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This document deals with the
problems refated to the overall
planring of social studies pro-
grams in elementary and second-
ary schools. It s directed 1o
school ovrsonnel in leadership
positions. Curriculum directors,
social studies supcrvisors, cur-
victlum commnittees, departient
chaivmen.  and  administralors
should hind it useful as they give
attention to curricular reform in
the social studies. Abhough
icacl.ors may find the document
generally helpful, it is nct in
tended to be immediately apph-
cable to  classroom  teaching
tasks
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~ Social Studies to be Abolished?

Lcgislation proposed

Social studics would be virtuaiiy aboi-
ished according to the provisions of a
bill introduced at today's session of the
state l2gistature.

The bi.l would restrict social studics
instruction in Washington's public schools
to the teaching of American bhistory, gov-
crnment and geography.  The specific
purpose of the new program would be to
develop loyally to American institutions
and traditions,

The bill's sponsor stated:

"Let's foce & Teday's youth are not

patriotic, they are not responsible, and

they certainly don't respect authority,

The part of thie school's curriculum that

is supposed 10 teach these things is so-

cial studies. The Jacts speak  for
themselves; the kid's behavior has
proved it. Social studies has failed.”

When asked to comment, one influen-
tial legislator remarked, “We cannot con-
tinue *o channcl the taxpayer’s dollars
inlo school programs that don’t scem to
have made any difference in students or
in socicty.”

F.ducators’ reaction
Bevi teachers and administrators voiced
their opposition 1o the bill at open hear-
ines held by the House Education Com-
miltec. One elementary teacher testified:
“The legidators reveal short-sighted
judement in their actions. Social studies
programs are only one force molding the
behavior of sowh., The family, the
church, the peer group, as well as other
parts of the school trogram, are also in-
flucntial.  Responsible student behavior
is o result of all. not fust one of these
forces. The schools are not sesponsible.”
The superint-ndent of a large metro-
politan school district challenged the pur-
Q A the proposed lepislation:
E lC‘vr lawmakers have lost sight of

| havior should be encouraged, not con-

i demned. ie are seeing wiuiiy young pee-

iple actively and construciively involved’

in the political arena, in civil rights, and

Corps. FEven the youthful protestors are
vhowing the strength of their convictions,
Pery few actuc’ly break the law. More
imporiantdy, legislators need to realize
that passive, apathetic. and blindly obed-
fent citizens represent the antithesis of
demaocratic behavior. Growth in a free
socicty s nurtured by criticism ond pro-
test. The current young generation is
demonsiratine precisely this kind of in-
volvement. In so doing, they provide evi-
dence for the worth of social studies pro-
erams. This area of the curriculum may
need to be expanded and deepened but
certainly not curtailed.”

Students' reaction

High school seniors, many of whom
are college-bound and apparently repre-
sent the schools' successes, had these
comments:

“Social studi»s? It doesn't help you
solve the big problems like who's goi the
rivht answers to moral questions.”

"My biegest problem is all the de-
civfops necessary.  Decisions abont  big
things like drugy and war, and little things
tike pirls and cars. Social stedies hesn't
helped nie much with that kind of stufl.”

Of special interest is a poem written
by a high school student prior to the furer
over social studies:

BRENEDICTION
The junk is scattered over all the carth
Trash is visible everywhere
And as junk has been known to do
It gathers

Forming a junkyard of despair

Ajunkvard cremmed withbroken dreams

racx's meaning. Muck present be-| Of goals thatweren't fulfilled

in such programs as Vista and the Peace |

Of talent. energy, and usefulness

Wot pourcd slenty forth

But carclessly spilled

This junkyard does not breed the love
Or understanding that they need
Instead, new bounty crops of hatred
Are quicklr put to seed

Here and there they come together
For lack of a better place fo go
And for the world around them
They produce, direct and tar

In a very tragic show

Commentary

The questions posed by critics of social
studics cducation are many and difficult,
Are school programs addrcssing the prob-
lems extant in our socicty such as ucban-
izalion, race rclations, and war? Do the
social studies make sense to the learner?
Is it sufficient to say that each generation
has had its radicals and that most young
peaple are O.K.? Is it possible that schools
have tailed socicty as well as the indi-
vidual?

Thoughtful educators tecognize that
they must do more than shufile courses,
subdtitute new course content, or make
teatbook adoptions. Reform must be adap-
tive 1o the changing characteristics of
young people as well as Lo the emerging
issues in a modern socicly. To do other-
wise may well lead ta the destruction of
cur social order and the atienation of cur
youth.

Peospects

The fate of the social studies is uncer-
1ain. Support and opposition no longer
seem 1o follow traditional party lincs.
However, it docs scem clear that the social
studies curriculum. as cducators have
known it, may be druggling for its very
survival. Many fecl it is none too soon.
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bt was the best of times
it was the worst of times
it was the age of wisdom
it was the age of foolishness
it was the epoch of belief
it was the epoch of incredulity
it was the season of light
it was the season of darkness
it was the spring of hope
it was the winter of despair
we had everything before us
we had nothing before us
we were all going direct Lo beavea
vie were ali going direct the other way
in short, it was the world we live sn*

‘ "




This donument is predicated on two
assumr:tions. First, the entire social
studies program should be coinnmitted
to the rational process, i.e., knowl-
edge, evidence, and reason. Second,
the program rests uron a strong belief
in the dignity of man, i.e., the inherent
worth ¢f the individual. Thkese two
values constitute the philosophical
foundation for 'his document and ate
the propased norms far individual
behavior and public policy.

Three elements form 1the cur-
riculum components of these guide.
lines. Each has a d'irect relationship to
our definition of the school's role.
These compenents should be viewed as
strategies that 2nable the individual to
become an active participant in the
process of social change. Kncwledge,
thinking, and social action provide the
frame for our triad. The purpose of
these guidetines is to make these con-
cepts operational.

knowledge

The mnst traditiona' of these com-
ponents is knowledge. From their in
ception schools have been viewed as
transmittass ot knowledge. Yet, in
spite of this historic relationship it
would be difficult to claini that the
scheol has handled this task  thor-
oughly o7 comprehensively.

Standards of currency anu validily
‘\)' rot always been applied lo

knowledge the wchool has presenied.
Neithier can the schocl assert that its
knowledge has been corsistently repre
sentative and reluvans,

Knowledge tial has given rise to
controversy has been frequently de-
leted and igncred. !n addition to such
limits, the know'edge of the <chool has
oversmphasized the bias of the while
rdddia  class  thus eoptributing to
minority group frustration wnd hos-
tility.

The knowledge component oro-
posed in this program serves three
functions: First, it provides historical
perspective. This sense of the past acts
as & buffer against detachinent, aliena
tion, and presentism-living just for
today. It allows the ingividual 1o
establish s.gnificant relaticnships be-
tween the present and the past and the
present and the future.

. wcord, knowledge allows the indi
vidual to perceive patterns and systems
in his environment. It is this ordering
function that allows the universe, even
with its increasing complexity, 10 be
intellectually  manageable. Recently
developed  social  studies  programs
utilizing fundamental generalizations
from the social sciences represent a
curtent cffart to implement this order-
ing function of knowledge.

Third, and especially significant for
these guidelines, is the function of
krowtedge as the foundation for social
action, In the school setting, soc’al
action without know'edge cannot be
tolerated.

E lC erarg hnes of “Tre Ta'e of Two Crres” by Chartes Dukers




inquiring
analyzing

continuity
order

solving
choice decn:hng
valuing

(7
S0
& creating
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soclal action

apolication
interaction
identity
compitence

theoretical basis Yor soclal studles programs
- the three components and their functions




thinking

The second component is thinking.
Unlike knowledge, thinking has re-
ceived the formal attenticn of the
school’s curriculum only somewhat
recertly. It was in 1961 that the
Educational Policies Commission of
the National Education Association
stated that: ““The central purpose of
American education is the develop-
ment of the ability to think."”

Qperationaily, the chool has prob
ably been l2s; effective with thinking
than with the knowledge dimension.
Thinking competencies have not been
systematically emphasized in most
curricula. Lower leve! thinking opera-
tions {mem-ry, comprehension) have
characterized teachers’ questions and
textbook materials. Adequate atter.-
tion has not been given to critical
thinking, divergent thinking of
decision-making.

Recently, inquiry-oriented ap-
proaches have received considerable
emphasis in educational literature.
However, widespread practice and
support are not evident.

