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Chapter I
Introduction to the Study

Background

The high school drop out is of great concern in America today.
A rumber of reasons have been gtated for this alarming number of
youthg who have not completed their education in the secondary schools.
One reason felt to be of great importance is the narrowness of
gecondary school curriculum offerings, thus not allowing sufficient
latitude for the individual to satisfy his needs, interests, and
aptitudes. Evoen more tragic than the limited curriculum, however, is
student unawarenass of a broad curriculum cffering available to them.

This lindtation of the students! kmowledge of curriculum offerings
should not happen today, especially ance the passing of the National
Defense Education Act. Educators are quite concerned about the
teacherts knowledge of guidance and even more concerned about the
qualifications of the teacher who has been prepared for work as a
counselsr in the guidance program. Much of the concern about
counselore is due to & tremendous mmber of students they have to
coungel, thus allowing insufficlient time to really work with the
students &8 they should. Another problem related to this is the depth
and breadth of the counselor's knowledge of the individual's
background and the curriculim offerings availabls for the student.

Since courgelors usually graduate from college, they have an under-
standing of ths hizh achool requirements needed for s student to

enter college and the background that would aid the student at this
venture. Bul not all youth graduate from bigh school, nor do those
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who graduate from high school enter college. Thus, it is imperative
that students receive guidance other than that involving preparation

for college.

Statement of the Problem

The problem, stated broadly, was to investigate the attitudes of
secondary uchcol guidance counselors toward vocational, trade and
industrial education, and to analyze these attitude scores in
relation to selected personal characteristics. In addition, the
kiowledge of trade and industrial education possessed by counselors
was compared with the same personal backgrcund characterlstics,

Stated more specifically, answers were sought for the following
questions:

1. Uhat perscnal characteristic appears to have the greatest

influence on our relationship with counselors! attitudes

toward trade and indvstrial education.

2., Vhat perscnal characteristic appeasrs to have the best
relationship with counsslors! knouledge of the curriculum?

3. Does there appear to be any relationship between years of
experience as a counselor and atiitude toward vocational
trade and industrial education,

L. Is there any relationship between years of experience as &
counselor and knowleage possessed about the program?

5. Counselors in what ago group appesr to have the most favorable
attitudes toward and greatest knowledge of trade and industrial
education?

6. Does a relationship ex. nt-between the coungelors! attitude
and knowedge scoras with their educational background?

7. Does the counselor with a background of work experience, ty
type and duratien, have a more faworable aititude toward
vocational, trade and industrial education?

8. Do counselors living in a community where there is a day o an
evening trade and industrial education program in operation
have more favorable sttitudes and possess more knowledge of
the ocurriculum?

'
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3.

Significonce of the Prchlom

Counselors are faced with the responsibility of guiding youth
into educational progran choices that will be most beneficial i»
preparing them for worthy citizenship. A crilical part of this worthy
citizenship is gainful employment.

Visconsin has provided a vocational and adult system that has made
tremendous strides since the enactment of the 1911 law creating the
state system of vocaticnal schools. Enrollmeni hag advanced to
188,000 students during the school year 1965-66. It is necessary to
point out that mary of these wore part-time high suhcol students,

It is alamming to note that the 59,132 students in the nineth
grade in 1957 had dwindled to 49,326 students in twelfth grade. A
total of 9,806 students had dropped from school with no real preparation
for employnent (Covernor's Committee on Children and Youth) . Hopefully,
many of these dropouts would later enroll in the state system of
vocational school.

The role of the counseling system was examined closely by
Conant. Tho recomendaticns of Conant (1959, page LS) include:

The framework in which ths counselor operatos depends upon

gchool policy. For example, the policy of the school in

regard to the vocatlional programs should be such as to Insure

that theso programs are not used as dumping grounds for those

of low scadamic ability.  Furthemmore, it should be school policy.

that the counselor arrange a meaningiul se3uence of ccursed in

the elective progrems of all pupils, In a comprehensive high
school of the type I am considering a meaningful ssquence for

a majority of the students would be a series of courses leading

to the dsvelopment ~f marketable skills.

It i8 obvious that there is a need to improve ths holding power
of our schools, This hay result from better guldance of the student

into a program that will benefit him for employability and also

8
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benefit society. Counselors, responsible for the curriculum choice
of students must have 2 thorough knowledge of the various curriculum
offerings. Thus it was essential to ascertain the knowledze and
attitude of these individuals toward the yprogram of vocational trade
and industrial educaticn.

Definitions and Terms

Attitude. "A readiness to react toward or against some
situation, person, or thing, in a particular manner" (Good, 1959,

p. k8).

Counselor. "Oie who assists parsons in life planning or in the
solution of problems, especially as they relate to soclal, educationel,
and vocational situations; assistance being rendered throush individual
or group conferences during which the problems are analyzed and
constructive proposals for their solution suggested; ordinarily the
counselor is responeible for helping teachars solve their own pupil-
personnel problems,

Counselor, Class. One whose counseling is limited to the memvers

of one class, such as the Junior Class® (Good, 1959, p. 105).

Ccunseloris Persgonal Characteristics. The cmmselor"s age, years

of employment by present board, years of empleyment by previous hoards,
formal education, length of empoymont as a teacher, undergraduate
major, work expurience other tl..n education, and years at this
experience.
1{s International Business Machines.
T & I. Vocational trade and industrial education.



Organization of the Report
Chapter I introduces the problem, the significance of the problen,

and defines Lerms requiring clarification. A roview of pertinent
literature ig presented in Chapter II, Chapter III includes the pro-
cedure of tre investigstica with the instruments used, the selection
of the sample, collection of the data, and the sumimarizing of the data,
Chapter IV presents the characteristics of the sample, statistical
treatment of the data, and an analysis of personal data with the
attitude, Mnowledge, and summary sco.es., The swmary and conclusions

are contained in Chapter V.
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Chepter II
Review of Literature

Introduction

This chapter is divided into three major sections. The first
section discussas the related literature in trade and industrial
education. Section two presents the pertinent literature about
counselors that has a relationship with the problem. The final
section includes information about the student and his wreadiness for
vocational guldance.

Trade and Industrial Education

There appears to be a dearth of attitudinal research in the
curriculum axea of vocational trade and industrial education. Only
three studies could be considered arplicable to the attitudes of
persons toward trade and industrial educatdon or toward the blue collar
occupetions. Each has been summarized driefly.

A study by Mortimer (1956) involved attitudes of educators and
students in Utah toward manual labor an. toward mamal workers. The
attitude scares of administrators and counselors were ranked according
to the degree of favor. The suparintendents were ranked the highest,
the prineipala sacond, and the cownsslors the lowast.

An investigation of the attitudes of school board members and school
admnintgtrators toward vocstional trade and industrial education was
completed by Schaefer (1962). The results indicated that these people
had significantly more favorabls attitudes if they lived in communitles

where a trade and industrial education program was in operation

11
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contrasted with their associates who lived in communities where no
such p:ogram was in operation.

The third study that is applicable was completed by Prichard (1962},
This involved selected personal background factors that had a
relationship with the attitudes of school board members and school
administrators toward vocaticnal trade and industrial education,
Findings indicated that a strong relationship existed between knowledge
of the program and attitude toward the program.

Prichard also found that if a school board member had heard sbout
trade and industrial education from a counselor, the board member had
a changed attituds toward fe program so the counselor apparently had

an influence on board members.

