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ABSTRACT

Two separate, conplerentary high school
prograns--one in bumanities, the other in communicative
arts--designed to improve both the general knowledge and the specific
language ckills of students are offered in Peachwood, Ohio. '"The
knowledge-oriented program in the humani~ies encourages intellectual
dissent and provides an amalgam of history, literature, sociology,
okilosophy, political science, natural science, economics, and the
arts, while focusing oa the study of man through the ages. This
program explores the aeneral) history of what has happened to mankind
politically, sociologically, and artistically (qrade 9); America from
colonization to today (grade 10) ; particular institutions and belicfs
from antiquity to the present (grade 11): and contemporary affairs
(grade 12). Tte skill-oriented proagvam in the communicative arts
requires proficiency to satisfy requirements and places the student
at his particular level of competency in reading, word study,
writing, and speech, offering him more than L0 courses from remedial
reading and srelling to advanced semantics and research problens,
{Included are a list of all course offerings in communicative arts;
the design of the 8 units in freshman humanitiesy and the text of an
interview with three of the administrators or the goals and
implementation of the two programs.) (JR)
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Humanitles Coordlnatoer, and
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Something new is afoot in high school curriculum. It’s called humanities

—the study of man—and it makes today’s English and history courses

as obsolete as the one-room schoolhouse. One of the first such pro-

grams has been started in Beachwood, Ohio.
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m o a Conflict. Contradiction.
Criticism.

These are the “three C%" in
Becchwaod, Ghio, the rocks upon
which a dynamic new high school
program in  the humanities s
bused.

They embady an educutional
philosaphy bent an dissension and
inteflectual  freedom  that would
Jeave most teachiers and adminis-
trators pale, trembling and breath-
loss.

Imagine:

o Three teachers arguing  heat-
cdly over the meaning of the First
Book of Guenesis on the opening
day of school before 120 sopho-
nere students.

a A sophamore perched on a
stool at the front of a classroom,
criticizing cach and every come-
ment pul forward by student and
Lesieher alike,

8 One teacher loudly disugree-
ing with another’s views on cco-
nomic cycles in front of a class.
& A stsdent felling a teacher he
knows all there is to know in o
composition course, taking a test to
prove it, and being aken out of
the course and assigned more ad-
vanced work.

& A teenager lecturing for half o -

class period on Swift's Gulliver's
Travely and defending his views

Mamac-temnn~

against the criticism of fellow s-
deats for (he final hall of the
period.

Conjure up all of these images
and, believe it or not, youw'll see
it true picture of ‘'what really hap-
peas in Beechwoad's high schoo
huminities  and  cammunicative
arts progrinn, [ntellectunl discord
in the classroom doos not mean
disaster, goes  the Beechwood
credo, it mweans oppartunity—an
apporiunity for students to lsarn
how 1o think independently und
critically; to fully realize their own
individual potentials; to discover
the spirit of man, the weulth of
his accomplishments, the depth of
his fuilures and the micaning of his
system of values,

In shori, it means an epportun-
ity for true icarning,

A dcpurturo

The  Beachwood  humanitics
program breaks sharply not only
with traditional methods of teach-
ing history and English, but with
conventional course  content  as
well. It's an amalgam of history,
literature, sociology, philosaphy,
political scicnce, natwral science,
cconomics and the arts. It focuses
not on political history, isolated
dates and forgotten places, but on
people through the ages—theie
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anmbiiions their ddeals, their as-
pirations for better wiys of living.
Hoteeats Bierature, ard and ideas
sl s antigaes pluched from a
curlously  poinitve past, but as
cnlighlcning clies to the socielics
and eras in which they flourished.

But this is only part of the “new
fook." With literuture transferred
from Linglish to the humanilies,
Beachwood sehoofmen had to find
a pluce for what many consider 1o
be the nub of English instruction—

¢s are available to students, rang-
ing from Dbasic spelling and \pud
0 semantics and poclry  writing
(see table helow).,

"With  these two  programs,”
says  Superintendent Glenn  C.
Purker, “we're recognizing the nat-

ural division that has always cxist-
cd between knowledyge, per se, and
skifly. The failure of educators to
recognize this division in the past
is a major reason why these sub-
jects have been taught so poorly

subject matter selection: in com-
municative arts. the conventional
teiching  situpion—one  teacher,
one class, set clkins periods and
onc subject—holds swiy. In hu-
manitics, all students take essen-
tially the same subjeets; in com-
municative arts, students take dif-
forent subjects, depending on their
needs. In humanities, students are
expored to & viriely of subjects
during a yeur, progressing natu-
rally as a group from one to an-

Cwriting and” grammar. So, they
created a second, separale pro-

gram devoted not only to coniposi-
but to afl language skills.
individualized,

tion.
Highly

communicative
designed to provide cach student
with 1be particular types of in-

How

this—the 1ainly

arts  program-—is

for so long.

they differ greatly and
separately.
teaching  demands

"

they work

While these two programs cer-
cach other,
are taught

complement

in  humanities,

flexibility  in

other; in communicalive arts, a
student must remain in a course
until he can demwonstrate profi-
ciency in it. In humanitics, the
¢mphasis is on thinking; in com-
municative arts, it is on doing.
In the ninth-grade humanitics
program, for cxample, cighi hours

can

struction be needs, Over 40 cours-  seheduling, student grouping and  of class time are scheduled week-
THE SCOPE£ OF COMMUNICATIVE ARTS .

