleristics
of early adolescents which have implicatiens
for education.

To examine the skills, understandings,
and attitudes inherent in the areas of study.

To provide a sugsested scope and seguence
for the curriculum developrent.

To suggest generalizations, concepts, and
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taleted ldeas which would asiiar ir th2 devgicpnen
ot snfaimatiocn and asctivities,

To fuenish suggestions Yo melerlale, actisitics,
tescling ailds, and evaluatzve pro.cdutes for poildiag
& LEearf.nE unit

Te provide & meang for l2ipang the scache:r cigen-
sze materials =0 that the fusicn of LIAKUARE 2IIf and

e
seclal studies van be madz mete reac:ly

To help thr teacher inctivde »r the .ea'ring units
certain velues basic to eauretion in a demeiiscy

To * tilize the apprepriate rescusces of the schocl
and community apptopriate tc the curriculur

To make provision for having instructicnal material
available.

To furnish sufficient tlexibility so that the
teacher may provide for individusl needs, abilities,
interests, backgrounds, and petsonality structures

To sensitize the teacher to the need for teacher-
pupil planning and for guiding the learning experiences.



PR'NCIPLES AND PROBLEMS*

In developing this guide for language arts-social
studies a review of basic principles and characteristics
relative to the adofescent was made: thatis, opportuni-
ties for self expression, development of leadership, indi-
viduality, and other qualities necessary and important to
this age leve!; developmental charceteristics peculiar to
this group which have implications for the principles
considered.

These are so significant, especially to the humani-
tarian asnects so integral in the Language Arts-Social
Studies Curriculum, that a sampling review is being in-
cluded in this guide.

Basic principles and problems to be considered in
planning and using the Language Arts-Soci:l Studies
junior high curriculum:

Provision is made for pupils to assume increas-
ing responsibility for making decisions involving both
individual and group action, and for catrying out plans
to implement these decisions.

In applying this princip’e in the classroom,
the teacher should emphasize the identification of prob-
lems which concern he individual and the group end
make prevision for the solution of these problems. The
teacher will also need to inierpret the problems of socie-
ty in such a way as to assist the pupils in gaining under-
standing of the soclety in which they live. In most cases
this process will begin with thelr immediate problems of
tiving.

Pupils increasingly share in the determination
of the gaals to be achieved in each learning activity and
in the making of plans to achieve thesz goals.

It has been said that one who always serves
the purpose of another cannot be free; he is a slave of
the one whose purpases or goals he serves. Therefore,
the teacher, in applying this principle to *hz learning pro-
cess, shau'ld use pupil-teacher p'anning with active pupil
participation insofar as possible. |f the pupils are per-
mitted to participate in setting goals, they are more apt
to see the significance of them, to accept them as their
own, and to work with more interest and purpose in the
everyday class procedures toward their achievement.

Pupils increasingly participate in the process
of evaluating both individual and group growth toward
recognized and accepted goais.

When the learners assist in defining their goals
and participate in evaluating their own progress and
achievement, the goals become meaningful. When the
teacher alone does the evaluating, the [2arner is likely to
make pleasing the teacher his goal. As a result he serves
the teacher rather than oaining freedom for himself.

Activities appropriate to the interests, abilities
and needs of ali adofescents within the area served by
the school are inctuded in the program.

American- public education is committed to
the principle of “education for ell youth.” This is par-
ticularly true in the case of the junior high age pupil be-
cause of compuisory schioo! attendznce laws. Logically

"An Adaptation of: Guidg for Social Studies A. Grades Seven, Eight, ar.d Nine, Publication No. 101—G, State De-

partment of Missourl, 1965.
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and morally, rubtic schools are responsibie for setting
up an educatio. al program sufficiently broad in scope
and flexible in nature to include the interests, abilities
and needs of all youth. Youth of this age leve! differ
profoundly, but they have many things in common.
For example, al! can fearn to some degree; however, the
rate of learning is different, All need affection; how-
ever, they respond differently to affection. All such
diff~rences ar.d likenesses shou'd be considered when or-
ganizing a program for the early adotescents.

Pragram provides appropriate activities to
make it possble for each pupil to experience success.

Constant failures in the fearyting process, often
ceused by experiences which are inappropriate to the
ability, interests and needs of the leerner, lead to frus-
trated personilit’  apathy and irresponsibility. Success-
ful experiencs .. .arning which are appropriate to the
tearner, and the goal which he accepts, lead, on the
other hand, t a balanced personality, adesire for further
learning, and a feeling of responsibility and security.

Prcgram rakes it possibie for pupils to gain
an understaniing of varying value systems of different
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socio-econc:mic class groups and to develop a rore con-
sistent value system of their own.

Many lifetime values are established during
early adoloscence. In any school there are pipils with
many and varied backgrounds and value syst2ms, The
fjunior higih school program should make it possible for
a'l pupils to become aware of their own vélues, to ex-
amine them in the light of their origin, and to compare
them witt other individual or group values. 1he school
program should provide opportunities in all subject mat-
ter areas which develop and strengthen the basic demn-
cratic valtes,

Program provides activities desicned to help
young adolescents deal with problems that are unique
to their a:je group.

Effective fearning at any educaticn level takes
place whzn the learner is engaged in experiences which
he recognizes as beirg of concern to him; thyyefore, the
curriculum should provide many oppo-thities for
youth to deal with his own problems,

Wavs to make application of the princ‘ ples in the
classroorn are many and varied; however, a s§npling fol-
lows. Ir. order te most successfully accomplish such ap-
plicatiors, the general development chaia:teristics of
the ado'escent appropriaie to these principles are also
noted.

10



Applications uf the Basic Principles as Related to Developmental Characteristics:

The early adolescent desires outlets for self-expressior.

Some indications of this characteristic:

Desires to participate in creative and manipulative
activities.

Likes to argue and to hear the sound of his own
voice and to express his own ideas.

Has tendency to copy speech pattern from person
he is idolizing at the time.

Determine to have his own way.

How the teacher can halp:

Provide haridwork for pupils to explore and de-
velop new skills.

Capitalize on this trait in allowing pupils to work
in class and group discussion.

Provide through racordings and audio aids good
voice and speech examples, explain voice change.

Offer opportunities for teaching "living with the
consequenc2” and emphasize the trial-and-ertor
method in experimentation; don’t take advantage
of his inexperience; be sympathetic.

The early adolescent is concerned about his relationship
with other people.

Some indications of this characteristic: How the teacher can help:

Desires to become useful and accepted.

Has an inclination to question adult conduct and
standards.

Has difficulty in getting along with people, tends
to btame others.

O
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Provide experiences to help pupil§ feel useful end
accepted in the classroom.

Sponsor pupil-teacher and pupil-parent discussion
groups, present units of work which will teach the
basic concepts of respect, customs and culture.

Provide for frequent changes in membership groups;
promote many group projects.

11



The

early adolescent tries to achieve independence with-

out losing his security.

Some indications of this characteristic:

The

Is willing to work hard to gain some recognition.

Has tendency to regress to childish ways to regain
or insure security.

Desires to be grown up.

Desires to make his own choices and decisions.

early adclescent strives to develop personal values.

Some indications of this characteristic:

E

Accepts explanations and decisions that are reached
through reasoning.

Adhzres to his code of behavior which is based on
a concern about right and wrong.

Exhibits a keen sense of loyalty.

Has a desire to reconcile events or happenings he
observes with ideatistic teaching.

O

RIC

Aruitoxt provided by Eic:

How the teacher can help:

Provide for inany successes in the classroom.

Provide participation in many adultlike situztions
where responsibility is taught and required.

Promote astivities which provid» for adultlike ways
of behavior.

Utilize teacher-pupil planning and guide assign-
ments and activities.

How the teacher can help:

Set up classroom situations involving problem-sol-
ving procedures.

Otfer opportunities for participation in evaluating
class rules, achievements and projects.

Organize projects where this trait can be exercised,
such as contests, debates, etc.

Plan activities, at certain times, of a historic and
patriotic nature; encourage formal ceremonies on
certain occasions, such as the pledge to the flag.



The early adolescent wants to participate as a respon:
sible member of school and home society.

Some indications of this characteristic:

Wants to be socially accepted.
Has urge to be a full-fledged citizen.

Desires to participate in planning, accepting ~.nd re.
jecting suggestions.

The early adolescent wants to learn riew skills and gain
additional knowlec'ge which uitimately leads to indepeir
dence,

Some indication’ of this characteristic:

Is interested in gathering information and develop-
ing :neaningful skiils.

Desires a better understanding of his own ability.

Desires to fearn many skills.

Is 2n enthusiastic and avid reader,

These guiding principles and development char-
acteristics are by no means completé but are meant to
serve as a point of departure for further stu.ty.

ERIC
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How the teacher can nelp:
Bring in community leaders for discussion of social
acceptance; plan events through which all pupils
are accepted socially.
Promote activities which give experience in parii-
mentary procedure, voting, campaigning and group
decisions,

Plan for cooperative participation which involves
discussing, committee reporting, and evaluating.

How the teacher can help:

Promote :mproved instruction in the basic skilis of
reading, writing, and spelling.

Provide a well-balar.ced program of guidance and
testing.

Supply sufficient activities and visual teaching aids
for app'ication of the skills learned.

Provide library opportunities and guidar.ce in read-
ing activities,

13
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;11d always be mindful of
; an intimate relatiorsiip

*'"The teacher sh
the fact that therc 1
between the nature arn|
he prorides in the c%r;sroom and the process bv
which the leasrner rirp tves this stimulus, :nte-
grates 1t in his ming and covetrtly or oveitly

responds to it, now ¢ 1a the future !

r———— "

¥
The teacher andf;tudcn:s should plan “te
rlessroom responsibiiltities throughout the
veir so that:

Each child 1s 1 ,de to feel important,
|' .

“"Lonetrs" are ghgen jobs in whici they

must work with othrﬁs

1
Vovk conmittef} allow stu ents to as:ume
leadership and res!:nsibilities.

/'
!
)

Students worii with many members of tle

class. i

Boys and girﬁ; work together.

r
Students s*r)/ld be given jobs of res)cn-

sibility 4n whic} &hey can succeed,

Students pef orm 4n a variety of flelds.

Students evihuate themselves and othkears.
;

The entireijlass zssunes responsibii{ity.

f
y *Gibson, Jéln S., New Frontiers in the §Social Studies.
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! gubstence of the stinalir

Special ?ids for the Teacher

A WORD TG THE TEACHER

Good organization creates a more disci-
plined clacsronm. Txzmple: ASssign jobs &
members . f the class, rotaring v that every
student has a job nften  Jobs might urciude:
writing assignment ¢cn board and erasing sane
next day: ziving out papers, tooks and other
materjels; taking up papers, tooks and orler
naterials; carrying attenda-ce slip to oil.ce;
preparing for TV, iilms, overhead prejector,
etc.  students ~vastruct a Responsibility Charr
on which jobs are listed

Be enthusiastic yourself since your atti-
tude cverflows to the students.

Take tine to discuss the objectives for
the year with the students and ask tien for
suggestions of activities they would like to
do to accomplish the objectives

With the students plan some evaluation
fur each unit other than a test. The extra
evaluation might be a play, skit, exhibit,
living museum, or open-house for other students
and/or parents.

Evety paper checked should receive two
grades, one for content and one for correct
usage.

Return checked papers the following day.
Go over papers in class, discuss and explain
corcections. The use of an overhvad projecter
makes this procedure easier and faster.

14




Use pretests, check testis, and mastery tests
from Building Better English, (8), pp. 311T-366T.

Keep a dicticnary in every desk and insist
on students using it.

Insist on use of Slant Line Guide in all
written work.

Use sentences, naragrapns, and descriptive
passages from related conteat area to teach
Language Arts Skills.

wWrrite the assignment a1 the board and leave
it there until ready to write next assignment,

Reserve a section of the bulletin board
for display of students' work.

The teachker should write detailed plans
for each week's work. %he purpose of the
weekly plans are:

To list activities of the unit.

To plan lessons in skills, literature,
writing, speaking.

To develop a free reading program.
To develop a spelling progranm,

To develop an interest in current
events.

To 1list resources &nd matarials.

To determine evaluation measures.
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AGENDA
2% HNURS

Social Studies Word List of Vocabulary
words

Spelling and Writing
Social Studies
English

Literature

30

40

30

40

min.

min.

min.

min.

min.



Suggestions from the Teacher

This guide was formulated by a committee of teachers. You are requested to tear out this
sheet at the end of the year and return it to the Language Arts - Social Studies division at the
central office with suggestions for Improvement, both additions and deletions.

O
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A LESSON PLAN GUIDE

Purposes:
What am | trying to do?
What would my pupils’ related purposes likely be?

Materials:
What materials will help me to achieve my pur-
poses?
Materials for my own preparation and use?
Materials for pupil use?

Methods:
What techniques seem most suitable for us ng these
materials to achieve my purposes?
Lecture? Demonstration? Supervised study?
Socialized recitation? Committee work? Aud-
io-visual?

Getting Started:
How will | get started with the class?

Relate activities to the past and/or future.
Show the “why" of the activity to pupils if
not apparent to them and genuinely accepted
by them,

Provision for routine matters, as attendance
checks, so as not to interfere with opening
learning activity.

O

Changing Pace:
How wi'l | change pzce from one activity to an-
other without confusion and disorder?
How will | decide on-the-spot when the time is ripe
for such changes?

Concluding the Lesson:
How will | bring the lesson to a fitting close?
What required or suggested assignments will | make
to the individuals, looking forward to the next
day's activities?
What will | do with a few minutes of extra time if
we finish our work before the end of the period?

Special Items:
Routinz matters: Have | provided for them?
Motivation: What problems wiil | meet? How will
| meet them?
Discigline: What positive forms of behavior control
can | employ?
Individual differences: Mow, specifically, can | pro-
vide for them in my lesson plan?
Evatuating and grading: What tests, or other form
of evaluation, should ! use to check on what | have
actually taught?
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"

>



A LESSON PLAN GUIDE

PURPOSES:

MATERIALS:

METHODS:

GETTING STARTED:
CHANGING PACE:
CONCLUDING THE LESSON:

SPECIAL ITEMS:

o
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LESSON PLAN NUMBER: DATE:

SUBJECT:
OBJECTIVES:

PROCEDURES: STUDENT ACTIVITIES: CONTENT:

EVALUATION:

o
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CHECK T3ST 1

CAPITALTZATION
Capitalizalion: Deduct 1 point for each wrong 4
capital or each omitted one, ‘
FPunctuation: Deduct | ,oint for each wrong
marx or each omitted one, 1In C, deduct !
point for error in placing guotation marks 5,

wrongly in relation to othrer marks.

DIRSCTIONS: Cross ouh each incorrect small
letter., Avove, write a capital. (The numbers

in parentheses refer to the rules that apply)

1« Judy exclaimed, "a week from today we
ieave for colorade on our neighbor's plane, 6
the flying saucer!" ( 7, 1, 5)

2., Trat house at the northezs! corner of

“ 4
the square belongs to mr. and nrs, 7
HH W ‘
h.h, walton, who bought it fifty years
ago, {13, 9, 1)
S

3. stormed at with shot and shell,

B
boldly they rode and well ..,, Tennyson (8)

O
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B F
Does the bay of fundy empty into the
A o] :
atlantic ocean? (3, 2, 1)
c H

In lacy week's "christian herald," i
read a review of a new book that gilves

a smn;nary of all the books or the gible
from ;enesis through ievelation. The
author is a iresbyterian missionary.
(1, 11, &)

B

Fichigan boulevard is an interesting
c I
street in chicago, illinois. It runs

north and south along lake Michigan, (3, 1, 13,

i3

We celebrated the ;ourth of Buly by having
a picnic at anle Carl's beach cabin ard
later golng to see a pageant, imerican ill.
which_had & good march, ”Eai] to ilag,"

in it. (1, 3, 12)



8

10.

E

L
1 believe that science, latin, and art are

among the subjects offered in the ninth

J H S
grade at Franklin junior high school (14,
M1
my irish uncle came to this country on an

5 Q
old ship, the shamrock queen, just before
W W
world war 1. (6, 1, 5)

P L

According to my grandfather, the park lane
T
theater was built in 1900 (10, 5)

o
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ADVENTURES FOR REABING BOOK |

An SQ3R adaptatiori of The Red Apple, pp. 15-20

Explain tu the students thzt they are going to
appiy the SQ3R (Survey, Question, Read, Recite, Re-
view) method to the story

Survey: Ask the students, “What is the title?” “What
do you think of when you see a red apple?'’ Listen to
various responses. Theis answers should express the
senses of sight, feel, taste, smell. Ask students to read
caption above the picture and scan the first five para-
graphs, asking themselves questions as they read.

Question: Discussion of the first five paragraphs shou'd
be in the form of questions by the students or teacher
with responses from the class. Do you find a clue as to
what the theme of the story is?*' ''#\ trade or swap is
going to be made.” "What two artictzs will be 2 part of
the trade?"’ “Will Amy trade her beautiful green sweater
for the old fiddle?”’ '‘Does anyone know what a fiddie
is?' ""What did Amy fee! she just had to have?’’ “Can
you guess why she wanted the fiddle so badiy?” "“What
kind of person do you think Amy was?"’

Read: "Let's read the rest of the story silently just for
fun to find out why Amy just had to see Benny Ames.
You may find some other surprises, too."”

ERIC
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Recite: After students have finich:d the silent reading
-5f the story, fet them ask and/or enswer questions about
the story. “What surprises did ‘yqu find?'* '“Why had
Mr. Milo Starnes traded his old fiddle off?’* '"Was the
8antam rooster 3 villian or a hera?”  “Did you know
mink hides were valuable?” ''D'd Amy trade her beau-
tifu! green sweater for the old ficdle?”

Review: 1. What were scme of the specific things Amy
did for Mr. Starnes

2. List Amy's trades in xquerce.

3. Why Jo you suppcst Amy quit wearing the
beautiful green sweiter, but wore it a3ain
in the latter part 0% the story?

4. At what point in the story did you guess
why Amy wanted the fiddle? (Answers
may vary.)

5. In what second ey did Mr. Starnes show
his gratitude to A ny?

6. Write a brief chaa>ter sketch of one of the
characters. Use one of the following as a
title: "A Generrus Friend’’, ’Patience Is a
Virtue”, "Couraze Conguers All”, “Think-
ing of Others."”

It is hoped that students will learn from practice
with SQ3R to apply this me'hod ora similar one to fact-
ual reading as well as literatc ro,

(B 14
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LESSON PLAN FORMAT

OBJECTIVE: Prior to the instruction the teacher de-
fines a concept which he intends his class to gain. This
concept might be a goal, activity, or attitude, Because
either physically or mentally it is an action to be
achieved by the students, the objective purporting the
concept should begin with an infinitive. Remember the
infinitive must be in terms of students’ behavior—not
that of the teacher. Examples of such infinitives are "to
understand,” “to acquire,” ’‘to develop’’—never “‘to
teach’” or "'to guide.” The nbjective should be clear in
purpose, short, not too general.

To learn to evaluzte short stories by use of
the profundity scafe.

READINESS: A lesson should vegin in the students’
"aniverse”’ ~not that of the teacher. For example, a dis-
cussion might be introduced concerning a school or
neighborhood activity. The teacher so quides this dis-
cussion as to trigger students’ interest in the concept to
be taught, to give students necessary background for the
concept, and to evaluate informally the students’ prepa-
ration for the concept.

Example: "I understand that soon there is going to be a
school dance. How many plan to go? Any onre having 2
“blind date”’? What are some qualities you judge when
yo . meet someone for the first time?"”

INTROOUCTION OF CONCEPT: With as much clarity
as possible, the students are now led from treir “uni-
verse’ to that of the teacher. In other words, through
heuristic questioning, they are 'ed to express the con-
cept the teacher want: them to undersiand. One clear-
cut concept is easier to grasp than several hazy onex
Example: Under what other circumstances might you
pass judgment on people besides those you know per-
sonally. In the news? In the movies? In literature?
How might you pass judgment on people in literature?

ERIC
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PRACT'CING THE CONCEPT: Once the students have
grasped the concept, they need practice in its use. The
greater the variety of ways they practice its use the
better. ’
Example: To practice the profundity scale, the students
might review literary works they already know in terms
of profoundness or “‘depth.” Also, they might be as-
signed new stories to be read in this manner. And they
might discuss free reading according to the profundity
scal2.

TRANSFER TO REALITY: What students do in the
classroom only approximates their behavior in their own
universe. Their readily using a concept in class is no
guarantee that they now will use it in their own world.
Hence, it is the responsibility of the teacher through in-
struction and guidance to lead the stucents to use their
concept in every day life. Assignments with clearly stated
purposes are one means of bringing about a suc<essful
transfer,

Examople: Tonignt when you watch TV try analyzing
~yme of the 'stories by use of the profundity scale. Tell
us tomorraw whether your favorite shows are really
good drama.”’

EVALUATION: Throughout the lesson the teacher
continually evatuates the effectiveness of his instruction.
He may do this informa!ly by observation or by oral
questioning. Alsn, he may do this formally by written
Lests. Certainly, some time after the conclusion of a les-
son, he evaluates again to see whether the concept
continues to be pert of the students’ general behavior.
Example: Did any one see a play over the holidays?
How universal was its statement about life?

B Y}
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Summary:  Ar:ording to John Dewey “learning is
doing.” In the teaching process, therefore, first a worthy
concept is defined in terms of an objective. Then stu-
dents are guided from their universe to that of the

O
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“classrcom world”’ where through guided activities they
are led to grasp and to practice the concept. Finally,
they arc brought back to “redlity’”’ now somewhat wiser
and happier because they have a new concept to aid
them in coping with their world.

aX|



i he Profundity Scale
For the Cvaluation of Literature

Physical Plane Psychological Plane
Reaaer i3 concerned primarily with the physical Reader is concernza with the psychological for-
actions of the characters. Ex: 'The ‘rhree ces influencing the character’s physical and in-
Stooges."’ tellectual actions in light of an ethical code.
Ex: ‘Paul’s Case” by Willa Cather.
Mental Plane
Philosophical Plane
Reader is concerned with the physical and intel-
lectual actions of characters. Ex: The Adven- Reader is concerned with the "Universal truth”
tures of Sherlock !olmes by Conan Doyle. expounded by the auther through the physical,
intellectual, and ethical behavior of the charac-
Mora! Plane ters under the influence of psychological forcas,

Ex: "The Lotery’’ hy Shirley Jackson.
Reader is concerned with nhysical and intellect-
val actions of charicters ir light of an ethical
code. Ex: Luck and Pluck by Horatio Alger.