Counselors

Certification requiraments have varied greatly from state to state,
although the National Defense Education Act has helped provide same
similarity, Several studies (Voellner and Wood, 1550; Kremen, 1951;
and Harmon and Amold, 1960) indicated courses in the following araass

a, Fundamentals of guidance prograns

b. Occupational information

¢, Counseling

d. Tests and messurements

e, Analysis of‘ the individual

f. Mental hyglens

1.2 Related fields such &8 psychology, sociology, and education,

One study \rbellner and lrod, 1550) found that two of the fifteen

o states they surveyed required a course in vocational education. Mo
FRJC mention of vocational education appeared in any of the other investigations.

12
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» mora recent invesbigation obtained counselors! and counselor
trairers' attitvdes toward certification requirements (Lloyd, 1962).
Findings indicated that adult work experience in addition to teaching
should be required and that the academic requirement should be in
broad general areas with specific courses. The broad areas include:

a. Counseling techniques

b. Principles of guidance

¢. Education and occupational information

d. Analysis of the individual

e. Supervised practice

f. Organization and administration of guldance program

€. OCOroup procadures

h. Research and evaluation procedures

1. Human growth and development.
The nearest area on the above list to vocatlonal education was
assumed by the writer to be educational and occupatinonal infommation.

The background of those involved at the counselor preparation
institution and the vounselors themselves would greatly influence the
courees and practices followed by these people. Surmers and Davis
(1549) found that most counselors wore undergraduate majors in social
agolence, English, speech, and journalism. It was interesting to note
that 88 of the 06 respondents indicated some teaching experience in
vocational education but nons of them indicated vocational tiade and
industiial education,

In & study of the services provided by counselors, Oassallo (1962)
found that the most frequently performed duties of the counselors

19
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involved the serving of the pupils needs." These needs were primarily
in the areas of higher education, special training, and cccupational
information, Because of great deficiencies found in vecaticnal
guldance and the uneven emphasis with more being placed on cducatlional
rather than vocational, Oassalla concluded that the guidance program does

not serve the need for all students in most secondary schools.

Students Readiness for Guidanco

Since the counselors are apparently de-emphasizing vocatioaal
guidance cne might ask if this is because the students are not really
ready for this guidance. Soveral studies have found that secondary
boys ere ready for this service (0'Hara and Tiedman, 1$59; Cass and
Tiedman, 1960; and Dipboye and Anderscn, 1961). ALl of these
investigations found that boys occupational values were formed by the
ninth grads., Cass and Tiedman (1960) found also that interests wore
offective predictors of the selection of high school curriculum and
aptitudes were not only poor predictors of cholce ef curriculum, but
also were not even understood until the senior year of high school.

Surmary

Only a few studies wers found that dealt with attitudinal research
in the curriculum area of trade and industrial education. Findings
indicated that counselors did not have a very favorable attitude toward
blue collar occupations and that a relationship existed between knowledgu
of the program of trade and industrial education and attitude toward
the program,

Few states require counselors to take course work in vocational
oducation and few vocatioclal educators from trade and industrial

14
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aducation go into counseling. The guidance program in secondary  schools
wag found to greatly overemphasize educational guldance rather than
vocational guidance, This was concluded to mean that the guidance
program does not serve the needs for all students.

Students are apparently ready for guidance at the ninth grade
although they do develop their interests further through-out high
school. The interests of students in the ninth grade were found to be
offective predictors of the selection of the high school curriculum,

15



Chapter III
Procedurs of the Investigation

The Instruments

The instrument used to obtain the attitgde and knowledge of the
counselors was the "School Counselor's Inventory (SCI) for Vocational
Trade and Industrial Education" (Appendix, page ). This instrument
was a modification of the "School Administrator's Inventory (SAI)
for Vocatlional Trade and Industrial. Education" that was developad
and published by the Department of Industrial Education of The
Penngylvania State University. Permission was granted to make the
nececsary modifications on the title and biographical portion and to
have the Instrument printed providad the name of the original
institution remained on the scale.

Part one of this scale was of the Likert sumated rating type and
was found to have a reliability of .97 using the Kuder-Richardson
~formula (Tate, 1955). Part two served as a knowledge scale and was
also found to be relieble by camputing tha t statistic between the
differences of percenteges on every item of the scala. A jury had
takan the instrument to establish the 4percentagea.

Selection of the Sample

The population of the sample was selected from the Wisconsin
Official School Directory (State Department of Public Instructioa,
1963-6l4). Fach individual in the book with the word guidance after
his name was asked to participate .in the invesitigation. A total
mmber of 307 wore included in the population.

16
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Collection of Data

A letter of transmittal was prepared explaining the purpose of
the study and asking for the counselors' cooperation (Appendix, page 39).
This letter was sent along with a stumped, self-addressed envelops and
the attitude scale.

Three weeks after the instruments wers mailed, 53 percent of the
counselors had returned thel: scales. A thank-you latter which was
also a reminder letter was sent to all of the counselors. 4gain, each
counselor received a stampad, self-addressed envelope and a copy of
ths scale., It was essential to send the camplete nalling of the
thenk-you and the reminder letter becauss no names or cammunities
wers identified. One month later the last scale arrived which brought
the mmber of respondents to 238 or 77 per cent.

Summarizinrg the Data

The instruments were hand scored (directions in Appendix, page Ul),
and a total number was recorded for tho attitude score, the knowledge
score, and the summary attitude score. These three acores wexe punched
in an IBM card along with the biographicsl information from that
counselor. Unfortunately, becauss the data were incomplets on some
of the scalss only 217 were found to be usesble.

17



Chapter IV
Analysis of Data

Introduction

This chapter is divided into two divisions for analysis and
discvssion, Part one provides a general description of the population
composing attitude, knowledge, and summary statement results, The
second part includes an analysis of personal data with the attitude,

knowledge and summary score.

Characteristics of the Sample

The personal characteristics of the sample varied as was expected.
A somewhat typical counselor is dascribed below for a better overview
of the respondentas
a, A person who was between 30 and 39 years of age who had
college work beyond the master's degree.
b. An English, science, or social sclence teacher who had less
than 10 years of teaching experience, and vho liad gerved
from one to threa years as a counselor,
¢. This person had eame work experience in industry, one to three
Ms, but had no formal preperation or courses i1: wcational
oducation.
' These characteristics were felt to be in agceement since a person
of 30-39 years of age could have completed the education, and have had
the years of experience a& a teacher, counselor, and other work.

18



Statigtical Treatment of the Data

Fisher's t statistic was used to compare the means of the numerous
groupings. A FORTRAN (Internaticnal Business lMachines, 1961) FORmula
TRANslating, program was prepared to total the score, campute the mean
and standard deviation, and compute a t difference between twu means.
The data 2re analyzed with the computer located at Stout State
University.

After preliminary analysis with the means and standard deviations,
the t comparison between means wac made by selecting the group with
the highest mean and camparing the other groups with this one grouping.
Data which fell below the .05 or .01 level of significance was not
considered significant and was not included.

All statistical computations were cerried out to three decimal
places. Since the original attitude scores contained no more thap
three significant figures, the mean attitude scores and all others were
limitad to a total of three significant fi'gures.

