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FOREWORD

1

One cou’d argue that public education in the United States is not yet meeting the
needs of most ‘students, Fantini and Weinstein(B-64)* tell us in The Disadvantaged that
most of the nation's public in secondary schools are educationally disadvantaged, John
Holt(B"ss), in exploring failure, says ''most children in school fail". He says that
the failure for many is absolute: 'Close to 40% cf those who begin high school drop out
before they finish'', Of greater concern are the others who 'fail in fact if not in name"',
Searching for internalized support for such an argument is less important than actively
improving the quality of education where conditions are below the typical national
standard,

Even if, as Kerner(B-157) points out, for the community at large, the schools
have discharged their responsibilities well, this is not the case for inner-city schools,
The fact is that the inner-city schools have failed to provide an educational experience
sufficient to meet the individual needs of our inner-city youth, Toffler (B-182} points
out that "the urban schools must change, not so much in what and how it teaches as in
the attitudes, hopes, and interpersonal skills of its teachers and administrators', This
view is suppoited by the fact that the city during the next decade can be expected to be
populated principaily by disadvantaged learners. These learners need educational im-
provement now and at an accelerating rate through the next decade. An improved
educational experience must be provided for these children to overcome the effects of
discrimination and deprivation.

The conventional wisdom abundant today does not fix with the school the responsi-
bility for the inadequacies of the urban educational enterprise, That "wisdom' attempts
to identify cultural background, family life, and heritage as causes of the child's in-
ability. In Our Children Are Dying, (B-85) Hentoff cites the reasons typically given for
an inner-city child's lack of ability or skill as the fault of his environment, neighbor-
hood, home, or family. In maintaining that ''the most important reason for the failure
of slum children's educations lies not in the children but in the schools', Hentoff
hypothesizes that slum children "are as much harmed by their schools as by anything
else in their environment!, )

The chiid‘s human environment has been faulted; the physical school environment
has been blamed and many more factors could be presented te explain the problenis of
inner-city education, These could range from the behavior of individual inner-city
students to the lack of clarity and acceptance of national prioritics. Henteff captures
ti.e full range of concerns when he reminds us 'the problem, then, is how to fix up not
the children, but the schools', Within the range of reasons and causes for undergrade
inner-city education, the quality of teaching stands out as an important issue,
‘Clark(B'93), in documenting the inferior educational attainment of Harlem pupils, re-
jects explanations -ander the general heading of "cultural deprivation' and points to
teacher attitudeg as a cause for the success or failure of students,

Estimates state that 95 of 100 teachers come from basically middle-class back-
grounds, (B~93) The ability of these teachers to deal with values and feelings outside
their range of personal experience is crucial to effective teaching, ‘=~ Teacher/pupil
cultural ditierences may affect teacher attitudes, instruction, and discipline,

* References are coded by letter and number representing sequenced entries from the five sources of information vsed. The
@ ‘lve source references are included in five corresponding appendices.
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Becker(B-12) notes that middle-class teachers tend to judge slum children, both in
terms of the "moral acceptability' of their appearance and actions and their ability to
learn, Middle-class-oriented teachers studied by Ulibarri(B-187) recognized that their
minority group students lacked motivation, had difficulty with assigned taslts, and
possessed language deficiencies, but they did not perceive these problems to be related
to differences in cultural background, Deutsch(B-93) speculates that the inner-city
teacher's rcle was being transformed from that of an instructor to that of a monitor.
Perhaps the middle-class teacher in an urban school is the disadvantaged, The tendency
to fault the child or his cuiture, coupled with a failure to build on the strengths of the
child's culture, may simply tend to perpetuate the present educational dilemma,

One may pry into many places in attempting to move urban education into a more
desirable position, That position would include the development of warm, capable pro-
fessionals to teach in the nation's urban schools,

The umbrella of teacher development, as defined for this guide, covers a wide
range of considerations, These considerations range from the developmental experiences
of the individual preservice teacher, through the experiences inherent in classroom
teaching., They include the relevant in-service training experiences, and the individual
human developmental experiences had by a single teacher, Teacher development, there-
fore, obscures the stigma of remedial education typically associated with in-service
training while exranding the considerations normally labeled as teacher preparation,

Considerations within the range of teacher development would inciude criceria for
new teacher selection, participation in teacher education, curriculum planning, content
selection for in-service leacher training, and criteria for evaluating sabbatical leave
experiences, Teacher development is meant to include the development of any staff
member with instructional responsibilities,

Decisions regarding teacher developnient may be centralized with the director of
staff develepmuont, Staff development decisions may also be made Ly individuals on a
decentralized sasis. :

Regardless of who makes these decisions, the caliber of those decisions directly
affects the quality of training and educational experiences provided to the teacher, In
order that the decisions be made effectively and efficiently, the decision maker needs to
have access to certain available information, That information should include relevant
research findings, literature information, and information about current teacher
development efforts, It should be appropriate to the mission of urban-teacher devel-
opment and should be relevant to today's educational problems. The information then
should be interpreted and agsembled into a usable form. The document which follows
provides interpreted and action-producing information appropriate and relevant to the
planning, organization, administration, and evaluation of teacher development efforts
in inner-city schools.
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INTRODUCTION

This guide is intended to serve the information needs of the teacher-developraent
decigion maker, In doing so, the guide links teacher-development decision maker with
the key information sources which are appropriate and relevant to his function. By
providing that linkage, the guide will have a chain effect ultimately resulting in better
education for inner-city children, (See Figure 1.} The first link in the chain of effe~t
provides the teacher-development decision maker with information, The second link
represents the decision maker's utilization of information, Those experiences affect
the third link by increasing the quality of teacher training for inner-city teachers,
Improved teaching compeicnze and performance affect link four by providing the student
a high-quality educational experience,

Urban teacher-,

development .
decision

maker

Information Teacher Student

source

FIGURE 1, THE LINKAGE OF INFORMATION AND EFFECT

This guide comprises the first linkage in the chain of effect by presenting inter-
preted information relevant to decisions made regarding the needs, planning, organi-
zation, administration, and evaluation of inner-city teacher-development efforts, The
linkage is a2 purposeful one meant to direct the activity of the user, To accomplish
this, all verbiage has been eliminated, A core of action-oriented information remains,

As presented, the guide is a synthesis of information collected through a variety
of methods and from a variety of sources, Collection methods included site visits,
questionnaire administration, advisory conferences with teacher-development decision
makers, letter information requests, and an =xtensive literature search, The appended
sources of information include four Regional Educational Laboratories and Centers; 30
urban in-service teacher training projects; an advisory committee of nine in-service
coordinators from metropolitan districts; twc urban consultants; responses from 43
colleges, universities, and state governments; and over 200 pieces of relevant litera-
ture from 1960-1970, The information collected from these sources was analyzed to
determine its appropriateness to the explicitly and implicitly expressed needs of the
nrban teacher development decision maker,
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Appropriate information was then interpreted in light of the characteristics and
needs of the decision maker, The analysis resulted in a division of the guide into four
sections, Each section contains content and activities designed not only tc inform the
decision maker but to help him actively plan his teacher-development programs, The
first section deals with the aims and goals of the teacher-development program, The
second section deals with the role and functions of the teacher-development office, The
third section deals with teacher-development programs, The fourtk sections deals with
resources for teacher developraent, both human and material, The content is cate-
gorized into the four sections listed below, This should provide ready access to classes
of information pertinent to the task of the urban teacher development decision maker,

Section 1 - Teacher Development: Its Aims and Goals
Section 2 - Teacher Developrnent: Its Role and Function
Section 3 - Teacher Development: Its Program

Section 4 - Teacher Development: Its Resources

The guide user is not to be a reader in the normal sense but is to use and contri-
bute to the content, Benefit to the user can come through a reading of the guide, but
the maximum effect and benefit comes with the interaction of the user reading the infor-
mation presented and then responding to the activity items included, The content has
been organized into five types to encourage such interaction,

Content type one in any section describes the typical state of teacher-developmental
practices, The typical state so presented reflects the project's best assessment of the
current and most prevalent condition of urban-teacher development practices as evi-
denced through site visits, questionnaire responses, a review of the literature, con-
sultation, and response to letter requests, The typical state is not necessarily evi-
dence of poor quality teacher-development practices, Rather, it reflects the state of
such activities and events as they most often occur., The second type of content dez.-
cribes a desirable state of teacher-development practices, The desirable state reflects
the condition and structure of progressive and innovative teacher-development efforts
in addition to forecasted or projected conditions as evidenced by the sources previously
listed. The desirable state of urban teacher development is not meant to represent the
best possible state, Such a description could only be made in response to exact local
conditions, ‘

Neither the typical nor the desirable state represents an end point on a continuum
from low to high teacher-development quality, They are, in fact, merely states of
teacher development relative only to one another, Because of this relationship, no
exact measure of quality can be obtained for the typical state or for the desirabie state,
Instead, the states serve as rsferents against which a specific district's teacher-
development events and activities can be matched, Type three content illustrates the
events and activities which are considered to be representative within the range from
typical to desirable. Such descriptive material assists in the process of local measure-
ment, For any given instance of content, that process requires the user of the guide to
assess mentally or in a written form, local teacher-development activities or events,
That assessment aids the user in describing his district relative to the typical and
degirable conditions of teacher development, Activities to aid the guide user in making
such an assessment are included as type four content,
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Additional benefit is derived when the guide user assesses the current situation
and projects & situation that could exist, [n projecting a state that could exist, the
guide user is in a posture to plan and approach that condition, Type five content in-
cludes activities designed to initiate such planning,

The condition described by "what could be'" represents a long-term (5 to 10 years)
goal, Type five content also aids in shert-term (6 months to 1 year) planning,

In brief, the user of the guide reads in each section a description of certain teacher
development principles or practices, enabling him to grasp ''what is'', He next reads
a description of a more desirable state of practices and principles, That tells him what
“"could be'’, Since the real world does not only contain typical and desirable states, the
next content type presents examples of principles or practices which are somewhere
between the desirable and the typical, The usei noxt is introduced to activities designed
to help him measure his local conditions, Using that measurement, he judges his
districts specific practices as being mostly typical, mostly desirable, half way between,
and so on, The measurement and judgnient are then turned into action as the user works
through activities designed to plan toward more desirable principles and practices of
urban-teacher development, '

In addition to the desired use described, the guide is also responsive to many
other types of users, The reader who merely wants an accurate description of what
principles and practices currently exist is welcome. Also invited is the user who seeks
to identify desirable teacher development principles and practices, Other users may
want to use only the content which facilitates the measurement of local conditions or
planning for a better program, Each use will result in improved urban-teacher-
development decisions,

« « « . Why are you reading this guide? . ., . . Will you be a user?

O
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SECTION I - TEACHER DEVELOPMENT:
ITS AIMS AND GOALS

Why do we need teacher development? Does teacher-development have an aim or
purpose: Can you answer these questions? You may be able to, but chances are that
your response and the individual regpon:es of many other teacher developers would
differ,

This research has revealed a conspicious absence of unified statements of aims
or goals, Apparently as teacher development evolved from either an office of personnel
or an off-shoot of top administrative responsibility, no statement of the mission of
teacher development was constructed, In such absence, more specific statements of
the goals of individual or yearly teacher-training effcrts are nonexistant, Therefore
this section cannot present a typical mission statement, Instead, it presents a
synthesis of many typical and desirable teacher-training goals and aims,

Typical Teacher Development Aims and Goals Desirable Teacher Development Aims
and Goals :
I To realize the great potential of in-service teacher I To identify, facilitate, and lead educa-
- training in keeping pace with educational tional change through the development of

change.(842) teacher competencies and capabilities,

To offer teacher-training courses in newer

methods and materfals. To develop and utilize the teachers'
capacity and desire to use opportunities
To assist the teaching staff in experimentation and for professional growth,

the implementation of classroom {nnovations. (3-14)

To encourage and develop teacher-~
initiated teacher~development
activities, (C~1)

To train teachers in the use of the latest teaching
equipment and materials. (D-17)

To possess and couvey a functional
openness and wiliingness to change,

To train and produce teachers who are
change agents and innovators.

