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Preface

“‘World understanding and cooperation’’ has been the theme of many
publications, Few, if any, of these publications, however, have been
concerned with reaching the child under six. The writer, recognizing
the importance of both early childhood education and ed.cation for world
understanding, has attempted to focus on the young child in a program for
world understanding and cooperation.

The purpose of this booklet is to initiate an approach to world co-
operation and understanding which is appropriate for children under six.
It is a working paper designed to serve as a springboard for furtter study
and extension of the ideas presented,

By design the booklet remains an unfinished product. 1t continues to
be a working paper, It is the writer's expectation that the paper will be
used in study groups, workshops, in-service education meetings, under-
graduate classes, university seminars, etc., as a focal point for further
elaboration of the Ideas presented. A detachable form is Included at the
end of the booklet on vwhich working groups are encouraged to share their
ideas for using the paper, and their plans for follow-up activities,

Many people have had a part in the development of this publication,
The first draft was readby representatives of the Association for Childhood
Education Internatonal, the Organisation Mondiale pour 1'Education
Préscolaire, the National Assoclation for the Education of Young Children,
the American Associationof Elementary-Kindergarten-Nursery Educators,
the ASCD Council on Early Childhood Education, and the ASCD Commission
on International Cooperation in Education, Thelr reactions and suggestions
were incorporated into the writing of the working paper draft, The working
party on Early Childhood Education at the Asilomar Conference used the
working paper as a basis for discussion, and made many helpful comments
which are included in the final copy. The writer is grateful to these pecple
for their contributions,

A speclal word of appreciation is due SusanHensley for ker assistance
in the beginning stages of the writing, andto Leouise Berman and Alice Miel
for the contribution of their thinking and critical reaction to the develop-
ment of the paper. The writer alsowishes to express sincere appreciation
to the Longview Foundation and Mr., Willlam Breese for making the publi-
catfon possible,--J,E. M,
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Bases for World Understanding and Cooperation

Suggestions for Teaching the Young Child

The concept of education for world understanding is not new. An
emphasis oa International education began Immediately following World
War Ii, with the realization that countries could no longer be isolated from
the rest of the world. Recognizing the need for understanding people of
other nations and cultures, committees and organizations were formed to
develop programs and projects in an attampt to build a base for achleving
world understanding. Programs and materials designed at this time were
intended mainly for secondary schools and intermediate gradesin elenien-
tary schools.

Many programs were of a superficial nature, quite often consisting
of au annual assembly program or the celebration of United Nations Week,
~ombined with whatever incidental teaching arose in the classroom. An
a, wroach of this type to world understanding and cooperation no longer
even pretends to meet the demands of living in a global society, even though
it may have been an improvement over a complete neglect of the topic or a
strictly ‘'readiag the textbook’’ program.

During the decade of the fifties the amount of literature and materfals

‘ concerned with world understanding decreased. Many committees and
; organizations became inactive, and complacency setin, The information
i explosfon stimulated a renewal of emphasis on international education
i during the 1960’s, Technological advances in communication media, re-
search in international relations, and the incerrelatedness of world events
evoked renewed Interest i other nations, Atpresent the urgency for world
understanding and cooperation has intensified. Programs and materials
are once again being developed, largely for secondary and elementary
scluools., Little literature exists describing programs appropriate for
children under six.

In the United States, the Glens Falls Project, a pilot action research .
study, Introduced the study of world affairs throughout all grade levels
and subject matter areas. The project was so well received by school
administrators, teachers, and the community that it was continued as an
{ntegral part of the educational program upon completionof the initial pilot
project. The American Friends Service Committee has long advocated
and supported service projects for elementary school children. One of the
Committee's best-known projects is the publication of ‘‘Books for Friend-
ship,” recommended for children from ages 6-12, The Cross Cultural
Nursery School, the Everett School, the International Play Group, and the
Ecumenical Nursery School have an international emphasis in their
programs for children under six.! There are few programs of this type,
however, and more programs need to be developed.

Tor odditiono! informotion on these projects, see: Improving the Teoching ofWorld
Affoirst The Glens Folls Siory. Washington, D.C.: Notionel Council for the Sociol
' Studies, 1964; CCFC. Son Froncisco: Cross=Cultural Fomily Center, 1988; Children's

(4] Program. Philadelphio: Amarican Friends Service Committee; The Everett School, Inc.,
E lC 39 East 75th Street, New York, New York; Intemotional Ploy Group, Pork Avenue

PP Christion Church, New York, New York; Ecumenical Nursery School, Chicogo, [lfinois.
:
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2 Bases for World Understanding and Cooperation

In many areas it has been assumedthatthe interests of childre. under
six center in the here and now, and that topics 'which go beyond the
immediate environment are ineffective and futile,

Tt is of utmost fmportance to use the here and now as a foundation on
which to build further learnings and extend concepts, but technological
advances have made possible an expansion of the fmmediate environment
of young children. Television via satellite makes possible programs
originating in other countries in addition to regular programs about other
countries. Books and stories about other lands are numerous and ac-
cessible. Many children have hzd an introdu~+-2 to people from other
lands by meeting tourists and visiting students. Children also have become
acquainted with people from other lands through personal travel to various
parts of the world.

As current data are added to our present fund of knowledge about how
young children grow and learn, education in the early years increases in
importance. The purpose of this paper §s to explore possibilities for
beginning world understanding and cooperation in a schoot setting for
children under six years of age., The approach developed in this paper
has previously for the most part received little formal attention, The
program 1is organized around the « »ncept of process skills, Each process
skill is explained, followed by appropriate generalizations, Action pro-
posals are suggested for each process skill,

WORLD UNDERSTANDING AND COOPERATION ARE IMPCRTANT

Children of today are living in an era when inan has tanded on the
moon. The future holds the possibility of manned landings on other planets
as well. The possibilitles of scientific and te :hnological advancement
seem almost limitless,

Unfortunately, progress in the area of human relationships has not
kept pace with scientific advancements. While travel to almost any part
of the world is possible in comparative ease and comfort, we have not yet
learned to live at peace with ourselves and our global neighbors. Human
relationships are always tenucus, and there s a constant nead for persons
to develop the processes by which they not only can live comfortably with
themselves and others but also contribute to the solution of the innumerable
problems confronting today's world, Probleiis of hunger, poverty, water
and air pollution, overpopulation, and disease, among otners, remain to be
conquered.