Thinking skills are ot developed as
a resuit of accumulating knowledge.
Rather, they are cruiial curricular
components that must L2 systematic-
ally planned anrd execuled by cur-
ricutum workers and teachers.

Thinking competercies serve several
functions. They enable the incividual
to:

. ask significant questions
. snalyze conflicts
. . solve prublems in creative ways
. make decisior.:
Q . form and clarify values
E lC«osx impottant, for the purposes oi
3 guidelines, thinking compe-

Aruitoxt provided by Eic:

tencies represent a vitat link between
knowledge and our third component,
social action.

social aciion

Social action, as used in these
guidelines, refers to individual be-
havior or involvement that is rationally
determined for the purpose of resolv-
ing a problem that confronts society.
It demands that the school find ways
to involve the learner directly with
community oroblems and social issues,
vicarious le?ining, though desirable, is
not enough.

The strategies of the schoo!l have
nct demonstrated direct participation
of the learner in the resoluticn of
social problems. The potential of
knowledge and thinking skills has not
been realized Lecause educators have
cuonfined their thinking to what has
been termed two-hy-four education
—the two covers of the textbnok and
the four walls of the classroom. Such
attempts on the part of the schoo!
havs been linited to student govern:
ment days or field trips to the loca!
courthouse.

Too often, the lesrner has been
treated as a passive target for incul-
cative strategies. This do ument takes
the position that socia} action should
represent the logical outcome of
knoviledge and rationat thinking oper-
ations.

Social action functions in three
ways:

11 permits application of knowl-
edge and thinking in the social
arena

1 provides an avenue for interac-

tor and identification with
society and resulls in a3 more

relevant social studies program

It builds en awareness of per-
conal competency—the aware-
ness that ~ne can make a contri-
bution-an ingredient essential
for a positive self-concept

Ir summary, social action buitds in
th: individual competencies for con-
fronting social change.

It is the objective of these guide-
lines 1o develop young adults who at
the completion of their high schoo!
programs could say: "l know what's
goirg on, I'm part of it—and | want to
do somethirg about it.”’

These would be young people who
can determine thzir behavior on the
b>sis of rationa! processes and who act
in ways that wil assist in the resolu-
tion of societat conflict. To effect this
objective schools must insure inter-
action between the learner and the real
world.

[t is important that the three com-
ponents be viewed as equafly im-
portant elements in this progrem;
ignoring any one of them would defuat
the program’s purposes. The re'ation-
ship between the three components is
dynamic, rot static. These com-
ponents interact and feed on ezch
other.

Knowledge is the base on which
thinking and social action rest.

Thinking Operations, in company
with knowledge, result in social action
and further knowledge. Social action
must not be viewed as the goal of this
curricuium. This application serves as a
base for further thinking operations
and new knowledge.

This triad is 10 be perceived as a
tight anu inextricable combination of
three components that are dynamic in
their relationship with onz enother,
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First, the guidelir.es presented are
ideal statements. As ideals, their total
realization is probably not possihle.
However, they are intended as direc-
tions fc. social studies revision. To
develop these directions beyond ihe
scope of this docunwent, severai rer
erences selected largely from educa-
tional writers are appended to each
guideline, ') these the thoughtful
reades will find many useful sug
gestions and additional sotrces, many
beyond the field of education.

Second, the guidelines provide a
rationale for action. The demands of
students and the issues facing society
cannot wait while school committees
spend three, four, or five years de-
veloping a totally new program.
Urgency dictates that the attack on
the social studies turriculum begin
immediately. Committees mioht assign
priority to two or three of these
guiderines, selecting and ranking those
having the greatest importance in the
local school situation. Curriculum
workers could then address themselves
to these on 3 priority batis.

Third, readars must be aware that
the guidelines are rooted in a critical
view of existing programs. Clearly, 3ll
of these triticisms may not be valid in
a given situation. Curriculum workers
must maintain a mental openness in
the application of this document. De-
fensiveness will not result in fruitful
self-evaluation,

Finally, the questions provided at
the end of each guideline statement
are not intended to be evaluative in
the sense of measuting the quality of
the existing program. Inst2ad, they
should serve several sornewhat dif.

Q purposes. First, the questions
E lCd fr.vhze clarify the meaning of

e juideline. Second, the questions

can provide a direction for needed
recaarch. Third, the questions should
stimufate and provoke reffective think-
ing and discussion by the professional
sta’f &s they take a long, hard look at
purposes and practices of the existing
social studies program. Certainly this
last process will generate more ques-
tions as wetl as new ideas and that is
perhaps one of 1he greatest benefits to
be derived from these guidelines.

N

IR

the role of the
soclal studies
commitiee

In altacking program reform, social
studies commiltees assume a crurial
role—one that determines the schoal's
effectiveness, It is sincerely hoped that
this document will prove (o be a
valuable tool in resoiving curricular
problems.

In summary, the foll~wing steps are
sugoested:

1. The comrittee familiarizes
itself with the total docu-

ment.

D 2. The commiltee answers the
questions posed and con-
siders the :lustrations given.

D ? The committee develops
other questions pertinent to
its own programs,

[:] 4, The committee establishes a
priority listing of guidelines.

[:] 5. The commitlee develops a
year-by-year plan o attack-

D ing the guidelines.

6. The commitlee gives im-
mediate attention to two or
three guidetines with top
priority.

13
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‘Guiddlines 1.4 deﬁne the purposes ol the social studies pregram: They
N provide 2 more specific direction to the centeal theme expressed in the statement
of commitroent, reflett concern for the development of a !mowledgeab!e and
samadent citizen, and attémpt to elaborate on individual fulfiliment and .
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develop the ability to make a criticat
analysis of enduring social issues
through the apptication of the knowl-
edge and melhédology ‘of the social
sc'ience_s\ln an interdisciplinary man.
ner.
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The primary ourpose of the social
studies is not 1o train students as
speciatists in any or all of the academic
disciptines.

Little can be ssid in defense of a
social studies program that fails to
develop an understanding and a sense
of involvement in fundamental social
problems.

Too often, classes devote excessive
tima and effort to the study of topics
perceived by 1ne students as unrelated
to their lives or to the contemporary
world. The need of pupits for know!:
edge and understanding of their social
environment i3 immediate; their con-
frontatiorn with problems, difemmas,
and issues begins in early childhood.

But frequently these highly sig
nificant questions are regarded as inci:
dental to the existing curriculum,
perhaps surfacing only occasionally
under the guise of “‘current events.”

almed at Ideallzed

Instead, the social studies program
typically offers a curriculum that is
oriented toward citizenship for an
ideatized society that never was and
never will be, or toward speciatized
knowledge of a particular discipline
that may kear Kttle demonstrable rela.
tionship to the modern world. Neither
01 these alterpatives is satisfactory: if
soutal studies cannot rationalize cur:
rent social phenomena, then it is prop-
erly dJescribed as  irrelevant  and
unnecessary.

Broadly-based so~ial issues suggest
interdisciplinary study and remedies,
but subject-matter specialists, es
pecially at the secondary level, sor e-

o A R S

times resist drawing upon resources
from throughou’ the social sciences.
However, because social prolems do
not respect academic boundaries, each
must be approached on its own terms,
i.e., in an interdisciplinary manner.

Nonetheless, each social science can
make marked contributions toward
clarifying the basic issues that con-
tinue to afflict society: they can aisn
suggest afternatives as wetl as pre-
dicting some of the consequences as-
sociated with each choice.

While it is unlikely that a sofution
to a particular problem would be
devised in the classroom, organizing
problems, selecting pertiner.t informa-
tion, proposing carefully considered
solutions, and acting on these solu-
tions wherever possible will clarity the
contemporary world, increase
decision-making competency, and con-
tribute to a feeling of personal achieve-
ment.

consider these questions

1. What evidence is there that high
school students understand the
diverse and long-standing orxins of
the social confticts found in mod-
ern societies? To what extent do
the social studies teachers agree on
the purposes of the K-12 social
studies orogram? How well do
teachers understand the refation-
ship of what they are doing to that
progream? Do the goals of the
program guide the instructional
process of is each teaches pursuing

114)

his own goals that niay well be
unrelated to the rest of the pro-
gram? Can elementary students
identify th~ basic issues of their
socizty? tow frequently .0 they
reiate specific probleins and events
to these fundamental issues?