To develop a teacher-development
atmosphere that permits and encourages
emotional expression as well as the
task-oriented type, (D-3)

To assist and encourage the systematiz-
ing of educaticn. (D-13

To show that *eacher development is
school development,

Il To utilize in-district education as a continuation II To make local teacher developments the
of preservice teacher education. (B-74) standard for other teacher-training activi-
ties and events (e, g, pre-service),
Q




1-2

To refresh in the minds of teachers those principles To make available teacher learning
and practices taught to them in teacher education, (L-61) opportunities in the forefront of

educational theory,
To provide an opportunity to learn knowledges and

skills not acquired through a teacher education

To interact with the leaders in Ameri-
program,

can education and pioreer for teacher
To update teachers in the concepts and methods training advances,

currently offered in teacher education curricula.

To offer remedial and refresher
instruction as a service not central

to the missions of teacher development,

To move the instructional staff towaird
a mechanism of perpetual self-
renewal, {C=2)

To increase teacher awareness of the
importance of the total interaction of
all academic disciplines,

III To impart the cognitive skills necessary to increase III To pioneer teacher development in the
teacher efficiency. affective as well as the cognitive domain,

" To offer in-service training in the technical

and concepiual aspects of instraction. (8-74) To help each teacher develop increased

self-awareness and self-acceptance’, (B-41)

To train the ability to analyze instructional N

strategles as they are used,\" "7) To develop an increased teacher sensi-
tivity to students of disadvantaged back-
To teach the diagnostic skills necvessary to identify grounds, -

and classify learning problems and difficulttes, (017

To offer training to increase teacher understanding of Tfo provide trat.n"ung fo'r the development
the specific needs and characteristics of children or a n'lore p051t'1ve attlmd? toward the D-17
from deprived environments, (D-17) learning potential of the d1sadvantaged.( -17) -

To train teachers in a behavioral orien-
tation to learners and learning,

IV To plan teacher training sessions thought to benefit IV To plan teacher training sessions aimed
most groups of teachers. toward the total human development of K

every teacher,
To offer courses with wide possibilities for

application. To provide an environment for teacher

To select course content thought relevant to the self-expression,

teacher 's classroom needs.
To assist irdividual and grouped teachers

To require the exposure of the majority of teachers to appraise and assess their training
to in-service offerings. (A ~2) needs,

To focus on the teacher as a source of instructional

improvement. To focus training goals and objectives

on the teacher and the student,

_ To make available a complete range of -
Q courses to facilitate total individual -
E MC development, ;
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As stated previously, the aims and goals
represented by this list are character-
istic of a more desirable state than
typically exists, The desivable is not
meant to substitute but to supplement
and complement the typical,

The aims and goals presented are representative of the typical missions of
current teacher-development efforts, No implied judgment of worth is made for the
goals and aims, The desirable goals and aims that follow are presented as improved
states of the typical,

Many sets of aim and goal statements exist within the range of typical to desirable,
Two such sets have been selected to be shown here, Example A is from The Inner City
In-Service Teucher Education Program of the Mid-Continental Regional Educational
Labaratory, and Example B is from the Central Cities Educational Development Center
Annual Evaluation Report,

Example A, Teacher Training Goals

The teacher should:

(1) EHave increased awareness of the roles of the various subject
matters in the total curriculum

(2) Develop an increased sensitivity to student need and, ..
be better able to respond

(3) Be able to organize lessons and evaluate student progress
in terms of overt behavioral change

(4) Betier cope with problems of teaching

(5} Increase awareness of current methods for analyzing
teacher behavior - self evaluation

(6) Develop the capacity and desire to utilize the opportunities
for professional growth which would result from increased
communication with his fellow teachers, (E-1)

Exampie B, Teacher Training Goals

(1) Increase understanding of special needs and characteristics
of children from economically deprived homes

(2) More positive attitudes toward the learning potential of
disadvantaged children

(3) Ability to use a variety of instructional strategies
(4) Ability to analyze teaching techniques critically

(5) Ability to develop language skills

13
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(6) Ability to diagnose learning difficulties and apply correct
techniques

(7) Ability to develop social concepts and skills
(8) increased use of multimedia apgroach

(9) Skill in using at least three different instructional
patterns. (D-17)

Following this paragraph is a check list, The check list contains items which can
be included in a statement of aims and goals for teacher development, By placing a
"/ " in thz blank to the left of any item, you can indicate the inclusion of that item in
your current aims and goals, By placing an "X" in the blank to the right of any item,
you can indicate that the itern should be included in a revised statement of more desir-
able aims and goals, With the /"8 and "X's in place, it will be easy to see which
items are currently included (\/), which items need be added (X), and which items are
not of local concern ( ). There is a special case of an item currently included (/)
and not X'ed, Such an item is part of a current statement of aims and goals but in a
revision will not be included.

14



I-5

AIMS AND GOALS INVENTORY

"\/‘ content currently "X" content which should
included in your district's be included in your revised
statement of aims and goals, statement of aims and goals,

Desirable Aim I

To identify, facilitate, and lead educational change through the
development of teacher competencies and capabilities,

To offer methods and materials courses by subject matter
discipline,

To develop and use the teacher's capability and desire for
professional growth,

To assist teachers in classroom experimentation and innovation,

To encourage and develop teacher-initiated, teacher-
development activities,

To train teachers in the use of the latest educational media,
To produce teachers who are change agents and innovators,

To build a teacher-development atmosphere encouraging
emotional expression,

To assist and encourage the systematizing of education,
To show that teacher development is school development,

To make available teacher-learning opportunities on the fore-
front of education theory,

To refresh in the minds of teachers those principles and
practices learned in teacher education programs,

To interact with the environment of American education to
pioneer for training advances,

To provide an opportunity for the remediation of knowledge and
skills not previously acquired,

To move the teaching staff toward a system of educational self
renewal.

Desirable Aim II

Q To maYe local teacher developments the standard for other
E lC teacher-training activities and events (e, g, preservice},

Aruitoxt provided by Eic:
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T»> update teachers in the concepts and methods current in
teacher education,

To increase teacher awareness of the roles of the total inter-
action of all subject disciplines,

Desirable Aim III

To pioneer teacher development in the affective as well as the
cognitive domain,

To train teachers in the technical and conceptional aspects of
instruction,

To develols increased teacher self awareness arnd self acceptance,
To train the ability to analyze instructional strategies,

To teach diagncstic skills to identify behavioral and learning
problems,

To develop increased teacher sensitivity to students especially
of disadvantaged backgrounds,

To train teachers in the behavioral orientation to learning,
To train teachers to understand the specific needs and qualities

of the disadvantaged,

Desirable Aim IV

To plan teacher-training sessions aimed toward the total human
development of every teacher,

To create an environment for teacher self-expression,

To assist individual and grouped teachers in self-appraisal and
assessment,

To offer coursee with wide application possibilities,
To select courses thought relevant to teacher needs,

To require the majority of teachers to participate in in-service
courses,

To focus on the teacher as a source of instructional improvement.

To focus training on both the needs of the teachers and the
desired results for the students,

To offer enough courses to ease total individual development,
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If there are few (2-3) checks in the left column of any of the four aims-goals
sets, those sets are probably suffering from incompletely or implicitly stated goals
and aims. Checks in the left column with no corresponding '"X''s in the r; ght column
identify items which are introduced and need to be rewritten or replaced. If there are
more "X'"s than checks, your aims and goals statement is ready for growth, In any
case, you should write a statement which includes the content contained in all of the
items you have X'ed and any other items you may wish to include. Space has been
included belcw for you to write a statement of your desired aims and goals. That state-
ment will serve many communications functions and will help guide your teacher-
development program,

ERIC
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SECTION 1I - TEACHER DEVELOPMENT:
ITS ROLE AND FUNCTION

You may know where you want your program to go — i, e,, your goals - but wnat
do you have to do to gt it there? What are your functioas?

As a decision maker in the teacher-development process, you need not, and should
not, have sole responsibility for the teacher-development program, The functional
whole of teacher development should be the cumulative responsibility of many staff
members at various levels of the organization, Regarcless of how many pe¢ople are
involved in teacher development, planning, and decisior. making, these questions must
be answered for all:

What is the role of teacher development?
What are the typical functions of teacher development?
What are the desirable functions of teacher development?
Remember, as you work through this section and attempt to answer these questions,
the ''role" can be singular or shared. The functions of typical and desirable teacher-

development effort= also can be performed by one or by many persons in an almost in-
finite number of combinations,

A Typical Teacher-Development Role

Typically the role of teacher development in an urban district is a shared role,
Usually (86 percent of the cases), one identifiable part of that responsibility is
shouldered by a part of the centralized administration, In some cases (34 percent)
an assistant superintendent bears part of the responsibility, In other cases (52 percent),
persons in director, coordinator, or supervisor positions bear portions of the load,
This responsible population generally has at least a masters degree (98 percent} and in
many cases has a doctorate (41 percent)., The population can further be described as
having been in their present position for almost 4 years (mean, 3,7 years). They have,
however, been in education for more than 20 years (mean, 22,3 years), During the
16 years previously, they were probably a principal (28 percent) or a director of per-
sonnel, curriculum, or instructicn (23, 4 percent), (A-1)

The educators being described are not spending all their time functioning in a
staff development, personnel, or in-service teacher training office., In those offices,
half of the group (50 percent) spend one quarter or less of their time on what they
would term in-service teacher-training functions, judged by them to be of fairly great
importance, The following list shows a ranking of functions from those involving great
effort and time to those requiring less effort and time.( -

e Instituting courses (in-service) for teachers and professional
groups,

e Program design in cooperation with universities.
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e Work with other administrators who are planning in-service
activities,

e Publish brochures on in-service training,

& Prepare budget for in-service activities - implement budget,

¢ Designing guidelines for professional growth requirements.

» Prepare and disseminate information about in-service opporiunities,
& Recruit instructors for in-service courses,

This descrintion should provide an accurate concept of what type of person now
occupies the central role in teacher development, It also provides background infor-
mation of that person and describes how he most typically spends his teacher-
development time, The information presented was assembled from questionnaire in-

formation{#-2ll) ang during advisory committee meetings, (C-1,2)  More extensive
irformation is available in Appendices A and C.

A Desirable Teacher-Development Role

At least one person in each urban district should be identified with the functions
of teacher development, Having at least a single person identiiied with teacher develop-
ment also encourages teachers to express needs and problems to that person, Such an
individual should spend 3/4 to full time on matters related to teacher developrent,
hat individual and the remainder of persons involved in teacher development should
fill 2 role somewhat other than typical. Most of their time and effort should be spent
on functions at the top of the following list and less of their time on items lower on the

list,
Design and implement a method for the valid assessment of teacher nceds,
e Gather community input in determining teacher-training needs,
e Gather student input in determining teacher-training needs,
o Gather teacher input to teacher-training needs,
e Gather administrator input in determining teacher needs,
Design and use a system of incentives to encourage participation in in-service
activities,
e Prepare and disseminate information about in-service training
oppertunities,
e Gather community support and assistance in teacher-development
planning,
¢ lIdentify and communicate with community agencies; e, g, model cities,
e Offer teacher-training materials, methods, and equipment, as a
resource for community activities,
Set the goals of teacher development,
Q - ® Assess the curren* state of each teacher-development event or activity,

ERIC
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e Formulate a more desirable state for each event or activity,

¢ Write and begin to accomplish goals for the specific gaps between
the desired and the current,

e Cooperate™ with college, university, and state officials in designing
and implementing a total teacher-development program,

e Establish criterion for teacher development and advancement,

Determine and enact certification requirements,

e Develop and institute supported programs for teacher growth,

Design, institute, and evaluate individual training courses,

® Work with administrators who are planning preservice and in-
service courses,

e Design, implement, and evaluate the courses,

Report course progress and evaluation,

Manage the resources necessary to institute teacher-development activiti

e Determine program costs and secure approval,

e Prepare the budget for in-school in-service activities,

® Request and accept state, federal, and foundation funds for teacher-
development support,

e Arrange and approve teacher-scholarship programs,

e Find place and time for course meetings,

® Recruit personnel, including consultants, to assist in course conduct,

® Schedule materials and equipment for course meetings,

Help decide and serve the needs of the community (school and public) for infor-
mation about teachers and teacher development,

e Publish brochures on training offerings and results,

e Keep administrators and board abreast of teacher-development
activities,

® Collect and distribute information for new teachers,

e Keep interexted organizations informed about teacher-development
activities,

As in all the sections of this guide, the desirable state of teacher development
does not reflect the ultimate, but just a more acceptable and progressive state than
typically exists, For the guide's purposes, the desirable is merely a condition to
strive toward,

You are now familiar with the roles of typical and desirable teacher developers,
but what roles lie within ihat range?

