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PREFACE

The Center is currently engaged in a number of activities designed to aid persons
in achieving orderly and meaninful vocational development and adjustment. This
project was an attempt to afford educational planners and counselors additional
insight into the changing vocational and educational needs of girls.

This publication reports the findings of a study which explored the knowledge
of work, attitudes toward work, and plans for the future of high school senior girls.
The findings should be useful to 2ducational planners in developing relevant cur-
ricula and guidance for secondary school girls. The report also should be helpful to
counselors and teachers who work with girls as it provides information which is not
readily available elsewhere.

We would like to acknowledge the approximately 600 students, faculty, and staff
from the six schocls who gave us outstanding cooperation in collecting the data, We
are indebted to them for their help. Special recognition is due to the project staff
consisting of Sylvia L. Lee (now at Oregon State University), Elizabeth M. Ray
(Pennsylvania State University), Louise Vetter, Lila Murphy (now Director of
Secondary Vocational Education for New Hampshire), and Barbara Jean Sethney.

We would also like to express appreciation to Michael J. Donovan for aid in the
sfatistical analysis and to Ruth S, Spitz and Mary B. Kievit for their review of the
final manuscript.

Robert E. Taylor

Director

The Center for Vocational
and Technical Education
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SUMMARY

The primary oojective of this study was to provide
educational planners and counseiors with information
related to the educational and vocational needs of
girls. More specifically, the study provides, for twelfth-
grade girls, a description of taeir attitudes toward work,
knowledge of the world of work, post-high schoo! plans
and aspirations, and the relationships between these
variables and the size of the community in which a
girl lives, the type of school she attends, and the social
status of her family.

A total of 365 senior girls from six schools partici-
pated in the study. The schools included one vocational,
one comprehensive, and one general academic schoo!
from metropolitan areas and one each from non-metro-
politan areas.

Scores were computed from specially designed
measures of knowledge of work, five attitudes {(eco-
nomic mobility, role security, intrinsic reward, chal-
lenge, and extrinsic reward), tour types of plans for
the future {plans for education, plans for part-time
work, plans for full-time work, and plans for marriage),
and level of occupational aspiration. Each of these
scores was then analyzed separately for relationship
with community size, school type, and family social
status, Detailed findings are reported in thirteen tables.
Major findings follow.

Cominunity Size

Metrapolitan girls indicated more knowledge of the
world of work and fewer plans for full-time work than
did girls from non-metropolitan communities.

O
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Type of School

Vocational schoo! girls scored higher than the other
girls on the extrinsic reward attitude scale, apparently
attaching more valuz to such rewards from work as
salary, premotion, and benefits. The girls who attended
vocational schools scored higher than girls who
attended comprehensive schools, but lower than girls
who atiendrd general academic schools, on economic
mobility, a measure of willingness to work after mar-
riage. Girls who attended vocational schools indicated
that they planned for earlier marriages, more full-time
work, less part-time work, and less additional education
following high school! than did girls who 2attended com-
prehensive or general academic schools.

Social Status

Girls with the highest social status indicaird more
knowledge of work, less concern with the extrinsic
rewards of work, plans for more education, plans for
more part-time work, and plans for less (ull-tim: work
than girls whose families were of a lower social status.

Even allowing for these differences among girls from
diffzrent size communities, from several types of schools
and from various social levels, the high school senior
girls in this study were not well informed about the
probable nature and extent of their (uture vocational
participation. Their attitudes and plans reflected this
lack of information,

Recommendations for further research and for pos-
sible changes in educational programs are made, It is
planned that the findings of this study will be used to
develop a curricuium unit, “Planning Ahead for the
World of Work,™ designed to assist girls in preparing
more adequately for their probable (utures.



CHAPTER 1

INTRODUCTION

Monst vocational educators now are aware that em-
ployment patterns of women are different from those
of men. The increasing number of women of all ages
in the labor force also is apparent. According to J. J.
Kaufman, C, J. Schaefer, M. V. Lewis, D. W. Stevens,
and E. W, House (1967), however, these trends have
not been recognized by the local schools. Kaufman
indicated that vocaticnal education for women is being
restricted by stereotypes regarding their “proper”
occupations and that limited course offerings (those
considered appropriate for females) may be responsible
for the restricted outlook of the high school graduates
inhis sample.

Background of the Study

With more than 2% million women in the labor force
+~w {Women's Bureau, 1969) and predictions of future
increase, it is apparent that vocational education based
on empirical data for girls and women is essential,
Stereotypes about “proper” occupations for women
and “woman’s place” need to be reconsidered in light
of the nation’s nzed for “manpower”™ (Ginzberg, 1966)
and the needs of the individual girl for information and
aid in making decisions.

In recent years, women have been afforded more
opportunities, more freedom and more protechion as
individuals. At the same time, they have assumed morc
responsibility in determining their futures. Attention
has been focused on this phenomenon by the reports
of a presidential panel on the status of women (Mead
and Kaplan, 1965) and by a burgeoning popular litera-
ture typified by the books of Hunt (1962), Friedan
(1963), ard Bird (19€8).

Although considerable vesearch activity has dealt
with vocational and career development in the past
twenty years, it has concentrated almost exclusively on
male subjects. Studies by Super (i960), Tiedeman
O ) Roe (1966), Holand (1966), and Ginsberg

EMC) for instance, used data from males and

uniquely relevant to males. In the few cases where girls
and women have been considered, the indicators
utilized were those originating from studies of men;
however, patterns of vocational development for women
do emerge as a result of different rofe requirements
and are necessarily different. A case in point is Gins-
berg's (1966) study of the life styles of women, under-
taken after an earlier unsuccessful attempt to examine
career patterns of men and women from within a com-
mon framework.

Clearly, career patterns for women differ from those
of men as a result of role expectations. They are chang-

.ing because role definitions for women are continually

changirg. Modified role definitions occur to accom-
modate the greater life expectancy of women, the
changing character of the family, and the changing
nature of the economy.

Probably the most dramatic cutcome of th= changing
roles of women is represented in labor market statistics.
Not only are women marrying at an early age, they
are completing their families earlier, and entering the
labor force in greater numbers. The 1965 Handbook of
Women Werkers (Women's Bureau, 1966) reporied
that beiween 1940 and 1965 the percentage increase in
labor force participation of women exceeded the per-
ceritage of total population increase. The discrepancy
becomes more pronounced as more matuire groups are
considered.

For example, the total population increase for women
between 35 ard 44 years of age was 36 percent, while
the increase in work force participation was 117 per-
cent. For the 45 1o 54 age group, the population in-
crease was 50 percent, while labor force participa.ion
incieased by 208 percent. For women aged 55 to 64,
the population increase was 70 percent while the in.
crease in labor force participation was 292 percent
(thid., p. 16},

Much early research on female vocational plans
viewed the carecs-martiage situation as an eitherfor
problem rather than a possible coerdination of roles.
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For example, Matthews and Tiedeman (1964), in a
study of 1.237 girls and voung women, looked at the
relationships between attitudes toward career and mar-
riage and life styles and identified what they called a
“pseudo-career drive.” This phenomenon is charac-
terized by a drop in carcer commitment from junior to
senior highschool. :

Other investigations by Empey (195f), Joseph (1961),
Vetter and Lewis (1964), and Flanagan (1965) indicated
that homemaking was viewed as a vocation while
full- or part-time work outsidc the home was seen only
asasecondary interest.

More recently, however, Slocum and Bowles {(1967)
found a different result. In a sample of approximately
1,500 high school junior and senior girls, the majority
felt that work outside the home would play a signif' -
role in their lives. Zissis (1964), in a study of the ufe
planning of 550 freshmen women at Purdue University,
found the majority looking forward to combining mar-
riage with a career. Presumably these changes reflect
a realistic approach to the changing world which finds
almost all women (above 90 percent) married at some
time in their lives and an increasing percentage of
women working (nearly 40 percent).

At any given point in time, societies make use of
certain generally accepted behavior norms which serve
to distinguish male and female roles. Individuals are
helpad or hindered in their role adaptation to the extent
that the ed.-.'onal and social systems in which they
function supg.it the norm. However, in general, con-
temporary scciety has not yet acknowledged the chang-
ing roles being assumed by women. Therefore, families
and schools have continued to support a norm which
envisions women primarily as wives and mothers.

When social norms and expectations fail to coincide
with reulity, severe conflit may occur. In the
adclescent girl's drive for independence, she must learn
new roles, including making decisions about a voca-
tion, furtherir.g her education, and starting a fa:nily. If
the advice and counsel received is incons’stent with
reality or incompatible witih future rsponsibilities, the

individual may have difficulties in moking the transition
from adolescent to adult roles. Such difficulties may
create a milieu in which the individual will experience
problems with later role demands.

To the extent that an individual can be helped to
make realistic plans, to establish attairable gcals, and to
achieve a way of life which is compatible with her
aspirations, the potential for a productive future will be
maximized. Super (1953) has proposed, for example,
that the degree of satisfactior. one can derive from
such decisions is proportionate to the degree to which
theself concept has been implemented.

As stated, rauch f the literature on occupational and
educational planning is based on data generated from
studies of men and boys. Fzcent efforts to focus on
females are directed almost entirely to mature women,
Consequently, a serious shortage of matzrials relevant
to contemporary life patterns of girls has handicapped
educators and counselors in their attempts to guide
young women toward their future roles in the modern
world.

Purpose of the Study

This study is part of a larger effort to direct the at-
tention of cducational planners and counselors to the

- need to change the vocational attitudes and knowledge

of American girls.

The focus is on twelfth-ziade girls, particularly their
(a) attidudes toward work, (b) general knowledge of the
world of work, (¢) plans for post-high school education
and/oremployment,and (d) occupational aspirations.

The inquiry is designed specifically to ascertain
whether significant differences in these four areas are
associated with (a) size of community, (b) type of
schoo), and (c)socioeconom:ic level.

The relationship of personal and family charac-
teristicsto the four areas is also examined.

The findings are intended to be useful to school
systems which arc¢ planning and implementing im-
proved vocational programs and to guidance counselors
and teachers on the secondary level.



CHAPTER 11

METHOD i

A three-part questionnaire was developed to examinz
the knowledge and attitudes of twelfth-grade girls
relative to the world of work. It was constructed to
elicit respoases which could be analyzed for any dif-
ferences in such knowledge and attitudes that were
associated with the community size, school type, and
socioeconoinic level of the subjects. The data also pes-
mitted cxploration of interrelationships among what
were thought ta be key personal and family charac-
teristics related to the altitudes and knowledge. The
main study was preceded by a pilot phase in which the
instrument was field tested.

Pilot Phase

A 286-item preliminary questionnaire was admin-
istered to 188 senior girls in January, 1968. The subjects
were from a general academic high school in 2 suburban
community {metropolitan area of 750,000 population)
and a comprehensive high school in a town with a
population of 20,000. Data from the 150 students who
answered all items were analyzed.

Knowledge-of-Work Items

Sixty-five objective ilems (multiple-choice and true-
false) were administered. The iterns constituted Part
Two of the questionnaire used (Appendix A) in the
mainstudy.

Questionnaire items 76-90 deal with the charac-
teristics of the female work force, ¢.g., average number
of years for a woman to be in the labor market, and the
women's age group with the largest number holding
jobs. Ttems 91-110 asser- knowledge about representa-
tive jobs for women, luding educalional require-
ments. Items 111-140 relae to conditions of work such
Q imber of hours, shifts, licensing, and the wearing

A KR-20 reliability of .75 was attained with all
items contributing positively to the total score. Sin- :
the range, mean, and internal consistency of scores on
this item set were satisfaclory, this segment of the
questionnaire was not substantially revised for the main
study. ltems were scored pass (one} or fail (zero),
giving a possible range of scorcs from zero to 65, with
anactual range of 23 to 53.

Attitudes-Toward-Work Items

Nine hypothesized attitudes-toward-work factors wers
derived from such sources as Centers (1949), Eyde
(1962), Hewer and Neubeck (19584), Mutthews (1960),
Sed!acek (1966), and Super (1957). The hypothesized
factors were labeled as follows: financial reward,
suitability for women, advancement and recognition,
social service, economic necessity, creativity and chal-
lenge, fulfillment, working conditions, and inter-
personal relationships. Fifteen items were written for
each factor, many derived from the sources above al-
though they were rewrilten to be specificaily ap-
propriate for high school senior girls. Original items
were also written The criteria which were summarized
by Edwards (1957) for the editing of statements to be
used in the construction of attitude scales were applied
inthe developmant of the items,

The 135 attitud: items were submitted to a principal
compongenis analysis with varimax rotation. This served
to identify factors to be considered for assessment in
the main study and to select items to be used in mea-
suring each factor. The seven factors identified were
economic mobility, extrinsic reward, intrinsic re vard,
acceptance of role, role conflict, self expression, and
creativity (Vetter [1968]). A factor was scored for each
student by summing ihe item scores, each of which
could range from one to five. Thus, since eight itcms
defined Factor 1, a student could receive a factor score

E MC iforrs.

12 5



6

as low as eight or as high as 40. An equal number of
items was chosen to represent each factor in the final
study (Part Onz,items 1-75, AppendixA).

Personal and Family Characteristics Iten s

A number of changes in the wording of the demog-
raphic items were made on the basis of the pilot testing.
The items solicited such information as age, marital
status, work experience, family size and composition,
and parents’ occupation and education.

