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SUGGESTIONS FOR CHICAGO FIELDTRIPS

Chicago is rich in opportunities for student field trips related to the
content of the social studies units. Many places fill their available appoint-
ment times early in the year. Teachers are advised to make field trip arrange-

ments several months in advance of the desired date.

Chicago Historical Society
In Lincoln Park at North and Clark
MI 2-4800 9:30 - 4:30
Guided tours arranged in advance. $2.00 for a guide for each 20 students
or less. History of Chicago - settlement and growth.

%*DySable Museum of African American History
3806 South 'tichigan

536-~9012
Cost: $.25 for students, $.50 for adults.
Guided tour and lecture -~ 1 hour. }No lunch available. Histery of Regro

in America. African exhibit.

John Hancock Building
875 Horth Michipan
Hain Office - 751-0900
Cost: $1,u0 for adults, $.50 for children. Tickets rust be purchased
in advance. l'ake cbnnks payable to: Sudler and Company
Suite 3250
875 North, Nichigan
Chicago, 111, 60511 ATTN. !rs, Miller

#Jonnson's Publication:
1820 South Michigun

CA 5-1000
Twenty minute free tour, Limited to forty persons.

*Ling Long *useum
2238 South Ventworth

CA 5-6181 Open 12 noon to 12 p.n.
Call day ahead for reservation. I!Muieum of Chinese history.

Prudential Building

Hain Office - B22-3u5%
Group Rates (10 or mere) - $.15 for children, $,30 for adults.

Collect beforw solng up. Reservations not necessary

Recommended field tr'ps fcr CES unit on ethnic groups in Chicaro.
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Main Idea:

People of different backgrounds int
open contact among groups within a

chanre

ideas and interact freciy when there e

LEARNING EXPERITNCES

Book

People and pgroups that came to
Chicago brought their owvm tradi-
tions and values and learned new
ways of doing things.

Institutions developed to help
aroups maintain <heir cultural
identity and adjust to life in
Chicaro.

As immigrant
and adjustid
moved freely
at large.

FrOUDS prosperec
IO new ways, they
into the society

Barriers to oren contact amonc
groups exist today that limit
onportunities for change.

Haterials

S

Abin

gdon - Armed 7ith Courage

Children's Press -

Illinois, Land of Linccin

Follett - EIxploring Chicago

Follett - Explorineg I1linois

Hastings ~ CThicago In Colrr

Sadlier - The Youns Citizen and Chicago

e e e e ——

Opener/

Have children locate Lurope on a wall map of the
world and name the countries that they know. Discuss
the language that would be spoken is each country.

#sk them to pretend that they have moved with their
families to a country in Turcpe. Mave then list
all the ways that their life would be different as
a result of this move. What would they have to
leave LehinZ? Shat new things would they have to
learn?

on 3 TWo colurm chart under
the headings: ¥hat We Wculd Have to Leave Behind
and "hat We Yould Have to Learn. This chart will
he used in Activities 1 and 3.

Place this information

"ote to Teacher: the opener provides
students with practice in the listing
activity of Thinking Task I - Concept

Formation. Thinking Tasks throughout
the unit are identified in the margin
for the convenience of the teacher.

O
oL
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CONTENT

Films - IMC

EBT - Chicago-"idland Metropolis
McGraw - Cur Imnigrant Heritage

Maps

Areac of 'lepro Residence in Chicago
Chicago Grows
Chicagoland Panoramic “ap

Student ReadincTs

Off to Illinois

Irish Famine Song

Chicago Grows

Letters from Immigrants
Four Stories from Hull House
A Voice from the Past

Four Chicagc Churches
Changing Neignborhoods

The Xaminski Family
Operation Breadbasket

QDO ONO N FWRH
»

[

Study Materials - I“C

Toreign language newspapers
Pictures of Rotert Abbo+t, Johr. H. Johns:on

Tapes - IMC

A Voice From the Past
Robert Abbott

Develoomert/

1. Rave students read O0ff to Illinois ' (student
readings).

2. Discuss these questions:

1)

2)

3)

u)

5)

¥hy did ‘iichael's farily decide to
to leave Ireland?

Why did his father coms to Chicaco?

¥hat did his family bring to Chicago I~
with them?

what new thines did they have to
learn in Chicago?

What preblens did they have here?

Hote to teacher: Michael is called greenhorn™

in the story. You may wish to point out to students
that this term was commonly applied to all immigrant:
This would also be an apprenriate time to discuss
“name callinz' . Encourage students to see that
negative verbal remarks can cause much pain to other:

Q
ERIC
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CONTENT

LEZARNING EXPERICHCES

B ]

b. Some students may wish to find infor-
mation about the Irish potato famine in
the 1840's and to report orn thiz to the
clasc. Students may also learn the "Irish
Famire Song (=tudent readings).

Refer to the chart made in Opener. Compare
this information with the experience of
*ichael and his family. ’

a. Ask the students:

1) vhen pecple move tO a pew place, what
things do they take with them that
cannot be seen?

2) If you moved to a different country,
what ideas or ways of doing thirngs
would you take with you?

3) Do you think the ideas people take
with them or the possessions they take
&re more important?

Mote to teacher: Help students understand that
HMichael did not have to learn a new language in
coming to Chicago.

b. Develop with students the idea that people
carry -‘cultural baggage with them when

Aruitoxt provided by Eic
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CONTENT LEARNING EXPCRILNCES

they move. Cultural baggage includes the
customs, tastes, habits and special ways of
thinking that all of us bepin to learn the
minute we are born.

¢. Optional: Students can drav and cut out
suitcases. On their suitcase they can write
the "ecultural baggare <they would carry with
then if they moved elsewhere: foods they jiye,
games they play, family ways of doing things,
ete.

[P P T

3. Ask the children to study the map Chicago Grouws
to discover two vays the city of Chicago changed

betweer; 1835 and 1960. o

a. G- over the nap key with children to help
them understand how the different colers
show the size of the city at different timec.
Let volunteazrs use @ pointer to show the size
of Thicago in 1835, in 1237, in 1870, in 1890,
and in 1950.

h. Have the students look at the population
information on the map to find another
way Chicago grew.

1) Vhere did all the people come from?

2) fid some of the peopie come frm
other countries?

3} Why do you think so many people
scttled Zn Chicago instead of some
other city in Illinois?

Aruitoxt provided by Eic:
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LTARNING EXPERIENCES

Thinking Task IV - Interpretation
of Attitudes
and Feelings

c. OpTional: Studen*s can color the map
"Chicage Grows' ‘:vodent readings) to make
their own picture of the prowth of the civty.

4. 1If children need more information about
groups that settled in Chicagoe have them
read one of these references:

Exploring Chicaro, pp. 61-64, 83-88

The Youne Citizen and Chicago, pp. 18-2u4:
42-55 62-43

Have volunteexrs read aloud the two “Letters
fror Immigrants.' (Student Reading)

&. Have children lizT what they found out from
the letters. Fyron their list, focus on the
statements that reflect attitudes and
feelings:

1) How do vou think these newcomers felt?
Why?

2) Has anything like this ever happened
to you? How did you feel adout it?

3) Yhy do peopble have these feelings about
ne: experiences?

4) From all that we have said, how do you
think people feel when they come to a
new place?

b. Have the children pretend to Dz newcomers
to Chicago. Ask them to write aa ima (f
=2 -
—
(LR



CONTENT | LEARNING EXPLRIENCES

: letter home telling about Chicags> and the
; way they felt during thelr first days here.
i Give volunteers an opporvTunity to read

{ their letters tc the class.

5. Show the film Our Immiorant Heritape (FC-u47)

a. Ask students:
1) *hat did you see in the film?

2) Do people still come 1o America to sertle?

g

~

3) ¥hav prodlems do they have?

4) Dil peovple who came here long age have
thesa same problems?

5} How have pecple frow many lands helped our
country?

b. Invite a memder of the community who care to the
Unitad States as an icmigrant to visit the class
and tell about 3is or her experiences in movine
to a new land. York with <he children before th
visit to drew up a set of interview questions.
Select individual children to be responsible for
asking each question on the list,

e e e e e o ——
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LEARNING ZXPERIENCES

Have children read the short articl: on Jane
Addams in Exploring Illin-is (p. l%0) or the
section on Jare Addams and Full House in
Zxploring Chicage (pp. 92-93).

a. Xcad to the class the story about Jane
hddams from Armed for Courare by ticiieer
and Yard (pp. 53-€8).

o. Discuss these guestions:

Ay

2)

3)

L)

5)

2P

“hat were some of the problems that
people faced?

Why did Jane A<danms buy a house in a
poor neichbornood? o)

How do you think the neighbors felt
about Jane Addams and her friends?
{(Jixed feclings.)

Do you think there ray have been some
neighbors whe were afraid to visit the

house?

Yhy do you think Jane Addams was asked
to speak to many organizations about
her work?

Many important people helped at Hull
House. Explain why?

hat were some of the different activities
carried on at Pull House?

Aruitoxt provided by Eic:
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LEARNING EXPERIENCES

Thinking Task 1 - Coneept Formation

7. ¥ave the class list the ways that Huli Houre

8) VWhat activity would the older people
like best and why?

9) How did Hull House help children
understand their parents?

10) Why do you think boys and girls today

should learn adbout Jane Addams.

helped the people of tne community. Ask them
to group those items and give each group a
name .