Overview of the Sample
A total of 217 scales of 238 received tiere found corplete and

useable. Most of these counselors perceived themselvas as being
favorable toward vocational trade and industrial education (Tebls 1,
page 15). Their summary score jndicated between scmawhat favorable

and very favorable on the single summary quistion that asked:

"In general, my attitude towexrd vocational trade and industrial
oducation as an integral part of a public school curriculum ist

S Very favorabls

i Somewhat favorable

3 Undecided or don't know
2 Somewhat unfavorable

1 Very unfavorsble

19
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The mean attitude gcore was found to be 268 and the mean xnowledge

score was 50.5 which did provide a general overview of the sampla.

Table 1

Nurmber, Mean Scores, and Standard Deviations (S. D.),
for Attitude, Knowledge, and Summary Item
of Counselors

Number Attitude S. D. Knowledge S. D. Swrmary Se Do
X X £
217 268 21 50.5 9 L.17 1.5

Comminity Program Offerings

The counselors living in communities that had an operational,
evening program had the most favorable attitude and the greatest
knowledge of trade and industrial education (Table 2, pagel5).
Counselors 1living in cammunities that had no program, peither day
nor evening followed while those counsolors living where there was
Yoth a day and an evening program oparating had the least favorable
score.

The counselors in the evening group did have a significantly higher
attitude score than those in the day and evening program cormunities,
It was also found that the same evening group had a singificantly
higher knowledge score than those counselors living in communities

where there vas no program.

20
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Tdole 2

Number and Mean Scores for Attitude, nowledge, Summary and
L Differences for Counselors in Communities with Day
and Evening Programs, Svening Programs,

and No Programs

»

Program Mumber Atti}jude L Kno&fwledge i &mnn%ry
Day and evening 111 266 2.15% 50 h.19
Evening 63 213 53 k.25
No program 13 267 L8 2. Tl 4,00

Comparisons made with “Everdng group”
Significant at the .05 level
Significant at the .01 level

t*ls‘"

Thesa findings were somewhat inconsistant when coupared with those
o§ Schaefer {1962) and Prichard (1962). Both reported that school
board members and adminlstrators living in comminities offering trade
and industrial education had significantly higher attitude and knowledge
scoras than their assoclates who lived in communities where there was
no program, R should be noted, however, that in thelr studies the
decision to offer or not to offer was that of the local cammunity.
Since the Wisconsin law provides that cemmunities of 5,000 population
have a local board and provids wcationai education this was felt to be
a factor in the results that were not comsistant with those just noted,
It is interesting to compare this with the results of Mortimer (1956)
who found that counselors in Utah were nmot too favorable toward the
blue oollar occuaptions,

21
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Analysis with Bioagraphicel Data

Each of the blographical items will be pres nted with an analysis
of the findings concerning the attitude score, k:owiedge score, and the
sumary score. The items are in the same order is listed on the data
collecting instrumant.

Immediately following the description of tha data, a short analysis
has been included to hopefully interpret the meaning of the da.tfa’

Age of ths Counselor. Counselors who wers in the 50-59 year age
grouping had the most favorable attiﬁude an¢ highest Imowledgze score
concerning this curriculum offer.fmg. The 25-29 year counsgplors had
the least favorable attituds and the luwwest inowledge score (Table 3,

page 17).

Table 3

Number and Meern Scores for Attituds, Knowledge, Summary
and t Differences for Counselors by Age :

oars Nber Atti%uda r Knmc.liedee —L Sum%ary
25-29 25 264 L 3,058 b0
30-39 80 267 L9 2.12% h.1
Lo-k9 65 269 52 b.3
50-59 i 270.8 53 b1
60+ 9 270.6 50 L,2

Comparieons made with "50-59n
Sgnificant at the .05 level
¢ Slgnificant at the .01 level

t
¥
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Significant differences were found between he high ncwledge
score of the 50-59 year old counselors, and the groupings of 25-29 year
old counselors, and 30-3% year cld counselors.

Apparently older counselors had gailned knowledge and a moie
favorable attitude through thelr many years of experience in education,
This could have been because they had more exposure to this curricuium
and had seen & need for it.

Years Counselor Had Been &t Present School. The counselors who had

heent at the school less than one year were found to have the most
favorable attitude score, but the poorest kmowledge score (Table L,
page ¥), Those who had more than six years of experience had only

a one point lower mean attitude scors, but the highest knowledge score,
The k-6 year counselors at that school had the lowest attitude scores
and an equal knowledge score with the 1l-3 year group. The L-6 year
counseloras at that school had the loswest attitude scores and an

equal knowledge score with the 1-3 year group. The 4-6 y§3r group did
percelve themselves a3 having a rather favorable attitude on the
summary item,

919
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Table L

Mumber and Mean Scores for Attitude, Knowledge,
Swanary and § Differences for Counselers
by Years a Counselcr at Present School

fosrs  thaber Attijciuds . Know%edge . &m_%aw
0-1 34 273 48 L.5
1-3 73 266 50 3.9
-6 55 26h 50 L.2
6+ 55 272 53 2.27# L.3

t Comparisons made with "less than one year group!
% Significant at the .05 level

The counzelors who had been at the school more than gix years had
a significantly higher knowledge score than the leszs than one year group.
No other sisnificant differences were found.

This ftem did not hawve a close relationship with the counselorts
background. It did, however, relate closely with the previous question
conceming the individuslts age. It appearsed logical that the older
teachers wouid also have besn at tha same school longer thus having
the most favorable attitude score and the highest knowledge score.

The paradox was that the youngeat group at the schocls had the most
favorable attitude score although they did have the lcwest knowledge
score. This was contrary to the findings of Prichard (1962) who
found that a close relationship existed between knowledge and attitude
toward vocational trade and induatrial education.
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Years of Previcus Emploimsnt as a Counselor, The counselors 1ho

had from 16-20 years of previous experience were found o have the
highest attitude score, highest knowledge score, and highest summary
score, (Table 5, page 20). Those counselors who had from 11-15 years
of experience had the lowost scores in all three categories.

Table 5

Number and Mean Scores for Attitude, Knowledge, Sumary
and t Difference by Years of Previous
. Employment. ag a Counselor

Toars ] Atti’%ﬁde L Know]_iedge R Eﬁn%ary
None 112 268 50 k.3
1-5 66 270 51 bl
6-10 21 268 52 .2
n-15 5 255 L6 3.8
16-20 1 280 54 L.k
21-55 7 260 50 4.3
31+ 1 257 52 Omitted

t Comparisons made with 16-20 year group.

No significant differences woere found between any of the growupings.
It was interesting to note, however, that most of tha counseloras (112)
did not have previous experience as a counselor.

Academic Attairment. The highost mean attitude score was cbtained
by those who had camplsted masteris degroes (Table 6, pags 21),
Those who had campleted a bachelor's degres plus some additional credits
vere found to have the poorest attitude score. No significant differances
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were found in any of the ccmparisons with the attitude, knouledge,

or summary scores.

Table 6

Number and Mean Scores for Attitude, Knowledge, Summary
and $ Differences by Academic Attairment

Attitude ~ Knowledge Surmeary
Level Number X t % t X
L+ 20 264 50 3.9
Masters 66 - 270 Ls .2
Masglers+ 129 268 51 h.2
Doctors 2 267 Sk 2.5

t{ Comparison made with masters group

It wag interesting to ncte the knowledge scores of tha two whe
had completed doctorts degrees were higher than tho2e in the other
groupe. Evidently they had been exposed to some informaticn about
trade and industrial education but it did not raise the attitude score.
Theue two people also perceived themselves as having an average score
on the swmary item which was in agreement with their total attitude
score.