Sampling Proczdures

Samples of senior girls were taken from three kinds of
high schools (general academic, comprehensive, and
vocational) in two sizes of communities {metropolitan
and r.on-metropolitan!) during the spring of 1968,

Communities and schools participuting in the study
were selected from those responding to the 1966 guid-
ance survey conducted by Campbeil (1968) since it was
possible to obtain accurate information on both size of
the graduating class and number and kinds of vocational
courses in the schools. Schoo!s with less than 100 in the
graduating class were not considered, noer ‘were com-
prehensive and vocational schools with lcss than three
vocational offerings in which girls were likely to enroll.

To make it possible for The Center's staif to ad-
rainister the study instrument to all subjects, it was also
necessary to curtail the geographic area to a three-
state area. One effect of these restrictions on sampling
was to reduce the number of available non-metropolitan
comprehensive schools to one.

In five of the six schools, all senior girls vere present
on the day the administration received the question-
naire. In the sixth school {the metropolitan comprehen-
sive), the guidance counselor was asked to randomly
select the subjects.

The following chart indicates location, type and popu-
lation of community, and type of school. Descriptive
data 2bouteach school are reported in Appendix B.

_T;pe of School  Non-Metropolitan Metropotitan
Comprehensive Michigan (6,000) Michiga= (50,000)*
Geaeral Academic  Ohio (1,147) Kentucky (390,000)
Yocational Kentucky (6,000) Ohio (260,000)

*Suburb of metropolitan area of 4,600.000

—

! Meirgpolitan communities were defined as Ihose having
18 of more than 30,000, and non-metropolitan as those

Description of Instrument
All data were collected by means of a three-part
231-item questionnaire printed in booklet form (Ap-
pendix A). Groups of items were constructed to elicit
respoases which could be scored by techniques ap-
propriateto the type of information desired.

Part One: Attitudes Toward Work

The first 75 items of the questionnaire assessed at-
titudes toward work. Fifty-four items had been iden-
tifizd in the pilot factor analysis. Twenty-one were pre-
pared by revising items with high loadings on two or
more factors.

Factor Analysis. The responses to the 75 attitude items
were zubmitted to a principal components analysis with
variax rotation, using the BMDO3M program (Dixon,
1967}. Analysis was carried out to arbitrarily selected
limits of eight, seven, six, five, and four factors, based
on the seven factors identified in the pilot study. The
analysis was completed on all 365 subjects as one group,
since the three small schools Lad such small N's that
derived factors would be unreliable. Incpection of the
results indicated that there were five clearly identifiable
factors, each with several items with significant load-
ings.2

Factor I (economic mobility) reflected a positive
orientation to work after marriage. Items related to
basic necessities (*I would work after marriage to have
money to buy basic things.”) and items related to up-
ward mobility (“I would work after martiage to have
the money to live in a better community.”) were in-
cluded in thisscale.

Factor II (role security) was phrased positively to-
ward the traditional view of wemien's role and her
relationships to family, men, and viork (“Woman's
place is in the home.”).

Factor I (intrinsic reward) was favorably criented
to working with others and being helpful and useful
insociety (“Working with others would be an impertant
pariofajobforme.”).

Factor 1V (chailenge) items related to the desirability
of opportunities, running one's own life and making
decisions (“A chance to work with ideas is the ideal
kind of job.”).

Factor V (extrinsic reward) items related to salary,
promotion, and benefits (*A job should have good op-
portunities for promotion.”). Fuller discussion of the
development of the altitude scales may be found in
Velter(1968).

2See Appendix C for a listing of the items with (he factor loadings

LS
E MC\ $0.000. for each of the altitnde scales.

]3
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Scoring. A scoring system for the attitude factors was
established by inspecting the factor loidings for the
mcst promising items in each and selecting items which
had (1) ielatively high factor loadings (.30 and above)
on the factor in question, and (2) relatively tow factor
loadings (below .30) on the other four factors. Items
which best met these two conditions were scored.

Factor scores were computed for each of these five
factor scales by assigning each item a value from one
to five. A score of one indicated strong disagreement
with the statement; two, disagreement; three, a neutral
position; four, agreement; and five, strong agreement,
The item values (the response marked by each girl) for
each of the items to be scored for a specific factor were
summed to give a scale score and this procedure was
used for scales 1, III, 1V, and V. Thus, the higher the
score, the morc the respondent agreed with the attitude
reflected by the factor. For example, a high score on
Factor V indicated strong importance attached 1o
extrinsic rewards. A reversal of item values was used
for scale 11 (role security), in which items were phrased
positively toward a traditional role for wonen. A score
of one indicated strong agreement with the statement,
a score of five indicated strong disagreement. This
reversal was used so high scores on the role security
scale would reflect a contemporary viewpoint of
women’sroles.

Part Two: Knowledge of the World of Work

Knowledge of the world of work was measured by the
65 multiple-choice and true-false items developed in
the pilot phase. They constituted items 76-140 in the
questionnaire (Appendix A).

Part Three: Personal and
Fumily Characterlstics

While responses to many of the items in Fart Three

were simply tabulated, special scoring procedures were
used with some groups of items to obtain indices such
as planfulness and level of occupational aspiration,
These aredescribed here.
Parents’ Education and Occupation. The occupational
levels of both father and mother were determined from
responses to items 156-163. As with the “hoped-for”
occupational level of the girls, the responses were
ranked from one to seven ascording to Warner's (1960
scale of ceccupational status (one for professions to
seven for unskilled lator). If a girl ir.dicated her .10°her
was £ housewife and had not worked for pay in the last
three years, the response was scored zero.

The educational 1 vel of both parents was deiermined
t  Q sponsestc iteras [46-147 anc 149-170, scored
= MC zero-zeven years of schoo} conpleted—one;
A irTox:provided by e | 1 {l
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eight-nine years of school completed—two; 10-11 years
of school completed—three; 12 years of school com-
pleted—four; 13-14 years of school comp.eted—five;
15-16 years of school compleied—six; 17 or more years
completed—seven. If there were no male or female head
of the household or if the girl did not know her parents’
level of education, the educational level was scored
zero.

Level of Occurational Aspiration. The level of occupa-
tion that subjects hoped to achieve was determined by
response to items 164-167, ‘The categories of employ-
ment listed as alternatives, such as clerical worker, were
ranked from one to seven according to Warner’s (1960)
scale of occupational status. If a girl indicated the
cheice of “housewife only,” it was scored zero.

Future Plans. Subjects were asked to project their plans
for education, work, and marriage (items 168-183), by
responding yes or no to the stem, “Two years from now
I will probably be...” and items “going to school,”
“working part-time,” “working full-time,” “married.”
Three additional sets of items for four, six, and 10
years in the future were also included. The sixteen items
were scored one for yes, two for no. The four items for
going to school were added to obtain a score for edu-
cational plans, with possible range of four to eight. The
items for working part-time, working full-time, and
marriage were scored in a similar manner.

Work Experlence, Assessment of work experience in-
volved a three-level classification based on responses to
itemns 192-20], with zero—no work experience, one—
irregular work experience (off and on), and two—at
least one regular position,

Planfulness. An attempt to determine the consistency of
post-high school plans was labeled “planfulness.” Items
212, 213, and 214 were used to obtain a planfulness
score. The scoring metheA was as follows: Four points
if the three responses were all A or all D (A indicated
definite plans, D indicated definite decision not to do
something.); three points if two responses were A or D,
two points if one response was A or D; one point if
there were at least one B response (“Yes, but not
definite.”) and no A cr D response; zero points if all
three responses were C or E.

Data Collection

Data were collzcted in April and May, 1968, Initial
erntact with the schools had been made through the
superintendents and sutsequent arrangements were
made with appropriate persons such as principals and
guidance counselors. The questionnaire was tntimed
and was administered by the project staff to greups of
girls at the participating schools. A tofal N of 3¢5 sub-
jects wasobtained.
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Data Analysis
The percentage of responses to each item by girls
within each school was computed. The technique fol-
lowed for performing the factor analysis of the attitude
iterns was disc1'ssed earlier in the chapter.

Analysis of Variance
Three one-way analyses of variance with unequal A's
were carried out using, respectively, community size,
school type, and family social status as independent
variables. The dependent variables analyzed included
attitudes, knowledge, future plans, hoped-for occupa-
tion, work experience, grades, mother's work experi-
ence, and educational and occupational levels of father
and mother.

Since it was not possible to locate senior high schools
with exactly the same number of girls, and since some

O
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Aruitoxt provided by Eic:

subjects were lost due to incorrect responses on tke
questionnaire, the one-way ana’ysis of variance for un-
equal N’s was used. A three-way analysis would have
resulted in a substantial reduction in findings becauss
of incomplete data. Winer's (1962, pp. 222-224) ration-
ale was followed for analysis of variance with unequal
N's, i.e., the assumption that loss of observations in
cells was essentially random and that each cell could be
treated as though equa! in number of observations.

Intercorrelation Matrix

An intercorrelation matrix for all 365 subjects was coni-
puted to ide.tify significant interrelationships among
the variables. Means, standard deviations, and K-R
reliabilities were computed for each of the variables.
Responses to the demographic items were tabulated by
school.

15
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CHAPTER III

FINDINGS

The results of the data analysis are reported in three
sections. The first section summarizes the charac-
teristics of the subjects and of their background. The
second presents the girls"” responses to the knowledge-
of-work items and attitude-toward-work items. The final
section describes the results of (1) comparisons made
among the responses of students from different sizes of
communities, different types of schoals, and different
sociveconomic levels, and (2) interrelationchips among
knowledge of work, attitudes toward work, plans and
aspirations for the future, and personal-family charac-
teristics.

General Description of the Subjects

Age and Marital Status
The median age of the subjects was 17. Fifteen subjects
were 16 years old or younger and five were more than
19 years old. Appendix D lists the percentage of stu-
dents at each age level in each of the six participating
schools.!

Eighty-five percent of the 36§ giris were single, 'l
percent engaged, and three percent married. One girl
was separated from her husband and one was divorced.

Ethnic Composition

Approximately 10 percent of the totai sample of girls
were either Negro or Indian, although no items pe:cair-
ing to race or national origin were included in the
questionnaire. None of the analyscs involved this
variable.

Family Size and Composition

For 79 percent of the participants, the natural father
w1s male head of the household. Twelve percent in-
divated no male head of the household. In 94 percent
¢f the cases, the girk's naturi | mother was female head

Q Similar informalion is ivailable in Appendix D for each vari-
l C iscussed in this section.

Aruitoxt provided by Eic:

of the household. Only one percent of the participants
had no female head of the househo!d.

Seven percent of the participants were only children
while 37 percent were from families with five or more
children. The median number of children in the sub-
ject's families was four although the median number
of children living at home was three. Twenty-one per-
cent classified themselves as the only child living 2t
home while in 19 perccui of the famiies, five or more
children were livingathome.

Parents’ Qccupational Status

All but one percent of the girls indicated their father's
occupation. Eight percent indicated fathers employed
in professional occupations (level one on the Warner
scale), [2 percent in -ales and official positions (level
two), 21 percert in anagerial positions (level three),
26 percent in clerical and skilled worker or foreman
positions {‘eve! four), seven percent in protective, ser-
vice, or technical positions (level five), and 25 percent
in semiskilled positions (level six).

All but two percent of the girls listed their mothers’
occupational status. Forty-two percent of the mothers
had been {ull-time housewives for the preceding years.
Of the 58 percent employed, eight percent had been in
prolussional occupations, five percent in sales and
officiz! positions, four percent in managerial positions,
22 petcent in clerical occupations, eight percent in
protecti’e (e.g., police work), service (e.g., cos-
metology), or technical positions, seven percent in semi-
skilled positions, and four percent in private household
jobs,

Considering the 206 mothers who were employed, the
percentages in the various levels of positions are very
cloze to the national averages for 1968 (Women's
Bureau, 1959). For example, 15 percent were in profes-
sional positions compared to a national figure of 14
narcent, 39 perceat were in clerical occupations as
sgainst a national f'gure of 34 pércent, and 13 percent
in semiskilled occupalioas compared to 15 percent

nationally.
6
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Age When First Earncd Money

Two percent of the 365 subjects did not respond to the
stated question, “How old were you when you first
started earning money other than for working around
your own home?” Thirty-seven percent said they had
been 14 or younger. Five percent indicated they had
never had a paying job. Fifteen was the median age
for firstearnings.

Hours & Week Spent Workiag for Pay

During the Past Year

Three percent of the participants did not respond to
the stated question, “During the past year about how
many hours a week did you spend working away from
home for pay?* Of the 354 who did, 14 percent had
not worked but 53 percent had worked more than IS
hours a week. It should be noted here that each of the
two vocational schools has a cooperative work program
asanintegral part of the school.

Total Number of Children Desired

Subjects were asked the numbes of children they hoped
to have. Two hundred twenty-seven of the girls (52
percent} indicated three or more children, four girls
did not plan to have children, and six did nct plan to
marry.

