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ABSTRACT
A project in Washington, D.C., usad classroom radio

as a language arts tool to solve some of the classroom problems
(i.e., lack of materials dealing with ghetto children, classroom
discipline problems, and the inability of those unable to speak
standard English to learn to read and write) which prevent
disadvantaged, dialect-speaking children from overcoming their
language difficulties. Pour types of radio problems (i.e.,
LIformation, identification, topic, and imagination programs) verc
selected to attain several performance objectives. As teacher
involvement in the planning and production of broadcasts was
essential, such training as in-service workshops was implemented and
steps were taken to bring both teachers and students into the
program. Steps were also taken to assure the dissemination of tapes
and teacher materials to schools not involved in the project.
(Appended materials include a report on a survey of American radio
stations providing instructional programs, a list of schools
participating in the project, a sample teacher guile for a program
for students in grades 10-12, an evaluation of a classroom radio
project, a suamary report of a workshop on the use of radio, Pna a
sample schedule of broadcasts.) (Not available in hard copy due to
marginal legibility of original document.", (DD)
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BACKGROUND

The Passow report released last year on the District School
system is responsible for a vast reorgrnization program.

However, there was one program being tried on a pilot basis
lest year that may be the very cure for some of the ails discovered
by Passow. This pilot program is "Enrichment 'through Radio",
an experiment in cl'ssroom radio as a language arts tool. The project
has been tested for more than a year under Title III in partnership
with American University. Radios have been in 164 classrooms with
approximately 50,000 children participating. The project included in-
service training for te,chers, research and development of a number of
curricula ideas which show promise of being an effective language arts
nrogr,,m. This promise is contingent, of course, on the continuation
and gradual expansion of the use of radio.

When looked at on paper, "Enrichment Through Radio" seems modest
because of the low costs and small stPff reouired to operate it.
However, .s Jerrold Sandler, Director of National Educational Broad-
casters, pointed out in workshop for participating teachers, "The
experimentel project you're operPting in the Listrict of Columbia is
demonstrating that creative use of classronn radio could have national
impact in meeting urban educational problems."

The phrase "classroom radio" suggests many possibilities, most
of them being"good morning children" entertainment and saccarine moral
lessons. Wen people think of new ideas in broadcasting they think of
television. But, as Hr. Sandler pointed out, this country is years be-
hind England, Canada and Australia in making the most of radio. itany

people in the field have pinpointed the radio project in the D.C.
Schools as one of the few attempts to do something creative and innova-
tive in radio.

"Enrichment Through Radio" has been concentrating on the language
difficulties of children who enter the public classroom from ghetto
areas where their families speak a dialect. The project was conceived
as compensatory education for students not performing up to the level of
their presumed abilities as A result of language deficiencies. Pro-
grams eeveloped in the pilot stage were designed to motivate them to
participate in the classroom rather than withdraw. Teachers were
provided with guidelines and suggestions of how to broaden this partici-
pation into A constructive learning process. The programs that were
broaec-st were true to the experiences of ghetto children. Students and
teachers were used in the broadcasts and it is hoped that future broad-
(rats will involve their parents es well.
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CLASSROOM PROBLE1S IN URN/I/AREAS THAT NECESSITATED THE "ENRICHMENT
TRHOUGH RADIO" PACT PLOJECT

Teachers in the District of Columbia face three major problems:

1. The ineffectiveness of te,ching rending and writing to
children who Are unable to express themselves in complete stlndPrd
English sentences.

2. The lack of classroom mpterials that deal rerlisticelly with
the problems end needs of ghetto children.

3. The classroom discipline problem that may hive its roots in
the failure to deal successfully with the precedirg problems.

These problem ares were cited in detail in the Assow report, but
of course, educators in the District have long been aware of their
existence and have been experimenting with projects such as this to. de -:
termlne how-these problbds might best be solved.

The staff working on the project, the classroom teachers who par-
ticipated, the reserch persona-lel who did the testing, and the educa-
tional and professional specialists who were consulted are overwhelmingly
cinvinced of the project's success and its need to be continued. In

the following statements of this report, we hope to demonstrate how
radio ire proved to be an effective language arts tool. But first, a
closer lo'k at the problems themselves.

NEGRO CHILDREN FROM GHETTO AhEAS SPEAK A DIALECT: A LaNGUAGE
JUST AS COMPLEX IN ITS GRAMMAR AS STAMARD ENGLISN AND ONE THAT
MANAGES TO SURVIVE IN SPITE OF ME PUBLIC SCHOOL SYSTEMS. AT LEAST
A THIRD, POSSIBLY MORE, OF THE CHILDREN II DISTRICT PUBLIC SCHOOLS
HAVE THIS LANGUAGE PROBLEM.

These are the facts. Ungulate across the country are beginning
to analyze Negro speech patterns ^nd are aseerting that far from being
corruptions or sloppy English they are elements of a separate and legiti-
mate language.

This ap7rovine nod from academioians is welcome in that it is
helping to reshape the thinking of classroom teachers as they correct
their students, but it doesn't alter the cruel facts of life for dia-
lect-speaking children. The public speaking. children. The public
scho31 svate1 (as well as our economic and social institutions) is
historically an instLution of white culture and speech. School program:

in all cities are geared to the assumption that everyone speaks or
should sneak st,n&rd Znelish. In the District of Columbia, some
ca,ipensator, projects are being tested, but none are in operation on a
citywide basis.
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The language difficulties that dialect-speaking children ex-
perience from the first day they enter school are r big factor in
underachievement. Its not uncomAon to hear people say of Negro children,
"I ca,Ilt understand a word they're saving." Well, reverse that. that
of children who can't understand a word their teachers are saying and
must try to read in a 1-nguage that is foreign to them. There is also
the emotional problem they face when teachers try to get them to reject
the lanfu,ge that is used in their homes. Unless handled skillfully
t is teaching of st-nd,rd 17nglish can cause children to reject themselves.

But, something must be done to teach children staneard English.
Not only do language differences account for many problems in the class-
roo, but also for social problems outside the classroom. rand, as

teaclers know only too well, how can iroung Negroes expect to get good
lobs if they cannot speak in the Accepted way. Langston Nughes, the
Negro noet, summed it up in this way: "I'm dug because I dig all jives."

If Negro children fail to become bilingual, then many opportunities
are nermenently closed to them. Some urban public school systems are
beginning to recognize and accept their responsibility to help students
become bilingual without teaching them to hate themselves or their own
lr.neu,ge.

Aside from, or perhaps adj,cent to, the 1Pnguage problem in the
classroom, is the lack of interest that students show in regular
classroom work. The teaching materials spring from a white culture that
is foreign to them and which is "cool" to /eject. In elementary school,
there is frustntion and unruliness. In the secondary grades, this de-
velops into serious discipline problems. Schools are trying to reor-
ganize their curricula to meet the special needs of the children describec
here. But there are not enough materials to go around or enough teachers
especially trained to deal with the problems.

The District of Columbia has been operating a language arts pro-
gram in the elementary schools on a limited basis with teachers who
spend their entire dar teaching language arts skills. Ideally there
should be such a to -cher for every school and every child should
have exposure to this special training ever' year they are in school.
The sriple fPct is th-t there are not enough such teachers.

The Passow report paid particular compliments to the Language
Arts Program end to its recognition of the fact that children cannot
be taught to road before they are tausht12.12eak the language they_,
are reading. In teachIng foreignjanguages such as French and
Spanish, this has long been accepted.' Dhildren must understand the
meaning of words and be able to nut their own thoughts into words be-
fore they can lime any concept of phonetics and grammar And begin to
read and write.



Since there was no assurance th=at the Language Arts Program
w)uld be expanded to include all schools which seem, to need its services,
the idea of producing radio broadcasts that embodied the technirues of
t,le Program's special teachers was conceived. These Programs were to be
broadcast with teacher guides so th't every teacher using them would
become, in a sense, a language arts teacher.

WHY RADIO?

When analyzed methodically, radio is probably the most appro-
priate tool foe teaching language arts. The fact that it costs so little
is bonus.

1. A RADIr) IS A FAMILIAR AND SIMPLE PIECE OF EQUIPMNT TO
PURCHASE AND OPERATE. All a teacher has to do is take the radio from
its storarre cnbinet and turn it on. If a radio isn't available in her
school, either she or her students can easily bring )ne fro home on
the day of the ')roadcast. (Few people who live in cities are unawsre
of the teenagers who walk up and down the streets with their transistors
brlaring. For many, it is their escape from their environment of closed
boundaries.) Once the radio is turned on for the classroom broad-
cast, the teacher is fr to direct her class into participation with the
help of detailed teacher guides prepared by people who know both
broadcasting end the classroom.

2. AT THE SAME TIME RADIO IS FAMILIAR IT IS STILL A MEDIUM OF
THE OUTSIDE, ADULT WORLD AND HAS THE AURORA OF EXCITEHNT FOR STUDENTS
WHEN THEY KNOW BROADCASTS ARC BEING MADE JUST FOR THEM. When they hear
their clawsmotes a..d teachers and even their parents on a cit"wide
broadcast, youngsters hive the oportunity to feel that they really
are a part of the world. With the teacher's help, incentive and 'motiva-
tion to try harder can replace despair.

3. RADIO IS SOUND ALONE AND THE STUDENT MUST USE HIS IMAGI-
NATION TO SUFPLY HISSING DETAIL. Ch:ldren learn Iv imitat.on, but
they can fail to learn to think by themselves if irritation never
gives way to crestion. Programs thus far have been designed to compel
stur'ente to look deeply into themselves are to what they really are.
Teachers participating in the project have been trained to reject right
or wrong answers and to ellow students to express their own thoughts.
This, rather than imitate whit he sees or say what he believes people
want hire to say end h,s been made to feel is approoriate to the
classroom. The Programs hive been designed to reelve the unrealistic
walls me blckboards from the classroom And let students see that what
Ionians on the outside can be eealt with i school. With sound and not
nictures, students havemply the pictures, in their Own'tolmLand raate

.
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they are henring to their own exoeriences. They learn to accept
themselves rather than reject what they feel the world has already
rejected for them.

These stntements ^bout radio 're n)t Autonatic with the mechanical
instrument itself. Their truth depends on the skill of the broadcasting
rod eductionl st,ff. But the testing results, As well as comments
written by particiorting teachers h-ve demonstr;:ted th t radio is used
in this project has lived up to these projectiLns.

A SUMARY OF THE PLANNING STAGES OF "ENBICHIIELI THDDUGI, RADIO",

The following f ye objectives were to be achieved by the planning
grant:

1. Determine the. curriculum needs of the Dist2ict of Colurbia
School System which may be served through the use of rdio.

During the pinning grant, ropy classrooms were personnaly
visited b the staff one many tenchers interviewed. All teachers
pArticip-ting in the project (elwentary teachers and secondary English
and speech torchers) were invited to an all-day workshop vhere their
classroom needs and program ideas 1;ere solicited and written down.
These remarks End teacher evaluations are in the appendix.

Department heads of secondary areas outside the English and aoecch
den,rtments were interviewed as to how radio might serve their curricu-
lum needs. Their comments are in the annendix of this renort.

2. Determine how radio might be used to supplement the inv
servica eduction of classroom teachers relative to language arts and
listening skills.

In addition to evaluating the comments of teachers themselves, in-
terviewing a number of educnttonal and broadcasting professionals outside
the D.C. Public School System, and soliciting advice and help from D.C.
Teacher's College, a number of in- service ideas emerged within the
radio steff PS n result of w-itching the project at work. The combined
suggestions and ides are contained in a separate section of Cis report
titled THE FUTURE: TEACHER PARTICIPATION AND INk-SERVICV TRAINING.

3. Viilte, produce and test several kinds of progrars (at different
levels) which will meet the curriculum needs determined in two above.

A total of 14 piojr.ms designed for the different age groups in-
volved were produced and tested. A schedule of broadcasting listing
thiee programeCis included,inthe appendix. Each program was in the:appen-
dix. The programs were evaluated by the teachers themselves as well as
a team of researchers from Catholic University.

4. Evaluate the effectiveness in the classroom of the programs
which have been constructed,

The eValuation done by Catholic University is in the appendix
as well as a report of teacher evaluations that were compiled at the
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recent inservice workshop.

5. Choose among the program txpes tested and develop a coordinated
series of aural materials for use in the language arts and other curricula
in the '..astrict of Columbia Public Schools.

In another section of this report titled TH7 FUTURE: WHAT KINDS
OF PROMOS? there is a compilation of program ideas for the differ-
ent classroom levels. Some of these program ideas would be done on a
singleshot basis ond o4.11ers would be developed as a continuing series.

THE lUTURE: AAT Kros OF PPOGRMS?

The premise of this entire report is that classroom radio con
help children overcome lanpuaje difficulties and can help reinforce
other curriculum areas.

However,therala an imp)rtant fact to be noted: vol.! can't force

children to learn standard Enplish or to learn anything for that muter
if they don't want to learn. Mbtivation and incentive must be built
into every progr'm thAt goes on the air. Children will learn only if
they want to and roking them rr nt to should be as important as the
perfecting of any academic exercise.

The experience in our broncasting has been that children at the
elementary level are naturally curious and respond easily to things that
're imaginative, different and fun. Students at the secondary level
were found to have ^ builtin rejection systeu against things that
come from school. !hat they wnnt to know is "how to be popular" and
'how to be rich." Developing material the. is ;11tellectually honest
Prld vet Able to anpeal at this level is the problem at hand.