Lepeth of Boployment 8s a8 Teacher. Teachers who had taught
between 26 and 30 years had the most favorable maan attituds scores
("rable % page'zz). Those who had between 21 and 25 years of teaching
experience had the lscest favereble 'attitudo scores. No significant
differences existed between groups.
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Table 7

Number and Mean Scorss for Attitude, Xnoaledge, Summary, and
t Differences for Years of Employment as a Teacher

Years Hurber Atti%ude t me%edge L S.mx%aw
1-5 51 268 L9 L.2
6-10 50 268 50 3.9
1-15 b 268 52 L.5
1620 25 263 50 3.6
21-25 22 283 50 4.3
26-30 9 274 51 h.3
1+ 16 273 52 h.8

t Comparison made with 26-30 year group

Oen;erally, the mean attitude score, kmowledge score, and summary
score rose with the increase in mumber of years of teaching experience.
The sample did have a wide distridution of years of experience with
scme reporiing in every category from cme year to over 31 years,

Undorgraduate Major. The counselors who majored in English had
the moat favorable attituds score shile the industrisl arts majors
had the higheat knowloedgs score (Tabls 8, page 23). There weore
seversl exceptions to this with the one art major and the ohe home
economics major that were not considered Lecause of the limited sample .
in the undergraduate major.

The four music majors hsd the lowert mean attitude score, but
those listing the major as “other" had the lowest knmowledge score.

0,
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The English majors did have a significantly higher attilufe score
than those who listed “other" as thelr undergraduate major.

Table 8

Nurber and Mean Scores for Attitude, Knowledge, Surmary
and t Differences for Counselors,
by Undcrgraduate Major

Nt mber Attitude N Knowl_%dge N Smrm%xi
Art 1 279 50 L.0
English 51 274 50 b1
Home Economics 1 265 62 5.0
Industrial Arts 15 272 55 4.5
Mathematics 19 269 50 4.5
Music L 5L 54 4.5
Physical Education 29 267 L8 h.2
Sclence 32 285 52 4.0
Social Science n 267 51 k.1
Other 23 261% Y 4.0

Comparison® made with "English"

t
¥ = 3,07, significant &% the .05 level

The writer thought the industrial arts majors would have hed
the moat favorable aptit.ude toward vocational trade and industrial
education because of the commonalty in the body of knowledge, namely
industry. The results with the Inglish Majors having the highest mean
attitude score wes unexpected.

ok o
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Work Experlence Other then Iducation. The thirteen counsalors
who had work experience in retailing had the highest attitude score
and swmary score (Table 9, pags 24}, Agricultural work experience,
1listed by two counselors was the grouping with the lowest attitude

score. HNo significant differences existed.

Table 9

Mumber and Mean Scores for Attitude, Knowledge, Summary
and t Differences for Counselors by Work Expericnce

Experience Numbsr Atti%ude L anl%dée t Smm%ary
Hone 12 265 Lé 3.7
Industry 121 269 52 bl
Business c8 266 50 4.3
Agriculture 2 25), L8 4.5
Retailing 13 27h 52 k.6
Sales 10 270 L5 k.3
Commercial 1 261 L5 k.0

t Comparisons made with retailing

It was thought that those who had work experdence in industry
would have had the highest scores because of the relationship between
industry and trads and industrial education, Those in retailing may
have had the high scores because of exposure to same industry in their
vworking or because of their knowledge and understanding of the vocational
progren of distributive education.

o 29
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Length of Employment in COther Qecumations. The highest ittitude

8core was recelved by those who had worked from four to six years in
occupations other than education (Table 10, page 25). The group who
had worked 10-12 years had the lowest attitude score.

There was a significant’ difference between the sumary score of
the L-6 year group and the 16+ year group with the L-6 year group
having the lower score.

Table 10

Number and Mean Scores for attitude, Knowledge, Summary and
L Differences fur Counselors by Years of Work Experience
in Employment other then Education

Years yarber Aiti:uiude A Knﬁii_eage 4 Samiiry'?
None 16 269 51 4.0
1-3 101 267 L9 4.3
L-6 69 270 50 3.9
1-9 15 268 5k L.5
10-12 8 264 L9 L1
13-15 1 27 65 5.0
16+ 7 - 268 [ L.7%

t Comparisons made with L-6 yoar group
#t 3,16 significant at the .05 lewvl

It was interesting to note the wide variation of years of working
experisnce with 16 indicating no work experiunce othar than education
and seven with more than 16 years of work experience. Another noteable
observation was the high sumary score of the 16+ year group,

40
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This group perceived themselves as having a very favcrable attitude
yet they were not the highest score group.

Completion of Selected Courses. The four counselors who had

completed some course work in trade and industrial education had the
highest attitude, kncwledge, and sumary score (Table 11, page 26).
The five who had completed course work in home economics had the
loweat attitude score.

Several significant differences did occur. The group who had a
course in trade and industry did have a significantly higher knowledge
score than'those who had not one of the courses listed. Also, there
were three differences in the sumary scores when compared to the

trade and industry group.

Table 11

Mumber and Mean Scors for Attitude, Knowledge, Summary,
and t Differences for Counselors vho
Campleted Salected Courses

Attitude Knowledge Surmary
X ¥ X

Courss Nurber X o i
Vocational Ag. 10 262 I .2
Trade & Industry Yy 276 58 5.0
Distributive Ed, 3 272 50 b7
Survey of Voc, £d, 50 270 52 i.2% L.38
Industrial Arts 30 268 50 3.9% 3.64
Home Economics 5 258 L9 3.6
None 105 268 50 2,93 b 2% 5.23

t Comparisons made with "Trade & Irdustry group®
¥ Significant at the .05 level
, ¥ Significant at the .01 level

ERIC |
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It was thought that those who had complsted a course in tride
and industry would be significantly higher in attitude as well as
knowledge. The small size of the group in trade and industry did
have some effect on this. The writer was samewhat surprised to find
approximately half of the counselors with no formal classroom preparation

in any arear of vocational education.

 2dua




Chapter V

Swmary and Conclusions

Introduction

Vocational education has been receiving renewed emphasis during the
past few years., This hap been a result largely of ths new federal
assistance in providing more and broader opportunities.

A function of high school ccunselors is to ald students in their
curriculum program selection. Another function is concerned with
vocational guldance for the secondary school students. These combined
functions could and probably should have an impact on the life and
career of the student when he graduates from high school

Statement. of the Problem
The problem, stated broadly, was to investigate the attitudes of
secondary school guldance counselors toward vocational trade and
industrial education and to analyze these attitude scores in relation
to selected personal characteristics., In addition, the knowledge of
trade and industrial education possessed by councelors was compared with
the same background characteristics.
Stated more gpecifically, answoers were sought for the following
questionay '
1. ¥hat persmal characteristic appears to have the greatest
influencs on, or relatiorship with, counselora! attitudes
toward trade and inlustrial education?

2, that parconal charactertistic appears w have the best
relationship with counselors' knowledge of the curriculum?

3. Does there appear % be any relationship between years of

experience as a counsalor and attitude toward vocational
trade and industrial education?