.

Let each child illustrate one activity

from the lict and wite a short story .
about 1t, Put the stories and pictues -—
in a class booklet about Jane Addams.

Divide the class into four groups, each
group to read one of “Four Stories Adout
Rull House.  (Student Reading) Have
each group plan and present a short
dranatization of their story.

Aruitoxt provided by Eic:
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LEARNING EXPERIENCES

8.

Start a retrieval chart and have children enter
the appropriate information on the settlement
house.

Settlement House

How was it started?

What kind of heln did
it qive people?

¥hat kind of people <&id
it help?

Hiow did people fecl
about the help?

How ¢id people help
this organization? L

ote to Teacher: The campleted retrieval
chart for Activites . will lock somewhat
like the ore on the following pace.

Aruitoxt provided by Eic:
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RUTRIZVAL CHART

Settlement House

Church

Newspaper

How was it started?

By Jane Addams and her
friends.

By people who wanted a
church like their o0ld
church.

By people of that group.

Wrat kind of help
did it give people?

Taught them English.
Taught cooking and
sewing. Helped them
make friends. Helped
them remember their
former country. Helped
older people. lelpad
younger people appre-
ciate their parents.
Took cere of childre:n
for working mothers.

Held familiar church
services in their own

language.
Fed people.

Helped people get jobs.

Gave information in thein|

language about jobs and
roup COncerns.

Kept people in contact
with each other.

that kinds of people
did it help?

Newcomers. Poor people
Lonely people. People
of different ages.

Members of that
religious group.

People who spoke that
language or were a
part of that group.

How did people feel
about the help?

Good.
Some were afraid at
first.

Comfortakble.
Happy t¢ rememder
familiar ways.

Good.
hLappy to know what
was going on.

How did people help
this organization
or place?

Took care of children.
Gave programs.
Demonstrated skills.

Gave to the church.
Attended services.
Helped other new

people.

Bought the paper.
Some wrote for the
paper.

O

IC
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LEARRING TXPERIENCLS

10.

11.

Students may wish to £ind out about the programs
that settlement houses and other social arsncies
carry con today with individuals and groups. The
yellow pages of the Chicago telephone book may

be used for a list of these agencies. (These will
be found under the heading Social Settlements.)
Indivicual students can write letters to one or
more of the places to get information about their
work .

Tell children that settlement houses like Hull
House were one kind of place that helped pecple
new to Chicago but that there were also other
places or orpanizations that helped these pecple.

o.vpm<ﬂsoﬂmvmz><0wnoms05nvn mwmwA.n:n QU
story of one church that helped newcomers. -
(The text of the taps is included in the
student readings.)

b. 9iscuss what this caurch did to help people
new to Chicaro.

Have children read “Four Stories of Churches”.
(Student Reading) The class nay be divided
into four groups, one sroup to read and
report on each church and how it helped a
particular family.

a. Use the questions on the retrieval chart
as a basis for discussion of these churches.

b. Enter the information about churches on
the retrieval charrt.

Aruitoxt provided by Eic:
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12.

Ask individual student volunteers to report on

their om church and what it does to help families

in the commumity. EIncourage them to tell about fami:.
friendships that stem from church nemberships, sroun
activities, their church sponsors. Ask the cla's:
thy do people join proups like these? How does be-
longing to a group make people feel more secure?

Ask the children: How many of you have read & news-
paper? ‘hy do people read nevwspapers? What are the
sections of a newspaper?

a. Hold up a copy of a foreigm language newspaper.
‘“" Ask the students:

1) Vhe could read this paper? -

2) Yow could everyone in this room know what's
in the paper? (Someone could translate
the information verbally.)

3) How could everyone in our community know
what'c in the paper? (Someone would have
to translate the information and primt it
in Inglish.)

d.uu..mﬂ.u..vcnonvoonwoﬁ.&ozhuu Emcumavotwvbvon.m
- and let students examine them. Have thenm
find such sections as news, entertainment.
sports, and want ads.

C. Ask the class: Why would pecple in Chicago
want a paper printed in their own lanquare?




CONTENT

LUARIMING EXPERTENCES

Note: Activity 14 is the halfway point of
the unit. You may wish to check arrange-
ments for scheduling the Dolls for Democracy
presentation by the proeram representative
from Yenorah 2'nai B'rith. Two weeks advance
notice is usually required. This activity

is the sucgrestes conclusion for the unit.
(pace 25)

s,

Play the tape 'Robert Abbort and carry on the

activities suggested in the tape. Let children
crxamine copies of the Chicapo Defander, Edbony,

Black World, to find out Yow these publications
serve black readers.

a. Discuss these questions:

1) ¥hy would people in black cormunities
want their owm papers and magazines?

2) Are these papers printed in a foreign

lanpuage?
3) %hat would they find out from these S
papers that would not be prinred in -—

the large city newspapers?

4) Are these papers and foreign languape
newspapers alike in any way? (Did they
serve the same purpose?)

S) Are there any differences?

b. Show students the pictures of Robert Abbett,
founder of the Chicago Defurnder, and Jan H.
Johnson, publisher of Ebony and Blach World.
Short biosraphical sketches of these WO men are
included in the teachesr appendix- Chicapo in
Color, pages 46-47. has a brief story about
Wl Billikin Day, started by Abbott.

Aruitoxt provided by Eic:
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Cognitive Task II - Interpretation
of Data

U R

——— e A e =

16+

Optional: Children nay wish to mawe a class
newspaper to tell things important to thelir
class that would not be printed in a regular
newspaper. 7This can be done on a bulletin
board by having children put hand-written
news iveTs in cnlumnc.

Ad2 the information on foreign languare and
black newspapers to the rmetrieval chart.

Help the children sumnarize the informarion on
the chart and form gencralizations about
different institutlions that helped new Troups
adjust to life in Chicaco.

3.

Discuss these questions:

bB)

2)
3)

u)

5)

G)

7)

Yere all of these places or orranizations
formed fo> the same reason?

Did they all help people in the same way?
0id they all help the same kind of people?

Pow 4id the people who were helped feel
about the halp they receive!?

Did they all) fzcl the same way?

Did people help the places or organizations
in any way?

1.1t everyone who was helped able to help
in return?

o
-RIC
P e

E
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LEAWNING EXPERIEICES

In developing role playing situations,
these steps should be followed:

1.

Presenting and discussine che
situation.

Discussing one way to solve
the problenm,

Inviting initial participation

by taking a role yourself or by
assigning roles to verbal children.
Discussing the initial enactment.
Posing other alternatives.

Acting out alternatives.

Exploring alternatives for
consequences.

Making a decision as to the best
consequence.

8) Vhat do you think might hcve happened
to people if these groups had not
helped them?

Let volunteers suggest generalizations that
can be formed in response to the question:
What can we say about how newcomers to
Chicago were helped to learn new ways?

17. Select one of these situvations for role playing:

a.

Carl, his mother and father recently moved
from Oregon to Chicago. They had Leen busy
unpacking and getting their rooms in orcer.
There had been no time to get acquainted with
neichbors. Corl's fathe> got a job working
nights in a factory and was away at work.

That night Carl was awakened by a terrified
call from his mother. She was very sick.

Yhat could Carl do to get help for his mother?

The Robinson family moved to Chicago because
Mr. Rodinson was offered a job with a new
company here. Jane, Andy and their parent:s
are now settled in their new home in the city
and are enjoying city life. One day Mr.
Robinson came home early and said, "The com-
pany has closed dewn. I've lost my job.~
Jane looked at her father and began to cry.
“Oh, daddy," she says. “Do we have to move
again? I want to stay in Chicago.: Whau
could iir. Robinson do?

l C .
Aruitoxt provided by Eic:
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CCNTENT LEARNIMG EXPERILCNCES

¢. Steve and EBetty moved to Chicago fror

fare in Iowa. They do not like the city
! and miss the creen fields and open spaces
of their farm home. They live in a tall
apartment buildinz ard there are no child-en
their age in the building. Both Steve and
Betty are lonely. They have nothing to do
and no one to play with. How can Steve and
Betty make new friends?

[ R e 1

Jote to Teacher: In their role playing, children
; may suggest institutions other than the three
. atudied. This would be an appropriate time to
! point out that many different kinds of institu-
' tions offer help to people and that these three
. ingtiturions are still helping people today.

: 18. Show the film Chicago, “‘idwest lletropolis
w Aunuwmw.

a. Ask the stucents:

! 1) Vhat did you see in the film?
2) 2re new people still coming into Chjicago?
3) ¥hat problems might they have?

b. You may also wish to show students pictures
of Chicago from Chicago In Color by Pidert
Cromie and Archie Lieberman. Pasces Lu-u45,

46-47, 50-S1, 52-53 show activities of ethnic
or religious groups in the city.

13. Refer back to the map "Chicago Grows' and have a




COHTENT LEARMING EYXPCRICNCES

child outline with a pointer the area of Chicago
in 1890. Tell children that in 1890 when Chiczpo
was this size, there were about one million people
who lived in Chicarso. Have the children decide
how large an area Chicago covered in 1910.

ote to Teacher: The area of the eivty was
almost exactly the same in 1919 as in 1290.

Ask a child to look at the population firures

on the map and find out abour how aany people
lived ir Chicape im 1910. (Twe million people.)
; Have the children draw inferencas by completing
: this statement.