Visits to the classroom And interviews with teachers in the city
r,):caled thAt students At the secondary level are sophisticated in an
earthy, worldly way and are hardened against middle class cliques
hve no relay nee for them. Student reaction to the demonstration
trI-dcasts reinforced the thinking of our staff that these students
rIn't be "conned" or coerced into learning.

If secondary students participate and involve themselves in the
L.lasisroom, it's probably for competitive, personal or pragmatic
reasons. Someone has convinced them th^t by knowing more about them,
aelves and the world they live in will help them have a bigger share
of th^t world.

And, it was found, that when a student lets dovn his defense
mechanisms to a point of genuine response in the classroom, it will have
to be because he has some hope of success. irograra for broadcast
into the classroom must be prepared with success and hope available to
the student who tries.
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The above statements pertain primaily to the secondary grades
thaugh they are often rpplic.ble in the older elementary groups.

The exnerience in testing prograras in the elementary grades seems
to point to m continuation and expansion of the kinds of programs
tried. These were raw sounds, narrated stories, poetry, language games,
quiaes and social situations. These programs woul0 be ytit together
in such A way as to achieve the language arts objectives that are stated
in the following section titled THE FUTURE: PROGnAtihING OBJECTIVES.

However, the programs tested sit the secondary leveL indicated
that all material should be jutsv and hard-hitting if students are to
be interested and involved. And ever program must dig deep to make
students feel their relationship to the material being broadcast. In
other words, concrete and person-oriented, rather than abstract.
Programs, even those dealing with facts and figures, must be directly
tied to the student's own world and experience.

Broadcasts at the secondary level must bring the ghetto student's
world into the classroom, but even more important is relating that
world to the bigger world of ideas, geography and technology.

How can broadcasts le these things and also relate to the everyday
wark th,t roes on in the classroom?

To begin with, teachers using radio, or at least key teachers in
even. building, must be intimately involved in the entire planning of
materials and skilled in the handling of follow-up activities. The
section of this report titled THE FUTURE: TEAM'S PARTICIPATION AND
IN-SERVICE TRAINING outlines teacher involvement and built' trig of skills.

The following categories of progrms have been arbitrarily de-
veloped aes,iesult of exreriences in the "Enrichment Through hadio"
moject. These categories would be useful in the math and science room
and history room as well as in the English room. The program ideas under
these categories rre prim,rily designed as language arts programs, but
in examining the list it will be easy to see extensions into the different
curriculum areas.

1. INFORMATION programs reaching beyond the child's environment,
but in a provocative way that makes new learning experiences see
possible:

a. dramotization of news events with sounds
b. factual programs to supplement class texts
c. nrogrars usine sounds from literature being studied

in the classroom for identification by students
d. programs describing culture and language of different

countries
d. cultural programs with built-in student involvement
f. sob information and employment procedures
ge consumer, health, And safety information
h. dramatizatians of novels, poetry and plays



2, IMNTIFY programs that let students feel a part of the big
world outside including programs th.st emphasize positive values of
Negro culture and history and allow students to feel the legitimacy of
their own world by bringing it into the classroom.

a, taped interviews in the comnunity using in,group
language

b. Negro literature and history programs
c. American folk and jazz music
d. nroPrams on sterotyning beginning with example of

small children's ideas of what an Indian is like
and ending with full scale examination of stero-
typing

e. tapes of students and parents discussing their on
opinions and attitudes and role-playing "who an IT,

f. program of Negro humor and examination of whit makes
people laugh

3. TOPIC programs that lead to discussion of f.,rsonal experi-
ences and thoughts and identification beyond the Negro cummunit:,
These programs should begin and end with the question "why?" and
may overlap with some of the program ideas listed above.

program on dropping out of school (not a moral lesson)
and what hanoens to you; the outline for such a program
using students from bping,rn has been developed

b. dramatizations of open- ended social situations that
force students to examine their on motives and emotion_

c. taped interviews with "establishment.' and "ht:ro" figures
where students ask their own question

d. programs on propaganda and how it wtrks

4. IMAGINATION programs including sound games and programs that
involve students by getting them to pretend and role-play and create
their own poems, stories and pictures.

These are the suggested categories for evAu,ting the potential
of A Program idea. At the teacher workshop held January 6, 196b,
wrticipating teachers took these categories and developed detailed
suggestions for broadcasting. Those ideas are in the anpendix of
this renort.

In determining which program ideas to develop and produce first
and which ones lend themselves to a continuing series, it will have to
first be determined whet the District of Columbia Public Schools is
willing to do.National Educational Radio has shown a great deal of .

interest in "Enrichment Through Radio" and has suggested the possibility
of picking up several series for cross-country broadcast. Other citieS
have directly expresJed their interest in obtaining tapes that are
produced here.
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THE FUTURE: PROGRAMMING 0841ECTIM

The program identified in the preceding section had implied
objectives. These ob,ectives would be served depending on the ouality
of the broadcast and skill of tle teacher in planning and executing
follow-up Activities,

The teacher has been identified as the single most important
oerson in a program of classroom radio. Various te-chers have contri-
buted to the planning of follow-up ,.ctivities thrt have been used to
date and every broadcast is written with the foremost thought of how
the teacher can use it in the cl-ssroom. Bach broadcrst is supplemented
with a complete teacher's guide outlining the main ideas of the program,
how long it runs, its purpose and ugaested follow.up for use in the class-
roma.

Teachers themselves have contributed to the development of the
theory that there Are no "right" or "wrong" enswers. Students are all
too willing to eairk initiative by figuring out what the teacher ex-
pects, memorizing somebody else's ideas And letting Wpo at that.
These programs, however, are to provoke original thinking and oral ex-
pression of those thoughts. With the beginning of oral competence,the
teacher can then loaically begin to teach reading end triting.
Experience has shown that she will tree a more responsive class.

In the elementary grades K-3, program objectives will involve the
following performance from children:

1. listen Actively And Attentively
2. talk srontaneously
3. exnress themselves in complete sentences where appropriate
4. learn that words have precise meanings and use words correctly
5. expand vocabulary through introduction to new words and

reneeted use of them in follow -up Activities
6. develop c,nfidence in talking to s group
7. develop self-esteen And identity
8. learn to deal with their neg,tive feelings
9. develop critical awareness of their environment
10. develop awareness of standard English
11. leern to pronounce words correctly and enunciate clearly
12. experience a co-iprehension of language leading to improved

reading and writing

In the upper grades and secondary schools, broadcasts will have
as their main objective, providing the stimulus to students for greater
participation in the cl-Issroom And eliminating the "tuning-out" of
students who feel Alienated er0 uninspired. The unscientific aim of
riving hope to students who feel hopeless and helping them come to a
better understanding of themselves rnd A better self-image is part of
this project.

9-10
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It is hoped that the st'tements thus far h,ve illustr2ted the
connection between frustration and language difficulties. Eliminating
this frustration is the first objective. If tht is achieved, then it
is reAsonable to return to the performance objectives outlined for
elementary children. The same would apply -nd tae following should be
added:

1) gaining of new information
2) learning to identify main ides from irrelevant noterials
3) development of critical thinking
41 cresting original materials
5) deoonstreting an understanding of learning as separate

from memoriz-tion and repetition

TEACHER PARTICIPATION AND IPA - SERVICE TRAINING

Experiences in the pilot testing of classroom radio demonstra-
ted the necessity of involving the teacher ,a such as possible in the
planning and production of broadcasts. Aside from this, there is need
for exchange of ideas between teachers and production staff and between
teachers themselves. In-service training is also necessary if teachers
Are to become skillful At integrating a mechanical tool into the live
classroom. The following ideas h-ve been developed in the pilot stage
for continuation into the permanent program:

1) The use of radio As an in- service training media for teachers
is being considered in cooperation with the D.C. Teacher's College.
:rel demonstration of successful and unsuccessful teaching methods would
be dramatized.

2) Teachers and studen.s should be used in broadcasts whenever
possible.

3) Teachers and students should be paid a small sum for usable
program ideas and suggesti ns. This incentive method has a precedent
in U. S. Government offices and has proved successful.

4) Teachers should receive their program guides and broadcasting
schedules at least two weeks before the actual broadcasts and they should
be sent an advance notice sumarizihg brief" what broadcasts they might
expect at the beginning of each 9-meek period.

5) Teachers should be used in preparing teacher guides and pro -
gr'ms should be tested in ons or more classrooms before they go on the
air so that a more accurate guide might be written based on pupil re-
sponse.

6) A monthly newsletter should be sent to teachers outlining
the developing diminsions of clnssroom radio and reporting on the
successes and weaknesses of activities that 4're 'Aing used as broad-
ckst follow-ups.

7) At least one end hopefully two workshops should be held each
yeari at the beginning of the fall term and beginning of the second
term. These workshops would follow the precedent established b. the one
hAle. JAnkrry 6, 1968, with teacher pnrticipation and in- service training
re the objectives. aele0sed tie would be needed, although the Saturday
workshop with nAv seems the most feAeible idea with substitutes being so
v re.

IT
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DISSEMINATION TO NON- PARTICIPATIt& STAFF AND INVOLVELENT OF COUNTY SCHOOLS
_

Hour can tenchers who are not directly involved in the project
be informed and allowed to participate if they so desire? Eventually,
all teachers should be part of classroom broadc=sting and regular re-
ceivers of teacher m- terials. At this point) key teachers would be
designated to participate in workshop sessions although every teacher
could participate in the radio in-service training broadcasts, in which
radio would. be used as the training device.

Meanwhile, all teachers in the city who have not been directly
supplied with radios Should receive a full report on the project and a
form to return to the program director if they desire more inform -tion
and wish to partiopate on a voluntary basis.

Regular progress reports should be sent to school administrators,
the Board of education, Dep,rtment Asads and principals.

County schools sent renresentativas to the recent workshop and
are already interested in participating in the broadcasts. They should
be supplied with reguar informrtion and broadcasting schedules.

A library of tanes should be maintained so th.t they may be
borrowed by teachers who missed a broadcast, were uneUe to obtain radio,
who want to reoent it for any reason, and also for teachers outside the
system who ere interested in the radio project. Tapes used most frequently
should be mode available through the Learning Resource Centers in every
building.

COORDINATION COUNCILS: 1) WITH TOP LEVEL PERSONNEL IN EDUCATION AND
BROADCASTING: 2) WITH APPROPPIAT. CT.VIC ORGANIZATIONS= 3) WITH PARENTS
ANO COMUNITY REPRESENTATIVES LEADING TO POSSIBLE PROGRAMING FOR
THE PARENTS OF GHETTO CHIIDREN

It hAs been demonstrated eWrinp the pilot stages of this pro-
ject that coordinated efforts are necessary for the dissemination of
informPtion to the various agencies and professional personnel and
citizens who are involved in the process of education.

WHERE 00 WC GC FROM HEM

We've reported the results of the pilot stages of uEbrichment
Through Radio". Supporting wterial is in the appendix, and some broad
suggestions And guidelines for the use of radio have been outlined. That
leaves one thing left to dot the decision of where we go from here.

In making that decision the following things are involved:

1. How ruickly do we want to move forward in making radio avail-
eble across the city to classroom teachers and students?

A broadcast reouires the same amount of staff and facilities
whether it is heard b- one oerson or millions. Involved in deciding

14



how many and that teachers should be given the chance to use radio, it
should be remembered how easily they can -et a radio into their class-
room if they are just aware th,..t o broadcast is available to them. In

the words, Letting broadcasts schedules and teacher guides to as many
teachers as is clerically ,00ssible is one approach. This would be an
inexpensive operAtion and with several in-service broadcasts for teachers
using radio to introduce radio to teacher-4 it could work reasonably
siloothly. her teachers frva each school woulc need to be designated for
participation in workshops and further skill-building.

2. What kins of broadcasts and how often?

The pilot project hos produced enough evidence and expertise
to move ahead with a full-scale languF.ge arts broadcasting schedule.
Material is available for progromdeveloprant; the key needs in both
elementary schools and secondary English and sneech classrooms have
noted And incorporated into the thinking of the ;:roject; and, the
success of these broadcasts in helping teachers eliminate langume
difficulties has been clemonstroted. It ould seen that the development
of several continuing series at each of the different grade levels with
occasion -1 broadcasts on a single-shot basis would be the next step in
thcraduation to a full-scale langume arts program.

.lonArtment heads in other curriculunoreas have expressed their
interest in radio and made sus9estions As to how it er,r1 help their on
te-chers. It would seeollmicel to broadcast on a pilot basis to
teachers in other areas.

Now often broadcasts are made will of course depend on the
focilitios And stuff -voilable for future broadcasting. Effectiveness
in the cl,ssrooni seems dependent on regular usage with at least one
brordcost A week Per smde level. This comment is supported by the
teacher evaluations coviled at the recent workshop. Perhaps each
series would run one -no nth so as to coordinate with the unit work done
by teachers. Of course, althougn there may be only one or two broad-
vote It eooh pradeleyol, during the course of the week those broadcasts
mot be repeated several times to give every teacher the chance to work
then into her schedule.

In-service broadcasts for teachers and instructional and informa-
tional broadwIsts for parents are two other Areas that should be con-
sidered. radio coule effective1 and efficiently serve as the link
which connects the central adAmistration to the professional and non-
nrofeseimal school personnel and to the corrrunity at large.