Subjects’ Knowledge of Work and Attitudes
Toward Work

Knowledge of the World of V'ork
Knowledge of the world of work was tested by 65
items, which gave a possible range of scores of zero to
65 in terms of number of items answered correctly.
The actual range was 27-56 with the mean score of 44,
Many of the girls seemed fairly well informed about
job requirements, but relatively uninformed about the
peculiarities of women’s labor force participation. For
example, more than half of the girls were apparently
aware that wome- earn less than men but only 16 per-
cent of them ! .ew how much less (approximately
$2,600). Only 18 percent were aware that the more edu-
cation a woman has, the more likely she is to be
employed. Only 12 percent were aware that the highest
percentage of female employment is in the 45-54 age
group. Fifty-three percent erroneously named ihe
23-34 age group as highest, whereas tais group ranks
lowest percentagewise. Only 18 percent realized the
average women can expect to work for 25 yozrs. The
girls ceemed 10 be unaware of the probable extent of
©Q r future vocational experience (which corrotorates

Attitude Scales

Economic Mobility. The pcssible range of scores for this
scale was 10-50, with an actual range of 17-50 and a
mean score of 39, Table I indicates the responses to
each item. The high percentage of “agree” and
“strongly agree” responses for jtems relating to post-
marriage conditions under which the respondent would
find it acceptable to work, is especially noteworthy.
Only in one item did more than 20 percent indicate
disagreement (disagree plus strongly disagree).

Role Security. The possible range of scores for this
scale was 14-70, with an actual range of 28-66 and a
mean score of 50. As stated above, for this scale a
“strongly disagree” response was scored five, a neutral
response three, and a “strongly agree” response one.

Table 2 indicates the responses to each item included
in the scale. It should be noted that while 29 percent of
the girls agreed woman’s place is in the home, only six
percent agreed working women are not really happy.
Forty-five percent thought that few women can manage
home, family, and career; 37 percent considered women
naturally dependent, and 12 percent agreed parents
should encourage the idea of marriage and nomemak-
ing(rather thanworking) from childhood.

Intrinsic Reward. The possible range of scores for this
scale was nine to 45, with an actual range of 15-45 and
a mean score of 37. Table 3 indicates the responses to
each item included in the scale, with only one item,
“Working with people is preferable to working with
things,” having over L0 percent in disagreement. This
tends to corroborate earlier findings of Thompson
(1966) and Gribbons and Lohnes (1965) of the impor-
tance to high school girls of helping others on the job.

Challenge. The possible range of scores for this scale
was 15-75, with an actial range of 32-69 and a mean
- ore of 49. Table 4 indicates responses to each item in
the scale. This was the only scale which showed as
much agreer-ent as disagreement. For example, 35
percent agreed and 35 percent disagreed that “The
chance to supervise activities is an important part of a
job"™ and 35 percent agreed and 38 percent disagreed
that “Having influence on groups is important to me.”
The item, “Work problems that take a lot of figuring
would make a job more interesting,” was marked “dis-
agree™ by 41 percent and “agree™ by 42 percent. A
total of 71 percent felt *Women should make their own
decisions,” but 74 percent were against married women
holding jobs “So they can have a life of their own.”
The statement, *Having a job helps a person to run her
own life,” brought yes answers from 62 percent, This
would scem to indicate that the girls felt independence
is appropriste for single women but possibly inap-
propriate after marriage.

E mckﬁndings of Kaufman, et al,, 1967).
17



Table 1

PERCENTAGE OF GIRLS MARKING EACH RESPONSE
TO ECONOMIC MOBILITY SCALE ITEMS

Strongly Neutral, Strongly
Disagree Disagree Don't Know Agree Agree
29. I would work after marriage to have the raoney to
tive ina better community. 3 14 18 48 17
50. T would wark after marriage to have money to buy :
basic things. 1 1 11 61 17 !
15. 1 would woik after marriage to have money to buy ;
essentials in life. 1 8 10 52 29 E
69. 1 would work after marriage to meet financial
responsibilities, 1 4 5 55 35
43. | would work after marriage to have money fo buy
a home. 3 10 0] 48 29
l. T would work after marriage to have money for
daily expenses. 3 7 10 57 22
8. Women may hold jobs after they are married to
buy more things for home and family. 2 4 5 60 29
73. 1 would work in order to help put my children
throughcollege. 2 4 4 46 45
36. 1 would hold a job after 1 married to provide my
children with special training, such as music les-
sons, ete. 4 15 20 42 19
22. 1 would work afler marriage to save moncy for a
“rainyday.” 6 16 15 43 15
Table 2

PERCENTAGE OF GIRLS MARKING EACH
RESPONSE TO ROLE SECURITY SCALE ITEMS

Strongly Neutral, Strongly
Disagree Disagree Don't Know Agree Agree
68. Women who havejobs are notreally happy. 35 47 11 4 2
18. Woman's placeisin the home. 18 KX 20 21 8
28. Women aretooindependent today. 30 45 7 15 3
66. Most women are nor interested in chances to help
other- througha job. 18 47 19 15 2
40. Most mien are noi interested in chances to help
womenadvanceina job. 10 38 26 22 5
33. Womenaretryingto imitate men. 3t 42 9 13 4
27. Parents should encourage the idea of marriage and
homemaking (rather than working) from childhood. 0 44 14 10 2
26. Most womendislike smart women. 25 44 I8 B 3
47. Only a few women can manage a home, a family,
and acareer. 12 31 12 29 16
67. Menhavea moreexcitinglife than womendo. 31 41 13 S &
34. It is more interesting 10 express one's self through
hobbies and recreation than itis through work. 8 44 24 19 4
12. Most women think it's difficult to find & hus-
bandif theyareinterested in acareer. 20 42 18 16 4
19. Most women think that men dislike women who
Q ork. 13 47 19 i? 3
E Mc‘romen are naturally depeident. 13 37 13 33 4
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Table 3

PERCENTAGE OF GIRLS MARKING EACH RESPONS.]
TO INTRINSIC REWARD SCALE ITEMS

Strongly Neutral, Strongly
Disagree Disagree Don't Know Agree Agree
59. Working with others would be an important part
of a job for me. : 1 5 6 54 33
24, Opportunities to be helpful to others in my work are
important, 0 1 5 57 36
10. Being of help to people would interest me. 0 3 3 44 50
31. Helping people who are less fortunate is important
tome. 1 4 12 53 30
3. Workingclosely with people would interest me. 2 4 6 45 43
17. Opportunities to be useful to society through my
work are important. 2 2 10 55 32
38. Working with people is preferable to working with
things. 13 14 38 32
32. Having peopleaccept meisimportant, 1 3 4 44 48
45. Ajobgivesyoua good opportunity to meet pecple. 0 f 2 54 42
Tabie 4
PERCENTAGE OF GIRLS MARKING EACH RESPONSE
TO CHALLENGE SCALE ITEMS
Strongly Neutral, Strongly
Disagree Disagree Don't Know Agree Agree
49. Achancetowork with ideas isthe ideal kind of job. 1 22 37 31 9
21. A job that gives you a chance to create something
new isthe best kind of job. 2 18 25 39 16
42. A chance to show inventiveness ia meeting new
problems isimpartant. ¢ 4 12 64 19
41. Women should make their own decisions. 1 14 15 51 20
37. The chance to supervise activities is an important
partofajob. 2 33 29 KX ] 3
51. Havinginftuence on groupsisimportant tome. 6 32 27 30 s
25. Married women should hold jobs so they can have a
lifeof theirown. 2 42 17 7 2
63. A chance for self expression is a good reason for
takinga job. 2 12 18 58 ]
54. Havingajobhelpsa persontorun her own life. 4 17 18 53 9
30. Having authorily over people on my job is im-
portant. 1 57 19 11 2
7. Opportunities to be original and creative on the
job arenecessary. 2 6 6 47 39
11, Misverybuiingtodohousework. 19 54 7 15 5
[4. Work problems that take a lot of figuring would
makeajobmore interesting. 11 3o t7 34 8
s&. Keeping up with changes in her occupation helps a
O person becreative. | 3 13 58 20
E MC Men and women should have equal opportunities. 2 11 9 43 4
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Extrinsic Reward. The possible range of scores for this
scale was five to 25, with an actual range of five to 25
and a mean scorec of 18, Table 5 indicates gencral
agreement with total scale. The “retizement benefits”
item alone (probably remotz for seniors) brought dis-
agreement,

Differences Found Among Community Size, Type of
School, and Socioeconomic Level

Differences in responses to the 19 independent vari-
ables by subjects from different sizes of communities,
different types of schools, and different socioeconomic
levels were tested by one-way analysis of variance. The
results are discussed Lelow with the help of two tables
for each of the three major or independent variables.
One table summarizes the analysis of variance while
the other lists the means and standard deviations of
each dependent variable.

13

Type of School .

Significant differences by type of school were found on
two of the attitude scales and all foar of the future plan
measures (Table 9). Means and standard deviations of
the variables by school type are reported in Table 10.

Knowledge-of-woark scores were not significantly
related to the type of school attended. Students in
comprehensive schools, in general acaleraic schools,
and in vocational scheols had equivalent knowledge of
theworld of work.

Attitudes toward work were different for girls in dif-
ferent scheol settings. Economic mobility scores were
highest for girls from general academic schools, with
vocational schools second and comprehensive lowest.
Extrinsic reward scores were highest for girls from
vocational schools, with general academic schools
second and comprehensive lowest.

Table 5

PERCENTAGE OF GIRLS MARKING EACH
RESPONSE TO EXTRINSIC REWARD SCALE ITEMS

Strongly Neutral, Strongly
Disagree Disagrée Don’t Know Apree Agree
70. A job should have good opportunities for
promotion. 1 4 9 62 24
23. Opportunity for increasing salary is an important
featureofajob. 1 8 6 57 pel
9. Ajobshould liave opportunities for early promotion. 1 1 26 46 15
58. Retirement benefits would have to be satisfactory
inorder for meto consider takingajob. 9 36 25 24 5
52. Work seems important to the people who are doing
it. 2 10 13 59 16

Metropolitan Vs, Non-Metropolitan
Significant differences were found between metro-
politan and non-metropolitan subjects in the knowledge
of work and future plans for full-time work items on
the basis of the analysis of variance which is reported
in Table 7. (Means and standard deviations of the
variables by community sizeare reported in Table 8.)
Girls from metropolitan and non-metropolitan com-
munities did not differ significantly from each other
except on two variables: metropolitan girls knew more
about the world of work but had fewer plans for full-
time work than girls from noa-metropotitan com-
munixies,
This situation may be illustrative of the closing of the
gap between smalltown and large<ity experiences
¢ 1ght on by modetn transportation and communica-

E lC‘media.
20

All four of the future-plans measures (education,
working part-time, working full time, and marriage}
showed significant differences by school type. Voca-
tional school girls planned earlier marriages, more full-
tiine work, less part-time work, and less additional
education than girls from comprehensive and general
academicschools. Attendants of vocational schools also
had more definite plans for the following year than girls
from other types of schools. One possible explanation
for this difference is that vocational school students
had to make specific commitment to a program in
transferring from the neighborhood school. Frequently,
more planning was required of vocational school stu-
dents, inasmuch as these are schools located away from
Lae local district. it seems logical that such planfulness
would continue past high school graduation. Higher
scores on the economic mobility scale may reflect per-
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sonal knowledge and an acceptance of the fact that one
pavcheck is not always sufficient to provide all the
necessities.

Socioeconomic Level

Previously identified as the best single indicator of the
social status of *he family (Kornhausei, 1955), the
father’s occupation was used for determining social
status. An analysis of variance, using the girls’
responses to the items about father’s occupation, was
computed, Data were availakle for 315 of the 365
subjects. Occupations were classified according to

Warner's (1969) seven-step scale. Three groups of gitls
were established. those whose fathers were in profes-
sional-managerial occupatiors, which included the
first three of Warner's groups (N = 128); those whose
fathers were skilled workers, which included Warner’s
groups four and five (N = 105), and those whose fathers
were semiskilled and unskilled workers, which included
Warner's groups six and seven (N=§2).

Significant differences were shown ox the following:
{a) knowledge of work, (b) extrinsic reward attitude
scale, (¢) future plans for education, (d) future plans
for part-time work, and (¢) future plans for full-time
work,

Table 6

PERCENTAGL. OF GIRLS MARKING EACH RESPONSE
TO ITEMS NOT INCLUDED IN THE FIVE ATTITUDE SCALES

Strongly Neutral, Strongly
Disagree Disagree Don't Know Agree Agree

2. The opporiunity to make a ot of money is an im-
portant reason for working. 4 34 6 43 13

4. You should not mind being told exactly what to do
onajob. 4 10 12 49 24

5. Most guys think a woman can't manage a home
andajob. 13 38 14 28 7

6. Itis imponant to talk about something other than
housework and children., 1 4 4 40 52

13. A job with too little to do is better than one with
toomuchtodo. 32 43 13 B 4

16. Status symbols (such as a personal office) make a
jobmore attractive. h] 19 15 45 5

20. Housework provides enovugh opportunity for the
expression of intellectual interests. 32 4] 11 14 3
35. Youoweittoyouiself to make use of yourabilities. 1 3 3 45 47

39. A woman's true happiness lies in the achievements
of her husband and children, 3 11 10 3 39

44, Working with people who are cooperative is an
important feature ofa job. 0 1 4 43 51
46. The work youdo as a homemaXkerisimportant. | 1 2 49 47
48. A woman's true happiness liesin her home. 3 15 19 36 27

55. Married women should participate in activities
outside the home. 1 2 5 55 kY]

57. It is impossible to work at a job where your con-
science often bothersyou. S 8 10 46 3l

60. Being a homemaker would mean 1 would not have
to make my own decisions. 53 37 4 3 2

61, Problems at Home interfere with work more than
they should for women. 7 30 22 32 8
62, A womanshould give upa carecr for marriage. 7 39 2 15 7
64. Helping people make decisions would interest me, 6 24 2 39 9
65. A low starting salary would nos bother me, 8 34 15 39 4

71. Ginls' education is less important than boays' since
thegirls don't have towork. 48 33 2 11 6

72. Parents thould encourage the idea of working

{rather than marriage and homemaking) from
childhood. 1 42 19 20 7

QA good salary would not have much influence on
| (C whether 1 would take a certain job. 12 44 16 24 3

Aruitoxt provided by Eic:



Girls at the highest social status level had the highest
scores on the knowledge-of-work test, girls at the mid-
dle level, next, and girls at the lowest level, third. The
latter had the highest scores on the extrinsic reward
attitude scale, with girls at the middle level second and
at the highest level third. Future plans for education
and fur part-time work differed, with girls at the highest
social level indicating greater expectations. The lowest
tevel group indicated more plans for full-time work.