This is the communizative arts program—all of it. While
ungraded, this counterpart of the humanities program s
designed to carry through all four years of high schaol. Based
on pre-testing, it is tailored to meet the diverse needs of all
students. Stucents must first prove their proficiency in fun.

damentals and competence courses before progressing to
advanced and talent units. This system of advancement
based on achievement insures that cach pupil will truly
realize his own potential and tnhat each student will get a
real grounding in the basic tools of communication.

Experiences 100-Fundamentals 200-Competence 300-Advanced ‘ 400-Talent
) Reading 101 Reading ' 1205 Howto study 350 Reading for com- | 470 Critical reading
140 Research skills prehension | 471 Analysis of efe-
351 Reading of conno- ments froin written
-‘ tative material works
' 352 Reading for point | 472 Analysis of relation-
! of view ‘ sh‘ps
Word Study 130 Vucabulary building| 240 Originof English 340 Methods of thought. 450 Scmanhcs
250 Phonctics 470 Log,.c
Writing 120 Spelling 200 Introductory coms 300 (:omposul on 400 Mvanccd composn
120 Grammar and poOLItion 310 The plotted narra. tion
punctuation 210 Nareative wriling tive ALOWnting Lhie shon
121 Ltfectivi sentences | 221 Medhanics of are | 330 Newswriting slory
122 Paragraphdevelop: | search paper 390 Verse writing 420 Individual rescarch
ment 222 Rescarch paper . 440 Personal essay
mboratory 430 Poetry writing
230 Specitic forms of
compomnon
Speech - 260 Bepinning speech 360 Persuasion 430 interpreiat-ve read
261 Public speaking 370 Drama workshop ing
380 Discussion 480 Debate
320 Parliamentary pro-
cedures
O

E
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ly. The basic class of 120 <wudents
ustidly—bui not always—attends
lectuies theee hours a week, This
araup breuks down homogencous-
Ly into Jour sections of 30 students
or cight sections of 15 saudents for
the remuining elass periods. Large
group meetings cover the broad
picture while these smaller groups
attick spevific aspects of that pie-
ture.

“This scl-up gives us tremien-
dous Intitude and Rexibility in our
coursc work,” says Parker. “The
amount and type of cluss time var-
ies from week 1o week, as does
student  grouplng.  We're  never
confined o a set schedule or rou-
tine. If we need fewer fectures and
mare intensive small-group work,
we arronge things accordingly, {f
we don't need all the class time
seleduled, students are automati-
cally assigned  to independent
study. We can do whatever we
want to do.”

The  humanitics  program s
graded normally, nine-12. Com-
municative arts is not. At the be-
ginning of the ninth ycar, all
students take pretests to pinpoint
their Tanguage skill abilities and
weaknesses, They're assigned to
courses on the basis of the results,
If it student shows proficiency in
all of the {undamentals, he by-
passes  basic courses and  Lakes
somcthing more advaineed. Each
class meets twice o week for a
minimum of six wecks. Those who
pass a test at the end of a unit
progress 1o more advanced work;
thase who Tail stay until they cun
pass. Il o student appears 1o have

solten afl that he can oul of
course befare six weeks have

passed, hie iy pulled out and given
stitihble work, (CThis i rare, Low-
ever, s pre-testing places students
acerately. b

Lach of the four teachers in this
course (the number of teachers
will increase as the number of
students enrolled increases) han-
dles four or five courses cach six
weeks. Each is an expert in Eng-
lish usage. Student groups change
cnntmu.x!ly and class sizes vary
from seven or cight 10 20 or 25.
Grouping is fairly omogancous,

] -

A SLICE OF HUMANITIES

PERIOD: RISE OF CIVILIZATION,/iNTRODUCTION, UNIT | —42 —— '

Historical Perspective

Gunesis

What is history? :
Wht is civilization? |
Criginal civilizatiors |
Sumcr, Egypt, Indus Valley, Maya, !
Tnca .
Sccondary civilizations \
Fertile Crescent, Syria, Babylonia,
Hebrew, Minoan, Myceaae, Cruig, |
Persin |

PERIOD: HELLENISTIC/UNIT I,

Greek contribitions to the world and |
:
I

Philoscphy
Gileamesh Epic,
2000 B.C.

Amos, 750 B.C.
Zorouster, 660-
583 B.C.
Confucius, ¢. 500
B.C.

GREECE

Literature

Willizm Golding, Lord of
the Flies

| Momer, Miad

Homer, Gdessey

Diito, dinJognes:

Heiodotus, 525-484 B.C.