13
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Budget
Annual Cost for Expanded. Service

July 1, 1968-June 30, 1969

The total request is in the amount of $211,290.50 and is
to be distributed rs follows:

I. Public Scholls of the District of Columbia
A, Stiff

Director, In-School 3roadcasting: 1. position

Class 6 $15,455.00
Writer - Producers: 3 positions, Class 13

($8,600) 25,800.00
Technicians (Remote and Recording): 2 Class 15

($7,E10) 15,780.00
Secretar,: 1 position, GS-6

(Step 4, $6,137) 6,137.00
Clerk typist: 2 positions, 0S-4

(*'14,995) 9,990.00
Lesson Guide and Tape Librarian: 1 position,

Class 15, ($7,550) 7,550.00
Field Coordin-tor: 1 position Class 9

( 11,015) 11,015,00
Pert-Time Staff (Talent, Consultant, Technical) 3,000,00

Salaries and Ages Exclusive of benefits
rg, 727.00

B. Travel
1. Staff

a. Staff travel including per diem Pnd
allowances for pArticipation at con-
ferences, institutes, seminars, etc. $ 509.00

b. Mileage allowance (estimated at
$100 per month) 1,200.00

2. Pupils
Two 2 hour trips per month at .23.00
el,ch for 10 months 460.00

Total Travel $3,160.00

C. Membership Rees 427.50
MER lst year

(Cost for subsequent years- 4670.50)

$427.50
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D. Supplies
$ 3,900.0o1. Tape, magnetic, recording

(2,600 tapes 9 $1.30, 5 in. 600 ft.)
2. Office supplies 1,000.00
3. Printing, communications, lesson guides 5,000.00

4. Editing supplies ;:oo.00

5. Postage 1,000.00

6. Program purchases 3,000.00

7. ecording and cataloguing supplies ,000.00

Total Supplies $17;100.00

E. Equipment
$15,000.001. Radio receivers, 500 0 $30.00

2. Furniture, office 2,476.00
3. Telephone (estimate based on 2_11nm

6 phones) 200.00
4. Studio 12,000.00

5. Dubber 5,000.00
6. Field recorders, 2 Q $1,200 2,400.00
7. Remote Studio 3,000.00
S. Repincement parts 1,500.00
9. Typewriters and mimeographing eouipment 1.510.00

Total, Equipment

F. In-Service Education
One day per teacher for three hundred
teachers .) $25.00 per person

Total

Total estimated budget for the first
year, D. C. Public Sohools

The American University Budget for D. G. Schools
Radio Project

$43,086.00

7,500.00

$16e,000.50

43,190.00

Grand Total $211,190.50
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Report on a

Survey of Lducational

Radio Stations Using Instructional

Radio Programs

Dr. Roger Penn
Associate Professor

Department of Communication
The 4merican University

: 3hington, D. C.

February, 1968
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As pert of the project "7.:nrichment Through Radio" 1JAi-111-111

undertook to surve,, persons involved in some aspects of in-school
radio instructions for nubile education.

vestionnaires1 were sent to 142 persons representing instruc-
tional stations of the National Educational radio Network, language
nrogr-ms for the disa.dvant,ged, and stM,e supervisors for the teaching
of rliglish. p,roxim^telv onethird of the questionnaires were returned,
making ^ total of fifty responses unon which the following tables are
based,

Table I

Sources of -eturned .Questionnaires

1372 instructional st,tions 11

Reeresentatives of language programs
for the disadv-nt-ped 17

Sunervisors for the teaching of
English 1?

Uni'entified or unusable 5

*Total cuestionnaires returned 50

*Roturn rate 34.5%

The responses to the euestionnaires yielded information on the
range and type of instructional radio programinf being broadcast
in the United Str.tes durinp 1967. A list of these programs,
'rising tuentv-seven different subjects and 90 courses is shown in
Table II,

1

See questionnaire appended
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Table II

*Number and type of In-School subjects being
broadcast by Radio Stations in the United
States during 1967.

Subjects Numberof course, Subjects, Number et &puree('

Art 2 Musio 9
Civics 1 Mythology 1

Crams 2 News 3
Economics 1 Penmanship 1

English 6 Poetry 2
Geography 3 Reading 1

Guidance 1 Science 10

History 7 Social Studies 7

He'lth & Safety 3 Social Science 1

language Arts 3 Speech 3
Languages 3 Teacher In Service
Listening 4 Training 1

Literature 9 Writing 2
Mnth 2 Vocabulary Building2

Total number of subjects offered b- radio 2/

Total number of courses offered 1r radio

*It is important to note that this list is based on questionnaire results
only. Additional courses and subjects are certainly offered by stations

&I'd institutions not responding or not contacted.
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The following specific statims have been identified as
broadcasting educational materials for in-school or informal instruc-
tional nurnoses. The list has been compiled from ruestionnaire
results plus data gathered from the21967 study of educational radio
made by National Educational Radio.

Call letters Location

';IAN Indiannopolis, Indiana
KBPS Portland, Oregon
kBAA Lafayette, Indiana
MIR St. Louis, .issouri
WETL South Bend, Indiana

MKTL Struthers, Ohio
WGVE Gary, Indiana
WCBE Columbus, Ohio
KICO Calexico, California
KILO Lewiston, Idaho
KOZE Lewiston, Idaho
WAS View Albany, Indiana
WEPS Elgin, Illinois
KTIS Minneapolis, Minnesota
KUOM Minneapolis, iiinnesota
WIOL Minneapolis, 1 innesota
KLON Long Beach, California
WFIN Findlay, Ohio
WFIL Philadelphia, Pennsylvania
'NYE New York, Nerd. York

WDTR Detroit, Ifichigan
Wit Louisville, Kentucky
WPIN Nashville, Tennessee
KRW: Eugene, Oregon
%'BOO '. Newark, r:ew Jersey
KAM Albuouerque, New Mexico
WFBE Flint, Michigan
t HI Muncie, Indiana
WM Madison, 'Wisconsin
WVCR Londonville, hew York
KVOF El Paso, Texas
KDPS Des Moines, Iowa
VI= Indianapolis, Indiana
WOAK Royal Oak, Michigan
VPSR Evansville, Indiana
KIM Lewistoh,Idaho
WBOE Cleveland, Ohio
WMTH Park Ridge, Illinois

1THeHidden Medium: katatus Report on Educational Rego,. A report
-5renared bn Herman 1 land Associates, Inc.74gailOon: Natio,a1
Educational Radio, 1967)

I

22



Among the stations identifiectas broadcasting instructional
programs were the folios .Lng -which bear further specific
mention.

WBAA is the radio station licensed to Purdue University. It
is known for its "School of the Air" project which is heard in279
schools with 4,775 classrooms. An estimated 1,11?,602 students
participate in ':B& broadcasts. The Education,1 Supervisor of :414A.".

feels that one of the most difficult problems faced 1:- instructional
radio is feedback from the classroom to production personnel. "j3.\

ire used teacher evaluation forms, placed in-the back of each pro-
gram manual, but the results have not been very successful due to a
low rate of return. Some other stetions hive their evaluation sheets
distributed by school principals who expect them to be turned in
at the end'of a broadcast or series. Such distribution appears to
improve the return rate considerably.

*AA personnel report that the use of a central sound system
is not successful for radio because it is associa'.ed vith adminis-
trative school functions and is not under the control of the teacher,
Receivers placed in each clz-ssroom are more flexible in use and are
more acceptable to the classroom teacher.

Drama is used in some "BA.: programs with college students
performing on a volunteer basis. Gollege professors are often invited
to plan or provide a series of broadcasts.

A noteworthy series of broadcasts originated by ,BAA is entitled
"Creative Thinking". This series deserves special attention because
it documents the teaching of creativity by radio. Other series which
are felt to be particularly successful by IA.:, personnel are ".ords
'e Use," Economics for Elementary School Children", and "News in
Focus," a current events broadcast.

KSLM is the static) of the Beard of 7ducation of at. Louis,
Missouri. One of the significant findings about MLR is the frequent
"on the air" use of school children in their broadcasts.

A program which has received enthusiastic listener response
from students and teachers alike, is a morning broadcast of news for
the upper Prl-des, Regular new stories are covered with an emphasis
on vocabulary building", spelling, and geographical facts in the news.
The broadcasts nre often carried over central sound systems in the
schools. The prorrams are scheduled just prior to the beginning of
classes in the morning, a time which may lend itself to the successful
use of a public address system.

A significant attempt at in- service teacher education has been
,chieved by the diet:ibutioncf a booklet, "How to Use radio in the
Classroom," to all teachers iE the listening area.

KBF$ the radio station of the Portland, Oregon, Public ochools
reaohes an estimated 179 sehoas and over 4,000 classrooms,. KBPS

'!!. .

Y. . . . "0 .
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activities include exnerimentation with programing for disadvantaged
youth under a Title I grant. The station has also experimented with
a tele,hone call-in series of broadcasts for 7th and 8th grade students.
Students provide scripts for some of the broadcasts.

KBPS has had extensive experience with teacher education by
radio.--7Tter school discussion series, dramatic programs, and other
activities for teachers have been presented.

W200 is the station of the Board of Education of the city of
Newark, New Jersey. Over seventy-five percent of the school students
in the area are Negro. The station has poiticipated in "Neadstart"
programs and has developed special programs for Ewa classroom
audiences. lost notable among the special programs is "Glory road",
a series on Negro history.

WNAS is the radio sttion of New abany, Indiana, licensed to
the Floyd County Consolida led School Corporation.

Perhaps the most surpAsing aspect of 'Mb is that it is entirely
student operated. IN'.S personnel estimate that their programs are
used by ninty-five percent of the 140 elementary school classrooms
in Floyd County. Almost all of the prorramming is locally produced
including lanpuge instruction, snelling, "global concepts ", and
listening skills for grades one tivough three.

WANW is the radio station of the Board of Education of the city
of Albufuerrue, New Mexico. It is in an area of Spanish-American
and. Negro minorities. One of the most useful procedural devices
which they have developed is a five minute musical interval between
nrograms allowing radio receivers to be moved from classroom to
cl-ssraom. 4inother sensible innovation is ' teacher manu,1 with
looselef pages so that new material can be inserted and old material
changed without major printing costs during the school year.

KLAN is the educational station of the Long Beach Unified Seheol
District, long Beach, 0eliternia. The progrommiri. is received by
seventy-seven schools and nearly 100,000 students.

One of the signifieant toohnieues used ba- XLON is the broad-
casting of programs to teachers on a preview basis. Teachers are
asked to evaluate these programs before actual use in the alassroe-.
The evaluations a sist Action personnel and school offioials in
revising the materials in an effective manner. Perhaps more important,
the classroom teacher is given a chance to influence the programs
during production.

FaZ is the educational station of the Board of Education of the city
of Flint, Achipan. Broadcasts are made to nineteen schools with 473
classes. It is significant to note that the station provides materials
for the students as well 'a the teachers. These materials include
poems, stories, an illustrations which have relevance to the broadcasts.
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The data gathered b« this survey short the great variety of

subject m-tter being trmsritted to public school classrooms by mei°.

It is clePr th-t radio is being used at all levels of public educa

tion. The survey results do not indictte the relative or general

effectiveness of radio in P rigorous m,nner. 'uch results '.ere not

intended.

The data do reveal that radio is a consistent element in the

educational experience of students in a limited number of school

systems in v-rious !carts of the United St-tes. hadio appears to

hrlie the capability of meeting a uide variety of educational needs

including teacher inservice education, presentation of current events,

specialized skills training, enrichment, and compete courses of

instruction.

19

25



NOWCANJRADP055favE Thl TOTAL CURRICULUM OF DISTRICT SCHOOLS?

During the pilot sta 3 of "7.nrichment Through Radio" each
director of a curriculum A ea was interviewed regarding his interest
in being consulted and inc uded in plans for broadc,sting materials into
the cirssreom.

It should be underst:od that the following excerpts are not
direct Puotations, but a summ,ry of the preliminary interviews.
Followrup conferences and recording sessi,ns should be arranged if
we continue exploring the use of radio in other areas outside langu-pe
rts.

11RS. JULIA FICKIJRC, Guidance and Placement Supervising Director:
RPdio c^n be most helpful in stimulating discussions of how to go about
getting A job. Where do you go? 14' hat do you take? How do you dress?
How should you answer Questions? What information do you take with you?
Occuoptional information could be given tco, such as, how do you get
along with your employer or your co-workers. Vie would be glad to help
with the formulation of ides for these broadcasts or in any way.

MRS. BERNICE W. LADE, Health, Physical Education, ath7otics and
Safety Supervising Jirector: I would like radio broadcasts to stimulate
educational eiscussion in the classroom on "forbidden" subjects.
'hen we're ht.ving illegitimrte babies in elementary school its time
to face the problem of promiscuity and veneral disease. I would also
like programs on physical fitness, smoking, and drugs.

113. LUCILLE N. POLK, Business and Distributive Education
Supervising Director: I would like to see discussions of vocational
opportunities end preparation for these. How to take a civil service
exam would be a good program. Did you know thr.t. many 74 4,rts go right

into A GS 3 position while they're working Ft a part-',..trcr.: job and

finishing high school? .oat students don't even know such an opportunity
exists to go to school in the morning and work from 15 with the promise
of full-time employment on graduation. Radio would be a fine way to
rench students who would Qualify for these opportunities, but don't
know but them.