2. Do social studies teachers at oll
levels stress problem-solving and
decision-making in pruolematic
situations? How often do they
orovide extersive opportunities for
students to state and support their
views? What controversial issues
are an integral part of the pro-
gram?

bibllography

Massialzz, Byron G. and C. Benjoniin
Cox. Inquiry in Social Studies, New
York: McGraw-Hill Book Co. 19%ii,
Chapter I,

Oliver, Donald W. “The Selecticn of
Content in the Social Studies,’
Harvard Educational Revievs,
27:221.300, 1957

8enne, K2nnath. “The Major Tasks of
Contemporary Thinking,”” Effective
Thinking in the Sncial Studics,
edited by Jean Fair and Fanne
Shaftel, Washington, D.C.: National
Council for the Social Studics,
1967,

Myrdal, Gunnar, “"American Values
and American Behavior: A
Dilemma,’ Democracy, Pluralis,
and the Social Studies, edited by
James P, Shaver and Harold Berl ik,
Boston: Houghton Mifflin, 19G8.
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Skills instruction should not be
limited to such: competencies as graph
reading, time lines, outlining, report-
ing, and similar work study skilis.

The most important skill to be
Jdeveloped by the public schools is the
ability to think, The Educationat
Paolicies Commission of the National
Education Association and the Ameri-
can Association of School Admini-
strators recently stated:

“The purpose which runs through
and strengthens all ather educational
nurposes—the cormon thread of edu-
cation—is the development of tha
ability to think."

Thinking skills are especially sinifi-
cant in socicdes choracterized by

‘change and democratic processes.
Witlin the social studies progrem,
major attention must be given to
prablem-solving, critical thinking, end
decision-making.

Problem-solving is the form~! pro-
cess of resolving conflicts, Criticid
thinking is chiefly concerned with the
evaluotion of data and ideas in an
objective roanner, while decisian-
making necessitates making choices.
Solution, criticism, and choice are of
paramount importance in tesolving
social issues.

A second aspect of skill develop-
ment concefns the competencies as-
sociated with s «Lial behavior, Effec.ive
in‘erpersonal relations suggest a se xi-
tivity 1o others’ needs and inter:sts,
alequaiely developed communicaticn
skills, and the ability 10 manzge au-
thority.

face-to-face

Classroom  practices should g
y “udents aburdant opportunities

foce-to-face level. Students shquld
have experience in dealing with the
highly charged emotional conflicts nf
the social arena as well as with th~
calm, rationa! inquiry of the class
room. They may undergo the demanis
placed on them as both leaders ax!
foownrs, making contributions v
both roles. When they hold mincority
views, students vsn fearn to function
as thoughtiu! critics, seeking to brin:
about needed reform througt: legiti-
mite processes. An aloofness from
obligation to other individuals or tha
chaos created by anarchy are rarely
acceptable.

Work study skiils, given con-ider-
able attention at the elementary leve?,
include abilities 1o locate and compile
information, 10 present and interpret
data, and to assess the validity of
source matecrial, The social studies
should assume special responsibility
for instruction in reading materials
directly related to the social studies,
using r.aps and globes, and develuping
a sense of temporal and spatial rels-
tionships.

However, higher levels of pro-
ficiency in the work study skills, as
well as social and thinking skills, can-
not be attained unless they ace incor-
porated in the curricutum of ali grades,
K-12. I provision is not made in the
secondary school for the sequential
development of these competencies,
growth will be arrested at 2 fairly low
level and the student will be unable to
employ the mare powerful extension
of these abilities.

Skills serve as the essential bond
between knowledge and action,

consider these questions

1. Are the <kills discussed in this
guideline taught in the classroom?
To what extent do teachers, cs-
pecially at the secondary level,
instruct in ways that will develop
these skills?

2. How well can students conduct
their own discussions? Are they
willing and ab'e to express them-
selves in groups of all sizes? How
successfully can student groups
cope with conflict among them-
selvest

3. What provisions are made in cur-
risulum planning for developing
skills in a sequential way? Are
evaluation instruments used to
diagnose possible causer of de-
ficiencies and to prescribe subse-
quent instruction?
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The purposes and practices of cocial
studies education should not deter
originality, either explicitly or im-
plicitly.

In its legi*imate efforts to sccialize
the behavior and values of children,
the schou! sometimes seeks a high
degree of conformity. If comptiance
with the conventions of society is
stressed unduly, students may exbhibit
a hesitancy t> nxamine controversial
issues critically, to consider authori-
talive siétoments thoughtfully, and to
axnress opinions willingly.

Instead, they are more likely to
repeat or propose ideas that they
betieve to be widely supported. Diver-
gent  thinking, however, seeks un-
common elternatives for difficuft
questions, s2lying on flexibility, spon-
taneity, and originality.

To encourage divergenrce, a teacher
should utilize the open-ended prob:
fems, i.e., thosa without preconceived
wlutions, that constitute the focus of
this document.

The classroom climate should be
success-otiented, supportive of stu-
dents’ attempts to cope wiith difficuft
and sometimes frustrating situations.
Seeringly irrelevant questions or com-
ments from students should not be
diemitend uptil their meaning and im-

Y _have been explored.
ERIC
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creatlvity demanding

But divergency is i:ot to be cour
fused with irresponsible deviancy, i.e.,
"'just being different for its own sake.”
Divergent thinking and creativity are
highly demanding: 1) they necessitate
extensive knowiedne, ideational
fluency, and the ability to formulate
and restructure questions; 2) they
demand the c¢ourajge to risk un-
certainty and error and 1o expres:
minority points of view.

The crucial issues for any society
are the degree of uniqueness nceded
for progress and the amount of con-
formity required for stability. Svery
person has creative potential which, if
exercised, can contribute to his own
sense of seli-esteermn as well as to the
welfare of others; engaging this »oten
tial constructively in the resolution of
social issues in the task of sociaf
studies educetion.

John Stuart Mili wrote, “Eccen-
tricity has gencrafly been proportional
to the amount of genius, mertal viger,
and moral courage contzined ih 2
society. That so few dare to be eccer
tric marks tha chief dangsr of the
time ™

consider these questions

1. How adequately are student oriiJi-
nality, uniqueness, and creativity
rewarded by social studies teach-
ers? Are students who are respon-
sibly individualistic given high
grades, encourogement, and praise?
How well do teachers respect and
support the need for divergence?

2. Do students recognize the indi-

vidual’s right to dissent? Do they
also recognize the dissenter’s re-
sponsibility to defend his position
rationally?

3. How well do textbooks lend the n-

selves to fostering ~:oativity for
both students and trachers? Do
curriculum  materials emplhasize
conformity? Does the school's in-
plicit philesephy inhibit originatity
and risk taking?

bibllography

Snith, James A. Creative Teaching of
the Social Studies in the Ule
mentary School, Boston: Allyn iind
Bacon, 1967.

Combs, Arthur, editor. Perceiving, Be
having, Becoming, Washington,
D.C.: Asscciation for Supervision
and Curriculum ODevelopment.
1962.



numhber
four

enable the individual to develop his
own values rationally and to accept his
accountability for the consequences.
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The goals of social studies educa-
tion should not be an irrational alle
giance or an irresponsibla nihilism.

By their very nature the social
studizs confront complex questions
that are rooted in conflicting attitucles
and beliefs. These value orientations
ure the foundations of social insti-
tutions and bhebavior. Therefore, it is
neither desiraile nor really possible for
social studies teachers to attempt to
establish a “value-free” situation® in
the classroom; teacher behavior, sitb-
ject matter, and instructional materials
all are the products of judgment.

free atmosphere

The real question is the approach to
be taken. Any study of values, alien or
indigenous, stould be conducted in a
free and open atmosphere. Students
should become experienced in discern-
ing between fact ard opinicn, objec-
tivity and bias.

\When valuzs have been identified
by students and/or teachers, the sup-
porting arguments should be validated
and their consequences specified and
evalua’ed. This analytical approach, or
valuing process, will often produce
extensive empirical support for many
basic values held in a society; values
without a rational basis should be
scrutinized very closely aod may be
rejected if such suppat cannot be
provided.

A more perplexine ataect of valuing
concerns the ro'e of the school as an
azent *or inculcating in the young
i"-'"e.',' held societal rorms, standards

of behavior, and ideological pref-
erences. This issue itself is beclouded
with conflicting attitudes helu by
varicus groups.

school Is only one

Cultural pluralism in America effec
tively and properly hinders the school
from seeking or producing unanimity
among its students about values,
Rather, the school is only one force
among many influencing the young.