S

If two million people live in the same
space that onc million people used to
live in, then.......... tetevrevennnure

Cave children's inferences for use with Activity 18.

20. To give children versonal experience in existinr
under -rowded conditions, have them move all desks
to ¢ . half of the roum and carry on repular class-
room activities for a period c€ time.

a. At the ead of this period of time, ask them
to lisT the problems this overcrowding
caused.

b. Ask: If space opened up in anotuer clzss-
roon, how many wauld choose to move away
from the rroup? How many would stay with
friends in this crowded situation?

i «1. Have children read "Changing Neighborhoods .

Aruitoxt provided by Eic:
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COMTENT LEARNING EXPERIENCTS

(Student Readines)

Hote to Teacher. Pages 29-32 and 110-116 of
The Younc Citizen and Chicago may also be used
as reference here.

a. Use these questions to guide their reading:

1) How did Thicago c¢hange as more and
more people moved in?

2) ¥hy were new neighborhoods built?
3) Who moved into the new neighborhoods?

4) WYhy did new people who came to the city
crowd into the older neighborhoods?

5) Did people in all neighborhoods have
enough spaze to live?

6) Was Chicago a 200d place to live for
people in all neighborhoods?

22. Have students read “The Kaminski Family"”
. (Student Readings).

a. Discuss the following questions:
1) What problems did Casimir Xaminski
and his family face when they first

came to Chicago from Poland?

2) Why did Stanley move to a new
neighdborhood of Chicago?

N



CONTENT : LEARNING EXPERIENCES

3) Why dil Carl decide to move to a
suburb?

%) FHow was their life Cifferent in
their new neighborhoods?

m e -

5) How do you think people felt about
them in their new neighborhoods?

b. Let individual children tell how Carl’'s
and Stanley's children cculd make friends
in their new homes.

¢. ‘take sure that students understand the Typi-
cal pattern of presidential movement of white
immigrant groups within the city upon arei-
val, movenent *o outa rines of the city once
econcxic v meas kv tasn mnde.  Chicago
today ias tvhese gemeral echnic residential
patterns:

-

% 4
AGerman f
/ NOPMuw |

\\mznnuu. o
Italian

! m Mexicarn
Cactilonlyvakiam :
Puerto Rican

Lake

Michiga

i i

‘Irish :

.

1C
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23,

24,

Leock at the man “Areas of N+pro Residence in
Chicago”. Tell the children that they will
use the map to see where black people in
Chicago live today.

a. Direct the children's atrention to the
color k2y. 5o ovir the key with them,

5. Discucs these questions:

1) Di¢ Negro communitic: erow from
1950~19607

2) Vhy did leere corrmunities et larger?

3) "My are “erro communitles concentrated N
in certain areas?

4} Wepe Carl and Stanlcy Xamiaski and
their families allowed to live in
only one arv:a? Yhy or why noet?

5) YHow is the situation of Meero
families different from that of
families of other =zroups?

wonnnoaaanwodu:ouwovmo.mwwn mﬂovvoa:.o
summary about residential sermecation in Chicaco.
is included in the teacher appendix. You may wish
to read this %o students if you feel they need
more information on this topic.

Read the story "The *ew Apartment' to the
children. This story may de found in the
appendix,

Aruitoxt provided by Eic:
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NDiscucs the following questions:

1)
2)

3)

4)

6)

7)

3)

"My dié Peter's family want to move?
Yow did Peter feel about movine?

Yhy 4id the manafer of the new apart-
mernt building hesitate in showine the
apartment to Peter's family?

Pow do you think the manacer felt?

How do you think the mewbewr's of Peter's

family felz?

In what ways werc the feelincs of Peter's
family and the manarer alike? In what
ways were they cifferent?

How do vou explain why some of the feel-
inps were alike and come were different?

that do you think will happen to Pcter's
fam®ly? List the possibilities on the
chalkboard.

Discuss the 1list of nossible eadines for
the story "The Nev Apartment. Ask students

to do one or more of the followins activities:

1)

2)

Write an endine to the story.

Draw a picture illustrating the ending
to the story.

Aruitoxt provided by Eic:
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25.

3) vork in small groups to create short
dramatic skits ifllustrating the endinfs
of the story.

¢. Review student endings to "The Kew Apartment”
How many different ways c¢id the students
suggect to solve this housing problerm?
Can these ideas be ucsed to solve the more
general problem of residential segregation
in Chicapo?

Select one of these activities to help students
see what happens when one group in a city is
isolated from other groups:

a. Separate 5-6 children from the rest of the
class by setting up a “"segregated classroom”
in the cloakroom or in the hall. Conduct a
lesson with the larger group. Ask stucdents:

1) How were those in the hall (cloakroom)
harmed Uy being separated from the rest
of the class?

2) How were the rect of us harmed?

3) Did anyope benefit from this arrangement?
How?

v

e

-~
-

4) V¥hat would happen if this arrangement were

a permanent one?

b. Ask students to cuggest ways they would suffe
if an invisible wall were put around their
neighborhood and they had little or no contac

C
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Thinking Task IIT -
Application of Generalization

26.

27.

with those in the rect of the community.
Aould people in the larger cemmunity als
suffer? How?

Urite these incomplete sentences on the chalkboard:

'Men people in a city are serrecated from each othe:
then...

then people in a city have many chances for contuct
then...

Let children suggest ways to complete the ccn-
tences. This may be done through discussion
or in writing.

'

Have students read "Operation Ereacdbacket'
{(Student Readings).

)
’

a. Discuss these questions:
1) who is Reverend Jesse Jackson?
2) What organization does he head?
3) vwhy was uperation Breadbasket founded?

4) wWhat are some of the things that Operation
Breadbasket does?

5) Yhy do people support this group?

6) Why does Reverend Jackson want each person
to believe that he is "somebody'?

IC
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Little Song

Carmencita loves Patricl,

Patrick loves Si Lan Chen,
Xenophon loves Mary Jane,

Hildegrarde loves Ben.

Lucienne loves Eric,
Giovanni loves Emma Lee,
Matasha loves Miguelito,
And Miguelito loves me.

Rine around the “aypo'=2!
Ring around we co0 -
“eaving our bright w»ihbons
Into a rainbow.

- Langston Hughes

28.

b.

Ask students to look through newspapers o
find pictures or articlec about other peopl
who are working to make Chicagpo a better city.
Why is it important f£or everyone in 2 city or
community to work together? Can students
their age do anything to make their community
a better place? Can they de anythirng to help
peonle feel happier about living there?

Use the poem "Little Son~’' Ly Langston Hurhes to
make up a values cheet for the class:

a.

Have the students write out answers to these
questions:

1) How are the children in the poen
alike?

2) How are they citferent?
3) Is it good to be different?

-
>

[

4) Have you ever teased anyone becauss he
different?

53 How would you help someone who is teaced
by other pecple because he is cifferent?

6) Have you done anything %o help 2 classmate
this week?

Discuss these questions. This may de done in
small groups and then followed by class
discussion. Do not collect student papers.

Aruitoxt provided by Eic:
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Hote to Teacher: Value cheets are a uzeful
device for hLclping stucdents think through an
issue. A value scheet concists of a contro-
versial statement and a series of questions
duplicated on a sheet of paper and éistribuzecd
to the class. Fach ctudent completes the value
sheet by himself, preferably setting down
answers in writing. Later students may

share their answers throurh small or larpe
group discussion.

Conclusion/

Arrange for a presentation of "DJolls for Democracy.”
Appropriate dolls would be Jane Addams, Aldert Zinstein
and “artin Luther ¥inp, Jr.

As an alter-ative, plan a class tasting party <
featuring foods brought on Cuicapo by the groups

that settled her . Possidble menu items would be

liver sausags {(Cerman), cn/fee cake (Scandinavia),
kolachis (Polan?), pizza (ltalv), and tamales

(Mexico). Many foods of ethric origin can Se pur-
chased at local supermarkets. Students can plan a
shopping trip To note such items available on the grocer
shelves and to make purchases for their class party.
Mothers from the class may also be willing to make

foods of ethnic origin for the party.
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4. Chicago's Big Problem

S. The New Apartment

O

al

Aruitoxt provided by Eic:

[E



COMPARING THE QUESTIO

INING SLQUENCES OF THE TACZKS

Interrretation

Concept Interpretation Application of ol hitltudec

Formation of Data Generalizations and Feellngpo
LABELLING GENERALIZING GENERALIZING CENEFALIZING

Yhat name can we give
to each syoup ?

From all that we've
been saying, what can
you say about

o]

From all that we've
been saying, what
can you state?

From all that we've zald,

what can you say about
Deonle anGc thelr behavior?

GROUPING

what things to

INFERENCING

Compare, contrast,

SUPPORTING

What micht be some

INFERENCINC AND RILATING

Why do neople do things

together? Why? search for relation- further consecuences like *hic?
ships; then ask-- o that happening?
Why do you think Has anviking like thls ever
that? “hy do you thin happened to you? How ¢id
that may happen? you feel aboutr it?
How do you think that neroon
felt?  Whe?
Why did guch & such happen?
LISTING LISTING or PREDICTING LISTING

Wnat did you read,
seec, hear or note?

DIFFERENTIATING

What did you read,
see, hear or note?

¥hat might happen if

hat happened here?