IS

(See Table 11 for the F ratios and Table 12 for the
means and standard deviations of the variables by
social status.)

Many but not ail significant differences were ex-
pected. Girls from the highest social status planned
mor: education and have parents with higher educa-
tional levels. Their plans for less full-time work may
suggest less considsration by college-bound girls of
employmer.. which is not immediate. Concomitantly

Table 7

ANALYSIS OF VARIANCEFOR COMMUNITY SIZE

Sumof Mean
Source of Variance Squares d.f. Square _ F_

Knowledge of Work 96.742 1 96.742 5.399¢
Error $6504.009 363 17.917

Factor [ 25.751 1 25.7151 877
Error 10659.030 363 29.364

Factor 1i 41.346 ! 41.346 .880
Error 17053.330 363 46.979

Factor {11 19.126 1 19.126 925
Error 7502.173 363 20.667

Factor IV 9.905 | 9.905 249
Error 14426.410 363 39.742

Factor V 14.845 | 14.845 2.041
Error 2639.823 363 7.272

Future Plans-Education 470 1 .470 473
Error 360.478 363 993

Future Plans-Part-time Work 1.718 | 1.718 1.250
Error 499.060 363 1.375

Future Plans-Full-time Work 21.692 ! 21692 13.106%¢
Error 600.813 353 1.655

Future Plans-Marriage .003 I .003 .002
Error 639.329 363 1.761

Mother's Work Experience 65.652 1 65.652 3.539
Error 6733816 363 18.551

Grades 3.054 | 3.054 2.500
Error 443.477 363 1.222

Planfulness 3.595 1 3.595 1.982
Error 658.389 363 1.814

Work Experience 559 l 559 2.445
Error 82.937 363 223

Father's Education 2.227 1 2.227 544
Error 1485.707 363 4.003

Father's Qccupation 6.516 1 6.516 1.622
Error 1458.596 153 4.018

Mother's Education 5.698 l 5.698 2.820
Erter 733.546 363 2.021

Mother’s Occupation 13.982 1 13.982 2710
Error 1872.993 363 5.160

Hoped-for Occupation 531 l .531 164
Error 1175.935 3623 3.240

Q" Tenificant beyond the 08 level of 187
E lC gnificantbeyond the 011evelof 6.71

Aruitoxt provided by Eic:
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their plans for more part-time employment may include
positions anticipated during as well as after the cotlege
years. Recert statistics indicate that the greater a
woman's education the more likely she is to work
(Women's Burcau, 1966). If the sarne girls were ques-
ticned when they were nearer completion of their
education, their work-plans might be different. Longi-
tudinal studies would give further clues as to the
progress of attitudes and plans.

The significant differences in the extrinsic reward
scale suggest that, in planning educational experiences,
careful consideration should be given to attitudes which
may be highly functional. For example, since all
monotonous work will not soon be eliminated from
society, high emphasis on extrinsic rewards from work
may be appropriate. Intrinsic satisfactions necessary for
a meaningful life may come from other ateas of life.
Education should contribute to identifying such areas.

Interrelationships Among Knowledge of Work,
Attitudes Toward Work, and Future
Plans and Aspirations

An intercorrelation matrix of the 19 dependent vari-
ables is presented in Table 13. Level of significance
for each correlation coefficient is also indicated.? Sig-
nificant correlations with knowledge of world of work,
with each attitude scale, and with plans and aspi.ations
forthe future are reported in this section.

tThe readsr is reminded that higher scores on: {I) Role Security
indicate rejection of the traditional woman's role; (2) Future Plans
for Education indicate lack of intent to obtain further schooling;
(3) Future Plans for Work (Part or Full-Time) indicate intent to defer
working; and (4) Future Plans for Marriage indicate intent to defer
marriage.

Table 8

COMMUNITY SIZE MEANS AND STANDARD DEVIATIONS FOR SCORES
ON DEPENDENT VARIABLES

Community Size

Denendent Variable Metropolitan Non-Metropolitan
Mcean St. Dev. Mean St. Dev.
Knowledge of Work * 44.34 4.10 43.75 4.47
1—Economic Mobility 38.63 5.29 39.19 5.65
11—Role Security 49.82 6.71 50.52 7.12
111—Intrinsic Reward 37.59 4.68 38.07 4.29
[V—Challenge 49.13 6.44 49.48 6.03
V—Extrinsic Reward 18.38 2.47 17.95 3.08
Future Plans—Education 7.16 0.98 7.08 1.03
Future Plans—Part-tiinz Work 6.87 1.17 6.73 .17
Future Plans—-Full-time Work*#* 6.63 1.30 6.12 1.26
Future Plans-—Marriage 5.19 1.45 5.18 1.05
Mother’s Work Expeiience 10.14 4.42 9.25 4.09
Grades 3.65 1.24 3.46 0.78
Planfulness 2.57 1.48 2.78 1.04
Work Experience 1.75 0.46 1.67 0.51
Father's Education 334 1.96 118 2.13
Father's Occupatinn 345 1.95 n 2,10
Mother's Education 3.79 1.29 152 1.64
Mother’s Occupation 2.13 2.29 1.72 2.24
Hoped-for Occupation 2.75 1.80 2.83 1.81
y ““ificant difference beyond the .08 level Tound in the analysis

$ variance (Table 7).
|- R C anificant difference heyond the 01 lesel found in the analysis

rariance [Tablke 7).
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Knowledge of World of Work

Higher scores on kn‘,')wledge of the world of work were
significantly related to (a) a more contemporary view-
point of the role of women (role security), (b} plans
for more education, (¢) fewer plans for working full
time, (d) plans to marry later, (e) higher grades, (f) a
higher level of education for both parents, and (g} a
higher level “hoped-for” occupation for the girl herseif.

17

Aititude Scales

Attitude Scale 1 (economic mobility, willingness to work
after marriage) w-s significantly related to (a) plans to
marry early and (b} plans for more full-time employ-
ment. Scale I (role security) scores indicated a sig-
nificant positive relationship between a contemporary
viewpoint of the role of women and (a) plans for more
full-time employment as well as (b) higher scores on
knowledge of work.

Table9

ANALYSIS OF VARIANCE FOR SCHOOL TYPE

Sumof Mean
Source of Variance Squares d.f. Square F

Knowledge of Work 66.466 2 33.233 1.841
Error 6534.285 362 18.051

Factorl 433.533 2 216.767 7.655%*
Error 10251.24¢ 362 28.318

FactorlIl 63.924 2 31.962 679
Error 17030.750 362 47.046

Factor 111 27.119 2 13.560 655
Error 7494.179 362 20.702

Factor IV 45.029 2 22.515 .566
Error 14391.280 362 39.755

Factor V 99.425 2 49.712 7.043%+
Etror 2555.244 362 7.059

Future Plans—Education 21.642 2 10.821 11.545¢#
Error 339.306 362 937

Future Plans—Part-time Work 30.027 2 15.014 11.545¢#
Error 470.751 362 1.300

Future Plans—Fuil-time \Work 25.173 2 12.586 7.628%¢
Error 597.332 362 1.650

Future Plans—Marriage 12.793 2 6.397 3.696¢
Error 626.538 362 1.731

Mother's Work Experience 37.918 2 18.959 1.015
Error 6761.550 362 18.678

Grades 68.546 2 34.323 32.880%+
Error 377.885 362 1.044

Planfulness 27.301 2 13.651 7.786¢#
Error 634.682 362 1.753

Work Experience 2932 2 1.466 6.588¢+
Error 80.563 362 223

Father’s Education 174.667 2 87.333 24,073+
Error 1313.267 362 3.628

Father's Occupation 62.702 2 31.351 3.093¢#
Error 1402.410 362 3.874

Mother's Education 59.790 2 29.895 15.928+¢
Error 679.454 362 .1.877

Mother's Occupation 1.860 -2 930 179
Error 1885.116 362 5.208

Hoped-for Occupation 18.358 2 9.179 2.869
Error 1158.108 362 3199

Q _cant beyond the .05 level of 3.02
E MC cant beyond the .01 kevel of 4.67
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Higher scores on Scale 111 (intrinsic reward, interest
in working with and helping others) were related to
having had personal work experience. Increasing scores
on Scale IV (challenge) were significantly related to:
(a) plans for move education, (b) plans for more part-
time work, {c) plans for later marriage, (d) higher
grades, and (e) a higher level “hoped-for” occupation
for the gin herself.

Higher scores on Scale V (extrinsic reward, interest
in salary and promotion) correlated with (a) signi-
ficantly less-definite plans, and (b) a lower educational
level for the mother.

Future Plans and Aspirations

Plans for increasing amounts of future ecucation
were significantly related to (a) higher scores on knowl-
edge of work, (b) higher scores on the challenge at-
titude scale, (¢) higher grades, (d) a higher level of
educational attainment for both parents, (¢) higher
level occupation for the father, and (f} a higher level
“hoped-for” occupation for the girl herself.

Plans for more part-time work were significantly re-
lated to the same variables and fa) more work experi-
ence for the mother, and (b) less-definite plans
indicated by the girls.

Plans for more full-time work weve related to (a)
lower scores on knowledge of work, (b) higher scores
on Scale 1 (economic mobility), {¢) higher scorez on
Scale 11 (role security), (d) lower level of educational

attainment by the father, and (¢) a lower level “hoped-
for” occupation for the girl herself.

Plans for later marriage we e related to (a) higher
scores on knowledge of work, ib) lower scores on the
economic mobility scale, (¢} higher scores on the chal-
lenge scale, (d) higher grades, (¢) higher educational
attainment for the father, and (f) a higher levei “hoped-
for” accupation for the girl herself.

A higher level “hoped-for” occupation was related to
(a) higher scores on knowledge of work, (b) higher
scores on the challenge scale, (c) plans for more educa-
tion, (d) plans for more part-time work, (¢) plans for
less full-time work, (f) plans for later marriage, (g)
higher grades, and (h) a higher level of educational
attainment for both parents.

These data seem to point up the truth of a statement
made by Anderson and Heimann in 1967 (p. 191):

One outcome of the growing manpower needs
of the nation and the exparding role of women in
the labor market has been ta produce a complex
of problems for the young female who is entering
early stages of vocational planning. In addition to
her need for occupational information, .ecision-
making experiences, and a setting in_ which to
examine her feelings and needs, the adolescent girl
is also faced with such problems as her emerging
life plans of marriage and/or career, cultural biases
acainst women in some occupations regarded as
not feminine, and an understanding of Lerself in
relation to these forces.

Table 10
SCHOOL TYPE MEANS AND STANDARD DEVIATIONS FOR SCORES
ON DEPENDENT VARIABLES

School Type
Gen-Acad. Comprehensive Vocational
Dependent Variable
Mean St.Dev. Mean St. Dev. Mean St. Dev.

Knowledge of Work 4503 3.68 44.30 4.62 4402 140
1—Economic Mobility** 39.78  5.64 3733 536 3942  49i
II—Role Security %0.58 7.05 5000 695 49.56 6.54
H1—Intrinsic Reward 371.46 AT7 37710 432 38.13  4.55
1V—Challenge 4930 6.46 48.81 5.88 49.57 6.58
V—-Extrinsic Reward** 18.22 269 17.62 276 1890 2.50
Future Plans—Education** 694 099 698 1.06 749 0.83
Future Plans—Part-time work** 668 .22 658 1.23 7.24 093
Future Plans—Full-time work 660 147 666 1.17 607 LI9
Future Plans--Marriage* 528 135 534 1.57 491 09I
Mother's Work Experience 10.08  4.58 938 344 10.04 4.70
Grades** 418 136 333 091 322 0.63
Planfulness** 227 154 276  1.26 291 L.I12
Work Experience®* 1.61 0.54 182 038 1.73  0.48
Father's Education** 185 2.0l 365 193 27 1.75
Father's Occupation*® 290 1.80 329 184 391 225
Mother's Education*? 4.13 1.7 3.78 1.36 314 138
Mother's Occupation 198 215 208 212 190 238
Hoped-{or Occupation 258  1.85 269 1.86 3.0 164

Q
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ignificantdifference beyond .05 level found in analysis of variance (Table 9).