However, what the school can con-
tribute is impressive: 1) it can provide
opportunities for the free examination

. of the issues, ¢) it can provide ex-

perience in making rational judgments,
3} it can develop the value human
dignity by respecting the rights of
individuals, and 4} it can develop cn
individual’s feeling of compete. e to
cope with ambiguous questions.

Limiting the schools’ role to indoc-
trination will be ineffectual ano
incompatible with the principles of 2
society created by men who were
dediceted to a rational basis for human
dignity and social order. Our social
system can and must continue to
withstand the test of reason.

consider these questions

1. Towhat extent do teachers seek to
cfarily the +alues of their students?
Do teachers tend to moralize or
exhoit others to follow a particu-
far commitrent? Are appeals to
Lonscience Gr conventional wis
dom employed 1o influente be-
havio' ?

2. How carefully do students
examine what they believe? Do
they restructu;e their values when
confronted with persuasive evi-
dence? Are they willing to sustain
their commitments with  any
empirical data?

3. Do students and teachers engage in
activities that indicate their values
are rnore than words? Are students
directly involved in those social
actions for which they profess
support? Do teachers demonstrate
active political and social involve-
ment?
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content based on general corcepts and
methods of investigation derived
largely from the social sciences and
should be organized around enduring

and pervasive social issues.




The content should not be re-
stricted to a recounting of man’s past,
a description of socizl phenomena, or
responses to ephemeral concerns of
the community.

" Much time in the classroom can be
devoted to “tel’ing what happened.”
But history is not a chrenicle of past
occurrences and merely ordering
events will not lead 1o the under-
standing necessary for interpretation

Virtually no attention has been
given, until recently, to the ways in
which a historian works and yet
history is 2s much process as it is
subject matter. Similarly, culture
studies in the elementary schools have
sometimes been limited 10 describing
unique customs and practices without
relating this information explicitly to
anthropologicat and sociolugical skills
such as observation and classification.

revolution to neighborhood

It is not sufficient to assume that
these abilities are learned coinci:
dentally with descriptive content, Too
little effort may also be devoted to
establishing concepts that would per-
mit the handling of vast amounts of
data; examples would include revolu:
tion, frantier, end neighborhood. But
these ideas will not be productive if
they are not organized into a se
quence, e.g., trade is caused by special-
ization; specialization is occasiorad by
scarcily; scarcity requires econ.mic
systems.

ERIC
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conceptual vs. content

A curricutum using a8 sysiematic
conceptual pattern is mc-e efficient
and powerful than one using a “'cover
the content™ approach. ’

Employing the social science disci-
plines as the sources of rontent for
social studies curriculums does allow
the utilization of man’s most powerful
knowledge and strategies for inquiry
into social problems. However, it is
clearly inadequate just to simplify the
concepts and techniques of the social
wiences for elementary and secondary
levels.

Instead, social issues that invotve
more than one discipline are more
suitable for public school purposes. If
the issue to be studied is ihat tech-
nology has brought both benefits and
problems to modein society, then in-
formation and irquiry techniques
should be setected from the disciplines
of history, economics, and sociology,
all of which deal in scme significant
way with differing aspects of tech-
nology.

To understend the meaning and
implications of technology, it is neces
safy 1o yiew it as @ phenomenon
embedded in complex social con-
ditions.

distorted perspectives?

If the problem under consideration
is race selations, then it is apparent
that many social sciences may be

28 N

pertinent and that distorted perspec-
tives may result from "purely eco-
nomic,” “‘strictly sociological,” ot
"solely historical” approaches. This
document takes the position that
issues such as economic justice, peace,
social order, environmental harmony,
and hurnan rights are the appropriate
social studies curriculum content for
grades K-12 and that these issues are
best studied in an interdisciplinary
manner.

unique role

The primary purpose of a social
studies program .. not to advance the
frontiers of knowledje nor to preduce
social scientists, but rather it is to
engage students in analy2ing ard re-
solving the socizl istues confronting
them by drawing on the content and
techniques of the social science disci-
plines as well as the humanities and
the sciences whenever and wherever
apprcpriate.

This should be the unique role of
the social studies in the public schools.

consider these quesiions

1. T¢ what extent are the appropriate
concepts, generalizations, and
main ideas recessary for under:
standing modern society being
identilied and allocated to grade
levels? Atre teaching practices plac
ing too much emphasis on
accumulating information and too

27
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little on the key ideas that per-
meate some portion of knowledge?

2. How extensively do students use
the varicus ways of seeking knowvl-
edge? Do they rollect and inter-
pret gecgraphical or sociclogical
data? Do teachers instruct in ways
and indicate they value “lcarning
1o learn’'?

3. Is there any significant effort to
plan the sequential development of
major concepis? To what degree is
there continuity from one grade
love! 1o the next insofar as con-
cepts and generalizations are con-
cerned?
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The content should not omit rare-
ful study of non-Western cultures,
religious or ethnic minority groups, ov
values alien to Western civilization.

To gain an adequate understanding
of his social world, a child must
become aware of the great variations
among the peoples of the wurld,
within the American nation, and in his
cwn community.

But classroom experiences can
create @ misleading impression of cul-
tural uniformity; students can come to
view the world with knowledge
derived almost sntirely from Western
and middle-class traditions.

_two-thirds non-white

Yet two of three people in today’s
wor!ld are non-white, and significant
percentages of the populations of the
United States and its communities are
of neither European nor Christian
origin.

Some history programs may 1. J
one to believe that the cradle of
civilization has been fargely confined
t0 the Mediterranean region, Over
looking archaeological and anthwo
pological evidence that suggests man
first lived in Africa and developed his
most enduring cultures in Asia.

tn the primary grades, family and
community studies may urwattingly
promole normative behavior that is
characteristic only of white middle:
class society. While diverse value sys
tems are acknownledged in religions,
the morcs. roles, and expeciations of
cultural groups other than the
student’s should also be identified and

concealing diversity

To atiempt to understand a non-
Western or non-white culture without
the perspective of its own set of values
is to do an injustice to that grcup.
Social studies programs can inad-
vertently conceat the almost incredibie
pluralism and diversity of man’s social
world and instead may continue to
reinforce cultural bias and ethnocen:
tricity.

Selecting the main ideas, topics,
and problems that are truly repre-
sentative of man's achievements is a
most difficult task. Nevertheless,
instructional decisions to include or
exclude a topic, a concept, 3 main
idea, or a fact must account for its
contribution to a balanced under-
standing of man's social life,

A defensible prugram facilitates the
understandings that the student’s cul-
ture is one culture among many, that
his value system is not shared by a
majority of the world’s people, and
that his heritage is extremely diverse in
its origins.

Parochialism should not be found
at any grade leve!; omission of data
and deletion of generalizations are
justitiable only on grounds of iirele:
vancy, and not according to bias and
prejuuice,

consider these questions

1. How adequately are minority

3. 7o what

devoted to the American Negro
comparable ‘9 the time spent on
studying the American Indian? Do
the history textbooks tend to pro-
mote the outmoded “’melting got”
concept of American culture?

2. What evidence can be cited to

counteract the charge of white
American middleclass values as
dominant in social studies text-
books and teachers? |s the image
of the locat community and its
members as presented in the class:
room accurate, feal, and compre-
hensive?

extent are teachers
knowledgeable about non-Western
cultures? 1s the instruction about
other religions and cultures as welil
informed as the instruction on
American traditiont? Do teachers
manifest an awareness of the pos:
sibility of their own cullural bias?
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content consistent with the current
knowledge, theories, and
interpretations commonly accepted by
the appropriate social science
disciplines.
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The content should not include
facts, generatizations, and conclusions
that are unacceptable to scholars.

Politi:al scientists concur that an
individd i} can exercise his political
power 110st effectively through an
interes' roup, yet many schools insist
on stressing the efficacy of individual
political action. Political decisions are
products of compromise, confiict, and
dissent, whereas civics programs may
stress harmony, unity, and consensus.

Sociologists maintain that personal
values are derived largely from the
norms held by m-mbership groups and
that behavior wifl be greatly in-
fluenced by the expectations of peers.
But commitment to a personal ethic
and conscience frequently dominates
classroom discussions and judgments
of behavior to the exclusion cf social
norms and raores.