PSR R

I
1o wostern herituge spcci.ﬁcnlly /I]mhn;':\', ,Cn'm, 1 Thucydides, 470-398 B.C.
Element of government in Greece Rt'{mlmv. Phoedo " Acschylbus, Promeihens |
Greeee and foreign ulTairs Q{_‘*/“)”\': y y Botid i
Greok accomplishments E";,J.;""_”‘;,’(‘M’Z.‘r”\f' Aristophanes, The Clouds !
Alexander's empere and the fusionof | o .07, Sophocles, Qedipus Rex {
Trer s I Stoicism: Zeno i
East und West | Fpicurcan: Epi- | Menunder, comedy
Combination of the ellenic and the | TPiursan: LRy n oy s, Characters ]
Oricntal becomes Hellenistic civiliza. | SUrus, Luccetius | COphrastus, !
tion Skepticism i
Breakup of the Empice as Greek ¢ivil | General rgvlcw of '
wvar leads to decline | Greck philesophy | |
{
P
PERIOD: ROMANS/UNIT 1 -
The prowth and developmeat of | Lucretiuy, On the | Plautus |
Rome and its contribution to Western | Nature of Things | Ierence ‘
civilization C'-Sk‘[m- Do Re- | vicgil, dencid, Ecologues i
Roman uchicvements pahlica Nee. St :
The Roman Republic Sencca,  Ethical g".'d‘:" > ',’“[ y :
The Roman Empire Transtations id, Metainorphoses, 1
The division of the Empire into Eust * Murcus Aureliys | TSNo3 . ;
and West 'L Miurcus Aurelicy R
onginits, Qi the ) . N
Population Movements Sublime Platarch, Lives :
Inbarian Invinsions: a topical ap- IPoly bins |
proach Livy
I'he rise und spreadd of Christiaaity Tavitis, Agricola De Ger i
eahiin )
Liviun ‘:
U Catuallos H
bavenal ;
Lucan, Pharsalia :
!
‘ 1
H
1
i
~
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This is Beachwood High School’s humanities program, not for
four years, but for onc—the freshman year. It's designed to
previde beginning students with a wide and sturdy foundation
in world history and culture, Although the primary emphasis
hiere is on quantity, quality is not neglected since a number
of topics are exaniined in considerable depth, " This is a vital

year as a starting point," says Suvperintendent Parker, “but
the material is really rot the most important clement. The
real goeal is to encourage the students to learn how to think.
This is where we first sow the sceds of discontent that wiil
blossom into the guestioning minds we're trying to produce,
We hope to raise questions in each student’s mind,”

Artand Music Feonouiics Political Scicnce

Pre-historic

painling, carving

Epyptivn  pyramids, | ment ment

NI Early  development | {ummurabi Laws
. of trade, agriculiure

Musie

Primitive music

Science Religlon i Miscellancons

i

cave Feology: relation of Social class structurz Origin of the carth | Origin und carly de-) Primitive socicties
man (o e environs! Origias of govern-| Qrigios of man: an-: Vlopment ol r»“n-l existing today

an. | pion

o Clhe redationship of !
primitive instinets in!
mun, s seen in Lord |
of the Fhes, 1o the
higher  motivitions
seen in Genesis)

thropological
proich

|
[
!

e Amrt e et -

Archaic:  sculpture, ! The concept of the! Age of iyrants Developments in sci-, Development of reli- | Paychologieal impli-
temples cily-state Athenian democracy | €nee and math gion in Greece (cations of Qedipus
15t Classieal period: | Greek colonization! Spartan militurism | Afistotle, Biology | Olympian gods | Rex
Paithenon, Freethe-} aad ity implications | o0 [l-,uchd\ /\r:hm}alcdcs,‘ City state dictics l*ﬁycho]ogy; Theo-
o s do S » *rotagorus Cro, | = . rastus
v . Further dLYC!OPﬂ?Cﬂl’ Aristolle, Pulitics i ‘c‘:ér tcs'Ari;l'lr- Mystery cults p s
2nd Classical period: i of  commerce und: 10 i rppoccates, !
(rade Efforts wnder thechus
sculpiure Empire to unify the
Hehlenistic art: Lao. world.
coon, Aphrodite of
Muelos
Music
Greck chorus in dra-!
i | i
' I
Seulpture Comparisan  with{ Eurly government of | Galen Adoption  of  the '
Architecture: Pan - Greek cconomics of Rome Pwlkemy CGirech religion :
theon, Forums, Col-| Fconomic reforms of ) The Republic Pliny Jesus Christ i
osseum, Baths of | Cocsur The Empire { i
Cuaraculla. Arch of
Constantjne . llow Rome su.,:cccd- .
1= cd  where  Grecee '
failed
O
-ERIC .
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but iUs deterinined by achivve-
ment, aog inwcliizence,

“Phe brightest student in school
could find himeel! in dhe slowest
cluss 1f he dida’t apply himsell[”
says Parker. “We want each stu-
dent o go s far as be cin toward
developing his tadents and skills,
Sinee we have no letter or numeri-
cal  grades  hwre, o studeat’s
achieveaent is mewsuned by how
lur he goos and by Le Jifficulty of
his courses. Usuably, = oright child
will po Turther than an average
chitld, but he'll bave o work 4 lot
harder to get there,”

Thus the Beachwood humani-
tics-communicative  arls  program
splits the conveational  English-
history curriculum asunder with a
sharp,  two-pronged  attack that
ranges wider, delves decper and
aims higher than most schooimen
would dure to imagine.