43



4. Ts there any ralatisnship between years of experience ag a
ccunsalor and knowledge possessed sbout the progran?

5. Councelors in what age group appear to have the most favorable
attitude toward and greatest knowledge of trade and
industrial education?

6. Does a relationship exist between the counselors' attitude
and lmowledge scores with their educational background?

7. Does the counseloy with a background of work experience, by
type and duration, tave a more favorable attitude teward
vocational trade amd industrial education?

8. Do counselors living in a community where trere is a day or
an evening trade and industrial education program in operation

have more favorable attitudes and rossess more knovwledge of
the curriculun?

Significance of the Problem
Counselors are faced with the responsibility of guiding y. “nto

educaticnal program cholces that will be most beneficial in preparing
them for worthy citizenship. 4 critical part of thils worthy citizenship
is gainful employment.

VAsconsin has provided a vocational and adult systen that hag
made tremendous strides since the enactment of the 1911 law
creating “he state system of vocationsl schools. Enrollment h:s
advanced to 188,000 students during the school year 1965-66. Ii is
necessary to point out that many of these were part-time and post
high school students.

It 48 alaming to note that the 59;132 students vho were in ninth
grade in 1957 had dwindled to L9,326 students in twelfth gre i . A
total of 9,806 studenta had dropped fram school with no real . .ration
for employment (CGovernor's Carmittoe on Children and Youth). ..o filly,
mary of these dropouts would latsr enroll in the state systa
vocational schools,



The role of the counseling system was examined closely by Conant.
The recommendations of Conant {1959, page L5) include:

The f.amework in which the counselor operates depends upon

school policy. For example, the policy of the school in

regard to the vocational programs should be such as to

insure that these programs are not used as dumping grounds

for those of low academlc ability. Furthemmore, it should

be schorl policy that the counselor arrange a meaningful

gequencs of courses in the elective programs of all the pupils.

In a comprehensive high school of the type I am coensidering,

a meaningful sequence for a majority of tha students would be

a serles of courses leading to the development of marketeble

skills.

It is obvious that there is a nead to L*nprofe the holding power
of our schools. This may result from better guldance of the student
into a prograi: that will benefit him for employability and aleso
benefit society. Counselors, responsible for the curriculum choice
of studerts, must have a thorough knowledge of the varlous curriculum
offerings, Thus, it was eszential to ascertain the knoiledge and
attitude of these individuals toward the program of vocational trade

and industrial education.

Findings from the Literature

Only a few studies were found that dealt with atiltudinal
regearch in the curriculum area of trade and industrial education.
Pindings indicated that counselors did not have a very favorable
attitude toward blue collar occupations and that a relaticnship
existed botween knowledge of tho prozram of trade and industrial educa-
tion and attitude toward the progranm.

Few states require counselors to take course work in vocational
education and few vocational educatora from trade and industrial
educetion go imto counseling. The guidance program in secondary
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schools was found to greatly overemphasize educational guidance rather
than vocational guidance. This was concluded to mean that the
guidance program does not serve the needs for all students.

Students are apparently ready for guidance at the ninth grade
although they do develop their interests further throughout high
school. The interests of students in the ninth grade were found to

be effective predictors of the selectlon of high school curriculum.

Procedure of the Investigation

The Instrument. The instrument used to obtain the attitude and
knowledge of the counselors was the "School Counselor's Inventory
(SCI) for Vocational Trads and Industrial Education." This instrument
was a modification of the "School Administrator!s Imventery (SAI) for
Trade and Industrial Education! published by the Departaent of
Industrial. Edccction of the Permsylvania State University.

Selection of the Sample. The population of the sample was
selected from the Visconsin Officiel School Directory (State Dopartment
of Public Instruction, 1963-64). Each individual in the bock with tha
word guldance after his name was asked to participate in the investigation.
A total rumber of 307 were included in the population.

Collection of the Data. A letter of. transmittal was prepared
explaining the purpose of the study and asking for the counselors!
cooperation. This letter was sent along with a stamped, self-addressed
envelope and the attitude scale.

A thmk;you letter which was algo a reminder letter was sent to

all the courselors three weeks after the first letter. A total of 236
or 77 per cent of the sample responded within one month of the second

l{llcetter.
36
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Ana.lzg, is of Data. The instruments were hand scored and a total
number was recorded for the attitude score, the knowledze score, and
the sumary attitude score. These three scores wers punched in an
IBM card along with the bilographical information fram that counselor.
Unfortunately, because the data were incomplete on same of the scales

only 217 wers found to te useable.

Sumsary of Findings

Each of the questions stated in ths problem was answered concerning
the knowledge and attitude of counselors toward trade and industrial
education.

1. What personal characteristic appsars to have the greatest
Influence on, or relationship with, counselors* attitudes
toward trade and industrial education?

Counmlars who had been employed from 16-20 years as &
covidcior were found to have the highest mean attitude
score of all the groupings and all of the various char-
acteristics investigated., Since age and experience are
closely related, these results are comsistant with thoss
of Prichard (1562).

2. ‘that personal characteristic appears to have the best
relationship with counselors! knowledge of the curricuwlum?
Those who had campleted a course in trede and industrial
education were found to have the highest knowledge score
as was expected.

3. Doe3 there appear to be any relationship bestween years of

experlence as & counsslor and attitude toward vocational trade
»nd industrisl education?

No significant differences were found between the wvarious
l{llC experience groupings,
Ry
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Is there any relaticnship between years of experience as a
counselor and lnowledge pessessed about the program?

There were no significant differences discovered. It was
interesting to note, however, that the knowledge score
distribution was similar to the attitude score distributioen.
Counselors in what age group appear to0 have the most
favorable attitudes toward and graatest knowledge of trade
and industrial education?

The 50-59 year old counselors were found to have the most
favorable attltude score and the highest knowledge score.
Their knculedge score was significantly higher than the
25-29 year and the 30-39 year groups,

Does & relationship exist between the counselors'! attitude
and knowledge scores with their educational background?
The cminselors who dld not have master!s degrees had the
lowast attitude sceve, howevor, no significant differences
existed. Tha two with doctor!s degrees had the highost
attitude score, but it was not significantly higher than
the others.

Oenerally, the mean attitudo score, knowledge score, and
sunmary score rose with the rumber of years of tesching
experience.

The counselors who majored in English had the most favorable
mean attitude score while the industrial arts majors had
the highest mean knowledge scora. The English majors did
have a significantly higher attitude score than those

who listed "other" as their undergraduate major.

a8
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7. Does the counselor with a background of work experience, by
type and duration, have a more favorable attitude toward
vocational, trade, and industrial education?

No significant differences were found between groups who
had work experience in the several categories and those
who did not have any work experience. A significant
difference was found between the summary score of the
L=6 year work experience group and the 16+ years group,
with the L-6 year group having the lower score,

8. Do counselors living in & community where there is a day or
evening trade and industrial education program in rperation
have more favorable attitudes and possess more knowledge of
the curriculum?

The ccunselors llving in comrmanities that had an evening
program had a significantly higher attitude score than

thaze vho lived in communities with a day and an everdng
progian, Also, the evening group had a significantly higher
knowlsdge score than those counselo.s living in communities

where there was no program.

Summary of Items Indicating Significant Differencas
Significant differences were found «n the items ligted below:

1. Older counselors had nore favorable attitudes than younger
counaalors.

2., Counselors who had been employed six or more years by their
present board had more knowledge than those servirg thelr
firast year.