ERIC :
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PROFUNDITY SCALE

Actually it might seem that m.ry junior high
schuol students are not ready to appl the profundity
scale to literature; however, it may be faound that they
will readily meet the challenge provi. ed by the scale.

In applying the profundity scale .c ‘Bertie Comes
JGhrough”, the teacher would be wise t> use the lesson
ptan format on the pre- :ding pages. the class's interest
i the story would be aioused through a reference to the
title and to pictures.

After the entire story i read !y all, the teacher
might ask a few leading questions, 'V'/I at activities took
place?’” *What hapgened first? Nex!? etc.?” ''Did you
enjoy the activities?"’

Wece there inteliectual activities i1 the story? Were
there more physical or intellectua: activities? If we
should stop here, would we be ir='ined to judge the
story as profound (deep) or not?

Let's consider another level ¢n our profundity
scale; would you say that there wis anything in the
story which might be consicered t» be on an ethical or
moral plane? What about the ban I director, Hyacinth,
the coach, other students, or Bertie ?

O
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Did you consider what made Bertie act as he did?
What about Hyzzinth? Other students?

Are tiere "universal truths’’ expounded in this
story? Are there any symbols that might really refer to
something more universal?

Which would you say is predominant in the story
the physical, mental, moral, psychological, or philosoph-
ical pfane? Would you say that from a literary stand-
point, the story is profound literature?

Just for a quick brief comparison, for most things
are relative; let's see how O. Hanry's "“Ransom of Red
Chief’” on page 330 rates. Read it please,

Is thee much physical action? What about mental?
Moral? Psychological? Philosophical? (Repeat ourec
tion< applied to “Bertie Comes Through”.)

Acco:ding to the profundity scale which story do
you think we might consider to be better literature?
This iz not 10 say that they were not both good, but
just that onw appears to have more c¢opth and has 2
better chance of living longer because of its depth.






There are several metnods of teaching vocabulary

which have been useful. The list below may be helptul.

Incidental Method. The teacher suggests or de-
mands that the pupil look up those words in his
reading which he does not know.

Individual Dictionary Method. Pupils are given a
list of words to look up with due attention to
mesning, pronunciation, and derivation. Teachers
shou'd select them carefully and intelligently in
terms of difficulty and frequency.

Socialized Dictionary Method. Comrnittees in ro-
tation look up words in the reading and present
them.

Sociaiized Synonym Approach. Pupils compile 3
class list of alt possible synonyms for such concepts
as qo, say, fight, and differentiate shades of mear-
ing. This is a fine tonic if it is done shortly betore
themes or compositions.

"Felt-need’” Method. Pupils find and use new
words as they need them to fili gaps in chinking,
feeling, writing, in sets of sentences which have
been skitlfully contrived for the purpose. This has
real though limited vatue for maturer minds.

Independent Method. A single student makes a
hobby of collecting and looking for unfamiliar
words, or he joins a group dedicated to such an un-
dertaking. It has been done.

Direct Teaching of Words. A few words from or
not from reading to be done are presented each day
or each week by the teacher, cut out, nailed down,
and clinched. The least efficient technique is to
write them on the board and have students copy
them.

Whatever method or combination of methods the
teacher uses, he needs to be sure that it is foolproof. He
should be sure that the vocabulary teaching cannot be
escaped or evaded.

The technique the teacher uses should attempt to
meet as well as possible eight requirements.

It must enlist the interest of the pupit in his own
progress—and dramatize that proyress. (Hence the
us: of some standardized test of general vocabularx
before and after a year of study, particularly wit
deficient pupils, is recommended.

{t must be efticient ard practical.

It must be easy for both pupil and teacher 1o use.

1t must adapt itself readily to individual differences
within the class.

It must be positive and defiiite.
1t must be objective and self-educative.
1t must not repface use of the cictionary.

It must encourage creativeness. (Every concept in
grammar may be taught, using the vocabulary
words.)

*English Program for Junior and Senior Higl Schools, An, Grades 7-12, Curricutum Guide, Memphis City Schools,

Qo nnessee, 1965.
ERIC

Aruitoxt provided by Eic:

2 25



RESEARCH ABOUT SPELLING

A few of the findings we have tearned from research are: A q is always followed by a u.

Learning a relatively small group of words will help Proper nouns begin with a capital letter.

a student etiminate as many as three-fourths of his

spelling errcrs. 1 before e except after ¢ and when ei sounds like

@ asin nelghbor and welgh, and in ¢lther, neither,
Lonner periods of spelling instruction are no more weird, and sgize.

effective than short periods. .
P A terminal e is dropped when adding a suffix be-

Pretests are valuable instructional devices. ginning with a vowel.
Words that end in y preceded by a consonant

The greatest emphesis in learning the spelling of a A
: P X peting change y to i before adding s or es.

difficult word should be on visual imagery.

Words ending in one consonant preceded by cue
vowel double the final consorant before adding
a suffix beginning with a vowel.

Only a few spelling rules may be taught profitably,
those that have the widest application and the few-
est exceptions. These are:

ERIC 29
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not
but
get
sit
man

boat
train

time
like

., found
. down

. soon
. goou

. very

happy

. kept
17.

come

O
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Etement Tested

Short vowels

Tvio vowels together

Vowel—consonant—e

ow-ou spelling of ou sound

tong and short oo

Final y as short i

¢ and k spelling of the k sound

LIST 1

Diagnostic Spelling Test

Word

18.
19.
20.
21.
22.

23.
24,

25,
26.

27.
28.
29,
30.

31.
32.

23

what
those
show
much
sing

will
doll

after
sister

toy
say
littte
one

would
pretty

}

}

30

Element Tested

wh, th, sh, ch, and ng spellings
and ow spelling of long 0

doubled final consonants

er spelling

oy spelling of oi sound
ay spelling of long a sound

le ending

Non-phonetic spellings



Word

1. flower )
2. mouth )
3. shoot )
4. stood )
5. while )
6. third }
7. cach }
8. class }
9. jump )
10, jumps )
11. jumped )
12. jumping |
13. hit )
14. hitting )
15. bite )
16. biting )

O

E
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Diagnostic Spelling Test

LIST 2

Element Tested

ow-ou spellings of ou sound,
er ending, th spetling

Long and short 00, sh spelling

wh spelling, vowel-consonant-e
th speiling, vowel before r
ch spelling, two vowels together

Double 1inat consonant, c spelting of k sound

Addition of s, ed, ing

Doubting final consonant before ing

Dropping final e before ing

24

Word

17.
18.

19,
20.
21.

22.
23.

study
studies

dark
darker
darkest

afternoon
grandmother

. can't
. doesn’t

. night
. brought

. apple

. 2gain
. laugh
.
. through

because

J1

Etement Testcd

Changing final y to i before ending

er, est endings

Compound words

Contractions

Silent gh

le ending

Non-phonetic spellings



DIAGNOSTIC TESTS OF WORD PERCEPTION SKILLS {TEACHER}

1. How much sight vocabulary does he have? (Use the

Dolch list of 220 words on test sheets.) Number read at
sight

2. ?oes he try to use context clues? (Record respon-
ses.

“This story has some words missing. iry to read the
story by guessing the missing words."’

"Dick,”—— Mother, “will you go to the store
for me?”

""Surely, - —,"" said .. “What
shall | get?””

"I need & —of butter,aloafof
and a -— Bggs,’’ said . "Hurry.”

—ran to the and was soon ba:k.

"That's a good _ — " said
""Thank — - very much.”

"You're welcome, Mother,” said andra.

off to_ ball with his

3. Does he know the names of the letters? {Craw a cir-
cle around those not known; write in the errors.)
"Read these letters.”

BAISCDFEPTMLRZJUHGWX
QKVYNOronIimytvkpziajus
hbcgwdfxgqge

4. Does he know consonant sounds? (Draw a circle

around those missed; write in *he efrors.}

a. “Letters have sounds. Can you sound these let-
ters?’’

rnlmvzst

O
ERIC
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b. “Show me how you would ho!d your mouth to
say a word which started with each of these letters.”

ytkpjhbecgwd

c. "When these letters are together, what sound do
they make?”

sh ch th wh

5. Can he substitute beginning consonant sounds? {(Ask
the child to read the sight words first. Te!l him the
words if he does not know them. Cover the sight words
and ask him to read the test words without help.)

Sight words: Man sent star night at hen blue kite
hair nest

Test vvords: ban pent mar bight gat fen clue rite
lair zest

6. Can he hear the short vowel sounds in words?
“] am going to say some words. Listen and tell me
which vowe! sound you hear in each word.”

Test wn4s: bread {short e} bunk (short u} snap
{short a) split {short 1) block {short o)

7. Can he tctl when vowel sounds are long in words?
“Try to read these words as well as you can even if you
have never seen them before.”

Test words: teal vie shoal breach creel maim trite
rate theme have dune lave

8. Does he know the common vowel digraphs?

""Here are some words you probably don’t know. Read
theni as well as you can.”

29



Test words: nook aw! coy flout stay maul foil
jowd

4. Can he blend lecter sounds to form words?
“Here are some nonsense words—they really are nnt
words at all, but 1’d like to see if you can rezd them
anyway.”’

Test words; fis !ute gud keat hin sut jav tope
lort tam sive muts bame grue nibs pad nobe vin
wab beed nel bute kim sult faim hife doke doam

10. Does he make reversals?
"Read as fast as you can——hurry!” {Indicate reversals.}

Test words: pall even no saw raw ton tar won
pot rats keep nap tops read meat lap never

1t. Does he see the common prefixes as units?

“Here are some more nonsense words. Read them ac
weli as you can.”

Test words: repan conjump inwell delike dispay
combent ungate excry proread prehead enstand

O
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12. Does he see the common suffixes as units?
“Read these nonsense words as weii as you can."”

Test words: balling boc ker floorest daytion skinance
meatness chairly waterful burnant truchous cornment
cupable cleepive sickiess

13. Does he see compound vsords as units?
“Read these nonsense words as well as you can."”

Test words: nightbank dinnerplayer basketmeet
broomfeather paperjumper catmobile spaderoom
carthouse

14, Can he divide long words into parts?
“Divide these words into parts by marking the parts.
Read the words after you have marked the parts.'”

Test words; bombardment combination refreshment
establishment revoiver entertain calculate cucumber

o
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' DIAGNOSTIC TESTS OF WORD PERCEPTION SKILLS (STUDENT}

1. Dolch list of 220 words. To be tested orally.

2. This story has some words missing. Try to read the
story by guessing the missing words.

"Dick," —— Mother, “'will you go to the store
for me?"’

“Surely, " said . "What
shall | get?”

"{ need a of butter, aloafof -,
anda .eggs,’ said —_ . "Hurry.”

_ _ _rantothe_ and was soon back.

"That'sagood —_ '"said__
“Thank ————__ very much.”

""You're welcome, Mother,” said and ran
offto_ ball with his —

3. Read these fetters.

BAISCDFEPTMLRZJUHGWX

QKVYNOronimytvkpziajus

hbcgwdfxge

4. Letters have sounds. Can you sound these letters?
rnlmvazsf

How would you hold your mouth to say a word
which started with each of these letters?

ytkpjtbcgwd

Whien these letters are together, what sound do they
make?

sh ch th wl
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5. Read the sight words first. Your teacher will tell you
the words you do not know. Cover the sight words and
read the test words without help.

Sight words: Mari sent star night at hen blue kite
hair nest
Test words: ban pent mar bight gat fen clue rite
lair zest

6. Listen to the teacher siy the following words and
tell the vowel sound you hear in each word.

7. Try to read these words as well as you can even if
you have never seen them before.

Test words: teal vie shoal breach creel maim trite
gate theme hove dune lave

8. Here are some words you probably don’t know.
Read them as well as you can.

Test words: nook awl coy flout stay maul foil
jowl

9. Here are some nonsense words—they really are not
words at all, but I'd like to see if you can read them
anyway.

Test words: fis lote gud keat hin sut jav tope

lort tam sive muts bame grue nibs pad nobe vin

wab beed nel bute kim suft faim hife doke doam
10. Read these words as fast as you can—~hurry!

pal even no saw raw ton tar won
read meat lap never

Test words:
pot rats keep nap tops

24
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11. Here are some more nonsense words. Read them as

well as you can.

Test words: repan conjump inwell delike dispay
combent ungate excry proread prehead enstand

12. Read these nonsense words as well as you can.
Test words: balling booker floorest daytion skinance

meatness chairly waterful burnant truchous cornment
cupable cleepive sickless

O
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13. Read these nonsense words as well as you can.

Test words: nightbank dinnerplayer basketmeet
broomfeather peaperjumper catmobile spaderoom
carthouse

14. Divide these words into parts by marking the parts.
Read the words after you have marked the parts.

Test words: bombardment combination refreshment
establishment revolver entertain calculate cucumber



Suggestions from the Teacher

This guide was formulated by a committee of teachers. You are requested to tear out this
sheet at the end of the yea: and return it to the Language Arts - Social Studies div.sion at the
central office with suggestions for improvemert, both additions and deletfions.

Q
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DIAGNOSTIC REMEDIAL REFERRAL

ORAL READING

(AR R

. Can student pronounce new words?
. Can student read aloud easily?
. Can student read aloud in such a mair-

ner that listeners understand and en-
joy what student reads?

VOCABULARY

4.
3

6.

Is general vocabulary good?

Does student know technical words
of subjects he studies?

Can student figure yut meaning of
new words from the way they are
used?

. Does stiudent know how to use dic-

tionary to find meaning of new words?

RATE

8.
8.
t0.

1.

Does student read silently without
moving 1ips?

Do« student read greups of words in-
stead of one word at a iime?

Coes student read righi along without
looking back again at words he has al-
ready read?

Does student change rate of readirg
to suit the kind of material he is read-
ing?

50]5 1 F2

Yes

—

No

18.

X

12. Does student read simple material ra-
pidly and accurately?

UNDERSTANDING

13. Does student concentrate and think

about what he bas read?

Can student pick out the main thought

of a paragraph?

. Does student know how to read ouick-
ly to find details?
Can student spot wrong statements as
he reads?

. Can student explain, to someone elsc,
that which he has read?

14.

STUDY

Does student know how to use the li
brary?

Does student know how to find and
use reference books and magazines?
Does student read books and rnaga-
zines on many topics?

Does student know how to choose
books for enjoyment?

Does student know how to choose be-
tween good &nd poor reading material?

19.
20.
21.
22.
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MATERIALS AND SUGGESTED USE

How To Improve Your Reading—by Paui Witty Suggested use: Work with individual students. As-
cer.ain the feasibility of using this material with

groups as large as thirty or more.

A basic text for individual or class instructors.

Suggested use:  Individual work with student.
You Can Read Better—by Paul Witty

Writen for upper elementary and junior high. De

Developing Y_o__ur Vocabulary~by Paul Witty
sigr.ed 1o improve reading ability and to increase
An activity text with practical suggestions on how interest in reading.
to increase and enrich the vocabulary rapidly and
Suggested use: Slow group in English or social

easily. Exeicises and activities are in each chapter.
This text is a ready-made unit on vocabulary for use

in regular English classes.

studies or with SRA Reading Lab.

ERIC .

Aruitoxt provided by Eic:



HOW WE LEARN

- 7
SYMBOLIC DOING

Verbal
Symbols
{3poken words)

Visual Symbols
{The Written Word)

/ Radio-Phonograph {Hearing) \

Photographs-Pictures
OBSERVED DOING {Seeing reproductionrs}

L Field Trips (Observing firsthand) \

Demonstrations {Seeing things correctly done) \

Dramatizations {Acting out or duplicating events} \
DOING 9 out or duprieating

Contrived Experiences
{Laboratory experiences; developing learning skilfs}

Direct and Purposeful Participation {Practice teaching, Group
process application,

Apply this chart to your teaching. How wel! cou’d you teach, if you began at the top of the triangle and proceeded down-

ward \only three steps? Six steps? How much more effective would your teaching be if you began at the bottom and
O ward?

B ) Edqar Dale

ERIC % 20
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FLOW CHART OF A
COMPLETE LEARNING EXPERIENCE
(Paul Hanna}

Learner with
past experience /

faces a new experience
to him resulting in

"a block, a tension,
a disturbance

out of which emerges
a purpose or need \!/

to solve a problern and 1'
resolve the tension; he v

uses past experience and

knowledge to form hypotheses; \L

tests hypotheses by collecting new
information through experimenting,
reading, questioning, listening, and
observing;

organizes, interprets, and verifies
facts by discussing, writing, rechecking;

draws conclusions which give satisfaction
and resolve tension and disturbance
and leave the learner ready to face a
new situation with increased power.

O

ERIC

Aruitoxt provided by Eic:

35

-



AREAS CORRELATLED

E1ghth Grade
Language Arts

Grammar

Lirr~ature

Spelling

Vocabulary developrment
Writing

*Social Studies

American History
Tennessee iistory

*Ejghth grade social studies will cover American and Tennessee history with geographic
implications from 1865 to the present.

o
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Studentts Textbooks:

Social Studies
American history
This Ts America's Story,
This Ts America's Story,
This Is America's Story,
Lznguage Arts

Grermar

EIGHTH GRADE TEXTBOOKS

164 edition
158 edition
154 edition

The New Building Better ZInglish, 8,

165 edition

Junior English in Action, Bk, 1I,

7th edition

Literature

Exploration Through Reading, L. 11,

1), edition

Study of Literature, L, 1I, 111,

t6L edition

Adventures for Pezders, Bk

Olympic editicn

»

Adventures for Readers, uw.., 1I,

Hercury editinn

VWindows on the ¥orld, A.E.,

161 edition

Ideas in Literature Directions

¥, 1T, A.E.,

ERIC
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Spelling
Spelling for Word Mastery, 8,
Enlargec edition-
Spelling for Word Mastery, 3,
L. I, II, III
Yord Mastery Spelling, 8.

Writing
Reaching Our Goal Compendiwum,
164 edition

Teacher's Editions
Social Studies

American history
This Is America's Story,
164 edition
Tennessee history
The Story of Tennessee,
163 edition

Language Arts

Grarmiar
The New Fuilding letter tnglish,
8, '65 vdition
Junisr English in Actlon, k. II,
7th editicn

a2
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Writing
Reference Manusl for Teachers,
Gr. 53-8

All e1ghth grade P1lot schools will recetve:
Soc1al Studies

Amertcan history -~ 1 per child
Tennessee histcry - 1 set per leacher

Language Arts

Grammar - 1 per child
Litexratuie - 1 per chald
Spelling - 1 set per rteacher
Writing - 1 set per teacher

Maintain continuity within a school-

A set of encyclopedias and a world atlas 1s
desirable

o
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GETTING ACQUAINTED WITH THE GUIDE OUTLINE
SEVENTH GRADE

tn order for the guide outiine to be functional and
pra~tical for the teacher, an explanation of the organiza-
tion is provided below.

Overview: A general description »f the entire course
has been provided and also one for each of the six units.
This is not only for teacher orientation but also for the
pupil. These were devised so that the “picture’’ may bet
seen as a whole and as units; thus, as the parts are
studied, they may be aptly related to the whole.

Unit One-Unit Six: The outline is divided into six
units. It is not intended that the teacher feel required
to cover one unit each six weeks period. Some units
may need seven or eight weeks devoted to the material
while others may need only four or five weeks. The
time span devoted to the various units depends, of
course, on such factors as abilities, interest levels, etc. in
the teacher-pupil processes.

Generalizations: These were cesigned to relate to the
overview and to serve as an introduction for the various
parts of the overview that are to be studied.

Concepts: Threse are the generalizztions narrc ed to
short phrases to more concretely and briefty re ste to
the overview and to introduce the parts of t. .- overview
to be studied.

Objectives: These are the links for connecting the
material to be studied to the basic concepts and in turn
to the generalizations and to the overviews for the unit
and for the year.

Humanitarian Approach: This is 1o provide for the
most meaningfu! and lasting learning experiences. The
material should refate to the pupils themselves; if it is
riot, it has little or no value. Possibilities for building

ERIC
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background have been listed in question forin, but the
approach may vary; it might include class discussions,
panels, checklists, etc. .

Related Content: Language Arts and Social Studies
readily fuse in many ways, especially through the area
of literature. However, there are basic skills that must
be taught first of all as skills, and then the application
and practice of these skills provide for the fusion. {Care-
fu!l consideration of the Related Content, Related Learn-
ing Experiences and Skills to be Stressed will help to
clarify this.}

Related Learning Experiences: These are suggested
activities provided to implement the fusion of Languzge
Arts and Social Studies. It is by 1o means a complete
fisting; it is meant merely to assist and serve as 3 starting
ptace. Distinction as to the appropriate levels {I, |, or
111} has also been suggested.

Resource Material: The materials listed in the outline
are to serve only as general suggestions, For a more de-
tailed listing as to materials and their sources see the Re-
source Materials section of this guide and An English
Program for Junior and Senior High Schools, Grades
7-12, Curriculum Guide, Memphis City Schools, 1965,
and Social Studies Curriculum Guide, Vol. |, Grades 7-
12, Memphis City Schools, 1964,

Skills to be Stressed: There are vital and essential
skills to be applied to the Language Arts-Social Studies
program. Some of these have a responsibility to lan-
guage arts, some to social studies, and some have a
shared responsibility. These skills include understand-
ings, attitudes, values, appreciations, opinions, and be-
havior as desired goals. Every learning experience
should be designed with a goal in mind and in such a
way as to develop that goal. For a more snecific con-
sideration of these, see the section on Skil's.

A1



OVERVIEW

During the first efghty years of the growth
of the United States many sectional interests,
ideas, and opinions developed. These conflicts
divided the country and inevitably lead to fear-
ful internai war, out of which emerged a more
powerful nation. New problems were faced and
changing needs mel ac the United States berame
a world leader.

tne following units have been outlined as

a gulde for the teacher. All suggestions should
be used in the light of the needs and interests
of particular students or groups of students,
and only those parts which have promise of a
particular teaching - leatning situation should
be used. Each teacher should adapt and supple-
ment the material.