‘igniﬁcantdiﬂc rence beyond .01 Jevel found in analysis of variance (Table9).
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Table 11
ANALYSIS OF VARIANCE FOR SOCIAL STATLS

Sumof Mean
Source of Variance Squares o 4.1 Square F

Knowledge of Work 195.736 2 97.868 5.682¢*
Error 5373.546 312 17.223

Factor . 96.363 2 48.181 1.621
Error 9215.586 312 29.729

Factor Il 67.477 2 33.738 19
Error 14641.630 312 46928

Factor I} 27.989 2 13.995 641
Error 6815.674 312 21.845

Factor IV 105.722 2 52.861 1.291
Error 12779.420 32 40.960

Factor V 65.011 2 32506 4.432¢
Error 2288.176 312 7.334

Future Plans--Education 24.425 2 12213 12.999%¢
Error 293118 312 940

Future Plans—Part-time Work 9.879 2 4,940 1.651¢
Error 422.070 M2 1.353

Future Plans- - Full-time Work 10.624 2 532 3150
Error $26.106 312 1.688

Fulture Plans--Marriage 8.849 2 4424 2,398
Error 575.323 n:z 1.844

Mother's Work Experience 15.305 2 7.652 440
Error 343.216 32 17.408

Grades 438633 2 2(.816 19.4974¢
Error 349.116 n2 riie

Planfulness 2342 2 iy 664
Error 550.401 312 164

work Experience 689 2 344 1.629
Error 65.965 Ji2 211

Farher's Edueation 209.385 2 104.692 385240+
Error 847.898 32 2718

Mother's Fducation 88.145 2 44,072 26.190%*
Lrror 525.043 M2 1.683

Mother's Gccupation 46.164 2 44.072 26.190%¢
Error 1534807 32 4919

Hoped-for Ozcupation 42.595 2 21.298 6.864'*
Error 968.059 312 3103

* Significant beyond the .05 ievel of 103

*¥ Significant heyond the .01 ket 21 of 4.68.

Table 12

SOCIAL STATUS LEYEL MEANS AND STANDARD DEVIATIONS FOR SCORES
ON DEPENDENT VARIABLES

SocialS us
Level | Level2 Leveld
Deperdent Variable Mean  St.Dev, Mean St Dev. Mean St Dev.
Knowledge of Work®® 4552 34 4441 388 4159 504
1 -Economic Mobility 8.4t SR2 3967 SOl B0 540
M- Role Security $50.86 6.RE 4985 698 4959 6
tH Intrinsic Reward 54 S04 164 4R 82 4H
1V - Challenge 4366 652 49.27  6.4) 5011 6.1¢
V.- Entrinsic Reward® [ 2, G X7 18.30 248 18.8) 253
Future Plans— Education®® 6.7 1.0} 14 0% 744 006
Future Plans— Part-time Work® 660 118 692 1B 700 104
Future Plans -- Full-time Work* 6.68 1.09 652 118 622  1.69
Future Plans —Marriage 58 149 509 118 49 W
Mother's Work Experience 932 4100 980 413 972 40
Grades® ) Ly 163 LIS 201 0@
Planfulness 274 142 256 1.\ 257 LBy
Work Experience 10 04 172 049 182 03
Father's Education®® 447 18I 155 151 243 1353
Mothes's Education®® 429 128 3 1.2 296 1.4
Mother’s Occupation®® 152 187 200 1% 245 260
Hoped-for Occupation®® 234 138 282 176 320 1.78

* Sigmlicant devel of 05 found in anatysis of variance «Table 11).
** Srgnifica bevel of 0f found in snatysia of variance (Table 11§

ofn

19




20

Table 13
INTERCORRELATIONS AMONG VARIABLES!
(N = 365)
2
£
s
Es < « & Y § 5
¥ ¥ £ g fE £/ Frf %
§5 55 5/ 5§ 5 58 F§
I~ e g8 £5f 5& S s2f <3
~ ~ - - - < ~
1. Knowledge of World of Work 1.00 065 137 —.006 061 —.012 ~ —-.190%*
2. Economic Mobility 1.000 .206%*  .146* J172% 208+ 070
3. RoleSecurity 1.000 080 —.006 —.025 —.l10
4. Intrinsic Reward 1.000 .0l0 .163** —.007
5. Challenge 1.000 247 267
6. Extrinsic Reward 1.000 .008
7. Future Plans—Education 1.000
8. Future Plans—Part-time Work
9. Future Plans—Full-time Work

10. Future Plans—Marriage

. Moth:r's Work Experience
12. Grades

13. Planfulness

14. Work Experience

15. Father'sEducation

16. Father's Occupation

17. Mother's Education

18. Mother's Occupation

19. “Hoped-for” Occupation

—
—

1 Levels of significance derived from Snedecor and Cochran (1967, p. 557) for & two-tailed rest with 300 d f.

* .05 level of significance.
** 0l level of significance.
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Table 13 (Continued)

&
g g c 5 ef «§ S5
£ [ K] -] "_s Rl TS
g § g/ ki EE &3 dF 2
= K] s & -] xS 9 3 S & K3
S & =&/ &3 <8 =53 =3 £S
& g X L4 ¥ S & 2
.139* —053  .201** —.004 —.117*

—.089 716 125 049 .206** 107 .029
049 —.175** —.117* .08l a2 —.045  —.033  —.029 046  .003 004 .104
—.070 —.174%* 053 .079 .059 02] .014 —071 —.034 .088 .061 006
—.007 —.110 -—--024 —029 —.047 .002 .158** —.083 03 017 —.020 013
--.147* —.039 289 025 23 —043 .045 .037 .048  .020 .0i8 . 155%*
012 —.026 —082 —045 —.0I5 —.125* 010 —.093 099 —.115* —.035 .051
457%% —.148%* —368** 041 —.258** 057 012 —.265** 137 —.288** .017 5130
1.000 —.301** —074 —-.120* -—.204** .167** —.048 —.152** 041 —.160** —.049 3274
1.000 .05 --018 .068 —.047 015 .203** —023 .073 082 —.201**
1.000 —.063 .206** —030 —.017 .209%* —062 107 000 —. 151
1000 —044 —022 - 028 —.I55** —.075  .149** .506%* —.026
1,000 —.350** —.1i0 J53%% —186°* .150** --.065 -—.185**
1.000 .053 012 —03%  .005 —.003 .042
1.005 .084 145 068 031 —.017
1.000 —.01B  ,337%* —.169%* —.235*
1.000 —.208** .058 107
1.000 —.007 —.160**
1.000 014
1.000
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CHAPTER 1V

CONCLUSIONS AND IMPLICATIONS

This study has id=ntified significant differences in
the vocational orieniation of twelfth-grade girls from
two sizes of communities, three kinds of schools, and
three socioeconomic levels. Detailed information on
attitudes (especially the percentages of responses in

Appendix D) and personal and family characteristics.

and future plans (percentages of responses are in Ap-
pendix E) have been assembled and analyzed. The in-
adequacies of the subjects’ knowledge and attitudes
have been pointed out in the preceeding chapter on
“Findings.” In gencral, it was found that the girls were
not well informed about the probable nature and extent
of their future vocational roles and that their attitudes
and plans reflected this lack of information.

Major Variabtes

Community Size Differences

Differences correlated with community size appeared in
only two variables: Metropolitan girls indicated more
knowledge of the world of wark, while non-metropolitan
girls indicated plans for more full-time work. No dif-
ferences were found in eilher their attitudes toward
work, their occupaticnal aspirations, or their future
plans for education and marriage. This general lack of
significant differences apparently indicates that local
cotnmunity size has little effect in relation to the vari-
ables under consideration. Perhaps this is a result of
similar experiences or lack of experiences in and out of
school.

School Type Differences

Girls who eattended vocational schools scored dif-
ferently from girls who attended comprehensive schools
and girls who attended general academic schools on
two of the attitude scales and ali four future plans
scales. They also indicated more definite plans for the
following year. No diffzrences in knowledge of the
Y __Idof work were indicated.

Vocational school girls scored higher than others on
the extrinsic reward attitude scale, indicating more
agreement with statements relating to the positive as-
pects of salary, promotion, and bcnefits. Vocational
school attendants indicated more agreement with
statements about economic mobility (conditions under
which a girl feels she would work after marriage) than
girls who attended comprehensive schools, but less
agreement than those from general academic schools.

Girls who attended vocational schools indicated that
they planned earlier marriages, more full-time work,
less part-time work and additional post-high schoo)
education.

Social Status Differcnces

Significant differences in scores by social status were
shown in knowledge of work, the extrinsic reward
attitude scale, and future plans Jor full-time work.
Girls with the highest social status level indicated more
knowledge of work, less agrecment with attitude
statement: related to the extrinsic rewards of work,
plans for more education, more part-time work, and less
full-time work than girls from families of lower social
status,

Implications for Research

Because of practical constrainis encountered in sam-
pling, the conclusions of this study cannot be general-
ized nationally. The intent of the study is not to provide
national norms from which decisicas can be made for
a particular counseling or educsironal situation. Rather
ils purpose is to focus attention on the dysfunctional
vocational knowledge and attitudes of senior girls in
several American high schools and to suggest that
similar conditions probably exist in many other
schools. The variabies dealt with here and the inter-
relationships and differences identified should serve
as the basis for expluring similar factors in local school
systems.

23

20



24

Nevertheless, the results of this study suggest prob-
lems that warrant ‘investigation based on carefully
controlled sampling. Since there were significant dif-
ferences in girls' responses depending on the type of
high school they were attending and on the social
status of their families, further investigation of these
variables and their amenability to change would be
iinportant. Whether these differences continue beyond
high school and the degree to which they are affected
by marriage also warrants further investigation.

More research is needed also regarding those women
who successfully combine working and homemaking.
Most of the information now available is based on plans
of young women rather than on outcomes. Long-term
studies (as suggested earier) would allow comparisons
of the developmental patterns of full-time housewives
with those who combine working with homsmaking.

A third suggested area of research is that of studying
the attitudes and knowledge of teachers and counselors
toward changing roles of women in the family and in
the labor force. I, as suggested, there is, respectively,
a lack of information and a continuation of (raditional
stereotypes about socially desirable roles for women
and the limited number of “appropriate” female oc-
cupations, an effort toward modifying such thinking
would ve warranted. Research into techniques (use-
able by teacher and counselor education institutions)
to expose teachers and counselors to new thiiking
aboutappropriatelife styles for girls would be desirauvle.

ERIC

Aruitoxt provided by Eic:

Program Implications

The data from this study may be interpreted as having
implications for the development of new educational
programs. Much of it reinforces suggestions made by
other writers such as Lee (1967a) and Lewis (1968).
One specific suggestion is that as girls grow up they
must be encouraged to develop broader concepts of
the woman’s role. Lewis (1968) feels that as more
women move into jobs on an equal footing with men,
their children should develop more modern attitudes
toward the role of women in our society. Since it would
reach only limited groups, this approach could require
generations for maximum impact. New school programs
involving contact with successful models of the wife-
mother-worker roles (especially those who are engaged
in nontraditional occupations) would be more effective.

Second, girls need help in anticipating long-term
future needs. It is important for them to realize that by
the age of 35 they will probably have seen their last
child off to schuol and that they will need to plan the
rest of their lives. Early help from enlightened teachers
and counselors who are not bound by traditional stereo-
types is required.

A third suggestion is that of encouraging girls to
question the traditional, narrow range of occupations
deemed suitable for women, Emphasizing individual
needs and goals in their planning rather than what has
traditionally been expected of them as a group is
desirable.
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SENIOR GIRLS
AND
THE WORLD OF WORK

How do you feel about work? What do you think of it? What do you know about work? We are asking you to answer a
number of questicns which will be helpful to counselors and otker people who help high school girls make decisions about
work. Weappreciate very much your willingness to cooperate in this survey.

The questicnnaire is divided into three sections. You will be marking your answers on the separate answer sheet. Use the
special pencils provided.

DIRECTIONS

Read each question and its lettered answers, When you have decided which answer is correct, or is right for you, blacken
the corresponding space on the skeet with the pencils that have been provided. Make your mark as long as the pair of lines, and
completely fill the area between the pair of lines. If you change your mind, erase your first mark COMPLETELY. Make no stray
marks. MARK ONLY ONE ANSWER FOR EACHQUESTION.

Sample:

I. Chi~ago is
A. acountry

8. a mountain

C. anisland

D. acity

E. a state

For ltem |, youwould mark D astheanswer by filling in the space under D with the special pencil.

.LABCRBE 2 ABCDE )2 ABLCDE 4 ABCDE
Notice that the numbers go across in a row rather than down in columns. Be sure you follow the numbers across the answer
sheet.
DO NOT START MARKING ANSWERS UNTIL YOU ARE TOLD TO DO SO.
PART ONE

For the following statements, decide on the degree to which you agree or disagree with each statement and then mark that
answer on the separate answer sheet. This should be how you personally feel about the statement. not how you think other people
feel.

Example:
Statement: Work isa lotof fun.

Possible answers: . strongly disagree

. disaaree

. indifferent or don't knvn
agrec

. strongly agree

mIOA >

Choose the answer that comes th2 closest (o the way you feel about the statement and mark it on the separale answe - shuct

Answer every statement. Work quickly. Do not worry or puzzle over individual items. Tt is your first impressions. the im-
mediate “fectings™ that we wint. Read each statement care:ily, then answer it quickly and go on immediately to 1-¢ next item.
Sometimes you may feel as though you've had the same statement before. This will not be the case, so0 do not took bock thioigh

the iterrs and do not try to remember how you marked earlier statements. Make a separate and independent judgment for cach
ient,

O
ERIC 29
nA



oW N A=

10.
11.
12,
13.
14,
15.
16.
17.
[§.

19.

2L,

22,
23,

24,

25.
26.
27.

28.