What is needed, according to James Becker, is ‘‘the development of
new techniques and new attitudes which hopefully wlll enable us to meet
the challenge humanity faces,”’2 Berman expands this and points out the
necessity to be future-oriented, and “‘to get at the essence of human living
and underst: “ng.”’3 Achieving the essence of hurnan living and under-
standing is necessary for more productive ind resourceful living on an
individual basis as well as on an international level.

Zjomes M. Becker. “World Affairs Education: A New Role.” In: Educational
Leade ship 25 (8): 503; March 1968,

3lovise M. Berman, New Priorities in the Curriculum. Columbus, Ohio: Charles
E. Merrill Publishing Comgony, 1948, p. 11,




Suggestions for Teoching the Young Child 3

Children now under six will live into the 2lst century. In preparation
for this it is necessary to develop in children a sense of living now in a
global community in which they recognize their own culture as ‘‘one among
many cultures, each with its own validity and virtue."4 Living now is
preparation for the future, seeing the past in respect to the present, and
the future In respect to what we are now. McLuhan writes, ‘‘Ours is a
brand new world of allatonceness. ... Wenowlive in a global village.,..””S
A current awareness becomes at the same time a future orient.tion, The
process involved s now, action in the present, while utilizing the language
of the past and future,

It is of particular importance for teachers of young children to be
nriented to the future in order to be able to foresee--at least partfally--
the world in which childrenmex live, keeping in mind that it {s the develop-
ment of attitudes, values, and the quality of life now that will determine
the attitudes, values, and quality of living {n the future. Education for
world understanding and cooperation is an essentizl ingredient for life in
the future, for as Wells writes, ‘‘Understanding may not make nations like
each other, but without i1, a dialogue of peace is impossible.””

BEGINNING EARLY IS ESSENTIAL

In the areas of attitude and value formation, research findings suppert
the idea of the importance of influencing development at an early age.
‘ Bloom's research indicates that 50 percent of the child’s intellectual
' potential is developed hy age five,7 Attitudes toward different racial
groups are formed before the age of six, as are political attftudes and
values. In a study of black and white nursery school children, utilizing
direct cbservation, play interviews with projective materials, and an
adaptation of a pictorial projective test, Goodman found awareness of
racial differences by age four.B Iless and Easton report that political
attitudes and values are evident by the time the child enters elementary
school.Y Awareness of religious groups is also evident at an early age,
Trager and Yarrow, in the Philadelphia studies of prejudice in young
children, {rdicate that most young children have definite concepts of one
: or more religious groups. This same study concluded that as early as
1 kindergarten, children have the kinds of attitudes which make for disunity,
disharmony, and unhappiness in group life,10

4Becker, op. cit.

SMarshall M:Luhen and Quentin Fiore, The Medium Is the Massage. New York:
Bantom Beoks, Inc., 1967, .63, © 1967 by Morshall Mcluhan, Quentin Fiote, and
Jerome Agel, By permission of Bontom Books, Inc. :

SHermon B Wells, "Talks About Intemational Education.” Pht Delto Kappon 49
(£): 201; December 1967,

7Benjomin Bloom, Stability ond Change in Hymon Characleristics. New York: John
Wiley & Sons, Inc., 1984. p, 68. -

Mary Ellen Goodmon, Roce Awareness in Young Children. Reoding, Mussachusetts:
Addison-Wesley Publtishing Compony, Inc., 1952, p. 183,
PRobert D, Hess and Davld Eoston, "The Role of the Elementory School in Political
) Socialization." The School Review 70 (3): 257-65; Autumn 1942,

- 10Helen Troger and Morion Yotrow. They Learm What They Live. New York:
ERIC | Horper and Brothers, Publishers, 1952, p. 151,
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4 Bases for World Understanding and Cooperation

By age =ix childien display an awareness of both their own ethnic
identity and other ethnic groups. Lambert and Klineberg, in a cross-
national study of children’s views of foreign people, interviewed 3,000
children of three age levels from eleven parts of the world. They found
that ethnic distinctions for both minority and majority group members
appear early in life. They also report that, at the six year age level,
children stressed differences rather than similarities of people from
other countries, and ethnic self-identification precedes ethnic recognition
of other groups.l1l

Based on the knowledac and research available, it seems imperative
to begin the development of world understanding during the early years,
while the child is most impressionable and receptive, Another important
reason suggested by Methuenl2 is that in those countries in which oppor-
tunities to continue education beyond the primary grades are limited, the
only chance of infruencing large numbers of children is during their early
years at school. If, as Kenworthy writes, ‘‘international understanding
is primarily a point of view rather than a subject,’’13 then it 1.1ust bzgin
with young children, while they are furming attitudes and points of view
which will have aa influence in thelr adult years,

HUMAN RELATIONS EDUCATION

Human relatdons education is concerned with the development of
mutual understanding among all peoples. Such education involves the
development of an appreciation for all people, their customs, traditions,
and Ideas, Differences are recognized and preserved as a necessary
component of understanding, The focus isonlearning about people of other
groups, cultures, and nations. Learning to accept and appreciate oneself
becomes the foundation for the extension of learnings in human relation-
ships. Lindberg writes,

As a child grows older, day by day, week by week, month by
month, he develops bases for international understanding or he
develops the prejudices and misconceptons that make it difficult
for him to understand behaviors of others. The world in which
he develops--his own world and his experiencesin.: -determines
what his understandings of those close about him will be..., His
relationships in groups close at hand will help deteimine what

his amtirude as a member of = stll larger society will be.l4

The beginning of human relations education {s interpersonal education,
accepting and understanding oneself as a basis for accepting others,

Hwallace Lambert and Otto Kiinebeig, Children's Views of Foreign Peoples, New
York: Appleton-Century-Crofts, 1967, pp. 7, 6.

12Corole Mettuen, editor. School ond Community in Education for Interot’onal
Understonding, Hamburg, Germany: UNESCO Institute for Educction, 1964, p. 29.

