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BACKGROUND

The PFassow report released last year on the District School
svstem is resmonsible for a vast reorgenization propram,

However, there was one progren being tried on a pilot basis
l2st year that mav be the very cure for some of the ails discovered
by Passow. This pilot program is "Enrichment Through hadio",
an experiment in cl*ssroom rrdio as a languape arts tool. The project
has been tested for more than & year under Title IIL in partnership
with Americsn Universitw, Radios have been in 164 classrooms with
apnroximetely 50,000 children participating, The project included in-
service training for te~chers, research and development of a number of
curricula ideas which show promise of being an effective language arts
»ropr-m, This promise is contingent, of course, on the continuation
and gradu=l exvansion of the use of radio,

When looked at on paper, "Enrichment Through Radio" seems modest
becsuse of the low costs znd small st~ff recuired to operate it,
However, ~s Jerrold Sandler, Director of National Educational Broad-
casters, pointed out in » workshop for psrticipating teachers, "The
exverimental project voulre opersting in the Listrict of Columbia is
dumnstrating that creative use of classrom radio could have national
impret in meeting urbsn educationsl problems,”

The phrase "classsroom radio" susgests miny possibilities, most
of them being'"good morning children" entertainment and saccarine moral
lessons, V¥hen people think of new ideas in broadcasting they think of
television, But, as Mr, Sandler pointed out, this country is years be-
hind England, Canada and Australis in making the most of radio., ifany
people in the field have pinpointed the radie project in the L.C.
Schonls as one of the few attempts to do something creative and innova-
tive in radio.

"Enrichment Through Radio" has been concentrating on the language
difficulties of children who enter the public classroom from ghetto
svens whers their families speak a dialect. The project was conceived
as compensatory education for students not performing up to the level of
their presumed abilities as a result of langusge deficisncies, Pro-
fFrams ceveloped in the pilot stage were designed to motivate them to
participate in the classroom rather than withdraw., Teachers were
provided sith guidelines snd suggestions of how to broaden t his partici~-
nation into a constructive learning process, The programs that were
broarc-st were true to the experiences of ghetto children, Students and
teschers were used in the broadcasts and it is hoped that future broad-
c~sts will involve their parents es well,
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CLASSROOM PROBLEMS IN URBAWAREAS THAT NECESSITATED THE "ENRICHMENI
TRHOUGH RADIO" PILOT PFOJECT )

Teache?s in the District of Columbia face three major problems:

1, The ineffectiveness of te~ching rending and writing to
children who are ursble to exmress themselves in complete stond~rd
English sentences,

2. The lack of classroom mrterials that deal rerlisticelly with
the problems ~nd needs of ghetto children,

3. The classroom discipline problem that may hrve its roots in
the failure to de~l successfully with the precedirg provlens.

These problem are's were cited in detail in the fassow report, but
of course, educators in the District have long been aware »f their
existence and have been experimenting with projects such as this to. de~:
termine how these probléms might best Be sclved,

The staff working on the project, the classroom teachers who par-
tioipated, the rese-rch personiel who did the testing, and the educa-
tional and professional specialists who were consulted are overwhelmingly
¢ nvinced of the project's success and its need to be continued, 1In
the following statements of this report, we hope tc demonstrate how
radio h~s proved to be an efrfective language arts tool, But first, a
closer lo k at the problems themselves.

NEGRO CHILDREI! FROM GHETTO AREAS SPEAK A DIALECT: A LANGUAGE
JUST AS COMPLEX IN ITS GRAMMAR AS STANUARD ENGLIS!I AND ONS THAT
MANAGE3 TO SURVIVE IN SPITE OF Ti{Z PUBLIC SCHOOL SYSTEMS. AT LEAST
A THIRD, POSSIBLY HORE, OF THT CHILUREK IN DISTRICT PUBLIC SCHOOLS
HAVE THIS LANGUAGF PROBLEM,

These are the facts, Linguists acrvss the countrv are beginning
to analyze Negro speech patterns ~nd ere asearting that far from being

eorruptions or aloppy English they are elemeuts of a serarate and legiti.-

mate language.

This ap-roving nod from academicisns is welcome in that it is
helping to reshape the thinking of classroom teachers as thev correct
their students, but it doesn't alter the cruel facts of life for dia-
lact-sneaking children, The public speaking children. The public
schodl svatem (as well as our economic and social institutions) is
historicallv an insti ution of white culture and speech, School prograr:
in all cities are geared to the assumption that everyone speaks or
should sneak stond-rd inpglish, In the District of Columbia, some
erpensatorr projects are being tested, but none are in operation on a
cityvide basis,
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The languspe difficulties that dialect-speaking children ex-
perience from the first dav they enter school 2re ¢ big factor in
vnderachievement, It's not uncomion to hear neople sav of Negro children,
"Y caa't understand a word theyv're saving.," \iell, reverse that, lhat
of children who can't understand a vord their teachers are saying and
must trv t> read in a l-nguage that is foreign to them, There is also
the erotionsal problem they face when teachers try to get them to reject
the lanru~ge that is used in their homes. Unless handled skillfully
t is teaching of st-nd-rd T"nglish c¢2n cause children to reject themselves.

But, something nuet be done to teach children stancdard English,
Not only do language differences account for ianv problems in the class-
roor, but also for socisl problems outside the classroom, &nd, as
teaciers know only too well, how can voung Negroes exnect to get good
Jobs if they c~rnot specak in the accepted way, langston Yughes, the
Nepro »oet, summed it up in this way: "I'm dug because I dig 21} jives,"

If Negrs children fail to become bilingual, then many opportunities
sre nermenently closed to them, 3Some uro=n public school systems are
beginning to recognize and accept their responsibility to help students
become bilingual without teaching them to hate themselves or their ovm
l~npu>pe,

Aside from, or perhaps adjecent to, the l~ngusge problem in the
closrosm, is the lack of interest that students show in regular
classro>m work. The teaching moteriasls spring from a white culture thst
is foreign t> them and which is "cool" to reject. In elementary school,
there is frustration end unruliness., 1In the second: ry grides, this de-
velops into sertous discipline problems, Schools are trying to reor-
genize their curricula to meet the special needs of the children descyibec
here, But there are not enough matarials to go around or enough teachers
especiallv trained to deal with the problems,

The Uistrict of Columbia has been operating a langusge arts pro-
gram in the elementary schools on a limited basis with teachers who
svend their entire dav teaching language arts skills, Ideally there
should be such a te-cher for every school and everv child should
have exposure to this special training every year they are in school.
The sisple fact is th~t there are not enough such teachers,

The Passow report paid particular compliments to the language

Arts Program #nd to ite recognition of the fact that children cannot
be taught to read before they are taught to spetk the longuage they
are re-di In tesching foreign languages such as French and
Svanish, this has Ions been accepted. Children must understand the
veaning of words and be able to_put their own thougits_into words be-
fore thev can hayve any concept of chonetics and grammer and begin to
read and write, o T




Since there wes no assurance th=t the language Arts Progran
wruld be expanded to include all schools which seem to need its services,
the jdea of producins radio broadcasts that embodied the technicues of
te Program's specirl te-chers wrs conceived, These Prugrams were to be
brosdeast with tescher guides s> th-t every tescher using them would
become, in a sense, 2 lsnguige arts teacher,

.

. WHY RADIO?

When sn2lyzed metlodicallv, radio is probibly the most apnro-
priate tool for tesching language -rts. The fact that it costs so little
is bonus,

1. A RADID IS A FAMILIAR AND SIMPLE FILCE OF EQUIPMENT TO
PURCHASE AND OPERATE. A1l a2 teacher has to do is take the radio from
its storsre crbinet rnd turn it on. If a r~rdio isn't -~v~ilable in her
school, either she or her students c¢anersily bring sne fro . home on
the dav of the “rocdc=st, (Few people who live in cities are unaw:re
of the teenrgers who walk up and down the streets with their transistors
biaring, For many, it is their escape from their environment of closed
houndsries.) Once the radio is turned on far the classroom broad-
cest, the teccher is fr=c to direct her cl~ss into particip~tion with the
help of detailed tercher guides prepared by people who know beth
broadcasting qnd the classroom,

2, AT THDC SAME TIME RADIO IS FAMILIAR IT IS STILL A MEZDIUM OF
THE OUTSIDE, ADULT WORLD AND HAS THL AURORA OF EXCITIEMINT FOR STUDENTS
WHEN THEY KNOW BRDADCASTS ARE BEING MADE JUST FOR THEM. When they hear
their clawsmptes a.d teachers and even their parents on a cit'nvide
broadcast, youngsters hove the oportunity to feel that they really
are a part of the world. With the teacher's help, incentive and ‘rotiva-
tion to try harder can replace despair,

3, RADIO IS SOUND AIONT AND THE STUDENT MUST USL HIS IMAGI-
NATION TO SUFPLY MISSING DETAIL. Ch’ldren learn dv imitat. on, but
thev can £2il to learn to think by themselves if irditstion never
rives vay to crestion, Programs thus far have heen designed to compel
stur'ents t> look deevly into themselves and to what they reallv are,
Teachers participsting in the project have been trained to reject right
or wrong snsvers snd to ellow students to express their ewm thowghts.
This, rather than imit~te wh:t he sees or say what he believes people
want hin to say end h*s been mnde to feel is ~ppronriate to the
clagsroom, The vroprams h»ve boen desipgned to re-ove the unrealistic
w>]ls ~ne bl-ckbosrds from the classyroom and let students aee thrt what
hennens on the sutside can be <ealt with 1 school. With sound and not

nictures, students heve!&n.l:v the pictures, {in their ewn'aind-and ralate .
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¥4t they are he~ring to their own exmeriences. Thev learn to accept
thiemselves rather than reject what they feel the world has already
rejected for them.

These st-tements ~bout radio rre n>t automatic wit: the mechanical
instrument itself. Their truth depends on the skill of the broadessting
~nd educ-tion~l st~ff, But the testing results, »s well as comments
written by particin~ting te~chers h-ve demonstrsted th t radio =3 used
in this project h»s lived up to these projecticns.

A _SUIMMARY OF THE PEANNING STAGES OF "ENRICHMELT THOUGH RADIO"

The following f ve objectives were to be achieved by the planning
grant:

1. Determine the currieulum needs of the Distiict of Coluw:bia
School System which may be served through the usc of r-dio,

During the »linning grent, minv classrooms were personnaly
visited b - the at~ff an® miny teschers interviewed. All teachers
prrticiv-ting in the project (elementary te-chers and secordary English
and speech terchers) were invited to an all~dav workshop vhere their
classroom needs and program ideas were solicited and vritten down.
These remarks ~nd teacher evalu-tions are in the appendix,

Department heads of secondary areas outsicde the English and aveech
dep~rtments were interviewed ss to liow radio might serve their curricu~
lum needs. Their comuents are in the awmendix of this rewort,

2, Determine how tadis mdght be used to supolement the iws *
servicy educ-tion of classroom teachers relative to language arts and
listening sidlls,

In sddition to evaluating the comments of teachers themselves, in~
terviewing a number of educ-tionsl >nd broadeasting professionals outside
the D.C. Public School System, and soliciting advice and help from D.C.
Teacher's College, 2 number of in-service ideas emerged within the
radio staff #8 » result of w~tching the project at work. The combined
suggestions and ide~s are contained in & separate section of tiis report
titled THG FUTUEL: TEACHEPR PARTICIPATION AND IN-SERVICE TPAINING.

3, Write, produce and test several kinds of progrars (at different
levels) which will meet the curriculum needs deteridined in tws above,

A total of 14 pioor-as designed {or the different age groups in-
volved were produced an? tested, A schedule of breadcasting listing -

thebe proframs’is included im.-the appepdix. FAch program was in the. appen~

dix, The programs were eveolusted by the teachers theiselves as well as
a team of researchers from Catholic University,

4, Evaluate the effectiveness in the classrosm of the programs
which have besn constructed,

The evaluation done by Catholie University is in the appendix
A8 well as a rsport of teacher evaluations th»t ware compiled 2t the
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recent in-service vorkshov,

5. Chodse among the program trpes tested and develop a coordinated

series of auresl materirls for use in the lenpuage arts and other curricula

in the “istrict »f Columbia Fublic Schools.,

In »snather section of this report titled THT FUTUME: WHAT KINDS
OF PROGRAMS? there is a compilation of program ideas for the differ-
ent clessroom levels, Some of these progrsm idess would be done on a
sinple-shot beasis =nd others would be developed as » continuing series.

THE FUTURE:__WHAT XIS OF PROGRAMS?

- ——— e - " m———— it

The premise of this entire report is that clsssroem radio con
help children overcome lenguare difficulties and can help reinforce
other curriculun areas,

lHowever, therals an imnort>nt fact to be noted: wvou can't force
children to learn standard Enplish or to learn anything for that matter
if they don't want to learn. (tbtivation and incentive must be built
into everv progrom th-t goes on the eir. Children vill learn only if
they want to and meking them w nt to should be as #nmportant as ihe
perfecting of any acedemic exercise,

The experience in our brorcasting has been that children at the
nrlementary level are naturally curious and respond easily to things that
sre imaginative, different and fun. Students at the secondarv level
were found to have ~ built-in rejection systeir against things that
c¢ome from school, 'het thev want to know is "how to be populer" and
“how to be rich," Developing mrterial the. is intelleclually honest
£nd vet nble to =nperl 2t this level is the problem at hand.

Visits to the classroom nnd interviews with teachers in the city
ri-enaled thot students at the secondery level are sophisticated in an
earihy, worldly way 2nd are hordened against middle class clicues th*=
hve ns relev nce fr them, Student reaction to the demonstration
try~dcasts reinforced the thinking of our staff that these students
c21'Y ba "eonined" or coerced into learning.

If secondary students particinate and involve themselves in the
:lassroom, it's probably for competitive, personal or pragmatic
reasans, Someone has convinced them th-t by knowing more about then-
selves and the world thev live fn vill help them have a Ligger share
of th~t world,

And, it was found, that when a student lets dovm his defense
mechaniams to # point of genuine reswonse in the classroom, it will have
to be because he hcs some hone of success, rrogrars for broadcast
into the ¢lrssroom must be prepared with success and hope available to
the student who tries.

9 6
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The sbove statements perta:n nrima:ilv to the sec:ndary grades
though they are often sppliceble in the older elementarv groups.

The exmerience in testing programs in the elementary grades seems
to noint to » continuation and expansion of the kinds of programs
tried, These were raw sounds, narrated stories, poeiry, language games,
quizZes and social gitustions, These programs would be put together
in such A way as to achieve the langu-ge arts objectives that are stated
in the folloving section titled THE FUTURE: PROGRAMMING GBJECTIVES,

Hoiever, the programs tested at the secondary level. incicated
that all m-terial should be gutsv and hard-hitting if students are to
be interested and involved, And everv program must dig deep to make
students feel their relationship to the mzterial being broadcast. In
other words, concrete and person~oriented, rather than abstract,
Proprsms, even those dealing with facts and figures, must be directly
tied to the student's own world and experience,

Broadcasts at the secondary level must bring the ghetto student!'s
world into the classroom, but even more important is relating that
world to the bigger world of ideas, geography and technology.

How can broadcists e these things and 21so relate to the averyday
wirk th-t roes on in the c¢lassroom?

To begin with, teachers using rndio, or at least key teachers in
everv building, must be intimately imwolved in the entire planning of
materisls and skilled in the handling of follow-up activities, The
section of this report titled THE FUTURE: TEACHER PARTICIPATION AND
IN-SERVICE TRAINING outlines teacher involvement and builéirg of skilla,

The followinp categories of progr-ms have been arbitrarily de-
veloped as‘a‘tesult of exveriences in the "Enrichment Through liadio”
nioject., These crtegories would be useful in the math and science room
and history room as well as in the English room, The program ideas under
these categories ~re prim-rily designed as lanpuage erts programs, but

in examining the list it will be easy to see extenslons into the different

curriculun areas,

1. INFORMATION programs reaching beyond the child's environment,
but in a provocative way that makes new learning experiences see..
nossible:

a, dram~rtization of news events with sounds

b, facturl programs to supplement class texls

¢, nrograns using sounds from literature being studied
in the clessroom for identification by students

d. programs describing culture and language of different
countries

¢, cultural programs with built-in student involvement

£, Job informetion and employment proceduron

& consumer, health, and safety information

h. dramatigatisns of novels, postry and plays

10




2, IDTNTIFY progr~ms that let students feel a part of the big
world sutside including vrograms th*t emphasize positive values of
Negra culture and history and allow studenis to feel the legitimacy of
their own world by bringing it into the classroom,

a, teped interviews in the comunity using in-group
1~angusge

b, Negro literature and history programs

¢. Americen folk and jazz music

d, wrorrams on sterotyning bepinning with example of
sm2ll children's ideas of wh~t an Indian is like
and ending with full scale examination of stero-
typing

e, tapes of students ~nd parents discussing their own
opinions and ~ttitulles and role-plaving '"who am I?"

f. program of Kegro humor and examination of wh:t makes
people laugh

3, TOPIC programs that lead to discussion of g-rsonal experi-
ences and thoupghts and identification beyond the Negro cummunity,
These propra:is should begin and end with the guestion "why?" and
mAay overlap with some of the prograr ideas listed zbove,

2, orogram on dropping out of school (not a moral lesson)

" and wvhat hannens to you; the ocutline for such a program
using students from Sping~rn has been developed

b. dramatizations of open- ended social situations that
force students to examine their owm motives and ewotior:

¢. taped interviews with "establishment” and "huro" figureg
where students ask their own question

d, programs on propsganda and how it works

4, IMAGINATION wrograms including sound games and programs that
involve students bv getting thein to pretend and role-plzy and create
their ¢vwn poems, stories and pictures,

These are the suggested categories for evalu-ting the potentlal
of » vroprsm idea, At the tezcher workshop held Jamuary 6, 1968,
o r*icipating teachers took these crtegories and developed detailed
svggestions for broadcasting, Those idess are in the anpendix of
this revort,

In determining which prosram ideas to develop and procuce first
and which ones lend themselves L0 a continuing series, it will have to
first be determined what the vistrict of Columbia Public Schools is
wiiling to do.National Zducationsl kadio has shown e great deal of .
interest in "Enrichment Through Ladio" and has suppested the possibility
of picking up several series for cross-countrv broadcast. Other citles
heve directly expressed their interest in obtaining tapes that are
produced here,

8
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THE FUTUET: PROCRAMMING O8JECTIVIS

The progr~m identified in the preceding section had implied
objectives, These ob, ectives would be served depending on the ouality
of the broadcast and skill of te teacher in planndihg 2nd executing
follow-up =ctivities,

The tescher has been identified as the single most important
verson in & -'program of clossroom radio. Various te chers have contri-
buted to the planning of follow-up ~ctivities th:ct have been used to
drte ~nd everv broadcast is written with the foremost thought of how
the teacher c»n use it in the cl-ssroom, osach broadcsst is supplementcd
with a complete teacher's guide outlining the main ideas of the progr~m,
how long it runs, it3 purpose and sugrested follow.up for use in the c¢lass-
oM.