3. Counselora whose undergraduate major in English was higher than
those in the "other" classification.

4. A course in trade and industrial education did successfully
change the attitude and knowledge of counselors,

S, Counselors 1iving in communities with an evening program had
QO the most favorable attitude and knowledge scores.
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Summary ¢f Items Indicating Mo Significant Differences

No significant differences were found in any of the items listed
below,

1. 7Years of formal education

2, Years of teaching experience

3. Vork experience other than education

L. Years of previous employmeat as a counsclor.

Conclusions
Baged upon the findings of their investigation, two concluslons
appeared to be evident if students are to have good vocatiocnal
guldance from counselors.
1. Every graduate student pursuing a degree in guidance should
complete a course in the principles of trade and industrial

cwaeanion and the othar areas of vocational educaticn,

2. Those counselors presently employed should receiﬁ an in-service
course or smse other meana t¢ obtain the principles of trade
and industrial education as well as the remaining aroas of
vocational education,
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Appendix

Instrument Utilized for Data Colisction
Letter of Tranemittal
Follow-Up Letter
Scoring SCI Attitude Scales
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Department of [ndustrial Education
The Pennsylvania State University
University Park, Pennsylvania

School Counselor’s Inventory (SCI)
Vocational Trade and Industrial Education

Part |

® DEFINITION: VOCATIONAL TRADE AND INDUSTRIAL EDUCATION — public school instruction which is planned
for the purpose of developing basic manipulative skills, safety judgment, technical knowledge, and related occupa-
tional information for the purpose of fitting young persons for initial employment In industrial occupations . . . In
other words, this is NOT industrial arts, but education aimed to fit persons for successful employment in the semi-
skilled or skilled trades, crafts, or occupations.

@ DIRECTIONS: We would like to know how you FEEL about vocational trade and industrial education. We want
you to answer each item as honestly as you can. We ask you NOT to write your name on these sheets for it is only
your truthful answers that are imporfant — it does not matier who gives the answers.

Please circle the response which corresponds the closest to your feeling about each item,

SA = Strongly Agree
A = Agree
U == Uncertain
D = Disagree
SD = Strongly Disagree
Do not take too much time in thinking about any particular item. Please do not leave any item out — there

is no right or wrong answer — it is just how YOU feel about things. Other people may have different opinions.
Here is an example:

SA A u D | feel that vocational trade and industrial education should be included in the
high school curriculum.

This person strongly disagrees v ith the item and thus feels that it definitey should not be in the school
curriculum,

Put a circle around the answer which comes the closest lo representing your feeling. Even if your exact
feeling Is not found in one of the choices, pic the one which comes the closest 1o your true feeling. Sometimes
it will be hard to make up your mind, but do the best you can and do not leave any out.

SA A u D sO 1. In general, | think vocational trade and industrial programs sre worthwhile.

SA A v D SD 2 | feel that vocational trade and industrial education is not an advisable pro-
gram for our public schools.

SA A U D SD 3. | am of the opinion that vocational trade and industrial education can meet
a very definite need of public high school pupils.

SA A v D SD 4. | am in favor of vocational trade and industrial education.

SA A Y D SD 5 There is too much interest shown in vocational trade and industrial educa-

. tion by most school administrations.

SA A -V D SO & The words “vocational trade and industrial education” convey to me a fee!-
ing of distaste.

SA A U D SO 7 Vocational trade training seems 1o be too expensive for the results obtained.

SA A v D SO 8. In general, | would recommend vocational trade and industrial education
as a part of public school systems.

SA A v o) SO 9 It seems thal many vocations! trade and industrial education students take
the program as an easy subject instead of as & career.

SA A v D SD 10. Public schools should provide vocational Irade training for the students who

: want it.
SA A V) D SO 11. | am enthusiastic about vocational trade and industrial education.

TURN TO NEXT PAGE
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Vocational trade and industrial education should be mainly for those stu-
dents who have not progressed as far culturally or academically as others.
The country needs more vocational trade and industrial education programs
in the pubtic high schoals.

In general, vocational trade and industrial education ,hould have more
money for their programs.

I am unqualifiedly against vozational trade and industrial education in the
public schools.

I am thoroughly sold on the idea of trade and industrial education in the
public schools.

I would recommend that public schools in different parts of Pennsylvania
be encouraged to start this program.

I believe that the value received from vocational trade and industriel courses
is small in relation 1o the time spent in them.

I feel that we have no reason 1o consider expanding vocational trade and
industrial programs in this country.

Students who take vocational trade and industrial education really seem
to enjoy it.

Students seem to waste too much time in vocational trade and industrial
courses as compared with other high school courses.

I think vocational trade and industrial education is bad for public high
schools.

Vocational trade and industrial education is a wonderful opportunity for
those students who want 1o learn a skilled trade.

Vocational trade and industrial education is less respectable than other
school offerings.

Vocational trade snd industrial education is one of the best developments
that ever happened 1o our ,sublic systems.

If time were available, | wcold be happy to work on a vocational trade
and industrial advisory commith:e.

Vocational trade and indusirial education is a geod dumping ground for
disinterested or lazy students.

It seems to me that vocational trade and industrial education Is & frill.

| have a low regard for those who have taken vocationa! trade and indus-
trial education.

Vocational trade and industrial education should have the endless support
of the superintendent of schools.

- 1 detest the idea of some of my own children or grandchiidren taking voca-

tiona! trade and industrial courses in the public schools.

Vocational trade and industrial courses cause too much interference with
extracurricular school activities for pupils.

Public schools should be made to realize the importance of vocational trade
and industrial programs.

Vocational trade and industrial education provides an excellent ogportunity
for students to recognize manipulative talents that they may have.

A good reason for net backing vocational trade and indusiris! education is
~ "Industry is going to use them — why don't they train them.”

It is splendid that vocational trade and industrial graduates hav snnsifiz
trade training 1o sell when they leave high school.

The objectives of vocational trads and industrial education can best be met
in industry and not in the public schools.

| am very proud 1o have vocational trade and industrial programs in the
public school systems.

Vocational trade and industrial education has little value when compared
with iis high cost.

I wish vocational trede and industrie! education programs across the whole
nation could be expanded.

Industry seems to recognize the importance of vocational trade end indus-
trial programs in the public high schools.

TURN TO NEXT PAGE
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| reject those people who falk favorably about vocahonal trade and indus-
trial education.

I think that vocational trade and industrial education is a very valuable
asset to the whole secondary education curriculum,

| would recommend vocational trade and industrial education for any com-
munity feeling a need for and capable of supporting it.

In general, | feel that industry does not cooperate in vocational trade and
trade and ndustrial programs.

Vocational trade and industrial education gives a student a chance to get
something done that is worthwhile to him.

| feel that school administrators should be taught the importance of having
vocatior.\l trade and industrial education courses in the public high schools.
It seems ihat vocational trade and industrial education really holds the inter-
est of higl. school students who are in the program.

In my opin‘.\us.n, a student cannot learn very much of value in vocational
trade and industrial courses.

| am against vecational trade and industrial education as a high school
curriculum in nost communities.

The idea of spending valuable time in the public high schools teaching
students to learn a skill or trade is obnoxious to me.

Vocational trade and industrial education is of doubtful importance to high
schoo] students.

Results of vocational trade and industrial programs | have seen or heard
about were beneficial to the communities involved.