Economists knovs that injecling
money into an underdeveloped econ-
omy is unlikely to change significantly
the standard of living of the local
populace; this commonly suggested
remedy, however, is not ahways ex-
amined critically in the social studies
classroom,

Urban specialists agree that culture!
assimilation and populatien dispersa!,
oftcited solutions to minorily and
wban problems, may not withstand
the test of immediate feasibibity and

gap between known, taught

Assigning responsibiliiy for social
studies instruction to teachers who
Fave had specialized training in the
social sciences is one effective means
oi preventing erroneous instruction.
The inconaruities between academ-
ically sound findiigs and public schoot
teachings cannot b2 allowed in social
studies programs for the 1970’s.

The knowledy.: explosiun originat-
ing from intersive research creates a
gap between what is known and what
is taught, making it exceedingly diffi-
cult to maintain an updated program.
However, any hesitancy of the schools
to incorporate and modify their pro-
grams in order to maintain scholarly
integrity is indefen. ..e; every effort
must be made to insure the accuracy
of the information utilized ir class-
rooms.

A review by subject-matter scnolars
of the materials and examinations
utilized in a school district may roveal
weaknesses. But deficiencies may not
be confined to conteni-ia'en courses,
for the skills and attitude domains are
also prone to perpetuation of obsolete
competencies and opinicos, g, rote
memary, innate racial inferiority.

In this dynamic society, teachers
and students ahke will find it increas:
ing'y more urgent to ascertiin the
validity of their information.

consider these questions

1. What efiorts are made to insure
the accuracy of information pre-
ser i to students? Have text-
t.. s been carefully evaluated for
uptodate scholarship? Can the
interpretations oifered by teachers
Le subistantiated?

2. How extensive are the social
science  references available to
teachers? Are the present resources
¢ 1ent and are they used? Does
the prufessional staff read the pub-

tions that will facilitate "'keep-
qup?

3. o the insiructional supervisors

islly knowledgeable abrout
1 whiect for which they are
by wible? Are teachers who are
'sls on a particular topic
5 resources for other teach-

N
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cusriculum should have a diiect rela-
tionship to the immediate concerns of
the students.



The content sho:ild .t be chosen
sofely on a basis of tradition or wide-
spread practice.

Siudents of all ages confront situ-
ations demanding knowledge and
social skills almost every day. Some
young children may ask why iheir
mothers work while others do not.
Adolescents often find they must
choose between status with their peers
and showing respect for authority.

While some older youths willingly
complete their military obligations,
others challerge the institutions of
American society. Technologicol and
social conditions seem to have ameli-
orated the concept of the family and
the school as the sole agencies pre-
paring the child for life.

kids no longer ohserve

Mass media, wurbanization, and
social conflict have placed the child,
willingly or not, in the role of an
active participant rather than a passive
observer. He is coniinually called on to
organize the vast quantit.es of social
phenomena he observes. He is fre-
quently required to apply this social
knowledge, perhaps 3s a citizen of the
shool community, a consumer of
goods and services, or simply as a
member of a “bull session” on the
merits of civil disobedience.

ERIC
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These situations are directly com-
parable to the pro*'ems confronted by
&.ults with one important exception:
the student has much less experience
and knowledge on which to draw. The
school can provide this experience and
at the same time minimize the conse-
quences of improper choices, e.g.,
through tole playing, simulations, and
mack sessions.

By attempting to meet the essential
and immediate needs of students deat-
ing with society, the social studies
program will noti only be more mean-
ingful to the student, but will also be
more relevant to the needs of socicty.

feed curlosity

The need to know and understand
may not stem only from the necessity
for coping with social issues. v may
2lso originate in a basic curiosity, a
desire to comprehend, and a quest for
order and meaning in the universa,
Therein lies the fundamental strength
of the discovery and inquiry methods.

1§ the social studies program ad-
dresses itselt 10 the social concerns of
the students and aveails itself of the
irherer.* peef for indindigl meaning,
then it can deny the charge made by
son¢ el the social studies are irrele
vant 10 the Trvey af the pupils.

36

consider these questions

1. To what extent have the students
played a role in establishing the
curriculum?  What  efforts  have
been made to determine the rele-
vancy of the existing program to
the social world of the students?
How are the opinions ¥ the com-
munity considered v+ mabing cur
riculum decisions?

2. Are the competencies s0ight in
the program the ones that v i} best
enable the student to live with and
in society? How satisfactory can
crorse conient be justified in
terms of the society in which the
student will find himself? Are both
subject natter and classroom ac-
tivities determined largely by
established practice and custom?

3. Do students believe that the con-
tent of their sacial studies program
has importance for their lives in
the present an:l future?
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Curriculum patterns should not per-
mit unnecessary duplication of subject
matter or the omission of experiences
necessary for subsequent learnings.

Chaznges at one grade level will have
effects at other grade levels, eg.,
mongy exgended for instructicral im-
provement at the high school level is
money not available for supple-
mentary materials in the elementary
schools.

In a simi'ar fashion, limited early
experiences wiih cultural and ethnic
diversity will hamper subzequent
attempts to deal with prejudice. In-
cluded in nost course outlines are
objectives to develop thinking skills,
but the sequent’al activities that will
systematically develop them usually
are not clearly described. Goals
directed toward students’ under-
standing of the rational process and
human dignity are rarely reflected in a
sequential program of experiences for
that specific purpose.

centinuity missing

Even in a matter apparently as
simple as organizing the topics and
courses for study, not enough thought
is given to the rationate for that
parlicular sequence. While the rigid
epanding environment approach of
the elementary grades, a common
{lamcws«k for social studies, has been

subjected to some criticism, the sec-
ondary progran: has provided even less
theoretical basis for its course organ-
ization.

What is missing in 100 many cases is
any sense of continuity, whether it be
in conceptual development, value
modifications, or subject:-matter se-
quence.

Ideally, a curriculum plan should
define the objectives of the program,
and then select the learning ex-
periences, the subject matter, and the
teaching strategies that will aid the
student in reaching the goals set for
him,

This is no mean task, but its com-
pletion is necessary for effective learn-
ing. One might begin by choosing only
a sinyle grade and, after selecting only
a small number of cognitive objectives
desired, plan the appropriate subjects,
experiences, and teaching strategies to
attain those objectives.

The question to be answered is:
“How can we best do what we want to
do?' This process coulo be repeated
with other segments of the curriculum;
perhaps certain skills and attitudes
could serve as foci for planning as well
as knowledge,

The point is that significant changes
in students can be achieved only
through planned accumulation and re
inforcement.

a);\\

consider these questions

1. On what basis can the course
sequence for grades K-12 be justi-
fied? Why are certain courses
antecedent to others? Do subse-
quent courses build on what ‘ias
been tearned previously?

2. To what extent do teachers from
all grade levels meet and communi-
cate with each other? Is there
consensus amang them about the
purposes of the social studies pro-
gram? Do elementary and sec-
ondary teachers demonstrate sub-
stantial understanding and agree:
ment with each other’s purposes
and practices?

3. Are the existing scope and se-
quence documents satisfactory?
How weli do existing courses of
study relate to one another?
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Guidelines 10-15 define the characteristics of instructionsl strategies required
T ide the potential of this program. They stress the need for clearly defined

bbjectives, emphadize stzategles that will involve the learner and result in
EMC e social action, and point out the need for individualizing methods,
ons, and the use of media. ’
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establish fearning objectives that
describe desired student competencies
in specific terms.



Instructors should neither state or
pursue objectives that are vague, am:
biguous, or unattainable,

Terms commonly found in sccial
studies objectives are ‘‘understand,”
“know,” and “appreciate’’; all of these
can and will be interpreted in a variety
of ways. Therefore, they are not
especially useful in describing specific
goals for instruction, for without
clarity there is: 1) no way of determin-
ing the degree of success of the pro-
gram, 2) no way of identifying needed
improvements, and 3} no way of
knowing what is expected.

At the classroom level, teachers are
often unwilling or unable to describe
specifically what students should be
able to do as a result of instruction.
But they proceed to select content and
teaching strategies, deprived of the
necessary direction provided by
specific objectives. It is difficult to
understand how claims of instructional
success or failure can be substantiated
under these conditions.

define what's intended

Notable instances occur when
claims are advanced for influencing
student attitudes toward democracy,
individual rights and responsibilities,
or tolerance. Insufficient effort s
made to defire what is inlended, to

determine effective instructional tech-
niques, or to discern the direction and
magnitude of changes in student be-
havior.