Appropriate skills and attitudes based on
the content materials should be developed The
skills include reading, theme writing, critical
thinking, research, and vocabulsry study. The
development of good attitudes should occur when
skills and content learning are channeled into
decired directions.

The primaty objective in Language Arts
is to teach and reteach all skflls to develop
proficiency in applying these skills to related
areas. The usage of good Erglish in all oral
and wiitten experiences in school and out

ERIC
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s the aim of this fusion of Social Studies
and Language Arts.

The chief stress will be on basic grammar,
correct usage, and mechanics; that is, parts
of speech and sentence structure, verb subject
agreement, nronoun usage, tr>ublesome verbs, and
capitalization wnd punctuation. By relating
these skills to Social Studies an a practice
or an activity, the experiences will have value
and ''make sense' to the gtudent. Much oral
practice, as well as written practice, will »e
provided, particularly In correct usage. Prac~
tice experiences will cover the process of ex-
pressing ideas effectively, with generous use
of practice sentences, paragraphs, and reading
poems from grea* writers, as well as original
sentences from the student.

Pre-tests will be given students in order
to evaluate the student's needs. Less re-teach-
ing will be required for some students releasing
them to more varied enrichment experiences. For
gtudents who nced it, more meaningful drill and
practice can be given.

Techniques of good penmanship will be
stressed. These techntques are neatness, legibil-
ity, speed, and form. Cortect spelling of all
words used in writing w!11 he demanded by placing
a dictionary in every desk and erphazizing its
use for all schonl work



Ample opportuntty will be given for improve-

ment of orali and written vocabularies in regular
tomposition work, in oral and written zeports,
and in discussions Careful attention wii! be
p:aced on skills in cnun¢ aticen, prenunciaticn,
veral communi:avion, and visible communication
tposture, gesture, facial expression, and
noJement)

Intelligent and courtecus listening has
tecome an essencial skill to be developed in
nodern classrooms in which radio, television,
films, tapes, records, parel and group discus-
sions and individual or group reports are a
rart ot the activities of the class

Since many pupils 1in seccndary classss
find most of the books available too difticult,
too dull, or both, they need to begin reading
tn low gear, with storties that reflect their
interests An attempt will be made to find
reading material to change pupils' negative
attitudes toward reading, develop pupils’
reading ability, and facilitate pupils' per-
sonal development through reading.

Reading skills taught in elementary
school will continue to be developz2d through
background building, interpretation, and
comprehension. Both silent and oral reading
#4111 be used in practi-e experiences.

ERIC
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Enrichkment cexperiernces will be directed toward
criricsl reading, thinking, and writing Many
exercises jn creative thinking and creative writing
will be used

The library will! be used tor r2search for
subject area reports, browsing, reading of period-
1cals, and selecting books to be read for reports
and pleasure.

Paperbacks should be used in the classrooms
because they are written on easy-to-read levels
or a varlety of subjects which interest the stu-
dents and &re inexpensive

Readirg ski1lls in short stories, plays, and
peems are slightly different from skills used
in textual materials and non-fiction and will
be so treated.

In the short story students will discuss
the author’s bicgraphy, the plot of the story,
the relaticnship of the characters to the
setting and plot, special traits of the characters,
the climax of the story, and the style of the
author.

In poetry students will discuss the author
in relation to the poem: the theme (what is the
author saying to us?), paraphrase lines of the
poem, examine the rhythm and rhyme and the author's
use of metaphor and simile.

ENAl
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In rrading a piay students will notice the

Jarm o cs difterent from other literary toims, but

that 1t has a tneme, chatacters, plot, and
¢iimax as other fiction we have read.

To help the student develop an appreciation

tor varlious types ot literature, recordings,

tape recordings, films, television, and other
media will be used Students wil) write cre-
atively in these areas either individually or
in groups Each child should scon learn the

importance ot proot-reading his own paper

In addition to basic reading skills pro-
vision will be made through reading experiences
fot the studeni to increase his ability to find
and understand various thought experiences, to
learn to read with a purpose, and to draw on
previous learning in attacking new material.
The SQ3R method(Sutvey, Questicn, Read, Recite,
Review) {s one of many methods which may be
used to attain these skills,

O
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UNIT ONE

OVERVIEW FOR UNIT ONE

This unit is designed to bitng into focus
the social, cultural, political, and geographical
position of a nation reunited.

It probably would te teasitle to veview
Chapter 19, "The Worth oand the South Coie Lo
Blews, ' in ordcr te helip the pupile vaderstiuand
why the patioen, particaiarly the Secuth, had teo
20 through 1 pericd of reconstructicn ta its
thinking 2s well ~s {ts phys:cal being.

Current events will be incroduted ard
continued throughout the year. Through news-
papers, magazines, televisron, daud radic, pupils
will be able tc search out our present-day
problems and compare them with theose of the lawe
1800's,

The follewing basic skiils are tu be
taught and developed: spoliing and Jdiot:cnary,
penmanship, litrary, readiay {inteipietariun,
comprehension, wolobulary ), ropitalization
arnd puaitusztion, ofitical thanking end teading,
critical and original writinyg, listening and
speaking, and nap and plobes

Pup1ls levelop an understanding of tle
different kinds ot reading to sult vatious
purposes through the related content aiea.
The SQ3R method (Sutvey, Question, Read,
Recite, Review) 1s one of many to be used 1in
studying subject matter for facts.

O
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Selections in literaturc sre used to broaden
the student's cultural background, and his under-
standing of the world in wh.ch he lives as well
as give him pleesuie during hus lelsure hours.

Throughout the sciwoel year the applicaticn «
thece skills will be used in learning experiences
related to the centent orea where nmany skills are
cimila:.
the intetest and abiliry le.els of the students

Pretests should be given before intreducricen
<t content ateas,

-

Activities and/oy prccrices are geared te

Chapters 11-17 are i¢ be used 1n a symplitied

scvered

in

hurried review and ate reot meant te be 1o
dezail but can be used thrcughzut tbe year

comparison with future developmente.



Ceneralization: lau censt inrly

Je2ka ta satisfy hia aec! fo

food. =lethitng a2

"NIT

ihelter ard his canty;

in so0 dcy oy D2 attepts Lo alant hiwself through viitization ard expleitation of tha car.

Objectives

To improve and increase
vocabulary

To understand that man mects
basic needs and desires in a
varlety of « :vs

O
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Humanitarian Approach

tiow is vocabulary an aid-
vanta,e to the students,

and hot can a better voca-
tulary be of more advantage?

\nal are some of the basic
needs tiat should be
considered in writing a
constitution? How does

a constitution provide for
basic needs:

19
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Related Content

English in Action

Ch. 4, "Choosing Words
Carefully;"

Clh. 36, "Improve your
Spelling"

Buflding Better hny ish
Ch. 10, "Building

VYocabulary;™” Ch, 35,
"Spelling - Stcp by

\
Step

Spelling for Wend Mastery,

Lesson i-6

This is Aa2rsvca's Siory,
Unit IV, Chs. '1-12



Concept: Basic human needs.

Related Learning Experiences to
Implement the Fusion of Sccial Resource Materials Skiils to be Stressed
Studies and Language Arts

*Begin a Word List of words Texts, discussions, and *Building a vocabulary
heard in conversations, research material

classes, or read in texts

or other books. These should English Transparency Mas-

be words which have special ters, 8th, I., 1-8, 45-

appeal to the student which 46; 11., 2-5; III., 1-4.

he might use in original or
creative writing. L. I, II, ILI. .
Classroom resource material *Using dictionary skills

*The class reads and discusses

the story. Wcrds are pronounced

and recorded {n vocabulary note-
book.

Using dictionary (a dictionary in
every desk) students divide words
into syllables, place diacritical
varks, and write the parts of speech.
Use Part D of lesson in Spelling

for Word Mastery for phonetic
analysis of words.

Include vocabulary words in dic-
tionary skills and phonetic analysis.

Emphasize the basic needs of people This is America's Story Understanding the Constitutfo
and goals of democracy by writing pp. A2 - A32

a simplified constitution in The Constitution of the

comparison with the Federal United States

Constitution,

Film: The Constitution of
the United States

o Transparency Masters #26

ERIC A

46




UNIT

Generalizaticn: Man constantly seeks to satisfy his need for food, clothing and shelter and his wants;
in so doing he attempts to adapt himself through utflization and exploitation of the earth.

Objectives Huranitarian Approach Related Content
L
To develop understanding How do students adapt to English in Action,
of the student's relation- their peers? . Cch. 1, "Mind Your Man-
ship to others ners;" Ch. 14, "Express-

ing Opinions in a Group;"
Ch. 6, "Friendly Con-
vergatioa"

Building Better English,
Ch. 2, "Improving Your
Speaking Habits;"

Ch. 6, "Learning to Work
Together;"

Ch., 1, "The English
Language: Its Vocabulary"

To develop the ability to wWhat are scme factors that Reaching Qur Goal,

write easily, legibly, make handwritten material "Outr Changing World"-

and pleasingly difficult for the students Flyleaf; "Our Opport-
to read or to write? unities,” p. 18; "Con-

ducting a Class Meeting,"
p. 7; "Vocabulary,"

pp. 26-27; ''Know Ycur
Manners, ' p.21.

To show how the U. S. met the What does each section This is America's Story,
responsibilities of providing of the naticn donate Ch. l4, "The Northeast
for the basic needs of her penple to the national econony? Becouzes the Center of
by develeoping her natural Trade and Manufacturing”
resources Ch. 15, "Cotton Bacomes
King in the South"
O
ERIC 1
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ONE

Concept: Basic Human needs.

Related I« t;a.r—rﬁ:g’hl_;x pzricnces to
[mplement the Fusion of Social

Resource Haterislns
__Studies and Language Avbs L i.ia. e
follew suggested activities F1lns
in Teacher’s Hanual.

*follow recomended procedures Clsnsroon

Use
slaat line ia all writing. .
show the eccnonic developrient T Story of Tennessece
of the Unfted States by nap skills Ch, 23-26. Agriculture
¢-phasizing Teunessee arca. 1) Industrial Development

Beginning and Growth

tosontee material

Teveloping gusd ranncrs
for working with oae's

peers

*Foraing, spdcing, and
slanting Jetters cor-
rectl,; and legioly
usin: correct aliganeat
and proportion of
letters and curved be-
ginning and ending
strekes on words

Necognizing tiends

HMap 5kills

of Industrial Ane:rica

O
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UNIT

Generalization: Man constantly seeks to satisfy his need for focd, clothing and shelter and his wants;
attempts to adapt himself through utilization and expleitation of the carth.

in so doing he

Objectives

Humanitarian Approach

To develop independence of
judgement in literary mztters
and, from having read, gain
a richer life.

To recognize the practical
use and pleasure of the
library

ERIC
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Related Content

What are some of the factors
that influencz the students'
selection as vo the books
they read, and what factors
could aid them in selecting
more Interesting and enrich-
ing books?

What bave the students found
practical and pleasurable 1in
the library before, and what
others are there to be dis-
covered and explorea?

49

Windows on the World,
A. E., '"The Sporting
Spir{t", pp. 128-182

Ideas in Literature,
Directions A. E., "Into
the Unknown", pp. 109-
142; "From Qut of the
Deen', pp. 411-440

The Study of Literature
L. 1I, 111, "Hiawatha's
Fasting”, pp. 208-215,

Explorations in Literature,
L. I, "Archimedes", pp.
174-179.

English in Action,

Ch, 8, "Knowing Your
Library;"

Ch. 17, "Making Better
Use of the Newspaper"

Buflding Better English,
Ch. 3, "Listening;"

Ch. 14, "Improving Read-
ing Habits;"

Ch. 16, "'Finding and
Using Infornation’

]

vl



ONE

Concept: Basic lwman naeds.

Related Learninéuixperiences to
Implement the Fusicn of Social
___Studics and Language Arts

*Build background for reading
through class discussion of

the title of selection and/

or references to the author's
life and cother stories he has
written. Give a purpose for
reading a particular story.
Check for comprehension through
oral interpretations of inci-
dents in the story recalling
the purpose of the story.
Discuss orally, or in writin;,
the traits of the characters,
plot, and climax of the story.
Do not overlook enrichment
activities in textbook, L. I, II,

Suggestion: Use SQ3IR or similar
rmethod for L. 1, II. Try using
Profurdity Scale for some. L.II, III.

Show films and filmstrips on the
library. Conduct discussion of the
physical aspects of the library;

in the library practice locating
books: fiction, non-fiction, ency-
clopedias, and dictionaries from
the card catalogue and by the ar-
rangement of books on the shelves
ia the library.
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Resource Materials

Smith, Nila B., et. al.,
Voyapes in Reading, L.IL, T1IT,
ppP. 495-406, 499-502, 503-504,
48-55, 213-224, 517-519, p. 497

McCracken, Clean, et al.,
Basic Reading (8), L.JI, III,
pp. 206-219.

Smith, Nila B., et al.,
L.I1, 111, pp. 352-1357,
358-363, 364-370

Films, filmstrip, and library

Films:

Know Your_Library

Library Organization

Libraty Research in Hign Schocl
Filmstrip:

Using Library

See Board of Education film
catalogues

50

Skills to be Stressed

*Thinking critically so
as to conprehend and
make inferesnces relating
to material read

*Developing research skills

"



UNIT

Generalization: Man constantly sceks to satisfy his need for food, clothing and shelter and his wants;
in so doing he attempts to adapt hiwmself through utilization and exploitation of the eart

Objectives llumanitarfan Approach Related Content
To develop good listening What speeches or talks have English in Action,
and spaaking habits the students heard that were ch. 2, "Studying Is Im-
boring or uninteresting, and portant;"
was this reaction due to poor Ch. 5, "Listening -
speaking or poor listening Learning to be a Good
habits? . Listener, Listening to

Directions and Explanation
Ch. 9, "Reading for Fun
and Information;'" Ch. 10,
""Speaking Easily and
Correctly;™" Ch. 11, "Expla
ing;" Ch, 13, "Reporting"

To understand that cultures low are the students' lives Ihis Is america's Story,
are changed by exploration changed as they experience Cnit I, Ch., 16-17
and discovery new situaticns? What part

did the Negro play in the
development of the United

States?
Q
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ONE

Concept: Basic human needs.

Related Learning Experiences to
Implement the Fusion of Social
Studies and Lanpuage Arts

E

Discuss guides to good list-
ening and advantages to stu-
dents of being good listeners
in discussions, lectures, re-
ports, ectc.

Students write questions
based on Social Studies as-
signments. Students read
questions and call on others
to answer. All students
listen and discuss the answers.

Construct posters on:
movements for refomn,
growth in democracy, and
change in political parties

O
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Resource Materials

Classroom resource material

Skills ta be Stressed

*Forming good speaking,
ltstening, and study
habits

Library and classroom

resource materfal:

Album of American llistory -

J. T. Adanms

Dictionary of American History -
Schribner

Transparency Master #30

52

Selecting main ideas
and relating supporting
facts through drawings



UNIT

Cenevalization: lan constantly seows to satisfiy
in sv doing w atterpes to adap

L

Te understand that cultures i are the students' live
«re chanpad by =xploratien Siranged Ay they expericace . ‘Tal
and discevery and that us- oW slieationg?) relldng ", o
tors and ways of doing thiugs "lhe TrreoufoLcluenture”
often outlive their usefulness pp. lu-iw

RS R

Directa :
"Into ... U"iooun’,
pp. 100-110: :
"From vy of
rp. A11-30

Moen ool oaroe,

PP 3=y,

The Stery ot ditera sty
LD, BED, THelence
p. 318-373.

CentUI s or S0 .,
s b1. 13-

Oo show how secticmlign What Lors man necod This 1< Arerica's

Jdi rided the zountry and othivs toan subsistensy? Ch. 18-19.
¢rhisseed the additicenal
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QNE

Concept: Basic human needs.

Relatéﬁ.Learnlnglixperiences to
Implenment the Fusion of Soclal Resource Materials Skills to be Stressed
-—.-Studies and Laaguage Ares

*In the recading of a short story Smith, Wila, et al,, Using research materials
students will discuss the Voyages in Reading, L.I, IT, to locate, organize, and
author's biography, the plot p. 545, relate Information
of the story, the relationship
of the characters to the setting Virton, Iris, Qur Yation's Analyzing, selecting,
and plot, speclal traits of the Builders and relating inforamation
characters, the climax of the in chart form
story, and the author's style Gordon, Edward J., Intro-
of writing. L. III. duction to Litcrature Developing critical

L.IT, 11 i thinking and compeehension

0'D.ly, Elizabeth G., and
Nieman, Egbert W., Adven-

AE., L.1,10

0'Daly, ¥lizabeth G., and
Nieman, Epbert W., Adven-
tures for Readers, L.I, IT,

1IT.
Hake a map of Westward U. §. History Transpdrency Analyzing aad relating
Expansion showing various ilasters, 36, 40-42, 47, 48 all nmatecfal.
land acquisition and allionce Film: Civil War. Bachyround
by 1860, Issues
Preparc a chart arranged in
time order, showing the enenles
vhich led to the separation of -~
the North and South. "‘\

54
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UNIT

Generalization: Man constantly seeks to satisfy his need for food, clothing and shelter and his wants:
in do doing he attempts to adapt himself through utilfzation and exploitation of the earth.

Qbjectives 'umanitarian Approach Related Content
To understand that Did the differences This is America's Story
changes result in concerning these ccnflicts Unjt VI, Ch. 20
strife and dissension result in hard feelings,
which frequantly erupt fusses, lcss of friends, etc.? The Story of Tennessee
into war Ch, 19-20

Separatlon and reunion

o 5
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ONE

Concept: #Basic humsn needs,

Related-lelrnlng Experiences to
Imolerenr the Fusioa of Sccial
_ftudies and Laaguage Arks

Outline map of the United Statue-,
Ideat:fy the Confederste stages,
the border states, ond the
norepern st.ates.

Tell the
"Fall of
a report
landmark
from the

story of the
¥emphis'' and wirite
on an historical
in HMenphis dating
(ivil War days.

O
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Restur«e Marerials Skitlis o be Stresced
Film: Ihe Ciwil War, 1863-1845 Relating to Lhe rost
Filw: The Civil War: Pestwar Feriga and crectiag ia visual
Filu:  abiaharn Livcein forn accunulatad data

Library and classroon material

The Civil War - American lleritage

Transparency llasters: 49Y-51

i
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*TEACHER'S EVALUATION SHEET

FIGHTH GRADE

TEACHER'S SUGGESTTONS

e e e e e

UNIT ONHE

TEACHER'S INVENTORY OF TEACHING AIDS AND RESOURCE MATERIALSY

COMMENDATIONS
ON THE UNIT

RECOMMENDATIONS
FOR IMFROVEMENT

MATERIAL FOUND MATERIAL
USEFUL NEEDED

T S O

E

#Place in folder on buck cover.

O
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Include sanple les:con plans and tests.
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DAIL! 1
N L UNIT

Generalization: Man constantly seeks to satisfy his need for food, clothing, and shelter anc his clher
wants; In so doiug he attempts to adapt hiwself through utilization and exploitation of the

o earth, e e e e e e e - L
Objiectives HBunanitarian Approach Related Content
To improve and increase ; How is a vocabulary an
vocabulary \ ; advantage to students, and
how can vocabulary be of English in Action, Ch. 4,
greatest advantage? pp- 34-37. "Choosing
Words Carefully"
Building Better English,
ch. 10, pp. 177-179
"Building Vocabulary"
To listen acutely Spelling for Word Mastery,
p. 2, Part I, Pretest
To underscand that man What are some of the basic This Is America's Story,
meets basic needs and desires needs that should be con- Unit 1V, Ch., 11-12
in a variety of ways sidered in writing a

constitution?

Q ‘:2
ERIC 5
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DAY I

Conzept: Baslc human needs.

.3tudies and Language Arts

“Related Learning Experiencee to
Implement the Fusfica of Social Resource Mdterial Skills to be Stressed

Begin a Word List of vocabulary building vecabulary
words. L.I, II, TILL.

Take Vocabulary Test A, Lnglish 8 - Transparencies Introducing use of the
pp. 35-36. Discuss Exploring from C.0. - I, 8 Language _ dictionary
Your Dicticpary. Play gamc Includes Vecabulary

alphabetizing words., Assign
Activity I, pp. 34-37.

Discuss Guides for Widening
Your Vocabularx, p. 177. Refer
to pages listed under number 4.
Discuss and assign Guides_ to
the Use of Centext | Clues and
An‘ivity A, pr. 178-179.

Give test and check for ahility
to hear beginning consonant
sounds. L.I, II.

E

Discuss the overall divisicons Ihis Is anerica's Story Understanding the
of the Constitution of the PR A2-A32 Constitution

United States.

id
o 60
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UNET

Generalization: Man constantly seeks to satisfy his need for food, clothing, and shelter and nis other wants;
in so doing he attempts to adapt himself through utilization and exploitation ¢f the earth.

Objectives llumanitarian Approach Qelated Content
To develop {ndependence of The Study of Literature,
judgemeat and from having n. 11, 1I1, W#atha's
read, gain a richer life tasting,” pp. 208-215

Exploration through Realing,
L.1, "Jason and the Golden
Fleece," pp. 304-315

Windows on the World,
A.E., "The Milk Pitcher,”
pi- 123-141

To vndeistand the developrent

Yinplisio an JSction, Che 4,
28 the English language

np. 40=43, Voo Our Taaguage
Grew' - "word Bisteories anu
Deriviaticas”

fuidoang B bl
Ca,

Languages Tts Vocavulary'

B

O
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ONE

._Studies and Lanjuage Arts

(cont sueed) DAY i
Concept: Basic human needs

delated Leatning Lxperiences to

Implement the Fusion of Social Resource Mateiial s¥i1lls to be Steessed

Discuss Uenty Wadsworth Lengflellow's Reading and thinking
life with rtudents taking part 1n critically

the discussion. Discuss the entire

poem, '""The Story of Hiawatha.,' Sug-

gest students read the entire pcem
outside class. Read to the class
"Hiawatha's Fasting' asking them

to notice the rhythm, Do not
exaggerate rhythm. ?ray attention

to the meaning, and accent key words.
Study the poem, chocse passages,

and be prepared to tell the class
what meaning you get from a
particular passage.