LBS. MiRIAN B. CONA?, Home F.conomics Supervising Director:
Prorrims dePling with rePlistic family situations, pointing up family
nroblems so t Pt children may listen to them and discuss them would be
extremely worthwhile.

DR. UITH B. LEBOVIT, Foreign Langutges Supervising Director:
I will wait until I her one brore,cest to see how, if at all, radio
can fit our needs. (Interviewer's note: Radio is a natural medium
for te,chinp foreign langu-ge, even if all that h^ppens is that
students h,.:er A native speaker whom they really don't understand. They

can certainly 'anent from the flow of the langtrfe, the accent,
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comments cont'd

theinflection, just as when one listens to a tune and picks up the
melody more e,sily than if only P printed page were nveiloble. There
ore infinite possibilities here for cooperative planning between the
foreign lAnguoge te'cher and the radio producer.)

MRS. CPU L. L,. I;, Supervising Director of rlthematics: I'll
talk to my stuff of elementry teachers At our next meeting. izr

immediate impression is no, we cannot utilize radio. But maybe they'll
hove some other ideas. Of course, even if actual concepts have no
plooe in such broadcasts, motivation could be helped. For example,
you might do number stories and the history of mathematics. (Inter-
viewer's note: Programs on why one le,rns to tell time or Lhy one 'elms
to do simple -rithmetic and how you can be cheated if you don't learn.
Also, progrons on bowling And playing pool would be a way introducing
concepts in higher mathematics since these games are based on mathematics),

12. SOL M. slum Supervising Director, Industrial
I've discussed this with my staff and le Art very much interested in
the possibilities raeo offers uF. "e suprest panels or discussion
groups of children on vocational guidance, consumer knowledge, home
maintenance (the value of knowing how to fix and do small repairs
Around the Apartment or house). Consumer knowledge means showing chil-
dren whot to look for in 'guying roods. For example, in selecting furni-
ture, is it constructed nroterly of 'pod materials, drawers well-uncle,
finish solid or veneer? These Art thiugs thrt tle industriP1 arts
progr- works on with students.

MISS. FRA:4;'1'S ?OLL, Supervising director of Curriclum: Safety
is A var. we'k port of r child's educati).1 and I would like to see
nrogroms on vedestrien safety, highwev s-fety, domestic safety.
Another subject for discussion on radio could be nersonal 'nd feJily
living. .hen certain problems face us, whet do we do? The children
*could tell us iihat these nroblems are. They might dramatize these so
that other children could consider them.

MRS. MARIE ILLIAIS, :atsist-ht to the oupeivising Director of
Art: Radio can be most helpful in studying end discussing the
creotive process and how it relates to le ruing. How do clildrtn
creoi.e? How can we accept the child's idea of his world without using
adult stnclords as our yardstick? 'e have various segments of our
society. Some carrt one interest, sone carry others. How does a
clild react to his world? %ow much of his reaction is based on his own
background, his own "segment of society?" We speak of disadvantaged
children, and of riddle class children. But you might have middle
class iders in the ghettoes And ghetto ,?oints of view among rdddle class
children. It oll comes out in the art they do. e find that children
paint alike nil over the world.especiolly very young children. It's

very- difficult to tell in the early years whether a child cones from the
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west of Rock Creek PPrl.

NRS.JUANIT% F1STCHT D.C. Teachers College: It would be very

imnortant to dramatize rP7.1 classroom situations for students studying

to teach in classrooms.

Dramatize pl'yground situations too, as well as conferences with

oalents. ,h-t's the proper way to conduct these?

Broadcast real contacts between teachers and pupils to aid the

development of deeper insight.

Use salesmanship in te-ching. Compare the techincue of salesmen

and of teachers. ',fter all, the aim of both is to influence the Oblic.
Personal decorum is important, as well as technipues of organizing your

cresentation so that the product becomes interesting to a potential

buyer,

Unfortunately in teacher training classes, too often, a course
in methods is a course in subject matter and not methods of teaching

at all.

How About showing two teachers -aresenting the same subject matter,
using vPrving (and natural) degrees of vitality, interest, and enthusiasm.

CertainlY students in classes at the college would enjoy and would
benefit from working on the scripts or helping to perform in the broad
casts. Try giving them Pn idea, and letting them work it out creativel.

Lkokadaisical teaching is harmful.

41-31-i1-11-11-

The motivati,ns of ghetto children would be helpful subject

matter too. Children %.e.lo come from the ghetto are 'upward mobile."

They "our themselves up by their bootstraos. Then they don't want to

be identified with the ghetto. It's a self hatred. Get him to under

stand himself." .e need teachers who will o back and teach those

children.

Incidentally, '.e are doing productions of two classic tales: The

Ugly Ducklinp and Gamma Gordon's Needle. These would be suitable for

broadcast and we would be interested in working with you on these.

(Interviewer's note: These kinds of program could serve as refresher
training for teachers already working in District schools.)
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On March 1, 1967, ;;ALU-Fi=began a untrue project in the
'.ashington, D. C. area. e began to develop entirely new radio
material for use in 4 C. School system classrooms. The experiment,
titled "Enrichment Through Radio: An Experimental Project to Alleviate
P Iangu,ge Barrier," was funded through the Board of Education of the
District of Columbia under Title III of the Elementary and .Decondary
Education Act of 1965.

The project was unime for three reasons: (1) the fl. C. Schools
had not employed radio or television for instructional purposes for a
number of years; (2) it was proposed to attempt unusual ways of using
the radio as sn aid to classroom instruction, not as substitute for it
(3) it was fully cooperative project between a Univerritv and the D. C.
School system.

Over a period of months, 140 public school classrooms were
equipped with transistor radios, ..bile this was in progress, the
instructional radio staff, consisting of a producer, Victor Sussman,
and a team of writers, began to experiment with program formats.
'there were extensive discussions with teachers and observations in
many classes. The prodlcation team learned .hat was needed by studying
what was hr7Tening in the classroom.

The initial progr-ms utilized sounds without words. Some sounds
were derived from standard sound effects recorc's, others lyre re-
corded by the staff "live" from various parts of the city. The produc-
tion team attempted to discover and use sounds to facilitate self
exnression among the students. 'e often spoke of listening skills
development, but, in Preition, we were trying to provide material from
the student's environment which would cause him to "open up" in new
wave within the classroom situftion. All proprams were planned in
detail And approved b" representatives of the D. C. Sc;ool system under
the guidance of Hr. Louis Mornhauser, Director of the Language Arts
program any' he Radio Project Lirector for the Board of Education.

The first broadc sts were transmitted to the schools on a scheduled
basis just three months 'fter the project began. They ran for the week
of May 29, 1967. These progr=re included simple sounds, sound seeuences,
occup,tional sounds, complex sounds, end "Music Everywhere."
The last program was made to show how music can be found in the sound
of n tin can being kicked down the street, or in the sound of a basket-
ball Irmo, or in shooting dice. It was an object lesson in definition.

WO made no attempt to do more than obtain feedback fror. the teachers
After our first bro^dePsts. This information was obtained by
means of afree-response Pqestionnrire, sent to teachers by means of
free-response ruestionnaire, sent to teachers by the D. C. School
system. The Cat olic University of .merica hf.s been engaged in a more
sophisticated study but the datn are not yet available since the project
is still in progress at this writing. Of the fift teachers Who v
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voluntarily responded to the ouestionnaire, forty-seven of thri stated
that they found the broadcasts to be useful ,nd wished the project to
be continued.

This fall we have decided to broadcast in two intervals. The first
of these has just been finished, the second will begin in December. The

interval just completed used simple and c)mplex sounds discussed earlier,
the second will use completely new forms, including drama, reAings,
nttempts to stimulate the impgin-tion, P rhebus game, and a short
nlayall original radio material designed especially for the D. C.
Schools.

'tle all know that redio is chenper 'nd eoually effective in handling
much educational m.terinl as comp-red with many other media, A survey

of radio st-tions 8nd school systems revealed that at least twenty-
seven different sub,ects -re being taught by radio in the U. F.,. alone

at the nresent time. These subjects include literature, music, social
studies, English, speech, science, penmanship, history, listening,
foreign 1-ngunges, math, geogranhv, health and safety, guidance, civics,
drama, writing, economics, vocbularY building, mythology, poetry,
social sciences, reeding, and teacher in,service instruction. We were

'stonished to learn of the v riety and complexity of the educational
materiels being offered b.r radio. These data were g'thered through a
survey of stations end educational systems which Nns undertaken as
part of the project.

I should like to encourage vou to make contact with the schools,
tr to determine ways in which radio might serve the needs of public

education in your coverae area.

Four steps are in order:

1. Realize thlt radio hrs a place in the classroom.
2. Examine the needs of local education.
3. Offer Your expertise in radio to meet those reeds.
4. Work with the schools to implement' a program.

If you attempt to do these things, I believe th,t a variety of
valuable projects will come to your attention, some of which none of
us now dream about. 'e must become aware th-t the information capacity
of A single stttion has hardly b en tapped-- we must prepare
ourselves to use that can city. It permit instructional program-
ming to be carried without disturbing your regular programs at all.

There *re a number of federal and state agencies which finance
nroprAms in which radio might be used. These agencies are not interested

in radio As such. they nre interested in achieving speeifie gotls.
Radio if often P means which should be used in achieving educational
goals, but there is nothing wgicrl about radio, television, or any
other medium; there is no substitute for careful planning end demon,-
str^ted lernine. Radio coupled with sound programming and good
production works.
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It may never have occurred to some of us that we, as educational
rulio statilns, are not directly eligible for most funding prompts;
other agencies r,reand they may be interested in radio. Just because
funding program does not say RADIO across the top, try not to ignore

itthink about how radio can serve the program being funded and then
Anpro-ch the Pnpropri-te institutionboard of health, school system,
u for college, nolice ,raining officer, county agent, forest service,
renresenttive, etc. attempt to find out whether radio can be conceived
as ,n integr-1 p rt of r program to serve the needs which these organi
zAtions attempt to meet.

I recommend to us all th-t we immedintely begin to learn as much
as lossible about the needs of the schools in our listening areas.
e s'.ould nrke it anoint to Pttempt to explore with tenchers and

administrators ways i which radio may be of value in public education.

The evidence is coming in now. Radio h-s a broad base of acceptance
among teachers and students. It mr-Y be used for a very wide range of
instructional m-teriel. It is cheaper Pnd 'tore flexible than most other
media. It brings the "live" ouality of involvement into the classroom
and in the process requires th-,t, students use their imaginations. Let
us no longer wPste this precious educational resourceradio.

25

32



ommm4s
49

4" %.

(5451GGVIee ntattifillakelah:012, :- ri e. a,0 WASHINGTON. D. 1: . 003C

(2021 223-9400
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January 30, 1968

Dr. Louis Kornhauser, Director
Language Arts Program, Great Cities Project
Public Schools, District of Columbia
Twining Administration Annex No. 8
Third Street between N and 0, N.W.
Washington, D. C. 20001

Dear Dr. Kornhauser:

ry

lottIO

Thank you so very much for the opportunity to visit your teachers' in-service
institute on radio held at American University on Saturday, January 6. I

have intended to write you before now but time has not permitted.

I was enormously impressed with the enthusiasm which I found evident at the
institute. It was good to see that radio was being rediscovered because I
personally feel it has great potentialities, especially for use in inner-cit:
type schools. I have long felt that radio has no equal when it comes to the
development of imagery and imagination in children. It affords additional
benefits in the fact that it gives children much-needed practice in followin!
directions and in increasing their facility with the skills of oral communic.
tions. As all of us know, skill in listening must be acquired and is just
as important as skill in reading or in oral expression.

am seeing--as I visit schools throughout the nation--an increase in the
attention which educators are giving to this important tool, and I am glad t.
see the District of Columbia taking the leadership role in this area.

Again, my warm thanks for the invitation to visit the workshop. Plerse keep

me informed of your activities so that I might call them to the attention of
other school districts around the nation.

Sincerely yours,

Harold E. Wigren
Educational Television Consultant, NEA
HEWtekb
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FEDERAL COMMUNICATIONS COMMISSION
WASH I NOTON. 0.C. 20554

Hr. Louis Kornhauser, Director
Language Arts Project

Twining Building, Room 5
3rd 6 N Sts., N. W.
Washington, D. C. 20001

Dear Lou:

January 30, 1968 ADDAMS ALL 00104Wil CATIONS
TO THE IIEGRETARY

NRomvemmmATo:

8900

I an pleased, in response to your telephone request of January 29, 1968,
to comment on the De C. School Radio Workshop you invited me to - and
in which ! was pleased to participate - on January 6.

The enthusiasm and dedication of the many teachers who attended the
workshop attested once more to the remarkable contributions that the
mass media, including radio, have been making to education all over our
country.

I could tell and feel from the statements and actions of the teachers
how valuable it was for them and, most importantly, for their students
to be able to use radio to bring into the classroom and into the learn-
ing coeriences those materials and resources that otherwise would not
have been available.

On a personal note, I think you already know my satisfaction in seeing
the Washington, D. C. schools beginning to use radio and, hopefully soon,
television. With one child in the second grade and another soon to enter
the D. C. schools, I am concerned that my children should receive the
higher quality education necessary for them in today's world, and that,
like so many millions of other children throughout this country and the
rest of the world, they could receive through the effective use of radio
and television.

