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LESTRACT

Students whe an to a junior cownunity college
because tueir grade-point deficiencies in secondary sciuools hlock
entrance t¢ regJular 4~-year institutions presenc motivational
challenges to educators. Two of the major problems in activating a
college student when his efforts in the educational systen have
already ncen largely futile inclvde lack of adeaquat<ly trajined
personnel and lack of suitable educational aims. kdequate teacher
traininy 4ould include anatony ané physiology, psychology, elenentary
reading, diagnostic testing and intergpretation, remedial techniques,
and & sociclogical backgrournd suificient to handle students from
various types of c¢nvironments. A prohblem more important than trained
personnel is providing motivation related to suitable aims and goals.
Education to be relevant rust fit wath reality. The culturally
deprived student is practically-oriented and not given to abstract
ideas. Since¢ bis is operating on a sensori-motor level rather than a
Soqnitive level, it would seem that our structured acaicemic systen
rust undergo a change if it is tc educate for reality. First we pust
tind cut shat reality is for ouv students, and then educate then
accordingly., teterences are ianclnuded. (BH)
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MOTIVATION: BY WHOM--FOR WHAT?

Paul H. Schoenbeck

MicraCosta College

Sprechen fie Deutsch? Verstehen Sie? Wenn Sie es nicht verstehen,
varum nicht?

Do you spesk Cermant Do you understand? 1f you do nat, Why not?

There are many r~asons why you sliould 3peak and read German fluently.
A great amount of the world's worthwhile knowladge has been orfginally re-
corded {n German. If you aspire to educational sophistication, ft is prac-

tically a requisite that you attein a conmicative knuowledge of German,

&L With the motivat{on I have just given you for acquiring proficiency

in the use of the Cerman language, 1 trust that you will wait until I have

49

fintshed this briel dlacourse before you madly rush out and enroll {n the

nearest teginning German course--1f you have not already rmastered {ts fintricacies.
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In reality, what inspiration or motivation, {f any, have I given you to
learn German? Unless yon have a specific wed to learn German, you praohably
would not even consiter t*~ formal study of the language.

Why can't the language I now possess, suffice? But, i{f I insist that you
must have a thorough knowledge of (lerman {f ynu are io reach the highest pin-
nacle of achieverent of which you are capable, what are some of the questions
you would immediately ask?

Why do I need {t?

What gool is it goirg to 10 me, now, or ever? ad infinitua,

The motivition which we attempt to inspire {a many of our community college
students is as rldiculous, 1f not more svu, 25 the foregoing example.

This eynposium {8 to deal with "Problems Peculiar to Teacninyg keading
Improvement in a Jurior Community College." As a concequance, these remarks
deal specifically with that segment of the community college population who
would not be ordinarily admitted to a regulsr four-year {nstitution because of
grade point deficicency in the secondary schools. It {s true that classes in
reading are provided for the academically-sufficient student to enhance his pro-
ficlency and speed In reading. Motivation, per se, 18 not a problem with this
student. He has been instilled with the desire--the motivation--from iis par-
ente, his reers, his siblings, etc. Therefore, ocur concern {s with the student
who comes to the community college hecause it i{s the only place he can go for
"higher education.'

Whet 1s his nmotivation Eot continuing a courkre of sction which thus far
has proven tc be futile insofar as succexs {s corcerned?

Does he know or has he even considered what his true motive might be?

How realistic is his appraisal of his potentlal and/or deficienciee?

If he lacks motivation, who, on what basis, 1{s going to r-tivate him?
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These and innumerable other questicns must be ansvered "if he {s to profit
from the 1nstruction," which is the criterfon California uvces for admiitance to
2 community college of anyone 18 years of age or older.

If the i{nstructor {s to provide the motivation for this student on some
kind of logical basis, how shculd the instructor be trained? 1If w¢ are to under-
stand the student, to uuderstand his reading problens, to understand what type
of remedial process will best enhance his chance for succesa, to understand fully
the processes of perception and cognition; we must have adequate tralning Iin the
follo. {ng:

nnatomy and Physiolopy (particularly of the eye and bLrain)

Peychology (not just the {ntroducticn to)

Elementary Reading

Diagnostic Testing and latervpretation

Remed{al Techniques

A sociological nackground sufficient to help us undevstand the culturally

deprived, th2 educationally handicuappcd, the disadvantapged, etc.

These areas should be among tie minimum requirements for certification for
teaching reading. Yet we know that very few states come anywhere near these re-
qQuirements., Usually a degrece in English Is sufficient to make one an "expert"
in reading. As a consequence & great deal of in-service training must by done.