Examples of Teacher-Development Roles

Because you have only been exposed to roles ranging from typical to desirable,
the following examples (Role A and Role B) of functional descriptions for persons in-
volved in teacher development may be of value, Both persons described spend full

*"To work together toward a common end or purpose”. Ametican Heritage Dictionary for the English language.
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time in their teacher-development duties. They have both been in their position for
2 years and have b:zen in education for at least 14 years,

Role A

Role A represents a teacher developer whose functions fall between the typical
and the desirable, Role A is not as close to the desirable as Role B,

Teacher Developer A keeps up with the latest materials, methods, and equipment
for in-service training., He interacts with publishers, colleges, potential organizaticus,
and training materials produced during training design and deveiopment, Developer A
assists and encourages innovative programe within the school district, He maintains
information files in an attempt to keep himself and others current in the educational
field, His additional duties include administration of federal programs for teacher
training, administering professional-improvement leave and credit programs, and
managing the teacher-evaluation program for his entire state,

Role B

Role B represents a teacher developer whose functions place him closer to the
desirable portion of the scaie,

Teacher Developer B also keeps up with the latest in materials, methods, colleges
and universities, and training materials produced, He alsc assists and encourages
innovation, But, Developer B is different from Developer A because B .supervises
sabbatical leave, administrative interns, promotions, student-teacher experience,
innovation programs to train inner-city teachers and assists in the developinent of
teacher-preparation programs in colleges and universities,

Your Own Teacher -Development Role

The following list of functions compiled directly from our questionnaire has been
included to allow you to assess your functional role and plan to make it more desirable,
Please answer both questions about each function,

DO YOU DO YOU FEEL YOU
CURRENTLY PERFORM SHOULD BE PERFORMING
FUNCTIONS OF THIS FUNCTION? THE FUNCTION?
TEACHER DEVELOPMENT I II

(F'ill in the circle indicating your

response)
YES NO YES NO

A, TUse a valid information

collection technique

(e.g., questionnaire

interview to assess the

training needs of teachers

in your district) 0 0 0 v

N
P
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DC YOU DO YOU FEEL YOU
CURRENTLY PERFORM SHOULD BE PERFORMING
FUNCTIONS OF THIS FUNCTION? THE FUNCTION?
TEACHER DEVELOPMENT I II

(Fill in the circle indicating your
response)
YES NO YES NO

B, Assess teacher needs
direcily (from teachers)
and indirectly (your
assessment or from
administrators) 0 0 0 0

C. Prepare and distribute
information about teachex
development to people
within and outside of the
school system including
interested community
members 0 0 o 0

D). Involve yourself and the
teacher-development office
in community activities 0 0 0 0

E. Prepare and disseminate the
goals and aims of teacher
development 0 0 0 0

F. Evaluate each program
or activity undertaken
in the name of teacher
development 0 0 C 0

G. Design and conduct courses
which meet the individual
as well as group needs of
teachers 0 0 0 0

H, Involve yourself in coop-
erative college-school
planning for the totality
of teacher development
(preservice/in-service) 0 0 0 0

I. Provide complete and
competent instruction in
the affective as well as the
cognitive areas 0 0 0 0

J. Make available and
manage adequately the
resources necessary to
do ‘the complete job 0 0 0 0
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DO YOU DO YOU FEEL YOU
CURRENTLY PERFORM SHOULD BE PERFORMING
FUNCTIONS OF THIS FUNCTION? THE FUNCTION?
TEACHER DEVELOPMENT I I

(Fill in the circle indicating your

response)

YES NO YES NO

K.
0 0 0 0

L.
B 0 0 0 0

M.
0 0 0 0

N.
0 0 0 0

Totals

Now that you have responded to these ten items concerning your functions — plus
other functions you may have added - you can synthesize a description of your current
overall function and the one you feel you should perform. To do that, first review
your answers to the first column. Note for which functions you answercd "yes', Next,
review the second column, again noting the positive responses, The sun: positive
responses in Column I represents a description of what you now do. Tue sum of positive
responses in Column II represents that which you feel you should do. A special case
exists if you indicated that you now perform a function which should not be performed
(I-Yes, II-No). Room for growth is represented by those functions marked ""No'" in
Column II which are not marked '"Yes" in Columu I.
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. SECTION III - TEACHER DEVELOPMENT: ITS PROGRAM

Needs Identification

What is the basis for your in-service program? Did you construct it from a firm
bedrock of teacher needs and interests, or, did the initial planning result from a sub-
jective assessment of needs? Pioneers in in-service teacher development obviously as-
sumed the existence of a need for such training. Too often teacher-development decision
makers still assume that a2 need(s) exists and, therefore, base their programs on
assumptions o

The systematic identification of training needs could be the key to the development
of effective in-service programs. Effective planning in an educational institution de-
pends on the presence of the following conditions:

(1) An awareness of the need for planning

(2) The desire to plan

(3) The ability to plan in a rational and systematic manner

(4) The active involvement of the people who must carry out the plan,

It must be their plan. (B-11

The words "need identification' could be substituted for "planning' in the above listing.
An effective training need identification (TNI) program depends on the presence of

(1) An awareness of the need for TNI
(2) The desire to identify training needs

(3) The ability to identify training needs in a rational, systematic
representative manner

{4) The active involvement of the people who the in-service program will
affect,

Teacher-development decision makers require two types of inforrnation to plan a
TNI systerm: knowledge of sources of TNI irformation and methods of TNI. Therefore,
this section will provide the teacher-development decision maker with information about
sources and suggestions for their use of TNI. Based on this information, the teacher-
development decision mizar will be able to assess his present program and plan for
improvement,

Methods of Training-Needs Identification

When planning a TNI system, the teacher-development decision maker should
make sure that all training needs are specified in behavioral terms. A behaviorally
stated instructional term is an "intent communicated by a statement describing a pro-
posed change in a learner — a statement of what the learner is to be like when he has
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successfully completed a learning experience. It is a description of a pattern of be-
havior performance we want the learner to be able to demonsirate". (B-124) 1f the train-
ing needs are written as behavioral objectives, then the teacher development decision
maker will know not only where he is going with his program, but will also kuow when he
gets there. A training need stated in behavioral terms will specify the desired behav-
ioral outcome of the training, the conditions under which this behavior change would oc-
cur, and a criterion or standara measure of achievement. By stating a training need in
behavioral terms: (1) the appropriateness of certain content and instructional methods
will become clear, and (2) evaluation procedures will be clarified.

If you do not know how to write a behavioral objective or need to refresh your
memory,(ggtfzs‘l}iould refer to Robert Mager's short book, Preparing Instructional Ob-
jectives. This book will give you an opportunity to participate in a brief (! or
2 hour) self-~instructional course on writing behavioral objectives. Dr. Mager explains
how to define objectives, state them clearly, and measure progress in achieving them.
Knowledge of the concepts contained in his book is essential to meaningful training-
needs identification.

Assuming that you have read abeout or worked with behavioral objectives, try to
write one for the following teacher-training need.

(1) Our Teacher Needs Identification system presently seeks information
from other school administrators regarding programs in their schools.

(2) We need to ok*tain systematic Teacher Needs Identification information
from our school personnel because our in-service programs must be
responsive to our urban needs.

o Write your behavicral objective below:

The above statement concerning the planning of a training-need identification pro-
gram could be rewritten as reveral behavioral obje :tives. Example:

Given a statement {condition) of the school's new approach to in-service educa-
tion which emphasizes involvement and responsiveness to teacher needs, each
high school teacher will list (behavior) at least 3 (criterion) areas in which he
or she would like to receive help.
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After the training-needs identification system has been developed based on behav-
ioral statements, the expected outccmes of training should also be stated behaviorally.

Example:

Statement of Training Need

Results of the TNI program have shown that 25 percent of the teachers want
in-service development in working with students whose primary language is
not English.

Try wrilting a behavioral objective based on the above statement.

One cf the objectives for the teachers concerned with bilingual instructional
problams couid be:

Each teacher after having visited the homes of three or more students who do
not speak English as a primary language, defermines the following (conditions}):

(1) Whether any people living in the home speak English fluently

(2) If the family owns a record player or radio which would provide
some contact with English

(3) Whether or not the parents encourage the child to learn English
as a second language.

The teacher will orally present (behavior} hiz or her findings at the next in-
service meeting (criterion) to be used in planning the course content and
direction.

Key references concerning the writing of behavioral objectives may be found in
Appendiv B, numbers 13, 21, 22, 23, 24, 28, 124, 125, and 135. Please refer to them
if you have difficulty understanding or using behavioral objective.

Sources of Needs-~Identification Information

As you begin to plan your system and the resultant in-service program, you will
be primarily interested in what information sources are available and how to most ef-

fectively use these sources. The following exercise will help you answer these ques-
*y "8 about information sources.
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® Where are we now?

® Where do we want to go?

e How can we get there?

The exercise will consist of pairs of statements, a ''typical" one and a corre-

sponding "more desirable" statement. You can begin to assess your system by placing
your program on a continuum between the '"typical'' and "more desirable".

Example:
TYPICAL MORE DESIRABLE
Typically in-service programs are A more effective and desirable in-
based upon current university course service program can be developed
offerings. Presumably the university when teachers identify their own
is conscious of training needs and problems. Each school should per-
priorities. mit the teachers to choose content

appropriate to their needs. Each
school should have a local program
arranged according to the local needs
of that school.

Where does your in-service program stand? (Mark (X) on the continuum)

TYPICAL DESIRABLE

If for any of the following items your program is closer to the "typical" than the
""desirable" end of the scale for any item, you should begin to plan for improvement in
that area. To help your initial planning, relevant information follows most ''typical/
desirable' statements. The most innovative teacher-development decision makers who
are actively striving to improve their programs will not only gain information to assess
their programs but will go one step further. They will begin to plan for program im-
provement by reading the planning information and indicating a possible first step in the
march from "typical” to the "'desirable' end of the continuum. Please complete the
following exercise because it provides a key to the remainder of ir.-service planning,

The effectiveness of your in-service program will reflect the quality of your TNI system.

I. TYPICAL MORE DESIRABLE
Schools usually rely on the often A more desirable approach 1o
subjective judgment of one or two in- TNI would be to tap many scurces of
service administrators to determine information including students, teachers,
training needs and plan resultant in- parents, and interested community
service programs. members.

e Mark (X) the position of your TNI source involvement on the continuum.

TYPICAL — DESIRABLE
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® What sources do you presently use to obtain TNI information?

e Is your system for collecting this information thorough and svstematic?
Explain,

Planning Information - I

Students. Research has shown that pupils can provide as much information re-
garding teacher characteristics as can expert adult judges. (L-69) studies connected
with this project have concurred that the following are most important inputs in the
determination of {raining needs:

e Student perception of teachers
o Expressed student needs

o Student socio-~cultural backgrounds.

Even though student inputs should be used much more than they are, you must consider
the validity of their inputs and carefully scale priorities.

Teachers. Administrators and teachers in the past have vehemently accused
each other of being nonresponsive. Teachers state that administrators are nonresponsive
to their true in-service needs, while administrators loudly lament teachers' apathetic
attitudes toward in-service. The time has come, in fact is far overdue, for adminis-
trators and teachers to get together and approach the problem openly. Many feel that
administrators and planners must niake the first move in this common problem approach
because teachers have felt in the pzst that their in-service experience has been controlled
by the administration. Teacher-development decision makers who are sincere about
trying to bridge this in-school communication gap should heed the following:
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o Only when teachers define their own problems and want to do something
about them can an effective in-service program exist(B-118)

e Individual teachers themselves should determine their in-service needs.
Teachers should be encouraged to analyze their in-service requirements(B-195)

e Programs should be tailored to individual teachers needs.

Teacher-development decision maker's must make every effort to include teachers
in the planning and execution of their program. Teachers have strongly indicated that

they desperately want in-service development, but the design and content of the program
must reflect their needs.

Parents and Community. People whe are not within the school system, but still
a part of the system indirectly, can be a valuable TNI information source. This group
of persons includes parents and other interested community members.