13Leonard Kenworthy. "The Intemotional Dimension of Elementary Schools.” Phi

Delto Kappon 4% (€): 204; December 1967,

Lycile Lindberg. "Child Development ond Internotional Understonding.” In:
Children and ln:ermotional Education. Portfolio Number 8. Weshington, D.C,: Assecia-
tien for Childhood Education Inlemationat, 1969,
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Suggestions for Teaching the Young Child 5

Interpersonal education for the young child centers on building a positive
self-concept and helping each child feel good about himself. Acceptance
of oneself can then be extended io include acceptance of others. Inter-
group education includes the acceptance andunderstandingofother children
who are part of the school group. In some groups this includes children
of similar cultural backgrounds, while in other groups children may
represent various cultural backgrounds. The groundwork for international
educatdon is laid as children, as well as parents and teachers, from
different cultures interact, work, and play together.

The task becomes one of educating for acceptance and understanding
in on ever-widening milieu of self, groups, ages, cultures, nations.
Relatonships with groups, ages, cultures, and nations occur in a random
rather than a sequential order. In reality the areas overle)p, and an all-
inclusive and comprehensive term human relations educatioa more aptly
describes the process,

HOME-SCHOOL COOPERATION |5 NECESSARY

Human relations education begins in the home with the development
of attitudes. The child comes 1o school with a concept of himself which
has been developed through contacts at home and exposure to others. His
self-concept will determine to a large degree his reladon to others.
Harris, Gough, and Martin found a direct relation between parents’ and
children’s attitudes.JS If parents are accepting of themselves, their
children, and other people, they will have a positive influence on their
children. On the other hand, negative influence will prevail if parcunts’
attitudes are negative.

Schools have a unique opportunity for fostering human relations
education, since school people work with parents as well as with children.
Attitude development, begun in the home, can be clarified and extended as
teachers and parents plan and work together to promote human retations
education. Working with parents might include:

1. Helping each parent see himself as a unique individual
capable of making a contribution

2. Building cooperatively with the parent a better under-
sianding of the child

3. Determining goals parents have for their children

4. Learning speclal sanctities and sensitivitles of familfes
and helping parents accept and cherish these

S. Pruviding a setting in wllch parents and the school can
share common problems and work together in their soluticns

6. Securing ideas from parents in developing a curriculum
to meet the needs of their children

15Repoded in: Celio Stendler and Williom Mortin. Intergroup Education in Kinder-
gorter-Primoty Grodes, New York: The Macmiltar. Company, 1953. p. 11,

e e e e ey R~ W

o

A r s e e

st it

1.4} N




O

ERIC

Aruitoxt provided by Eic:

o -

6 Boses for World Understanding ond Cooperation

7. Sharing responsibili:}l for improving the school and for
building a better community.16

The Cross-Cultural Famii; Center in the United States of America
recognizes the importance of beginning early in life, and is in the process
of developing a program based on parent planning and participation, The
Center has found these activities useful in linking home and school:

1, Conrinuing dialogue of teachers and parents

2. Some type of study group or training sessions for helping
parents understand how their feelings about themselves are
communicated to their children

3. Display of photographs that capture the individuality of
the home or family

4. Home tasks (toys, games, books that go to the home each
week) which reinfoce the school activitdes and take different
cultures into account, One of the purposes is to stimulate the
parent to work with the child each day for a few moments and in
so doing come to sze herself as her child’s teacher as well as
mother,

5, Trips to see mothers and fathers at work, If the children
see their parents doing a job and taking pride in what they are
doing, the children’s pride in themselvas will increase,

6, Family outings so that familles of different backgrounds
have ~a opportur.ity to appreciatedifferent family styles of enjoying
themcelves,

Additional activities :0 build good home-schocl relationships are:

1, Gatherings wiere pareats can get to know each other and
their ethnic groups

2, Work projects at school Initiated by parents or in which
parents can contribute their skills,

Many programs neglect to consider the influence of the attitude of the
teacher on the children in his class. According to Grambs, ‘“Teachérs,
and most other adults, necd to examine their own preconceptions, feelings,
prejudices, and reactions to otheis that differ. By understanding their
own feelings, teachers car be more certain that their instructional practices
will be fair to all.”’18 1intil a teacher can face himself and his attitudes

16Human Relolion: in Action. Denver: Denver Public Schools, 1952, p, 46,

17A Multi-Cultural Curriculum for Today's Young Children. San Francisco: Cross-
Cultural Family Center, 1969, p. 14,

18J00n D. Grambs. Undeistonding latergrovp Relotions. What Research Soys ta the
Teocher, Number 21, Prepored by the Americon Edi.cotionol Reseorch Acsociotion in
cooperotion with the Department of Classroon Teachers, Washington, D.C.: Nationel
Education Association, 1980, 3, 14,




Suggestions for Teaching ihe Young Child 7

honestly, his program will be ineffective, A child can sense the feelings
of the teacher and will be aware of his reladons t> others,

The tezcher is the key to the success of a human relations education
program. Lloyd A. Cook points out, “‘More than anything else...teachers '
need skill training in human relations, and experience in trying to effect |
changes in people rather than in talking about them,””19 This necessitates :
an emphasis on human relations educ-ion as part of the teacher education

: program in colleges and universiti~s, Human relatlons education must
! continue as part of the ongoing in-service education of teachers, also,
This paper might serve as a base for initiating in-service education
meetings or workshops in human relations education for teachers of young
children.

T

PROCESS SKILLS APPROACH

‘“The base for a program of introducing children to the world,””
' Kenworthy states, ‘is the same 3s the base for any educational program--

developirg maturity, changing egocentric individuals into sociocentric
i people, stimulating growth,’’20 For childrea under six years of age a
program of human relations education irust fccus on an exposure to
people--people of different races, different cultures, different ethnic groups,
: different physical characteristics, Such a program cannot be an adfunct
! to the daily activities, that is, world education time follo-ving outdoor play,
but must permeate every part of the schocl day.

Strong stresses that one dc 2s riot teach international understanding
but creates an atmospherc conducive to its growth,2l According to Goetz,
; ‘*what is taught depends upon the total school program and the com-
! munity.””22  The most important consideration is the pattern of charac-
! teristics of the pupils themselves: What do they know? How do they
} learn?  What attitudes do they hold?  What interests them?23 Berlin
! suggeste that to help children develop a sense of purpose and involvement,

f There must be enough human beings available who can
demonstrate personally their concern and interest in the child
and whe can stimulate the child's senses and help each cne
develop a feeling of competence and effectiveness in their early
efforts at learnirg.... The learning process must be tajlored to
the individual child's readiness to leain inhisown sensory-motor
modality, be it visual, auditory, motor, or a combination of

TPRecorded in: Troger and Yorrow, op, ¢it., p. 356.
20Leonard Kenworthy, Introducing Children ta the World in Elementary and Junior
i High Schools, New York: Haorper & Row, Publithers, 1958, p. 204.
C. F, Strong, Teaching for Intemational Understanding, London: Her Mojesty's
' Staticnery Store, 1952. p. 5.
f 22Delia Goetz. Woild Understonding Begins wilh Children. Washington, D.C.:
f Supetintendent of Documents, U.S. Government Printing Office, 1949.