Sincerely,

Robert L. Hilliard
Chief; Educational
Broadcasting Branch
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OFFICE OF Tic: SECRETARY

DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE
WASHINGTON, D.C. 7041

Dear Dr. Zornhaeser:

February 1, 1963

The reason I asked Dr. Penn if I might attend your radio workshop at
American University was because Project 390 was of a type which I have
felt should be more widely undertaken. I have watched a project in
Lan Cruces, New Mexico, I.:here radio has been used successfully as a
prilLe tool in efforts to teach English as a second language to Indian
and Mexican-American pepnlationr. There are.othencI know, but not
many. When I learned of Tyir effort I wanted to learn more about it.

I was enormously impressed. To me you have achieved something with
aireat., potential. The materials to which I listened were, I felt,
genuinely creative. The teachers I talked with and observed were able,
intelligent, and sharply focused on their job. As a citizen of the
District I was genuinely pleased. I hope you will expand this project
next year and attempt to focus national attention on it. You have
something which is pretty nearly unique.

Mhy I retain your Preliminary draft of the Proposal on the Use of
Railo as a Tool of Instruction? It is excellent. I hope we can get
together and discuss some further possibilities which are another
-car down the road.

:ay I take this opportunity to make a suggestion and a proposal as
:crcefully as I can. It is particularly timely in light of the
right decision and I think could appropriately be included in the

:ward's presentation to the court. As you are aware, the special
school television service authorized by the Federal Communications
%pmmission in the 2500 megahertz range makes it.possible for school
districts to interconnect their buildings at modest cost for comeemieat
by means of television. Such capacity can also be Leased from the
telephone company.

Television interconnection permits sharing of resources, inter-
institutional dialogue between students, teachers and administrators...
A discussion, for example, between two social science classes, one at
Roosevelt the other at Western. Given some of the funding difficulties
faced by the District in exchange through busing, why not have the more
economical, less time consuming, more dramatic (for students at least)
exchange by television as a supplement. This system would not'be open
to public viewing and initially the "programs" would be very informal.
Essentially the system would be logistical capacity to distribute what
is already going in one location to many locations.
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There are, of course, a wide range of prepared curriculum materials
available from the two najor tape libraries and from other school
systems. It opens the way for greater diversity of opportunity.

This system, as you know, is being instituted in all parts of the
United States. The principal arguments for it in contrast to the
broadcast television station such as Channel 26 are these: more than
one channel (some systems have 6 or 8 channels), a private institutional
system not available to the public, and low cost.

I suggest that preliminary operation and technical plans could be
drawn up using the contributed time of experts here in the district.
The major figures in telecommunication planning exe here and, I suspect,
available if properly approached.-

once the system was in operation it seems quite possible that exChingse
via communication satellite could be arranged on a contributed time
basis with schools in foreign countries. The District Schools as they
increase in effectiveness would be in a position to demonstrate the fact
to world populations. Some exchanges have taken place, between school
Children in Wisconsin and those in France for example, but the interconnection
of the schools in the Nation's capital with those in the capitals of the
world is something special.

As a citizen I would be pleased to assist in a very solid way personally,
if this suggestion appears to have any merit. I should tell you that
in the past the attitude of the District Administration toward such systems
has been such as to make any planning effort seam wasteful. It would not
be fair to call on the valuable talent which is available for planning
without assurance that it will have meaning. In light of the Wright
decision, a new administrative posture, and the importance which has been
attached to equality of school services, now might be the time to intiato
the benefits of this new technology which has a decade or more of experience
behind it.

I would like to get together soon with you, if in your opinion anything
worthwhile can be accomplished.

You have a good project,one of national significance if allowed to live
and expand as it proves itself.

Cordially,

(11104%, 4i`4
Johil W. Bystrom
Assistant to the Assistant Secretary

for Education

Dr. Louis H. Kornhauier
10501 Pinedale Drive
Silver Spring, Maryland 20901



Senior High Schools

Cardozo
Dunbar
Eastern

Junior High Schools

Backus
Banneker
Deuglnss
Eliot

Elementary Schools

Blair
Bient
Congress Heights
Crum 11
Davis
Draper
Drew
Hayes

Listing of Jchools in the

Ladio Project

Vocational sigh Schools

Evans
Garnett - Patterson

Hine
KellyMiner

Houston
Ketcham
Ludlow
Nhdison
Maury
Meyer
Moten
Mott

Bell
Phelps
M. M. Vashington
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Langley
Randall
Roper
Shaw

Nicholas
Avenue

Payne
Randolph
Stanton
Takoma
Taylor
Thomas
Turner

Stuart
Terrell

Tyler

Van Ness
Whittier
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THE AMERICAN UNIVERSITY
WASHINGTON, D. C. 20016

WAMU-FM RCS

NON-COMMERCIAL RADIO

(202) 96665O6

Mr. Louis H. Kornhauser
Director, Language Arts
District of Columbia school System
Twining Annex #8
Third and N Streets, N. W.
Washington, D. C. 20001

Dear Mr. Kornhauser:

AffILIATIONS

NATIONAL EDUCATIONAL RADIO (MR)

EASTERN EDUCATIONAL RADIO IEERNI

February 29, 1968

we are happy to respond favorably to the suggestion that
there be a continuation of the relationship between WAMU-PM
and the D. C. Public Schools for the purpose of providing in-
school radio programs for the District of Columbia. Evidence
gained during the past year indicates the important role that
radio can play in the classroom and we should like to cooper-
ate in the following manner.

It is proposed that WAMU-FM make studios and transmis-
sion facilities available, on a scheduled basis, for the pro-
duction and transmission of programs to the schools. Trans-
mission would be possible during the morning hours of the
regular school week. It is our understandinl that the bulk
of the writing and non-studio production work would be under-
taken by school system personnel, and that WAMU-PM would
furnish technical support and facilities including the actual
broadcast of the programs.

The attached budget will permit WAMU-FM to participate
in the proposed project at a professional level during the

38
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period June 1, 1968 through May 31, 1969. Please do not hesi-
tate to contact us if further information is required.

RP:DNB
ENC

Sincerely yours,

Dr Roger Penn Mr. Merrill A. Ewing
Ge rat Manager, WAMU -FM Assistant Treasurer

and Controller
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TEACHER GUIDELINE
FOR THE BROADCAST

A DRAMATIZATION FROM "INVISIBLE MAN"

Background Infor-Ation

In 1965, BOOK LEEK polled 200 prominent authors, critics and editors
to see if there was any agreement about the ouality of American fiction
from 1945-65.

The concensus was that "Invisible Man" by Ralph Ellison describing a
young Negro's search for a real identity and human function is the
best fiction of the postwar years.

Tho section of the book chosen for broadcasting describes the young
man's first job. He had been attending a Negro college in the South
but had been turned out by the school because of an incident involving
a white trustee. He had been sent to New York by the president of the
college with seven letters to prominent people which the young man
thought were job recommendations. They turned out to be requests that
the people simply ignore him. That's when he was forced to find a job
on his own. As the program begins he is in his first day on the job.

We're fortunate to have professional actors from Arena Stage in this
dramatized dialogue between the young man and an old man who has been
working in the basement of the paint factory since its beginning. The
basic conflict of the dialogue comes from the different values that the
two men have and their different concepts of their identities in this
world. The young man is still young enough to visualize himself as
part of the big world and is trying to discover for himself the dimen-
sions of that world. The old man's world is the paint factory and as
far as he is concerned the factory is his and couldn't operate three
minutes without him. He would do anything necessary to protect his
relationship to the factory and he does not like outsiders and foreign
ideas in his basement. The two men take good looks at one another and
without examining their own prejudices and attitudes they see all that
they hate and fear. The result is violence.

The following is an excerpt from the reviewOf "Invisible Manwthat
appeared in "BOOK UEEK ":

"...On what does the book's peculiar fame depend? For one thing there
is the astonishing scope and defiant audacity of the story. Lbat
makes INVISIBLE IAN supremely memorable, however, is the appalling
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vividness or touching truthfulness of many of its individual episodes
rather than any consistency of language or tone or characterization...
The racial turmoil as we know it now was then only a distant thunder,
not necessarily promising rain. In that state of nervous calm,
Ellison could produce a novel which, regarding the character and fate
of Awric,n Negroes --indeed the character and fate of our whole multi-
racial society - -was both a summation and a prophecy. Into the inci-
dents, characters, settings, moods of the book, Ellison poured his know-
ledge'of the pact sufferings as well as the future expectation of his
race, of the entire society. He could thus transcend the limitations of
mere doctrine and documentation as no writer could probably do so effec-
tively at present, with the actualities of the struggle in our ears
and before our eyes every minute."

Preparation for Listening

1. Question students about their familiarity with the story.
2. Share the background information which is presented in this

guideline.
3. Alert students to listen for key words or expressions which

seem to be particularly inflammatory in the dialogue between
the two characters.

After the Broadcast

A. Discussion:

1, Why do the two men hate one another?
2. Is the animosity between the two characters real or is

there a more fundamental reason for it which goes much deeper
than the overt behavior which they demonstrate and the heated
words which they exchange?

3. Why does the old man fear the union?
4. W4'do'.,s the young. 'awl resort to slavery insults toward the

old man?
5. what analogies can you make to similar events which have

taken place within your experience?
6. Compare the situation presented in the dramatization with

events which Are ttking place In contemporary society-
in the District of Columbia and in most large urban centers
in America.

B. Reading and Writing:

1. Encourage students to write short original plays or scripts
which can be used for future broadcasts?
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2. Motivate students to do extensive reading in order to identify
segments of other books for dramatizations and roleplaying
in the classroom and for future broadcasts. In each case,
there should be specific reasons given for the selections
suggested.

3. Have student list key verds or phrases which describe the
characters in the broadcast or the conditions or situation in
which the action takes place.

Copies of the book, "Invisible Man," in paperback or hardcover,
should be available in the classroom for those students who are motivat-
ed to read the story in its entirety. You may want to read other
portions of the book out loud. The questions raised in "Invisible
Man" are worthy of a full unit of work.

The language of the book is native to the two characters and the radio
staff felt it would be inappropriate to tamper with what has been
written. Violent expressions arise from the action and do not stand
out from the flow of the dialogue. The professional acting of the men
from Arena Stage is responsible for the adult handling of the situation.
You will want to judge for yourself if your class is mature enough
for this literature. The importance of the questions raised in
"Invisible Man" should be considered in your judgement.

NOTE: The variety of activities suggested under "After the Broadcast,"
are not meant to be covered in one day. Rather, they should be
viewed as extensions of the broadcast which may be carried on during
several days or even a full week.

December 21, 1967
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I want to tell you about my life.

It is like a bowling ball knocking

down pins.

It is like boards torn up.

My life is like a spinning top.

Ft's like a world going round.

That is my life.

Linda Battle
Grade 5
Taylor .

Feb. 1%)68
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LOOK AROUND...THE WORLD

took, Boy, Look out that window.

Can you see that sun so sky high

and the ground so low.

Boy, lets take a ridi around the world.

It is a wonderful sight.

Aint that a wonderful color - pink,

brown and green.

Boy this is something for you to learn.

This world is such a sight to see,

Lets go back home.

Watch out!

Live right.

Come on--Z got something.else4o.

tell you.

Thia world is something bottive

got to get used to!

Dead out...8* used to the world

and live right.

Patricia Richards
Taylor Elementary School
5th Grade
Feb. 1)6B
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EVALUATION OF p
RADIO PROSnor

Introduction

This study was an attempt to evaluate the ei,:ie.cfrtvcaess of an educe-

firma' radio trainingprogran, operated ay the DistAct celurnhio :0463,ic

School System. The program ia9 designee, to ho};. a :large number el

in the District schools who aro handicapped by .s-r. eceficlency.

Authorities in the field of education and p2yeAe.our fo:: t ,:.oasicierabio

period time have recognized the importance to ieta.1., methode,

procedures, and equipment which woa.ld assist tht: GiZaCI!OCErri teachez Ls

reaching students more effecavely. Cenersi re;:oErtitie:lef .teed hae.

to exploration and innovation in program in various Etre%1 cduc anon such

as curriculum, teacher training, physical a.,:razigt w.cato. Ito

In, the field of education the traditional appre:.ch :J3 c`...e.rt to institute

remedial training or teaching programs bauee seats thcoretica"..

framework awl thereby preceeil. without assessing Che iltA/31.0 exteat of

program productivity. The absence of prog'.:arn ev.)laaft,:ra,.3 has ...erhapta

terrod progress particularly for children from depTiv,sd backgrourcis. Xffecive

remedial programs are absolutely essential for t.h: ue childx.en yet thare az:

very few effective remedial methods identified as col qpr.:red to the i-stormous

number of innovative programs institute.d. This reflects the 'absence of abjectly.)

evaluations designed as carefully as possible, rathsr thc-li the dabjectt* kiebal
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types of assessments so often accepted.

One promising aid to the teacher In working with culturally deprived

children appears to be the radio. The potentialities of the radio seem to be

unquestionable, however, it was felt an objective evaluation of its use for

verification is necessary. Such an evaluation would call fors good research

design that satisfies the requirements of r.t leas?., a quasi. experimentel sttely,

It has been estimated that approximac:e.5 36% of the children entering

the schools of the District of Columbia are expoeed to a spoken language they

find difficult to -,niterstand. This figure does not inelude the percennige of

students from K-12, also seriously handicapped. At any rate, in 1963 a grt,at

from the Ford Foundation make possible the implementation of a special lan-

guage area curriculum. During the tbxeo year 1iie of the project a program

consisting of special language arts teachers was coz.ducted in fourteen schools.