These people often have much out-of-school contact with the students and can,
therefore, provide information regarding:

e The students' perception of their school

e The students' educational needs

e The students' socio-cultural backgrounds

e Peer and familial influences.

A TNI system which bypasses this source is operating at a suboptimal level.

All these information sources are inexpensive relative fo the cost of consultants
and research firms contracted to conduct need analyses.

Several sources have been discussed as being desirable. Can you add some others?

Students
Teachers

Parents/ Community Members

O
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Now that you have some information regarding varicus information sources for
TNI, state a firat step that you can take to begin to bridge the gap between where you are
now (refer back to TYPICAL/DESIRABLE continuum) and where you would like to be.

II. TYPICAL MORE DESIRABLE
A list of options for in-service Circulating a predesigned question-
programs is usually circulated and naire is by its nature limiting the scope
teachers are asked to indicate the of the potential of the in-service program.
most '"needed programs!''. Teachers must be allowed io freely indi-

cate needs. A large checklist such as
the Teacher erational Programs Iden-
tification(L-11) could be used as a first
step in TNI.

¢ Mark (X) the position of similar processes in your district relative to the de-
sirable and typical.

TYPICAL " - - DESIRABLE

¢ What procedure do you presently use to get initial TNI input from teachers?
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e Is your initial TiNi limiting or do you attempt to provide an open atmosphere
for choice? '

Planning Information - II

Based on information in the article, "A Problem Checklist for Teachers"(B~! 19),
the Teacher Operational Problems Identification checklist appears to be a more desir-
able type of questionnaire to be used in the early stages of TNI. The checklist contains
445 problems faced by teachers in areas of work; persons in authority; peers and staff;
community; students and discipline; working conditions; methods and curriculum; per-
sonal, and social, and professional roles. The checklist was intended to help teachers
coufront and identify their problems as a first step. When using such an it.strument,

you must remember that you may be limiting teachers on a number or types of responses
that they may make. (B-119)

Now that you have some information regarding initial procedures in TNI, state a
first step that you can take to begin to bridge the gap between where you are (refer
back to TYPICAL/DESIRABLE continuum) and where you would like to be.
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III. TYPICAL MORE DESIRABLE
Inputs from TNI to planning are A more desirable approach to
limited. Teacher, student, and planning for TNI includes the establish-
community roles are weak. ment of a representative forum group

at an early stage.
e Mark (X) your current type of representation on the continuum

TYPICAL DESIRABLE

Planning Information - III

The following information may assist you in planning for your program in this
crucial area. These suggested -methods may help you to bridge the gap between the
point where your program is n .w and where you would like it to be.

o The key to effective need identification is involvement. You may wish to
pursue the followir~ steps to achieve involvement.

(1) Circulate a communication among total faculty and administrative per-
sonnel requiring ideas for in-service programs.

(2) Ask teachers to select two or three most interesting to them.

(3) Tabulate and resubmit a categorize list to faculty.

(4) Request of each standing faculty committee thoughts on possible in-
service programs.

(5) Schedule a meeting for those who would care to make suggestions for
in-service programs.

(6) Employ an outside consultant to observe school and then suggest possible
programs.

(7) Invite parent or student groups to visit with you and offer suggestions
for improvement.

(8) Submit resulting list to faculty and request their preference concerning
topics. (B-58)

e To assist in identifying needs and involving different groups of people in the
program planning, you may wish to set up an advisory committee on teacher
education. The following is a suggested breakdown of committee membership
and method of selection:
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Members

(1) Students

(2)

Community representatives

Teachers and Administrators

(3)

(4)

Teachers-~-educators

Basis for Selection

Interest in previous planning committees
and/or recommendation of instructors
and/or election by classmates

Recommendation by public agency or
community group

District superintendent may identify
principals, and principals and/or other
teachers may select other teacher
representatives

Recommendation from department
chairman and interest in project

e Given the above planning information, you should be able to state a first:
step which you could take to involve more individuals, working as groups,

in TNI.

TYPICAL

Teachers have stated that they
are unfamiliar with the options available
to them in the in-service program and do
not know how to establish open lines of
communicaticn among the administrator,
teacher development decision maker,
and themselves. As a result, the in-
service program is nonresponsive to
the teachers!' training needs and the
teachers are, therefore, apathetic
about the in-service program.

MORE DESIRABLE

Establish an organization within
the school which would work to help
teachers to identify their training needs
and begin to bridge the communication

gap.

e Do you have a problem-solving mechanism, or are you still grappling with the

problem of low teacher motivation regarding the in-service program?

Mark (X)

your program's situation on the TYPICAL/DESIRABLE continuum.

TYPICAL

DESIRABLE

33



I11-11

Planning Information -~ IV

A learning center organization (as opposed to a place) could be established in the
school to enable all school personnel to interact more effectively with each other as well
as with the community. The center would provide a forum for new and experienced
teachers to identify their own problem areas and resultant training needs. Much pro-
fessional insight could result from the interaction among persons playing various roles
(e.g., counselor, librarian, special education teachers, etc.) within the school setting.
Once common problems and constraints are recognized, hesitant teachers may begin to
air problems and needs. This approach would provide all school personnel an oppor-
tunity to informally interact with each other on common and individual problems.
Teachers and supportive school personnel such as the nurse, counselor, and librarian
would begin to sense a unity of spirit and would, thereby, feel more influential regard-
ing planning. (D-3)

o The concept of the ombudsman, or mediator, has definite implications for
. in-service development. The ombudsman could serve as a receiver of needs,
problems, complaints, etc., from students, community leaders, teachers,
administrators, board members, etc. The ombudsman (perhaps a cadre of
people} could integrate his received inputs and present them to a planning
board or other bureaucratic structure. (B-57)

e Given the above planning information, state a planning idea that could be con-
sidered in your school that would give your teachers a ''voice' in their urban
in-service development.

You have completed this section in order to answer two questions:

® What information sources are available to assist in the identification of
urban in-service development needs?

e How can I, the teacher-development decision maker, most effectively use
these sources?

In order to answer these questions, you had to assess certain aspects of your
present system, read the included planning information, and begin to think about plan-
ni.g for TNI by stating a possible first step in planning.

ERIC
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The answers do not lie within the section. Only you, the teacher-development deci-
sion maker, can provide the impetus for action. You must thoroughly assess your own
program, identify all available TNI information sources, and plan TNI strategies or pro-
cedures. The following parts of this section will guide those activities.

The Cultural Environmient

Why is the urban culture so frequently criticized, lamented, and, in the end, blamed
for the state of the inner-city educational program? Why is the ghetto culture a scape-
goat and rationalization for educators who wish to ignore the real inner-city education
problems? And, why has white middle-class society documented and attempted to vali-
date these myths and stereotypes about the culture and its children?

One reason lies in the fact that a system will naturally try to retain myths which
blame factors nperating outside the system for wrongs existing within the system. In
actuality, the factors which account for moust problems in the classroom are growing
and operating from within the schools.

This realization is not pleasant for many educators who must now begin to change
their attitudes and behavior.

This section of the guide has beern designed to help the teacher developer analyze
his beliefs about the urban culture and to give him informaticn on the culture to aid him
in his decision making. The cultural statements contained in this exercise have been
compiled from our various information sources. The cultural information was categor-
ized into ‘

e Family and social group characteristics
o Teacher attitudes and characteristics
@ Shortcomings of the school and suggestions for overcoming these

shortcomings.

Two inner-city consultants reacted to the statements and then supplied alternative
statements.

The following "Typical Expressions" represent common beliefs about the inner-city
culture. Please read each statement and rate your beliefs regarding the statement on
the scale from 1 (strongly believe) to 5 (strongly disbelieve). A spacs is provided for
you to attempt to substantiate your belief.

o - .



EXAMPLE:
Typical Cultural Expression
1 = I strongly believe this statement. The schoolwork and progress of lower
2 = I believe this statement. class children is of a lower quality
3 =1 believe some parts of this statement. than that of middle class children.
4 =1 do not believe this statement,
5 = I strongly disbelieve this statement.
6 = I don't know.

- Circle One:

1 2 3 4 5 6

Explain:

You will also see a corresponding statement which represents an alternative expres-
sion about the inner-city culture. The alternative expression represents a synthesis of
expressions found in the literature and expressicns formulated by the project's Black
-urban censultants. If your feeling about the "Typical' statement differs greatly from
the '"Alternative Expression', perhaps you should closely analyze the basis for your
belief. You should closely analyze your beliefs relative to the "Typical" and the "Alter-
native' statements.. Such close scrutiny of your cultural beliefs may disclose that some
cf your beliefs are subjectively rather than empirically based and may, therefore, help
clarify any discrepancies for you.

EXAMPLE:

Alternative Expression

Many educators expect middle class children
to succeed and expect lower class children to
fail. Children will then modify behavior in
accordance with the expectativns of their
teachers. (B-14

The following exercise is not included to test you on your knowledge of the inner-city
culture as it affects the educational program, but to dispel inaccurate myths and
strengthen positive thought about the ghetto culture.

You can benefit from this section by merely reading the "Typical Cultural Expres-
sions' and then reading the "Alternative Expressicns’. But, if you are sincere about
analyzing your beliefs and changing those which are based on inaccurate information,
you will rate yourself and attempt io explain your stand as indicated in the exercise.
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As you complete this section, remember that although most of the expressicns are
generalizable to most urban areas, they do not provide a substitute for a need identifica-
tion system in your district.

In completing the exercise:

e Rate your belief
Circle rating number
Explain rationale for rating

Turn leaf to disclose alternative expression

Go to next expression.




- 1=I strongly believe this statement

( 2=1 helieve this statement
- 3=I believe some parts of this statement
- 4=I do ncot believe this statement

' l 5=1 strongly disbelieve this statement

6=I don't know

| Circle One:
1 23 456
Exoplain:

Circle One:
] 1 23 456
Explain:

Gircle One:
' 1 23 456
Explain:

T s v ng g g
.
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ALTERNATIVE EXPRESSION

White middle class society imposes the
detriment on the inner city. The inner-
city neighborhood does not cause the
detrimental effect. For example, an
inner-city child may exhibit low
motivation, but, (1) this motivational
level is bein-é—_i—udged by white middle
class standards, and (2) he has been
"told" by society that he is unmotivated.
(Consultants)

ALTERNATIVE EXPRESSION

Deprivation must be defined for each
case. Inner city children suffer certain
material deprivations such as the lack
of adequate food, medical care, and
clothing which may have negative effects
on learning. But it is only in these
areas that inner city children are
deprived. (Consultants)

ALTERNATIVE EXPRESSION

The home situation and the language do
not create problems if the school is
able to accept them positively and
constructively. (Consultants)

TYPICAL CULTURAL EXPRESSION

The inner city neighborhood has had
detrimental effects on its children
by fostering poor health practices
creating behavior problems, en-
couraging low motivation, and
development of student
self-contempt. -4

TYPICAL CULTURAL EXPRESSION

When developing an in-service
program one must consider the
effects of deprivation on
student learning. (B-153)

TYPICAL CULTURAL EXPRESSION

When developing an in-service program
one must consider the problems created
by the home situation and the language
problem of the inner city child. (B-153)

50



TYPICAL CULTURAL EXPRESSION

When planning an in-service program,
one must remember that the father's
absence precludes normal family life
and implies low-level parental care.
(Consultants)

TYPICAL CULTURAL EXPRESSION

Inability to learn or read seems to be
positively related to economic
. status. ‘="

TYPICAL CULTRAL EXPRESSION

Impoverished backgrounds, restricted
opportunities, and a sense of dispair
and resignation characterize the parents
of deprived children in our cities.
Parents need help in understanding

their children, seeing the value of
school, developing homemaking skills,
learning to cope with urban life, achiev-
ing vocational competence, and accept-
ing the responsibilities of

parenthood. (B-44)

III-16

ALTERNATIVE EXPRESSION

The importance of the father's
absence has been overly stressed by
white sociologists as a cloak and may
conceal racism. In most families the
mothers raise the children with fathers
being absent most of the time. The
term ''normal family life'' must also
be examined. We must concern our-
selves with what is normal for a
subculture rather than what is
"normal" for the culture at large in
order to eliminate the suspicion

and mistrust of inner city parents.
(Consultants)

ALTERNATIVE EXPRESSION .