. 2Committee on Intemotionol Refations, NEA; Associotion for Supervision ond
! Curriculum Development; ond National Council for the Social Studies. Education for

Q ] |ntemaiional Understonding in Americon Schools, Washington, D,C.: Nationol Educa-
E lC tion Associotion, 1948, p. 107,
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8 bases for World Understanding and Cooperation

these.... His teachers must provide models for how feelings
can be understood and expressed non-destructively.... [The
child]) needs actual andongoing experience throughouthis education
of how his involvement with fellow students in a variety of goal-
oriented interacticns and personal services gives purpose to his
Mezind makes his interactions with his fellows more meaning-
ful, ‘

Direct acquaintance with people of varying ractal and ethnic back-
grounds is the most effective method to introduce world education to young
children. Margaret Mead has said, ‘‘You can promote knowledge abuut,
but not real understanding of other people without persons from those
countries,”’25

As Taylor points out, *"Theproblem ineducationis therefore primarily
one of developing empathy, since the professional or amateur study of
foreign cultures may not necessarily yield a sgmpathy for a world point
of view or a tolerance of cultural differences.””2b In a study in schoole in
1.ondon, {t was found that attitudes of children toward people from another
country changed to a more positive view after contactover a period of
weeks with teachers from that country.27 Toachieve the empathy of which
Taylor speaks, it seems necessary that the focal point be relationships
with people, rather than an emphasis on materials or projects.

Human relatons education is a continuous, ongoing process, Conse-
quently the framework for a human relations education program must be
broadly based, and one which is interdisciplinary, which cuts across age
levels, scheduled blocks of time, and prescribed curriculum guides, At
the same time, it must be meaningful and appropriate to children at their
level, The framework for human relations educationsuggested here i8 the
use of process skills, with generalizations and action proposals. Process
skills {n this context refer to the procedures for acquiring and applying
knowledge necessary to understanding better one’s self and others which
can lead to more satisfying human relations,

Process skills involve a synthesis of the child’sfeelings and emotions
with his ability to process and utllize information. Importance is placed
on the procedures or methods utilized to arrive at the end product, world
understanding and cooperation; for as skills in the procedures increase,
the level of understanding deepens. Active partcipation rather than passive
learning is inherent in these procedures.

Process skills have relevance for any age group and can permeate all
areas of the curriculum and the daily schedule, These skills cut across
narrow categorizations, and serve as abroad framework which encompasses
all the facets uf human relations education. Process £kills are appropriate
for use with young children, who learnm most effectlvely by doing, for
process skills imply acton,

241eving Berlin, "Education for What?" The Record 70 (8): 509-10; March 1969,
BRecorded int Kenworthy, Introducing Children to the World in Elementory and
J_\Ln_i.%ﬂiah_s_chm_b, P cits, po 29,
Horold Taylor, "World Education for Teocherns.,® PHi Delia Koppon 49 (4): 178;
December 1967,
Z7Reported int Lombert and Klineberg, op. ity p. 8.
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Suggestions for Teaching the Young Child ¢
‘“Process orientation,” according to Berman, ‘‘means that a person
has within his personality elements of dynamism, motion, and responsibility
which enable him to live as an adequate and a contributing member of the
world of which ke ts part.”’28 To achieve the goals of human relations
education, process skills of. perceiving, communicating, loving, decision
making, knowing, patterning, creating, valuing must be fostered,
To the writer’s knowledge, the approach has not been tried before
either in human relations education or in the educaton of children under
‘ six. It was the writer’s decision to adopt the approach because {t met the
i criterfa discussed previously and because of the potential of this approach
for the development of people who are world minded and who are agents of
change.
: The program of human education suggested hereis neither a course of
‘ study nor a collecton of specific lesson plans. Rather, the focus is on
process skills, with selected generalizations to serve as guidelines for
teachers, ‘'Generalizations,’”’ according to Anderson, '‘cannot be given
‘ tc children; they should not be committed to memory as a fact is. Gen-
! eralizations are derived through varied experiences rather than repetitive
practice.’’30 The generalizations presented in this paper are suggestions.
They were selected by the writer as ideas appropriate for use with children
under six, The generalizations, however, are written in language at the
teacher's level of understanding, and are not intended to be used verbatim
with children, Rather, it is the ideas presented that are important, and
the teacher is expected to express these ideas in language which his
particular class can comprehend, The generalizations need not be con-
sidered sequentially, but can be introduced whenever appropriate to
activities and/or discussions in the classroom.
The generalizations are followed by action proposals--suggestions for
: varied opportunities for experfences which contribute to the child's
; arriving at and understanding of the generalizations. Teachers can select
i those proposals which are feasible for their classes, and utilize them in
their particular situations., There is overlap in the generalizations and
actlon proposals presented since several process skills may be utilized
in arriving at a generalization, and conversely, the same generalization
may be applicable to several process skills. ;
The process skills considered here are interrelated and Interwoven.
They are not taught as separate, isolated skills, For example, as a child :
learns to perceive more fully, his understanding and his search for knowl- ;
edge ircrease, and he becomes more skillfulinorganizing his information.
He car. then use this expanded knowledge in the decision making, creating,
and valuing processes. ,

28Eerman, op. ¢ity, e 9. H
29For o fuller treatment of process opproach, see: Louise Bermon, New Priocities ‘
L in the Curriculum. Columbus, Ohio: Chorles E, Mersiil Publishing Compony, 1968; ond
‘ Q J. Cecil Parker ond Louis J. Rubin. Process os Contents Curriculum Design ond the
- Applicetj - of Knowledge., Chicogo: Rond McNally & Compony, 1966,
E lC Don W, Anderson, coordinator. A Guide to Certain Social Studias Concepls,
New York: Harper & Row, Publishers, 1968, p. 4.
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Parceiving

According to a UNESCO publication, ‘“Teachers should strive to create
{n the mind of the child an attitude which will enable him to approach all
peoples and all human relationships with understanding and compassion.’*3L

Berman holds that the process skill which is basic to other processes
1s percelving, or the *‘mode of observing the world about (one),''32 The
way in which the child percelves others is dependent upon the way in which
he perceives himself, ‘‘Accepiance of others,'’ states Gillham, "‘Is closely
linked with acceptance of oneself. The personwho has faith in himself and
trust in others is more willing to reach out and take others into his world,
By the same token, he {s more willing to let others take him into their
world,””33 The young child needs to develop skill in perceiving not only
to develop his own self-concept, but also to learn to percelve others’ self-
perceptions in order to be accepting and understanding of other people,
both peers and adults.