At the end of the granting period the results wore se encouraging that the pro-

gram was continued and expanded by funds appropriated by the school budges:,

Intentions are eventually to provide all the elementary school© with a special

4anguage arts teacher, however, it was felt; some help must be given to regular

classroom teachers in the meantime. In search of appropriate method( and

techniques to help these teachers deal with the child's problems of comprehen-

sion and communication, consideration was given to the utilisation of radio

facilities. Subsequently, a radio program was devised to assist regular elate,

room teachers In revanteen elereetitary schools, and English teachers of tweet:-
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secondary schools. The program did not include special language arts

teachers.

Although the evaluation deals solely with certain aspects of the use

of a radio in the classroom, it does have theoretical implications for the

areas of communication, perception, and learning behavior. Since the

major goal of this study is to provide the decision makere with a set of

objective data regarding the impact of the radio in the classroom, a discus=

sign of theoretical implications are not included.

The Studies
The program consisted of broadcasting four different sound programs

in relation to four grade levels in 37 schools. They were 1) 'Single Sound

Complex" - primary grade level, 2) "Occupational Sounds 01" - intermediate,

3) "Sound Sequence" - junior high, and 4) "Music Everywhere" - high school

grade level. The nature and intention of these broadcasts are outlined Lt

material prepared by the project director. The major aim of this study is to

determine the impact of the broadcasts upon the students and faculty in a variety

of ways.

Specifically, the major objectives of the study were 1) to determine the

motivational capability of the radio when used as a reinforcement stimulus in

the classroom and, 2) to determine whether or not the utilisation of the radio

as an implement in teaching the language arts is effective in reducing language

deficiencies, In the process of reaching these objectives related questions wewe

considered, such as, does the radio generate enthusiasm in the classroom? Is
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it perceived as having value by the students and teachers? Does it capture

and hold the students attention, etc, ?

Hypotheses

Several hypotheses were tested in relation to the preceding objectives.

1. The utilisation of the radio as an implementation in teaching
will have no appreciable impact on teachers and stndente in
the development of interest, attitudes, and values.

Z. There will be no significant difference in attitude toward the
radio among the studente based on grade level.

3. There will be no significant difference between the expert-
mental and control students in attitude toward the radio in
a chteeroorn setting:'

Research Design

The research incicule41 the administration of questionnaires and inter-

views to an exnerimental groupof 180 students and 10 teachers in 8 classes

of 6 ochoolN and a control froe of 94 students is 4 classes of 4 schools.

Secondly, a classroom obeervation form was completed by an observer on

7 experimental classes at the six schools. Finally, a sample of teachers were

interviewed. The total population from which these samples were drawn con-

sisted of 4,410 students and 147 teachers of 37 schools. Following is a break-

down of the student samples by grade level.



- 5 -

Table 1

Total Sample of Students by Group
and Grade Level

Grade Level Experimental Group Control Group
No.
Students

o, o No. of
Classes, Schools

No. o
Students

8

27

34

N.3. o No. of 1
Classes School

1 1

1 1

Primary*

4 ,termediate*

Jr. High**

Senior Hi r 0*

15

54

51

2 1

2 1

2 2

TOTAL 180 8 6 94 4 4

* Both the experimental and control groups were selected from
the same schools.

*0 The control group and experimental groups were selected from
different schools.

The sample of 10 faculty membere consisted of 4 teachers from the

primary level and 2 from each of the other three levels.

The four research instruments used in thin study are appended to this

report. The experimental student group °pia.= survey contain a semantic:

differential and a. Wort typt, scale and ending with three structure :',C1 OVA;

open ended item. The control group opinion survey is similar to (,at of the

experimental group, varied to the degree that the respondepts hrol not been

'exposed to the broadcasts. Finally, inspection et iteznel on the classroom.

behavior inventory and teacher questionnaire implies the type of data used

in the analysis.
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The method of analysis involved eight measurements.

I. Two resulted from an analysis among grade levels within
the experimental group of students on variables of attitude
toward the overall radio broadcast and judgment of the
sounds in the broadcast.

2. Two roculted from comparisons between experimental and
control groups on attitude toward using the radio in the
classroom and the number of hours a radio is used outside
of the classroom.

3. Two resulted from an analysis among grade levels within
the experimental group of students which were Judgment
of a) continued use of radio In the classroom, and b) the
radio's helpfulness in course work.

4. One resulted from an analysis of the impact of radio tenons
grade levels within the experimental group as the broadcast
proceeded.

5, One was related to the viewpoints of the teachers,
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RESULTS

Students Attitude Toward the Broadcasts

The results of the experimental groups attitude toward the radio

program are shown in Table 2.

Tab le .2

Mean Values of Experimental Group
Attitude Toward the Radio Program Over IOU:

Grade Levels.

Grade Level Mean

Primary 1. 45

Intermediate 1.20

Junior High 1.63

Seuior High 1. 90

These values are the means of four - seven point semantic differential

scales for each grade level. Due to the positioning of the sicales the

lower the numerical value (mean) the more positive attitude indicated.

Inspection of Table 2 shows that students of all foui; grade levels

expressed a high positive attitude toward the program: All means fall

within a 1.00.2.00 range on a seven point scaler Specifically, the

program was judged between extremely and moderately s, pleasant,

and valuable. The data, therefore, suggests the students of

all grade levels were very satisfied with the broadens!.
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Even though a high positive attitude toward the specific radio

broadcast were expressed by all of the experimental students, there

was some variation among the sub groups. Table 2 shows that there

was a range of means between 1.20 and 1.90. In comparison the

intermediate group showed the most favorable attitude and the primary

group the least.

The median test was used to statistically analyze the data for

significant difference among the four grade levels. The results are

shown in Teble.

Table 3

Median Test Critical Values Between Four
Experimental Grade Levels on Attitude Toward the

Radio Program

Critical Values-- .

re.. Levels Primary intermediate jr. HJA____

Intermediate 1.55

. .

Jr. Hi h .16 11.35*

Senior ifi.h 4.33** 30,24* .53

* p 40l
St p43)5
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Table 3 indicates that there was a significant difference between the

senior high school and primary group in attitude toward the broadcast.

There were also significant differences between the high school and

intermediate, and intermediate and junior high. Inspection of Table 2

suggests that thsii statistical differinces contained LA Table 3 should be

interpreted to man the primary and intermediate groups generally

judged the broadcasts significantly more favorable than the junior high

and high school, groups.

Overall, the data suggests the broadcasts were very well received

by all the groups and overwhelmingly so by the intermediate and primary

students.

Six of the semantic differential scales were designed to ascertain

the experimental student's judgment of the sounds contained in the broad-

cast. Table 4 contains the mean values by grade level. The sounds were

judged between moderately and slightly smooth, beautiful, sharp, color-

ful, familiar, and interesting by the primary (2. 06) and the junior high

(2.43) groups). The intermediate group judged them (sounds) between

extremely and moderately smooth, beautiful interesting as indicated

by a mean of 1. 76. The mean of 4. 01 in Table 4 reveals the high school

group judged the sounds neither smooth or rough, beautiful or ugly, color-

ful or colorless, etc. (See Table 4 on page 10)
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Table 4

Mean Values of Experimental Group
Judgment of Sounds Used in Radio Program

Grade Le Mean

Primary 2.06

Intermediate 1. 76

Junior Iiigh 2.43

Senior High 4.01

The median test revealed the primary and intormediate grove

judged the sounds signficantly more favorable than the junior high

and senior high groups.

Table 3

Median Test Critical Values Between Four Experimental Grade
Levels on Judgment of Sounds Used in Radio Program

Critical Value

Grade Level Primar Intermediate Jr. High

Primar

Intermediate 1.37 ...........---
Junior Hi h 3. 60ve 13.87*

Senior Hi h 2. 10 10.774 .67

es 1)47.01
5* p< 7. OS
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This finding with respect to the sounds is consistent with the groups

relative attitude toward the overall broadcast. However. when the

adjective scale of Interesting - uninteresting was isolated there were

no significant differences found among the grade levels. The primary

and intermediate groups rated the sounds on the average extremely

interesting (3,87) and the junior high and senior high groups rated them

moderately interesting (3.01).. The single ratings of sound on this scale,

interesting. uninteresting is perhaps more indicative of the broadcast

sounds stimulating value than any of the other five scales used.

Usefulness of Radio in Classroom as Viewed by Students

The students were asked to judge how useful they thought a radio

was in a claserOora setting. Comparisons were made within and between

the four level of experimental and control groups. Variations in judg-

ment between experimental and control groups reflects. differeaces be-

tween students related to exposure and non-exposure to a classroom broad-

cast.

Table 6 contains the mean values for the judgment of radio useful-

ness in the classroom by the experimental group of students.
(See Table 6 on page 12)
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Table 6

Mean Va luee of ra,cperixnental. Groups by Grade Level on
Judgment of the Radio's V.A.fuln,ese in the Classroom

.9rede Level

FFinWY

Intermediate

Junior High

Senior High

Mean

1.90

1.61

2, 00

3.4?

Table 6 sheiis the interMediate students rated the radio as most

useful, followed' By the primeri, junior high and senior high. A total

of .39 scale Units` difference betWeen the primary, intermediate, and

junior high group's suggest the judgment of usefulness by these three

groups were extremely close. The lowest rating among the three was

moderately useful, the second highest rating. The high school group

judged the radio,as slightly useful, 3.40, which is 53 ale away from

a neither useful or useless rating. The median test indicated a signi-

ficant difference existed between the high school and intermediate group

.05 level of confidence. This of course would be expected from the die-

tribution of the means in Table 6 even though the median test utilises

medians rather than means in the computations.
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Table 7

Median Test Critical Values Between Esperirnental Groups
by Grade Level on Judgment of the Radio's Usefulness in the Classroom

Critical Values

Grade Leen!. Primar Intermediate Jr. MO_
VoyirnaTY .

termediate 3.84*_

unior High I .18

.......

1.35

Sea JILL j ii h .06 2.42 .13

* p 05

The control group of subjects also were asked to judge how

beneficial they thought the radio would be in the classroom. These

students could not use their experience as a basis of judgment since

they had not been exposed to the broadcasts. Table 8 indicates, with

the exccpt(on of the primary group, all groups of students thought the

radio would be moderately useful. The mean of 6.85 for the primary

group indicate the small children viewed the radio as almost useless

in their classroom. There was a signfiicant difference between the

primary group and each of the other groups on this variable as shown

by Table S. (See Tables 8 and 9 on page 14)
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Table 8

Mean Values of Control Group by Grade Level on Judgment
of Radio's Usefulness in the Classroom

Grade Level Mean

imary 6.85

Intermediate 1.61

Junior High 2.32

Senior High 2.10

Table 9

Median Test Critical Values Between Experimental Groups
by Grade Level on Sudgment of the Radio's Usefulness in the Classroom

Critical Values

Pylmar Intermediate Jr. Hi. h
Priraar

Intermediate 7.43*

unior Hiah____

or lEr h

9.39* 2, 05

8.66* 1.86

* p 401

67



15 -

Comparison of means of the experimental group and control

group shown in Tables 6 and?. respectively, shows several interesting

variations. First, the primary children (control group) which had no

experience veith the radio in a school had little respect for the potential

of er.ch aid. On the other hand the experbuentai group very favorably

lumpish! that if the radio is used the students' low expectation diaappears.

Secondly, there was iessentially no change la the anticipated and actuol

value of the radio as viewed by the e11çoerimeate1 and control group of

intermediate and Junior high school students as shown by the results of

Tablas 6 and 8. Thirdly, the discrepancy between the senior high school

students' expectation and actual value of the radio from exposure ie opposite

of the primary group. The senior high school control group saticipated

the value of the radio as moderately good, 2.10 - Table 8, as opposed to

the experir /ants/ groups rating of slightly good, 3.47 which is a statistical

difference at the . GA level of confidence!, Also, thert la a significant dif-

ferent* between the primary experimental and contl..el groups.
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Etteuln and amtinued Use of Radio as Viewed b Students

The experimenPal students felt the broadcast provided them with

a great degree of assistance in their course work. Table 10 consists of

the means of the four grade levels on one Lilcert-type item.

Table 10
Mean Sco-.e from Likert-Type Scale of Students' Judgment

of Radio's Helpfulness In.Course Wor% by Grade Level

Oracle Level Mean Score

Primary 1.60

Poternuadiate 1.37

aanior High 1.64

Senior High 1.85

The means of all grads levels, with the exception of the senior

high school Pool), fell between strongly agree (1.00) and agree (2.00) to

the five point statement of "Such broadcasts will be helpful in your couree-

work for this subject." (The senior high group was 15 units beyond agree).

One deficiency of the research assign is that it did not expiore the specific

ways that students thenght the broadcast was helpful.

The student's judgment with respect to the continuation of the broad-.

cast are consistent with their opinion of helpfulness in their coursework.

Table 11 shows the mean scores for the group received from a five point

Likert-typeritem that dated "You woU/dlike to hear other radio programs

like this one," wee(2), nncertaini3), disagyeeit,

sirooKlyslisa_gros(5). (Ste Table 11 on pas° 1 ?)
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Table 11

ititeiut Scores from Likert-:Type Scale of Student's'
interest in Continuation of Ilresdcast

Gradi Level

Primary

Intermediate

iuitior High

Senior High

Mesa Score

1.60

1.37

1.64

1.85

As shown by Table 11 all group means fell between ationtit agree

and ate; that thii broadcasts 'Mold continue, This ranged friaii 1.37

for the iistermidliti grout) to 1.85.for the high scho)1 group.