True, inability to learn or read does
seem to be related to economic
status, but considering that the
learning and reading activities are
based on the norms of middle-class
life style one can easily understand
why. (Consultants)

ALTERNATIVE EXPRESSION

Considering the attitudes that many
people hold toward the children of

our cities, these feelings are under-
standable. Parents do understand
their children, they do value school
too much and they do know that the
only way to a better life lies in the
hands of the powers of the society.
Knowing these facts and deeply loving
their children, which is also not under-
stood by the people outside the inner
city, one cannot judge their acceptance
of the responsibility of parenthood.
(Consultants)
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nmi-i7

ALTERNATIVE EXPRESSION

The statement implies that learning

can only occur in quietness. Because
educators do not understand the

dialect of inner city residents, they
tend to believe that no sustained
conversation takes place. They do

not understand the fanction and
importance of nonverbal communication
as a survival tool. They cannot prop-
erly relate nonverbal messages to
verbal massages to form a complete
commun.cation picture. Also to
consider any dialect as ungrammatical
implies inferiority for those who

speak the dialect. He who criticizes

is subtly saying that he is superior
because his dialect is "correct'.

Also, because many people do not
express themselves in monotonous tones
and they do not recognize this difference
between the culture and the subculture,
they assume that speaking in monotonous
tones is incorrect. The corresponding
statements regarding dialect exemplify
aititudes prevalent in school programs
which are inhibiting the learning of our
inner city children. {Consultants)

ERIC

Aruitoxt provided by Eic:

TYPICAL CULTURAL EXPRESSION

Frequently in a lower-class home there
is much noise with little sustained con-
sistant conversation. There is much
nonverbal communication and what
verbal contact there is is likely to

be ungrammatical and monotonous.

(B, 34, Consultants)



II1-18

TYPICAL CULTURAL EXPRESSION

The disadvantaged child often not only
lacks the ability to distinguish auditory
cues, but the experience necessary to
judge them. Teachers tend to have
altogether different auditor patterns
which the poor preschool youngster
simply cannot comprehend. (B-34

TYPICAL CULTURAL EXPRESSION

Children of lower class parentage
should be removed from that environ-
ment and exposed to the large soceity
while in their formative years in order
to prevent damage due to ':nguage handi-
cap and lack of mother support and
stimulation. (B-10)

ALTERNATIVE EXPRESSION

These statements are contradictory
because they state that the disadvan-
taged child does have auditory cues
and experience but that the teachers
have altogether different auditory
patterns. This article is indicative

of reasons for failure of inner city
schools. School systems must start
responding to the children in a positive
way because these negative attitudes do
nothing but breed failure. This involves
understanding and accepting what the
child brings with him and developing
programs that build upon what he has.
Trying to irradicate what he brings
with him is to wipe hira out because he
brings a part of himself. (Consultants)

ALTERNATIVE EXPRESSION

The validity of the statement is ques~
tioned. Until the society can accept all
of its citizens as full human beings and
provide them with opportunities to pur-
sue the basic needs, nothing else will
improve the plight of poor people.
Lower-class environments are only
detrimental because the controlling
forces of the society have established
"traps' that insure them of not being
able to improve their living conditions.
(Consultants)
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III-19

ALTERNATIVE EXPRESSION

This statement exhibits a racial supe-
riority attitude. The characteristics
described are problems only when de-
fined by the middle class.
(Consultants)

ALTERNATIVE EXPRESSION

Because this statement is true, the school
school must shoulder the responsi-

bility to change its attitudes and

establish programs that are congruent
with the child and his life style.
(Consultants)

ALTERNATIVE EXPRESSION

This statement is questionable because
of the ignorance of most people cf
lower-class dialect. Once again the
lack of understanding that the verbal
plus nonverbal equals complete com-
munication is evidenced. Therefore,
because feedback is not in tha form that
middle-class people expect, fecedback is
missed by middle-class teachers.
(Consultants)

50

TYPICAL CULTURAL EXPRESSION

The following are common problems in
most poor neighborhoods: (1) faulty
speech patterns, (2) poor enunciation
and pronunciation, and (3) lack of books
and environmental experiences.(B"lgz)

TYPICAL CULTURAL EXPRESSION

The following factors limit the inner
city child in his development in school:

(1) Aggressiveness as a survival
technique

(2)

Lack of experience on which
school learning is usually based

{3) Inability to communicate with
t h through £
eachers throug orrrgg.%

standard English. (B-

TYPICAL CULTURAL EXPRESSION

Crucial differences between middle-class
and lower-class children is not in the
quality of the language but in its use.
There is more verbal interaction in the
middle class and more flexibility of
speech patterns. In contrast, the
verbal interaction required of lower-
class individuals is more routine and of
a more highly conventionalized nature.
the middle-class child learns by feed-
back, the disadvantaged child lacks it.



TYPICAL CULTURAL EXPRESSION

While most inner city children do not
articulate well in the usual linguistic
sense they are certainly expressive.
City children are people oriented.
Despite a paucity of the usual cultural
experiences the city child is frequently

more wordly wise than his suburban
neighbor. (B-138)

TYPICAL CULTURAL EXPRESSION

The socially disadvantaged could learn
more rapidly and efficiently if they had
more concrete experiences on which to

base their vocabulary and reasoning
skills, (B-83)

TYPICAL CULTURAL EXPRESSION

Education is an instrument of social
mobility.

I1I-20

ALTERNATIVE EXPRESSION

This statement is true. The use of the
term ''paucity of the usual cultural
experiences' should be expanded and
~larified to point out that it means
middle class, and that rich cultural
experiences for the child do exist in
the inner city and should be built into
his school program. (Coasultants)

ALTERNATIVE EXPRESSION

Again, the author cites the child as the
problem, the role of the school learn-
ing to meet the child is excluded.
School does not capitalize on those ex-
periences that the inner city child has
had. (Consultants)

ALTERNATIVE EXPRESSION

We have long focled ourselves by re-
garding education as an instrument of
social mobility, but public education
has failed to assist the rise of lower
classed and ethnic groups to a higher
socio-economic status. Matropolitan
pupils have long failed to reap the
benefits from an educational system
geared largely to the middle class.
(Consultanis)
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2=I believe this statement

3=I believe some parts of this statement
4=I do not believe this statement

5=1 strongly disbelieve this statement
6=I don't know

Circle One:
1 2 3 45 6
Explain:

Circle One:
1 2 3 45 6
Explain:

Circle One:
12 3 45 6
Explain:

53



[y

1

-

e}

lminan }
H

ik
1

1]

| &= |

he

sl

l;q,_...:

L]

Lasceapmnl %.M.:

1=I strongly believe this statement
2=I believe this statement

3=zI believe some parts of this statement
4=I do not believe this statement

4=I strongly disbelieve this statement
6=I don't know

Circle Ore:
1 23 456
Explain:

54



(Please turn leaf)

T3
-
i
[N
i



II1-21

ALTERNATIVE EXPRESSION

The language is not deficient, but

is different. It is not well understood

by many middle-class educatcrs.

Items 2 and 3 illustrate problems for

the middle~class educators because they
are ignorant of the Black and or inner-
city culture. The schools have reinforced
low self-esteem and educational aspira-
tions evidenced by the racist textbooks
programas which are set up according

to middle-class norms. Inner-city stu-
dents are disoriented to intciligence tests
because they are usually constructed for
middle-class children and as a result
(Number 9) inner-city children are not
familiar with middle-class standards.

But why should they be? One could say
that inner-city children are slow learners
if they are compared to the middle~class
students who are at a great advantage be-
cause they have concrete things to relate to
the schools activities. {Consultants)

TYPICAL CULTURAL EXPRESSION

The following characteristics are fairly
consistent among children from de-
prived backgrounds;

(1)
(2)

(3)

(4)

(5)

(6)

(7)

(8)

(%)

(10)

Languape deficiencies

Weak perceptual discrimination,
concentration difficulty, and
limited attention span

Orientation to the present fulfill-
ment in a nebulous perspective
of the future

Low self-esteem and low educa-
tional aspiration

Disoriented to intelligence and
standardized tests.

Slow learning is their way of
learning

They possess a unique learning -
style

They are expressive and usually
creative role players

They lack familiarity with
middle-class standards

Achievement is likely to be
highly motivated and influenced
by teacker expectation.

Middle-class students have a great
advantage.



II1-22

TYPICAL CULTURAL EXPRESSION

Education in the public, schools should
follow two principles or theories;
identical education for all children and
equal education for all children.

TYPICAL CULTURAL EXPRESSION

Compensatory education has been de-
gsigned to help urban children who
because of their backgrounds have a
more difficult time in school and can
appear to be inferior. The urban
school system must try to eradicate
such backgrounds.

ALTERNATIVE EXPRESSION

This planning inhibits the development
of good programs for the educationally
disadvantaged. This type of curric-
ulum planning is based on the assump-
tion that it is a good practice to merely
use middle-class experiences so that the
socially disadvantaged can understand
and benefit from middle-class oriented
instructions. Instead, the following
four guidelines should be followed:

(1) group by educational need, (2) in-
corporated developmental programs
and instructions, (3) work on an
immediate goal basis, and (4) take
small developmental steps. Provide
the child with meaningful success
expzriences. When they are exposed
to the nonmeanirngful requirements,
they can become disillusioned and

quit.

ALTERNATIVE EXPRESSION

This principle is perpetuating the

idea that urban children are inferior.
Urban school systems musti learn to
capitalize on the culture of minority
children and not try to eradicate such
background. Ghetto schools are often
burdened by financial restraints.
Money that finally reaches the urban
disadvantaged sc'ool is too often
wasted on traditional approaches that
are simply not appropriate for the
inner-city school. They become in-
volved in the ''futility of doing more of
the same things that have not worked in
the past".(B' 21) '




II-i7

ALTERNATIVE EXPRESSION

The statement implies that learning

can only occur in quietness. Because
educators do not understand the

dialect of inner city residents, thev
tend to believe that no sustained
conversatinon takes place. They do

not understand the frnction and
importance of nonverbal cornmunication
as a survival tool. They cannot prop-
erly relate nonverbal messages to
verbal meassages to form a complete
commun.cation picture. Also to
consider any dialect as ungrammatical
implies inferiority for those who

speak the dialect. He who criticizes

is subtly saying that he is superior
because his dialect is "correct".

Also, because many people do not
express themselves in monotonous tones
and they do not recognize this difference
between the culture and the subculture,
they assume that speaking in monotonous
tones is incorrect. The corresponding
statements regarding dialect exemplify
aititudes prevalent in school programs
which are inhibiting the learning of our
inner city children. (Consultants)

ERIC

Aruitoxt provided by Eic:

TYPICAL CULTURAL EXPRESSION

Frequently in a lower~class home there
is much noise with little sustained con-~
sistant conversation. There is much
nonverbal communication and what
verbal contact there is is likely to

be ungrammatical and monotonous.

(B, 34, Consultants)



III-18

TYPICAL CULTURAL EXPRESSION

The disadvantaged child often not only
lacks the ability to distinguish auditory
cues, but the experience necessary to
judge them. Teachers tend to have
altogether different auditor patterns
which the poor preschool youngster
simply cannot comprehend. (B-

TYPICAL CULTURAL EXPRESSION

Children of lower class parentage

should be removed from that environ-
ment and exposed to the large soceity
while in their formative years in order
to prevent damage due to '2nguage handi-
cap and lack of mother support and
stimulation. (B-10)

AL TERNATIVE EXPRESSION

These statements are contradictory
because they state that the disadvan-
taged child does have auditory cues

and experience but that the teachers
have altogether different auditory
patterns. This article is indicative

of reasons for failure of inner city
schools. School systems must start
responding to the children in a positive
way because these negative attitudes do
nothing but breed failure. This involves
understanding and accepting what the
child brings with him and developing
programs that build upon what he has.
Trying to irradicate what he brings
with him is to wipe hira out because he
brings a part of himself. (Consultants)

ALTERNATIVE EXPRESSION

The validity of the statement is ques-
tioned. Until the society can accept all
of its citizens as full human beings and
provide them with opportunities ta pur-
sue the basic needs, nothing else will
improve the plight of poor people.
Lower-~-class environments are only
detrimental because the controlling
forces of the society have established
'"traps' that insure them of not being
able to improve their living conditions.
{Consultants)
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I11-19

ALTERNATIVE EXPRESSION

This statement exhibits a racial supe-
riority attitude. The characteristics
described are problems only when de-
fined by the middle class.
(Consultants)

ALTERNATIVE EXPRESSION

Because this statement is true, the school
school must shoulder the responsi-

bility to change its attitudes and

establish programs that are congruent
with the child and his life style.
{Consultants)

ALTERNATIVE EXPRESSION

This statement is questionable because
of the ignorance of most people of
lower-class dialect. Once again the
lack of understanding that the verbal
plus nonverbal equals complete com-
munication is evidenced. Therefore,
because feedback is not in the form that
middle-class people expect, fecedback is
missed by middle-class teachers.
(Consultants)

o0

TYPICAL CULTURAL EXPRESSION

The following are common problems in
most poor neighborhoods: (1) faulty
speech patterns, (2) poor enunciation
and pronunciation, and (3) lack of books
and environmental experiences.(B'lgz)

TYPICAL CULTURAL EXPRESSION

The following factors limit the inner
city child in his development in school:

(1) Aggressiveness as a survival
technique

(2)

Lack of experience on which
school learning is usually based

(3} Inability to communicate with
teachers through forma
gh formd]

standard English.