High school students seem to be sufficiently interested in vocational trade
and industrial education to warrant these programs.

| feel that vocational trade and industrial education students spend too
much time in their vocational shops compared with their other schoo!
subjects.

Vocational trade and industrial education should have little “prestige” value
in the public high school.

Vocationa! trade and industrial education programs in the public high schools
can be very worthwhile to society.

Because of the caliber of a student that elects vocational trade and industrial
education, | feel that a general course would be just as worthwhite for him.
Vocational trade and industrial education students seem to become better
citizens than they normally would because they can now earn a living.

| personally have great admiration for those who promote vocational trade
and industrial education in the public schools.

Vocational trade and industrial education is O.K. but most other areas of
the school program should have priority.

| feel that most high school students associste words such as “revolting”
and “disgusting” with vocational trade and industrial education.

High school vocationa! trade and industrial education is unworthy of public
support.

| cherish the idea of vocational trade and industrial education in the public
high school.

If 1 had the time, | would enjoy learning more about vocational trade and
industrial education.

| am opposed 1o vocational trade and industrial education.

Please circle ONE of the following five cholces:
In general, my aftitude toward vocational trade and industrial education as an integral part of a public

high school curriculum is:

ERIC
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Very favorable
Somewhat favorable
Undecided or don’t know
Somewhat unfavorable
Very unfavorable
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Part Il

@ DIRECTIONS: We would like 1o know how school adminisirators feel about specific aspects (nature of offerings,
organization, physical facilities, and direction of learning) of vocational trade and industrial education. Please read
the statements that follow and circie the response which corresponds the closest 10 your feelings about each.

Pleass Do Not Leave Any Oul

1. NATURE OF OFFERINGS

—

. 1 do net believe it is desirable to contact management and lzbor about
vocationa! trade and industrial courses.

sD 2. | believe vocational trade and industrial education programs should be

available to meet the vocational interests of in-school students.

sD 3. In my opinion programs of vocational frade and industrial education pro-

vide for the development of good workmanship.

SD 4. Vocational trade and industrial education curriculums should be limited to

the kinds of industries represented in the school community.

SD 5. Itis imperative that vocational trade and industrial education offerings meet

the job opportunities in the schoo! comniunity.,

SO 6. Programs of vocational trade and indusirial education should be an import-

7

SA SD

SA

SA
SA

ant part of all high school programs of studies.

I am convinced that vocational trade and industrial education should main-

tain cortact with representatives of industrial management.

sD 8. Community labor leaders do not need to be consulted regarding programs

of vocational trade and industrial education.

SO 9. In my opinion vocational trade and industrial education curriculums should

be provided solely on a post-secondary levek.

SD 10. | believe programs of vocational trade and industrial education have proved

of value to high school graduates who enrolled in the program.

SO 11, | {eel students of a vocational trade and industrial education program stand

a good chance of getting jnbs for which they were trained upon graduation.

SD 12, Vocational trade and industrial education is the logical curriculum in which

to place the slow or low ability student.

S0 13. In my opinion programs of vocational trade and industrial education shou'd
accep! only those students who have the capacity 1o meed minimum occupa-
tional employment requirements.

$4 A u D SD 14, | believe vocational trade and industrial education curriculums should be

more concerned with teaching effective citizenship than with developing
occupational skills.

SA A u o] $O 15, [ndustrial arts can do the job of preparing students for industrial employ-

ment as satisfactorily as vocational trade and industrial education.

2. ORGANIZATION

SA
SA

$
> >» » >» » » » » » > »r > >
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6

SA

SA A u 0 SO 16, Vocaiional trade and industrial educstion courses segregate students from
being an integral part of the total school program.

SA A U D SO 17, In my opinion industrial arts serves an important guidance function for stu-
dents wishing to pursue a vocational trade and indusirial education program.

SA A u 0 SD 18, t believe there is sat'sfactory participation of vocational trade and industrial
students in extra curricular activities.

SA A U D SO 19. 1do not believe it is necessary to employ a person fo supervise a program
of vocational trade and indusirial education.

SA A v D S0  20. Group instruction should form the principal basis for operating a vocational
shop course.

SA A u 0 SO 21. |believe, vocational trade and industrial education programs cost teo much
o operate.

SA A v D SO 22. High school scheduling does net lend itself to the required three clock hours

per day of vocational trade and industrial education shop activity.
E l{fC‘ TURN TO NEXT PAGE
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Guidance and counseling should be relied upon to select students who can
profit by the vocational shop instruction.

Advisory committees are essential to the organization of vocational trade
and industrial education programs.

It is legally possible to organize area technical schools at the secondary level.
I am of the opinion that placement records should be kept of students
graduating from the program.

| believe, vocational trade and industrial education advisory committees
create problems for school administrators.

| am of the opinion that local programs of trede and industrial education
are under the direction of well qualified persons.

It is desirable to establish minimum enrollment standards for students of
vocational trade and industrial curriculums.

| da net believe it possible to secure Department of Public Instruction ap-
proval for a cooperative work experience vocational trade and industrial
education program.

Follow-up of vocational trade and industrial education graduvates is an
important aspect of a good program.

| do not believe that existing class schedules permit vocational shop stu-
dents to participate in school activities such as athletics, student councils,
and clubs,

State standards purtaining to time requirements for manipulative classes
(3 clock hours of shop per day} are unrealistic.

3. PHYSICAL FACILITIES

| feel vocational trade and industrial shop facilities are prohibitively costly,
| feel there should be provided separate facilities for holding adult frade
and industrial classes.

Vocational shop equipment needs to be kept in good working condition.
Industrial size equipment for the vocational trade and industrial shop is
too costly to maintain.

In my opinion it is foolish to provide 2400 square fee: of fleor space for a
vocational machine shop.

Vocationa! shop equipment needs to be of the most up-to-date type.

The vocational trade and industrial education physical facility should be
housed in a separate building away from other educational facilities.

| believe it is well to have a functioning plan for replacement of vocational
trade and industrial shop equipment.

| think obsolete schoo! buildings make good facilities in which to house the
vocational trade and industrial education program.

4. DIRECTION OF LEARNING

In my opinion poor discipline prevails in vocational shop classes.
Vocational trade and industrial teachers are not well accepted by teachers
of academic subjects.

Vocational trade and industrial teachers show initiative in preparing teach-
ing materials and aids.

1 believe it is important that vocational shop teachers possess adequate
trade and/or industrial experience.

Vocational shop teachers show a lack of undersianding of professional ethics.
The pre-service teacher training program as provided by the university is
functional,

| believe vocational shop teachers participate cooperatively in all phases
of the school program.

Vocational shop facilities are maintained in good order.

Vecational rade and industrial teachers are poorly qualified 1o teach.

| believe vocational shop supplies are stored in good order.

A program of inservice training is necesssry 1o keep vocstional shop
teachers up-lo-date In the technology of their occupation,
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SA A u D SD  55. | do not believe that vocational trade and industrial teachers take an active
part in community affairs.

SA A v D SD 56. I'believe vocational shop teachers usually have a course of study for the
trade being taught.

SA A V) D SD 57. Vocational shop teachers use instructional methods that sxure the attention
and interest of the students being taught.

SA A v 2] SD 58. The quality of work done should be in keeping with industrial practices.

SA A V) D SD  59. | feel individualized instruction is an imporfant aspect of vocational trade
and industrial teaching .