To find out exuctly what this
new progriam is—the ihinking be-
hind it and how it was storied—
SCHOUL MANAGEMIENT oditors re-
cenlly went to Beachwood. There,
the following question-and-answer
article was recorded during an inter-
view with Superintendent Parker
and two ol his assistants: high
school principal Arthur Shapiro
and Robert F. Dober, humunitics
coordinator.

Q. You're going to it lot of trouble
to re-cast the tradittonal Fnglish
and history cnreiculn, Why?

PARKER:  Because  everything
about the traditional approach to
these subjeets is wrong. Learning
is fragmented. Primary conccrn s
with minutiae, In English, litera-
ture is snatched out of its historical
context, abridged and antholo-
gized, and spoon fed to students in
small duily  dases like muedicine,
Grammur  and  composition  are
given 1o all stdents in nearly
cqual amounts, regardless of indi-
vidual needs. In history, the past
is treated  like o long, tiresome
poem that all students must mem-
orize. Scldom is there room in
history or English courscs for the
feclir; and color of an age, the
personality of great mien, of the
day-to-day preoceupations of av-
crage people. Instead, cverything
is pickled in labeled jars for in-
spection year after year after year.
poper: This is bad cnough, but

62

PERIOD: MIDDLE AGES/UNIT IV caseacure cprmucmm wone mumcse oo scs monsassms.

Uistarical Peespeclive

Iyzantinm: the Roman Empire in the
Fast

‘Fhe beginning of Feadalivm iis o wuy
of life

Socicty in feudat times: towns, trade, ¢

|
|
|
|
|
|
|
|

and culture

Decling of Byzantium and the rise of
Idum

The Crusades

PERIOD: RENNAISSANCE TO

The Renaissance in Naly ard North-
orn Vurope

Feonomie and politicad change
Renuissance thovght and the Hensds-
sanee Man

The Renaissane: as eapressed in art,
literature, and science

PERIOD: REFORMATION/UNIY

A review of Church history from 300
to 1648 as a basis for understanding
Itc Protestunt und Catholic Refor-
maliony

PERIOD: RISE OF NATIONAL STATES/UNIT Vi

The rise of Nutioni Stites in Iing-
Land, France, Spain, Russii, Prussia,
Austrii

Wreakup of the Holy Roman Empire
und Turkey.

The Age of Discovery, including sci-

tlements and early American colonial |

history to 1700

PERIOD: AGE OF REASON/UNIT Vill

The Period of Dalightenment in
Purope

Law and naturad rizhts
Ealightened despotism

Furopean inluence on Amecicin o+
cial and intedlectual history of the
18ih century

The move toward democracy as seen
in the French Revolutin, “The Amer-
icun Revolulion ay contrasted with
contemporary revolutions such as
Cuba, Latin America, wnd Africin
Napoleon Honaparie as Dictalor ind
Empcror. The results of the French
Revolution, through the Congress of
Yicnna, 181§

Plhilosophy

St Augustine,
Cutefeasions
Scholasticism
Thomins Asjuinus
Duns Seotus
Mohammed

1599/UNIT V

Literature

Beownlf

Cuedmon, (Fenests
Boveuceio, Bollads
Putrarch

Lorglund, Piers the Plowpey
Chaueer

Malory, MMarre d'Aeihur
Toinville '

Dunte, fuferno

Pico dellu Miran- | Spenser, The Facric Queene
dola, Oration on Sidney .
the  Divinity  of Lyicy !
Mau iy ;
Bacon l.‘\)l.'lrllu\-.‘c. l"r.-m!.rrn' e i
e e eveiopimenl OfF the dramy
:\{3 %"l‘”“" Es | from Modieval titaes through
,-:_ Tu P Shikespeure
‘rasmus n .
. Ny Maocheth, Tlie Wakefieh
) o 2 ) weh
Praise vf Folly Nouli, The Chester Deluge,
Noah, Everyman, Gorbodu,
PDon Quixore
Vi

Religious Philos-
ophy

Revicw from
carly religions
through  Luther
anl Calvin, with
ohservitions  on

gious philosophy

Bacon
Cervanles

The Folly of Vas-
co Da Ganun

present Juy reli-

Swift, Tale of the Tub

;
|
|

U Vihoventory Englizh poetry
I 1ten Jonson

I John Donue

OMilton, Paradise Lost, Sum-
sl Agonisics

James 1

Cavalicr Pocts

Exccrpts from Shakespeare's
chronicle plays

Molidre

La Rechefoucautd

lobbes, The Le-
yiuthan

Voltaire, Can=
dide
Roussean,  The

Social Contract
Descartes,  Spin-
oza, Locke, D'as-
cl, Montesquicu,
Montaigne, Kant,
Humg, Hegel

o W, Grlliver's Trovels
Pope, Frankling Sam Johne
o, Addison ond Mecle, Di-
arists, Burny, Blake, Cowper,
Gray
Romantics:
Coleridge, Southcy, Byron,
Shelley,  Keals,  Pushiin,
Hugo, Gocthe, Lamb, Haz-
liv, D¢ Quincey, Dumas, J,
Austen, Scott

Wordsworih,

cry
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TRATRAF ST DRI VLR L W M Al

Artand Munic Liconaeuics Political Science
Political siructure of
foudalism  and s
implications

Feadulism
CKnadlds and towns
1 rude

j New trade routes

Christian ard,
Carehitectare
(n(l‘\.ﬂg\

Varly

) |i|]\
Rantmesgue

Gothic, stained glass, |

seulpture |

frabnn 13th, Nlh‘

Contury pulnting:

Giotto

Munic

Folk “music and

dances .