1.
an
32
3.
34,
3s,

ERIC

A. strongly Jisagree
B. disagree
C. indifferent or don’t know
D. agree
E. stronglyagree
[ would work after marriage to have money for daily expenses.
The opportunity to makea lot of money is an important reason for working.
Working closely with people would interest me.
Youshould not mind beingtold exactly whattoidocunajob.
Most guys think a woman can't manage a homeand ajob.
Itisimportant to talk about something other than housework and children.
Opportusities to be original and creative on thejobare necessary.
Women may hold jobs after they are married to buy more things for home and family.
A jobshould have opportunities for early promotion.
A. stronglydisagree
B. disagree
C. indifferent ordon‘t know
D. agree
E. stronglyagree

Being of help to people would interest me.

Itis very boring to do housework.

Mostwomen think it'sdifficult to find a husband if they are interested in a career.

A jobwithtoolittletodois better than one withtoo much todo.

Work problems that take a lot of figuring would make a job more interesting.

[ would work after marriage to have money to Luy essentials in life.
Statussyinbols(such asa personal office) make a job more attrictive.

Opportunities (o beuseful tosociety through my work are importait.

Woman's place is in the home.

Most women think that men dislike women who work.

Housework provides enough opportunity for the expression of inteliectual interests.
Ajobthal gives youa chanceto createsomething new is the best kind of job.

Fwould work after marriage to save money fora “rainy day.”

Opportunity for increasing salary isanimportznt feature of a job.
Opportunitiestobe helpfulto othersin my work are important.

Married women should hold jobs so they can have a life of their own.

Mostwomen dislike smart women.

Parents should encouragethe idea of inarriage and homemaking (rather than working) fromchildhood.
Women ars too independent today. .

I'would work after marriage to have the money o live in a better community.

. strongly uisagree

. disagres:

. indifferentordon’tknew
. agree

. stronglyagree

mUNw>»

Havingauthority over peoplc onmy jobisimportant.

Helping periple who areless fortunate isimportant tome.

Having people accept me is important.

Women aretrying to imitate men.

Itismore interesting 10 express one’s self through hobbies and secre2tion than itis through work.
Youoweitto yourself to make use of your abilities.

would hold a job efter I married to provide my children with special training, such as music lessons, ete.
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37 Thechancetosupervise activities isan important part ofa job.

38. Working with people is preferabte to working with things.

39, A woman'strue happinesslies in the achievements of her husband and children.

40. Mostmenare not interested in chances to help women advanceinajob.

41, Womenshould make their own decisions,

42.  Achancetoshow inventiveness in meeting new problemsisimportant.

43. Iwould work after marriage to have money to buyaheme.

44, Working with people whoare cooperativeisan important feature ofa job.

45. A job gives youa good opportunity to meet people.

46. Thework youdoasa homemaker isimportant.

47. Onlyafew women can manage a home, a family, and a career.

48. A woman’struehappiness liesin her home.

49. A chance to work with ideas is the ideal kind of job.

50. Dwould work after marriage to have money to buy basic things.

51. Havinginfluence on greupsisimportant to me,

52. Work seems importantto the people who are deing it.
A. strongly disagree
B. disagree
C. indifferent ordon’t care
D. agree
E. stronglyagree

53. Womenare naturally dependeni.

54 Havingajobhelpsapersontorun her own life.

55. Married women should participate inactivities outside the home.

56. Keepingup withchanges in her occupation helps a person be creative.

57. Itisimpossibleto workatajobwhere your conscience often bothers you.

58. Retirement benefits would have to be satisfactoryin order for me to coasider taking a job.

$9. Working with others would be an important partof a job for me.

60. Beingahomemaker would mean Ivvould not have to make my own decisions.

61. Problemsathomeinterfere with work more than they should for women.

62. A womaiishould give upacareer for marriage.

63.  Achance forself expressionisa good reascn for takinga job.

64. Helping people make decisions would interest - 2.

65. Alowstartingsalary would nof bother~ e,

66. Most womenare nof interested in chanc. s to heipotizers throughajob.

67. Men have a more exciting life than women do.

68. Women who havejobsare not rea!ly happy.

69. 1would work after marriage to meet financial responsibilities.

70. Ajobshoutd have good opportunities for promotion.

71.  Girls’education s less important than boys’ sir.ce the girls don’t have Lo work.

72.  Parents should encourage the idea of working (rather than marriage and tomemaking) from childhood.

73. Iwould work in order to hielp put my children through college.

74. Apgoodsalary would nurhave much influence onwhether [ would take a certain job.

75. Menand women should have equal opportunities.

PART TWO

There is one right answer for each question in Part Two. Choose one answer and mark it on the answer sheet. Make sure

that the number on the answer sheet is the same as the number of the question. Be sure that the letter you mark is the same as the
letter of the answer you choose. Answer every question,

Q Questions 76 to 90 have only four possible answers rather than the usual five. Use only the first four spaces on your answer

Aruitoxt provided by Eic:

toanswerthesequestions. (4 B C D)
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76.

7.

78.

79.

80.

81,

82,

83.

84.

8s.

86.

When one is thinking about the occupation he might enter as an adult, if his interests, abitities and preferences did not limit
him, approximately how many different jobs could he choose among?

A, 300

B. 3,000
C. 30,000
D. 300,000

In 1964, girls who graduated {rom high school had aveiage earnings which were higher than the average carnings of girls
who had dropped out of high scheol by

A 25%
B. 45%
C. 8%
D. 165%

The average earnings of a woman college graduate in 1964 were higher than the average earnings of the high scheol grad-
uate by

A 25%
B. 45%
C. 85%
D. 165%

The same 1964 statistics show that the girl college graduate earned a median income which was more than the high school
dropout by

A 25%
B. 45%
C. 85%
D. 165%

The median salary income of full time male workers was $6,497 in 1964, What would you expect was the median income for
female workers in that same year?

A §3859
B. $4,285
C. $6,497
D. $7,138

If you are si.igle with no exemptions besides yourself, what percentage of your weekly or monthly check will be deducted
for Federal Income Tax purposes?

A N%
R 14%
C. 18%
D. 2%

Assuming that you do not earn more than 37,800 in your [irst job, what percentage of your earnings will be deducted for
Social Security?

A 15%

B. 449

C. 62%

D. 84%

Approximately what percentage of ail women are judged to be employed full time inthe United States?
A, 20%

b. 3%

C. 50%

D. 65%

About how many women would you estimate are in the labor force?
A. 260,000

B. 2,600,000

C. 26,000,000

D. 260,000,000

Look at the four groups below and indicate which growup has the largest percentage of women employed fulltime.
A. lessthanhighschoaleducation

B. highschool graduate

C. college graduate

D. cducationbeyond college

Look atthe four age groups below andindicat: . :hgrouphas the largest percentage of women employed fulltime.
A, 25-34
B. 35-4
., 45-54
L 55-64

ERIC 7
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87  Whatpe rcentaée of girls in your age bracket will probably be married by the time they are {9 years old?
A 25%
B. 45%
C. 65%
D. 8%
88, Ofthose girlsin the £8-19 year age bracket whoare married, what percentage would you expect are also working?
A 18%
B. 28%
C. 3%
D. 48¢%
89. For those women 25 years of age and younger who are married and work, approximately what is the median percentage
of family income which they contribute?
A. 18%
B. 289
C. 38%
D. 48%
90. Whatistheaverage number of yearsthata womancan expect tospend in the labor market?
A. Gyears
8. 10years .
C. 17years
D. 25years
DIRECTIONS:
Questions 91-110 have only two possible answers rather than the usual five. Use only the first 1wo spaces on your answer
sheet to answer these questions. A 2)

Inthe following pairs, which occupation has the largest total number of people employed?

91. A. anthropologist
B. engineer
92.  A. telephoneoperator
B. airlinehostess
93. A. physicaltherapist
B. nurse
94 A psychiatrist
B. biologist . s e e
95. A. saleswoman
B. buyer
In the follewinz pairs of cccupations, which is most likely to involve responsibilities outside of or in addition 10 regularly scheduled
hours?
96. A. travelagent
B. archilect
97. A. lawyer
B. fashion designer
98. A. dentalassistant
B. newspaper woman
99. A. secondaryteacher
B. accountant
100. A. fileclerk
B. commercial artist
Inthe following pairs of occupations which requires the mesteducation?
101. A. libratian
B. obstetrician
102. A. airlinchosless
B. dietitinn
103, A. teacher
B. lawyer
104. A. counseling psychologist
B. psychiatrist
o .A.  medicaltechnolcgist
E MC B. den.altechnician
38
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In which of the following occupations are there more women than men employed?

[06. Postalclerk
A. more women
B. more men
107.  Lawyer
A. more women
B. moremen
108. Beautician
A. more women
B. moremen
109. Secondaryteacher
A, more women
B. moremen
L10. Telephone operator
A. more women
B. moremen

DIRECTIONS:

All of the following questions can be answered with yes or no. If you decide the answer is “yes,” mark A beside the item
number on the answer sheet. If you decide the answer is “no,” mark B beside the item number on the answer sheet. Be sure that
the fetter you mark is the same as the answer you choose. Answer every item. Use only the first two answers on your apswer
sheet to answer these questions. (4 B

Remember—A. yes
B. no
If you wanted 10 have a job which would allow you to set your own hours or at least have some choice, which of the following
occupatiens could you prepare for?
111, Social Worker
112, Musician
113. Interior Designer
114. Office Machine Operator
115. Elementary Teacher
In some occupations the hours of work are very clearly stated and the employees know that when they have worked a certain
number of hours they will not have additional demands on their time without being paid for it. Which of the following occupa-
tions usually have clearly regulated hours?
116, Secrstary
117.  Surgeon
118. Factory Worker
119. Librarian
120.  Artist
In somz occupations there is need for the work to go on continuously; therefare, there may be opportunities to work on diiferent
shifts. Which of the following occupations are likely to involve a choice of shifts?

121, Intericr Designer

122, Waitress

123. Teacher

124. Nurse

25. Librarian

Which of the following occupations require licensing or certification?

126. Telephone Operator
127, Practical Nurse

128. Pediatrician

129, Postal Clerk

130. Pharmacist

Which of the following occupations require a health certificate?

131. Barber
132.  Airline Hostess
133. Cook

134, Beautician

135, Waitress

Inwhich of the following occupations do employees almost always wear uniforms?
136. Nurse

137, Waitress

! "'\) “amputer Programmer

E MC ‘i:Itiir:?p{ostess
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PART THREE
DIKECTIONS:

BE SURE TO MARK AN ANSWER FOR EACH QUESTION. There are no right cr wrong answers {or this part. Select the
answer which best applies to you and mark it under the corresponding letter on the answer sheet. MARK ONLY ONE ANSWER
FOR EACH QUESTION. You will find other directions scattered throughout this section of the questionnaire. Be sure to read
them all carefully.

141. V/hatwas yourageonyour last birthday?
A. l6oryounger
17

B.
C. 18
D. 19
E. overI9
142.  Whatis your marital status?
A. single
B. engaged
C. married
D. separated
E. divorced

143, What is the total number of living children in your family? (Include yourself, together with all fuil brothers and sisters,
stepbrothers and sisters, and foster brothers and sisters. Include those not living in yourhome.)

A. one
8. two
C. three
D. four

E. fiveormore
144. How many of the childrc.a identified in question 3 e now living in your househoid? (Include yourself)

A, one
B. two
C. three
D. four

E. fiveormore
145.  The male head of the household in which I live is
A. myfather
B. mystepfather
C. my foster father or guardian
D. someotherindividual
E. thereis no male head of the housekold at present
146. Whatis the highest year of school (grades 1-12) completed by the male head of your household? (This refers to the person
youindicated in your response to question 5.)

A 07
B. 89
C. 10-11
D. 12

E. Idon'tknow orthereis nomale head of my household
147, Whatis the highest year beyond high school (grades 13 and above)completed by the male head of your household?

A. none
B. 1314
C. 1516

D. 17ormore
E. [don'tknow orthereisnomale head of my household
148. The fcmale head of the household in which I live is
A. mymother
B. mysteprnother
C. myfoster mother
D. someotherindividual
E. thereisno female head of the household at present
i49.  What is the highest year of schoo! (grades 1-12) completed by the fem.le head of your household? (This refers to the per-
sonyou indicated in your response to question 12.)

A 07
B. 89
C. 10-11
Q D n
E lC E. ldontkrioworthereis nofemale head of my household
'
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[50. Whatis the highesi year beyond high school (grades 13and above) completed by the female head of your household?

A. none

B. 13-14

C. 15-16

D. 17ormore

E. Idon'tknoworthereisnofemale head of iny household

DIRECTIONS: Turnoveranswer sheet, find the place to answer 151 and continue as before.