Luild background for "Jascn and

the Golden Fleece” through discussion
by students who have read Greek myths.
Class will read silently for the
pleasure of reading.

Use Teacher's Manual, »p. 133-134,
for developing teadiness for reading
and interpreting the story (1).

E

Work Activity 6 {n class. Discuss Dictionary Understanding the Enp
Pp- 40-42 through Activity 7A. language
Assign Activiey 7B, p. 43.

Discuss "Tne Changing Nature of
English.”" In class follow through
with Learning Activities 4-B.
Assign Activity C on page 3.

O
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UNIT

Generalization: Man constantly seeks to satisfy his need for food, clothing, and shelter and his other wants;
in so doing he attempts tov adapt himself through utilization and explecitation of the earth.

Objectives Huranitarian Approach Related Content
To develop the ability to Continued from Day I Spelling for Word Mastery,
write easily, legibly, and p» 3, Diagnostic Pretest 2
pleasingly

To listen acutely Spelling for Word Mastery,

p. 2, Part 1I Pretest

Te establish patterns of
dictionary reference for
use throughout the school
year

English in Action,

Ch. 4, pp. 37-49,
"Guide Words' and
"Pronouncing Correctly"

Building Better English,
ch. 10, pp. 172-182,
"Using the Dictionary"”

To understand thet man meets
tasic needs and desires in
1 variety of ways

1hds 1s Amerieca's 3tory,
Unit IV, Ch. 11-12

ERIC o hh
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. (continued)

Concept: Basic human needs.

Related Learning Experiences to
Implement the Fusion of Social
Studies and Language Arts

Resource Material

DAY LI

Skills to be Stressed

Practice writing letters a, d,
g, m, n, 1, e, ti, u, and central.

Take test and check for ability
in heariry both initial and final
consonants. L. I, II,

Check assignment. Discuss
Pronouncing Correctly. Practice
Activity 3(1-2) in class.
Discuss Activity 4 and assign
Activity 5, pp. 39-40.

Check assignment. In class
follow directions for Activities
B and C, pp. 179-180. Assign
Guides for Using the Dictionary,
pp. 181-182.

Study Article I of our
Constitution - the powers of
the legislative branch of our
government.

ERIC

Aruitoxt provided by Eic:

Forming letters legibly
and slanting them uniformly

Developing listening
ability

.

Improving dictionary skiils

This Is Amexrica’s sStory,
pPp. A2-A32

64

Understanding the
Constitution



NIT

2gneralization: HMzn consten:ly geeks ro satisfy his need for foed, clotiing, and shelter and hie other wants;
ia so doing he attempts to adapt himself through ttilization and exploiration of th2 earth.

Jblectives

Mumanitarian Appreach

felated Content

i underatand the developm2n:
cf c¢hz Englich language

Eullding Betrer Engiish,
th, 1, pp. 2-€, "The
origin of Englisa™

o devalop independ.ace of
ivdgemeet ia readinz

ERIC
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(S

Ihe Gtuly o. Liceracute,

.11, I11l, "Hiawatha's
Faating,

" oo,

208-213

Exp.srations through

Reading, L.I, "Jason
arl the Golden Fieece,'

PP

304-315



ONE (continued) CONTINUATION OF DAY II

Concept: Basic human needs.

Related Learning Experiences to
Implement the Fusion of Social Resource Materfal Skills to be Stressa
Studies and the Language Arts

Check assignment on p. 3, Activity Urderstanding the Fnglish
C. Discuss "The Origin of English," language

p. 3, and follow with Activities A,

B, C on p. 4. Discuss '"The 01d

English Pariod” shcwing the Latin

influence and assian Activities

A and B on p. 6.

Let students read selected Reading and thinking
passages and interpret (paraphrase) critically

them. Discuss questions askcd

in Reading Skills, p. 215. Test.

Ansver questions on Understanding

the Story, p. 315, through class
discussion.

ERIC . -
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LUEIT

Generalization: Man constantly seeks to satisfy his need for food, cloihirg, and shelter anu his other wants;
in so doing he attempts to adapt hiwself through utilizaticn and exploitaticn cof the earth.

Objectives Humanitarian Apnroach Reiated Content
To learn how (o study Continued from Day I Speliing far Word H:stery,
spelling p» 4, Diagnostic Pretest

Spelling for Jord Mastery,
Lesson 1

Enzlish in Action, Ch. 36,
pp. 436-440. "Impreve
Your Spelliug”

Building Better English,
Ch. 5, pp. 84-86, "Spelling-
Step by Step”

To understand that man meets What are some of the basic Ihis Is America's Story,
basic needs and desires in a needs that should be Unit IV, Ch. 1l1-12
variety of ways considered in writing a

constitution?

[ Rg)
}
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ONE {(continued)

Cencept: Basic humnar needs.

Related Learning Exﬁé;fghces te
Tmplement and Fusion of Social
Studies ond Language Arts

Give test and check for ability
Lo divide words into syllables.
Practice syllabication on voca~

bulary words from Social Studies.

The class reads and discusses
the story. Words are pronounced
and recorded in vocabulary note-
book. Assign B and trial test.
Using dictionary (a dictionary
in every desk) divide words into
syllables, place diacritical
marks, and write the part of
speech.

Check assignment on pp. 39-40.
Discuss pp. 436-437. Write
Practice I, p. 438, 1in class.
Assign pp. 439-440 to study
fo. dictation on day &,

Check assignment on pp. 181~
182. Resd poem, "Spelling,"
to class. let uvtudents give
reaction to poem, Give and
check pretests from pp. 67-
69T, Discuss pretests and
"Guides for learning to
Spell” on p. 86.

Article 11

Discuss the powers of the
President. Let each student
bring in curzent event articles
that {llustrate difference
P"A'Zs‘"ﬁ duties.

ERIC
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Resoutrce Murerial

Chalkbocard or overhead pro-
jection

Chalkboard or ceverhead pro-
jection

Ihis Is Amerira's Story,

:fl

DAY 111

Skilis to be Stressed

Develceping abiiity in
gyliabication

Leveloping abtlity in
syllabication

Furthering the developrent
of uses for the dictionary

Furthering the development
of good crelling

e e e e e e % 8 A oy~ ——— "~ ————t . — . o ek A et Pt e e s e e

Understanding the
Constitution



UNIT

Generalization: HMan constantly s2cks to satisfy his need for food, clothing, and shelter and is other wants;
in so doing he at:empts to adapt himself through utilization and exploitatior of the earth.

Objectives Humanitarian Appro:ch Reiated Centent
Ta earich Social Studies Building Better English,
Ch. 1, pp. 6-~7,"Danish
Influence’
To develon independence Exploration through
of judgimant in reading Literature, L.I,

“"Jason and the %olden
Fleece," pp. 304-315

Windows on the World,
A.E., "The Milk Pitcher,"
pp. 128-141

-
oS

69
O
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ONE (continued)

Concept: Basic human needs.

CONTINUATICN OF DAY 1II

Felated Learning Experiences to
implement the Fusion of Social Reeource Material
Studies and Language Arts

Skills tc be Stressed

Check assignment on Latin Library material
influence. Discuss the

Danish influence following

Activities A, B, C. Assign

Enrichment on p. 7.

Applying English experience
to other related content
areas

Discuss Understanding the
Characters, p. 315, Choose
two characters from the story
and in your own woods write

a description of each.

Use Teacher's Manual pp. 133-
134. Stress (2) Amusing

Names, (3) Humorous Comparison,
(4) Cl:ver Use of Words in
class discursions.

o 10
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J

Realing and thinking
critically



UNIT

Generalization: Man constantly seeks to satisfy his need for food, élothing, and shelter and his other wants;
in so doing he attempts to adapt himself through utilization and exploitation of the earth.

Objectives Humanitarian Approach Related Content
Tc develop proficiency in Continued from Day 1 Spelling for Word Mastery,
sounds and pronunciation Lesson 1

English in Action,

Ch. 36, pp. 440-442,
"Contractions” and
"Pogsegsive Pronoun or
Contractions”

To learn to listen acutely Building Better English,
- Ch. 5, pp. 86-88, "Learning
S5ilent-Letter Patterns"

To develop dicticnary skills ’ English in Actica,
Ch. 4, pp. 43-44, "Pre-
fixes and Suffixes"

To master some comton words Continuved from Day 1 Spelling for Word Mastery,
that are frequently misspelled " Lesson 1

Eoglish in Action,

Ch. 36, pp. 4h4e-643,
"Adding ly to words

ending in 1" and "Final "

To listen acutely Building Better English,
, Ch. 5, pp. 88-91, "Learn-
';ﬂl ing Silent-Letter Petterns,"
coatinued.

ERIC "
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ONE (coatinued)

Concept: Basic human needs.

Related Learning Experiences to
Irplement the Fusion of Scecial
Studies and Lanpuage Arts _

Ti1al test. Use D for phcnetic
analysis c¢f spelling worde
&s5sign final test for Day 5.

Give dictation on pp. 439-440,
Check aund discuss after each
dictation activity Discuss
pp. 440-441. Assign Activicey 7
for study. Write Activity 8

on pp. 441-442.

Discuss silent letter patteras

on p. 87. Have contest, Activity
A ard B, p. 88. Assign C;

theck day 5.

Check assignment. Discuss
prefixes and suffixes, p. 43.
Write and discuss Activity 8 on
page 44 in class. Assign to
learn: Common Suffixes and
Activity 9, p. 44,

Check assignment. Discuss

"Kind of Infurmation tnat the
Dictionaty Gives" and Activities
on pp. 183-184: A, B, and C.
Assign Activity D.

Use related activities and
enrichment activities.

ERIC
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Rescurce Materisl

Chalkbeard or overhead
projectoer

Chalkboard or overhead
projector

72

DaYy Iv

Skille te be Stresged

Recogniing paonetic
structure of words

ODeveloping listening

Developing iistening

Learning mcore sbout
the dictionary

Learning wore about
the dictlonaty

Reading and thinking
criteially

e
fd



UNILT

Man cconstantly seeks to satizfy his aeed for food, clothing, and ctheite: and his otlier WInLE )
exploitation of cke ear:h.

Generalization:
in so doing lie attempts to adapt himzelf through utilizaticn and

Objectives Humanitarian ;pproach Relataed Content
To understand that man meets What are sore of the basic This [s Am2rica's Story,
basic needs and desires in nceds that should be ait 1V, Ch, 11-12
a variety of ways considered 1n wclting
a constitu.ion?
XY Rl
73
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ONE (continued)

CONTINUATION OF DAY LV

Concept: Basic human needs.

Rélated Learning Experliences to ’ o
implement the Fusion of Social Resource Material
Studies and Lanpguage Arts

Skills to te stressed

E

Article II1 Iais Is America's Story, Understanding the Censtituri
Discuss the powers of the op. A2-A32

Supreme Court and federal

courts. Relate recent court

decisions to powers of the

Suprem2 Court.

peepny

Q i
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Gerevalization: Man constantly sec2ks to satisefy .or M
ln ¢ deang Le attempt:s to adap! himseld! througa vril:ization and edploatat.on of

Dbrectives

hig need

~

manitarian Appredca

fced, tlething, 304

Bhfaiit

Related Cenuent

7o develop dictionary skills

Te develop independence
of judgement

To develop dictionary skills

Tn understand that man
meets basic needs and
desires in a variety of
ways

O

ERIC
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What are sone of the
basic needs that should
b2 considered in writing
a constitution?

75

Bealding Detter Foplish,
Ch. 10, pF. 183-185,
"Kinds of Intcrmation that
the Dictionary Gives Abcut
Words"

Windows_on the World,
A.E.. "The Milk Pitcher,"
pp- 128-144

Building Better English,
Ch. 5, pp. 86-88, "Learning
Silent-Letter Patterns'

This 1s Amerfca’s Story,
Unit IV, Ch 11-12




ONE {coentinued) BAY ¥
Concept: Zzeoice humen nseds.
Retoted Learning Experierces to

irplerent the Fusason i Sccial Fenouy, = Material Skicts 1o %e Litessad
_"tudies and Langusge Arts

Final test Best vesulte wil! spelliog werds Ziriectiv
be attained 1f graded tests in assignment

are returned snd reviewad the

first scliocl day after the

test 1s Riven. Assign Lesson 2.

Check assignment, pp. 441-442.

Discuss pp. 442-443, Practice

10, 11, and 12 in class. Study
Practice 13 for dictation next

day.

Check assignment, p. 88, Developing listening
Discuss p. 892, Urite and

check activity A, p. 90, in

class. Assign Enrichment, p. 91.

Amendments
Briefly chart on pesters the Tnis Is America's Stoxy, Understanding the
amendments. Possibiy using Fp. A2-A32 Constitution

cartoons the students create
to explain each amendment.

1Y
Q 16
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UNIT

Generalization: Man const~ntly seeks to satisfy his need For food, clothing, anc shelter and his other wants;
in sc doing he attempts to adapt himself through utilization anc 2xploitation of the earth.

Objectives Humanitariar Approach Related Content
To develop an undarstanding Iiuilding Better Englisn,
of migraricns and conquests Ch, 1, wp. 17-20, "Suffixes
in Eurcpe of Place Names" and "Places

llamed by Mistake™

To test ability of studeats inglish in Action, No
to capitalize correctly Pretescs. Give pretest

on capitalization.

Building Better English,
, p. 313T, Pretest I,
"Capitalization"

English in Action, Ch. 4,
pp. 44-45, "Synonyms"

To davelop & better under- Building Better English,

standing « i the English Ch. 10, pp. 185-188,

langua; e "Prefixes, Suffixes, aud
Root Words"

5 y 0
ERIC
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ONE (continued)

Concept: Basic buman needs.

Implement the Fusion of Social

E

As a class or group activity
discuss these pages and follow

as many activities as time permits.

Give Pretert {(ml.eographed),
copy and return day 6. Go over
test in class, giviug correct
answers, and discuss the reason
why each is now correct.

Check assignment. In cl'ss
write Activity A-B, pp. 4-~45.
Discuss synonyms. Asti;in
Activity 11, p. 45.

Check assignment. Foalow
activities E, F, and G {f
ability and time permic.
Discuss and assign prefixes,
suffixes, and root worc-,
pp. 186-187. Assign class
to learn g-{des for vord
parts and write Activity A,
p. 18B.

O

RIC
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Kesaurce Material
Studtes and Language Arts e e e

CONTINUATION OF DAY V

Skills to be Stressed

Comprehending or relating
to people of early times
(the past)

Testing student’'s ability

to capfralize

Developing and understanding
English

Developing and understanding
English



"
UNIT TWO QYEBVIEL Ok LAIT TWO

Tre Genesis of modein United Scates dbeg.ac Trainsi'g and praciics 1s 2 Lhi g
w#ith the picnee:'s westward rovemaot into the intoration {streass. wicch, and i
JacL opan s{ai in the We<® improve spaech habits
The Unjten States snon berame tie world's Santence siructure and bulldiag good
leading andustrisl wation. Our industrial paragrophs will be esphesized in wrtting veposts,

growth brought many ‘rohlems slung with 15 lctters, bacgraphles, and boox ienarts,
bernefits.
Coscirued empliasis will be placed crn gocd
We shall study some of these jroblems, iistening, speaking, and study Lanits,
particularly those that resulted fsom new
machines and new mathods sppiled to farming.

Recognizing and writing good sentences
and building good paragrdphs will continue
to be stressed in vriting themes.

. 79/80 e
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UNIT

Generalization: The seauence of human activities and cultcre patterns is related to geographic locatinn
and accessibility and to the particular tfme in which human beings live. People in
different stages of civilizstion react differently to similar environments.

Objectives

To gain poise. self-confidence,
and better diction

Hunani tarian Approach

Related Content

What character portrayals
have impressed the students:
rovie, T.V., theater?

T0 understand that communicies
are a result of peaple workiug
together conservatively to
meat individual and social
needs

To understand that individuals
are affected by their cultural
barkgrounds and in turn iuilu-
ence and modify any new groups
contacted

ERIC

Aruitoxt provided by Eic:

English in Act:on,
Ch, 15, "Time Out for
Poetry;" Ch, 12, "En-
joying Stories"

Bullding Better English,
Ch. 22, "Choral Reading"

What are some of the community
activities in which the stu-
deuts participate and what
needs are met for them by
their rarticipation?

How do the students' associ-
ations at home, school, and
in the community influence
the way they 1ive?

81

This Is America's Story,
Ch. 21, "The Last Frontier
is Settled"




TWO

Concept: Man and his environmant.

Related .earning Experience§ui;

Implenent the fusion of Social Resource Material Skills to ba Stressed
Studies a.d Language Arts e I e e e e e

Ask pupils to be nrepared Classrcow resource naterials; Reading, writing, speaking
to read a poem or short tapes and recordings of plays and listening

story of thefr own cheice and poems.

to the class.
Cutright, Prudence, et al.,
Living in the United States

World Book Encyclopedia

Make a scrapbook showing Library and classroom tesource Ising research skills
ways of living in towns materials; nevspapers and to locate, gattier, and
and on farms as the last magazines organize information and
frontler is settled. {1lustrate it

The Grear West,
Trace westecn settlement American ileritage
and transcoatinental Transparency Masters: No.53-54
railrozd by drawing may Film: ‘'Meet the Sioux Indians"
of the U. S. by 1890. Film: "Westvard Growth of Qur

Nation"

ERIC
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UN1T

Gereralization: The sequence of huvan activities and culture ; tterns is related fo geographic location
and accessibility and to the particular time in which human beings live People in
different stages of civilization reacr differently to similar environments.

Objectives {umanitarian Approach Related Ccntent
To understand how literature Ideas in Literature -
relstes to other subject areas Directions, A.E.,

The Drummer Doy of Shiloh,
pp. 476-451;

“Achilles Deatheridge'’,
ap. 474-475;

The Man W.thout a Country,
pp. 240-257

Adventures for Readers I,
pp. 219-240;

The Man Without a Country,
pp. 405-420

The Study of Literature,
L. 111,

The Man Without a Ceontry,
pp. 230-254

Explnrations through
Reading, L. I,

"Paul Bunyan,' pp. 220-222
"A Statuve of ¥r. Lincoln,"
Pp. 253--264;

"From the Second lnaugural
Address, p. 265;

"The Oregon Trail--1843,"
pp. 265-267;

"Song of the Years,"

pp. 268-278;

"'t Hear America Singing,"
p. 279

i o4
O J

ERIC
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TwO

Concept: Mar and his environment.

“Related Learning Experiences to
Implement the Fusion of Social
Studies and Language Arts

Resource Materials

Have the students write
linericks and riddies to be
guessed by the class on:
Annie Qakley, Wyatt Earp,
Kit Carson, Calamity Jane,
Bat Masterson.

Stucents will try out for 10lus
they wruld like to read. Read
the play as an activity.

L. I, Il. Produce one play &ss a
class ot group project. L. I11.

In a class or group discussion,
students talk akout the author's
11fe, what rmigit hoave (nfluenced
him to write the olav, th#e of
the play, chatacter traits, plot,
and climax, L. 1, IT, IIL,

ERIC

Aruitoxt provided by Eic:

Library ard classroon resource
material

Gray, William S.. and Arbutheot,

L. 1, 11

Ruesell, David K., et al.,
On Story \ings, /. I, 1i

Library and classtocon resoutrce
material

ling,

ausht Linceln,'
THaney binks, . 1605

"Robort lee,'" pp. 162-163;

"A ijoracrman in the Sky,"

pPp. i%4-168;

"Pioncers! o Pioneers),”

pp. 189:

"Toward Lhe Sunset,' pp. 17U-172.

84

Skills to bLe Stressed

Applying imegination and
origiuslity to factual
raterial

Sensing, heatdng, ard
spriking the characiers'
toles in o plav

Cnderstanding that although
plays have a thane, setting,
characters, plot, anl
clwrax, its fere is different
lrom other literacy works



WNIT

Generalization: The sequence of human activities and culture patterns is related to geographic location
and accessibility and to the particular time in which hunan beings live. Pecple in

different stagcs of civili-ation react diffcrently to similar environments,

Objectives Humaniterian Approach Related Content
To improve writing and spell- What personal experiences of Reaching OQur Goal,
ing for use in all written the students necessitate writ- "Your Handwriting Fits
experiences ing and how would better writ-— in", p. 1;
ing be an advantage to them? "Letter Courtesy", p. 9;

"Heading of Letter", p. 10;
"Address of Envelope’,

p. 11;

"Patriotism™, p. 31.

Building Better English,
Ch. 18, "Becoming a

Good Correspondent;"

Ch. 4, "Improving Your
Writing Skills"

To follow correct usage in What occasionz do the students English in Action,

letter writing have to write letters? Ch. 28, "Punctuating
Simple Sentences and
Quotatione;"

Ch. 29, "Capitalization;"
Ch. 7, "A Letter for You;"
Ch. 16, "Business Writing"

To understand “he What words do the students Spelling for Word Mastery,
formation and pro- know that have special Lesson 7-12
nunciation of words connotations for their age

group (e.g. "pad", "cool", etc.)
and do they know the denotation
of thase?

v
ERIC o
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Concept: Man's boundless influence.

Related Learning Experiences
to implement the fusion of
Language Arts and Social Studies

Resource Materia)

Skil\s to pe Stressed

Make a poster or chart showing how
the colonies were governed. L. I, 11,
t.

Conduct a mock town meeting discuss-
ing the rights the colonists brought with
them to the New World, the needs to ex-
pand these rights, England’s attempts to
curb this expansion, and the colonists’ re-
sistance to these attempts. L, I, I, 111,

Classroom resource materials.

Library and classrcom rescurce material.

World Book Encyclopedia.

Gathering and ¢ ssimilating
materials.

Organizing, thinking, summarizing
facts, speaking andlistening.

Conduct a debate: Resolved that the
colonies were justified in their opposi-
tion to the kina, even to the extent of
open rebellion. L. 1Il. Organize “"Com-
mittees of Correspondence’ and carry on
correspondence among the committees.
Lod, 6l

Library and ctassroom resource materials.