Te~chers themselves have contributed to the development of the
theorv thet there 2re no "right” or ™irong" enswers. Students are all
too willing to dhirk initiative by figuring out whst the teacher ex~
pects, memorizing somebody else's ideas nnd letting it*go at that,
These programs, however, are to provoke originsl thinking and oral ex-
pression of those thoughts, With the beginning of oral competence, the
te~cher can then loricaelly begin to teach reading end writing,
Exverience has shown that she will h-ve a more responsive clzss,

In the elementarv grades K~3, program objectives will involve the
‘f21lowing e rformance from children:

1. 1isten actively and ~ttentively

2, talk svonteneously

3., exmress themselves in complete sentences where appropri~te

L. learn that worda have precise meanings and use words correctly

5, expand vocsbul~ry throush introduction to new words and
renested use of them in follow-up activities

6, develop crynfidence in talking to a groun

7. develon self-esteer: and identity

8. learn to derl vith their neg-tive feelings

9. develop critical awrreness of their environment

10, develop aw-reness of standard Lnglish

11, leern to pronounce words correctly and enunciate clearly

12, experience a co-prehension of language leading to improved
reading and writing

In the upper grades and secondary schools, broadcasts yill have
as their main objective, providiig the stimulus to students for greater
participation 4in the cl2ssrvom ~nd eliminating the "tunirg-out' of
students who feel sliensted end uninspired. The unscientific eim of
piving liope to etudents who fesl hopeless and helping them come to a
better understanding of themselves £nd a better self-image is part of
this project,

¢-10
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It is hoped thst the strtements thus fsr hove illustr-ted the
connection between frustratiosn and languspe difficulties. Eliminating
this frustrotion is the first objective, If th-t {3 achieved, then it
is rersonsble to return to the performance objectives outlined for
elementary children. The same would apply ~nd tie following should be
added:

1) peining of new information

2} le-rning to identifv main ide-s from irrelevant materials

3) development of critical thinking

4) crecting original materials

£) demonstrating an understanding of learning as separate
from memoriz-tion and repetition

TEACHER PARTICIPATION AND IK-SERVICE TRAINING

Exveriences in the pilot testing of classroom radio demonstra-—
ted the necessity of involving the teacher ~s ruch 2s possible in the
nlanning and nroduction of brosdersts, Asicde from this, there is need
for exchange of ideas between te-schers and production staff and between
teachers themselves, In-service training is also necessarv if teachers
sre t1 becime skillful ~t integrating = mechenical tool into the live
clrasryom, The following fdeas h-ve been developed in the pilot stage
for continustion into the nermenent progrem:

1} The use of rrdio »s sn in-service training medie tor teochers
is beins considered in cooperation with the D.C. Teacher's College.
sral demonstration of successful and unsuccessful teaching methods would
be crametieed.

2) Teachers snd studen.s should be used in broadcasts whenever
nossible.

3) Teachers and students should be paid a small sum for usable
vrogram ideas 2nd suggesti ns., This incentive method has a precedent
in U, S. Government offices and has proved successful,

4} Terchers should receive their progrem guides and broadeasting
schedules at least two weeks before the actual broadcasts and they should
be sent an advence notice surmarizify brieflv what broadcasts they might
expect ~t the beginning of each 9-week period.

5) Te-chers should be used in prevaring teacher guides and pro-
gr-ms should be tested in on2 or more classrooms before they go on the
air so that a more accurate guide might be written based on pupil re-
apynse.

6) A monthly newsletter should be sent to teachers outlining
the developing diminsions of cl~ssroom radio and ramworting on the
successes °nd weasknesses of activities thet fre Heing used as brosd-
crat follow-uns,

7) At least one end hopefully two workshops should be held each
verry ot the beginning of the fal 1 term and beginning of the second
term, These workshops would follow the nrecedent est~ablished b~ the one
hald Janurrv 6, 1968, with tescher priicipstion and fia~service training
¢8 the objectives, Ielersed ti e wiuld be needed, although the Saturday
workshop with n~v seems the rost fesaible idea with substitutes Leing so
rere,
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DISSTMINATION TO NON-PARTICIPATING STAFF AND INVOLVELENT OF COUNTY SCHOOLS

T T T e e

How can terchers who are not directly involved in the projact
be inforuwed 2nd allowed to particlpate if they so desire? Eventually,
all tezchers should be mart of classroom brosdcssting and regular re-
celvers of teacher m-terials, At this point, key teachers vould be
design-ted to prriicipate in workshop sessions although every teacher
could particinate in the radio imservice treining hroadecasts, in which
radis would be used as the training device,

Meanwhile, all terchers in the city who have not been directly
sunrplied vith radins should receive a full report on the project and a
form to return to the progrem director if they cdesire more inform~tion
and wish to psrticpate on a voluntary basis,

Eegular prosress reports should be sent to school administrators,
the Bosrd of ducation, Dep-rtment .eads and principals.

County schools sent renresentativas to the recent workshop and
are already interested in participating in the brosdcasts. They should
be supnlied with regular informstion and hro~deasting schedules.

4 librarv of tanes should be maintained so th't thev mav be
borrowed bv te~chers who missed a bpoadcast, were uneble to obtain radio,
who want t> remert it for any resson, and also for teachers outside the
system who sare interested in the r~dio project, Tanes used rost frequently
should be mede avalilable through the Learning Resowrce Centers in every
building.

COORDINATION COUNCILS: 1) WITH TOP_LEVEL PERSONNEL IN EQUCATION AND
BROADCASTING: 2) WITH APPROPPIATY CIVIC OEG&NIZAI_T_IOIJSE 3) WITH PRRENTS
AND COITUNITY REPRESENTATIVES 1EADING TO POSSIBLE PROCRAMMIING FOR

THE PARENTS OF GHETTO CHILDREN

It has beer. demonstrated Auring the pilot stages of this pro~
Ject that coordinated efforts are necessary for the dissemination of
informrtion to the various agencies and professioral perscnnel and
citlizens who are involved in the process of ecucation.

WHERE 00 WE G(_ FROM HERE?

We've reported the results of the pilot steges of “Bhrichment °
Through Radio", Supporting m-teriel is in the appendix, and soms broad
suggestions and puidelines for the use of radiec have been outlined. That
leaves one thing left to do: the decision of where we go from here,

In making that declsion the following things are involved:

1, How rulckly do we want to move forward in making radio avail-~
sble across the city to classroom teachers and students?

A broadcast reouires the same amount of staff and facilities
whather it is heard b ons verssn or br milldons. Involved in deciding

. Y e 1-20"
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how manv and what teachers should be given the chance to use radio, it
stould be remembered how easily thev can ~et a radio into their class-
room if thev =2re just z2wsre that 2 broadec2st is available to them. In
sthe: words, gettinr broadcasts schedules and teacher puides to as manv
teachers as is cleriezlly “ossible is one approsch. f(his would be an
inexmensive operatisn and with seversl in-service broadcasts for teachsrs
using radio to introduce radio to teacherg it could work reasonably
swothlv, lLev te~chers fron each school woulc need to be designated for
p2rticipstisn in workshops and further skill-building,

2, What kin’s of Lroadcasts and how often?

The pllot »roject hos produced endugn evidence and expertise
to move ahead with a full-scale langusge arts “roadcasting schedule.
Material is available for nrogram developrent; the kev needs in both
elementarv schools 3nd secondary English and sneech classrooms have
noted and incormorated into the thinking of the iroject; and, the
success >f these brocdeasts in helping teachers eliminate language
di’ficulties has heen aemonsir~ted. It ould seem that the development
of several continuing series st each of the different grade levels with
aceasion~l broadcasts on & single-shot basis would be the next step in
thegradustisn to a full-scale language arts program.

“en~rtment hes2ds in other curriculum =rreas have expressed their
interest in randio and made suggestisns as t» howr it c°n help their own
te-chers. It would seem logical to broadcast on a pilot basis to
tecchers in other aress.

Howr 2fter brosdcssts are made will of course depend on the
frcilitios ~nd st=ff -veilable for future brozdcasting., Eflectiveness
in the cl-sesro: seems dependent on regular usage with at least one
brosdcect » week ver grade level. This comment is supported by the
teacher evaluations compiled at the recent workshop. Perhaps each
series vould run one~month so as to coordin~te with the unit work done
by teachers, Of course, althougn there may be only one or two broad-

~sts at engh prade lével, during the course of the week those broalcasts
muct be reneated sevoral éines to give avery teacher the chance to work
then into her schedule.

In-service broadcasts for teachers and instructional and informa-
tional broadex#sts for parents are two other areas that should be con-
sidered, Hadio coulc effectivelv and efficiently serve as the link
which cennects the central aduinistration to the professionsl ani non-
nrofessisnal school personnel and to the cormunity at large.
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Budget
Annual Cost fcr Expanded Service
July 1, 1968-June 30, 1969

The total request is in the amount of $211,290,%0 ard is
to be distributed -s follows:
I, Public Schosls of the Distriet of Columbia
A, Stoff
Director, In~School Broadcasting: 1 position
Class 6 $15,455,00
¥iriter-Producers: 3 positions; Class 13
($8,600) 25,800,00
Technicians (Remote and Necording): 2 Class 15
(37,890) 15,780,00
Secretarr: 1 position, GS-6
Clerk typist: 2 positions, GS-4
(+'b,995) 9,9%000
Lesson Gulde and Tape Librarian: 1 positien,
Class 15) ($?)550) 7,550000
Field Coordin-tor: 1 position Class ¢
{-11,015) 11,015,00

Part-Time Staff (Talent, Consultant, Technical) 5,000,00

Tutal, Salaries and .apes Exclusive of benefits

$35, 727.00
B. Travel
1. Staff
a, Staff travel including per diem rnd
sllowances for participation at con-
ferences, institutes, seminars, etc. $5,5090.00
b. Mileage allowsnce (estimated at
$107 per month) 1,200,00
2, Fupils
' Two 2 hour trips per month at ,23.00 w0
e*ch for {C months 460,00
Total Travel 3,160,00
C. Memberthip Rees 427,50
MASB ~ NER - 18t year
(Cost for subsequent yeara- 3870, 50)
w427, 50
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. D, Supplies :
. ' . Taps, magnetiec, recording $ 3,900.00

(2,@ tapes e sf.”) 5 ino 6m fto)

. 2, 0ffice supnlies 1,000.00
{ 3. Printing, communications, lesson guides 5,000,00
L. E4iting supplies <00,00

5. Postage 1,000,00

6. Program purchases 3,000.00

7. Decording and cataloguing supplies 3,000.00_

Total Supplies $17,100.00

]

E, uipment

1. Hadio raceivers, 500 & $30,00 $15,000.00
2, Furniture, office 2,476.00
3. Telephone (estimate based on 2.lipas °
6 phones) 200,00
L. Studio 12,000.00
5, Dubber 5,000,00
6, Fisld recorders, 2 ® $1,200 2,4,00,00
7. Remote Studio 3,000,00
8. Replacement parts 1, 500,00
9. Tyvewriters and mimeographing ecuipment 1,510,00
Total, Equipment $43,086,00

F, In~Service Education
One day per tecacher for three hundred

3 teachers I $25.00 per person _7.500.00
TOt&l $ 7:500.00
Total estimeted budget for the first $168,000, 50

year, D, C. Public Sohools

The American University Budget for D. C. Schools
Radio Project v 43,190,00

Grand Total $211,190,5
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Eeport on a
Survey of Educational
' Radio Stations Using InStructional

Radio Programs

Dr, Roger Penn
Associate Professor
Department of Communication
The ~“merican University
. shington, D, C,

February, 1968 v
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As pert of the project "“nrichment Through Radio" WAi{U-FM
undertook to survew persons invelved in some aspects of in-school
radio instructions for mublic education.

estionnaires! were sent tc 142 persons representing instruc-
tionel stations of the llational Fducational [adio Network, language
nrogr~ms far the diszdvant-ged, anc st~te sumervisors for the teaching
of Tnglish. . pyroxim-telv one-third of the quesiionnaires were returned,
making ~ total of fifty responses umon which the following tables are
based,

Table I

Sources of ..eturned Questionnaires

NYR instructinnal st-tions 1
Renresentatives of language programs
for the disadv-nt-ped 17
3t~te Sunervisors for the te~ching of
English 17
Unientified or unussblie 5
#Total cuestionnaires returned 50

#*Roturn rate 34,5%

The responses to the cuestionnaires yielded information on the
range and type of instructional radio programsins being broacecast
in the United St-tes curinp 1967. 4 list of these nrogrems, com=
nrising tuwentv~seven different subjects and 90 courses is shown in
Table II, '

§
See questisnnaire appended
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Table 11

#Number and type of In-School subjects being
rroadeast by Radio Stations 3in the United
States during 1967,

Subjects Number -of coursew Subjectd sNumher of sourses -
Art 2 Musio 9
Civics 1 Mythology 1
Orama 2 llevs 3
Economics 1 Permanship 1
“nglish [ Postry 2
Geogranhy 3 Reading 1
Guidance 1 Science 10
History 7 Social Studies 7
Henlth & Safetw 3 Social Seience 1
L2nguage Arts 3 Speech 3
Languages 3 Teacher In Service
Listening L Training 1
Literature 9 Writing 2
Math 2 Vocabulary Building?
Total number of subjects offered b radio 27
Total number of courses offered by radie 96

#It 4is importent to note that this list is based on questionnaire results
only, Additiosnal courses and subjects are certesinly offered by sbations
and institutions not responding or not contacted,
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The following specific stations have been identified as
bro~decasting educational mrterials for in-school or informal instrue-
tisnal nurnosea. The list has been compiled from ruestionnaire
results plus data gathered from the2196‘? study of educational radio
made by National Educational Radio.

Call letters Iocation

IAN Indiannopolls, Indiana
KBPS Portl~nd, Oregon

WBAA lafayette, Indiana
KSLH St. Louis, .3issouri
WETL South dend, Indiana
WETL Struthers, Ohio

" WGVE Gary, Indiana

WCBE Columbus, Ohio

KICO Calexico, California
KRic lewiston, Idaho

KOZE lewiston, Idaho

WNAS liew Albany, Indiana
WEPS Elgin, I1linois

KTIS Minneapolis, Ninnesgta
RUOM Minneapolis, iidnnesota
WIOL Minneapolis, 1innesota
KLON Iong Beach, Califernia
WFIN Firdlay, Chio

WFIL Philadelphia, Pennsylvania
WNYE New York, Ne's York
WDTR Detroit, ifichigan
WFrFK Louisville, Kentucky
WPLN ; Nashvlille, Tennessee
KRV1. Eugene, Oxegon

VBGO . Newark, 'ow Jersey
KARY Albuouerque, New Mexico
WFBE Flint, Mchigan

W HI Muncie, Indiana

VHA Madison, 'Wisconsin
WVCR londonville, Lew York
KVOF E1 Paso, Texas

KDPS Des Moines, Iowa

WBGD Indianapolis, Indiana
WOAK Royal 0Oak, Michigan
WPSR Evansville, Indiama
KIHS Lewiston,Idaho

WBOE Cleveland, Ohioc

WMTH . Fark Rides, Illinois

2v1te Hidden Medium: A Status Report on Edusational Rsdio, A report
“Prepared b Herman ', Iand Assoclales, Inc. (Washington: Natiopal
Educational Radio, 1947)

1
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- Among the staticns ldentifiedas broadcasting instructional

programs were the folloi.ng ‘which bear further specific
mention,

WBAA is the radio strtion licensed to Purdue University. It
is known for its "School of the Air" project which is heard in279
schools with 4,775 classrooms. An estimated 1,117,602 students
narticipate in '.BAA broadcasts. The Education~1 Supervisor of ".BAA
feels that one of the most difficult problems faced bs* instructional
radio is feedback from the classroom to production personnel. iBid
h~s used teacher evaluati»n forms, placed in"" the back of each pro-
gram manual, but the results have not been very successful due to a
low rate of return, Some other stztiens hrve their evaluation sheets
distributed bv sclool orineinals who expect them to be turned in
at the end of a brosdcast or series, Such distribution appears to
improve the return rate considerably.