Instead, refuge is often sought in
platitudes. The valuing process, as well
as knowledge and skills, requires
descriptive clarity and deserves deliber.
ate teaching,

It the purposes of a particular
classroom activity can be stated ex-
plicitly, not only will it be possible to
determine if learning has occurred but
it will be easier to plan the particular
experiences that will lead to the ob-
jectives, An instructiona! objective
should name the behavior that the
student will demonstrate as evidence
of learning, it should describe the
conditions under which he is expe-.ed
to operate, and it should state the
minimum level of acceptable per-
formance.

Realistically, it is difficult to meet
these criteria but iiie alternative is the
vaguzness and generality that have
characterized too many instructional
goals in the past.

consider these questions

1. To wh.t degree does a discussion
of the stated objectives of a par
ticular course of study produce
agrecment on the meaning of those
objectives? Do the words used
tend to Le confusing or am-

biguous? How successfully do the
objectives direct the instructional
program?

2. Can the existing objectives of the

social studies program, either writ-
ten or commonly accepted, be
taught? To wha! extent can
students attain the stated goals of
the program? If a student did
achieve what the objectives call
for, is there any way for the
teacher to know that he has
learned?

3. Do the objectives include more

than increasing the student's store
of knowledge? How extensive and
useful are the objectives concerned
with values and atiitudes? How
much emphasis is placed on
problem-solving, aralysis. and
evaluation?
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engage the student directly and ac-

tively in the learning process.
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Instruction should not treat learn-
ers as passive recipients of knowledge.

The vast abundance of books,
periodicals, libraries, visual devices,
and other data sources available to
learners «oday is a phenomenon of
et vely recent origin, Historically
and traditionally learning resources
nave been in short supply and, for the
most part, unavailable to the rank and
fite of learsers. Even books, for ex-
ample, have been mass produced at
reasonable prices only in relatively
modern times. Prior to inexpensive
printing, these precious instruments of
lzarning ana sources of information
were accessible only to scholars. They
i turn shared this knowledge and
wisdom with their studerts. It was out
of this tradition that the lecture
method of teaching developed,

Although the lesture method of
instruction has been soundly criticized
and widely condenined, it has, as da
all instructional methods, both merits
and limitations.

leclure overused

Undoubtedly it is overused in many
classroons, especially at the secondary
fevel, Be that as it may, classroom
lecturing by the teacher is less neces-
sary today than it once was, simply
because the learner has available to
him sources of knowledge that ate
vestly more extensive and relizble than
the knowledge possessed by his
teacher.

RIC
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The pupil and student today do not
have to rely on the relatively in-
efficient system of having their
teachers tell them what it is they need
to know. They can learn that for
themisetves,

learner must participate

On one point there is almost uni-
versal agreement among scholars, edu-
cators, educational theorists, and even
serious critics of education. That point
is that students need to be involved in
the learning process in some active
way. At any level of education,
whether it be the kindergarten or the
graduate school, the learner cannot be
estranged from the process if it is to be
effective for him. Thus, modern pro-
grams are, without exception, calling
for more active participation by the
learner,

Greater emphasis needs 1o be
placed on abilities to arzlyze arl
integrate  knowfedge, to make aind
evaluate decsions, and to devise ques-
tions and the means for answering
them. This concept of teaching sug
gests that children throughout the
social studies program should become
experienced at forming anJd testing
hypotheses, problem-solving, and
intuitive thinking.

The primary child should encounter
tasks that entail comparison and classi-
fication, the high school senior should
be able to evaluate cultures, Proffering
ready-made knowledge places students

in the role of receptacles, a status not
especiahy conducive to internal moti-
vation and self-direction.

creative Inquiry

A disciplined attack on his own
ignorance should be the primary
means of an individual's education.
This creative inquiry is both the most
potent instructional strategy and the
most es.ential competency to be de-
veloped by the schoof.

True content mastery, a legitimate
but not sufficient goal of education,
can best be attained when an active
transaction has occurred between the
learner and phenomena. Thus, one not
only talks about socio-economic struc-
ture, one also classities it.

As much time is spent observing
and working in slums as absorbing
someone elwe's descriptio v. Students
thus become experienced with direct
irvolvement in the social afena as well
as learning vicariously. This autonomy
is essantial for &l least two reasons,
one of which has to do with the
effectiveness of learning

But perhaps more important is the
necessity to learn how to think and
learn in a3 dynamic society that is
placing a higher and higher premiurn
on flexbility and that is less and less
dependent on rigidity.

45



consider these questions

1. To what extent are students en-
couraged and trained to discover
meaning in social phenomena
rather than to accept the meaning
provided by others? How suc-
cessfully can students formulate

binilography

Massialas, Byron G. and C. Benjamin

incisive questions? Do they con-
tinually restructure data secking
new relationships and better
understanding?

\What portion of class time is
devoted 1o student-dominated
activities? Do teachers tend to
perceive themselves as “"knowledge
givers”? Are independent study
and small groups projects integra?
perts of the social studies pro-
gram?

How weil do teachers understand
what is meant by terms such as
inquiry, discovery, and induction?
\What evidence can be cited to
indicate that these processes are
already a pait of the existing pro
gram? Do evaluvative techniques
attempt to determine student
Q  vih in these areas?
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School Progeam in Scientific In-
quiry. Urbana, University of
fitinois, 1962. Chicago: Science
Research Associates.
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Brurer, Jerome. “The Act of Dis

covery” in Readings for Social
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emphasize the individualization of ex-
pectations, methods, and evalvation.
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Instruction should not prescribe a
cingle achievement standard, ignore
individual capacities, or fail to rec-
ognize variations in prior student
experiences.

There is no acceptable justitication
for adopting the same minimum leve!
of proficiency for all students. The
purpose of instruction is to facilitate
intellectual and emotional growth; the
purpose of student evaluation is to
determine if growth, i.e., learning, has
occurred, But it is unreasonable to
expect the same degree of learning or
competency from students who difiar
greatly in ability, previous experience,
and motr ation,

Indicating that a student is still a
failure in spite of remarkable growth is
as immoral as citing as superior a
proficient student who gained almost
nothing from instruction.

An equally questionable practice is
prescribing the same assignment for all
students, a tradition that usually guar-
antees inefficient and ineffective learn-
ing. Respect for an individual's needs,
interests, and problems should be
found especially in those studies that
take humanity in afl its diversities and
complexities as their primary concern.
Too often, this is not the case.

no fallures

If, when, and under what con-
ditions students deserve faiting grades
is, as everyone knows, a matter of

considergble controversy. The position
taken in this document, however, is
that <nere should be no sense of
personal failure in social studies edu-
cation,

positive self-concept

What possible hope can there be for
the individual develop.ment of whole-
some attitudes toward society—or
towards oneself—if the student de-
velop, a poor self-concept in those
courses that are designed precisely for
the purpose of assisting him to develop
his social and civic competence?

Today one hears much about hos-
titity, violence, and aggression among
young adults. One can only speculate
on the extent that such feelings have
been fed by the frustrations en-
countered by students in schoo! pro-
grams that ere irrelevant,
inappropriate, and inconsequential,

The social studies has the responsi-
bility to present students with pro-
grams that make sense to them and are
consistent with individua! abilities,
aptitudes, and motivations.

consider these quesiions

1. What efforts have been made,
especially a. the secondary level,
to accomme Jate a wide range of

reading ability? Are source ma
terials avaifable for students whe
read substaniially below and abovi
grade level? What other evidenc
can be provided to indicate tha
efforts are being made to tailor the
present program to the abilitie
and needs of the students?

2. How widespread is the practice ¢
applying the same standard to th
academic accomplishments of a
students? To what extent ar
teachers capable of individualizin
their evaluation and subseque,
instruction? Is there administrativ
support for a program of ind
vidualized instruction?

3. What steps are being taken t
capitalize on the diversity ¢
student backgrounds? Do th
school policy and programs impl!
that there should be uniformit
and conformity among its ou!
going students?
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Instruction should not be confincd
to lecture-discussion and textbooks.

Teaching that consists almost solely
of explanations and discussion to-
gether with written assignments and
examinations is inadequate due to its
exclusive teliance on only one form of
communication-words.

A social studies curriculum should
employ both direct and vicarious
means of imparting information and
providing experiences.

oftenders

Among the clearest examples of
neglecting this principle are geography
classes that do not engage in any form
of field work, history courses that do
not use primary source material,
sociology or American problems pro-
grams that ignore neighborhood slums
or rural poverty, a discussion of ociu-
pations without the associated sights,
sounds, and smells, and attenmpts at
changing values without direct emo-
tional involvement.

