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ABSTRACT

To compare and evaluate the perception of cognitive,
behavioral and affective activities in the classroom as determined by
gifted students ard their teachers, gifted students in two high
schools were studied. Two programs, the Advanced Placement Program
and the Cluster Grouping Program were selected for the study. It was
concluded that the Advanced Placement Program resulted in
significantly greater emphasis on cognitive levels occurring in the
c¢lassroom (higher thought processes), a more active student rcle, and
& more relaxed, oren atmostphere. The Cluster Grouping Progranm
(enrichment for gifted students in the normal classroom setting) was
felt to be unsuccessful, with classes remaining teacher centered with
a passive student role. (CD)
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ond their teachers. Tnis study was also underiaxen 1o
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Socizl Science classes were used.

zeneously grouped classes of gifted students in which
students were given more intensive and advanced course
meteriel than other students alb that grade level. The

Cluster Grouping Program (CCG) consisted of classes in
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s=udents of average and above average ability. In thi
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zoam, the gifted students were given wore intensive naterial,
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ine <he effectiveness of two gifted programs: the Advanced

e Advenced Placement Program (AP) consisted of homo-
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whiich

s or more gifted puplls were placed in a classroon with
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leeretion. The students were 2ls¢o unaware &s to which students




-2- EC03174(

Tha Class Activities Questionnalire (CARQR) develeped by Dr.
Josera Steele was the instrument used to elicit student and
te;chcr’reéponses. The CLQ was adminictered to individual
classes of the Advanced Placement Program and to the Cluster
Grouping Program students as a whole group in May 1970. ALL

given thb-r teacher Predicted znd Ideal forns
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=s £111 out before administration to the students. The student
forms were completed anonymously.
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The CAQ forms were computer scored by Dr. eele accord
<o tne Pour Dimensions of: Lower Thought Processes, Higher
Thought Processes, Classvoom Pocus and Classroon Climate. A
system of consensus scoring, analysis of variance, ancd t-1es<s

ts a wnole, both groups scored more than Iifty percent con

n all items Tfor the first ten factors.
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ors students in both groups perceived interpretation zs the
moct nignly emphasized cognitive factor in their classes (4P—86%,
Teachers of voth Advanced Placement and Cluster CGrouping
cizsses predicted that their students would see interpretation
S being most e nhas;zed (AP—28%, CG—38%), nowever, Cluster

teachers also predicted analysis (38%). The teachers
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would zlso ideally or intend to emphasize interpretation (4P—72%,
Ct—3i%). In addition, Cluster Grouping teachers ideally empha-
sized anzlysis (31%)-and-simthesis (31%).

Wore Advanced Placement students saw synthesis as the cognitive
fzctor not being emphasized (144), whereas, nore Cluster Grouping
ssudents saw evaluation (b)), analysis (38%), and synthesis (38%)

Q zz not veing empnasized in their classes.
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Advanced Placement teachers pradicted thelr siudentc weuld
ASS maniA Ny IRe Tyt 'a] “hoaoi J iR T/ o nAa*t ol ey A
sce memory (437%) and synthesis (43%) ac not being emphasizad.

Jiuster Grouping teachers predicted memory (50%) as not scen

Sotudents as a whole tended to agree more with the teacher
Tdeal than with the teacher Prediction of co ve factors.

nt students saw humor (100%), a;yc Sion

n
(100%), ideas valued over grades (100%), and enjoyment (100%)

“reir classes. Their teachers predicted discussion (L3%).
Ciuster Grouwping classes saw humor (88%) as the most highly
armnasized classroom condition factor, while their teachers
predicted humor (82%) and divergence (63%) as perceived in
<he clzassroom.
Tdeally, the Advanced Placement teachers would emphasize
T

enjoyment (86%), discussion (72%), and enthusiasm (72%). The

[%

iuster Grouping teachers intended To have humor (82%), dis-

Q

cussion (69%), independence (69%), and divergence (69%) en-

Advanced Placement students sawAtest/grade stress (144) as

not emohacized, whereas, their teachers predicted least empha-
sis on independence (72%). The Cluster Grouping students saw
enthusiasm (57%) as not emphasized, while their teachers pre-
¢icted least emphasis on test/grade stress (63%) and lecture (63%).
112 <ezchers intended to have test/grade stress (AP—72%, CCG—357%)
ce~cmphasized and the Cluster Grouping teachers also would ideallj
rzve lzeture (57%) de-emphasized.

Q 20%n students and teachers of the Advanced Placement Progran
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saw the teachers as talking 60 o 75 percent of the tims. Cluster

r teachers as talking 60 to 90 percent

‘.h

Grouping students saw tined

sae time, while the teachers zaw themselves Talking 25 to 75

idvanced Placement situdents indicated they spertmore tirne

(\

{more then 2 hours) on homework than thelr teachers percelived
1 %0 2 hours), although they exceeded their feachers’® Ideal.

Cluster Grouping students indicated they did les homewo:

-

(less +han i hour to 2 hours) than their teachers perceived

(1 to 2 hours) and they did not meet thelr teachers® Ideal
{more <hen 2 hours).
tudents as a whole agreed more with the teacher: Ideal or

intent than with the teacher Prediction on classroom condi<ion

Tne wide variety of student opinion showed no consistent
pattern, Therefore, no conclusive statement can be made con-
cerning studenis® opinions or affective activities, except
tThat mosx students were favorable toward their teachers.

Cluster CGrouping classes as a whole showed z lack of emphasis
n any cognitive level occuring in thelr classes. However,
thece classes were very close to emphasizing at least some enm-
ornacis on lower thought vrocesses. Advanced Placement classes
gave significantly (.05 level of confidence) greater emphasis
to nigher thought processes and had a more positive classroom
focus and a significantly (.05 level of coniidence) more pos-
iuive ciacsroom climate than Cluster Grouping classes.

Tne Following conclusions apply to and are representaiive

o

of the Two groups of giit gd students collectively. However,
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iffer widely on various factcrs and sone
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*fcrences may be significant for a few individual classes.
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Hisher Thought Processes, a more active svtudent role (Cizscs-
room Focus), and a more open and relaxed atmosprere wita
correspondingly more enthusiasm (Classroon Climate).

2, The atitemst o provide enrichment for gifted students in
The normal classroom setting as in the Clus
Program is unsuccessful; teachers apparently do rnot vary
the type of activities emphasized, although They may in-
crease the difficulty or quantity of activities Ifor the
zifted students in their classes, C(Classes remain essen-
<ially teacher centered with a passive student role.

2, .7eachers tend to either overemphasize or underemphasize
factors such as teacher talk and homework.

L. Students in these programs seen to verceive factors and
work according to teacher ideals rather than whrat the
<eacher predicted they would do or perceive. Thus, this
indicates some lack of the teacher’s awareness of his
benavior and how he is being perceived.

Theze results seem to indicate that the idvanced Placenent

ifted

o
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ram 1s the more effective method of instruction for

q

clzzses, Thus, it is advisable that other programs for the gifted

0

inpgiude the characteristics of this program in their curriculums

I% seeme evident that more <ciochers should be encourzged to

o evaluate their classes according to this method in oxder to

ommmm 2nzlyze the effectiveness of théir teaching roles, behavior,
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