Grregorian chants ’

Modieval music |

Scicnee Neligion ‘i Miscelluncons
Ibn Sima (Avicenna) Mytholozy, Ty Educiation:
s The Cunon s, Judaisny, Chrise " versity
lmmly. Isfum, (10 s Monastic thought

bL deult with from a
.opmu( upprouchy I

e

the uni.

Tualiin Renaissance: | Rise and  develope IM:lchinvcHi. The i Galileo, Copernizus, | Witcheralt

Da Vingi, Botticelli, | ment of capitalism ! Prince Vesalius, Kepler, | Humanism

Cetlin,  Michelans 530 Medic, Jacob! Grotius,  faws  of  Tlarvey, Tornicelli,

relo, Kaphaed, lm..n, Fugeer War and Podce Boyle
' Review of Art from Beginnings of auloc-x
! carly ages throwgh | racy
| Rendissance
]
: Music
! 'alestrina, Ars Nova |
* l
i v Purer { Feonomic causcs of | Mare, Utopia i Lecuwenhock | Waldo, Wycliffe, !
| Creauch | the Reformation nnd Hooke Huss, Luther, Culvin
; tiwe results, including . Anglicanism,  Eng.
£ Music the impetus 1o capi-] land
I Burogque opera ; talism
i Baroque:  Rubens, Mercantlism s Ahsolute monarchics | Burton, Anclomy of | Dcv.clopmcnl of es-] Walton, Cowmpleat
; Rembrandt . Colbert Tudors Melancholy Lablished churches | Angler
I Palace of Versaifles| Colonization Louis X1V Newton
1 Kococo . ‘ |
! Music '
! Barogue opera .
H
i
}
{
|
;
I
3 Moo classival g $aysionaits | R of Pathament ) Boper Bavon, Patie ! Methodism
! David Faisses-fuire: Adapi { Faw! el ! Unilarianism
' Goya Smith British Revolution | General rluluw of | Dusm

Romanticism: Dela-} Malthus Theorivs: :\‘;;:m.:sllp;ng\rr;;l\.ﬁ\:l

croin, Constable Sociul class strnciure | Muntesquicy, Rous- other eatly scientists

- and ity cconomis| scau . and muthematicinns
! Mudie i ; manifestations Absolute Monarchy Lavoisic Tenner
: dach, H: , Hay- : i " )
; Bach, I I:m\’fl Hay st French Republic | i

dn, Gluch, Mozart Nupolcon and the .

Topicul Jevelopment Empire, Congress of

. of music Vicnna

h Becthoven Me ) ich

Schubert cticrnic

Castlercagh
Talleyrand
5 Q I Alexander1
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0 &3




the greatest Tault in conventional
teaching of nglish and history is
the  Tailure 10 recognize  that
knowledpe-—-ail hnowledge—Is in-
divisible. Mistory and Hiterature,
dlong with art, philosophy  and
ceonomics. e inseparable. Yoo
can’t understand one without un-
derstunding  the  other. Unless
you're familine with the age of
Swilt, "Guiiiver's Travels™ reads
like a lairy tale, which it is not.
Unless sau're Tamiline with Euro-
pean  history, the paintings  of
Bosch look like psychopathic car-
toons. Unless you've read *The
Prince” or “Henry 1V,” you can
hiave no real concept of the Ren-
aissance  coneept of - monarchy.
The traditional methods of teach-
ing Lnglish and history commit
the unpardonable sin of urbitrarily
splintering knowledge for the sake
of convenicnee. Under these cir-
cumstances, the truc reasons lor
studying English und history have
disappeared.

Q. Whut should be the objectives
of these courses?

pPARKER: The most imporlant rea-
son for teaching history and litera-
ture is to teach students how to
think, to instill in them inquiring
minds and intellectual honesiy, to
give them the ability to express
theniselves clearly, By studying

man's past, his institutions, his ar-
tistic and  scientilic achivements,
and his  philosophics,  students
should Deging o understand  thut
there ds a direction in life. There
iv o reason for being, There fs a
system of values and there arce
good reasons why it oxists, Il the
great triditions of our socicty are
to continue, afl of our young peo-
ple—nat just thy wop 10% of the
cluss—must  understand  them,
appreciate them and, if necessary,
be capable of changing them. The
wiay English and history arc being
taught today, students simply are
not cquippad to carry this burden.

Q. What zre yoa deing te equip
them properly?
PARKER: We've taken the frag-
ments of traditional  English-his-
tory curriculum, added some sub-
jects that never were  included,
like music, art and science, and
fused them into a comprehensive
whole. This is our humanities pro-
gram. Originally, it was designed
as o sequentind, three-year  pro-
grum, beginning in the 10th grade.
However, the teachers decided to
expand it into o four-year course
—-not because we bit off more
than we could chew, but beciuse
we wint {0 go into mure material
in greater depth.