WBAA wersonriel report that the use of a central sound system
is notTsuccessful for radio because it is associs*ed vith adminis-
trative school functions and is not under the control of the teacher,
Recelvers placed in esch cl-ssroom are more flexible in use and are
more acceptable to the classroom teacher,

Drama is used in some " BA. programs with college students
performing on a voluntezer basis, College professors are often invited
to plan or provide a series of broadcasts,

A noteworthy series of broadcasts originated by BAA is entitled
“"Creative Thinking", This series deserves special attention because
it documents the teaching of creativity bv radio. Other series which
are felt to be particularly successful by JWA.i personnel are ".ords
"o Use,!" Economiecs for Flementary School Children”, and "News in
Focus," a current svents hroadcast.

KSLH is the statio of the Board of Tducation of 3t. Lauis,
Missouri, One os the significant findings about KSLH is the frequent
Yon the air" use of school children in their broadcasts.

A program which has received enthusiastic listener resmonse
from stucdents and teachers alike, is a morning broadcast of news for
the urper sr:des, Regular new: stories are covered with an emphasis
on vocabularv building, spelling, and geographical ifacts in the news.
Tha broadcaste nre often carried over central sound svstems in the
schysls, The proprrams are schaduled just prior to the beginning of
clasces in the morning, a time which may lend itself to the successful
use of a public address system.

A significant ettemnt 2t in-service teacher education has been
~chiaved by the diet. ibutisn ¢f a booklet, "How to Use iladio in the
Classroom," to all teachers ir the listening area.

KBPS, the radio station of the Portland, Oregon, Public Schools
reaches an estimated 179 scho)ls and over 4,000 classrooms, K3PS

N .
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activities include ex»erimentatisn with programiing for disadvantaged
vouth under a Title I grant, The station has also experimented with

a televhone call-in series of brozdcasts for 7th and 8th grade students.
Students provide scripts for some of the broadeasts.

KBPS has had extensive experience with teacher education by
radio.” XTter schoosl discussion series, dramatic programs, and other
activities for teachers have been presented,

WBGO is the station of the Board of Education of the city of
Hewark, New Jersey. Over seventy-five percent of the school students
in the area are Wegro. The station has p=:iticinated in "Headstart"
programs snd has developed swetlal programs for liegro classroom
sudiences. 1.0st notable among the special programs is "Glory Doad",
& series on llegro historv.

} WHAS i3 the radio st-tion of New .lbany, Indiana, licensed to
the Floyd County Consolidaed .3chool Corparation.

Perhaps the most surn~ising aspect of *NAS is that it is entirely
student operated, ''N.S persinnel estimate th3t their progr-ms are
used by ninty-five vercent ot the 140 elementary school classrooms
in Floyd Countv, .\lmost all ¢f the prorramming is locally produced
including lrnpu-ge instruction, snelling, "glzgal concepts”, and
listening skills for gredes one tiwrough three,

WANW is the radio st-tion of the Bosrd of Education of the city
of Alburuercue, New i.exico, It is in an area of Spanish-American
2nd Negro minorities, One of the most useful procedurrl devices
winich thev h~ve developed is a five minute musical interval between
nrogr>ms fllowing radio receivers to be moved from e¢lessroom to
¢l-ssriyom, another sansible innovetion is » teacher manu~l with
loossle-f p2ees so th?t new mrterial can be inserted and old material
ch>nged without major printing costs during the school year,

KION is the educational ststion of the Long Beach Unified Scheol
District, long Beach, Califermia, The progrommir+ is received by
seventy-seven schools snd nearly 100,000 students .

One of the signifieant teohnicues used b> XION is the broad-
casting of programs to teachers on 1 preview basis, Te~chers are
ssked to evalurte these progr-ns before actual use in the 2lrssroo .
The evaluations a-sist strtion personrel and school offielals in
revising the meterials in an effective manner, Perhaps more important,
the classroom teacher is given a chance to influence the prograns
during produetion.

¥FRE is the sducatfonal station of the Boord of Education of the city

of Flint, dchipan. Broadcasts are made to nineteen schools with 473
clrases, It is sipnificent to note th t ths st tion provides materials
for the students 8 well rs the teachers. These materisls include
voems, stories, and illustr-tions vhich have relevence to the broadcasts,
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The data gathered b this survey show the great varietv of
subject m-tter being tr-nsritted to public school classrooms by racio.
It is cle~r th-t r-dio is being used at all levels of public educa~
tion. The survey results do not indicrte the relative or general
effectiveness of r-dis in » rigorous monner, >uch results ere not

intended.

The dats do reveal that radio is a consistent element in the
educational experience of students in a limited number of school
svstems in v-rijus marts of the United St-tes, Radio appears to
hove the cambilitv of meeting a wide verietv of educational nreds
including teacher in-service education, prosentation of current events,
specislized skills treining, enrichment, and comnlete courses of

instruction.
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Turing the nilot sta 2 of "inrichment Through Radio" each
director of a curriculum » e» was interviewed regarding his interest
in being consulted and inc uded n plans for broadc~sting materisls into

the clrssroom,

" HOW Gw_BADIOS SERVE THE TOTAL CURRECULUM OF DISTRICT SCHOOLS?

It should be underst:od that the following excerpts are not
direct ~uotatisns, but a summry of the preliminary interviews.
Follow-up conferences »nd recording sessisns should be arranged if
we continue exvloring the use of r-dio in other areas outside langu-pe

srts,

RS, JULIA FICKLINC, Guidance ~nd Placement Supervising Director:
%2dis ¢~n be most helpful in stimulating discussions of how to go about
getting A job. Where do you go? Whet do vou take? How do you dress?
How should vou answer cuestions? What information do you take with vou?
Occunationsl infarm~tion could be given tco, such as, how do you get
along with your employer or your co-vorkers. #e would be glad to help
with the formulation of idess for these broadcaste or in anv way,

- MRS, BFRNICE W. LADE, Health, Physical Education, athlatics and
Safety Supervising Jirector: I would like radio broadcasts to stimulate
educationsl ciscussion in the cl-ssroom on Yforbidden” subjects.

"hen we're hrving illegitim~te babies in elementarv school it's time
to face the nroblem of promiscuity and veneral disesse. I would also
like jroframs on phvsicel fitness, smoking, and drugs, )

1 R5. LUCILLE N, PCLK, Business 2nd Listributiva 2ducation
Sumervising Jirector: I would like to see discussions of vocational
onportunities end preparstion for these, How to take a civil service
exam would be & good program. Did you know thcot many -*- ?=nts go right
into 2 GS 3 position while they'rs working »t a peri-iime Job and
finishing high school? -ost students don't even know such &n epportunity
exists to go to schnol in the morning and work from 1-5 with the promise
af full~time employment on gradustion. Kadio would be a fire vay to
rerch students who would cualifv for these opportunities, but don't

kniw ~bout them.

iRS. MARIAN B, CONWAY, Home Wconomics Supervising Lirector:
Prosrams de2ling with reslistic femily situstions, pointing up family
nrsblems 80 ¢ 2t children mav liaten to them and discuss them would be

extrenslv worthwhile.

DR, JUDITH B. LEBOVIT, Foreign langu-ges Supervising virector:
I will wait until I herr one brosdcest to see how, if st »11, r-dio
can fit our needs. {Interviewer's note: FRedio is a naturel medium
for teschinp foreipn langu-ge, even if sll th:t h*ppens is thet
students hear 2 nrtive sperker whom they really don't underst:nd. They
can certainly ~enefit from the flow of the lengusfe, the accent,

Q ! .
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chrmments cont'd

theinfleetisn, just as when 2ne listens to 2 tune asr picks up the
melodv more e-silv than if onlv a printed page were aveil-ble. There
rre infinite pogsibilities here for cooperative planning between the
foreirn langucpe te~cher and the radios oroducer.)

MRS, EM.Ai i, L. I3, Suvervising Lirector of . ~nthematics: I'll
talk to my st~ff of element-ry teachers =t our next meeting. 1y
immediate impression is no, we cannot utilize racio, But maybe they'll
hove some other ideas. Of course, even if actual concepts have no
plsce in such broadcasts, motivation could be helped. For example,
vou might do number stories and the historv of mathematics, (Inter-~
viewer'!s note: Frograms on why one le~rns to tell time or ‘hy one lexrns
to do simple -rithmetic ~nd how vou ca2n be cheated if you don't lesrn.
Also, nrogrens on bowling 2nd plaving pool would be a way introducing
concepts in higher m~them~tics since these games are based on mathematica),

iR, SOL M. SILVCR .., Supervising virector, Industrial arts:
I've discussed this with my staff ~nd ve Are very much inteiested in
the possibilities rad:o offers u:, ~e suprest ornels or discussion
groups of children »n vocatisnel guidance, consumer knowledge, home
mrintenance {the value of knowing how to fix and cdo small repairs
arsund the ansrtment or house). Consumer knowledge means showlnp chili-
dren whot to look for in buying roods. Vor examvle, in selecting furni-
ture, is it esnstructed -roverlv of grod mrterials, drawers well-m~de,
finish solid >r veneer? These are thiugs thrt the industrial arts
oragr-  works on with students,

MISS, FRAICTS NOLL, Supervising Director of Curriclum: Safety
is » verr wesk p~rt of » child's educatisa and I would like to see
nrogrems n pedestrisn s=fetv, highwev 3-fety, domestic safety.
Ansther subject for discussion on redio could be wersonsl nd fa ily
living, _.hen certain problems foce us, wht do we do? The children
oould tell us what these »roblems are., They might dramatize these so
that other eihildren could consider them,

MRS, MARIE 3IiiLu3S, .ssist ut to the oupervising Uirector of
Art: Radio can be most helpful in studying end discusaing the
eresrtive vnrocess and how it relstes to le rning. How do caildren
ererce? How can we sccent the ciild!s ldes of his world without using
adult stsandrrds &8s our yardstick? e have various segments of our
societvy, GSome carrr one interest, soie carrv others. How does a
¢'1ld react to his world? low muoh of his re~ction is b»sed on his own
background, his own "segment of socictv?" We speak of disadvantaged
¢hildren, and of middle cl~ss children, 3ut vou mipht have middle
oless idess in the ghettoes and ghetto »oints of view amonr rdddle class
children, It rll comes out in the art they do. e find th2t children
paint elike »ll over the world,..especi»lly verv youny chdldren. 1It's
ver~ difficult to tell in the esrlv yesrs whether a child cones from the
)
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west of Lack Creek Park,

NnS.JUANIT% FLSTCHE., D.C. Teschers Collepe: It would be very
imnortent to dramatize re-l cleassroom situstions for students studying
t» teach in cl=ssrooms.,

Dramatize pi~yground situstisns too, as well as conferences with
matents., het's the proper wav to conduct these?

Bro~dcast real contacts hetween teachers and pupils to aid the
development of despsr insight,

Use salesmanship in te~ching, Compare the techincue of salesmen
and of teachers. fter all, the aim of both is to influence the Fhblic.
Personol decorum is important, as well as technicues of organizing your
gresent?tion so th~t the product becomes interesting to a potential

uyer,

Unfortunately in teacher training clssses, too often, a course
in methods is 3 course in subject m-tter and not methods of teachirg
at 2ll.

How about showing two teachers “resenting the ssme subject matter,
usine varving (snd n-tural) deprees of vitality, interest, and enthusiasm.

Certainlv students in clisses 2t the college would enjov and would
benefit from working on the seripts or helping to peiform in the broad-
casts, Trv giving them 2n idea, and letting tiiem work it out creativel-.

Iackadaisicel tesching {s haraful,

The mytivatins of gnetts> children would be helpful subject
matter t>s>. Children who come from the ghetto are ‘'upward mobile."
They "nul- themselves up by their boststrass. Then they don't want to
be identified with the ghetto, It's a self hatred. Cet him to under-
stand himself." .e need teschers who will go back and teach those
children,

Inocidentally, ‘e are doing productions of two classic tales: The
Ugly “uckling and Camma Gerdon's Needle. These would be suitable for
broadcast and e would be interested in working with you on these,
(Interviewer's note: These kinds of program could serve as refresher
training for teachers already working in Jistrict schaols,)

22

28




An Interim Report on an Experimental Study
of the Use of Radio in the Classroom

in the District of Columbia

Presented at the
1967
National Convention of
The National Association of Educational Broadcasters
Denver, Colorado

Noverber, 1967

by

Dr, Roger Penn
Associate Professor
Department of Communication
The imerican University

".ashington, D. C.

T et




On Mrrch 1, 1967, AiU-F.  began a unicue project in the
*.ashington, D. C. area. e began to develov entirelv new radio
m~terial for use in J, C. School system classrooms. The experiment,
titled "Enrichment Through Radio: An Experimental Project to Alleviate
2 langu~ge Barrier," was funded through the Board of Education o. the
District of Columbia under Title IIT of the Elementary and »econdary
Educatisn Act of 1965.

The project was unicus for three reasons: {1} the M. C. Schools
had not employed radio or television for instructional purposes for a
number of yesrs; {2) it was proposed to attempt unusual ways of using
the radio as an aid to classroom instruction, not as substitute for it
(3) it was fully coonerative project between a Univercitv and the D, C.
School system,

Over a period of months, 140 public school classrooms were
eouipped with transistor radios, .hile this was in progress, the
instructional radio st=ff, consisting of a producer, Victor Sussman,
and a team of writers, began to experiment with program formats,
There were extensive discussions with teachers and observetions in
manv closses. The producation team learned what was needed by studying
what was hsmpening in the clessroom,

The initial progr-ms utilized sounds without words., Some sounds
were derived from st2nd~rd sound effects recorcs, others vere re-
corded bv the st~ff "live" from various parts of the city. The produc-
tion team rttemmted to discover and use sounds to facilitate self
exnression 2mong the students, "~ e often spoke of listening skills
develonment, but, in » ‘dition, we were trying to provide material from
the student's environment which would cause him to "open up" in new
wavs within the classroom siturtion, All prorr>ms were planned in
detail »nd snnpoved bv roprésentetives of the D. C. Sc .00l system unde:x
the guldance of ilr, Louis Kornhauser, Jirector of the Language Arts
nrogram and - he Radio Project Lirector for the Board of Education,

The first broasdc sts were transmitted to the schools on a scheduled
brsis just three months ~fter the project begrn. They ran for the week
of May 29, 1967. <These progr-ms included 3imple scunds, sound secuences,
occup~tionsl sounds, complex sounds, and "Music Everywhere,"

The lsst progr-m wes m2de to show how music can be found in the sound
of » tin can being kicked down tho street, or in the sound of a besket~
b21l g me, or in shooting dice, It wes an object lesson in definition,

Wo made no sttempt to do more than obtain feedbrek fror the teachers
after our first bro-dersts. This informetion was obteined by
means of afree~respinse cnestionncire, sent to teachers by means of
free-response cuestionnzire, sent to teschers bv the D. C. School
system, The Cat olic University of ..merica h-s been engaged in a more
sophisticated study but the dat~ are not yet available since the project
is still in progre#s at this writing. Of the fiftv te~chers who v
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voluntarily responded to the ouestionnaire, forty-szven of th:m stated
that they found the broadcasts to be useful -nd wished the project to
be continued,

This fall we have decided to broadcast in two intervals. The first
of these h>s just been finished, the second will begin in Jecember. The
interval Jjust completed used simple 2nd c,mplex sourds discussed earlier,
the second will use completely new forms, ircluding dr-ma, re>dings,
~ttemnts to stinulate the imrgin-tion, » rhebus game, and » short
nlav~~2l1l original radio materinl designed esnecially for the U, C.
Schosls,

Ye 211 know that radis is chesper »nd ecually effective in handling
much education2l m-terisl as comp-red with m2ny other media. =« survey
of rrdi> st-ti>ns and schiol svstems revealed that 2zt least twentv-
seven different sub‘ects -re being taught bv radie in the U. L. alone
at the nresent time. These subjects include litersture, music, social
studies, English, speech, science, penmanship, history, listening,
foreign l-ngu=ges, math, geogranhv, health and safety, guidance, civics,
drama, writing, economics, vocsbularv building, mythology, poetry,
socizl sciences, resding, °nd teacher in-service instruction. We were
-stonished to learn of the v riety and complexity of the educational
mrteriels being offered br radio. These dat~ were g~thered through a
survey of stotions and educstional svstems which vma undertaken as
p>rt of the vproject,

I should like to encour~ge vou to make contact with the schools,
trv to determine w3ys in which rzdio might serve the needs of public
education in your coverag area.

Four stevs are in order:

1, Healize that radio h-s a place in the classroom.
2. FExamine the needs of local education.

3. Offer vour expertise in rodio to meet those reeds,
4. Vork with the schools to implément’ a program.

If you attempt to do these things, I believe th-t a variety of
valusble nrojects will come to your attention, some of which none of
us now dresm sbout, ‘e must become aware th-t the information capacity
of » aingle F.. stetion h*s hardly b en tapped~- we must prepare
ourselves t> use that cap~city. It vill permit instructional program—
ming t> be cnrried without disturbins your regulnr progrAms at all

There are & number of fedexal amd atate afencies which finance
nrprems in which radio might be used. These spencies are not interested
in radis »s such' thev =re interested in achieving specifio goals.