Anderson, Vivienne, and Shufelt, Laura M.,
Your Anmerica, pp. 127-145.

McCracken, Gtenn, and Walcutt, Charles C.,
Basic Reading, pp. 57-137.

Smith, Nilz, et al., 'foyages in Reading, pp. 60-
129.

Vinton, Iris, Qur Nation's Builders, pp. 172-210.
World Book Encyclopedia, “’Lincoln-Douglas De-

bate.”’

McCracken, Glenn, and Walcutt, Charles C,,
Basic Beading (6), pp. 256-335.

Thinking critically and developing
security in the use of language.

Draw 8 campaign map of the Revo-
lutionary War for the bulletin board.
Use red flags for British victories and
blue flags for American victories. L |
", He.

Conduct a mock television program

coverirg events and leaders L. I, II,
1.

ERIC

Aruitoxt provided by Eic:

Geography lab.

Library and classroom resource material

8 “S

Using maps to aepict historical
events.

Extracting infcirnation from
both reading 2.1 lictening



UNILT

Generalization: The sequeuce of human activities and culture patterns is reiared *o geoagraphic location
and accessibility and to the particular time in which hunan beings live. People in

different atages of c{vilizaticn react differently to similar envirouments.

Objectives

To understand that leadership
develops where many people work
together

Humanitarian Approach

Who are leaders in the school
(monitors, class officers, cheer-
leaders, sports leaders, etc.},
and how do they work with all

the studeats?

Related Content

This Is America's Story,
Unit I1, Ch, 22, American
History - The iU, S.
Lecomes a Great Industrial
Nation

To understand the relationship
of literature to social
studies

ERIC

Aruitoxt provided by Eic:

87

Adventures for Readers,
L.I, "Exploring America's
Past," "Evangeline,"

PR, 446-479

Windows on the World, A.E.,
""Beauty 1s Where You Find
It," pp. 220-262

Directfons, Cluster 15!
Treasure Island, pp. 514-
538, Robert Louis Stewvenson;
Cluster 8, "Recognition,"
po. 273-347

The Stucy of ELiterature,
L 11, III, "Plot,” pp. 5-93




Concept: Man and his 2nvironment.

Related Leaxning Experiences ro
Icplement the FusiIon of Social Resource Mater:al Skille %o be Stvessed

Seiect a leader ment:icned in Library and «<lassroom resource Using research skills
this unit and write & short marec¢ials to locate, crganine
biog caphy. and relate infoimation

Sirclalr, Upron, The Junzle

The Story of America's Industey
by Shippen

The Master Buflder by Wade
(biographical sketches of Bell,
Carnegle, Ford)

Allew students to make a smith, Nila, et al., Voyages Using skills of
book report on a book they in Reading, L.1IL reading, reporting,
have read which relates to and speaking

this period of American McCracken, Glenn, et al.,

history. Reports will be Basic Reading (8), L.I1I

read in class,
Smith, Nila B., et al.,
Challenges in Reading, L.II1

I\

[Elz:i(:‘ 88
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UNIT

Generalization: The sequence of human activities and culicre pattezns is related to geographic lccation
and accessibility and to the particuliar time .n which human beings live. Pecple in
different stages of civilization reacc differently to similar environments.

Objectives Humanitarian Approach Related Content
To understand that with unity What are some of the This Is America's Story,
and cooperation man can face problens experienced by Ch. 23-24
and solve wmany problems although business and agriculture
progress continually brings new today?
vhnes
Q

FRIC 41

Aruitoxt provided by Eic: 89



Concept: Man and his environment.

Related Learning Experiences to
Implement the Fusion of Social
Studies and Language Arts

Make a poster or chart showing
the growth of labor unions
and their objectives.

O

ERIC

Aruitoxt provided by Eic:

Resource Material

Librar' and classroom
resour:e material

World 3ook Encyclopedia

Film:

920

'Rise of Organized Labor"

(II)

[

Skills to be Stressed

Gathering and zssimilating
materials



TEACHER'S EVALUATION SHEKT
EIGHTH GRADE

UNLIT TWO

TEACHER!'S SUGGESTIONS TEACHER'S INVENTORY OF TEACHING AITs AND RFIQUERCH MATERIAL

— — - — e
COLMNDATIONG RECOMMANDATIONS MATHRIAL FIUND LIAT S:TAL
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E

UNIT

THREE OVERVIEW FOR “NIT THFw&

A nation is made up of individuals - not
only wise leaders, but a people who have the
vision and the will to make a dream come true.

This unit is about American people. The

need for more workers brought large nujbers

of immigrants to cur country. Most of these
people were disillusioned with their own
countries and had dream3 of & better way of
life for themselves and their children. The
ropulation of our large cities grew and this
creared problems of housing, sanitation,
education, ete.

¥fforts have been mad> to overcome
certain problems in Ameri-an life, We shall
8 widy about somz of the changes that have
taken place in eduaation, in literature,
in science and the arts, and in the use of
leisure time,

92/9

O

RIC
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A study of the parts of speech 1s begun
with verbs and their uses in sentence patterns.
Stress will be laid on the agreement of verbs
with subjects as to numbe:, principle parts of
verbs and conjugation of verbs, especlally
t.roublesome verbs: lie, lay; sit, set; rise,
raise, etc, and contrations of verbs with
prorouns and verbs with rot,

Sentence structure and building good
varagraphs will be emphasized in writing
raports, letters, biographies, and book
repo:ts,

Continued emphasis will be placéd on good
listening, speaking, and study habits.

14



Generalizaticn: X

S

of such z2veats must be unde-stocd.

Objactives

To understand that thzs growcha
and develoocment of any area of
the world can be traced to a
combination of internal and
txternal factors

O

ERIC

Aruitoxt provided by Eic:

Humanitarian Approach

What experience of "rsbellion"

have the students facea?

(Howe or school rules, group

differcnces.)

o

0

UsiT

arical events may have siguificence that reacues far revond the limits of
» or provinces or the place of their origia.

The werlduide Implications

Related Content

This 1s America's Story,
Unit VIII, Ch, 25-26




THREE .

Concept: Man's boundluss nfl ence.

Relati:d Learninﬁ Bxperiences ts
- Implement the Pusion of Social”’

—rr .

Resource Material Skills to be Stressed

—_ Studiec and Language Arts

Discuﬁs the accomplishments

- that |jmoigrants and American
Kegro.s hive mede to the
Unite | States.

'
'

Chart the problems cauéed by
razg ve imrigration such as

slymi, disease, sanitation,
etc.:

-

ERIC
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McCranken, Ulenn; and Walcutt,
Charles C., Basic Readirg {6)

Using charts tao depict
histerical problens

Classroon resource mateiial

Library and classrcom resource
wmaterial

McCracken, Glenn, et al., .
Basic Reading (8), L.II, IlI,
“Rip Van Winkle,” "The Raven,"
"Zodvnirsky's Duel,"”

“"Rovinsem Crusce - The Journal,"
"The Silver Mine,'" 'The Odyssey -
Ulysses and the Cyclops'

Smith, Nila B., <t al,, Riches
in Readfng, L.I, II, ,
"My Lari 13 Fair for Any Eyes
to See," "A Tale of Three
Truants,” "Nolly Madison™

Smith, Nila B., e% al., Challenges
in Reading, L. I1, III,
"In the United States"

Film: "Story of An Imnigrant"
Transparency Master - No. 55-56&

ap
o “h



UNIT

‘eneralization: Historical events may have significance that reaches far beyond the limits of

states or provinces or the place of thelr origin.

of such events must be understood.

The worldwide {mplicatioas

Objectives

Humauitarian Approach

Related Content

{o understand that the growth
ind davelopment of any arca of
the world can be traced to a
:ombination of internal and
external factors

What experience of "rebellion"
have the students faced? (Horce
or school rules, group differ-
ences.)

This Is America's Story,
Unit VI1I, Ch. 25-26

lo improve reading ability
and relate literature to
Social Studie:

ERIC

Aruitoxt provided by Eic:

96

Advantures for Readsrs 1,
“xploring Amerfca’s Past,
pr. 193-219,

¥a'l Revere's Ride,”
1. e legend of Sleepy
Holi~w," pp. 268-287,
"Tall Tales and Fantasy,"
pp. 241-289

Exploration Through
Literature, L.I,

"The Letters of Jefferson,”
pp. 180-185;

"America the Beautiful,"

p. 240;

"Johnny Tremain and Goblin,"
Pp. 242-250;

"First Fart of the Declaration
of Indipendence," pp. 251-252;
"Letters to His Daughter,"

by Thomas Jefferson, pp. 466-
468;

"Suspense and M tery,'

pp. 356-425




THREE

Concept: Man's boundleas influence.

Related Learning Experiences to
Implemen. the Fusion of Social
Studies and Language Arts

Resource latevial

Skills to be Stressed

Library and classroon
resource material

Using library and class-
room resource material
to relate to history

E

Follow activities suggested
in Teacher's Manual.

O

RIC
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Dictinnary of American
Biography, Sceibner

Gray, William S., et al.,
People and Progress,
Pp. 342-286

Johnson, Eleancr M., and
Jacobs, Leland B., Adven-
ture Lands, pp. 322-376

Smith, Nila, et al.,
Voyages in Reading,
pp. 246-264

U.S. History Transparency
Masters, No, 10-21

Vinten, Irts, Qur Nation's
Butlders, pp. 152-238

aY

Relating literature to
other subject areas



UNIT

Sccial Studies

Gereralization: listorical events nmay ave a significance tnat reaches far beyond the limits of
states or provineas or the place of their origin. The worldwice implications
of such events uwust be understood.
Objectives Hunianitarian Approach Related Content
To improve reading ability Windows on_ the World,
and relate literature to AE., L.I, "America

Grows,' pp. 66-126;
Ideas in Literature:
Directions, Cluster &:

"Never Say Die," pp. 143-167;

Cluster 5: '"Where It
Stops Nobody £nows," pp.
1v9-213

The Story of Literatu:ia,
L.11, 111, "Poetry,"”

pp. 588-0651
To develop skill in building What recent program or event English in Action, Ch. 3,
gcod par-graphs can the students briefly retell “Writing Paragraphs’;
and do so in logical order? Ch. 3. "Writing Complete
Sentences'

ERIC

Aruitoxt provided by Eic:

Building Better English,

Ch. 8, "Recvugrizing Coaplaote
Sentences’; Ch., 7, "Wri:ing

Paragraphs ind Themcs"

58



THREE

Concept: Man's boundless influence.

Related Learning Experiences to
Implement the Fusion of Social
Studies and Lenguage Arts

Resource Material

Skills to be Stressed

Introduction to Literature
L.II, III, pp. 197-227

0'Daly, Elizabeth G., and
Nieman, Egbert W., L.I,
Adventures for Readers,
2. 582

Classroom Tesource material

Smith, Nila B., et al., Voyages
in Read‘ ng, L.11, I1I, pp.
£0-66, 67-69, 70-73, 516-545

McCracken, Glenn, et al., Basic
Reading (B), L.I1I, pp. 516-545,
220-235

Smith, Nila B., et al., Challenges
in Reading, IL.III, pp. 142-148,
187-197, 317-320, 518-649; p. 149,
150

Relating literature to
other subject area

Construct a "Living Iaragraph"
from 2 topic senteace by asking

each student to think of sentences

related to the topic sentence.
After students have read their
sent2nces, let them line up 1if
their sentences are judged by
the class to be related to the
topic sentence. Students will
rearrange themselves until the
class is gatisfied that the
paragraph 1s the best one they
Q make.

ERIC

Aruitoxt provided by Eic:

140

Understeading sentence and
paragraph structure



UNIT

Generalization: Histerical events may have significance that reaches far beyond the limits
of states or provinces or the place of their origin. The worldwide implications
of such events must be urderstood.

Objectives Hunanitarian Approach Rel-red Content
T¢ Tow that a democracy not only Why is it f{mportant that the This Is America's Story,
provides opportunities but also United States become a world Unit IX, Ch. 27
carries responsibilities with it power?

for eacn member and for other
free countries of the world

To understand that a democracy Why must the United States This Is Anerica's Story,
provides for a vast area within move Slowly in annexing Unit IX, Ch. 28

the United States and within nations?

ocher free countries of the

world

To develop an appreciation What stories have the Windows_op the World,
of reading students read (or seen A.E., "The Sporting
depfcted on T.V.) that Spirit," pp. 128-182

they especially liked?
Ideas in Literature -
Directions, Cluster 6:
“"The 3ig Wish,' pp. 215-
257

The Study of Literature,
L.11, III, "Character,"
pp. 94-177

.a‘}l Adventures for Readers,
L.I, "Outdoors,”" pp. 55-91

100
O
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THREE

Concept: Man's boundless influence.

Relzted Learning Experiences to
Implement the Fusion of Social Resource Material Skills to be Stressed
Stucdies and Language Arts

Library and classroom resource Understanding and orally

material eaxpressing basic principles

Film: "Woodrow Wilson" and characteristics of our

"Theodore Roosevelt" political system

U.S. History Transparency Masters,

No. 61
Interview Theodore Roosevelt Vinton, Iris, Our Nation's Buflders, Thinking critically con-
and Woodrow Wilson having them cerning historical problems
give their views on industry in terms of causes, trends,
and government attitudes, ond behavior
Chart the United States' Ceveloping a visual image
anriexation process and systenm of the United States
4. alliances from the end of and her alliances prior to
the Spanish-American War to 1910
1910.
After the stories; have been Doorways to Discovery, Adjustirg speed of reading
read just for fun, students A.E., pp. 108-146, 148- to selected material
could write character sketches, 191, 324-356
prasent as a play, or write
origi{nal tall tales. Adventures for R ‘s,

L.I, Unit 8

Introduction to Literature,

L.1I, 1II, pp. 410-49%

)
101 st

O
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UNIT

Generalizatfon: Historical events may have a significance that reaches far beyond the limits of T Ll
states or provinces or the place of their origin.
of such 2vents must be understood.

Objectives

The worldwide implications

Humanitarian Appreach

Related Content

To understand word
formation and .ro-
nunciation

To compose sentences by
following rules for
correct usage

To {aprove penmanship

ERIC

Aruitoxt provided by Eic:

How do the students'
younger brothers and
sisters talk, or did they
as babies talk, as compavred
to the way they and adults
talk?

ey

102

Spelling for Word Mastery,
Lessons 13-18

English in Action,

Ch. 19, "Subject and Verb,”
Ch. 20, '"Making Verdbs

Agree with Their Subjects,”
Ch. 21, '"Using Correct
Verbs"

Butlding Better English,
Ch. 9, '"Using Verbs {in
Building Sentences"

Reuaching Our Goal,

"Your kealth," p. 5

"Poetry Appreciation,' p. 28
"Your Signature,” p. 3

"Our Safety," p. 8



THREE

Concept: Man's boundless influence.

Related Learning Exp;;IEnces to
Irplement the Fusion of Social Resource Material Skills to he Stressed
Studies and Languape Arts

Select root words from vocabulary Classroom recource material Building vocabulary by
and spelling assignment and make understanding word
new ones by adding prefixes, suf- structure and word families

fixes, or both.

Teach relationznip of subject and Chalkboard or overhead pro- Using sentence pattern
verb, agrcement of verb with sub- jector (subject-verb); conju-
ject, principal parts of verbs, gating; diagramming in
conjugation of verbs, and sentence English Transpareuncy Masters, order to sce sentence
patterns. Select topic sentences 8th, I., YNo. 9-14, 23-25, 31- structure at a glance
from content area and underline 1A

subject and verb. Students

may read their sentences and the
class will choose the best topic
sentences to be written on
chalkboard or transparencies.
Later these sentences may be used
for dlagramming.

Library and classroom resource Improving pennanship
raterial

Q 103
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*Place in folder on back cover. Include sarple lesson plans and tests.
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yNIT FOUR

OVERVIEW FOR UNIT FOUR

dince the 1ate 1800's speedicr mathods of

cut world to appear to be sh

aking, and the improve speach tnabits,

fraining and practice is given in voice

pe
rransportation and commenication hawve caused intenatien istress, nitch, and juncrure} co
> ’ o
ri
e

United Stacres has beccme Increasingly Interested
in foreign atratrs.

The treatment sf shert stories-, pocns,

ind plays will he presented in such a manner

By the early 1900's, tlLe United States had 8 Lo
embatked on new forelgn wolicies, particularly works
toward countries in Latin ametica 4nd the Far
cast.

President Theodore Roosevelt emphasized
this 1utearest by sendling the flect ¢n a guod-
wiil trip atound the world

5k1lls In tecegniticns and ussge of vereron
end preper wcuns with therr plural and posscssive
terimiticn is reviewed,  Use ob nouns in
senteree structure as sihiert, prodicate
recnuative, and objact of veorbs and wse of
pligeis Ve rouns Yo pracelecd.  Dlagramming
. verbs and subjects 1o intreduced and
praciiced,

106

O
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e recegrized by the -—tudent
and not just ancther reading

6

as icorary
Less0n.



UNIT

Gepneralization: The interdependence of groups in a complex temporary sceicty scrves as a bond
which holds that socicty together,

Nhjecctives

Humanitarian Approach

lelated Content

To develop an applreciation
of reading

To perfect let o
rerastion

To show that democracy not
only provides cpportunitics
but also responsibilitics,

What stories have the
students read o+ secen
depicted on T,V, thot
they especially liked?

For shat frecdoms woere
Americans striving?
and

these responsibilities reach

beyond America’s borders

O

ERIC
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17

Idcas in Litcrature-

Divections, A,E,, Cluster 7:

"A Puzzlement, ' pp. 250-271;
Cluster 2: “Dekold the hTighty,“
pp. 61-107

dhe Study of Literature,
.11, 111, ~ature,
pp. 271-317

Adventures for Readors,
L, I, Americans All,
pp. 38)-123

Reuching our Goal,
“J\lp!mhcti/,ing,v p. 11-15;
“Eavly Interests,’ p. 22;
"Scientific Measurcment,
3

This 1s Aaerica's Story,
tnit IX, Ch., 29, The
tnited States Plays a

Laorge Part in World Aftafrs’”




N

FOUR

Concept: Man's interdependence.

Related Learning Experiences to
implement tbe Fusion of Social
Studies and Language Arts

Resource Material

Skills to be Stressed

After the stories have been
read just for fun, students
could write character sketches,
present as a play, or write
original tall tales.

Copy writing from book, paying
particular attention to slant
and letter formation.

Prepare a class newspaper with
articles and editorials reporting
events prior and during World War

I (eg - villa's Raid in New
Mexico, Open poor Policy, Russia-
Japanese War, Sinking of Lusitania,
etc.)

ERIC
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Classroom resource material

Lawrence Stallings, The Great
War

"lassroom and library resource
material

Adamsg, J. T., Album of American
History

Dictionary of American Biography,
Schribner

Dictionary of American History,
Schribner
arch of Democracy, Schribner

h

Film: '"Wor)d War 1: Background'

Adjusting speed of reading
to selected material

Improving skills in Jetter
formation

Selecting wmain ideas and
relating supporting facts
through journalism

"World War I: Buflding the Peace"

"World War 1: The War Years'

Traneparency Masters: U.S. History
165-65
108
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UNIT

‘eneralization: The interdependence of groups in a comple: temporary society scrves as a bond whici
helds that society together,

Objectives Humanitarian Approach Related Conteant
fo understand the use of nouns What ''nates" do the students English in Action,
in different parts of sentences know (perhaps objects from Ch. 22, "Using Youns
_heir pockets or purses) that Correctly';
they can speak of in various Ch. 25, "Completers of
ways (subject, object, etc.) Verbs'

Duilding Better English,
Ch. 11, "Using Nouns in
Bullding Sentences'

To develop skill in word Vhat experiences can the Spelling for Word Mastery,
structure students relate that show Lessons 19-24
a development of word conscious-—
ness?
[v understand that the degree How dovs the economy affect Tois Is America's Story,
ol economic development Influ- the way the students live? Uait IX, Ch, 32, pp. 674-034.
cnces nan's living patterns "The Years Between 1920-1940°
i1y
Q 109
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FOUR

Concept: Man's interdpendence.

Related learning Experiences to
Implenert the Fusion of Social
Studies and Language Arts.

Resource Materials

Select topic sentences from
related contsnt, underline
rouns, and write atove each
noun its use in the sentence
(subject, predicate noun, or
ohject).

Fretest for words in spelling
may folleow a varietly of

ideas: such as, give out a
syvnonym for the word, dictate
senteices using srelling words,
7ive the meanins or the word,
or give out words from the
spellin- list, Check spelling
in class. Only words misspelled
will be required by the student
on testa

Clussroom resource materials

English Transparency Masters,
8th, I, 15-16; 11159

Classroom resource material

Skills to be stressed

Underlining sentence
structure

Applying cpellin- skill
to wordgstiucture art
contex cilues

Iiscuss the events leading
to the Bepression of 1929.
Chart .: economis events
significance on the outbreak
of Vorld War 1I. Chart the
tusineco cycle,

Classroom recource mat.erial

Anderson, Vivieme, arnd thu-
felt, laura M., Your Arerica

Dictionary of American iistorv,
Schribner

Glanzrock, Jay; Adventures in

March of Democracy, Schrilner

Using reuverrch srills
and cotmunicating the
infermation

Vinton, Iris, Cur liation's tuilders

liorld book Pncycloredia
U.5. Transparency hasters: #67-69 110
Film: ''29 Loom and 20! Depressiontt

110
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UNIT

Generalizatior® The interdependencz of groups in a complex temporary soclety serves as a bond which
holds that socliety together.

Objectives Humanitarian Approach Related Content
To sharpen perception and What television or movie English in Action,
develop effective communication plays have the students Ch. 18, "Entertain-
recently seen that impressed ment for Everyone'
them?