TYPICAL CULTURAL EXPRESSION

Crucial differences between middle-class
and lower-class children is not in the
quality of the language but in its use.
There is more verbal interaction in the
middle class and more flexibility of
speech patterns. In contrast, the
verbal interaction required of lower-
class individuals is more routine and of
a more highly conventionalized nature.
the middle-class child leazrns by feed-
back, the disadvantaged child lacks it.



TYPICAL CULTURAL EXPRESSION

While most inner city children do not
articulate well in the usual linguistic
sense they are certainly expressive.
City children are people oriented.
Despite a paucity of the usual cultural
experiences the city child is frequently
more wordly wise than his suburban
neighbor. (B-138)

TYPICAL CULTURAL EXPRESSION

The socially disadvantaged could iearn
more rapidly and efficiently if they had
more concrete experiences on which to
base their vocabulary and reasoning
skills. (B-83)

TYPICAL CULTURAL EXPRESSION

Education is an instrument of social
mobility.

III-20

AL TERNATIVE EXPRESSION

This statement is true. The use of the
term ''‘paucity of the usual cultural
experiences' should be expanded and
~larified to point out that it means
middle class, and that rich cultural
experiences for the child do exist in
the inner city and should be built into
his school program. (Cousultants)

ALTERNATIVE EXPRESSION

Again, the author cites the child as the
problem, the role of the school learn-
ing to meet the child is excluded.
School does not capitalize on those ex-
periences that the inner city child has
had. (Consultants)

ALTERNATIVE EXPRESSION

We have long focled ourselves by re-
garding education as an instrument of
social mobility, but public education
has failed to assist the rise of lower
classed and ethnic groups to a higher
socio-economic status. Metropolitan
pupils have long failed to reap the
benefits from an educational system
geared largely to the middle class.
{Consultanis)
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I11-21

ALTERNATIVE EXPRESSION

The language is not deficient, but

is different. It is not well understood

by many middle-class educatcrs.

Items 2 and 3 illugtrate problems for

the middle-class educators because they
are ignorant of the Black and or inner-
city culture. The schools have reinforced
low self-esteem and educational aspira-
tions evidenced by the racist texthooks
programs which are set up according

to middle-class norms. Inner-city stu-
dents are disoriented to intciligence tests
because they are usually constructed for
middle-class children and as a result
(Number 9) inner~city children are not
familiar with middle-class standards.

But why should they be? One could say
that inner-city children are slow learners
if they are compared to the middle-class
students who are at a great advantage be-
cause they have concrete things to relate to
the schools activities. {Consultants)

TYPICAL CULTURAL EXPRESSION

The following characteristics are fairly
consistent among children from de-
prived backgrounds:

(1)
(2)

(3)

(4)

(5)

(6)

(7N

(8)

(%)

(10)

Language deficiencies

Weak perceptual discrimination,
concentration difficulty, and
limited attention span

Orientation to the present fulfill-
ment in a nebulous perspective
of the future

Low self-esteem and low educa-
tional aspiration

Disoriented to intelligence and
standardized tests.

Slow learning is their way of
learning

They possess a unique learning -
style

They are expressive and usually
creative role players

They lack familiarity with
middle~class standards

Achievement is likely to be
highly motivated and influenced
by teacher expectation.

Middle-class students have a great
advantage. .



TYPICAL CULTURAL EXPRESSION

Education in the public_schools should
follow two principles or theories;
identical education for all children and
equal education for all children.

TYPICAL CULTURAL IEXPRESSION

Compensatory education has been de-
signed to help urban children who
because of their backgrounds have a
more difficult time in school and can
appear to be inferior. The urban
school system must try to eradicate
such backgrounds.

III-22

ALTERNATIVE EXPRESSION

This planning inhibits the development
of good programs for the educationally
disadvantaged. This type of curric-
ulum planning is based on the assump-
tion that it is a good practice to merely

use middle-class experiences so that the

socially disadvantaged can understand
and benefit from middle-class oriented
instructions. Instead, the following
four guidelines should be followed:

(1) group by educational need, (2) in-
corporated developmental programs
and instructions, (3) work on an
immediate goal basis, and (4) take
snrall developmental steps. Provide
the child with meaningful success
exp:zriences. When they are exposed
to the nonmeaninrgful requirements,
they can become disillusioned and
quit.

ALTERNATIVE EXPRESSION

This principle is perpetuating the

idea that urban children are inferior.
Urban school systems must learn to
capitalize on the culture of minority
children and not try to eradicate such
background. Ghetto schools are often
burdened by financial restraints.
Money that finally reaches the urban
disadvantaged sc* ool is too often
wasted on traditional approaches that
are simply not appropriate for the
inner-city school. They become in-
volved in the ''futility of doing more of
the same things that have not worked in
the past'. (B-121)
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1=I strongly believe this statement

2=1 believe this statement
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5=1 strongly believe thie statement
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III-23

ALTERNATIVE EXPRESSION TYPICAL CULTURAL EXFRESSION
These statwmaents are dangerous (1) To be culturally deprived means
because, based on them, one could very often to be biolcgically

say that some people are inherently deprived and as a result of this
or biologically inferior. Many and other training factors un-
people in America are placed at a willing to delay gratification.

disadvantage because of race, color,

or economic status. The school and

scciety in general have not responded
positively to this group of people

as a whole because to do so wouid

(2) Cultural deprivation produces
reduced intelligence as a
function of lesser ccognitive
perceptual and verbal skills.

result in having o deal with the (3) Cultural deprivation usually
redistribution of power and wealth. means having little achieve-
(Consultants) ment motivation.

(4) Cultural deprivation yields un-
favorable attitudes towards
self, others, and society
which in turn may result in
deliquent behavior. (B-151)

ALTERNATIVE EXPRESSION TYPICAL CULTURAL EXPRESSION
No. 1 is true because an authoritarian The following are characteristics of the
teacher is more congruent with the inner-city child:

adults that the child encounters in

his life. Ideally this teacher would (1) He needs an authoritarian

place restrictions and limits for the teacher
child and help him grow to where he (2) He has a great concern for
can set his own restrictions and the 3 R's

limits. There is a definite need to
discuss why the authoritarian adult
in the Black community has been a (4) He works in a slower manner
necessity. No. 3 is also true because
the child sees himself as an underdog.
Again the inner-city child can be con-
sidered a slow learner only when compared
to the middle-class learning style. Also,
the child may want a better standard of
living but the middle-class standard of
living is today being questioned by many
Gﬂnople. (Consultants)
ERIC
Rrovos oo e s , ‘ G 2

(3) He favors the underdog

(5) He wants a better standard of
living but is not attracted to
the middle-class standard. (B-120)




II1-24

TYPICAL CULTURAL EXPRESSION

The behaviors ascribed to disadvantaged
people are only disadvantageous when
they try to function in the dominant
culture. (B-108)

TYPICAL CULTURAL EXPRESSION

Teacher attitudes toward inner-city
children comprise one of the largest
problems in the inner-city school

today. Most teachers are either from
middle-class backgrounds or lower-class
members wishing to climb socially and
economically; therefore, their teaching
carries a ''middle class' imprint

without understanding of or patience

with a lower-class child. (B-33)

63

ALTERNATIVE EXPRESSION

True. Aggressiveism, nonstandard
dialogue, and a matriarchial setup
are all quite functional within the
subculture. (Consultants)

ALTERNATIVE EXPRESSION

The following are suggestions for a‘ti-
tude and behavioral change: (1) accept
the culturally different children as they
are; they have been rejected often

enough by others, (2) accept their dia-
logue without attempting to change it,
because one's'vrir:...ry dialect is one's
self; the two cannot be sezparated. The
primary dialogue is also @zn important
means of survival. It is a mark of
racial prime and a way of authority. No
other person with whom the children
communicate uses the standard dialect.
A thing must be proven to be of some use
before it can be learned. Too many teach-
ers have been trained or "educated' to
believe that we have only one acceptable
standard dialect. Therefore, they expect
the child with a different dialect to con-
form and adopt the standard even though
it is not spoken anywhere else in the
child's environment. The problems are
intensified when: (1) we expect the

child to learn the standard spoken dialect
s0 that he can communicate with us, and
(2) we expect him to learn the language of
instruction, (3) we expect him to learn the
written o~ literary dialect with the im-
probabie and artificial dialect of some

of the basal readers, (4) in addition to
learning the standard dialect, the child is
expected tc keep up with middle-class
children and his middle-class teachkers
and adapt to their standards and

values. (B-170)
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I-I strongly believe this statemen:

2=] believe this statement

3=1 believe some parts of this statement
4=I do not believe this statement

5=1 strongly disbelieve this statement
6=1 do not know

Circle One:
1 2 3 4 5 6
Explain:

Circle One:
1 2 3 4 5 6
Explain:
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1=I strongly believe this statement

2=I belijeve this statement

3=I believe some parts of this statement
4=I do not believe this statement

5= strongly disbelieve this statement
6=I don't know

Circle One:
1 23 45 6
Explain:

Circle One:
1 2 3 45 6
Explain:
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ALTERNATIVE EXPRESSION

The following are problems of the
disadvantaged pupil: (1) Teaching
procedures and learning styles in
the inner-city schools don't match.
(2) Material is not reiated to fane
learner's knowledge or experience.
(3) The content and technical methods
ignore the learner's feelings about
his experiences. (4) The concerns
of the learner are ignored. (B-117)
The inner-city curriculum must
respond to the influences of the
environment and use the culture of
the disadvantaged as a base to build
upon rather than something to be
eradicated. (B-108)

ALTERNATIVE EXPRESSION

Inner-city children must cope with

a "hidden curriculum' which makes
additional demands. The inner-city
child must learn not only the content

of the apparent curriculum, but he also
must learn to express, react and re-
late in a middle-class manner. For
example, the apparent curriculum of
the school seeks to develop the ability
to formulate abstractions. The hidden
curriculum adds the requirement that
these abstractions be formulated and
communicated in standard English. The
bureaucratic demands of the school
system may well represent the
"digadvantages'' of the ''disadvantaged'.