Radis if often » means which should be used in achieving educational
goals, but there is nothing m~gicrl about radio, television, or any
sther medium; there is no substitute for careful planning end demon-
str-ted le'rning. Radio coupled with sound programning and good
nroduction works, 2



It may never have occu:red to sore of us that we, as educatisnal
radins statisns, are not directlv elipible for most funding ororrams;
other agencies rre—~—and they may be interested in radio, Just because
» funding prosram does not say R\DIO across the top, try not to ignore
it—-think sbout how r»dio can serve the prograr being funded and then
anpro~ch the »mnropri-te institution--board of heslth, school system,

Ju ior college, nolice “raining officer, countv ~gent, forest service,
renresent-tive, etc. ttempt to find out whether radio can be conceived
#s ~n integr-l v rt of » proprem to serve the needs which these organi-

zations attempt to meet.

I recommend to us 211 th-t we immedi~tely begin to learn as much
as mossible about the needs of the schools in our listening ~reas,
e sliould m~ke it a point to ~ttempt to explore with terchers and
administrators ways i which redio may be of value in public education.

The evidence is coming in now. FRadio h s a2 broad base of acceptance
among tezchers and students, It mrv be used for 2 very wide range of
instructional m-terial, It is chezper »nd :wre flexible than most other
media. It brings the "live" ouzlity of involvement into the classroom
and in the orocess requires th°t studerts use their imaginations. Lst
us no longer weste this precious educstional resource—radio,
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ODIVISION OF EDUCATIONAL TECHNOLOGY “
A‘ “

January 30, 1968 ‘ A
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Dr. Louis Kornhauser, Director

language Arts Program, Great Cities Project
Public Schools, District of Columbia
Twining Administration Annex No. 8

Third Street between N and O, N.W.
Waghington, D. C. 20001

Dnar Dr. Kornhauser~

Thank you so very much for the opportunity to visit your teachers' in-service
institute on radio held at American University on Saturday, January 6. I
have intended to write you before now but time has not permitted.

I waa enormously impressed with the enthusiasm which I found evident at the
institute., It was good to see that radio was being rediscovered because I
personally feel it has great potentialities, especially for use in inner-cit: -
type achools, I have long felt that radio has no equal when it comes to the
development of imagery and imagination in children. It affords additionsl
benefits in the fact that it gives children much-needed practice in followin
directions and in incrcasing their facility with the skills of oral communic. -
tions, As sll of us know, gkill in listening must be acquired and is just

as important as skill in reading or in oral expression.

.1 am seeing--as I visit schools throughout the nation--an increase in the
attention which educators are giving to this important tool, and I am glad t.
see the District of Columbia taking the leadership role in this area,

Again, my warm thanks for the invitation to visit the workshop. Plesse keep
me informed of your activities so that I might call them to the attention of
other school districts around the nation, .

S8incerely yours,
/-‘/M,("(, £ ‘/b’*" L I
Harold B, Wigren

Educational Television Consultant NEA
HEWt ekb




FEDERAL COMMUNICATIONS COMMISSION
WASHINGTON, D.C. 20554 n s

January 30, 1968 ' ADORESS ALL COMMUNICATIONS.
TO THE SRCRETAR'T

IN REPLY REFER TO:

8900

Mr, Louis Kornhauser, Director
Language Arts Project

Twining Building, Room S

3rd & R Sts., N, W,

Washington, D. €. 20001

Dear Lou:

I am pleased, in response to your telephone request of January 29, 1968,
to comment on the Dy C. School Radio Workshop you invited we to - and
in which * was pleased to participate - on January 6.

The enthusiasm and dedication of the many teachers who attended the
workshop attested once more to the remarkable contributions that the
mass medis, including radio, have been making to education all over cur
country.

I could tell and fesl from the statements and actions of the teachers

how valuable it was for them and, most importantly, for their students

to be able to use radio to bring into the classroom and into the learn-

ing esperiences those materiale and resources that otherwise would not
have been available,

On a personal note, I think you already know my satisfaction in seeing
the Washington, D. C. schools beginning te use radio end, hopefully soon,
television. With one child in the second grade and another scon to enter
_the D. C. schools, I am concerned that my children should receive the
higher quality educetion necessary for them in today's world, and that,
like so many millions of other children throughout this country and the
rest of the world, they could receive through the effective use of raiio
and television,

Sincerely,

- =

Robert L. Rilliard
Chief, Educational
Broadcasting Branch
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DEPARTMENT OF HEALTH, EDUCATION, AND WELFARE
WASHINGTON, D.C. 200§

OFFICE OF 1KZ SECRETARY February 1, 19638

Dear Dr, Xornhauser:

The reason I assked Dr. Penn L{f I night attend your radio workshop at
American University was because Project 390 was of a type which I have
felt should be more widely undertaken, I have watched a project in
Las Cruces, New Mexico, where radio has been used successfully as a
prize tool {n cfrorts to teach English 8s e second language to Indlan
and Mexican-firerican populationc, . There are.othets I kmow, but not
many. When I learned of your effort I wanted to learn more about it.

I was enormously lampressad. To me you have achieved somathing with

& -great .. potential, The materials to which I listened were, I felt,
genuinely creative. The teachers I talked with and observed were able,
intelligent, and sharply focused on their job., As a citizen of the
District I vas genuinely pleased, I hope you will expand this project
next year and attempt to focus national attention on it. You have
sorething which 18 pretty necarly unique,

¥ay I retain your Preliminary draft of the Proposal oan the Use of
Radlo as a Tool of Instructfon? It is excellent. 1 hopa wa can get
together and discugs some further possibilities vhich are another
~car down the road. )

iy I take this opportunity to make a suggestion and a proposal zs
Torcefully as I can. It is particularly timely in 1ight of the

Jright decision and I think could appropriately be included in the
soard’s presentation to the court, As you are aware, the speclal
ichool television service authorized by the Federal Communications
coumission In the 2500 megahertz range makes it possidle for school
ulstricts to interconnect their buildings at modest cost for corrmuricat
by means of television. Such capacity can also be leased from tha
telephone company.

Television interconnection perwits sharing of rasources, inter~
institutional dislozue between students, teachers and administrators...
A discussion, for exzanple, bLetween two social ascience classes, onc at
Roosavelt the other at !lestermm. Given some of the funding difficulties
faced by the District i{n exchange throuzh busing, why not have the more
economlcal, 1ass tine consuning, more dramatic (for students at least)
exchange by television as a supplement, ‘This aystem would not be open
to prblic viewing and initially the "prograns" would be very infornal.
Essentially the system would be logistical capacity to distribute what
is already golng in one location to many locations,
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There are, of course, a wide range of prepared curriculum materials
available from the two major tape libraries and from other school
systens, It opens the way for greater diversity of oppertunity,

This system, as you know, is being instituted in all parts of the

United Scates., Tne principal arguments for it in contrast to the
broadcast television station such 28 Channel 26 are these: more than
one channel (some systems have 6 or 8 channels), a private institutional
system not available to the public, und low cost,

I suggest that prelfininary operatlon and technical plans could be

dravn up using the contributed time of experts here in the district.

The major figures in telecomaunication plannins £re here and, I auspect,
available 1f preoperly approached. ' ' .

unce the system was in operation it seems quite possible thgt exchanges

via commmication satellite could be arranged on a contributed time

basis with schools in foreign countries., The District Schools as they
increase in effectiveness would be in a position to demonstrate the fact

to world populations, Some exchanges have taken place, between school

children in Wisconsin and those i{n France for example, but the interconnectlon
of the schools {n the Nation's capital with those in the capitals of the
world 1is something special.

As a citizen I would be pleased to assist in a very solid way personally,

if this suggestion appears to nave any merit., I should tell you that

in the past the attitude of the District Administration *oward such systems
has been guch as to make any planniug effort seem wasteful., It would not
be fair to call on the valuable tglent which is available for planning
without agsurance that it will have meaning, In light of the Wright
decision, a new administrative posture, and the importance which has been
attached to equality of school services, now might be the time to intiate
the benefits of this new technology which has a decade or more of experience
behind 1t,

I would 1like to get together soon with you. if {n your opinlon anything
worthwhile can be accomplished,

You have a good project,one of national significance if allowed to live
and expaand as it proves itself,

Cordially,
Jo W By‘trm

Assistant to the Assigtant Secretary
for Education

Dr. Louis H, Kornhauser
10501 Pinedaie Drive



Senior High Schools

Cardozo
Dunbar
Eastern

Junior High Schools

Backus
Banneker
Douglnss
Eliot

Elementary Schools

Rlajr

Bient

Congress Heights
Crumacll

Davis

Draper

Drew

Hayes

f"'

.
Agpew A
[

1isting of uJchools in the

ladio Project

Vocational Yigh Schools

Bell
Phelps
M., M. Washington

Evans lengley Stuart
Carnett-Patterson Randall Terrell
Hine Roper
Kelly-Miller Shaw
Houston Nichelas ~ - Tyler
Ketcham Avenue Van Neas
Ludlow Payne Whittier
Madison Randelph
Maury Stanton
lHeyer Takoma
Hoten Tavlar
Mott Thomas

Turner
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THE AMERICAN UNIVERSITY
WASHINGTON, D. C. 20016
WAMUFM 88.5 AFFILIATIONS

* NON-COMMERCIAL RADIO
NATIONAL EDUCATIONAL RADIO (NER}

(202) 9666306 EASTERN EDUCATIONAL RADIO {E€RN)
el February 29, 1968

Mr. Louis H. Kornhauser

Director, Language Arts

District of Columbia School System

Twining Annex #8 B
Third and N Streets, N. W.

Washington, D. C. 20001

Dear Mr. Kornhauser:

We are happy to respond favorably to the suggestion that
there be a continuation of the relationship between WAMIJ-I
and the D. C. Public sSchools for the purpose of providing in-
school radio programs for the District of Columbia. Evidence
gained during the past year indicates the important role that
radio can play in the classroom and we should like to cooper-
ate in the following manner.

It is proposed that WAMU-FM make studios and transmis-
sion facilities available, on a scheduled basis, for the pro-
duction and transmission of prcgrams to the schools. Trans-
mission would be possible during the morning hours of the
regular school week. It is our understandind that the bulk
of the writing and non-studio production work would be under-
taken by school syster personnel, and that WAMU-PM would
furnish technical support and facilities including the actual
broadcast of the programs.

The attached budget will permit WAMU-FM to participate
in the proposed project at a professional level during the

14

(page two)
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-2
period June 1, 1968 through May 31, 1969. Please do net hesi-
tate to contact us if further information is required.

. _ Sincerely yours,

o
: /gtxfﬂuzéQ/C;uﬁJ"

Drg« |Roger Penn Mr. Merrill A. Ewing 7
General Manager, WAMU~FM Assistant Treasurer
and controllerx

RP:DNB
ENC

39



TN
C=
TEACHER GUIDELINE

FOR THE BROADCAST

A DRAMATIZATION FROM "INVISIBLE MAN"

Background Information

In 1965, BOOK VEEK polled 200 prominent authors, critics and editors
to see if there was any agreement about tne ouality of American fiction
from 1945-65.

The concensus was that "Invisible Man" by Ralph Ellison describing a
voung Negro's search for a real identity and human function is the
best fiction of the postwar years,

The section of the book chosen for broadcasting describes the young
man's first job. He had been attending a Negro college in the South
but had been turned out by the school because of an incident involving
a white trustee. He had heen sent to New York by the president of the
college with seven letters to prominent people which the young man
thought were job recommendations, They turned out to be requests that
the people simply ignore him. That's when he was forced to find a job
on his own. As the program begins he is in his first day on the job.

Ve're fortunate to have professional actors from Arena Stage in this
dramatized dialogue between the young man and an old man who has been
working in the basement of the paint factorv since its beginning. The
basic confliet of the dialogue comes from the different values that the
two men have arnd their different concepts of their identities in this
world. The young man is still young enough to visualize himself as
part of the big world and is trying to discover for himself the dimen-
sions of that world, The old man's world is the paint factory and as
far as he is mncerned the factory is his and couldn't operate three
minutes without him, He would do anything necessary to protect his
relationship to the factory and he does not like outsiders and foreign
ideas in his basement. The two men take good looks at vne another and
without examining their own prejudices and attitudes they see all that
they hate and fear. The result is violence,

The following is an excerpt from the review of "Invisible Man"'that
appeared in "BOOK VEEK":

"...0n what does the book's peculiar fame depend? For one thing there
is the astonishing scope and defiant audacity of the story. lhat
makes INVISIBLE I'AN supremely memorable, however, is the appalling
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vividness or touching trutiafulness of many of its individual episodes
rather than any consistency of language or tone or characterization...
The racial turmoil as we know it now was then only a distant thunder,
not necessarily promising rain. In that state of nervous calm,

Ellison could produce a novel which, regarding the character and fate

of Americ-n Negroes --indeed the character and fate of our whole multi-
racial society--was both a summation and a prophecy. Into the inci-
dents, characters, settings, moods of the book, Ellison poured his know-
ledge 'of the patt sufferings as well as the future expectation of his
race, of the entire society. He could thus transcend the limitations of
mere doctrine and documentation as no writer could probably do so effec-
tively at present, with the actualities of the struggle in our ears

and before our eyes every minute."

Preparation for Listening

1. Question students sbout their familiarity with the story.

2, Share the background information which is presented in this
guldeline.,

3. Alert students to listen for key words or expressions which
seem to be particularly inflammatory in the dialogue between
the two characters,

After the Broadcast

A. Discussion:

1. Why do the two men hate one another?

2, Is the animosity between the two characters real or is
there a more fundamental reason for it which goes much deeper
than the overt behavior which they demonstrate and the heated
words which they exchange?

3. Why does the old man fear the union?

L., Wiy do”s the young m2n rcsort to slavery insults towapd the
old man?

5. ithat analogies can you make to similar events which have
taken place within your experience?

6. Compare the situation presented in the dramatization with
events which are tcking place in contemporary society-
in the District of Columbia and in most large urban centers
in America.

B. Reacding and Writing:

1. Encourage students to wirite short original plays or scripts
which can be used for future broadcasts?
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page 3

2, Fotivate students to do extensive reading in order to identify
segments of other books for dramatizations and role-playing
in the classroom and for future broadcasts. In each case,
there should be specific reasons given for the selections
suggested,

3, Have student list key weords or phrases which describe the
characters in the brcadcast or the conditions or situation in
which the action takes place,

Copies of the book, "Invisible Man,”" in paperback or hardcover,

should be available in the classroom for those students who are motivat-
‘ed to read the stery In its entlirety. You may want to read other
portions of the book out loud. The quettions raised in "Invisible

Man" are worthy of a full unit of work.

The language of the book 1s native to the two characters and the radio
staff felt 1t would be inappropriate to tamper with what has been
written. Violent expressions arise from the action and do not stand
out from the flow of the dialogue. The professicnal acting of the men
from Arena Stage Is responsible for the adult handling of the situation.
You will want to judge for yourself 1f your class is mature enough

for this literature. The importance of the questions raised in
"Invisible Man" should be considered in your judgement.

NOTE: The varicty of activities suggested under "After the Broadcast,"
are not meant to be covered in one day. Rather, they should be

viewed as extensions of the broadcast which may be carried on during
several days or even a full week.