But the other problem that exists is even more psramount than the recn of
properly treined personnel. For what do we motivate these students?

Here again we are confronted by many "ifs."” 1f we cen ascertain the stu-
dent's potential, {f we can determine rather accurately his socio-economfc back-
pround, &nd 1f we can chart him on a course that will enable him to scquire the
skills which he, vp to this point, has not acquired, where witl w2 af{m him? What

will provide Litm with the mot{vation to "stick {t out"?
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Riessman (4, pp.26-39), in The Culturally Deprived Child, gives an excel-

lent portrait of the underprivileged (too lengthy to gquote in full) which would
be quite apt to describe the educationally handicapped student which we have in
the community collepes. The one truly relevant statement (p. 29) fs, "The anti-
fntellectual tsm of the underprivileged individual {s cne of his most significant
handicaps."

On page 28 Riessman further ~tates, '"He is pragmatic and anti-intellectval.
It {8 the end result that counts. What can be seen and felr {5 more likely to
be real and true in his perspective. His practical orilentation doea not encour-
age abstract {dcas."

Plaget (3, p.11) in 1lhe Psychology of Intelligence defines intelligence
as, "...invelllsence cenatitutes the ctace of equilibrium towards which tend
all the successive adaptations of a sensori-motnr and cognitive nature, as well
as 41l assimilatory and accommodatory interactions bziween the organism and the
environment, "

Docs an anomaly exist here? If Riessman {s correct that the educationally
handlcapped is primarily interested in the "real' world with little or no value
placed on abstractions, arc we correctly motivating such a student when we at-
temnt to make him an academician? Likeuvise, {f we accept Plaget's definftion
of intelligence, 45 not the capacity for abstracticn necesserv?

We could quite correctly infer that the srecater the capacities for sensori-
motor and cognitive assimilations, the greater the {ntelligence. 1If the under-
privileged operatc primarliy or a sensori-nmotor level. should rot our rotivation
for that person be on that level?

The term 'relevance' his been vepeats fly heard these past years. Does cdu-
cation have relevance? How relevant fe# this or that course? For the rvmedial

student the question should more aptly be stated ar, Does this fit with my ceallty?
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The problem that is extant in our entire educatiocnsl system {e that 'reality"
for the teachers opposed to ''reality" for the educationally handicapped {s found
ocn opposite ends of the pole.

Burke (1, p.35) in Permanence and Change states it nicely:

“But the question of motive brings us to the subject of communi-
cation, since motives are distinctly linguistic products. We discern
sftuat.onal pattecns by means of the particular wvecrtwulary of the cul-
tural group into which we are born., OQur mirds, as linguistic products,
are compused of concepts (verbally molced) which selact certain rela-
tionships as meaniugful, Tunese relationships are not realities, they
ate interpretations of realfity--hence different frameworks of interpre-
tatior wiil lead to different conclusions as to what reality is."

What are the possible solutions to these twn nrhtemee-luck af adequately
trained personnel and lack of motf{vation an the part of the educationally handi-
capped student?

Teacher training could be the caslest to recti{y. The teacher training
fnstitutions need to criticselly evaluate thelr programs in light of the prepar-
edness of thelr graduates to enter this field, Reading proups, nationwide,
should press for these badly needed changes,

The other problem {s nore all-encompassing. Dinkmeyer and Dreikurs (2, pp.

124-25) in Encoursging Children to Learn state, "This question (of being able

to guide students I{nto becoming capable and responsible human beings) will be
decided, In our opinion, by our ability to change from a punitive, retalletory,
and mistake-centered educational practice to one of encouragemsnt foi all those
who have falled to find their way toward fulf{llment."

This will require a comp’ete change in our thinking about the edutatlonal
system as 2 whole, Let's not start every Johnny and every Susie {in the first
arade with the concept that they are "budding' Ph.D.'s. Let's educate for
reality. Let's motivate for reality., Let's be willing to admit that our sys-

temat{zed grade and ecedemic disc’pline structure does not work for many students.

O
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Let’s not continue in th- community colleges to subject the failures to more of
the same vegimentation that has caused them to be failures. Let's find ocut what
reality 1s for them and educate accordingly. Let's dispel the concept that to
be a success you have to have a degree,

How well did I motivate you at the beglinning of this talk to take German?
The motivation we are giving our students is usuvally no less ridiculous.

If we can have properly trained teachers and properly motivated students,
I would not give a talk entitled "Motivation: By Whom--For what?" but wculd

rephrase it, '"Motivation: By Properly Trained Teachers--For Reality,"
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