The two findings in this section related to the students opinion of

tki broadcast's usefulness and interest in continuation are evidence that

the radio in the classroom setting Is very we11 received by the students.

The classroom broadcast, although an innovative feature, does

have a strong bass from which to build. One hundied and sixty-eight

of 180 or 93% of the students use a teal° outside of the classroom from

8.86 hours to 26.10 hours per weak. As Table 12 indifAtes the older the

'Went the more time is spent listening to a radio outside of the classroom.

The vast majority of the students listen to popular music judging from

the stations they said they 'totes.'

(See Table 12 on pegs 18)
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Table 12

Average Number of Hours Per Week That Experimental
Students Listen to Radio Outside of the Class-

room

Use of the Radio Outside of Classroom

Total No. No. that Listen Average No. of
Grade Level of Students to Radio Hrs. Per Week

Primary 15 It 8.66

,Intermediate 54 51 12.16

Jr. High SI 48 18.29

Settler High 60 57 26.10

'Vie t of era Toward the Classroom Radio

The 10 teachers interviewed rated the specific broadEaNts very

highly and thought the use of the radio had great potential as a teaching aid.

Seven at the 10 teachers cited the broadcast as giving them & fine

opportunity to help the etudes ts in enunciation pronunciation at the

height of the students' interest. be the process of the students' identifica-

tion or discussion of a sound, the teacher was able to correct their word

usage and/or sentence structure at a time they (students) considered it least

Weedy* since they were most interceted in expressing themselves.

Contrary to the actual attitudinal ratings toward the broadcast among

grade levels of the experimental students, the teachers responses indicated
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the senior high and junior high students judged the radio broadcast more

favorably than the intermediate and primary grade levels. This was

e.haracterised.by the vented= among grade levels in the number of re-

sponses, inquiries, debates, comments, etc.. reported by the emerging

hours following each broadcast. The senior high and junior high teachers

reported a significantly larger number of these occurrences than teachers

of the ogler two pad levels.

in addition to viewing the broadcaPt as a mechanism for assisting

the child:els in language development there were other uses of the.broadcast

cited by tha teachers. rive of 7 teachers Raid they were able to associate

the sounds with the student's actual experience, 4 thought it gave them a

chance to help imprOve oral interpretation, and 4 used itto improve group

discussion. improving oral interpretation and associating sounds to ex-

perience was mostly cited by primary and intermediate teachers whereas

improving group discussion was identified by junior high and senior high

school teachers.

!tight out of 10 teachers were encouraged by the bioadcast's

capability of stimulatiag usually silent students to voluntarily participate

in the group discussions. Some of the students that are generally apprehensive

about verbally expressing themselves apparently became engrossed in the con-

ersation and forget their fear of speaking out.

All 10 teachers expressed in one manner or another that there was

room for improving the broadcasts. Unfortunately, the interview did not
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require specific suggestions but general recommendations such as more

relevant sounds for a particular grade level, inclusion of more sounds

that will force critical thinking on the part of the students, and more

material that is associated with the students! experience. Thine was an

effort to carry out a follow-up interview with the teacheri for the purpose

of getting specific suggestions for improvement of the broadcas4 however,

due to the pressure of time and Se4eral,:otber factors, this was .siet:.possible.

Another indication of the tesichers,Mewpoint of the broadceist is of

the number and kinds of questions they asked the students about the:bros.d-

cast, In excess of 83% of all questions the teachers asked following the

broadcast fell into ?.question categories, as shown in Table 13.

Two

Distribution of Eighty-Fivo Percent
Of Teachers' ci.seitione Yollowing Broadcast

No. of Times
Asked r.101.

12 Han anyone heard the sound before?

16 What does the sound makes' you think of?

16 Do you thick you can make the sound?

17 HOW does the sound make you feel?

18 What else could the sound have bean?

19 Identify the sounds you heard?

19 What types of occupations might be
associated with the sounds?
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The nature of these questions supports the teacher& expressed

opinion that the broadcasts were most useful in not only generally im-

proving language patters but also helpful in the related areas of develop-

ing oral interpretation, associating sounds to experience, and improving

group discussion.

Finally, the observer reported in giving instruction for the broad-

cast, 1 teacher was excellent, S were good end I was fair. Five of those

7 teachers gave the instruction enthusiastically, according to the observer,

and two gave them in a normal manner. No teacher was identified as giving

unclear instructions.

acts of Radio on Students at Various Intervals of Broadcast

Another source of data was that yield by the classroom behavior

inventory. A research assistant observed the class before, during, and

after the broadcasts. The power of the radio program to capture and retain

the attention of the studentr. is shown by Table 14.

(See Table 14 on page 22)
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These tables show that as the broadcast proceeded the attention

of the primary students declined. During the first five minutes of the

broadcast 27 out of 49 (55%) primary students spent the majority of

the time listening to the broadcast whereas this number dropped to 15

(31%) by the and of the program. The observer reported 25 of the children

"not listening" during the second and third phases of the broadcast 17 were

reading, six were staring out the VilailkoWi kild three were whisper g.

During the first five broadcasts only 23 student. of 54 intermediate

students likened to the broadcast the first five minutes of the radio pro-

gram. During this time 27 students were reading, one staring into space..

and three were whispering. This figure changed to 39 the ecoud the

minutes and 32 the final five minutes. in the second 10 minutes, 16 stopped

reading and listened. Seven of these 16. returned to reading the last Ave

minutes. Three students continued to whisper throughout the program.

Table 14 reveals that the vast majority of junior high students, an

average of 42 out of 50, and senior high students, an average of 30 out of

36, listened to the broadcast throughout. Two of the junior high students and

and three senior high students consistently whispered whereas the others

classified as "not listening" Ly the observers were reading.

In short, the radio program was generally successful in attracting

the attention of the *buboes with the exception of the primary group. Zinn

within this group more children could have been paying attention to the broad-

cast than recorded since it is possible to read and listen simultaneously.
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CONCLUSIONS

Test of hypotheses

All three of the hypotheses underlying this study were rejected

according to indications of the data.

Hypotheses I. .

The utilisation of the radio as an implementation .

in teaching will have no appreciable impact on
teachers and students in the development of interest.
attitudes. and velum

The data suggests that the broadcast generated an enormous amount

of interest generated among students and teachers. The teachers were im-

pressed with their opportunity to work with the students on language deficiencies

by drawing upon material related to the broadcast. Students were stimulated

to voluntarily participate in the discussions which not only enabled the teacher

to give them immediate help in self expression but also gave the teacher a

chance to ascertain the nature and degree of basic language deficiencies. As

for the attitude and values of teachers and students, the anxiousness of both

to continua the program and the very positive jucrjment of usefulness directly

imply the radio had a great impact on developing positive attitudes with regard

to education and indirectly imply there is some realignment of values as we'll.
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Hypotheses 2.

There will be no significant difference in attitude
toward the radio among students based on grade
level.

This hypotheses was statistically rejected at the
.05 level of coofidance.. The statistical data sug-
gests the primary and intermediate grade levels
had a more positive attitude toward the radio than
the junior and senior high grads levels. Ho Waver,
on closer observation as to the follow-up activity
based on teacher responses and observer reports, ..
a difference existedisetween grade Revels in the re-

. .verse direction. It, was. found the senior high and
junior high students engaged the teacher days after
the broadcast. The latter finding is based on a firmer
data source than the former.

Hypotheses 3.

There will be no significant difference between the ex-
perimental and control groups in attitude toward the
radio in the classroom setting.

This null hypotheses was rejected at the . 05 level of
confidence between the experimental group and control
group by grade level. The control group of children in
the primary classes did not view the radio as very use -
ful in the classroom as opposed to a very favorable itn-
pression by the experimental group. In contradistiction
the experimental group of high school students that had
been exposed to the broadcaste indicated a lees favorable
attitude than the control group that were responding to an
anticipated value.

Achievement of Study Objective

Specific objectives of the study were to (1) determine the motiva-

tional capability of the radio when used as a reinforcement stimulus in the
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clam 111'00111 sad (2) to determine whether or not the utilisatices of the radio

as an implement 'n teaching language arts is effective in reducing Language

deficiencies.

The study strongly suggests throughout the entire data antlysis

that the favorable motivational capability of the radio across the entire

epoch= of grades Is unquestioned. This data strongly suggests this is

troll for not only students but the teachers, as well, The interaettm between

highly stimulated teachers and highly stimulated students,although =measur-

able, perLaps accounted for the lively discussions reported by observers.

The study was not able to address itself to the second objective of

the study, therefore. it is unknown to whet *stout, if at all, the radio was

helpful in reducing language deficiencies. It is known the teacher was able

to work with the. students on word uses* and sentence structure within a

friendly atmosphere because the discussion centered around the broadcast

which in turn was of great interest to the student. The radio project had not

been conducted for a sufficient period of tiro to allow resoluble measure-

ment to be taken of the students academic progress because of the broadcast.

In brief, It may be stated that based on this study the classroom radio

is definitely capable of motivating students and teachers and its effectiveness

In reducing language deficiencies is unknown although there are subjective

reasons to believe it suer.
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Recommendations. Rased on the study, findings,

1. lehe radio project should be continued if at all possible.
The data otrong17 suggest benefits to the students are
coneiderable.

2. The project stall should work very closely with the
teachers in developing program material to be broadcast.

3. The broadcast time should be shorter for students in the
primary grades.

4. The effectiveness of the radio in aiding the classroom
teacher in reducing language deflcienoes should be care-
fully studied after one academic year of broadcasting..
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Student Form LR
Experimental

School

Course or Class

Teacher

Date

STUDENT OPINION SURVEY

We are interested in your opinion of the broadcast you have recently heard In this
class. Please answer the question below by placing a check in the blanks of your
choice. Your answers will not be shown to anyone.

The radio program was:

A. Good . - -
Extremely Moderately Slightly Neither Slightly Moderately
good good good good bad bad

or
bad

1 2 3 4 5

; bad
Extremely

bad

B. Pleasant

7

Extremely Moderately Slightly Nether Slightly
Pleasant Pleasant Pleasant Pleasant Unpleasant

02
Unpleasant

1 2 3 4

; unpleasant
Moderately Extremely
Unpleasant Unpleasant

6 7

C. Interesting ;

5

Extremely Moderately Slightly Neither Slightly Moderately

1 2 3 4 5 6



D.

; boring

; ;

4
Unsuccessful

Extremely

7

Successful

The sounds

1

were:

2 3 5

A. Smooth ; ; ; ; ; . rough
1 2 3 4 5 6 7

B. Beautiful_ ; ugly
1 4 5 6 7

C. Sharp _____; ; ; ; ; ; dull
1 2 3 4 5 6 7

D. Colorful ; ; ; ; , ; colorless
1 2 3 4 5

_____;
6 7

E. Familiar ; ; ; ; ; ; unfamiliar
1 2 3 4 5 6 7

F. Interesting ; . ; ; ; ; uninteresting
1 2 3 4 5 6 7

Use of the radio in the classroom is:

A. Valuable ; worthless
1 2 3 4 5 6 7

B. Powerful ; weak

C. Fair

1 2 3 4 5 6

;

7

; unfair

D.

1

Important ;

2 3

;

5

i

6 7

; unimportant

E. Meaningful

1

.;

4 5 6
_;

7

meaningless
1
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-

-o.ott. or -

Indicate your apeement or disagreement with the following statements:

1. You would like to hear other radio programs like this one:

strongly agree

agree
1 1 do

uncertain

Inr....11

disagree

strongly disagree

2. Such broadcasts will be helpful in your coursework for this subject:

o

strongly agree

agree
r:',./stot 5F 04z:fit:At W04

uncertain

disagree

strongly disagree

3. Do you listen to a radio outside of class?

yes ; r ts; 5 t ' 1,:ei4

ne, about how much time per day?

To what programs do you listen?

am........
MifiVat"aordfilidlitetiteritiliMifilliNedekiit: c'

t}t, 8,3 1,, .'t "



Observer

School

Course or class

Teacher

Date

Form III R
Ob.
Number of students in class

CLASSROOM BEHAVIOR INVENTORY

A. Instructivns for broadcast by teacher:

excellent ; good ; fair_ poor ; no instructions

2. Teacher appears

extremely excited ; enthusiastic ; normal ; dry_

3. Are the students paying attention to the instructions?

all are ; the mujority are ; the majority are not

approx. no. of students talking;

approx. no. of students reading or writing ;

approx. no. appearing disinterested ;

(staring out of window, looking bored,
fidgeting, etc.)

4. How many questions were asked?

Sample of questions are:



Page Two

C. First five minutes Gf the broadcast.

1. Teacher reaction?

2. Approximate number of students that spent the majority of the time:

Whispering

Reading or writing_

Other (fidgeting, sleeping, etc.

Number of times teacher had to warn different students

3. Briefly describe eines reaction to broadcast? ;Laughter, seriousness,
puzzlement, etc.)

4. Were there any unusual incidents that oncurred &ring the time
span? If so, briefly descvlbe.



Oiliimeseour

Page Three

D. Second five minutes of broadcast.

1. Approximate number of students that spent the majority of
the time:

Whispering_.; No, of different students from previous
five minutes

Reading or writing ; No of different students from
previous five minutes

Other (fidgeting, sleeping, etc.