The first year of the program,

ninth grade, is an intreduction to
humdnitios which gives the stu-
dents o firme basis for the next
three yeurs. We give them o thor-
ough grounding “in world geogra-
phy and in busic terms wnd con-
cepts of man's institutions during
the lirst semester. The second half
of the year is concerned largely
with bistory., While the approuch
is chrorological, the concepts of
man’s behavior developed in the
first semester are cmphasized, pri-
marily through reading great diter-
ature. Al in all, the studenis
acquire an excellent overall pic-
ture  of  what's  happened  to
mankind  since  the  beginning:
politically, sociologically und u:-
tistically.
neseR: The sophomore yeir is a
atanities study of American cul-
tire, from colonization to today.
Again the approuch is chrorologi-
ciul and again the emphasis is on
thic development of institutions
and ideas. A wide range of mate-
riul is covered, from Puritanism to
th:  A-bomb, and literature s
again the prime key to this mate-
rial. But the real crux of this pro-
gram comos in 11th grade. The
bosis of instruction then becomes
purcly topical. \We'll frace certain
institutions and  beliefs from an-
tiquity to the present. Some topics

will be required of all students,
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but there will be electives and sc-
lected grouping in others. This wiil
allow the students to exanmine sub-
jeets Tike religion, economics, cth-
ics and art in great depth. This is
where we'll begin to give the stu-
dents free rein over their own
thoughts and drives and interests.
If we succend in whetling their up-
petite for this material in the first
two years, this is where it will pay
ol

sHATIRA: That's true, bat 1 (think
we o cait expect just as much of
them in the senior year, This part
of the prograni—now taking shap
—-will focns entirely on contem-
porary aflairs, IEwill be conducied
o semigare Dasis, witle e st
dents choasing topivs thit interest
them, They'll be in small groups
in which they'll excliange views,
participate in joint projects, de-
Bate and examine the issues and
problems that beset mankind in
this century. Thus, at the end of
four years, the students will have
had a dynamic, integrated liberal
arts experionee.

Q. Complete “new™ science and
“new” math curricalums can be
bought from the study groups that

DECEMEER 1983
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Lively sessions in the humanities are achieved through frequent play read-

ings, dialegues and, here, debates staged by the teachers.

have developed them. Where do
you get a humanities program?
PARKER: You can't buy onc any-
where, and for a very simple rea-
son: there aren’t any for sale.
When 1 first begun thinking seri-
ously about a new approach to
history and English, this wus one
of the first discoveries I made, We
had to start from scratch and write
our own program, As [ur s ['m
concerned, thats the enly way 1o
do it. IU's a tremendously diflicult
job, but the knowledge that you
gain from the experience is well
worth it.

DOBER: Also, since our teachers
wrole the program, it was lailor-
made for them. If another dis-
trict's tcachers had written i, it
would have turned out differently,
suited 1o their specifications. This
ix unother important reasen for
writing your own progrim.

Q. Suppose half  your  teachers
Jeave pest year—will the whole
program have 1o be rewritten?

siearico: Muybe. But it's miore
likely that only parts of it will have
10 be rewritten. This is no draw-
back, since it's being constantly
revised anyway. One of the big
faults in conventional Iinglish-his-
tory curciculum is its  rigidity.
We'te making sure that change is
an integeal part of the new pro-
gram. Afier all, it's based primarily
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on the ideas our tcachers have
about these subjects and how they
can bost teach them, Chances are
that, four years from now, it will be
catirely different than it is today.
That's finc. That's the way we
want it,

Q. When  was  the
wriitea?

PARKER:  The  original  first
year of the program, the sopho-
more year, was developed during
a six-week summer period. Provi-
ously, I'd gone 10 the board and
expressed my dissatisfaction with
the English-history set-up, 1 cx-
plained the goals | had set for a
new program, indicated (he gen-
cral form it might take and asked
for permission to go ahead and
develop it. Fidso requested around
$5.000 to pay the teachers who
would write i, The board con-
sented and that summer the whole
thing was born,

program

Q. Huw did yau seleet teachers to
work on ity

rarkER: I wanted everyone who
would be teaching in the program
o work on it. | thought ninc
teachers would be aceded alto-
gether. Qur district was expanding
rapidly, so [ had to hire some
English and history teachers any-
way. As it turned out, five veleran
teachers volunteered (o come into
the program and 1 hired the re-

¢

nuinder, primurily on the basis of
theivinterest in it

Q. What were somie of the prob-
Tems encountered in developing the
progeam?

DoBER: Actually, there wore two
biz probiems that broke down ia-
to a lot of little oncs. The first was
defining the limits of the material
to be included in the first year. All
we had to start with were the goals
Mr. Parker had verbalized for us
and @ great body of knowledge——
all of man’s works and  deeds,
We had to find an overull orgeni-
zation for ihe material, We hud to
settle on what should be empha-
sized and what should be snrveyed
and what should be omitted, There
were problems of grouping, sched-
uling, testing and grading, and se-
lection of materials. We had to
agree on how we were going (o
teach these courses and what we
cxpected of the students. Tt was
an almost impossible tusk. To suc-
ceed, everybody had to demon-
strate what we were trying to cn-
courage in  students—an  open
mind. Tt was a summer of com-
promises,