SA A V) D SD 60. Vocational trade and industrial teachers use a variety of teaching met ods,
such as: lecture, demcnstration, conference, resource persons, student com-
mittee reports, elc.

SA A u D SD 61. A student personnel system is essential 1o the effectiveness of a vocational
shop class.

SA A v D SD 62. | believe safety education constitutes a major aspect of any vocational shop.

SA A V) D SD  63. |do not feel that vocational shop siudents are kept busy at definite assign-
ments.

SA A ) D SD 44. | xm of the opinion that textbooks are rearly needed in teaching vocational
shop subjects.

SA A u D SD  65. Vocational trade and industrial teachers make efficient use of materials
and supplies.

SA A u D SO &6. Visual aids, such ss films, slides, mock-ups and cut-aways are used effect-
ively by vocational shop teachers.

SA A u D SD  67. | feel that vocational shop students should make frequent use of reference
materials.

SA A U D SD 68. | do not believe it is desirable to use workbooks in vocational shop cfasses,
SA A v D $D  69. | do not believe it is necessary to grade vocational trade and industrial
students as critically as other students.

SA A u D SD 70. Vocational trade and industrial education teachers make little yse of tests,
SA A u D $D  71. A charl of individual student progress is important for evaluating student

progress.

SA A U D 8D 72. | believe vecational trade and industrial teachers should visit with parents

for the purpose of discussing the student’s progress.
» * [ ) * | ] L L] "

PERSONAL AND OTHER DATA

DIRECTIONS: Please answer each question below by checking (/). More than one check may be used for
some items.

Your age at the present time: 3. Your length of previons employment as a school
L( ) 2024years counselor:
2. () 2529years 1L ( ) None
3. ( ) 30-3%years 2. ( ) ltoSyears
4 () 4049 years 3. { ) 6tcl0yecars
5 ( ) 50-59 years 4. ( ) lltol5years
8. ( ) 60yearsorover 5. ( ) 181020 ycars
You b b Toyed or by (h 6. { ) 21to25years
'ou have been employed as a counselor by this .
board of education for: 7. () 26to30years
8. ( ) 3lyearsandover
1. () lessthanlyear
2 { ) lto3years 4. Your academic preparation includes:
3. ( ) 4to6Bvears L { ) Lessthan collegedegree
4. ( ) more than 6 years 2. () Four-year college degree
d y year college deg

L¥



3. () Work beyond four-year degree but not 8. Your length in employment in work other than

master’s degree education was:
4. () Master’s degree L ( ) lto3years
5. () College work beyond master’s degree 2. () 4toByears
6. { ) Doctorate degree 3. ( ) Tto9years
5. Yourlength of émployment asateacher: 4. () 10to12years
L ( ) None 5. ( ) 13to15years
2. () lto5years 6. { ) l6yearsand over
3. ( ) Gtol0 years 9. In your formal educaticrul preparation did you
4 () 11to15 years take course work in:
5. ( ) 186 to 20 years 1. () Vocational agriculture
6.{ ) 2lto25years 2. () Vocational trade and industrial
7. { ) 26to30years education
8. { ) 3lyearsand over 3. { ) Vocational home economies
4. ( } Vocational distributive education
5. Your ndergraduate work was taken in: 5.( ) A survey of vocational education
1.{ ) art 8. () Industrial arts
2. () English 7. ( ) Home economics
3. () home economics 8. ( ) None
4. { ) industrial arts 10. Does your community have a vocational and adult
5. ( ) mathematics education program?
6. ( ) music 1. ( ) Day and evening
7. { ) physical education 2. ( ) Eveningonly
8. { ) science 3.( ) None
9. { ) social science
10. ( } other

7. Besides work as an educator you have had exper-
iencein:

1. { ) industry

2. { ) business

3. ( ) agriculture

4. () retailing

5. ( ) sales

6. ( ) commercial

50
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STOUT STATE UNIVERSITY

MENOMONIE, WISCONSIN
34751

Fellow Educator:

The way in which vocational education can help combat the unemployment
problem, is as you know, an important point of dlscussion among schoolmen.
Ve who are in the field of vocational trade and industrial education feel
a special urgency to gather as many facts as we can, as fast as we can 80
that we can fulfill our responsibility in future plamning. Accompanying
this letter is a survey which we believe wlll fill in soms of the pleces
of the vocational education puzzle., 1% hope you will be able to complete
it soon and return it in the enclosed envelope. Your name is not
necessary.

As you will see, this instrument is an attitude scals designed to

indicate ways in which counselors view trade and industrial education,

Also includad on the fom is selected beographical data through which

wo hope to jdentify any correlation between background and attitude.

This instrunent was developed at The Pennsylvania State University

vwhere it was found to be both valid and reliable with school administrators
selected on a random sample basis. Wo have modified the biographical
portion of the scale and are the first to use it with a population of
counselora. All of your guldance colleagues in Wisconsin are being asked
to participate in this attitude survey.

This scale is part of a research study being sponsored by the Board of
Regents of 14sccnsin State Colleges so that Wiscensin can maintain its
leadership in vocational education. Results will be reported at the
January 1965 Stout State College guidance conference and, hopefully,

in professional publications, If you would like a personasl copy of
the resulls, place your name and address on the back of the scale and a
sumary will be mailed to you next fall.

Yours truly, '

Neal . Prichard
Assistant Professor
Industrial Education

01



STOUT STATE COLLEGE [ MENOMONIE, WISCONSIN

Fellow Educators

The response to our recent questionnaire on counselors'
attitudes toward vocational trade and industrial education
was gratifying, We wish to thank each of you personally

for your contribution, B8ut since that is not possible nou
at least, please accept this letter as sincere appreciation,

If somehow the questionnaire has gotten buried on your desk
(as they d2 on ours) we hope that you will be able to use
the enclosed envelope to return it soon,

Yours truly,

W
Neal U, Prichard

Assistant Prefessor
Industrial Education

p,S, We are enclosing another scaleifor your convenience
or record,

ERIC 62
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Seoring 0T Attitude Scales

Items 1-66

Each item is preceded by five choices for the individual to respond.
The items are either favorable or unfavorable.

1 avorable Ttems. All items are considered favorable if they have a
period foilowing the item nmurber (see items 1, 3, L, etc,). They
shculd be scored:

SA A v D sD
S L 3 2 1

Examples:
Sh Q) U D D X, ly points
SA A U ) SD X, 2 points

Unfavorable Items. All items considered unfavorable do not have
periods after the item uuwber (sce iteuws 2, 5, 6, 7, etc.). They
ehould be suoved:

SA ¢ )] D D
1 : 3 L 5

Examcles!
S\ A U D ) %, 3 points
(Sh- A U D SD X, 1 point
SA A ] D 8§D X, S pointe

Enter the correct nmumber of pointe for each itam nert to the item
mmor. 'rite the favorabls mriber in front of the item mmber and

the unfavorable item points Letweon the item number and the statement.
Total the mumber of points scored by favorable and unfavorable items

on the bottom of each page., The maximum ocors on this portion 13 66 x 5
points for a total of 330 points. The minimum score ou this portion is
66 x 1 point for a totul of 66 points., The single item that 1is
unnumbered on the bottom page three should be anlcted.

Part II

This portion is scored different from the first part. Each item can
receive only one point, The answer kays indicate the correct answer.
Wyeite the total score earned on the bottem of each page.
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