Generallzations

1, All children are worthy human beings, meriting self-
esteem and dignity,

2, There are many people in the world, They are all neigh-
bors of ours,34

3. People everywhere are much alike in feelings and needs
although they differ in appearance, ideas, and ways of living.35

4, Childien in evergésociery are curjous anduse their senses
to discover thelr world,

Actlon Proposals

Beg’n the school year with an emphasis on self-understanding
and building a positive self-concept. Emphasize the worth and
dignity of the individual, and respect for every child,

Emphasize that the classroom {s our place to leara together,
Each of us has a responsibility for our own learning, and a
responsibility for helping others learn. Build this into our way
of living in the classroom.

Emphasize ways in which all people are alike, Look at differ-
ences also, emphasizing the reasons for these differences,

3IUNESCO. Intemationol Understanding ot School, Paris: UNESCO, 1965, p.42,

32Berman, of. Cite P. 25,

33Helen Gilihum. Helping Children Accept Themselves ond Others, New York:
Teachers College Press, 1959, p. 26.

34K enworthy, "The Intemationat Dimension of Elementory Schools,” op. cil.

35)ohn Michaelis, editor. Social Studies in Elementory Schools. Thirly -Second
Yecorbook, Washington, D.C.: National Council for the Sociol Studies, 1962, p, 93,

3bAnderson, op. cit., ps 7,
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Ar he beginning of the year spend time on names of the
childrun--what names mean, possible origin, naming customs, the
use of nicknames, the use of diminutives, such ag Carlitoin
Spanish, Norichan in Japanese, etc.

Meet children in other classes at school or in other schools.
Small groups from one or twe classes might share story time or
music actvities.

Meet and become acquainted with people in the school, for
example, custodians, cooks, administrators, other teachers.

Meet and talk with people who work in the school neighborhood,
for example, the mailman, the milkman, the policeman.

Invite people from other cultures and natlons to visit the
classroom. In some cases merely visiting will suffice, while in
other classes the visitor may be able to share facts about his
country, music or stories from his culture. (See guidelines on
p. 21.)

Take walking trips around the school to see the relationship
of the classroom to the total plant.

Take trips into the community. Talk about the relationship
of the school to the community. ldentify the nation of which the
community s a part.

In the housekeeping cormer disptay a full length mirror so
that children can see themzelves and identify characteristics.
Discuss the use of the mirror with the children.

Change basic furniture in the housekeeping corner torepresent
houses of other cultures and nations, after thishas been discussed
with the children,

In the dress-up area use clothes from other cultures and
natlons you have discussed, Select clothes, if possible, which are
not of the costume varfety.

Use simple props representing other cultures and nationsfor
dramatic play,

Use toys from varlous countries, for example, puzzles from
Holland, blocks from Switzerland, Point out to children where
these toys are mace, and that children in those countries also
use toys of thls type.

Invite parcnts to the classroom, Some may be able to share
a talent, hobby, or interest with the children, fcr example, cooking,
sewing, making toys, singing, dancing, playing a musical instru-
ment, telling stories, exhibiting a collection, or painting.

2
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Have family gatherings and outings to help children learn
what families do for fun and entertainment.

Rotate the doils in the doll corner so that many different
countries are represented, for example, use dolls from Japan,
Africa, Europe. Select dolls which the children can use--avoid
costume dolls.

In the above activities give children an opportunity to discuss
their perception of the various persons, situations, or experiences,
Use language which enables a child to question, clarify miscon-
ceptions, or extend his learnings,

Communicating

Gillham holds that ‘*What a child hears, thinks, and feels today will
influence what he learns, thinks, and feels tomorrow,"* 37

Communicating, or what Berman calls ‘‘the sharing of personal
meaning,”'38 is vital to all the other process skills, Communication, she
says, ‘‘goes beyond knowledge of the language,” but includes *‘speaking,
listening, writing, and utllizing silence appropriately,*’3% Ir is through
these skills that a child expresses feelings, ideas, understandings, and
attitudes, Both verbal and nonverbal communication skills are involved.
Acceptance of others is closely related to our ability to communicate
feelings and ideas to them, The young child needs communication skills
in order to build meaningful relationships with people,

Generalizations

1. People everywhere communicate, both verbally and non-
verbally. Verbal comnmunicatdon 1ay involve many different
languages, 40

2. All societies have written or unwritten codes requiring
instruction for the young. 4!

3. Children learn to develop free exiression within the limits
of their soctety.4

Actlon Proposals

Provide opportunities for many types of communication to
take place in the classroom. Provide an atmosphere for com-

37Giltham, op. cits, p. 3.

38Berman, op. cit., p. 43,

391bid., pp. 45, 43.

40Committee on Intemotional Relations, MEA; Assaciation for Supervision ond Cur-

riculum Development; and Notional Council for the Sociol Studies, Education for [nter-
pational Urderstonding in American Schools, op, ¢it,

Andarson, op. ¢it.
42)bid,, p. 81,
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Suggestions for Teaching the Young Child

munication on a one-to-one basis, for small group Interaction,
for total group discussion. Provide telephcnes, tape recorders,
records, puppets, art materials, physical activitles,

Learn simple words and phrases such as ‘’good morning,"
‘'good-bye,”” *‘how are you?’’ ‘‘my name is,’’ in other languages
to develop a feeling and a respect for various languages. Relate
these activities to the experiences of the children--a new child in
the group arriving frem Denmark, a child leaving for a visit to
France, a child’s grandmother from Brazil visiting the class.

Play records with music from other cultures and nations.
Have props available for dance, and encourage children to move
freely to the music.

Learn simple songs in several languages.