The second prablem was one we
all experienced. We had to forpet
cverything that we had learned
about teaching literature and his-
tory and comipletely reoricnt our
concepts. This took a great amount
of study and effort on our pari,
but it was worth it. Trunkly, |
don't see how uny teacher could
make this  erentation  without
vorking on the progrumi the way
we did. The program is simply 100
new for a teacher to blithely make
the switchover between semesters,
Q. Was six weeks enough time?
stiamra: Na, and 1 think overy-
body agrees that six nronthy would-
n't have been enough time, When
i distriet elects 10 develop such
program it will incvitably bott up
against his problem, The wuch-
ers weren't able 1o finish writing
the sophomore program, but the
busic aims were  accomplished,
The course was completely out-
lined for the first year. The objec-
lives were clearly defined, The
first cight weeks were written and
the remainder could be developed
during the schoo! year, Also, the

continicd on page 68
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grouping,
were alse

mechanios of teedhing,
schaduling wnd grading
lirgely resolved,

ponLR: W the pro-
arun as adelinite part ol our cur-
ricufum. There was never  any
doubt about ity validity, as far as
we owere coacerned. However, if
we didn't regand it oas an eaperi-
ment, we were foreed to treat it as
such once it got underway., We
found that chunges—adjusinrents
in scheduling, grouping and sub-

developad

wils aer finishicd give us aosurprise
clement  of  lexibility  that  we
necded dadly, It would be a seri-
ous mistake o write and organize

the whole thing, rom beginning
o end, with everything locked in

a rigid master plan,

rakxin: Last year and this year,
we've been dismissing school one
houe cariy cvery Monday for a
two-hour in-scrvice training pro-
grin. This is where the remainder
of the pragram's first yeur was

jeet mutter—hud to be made.  completed, And it's where some
Luckily, the fact that the program  really <eep  thinking and  soul
e e
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Three generations of pupils,
school authoritics and parents
have happily shared in the
trouble-free uselulness of Dudley
Locker Locks. Many school sys-
tems will use no other locks. Suck
reliable service has helped to
establish a yard stick for measur-
ing the cﬁcctw( ness of protection
for any size locker installation,

All Dudley Combination Lock-
er Lacks shown have 40 divisions
on the dial, making 64,000 differ-
ent combinations nvailable.
Moreover, all of the three-num-
bers in the combination are usable
and sccret, for when the shackle
is pushed home the lock is not
only securely oosed, but the ¢ial
or pointer whirls away from tie
Inst nambir which would othee-
wire De readily apparent,

As safe from tampering as a
Dudley systemn is, the administra-
tor has quick aceess Lo any locker
with the unique Dudley Master
Key, or the master-chart supplied
with every installation.
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scarching about the program has
been done, | think the sense of di-
rection that ovr program hus sienss
“largely from this workshop. It
gives teachers & chunce to talk
about where they want to take the
program, how pirts of it can bk
improved, what kind of  young-
sters they want to produce. There's
a lot of give and take at the ses.
sions and 1 believe they're a ma-
jor factor in the program’s suc-
CCss,

Q. Once developed, how was the
hamassitics course implemcented?
nosri: On the first diy of schaol
lust year, the sophomore  cliss
walked into the lecture room and
suw three teachers arguing over
the meaning of the First Book of
Gunesis, And that's how the proe-
geam began, Some of those youny-
sters were so surprised they alimost
fell out of hwir scats. We el
theres no point in trying to case
something so completely new and
diflerent into a program, It cant
be done. If you're poing to break
with tradition, you nwust breuk
cleaaly.

strapiro: We began the program
only in the 10th grade Dbecavse
weo knew there would  be soie
kinks 10 iron out, We could lawe
spent more time in preperation
and implemented it simuliancous-
ly i all grades, but in so doing we
avould have cut down conniderably
an our ability to adjust and change.
This way, we had ane grade and
one part of the cuericulum—a kind
of 1icrocosm of the course as it
now stands—and we were able to
observe how it worked and to fask-
ton the remaining (hree years ae-
cordingly. Just as in developing
the prograny, it's important to al-
low yoursell a little leeway in im-
plententing it too,

FARKLR: - We  weren't worried
about the studenis® reaction ta e
sudden elumge. Nooapecial prepa-
ration had been nude 10 ease the
shock becmise we knew they would
adapt quickly. It took them just a
few weeks to learn what wis ex-
pected of them—which is a great
deal—and te enter nto the spirit

of things. From then on, the
teachers had to race 10 stay ahead,
We were somewhat  concerned