Buflding hecter English,
Review,

Ch, 2, "Inproving Your
Speaking Habits," (4,5);
Ch. 3, "Listening,"” (2,3);
Ch. 12, '"Using Skills in
Special Types of Speaking'

Q 111
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IR

Concept: Man's interdependence,

Relatcd learning Experiences to -

Implement the Fusion of Social Resource Material Skills to be Stressed
Studies and Language Arts

Discuss guides io geod 1i1staning Library and classroom
tnd advantages to students of resource material
being good listcners in discussion,

lectures, reports, cte,

Forming good specking,
listening, and study habits

Students write guestions based This Is Anmesrica’s Story
on sacial studies assignments,
Students read questions in class
and cal!l on otliiers Lo answer,
All students listen and discuss
ihe answers,

O
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*TEACHER'S EVALUAT10N SHEET
EZIGHTH GRADE

UN1T FOUR

. _IUACHER'S SUGGESTINNG ... ..

EAGHER'S DMVENIORY, OF TEACHING ATDS AN

l IRGE_ATER L

CUICAENDAT1ONS RECOM MENDATIONS MATERIAL FOUND MATLRIAL
0N THL UNIT ____FOR IMPROVLIENT USEFUL ___NEBDED ___

[P
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*Place in folder on back cover. Include sanple lesson plans and tests.
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UNIT FIVE

OVERVIEW FGR UNJT EIVE

Cn a night !n early August 1914, war came
re Europe--the worst war the world had known
up t» rhat time.

The United States tried successfully to
rem2in at peace. On APril 6, 1917, Congiess
declared wot On Novenber 11, 1918, the
Germsne finally gave up ard <¢igned an armisrtice.
The war was over

Presidcat Wocdrow Wilson met with the
leadetrs of rhe allied ccuntriles in Parie in
1819. The Unicted Siates wznted no territorial
gains. In Presiden: Wilscn's words, its
chief aims were tc "rake the world sate for
democracy” and to make the war "a war to end
wats "'

President Wilson insisted that the peace
treaty should set up an association of nations
to help keep peace. This association would te
called a League of Nations. The League of
Nations was formed, but the United States did
not join, due t¢ the Popular feeling that we
should remain isolationists. Instead the
United Staies made a separate peace with
Germany.

ERIC
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Jersonal proncuns, Singular 2rnd piural, will be
Tauvght snd practiced as subiect, credicate ncmlnative,
direzt hjects of verbs «rd as appcsitives. Dia-
gvamaing of proncuns in sentences and sgteement cf
verbs with pronoun subjects will be stressed. Under-
starding the li1flerence between possessive proncuns,
and tortrattions, as well as using we and ys btefote
seuns will be emphas.zed and praccticed Cenjugarions
of werts may be reviewed here

Adjectives will be intricduced &t this pojint as
rcdifi1ers (determineis) of ncurs snd gicncuns, 3S€
predicate (ccirpleters of verbs) zdjertrves Cemparison
of adjectives and diagramming esdjecrives will ce
stressed.

119 /115 a8



Lo W)

Generalization: Continuous ard unrelenting change has heen a4 nniversal condition of human society
throughout both remembered and recorded time.

Objectives Humanitarian Approach Related Content
To understand the theories What would happen if This 1s America's Story,
that contradict and endanger democracy ceased to exiat? Unit X, Ch. 30, pp. 619-623
democracy
To develop acute listening What new words Rkave the Spelling for Werd Mastery,
ability and to practice students learned im otler Lessons 245-30
writing and spelling skills classes?
To %mprove the writing of Reaching Uur Goal, Individual
capital letters Differences,” p. 32; "'First

Ald Progran,' p. 25; "what's
In the Air," p. 24;
"Bibliographies,” p. 17;
"our Upportunities,' p, 18

~
—

O
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"IVE
'

Concept: Man meets the ciallenge of changea.

T T'Related Learning Experiences to
Irplement the Fusion of Svelal

.- Studies and Language AYts

tiscussion of Nazism and Fascisa

Imagine yourself living in either
Italy ot ia Geramany prior to
World War II. Write a letter
telling some of your experiences,
and the beliefs of Mussolini and
Adolph iitler. L. I, II, 1IIL.

Dictate sentences using spelling
words, give the meaning of the
vord withiout pronouncing the word,
or aive out words from spelling
list and social studies vocabulary.

Make a bibifography of boiks you

have tead related to sucizl studies.

ERIC
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Resource Material Ski1lls to be Stressed

Library and classroom resource
material

Film: "'Adolph Hitler, Part 1"
"Adolph Hitler, Part II"

Today's Isme

Using rosearch skills by
relating to the past and
communicating this relation
in writing

Library and classroom resource
material

Acans, J. I., Album of Amwerica
History

Avderson, Vivienne, and shufeit,
Laura M., Your America

Dictionary of American history,

Applying spelling skills

Schribner to vord structure and
contest clurs
Using skills in writing
caplital letters
4 l\
110
117



UNIT

ieneralization: Continuous and unrelenting chauge has teen a universal condition of human society
throughout both remembered and recorded time.

Objectives Humanitarian Approach Related Conteant
To form the habit of What substitute wurds can the English In Action,
using pronouns correctly students use for names of people Ch. 26, "Parts of
or objects in the classroom? Speech -~ Fronouns™;
(The names used in Unit III, Ch. 27, "Using Pronouns
Nouns, may be used here to Correctly"

supply substitute words.)
Building Better English,
Ch. 13, "Using Pronouns
in Building Secntences'

To understand the functions What differeat descriptions Lnglish in Action,

of adjectives can the students give of Ch. 27, "Using Correct
people or obj-cts in the Adjectives”; Ch. 23, "Using
classroom? Three Kinds of ‘fodifiers--

Recognizing and Using Adverbs';
Ch. 24, "Using Correct
‘fodifiers, Double Negatiwes,
Canfusing Adjectives and
Adverbs '

Bulding Better Fnglish,
Ch. 15, "Using Ad.ectives
in Building Sentences';
Ch. 17, "Using Adverbs in
bnilding Sentcnces"

Q 118
ERIC
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FIVE

Concept: Man meets the challenge of change,

Related Learning Experiences to
Implement the Fusion of Social
Studies and Language Arts

Resource Material

Skills to be Stressed

E

As an ex ra activity in playing
"Who Are We?', students may
appoint recorders for each group
to list pronouns used correctly
and incorrectly. VWhen the

game is over, ihe recorders will
read the list {omitting pupils’
names). The class will discuss
the misuse of pronouns and change
to correct usage.

Sturdents choose paragraphs from
tent, List adjectives and nouns
or pronouns they modify. Write

lists on chalkboard or transparencies

Check for correct usage.

O

RIC
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Classroom resource materials

English Transparency Masters,
8th, 1., 19-22

Classroom resource matertals

Overhead projector

119 ,}L,‘

Using pronouns as sub-
jects and predicate
pronouns, as objects of
verys, ond as possessives

Understanding that ad-
Jectives modify nouns and
proncuns and answer
specific guestions such

as: haw many, what Kind of
(describe) and which (point
out)



cneralization:  Continuons arc onrelentlog Doanpe has Doen v ariversab o condinion o Bl st
thrvughout both rercrlered and recorded tir e,

Objectives fumanitarian Approach Related Centent
‘o use literature to What books or storics have The Study of literature,
‘dentify with social the students read that L. i1, IILI, "America
sroblens rclate to some of their in Folklore and Tales,"
problenms? pp. 178-273; "11d Favorites,'

pp. 425-431; Adventuzes
for Readers, L.I.
Windows on the World,
A.E., “America Grows,
pp. 92-117; "For the Fun
of 1t," pp. 318-352

Ideas in Literature -
Directions, A.E. Clusger 9:
"The Hunter and the lunted,”
pp. 3193-369; Cluster l4:

"Nt Youth and kar," pp. 455-493;
Cluster l: 'A Special Load,"
pp. 15-59; Cluster 13: "Cume
Listen Unto Me,” pp. 441-4573,
Tnit VI:  'the Necklace,’

pp. 330-335; VThe Leacon's
Hasterpiece,” pp. 337-382;
Cluster 13: Trec ef Treeden,
P 495-513, Rebecca Caudtll

Adventures for Readers, Bbock I,
L.I, "llystery and Adventure,"
P

p. 1-53; "Fanily ind Frierds,'
p. 92-143,

)}

i

1Y

O
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FIVE

Concept: Man neets the challenge of change.

Related Learning Exﬁz;ienceg_[o
Implement the Fusion of Social

Read selections from literature
and hold group discussions
applying procedures we have
used during the year.

Resource Material
-—-Studies and Language Arts

Smith, Nila B,, et al.,
Voyages in Reading, L.III

deCracken, Glenn, Basic
Reading (8), L.III

Smith, Nila B., et al.,

L. III

ERIC
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Skills to be Stressed

Responding in individual
ways to literature throug
hearing, seeing, and
sensing without too nuch
labor, talk, or fuss



UNIT

Continous and unrelenting change has been a universal condition of human society

Generalization:
throughout bouh remembered and recorded tine.
Objectives Humanitarian Approach Related Content
[o understand that the desire Why are wars often This Is Anerica's Story,
to naintain democracy often necessary? Imit X, Ch. 30, pp- 623-632

brings the United States into
a system of alliances which
can result in participation
in a worldwide war.

To understand that peace ¢s
not guaranteed by the eirding guarantee peace after

of a war

O
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This Is America's Story,
Unit X, Ch. 30, pp. 632-633,
640-641

What must be done to

a war?

A
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Concept: Man meets the challeage of change.

Related Learning Experiénces to

Implement the Fusion of Social Resource aterial Skills to be Stressed

. Studies and Language ArYs e e
Chart the events leading to Classroom recsource naterial Organizing research material
World War 1I. to gather a unified concept

Films: "Second World War: of causes of world War Ii

Draw maps showing the system Prelude to Conflict"
of alliances which would result "World War II: 1939-41" Map skills
in allied and axis powers. "World War II: 1942-45"

"World War 11: Background
and Causes'

"World War I1 Prologue'
"Second World War il
Allied Victory'

"Second War II-Triumph
of the Axfis"

U.S. Transparaency Masters, 71-74

Life's Vorld War 1

U.S. Transparency Masters, 75,77

Chart the system of alliances Applying oral and written
the United Statas has formed skills in social studies
after World War 1I.

Make a poster ¥< the brauches Film: "United Nations,

of the United Nat{ons and the Organiration for Peace
duties of each branch.

Have a debate representing U.S. Transparency Masters

a current problem facing the “United Nations"

United Nat{on by dividing the
class into groups representing
major divisions of the U.N.
({e~-Admittance of Red China)

ERIC

Aruitoxt provided by Eic:



*TEACHER'S EVALUATION SHEETS

SIGHTH GRADE

TEACHER'S SUGGESTIONS

COIMENDATIONS
N THE UNIT

*Place in folder on back cover.

ERIC
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RECOMMENDATIONS
FOR IMPROVEMENT

| — e e e

LNIT FIVE

TEACHER'S INVLNTORY OF TEACHING AIDS AND RESCOUKRCLE MATERI

[_._.--_,-_--_*_-_‘_--‘--~_.-,-._T__._ -
]

HATERIAL FCURD MATERTAL
USEFUL YEEDED

e e e e e

Include sample lesson plans z.uu tests.
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[8IT S

In 1933 Adolph Hitler and his Nazis followers
sromised to make Germany a great nation again and
.0 recover the land it had lost in World War I.

Hitler and his Nazis kept the German people who
jisagieed in a state of fear, killed, tortured,
{mprisioned and drove from the countiy anyone who
Jared speak out against them. Souwe six millicen
European Jews had been destroyed by the Nazis by
the close of World War 1.

Unt1l 1940 and 1941, Americans had played a
newtrsl tole in World War II. Tren on December 7,
1961, Japan attacked Fearl Ha'bcr. On Decenmber 8,
1941, President Fianklin D Reocreveltl asked Congress
for 2n immediate declaration ¢t war agsainst Japan.

On August 6, 1945, the firsi atcomic bomb used
agaiact an enemy was dropped on Hiroshima, Japan
~y the United States. On August 8, 1945, the United
States dropped an atomic bomb on Nagosaki, Japan.
On August l4, Japan agreed to surtender and on
September 2, the peace terms were saigned.

In April 1945, representatives of forry-six
nattons met 17 San Francisco to ccmplete the
first plans fcr a world organtzation fcr peace,
The result of tiis meeting was the United Maticos.
Fifty-one nations joined at the start. The putpose
vf the United Nations was "to save" later
generations from war and reaffirm the "faith
in fundaceantal human rights, in the dignity and
worth of the human person, in equal rights of
men and women and of nations large and small."

1726
O
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OVERVIEW FOR UNIT SIX

In spite of the United Nations, there has been an
uneasy peace--the "cold war." During the last twenty
years, tne United States and other countries that believe
iu freedoa have been involved in the ''cold war" against
copmunist countries led by Russia and China. The worxld
has been engaged in a struggle between freedom and
cormuniem.

Learn hew to use prepositions and conjunctilons
in buiiding sentinces. Make games using all the wectds
you can think of to tell about scme noun; such as mountain,
heuse, schoel, town, etc. OFf cource you think of about,
from, cvetr, on, inside, etc. Thece are prepositions
which show telatsonship between a noun or proncun and
some cther word in a sentence.

Learn abcut prepcxttional phrases used as adjectives
ot adverbs and how tc tell them apart.

Diagram scntences wity prepostiticnal phrases

Students will learn about inditect objects of
verbs and how to diagran sentenies vsing indirect objects

Students will learn how to build cempound sentences
by usinp conjun<tions and practice dlagramming tompound
sentences

Students will review the year's vork in linguistic
grammar by studying words and pattetns, structute words,
auxiliaries, adjective-adverd distinction, qualifiers
{or Intensifiers), Indirect objects, obizctive complement,
prepositions, and conjunctiony.

iond



LEQLEIT, Gl e wr the poeple o oo v L Tl o
i S tie davilensd e ol

Objectives aitarian anproacl

why do veu have to undeg-
staad 1 thecory that cun-
flicts with your own
governeent?

To unlerstand that the

desire for denocracy brings
with it a system of allies and
encmies which result in a

war of words.

ey
17.q)
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SIX

Concept: Man attempts to meet the challenge of national and world problems.

Related Learning Experience§~E5

Implement the Fusion of Seccial
Studies and Language Arts

Parallel the ideologies cof
democracy and communism through
discussion and charts.

ERIC

Aruitoxt provided by Eic:

Resource Material

Film: '"Nightmare in Red"-Part I
"Nightware in Red"-Part 1L
"Theory of Tactics:
Bolsheuism on the March"
""Cormunism'’

""Challenges of Ideas"
"Nikita Khruschev'
"Stalin"

What You Should Know About
Communism and Why, Scholastic
Book Service

The World of Communism, Swearingen

Today's Isms, Ebenstein

Loumunism: What It is and How
It Vorks, Schlesinger/Blustan

he Cormunist Ideolozy from Lenin

l_ Khruschev

The Communist Manifesto, Xarl Marx,
Fredeich Engels

N
i(l)
128

Skills to be Stressed

Understanding of political
ideologies



wneralisation:
asoweld

oo omplerstand the doportinee
and use of prepositivns, con-
Juncticuns, and copouad
sentences o 1one conversatioa

aud writinyg aore interestin:

Fo develep skill in word
structute

v perfect writing sh.iils

O
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Consideration for the serurity

toranitarian Approacs

vvival as well,

Lait the studeat distinauis
Latwien conversition i
reers and cenversation
younger chilgren?

what experiences can the
that show
a Jdeveloprent of word

stadents 1elate
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Related Content
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Usivg Propositions; Usivg
Proypositionsl Phroesc-,
G, 31, SYrities and Mutetaating,

Stntenles 'y Lo 3,

aat Functualing
Tanplen Sentenres 'y Sal b
"wWritias tClear, toncise
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atter inglish, Chy i,
Frepositicas in Balliding
Sentences , Ch., 1, 'Usiag
Cenjunctions to 3uild Coupeund
and Compiexn Sentences™; Cu. 2,
Writdne Stories and Popins

Ci, 23, "Working, for iffectiwve
Pxnression'; Ch, 24, Uineuistic
Gravwar: Septénce Variation”

Spedling for Word Mastery,
Lessoas 31-36

Atoic e, p. 13,
"Supersonic Speed,” p. 20



Concept: Man attemps to meet the challenge of national and world problems.

Kelated Learning Expstiences to
Inplement the Fusion of Social Resource Material Skill to be Stressed

_Studies and Lanpuage Arts

Play the 'house'" pame. Use Classroom resource material Developing skill {in uses
prepositions with relation to of prepositions, conjunctions
the house, furniture, family, and compound sentences

etc., Diagram sentences with
prepositional phrases. Join
words, phrases, and clauses
with conjunctions.

Practice (orally) making
componnd sentences, Write
compound sentences found in
content area of literature
ard social studies.

Study wcrd formation for Developing the abillty
spelling lesson {roots, to form rnew vords aad unde--
prefixes, suffixes, or both), stand new words when met wity

on tre printed page.

O
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Generalization: Consideration of the security and welfare of the people of our cwn ration,
s well as pecple of other nations, vemains the mark of the civilized man
—-3nd has now becone the price of natyonal survival as well,

Objectives ijumanitarian Approach Related Content
70 uaderstznd that the desire What would happen if we This Is America'’s Story,
for demccracy brings with it never considered other Ch. 10, pp. 642-0648,
a syster of allies and cnenmies "The Cold War"

which result in a war of worcs

To understand that a war of ihat wovld result 1f Anerica This 1s America's Story,
words often results in military remainad in isolition? Unit X, Ch. 638

conflict although it is an Korean War

undeclared var Viet Nam War - No Text

Current periodicals
Mass Media

120
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SIX

Concept: Man attempts to meet the challenge of national and world probleins.

Related L:arning Experlences tou
Implement the Fusicn of Social
Studies aid Language Arts

E

Draw a map of the warld
indicating the Pro-western,

Communistic, and neutral nations.

Trace the rise of Comnunism
in Chinia amphasizing the
split betveen Russia and
China.

Post a hall of Fame of
present day world political
figures.

Write a journal of an American
soldier end south Vietnamese
citizen--describing conditions,
clinate, country, resources,
history ot country, communistic
intentions, etec,

O

RIC
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Resource Material

Films: ''Thafland, Lsnd of Rice"
"South East Asia Story--

The People"

"South East Asla Story--

The Land"
"Mao Tse Tung'

'China Under Commuaism"
"Communistiec Impeiialism”
"Chira: Land and the People”

Democracy vs Conmnnism, 2ad Edition

Colegrove

Voices Through the Iron Curtain

Senfior Scholastic

Mass Media

Two Viet Nams--Regional 1 Series
U.S. Transparency Masters, 78~80

U.S. Transparency Masters "Viet Nam'

132
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Skills to be Stressed

Interpreting distribution of
demccracy and communism
throughout the world

Understanding the affects of
the cold war through jouraalis



wneralization: Consideration for the security and welfare of the people of our own nstion,
as well as people of other natioens, rvemains the mark cof civilized ran und
__has now beceme the price of national sucvival as well. _

Ohjectives Humanitarian Approach Related Centent
‘o uwre literature to identify with What books or stories have Windews_on the Norld, A.t.,
soclal problems the studen:s read that relate "Growing Up," pp, 354-404;
to these social problems? “"America Grows,'' pp. 119-126;
"Giants of the Earth,"' pp. 264-
316

ideas in Literature - pirections,
A.E., Cluster 11: "The Solf-
Hearted Crook," pp. 383-40%;
Cluster 10: 'Flesh ol Stene and
Bones of Steel, ' pp. 371-33i0

The Story of Litcrature, L. II,
I111, ''Blography,” pp. 432-481;
“Sports," pp. 374-431; 'Drama,”
pp. 485-537

Adventures foc dcaders, L. L.,

"The World Azound Us," pp. 145-
191

1
Q. 133
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SIX

Concept: Man attempts to meet the challenge of national and world problens.

E

Studies and Language Arts

Related Learning ExpefIEEEes to
Implement the FPusion of Social Zesource Material Skills to be Stressed

Think of the kindest person Swith, wila B., et al., Learning te find the

you have ever known, or the msst Riches in Reading, pp. 12-16, author's purpose in

unkind. Be ready to describe 47-48, 1057-191, 226-228, 236- writing a particular

this person %o the class, 240, 250-253, 257-262, 279-234, poem or story

specifying his actlons which 285-292, 312-318, 367-373,

cause you to feel as you do 395-399, 406-409, 459-465, Learning to explain

about Nim. 533-536, 225, 254 vur feelings in relation
to cthers

McCracken, Glenn, et al.,
Basic Reading (8), pp. 70-
76, 23-108, 140-145

Smith, Jila B., et al.,

Challeages in Reading, pp. 12-
20, 45-51

20
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APPENDIX

ENRICHMENT CHALLENGE

EIGHTIl GRADE

Enrich the content material by planning
learning experiences that relate today's world
to that of yesterday, "highlighting today" and
"making yesterday alive." This can be done
ty including current topics that correspond to
toplcs being studied or by planning activities
that relate to material as {t occurs on calendar
holidays. Possible challenges for enrichment are
listed below.

Corresponding current topics:

Unit One - Civil Rights issues and new Iinter-
pretation of our Constitution

Unit Two - Exploration into space, the oceans,
and beneath the earth’s crust in
relation to westward movement

Unit Three - Resistance and revolutionary
movements in industry, agriculture,
and eccnomics

Unit Four - Current issues that stress America's
continuing cycle of isolaticnism
and internationalism

Unit Five - Changes in the American way of life
today and how these changes have
affected internationalism

Unit Six - The competitors of democracy

O

RIC
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Significant calendar holidays,

Mid-South Fair - Make your own Fajr display
of Tennessee's products, industries, etc.

Columbus Day, Oct. 12 - Dramatize "'Tne Landing
of Columbus,"

Veteran's Day, Nov. 11 - Conduct a progran for
Veteran's Day including speeches, poems, and
readings. This may be presented as an assembly
program.

Thanksgiving Day - Conduct a skit about ''The
First fhanksgiving'' or write poems about it,

Christnas, Dec. 25 - Make reports on customns of
people in thair countries, preferably countries
included in the studles during the year.

Lincoln's Birthday, Feb. 12 - Read and perform
a play about Lincoln.

Washington's Birthday, Feb. 22 - Make oral reports
about Washington.

Easter - Produce an Easter panorama with a nacxratc
or make repnrts on Easter customs.