Too few secondary proyrams pro-
vide 'earning exgeriences that recog-
nize ways of learning other than
verbal, words cannot reach everyone
nor can lecture-style films be con-
sidered as satisfactory alternatives.
However, even the variety of verbal
sources is limited in many situations.

use periodicals, films

Social studies classrooms need a
selection of periodicals; in this age of
sophisticated and high speed com:
munications devices, even primary-age
children show a keen interest in the
rantents of newspapers and magazines.

essential to classrooms; these fre-
quently have not even been identified
for the students.

Films, commercial television, field
trips, recordings, models, and simula-
t.ons are still too often regarded as
pieasant diversions from what some
regard as the truly significant teaching
task of "telling it like it is (or was).”

The success of instruction is de-
tarmined primarily by the selection
and organization of learning ex-
periences; one prerequisite for this
success is a fit between a particular
individual's way cf learning and the
condition provided in the tearning
situation, i.e., individualizing instruc-
tion.

“sysiems” approach

One of the most promising future
developments in this regard may prove
to be the "'systems’ approach. For the
moment, the best answer to this diffi-
cult problem is a variation of instruc-
tiona! strategies and media that a'low
for at least the grossly different ways
of obtaining information and subse-
quent ways of interpreting it, eg.,
visual, tactile, auditory, or verbal.

No one method will be satisfactory
for all students but a variety of ma-
terials and media will be more suc-
cesstul.

However, each experience must
serve a specified and justifiable pur-
pose, multiple media are no excuse for
a smorgasbord approach. But there is
reason to betieve that there are several
ways of arriving at the same destina-
tion and it may also be that the same
destinations, +.e, learning goals, are
not appropriate for everyone.

consider these questions

1. How adequate are the instructional
media readily available for use in
social studies instruction? Are
there visual maierials to illustrate
realistic social phenomena? To
what extent are the accuracy and
authenticity of resource materials
apparent?

2. What efforts have been made to
determine which media are ap-
propriate for shich purposes? Are
there instructional materials that
are recommended for particular
reasons? What evidence is there
that audiovisual materials are
integral components rather than
supplementary devices?

3. Does the professional staff regard
instructional materials and media
as critical to tue success of the
program? What degree of reliance
continues to be placed on lectures
and textbocks? Are instructional
resources treated as legitimate
alternatives to traditional teach-
ing?
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evaluation procedures that are system-
atic, comprehensive, and in accord
with the stated purposes of the pro-
gram.
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Evaluation should not be restricted
to written classroom examinations of
standardized tests that purport 1o
measure what has been learned,

Social studies programs must be
systematically and rigorously evalu-
ated. 1t anthropolegy claiims to
develop an understanding of a par-
ticular culture, it is obliged to make
provision for determining the degree
of its success. 1f social studies pro-
grams regulfarly introduce innovations,
there should be appropriate changes in
the evaluation program,

assess, not test

1t is essential that newv practices and
programs be assessed in ways that are
consistent with their purposes. Exam-
inations, the customary methoed of
determining what has been accom-
plished in a couise, frequently are not
well designed for evaluating such
objectives as the development of
values and thinkiry skills.

Although course outlines may also
include problem solving skills, attitude
changes, or social action, tests tend to
corcentrate on factual material; if no
additional means of evaluation are
employed, there is no way of judging
the success of the program beyond the
knowledge tevel.

ERIC
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Further, it is probable that students
will concentrate on whutever they
expect to encounter on the exam-
ination, perhaps nothing more than
facts.

constancy required

An occasional attempt to determine
the success 0f the program is not
sufficient. Significant growth in learn-
ing is both cumulative and long-range,
-equiring a similar plan for evaluation.
What is involved here is determining if
the program is changing student com-
petencies and behavior in the direction
and to the extent required.

This knowledge will not only
identity individuat growth but will also
indicate defliciencies in the curriculum
and teaching strategies, ie., it wilt
serve diagnostic purpose.

But evatuation should be based on
more than formal examinations; it
should employ techniques such as
anecdotal records, classroom logs, role
playing, and dialogue analysis. The
relative success of a social studies
program can be determined if the
objectives of the program are clearly
stated, approrviate evaluathve tech-
niques are chosen, and student data is
gathered and analyzed systematically.

56

consider these questions

1. What portion of student grades is
determined by examination scores
and assignments? What provisions
are made for self-evaluation by
students? |s there proper con-
sideration for changes in thinking
abitities and growth in values?

2. \What degree of administrative
support and organization exists to
facilitate program evaluation? s
the responsibility for assessing the
K-12 program delegated and exer-
cised? Are self-evaluations by the
staff and evaluation by special
consultants parts of the social
studies program?

3. How are the effects of changes in
the present program determined?
To what extent are the evaluative
techniques and criteria consistent
with the stated purposes of the
modifications? \What provisions are
made for using the results of pro
gram evaluation to establish
needed changes?
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insute opportunities for students to
obsarve and participate in the affawrs
of the community.



Schools should not defer student
involyement in community life; learn-
ing should not be confined to the
classroom.

It tas been commonplace for
schools to maintain an environment
that is somewhat detached from other
parts of the child's social world. This
isolation, white perhaps justifiable in a
research setting, is not desirable in an
institution whose purpose is the edu-
cation of socially responsive indi-
viduals.

to Isclate Is futile

Attempting to isolate what is
taught in schouls from what is fearned
in the home, the neighbarhocd, over
television, etc., is futile. It is equally
unrcalistic to  postpone children's
study and invotve.nent in the problems
of which they are a part,

Whether the issues be race, poverty,
urbanization, or pollution, students
are parts of the phenomena and young
people can devefop a deeper under-
standing of them. They can attain a
higher level of competence if they are
allowed to enrich theil learning by
observing and participating in real
world processes, Such learping will
be's to counter those forces :ihat
create a serse of separstion or aliena-
tion from scciety,

student !nvolveménl

To argue that all learning must take

placg in a direct confrontation with

reality is to deny the hentfits that
accrue from a taboratory classroom.
But neither should it be assumed that
leariing removed from the actua! situ-
ation in which it is to be applied will
be especially durable or potent,

This decument argues in favor of
extensive involvement by students of
all ages in the activities of their com-
munity. The involvement raay take the
form of observation, e.g., field trips,
attending meetings, interviews, etc., or
it may take the form of action, egq.,
po'itical campaigning, assisting the dis-
advantaged, community improvement,
etc.

Not only should these oppor-
tunities be made known to the
students but the school, kindergarten
through grade 12, should desipn its
social studies program in a way that
wiill allow and encourage actve
student participation,

Educational institutions can make 8
significant contribution to society by
providing students with ths knowledge
and experience required for civic
responsibilities. “The only ones among
you who will be happy are those who
have sought and found how to serva.”
{Albert Schweitzer). :

censider these questions

1. To what extent de high school
social stucties courses insure that
students -have experiences observ-
ing or participating in social
agencies?

2. Do students respond to human
problems by organizing for oction?
eg., a book drive for under-
priviteged areas, a clothing drive
for a tornado struck region?

3. D42 extra curricular activities in-
cl'de  opportunities for social
action? e.g, Student Political
Parties, Student Action Groups on
Community Projects (Libraries,
Parks, Drag Strips, etc.)?

4. Do teschers erve as models of
aclive and responsible palitical be-

- havior?
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This document does not specify learning experiences or content for a
new social studies program. Does this mean that these decisions are to
be made locally?

Yes. The educational orientation of the State of Washington is one
that encourages 1ocal Jevelopment of school programs. The particular
decisions that determine content and learning experiznces are best
made at the community fevel.

Such fiexibility at the local level will result in many different
programs, Therefore, can it be inferred that one program is as good
as another?
No. Programs should meet the criteria stated in these guidelines. But,
since this can be accomplished in a variety of ways, programs will
differ from community to comrnunity.
What criteria should determine selection of content?
Three criteria are defined by this decunment.
1. The content must be related to a pervasive social issue.
2. The content must be important to the learner and apprapriata
for his stage of development,.
3. The content must be drawn principally from onz, some, or all
of the social science disciplines, although the humanTties and
natural sciences should be utitized when appropriate.

This document does not include a fist ¢f classroom materials
(textbooks, supplementary readings, filing, etc.). Does this rmean that
materizls must be selected locally?

Yes. This document cannot anticipate all manifestations of local
programs, The selection of materials must meet the needs cf the
specific program developed, However, the guidelines state criteria that
these materials must meet, e.g., different reading levels,
inquiry-oriented, :nulti-sensory, etc.