about the parents’ reaction, how
cver, and at the beginning of the
year we had a large orientation
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mecting wizh tem. We expliined
what the progrant wis all wabout
and whit we were Wying o uc-
complish with it A Jew were shep-
tical. but most ol them were as
enthiusinstic and interested as their
chiidren,
Q. Getting children enthusiastic is
one prolica; keepitng them that
way muost be even more difficult,
How dv you do it?
posrr: The program itsclf is a
sharp chullenge to them! In a
sense, we're daring them 1o tackie
this materin! and to match wits
with cach other and with us. Most
students are responding by get-
ting deeply involved in the course,
But  chullenging  course  content
would not, in itscll, be enough to
sustain our high pitch all year
long. We use other methods of
Keeping youngsters on their tous,
toa. We bring in resouree people
qd.l”ﬁnd to talk about music, art,
science and other subjects, We ro-
tate teachers afier every unit, so
cach teacher has cach group twice
during the year. We continually
provide contradictions for the stu-
dents to hash out. We want them
to disagree, to question, and ta
look for the truth, And we're care-
ful never to make any student fecl
he is “wrang.”
SIAPIRO: We also keep the stu-
dents on their toes by using a va-
ricty of materials.  Certuin as-
signments are made for all pupils
for cach unit, but there's no busic
text. For exuwmple, in the rirst unit
this year the ninth graders read
"Lord of the 1ies,” the *lliad"
ind the “Odyssey.™ Students are
asked in the small sessions to re-
port on magaziae articles and
hooks, 1 draw  special mups of
historien! arcis. 1o organize diss
cission panels, 10 ercate dinfogies
and give veelid reporis, AL (e
cid o every it cach pupil i
aapectad o had ina paper on
sonte spedial topic. We think up
novel ways 1o present the inate-
rial through  poctry  readings,
pLI)'ﬂ dialogues; through  exten-
sive use of movies, opaque and
slide projeciors, and recordings.
We tet students select much of the
material they use and we even en-
coeurage them to plan some of the
Q ,ork and conduct some of

'° going (o have (o offer 8

variety of courses every year in
comnuicalive arls, Will you have
cnougn feacaers—aqualified teach-
ers—io luoudle them?

PARKEK:
of u problem. but it's {ur less
acute under this set-up than un-
der the traditional program. Many
of these courses  havent been
taught at all under the old sys-
tem, and those that were often re-
ceived inadequuic treatment. Now
they are ol being 1aught, most of
them extremely well. The impor-
tant thing here is, the students do
at least have the opportunity to

Instruction is something

their wings in hese arcas,
But the rea! problem here is in
mainkiiming troe flexibility in the
number and varicty of courses we
can ofler, After ally we have only
soomey teachers and occasion-
ally w  muy not be able to handle
all of the courses indicated by
pre-testing and by the students’
progress. Frankly, I don't know if
we wil or not. We may have 1o
add more teachers, if we can, or
bring in resource people for cer-
tain courses, or double principals
as teachers, or just not offer sonie
cousses at all. The importunt thing

try
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is, we're now achieving far geeat-
or range and Lexibility than ever
belore. You cun't hesitate to go
into something new fike this just
because it embodics a few dilticul-
tics.

., The whole Lumanilics—coni-
muBicalive args program is now in
its second year. Where does it
stand?

PARKER: Ii's Dlossonted into a
three-year progrim, grades nine-
11, This summer, ail of the stafl
members who are teaching in it
were  azain involved in writing
worksiiops. This time we had a
definite idea of what subjeet mat-
ter we wanted to cover in cach of
the three years and how. The
probleni was simply to get it or-
ganized and written.

This year, the introductory year
has been moved back to ninth
grade. Students who had conven-
tional freshman world history and
English courses last ycar are tak-
ing the American culture humani-
tics this year. And the current
juniors, who were in the humani-
ties cours: last year, arc also tak-
ing the American culture course.

In this way, nonc of the students
in grades nine through 11 s
missing out on the program and
we're maintaining subject matter
coniinuity. The 12ith grade course
will be  ritten this year and im-
plemeated next fall,

Q. What proof do you have, since
you're diving lcadlong into this
now, that this program is better
than the traditional English-history
curriculum?

PARKLER: None, Absolutely no
proof, if you're talking about ob-
jective tosts, pre- and post-lesting,
cross checking and the like. Re-
member, this isn't something that
a child ecither knows or doesn't
know. This is a subjective, albeit
extremcly thorough, study of that
most subjective topic—man. And,
Iet’s face it, our goals arc sub-
jective too. We're trying 1o fan a
spark of interest in students for
their long and rich heritage; to
cncourage them to appreciate the
good things in life; to make them
think and question  and  scck
truth. How would you test your
degree of success in achicving
these goals?

AlLL can say is that we all thirk
what we're doing s far better
than what we were doing before,
Weo're experiencing great satisfue-
tion and so arc the students,
They're reucting  enthusiasticully
and we think we're meeting their
needs with both parts of the pro.
gram—humanitics and communi-
cative arts.

Q. Would you say that this pro-
gram s within the means of any
school distric?

posrr: No. I realize you like to
tic up your ariicles neatly with the
inference that aay district cun do
thus-and-so. But that just isn't the
casc here. Not every district has
administrators who are wiiling to
stick their necks cut and pamble
on a drastic departure from con-
ventional curriculum. Not cver
district has teachers who will de-
vote themselves so completely 1o
developing such a program. And,
quitc frankly, I'm not sure there
arc many districts with student
bodies as hungry for this kind of
work as ours.

PARKER: No, this program isn’t for
any district that fosters the starus
guo and shies away from terribly
hard work. And for those school
sysiems that are qualified to as-
sume such a burden, ['m fairly
certain that their program would
differ quite a bit from our own.
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