December 21, 1967
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PROJECT 390 — ENRICH.-FENT THROUGH RADIO AL U=Fiu
New Programs as of
September, 1967 BROA YCAST SCHEDULE FOR WEEK OF JANUARY 8-12, 1968 88.5
TIE +ONDAY_8th TUESDAY 9th WEDNESDAY 10th THURSDAY 11th FRIDAY 12th
| «REBUS GAME “HUCK FINN" SOUND SECUEICR SINGLE SOUN.S, [NEGRO POETRY
9:30 AN, Drama COMPLEX
Kegn=3 6er. 5-9 Gr. 4-12 Kgn-3 Gr. 5-12
_ bsmaT wOULD YOU HEBUS GAME YHUCK FINN" OCCUPATIONAL SINGLE SOUNDS,
10:00 A.i: DO? NO, 1 Drama | SOUNDS NO. 2 SL.PLE
Gr. 3-6 Kgr.-3 Gr. 59 Kgn=9 Ken. 3
i
| #NEGRO POETRY - | GHAT VOULD YOU REBUS GAME WHUCK FINN" 1USIC
10:30 A.iL DO? NO. 1 i Drama EVERY\ .EERE
Gr. 5-12 Gr, 3-6 Ken=3 ! Gr, 5-9 Cr. 7-12
i
SOUND SEQUENZE | NREGRO POETRY | V.HAT L.OULD YOU REBUS GAME YHUCK FINN"
12:00 AL, DO? NO, 1
Gr. 4=-12 Gr. 5-12 Gr. 3-6 Kgn. -3 Gr. 59
: OCCUPATIONAL | SINGIE SOUNDS | NEGRO POETRY WHAT WOULD YOU | REBUS GAuE
11:30 A.M. SOUNDS NO.2 (simple) : D0? NO.1
Kgn-9 Kgn-3 Gr. 5-12 Gr. 3~6 Xm=3
- MUSIC OCCUPATIONAL NEGRO POETRY | WHAT “OUL> YOU
Las . | pram | CVERMEERE SOUNDS NO. 1 D0? NO. 1
) o Gr. 59 Gr. 7-12 Kgn-9 ¢ Gr. 5-12 Gr. 3=6

13
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PROJEAT 390 goa.&s _THROUGH RADIO LiAHU-FM o
Fiew rrogramg &3 OF -
September] 1967  BROADCAST SCHEDULE FOR_WEEK OF JANUARY 15-19, 1948 88.5
TDE LONDAY 15th ., TUESDAY 16th | VEDNESLAY 17th THURSDAY 18th FRIDAY 19th
.- - = R DR -1 - - e =
: ' *Drama "R.BUSTGA: E Drama- W HAT ..OULD YouT NEGLO FOETRY
9:30 A.M. "INVISIBLE 3" : "HUCK PINN" D0? NC. 1
. Gr..10-12 Kgn ~ 3 Cr. 5-9 Gr. 3-6 Gr. 5-12 .
2T HEARD IT JITH| . <
¥ ON TNO RS | Lrama - REBUS GAiE Urama~ " HAT OULD
10:00 A.M, :Wz.cHMHwEw AN "HUCK FIin" YOU 07 NO. 1
Ker: - 3 Gr. 10 - 12 Ken - 3 Gr. 59 or. 3 - 6
NEGRO POE?RY | I HE.RD IT :ITH| (rama- REBUS GauE Drama~
WY OUn .0 - WINVISIBLE ..AjM "JUCh FINK"®
10-30 A.W. EABS
Cr. 5 - 12 ien ~ 3 Gr. 10 - 12 Kgn - 3 Gr. 5-9
\MAT 1OULD YOU | NEGRO POETRY {I HE.iD IT ITd drama - 5EBUS G .E
207 M. 1 : :Y O.N T.0 EARS | “INVISIBLE
11:00 A.ilL EAN"
Gr. 3~ 6 Gr. 5«12 Kgrn - 3 Gr. 10 - 12 Kgn ~ 3
Drama =" “HAT YOULD NEGRO POETHY I HEAKD IT :JTH | Drama -
"HUCK FI.N T D0 HO. 1 Y 0nH T.0 EARS| “"INVISIBLE
11:30 Adi.. TARM
Gr. 5~9 “Cr.3-6 Gr. 5 - 12 Kgn - 3 Cr. ao-12
REBUS GAIT ‘Urama - “HAT - OUL» YOU NEGRO FOETRY 1 HEARD IT
WHUCK FINI™ D0? N0, 1 * L ITH Y ON
1:15 P.k.
glu QH-.W'@ Q-l“lHN
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ENRYCH-.ENT THROUGH RADIO

4
v

VAMU~Fl1

sNew Programs as of
September, 1967

BROADCAST SCHEDULE FOi.

_EEK OF JANUARY 22-26, 1968

88.2

_ T..URSDAY 30th

TINE MONDAY 22nd TURSDAY 28th ] WEDNESDAY 29th FRIDAY 31 ..
¥WHAT WOULD YOU | "HUCK FINMN" | I HEaxD IT ITd REBUS GiuE WHAT WOULD
D0? NO. 2 Drama Y OLN Thw EARS YOU DO?
9:30 A.M.- WO. 2
Cr. 7 - 12 Gr. 5=~9 Ken -~ 3 Ken - 3 Gr. 7 - 12
*USE YOUR HAT L.OULD YOU'  WEGRO ~OsTRY nINVISIBY S ML | USE YOUR -
IMAGINATION D0? NO. 1 | Tram. TrAGINATION
196:00 >LJ
 Squ]
Gr. 2 -7 Gr. 3-6 Gr. 5 - 12 Gr. 10 - 12 Gr. 2 -7 o
REBUS GAME WHAT wOULD YOU|  "HUCK FINN"- I HE.RD IT .ITH | (EBU. GAE
DJ? WO. 2 Drama JY OLN TLO
10:30 A.l.. BARS
"INVISIBLE USE YOUR LHAT WOULD YOU NEGRO PCSTRY | "INVISIBLE
11:00 A.M. HANT T: AGINATION po? No. 1 ANM
Drama
Gr, 10 - 42 Gr. 2 - 7 Cr. 3 -6 Cr. 5~ 12 Gr. 10 - 12 -
I HEARD IT WITH REBUS GALE | WHAT WOULD YOU "HUCK FINN® I HGARD IT
MY OWN T&.0 DO? NO. 2 Drama VITH Y OWN
11:30 A.M| EARS %0 EARS
Kgn, - 3 Kgn - 3 Gr. 7 - 12 Gr. 5-9 Kgn.=3
NEGRO POETRY | "INVISIBLE USE YOUR WHAT WOULD YOU NEGRO POETRY
AN YMAGINATION 0? N, 1
Drama
1:15 P.M,
Gr. 5 =12 Cr, 10 - 12 Cr. 2 -7 Gr. 3-6 Gr. 5 - 12 -
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7 BROADCAST SCHEDULE 2R BNRICHMENT TURAwcu RARIO -
Lk OF JANUARY 6, 1969 ) WAMU-FM  88.5
TIME TUESDAY, JANUARY 7 WESNESDAY, JANUARY 8 THURSDAY, JANUARY 9
SPFCTAL CHILDREN'S LITERATURE READ ALOUD
. "THE MAD TEA PARTY™ CHILDREN READING ORIGIL:
9:30 A.M. "NEGRQ POETRY" By Lewis Carroll STORIES
- | GRADES L - 6 GRADES 1 - 6
LISTENING SKILLS LISTENING SKILLS LISTENING SKILLS
10:00 A.M. | SOUNDS OF CHRISTMAS SOUNDS OF CHRISTMAS mmommHZ$ SOUNDS OF CHRISTMAS
SHOPPING SHOPPING
GRADES K - 4 GRADES X - 4 GRADES K - |
SPECTAL READ ALOUD CHILDREN'S LITERATU
10:15 A.M.
A REPEAT OF ABOVE CHILDREN READING PRIGINAL "THE MAD TEA PARTY"
STORIES . By Lewis Carroll
GRADES 4 - & GRADES 1 - 6
CHILDREN'S LITERATURE SPECIAL SPECTIAL
"THE MAD TEA PARTY" -
1:00 A.M. By Lewis Carroll "NEGRO POETRY"™ ".JEGRO POETRY"
. GRADES 1 - & GRADES I - & CRALES 4 - 6
LISTENING SKILLS LISTENING SKILLS LISTENING SKILLS
1:15 P.M.
A REPEAT OF THE ABOVE A REPEAT OF THE ABOVE A REPEAT OF THE ABOVF
READ ALOUD SPECIAL SPECIAL
1:30 P.M.
CHILDREN READING ORIGINAL A REPEAT OF THE ABOVE A REPEAT OF THE ABOVH
STORIES
. @ —JH
Dmm &
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Y ) BROADCAST momMIw.w‘mow ENRICHMENT VUi RADTO
TeEY wiru.ﬂmw LT WAMU-FM 85. .,l TR e
- I —_——- e A MJI ',“Illl m—— - N o ] ./.
TUESDAY, FEBRUARY 4 WEDNESDAY, i UiUARY 5 THURSDAY  FlEd i - &
-
SPECIAL CHILDREN'S LITERATURE LET’S TELL A 5TORY
"ABE LINCOLN IN SONG "UNCLE BOUGUI TALES "
9:30 A.M. AND STORY" WHITTIZR SCHOOL
. Part I Grades 3-6
Grades 2-6 Grades 1 -6
LISTENING SKILLS LISTENING SKILLS LISTENING SKILLS
"A VISIT TQO THE FLOOR OF A VISIT TO THEE FLOOR OF " A VISIT TO THE FLOOR
15:00 AM. THE OCEANY . THE QOCEANT OF THE OCZEANT
Grades 2 - 6 Grades 2 - 6 Grades 2 - 6
: SPECIAL LET'S TELL A STORY CHILDREN'S ﬁwemwbecwm
10:15 A .M. :
A REPEAT OF THE ABOVE WHITTIER SCHOCL CHILDREN "UNCLE BOUGUX TALES™
Grades 1 - 6 Grades.3 - 6
SPECIAL - SPECIAL
CHILDREN'S LITERATURE "ABE LINCOLN IN SONG "ABE LINCOLN IN SONG
11:00 A.M. . AND STORYY AND STCQRY™
"UNCLE_BOUGUI TALES" Part I Part I
Grades 2-6 Grades 2-6 Grades 2-6
1:15 P.M. LISTENING SKILLS LISTENING SKILLS LISTENING SKILLS
"A VISIT TO THE FLOOR (0)3 "A VISIT TO THE FLOQOR OF "A VISIT TO THE FLOOR
THE OCEAN " THE QCEAN ® OF THE OCEAN"™.
Grades 2-6 Grades 2-6 Grades 2-6
. SPECIAL SPECIAL
1:30 P.M.

LET'S TELL A STORY

Whittier School

YABE LINCOLN IN SONG
: AND STORY™ .
. Part I

VABE LINCOLN IN SONG

AND STORY™
Part I

IC

E
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ROUGH RADIO

i, .. _DROADCAST SCHEDULE FOR ENRICHYENT TH

_VAMU-FM 28.5
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"™ ABE LINCOLN IN SONG

~ AND STORY™

NICHOLS AVENUE-PRIMARY

7w hcsm;>m ' FEBRUARY_ 11 - A,gzmma>< FEERUARY 12 THURSDAY, FEERUAR .1
Ll U lSPEGIAL omeummw.m LITERATURE LET'S' TELL A STORY
S e * ABE LINCOLN IN SOKG -
G130 ALM: .. " AND STORY". - MIILL EULENSPIEGEL"' ZHomo LS AVENUE-PRIMARY
STl L - Cerman Folk Tale N :
;  PART II-Crades 2-6 .Grades 2-6 - Crades 1-6
(>  LISIENING SKILLS LISTENING SKILLS LISTENING SKILLS
k,._gr;wo“oo AM. e "HEME mom nSM *THOME mocaum: * ruoME sounpst -
SRAE T -3 K -3 K -3
Bpe :
: ‘ £~ SPECIAL LET'S TELL A STORY CHILDREN'S LITERATUR

"TILL ©®ULENSPIECEL"
German Folk Tale

T SrwrR CF e

K-3

Part II - Grades 2-6

* | NOTE:PLEASE REFER TO TEA MgRYS GUIDE FOR NOVEMBER 4, 19

* " Part II-Crades 2-6  Grades 1-6 Grades 2-6
ﬂﬁhmeUmmz.m LITERATURE SPECIAL SPECIAL
11:00 A.M. "TILL EULENSPIEGEL" " ABT LINCOLN IN SONG "ABE LINCOLN IN SONG
German Folk Tale AND STORY™ AND STORY"™
Grades 2-6 Part II-Grades 2-6 Part II Crades 2-6
LISTENING SKILLS LISTENING SKILLS LISTENING SKILLS
1l:15 P.M.
. x A REPEAT OF THE ABOVE *%* A REPEAT OF ABOVE o * REPEAT OF THE ABOVE
LET 'S Hﬂﬁb A  STORY SPECIAL SPECIAL
" ABE LINCOLN IN SONG " ABE LINCOLN IN SONG
1.30 P.u NICHOLS AVENUE-PRIMARY - AND STORY"™ AND STORY™

Part II - Qsmamm Num

IText Provided by ERIC
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JEEK OF FEBRUARY 24,1969

WAMU-FM__ 88.5

TIMg TUESDAY, FEBRUARY 24 WEDNESDAY ,FEBRUARY 26 THURSDAY , FERRUARY 27
SPECIAL CHILDREN'S LITERATURE LET'S TELL A STORY
9:30 A.M. "HERITAGE EAST AND WEST" YTALES OF THE ASHANTIT™ TYLER 6th GRADE
Crs. 3-6 - Grs. 1-6 STORYTELLERS
Grs.1-6
LISTENING SKILLS LISTENING SKILLS LISTENING SKILLS
10:00 A.M SOUNDS OF INDUSTRY SOUNDS OF INDUSTRY SOUNDS OF INDUSTRY
: Grs.2-6 Grs.2-6 - Grs.2-6 -
: SPECIAL LET'S TELL A STORY CHILDREN'S LITERATURE
10:15 A.M, "HERITAGE EAST AND WEST™ TYLER 6th GRADE "TALES OF THE ASHANTI"
. Grs.3-6 STORYTELLERS Grs. 1-6
oHamcu.lm »
CHILDREN'S LITERATURE SPECIAL * SPECIAL
11:00 4.M. "TALES OF THE ASHANTI"™ "HERITAGE EAST AND WEST" .| "HERITAGE EAST AND WEST
Grs.l-6 Grs. 3-6 Crs. 36
: LISTENING SKILLS LISTZNING SKILLS LISTENING SKILLS
1:15 P.M. SOUNDS OF INDUSTRY SOUNDS OF INDUSTRY SOUNDS OF INDUSTRY
Grs. 2=6 Crs. 2-6 Grs., 26
LET'S TELL A STORY SPECIAL . SPECIAL
1:30 P.M. TYLER 6th CRADE "HERITAGE EAST AND WEST ™ .} HERITAGE EAST AND WEST"
STORYTELLERS Grs, 3-6 - Crs. 3-6
Crs. 1-6 N
NOTE: 1. wsowo will be no new dmwoSmm guide for asoao“vﬂomamam in which children tell
or read original stories. J ease refer to previous guides you have received
for suggested preparation znd follow-up.
2. The Special,"HERITAGE BAST AND WEST"™ 5 a repeat. You [received the teache~

guide for the week of Umomg

ther 3,1G6 ..

1C
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Aruitoxt provided by Eic:

E




[

- ) BEOAGCASY SCERTULY RALIC
W . WA - M 83 4
TR | WERDNESDAY, MARCH g PHURSTIAV  MARCU £
= [
CHILDREN'S LITERATURE LET'S TELL A STORY
Q.00 w.m. YWHAT Emrju YOU LAUGHY HEROES AND HEROINES MADISCON SCEOOL CHILL
Orades 2«6 =wm1oanox DOUGLSS™ Crades 1-5
. adpas [ - A
LISYTENING 3KRILLY LISTERING SKILLS LISTENING SKILLS
10:00 a.m, 00cmww ow m.oaa SOUNDS OF EMOTIONS SCUNDS OF EMOTIONS
) Drodes 3. 6§ Grades 3 - A fivades 2_A
. LET!S TELL A STORY CHILDREN'S haaqmperm
AGOVE MADISON SCHOOL Om4HUmv. ‘wowc AND HEROINES -
10:15 &.m. Grades 1 " FREDERICK Uocnbpm
Crades 4 = 6
+
RATURE SPECIAL l SPECIAL
HERUTNES = m "WHAT MAKES YOU LAUGHT®™! "WHAT MAKES YOU LAU
11:00 a.m. DOUGLASS ™ Crades 2~6 Grades 2 - 6
- ru
TLLS LISTENING SKILLS LISTENING SKILLS
1:15 v.m. TIONS SDUNDS OF EMOTIONS SOUNDS OF EMOTIONS
- Grades 2 - A Lrades Wim,.
"ELL A STORY SPECIAL SPECIAL
1:30 o.m SCHOC! CHILDREN MYHAT MAKES ¢OU LAUGCH?" "WHAT MAKES YOU L7
3 q

Grades 2 - 6

Grades 2 - 6

children telling or nmmay

ng original stories,

)
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HEXQF MARCH 31, 1969 WAMU-FM 88.5
. TIME TUESDAY, APRIL 1 WEDNESDAY APRIL 2 THURSDAY APRIL 3
L
SPECIAL CHILDREN'S LITERATURE LET'S TELL A STORY
G:2C a.m. "DON'T YQU WEEP AFTER ME" FOLK TALES OF CLEVELAND ELEMENTARY
' TRIBUTE KOREA AND AFRICA 1st Grade
TO DR.MARTIN LUTHER KING Repeat of 12/16/62 Grades 1 ~ 5
ALL GRADES Grades 46
LISTENING SKILLS LISTENING SKILLS LISTENING SKILLS
10:C0a.m. "A VISIT TO THE CCEAN FLOORM "j VISIT TO THE OCEAN FLOOR "4 VISIT TO THE OCEAN FLOGF
Repeat of 2/3/69 Repeat of 2/3/69 Repeat of 2/3/69
Grades 3 ~ 6 Grades 3 - 6 Grades 3 - 6
SPECIAL LET'S TELL A STORY CHILDREN'S LITERATURE
"DON'T YOU WEEP AFTER ME™ CLEVELAND ELEMENTARY FOLK TALES OF
10:15 a.m. Repeat of ibove Llst Grade KOREA AND AFRICA
Grades 1-5 Repeat of 12/16/68
Grades 4L - 6
CHILDREN'S LITERATURE SPECIAL SPECIAL
11:00 a.m. FOLK TALES OF "DON'T YOU WEEP AFTER ME" "DON'T YOU WEEP AFTER ME™
KOREA ALD “7mmiut TRIBUTE THiBUTRE
. Bepcat -~r i2/16/6% TO DR. MARTIN LUTHER LING 70 DR. MARTIN LUTHEL KING
. Gragee o - 4 ALL_GRADES ALL GRADES
LISTENING SXILL3 LISTENING SKILLS LISTENING SKILLS
1:15 p.m. |"A VISIT 70 THE ©UTAN FLOOR™| "a VISIT TO THE OCEAN FLOOR:4 VIST, = THE OCEAN FLOOR™
Repeat of 2/3/549 Repeat of 2/3/69 Repeat of 2/3/69
o Grodes 3 - 4 Grades 3 ~ 5% Orades 3 - 6
LET'S TELL A STORY SPECIAL SPECIAL
1:30 p.m. CLEVELAND ELEMENTARY "DON'T YOU WEEP AFTER Mg" "DON'T YOU WEEP AFTER ME"
18T Grade TRIBUTE TRIBUTE
Grades 1 - 5 TO DR. MARTIN LUTHER XING | TO DR. MARTIN LUTHER KING
. ~ ALL GRADES ALL_GRADES
NOTE: PLEASE KEEP ALL TEACHER GUIDES FOH FUTURE REPEAT OF PROGRAMS LOF L
- 4 . . . . v . lw
| 8

D T RV

-
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Wi _LIFE

Mv Life---

T want to tell you about my life.
It is like a bowling ball knocking
down pins.