DIRECTIONS:

For questions [151-155, use the following answers:

A, notatall

B. nowandthen

C. part-time{regularly)

D. fulltime

E. I[don’tknow
[51.  Since 1 have beeninhigh school, the female hzad of my household has worked
[52.  When Iwasin junior high, the female head of my household werked
[53. WhenIwasin elementaryschool, the female head of my household worked
154, Beforelattended school, the female head of my household werked
155, Aftershe married, but before she had any children, the femal hzad of my household worked

READTHE FOLLOWING DIRECTIONS FOR 156-159 THOROUGHLY BEFORE ANSWERING THIS SECTION
DIRECTIONS:
Read al! of the choices for numbers 156 through 159. Select the one choice which best describes the work of your father {or
male head of kcusehold). Mark that choice on your answer sheet. Then mark choice “E™ for each of the three other numbers.
Example: Suppase your father works as a mechanic. Mark Number 158, choice “A” on your answer sheet. Then mark 156
“E,” 157 “E,” and 159 “E."
If he is presently unemployed, mar: the job he last held. If he is employed at more than one job, mark only the job at which
he spends most ¢f his time. Ifthere is no male head in your household, mark “E” as the answer for all four numbers.
Question: Whatis the work of your father (or male head of your household)?
156. A. farmorranchownerandor manager
farmor ranch foreman
farmor ranchworker
workman of laborer—such as factory or minc worker, fisherman, filling station attendant, longshoreman, etc.
none of theabove
private household worker—suchasa servant, bulter, etc.
protective worker—suchas policeman, detective, sheriff, fireman, e’c.
service worker--such as barber, beautician, waiter, etc,
semiskilled worker—such as factory machine operator. bus or cab Zriver, meat cutter, efc.
none of the above
skilled vworker or foreman—such as a baker, carpenter, electrician, enlisted man in the armed forces, mechanic, plum-
ber, plasterer, tailor, foreman in a factory or mine (but not oa a farm), etc.
Clerical v-orker—such as bank teller, bookkeeper, sales clerk, office clerk, imail carrier, messenger, etc.
sales:man—such as real estate or insurance salesman, factory representative, etc.
marager—suchassalesmanager, store manager, office manager, business manager, factory supervisor, etc.
noaeoftheabove
official —such as manufacturer, officer in a large company, banker, government official or inspector, etc.
proprietor or ov ner—-such as owner of a small business, wholesaler, retailer, contractor. restaurant owner, etc.
professional--such as actor, accountant, anist, clergyman, dentisi, engineer, lawyer. librarian, scientists. teacher.
doctor, ete.
technical --suchas draftsman, surveyor, medical ordental technician, elc.
none of the above

157.

FmMPNw» mU0w

158.

159.

NEw>mPaw

mT

DIRECTIONS:
Read all of the choices for numbers 160 through 163, Select the sne choice which best describes the work of your mother (or
female head of your household). Mark that choice on your answer sheet. Then mark choice “E” for each of the three other num-

imiple: Suppose your mother works as a secretary. Mark number 162, choice *B™ on your answcr shect. 1hen mark 160

Q
ERIC ~&rand 163-E
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If she works outside your household, mark ondy the ovtside work. If she holds more than one paying job, mark only the most
important one. If she usually works and is presently out of work, mark the job she held last. If there is no female head in your
household, mark “E” as the answer for all four numbers.

Question:; What is the work of your mother (or female head of your househeld)?

[60. A.

161.

162

163.

MUN®E> MUNE» MO Nw> mMD Om

housewife only; she has not worked for pay in the last three years

farm or ranch owner and/or manager

farm or ranch worker

laborer 5t worker—such as charwoman, laundry worker, etc.

none of the above

private housekold worker—such as housekeeper, maid, etc.

protective worker-——such as policewoman

service worker—such as beautician, waitress, etc.

semisnilled worker—such as factory machine operator, cab driver, etc,

none of the above

skilled worker or forewoman—such as biker, inspector, elc.

clerical worker—such as bookkeeper, secretary, typist, sales clerk, store clerk, etc.
sales—such as realestate, insurance, etc.

managet—such as sales, store, business or office manager; factory supervisor, etc,

none of theabove

official-—such as manufacturer, officer in a large compary, banker, government official, etc.
proprietor or owner—such as owner of a small business, restaurant, wholesaler, retailer, etc.
professiona: —such as actress, accountant, artist, dentist, doctor, nurse, lawyer, librarian, teacher, social worker, etc.
technical—such as medical ordental assistant, practical nurse, etc.

none of the above

DIRECTIONS:

Read all of the choices for nurabers 164 through 167. Select the cme choice which best describes what you hope your
occupation or job will be when you finish school. Mark that choice on your answer sheet. Then mark choice “E" for each of the
three other numbers,

Example: Suppose you hope to be a nurse. Mark number 167 choice “C” on your answer sheet. Then mark 164 “E,” 165
“E,” and 166 “E.”

Ifyou hope to bea housewife and work outside your household, mark only the outside work.

Question:

164. A

165.

166.

167,

mMUN> MUN®PMmUNw>»mUN®

What do you hopz your job or occupation will be when you finish school?
housewife only—1I do not hope to work for pay

farm or ranch owner and/or manager

farm or ranch worker

laborer or worker—siuch as cleaning woman, laundry worker, etc.

none of the above

private household worker—such as housekeeper, maid, etc.

protective werker—such as policewoman

service worker-——such as beautician, waitress, etc.

semiskilled worker-—such as factory machine operator. cab driver, etc.

none of the above

skilled workeror forewoman--such as baker, inspector, et¢.

clerical worker—such as bookkeeper, secretary, typist, salesclerk, store clerk, etc.
sales—such as real estate, insurance, et2.

manager—suchas sales, store, busines< or office manager; factor y supervisor, etc.
none of the above

official—such as manufacturer, officer in a large company, banker, government official, etc.
proprietor or owner—suchas owner .l a small business, restaurant, sholesaler
professional-—suchas actress, accountant, artist, dentist, doctor, nuise, lawyzr, librarian, teacher, elc.
technical--such as medical or dental assistant, practical nurse, etc.

none of theabove

DIRECTIONS:
For questions 168 to I3, use the following answui:

A, yes
B. no

hat there are only two possible answers rather than the usual five. Use only the first two spaces on your answer sheet to

\‘1
E Mc‘rthesc questions. (§ B 42
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Two years from now I will probably be
168. going to school

169. working part-time

170. working full ime

171. married

Four years from now I think I will probably be
172. going to school

173. working part-time

174. working full time

175. married

Six years from now I think I wiil probably be
176. going to school

177. working part-time

178. working full time

179. married

Ten years from now I think 1 will probably be
180. going to school

181. working part-time

182. working full time

183. married

(END OF YES-NO ANSWERS)

184, Mark the total number of children you think you will have when your family is completed.

A. none '
B. one
C. two
D. threeormore
E. Idonotplanto marry
DIRECTIONS:

The next seven questions have only four possible answers rather than the usual five. Use only the first four spaces on your
answersheet. (A B C D)
185. Compared with the male head of my household, I thir.% I will have
A. less total education
B. the same total education
C. more total education
D. there is no male head of my household
186. Compared with the female head of my household, I think 1will have
A. lesstotaleducation
B. thesametotaleducation
C. moretotal education
D. thereis no female head of my household
187. Compared with the future husband Ihope to have, I think I will have
A. lesstotal education
B. thesame totaleducation
C. more total education
D. [donotplanto marry
188. Compared with the male head of my household, [ think my husband will havc
A. lesstotaleducation
B. thesame totaleducation
C. moretotal education
D. Idonotplanto marry or there is no male head of my household
189. Compared with the female head of my household, Ithirk Iwillbeabletoearn
A. less money
B. thesameamountof money
C. more money
D. there is no female head of my household
190. Compared with the male head of my household, I think my husba::4 will beableto earn
A. lessmoney
Q B. thesameamountof money

E l C‘C. more money
D. Idonotplanto marry of thereis no inale head of my household
3
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191.  Compared with the heads of my household, I think my husband and Itogether will be able toearn

A. lessmoney

B. thesameamountofmoney

C. more money

D. ldonotplanto marry or there is only onz adult head of my household

DIRECTIONS:
For questions 192-201, use these answers:
A. no, none of these
B. yes—offandon
C. yes—rzgularposition both during summer and school year
D. yes—regularposition during summer
E. yes—regularpositionduringschool year
Starting with grade nine through the present time, have you done any of the following types of work for pay?
192, waitress, car hop, salad girl, other food service positions
193. babysitting
194, clerical—typing, filing, stuffingeavelopes, etc.
195. salesperson—departmentstore clerk, drugstore clerk, supermarket checker, etc.
196. professiona. assistant—teacher's assistant, library assistant, dental assistant, nurse’s aide
i97. machine work—sewing machine, electronics assembly, etc.
198. private household work—cleaning, meal preparation, etc.
199. beauty operator—ccsmetologist

200. recreational work—lifeguard, play-ground work, camp counselor, etc.

201, other(work for pay not described in {92-200)

¥

202, Duringthe pastyear, about how many hours a week did you spend working around your own home?

A. none
B. fiveorless
C. sixtoten

D. eleventofifteen
E. morethan fifteen

203. Doyoureceive payfor workingaround your own home?

A. usually

B. sometimes

C. rarely

D. never

E. receiving my allowance is dependent on completion of certain duties

204. How old were you when you first started earning money other than for working around your own home?

A. Thavenever had ajob where 1earned money
B. fourtéen or younger
C. fifteen
D. sixteen
E. seventeenorolder
205. Duringthe past yearabout how many hoursa week did you spend working away from home for pay?
A. none
B. fiveorless
C. sixtoten
D. eleventofifteen
€. morethan fificen
206. How many summershave you worked, starting with grade nine through the present time?
A. none
B. one
C. two
D. three

E. fcurormore
207. Doyouplantowork thissummer?(1968)
Yes, at a full-time regular job
Yes, ataparttime job
) No, I will not work for pay
Y . No, but I will work at home for pay
|C: 1dontknow

S>>
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DIRECTIONS:

The following two questions, number 28 and 209 have only three possible answers rather than the u-uval five. Use only the

first three spaces onyour answer sheet to answer these questions. (A B O
208. Do you plan to attend school this summer? (1968)

A, Yes
B. No
C. ldon’tknow

209. ByOctober, 1968, I planto be married.
A. Yes
B. No
C. ldon’tknow

DIRECTIONS:

210.

2.

212.

213.

214,

215.

216.

217

O

Answer both questions 210 and 211. If the items listed under a question do not apply, mark “E-none of the above.”

InOctober, 1968, 1 will beattending

A. avocational ortechnical school

B. abusiness orcommercial school

C. acosmetology (beauty)school

D. anursingschool (2 or3 year registered nurse program)

E. noneof theabove

In October, 1968, 1 will be attending

A. ajunior or community college (2yr.).

B. afouryearcollege or university.

C. ashort-termtraining course (less than 1 yr.) offered by some other source than those mentionedin 210and 211,
D. 1willnotbeattending schoolin October, {968.

E. noneoftheabove

I know definitely which school 1 will be attending in October, 1968.

A. Yes, I havealready been admitted.

B. Yes, | have applied, but do not know yet if I have been admitted.
C. No, haven'tdecided whichschool yet.

D. 1donotplantobeinschool

E. ldon'tknow.

I plantobe working onafull-time jobin October, 1968.

A, Yes,1already have the job.

B. Yes,I'm looking around for a job

C. Yes.butit'stooearly to know what I'll be doing.

D. No, Idon’t plan to be working full time.

E. Tdontknow.

InOctober, 1968, I plan to be working ona part-time job.

A. Yes,lalready havethe job.

B. Yes, I'mlookingaroundforajob.

C. Yes, butit'stooearlyto knowwhatI'll bedoing.

D. No,Idon'tplantobeworking part-time.

E. ldon'tknow.

Mark the answer which best describes the program (course of studies) in which you have been enrolled during high school.
College Preparatory—a program that gives you the training and credits needed for college entrance.
Commercial or Business--a program that prepares you to work in an office.

Vocational—a p.ogram that prepares you for work in a particularjob or to enter a vocational school after high school.
General—a program other than the threelisted above.

A combination of two or more of the above programs.

Mygradesln allcourses starting with the ninth grade have been

mostly A’s orequivalent

mostly A'sand B'sorequivalent

mostly B's and C's or equivalent

mostly C'sand D’s orequivalent

mostly D’s and below orequivalent

mUnw >

mONnw>

How many times have you changed schools since starting ihe ninth grade (not counting promotions from one school to
another)?
A. never
8. once

N
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DJIRECTIONS:
For questions 218 to 231, use the following answers:
A. none
B. one-two
C. three-four
D. five-six
E. sevenormore

Starting with courses in the ninth grade, how many semesters have you taken in each of the following areas? (Include those in
whichyouare nowenrolled.)

218.
219.
220.
221,
222,
223.

b 2R

225.
226,
227
228,
229.
230.
PEIN

E

Business or Comercial
Distributive Education (preparesfor a specific job such as a sales clerk) e
Health Occupations (prepares for a specific job such as a practical nurse) _‘:v'-"‘ .
Home Economics Wage Sarning(prepares fora specific job such as food service Wor"&e(*uld care aide, etc.)
Trade and Industrial Education (prepares for a specificjob such aggos= r"‘“uglst cook baker, etc.)
Technical Education (preparesfora specnfc,‘.c'::n NS ...;.'..putertechnologlst)
A-\r’,-’.%‘.&. ..usu;m M"‘"“""‘w
Engllsh
Home Economics {prepares for home and family life)
Foreign Languages
Mathematics
Science
Social Studies
Others
O
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DESCRIPTION OF
PARTICIPATING SCHOOLS

Administrators of five of the six schools selected to participate in the study agreed to participate. One metropolitan com-
prehensive high school in Michigan was unable to participate; however, the second school on the list agreed to take parf in the
study.

The sample was obtained from a possible total of 944 prospeclive graduates. Details in relation to the specific schools are included
in Table 14,

The adequacy of school guidance facilities, nature and extent of vocational ofierings, and the extent to which school staff
were aware of future plans of students were relevant to this study. As shown in Table 15, wide variations in staffing patterns
relative to providing guidance and counseling services for students in the participating schools were evident. The non-metro-
politan general academic high school had added orie vocational offering to its program since the 1966 guidance survey. However,
this course had been available for only one year. The number and types of vocational programs offered in each of the participating
schools is shownin Table 16.