LANGUAGE ARTS - SOCIAL STUDIES

Alternate Generalizations

Unit I

Past and present civilizations represent our
cultural heritage. The races, caltures, and
civilizations 1in wost areas of the world and
of most historical periods, beginning with
the dawn of recorded liistory, have made some
contributions to the growth of our preseant
civilizations.

No real break exists between the cultures of
the ancient Weolithic farmers and the great
civilizations of today. The rate of cultural
progress and the dissenination of new knowledge
have accelerated tremendously. The use nade
of great cultural advances i{s the nost urgent
problea {n the inodern world.
Jnit 11
To exist, man must utilize natural resources.
Groups develop ways of adjustiag to and
controlling the environment in which they
exist. lunan change, and even the whole
structure of civilization, may depend upon the
nature and extent of man's supply of encrgy
and his ability to utilize and control {t.

The
the

significance of the physical features of
earth is deternined by rman living in

his environment The natural environment

may set the broad linits of economic 1ife
wlithin a reglon, but it is rnan who deternines
its specific character within the limits

of his culture.

ERIC
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Uuit

Unit
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111

Life on the earth is influenced by the carth's
{global) shape, its size, and its set of motions.
The shape of the earth causes the unequal dis-
tribution of sunlight, whichi in turn influences
the circulation of the atmosphere and causes
differences in clirmate and natural vegetation.

ifajor climatic regions ceoincide approximately
with najor vepetation zones, because vegetation
is related to climatic conditions. Natural
vegetation {s a great resource utilized by man.
The physical elements of the carth are a unit,
and no parct cau be understood fully except in
terns of its velaticnship to the whole.

Civil freedom - freedom of thought, specch, press,
worship, petition, and association - constitutes
the core of freedom. Uith civil liberty all othar
kinds cf freedom become possible; without 1it, none
of them can have any reality.

v

In a democracy, government is the servant of

the people, people are not servants of governmeuts,
Government is Ly right an institution made by man
for man. 1The scurce of authority resides in the
people.

Recognition of the dignity and worth of the individua.

brings about an Intelligent approach to the

inprovesent of human living standards, and recognitic

and understanding of world interdepenilence.

into



LALNGUAGE ARTS - SOCLAL 51USIES OSKILLS

Tecating information Inteeipreting pictuces, olarts, sraphs, tables,
weps, and plobes
“inling naterials fu the library
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EVALUATION

Evaluation of the Language Art<<Social Studies
program should be a ccnstant part of the teachinge
learning process, and both the teaching and the
learning should be evaluated. This should be not
only a continuous process but also a cooperative
one. The pupil should be as conscious of all the
evaluative aspects as the teacher ana should
participate in the evaluation as much as is
possible. Through involvement of both the teacher
and the learner in the teathing-learning
ecvaluation, each can more readily profit and
perform. Svpgest~rd procedures for attaining
this total fnvolvement follow.

Teaching Evaluation
Pupil teachiing evaliation:

Personal reports. Have the pupils write,
individually or in groups, about the
actfvities, assignments, methods, etc. that
profit them the most and whyj or those that
profit them the least and why, Have them
express their likes and dislikes related to
the teaching. When there is good rapport and
a8 climate of enthusfasm and mutual respect,
these expressions ¢an be valuable to the
pupil*s insight of himself and the teacher's
irsfght of his pupils.

Oral comments. Most pupils, though to varying
degrees, express their feelings cccasinnally
concerning the various aspects of the teaching
processes used Ly a teacher. Encoutrage this
expression,

Teacher=pupfl teaching evaluation:

Discussions. Discuss with the pupila -vays of
teaching which help them the most or the least
and why ( heir likes, dislikes, feelings, etc.).
Analyze their comments and use those from which

Q 5' 6
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all can best profit. Help the pupils cvercome any negative
feelings,

Checklists. Make checklists with the pupils by which
obje~tives, proceduces, skills, understandings,
habits, etc., can be rated.

Conparisors. Cuapare with the pupils a current study
with one previously studied and develop improvements
for the next one,

Teacher teaching evaluation:

Questicnnaires. Make oot ¢uestionnaires for the
students to answer. What type assignments, tests, and
activitiea do they prefer? Are the tests, reports, €tc.
being given Iin a way that allows them to du thelr best?

Observations. Listen to the pupils discussions at
work or in other situations,

Self-reviev. Analyze your teachfng, asking yourself
such key questions as:
‘¢Am I planning wiselv and far enough in advance?l’
“¢Am 1 providing oppertunities for all tc
participate?*’
‘‘Am 1 meeting the neceds and {intereste of my
students, the talented, the reluctrat,
and the fn-iLetweens?'’
‘‘Are my assignments, tests, etc., efther too
few, too many, too difficult, or too easy?*’
¢*Ave my assignments, tests, etc., beling
returned before they lose their importance?®
‘‘Are the objcctives, skills, atiitudes,
appreciatioas, etc., being attained?*?
‘*Am 1 thoronghly acquainted with each pupil
and tihe caliber of his wnrk?*?

*Checklists. Make 2 checklist to rate teacherspupfl

interaction to a lesson or to vrate the actua? lesson
itself,

*A sample checklist rulde to rate teacher-pupil {nteraztion
follows.
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{
ALUATION (continued) !

Learning Evaluatior Tests. The teacher ard the pupils work togathor to
review materials and [ ian a suitable test.
pil learniug evaluatior?
Teacher learniny evaluation:
Logs and diaries- The jupll recovds his mafn

aztivities, the extecnt of his participation
in ~lass, his assigrments, and the degree of
completion of these:

Recor’s. The pupil keeps o recard of books
read, speclal contribuilons to the cvlass,
progress in 'grades, etc.

kCheckiists, The pupll estircces his oun
achfeveents, contributions, etc.

¥ites, The pupil keceps a file of hisv written
vork so thit he may ;See his progress.

Tests, The pupil ma ces out quiz lists,
riddles, mitching exlreises, questicas, ctc.,
to be used ac a teating activity.

2acher=puri] learnfog evaluation:

Conferences, Reviej with the puptl hic log
or diavy, his recocrfis, checklists, and {iles,
Discuss Tils strong froints as vrll as his weak
ones.,

Interviews, Discc’er and 4iscuss with the
pupil his difficilties &nd problems.

Discussions. The <lass through discussions
evaluates irdividurl and group reports and
activities. Review and summarfize vith the
class facts, skille, attitudes, et.:, learned,

* sample student self-evaluation chacklist follows.
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Obse¢tvatfons. Rate thie pupils® loas or dizries, records,
and checlktlists. This :an be done during the teachere
pupil conferenres. Diicuss the rating end wic e ard

I 32 improvement car b: rade with tne pupil). Also, tat2
the puplls’ partictra:ion and contritutlons in class
discussicons and aroup eclivities. This can be

discussed with th2 pusil during the teacher-rupil
interviews.

Appraisals. rale the puplls® oral and written reportsz
and asslgumert-,

*4Tests, Use not only the pupilemade tests aiid the

teacher-pupilemade tes:s but aiso the teacheremade
tests.

**Tips for teacheremase tests and a Teacheremade Test

Checklist follcv.

BN
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STUDENT SELF-EVALUATIDN CHECKLIST

*How Do I Rate As A Group Member?

LNSTRUCTIONS:  Write the number of th: words which yon belleve hast spply to you in the spaces followiag

the questions. Rate as follows: Excellent = ¥3 Geod = 2j Foir = 3; Poor = 4.

Did 1 help my group to establish its alms and did I understan {ts plans?
pid I carcy out all of my group assignments quickly and efflciently?
Did I contribute a fair share of beoks, materials, and work ho my group?

pid my general conduct help the smootn functioning of group activities?

*This sample self-evaluation checklist is designed for the individual involved in proup activity, but
checklists can be used for independent activity, tco.

O
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*TIPS FOR TEACHER-MADE TESTS
Planning the test.

Teach tiot to flt a fiven test, but teach with
the test in mind. By all means test according
to the teaching.

Constructing the test.

Cover the material taught, asking more
questions on the most empnasized areas and
few:t questicns en the least emphasized areas.

Provide a wide ranre of {tomws, always ranging
from easy to difficult and varyine the type
items {(essay, completion, true-false, rultiples
choice, matchirg).

Using the test.

Provid» Iindividual copies with clear and
deflnite directions. Use a test that is
relatively easy to score, allowirn the teacher
to he more objective, but use onc that allows
the student to do his best.

" wwaluating the test

Get a picture of the overall class performance:
comparison of all the classes’ performance may
tven he desfred Make sure that both you and
the students havz bad a learnfns experience,
you in fmproving construction ard tne students
ia fmprovine perfornance .

*See alsc: Suprested criterfa materinsl, Specific
Tasks, iesting Proceoures

19
O

ERIC -

Aruitoxt provided by Eic:

**CHECKXLIST FOR TFACRER=-MADE TESTS

130

Are esssy questiouns restricted to measurement of
cbjective. not re:dily measuvred by cther item types?

Essay questions

Are essay questions fcamed arcund specific prollems,
ad-quately delimited in scope?

In general, is use made ¢f a latge nunber of brief
essays rather than one or two extendcd essays?

voes each essay question indicate clearly and azcuratel
the desired extent aad deptih of the enswer?

Cempletion ltems

Does each statement lirit the correct answer to one
or two specific words or phrases?

Is an excessive numter of Llank spaces aveicded!

Does the omitted part of each question come at the end
or near the end of the statement?

True=False Items

Is ¢ach ftem definite and pot ambiguoua In meaning?

Are tha items bhased upon statenmenls that atre
ahsolutely t-ue or falze, without qualificaticns or
exceptions?

Are the 1tems frve from specicic deteiminers sucl as
¢talvays®’ and ‘'‘usually?®??

In the rodafred truzsfalse tvpe of {tem, ls the vord
to e corrected clearly indicated by underlining or
special type?

trAdaptation of Sherran ° Tinkelran, Imdrovin: :&e Cla-srce
Test, A Manual of Te.t Censtruction Trocedures for the
Classroon Teacher, University of the State of New Yotk, »:
Fducatinn Uepartment, Bureau of Fxarinations and Tesilng,
Albhany, Yew York



CHECKLIST FOR TEACHER-MADE TESTS (cortinued)
wltiyle<Chelce Items
“re the s.-ms presented In clear ani sinple

lengpuape, with vocabulary kept as simple as
jossible?

Toes each item have one and cnly onz correct
answar?

L5 each 1te, conciorned with a sinple cenrral
rroolem?

« the rosponses or cholces come al the end
i the incomplere strtereats?

Ace the responses grammatically consistenc
«with the stem and parailcl with one anothe:
in forn?

Haerhlon 1tems

Are the lists of premis:” and responses
relatively shott?

7z2 the matehing lists conveclently arzanged?

i*» the dfreations indicate clesrly the basis
~ron which the lists are to be matciica?

L

*SUGGESTED CxITER!A MATERIAL
ASSIGHMENT MATERIAL

UL ASSTURNLNTS

IS repnsted procedures which may be appropriate)

Ce Geatuers

YBacecr of Tducatienal XKesearch and Servise, (f-onls

Strte Valversity
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tn the list of resporses lonper than the list
i premises to preclude zuessing by ellnminatfon?

to the ov.rall ains, (d) the basis of evaliarten, and (¢
the due date.

Maker the assignment at aw appeepriate time Juring the
isssen

Ctilizes vertal and noaverhal student curs tn determine
the length of time allotted for rmaking the assignment.

Makes arrangerents for plited, slowv, or previously abser
students so tre werk satisfies thelr needs.

liandles students’ individual problems; without 4istureiny
other students.

MONITORING IN-CLASS ASSIUNMENTS
(Suggested procedures which ray be appropriate)

The Tacher:

Quickly estahiishes the type of working environment pest
suited for the assigned task

Trroughout tl» peried, 1f necrssary, takes steps to
reest:biish a pood working environment

Periodirally cliecks to insure that the work is
proceeding we’l.

Aletrrz 71l students te cemnon prodlers which develop
aqd require clessification,

Takes care of students’ indfvidual problems without
distuthlr: other students.

Makes allowrnce for students who complete the task
carly.

INDIVIDUALIZID ASSLGANMENT OR STUDY
(Sugsested proc.dures which ray be appropriate)

The Tceacher:

caces fadividual Instiuctlor en Alajpzasts of students?
streonths and deficiencies. :
i1



Develops individual patterns of instruction
in relation to student rate of ‘earning aud
level uf achieverent,

Selects procedures and materiszls which enhance
the con:ent for each student.

Ascertains that students underscand purpose
and niture of individual assirnment.

Provides ciudents opportunity for individual
asslstence.

Develops reclistic standards of accomplishment
with e.ach studant,

Evaluates progress with individual student at
apprepriate intervels.

Relates individual study and assignrent to
classroom activities.

EW AXD COXRECTION OF ASSIGMEYTS
(Surgested procedures which ray be appropriate)

Teacher:

.estates or asks a student t» restate the sube
stance of the assignme: and th+ goals of tle
assignment 1n relstion to th2: goale of the
COUrsE .

Providzs students, either indlvidually or as a
group, with feedback on t'e a:curacy of thetr
responies.

Provid:s students, efther individually nr as a
group, with correct respons:s or some means of
find{ni correct responses.

Uses classtime efficiently bv giving the
answer3 or explanation himsaif vhen student
responijes might lead to confusion rather tt a
clarity.

12
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Uses studeat explanation of correct answers
previously selected by the teacher when active
class participation is desirad.

Assigns, when necessary, additional work to provide
clarificetion and/or practice.

Keeps u record of each studeat’s perfornance on the
assignment.

CLASSROOM CCMMUNICATION

THE LECTURE

(Suggested procedures which may be ar, ropriate)

The Teacher:

Lectures only when it is an effective means of attain®
ing the instructional goal.

“hen possible, provides students with an outline of
the mair points to Le covered or the questions to
be ansvered.

Explains the expected role of the student and his
responsibilities to the materisl (e.g., questioning
or note-taking).

Uses vocatulary that is clearly understood by the
students,

Illustrates the main ideas and ditficult concepts
through the use of examples, analrgies, non<verbal
symbols, and audio-visual material.

Paces the lecture and adjusts the length on the basi:
of attending beltavinr cves, students® attention span
student respcnse to teachareinitiated questions, and
studenteinitiated questions.

Refocuses atudent attentfon by highlighting and
restating the main pnints throughout the lecture,

Maintains student attentfon by varying the stimulus,

N
)



e.8., moving about, gesturing, use of silence,
changing the tone and volume of roice, establish=
ing eye contacte.

Adjusts physical surrouidings, e.g., hezting,
lighting, .iod seating to fazilitate the
lecture presentation.

TEACHER-LED DISCUSSIONS
(Suggested procedurcs which may be appropriate)

The Teacher:

Irsurec that ~he stulents are preparel to
discuss the <opic.

Creates an appropriate set designed to facilitate
the aims of instruction.

Focuses the discussion to minimize Jrrelevant.
digressions,

Asks provocative questions and gives new
examples to sustain the discussion and to
redirect it when necessary.

Clarifies ambiguous statements or seeks student
clarifization,

Attempts to brinp non=participating students
into the discussion and to prevent its monopoly
by ¢ few students.

Synthes{res, or encourages students to synthesize,
the main points throughout and at the end of
the discussfon,

} covides references for further study of the
toplc and related issues,

PANEL DISCUSSIONS
(Suggested procedures which may be appropriate)

The Teacher:
13
O
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Planning

Nevelops with students a raticnale for using panel
discussion.

Considers panel composition, e.g,, ability level and
proup size, in relation tc anticipated goals.

Selects topics wnich are appropriate for panel
discussfons, 1.e., can best be alscussed by smeral
people rather than onc.

Frovides for students’ interesvs and preference in
ass’gning the discussion topics.

Insures that the students involved in the panel are
prepared or have suvfiicient experience to present and
discuss the topic.

Cxplains to the panelists thelr responsibilities re:
both research and reporting.

Fstablishes a definite evaluation procedure.

Conducting the Panel

Arranges the physical environment to facilitate parel
discussion.

Explains the responsibil’ties ¢f the class during the
panel discussicen.

Has students maintain the same standards of discipling
and courtesy as they do for his own class presentatior

fvaluates the parel dis-.ussion acccrding to the pre=
arrang:d procedures.

USING AUDIO~VISUAL AIDS

(Suggested procedures which may be appropriate)

The Teacher!

Fanfiliarizes himself, in advance, with the content



and appropriateness of A-V materials,

Uses chalkboards, bullatin buards, overhead
projectors, maps, and other available aids

to reach the instructional goals.

Uses a variety of Audio-Visual materials to
complement, clarify, and add perspective to the
instruction.

Prepares the cluss tor films, tapes, etc., by
indic.ting 2 focus for viewing or listening.

Is prepared to use alternative procedures in
case of equipment failure.

Insures that the operation of Audio-Visual
equinment does not detract from its intended
puipose of facilitating teaching and learning.

TESTING PROCEDURES
(Suggested proceduras which may be appropriate)

CONSITUCYING TESTS

The Teacher:
Constructs each test item to measure a specified
behavior which corresponds with instructional

objectives.,

Insures that the length of test is appropriate
to the time allowed.

Teacher constructs test questions and directions
which could be clear to the stulents.

PREPARATION FOR TESTS
The Teacher:
Provides students with guides for study.

Reviews rajor points with rtudents,

ERIC 1
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ADMINISTRATION OF TESTS }Aj

The Teacher:

Administers the test at an appropriate tine.

Makes students aware of the relationship betr;een the
test and the instruct$onal objectives. '

Speciffes how the test will be evaluated.

Gives clear and complete instructions for taking
the test.

Makes allowance for studeats who complete the task
early.

Monitcrs the test to reduce distractions, provide
additional clarification, and discoucsage cheating.

Alerts all students of problems which develop and
require clarification,

Takes care of students’ individual problems without
disturbing other students.

USING TEST RESULTS

The Teacher!

Uses test results to evaluate previous instruction and
formulate future instruction.,

Uses test results ¢ clarffy and reinforce {mportant
concepts.

Uses test results to reteach unlearned concepts of
skills,

Shows the students the relationship between thelr
achievement on the test and the aims of instruction,

PROBLEM SOLVING (BY THE INDUCTIVE TECHNIQUE)

(Sugcested procedures which may be appropriate)



Tke Teacher:
Clearly identifies the problem (with the students.)

Identifies, or allows students to identify, skills,
concepts, arnd priuciples necessary for working
with the problem.

Provides materials and suggests trescurces fo<
assembling appropriate avidente relevant
to the problem.

Directs student efforts Iin sifting, organizing,
and analyzing evidence.

Elicits tentative hypotheses for the problem.

Directs studerts fa spaculating sbout tha
effectiveness of suggested hypotheses.

Channels student efforts in deciding on the
best possible sclutions to the problem.

Develops with tne students possible means of
implementing the solution,

Directs students in evaluating the probleme
solving experience.

USING ORAL REPORTS
{Suggested procedures vhfch may be ¢ ‘ropricte)

Preparation
The Teacher:

Screens topics to ausure that they are relevent
and significant.

Clarifies for each student his vrcsponsibilities
regarding the breadth and depth of the repcrt.

Conaiders student int.rest and ability in
deternining the assigned topic.,

Assigns only topics for which adequate information
is available. 15
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Encourages students to use A-V devices in their
presentation.

Instructs students in some relevant rudimentary
public speaking techniques.,

Fstablishes evaluative criteria and procedures and
com.unicates these to the class:

Allows for appropriace alternative acti.ities for
those students unable to give oral reports.

Presentaticn

The Teacher:

Informs the class of its responsibisities during
each report, e.g.. note:taking, preparing questions,
listening attentively, evaluatinpg the presentatien.

Insures thac the class is ready to hear each report
by introducing the topic and relating 4t to the unit
as a whole,

las audiorvieual devices available for student use.
Maintains the same standards of discipii-e and
respect toward the student reporter as he does for

his own presentations,

Allows time for relevant discussion and student
questions after the report.

Uses previcusly specified evaluation criteria and
procedures.

Fvaluates the context of the report as well as
presentaticn techniques.

115



*[NTRODUCING A UNIT
(Suggested procedures which may be appropriate)

The Teacher:

The teacher recognizes tnhe Importance of the
fntroduction and organizes and times the lesson
so that other activities do not detract.

Arouses student interest ir the uuit by relating
it to other experiences, showinyg personal
enthusiasn, and providing for potentially
{nteresting stuvdent activittes

Ascertains that purposes of the unit are cleax
to the students

Explains or develops with studen.s their roles
in the unit and their responsibilitfes to the
raterfal.

Relates the unit to previous units and overall
goals for the year

Utilizes {nstructional materials vhich enhance
introduction activities.

Discusses the ways and means for evaluatlng the
viit

SIMMARTZING A UNIT
(Sfupgested procedures which may be appropriate)

Tihe Teacher:

lnsures that students have understocd the purpose
of the unit and {ts relatfon to tic wverall poals
of the course.

Provides for a synthesis of the rore {mportant
sectfons and activities of the unit

Provides for a synthesis of the more important
concepts and principles of this unit with
those of previous units.

16
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ldentifies any uncerta’ ‘'ties about significant
aspects of the unit and provides clarificaticn for
the class or individual students

Suggests additional materfals and activities for
students speclally interested in the topic

Demonstratec awarenzss and approval of students’
accompiishments during the unit

Frovides a smooth transition to the next unit.

SMALL GROUP WORK

(Suppested procedures which may be appropriate)

The Teacher:

Insures that the stu:i..ts are prepared or have
sufficient experience to discuss the topic

Utilizes small proup work 1} tu achleve expression
of i{ndividual opinfons, (2) when small group
orpanization wili facilitate project work (3} when
solutions to problems are sought, and (4) when
maximum student interaction is desired

Develops with the students a rationale for using
small prouns for the particular lesson

Considers group corposition, e g , ability level, sex,
and size 1in relation to anticipated poals,

Arranges the physical environment to facllitate small
fproup work.

Provides for additional instructional raterials and
equiprent for the students® use, e g5 , magazines,
heoks, chalkboards, records, etc

Explains the expected role and responsibilities of eac
student in the proup.