It is like boards torn up.

My life is like a spinning top.
It's like a world going round.
That is my l1life.

Linda Battle

Grade 5
Taylor . = .
qu. I?bs

) =
ERIC | R




LOOK__ARQUND_ THE__WORLD _

Look, Boy, Look out that window.

Can you see that sun so sky high

and the ground so low.

Boy, lets take a ride around the world.
It is a wonderful sight.

Aint that a wonderful color -. pink, ~

~

brown and green.
Boy this is something for you to learn.

This world is such a sight to see,

Lets go back home.

Watch out!

Live right.

Come on—1 got something else -to
tell you, |

This morld is scmething houive
got to get used to!l

Dead out...Be used to the world
and live right.

Patricia Richards

Taylor Elementary S¢hool
5th Grade

Feb. 168

R 59



EVALUATION OF A CLASS: OO0,
RADIO PROJECT

Introduction

This study was an atierapt to evaluate the uficctivenoses of an educan
ticnal radio training program apevated dy tae Distilict of Colurabia Public
School System. The program was designed to hels a laige nvmber of gtudonts
in the District schools who ava handicapped by & larguag: deficiency,

Authovities in ths ficid of educition aad peycaciopy for & coasiderablu
pericd time have vecognizad tho i rnﬁc-rt@co to idartify wad Inatitate methads,
procedures, and equipment whick would assiet the clascroomn teachor in
reaching students moro éifeehix-e).y. Genar.al..ret;ognitic;: of itis aecd kad lod
to exploration aad innovation la program in vericu: zge~2 of education such
as curziculvm, teacher tralning, physicel arrangimeate. ate

Iv the field of educatiaa the traditicaal eppreach s Seen 3o inetitute
remedlal training or teacking pregrams baued upo.. eomz “ronising theoveilca:
iramework and thoredby procced withovt asscoasing the astre asnd gxnteat of
program productivity, The abeence of proguam ovalua¥ios:s has pevhupa de-
terred progress particulaxly for children frorm dc;;’:i-.':sd backgrounds. Effuéi'iw
remedial programs are aﬁaolutely es3sntlal for th:ue children yet thoro ace
vu;'y fav: offective rearedinl nmsthada idevtified as coiaprred to tha ¢aos nova
aumber of innovative programs instituted. This reflocic the absence of ohjactiva

evaluations deesigned as carofully 0 possible, rathsr thcu the sabjecitze global

o4
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types of assessments 56 often accepted,

One promieging aid to the teacher In working with culturally deprived
children appears to he the radio. The petentialities of the radio seem to be
unquestionable, however, it was felt an objective evaluation of its uso for
verification is necensary. Such an svaluation vould call for & good ressarch
de-igp that ﬁatlsﬂen the requizements of, @t lons?, a quasi-experimental study.

It has been estimated that approximastaely 30% of the children cxitering
the schools of the District of Columbia are sxposced to a spoken language they
find difficult to mrTel’rstam]. This fiqure does act include the pefcen’:age of
students from K-12, aleo oeriously handictpped. At sny rate, in 1963 a grzat
from the Ford Foundation make possible tke linplementation ¢f a special lan.
guage area curriculum. During ths threo year Uic of the project a program
coasisting of special language arts teachezs was cozducted ia fourteon echoole.
At the end of the granting period the results were sc ancouraging that the pro-
gram was continued and expanded by funds appropriated by thc schocl budges:.
Inteations are eyentually to provide all the elsmaontary schools with a special
language arts teacher, however, it was fel: some help must ba given to Teguial
clussroom teachers in the meantime. In soarch of appropriate methode and
techaiques to help these teachers deal ﬂth the child'a problerns of coraprehan:
slon and communication, consideration was given to tho utiMixation of zedio
facilities. S@lwy. a radlo program wan dovised to assist rogulax clacs-

room teachers In revinteen eleraesstary schools, and English teachers of tweat:-
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secondary echools, The program did not include special language azts
teachers.

Although the evaluation deals solely with cortain aepects of the use
of a radlo in the classroom, it does have theoretical implications for the
areas of communication, perception, and learning bshavior. Since the
major goal of this study is to provide the decisicn raakers with a aet of
objéctlve data regarding the impact of the radio in the clsssroorn, 2 diecus-

slon of theoretical implications are not included.

The Study Objestivas

The progr;m consisted of broadcuiting four difforeat sound programs
in velation to four grade levels in 37 schools. They were 1} ''Single Sound
Complex'' - primary grade lovel, 2) "Occupational Sounds #1" - intermediate,
3) ¥Sound Sequence' - junior high, and 4) "Music Everywhera't - high gchool
grade lovol. The nature and intention of thess broadcasts are outllned {ii
material piepared by the project _dlicctq.r; - The major alm of this study Is to
determine the impact of the broadcasts upon the students ard faculéy ln 8 \r.lrlet'y'
of ways. '

Specifically, the major objo.ctivoo of the study were 1) to determine the
motivational eaptbtuty of the radio whon used as a reinforcement stimulus in
the clasaroom and, .Z) to determine whethar or not the utilization of the radio
ag an lmplc'mont in teaching the language arts is effective in r_educlng language
deficienclus, In the process of reaching these objectives related questions wexe

o~ "nsidered, such as, does the radlo gensrate énthusiasm ia the classroom? Is
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it perceived as having value by the students and teachers? Does it capture

and hold the students attention, etc.?

-Hmthasesl

" Several hypotheses were tested in relation to the piecedlng objectives.
1. The utllization uf the radio as._in implementation in tesching
will have no appraclable impact on teachere and studeats in
the development of interest, attitudse, arnd values. .

2. There will be no significant difierence in attitude toward the
radio among the studerto baced on grade level.

3.. There will be no significant difference hotween the oxperi-
" meatal &ad control studente in attitude toward the rltdio in
8 c!uuroom sctting,”

Reseasch Qg_m;

The research included ‘iha a&mlniaf;ﬁflon of questionnaires ll.ld inter-
views to en _e_g‘;_:,tm'enu.l m_of;'ao students ard 10 teachers in 8 clrsses
of & ncbool.v and a control group of 94 students In 4 classes of 4 schools.
Sccoud.ly. a eluazoom obssrvation form was completed by an observor on
7 experimoawl claesec at the six schools. Flnally. a aunplc of teachers were
interviewed, 'Che totsl population from which these samples were drawn con-
sisted of 4, 410 students and 147 teachers of 37 achools. Following is a broak-

down of the student samples by grads level.
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Table 1

Total Sample of Students by Group
and Grade Level

Grade Level - Experimantal Group C ‘ ‘

ontrol Group
No. of No. of No. of No. of Na., of No. of
Students Classes Schools Students Classes School
Primary¥ 15 2 1 8 1 1
_ jintermediates 54 2 1 27 1 1
{rr. Highes 51 2 2 34 11
Senior Highes 0. 2 a 25 o L"_."'.: 1L
TOTAL | 180 8 6 94 4 4

&  Both the expéri.montal and cwhatrol groups were selected from
" the same schools,

2%  The contzol group and a:peﬂmanul groups wero selected from
different schools,

The sample of 10 faculty members consisted of 4 teacheri from the
primary level and 2 from each of the other three leveli.

The four resoa;‘ch lnatrumeﬁfd used in thin study are appended to this
report. The experimental student group opin!,a;: survey contain a semaatic
duter;nﬂal and a: Likert typo scale and exidtng with three atructurq; fé:i.w:l ope
open ended itom. The control group oplnion survey is similar to that of the(
exporlmontai group, varied to the degree that the To spondents hed u-ot been ;
exposed to the broadcasts, Finally, lnﬁpectlop ¢t items on the classroom,
bohavior inventory and teacher questionsaire impues the type of data used

in the analysis,

o8
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The method of analysis involved eight measurements.

1.

8

4.

5,

Two resulted from an analysis among grade levels within
the experimental group of students on variables of attitude
toward the overzll radio broadcast and judgment of the
sounds in the broadcast.

Two roeulted from comparisons between experimental and
control groups on atiitude toward using the radlo ln the
classroom and the numbar of hours a radlo is used outside
of the classroom.

Two resulted from an apalysis among grade levels within
the experimentai group of students which were judgment
of a) continuzed usa of radio in the clagsroom, and b} the
radio's helpfulaces in course work.

One resulted from an analyels of the impact of yadio arnong
grade levels within the experimuontal group as the broadcast
proceeded,

One was related to the viewpoints of the teachers.
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RESULTS

Studcntc Attltudo Tawud tho Broadcast:

'I‘lw results of the ezperlmovtal groupl attitude toward tho radlo

program are sbown in Table 2.

. Tabls 2

- Mean Values of Experimental Group
Aﬂ:ltude Toward the Radio Program Qver Foul

_ Grade Levels
Gride Level k Mean
P'l;l'g‘nary ‘ 1,45
Intdlfmedllte - 1,20
Junior High . L Le
Seutor High . o 1.90

These values are the mea.n}n of four - seven polnt semantic differential
scales for each &radc level. . Due to the :poumonlnj of the. ‘,s’ccl'e- the
lowar the numérical valus (mean) the more positive atti'tu‘;le indicated.
Inspection of Tablo 2 shows that students of all four' grade levels
exproued a hlgh posltive atutudo toward the progrn.m All muna !.11
wnhln al. 00-2, 00 rango on a sevon polnt lr.clor Spqclﬂcully. the
program was judged batween onremoly and modaratoly good, geu t;
interesting, and valuable. The data, therefore, suggests the stndonts of

all grade Jeveis were very satisfled with the broad§iot.
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Even though a high positive attitude toward the specific radio
broadcast were expressed by all of the experimental students, there
was some variation among the sub groups. Table 2 shows that there
was a range of means between 1. 20 and 1. 90. In comparison the
intermediate group showed the most favorable attitude and the primary
group the least. |

The median test was used to statistically analyze tha data for
sigaificant dlfforence among the four grade levels. The results are

shown {n T"ble.

Table 3
Median Test Critical Values Batween Four

Experimental Grade Levels on Attitude Toward the
Radio Program

Critical Values... .

Grade Levels | Primary ;’Ijl'xfnte‘r'med‘ia.te Jr, High
Primary

[intermediate 1.55 —

ir_._jt-_xg,h _ 26 - | 11,388

[lentor High 4.3368 30, 242 .53

¢ p Lo
o P
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Table 3 Indicates thaf there was & éigxglfléant dl.f'.ference between the
senlor hiéh school and primary group in attitude Itowar_d the b!_'qa.dc-aat.
Thoere were also significant differences between the high school and
intermediate, ‘aé_d intermedl.atg‘ and juniox high. Inspection of Table 2
suggests that thé statistical d’g_ffe'g“e:pées;contgluqdj in Table 3 ii_x;\:ld be
iaterpreted to mean the prl.m;t_f alﬁ l#ﬁrmedla.te groups generally -
judged‘ tﬁe brog&gasts significantly more favorable than the junlor high
and high school groupsa.

Qvergu, thel data auggeafs the broa_dcaata were very well ;:§celved
by all the groups and overwhelmlnély so by the iatermediate and primary
studeuts. |

Six of the semantic diffef_ehtlal scales were designed to aace_rtam
the experimental student's judgment of the sounds contained in the broad-
cast. Table 4 contains the mean values by grade level. 'fhe sounds werxe
judged betwoen moderately and clightly smooth, bexutiful; sharp, color-
ful, familiar, and interesting by the primary (2. 06} and the junior high
(2. 43) groupe. The intermedlate group judged them (sounds) betwcen
extremely and @Mdrately smooth, beautiful,..... interesting as indicated
by a mean of 1. 6. The meaﬁ of 4 01 in Tablo 4 reveals the high school
group judged the sounds neltﬁof amdétl_; or rough, beautiful or \igly. color-

ful or colorless, etc. (See Table 4 on pago 10)
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Table 4

Mean Values of Experimental Group
Judgment of Sounds Used in Radio Program

Grade Levst Men
; Primary 2,06
" Intermedate 1.7
Junior tiigh ‘ 2.43
Senlor High 4,01

The median test revealed the primazy and intermediate greups
judged the sounds signficantly more favorable than the junior high

and senior high groups.
Table 5

Median Test Critical Values Between Four Experimental Grade
Levels on Judgment of Sounds Used in Radlo Program

' ’ - ___ Critical Valuss

Grade Levet | Primary _ Interraediate Jr, High |
Primary |
Intermediate 1,37
Junlor High 3. 60 13.87¢
Senlor High 2,10 vxo.'nu .67
. p2l0l
s¢ p<L7.05
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This findlng with respect to the svunds is consistent with the groupe
relative attitude toward the overall broadcast. However, when the
adjecthio scale’ of interesting - mﬁnfere_s@ was lsolated thgié were
no a!@nlﬁcaat dlfferel.xcec t‘ouﬁd amoug the grade levels. The primary
and intermediate groups rated the sounds on the average extremely
intoresting (3,87) and the junior high and senior high groups rated them
moderately htergsﬁni (3.01). The single ratings of sound on tlﬂs lc;lu.
interesting, uninteresting is p?th‘pl “ino_te indicative of thg'brio;dc_l..st

sounds stimulating value than aay of the other five scalus used..

Usefulness of hqdlo in Claseroom es ‘Viewod by Students
The students were asked to jﬁdge how useful they thought a radio

was in & classroom setting, Compii{s&a were made within and between
the four ienl o! experimental and control groups. Varhtt.ons in judg-
ment betweén experimental and control groups reflects differeaces be-
tween students relsted to exposure n.nd nén-ezposur-e toa claes'.réom broad-
cast,

Table 6 contains the mean vgluct- for the judgment of radio useful-

ness ip the classroom by the experimental group of students,
(See Table 6 on page 12)
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. Table &
Mean Valuer of Experimental Groups by Grade Level on .

Judgment of the Radio's vﬂ-fulneu in the Classroom

. Grads Loy o Mean
TR S e et

ey s
mtamehhta | 1. 61

- Juaior High 2. 00
 senlor High B

Table 6 ehows the intarrr'x‘:ediété .'at'ijidénta rated tha radic as most
usoful, followed By the primary, junior high and senlor high.” A ‘otal
of .39 scale unlts differcnce be-t'\"we'o‘n the primary, infé’rniediatof. and
junlor h!gh gronps suggest the judgment of usefulness by these three
groups were extumely cloao. The lowest rating among the t!u-ee was

modera@z uld\d. tho second hlghest rating. The b.lgh school group

judged the radlo as slightly uscful. 3 40 which is 53 udit away from

a neither useful or useless rating. The median test lndlcated a signi-
ficant ‘duferenco existed between the high school and intermediate group
. 05 level of confidence. This of course would be expected from the dis-
tribution of the meansa in Table 6 even though the median test utilizes

" medlans rather than means in the computations.
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Table 7

Median Test Critical Values Between Exparimental Groups
by Grade Level on Judgment of the Racdio's Usefulness in the Classroom

“Critical Values

'!Grade Level

Primary Intermediate Jr, High |
b’-’rlma ry
Intermediate 3. 84% —
inor High .18 1,35

L‘en&or High N 2,42 _ .13

¢ p £05

Ths controlwgroup of subjects also were asked to judge how
beneflcial they thought the radio would be in the classroom. These
students could not use their experience as a basis of judgment since
they had not been exposed to the ‘broadcasts. Table 8 indicates, with
the except’.oxi of the primary group, all groups of students thoughi the
radio would be modarately useful, '1‘53 mean of 6,85 for the primary
group indicate the emall children viewecd the radio as almost useless
in their classrcom. There was & signfilcant differeace botween the '
primary group and each of the other groups on this variable as shown

by Table $. (Ses Tables 8 and 9 on page 14)
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Table 8

Mean Values of Control Group by Grade Level on Judgment
of Radio‘s Usefulness in the Classroom

Grade lLevel ‘ Mean
Primary 6.85
Intermed{ate 1.61
Junior High 2.32
Senior High 2,10

Table ¢

Median Test Critical Values Betwoen Experimental Groups
by Grade Level on Yudgment of the Radle's Usefulness in the Classroom

Critical Values

e 2
Grade Level Primary Intermediate Jr. High|
Prlmary — o
P,Lntermadlggte 7.43% |
Junior High 9. 39% 2,05 ;
njor High 8. 669 1 1.8 .17
*p 402
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Compazison of means of the experimental group and cohtrol_
group shown in Tables 6 and 7, iospectfvely. shows several interesting
mlauoua. First, the prhnary chudun (coatrol group) which had no
e:per!mo with the redio in & lchool had 1jttie respect for the potoatlal
of such ald, Ou the other hand thc etperimantﬂ group very uvorably
ouggeste that if the ndio f3 used the students' low expectation dinppua.ro.
Secondly, tlure was essentially no change {2 the anticipated and uml
value of the ruuo as viewed by tl_:_o ex oximental and control nwp of
l.ntoni«it#o and junlor high ccﬁool aa:de;ta as ahown by the re'éuit:s
Teablos 6 nnd 8. Th!tdly. tha d!.pcrepucy betwean the senlor hlgh school
-tudont,s' expectatlon and nctul value of the radlo from exposure 1: oppos.u
of the primary gro_up. Ths un!qr high school coatrol group u@ﬂclp;;tcd
the vil,ue of the radio as moderately good, 2.10 - Table 8, as oppoud to
the experirisntal groups rating of slightly good, 3. 47 which 16 & stapiatical
difference at Itho_“,_(i,ls_,_ level of conﬁdeu;é, ‘Alm. ther= is a ltpiﬁéapt dif-

ference between the primary espertmannl and conuel groups.
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Helpfulness sud Crontinued Use of Radio as Viewed by Students
The experimenisi students feit the brosdcast provided them with
a great degrse of assistance in their course wark. Table 10 consists of

the meane of the fuuz grade levels on one Likert-type item.