Discuss nonverbal communication with the children, Help
them become sensitive to nonverbal methods of communicating by
helping thein to observe and interpret faclal expressions, posture,
gestures, emotional expresslons. Use pictures, dramatization,
role playing as well as direct observation.

Loving

13

Ambrose and Miel hold that *'if pleasant feelings do not find expression

In social relationships, in activities and communicationmnedia, they may be
pushed aside and fall to enhance the quality of living.’’43

Another process skill, loving, 18 essential to human relations educa-

The vision which apersoncreates for himselfhelps determine
the persona, projects, and ideas towhich the individual will devote
his time, resources, and energy. Love is related to vision, for
vision provides a basis for selection of persons with whom the
individual will not only relate, but also co-respond--a term
denoting a more honest, mutual, and pervasive kind of relating.45

Loving {3 defined by Berman as ‘‘human experience as co-respond-
ing.'*44¢ Berman writes,

The child who receives love from adults at an early age can learn to

Generalizations

1. People everywhere live in families and communities.46

¢rman, 0p, tit., p. 63,
451bid., p. 65.
#Kenworthy, "The Intermational Dimension of Elementary Schoos,” op. cits

. AR

co-respond, or give love, both to adults and peers. As the child grows,
this capacity for loving i3 likely to expand to include other children, other
groups, other cultures,

#3Edna Ambrose ond Alice Miel. Children’s Social Leornings. Washington, D.C.:
Associotion fer Supervision and Cunriculum Development, 1958, p. 80,
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2, Children can find happiness without material goods in any
physical environment.4

Action Proposals

Make home visits to establish good relations between school
and home.

Invite parents to the classroom. If possible, involve them in

_ classroom activities, Some parents may be willing to share a

talent, hobby, or interest with the children.

Discuss with the children role differentiation in families,
especially the relationship of various members to each other.

Invite children from other classes or other schools to your
classroom. Share a story, or music, or a snack, especially if
these are related to other cultures or nations,

Encourage children to attempt to involve in thelr activities
the child who appears sad, is crying, or may be ignored by others
in the grouy,

Give the children an opportunity to clarify feelings toward
other people, Ask such questions as, ‘'Whatthings about people
make you like them? What things make you dislike them?”’

Knowing

Goetz holds that “One of the important things for children to learn is
to develop a habit of deferring judgment until they have sufficient informa .

tion,"”'48

or defensive.

Knowing, or the metamorphosis of ideas, is, according to Berman,
“harmony with one’s self andone’s intake of Ideas,*’49 A child who accepts
himself can absorb new ideas or different {deas without feeling inferior
Information about other people, cultures, and natorns is
assimilated and becomes part ¢f the fund of knowledge available to the

child. This knowledge becomes a resource for other process skills.

Generalizations

1. People everywhere learn the ways of their country and
culture. There are varfations within each culture and country.

2. All societies have written or unwritten codes requiring
instruction for the young.

47 Anderson, op. cits

48Goetz, op, city, pu 7

498erman, op. city, p. 96,

30K enworthy, "The Internctional Dimension of Elementory Schools,™ op. cit,
51 Anderson, op, cit,
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., Action Proposals

Have visitors from other cultures or natons visit the class,
In some cases the person may visit with the children; in other
cases he might share a story or music with the class, or tell the
class about his country, This should be related to the life,
! interests, work, and play of children,

Read stories about people everywhere, Read folklore from
' other countries which is appropriate to young children, (See
guldelines, p. 21, for selection of materials,)

Show slides, filmstrips, films to viewpeoplecfother cultures
and natlons, Choose materlals related to ways children live,
i go to school, wiork, and play, ‘‘Work should always begin at the

level of the child's immediate occufadon and interestand proceed
from there to the world outside."'S

i g

“

Have globe available in the classroom atall times. Use every
opportunity to use the globe to locate countries as related to the
work going on in the classroom,

Display pictures of many types of people in meany cultures
ar.d nations. (See guidelines, p. 21, concerning selection of pic-
tures.)

AP A Y W gy =

Use a wide dlversity of people or representarions from other
culwures and nations when making displays, exhiblts, scrapbooks,
or other accumulations,

Have a classtoom display of flags of other countries.

Use a current events bulletin board in the classroom,
Encourage the children to bring in newspaper and magauine
clippings related to other cultures and natiors which are of
interest to them.

Introduce a varlety of foods at snack andlunch time, Parents
should be encouraged to particip:te with this, and may be invited
to the class to prepare a simple food for children. In one class
of children with varied ethnic backgrounds, mothers of the
children came in to the classroom and demonstrated how to make
bread, The children sampled Indian bread, French bread, and
Polish bread,53

Help children build an awareness that someone may act
differently simply because he does not know and/or because of
his newness to the situation.

Q S2YNESCO, Internctional Undesstanding ot Schosl, op. cit.
E lC 53Univenity of Morylond Nursery School-Kindergorten, Mri. Sondro Morowitz,

teacher,
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Daecision Making

Goetz states, ‘‘International understanding is helping children gain
some idea of the imponderables--the way people of other countries feel
about their problems, what thiy think about certain questions, and why
they thirk and fee! as they do.””S

Decisfon making, or, ag Bermen defines it, ‘’the present as tarning
point between past and future,”55 is anever-presentneed, ‘'Persons need
to understand the decision making process in order to make minor decisions
efficiently and effectively so energy can be conservedto make more major
decisions in as creative a manner as possible.””56 As the young child is
given opportunity to make decisions sppropriate tohislevel of understand-
ing, he learns to accepthis decisions, learnsfrom his mistakes, and learns
to accept the consequences, positive or negative, of his decisions, This
Is particularly important in decisfons concerning relationships with other
people, and isclosely allied with knowledge we have of other people, groups,
cultures, nations.

Generalizations

1. People and nations have problemé. They are working on
their problems gust as we are working on ours., We share some
basic problems,57

: 2, Education is a means of introducingideas which may change
: or modify culture patterns,58

Actlon Proposals

Give the children many opportunities to makedecisions in the
clagssroom, Whenever possible provide a cholce, for example,
choice of activity, cholce of color of paper to be used, choice of
games, and cholce of songs.

|

Develop higher thought processes.>? Give children practce
in weighing evidence, making inferences, predicting consequences,
and applying values,

Use music from different cultures and natdons and allow
children to decide their response.