2. Briefly describe any change in student reaction from first five minutes.

3. Were there any unusual incidents that occurred during the time
span? If so, briefly describe
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Page Four

Third five minutes of the broadcast.

1. Approximate number of students that spent the majority of the time:

Whisperinz; No. of different students from previous
five minutes .,./

Reading or writiz&_; No. of different students from previous
five minutes

Other (fidgeting, sleeping, etc.)

2. Briefly describe any change in student behavior from the last five
minute period.

3. Were there any unusual incidents that occurred during this time
span? If so, describe?
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Page Five

E Discussion

I. Total number of students participated in the discussion voluntarily.

2. Total number of different. students that participated in the discussion
volun.tarily. .......

3. Total number of times the teacher called upon a non-volunteer.

Briefly describe how these students answered? (Knowledgeably,
apathetically, etc.)

4. Briefly describe the general interest the class had in the discussion?

5. Did the teacher act as a stimulator? Briefly describe.
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Page Six

b. Briefly record the highlights of the discussion.

G, Observers assessment

Evaluate the effect of this broadcast with particii,..tr class La terms

of its success in stimulating the students to learn, )".n short, do you think the

experience was worth the student's time. You may justify your answer with

both genera/ and specific impressions.



EVALUATION OF WORKSHOP PROGRAM
ENRICHMENT THROUGH RADIO PROJECT

D.C. PUBLIC SCHOOLS

Saturday, January 6, 1968, a workshop was conducted by the D.C. Public

Schorits Language Arta Program in connection with a Title III Project.

erritled Enrichment Through Radio. The varkshop involved 90 teachers, which

included 79 from D.C. Public School*, 8 from parochial schools, and 3 from

Montgomery County Public Schools is Maryland. Of the 79 teachers frOm D.C.

Public Schools, 35 were elementary teachers, 28 from junior high, and 15 were

from :motor high.

The workshop was designed to yield useful information for developing and

improving the pilot classroom radio broadessti of which the Enrichment Through

Radio Project was related. The workshop was held at American University in

i.#0ir to give the participants an opportunity'to view the broadcast facilities.

The workshop program, beginning at 9:00 A.M. and ending at 3:30 P.M., consisted

of the following compOosntel

1. Orientation

Statement and review of the Enrichment
Through Radio project goals.

2. Video tape showing

3. Small group discussion of clisdrooi broadcasts

a. the role of the teacher '
b. techniques of pupil involvoaant,'
c. physical organisation of classes
d. problems and 'ossible solutions related to the use of radio

for instruction.

4. Explanation of A.U.'s broadcasting facilities end her the radio
project operates staff-wise.

5. Role playing by participants.

90



6. Group discussions--guideline preparation groups.
Groups of 12 considered the following issues:

1. What are key words and/or phrases for encouraging pupil responses
to questus and involvement in free discussion?

2. What are specific activities that could be uned as broadcast
follow-ups?

3. what are specific ways in which radio can be used to reinforce
ell curricular areas?

4. What are some script ideas for future planning?

8. Listening to excerpts of coming broadcasts and offerin; suggestions
for their use.

The following evaluation of the workshop was based on a three-page

questionnaire attached to this report.

Success of the Workshop

All 90 (100%) of the participants rated the overall success of the work-

shop es either extremely or moderately successful. Only one participant out

of the 90 said he would not participate in such a workshop again.

The majority of the teachers, as shown by Table 1, felt the pro3ram

should have been held during the regular school dray and release time given.

TABLE 1

Response of Ninety Teachers to "Should the Workshoa have been held
durim regular school hours with release time?"

Response

11 (32)
6 (21)

6 (16)

......_____. ____
26 ( )

NO

1

0

2

_ _ ________-_.
5

TGTAL

35
28

15

90

GRADE IJWEL

EIrnettnry
Junior High
Senior Uigh
*Others

YES

23 (68)**
12 (79)
7 (54)

7 79 ......

59 (69)

*non D.C. Public School Teachers
** ( ) l percent
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Sot...1,e a ly .tvioxf. y thz ti 1,er ha
peter tort tic ..,/,n...sht.11):.3 to donog t1.(, rslt,,.0ar F;(..--h(ol. hours,

77 ( . 0 9°.1.7 said th-t y '0,,tu;.(3 bac,: rl et ik pate d had it be,:11 PicTid

tin!! F. T curviitioa

st2.,1,,,,4rt, and OrRatuzair2,:t ',,Vc111c.ohupt.,

pelq-ent. ot the tos.chels et`.t that the. styudure and

orgaro,,,,,t;on of the vorkslaops that prtrrinriPy centered around partis':i=

pamirivo:vement tins the best approach to tole as in6icated by TaVr-, 2.

TWe 2

Teagher Agreement by *rade With WO:I:shop
..3entered Around Pyrtkipant

involverne n t

Response

Gratie Levet. Ye

Elementary_ 32 W

No Toia:

3 9: 35

Junior Mak_ 93; 7 4_

e tykor h

the
TOTI%

15!100*i_.

83 .92! '/ '8.
L

elNost Pub;fi. Tea( hir(!5
* purrent
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In rel..tion to the total organizai.lon 93% of Va.%) teachers found the pro-
,

grw satisfictory which varied slightly by g Is' mite level from their opinions

of the specific participant involvement as a focal point, Table 3 contains

their ase/ssment of the overall struo,ture and organization of the project.

Table 3

Teacher Agreement by Oracle Level With The Over-
all Structure and Func!.3.on of the Workshy

Response
IMN

Ors ,e Level Yes No

/1.4

Total

35

1ar

Tim entail_ 31 (89 4 111)

High 28 6100) 0 28

Serlur High 14 t931 1 (7%/ 15

12

90

C.herele 11 1 90

84 (931

I .

i f8TOTAL
--1-fr

Althoug), there waN a great deal of sitfisfa.7.11.cn wit% the workshops,

as organi3ed, there were suggestions for improving futsre ones, Thsse

suggestion/. for improver-tent are categorized Into three area for clarity

purpose/.

1, Organization of the workshops

a Use children for demonatratioTts

b. Have a longer workshop

93
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Have available different material for different grade
levels

d. Include many subject areas

Divide participants into smaller groups

f. Give professional credit for participation

g. Schedule different groups to visit the control room

h, Divide the teachers on a grade level basis

1. Provide for more teacher involvement

2, Lnterpretation

a, Allow more time for discussion of guidelines and tapes.

b. Provide explanation by experts on available research.

c, Distribitte prior information on the workshops.

d, Emphasize the objectives of the workshops,

e. Make use of more concrete materials,

f, More time for dicussiori of tapes.

3. FoUow ..up

a. Hold such workshops inure frequently.

b, Make group findings available to all.

The above are the most frequent suggestions offered by the 90

participants. Table 4 contains these suggestions by area and grade level.
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T-a.cher Evalrntion of Workshop Con

90 participants were asked to evaluate the four basic work,.

shop components whi.ch were 1)role playing, "it) discussion of video tape,

3) listening to excerpts, 4) an..1 writing guidelines, The co11,0 break was

included as one of the components to inject a bit of humor, howwar,

tng from the responses the participants took the Investigator net ousy.

The teacher(' were asked to judge the coekness of each of k'ie basic

components as shown in Table 5.

Table 5

Overall Teachwe,Ratirup. Usefulness of York-
chop Program Components

N

Usefulness

Components Useful

Role Playing 65 ;72)*

Discussion of Video Tapes 89 (99)
Nalawlx/If AMTS.! 111-..
Listening to Excerpts

Writing Guidelines

Uncertain or
Not Useful

25 (28)

I (1)
ww....let.

79 (91) 8 (9)
;

76 (86) 12 (4)
ro,...

Coffee Break.110.0.......ONMI,

( ) = percent

97

(9)



-8.

Inspection of Table 5 3huiWA al3 the components Wer,= judged ttauftil, how,

over, 25, or 28.f, of the teachers &Id uot Oita so 'llth respect to rr..4.

tag. Tab es 6, 7, 6, And 9 shows the variation Ckmong the teachers based

on grade leve': In their opinion of the usefulne!:a of aach component,

Table 6

Teacher RalksgclaJ sefulness oi,12%Jle PIayttfak
lay_t3rade Level

Usefulness_

Unt urtain ord 1.r., . V .4 U.. ..- Useful No01......1 1...* l Useful ,
Tota iGrad; LevelS

Eloaentarm 28 (80a 1 7 i201 I 35

feller High...." 17 (61) I 31 09) 1 28

f:,,taitr_plat 12 (80)
1

3 (201
- I 15

i

Others* _1 .
8 (671 1

__ _, .. __
1 13i; 12

___IIIIA14,__i____6_5_(72)__1_,_ 25 (28) 90

Non D, C, Public School Teachers

Tahiti

Teacher Ratings on Use ftt'ness ut Otiicosstua of Video
Tapes by t3radei Lt-,-Jr

Usatuinees

--------tirade Levet ...I_Useink---I Chn-E-cta.;,-1 or 1
t_. ... ......_ _ ....

Ejtmentary 34 1.27)_.1........._._ . .,......,..........I........._...35...Junior High j 28 (loo) L c: i
; zs- _ ...._.......,_ _Sertior High 15 (100) 0

1
1,.......-_________..... ...._...........Others

1
12 i100) 0 j 12

TOTI.,1, 89 1
I V.
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Table 8

Teacher Rating of Usefulness of Listeninkstufgccorets.
..by Grade Level

Usefulness
.....

ri.adc Level Useful Not Useful.

Elementary_ 29 (85,';, 5 (15)
1. W.

Tote

35

JUntor High , 24 (91) 4 (9)
......

28

°...... --.... 11... ,MMI'. ' ! Wril"..,. -
Senior High

Others

TOTAL

15 (100)

11 (92) 1 (8) 17.

79 J 11 90

Table 9

Teacher Rating of Usefulness of WritinLGulde,
lines by Grade Leve't

Usefulness

Uncertain or Total
so.V

3 f9) 33

5 flZ)
4 t27) 1 i

12

90

Elementary

Junior High

Senior 1-ligh

Others
TOTAL 76 14

99
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I to e ti.+11-iss indicate that the parlicipmti thought the discussion

of video t:tpes worn thei most useful followed by listening to excerpts.

vtriting guiclelines and role playing, In re,ati.011 to greet level. the stnl.or

high tos.t-Awn.ti appeared to be the most saitiio:!:. with the total group a corn

ponerts fullowet.) by the junior high group,

rie teachers were also asked whether more time should have been

given tci cc, '.:1) of the enroponentsc as shown by ti:'ablo. 10.

umponent

Table 10

Teachozion as to Add:Akita:, Time
Needed by Compooett

Response

Yes

32 (38iRole Playj ,rtfc

Discussion of Video Tape 51 (57)

writing Guidelines 66 (73)

1

85

39

. 9.)

rho majority of participants tell ti739 slmuA have Lien given

ti the disetwsion of the video tapes and as(ovni.: to "the

addlt inna'i, time shoud have been liven to ro4

aying

ENt.mination of 11 reveals th:tt rrn- schools the

Traders among those that thought m.tic It' CI;

scussion of the vidtto tapes. Lir.tt.ning to th. ligh.,:ut per-

contage of tcpchers in all four groupF. that !at re. shred hay( been allowci

100
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tight -Cta.a 010 hix c.entagr- of yeti responses ":7k1d.ttiona1 *seed

the whok, was gi-c,1 to r.-4i* piaying, Yina..y. writing gl.nr.lettnes

a minority 6.)f yes rospolses froni the eleco*itt.::ry a.nd ;other h1,1)

groups 547.9;1 and the majority of the senior h,$;11 tInd in puhtik;

school tesc:her:; 153%;,

Ci

Conclusions and Summary

The workshop was viewed very efft.ic6.ve. by tic Pubiic Schr,(,

Teachers of ail graie levots ar. wf..ti as by the r:n pobtic 3c]tool_ "rheas i:.arti-

e-ipants felt such workshops should he given cluring regular hotics ivith

release time fur tea.,71ters to attend- Thera suehi be mg..c cat such work3i,ops

the npittion of the participant# anti tlieY 131,.- longer..

wc re happy the :Irt";orat.c.,.!1

ii tin v..nt Moos and ch. oigit the t`.
I. pall; t.).,

was a gold (Ale to fact, a nuinbor thought lilt ;a-.t< her to v,,nv,..Inent sir r> -r3 tat t.

been inereadzId. Although the tots. group ws:.; ,tisited .1rith the trykii.I., pr ;grarn

they did off,-r suggestions for improvement_ ',along' the nir.;;;t itopirtarn sug-

gestions '4;:re., to use childre 1 den-,.,n,;vr.,tions j d.vidt. parti< >p,.-nts

into small groups and in accordance with grad, h-.;-e.::

prior information on the workshops. and -E. ni.?Ine the linti:olis of thc,.

to all.

With rev rds to the c.orup,yatnta of tilt Olt

excerpts prtSentrd fc,r futur., h.eoL.lt ASt v:3 ;3 r the :ifAj
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devoted to this. On the other end of the continuum they did not think

that role playing was as useful as the other three activities. This

cannot be interpreted that role playing should not be included in

future workshops because the questionnaire did not contain an item

asking specifically whether or not such a component should be involved.

In short the formulation and execution of the workshops were

certainly in the right direction. Future workshops should operate

from the same foundations but incorporate into their designs come of

the more pertinent recommendations advanced by participants of the

Enrichment through Radio Program.
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