III-25

TYPICAL CULTURAL EXPRESSION

The problems of the slum school are
due as much to the alienatirn in the
school staff as they are to the cultural
alienation of the child. (B-149)

TYPICAL CULTURAL EXPRESSION

One of the major difficulties facing
the urban teacher is the lack of sensi-
tivity to the values and feelings of the
children which are outside the ranfe
of their personal experience. (B-149)
All inner-city teachers must try to
understand and accept the culturally
deprived child. (B-78)
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Program Content

When did you last examine the content of your in-service teaching-training pro-
grams? Is the ~ontent relevant to the expressed needs of your inner-city teachers? Is
it applicable to a different type of problem than has existed in such proportinn at any
other time? In such testing of the content of urban teucher developmert effori you
must examine your content in these ways to prevent the accelerating rate of obsoles-
cense that is so prevalent in urban teaching principles and practices,

This section will help you examine the content of your program, You will be able

to study practices in a typical-to-desirable range, and then assess your current plan-
ning approach,

Typical Program Content

A therough examination of literature concerning teacher development content re~
vealed that a typical body of in-service countent does, in fact, exist. Site visits con-
firmed that finding, The typical content treated by local teacher-development programs
is the derivative of traditional in-service curriculum planning groups, {B-109), Cur-
riculum planning as the content of in-service sessions has been expanded and extended
to include content teaching about instructional methods and materials for use in the
classroom, The methods and materials content is generally subject matter specific
and taught to supplement the pre-service courses, Such an expansion of in-service
content has made it possible for a teacher to learn in the school many o. une instruction
principles and practices in the current college-teacher preparaticz curriculum, Typi-
cal extensions of traditional in-services include the orientation of new teacher tc tie

iprocedures of a given district,

Desirable Program Content

One of the results of these typical practices is that the teachers have limited their
teacher-dévelopment concept to the types of in-service courses mentioned, The possibil-
ity of treating more desirable content through teacher-development programs should be
viewed as an opportunity to further extend and expand the traditional curriculum plan-
ning group, The most desirable content for teacher development does not result from
perceived needs and or gradually evolve from educational practice. Rather it treats a
backlog of training needs, which have been directly assessed in the district, Needs are
treated which have been validly assessed and specified, Though some general areas of
need should be treated in most every urban district care in content selection must be
exercised by urbzan teacher-developinent decision makers, The precise needs of individ-
ual and grouped teachers should be assessed before deciding content specifics, The
general areas of content currently comprising much of the training need include human-
relations training, (B-150) crogs-cultural training, (B-187) interpersonal awareness and
sensitivity training, (B-70,71) attitudinal training, (B-27) and nonverbal behaviors, In
addition, two processes taught as content are needad in many districts — interaction
analysis 2nd micro-teaching, The literature and direct communication of teacher devel-
opers coxntain references to the general areas cited, In order to specify the exact needs
of your district you must locally assess your needs.
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Examples of Program Content

Because raere mention of general content areas meets only a portion of the guide's
goals, three individual case examples of the conteni treated in several urban districts
will be described. None of the examples describes entirely the desirable content., Each
of the examples does, however, show in more detail the treatment of teacher-development
content which is more contemporary, more needed, and more relevant than the typical.
Micro-teaching as 2 method of teacher development becoming increasingly more common.
In the southwest states micro-teaching sessious are used to train teachers in the oral
language teaching skills necessary to help improve the English speaking ability of
Mexican- American and Indian children. Medium-size group demonsirations and pre-
sentations are followed by a small-group learning experiences. Those experiences are
used as a foundation for a micro-teaching experience for a teacher, her new skills, and
three elementary students, The micro-experience is thzn evaluated by the teacher, If
she desires, she then may ask for evaluation and comment from her colleagues after they
view the video tape of her performance, The total experience is very effective, (D-18)

Nonverbal communication has many implications as conteat for inner-city teacher
training efforts, One implication is described by Howard Becker in his Ph,D, disserta-
tion, (B-12) Becker tells of the importance of the nonverbal behaviors elicited by rirban
students, Implicit in his dissertation, is the suggcstion thatteacher-training content
should include a methods vortion to familiarize the teacher with the recognition and
interpretation of student nonverbal behaviors, Charles Galloway discloses another facet
of nonverbkal communication as teacher training content, (B-71) He warns of the uncon-
scious or unnoticed signals that teachers emit nonverbally, There are cultural varia-
tions in the values for and connotation of certain non-verbal béhaviors, If a teacher is
unaware (untrained) in nonverbal communication, she views.the risk of nonverbal mis-
communication and creating an even more serious cultural misunderstanding. The
Galloway "shortcourse' on nonverbal communicatior in The Instructor(¥-71) suggests
possible in-service training content to avoid the problems mentioned,

Intergroup relations is the content for in-service teacher training in a New England
urban district, The initial aspects of the course seek to awaken the teachers to the
necessity of dealing with intergroup relations, Subsequently intergroup methods, re-
sources, and ideas were presented, The presentations were rnade in ten 2-hour ses-
sions through the use of short films and discussions,

;. greater number of examples of cifort in the general areas previously mentioned

are included in the appendices of this guide,

Planning of Program Con:ent

The fundamental ideas about the content of typical and desirable teacher-development
programs presented will benefit you in assessing your present program and in planning for
needed programs. An additional help is the foliowing assessment and planning list «.hich
is the result of an open-ended qucstion sent by the project team to 136 urban districts, (A-3)
Your assessment of past programs should be made by entering a mark (X) in the "'"past
content” column, Content perceived as ''needed" by your district should be identified by
a mark (X) in the ""perceived 'need"' column, '"'Need'" appears in quotation marks be-
cause it indicates projected general nseds, It refers to general needs not yet verified
\“tlw a systematic needs assussment method,
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Classroom methods/materials
Human relations
Minority group problems
Individualized instruction
Curriculum development
lLeadership development
Use of equipment
Behavioral objectives
Exceptionai children
Educational goals
Teacher orientation

Behavior modification

Prescriptive teaching
Self-awareness
Educational change
Learning theory
Paraprofessionals
Interpersonal sensitivity
Communications skills
Classroom guidance
Teacher attitudes
Cultural awareness
Sex education
Interaction analysis
Confrontation

Behavior management

The list is certainly not exhaustive,
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Past Content

It should, however, stimulate you to record

RN RREREERRRRRRRN

Perceived '"Need"

RN R R RN RN

your past content and perceived ''meeds' which will give you an idea of what you have

offered and an idea of the content that might be of value to offer in the future,
ment is as good as your accuracy in the '""past-content' column,
No matter what needs — identification instrument you
chose (questionnaire, interview, etc.,), you should accurately identify and specify needs

the "perceived need' column,

and try to include the needed content in future programs,
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Program Structure

Who dictates the instructional methods used in your in-service — you or your pro-
gram objectives? We hope that by now you know what the typical and desirable respenses
to this question would be,

The structure of a teacher-development session or series of sessions, including the
method of instruction, should be the verdict of the original need to be served and the
session content objectives, Many traditional structures and methods, such as group lec-
tures and tape-slide presentations, are familiar and therefore used by teacher-
development planners, Large group lectures and tape-slide presentations are examples,
Sorne of the more contemporary types of instruction, such as simulation, gaming, and
task group methods, seem to be less familiar,

This part of the guide will present many of the typical and more desirable program
structures and methods for teacher-development activities, Some examples of program
methods and structures also have been described to help you assess and plan your pro-
gram methods and structures,

Typical Program Structure

The typical type of program for teacher development is a one-shot blanket presenta-
tion to a large (51 or more participants) audience, (B-109) Del"nonstratiori, discussion
groups, and lectures are the most frequent -.iethods for such presentations, Role-
playing and problem solving for groups of 15-25 are also frequent types of programs,

The participants in most programs are grouped by grade level or subject area, Most of
the presentations are semiformal and held in a school facility,

Desirable Program Structure

The typical style of a teacher-development program is less imaginative and flexible
than it could be, A more desirable program might offer a wider variety of instructional
methods and structures, Combinations of types may be appropriate, The desirable pro-
gram is designed with cognizance of the motivational aspects of the teacher-learning
environment. The place, structure, and method for a presentation are planned to encour-
age involvement, Current methods of instruction are matched to the objectives of the
program and the needs of the teachers, Multiple exposures and differing detail levels of
depth are vsed appropriately to meet the needs of individual participants, (B-30)

The desired E'oa%rams set the number of participants by the specific activity which
will involve them, =~ Enjoyable techniques of presentation are included whenever
relevant and appropriate,

Teachers have enjoyed how-to-do-it presentations followed by role-playing for
practice in certain topic areas, (B-71)

Desirable program methods and structures, when introducing an innovation, should
reflect a cunsideration of the steps in accepting a new idea, Consider the following:
knowledge of an innovation is essential for implementation, A committment to use an
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innovation is necessary for its accpetance, Guidance in the use of an innovation is
essential for its implementation, (B-14)

To capture the desirable, a more informal, individualized program utilizing

traditional and contemporary methods (in combination, if necessary) which interests
teachers should be planned, (B-195)

Examples of Program Structures

Some of the programs studied are quite desirable, others quite typical, The exam-
ples which follow are representative of both kinds of programs, One example commes
from a small-city district on the Great Lakes, In that district, all of the 600 teachers
gathered for an entire day of in- service training, The topic for the day was human re-
lations. Besides marking a '""first'" in district administrative-teacher organizational
zooperative planning, the effort utilized large-group and small-group learning activities,
There were no lectures, no panels, and no moderator talks, The teachers were the only
participants, Group dynamic principles were observed and the day reportedly benefited
all who attended, (B-141)

Another example of a program within the typical to desirable range comes from a
West Coast school district, The district set out to tackle an age-old problem in educa-
tion, Keeping teachers in top shape by allowing them to implement their creative ideas,
The in-service training method involved providing guidance to teachers in preparing idea
proposals for classroom innovations, The teacher was aided in preparing a proposal fou
some ''pet'" wroject, If the project seemed worthy, resources to carry it through were
allocated, Procedural matters and other red-tape were handled by staff other than the
teacher-innovator, In 1968, seven such programs were operative and the reported
results of that p~ogram structure and method were very positive, (B-101)

4 third example comes from a midwest city district where three in-service simple
innovations were tried, The first involved the improvement of teaching practices through
the audio taping of class sessions, During a normal teaching class and without compli-
cated video equipment, the oral portion of the class is taped, The tape is then analyzed
by the teacher in order to help her improve her classroom performance, The method
and structure provides a self-learning in- service experience for teachers without using
large amounts of teacher time or vast resources, (B-101)

Another innovative in- service method tried by the district used student appraisal
to gain a more accurate picture of the teaching improvements needed and then allowed
the teacher to modify his or her behavior accordingly., The students rated 52 statements
about teaching, The ratings were then fed back to the teacher, Individual teachers
ratings were subsequently used during in-service meetings by the teachers both individ-
ually and in groups to improve teaching methods, (B-101)

The last in-service practice to be discussed in this example, is that of using "cross-
generational cross-status development teams'' to oper. communication channels within
school buildings, The school building teams are formed and function to identify and
solve human relations problems which are as yet unresolved, The method provides in-
service training in human relationships for administrators, students, and teachers,(B-182)
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The examples given are, of course, only sketches of the totai in-service practices
at any one of the districts cited, The examples are only presented as an aid for you to
concepiualize teacher-development structures and methods within the range !rom typical
to desirable practices,

Planning the Program Structure

Below is a listing of methods and structures for urban teacher development activities
The list is a compilation of methods and structures used for past and current urban
teacher-development efforts, In the list are some items you have tried, others you are
familiar with but as yet have not tried, and some you are not familiar with, Indicate
where appropriate by a "T'" those items representing methods or structures you have
tried, Next, indicate with an "F'" those items you are familiar with but as yet have not
tried, And lactly, indicate with an "N'" those items with which you are not yet familiar,

Methods/Structures nn nEn N

I.ecture presentation
Medium group discussion
Large group demonstration
Role playing®

Child case study* A
Multimedia presentation™®
Diary (seif- study)™

Panel discussion
Micro-teaching

Simulation™

Games

Interaction analysis

"I group™

Encounter group

Individual que .t
Brainstorming

Problem- solving session
Family visits™

School observations (visits)*
Individual tutored experience

Inquiry groups*

Interpersonal confrontation
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This lizt of meithods and structures for developing urban teaching is not irclusive,
1t does, however, contain many activities which had been shown especially successful,
yet not normally used, to teach the difficult, affective, and cultural conient so greatly
needed in urban areas, Methods which have been shown to be of value for urban teacher
development in the areas mentioned are marked by an "', (B-170)

Your indications on the list, especially opposite ''*" items, should be particularly
useful in your planning. As a teacher daveloper, you should plan to increase your reper-
toire of program types, In other words, you should plan to increase the number of "T"
items and decrease the number of '"N" items, To begin with, you should try to locate
definitions and examples of items you have marked '""N", A move of "F's'' to the "'T"
column is also desixrable,

Deliberate planning for the identification of needs and subsequent matching of appro-
priate program types should lead you to changes in ycur "T! 6 "F'",6 and ''N" indications,
Novel types of programs which are not responsive and appropriate to teacher needs
should be avoided, There is evidence of too many interpersonal, human, and cultural
needs to expend time on weakly based experimentation,

Program Timing

Are your teachers apathetic about in-service? Do they grudgingly attend certain
in-service sessions? Dc you see low teacher motivation as a stumbling block in the
effective development of your in-service? Perhaps your problem is a direct result of
(instead of a barrier inhibiting) your planning, .