E ©
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ROBERT AZEOTT

Robert Abbott was born on a small island off the coast of Geodrgia. His
father, an ex-slave, died when Robert was very young. Life was hard for Robert
and his mother after his father's death. Robert's mother remarried and his step-
father helped him get an education. ‘thale attending college, Robert Abbott
learned the printing trade and worked as a printer to earn money.

Robart Abbott came to Chicago in 1893. He went to law school at night and
worked as a printer during the day time. Abbott saw that black people in Chicago
were having many problems. Often they were not able to get good jobs or decent
places to live. He saw that their problens were not discussed in the Chicapo
newspapers and that even in the black cormunity people did not have informaiton
about these problens.

Abhott decided to start a newspaper for the black community. Cnly one sheet

at first, the paper was called The Chicapgo Defender, and sold for 5¢ a copy.

People began to read the Defender because it kept then informed about life within
the black community. Best of all, the paper spoke out against racial injustice.

The circulation of the Chicago Defender grew and grew until Robert Abbott

became a naifonai leader. By building the most widely read newspaper in the black

community, Abbott became a millionajre. Today, the Chicago Defender is published

by Robert Abbott's nephew. The paper continues to print both news about black

people and information about racial problems.

24
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JOMN E, JOHISON

John H. Johnson was raised by his mothar who worked hard to support him after
the death of his father. V¥hen he was nine vears old, his mother remarried. Then
Johnson and his mcther moved to Chicago and he attended school there.

Johnson loved books and spent much of his time ir the public library. He
also becarme editor of his school paper and president of the student council,

After his graduatlion from high school. Johnson worked for an insurance
company to earn his way through the Unlversity of Chicago. In 1842, he borrowed
$500 on his mother's furniture and used the money to begin his first nagazine,

the ilegro Digest. The Digest printed articles on issues of special interest to

" black people,

O

Johnson saw that many people in tha country were subscribers to Life iagazipe,
He wordered whby Lifs did not print move pictures and news about legroes. So, in
1945, Johnson becan to publish Lbony magazine which looks very much like Life.
Once Ebony becara successful, Johnson started Tan and Jeit and also began to
pubiish books.

Today, the Johnson Publishing Company is one of the worid's bigpest publishing

houses. Its magazines and books are read by black and white people alike.

29
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CHICAGO'S BIG PROBLEY

In Chicago in the early 1900's Yegro neighborhocds were scattered
throughout the city. Black people lived across the street from Italian families
and around the corner from Polish families. All the children of these families
wen: to the same school. Black families, like other families, could move into
better neighborhoods when they had more money.

This changed during YWorld War I when large numbers of black peopla
moved into the city from the southern part of the United States. Many white
pevple w. . did not know black people began to dislike them. They did not want
black puvanle to move into their neighborhoods. On a street in Chicago a huge
banner was displayed. It said 'They Shall Mot Pass'. This sign placed on the
street of an Anerican city was supposed to be a worning to bluck Arericans.
Richard B. Marrison, an actor, ignorel the warning. \Vhen he moved into that
neighborhood, a bomd splintered his porch and shattered his front windows. Three
bombs later, the Harricons were still living there., Thsy had no cther place to go.

During this time, white property owners began to sign agreements in
which they promised not to see or rent to ‘colored tenants.” VWhen black families
moved nearby, the property owners often broke threir agreerents. In a panic,
white people sold their homes and mcved elsewhere.

Real estate dealers, includine some black men, did everything they
could to cause this kind of panic awong white families. 7nen the dealers could
buy buildings at a low price and char3ze high rates to bliack people.

Neipghborhoods where black prople lived beca—e nore and more crowded.
Apartrents and houses were in great desand, Scme landlords discovered taecy
could make move money by dividing a large apartment into several sraller ones or

into separate rooms, A !r. Smith, for exarple, cwmed a building with several

O
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apartments. Each apartment had five roo. 3, a xitchen and a bath. Each apart-
ment rented for forty dollars a month. ‘hen X¥pr. Smith sub-divided the apartment
and rented each room, he charged twenty dollars a month per 1oorn. He then col-
lected a hundred dollars a month for the apartment.

Meanwhile, the families shared one kitchen and bath. Five times as
much garbage was put out at night. Five times as many children ran up and down
the stairs and went to the neighborhood school.

As houses overflowed with people, landlords stopned taking care of
them. Pipes leaked, plaster fell from ceilings, light bulbs burned out in halls.
Rats and roaches began to invade these overcrowded buildinis.

If a black person tried to mov: avay from these overcrowded neighbor-
hoods into white areas, he faced hatred and danger. At least 58 homes belonging
to black families in Chicapo were bombed between 1917 and 192). Tuo people were
kflled, many were injured, but no one was punished for the lombings.

This housing problem has ixisted in Chicaro for many years. It has
caused many other problems. Black and white people were not used to living
together. 7They did not get to know each other. They did not have opportunities
to learn from each other,

As white people became more suspicious of the black people, black ren
had difficulty in obtaining good jobs. Black children in overcrewded schools
often did not receive as good an education as white children.

Concerned people in Chicago tried to bring these problems to the
attention of the city, but they found this was not an easy task. They wondered
what they cculd do to solve Chicaya's big preblem. What are some of the things
that could be done to nake Chicago a city where pecple can find good homes?  Fow

do you think Chicapo's bigy problen can te solved?



THE FEW APARTVENT

Peter's father lowered the newspaper, tock a gulp of coffee, and said anx-
iously to his wife, “Vhat do you think about tiaese? How do they sound to ycu?"

Peter's mother placed the baby in the high chair and scanned the three
"Apartment for Rent“"ads that Yr. Jones had checked in the morning newspaper.

"Not this one!' she quickly exclaimed. "That apartment is on Calumet
Avenue and that neighborhood is as crowded as this one, Hrmm. This three bed-
room apartment sounds good," she continued. '2ut isn't this rent too high for
us?"

“You are probably right,' answered Peter's father. 'I Jon't think we can '
afford that amount of money each month. What about thils one? It looks like
it's situated in a good neighborhood and tha apartment certainly sounds big
enough."

“Yes," agreed ‘rs. Jones. 'This ad describes the kind of apartment we
need. Wny don't you telephone and arrange an appointment for us to see it?"

As Hr. Jones dialed the number listed in the advertisement, Peter ~ulked
slowly to the kitchen window. The sounds ¢f honking hornsg, the shouts of
playing children, and the voices o} many people mixed in a confusion of noises
that filtered through the curtained windows. Peter pulled the curtain aside
and looked at the street below, Peojle scened to be cverywhere, Severa: chil-
dren were playing ball but their pame was frequently interrupted by passing
pedestrians and traffic heavier than usual,

‘Gee,"' thought Peter, 'wouldn't it be preat to live in a bicger place?

I night even have my own bedroom with a special clcset to keep my toys. laybe
our new apartrent vill be near & playprcund with a raseball diamond and----- '

Feter's day dresming was suddenly interrupted by his father's voice.

[E leqn Jones sounded excitel.

r
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"'Yes-~yes--yes!'' he said. ''That is the kind of apartment we are looking for.
You say it has three tedrooms and large closets? It's near a school? Cood! Ve
will be over at 11:39 to see it."

Mrs. Jones quickly dressed the baby. She hummed happily to herself as she
washed the breakfast dishes.

Peter tried to help the family get ready. He put away the newspaper. He
made his bed. This was a difficult task to do because the bedroom was so small
and the beds were so close to cach other.

Mr. Jones quickly shaved and put on his blue shirt. He then checked Peter
to see that his shoes were shined properly.

At last! The family was ready to po. They went down a small dark
corridor, down two flights of narrow steps to the street below. Nrs. Jones
gave Peter's hand a happy squeeze as they crossed the busy street to the family
autcrobile.

As Mr. Jones began drivini to the northern end of the city, Peter watched
the passing parade of people on the streets. le saw many buildings similar to
the one he lived in. he saw crowded streets ard children playing in littered
alleys. After a while the streets began to change. Sorething seemed ttrange
to him,

"Mother,"” he asked, "where are all the people?"

irs. Jones laughed. '"There are many pecple here, Peter, but this neighbor-
hood {s not as crowded as 2urs. There is more roon and more places for the
peopla.”

Peter turned again to the window and sighed. “When will we get there?" he
asked irpatiently.

"Soon. ' responded Yir. Jones, Ve should bo there within the next fow

Elk\l‘c«irmtes
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Peter pressed his nose against the car window. He looked at tne large
apartment buildings with interect. The streets seemed wider and cleaner than
those in his own neighborhood. lle wondered about the children.

"Mother, Dad, look!" called Peter suddenly. "I think I see a park.

"Yes,' answered his father. "That certainly is a nice large park. There is
the playground too. I think you would enjoy playihg there."

"And I would enjoy taking the baby to the park on nice days.,' said Hrs,
Jones. "Oh," she continued, "look at that supermarket. It certainly helps to
have good shopping aceas close by.™

On the next block they passed an elementary school and several small shops.
Finally, Mr, Jones brought the car to a stop. lle glanced at the address of an
Jttractive grey apartment building and then at the numbers written on a slip
of paper in his hand.

"We're here," he announced. "This is {t."

Peter could hardly wait to get out of the car. Ee was so excited that he
found it difficult to swallow. Mr. and !irs. Jones smiled warly at him. Even
the baby seemed to feel the excitement and she began to babble happily.