*pureav of Fducational Researcii and Service, Memphis State
University . 1(}
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Checks the progtess of the groups to insure
that wock is moving well.

When necessary, directs the progress of groups
by establishing good group dynamics,
sharpening their focus on the problem, ot
pacing their act{vities.

Incorporates results of small group work
into other learning activities.

Gradually Increases students' responsibilities
in: (1) topic selection, {2) orgzanization,
{3) planning, and possibly (4) evaluation,

O
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EIGHIH GRADF SUGGESTED CLASSROOM RESOURCE MATERIAL

*Anderson, Howard R., Programmed Practice for This
Is America’'s Story. Houghton Mifflin Company.
(To be used at the tcacher's discretion.)

*Andarson, Vivienne, and Shufelt, Laura M., Your
America. Prent{ice Hall, Inc. (Adaptable to all
units.)

*Cutright, Prudence, et al., Living as World
Neighbors. Macmillan Company. (Adaptable
te all units.)

®4cyutrigh:, Frudence, et al., Living in the United
States. Macmillan Company.

#Enplish Program fo. Juniotr and Senior liigh Schools,
An, Grades 7-12, Curriculum Guide. Memphis City
Schools.

*Glanzrock, Jay, Adv .tures in America History.
Silver Burdett Company. (Adaptable to all units.)

*Hoffiman, Ceorge W., Life in the Anericas. Workbook,
Teachar's Edition. Steck-Vaughn Company.
(Adaptable to all units.

*James, Preston E., and Davis, Nelda, The Wide World.
Macmiilan Company. (Adaptatle to all unite.)

13
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*Jones, Daisy M., and Cocper, J. Louis, From Actors
and Astronauts. Lavper and Row. L 1I.
(Adaptible to Units I and V.)

®*Jones, Dalsy M., and Coorer, J. Louis,
to Captains  Harper and Row. L. 1.
(Adaptable to Units 1, II, and V.)

From Ccdes

k&Jones, Daisy M., and Cooper, J. Louis, From Coins
to Kings. Harper end Row. L. 1.

*4McCracken, Glenn, and Walcutt, Charles C., Basic
Reading. J. B. Ligpincott Ccmpany (8)

*Pal:er, R. R., Atlas of World History. Rand McNally.
(Adaptable to all Units.)

®**Ruysell, David H,, et al., On Story Wings. Ginn
and Company. (Adaptable tc all Units.)

rriculum Guide, Vol.

ity Schools,

I, Grades 7-12

=
m
5
-l
=
=
w
n

**Vinton, Iris, Qur Nation's Fuilders. Charles E,
Merrill Books, Inc. (Adsprable to all units.)

* - One copy per teacher.
%% - Five copies per teacher.
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GENLRAL RLSOURCE MATERTALS

Resource materials are a1 invaluable aia Catalogue for reading miterials:
to the classroom teacher in providing for more
cffective and more cnriched learning cxpericnces. *Recommend:zd Neuding Jist, English,
The use of books, pamphlets, newnpapers, Grades 7-12, Deparinent of
magazines, perlodicals, maps, globes, charts, ]nstruction, Blvistor of Yeenrdary
,vaphs, pletures, posters, todels, the over- Cducati n, Memphis City Sciools,
hcad projector, slides, films, fiirstrips,
radio, television, audlo tapes, records, ete. Lists of transparency nasters:
preatly intensify and make for rore meaningful
learalng experiences. In oider to assist the U. S, idstory Jransparency lusters, Tiln
Language Arts-Sccial Studies teacher in securing iibrervy, Division of tducational lHaterials,
resource naterlals, the lollowing listings of Meaphis Clty Schools,

sources for such raterials have been provided.
Lrplieh Transgoarency, Jasiess, 8th, Fila
Catalogues for gusnt speakers: Library, Divisicn of Lducations: Maceriasls,
Jeephis Clty Schools,
*Comnunity Resources, Denertment of
Rescarch and Publications, ¢ plia Source for letter vriting:
Clty Schools.
The A vrlcan School, Apartado Postal &, 83,
Yrograns AVailabln Yithont Cost: Guatenala City, Guatemala, Central Amerfca.
Films, eionstrations, Loo]}ntq
Teachinhyﬁldﬁ. Pnhllc Relatiens
Department, Southern Bell Telephone
and Telegraph Cumpany, 1544 ‘ladison Avenue,
Memphis, Tenmesscce.,

Periodicals for current coents:

Crarrent Yvents, Armerican dacation Publications

1250 Fairvood Avenue, Colunbus 16, vido.

19 149
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Junior Review, Civic Education Service,
1733 K Street, N.W., Washington 6, D.C.

Junior Scholastic, Scholas*ic Magazines,
33 West 42ad Street, New Y rk 36, New York,

Scope, Schuiastic Magazines,
33 West 42nd Street, New York 3(, Naw Yor'.

Catzlogues for fiims:

*Educationsl Filas, Division of Educationil
Materisls, Jdemphis C{ty Schools.

Hodern Index and Guide to Free-loan
Educatrional Films for Schools, The
Classroom Service Department, lcdern
Talking Picture Service, Inc.,

214 South Cleveland Street, Memphis,
Tennessece.

ERIC
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Programs Availatl: without Cost: Films, Talks,
Demonstrations, Bioklets, Teaching Aids, Public
Relations Departm:ant, Southern Bell Teiephone and
“Velegraph Compary, 1544 Madison Avenue, Memphis,
Tennessee,

Recommended paperbacl books, magazines, nd books:

Liol‘day Inn Magizine for Today's Traveler.

Holiday Press, i781 Lamer Avenue,
Memphis, Tennes:.ee.

D. C. Heath and Company. L. 1-II, ALE.

American Adventire Seri

Harper and Rrw: Tuclféhers. A.E.

(]
o

I

Our Wonderful W ld
Spencer Division, Grollier Educa*icnal Corporation,

job



AP00KS ABOUT TENNESSEE AND 3Y TENNESSEE AUTHORS

Alderson, William T., ed.
Landmatks of Tennessee History. Ternuassee
Historical Society, Nashville, «. 1965, §4.09.

Bailey, Bernadine
Picture Book of Tennessee. Albert Whitmzn,
Chicago, c. 1952, 2nd Printing 1959. 31.%0.

Bryce, Everett Robert
Unwanted Boy, The, Autoblography of Gov. Ben.
V. Hooper. University cf Tennessee Press,
Knoxville, c. 1963. $5.00.

Brooks, Maurice

Appalacians, The.
c. 1965. §6.95.

Houghton Mifflin, Boston,

Bullard, Helen
Luabarland County's First Bundred Years.
Publisted by Centennial Coomittee, Crossville,
Tennessee, c. 1956. $5.00, printed by Willians
Printing Co., Nashville, Tennessee.

Campbell, Carlos C.
Birth of a National Park in the Great Smoky
Mountairs. University of Tennessee Press,
Knoxviile, c. 1960. $5.00.

Carr, Joha

Early Times in M{ddle Tennessee, Eyewitn:gs
Accounts. Parthenon Press, Nashville, Te2nnessee,

c. 1857, reprinted 1958. $3.00.

Caudill, Rebecca
Far-off land, The. Viking Press, New York,
c. 1964, $3,50,

Coit, Margaret L.

Andrew Jackson.
c. 1965. $§3.50.

Houghtoa Mifflin Co., Boston,

Cradb, Albred Leland
Dinner st Belwmont, A novel of captured Nashville.
Bobba-Merrill, ¢. 1942, Reprinced 1955, 21
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Creelkmore, Belsey Beeler
Arrows 1o Atoms - The Story of East Tennessta.
Universit' of Tennessce Press, Knoxville, 1959.

Dykemau, Wilma
French Bread, The. University of Tcnnessee Piess,
Knoxville, c. 1955, 4th printing 1965. $5.50.

DPykeman, Wilma
Ta’? Woman, The. Holt, Rinehact and Wineton,
Ne. York, ¢, 1962. $4.95.

Elliotet, .i:z1e P,
Early History of Nashville. Originally published
by the Board of Education, Nashville, 191%.
Nash''ille Public Library, c. 1963. $£3.95.

Farrar, Powena Rutherford
Berd Your Heads All. Holt, Riaehart ard Winston,

New York, c. 1965, 55.95.

Fort, John
Make Way for the Great. Benson Printing Co.,
Nashville, c. 1950,

Foster, G, Allen
Impeached, President who almost lost his job.
Criterion Books, New Yoik, c. 1964. §$3.95,

Frantz, *abel Goode
Fuli Many a Name, the Story of Sam Davis.
McCowat-Mercer Press, Jackson, Tennessce, c.
1961. $3.95.

Gage, Wilson
Big Blue Island. World Publishing Compeny,
Clevciand, c. 1964. $3.50.

Gersot, Noel B.
Slerder Reed, The. Biographical novel of
James Knox Polk, llth President of the United
States. Doubledsy, New York, c. 1965. $5.95.



Govan, Gilbert E.
Cnattanooga Country Frcwm ' .mehaxas to TVA, The.
Un{versity of North Carolina Press, c. 1952.
Revised 1963 by University of Thattanooga.

Govan, Christine Nuble
Mystery at Rockx City. Steirlig Publishing Co-,
New Yerk, ¢. 1960, znd priniing 1962. §$2.75.

Govan, Christine Noble
Mumbei_5 Hackbeury Street. World Publishing Co.,
Cleveland, c. 1964, $3.41.

Hesler, L. R.
Mushrooms of t,e Great Smokies, a field guide
to some mushrir..8 and their relatives.
University of Tennessee Press, Knoxviile, «.
1960, S5 50.

Hecod's Nashville Campaign
Full story of Frarklin and Nasaville, cavaliy
operations, human interest stories by leading
cxperis, frtom che Civil war :imes, 1llustrated,

Kane, Harnett T.
Pictute Story of the Confedera-y, A. lothuop,
Lee and Shepard, New Yotvk, c. 1965. $3.50.

Knox, .fohn Ballenger
People of Tennessee, The, A study of population
trends. University of Tennessee Press, Knoxville,
c. 1949, $3,00,

Lozask, Milton

Andy Johnson, Tailor who became Pregident.
Ariel Books, New Y. ¥, c. 1962. $2.95.

McMahan, pasil B.

Mystery of Old Stone Fort. Tenressee Book Co.,
Nashville, c. 19565,

Main, Mildrei Miles

Footprints. Steck Co., Austin, Texas, c. 1957.
$2.50.
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Martin, Christopher
Your Nationsl Parks: (reat Smoky Hou.itains.
G, P, Putnam's Sons, New York, c. 1965. $3.29,

Remini, Rohert V.
Election of Andrew Jackson, The. Lippiacott
Co., New York, c¢. 1963. $§4.50.

tevevn, Bill
Frontier President: James K. Polk. Ives Washburn
lac., New York, ¢, 1963. $3.9°

Seymour, Digby Gosdor
Divided Loyalties, Furzv Sanders and the Civil
War in Fast Tenneswe€. University of Tennessce
Press, Knoxvilie, c¢. 1963. $7.50-

Sheppard, Muriel Earley
Cabing in the laurel. Unfversity of North
Carolina Piess, Chapel Hill, ¢. 1935, “th
printing 1965. $5.95.

Steele, William O.
Tra'l Threugh Langer. Harc¢ourt Brace, New York,
c. 1965. $3.25,

S..ele, Wilas.a O,
Westward Adventure, Irur story of 3ix pioneers.
Harcourt, Brace & Wurld, New York, c¢. 1962. §3.25.

Stupka, Arthur
Jotes on the Birds of Great Smoky Mountain Nationa

Park. University of Tennessee Press, Knoxville, ¢
1963, $3,00.

Stupka, Arthur
Txees, Shrubs, and Woody Vines of Great Smcky
Mountain Natioual Park. University of Tennesses
Press, Knoxville, 1964.

Tennessee Historical Markers Erected by tha Tenncssee
Historfal Commission. Tennessee Historical
Conmisgion, Nashville, ~. 1%§2.




Three Pioneer lennessee Yocuments
Donelscn's Joyrnal
Cumberland Compact
Minu’es of Cumberlard Coure. The Tennessee
Histsrical Comicslon, Nashville, c¢. 1964.

Van, darguerite
Jacksons of Tennessee, The. E. P. Dutton &
Co., New York, c. 19531, 4th Printing 19¢3.
$3.75.

*’hese booke are avaflablc in all litraries
serving junior high students.
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RECOMMEN] EL READING FOR JUNIOR HIGH SCHOOL AMERICAN HISTORY

Books for General Use

Adams, James T. Album of American Histury. Scribner.

Adams, Janes T. Atlas of Ameri:can History.

Adawms, James T. Dictioaary of .
Scribizer.

Adame, James T. March of Demciricy. Scribner.

Allew, F. L. Cnly Yesterday: i1 Info.mal
History of the 1920's.

Allen, F. L Since Yesterday: 'The Nincteen-

Thirties in America.

Anerican Meritage. The Golder

Sturtes from Cuc Country's 2.

Amcrican Heritage. The Great dJist., Amecican

Herlrape. T

Arericin lieritage. Naval Battlis an
Anerican Heritage,

fmericen Heritage. The Presic¢2icy. Anmerican
Heritage, 1964.

Antin, !lary. The Promised Lari. Houghton.

Promised Lar

Bielawski, Joseph G. iy Country U, Golden,

1967.

Blivens, “ruce. The Story of D-Day. Randon
He :ze.

Bontengd, Arna. Story of the NHegro. Knopf, 1658,
Brady, :latthew. ilistorian Wi:li a4 Camera. Crown.

Houghton, 1955,
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Buck, Pearl. The Good Earth.
Carpunter. Allan, Enchantment of America State Books.

Childrens Press. (This serles includes volumes on
approximately fcrty-five states.)

=

Clemens, Samvel. The Adventures of iluckleberey Fin
tlarper.

l

Clemens, 3aruel., The Adventures of Ton Sowyer. latper.
Clenens, Samuel. Twenty Years st llull House.
veln, Rena o, Americon lidstory fn Art, 1986,

Considine, Ged and Lawson, Tad. Thirty Secends Gver
Tokyn. Rundom Housec.

Watts,

I,

Coursge.

Cranz2, Stephen. The Red Badge

Cronyn, George W. A Primer on Communism. Duttou.

Jalgiesh. Alfce Ride on the Wind. Scribuer.

Davidson, Marshall. Life in Amecrica. 1951,

ieutseh, Babette. Malt Whitman: Duild

m: Builder for Amcrica.
Hessner.

Barnes, 1905,

Everynar's Untted Hations. Uaftcd Natfons 0ffice of
Publi{: Information.

Faulkner, llarold. and lierbert C. Posenthal. Visual
tistery cof the Cufted States, Znd Lditdion, 1961.

¥riedel, Frank. The Splendid Little War. Little, Brown.



Gait, Tom. How the United Nations Works. Crowell.

Graham, Shirley, and Lipscomb, George D. Dr. George
Washington Carver: Scientist.

Harlow, Alvin F. Theodore Roosewelt: Strenuous
American.

Hersey, John. Hiroshima. Xnapf.
Hoyt, Edwin P. Grover Cleveland. Reilly and Lee.

Hughes, Langstoa. Famous American Negroes. Dodd,
1954.

Hughes, Langston. Famous
America. Dodd, 1658.

ro Heroes of

£

ormation Plesse Almanac. Simon and Schuster.

Johnson, Gerald W, America Grows Up. Morrow.
Tohuson, Gerald W. The Congress. Morrow, 1963,
Johnson, Gerald W. The Presidency. Morrow, 1962.
Johnson, Geraid W. The Supreme Court. Morrow, 1962.

Judson, Clara i. City Neighbor. S$cribner.

Judson, Clara I. Soldier Doctor: the Story of
William Gorgas. Scribner.

Lawson, Robert. Watchwords of Y.berty: a Pageant
of American Quotations. Little, 1957.

Link, Arthur S. Woodrow Wilson, A Brief
Biography.

McConnell, Jane. Qur First Ladies: From Mariha
Washiogton to Lady Bird Jchnson. Crowell, 1964.

Meadowcreft, Enid La Monte. Land of the Free.
Crowell, 1961,

25

ERIC

Aruitoxt provided by Eic:

Worid, 1955.
Mitchell, Margaret. Gone Jith the Wind. Macmillan, 1939
Morgan, James. Our Presidents. Macmillan, 1938,

Morris. Richard B. Voices from Amecica's Past. Dutton,
1963.

National Geographic Society. Qur Country's Presidents.
Natioral Geographic, 1966.

Nicholay, Heler. Bridge of Water: the Story of
Panama and the Canal.

Hordhoff, Charles and Hall, James Norman. Falcons
of France. Little, Brown.

Oscada, Arata. Ch{ldren of the A-Bomb. Putnam.

: The Story of America

Crusade. Little, Brown.

s First Great Qverseas

Purdy, Claire Lee. He Heard America Sing: the Story of

Stephen Foster. Messner,

;

Rachlis, Eugene and Einers, John C. Indians of the
Plains. American Heritsge Company.

Reynolds, Quentin. The Wright Brothers: Pioneers
of American Aviation.

Roosevelt, Eleanot. 13 1 Remember.

Sandburg, Carl. Storm Over the Land: A Profils of _he
Civil War. Harcourt, 1942,
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Schary, D-.%. Sunrise at Campobello.
Scoggin, Margaret C. Battie Statfons. Knopf.

Skippen, Katherine B. Miracle in Motion: The Story
of America's Industry. Harper.

Skippen, Katherine B. Passafe to America. Harper.

£ World War TI. Watts.

Snyder, Louis L. First Bock

Stallings, Lawrence. The Great War.,

Steatns, Raymond P. (ed.). Pageant of America.
U.S. Pubs.

Stevenson, Augusta. Scenes from American
History. Houghton.

Stratcon, Madeline R, Negroes Who lielp

lielped Build
America. Ginn, 1965.

Wade, ifaxy. The Master Builders. Little, Brown.
Wellman, Paul. Indian Wars and Warriors. Houghton,
Wellman, Paul. Race to the Gildea Spike. Houghton.

Wood, Laira. Walter Reed: Doctor In Uniform. Messner.

Horld Almanac and Book of Facts (arnual edition).
New York World-Telegram and the Sun.

Yorld War 11. Life Yagazine.
Other supplementary reading lists will be

provided by the Zoard of Education. Libiary
Service Division.
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Adaus, Samuel. The Pony Express. Random, 1950. Bakeless, John. The Advencures of Lewis and Clark.
Houghton, 1962,
Allen, Lorenzo. Fifer, for the Unfon. Morrow, 1964.
 Blair, Walter. Tall Tale Amverican: A Legendary History

Allen, Merritt. Blow Bugles Blos. Longuans, 1956. of Our Humorous Heroes. Coward, 1944.

Allen, Merritt. Johnny Reb. Longmans, 1952. Bowman, James C. Mike Finx. Little, 1957.

Altsheler, Joseph. The Star of Gettysburg. Bowman, James C. Pecos Bill, the Griatest Cowboy of
Appleton, 1915. All Time. Whit an, 1937.

fmerican Heritage. Abraham Lincoln in Peace Burchard, Peter. Jed; the Story of a Yankee Soldier
and Yar. Amerfican Heritage, 1Y64. and a Southern Bov. Coward, 1960.

American Heritage. American Reritage Picture Burchard, Peter. North by Night. Coward, 1962.

listory of the Civil War. Doubleday, 1960.
Carter, Hodding. Robert E._Lee and the Road of lonor.
American Heritage. The Battle of Gettysburg. Random, 1955,
Amexican Heritage, 1963,

Castor, Henry. The First Book of the War with Hexico.
American Heritage. The California Gold Rush. Watts, 196¢
AmerJ 'an Heritage, 1961.

Catton, Bruce. This Hallowed Ground; the Story of

American Heritage. The Golden Eook of the Civil the Union Side or the Civil War. Joubleday, 1962,
War. Golden, 1961.
Coit, Margaret. The Fight fcr Union. lloughton, 1861,
Ajerican Heritege. Ironclads of the Civil War.
American Heritage, 1964. Conmager, Henry S. America's Robert E. Lee. lHoughton,

1951,
American Herltage. Steamboats c¢n the Mississippi.
Anerican lleritage, 1962, Daniels, Jonathan. !losby, Gray Ghost of the Confederacy
Liopincott, 1959,

American Heritage. Tex3s and the War with !fexsco.
American Hericage, 1961. Dariels, Jonathan. Robert E. Lee. Houghton, 1960.
Andrist, Ralph and Hanna, Archibtald. Ihe Daniels, Jonathan. Stonewall Jackson. Random, 1959.

Calitornfz Gold Kush. American Heritage, 1961.
Daringer, Helen. [ary Hontgomery, Rebel. Harcourt,
Aulaire, Ingri¢. Airahan Lincoln. Doubleday, 1957. 1948,
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Eleventh Grade Instructional Guide, United States ‘iistory, Publication Number S C - 557. Diviesion of
Instructional Service, Los Argeles City Schools, 1957.

English Program for Junior and Senior High Schools, An, Grades 7-12, Curricul'm Guide. Memphis City
Schools, 1965.
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Gidbony, Hazel L., Enrictment, Classroom Challenge. State Bcard of Education, Columbus, Ohio, 1965.

Gidson, John S., New Froutiers in the Social Studies. Citation Press, 1967.
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Gunn, Mary A., et al., Manual for Teachers, Discovery Through Readiug. &*nn and Company, 1963.

Hanna, Lavone A., Potter, Gladys L., Hagaman, Neva, Unit Teaching in the Elezentary School. Ringhart
and Company, Inc., 1955.
"8

28
O

ERIC

Aruitoxt provided by Eic:
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Michaelrs, Johr U , Teaching Units 1m the Social Science: Grades ¥V - VI. Rand McNally and Ceopany, 1966

Social Studies Cutriculum Guide, Vol 1, Grades ?-12, Memphis City Schools, i9€s,
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Ne Teach Hardwriting. Scattle Public Schools, 1963.

Ye Teach Spelling. Seattle Public Schools, 1958.

Wright, Grace 5., Block-Time Classes and the Core Program in the Junior High School, Bulletin 1958, No. 6.
U. S. Department of Health, Education, and Welfare, United States Government Printing Office.
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