School staff predictions of post-graduation full-time employment range from [00 percent for both females and males grad-
uating from the non-metropolitan vocational school to seven percent full-time employment for both females and males
graduating from the non-metrorolitan comprehensive school. (See Table 17) Other post-graduation predictions are also listed
inTable 17.

Table 14
CLASSIFICATION OF SAMPLE BY TYPE OF SCHOOL AND BY COMMUNITY CHARACTERISTICS

Community type

Non-metropolitan Metropolitan
Total Senior Girls Actual No. Total Senior Girls Actual No.
Enrolled Tested Enrolled Tested
Comprehei.sive 71 68 365 M
General Academic 24 19 230 106
Vocational 72 g 88 76
167 126 683 239
" Randomly sefected by school guidance staff,
~ Table 15

SIZE AND NATURE OF GUIDANCE AND COUNSELING STAFF
IN RELATION TO YOTAL YTEACHING STAFF IN

PARTICIPATING SCHCOLS
School Guidance Staff Total Teaching
Male Female Toltal Staff

Non-Metropolitan

Comprehensive 2* o 1 3 K}
General Academic | 0 1 2
Vocational 1 0 1 2
Metropolitan

Comprehensive 3 3 6 ”
General Academic 3 4 7 130
Vocational 10 4 14 58

ERIC:

45 /18



46

Table 16
VOCATIONAL PROGRAMS OFFERED BY PARTICIPATING SCHOOLS

Community Type

Non-Metropolitan Metropolitan

General "General
Comprehensive  Academic Vocational Comprehensive Academic Vocational

Program

Business or Commercial
Distributive Education
Health Occupations
Home Economics
Trade and Industrial
Technica!

X X X X X

X X X X

X+ X X
X X X X

X X X

* Nuises Aide and Health Services offered as course in Home Economics,

Table 17

PREDICTION OF POST-GRADUATE ACTIVITIES BY STAFF IN RESPECTIVE SCHOOLS

Community Type

Non-Metropolitan Metropolitan

General General
Comprehensive  Academic Vocational Comprehensive  Academic Vocational

Activity Area
Girls Boys Gisls Boys Girls Boys Girls Boys Girls Boys Girls Boys
N= 7 68 24 26 72 128 365 372 230 20 182 157
Vocational-Technical Training 10% 1% 8% 15% 2000 0% 25% 0% % 25%
College S 8% 3% 3% 20% 20% 6% 65 20% 2%
Full-time Employment % 7% % 2% 1005 100% S0% S0% 15% 5% M%  49%
Armed Scrvices — 9% — 4% — 0% — 5% 1% 5¢%
Part-tim¢ Employment 8% 2% — 8% 10% 10% 35%% 50% 1% --
Unemployed - — 4% 15% 0% 20% — % - -
Marriage 3% — 13% — % 22% 5% 2% 5% [%

(The sum of 1he estimates may not equal 100% because Lhe categories are nct mutually exclusive nor exhaustive.)

ERIC
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ITEM LOADINGS ON EACH ATTITUDE FACTOR

ltem Facror 1. Econoraic Mobility Loading
29, Iwould work after marriage to havethe money to live ina better community. .684
50. lwould work after marriage to have money to buy basic things. .648
[5. Iwould workafter marriage to have money to buy essentials in life. .645
69. 1would work after marriage to meet financial responsibilities. 613
43. 1would work after marriage to have money to buy a home. 51
1. Twould work after marriage to have money for daily expenses. 562
8. Women may hold jobs after they are married to buy more things for home and
fainily, S5
73.  Twould work inorderto help put my children through college. 435
36. Iwould hold a job after I married to provide my children with special training,
such as music lessons, etc. 422
22. Twouldworkafter marriage to save money for a “rainy day.” 342
Item Facror I1. Role Security Loading
68. Womenwho havejobsare norreally happy. 576
18. Woman's place is in the home. S0
28. Women are too independent today. .498
66. Most women are riof interested in chances to help others through a job. 475
40. Most menare not interested in chances to help womenadvanceinajob. .464
33. Women are trying to imitate men. 424
27. Parentsshouldencourage the idea of marriageand homemaking
(rather than working) from childhood. 410
26. Most women dislike smart women. 395
47. Onlyafewwomencanmanage a home,a family, and acareer. 381
67. Men have a more exciting life than women do. 357
34, Itismoreinterestingto expressone’s self through hobbies and recreation than it is
through work. 343
12 Most womenthink it's difficult to find a husband if they are interested ina carcer. 325
19. Most women think that men dislike women who work. 312
53. Womenare naturally dependent. 300
Item Facior 111, Intrinsic Reward Loading
59. Working with others would be animportant part of a job for me. 745
24.  Opporlunities to be helpfulto others in my work are important. 708
10.  Being of help to people would interest me. 674
31.  Helping people whoareless fortunate isimportant 1o me. 625
3. Workingclosely with people would interest me. 609
17.  Opportunities to be useful tosociety through my work are important, 603
38. Working w'th peopleis preferable to working with things. 521
12,  Having peopl:accept meisimportant. 397
o 45. A jobgives youa good opportunity to meet people. 376

ERIC
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Item Facror IV. Challenge Loading
49, Achancetowork withideasis the ideal kind of job. 503
21. A job that gives you a chance to create something new is the best kind of job. .485
42.  Achancetoshow inventiveness in meeting new problems isimportant. 456
41. Women shouid make their own decisions. .440
37. Thechance to supervise activities is an important part of a job. 428
51. Having influence on groups is important to me. 428
25. Married women should hold jobs so they can have a life of their own. 417
63. Achance forselfexpressionisa good reason fortaking a job. ’ 395
54. Havingajobhelpsa persontorunher ownlife. 389
30. Havingauthority over people onmy jobis important. .367
7. Opportunities to be original and creative on the job are necessary. .349
1). It is very boring 10 do housework. .349
14. Work problems that take a lot of figuring would make a job more interesting. .341
56. Keepingup with changes in her occupation helps a person be creative. 338
75. Menand women should have equal opportunities. 334
Item Facior V. Extrinsic Reward Loading
70. A job shonid have good apportunities for promotion. .599
23. Opportunityfor increasing salary is animportant feature of a job. S13
9. Ajobshould have opportunities for early prometion. 400
58. Retirement benefits would have to be satisfactory in order for rae to con-
sider takingajob. 335
52, Workseemsimportantto the people who are doingit. 27
{

Q )
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RESPONSES OF GIRLS FROM EACH SCHOOL TO
FFRSONAL AND FAMILY INFORMATION ITEMS

Key to Schools

1—General Academic, non-metropolitan (community population:_L”_.)
2—Vocational, non-metropolitan (communiiy population; 6,000 )
3—Genera! Academic, metropolitan (community population; 330000
4—Comprehensive, non-metropolitan {community population: AOOO—)
5—Comprehensive, metropolitan (community population: ___50.000
§—Vocational, metropolitan {community population: ___260.000 )
GA/NM VINM GA/M C{NM C/M ViM
School 1 2 3 4 5 6 Total
N 19 39 106 68 57 76 365
Student Age
16 or younger 5% 16% 3% 2% 2% % 4%
17 84% 25% 59% 50% 54% 47% 52%
18 1% 30% 36% 41% 7% 459, 3%
19 — 16% 2% 7% % 2% 5%
Over 19 — 13% — — — — 2%
Student Marital Status
Single 78% 85% 87% 93% 78% 86% 85%
Engaged 22% 10% 6% 3% 229 13% 12%
Married — 5% 6% 4% — — 3%
Separated -— — — — — 1% -
Divorced — — 1% — — - -
Grades
Mostly A's — 3% 6% 4% —_ 3% 4%
A'sand B’y 29% 21% 25% 43% 8% 26% 28%
B'sand C's 55% 68% 24% 47% 47% 62% 44%
C'sand D’s 11% 8% 1% 2% 3% 9% 12%
Norespoase 1% — 36% 4% 4% — 12%
Age When First Earned Money
Never — 10% 9% 4% 5% - 5%
14 or younger 2% 16% 40% 47% 319 42% 37%
15 3% 33% 18% 24% 18% 18% 2%
16 2i% 20% 20% 19% 35% 39% 2%
17 orolder 1% 20% 6% 5% 10% 1% 8%
No response —_ — 6% — — — 26
Hours Worked for Pay Last Year
(Weekly)
None 16% 4% 23% 5% 14% 3% 14%
Sotless 21% 16% 13% % 3% — 9%
6-10 16% 13% 9% 25% 14% 1% 12%
1L-15 2% 13% 8% %% 14% % 9%
Morethanl$ 2% 36% 37% 51% 54% 9307 53%
Noresponse — — 9% 2% — -~ 3%
Number of Chlldren Desired
None - — 2% — — X% 1%
One - 5% 2% 3% — 6% 2%
Two 2% 44% 9% 26% 3 34 30%
Threz ormore 58 1% 62% 69% 67 59% 65%
No plans to marry — — 4% 2% 2% - 2%
Noresponse — — 1% — -- - -
Total Children InFamily
One — —_ 1% % % 9% 7%
Two 11% 5% 33% 16% 16¢% 17% 20%
y Three 2% 16% 22% 22% % 21% 22,
Y ur 16% 10% 18% 16% 10% 16% 14%
ERIC eormore $3% 9% 16% 8% 44% /G 1%
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GA/NM VINM GA/M C/NM C/M ViM
Schoot 1 2 3 4 s 6 Total
N 19 39 106 63 57 16 365
Total Children AtHome
One 21% 3% 21% 25% 189 14% 20%
Two 11% 25% 34% 26% 23% 2% 28%
Three 16% 18% 20% 19% 21% 2% 20%
Four 229 16% 1% 129 10% 12% 13%
Five or more 3295 289 11% 16% 23% 20% 19%
High School Program
Coliege prep 5% 3% 8% 65% 14% 9% 28%
Business 429, 64% 129, 12% 40% 429 9%
Vocational 20% 10% 4% % 139, 26% 12%
General — t3% 4% 9% 16% 1% 1%
Combination of two programs 1% 10% 8% 9% 14% 22%, 13%
WNoresponse 5% — 4% 4% 3% — 12%
Male Head of Household
Father B5% % 9% 85% 80% 12% 80%
Stepfather 5% — 6% 4% 9% 1% 5%
Guardian — — 1% 3% 2% 2% 1%
Soine otherindividual 5% 8% 3% 3% - — 2%
Nomalepresent 5% 15% 11% 5% 9% 19% 12%
Father's Education (Years)
0-7 5% 349, 2% — 1% t1% 8%
89 3% 13% % 20% 14% 11% 14%
10-11 1% 8% 6% % 239% 13% 12%
12 429, 209, 7% 65% 449, 439 52%
Don't Know 5% 25% 12% 8% 109% 2% 14%
Father's Education
Beyond High School
None 8% 2% 45% 51% % 0% 59%
1-2years 6% 8% 18% 8% % 9% 12%
34 years 10 — 149 160 1% —_ 9%
Sormore years — — 11% 16%% 26 — 6%
Don't Know 6% 20% 12% 9% 10% 21% 14%
Female Head of Household
Mother 88% 90% 94% 92% 93% 9% 95%
Stepmother - 5% 3% 2% 2% — 2%
Foster mother —_ —_— — —_ 2% — —
Some other individual 6% 5% % 3% — 1% 2%
Nofemale present 6% — —_ % 3% — 1%
Mother's Education (Years)
0-7 — 24% 4% — 3% 6% 4%
89 1% 0% 4% % 14% 14% 12%
10-11 1% £ 11% 16% 27¢ 20% 14%
12 13% 3%, 9% 2% 56% S5 65¢%
Don't Know 5% 5% 2% 5% — 5% 3%
Mother’s Education
Beyond High School
None 68¢% N 671% 65% 83% 87% 4%
1-2years 215 5% 18% % (% 9% 12%
‘fmars 5% — 9% 16% 2% 3% 8%
Y Joreyears — - 3% % — 1% 2%
ERIC know 5% 5% 1% 9% 5% 1% %
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GA/NM V/NM GA/M C/NM C/M ViM
School 1 2 3 4 5 6 Total
N 15 39 106 68 57 76 365
Father's Occupation
Professional 10% - 16% 12% 2% 1% 8%
Sales & Official 11% 8% 17% 15% 1% 5% 129
Managerial 1% 13% 25% 35% 18% 8% 2Ly
Clerical & Skilled 219, 15% 249, 22% 35% 28% 26%
Service & Technical . — 13% 6% 3% 9% 9% 1%
Semiskilled 37% 3% 9% 13% 26% 49% 25%
No response 10% 20% 2% - - - 1%
Mother’s Occupation
Housewife 42% 59% 36% 28% 33% 49% 429,
Professional 11% 3% 12% 15% 4% % 8%
Sales & Official - — 5% 9% 1% % 5%
Managerial — 10% 3% — 5% 4% 4%
Clerical & Skilled 11% 5% 329 22% 19% 21% 227
Service & Technical — 8% 8% 9% 9% 6% 8%
Semiskilled 169, 8% 2% 3% 14% 10% 1%
Private Household 5% 5% 1% 4% 4% 4% 4%
Noresponse 16% % 1% — 5% — 1%
O
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