Hr. Jones pressed the buzzer outside of the apartment labeled "Building
Hanager.'" The door soon opened and a grey-haired man appeared.

"Yes," he said questioningly.

"1 am ’r. Jones and this i{s mv family. ‘e had an appointrent to see the
apartnent for rent.”

"A-an apartment for rent?" stammered the ranager. "I'm sorry. There must
be some mistake.”

"1 don't understand,'” said !ir. Jones. 'l called and asked about the adver-
tisement in this rorring's paper. Ye were told that the apartrent was still

)
]: T(:available and that wae could see ft at 11:32, e cam™ right over.”
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“¥Yell," answered the manager. "I really don't know what to ray. I guess you
talked to me this morning, but--but--"

“Is the apartment rentcd?'’ demanded Mr. Jones.

The ranager lookad uncomfortable, clearcd his throat several times and said,
“How don't take this the wrong way. I have nothing against you persorally. You
look li¥a a nice family but we just don't have any black people in this building.’

Peter looked at the manager. tHe then looked at his mother and father's faces

and
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Student Reading #1
OIF TO ILLINDIS

Micha»l Mclarthy swoke in the middl2 of the night with a strange
feeling in the nit of his stomach. For 2 mirute he didn't know what was wrong.
Then he rarenbored, There hed bexn so livtle food fer supper that night., He had
eaten only a La'T of a potato and a small crust of braad. “Oh, I'm so hungry,"
thought Micheae)., "If only I could have a reailv good meal.”

As Michael lay in bed, he heard the cound of voices from the side of the
room near the five,

"The children are hungry, fatriek,” ke hesrd his mother say.

“Yes, "arv, I know. I4 tears re apart 9 sze Ty own children starving.
The blight has ruinzd nost c{ our -otato =rcp. V= & 't have encugh potatoes to eat
or to trade. Al over Ira’2ui children are bun: ", Lizrycne is having a hard
time."

"I hear th2t core ¢f cun» naigibors arse leaving Ireland for Arerica.
Feople say there's £ood and vork £ everyonn thera,”

“What do y-u think, Hacy?' Patrick askad., '"Could vou and the children
gat by 1f I went te Aairica? Maybe I could find work ther:. Then I could send
for all of you."

Y“ichazl thoicht about that conversation a few weeks later when he saw
his father start dovn *he road from their house. Patrick Mclarthy had decided to
try his lock in Amzrica. Three ronths later, after a long and difficult ocean
voyage, Patrick lani~? in ¥ew York City. The sights and the sounds of the big
city confused hin. Fortunately a fcilow villazar who had come to America a year
ago was there to reet nin,

“Fatiick,” enclaim:d Tin lurphy, "it's gond to see you. What do you

@ 1n to ¢o? Tray say therc's lend out west for these who want to farr. Auld just
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this morning I heard that a man from Illinois is here to sign up workers to
build a big canal out in his state.’

"No farm land for ne,'" said Patrick. "I've had enough of starving on
the land. I want a j¢b whera I can earn some money to send for my family. A canal--
that sounds like a gocd ‘3«3, Wheve do I go to sign up to work on this canal?”

That afterncon “:i-ick "eCarthy and a crowl of men gathered by a doorway
waiting for the work arene Z~cr 1linois te spe-k o thaw.

"Boys," said the avent, "Illinois {s gr-rny. W2 need workers to help
build the Illinois and Michigan Canal. A gnod job end an honest day's pay for any
man who'll come with me to Chicago.”

"Hooray!" shouted the crowd. "Off to Illinois! Off to Illinois to
build the canal."

Like Patrich “i:Y-:+hy many Irishrmen came to Illinois to work on the

Illinois-Michigan Cana” =~i%i2 Chicago was a small ci=. Vhen the canal had been
built, they fourd #e%- - ~n3: Vysy frontier tovi. <U2nv uvent for thelr families
and soon kzny vesrin e Jraoad Mved in Chicard Py 0750, one out of every
five peoply in OHfsu, 137 uer Peien in Ireland.

Back fv w0, Luy Malarthy and her <0 valted anxiously for news

from Illin:is. e dar, 2+ fchael stood before <iciv cottsge, he saw a figure in

the distacce.. s <n: i~ lv=w nearer, he di:zovered that it vas a man with a
letter. "Crre snier' titolrs) oatied to his meinor. YA letter from father has
come."

Mrs. HcCartiy quickly opened the letter. 'Father has sent us boat
tickets to America. The Loat leaves next week. We must hurry if we are to be
ready on tire.”

The next few days were busy ones for !{chael and his fanily. They

(3 ° to decide which of their things to take to Arerica with then. iany of the
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family valuables had already been sold to buy food. The furniture and heavy
items had to be left behind. Mrs. McCarthy packed their extrs clothing and some
warm blankets in a small trunk. Among the blankets she placed the few family
treasures that were left--the family Bible, a small golden broach given to her
by her mother and an old teapot that had once belonged to her grandmother. Just
before the trunk lid was closed, Michael's sister Bridgit put her tattered rag
doll inside.

The evening before their departure, all their friends and relatives
came to visit. It was a sad evening because everyone knew they might never meet
again. Michael's uncle, a priest in the village church, tcok him aside. 'Here,
Michael," he said. "I have something for ycu. Vear it always to protect you and
to remind you of the loved ones you leave behind." He placed a silver St.
Christopher medal in Michael's hand.

Hichael wore the medal throughout his journey. He held it tight as he
first stood in the streets of Chicago. Patrick McCarthy welcomed his family and
led them from the train station to the crowded section of the city that was to be
their new home. As Michael walked along, he looked about him in amazement. People
seemed to be everywhere. Loaded wagons pulled by horses rushed along the streets.
He had never seen such crowds before.

Soon they were inside the small room where they would live together.
Mrs. McCarthy sat down on a low benth. "I'm so tired,”she sald. "A cup of tea
would certainly taste good."

“Come, Wichael," Patri:k ¥cCarthy sald. ‘'Here's a shiny coin. Go 10
the store on the corner and buy a little tea for your mother." Hichael locked at
the coin. He had never used monrey before.

lichael's father noticed his surprised look., “Everything heve is done

o h money,”" he sald. '"Feople in the city have no crops to trade. Each week T
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get paid money for the work I do., This money must be used to pay for all the
things we need. We must all learn to use our money carefully if we are to
manage from week to week.'

Michael hurried down the street to the store. He looked in the windows
of the places he passed. In many windows he saw the same sign in big lettzis:
RO IRISH NEED APPLY. I must ask father what that means, Michael thought.

He was almost afreid to go inside the store., He stood in the doorway
a long time before he entered. 'Speak up," the storekeeper said in a gruff voice.
"What do you want, boy?"

"Please sir -~ some tea,"” Michael said. He held out the coin. The
storekeeper laughed and called out, '"Some tea for the little greenhorn. We must
keep these Irish tea drinkers happy.'

Hichae) ran back down the street. H!'s heart was pounding as he ran up
the stairs to the safety of his new home. "Mother! Father!'' he cried. 'Oh,
this is a frighteaing place. They have signs about the Irish in their windows
and the man in the store laughed at re.”

Patrick McCarthy put his arm around his son. "I guess you have learned
that some people in Chicago don't like the Irish. They think we're uneducated
and poor. They only want to give us the hardest jobs. And they laugh at our way
of falking. They've never heard English spoken with an Irish brogue."

Hichael's eyes filled with tears., He tightened his hand around his
St. Christopher medal. Suddenly he rissed his home and friends in Ireland.
Everyone had liked him there. {0 one had laughed at his way of talking or called
him a greenhorn. And there were no crowdad streets cr runaway horses to frichten
hirm, Oh, M¥ichael asked hirself, why did we ever leave Ireland?

'Life in Chicago can Le hard for a newcorer,” Patrick McCarthy agread,

ERI!
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T(:cn‘t get discouraged, 'tichasl, Ve work hard here but we have enough to cat,
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People sometimes laugh at us but we have cach other. Best of all, we have a
chance for a new life. Tomorrow I'll take you to the parish priest and tell hin
to start you in school. You'll learn to read and write. Soon you'll be big
enough to get a job. Wait and see, Michael, Chicago will be good for all of us.’
That night, as Michael fell asleep, he thought about his old life in
Ireland. He wondered what his new 1ife in Chicago would be like. Some day,
Michael said to himself, I'll be a vreal American - and no one will laugh at me

then.
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Student Reading #2
Irish Famine Song

Ireland {s a land of small farms and pastures. Years ago most farmers
depended —pon potatoes to provide food for their families. Then in the
1840's a disease called the potato blight destroyed their crops. Thousands
of people died during this terrible potato famine. Other thousands left
Ireland to seek a hetter life in the United States.

This song was brought to America by the Irish., It {s still sung today
as a reminder of the hard conditions that forced so many Irish people to
leave their native land,

Oh, the pratfzs® they grow small over here, over here,

Yes the praties they grow small over here,

Oh, the praties they grow small but we eat them coats and all,

Yes, ve eat them coats and all over here.

flow I wish that we were geese, night and rorn, night and rorn,

Yes, I wish that we were reese, night and morn,

Ch, I wish that we were geese, who can fly and take their ease,

And can die and take their placs, eating corn, eatine corn.