Discuss with the children on their levelsomeof the problems
which natons face, ard how they are attempting to solve their
problems, for example, feeding hungry children; the lack of

54Geatz, op. city, p. 8.

S58ermen, ep, <it., p. 101,

Sb1bid., pp. 101102

57Ke- sorthy, "The Intemational Dimension of Elementary Schools,” op. cit,
38Anderson, op. ¢it,

Q - 5%A%ice Miel with Edwin Kiestey, Jr. The Shortchanged Children of Subu bio, New
ERICE: York: Institute of Human Relations Press, 1967, p. 57,
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schools for young children; or living inhouseboats due to a housing
shortage.

Organizing

‘““We must be careful,’” according to a publication by the Staff of
Intergroup Education, ‘‘to orgenize our teaching so that the organization
{tself supports those relationships between ideas, facts, and insights that
are most difficult to see and learn,”’

Patterning, or organizing, is necessary for arrangingnew and familiar
information into meaningful patterns, Becker suggests that ‘‘The task of
education in expanding, sharpening, and structuring the student’s pictire
of the world is largely that of identifying, clarifying, and improving skills
and insights needed to select and process information Intelligently,’*Sl

Young children need to develop skills of classifying, categorizing,
ordering, into patterns, or systeins, which have meaning for them. Becker
continues, ‘‘Students cannot learn to choose relevant information in a
‘content specific’ setting, Whatisneeded {s some way of helping the student
develop his abillty to pick and choose important and relevant materials
from the ever-changing stream of informationfrom the global scene, Con-
tent, then, becomes a means cf reaching a more basic objective,''02 [n
human relations educatinn it is essential that children learn to organize
the information they have in such a way that they can sort out fact from
fiction, and use relevant facts to support cholces and decisions.

Generalizations
L. Large groups of pecple are organized into nations,63

2. The people of the world are Interdependent, We depend
upon them and they depend upon us,64

3, Education within a culture reinforces patterns for each
individual, 65

Action Proposals

Use the UNICEF ctildren's calendar in the classroom.
Celebrate sore holiday: which people in other cultures ard
nations celebrate,

Encourage children for whom articles are available to bring
fn clothes, handicrafts, pictures, realfa representing various
cultures and nations. Help children deteimine if these are
hollday clothes, special objects, or everyday realia,

SStaff of Intergroup Educotior. Elementory Curriculum in lntergroup Relotions,
Washinglen, D.C.: Americon Counc’l on Education, 1950, p. 135.

618ecker, op. cit,, p. 504,

62ibid., p. 505.

63K enwerhy, "The Internotioncl Dimension of Elementory Schools,” op. cit.

é4(bid,

$5Anderson, op, cit, pe 71,
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18  Bases for World Understanding and Cooperation

In the housekeeping coirner, rotate the basic furniture to
represent various cultires aid nations, for example, furnishings
in a Japanese house or an African house.

Creating

Teachers, according to Goetz, must help children realize that ‘‘nations
benefit from each other in inventions, discoveries, new ideas. The works
of artists, composers, and craftsmen are enjoyed by all the world,’’66

“Reaching for the unprecedented,” or creating,67 mayholdthe answer
to some of the world’s problemrs and social ills. Young children need
opportunities in an accepting atmos phere to express ideas with manipulative
materials, with lzarning materials, with language. Through these experi-
enczs they gain skfll in perceiving sftuations from various perspectives,
and learn to identify and approach problems with new insights.

Generalizations

1. Cur culture and every other culture is enriched by the
contributions of other people.

2, People evarywhere enjoy and create fun and beauty.69

3. Children learn to develop free expression withinthe limits
of their soctety.”

4. People have enriched their lives through education,
religlon, and the fine arts.?

Action Proposals

Maintain a classroom atmosphere {n which ~hildren feel free
to create, Provide materials--paint, paper, crayons, clay, paste,
scissors, blocks, records, et:z.,, with which children can create,
Also provide (ime for them to create,

Introduce art media used by other culwres and nations--
origami, sand piinting, fabric painiing, etc.

Arrange a classroom extibit of art work done by children in
otlier nations,

Place puppets in the classroom for the use of the children,

Goelz, p, cit,, p. M4,
678erman, op. cit., p. 137,
‘ ommittec on Internationel Relations, NEA; Associotion for Supervision ond Cur=
| ricvlum Development; and National Councit for the Social Studies, Education for Inter-
Q ; national Urder:tanding in American Schools, op. ¢it., p. 151,
E lC !' &K enworthy, “The International Dinension of Elementary Schools,” op. cit.
! 7CAnderson, op. cit., p. B1.
: TMicheelis, <p. cit.
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Suggestions for Teaching the Young Child 19

Visit an art gallery to view the contributions of others to the
culture. Choose specific exhibits and concentrate on these with
young children, for example, visit an exhibit of children in art
rather than tour the entire art gallery.

Do the same as above with a visit to a museum or a library.

Display in the classroom prints of art work done by artists
in other natiors.

Listen to recordings of music from various cultures and
nations. (See guidelires for selection, p. 21.)

Introduce musical instruments from various cultures and
nations. Invite someone to explain and play the instrument for
the children, for example, a guitar; a sitar, a balalaika, various
types of drums,

Include musical instruments from other countries in the
collection of instruments which the children use,

Play records and tape recordings of scngs made by children
in other nations.

Sing songs of various cultures andnations. Learn some songs
in different languages, Include folk songs.

Valuing

According to Raths, ‘‘We live our values. We communicate values in
our relationship with people.'’?

Valuing, or, accerding to Berman, 'enchantment with the ethical,”’73
is a concern to all who have a responsibility for enculturating the younger
generations, It {s necessary tobegin withthe very young, since it has becen
established that attitudes and values :nay be well-formedby the age of six.
As stated by the Staff of Intergroup Education, ““From associations in the
family and neighborhood, children learn what tobelieve, what to value, how
to behave, what to expect of themselves and others,'’74 The process of
attitude and value formation begins in the home and continues in the school.
The schools have great possibilities for clarification, expansion, and modi-
tication of the attitudes snd values which children bring to school. The
valuing process is Important not only to help children clarify personal
values, but also to foster respect for values of others. Thls is necessary,
since chlldren can deal with such problems at a peer level. 1n adulthood
they will face problems at a nativaal or international scale,

_ 72L0uis Ralhs, "Clorifying Volues," [n: Robert Fleming, editor, Curriculum for

Today's Boys and Girls, Celumbus, Ohia: Cherles E. Merrill Publishing Company, . 743,
p. N7,

73Bermon, op, ¢it., p. 155.
7481q6f of Intergroup Education, Elementary Curriculum in Intergroup Relotions,
op, il p. 5.