Table 10 : _
Mean Scove from Likert-Type Scale of Students' Judgment

of Radio's Holpfulness in Course Wor' by Grade Level
Crads Level o Mean Scoza
P:l;;\uy - o 1. 60
!ateéinadlato 1.37
Junler High 1. 64
Senlor High 1.85 |
The means of all greds l,mln‘i. with the exception ol_tho. sonor
high school gx?onp. :'!oll between strongly agree (1. 00) aul agres (2 00} to -
the five point statement oll "Such br;adcn-t's wili be haipful in your course-
work for this mﬁjoet. " (The u’alor high group was 15 units hy@ agree).
Onse deﬂcloacy of the Tescarch design is tlut it dld not exploro the -pocme
wnyc that atndonto thought the broadcast was helpful. |
The student's judgment with rnpcct to tho contizuation of the broad-
eut are comhbant with their opinlon of holpfuhuu in tholx- coursework.
'ra.blo 11 shows the mean scores for tho g!oup recelved from a nvo polnt
I..lkort-type ltcm that ututod "’;’on would' llke to hear other radio progums

m:e this one, " ttrong y agroe(i}, agree(2), uncertaln@), dionggeegﬂ

ERIC sirongly dieagras(5). (Sce Teble 11 on pago 17)
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Table 11

Moan Scores from Likert-Type Scale of Students!
Iaterest in Contlsuation of Broadcast

Gﬂdo Level . : lgun Score
Primuy R _ 5 S 1.60 |
" imtermediasts - 1.37
 Juntor High ' 1.64
Senior High o 1.85

As -hmvn by Table 31 ull gronp means fall bohnen tron.lz ag!u
and agree, that thﬁ broadcuts lhoald contlnu. 'l‘hh nngod trom l 37
for tho lntormoélm ponp to 1 85 tor tho h&gh lehml group,

'rh- twe ﬂndlngl in thu nctioa uutod to the -tudont- opl.don of
thy broadcast's usefulness and ln}hrntfla continuation are evidence that
the radio in the classroom setting ll‘ver'y ‘well zeceived by the studeats.

The classroom breadcast, although an innovative feature, does -
have & strong bass from which to build. One hnnd'rod and sixty-eight
of 180 or 93% of the ltudonu use a ¥adlo ouuldo of the classroom from
" 8.86 hontl to 26.10 hmc per wéek. As Table 12 indi~ates the older the
-tmlcnt tln more thne is spent ushﬂu to a radlo outside of the clun-oom.
The vast m!oﬂty of the studexts Ilchl to popular music Mglng !rcm
the smlan they said tluy Uoten."

(S8ec Table 12 on p\go 18)
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Table 12
Average Number of Hours Pes Weelz That Experimental
Students Listen to Radio Outside of the Class-
room

Use of the Radio Outside of Classroom

Total No. No. that Listen Average No. of
Grade Level of Students to Radio Hrs. Per Weok
Primary 1 12 i 8.66
Intermediate 54 s 12,16
Jr. High 51 48 18,29
Senlor High 60 o 57 26.10

Viewpoint of Tnch‘n- Toward the Classroom Radlo
The 10 teachdrs interviewed rated the specific broadéasts very

N;hyuﬁwmuodth Momnmwm as a toaching aid.
Bom o¢ the 1o huhon cited the broc.duct as giving then & flue

oppothmlty eo holp tlu ohnlonu in oaunchuol uul pronmlatica at the

height of the -hdonu' interest. In tho pmou of tlu -hu!nu' idumieu-

uoa or discussion of a sound, the touchor was able to correct their word
usage and/or sentence structure at a time they (students) considered it least

offensive since they were most intarqsted in expressing themsolves.
- Coatrary to the actual attitulinsl ratings toward the brosdeast amoag
grade levels of the experimental students, the teachers responses iadicated
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the sanlo-r high and junior high students judged the radio broadcast more
favorably than the intermediate and primary grade levels. This was
characterized.by the variation among grade levels in the mumber of re-
sponses, inquiries, debates, comments, atc., reported by the emerging
" hours !onﬁwh; each broadcast. Ths senlor high and junior high teachers
| reported a significantly larger n@bﬁr of ﬁnu occurrences thtn teachers
of the 6%.%&? two grade levels, ' ;

In additioa to viewing thc Sr_da&c;nt 28 & Mmechanism £o>r.- assleting
the childrea ln langusge development there were other uses of t,ho‘.‘brou!cut
cited by tho teachers. Five of 7 teachers caid they were able to associate
the sounds with the student's actual experience, 4 thought it gave thom a
chance to help Improve orsl Interpretation, and 4 used lt,_'to lmptm group
discussion. Improving oral interpretation and as lochtin'g sounds to ex-
perience was mostly cited by primary and intermadiate teachers ﬁhotou
improving group discussios was identified by junior high and senior high
achool teachers. ) |

Kight out of 10 teachers Qoto encouraged by the brosdcast's
capability of ltlmnhtlu usually silent students to vo'iutuﬂy participate
in the group discussions. Some of the studeats that are generally lMMI!“
about verbally expressing themselves appareatly bacame engrossed in the con-
versation and forgot their fear of speaking out.

All 10 teachers expressed in one manner or ancther that there was
room for improviag the broadcasts. Unfortunately, the interview did not
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require specific suggestions bnt'g'oheral recommendations such as more
| relovant sounds for a particular grado lenl. inclusion of mori ;oﬁx}ds
that will force crit!enl thinking on the part o! the students, and more
material thet is a.-socla.ted with the atudants' experience. 'I‘h:re was an
< effcrt to carry out 2 follow-up lnterview wlth the teacheru Sor {he purpou
‘o! getting speciﬂc suggestlona for lmprovamont of the broadca.s\‘ however.

due to the prouute pt time and several otber factors, this was not pouiblo.

Another lndlcatloa of the toachersi viowpnlnt of the broadcapt ie of
the aumber and kinds of questions they asked the students about the broud-
- cast. In excess of 851«; of all queations tlu teachors ukod follo\wing the

broadcast !ell lnto 'l qunuou cat@gorlos, as shown in 'rablo 13. » ; N

Table 1.3

Dlatrlbuﬂ,on of Eighty-Fivo P.zrcont
of Tcnchon' Questions ¥ollowing Broadcut

No.‘ of Tlingl . S
Aried o Question Category.

12 . - " ‘ Ha3 anyone heard the sounfl bafore? :
16 - o What does the sound mako you think of?:
16 - Do you thirk you can make the sound?
17 k ‘ ' How does the sound make you feel?
18 | B " What else could the sound have been?
19 _ Identify the sounds you hesrd?
l§ What types of vccupstions m!;bt be

assoclated with the sounds?
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The nature of these quostions supporis the teachers' expressed
| oplnlon that eho bzoadcasta were most unefux in not only gonezrally im-
proving language patters but also helyfu!. in the related areas of develop-
iag oral interpratation, associating sounds to oxparlence, and improving
group discussion.

Finally, the cbserver reported in giving instructton for the broad-
cast, 1 teacher was excellent, % were good #nd 1 was fair. Five of those
7 teachers gava the instruction enthueiastically, according teo the observer,
and two gave them in a norms) menner. No teacher was Idontifled as giving

unclezr instructions.

Impact: of Radio on Students at Various Intervals of Broadcast

Another zource of data was that yleld by the classroom behavior
fnventory. A vesearch assistant observed the class before, during, and
aftor the broadcasts. The power of the 1adio program to capture and retain

the attention of the students ie shown by Table 14.

{Eee Table 14 on page 22)

14
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Table M4

7o

Student Behavior by Grade Level
During the Broadcast

First 5 minutes of

monﬁrn m%-

Third 5 minutes

bLroadcast of broadcast of brosdcast
No. of o s
Students
Grade Level E.gﬂuﬁ] .
Primary 27 (55% 13 (27%) | 36 {73%)] 18 (31%)
| 31 ¢s7%)y 33 (72%) | 18 3.3.,_ 32 (59%) 54

Juntor High o 82%) | spem) 42 gew 50
Sentor High - 3z 89%) | 4(1%)] 30 (83% 36
L 32 - _ _. 189

%

S JF:Q&BFS.RB..@.&&.

Number of students that uuwo-u.oﬁ to be preoccupied no.n the B&on.».nw of

&  The total number or primary students observed wers 49 in two classes,

whereas only 15 completed tha student opinion inventory because
" the jnstrumnent had to be individually administered to this group.
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These tablas show that as the broadcast proceeded the attention
of the primary students declined. During the first five minutes of the
broadcast 27 out of 49 (55%) primary students spent the majority of
the time listening to the broadcast whereas this number dropped to 15
(31%) by the and of the prognm. The observer reported 25 of the children
"not untenlng“ durlng thc ucond and thlrd phaae:; of the broadcast 17 vnre
rn.di.ng. six were. anring out it-.e windv‘v‘i. s.nd thres wers a'ht"per;r.g.

Duz'ing the !iut five broadcuts only 23 students of 54 !ntormodiate
students listened to the broadeast the nnt five minutes of the radio pro-
gram. During this time 27 ntud;ﬁ.t_s were reading, one staring into space,
and three were whispering. 'I‘hla nguro changed to 39 the secoud ﬂn
minutes gnd 32 the fhu.l five mlnutcs. lutho second 10 mlnuton. 16 stopped
reading and llstmd Seven of tbeso 16 retumecl to reading the lut five
minutes. Three sr_ndentl continued to whisper throughout the prpgnm.

Table 14 reveals that the vast majority of junior high students, an
avarage of 42 out of 50, and senlor high students, an average of 30 out of
36, listened to the b%oudcut throughout, Two of the junier high students and
snd three seanlor hi_(.h students consistently ‘:vhi-porod whereas the others
claselfied as "notlll‘tmug" Ly the obsexrvers were rudhj. '

In short, the ndﬁ program was generally successful in attracting
the attention of the studsnts with the exception of the primary group. Even
within this group m_ou‘ children could have been paying attention to the broad-

cast than recorded since it is possible to read and listen simultaneously.

Q
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CONCLUSIONS
Test of hypothoses

All three of the hy-potthous underlying this study were rejected
according to indications of ths data,

Hypotheses 1. .
The utlilzation of the redio as an implementation .
{n teaching will have no appreciable impact on
teachkers and students in the development of inlerest,
attitudes, and values,
The data suggests that the broadcast generated an enormous amount
of interest genarated among studc:x.xfa_gn‘d teachers. The teachers were im-
pressged with thzlr ox_:portunlty to w.ork with the students on language deficiencies
by drawing upon raaterial related to the broadcast. Students were stimulated
to voluntarily participate in the discussions which not only enabled tlu teacher
to give them immediate help in self expression but aleo gave the teacher a
chance to ascertain the nature and degree of basic language deficlencies. As
for tlu a&iMe and values of teuchers and students, the anxiousness of both
- to coutinu the progum and the nry po-luw jmﬁmm of unlulnou directly
imply the radio hul a great lmpact on developing positive tl:tit;udos with regard

to education and ludlnctly imply there is some realignment of values as well.
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Hypotheses 2.

There will be no significant difference in attitude
toward the radio unong ltudenta based on grade
level. :

Thic hypotheses was 'ma-ucany rejected at the

.05 level of coafidence. The statistical data sug-
gests the primary and intermediate grade levels
had a more positive attitude toward the radlo than
the junior and senlor high grade levels, However,
oa closesr ohservation as to the follow-up activity
basad on teacher responses and obsexver reports, ...
a difference existed between grade ievels in the re-
wverse direction, It was found the sentor highand
junjor bigh students angaged tha teacher days after
the broadcast. The Iatter finding is based on a firmer
data source tlun the formn-.

Hypothoses 3.

There will be no significant difference betwecn the ex-
perimental and control groups in attitude toward the
radio in the classroom setting. .

This null hypotheses was rejected at the . 05 level of
confidence between the experimental group and control
group by grade level, The control group of children in
the primary classee did not view the radio 28 very use-
ful in the classroom as opposed to a very favorable im-
pression by the experimental group. In comtradistiction

- the experimental group of high schonl stucdents that had
‘beens exposedl to thu broadcasts {ndicated a lees favorable
attitude than the coatrol group that were rusponding to an
lnﬁclptl‘d value.

'

Achievement of Study Objectives Dt

Specific objoctives of the study were to (1} determine the motiva-

tional capability of the radio when used as a relnforcement stimulus ia the
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classroom snd (2) ‘o determine whathar ox not the utilisation of the rudio
as an implement ’1 teaching language arts {8 effective in reducing lnnguage
deficleacles.

The study strengly suggests throughout the entire data anslysis
that the favorable motivational capability of the radio across the entire
spoctun of grades is unquestioned. This data strongly suggests this is
tiue for aoi only studeats baut the haehazs_gs wall. Ths intsraction between
highly stimulated teachers and bighly stimulated students,although unmeasur-
able, perlaps accounted for the lively diocﬁ sions reported by observers.

The study was not able to address itself to the second objective of
tue study, therefore, it ic unknown to what extent, if at all, the radio was
helpful In reducing laagusge deficlencies. It 1s known the teacher was able
to work with the studeats on wofd usagd and sentence structure within a
friendly stmosphere because the discusslon contersd around the broadcast
which in turn was of great interast to the student. The radlo project had not
been conducted for a sufficient peried of tim¢ to allow resonsble msasure-
ment to be taken of the students aclw.c progress because of the brosdcast.

In brief, it may be stated that based on this study the clu-réom zadlo
Is definitely capable of motivating students and teachers and its effoctivensss
in reducing language deficlencies b‘m although thafo are subjective

rossons to bellsve it may,
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Recommendations.  Based on tho study findings,

1.

3.

4.

. *the r@o project shoald be continued if at all possible.

The data otrongly suggest benefits to the students are
eonidonbh

' '.I.‘lu project sta/f should work very closely with the

teachérs in dsvoloping program material to be broadcast. .

The broadcast time should be shorier for ostudents in the
primazy grades,

The effeciiveness of the radio in alding the classroom

". tescher in reducing language deficiences should be care-

fully studied after ona _l.c_adomic year of broadcasting..



Student ’ Form IR
Experimental

School

Course or Class

Teacher

Date

STUDENT OPINION SURYEY

We are Interested in your opinion of the broadcast you have recently heard In this
class. Please answer the question below by placing a check in the blanks of your
choice. Your answers will not be shown to anyone.

The radlio program was:

A. Good H . - 3 :
Extremely Moderately Slightly Neither Slightly Modecately
good good good good bad bad
or '
bad
1 2 3 4 5 .6
_: bad
Extremely
bad
7
B. Pleasant ; H .__: i .
Extremely Moderately Slightly Neither Slightly
Pleasant Pleasant Pleasant Pleasant Unpleasant
o1
‘ Unpleasant
1 2 3 4 5
H i unpleasant

-}-vtoderately Extremely
Unoleasant  Unpleasant

6 7

C. Interesting ; S P ;
Extremely Moderately Slightly Neither Slightly Moderately

1 2 3 4 5 6
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E.

F.

-2
Extremely ; boring
7
Successful H . H i H i .3 Unsuccessful
i 2 3 5 6 7
The sounds were:
Smooth : ; : ; ; ; i rough
1 2 3 4 5 6 7
Beautiful __ ; ; ; ; ; ; i ugly
1 2 3 4 5 6 7
Sharp ; 5 d 3 ; ; ; dull
1 2 3 4 5 6 7
Colorful 3 H ; ; ; ; ; colorless
1 2 3 4 5 3 7
Famlliar H H ; H : H ; unfamiliar
| 2 3 4 5 6 7
Interesting ; P i ; ; uninteresting
1 2 3 4 5 6 1
Use of the radio in the classroom is:
Valuable H H H 3 ; " - ; worthless
1 2 3 4 5 6 7
Powerful ; ; ; ; ; ; 4 weak
| 2 3 4 5 6 7
Fair H H H . : H H ; unfair
1 2 3 4 5 6 7
Important ; : 3 ; 5 H ; unimportant
1 2 3 4 5 6 7
Meaningful I R $ oo o i ____.3 meaningless
‘ 1 2 3 4 5 6 7



RETEE P st O ,:,15_.— ."-__‘.__,3‘,.“' R IR P

Indicate youf agreement or disagreement with the following statements:
1. You would like to hear other radio programs like this one:
_ strongly agree ' ‘ |

__agree

—
i soopent s Teeere s yieat ik ke 1Y sy a0 e

— uncertain
. disagree
e ltréngly disagree
2. Such broa_dcuti will be helpful {a your coursework for this subject:
N u.tron'gly agrojev
. agree .
Ladtoule vt agrsmnent or dfsrrrargient witio ot T
—____uncertain
- disagree
____;_' strongly disugree

R

3, Do you listen to a radlo outeide of class?

wo YO8 b B0 3 r dirrrve s eal vath che fadie stng o

. If yes, about how much time per day?