Ch, the praties they grow small over here, over here,

Yes the praties they grow small over here,

Oh, the praties they grow small Lut we eat then coats and all,
Yes, . eat them coats and all over here.

#praties (pra-tes) -
potatoes
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Student Reading #2
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LETTERS FROM IMMIGRANTS

A Russian Girl Comes to Chicago

In the early 190Q's two young sisters, Ida and Luba Rostov, decided to
leave their home in Russia and come to America. At that time, it was very
hard to leave the country. They had to pack in secrecy and sneak across the
countryside. They lay in tihe grass near the border for hours without food or
water. Then a man who was paid to help them came and took them across the
bordzr into Germany.
T . sisters took a ship from Germany tc the United States. It took
more than six weeks for them to cross the Atlantic. When they arrived in llew
York, they fourd friends from Russia to stay with. Ida decided to remain in
New York but Luba care to Chicago to work in a garment factory here.

Lftee she had been in Chicago a few months, she wrote this letter tc
her sister: ‘

Dear Ida,

It was c¢old when I arrived in Chicago end I was alone,

I had no place to stay. As there was no one to help me, I started

looking in the papers for a job. They offered me a job in a

factory, but said that I must first work three weeks for nothing

until I learncd the trade. I told the boss 1 did not have even

one dollar to buy food for myself. He gave me a dollar and told

me I would have to work it off later.

I found a place to stay with a man and his wife., They
have two rooms. I share one room with the three children of the
fanily. They are kind to me, but I miss ycu and our beloved family

in Russia. Chicago is a big town, full of strangers. Hcw 1 leng

to see a friendly face.
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I worked for thice weeks for nc pay and learned to run
a sewing machine. Every day I walked forty-five blocks to my
job for 1 did not have money t¢ spare for carfare. I had little
noney for food. Yor my meals I bought a herring for one cent and
some old -bread for two cents. I could hardly wait for my first
pay check.

I work in tbhc factory from 7:3¢ in the morning until 9:00
at night. Waen I finish at night, I am so tired I can ha~dly
walk home. low I am earning three dollars a week. I can buy a
little more food and I sometimes take the streetcar home from
work, Life is a little easier.

Oh, how I long to see ycu. Be well, Ida.

Your loving sister,

Luba

An Indian Girl Comes to Chicago
Belle Jean Ffrancis is a member of the Athabascan tribe of northwest
California. Her tribe is very poor so that she decided to come to Chicago
to find work. She arrived in Chicago in 1960 and wrote this letter to her
mother:
Tear 'other,
Here T an In a blg city, right in the middle of Chicago.
I don't know anybody. I an so lonesore andi I have that urge to go
Yora. I don't know which direction to go--south, north, east or
west., I can't just take any direction because I don't know my way
arouani yet.
I see strange faces around re and I keep wondering hev I

will live in this strange place. 1 keep wondering ow I can get

L Vi



cver this loneliness. I know I have to start somewhere and
overcome the fear I am holding inside me.
Before I can be happy here, I need friends who will
help me overcome my urge to go home. I hope someone will
help me in this big world.
Love,
Belle Jean
-- Material for letters taken from:
"An Immigrant's Success Story,"
Illinois History Magazine, March,
1969, page 1493, and "A New Arrival,"

American Indian Festival Bocklet,
1968, page B

O
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Student Reading 3
FOUR STORIES ABOUT EULL HOUSE
I. Child Labor

When Jane /Addams learned that some of the children, ten years old and
younger, were working in a nearby factory to help earn money for the family, she
was very upset and unhappy. 'The idea of young children working fourteen hours a
day in a candy factory makes me sick. Why doesn't someone do something"
exclaimed Jane to one of the mothers,

“How can it be stopped?'" the woman answered sadly, '"'the few pennies the
children bring home can often mean the difference between starving and living.
Often the little ones can get jobs more easily than their fathers.”

Hearing this, Miss Addams decided many things needed to be done. len
needed to make money enough for their families so that the children would not
need to work. Alaw also was needed to keep factory owners from hiring children.

Miss Addams began to work. She sought the aid of two friends and to-
gether they worked. They visited businessmen, politicians and labor leaders.
They explained the problem of child labor to these men and asked for their help
in getting a new law.

Finally, a law was passed that prevented children under thirteen from
working in stores, shops and factories, MYiss Addams felt an important step had

been taken to irmprove the lives of clildren.

CAN YOU USE THIS STORY TO CREATE A SUIT?
Scene One: Jane Addams talks to rothers and fathers in the community about
young children working in factories.
Scene Two: Miss Addams and friends ask businesswen, politicians, and labdor
leaders to work for a law that will prevent young children fron

Q working in stores, shops or iactories.
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II. The Loom

Theresa's grandmother was quietly humming a little tune as she went
about her work. '"Gee, Grandma,” said Theresa, ~why are you so happy today?"

¢érandmother Schultz smilad and replied, "This is the day I'll go to
Hull House to finish the tablecloth I've been making on the big loom. If every-
thing goes well, I'1ll finish this aftesnoon. You see, I'd like to have it ready
to give to your mother for her birthday."

"Why do you like to work at that old loom?" said Theresa. ''You keep
moving the shuttle up and back and it seems se¢ boring.”

Grandmother explained to Theresa that when she was young the women of the
German town she lived in always made the cloth for their clothing on looms just
like the one at Hull House. "We enjoy making things with our hands," said
Grandmother. "And the finished item is a keepsake for us for many, many years.
Sometimes our children can use these things we made.’

Thoughtfully, Theresa said, '"Grandma, may I watch you work the loom
today? Haybe I can learn how to use it. Wouldn't it be fun If you could teach
our club to use the loom®™ 1 think it would be exciting for all of us to make our

own cloth.,

CAN YOU USE THIS STORY TO CKREATE A SKIT?
Scene One: Grandmother talks to Theresa, They discuss the loom and the
feeling of making sorething by yourself.
Scene Two: OGrandmother talks to the club members and teaches taem to use

the loom. They plan a surprise for their parents.

)
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IIT. tho Will Take Care of John?

Mrs. Pulaski sighed. Uhat would she do? Where would she leave four
year old John when she went to work?

Hrs. Pulaski had a new job at a nearby factory. Her husband worked in
a factory too but he did not make enough money to buy good and clothing for the
large family. She hoped she wouldn't have to keep one of the older children oux
of school to care for John.

¥Yhen Mrs. Pulaski discussed the pvoblem with her neighbors, they told
her about the kindergarten class at Hull House. They told her about some of the
rich American women who came to take care of the childien so that thei: mothers
could go to work.

The next day, Yrs. Pulaski brought John to Hull Housa. JShe looked at
the kindergarten room. She saw the welcoming faces of the teachers. She spoke
to Miss Addams about her little son.

Hiss Addams‘explained that John would have the opportunity to learn
many things. He would have the chance to play games. He would hear stories and
sing different tongs. John woild play with many children. The teacher would

care for John and try to keep im happy while his mother worked.

v

CAN YCU USE THIS STORY TO CREATLC A SKIT?
Scene Ore: Hrs. Pulaski discusses the problem of day care for four year old
John first with her husband and then with her neighbors.
Scene Two: Mrs. Pulask{ brings John to Hull House, <¢he visits the kindergarten

and talks to the teachers and liss Addars.

O
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IV. Tony Capezzi's Thursday Night

Tony Capezzi was happily sinping in the bathtub as he got ready to go
to Hull House. The song he sang with his beautiful, clear tenor voice was an
aria from a famous opera, The Barber of Seville. Mr. Capezzi loved music and
especially Italian opera. In this country, it was not easy for a working man to
see and hear his favorite singers because tickets to the opera were very ex-
pensive and the money earned on the job must go for food and clothing for the
chi ldren.

Every Thursday night was Italian night at Hull House. Mr. Capezzi
never missed an opportunity to go. He could listen to his fevorite songs on
recordings and afterwards take part in the heated discussion about how good or
bad the singers were.

Sometimes the Itali.- opera stars singing in the magnificent Opera
House in the city would visit their group. This caused the most wonderful
excitement becaure these stars would sing and talk until the wee hours of the
morning. Besides singing the beautiful rusic, the stars would bring tid-bits
of information from ltaly. No wonder that the Thursday evening sessicns for the

Itallans were so popular.

CAN YOU USE THIS STORY TO CREATE A SKIT?
Scene One: HMr. Capezzi discusses the Thursday night sessions with his fanily.
Scene Two: Ilr. Capezzi brings a friend who has recently arrived from Italy to’

Hull House for Italian night.

O
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Student Reading #u

A VOICE FROM THE PAST

St. Stanislaus Kostka was the first Polish Roman Catholic Church in

Chicago. Started in 1867, it became important in the lives of many Polish people.

If this church could speak to us, it would probably tell us many things. Let us

listen as the church tells its story:

O
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“1 am one hundrad ynars old now, and I have many memories, During
these years, thousanis of people have walked in my halls and worshipped
at my aliars.

I rciremher the large number of families that came from Poland in the
last noart ¢f the nireteenth century. Looking for a better way of life, they
came to Chicago with much hope and some fear. So many things were new to
these people: the language, the city, the people, the jobs,

Whenever they visited me, they felt confortable. I reminded them of

N
their home and the church they knew in Poland. Peoble here spoke Polish.
The church services were just like they were in Poland. Friends and
relatives greeted each other before and after serwvices.