20 Bases for World Understanding and Cooperation

Generalizationg
1. People have differing philosophies of life, Wesghare some
ideals,

. 2, People are striving to secure goodwill and peace, and to
' live together harmoniously,’

Action Proposals
Emphasize what is cor:mon to all humans--hirth, marriage,
death, the family, making a lving, providing bask. necessities.

Discuss with the children, ontheir level, some of the problenis
which nadons face, and how they are attempting to sclve these
problems,

Provide classroom situations in which children can discuss
arnd clarify what has caused conflict among individuals or groups,

Use photographs and pictures commercially avallable as a
basis for discussion,

Raths?7 makes the following suggestions for assisting childrenin using
the process of valuing:

Encourage children to make choices, and to make them freely,

Help them discover and examine available alternatives when
faced with choices.

Help children weigh 2lternatives thoughtfully, reflectingonthe
conséquences of each,

Encourage children to consider what it {s t* 1t they prize and
cherish,

"‘ Give them opportunities to make public affirmations of thelr
cholces. .

Encourage them to act, behave, and live in accordance with
thelr choices,

.

Help them to examine repeated behaviors or patterns in their
tife,

The fi:tent of the process of valuingls to help children clarify
for themselves whar they value.

73Kenworihy, "The Intermcrional Dimension of Elementary Schools," ¢p. cit,

) 7éMichaelis, op, cit,
Y 77Louis Raths, Mertill Hormin, and Sidney dimon, Volues ond Teoching. Columbus,

E MC Ohle: Chorles €, Merrill Publishing Company, 1986, pp. 38-39.
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EVALUATIVE CRITERIA

Guidelines to aid a teacher in making wise choices in the selection of
materials and activities for human relations education follow,

Robertson78 suggests that, when inviting a resource person to the
classroom, the teacher should

1. Know something about the resource perscn and what he
has to offer.... Care should bz taken to make sure that the
individual has more than cursory knowledge of the country he ig
discuss'ng and that he is able to communicate with the children.

2. Brief the visitor about the work of the class and plan with
him regarding his presentation.... Share withthe visitor some of
the things the children are doing in the school.

3. Be sure that the children have sufficient understanding of
the country so that more realistic learning can take place,

4, Prepare the students for possible differencesinappearance
: or language difficulties,

5. Have giobes, maps...available,

Pellowski?9 poses questions teachers should ask as they select mate-
rials about other cultures or countries to be used in the classroom:

aIn regard to muslcal recordings or objects--

Are they truly representative of the culture or were they
produced merely to sati=fy the demands of tourists with pre-
conceived notions?

. Do they have enough relevance to the culture a8 a whole so
' that they are worthy of general study or do they represent only a
minute portion of the people?

Can they be easlly {ntegrated into the structure of the study
or will the children come to regard them as individual {tems of
curiosity?

s In regard to ficdonal and folkloric materials--

Was the material created by a particlpant in the culture or
by an observer of it?

78Wando Roberison, "Using People as Resources To Develop Intemational Under-
standing." In: Children and International Education, Portfolio Number &, Washington,
D.C.: Associotion for Childood Educotion Intemotioral, 1969,
Y 79Anne Pellowski. "Learning About Present-Day Children in Other Cultures.” 1In:
- Children ond Intemational Education. Portfolio Numbcr 6, Washington, D.C.t Associo-
E MC tion for Childhood Educational lnternatione!, 1969,
. m
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22 Bases for World Understanding and Cooperation

Has it been edited to remove all elements which are morally
or socially not accepted in our culture or have some of these
intrinsic values of the soclety concerned been allowed to remain
intact?

olf it Is historical, is this clearly indicated?
¢In regard to {llustrations, photographs, or films--

Is there obvious stereotyping, such as always depicting
Chinese children with pigtails, African children without clothes,
Mexican children as barefoot boys with burros, etc.?

Are the facial characteristics of any race always the same,
without regard for the fact that there are infinite varleties within
all races?

Is the comparative wealth or poverty of a nation or people
1lustrated with honesty or i3 It exaggerated?

Is there overemphasis of rural or villagelife with no propor-
tionate attention to urban life?

Are the unusually different customs depicted more for their
shock value than as illuminatons of parts of the tota] structure
of the culture?

*In regard to factual materials--
What {s the latest copyright date? Doesthis limit the usabil-
ity of the work? If copyright date is recent, do geographical and
political facts truly reflect the latest changes?

Whose point of view Is represented--the insider or taz out-
sider or both?

What kinds of sources are given?

1 would pose these aiditional questions for teachers to ask themselves:

*In regard to personal teaching behavior--

Am 1 a world-minded citizen, concerned that my students
become world-minded? ’

Am ] constantly striving to gain more knowledge and increase
my skills Inhuman relations education? Am1 planning and working
cooperatively with parents to achieve the goals of human relations
education?

! e[n the classroom--

Q Do I convey an attitude of approaching human relationships
: with urderstanding and compassion, both in my verbal and non-
E lC verbal communication?
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. Is the point of view I present free from bias?
: Do I create an atmosphere of warmth and acceptance? Dol
provide freedom to create? Do f provide rnany opportunities for
children to make cholces and decisions on their level?

Do 1 encourage children to look at problems from various

N points of view? ‘s divergent thinking encouraged?

, Do 1 encourage children to use higher thought processes?
' Are clarifying procedures, making inferences, hypothesizing
y encouraged?

N CONCLUSION

: The human relations education program as presented in this paper is
t based on the premises that education for International cooperation and
: understanding is imperative {n our present-day world, andthat this educa-
tion must begin with children under six years of age. Requirements for
the program include () parents and teachers planning and working together
to foster human relations education, and (b)a teacher who is world-minded
and concerned for effecting change in students.

The focus of the progrem is relationships with people, utilizing process
skills which encompass all facets of human relations education. Action
proposals are suggested, but are not intended to be all-encompassing, It
i is the Intention of the writer that teachers use the action proposals as a

springboard, selecting for use those propasals which arefeasible for their
classes, and incorporating additional proposals which are appropriate.
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