To what programs do you listen?

—
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vvenaend Ay CHnr ey o gnt & N I I




oo ‘
Observer Form [ R
. ob.
School - . Numbezr of students in class

Course or class

Teacher

Date

CLASSROOM BEHAVIOR INVENTORY

A, Instructlvas for broadcast by teacher:

1, excellent ; good ; fair ; poor + no instructions -

L g

2, Teacher appears

extremely excited : enthusiastic 3 normal ; dry

3, Arte the students paying attention to the Instructiona?
all ara ___ ; the mujority are ; the majority are not_‘_;__n:
approx. no. of students talking H
approx. no. of students reading or writing ___;
approx. no. appearing disinterosted H
(staring sut of window, looking bored,
fidgeting, ctc.)

4. How many questions were asked?

Sample of quastions are:




..‘;\ . . \ 4‘.’ ‘
’ _- 5 { " ) . T ~
: EO N ' o b
¥ A—————— : L Ll s
Page Two
- G, First five mim_ltes’bi the broadcast,

1. Teacher reaction?

2. Approximate number of students that spent the majority of the time:
Whispering
Reading or writlhg{____,
Other {fidgeting, sleeping, etc.)

Numbez of times teacher had to warn different students

v

3. Driefly describe class reaction to breadcast? fLaughter, seriousness,
puzzlement, ete.)

4, Were there any unusual incldents that oncurred dvring the time
span? U so, briefly desciibe.

F

2
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s 4 N _A ¥ 2 :
Page Three
D. Second five minutes of broailcast,

1. Approximate number of students that spent the majority of
the times ‘

Whispering___ 3 No. of different students from previous
five minutes

Reading or writing ___ ; No, of different ctudents from
‘ previous five minutes

et

Other {fidgeting, sle-eping. cte. )

G T T S

2 Briefly describe any change in student reaciion firom firet five minates,

3. Were there any unusual incidents that occurred during the tirme
span? If so, briefly describe. :




Page Four

=, Third five minutes of the broadcast.
1. Approximate number of students that spént the majority of the time:

Whispering ; No. of different students from previous
five minutes__

Reading or writing ; No. of different students from previous
five minutes

Other (fidgeting, sleeping, etc.)

2. Briefly describe any change in student bshavior from the last five
minute period.

3, Were therc any unusual incidents that occurred during this time
span? If so, describe? '
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Page Five

E Discussion
1. Total number of students participated ln the diecuseion voluntarily.

2. Total number of different students that participatad in the discussion
voluntarily.

3. Total number of times the teacher called upon a non-volunteer. _

Briefly describe how these students answered? (Knowledgeably,
apatheticaily, etc.)

4. Briefly describe the general interest the class had in the discussion?

5. Did the teacher act as a stimulator? Briefly describe.




Page Six

6. DBrlefly record the highlights of the discussion.

G. Observors assaessmoent
Evaluate the effect of this broadcast with this particuier class La ¢erms
of its success in stimuiating the students to learn. Yn short, do you think the
experience was worth the student's time, You may justify your answer with

both general and spacific impressions.
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EVALUATION OF WORKSHOP PROGRAM
ENRICUMENT THROUGH RADIO PROJECT
D.C. PUBLIC ScCHOOLS
Saturday, Jaauary 6, 1968, a workghop was conducted by the D.C. Public
Schorl's Language Arts vProgrn in connection with a Title 1II Pr‘aj‘ec‘t
‘ orcithd Euriclment rhrough Rnd!.o. The vorkshog involved 90 tuchon, which
“1nc1ndod 19 from D.C. Public Schools, 8 fton pn‘ochlal schools, and 3 from
' Montgomery County Public Schools 1a n.ryuna. Of the 79 teachers from D.C.
' Public Schools, 35 were oh-cnury teachers, 28 from junior high, and is were
fral ooaior high. |
" The wrkﬂwp was designed to yuu uuful information for developing and
:1-prov1n3 tho pllo: cla-c:oe- radio btocdcautu of waich tho Enrichment Through
‘hdxo Project was nlutod. The vorkalzop was held at Amsrican quernlty in .
 ¢:¢0: to give the participants an opportunity to view the broadcast facilities.
"l'lu vorkshop progrem, beginning at 9:00 A.H. lad ending at 3:30 P.H,.’,‘ congisted
of the folloving componsats; ' | |
N ‘-_51. Oﬂ.cuutlon
:fﬁfi Statement and reviev ot the Inrlehn.nt rhrough Radio project goals.
2. Video upo ohovtng
| 3. Small grouwp discussion of clauroon bmdcutc
© & the role of the teacher -
b. techniques of pupil involvazent -
¢ physical orgenizstion of classes '
d. problews and nossible -olutlonc related to tha use of radio
for instruetion. tl :

4. Explanstion of A.U.'s brocdclcting fa:il{ties and how the radio
project operates staff-wise. -

5. Role playfog by participants.
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6. Croup discussions--guideline preparation groups.
Groups of 12 considered the following lssues:

1. wWihat sre key words and/or phrases for encoursging pupil responses
to quest:-us &nd involvement in free discussion?

2. What are apeéific activities that could be uned as brosdcsast
follow-ups?

3. What are specific ways in which redfo can be used to vefnforce
ell curriculer areas?

4. What are some script idess for future plenning?
8. licteniog to excerpts uf coming broadcasts and offeriny suggestions
for their use.

The following evaluation of the workshop was based on a three-page

questionnaive attached to this report,

Success of the Workshop
All 90 (100%) of the participants rated the overall surcess of the work-
shop @9 either extremely or moderately succeasful. Only one participant out
of the 90 ssid he would not participate in such a vorkshob again.
The majority of the teachers, as shown by Table 1, Felt the program
should have been held durlag the regulaxr school day and- release time given.
14BLE 1

Response of Ninety Teachers to "Should the Workshop have beea held
duripng regular school hours with relesse time?“

- . Resronse e et e
B ) i
| GRAUE LEVEL - YES 1 _ _No___ _ | RESPONSE | ___ TOTAL
Etenertary 23 (6B) 4k 11 (32) 1 35
Juator illgh 22 (19) 6 (21) 0 25
Santor ligh 7 (54) 6 (L6) 2 15
r.tQE*zi!e.hM-_._.L_.....L_(.m-w doe .3 -(3_) L2
59 (69) ’ 26 ( ) 5 90

#*non D.C. Public School Teachers
% () = percent
O
ERIC
A it e ) S)]~




Spes theady Table Lo haws thaet ao'y 6775 00 the tes hers would have

preferead the wortshops to be heid during the ragular school hours,

Aoweswr, 77 ¢ 9% said t?x;y w0 have pa

under Uhess conditions.

ISR T

Stzuytive and Organyzation of Woskohope

ehicypated had 1 boen hald

Niroty-two percont of the teachers telt that the siructure and

organi.otion of the v orkshops that primari’y centered arvund partici-

pantinveivement wee the best approach te wie as incicated by Tabin 2.

Tahis 2

Teaqner Agreament by Gvade Ieve! With Workshop

wentered Arouad Pexti¢
nvolyement

Reapunsa

P T

Grasie Liavef Yes

T A A Ll KIE LSS P L TR IO

[Eismentary ‘

o ot b e 3 FEET e e TP e

32 (9177

o e

Jurier High 26931

I I T PR RS PR R T ARy

Seotor High_______. oL s

Otharss .. 19183

e L R AN S SN N i TR P - = o "

TOTAL 83 92

IR P

S Neit Pubife Schaol Teadchars
€511 a parcent

ERIC

Aruitoxt provided by Eic:

ipant

R el ol LIRS PP PP

't 8 i 90
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Kn rej~ijon to ;he tota}‘ organi'.ve.bai.\on. 93% "d‘f‘ihe téachers ‘found the-pro«k
grem satlofxlt:tory thch varied é‘l \ghtly bj{ga aﬂ% lavel virom> .their‘ opinions
of the spec'flc particip#nt mvo{vemen; as a focal point. Tébie 3 c.ontalns

their asesassment of the overall siruature and organizatioﬁ of the project,

" Tably 3

Teacher Agie[ar;\ént by Grade Lavel With The Overs
g1l Struciure and Func\lor of the Workshoy

Response
Qrs e Level : Yes No Total

—— —— U R

nmentary 31 (89 4013 35

e » s > — -

jramr High ] . 28 (100) o 28
Senor High 14 193} 1 {7%) 15

¢hergse 11 (92) 1. 12

. TOTAL ' 84 (93) 7 181 90
|l Ladd J-* - oo - S T S R 3 £ Tty o

Although there wawn a great deal of sufisfacticn with the workshops,
as organjied, there were suggestlons for improving fulure ones. Thuse
suggeations. for lmpruveraent are categurized into three arear fuy clarity
purposer,

1, Organication of the workshops

a Use childver for demonatrativns

b, Have a longer workshop

93



i.

.,5.,

k!—Iave avail able dif!erent matex ial £or dlf!erent grade |

- levels

' Include mzmy subject areas

Divide participants into smaller groups
Give professlonal credit for partlcipation

Séhedule different groups to visit the control room

- Divide the teachers‘on a grade‘ level basis

Provide for more teacher involvement

2, Interpretation

a.

e,

8

- Allow more time for discusslon of guidelines and tapes.

?t_ovide explanatbn by experts on avallable research.
Distriblite prior faformation on the workshops.
Emphasize the objectives of tﬁe workshops.

Make use of more concrete materials.

More time for dicussion of {apes,

3. Follow-up

a.

b.

Hold such workshops more frequently.

Make group findings avaifable to all.

The above are the most frequent suggestions offered by tke 30

pariicipants. Tatle 4 contains these sugpéstlons by avea and grade lavel,
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'1‘ca<.her Enl' qtlon of Workshop (,un_l'gononn

i

I

The 9') particlpants were aSr.ed tu eva!\xate the fut;r baslc worl'a
shap componen\‘s which ware l;role playu\g. ’:..) dlscusa\on of videq tape,
3) llstenlng to excerpts. 4) api wﬂting guldelinas The colie break was‘
Included as cne of the components to inject a bit of humar, how\var, judg;
king {rom th« responams t}-e participants took the lnwt‘klgator sex. c)uqu. .
“ The teachars were asked to judge the uﬂefu]ness of each of Fie basic

components as shown in Table 5.

Table 5
Overall Teachex Ratlng ¢! Usefuiness of York-
shop Program Components
N=00

_Usefulngsa

T Uncertaly or

Components . Useful Not Useful
Role Playing 65 (72)* 25 (28)
Discussion of Video Tapes 8% (9 1) _..
Listening to Excerpts ;_ 79 (91} 8 (9

— .o ————

Writing Guidelincs 76 (86} 12 (4)
Coffee Break 79 {(9) & (9)

% ()= percent
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'.lnapeclnon of Table 5 shuwa ai) the compunems wer: mdgcd uvwful. how:

aver, 25, av 28’. of the tﬂachers did not thlnk $0 ¢ Jltn xespec Lt kric play-

ing. Tabias 6, 7, &, and 9 shows the variati-nu a nmng ihe teachers hased

on grade }ew in tneir m)lnhm of the usefulness of 2ach component.

Tab‘le 6

Teacher Ratlng of Ueefulness 0f Rule Playlog
by Grade Level

Usefulness
oo 4 . e Brcerom s
rad: Level o B OTUL ..Not Useful

i ORI, bt

Elyaentary 28 (’8“01_}'___”“ 7 20!

Jeior Bigh DAY 11 139}

* s.nlor High *__J 12 (80) L 3w

st - e -

Others® 3 (67} | - 1133

TOTAL | 65 172) 125 7(ag)

¥ HonD. €. Public School Teachers

Table 7

PR - by B S e

R e RN §

L T L ST TP U SR

Totai

S N A A S T AR R = b e e Ae

35

28

i5

S S - ey o R

12

el e T
‘

9

L e at L

Teacher Ratings on Ueelwavss of Dizcussion of Video

Tapes by tirads Lsve

Usstuiness
rade Lever | oaral ] T RS TG
Elementary sOny Lo '-' NS - S
JulorMigh | 2gq0y | T
SetorTgh | wsaeqy [T T 1%
Ohers | xzireoy g e
S o) V.3 VR . < NN DR S e
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=9
Table 8
‘ iggggb’g_g._&a_g}_g_g‘qf_-y_néfulness of Listening to chverptsA
by Grade Level
Usefulnesn
G.ade Level _Useful Not Uaeful __Tatal)
Elementary | 29(85% - | §15) 35
Junlor High 24091 449} 28
Senlor High 15 {100} 0 b L
Others 11 {92) 1¢8) : iz
h e g B g et o g e 8 s W
TOTAL (TR A S SO P L
Table 9
Teacher Rating of Usefulness of Wxitlng Guilde-
Hnes by Grads Level
Usefulnoss
i “Uncertaln or | ...
- —— -*l_l’_s_eiul and nseflid.o. -......,._...3.':‘ 2 l‘
Elementary 32 91} 39 35
Junior High 23 (88) 51123 23
Senfor High 11 (73) 4127 13
. [oRey - et e ] Bt 11 3T e i wr e J K s 4 e
Others 10 (83) ean e
TOTAlL 76 14

§
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Thse tuliivs indlcaée that the )anilcip-ex.ts* th(mgl';t the discussion -
of vié»:h %:npés wern thfv -most‘ usaful followed by M stening to excer‘p.ts.
writing gu)‘z‘?iineﬁ and role piayingq I,n‘r;e!atitm to grade ievel the senior
high teachiers appeared té be the mnost ﬁ.ﬁﬁﬁ‘crf. with the tetal groupA of c6m=‘
ponems hiioweu by the junior hi;gh gy oup. . :

The teachm‘s were also asked whether more time shouvld have heen

given i¢ ¢..~h of the component& as shown by Zable 19.

Table 10

Teacher Oplolon as to Additicna: Tiing
Needed by Comparent,

Rasponse

— e e A e i am e g e a3 T
Compunent Yes . ,,,M_..,.l,‘__‘,..-ff“.. TR SRR 1.3 1 S
. 3 3

Role Playing 32 (398‘ 551‘}.{” ‘.m...,v.........w.a.f.-._.,.-..

= Y

Discuseion of Video Tape | SY 57 | ¥4t )8 |
JWelting Guidslines N 66 {733 24 N

The majority nf. participaote ‘elt that rnere {ime simuid hava b:;ealgiven
+3 the discugsion of the video tapes and distening to (s oxeLrpts, vhe Teas,
nn additionas tima shouid have baen glven to the viriiing of guidelines and roic
W aylng

Ixemination of Table 11 revsais that nun: pile: schools vwere the
iraders arcong those that thought more thmae sheerd Yave e on devglel £ i
drscussion of the video tapes. Lictening o €covpic drew the hughset pore
cantage of terchers in all four groupe that 'acre tave shau'd have baen allowed

ERIC 100
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"xkvhvté as !?{.-‘ lﬁw ]l(-r“:a;zta-gé.of yu '; ra:rs‘pa:m’svs. 0 ".’V‘dn‘i&ti!.m’a-l- 1!!17(:7 z‘IFE-ClII:}d",,
un the W?li;.lﬂ“. v.ra° ‘g:‘w.-.n t‘c: -rla)lie pi'a;';u'g,{ Iina; 2 r:ititlg.évsl‘r.luelin‘et: d”’.:.?#

a minority of yes r-uspm.neé from f,he‘- slemeniary .735%5: a.;:d ;,.uuiv:;f hiph
gruﬁps £42.9%) alnd the 'maj{;rity of the senior high {53%) and ‘h;m pubiic :

school teachers 153%:.

Gonelusinne and Sumrzry.

The worksnhup was viewed very effective be the D ¢ Public Schoed
ruachers (’-f all grade levels as well és by {he roen public school. Thess partd.
cipaants felt guclu wurkshops.should be given during regular sche ] howes with
‘releasc- time for teachers to atlend. Ther:- skould be hu-‘re of such workshops
in the opmiun of the participants znd they sheaid by fonger.

Tl t;;ac,hre 8 wera happy vith the overr ! stractor? and aegens=atien
vl the swisrhshops and thoorphthe ddea of centeorg 1t aven 3 o coher part iattan
wag a good une. o fact, a nmnh-ar thuought the leacher fnvnivanent shrrd aave
been 1ncreaa;;d. Although the teta: group was satisfied with the uvereil pragram
they did off-r suggestions for smprovement. Among the most impareant sug-
gostiong wave, 1) tause childrea sn the demvonsiyutions 2 dsvdde parliopents
into small groupe and in accordaaze with grad- Irvet intereat 3 gistribuse
privr informativn on the worksheper, and 47 rnzbe the Jindings of the s10al) groups
ta all,

With regacds (o The corapasenta ox dri~isions of the Corksheps the
agcerpts pregented for future bromicast vaas Ly far the s asefu wnd
ailmulating. an fact the pastiopants thougit b ote e chaa d Tove been

ERIC
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devoted to this. On the other end of the continuum they did not think

‘that role playing was as useful as the other three activities. This
‘ cannot be interpreted that role playing should not be included in
future workshops because the questionnaire did not contain an item
asking aoecificaily whether or not such a eomponent should be involved,
In short the formulation and execution of tne workshops were
oertainlj in Yhe right direction. Future uorkshops should operate
from the same foundations but incorporate into their designs gome of
the nore pertinent recommendatlions advanced by participants of the

Enrichment through Radio Program,

RIC ‘
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