The priests knew each fanily. Very often one of our priests was
called upon to give advice ¢r help the family in s~rme way.

Sometimes I think I can still hear the lavghter and voices of the
children of the early nea«coners. HMany of the children of the neighborhoced
attended the school run by the church. They studied religion and school
subjects. They studied Polish history. HMost of their classes were con-
ducted in the Polish language.

Several Polish clubs were organized and they ret in my roors. Sore of

these clubs held festivals and reizntorhood parties. Those woere the heppy

deys. The people would wear lheir Folish costumes. They would enjoy the

s
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music and danzes of the old country. The women of the neighbo-hood would
bring platters heaped with good foods. While the children plaved, the
grownups would discuss the problems and activities of the week. .o matter
what trouble you had, it was easier to bear when you could share it with
friends.

Other clubs met to help Polish newcomers. Life in the city was very
different from life on a farm. Many of the immigrants needed help in find-
ing a plac: to live 2nd finding a job. These clubs also collected money to
help people in times of trouble. When a man lost his job and there was no
food for his family, people in the club would share their food. When a
mother got sick and cculdn't care for her children, other mothers would feed
and care ror them. There were always friends in the club to turn to. No
one was alone.

Host of all I remember the faces of the people: L eonard Puszynski,
Joseph Sawa, Mary Kusper, Frank Sulski, Rosa Jusibab and all the others. I
remember their hard work and their faith. They look to us for help and we
tried to help them. Today I am still visited b y the grandchildren and the
great prandchildr:n of these early newcomers.'

Other churches in Chicage could tell stories nuch like that of St.

Stanislaus Kostka. then people came to Chicage, they looked to the churches to

help them solve some of their prodlers. Their church made them feel inportant.

In the church, they could worship in the way they had learred in the old ccuntry.

They could worship God in a language they understood and with people who came

fron the same country. This made living in a nrew place rmuch easier.
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Student PReading #7
Four Chicago Churches: Quinn Chapel (1)

Hilliam Jefferson hurrled along the darkened street. The basket of
food ne carried vas wrapped in an old tablecloth. He hoped none of the
passersby would notice what he had with him. He looked over his shoulder
and then quickly darted through the door of Quinn Chapel.

Jefferson went down the stairs into the basement of the church. There
in the dim light he saw a little group of people. 'VWelcome tc Chicago,"
he said. '"Too bad you can't stay hemz--but I know you want to move on to
Canada and freedon."

The weary travellers g-thered cround Jefferson. As they ate the food
he had brought, they told of their flight from slavery.

‘Ye walked at night," their leader said. “'The Morth Star was our
compass. 'le kneuw that it would lead us to freeldom. When morning came,
ve hid inside the homes of friends along the wav--brave people who
risked their own <afety by taking us in.”

The stery theze people told was a comren alventure of slaves who
atterpted to gain freedon. 'any groups of legroes folluwed the Underground
Railway to the north. The railway was the name given to the escape routes
that led from plantation: of the south to freedom in the northern states
or Canada.

Yerbers of Quinn Chapel, the first 'legro church to be founded in
Chicago, were prcud of their part in helping their fellow blacks escape
from slavery. Quinn Chapel, an African “ethodist Episcopal Church, was
founded in 1847, only fourtesn vears aft.r the city of Chicago began.
Farly in {ts histcry, the church served as a stop on the Underground
Rajlway. It also provided rany other services to its merrers.

By 1902, Quinn Caapel operated a kindergarten, reading room and
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library, savings bank and employment office., People could go to their
church -- familiar, friendly and close to home -- and get help vhen they
needed it.

The church is standing today at 24th Street and Habash Avenue. A
large congregation attends services each Sunday. The church still helps
people but it no longer provides such a wide variety of services. Peopie
now c¢an po to city offices for some of the help they need,

The black community in Chicago has grown so large today that hun-
dreds of churches serve the people., Some of these churches are large and
others are small. Some ars Catholic and some are Protestant. Among the
Protestant churches are Baptist, Yethodist, Episcopal, Congregational,

Presbyterian and Lutheran.

Information taken from
Black Chicago by
Allan H., Spear
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Four Chicago Churches: Swedish Lutheran Church (2)

“Gustav has almost forgotten how to speak Swedish," Mrs. Lindstrom
complained. '"Soon he will be so much like an American boy that he will
not remember anything about his Swedish background.'

“Mama,” Mr. Lindstrom said, "He was only three years old when ve
camg to Chicago. How can a three year old remember what 1life in the old
country was like?"

"If only Wwe had a church ot our own, Papa,’ little Ingrid suggested.
I miss our friends at home. I miss Sunday services in our little village
church. We could see our friends and talk together after the services."

“A church," mama agreed. 'Then Gustav could learn about Sweden. He
would make friends with the sons of other Swedish families. He could learn
about the country where he was born.,"

Y'Someday soon,” !r, Lindstrom said, “there may be enough Swedish
families in Chicago so we can start our own church.”

¥r. Lindstrom was right. Although there were few Swedish families
in Chicago when the city started, more and more families came here. The
first Swedish Lutheran Church was started and was soon too small for the
rany families who wish to belong. By 1910 there were five Swedish
Lutheran churches in Chicage with hunireds of members.

During these early days, the Swedish Lutheran churches held tleir
services in the Swedish language. Throurh their churches, people forred
other groups to help Swedish newcomers to the city. Amonp these rroups
were orvhanages to care for children whose parents were {11 o1 disabled,
sinpinp societies where Swedish songs were sung, sick ald and burial groups.
Churches sponsored concerts and plays in S7edish and put on exhibits of

Swedish-Amarican art.
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Before 1920, almost all services in the Swedish Lutheraﬁ churches
were conducted in Swedish. After 1920, more and more churches began to
hold some of their servicaes in English. A common practice was to hold
two Sunday services, one in Engiish and one in Swedish. Church members
could then attend the services of their choice.

Today, few Swedish Lutheran churches still conduct services in
Swedish. People who originally came from Sweden have now moved all over
the city of Chicago and attend many different churches. Children of these
immigrants no longer speak Swedish and wish to attend churches where
only English i{s spoken. In their churches, however, they sometimes hold
Swedish festivalg or exhibit Swedish folx art to remind people of the

country from which their ancestors came.
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Feur Chicago Churches: Church of the Assumption (3}

Mrs. Natale smiled as she opened the door. ThLe man standing there
held out an envelope. He spoke to Mrs. Natale but in a language she &igd
not understand. She could only smile and take the letter from his hand.

"Sophia, Antonio," she called in Italian. 'Come hera, a letter
has come from Italy."

"Open it! Open it!" the children begged.

"Ro," Mrs. Natale said. ‘''Maybe it's bad news. A 1letter -- no one
sends a letter unless something bad has happened. Maybe a death in the
famsly. Oh, what can I do?"

"Go to see tha priest, mama,”" Antonio suggested. "He will open the
letter. If it's bad news, he will know what to do."

"Yes," Mrs. Natale said,'" we'll go t¢ the church. They will help
us there. They will open the letter and tell us what it says."

Mrs. Natale and the two children hurried down the street to the
Church of the Assumption. Soon the letcer had been opened and its con-
tents read. 'Good news, Mrs. Maztale, good nows," the priest said. “Your
brother Josepli and his fami’y are coming to America. You will see
your brother again."

Many families like the Natales Azpended upon their neighborhood
church to help them when they were confused by everts in thels new homes
in Chicago. .

In 1851 the first Italien Catholic Church, the Church of the
Assumption, was opened cn the near north side of Cnicago. The church
was first housed in a temporary structure but was replaced by a permanent
building in 1886.

By 1882, there were enough Italfan Catholics in Chicago to form an

]:l{\!:ltalian Catholic parish. Churches like the Church of the Assumpticn worked
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together in this parish to help Italian immiprants to the city main-
tain their religion.

The Church of the Assumption not orly conducted services for its
members but also ran a parochial school attended by children of the church.
In this school, boys and girls learned to read and write in English but
also learned about their religion and their Italian background.

People in the church formed a mutual benefit sociaty to help
Italians in Chicago. This society served two purposes. First, it heiped
people get jobs and provided families with money in the event of illness,
unemployment or death. Second, it organized an annual celebraticn in
honor of the patron saint of the church.

Other groups for men and women members were also formed through the
church, Women could jein sodaiities (or societies) where they could make
new friends and learn new skills. Men could join lodges or groups where
they could meet after work to enjoy each other's company.

In thelr church, immigrants from Italy had a place where they could
remember their former homes and receive help in learning how to live ip
the city. Whenever a fanily had a problem or needed help, the priest of
the church was avaiicdle. Without this help, life in Chicago would have

b2en lonely indeed for Italian-Americans.
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Four Chicago Churches: Congregation K A M (4)

"Hurry children, we have much to do to get ready for the holidays, " Mrs.
Schwartz called.

Esther and Avram came to help their mother. They knew that the family
must prepare for the Jewish New Year services. The house must be cleaned,
food cooked and clothes washed and pressed.

Later that evening the children's father returned from the synagogue.

He had been at a meeting of the synagogue leaders to plan for the services.
Avram came to sit beéide his father.

"The holiday services will be special this year, "Mpr. Schwartz remarked.
“We have several new members. It will be a good feeling to worship with so
many of our friends."