Docs the distribution of this document imply that tolally new sociat
studies nrograms must be developed to replace existing programs?

Nc. Many existing programs may be consistent with specific
gudelines, Curriculum workers should address themselves to those
guidelines that are not reflected in their tocal programs,




6. Q. What considerations are important in determining the sequence of
courses?
A. These three criteria apply to the sequence of Iearmngs.

1. The purposes, content, and strategies of the course must be
matched with the readiness and maturity of the learners.

2. The course shou'd build on the experiences of learners.

3. The course sequence should continually expand on knowledge,
skills, and attitudes.

7. Q. This document places a major emphasis on the social science
disciplines as they relate to social issues. What contributions do such
disciplines as history, geography, and economics make toward the
social studies program, suggested hy these guidelines?

A, First, the disciplines funci:n &s ordering mechanisms for knowledge.
Second, they are the signiiicant but not the sole sources of facts,
concepts, and generafizations necessary for understanding sccial issues.
Finally, the disciplines suggest the appropriate methods inquiry for
obteining the necessary data for decision-making.

8. Q. What is the advantage of an interdisciptinary emphasis in a sacial
studies program?

A. By definition, an interdisciplinary approach ogprovides for an
understanding of the wholeness of social man, rather than a
segmented awareness of his separate parts. The prohlems of society
‘are not conveniently explained by any single social science disciptine.
Full understanding usually requires knowledge. from. several disciptines,
The tradition of separate sublects should not determine the content
emphasized in social studies programs that are characterized by an
interdisciplinary approach. Rather, content is based on the inherent
nature of a given social issue.

3. Q. 'n an interdisciplinary program what specific courses should b&e
offered? .

A, Social issues represent the organizing focus for all solial stud'es
offerings. Course offerings labcled (U.S. History, World History,
Government) in 8 manner that emphasizes one of tihe socia) dixciplines
can be misleading. An approsch that might reflect more accurately
the direction suggested by these guidelines is exemplified below:;

Old Tite New Title
Pacific Northwest History The Pacific Northwest—The
‘ Last Frontier
World History Development of World Cultures
U.S. History American Studies

Government, Econ.mics, Socnckrgy Problems of Democracy
. ‘ Contemporary Problems
Q ‘ Latin America : Hispanic American Culture

(‘3 : 62
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This document emphasizes the valuing process. As a curriculum
worker deals with the question of sequence, how should he answer
the question: What values should be taught at each level?

The position of this document is that implications for value
considerations can be found in any social Issue and can be dealt with
to some extent at every level. It s important to note that values do

. not seem to be cumulative in the same manner as knowledge and

understandings. Above all, the valuing process must rest on a
fundarental commitment to rational practices and the dignity of
man.,

In planning sequentiat skill development what factors must be considered?

The development of thinking, work study and social skitls is essential to -

effective sosial studies programs. Skill competencies seem to develop
cumulatively, increasing in complexity as students approach maximum
proficiency. It is important that skills be taught functuona!ly, within &
context that requlres their use and appllcatuon

Many sc: sial studies programs adhere to an expandmg environment
approach in establishing the sequence of courses. s this approach a
desirabte one?

Children today are bringing a wider range of experiences to the classroom.
Widened opportunities for travel and heightened exposure to television
seem to be largely responsible, Consequently, young children may be able
to understand and demonstrate an interest in knowing about social
phenomena that are not found in their immediate physical environment.
It does appear important to relate such learnings to immediate
experiences. For example: The family is generally the focus of social
studies programs in the first grade. Children might be ready and interester
in understanding some patterns of the life of the Eskimo. This venture
outside of the child's environment can be made most meaningful if it is
characteriz.d by a comparison to that environment, e.g., a comparison of
the fam.iy iife of Eskimos to thiat of the child. ‘
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summary of the guidelines
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The social studies program shou'd
develop the ability to make a

consistent with the current
knowledge, theories, and inter.
tations commonly sceepted

by the approprizte social science
disci-dines.

critical analysis of enduring social 8. The content selected for use ir.
issues through tha application of the curriculum should have a
the knowle-Jga and 1nethodology direct relationship to the im-
of the social sciences in an inter- mediate concerns of the students.
disciplinary manner. 9. The content selected for use in
A swcizl studies program should the classroom and the les ning
develop the academit and social experience sequence should be
skills necessary for the develop- plannad .and modified with repard
ment of a positive self-concapt, for the impact on the total K-12
tha fulfiliment of civie responsi- © progrum. :
bility, and the growth of social 10. Instructional strategies should
identity. establish learning objectives that
A . describe resired student compe-
‘A social studies program should tencies in specitic terms.
develon resporsibie divergent 11. Instri.ctional strategies should en-
thinking. ' gage the student directly and
. The socisl studies program shoud actively in the learning process.
enable the individual to develop 12. Instructional strategies should
his own values rationally. emphasize the individualization
. The content selected should be of expectations, methods, and
based on general concepts and evaluation.
methods of investigation derived 13. Instructional strategles should
largely from the social sciences rely on a broad range of instruc-
and organized around erduring tionat materlals and r ~dia.
end pervasive social issues. 14, |nstructional strategies should use
The content selccted should be evaluation procedur:s that are
representative . of man's ex- systemati., comprehensive, and
perience cultures, activities, and in accord with the stated pur-
betiefs. poses of the program.
The content selected should be 15. Instructional strategies should

insure opportunities for students
to observe and pariicipate in the
aftairs of the community.
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ERIC

Aruitoxt provided by Eic:

Pervasive Social Issues: -

Social problems that tend to recur
and persist: continuing dilemmas;
not to be confused with transient
events, eg., Cubair missile crisis,
school fevy alections, riots that are
manifestations of more bzsic issues,
e, . internativnal stability, public
policy, and human relations.

RationaI Process: .

A way of knowing that relies on
deductive and inductive reasoning
process; uses logic, objectivity, ob-
servation, yulcs of evidence,
hypotheses and conclusions, mini-
mizes faith, emotion, and authority
as sources of knowledge.

Concept: .

Te ms verying in degree of abstrac-
tion from wvery. specific referents:
house, " car, or cand'e, to more
general and therefore more abstract
meanings: authorit; -quality, dig-
nity.

Genavatization.

Modes of Inquiry:

Q

. e e Y S —_

A linkage of two or mot e concepts.
They are somelimes used 10 sum-
marize the knowledge of the social
science disciplines, e.g., the basis of
orderly humen interaction is found
in sociz! systems, hostility tends to
breed aggression.

Refers generally to the scientitic
method; refers specifically to tech-
niques employed by various social
scientists to derive new knowledge;
exsmples are surveys by sociolo-

gists, primary sturce anaiysis by -

historians, and {ie'd studies by
Athropologists. :

Socizl Studies:

That component of the total schoot
program that confronts the 'earner
with the pervasive and contiruing
probiems of m~.1; analysis of these
problems in botir creative and criti-
cal ways serves to clarify man’s rafe
as an indivicual and as a member of
society.

Social Action:

RationcHy determined individual
behavior for the purpose of resoly-
ing a problem that confronts
society; involves the learner directly
rather than vicariously in com-
muni*y related proiects.

Interdisciplinary Programs: .

Emphasize the contributivns of all
relevant knowledge 10 a given sociat
issue; includes not only the contri-
butions of the acedemic disci-
plinarians (historiens, sociclogists,
geographers) but also the knowl-
edge of ‘'hose who may be
described as m2n of practical
affairs: politicians, religious feaders,
psychiatrists, journalists.
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Phoioqrap‘hy credits

Kay Clayville—18 left, 29, 56
Clover Park Sehoot District—Cover, 69
Alex Crewdson- 15 tower lelt, 54, 71
Frank Denman, Seattle Mop;lim— 1"
Alec Lang~13, 16 top, 16 lower right, 18 top, 18 bottom, Ao,'sv,s:, 72

IAtec Lary is a student of Kent Kammerer at Hamilton Junior High,
Seartle) : ’ - ' .

Robert Lichtenberg-64

Zita Lichtenberg-5, 7, 10, 12, 16, 20, 22 dottom, 25, 26, 28, 32, 34, 25,
o \33, 39, 42, 44, 46, 57, 50, 68, 60,61, 62, 63,65, 7,68, 70 .

<
E l Cm‘pn by Zita Lichtenberg
e o



Q

=

i
3
iz
}
:

E