“Tell me the story about our synagogue, Jfather. Have we always had such
a place to worship in Chicago?"

Mr. Schwartz laughed. "No, Avram, when Jews first came to Chicago, there
were no synagogues for them to attend. In 1845, ten Jewish men held holiday
services in a private home on Sth Street. The next yvear there were still
only a few Jews in Chicaro and apain they had the services in a private home.
Then in 1847, our concreration was formed -- Congregation Kehillath Anshe
Ma'arab, the Congrepaticn of “en of the Weat. At first “his new group had
only 14 members. They met in a room above a store at ¥ells and Lake Streets.
Two years later the conyregation built the first synagogue in Chicapo, a
frame building at the corner of Clark and Quincy Streets.”

"Now we have a larger building," Avram reminded his father.

"Yes," Mr. Schwartz zgreed, "Many Jews Lave come to Chicago since 1847,
Yhen your mother and I came in 1890, there were hundreds of other families
already here. Hoee families are coming every day. The West Side of Chicago
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has beccme a new home for t :se Jews."

Avran decided to find out more about how his synagogue had helped Jews
during early days in Chicago. He discovered that Jews who started west to
seek their fortune in the gold fields of California often stopped at Chicago.
They liked the city and many of them decided to settle there. The Jewish
community became a close knit one. Heddings and funerals were community
affairs. Every Sapbath and holiday brought Jews from neighboring regions
together to celebrate. As newcomers came into the community, they were
introduced to the older settlers and the homes of families alreédy here
were thrown open to them.

In 1852, a second congregation was organized in Chicago -~ Congrepgation
Kehillah B'nai Sholom, Congregation of the Men of Peace. Members of this
congregation organized a Hebrew Benevolent Society. The society helped
people who Were sick or who needed food or shelter., It also purchased a
cemetery and conducted burial services.

Soon other congregations and groups were organized. Societies for
Jewish young men, young women, and women were set up and held programs and
meetings for people of different ages. During the Civil Var, the Jews in
Chicago were numercus enough to organize a company of men to fight in the
war and to purchase uniforms and weepons for these men.

The Chicago five marked a turning point in the life of Chicago Jews,

A large area around the Loop vhere many Jews lived and worked was destroyed.
liundreds were lef* homeless and helpless. The Jewish societies and congrega-
tions set up relief centers for thase people, They helped them find new hcmes
in other parts of the city.

Today, many Jewich families live in Chicage and its suburbs. There are
presently more than 130 syrapogues in this orea.
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Student Reading #6
CHAN'3ING NEIGHBORHOODS

Chicago was not always the big city we know today. In the 1860's,
when only 100,000 lived here, the center of the city looked very different.
There were stores, banks and office buildings theu but they were smaller and not
as close together. The marble-fronted stores on State Street displayed goods on
the streets for shoppers. Small wooden cottages and rooming houses for workers
were located just west of these stoces. Homes and businesses were mixed together
in the center of the city.

Almost.all of this part of the city burned down in the Great Fire of
1871. 01d buildings and new stores went up in flames together, The fire also
destroyed the homes of more than 28,000 people. After the fire, the leaders of
Chicago decided tc rebuild only the stores and office buildings. Some of the old
houses that were not burned were turned into boarding houses or hotels. Homes
for people were not rebuilt. Everycne who had lived nere had to move tc another
part of the city.

Other parts of the city also changed rapidly. In 1889, the community
of Hyde Eark was added to the city. Many lovely mansions had been built thers.
The wealthiest families of the city lived in this neighborhood. Large carriages
with drivers and footmen rushed along the boulevard carrying women to teas and
parties in these lovely houses.

Hany of the people who lived here decided they wanted even larger ard
more elegant homes. Family by family they moved to the north side of Chicago
where they could buy bigger plots of land. The old houses were turned into
rooms and apartments for city workers. New apartments and houses were built and
families who had 1ived closer to the center of the city moved south to Hyde Park.
fhe Lomes they left brhind were soon filled by immigrants coming to Chicago to

(8
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By 1900 Chicaso was growing in all directions. People moved north,
south and west to build on land that hed formerly stond empty. Swamps were
filled in and sewers were laid so that more new homes could be built. Most of
these new homes were occupied by groups who had been in the city for many years --
native born Americans frem other states, Irish, Germans and Scandinavians. As
people from Italy, Poland and Russia came to Chicago, they coull afford space
only in the older neighborhoods. These older neighborhoods became very crowded,

but people new to the city were happy to find any place to live.
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Student Reading #7
THE KAMINSKI FAMILY

Casimir Kaminski came to Chicago from Poland. He wanted to find a
good job so that he could send money for his family to come to Chicago tco.

r. Kaminski found a job in the stockyards iun Chicago. He helped cut
up the meat that was shipped all over the country. He did not make much money
but he saved carefully. Within one year he sent for his wife and two children,
Carl and Stanley.

The Kaminski's found a small apartment near the stockyards. The
neighborhood was very crowded and the streets were dirty. As the boys grew older,
the family found that their three rooms were much too crowded. Mr, Kaminski did

not make enough money for the family to hove somewhere elsev Instead, a bed had

’
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to be placed in the living roonm.

Hr. Kaminski thought about getting a better job, but it was very
difficult for him to do this. He did not speak English, and he did not have the
skills for other jobs.

Carl and Stanley spoke Polish at home. They often spcke Polish with
their friends at play or.at church. But all day long they spoke English in
school. There they learned to read and write and they learned how to be
Americans,

When the Kaminski children grew up, they left the stockyards area.
Carl began to du constrv:tion work outside of Chicago. Soon he formed his own
small company. Stanley bought a grocery store and moved to an apartment in a
new neighborhood of Chicago. lany other Polish people lived in this neighborhood.

Carl and Staaley both married and had children. They needed more
space and deciled to move to new homes. Stanley rented a large apartment in cre¢
of the new bulldings overlooking Lake Michigan. <Carl decided to leave the city
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and move to a suburb.

Carl and Stanley's children go to schools that are different from
those attended by their parents, Children of many differeut backgrounds go
to these schools. In their neighborhoods, they play with children whose
families came from many different places. They learn about different family
customs and celebrations from their friends.

Thase grandchildren of Casimir Kaminski speak English at home and with
their friends. When they visit their grandparents, they lLiear them speak Polish.
They also walk along the Polish neighborhood in the city to see Polish newspapers
sold on street corners and to smell the good foods from Polish restaurants and
bakeries. At the end of the d3y, they return to their own neighborhoods and

friends with happy memories of the older way of life of their grandparents.
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Student Reading #10

Operation Breadbasket

Each Saturday merning more than 5,000 people come together
in Chicago to attend the weekly meeting of Operation Breadbasket.
Meetings pget underway at 8 a.m. at the i{t. Pisgah Baptist Church
on rfartin Luther King, Jr. Drive. By 8:20 every seat is filled and
people often stand tHfoughout the four hour long services. Every-
one wants to hear the dynamic young national director of Operation
Breadbasket, the Reverend Jesse L. Jackson,

Operation Breadbasket is an arm of the Southern Christian
Leadership Conference, the civil rights organization founded by
Dr. Martin Luther King, Jr. In 1965 Dr. King decided to combine
several economic programs run by SCLC under one wing. He named
the new group Operation Breagbasket and selected Jesse Jackson as
{ts leader,

Reverénd Jackson speaks each Saturday morning about the pro-
grams and activities of this group. Operation Breadbasket is
concerned with helping black people get better jobs so they can
earn a better 1living. The organization asks business owners in
Chicago to give a fair share of jobs to black people. It works
with labor union leaders to see that black werkers have a chance to
become carpenters, bricklayers and skilled c¢craftsmen. It arranges
for banks to give loans to black people who wish to start businesses
of their own.

Operation Breadbasket also carries on programs to advertise the
products and sevvices of black people. Last year a Black Trade

Fair was held in Chicapo to show the many things sold by black
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bucinesses. Each year the organization sponsors 'Black Caristmas™

and “Black Easter” observarnces to encourage people to buy from stores

that employ black workers. These celebrations also help black

r

people devalop pride in themselves and in the zontributions of

their group to our city.

|
i
|
]

Cperation Breadbasket also works for all people in the clty who
are peor an’ in need of help, Members of the organization under
|
Reverend Jackson's leadership met with llayor Daley to request

the city to set up food zenters that serve daily hot meﬂls. The

group has also wet with Governor Ngilvie and other statn officials

tn s.8 that programs are started to help people on welfire live
!

batier.

Many people support the Operation Breadbasket program because

i
they feel it is a way for black people and poor people;to gain economic

advancez, They sympathlize with Reverend Jackson's iie4 that all

of us should support businesses that hire people who n(ed to get

ahead. They agree with Reverend Jackson that we shoulc refuse to

buy from companies that uire only white pecple. They ﬁeel that
!

nany of our probiems will be solved when people work tcgether *o
1

see that every family has a chance for an adequate inceme.

Neverend Jacks»n wants people to have pride in th(ir oWn back-
]
ground. He belleves each person is important and should be proud
{
of what he is. He wants evercac to be able to say "I am somebody'.
i

He urges his supporters to stand up and work for what fhey believe
i
is right. 1In this way, Reverend Jackson says that people can work

together to meke Chicago a better city. i
! !
‘ |
I
i

i
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