Teachers are typical human beings, As such, they like to have free vacation days,
normal working hours, and to grow in their profession or occupation, From auto mech-
arice fo brain surgeons _ﬁn‘:le want to learn more about their work and improve their
skills, Why then must in- service planners bemoan teachers apparent apathy? Perhaps
the root of the problem has not yet been uncovered,

For maximum involvement of teachers in teacher-development experience the
location and time of the experience must be considered, No matter how viable the pro-
gram content is nor how great the need served, if a program is given at an inappropri-
ate time or location the effort will not be a success,

Typically and all too often the one or two in-service sessions for the year are held
on teacher time after school, on the weekend, or a holiday and sometimes far from
home. The l-hour or 2-hour sessions are held at times which are inappropriate to the
teachers scheduled time commitments, (A-3) Programs so planned overload the teacher
involved(B-171) and result in low attendance (unless compulsory) and low motivation to
return to another like experience, (C-II) The reasons for such programs range from
lack of sufficient materials and huinan resources to a poor knowledge of teacher needs,

A more desirable condition would include the release of portions of the teacher's
day enabling them to attend organized developmental activities close to home, Such
experiences should be regularly scheduled and frequent (a minimum of half an hour a
month), Additional sessions for more lengthy issues should be plann«d for the summer
or in special programs such as the "minischools' program, (B-15,E)
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There are 'several very effective programs which represent scheduled sessions
within this typical to desirable range, There is a district in central Ohio that is on a
time-matching plan. Where half of the teacher development time for the year is alloted
as release time, the other half is given by the teachers from their own time, (C-1)
Another system solved the time problem by using visiting teachers to take over the
classes of teachers involved in developmental activities, Many such schemes exist and
are applicable to a range of districts, A first step in generating a viable scheme for
your district is to assess your current teacher-development scheduling practices,

Answer the following questions in an attempt to do just that,

e (A) When were each of your last year's teacher-development efforts conducted?

(Enter numbers of sessions for each time,)

After school
Release time
Vacation time
Special Conference
faturday

Ciher (Write in)

® (A) When were most (highest number from above) held?

e (P) When would you like most of the sessions to be held?

e (A) How long was each session of last year's teacher-development programs?

(Enter number of sessions for each,)

Less than one hour

One hour

One to one and one half hours
One and one half to two hours
Two hours

Half a day

One entire day

Multiple days

e (A) What was the most frequent length of your sessions?

e (A) Was that length determined by the program's content? Yes No
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e (P) Would you rather have the length of the program be determined by the
program's content? Yes No

e (A) How frequent are your teacher-development sessions?

(Enter number of sessions for each,)

Weekly

Bi- monthly
Monthly

One per semester
One per year

Other (Write in)

e (P) What frequency of sessions do you feel is needed to realistically and
adequately meet teacher-training needs?

{Enter number of sessions for each,)

Weekly
Bi-monthly
Monthly

One per semester
One per year

Other (Write in)

e (A) Is attendance somewhat compulsory for your teacher-development sessions?
Yes No

¢ (P) Do you feel attendance would have to be compulsory if sessions were
appropriately scheduled? Yes No

The answers you have given to the ""A" questions should give you a good picture of
the way teacher-development scheduling is currently handled in your district, You should
also know hew you should schedule as a result of your answers for the "P'" questions, Now
your task is to eliminate the timing practices causin:, undesirable "A" answers and plan
and implement the desired practices reflected by the '"P'" answers you gave,
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The results of 2 more desirable schedule of teacher-development activities are
great, Such scheduling can increase teacher attendance participation and motivation
for teacher-develorment experience,

Program Evaluation

You have begun to change your in-service program, You have stated planning steps
for need identi‘ication, You have begun to plan for changes in content, time, and loca-
tion of your program, You are aware of some new resources and instructional methods
and procedures, But, what is the next step — the last step before you begin your program?

The answer is "evaluation'' — how to know when you've reached your goals and
accorplished your objectives?

It will not matter how well you identify and specify needs and design and carry out
a program of teacher development if you do not have an adequate evaluation, Needs
apecified appropriately tell you where you are going, The methods and materials relevant
to those needs show how you will get there, But only an adequate evaluation can tell you
when you have arrived,

The typical case of teacher-development evaluation uses an opinion poll taken orally
and informally as the evaluation of a {raining effort, A few programs use questionnaires
and final achievement tests to evaluate, In most cases, the evaluation is less than ade-
quate, The main reasons for the condition are tiie cost of a proper evaluation, the techni-
cal and methodological problems, and the need for open, accepting, and trusting relation-
ships throughout the staff,

A more desirable evaluation is constructed to seek answers to the following quest-
ions: Will teachers be acting differently while teaching as a direct result of the train-
ing? Have such differences improved the quality of instruction? As mentioned in the
needs assessment part of this section, the specification of needs in behavioral terms can
accomplish the first step in an adequate evaluation, That first step should lead to the
development of objective assessment techniques — techniques that base the evaluation
squarely upon the original objectives of the training, The next step in a proper evaluation
requires that the training methods and materials produce teacher-behavior changes so
great that they well exceed any error in the evaluation measurement, The final step
requires a check to validate the entire instructional process by the resultant changes in
instruction caused., To perform this evaluation process may very well require mors time
and cost than to perform a typical evaluation, Each teacher developer can, however,
tackle that problem at the local level, The range of possible solutions includes the use
of individual self-assessment instruments by teachers to evaluate their learning, Each
teacher under such a system enters training with an identified necd and if that need has
been fulfilled by their own criterion, the training has met one measure of success,

Many alternative methods do exist, It is your task to design an evaluation that may
not be the optimum at first, but does represent a more desirable state, Do not attempt
to make the whole move to the best evaluation sceme at once; it will be far too costly,

Q

~3

Aruitoxt provided by Eic:



E

II-36

Examples of Program Evaluation

In such planning, some examples of evaluation procedures currently u:red may be
helpful, 1In a far-west city district, learning theory, the educationally deprived, simula-
tion, and individualized instruction were the topics of teacher-development efforts, The
evaluation techniques used were pre- and postachievement tests for the students of
trained and nontrained teachers, observations of teacher behavior, and gq-sorts on
teacher and student perceptions, In such a program, it would not be difficult to allow
the teachers to assist in evaluation by doing some of the testing and assisting in the
observaiions, (A-14)

In a northeastern city district, a new teacher orientation to the urban teaching pro-
gram uses a less formal open-ended evaluation, The students write descriptions of
faculty performance and associated changes. At the same time, the faculty write de-
scriptions of student performance changes, The evaluative descriptions are then shared,
Such an evaluation puts the burden of proof at the site of original needs, Many examples
of different schemes are available in the literature, The appendices should be used to
find more schemes, (A-14)

Program-Evaluation Planning

In order to assess vour particular evaluation methods, it will be necessary for
you to ask yourself some questions:

e Have specific instructional objectives been constructed for
past teacher development offerings?

e Do the objectives specify teacher behaviors?

e Has evaluation proceeded systematically from the original
need through the classroom effects of training?

Now ligt (write down) some of the evaluation difficulties you face:

e What influences prevail that make it difficult to perform
an adequate evaluation of teacher development offerirgs?

e What problems have zxisted in past evaluation efforts?

e List some of the benefits of a proper and complete evaluation,
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e List the resources (human, material, financial) which are
needed to develop and carry out an adequate evaluation,

Your accurate answers and responses to the items presented should give a clear
view of past evaluation constraints as well as an approach to what can be done to improve
the situation,

Utilization of the resources you have mentioned toward the design of an evaluation
scheme for your next teacher-development effort should be the first step. Get assistance
and make initial steps toward your desired level of evaluation!
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Program Resources

One of the most critical problems for 1he school professional is the fact that he
spends most of his time working in isolation. How can this be changed? The Ford
Training and Placement program at the Univarsity of Chicago has found an answer(D-7),
Their solution: the fu.mation of cadres, groups of 7arious school personnel from jani-
tor to principal, who work supporting one a.wother. ""he teacher-development decision
maker faces a similar problemn. He may work in i olation; or he may work in coordi-
nation with those supplies and supports which are available to him. He may be
"administratively' oriented and concern himself with running a smooth crganization,
or he may be '"professionally" oriented and concerned with improving classroom pro-
cedures and encouraging teacher growth.(B‘32) For the professionally oriented teacher
development decision-maker, gleaning information which can improve the character of
education is of crucial importance. He looks around himself for new or reserve sup-
plies or supports which are called resources.

The teacher developer uses a number of strategies, or approaches, to gather re-
source information from target sources, people and organizations. Figure 2 presents
possible strategies and targets(B°30) for gathering resource information, Following
Figure 2, "typical' and ''desirable' strategies for use of resources are juxtaposed for
your comparison,

Strategies Targets
If.'chtude_s Me thods People Organizations
Informatlon Re sear ch \Funding Students, University
files Consultant teachers, Community agencies
Survey services parents, and Professional groups
community Public and private
Literature Advisory Fellow educational informa-
board administ:-ators tion centers
Y
Experimental Consultants Othe.r schools
Equipment
manufacturers

FIGURE 2. STRATEGIES AND TARGETS FOR GATHERING NEW OR
RESERVE SUPPLIES OR SUPPORT
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STRATECIES
Typical Desirable
ATTITUDES
The teacher-development decision maker The teacher-development decision maker
¢ Wants t¢ know "what the other e Is an information gatlierer and uti-
guy is doing, ' to help him run his lizer; he is searching to improve
organization more smoothly‘.(c'l) the character of education in his
schools,
e Seldom makes a great deal of use e Has a great interest in educational
of educational research, (A, D~3 research, which he pursues.

He does not see his school system's
problems as unfortunate ideosyn-~
crasies of his schools, but as gen-
' eral professional problems.(B"32).

e Conveys to his school staff that he e Conveys to his school staff his
is a very busy man, juggling ad- active support and concern for new
ministrative details in order that ideas in education, and specifically
they can participate in in-service for their ideas and experiences.(C-1)
activities,\™"~

METHODS

e Needs more information, (A, C-37) e Is committed to '"a systematic in-

but he is not exactly sure how to quiry for verified knowledge".(B-199)

go about finding that information.
He is comfortable with inductive
thinking ‘based on facts and the for-
mulation of tentative hypotheses,
(See, for example, Wise, J, E,,
Nordberg, R. B., and Reitz, D, J.,
Metbods of Research in Education,
Boston: D, C, Heath & Company,
1967, B-199).

He is familiar with research meth-
ods such as review of the literature,
survey method, and experimental

method.
® May use the professional literature, e Uses the most efficient techriques to
but not consistently. examine and keep current with the

educational literature,

Although he sees his function as being| He uses ERIC. (See Appendix F, .
one of great importance(A"Z), he is Techniques for Review of the Liter-
, not sure of the techniques he should ature.) (See Appendix B, Review of
E TC be using, the Literature, An Annotated
K i Bibliography.)
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Typical Desirable
The teacher~development decision maker The teacher-development lecision maker
e Uses simple surveys to obtain in- @ Uses surveays to gather information
formation., He finds it to be a and/or help establish an area of
very easy method, but his efforts concern among the faculty. (B-58)

are not extremely successful,
He is familiar with guidelines for
constructing questionnaires (Wise,
Nordberg, & Reitz, (B-199), pp.
100-102), including keeping the
length at a minimum, He is aware
of the limitations of question-
naires - teachers may feel that
surveys are useless, irrelevant,
and incapable of measuring
attitudes, ‘™~

He provides feedback to survey sub-
jects and builds on previous
surveys,(B-30)

(See Appendix A, Questionnaire.)

The teacher development admin-
istrators know that one of the great-
est dangers in utilizing matevials,
as well as books, is the temptation
to let them speak for
themselves.(B-30)

e Has no need for experimentation; he e Is interested in testing out his hy-
either adopts a new program or he potheses through the use of con-
does not. trolled experiments and pilot

programs,

He seeks out objective information
on which to base his decision~-making,

e Uses some aducational consul- ® Considers the consultant as poten~
tants(A-4) but he may have difficulty tially a necessary and valuable
in receiving the exact help he wants resource,

from these individuals,
"Leadership follows time as the sec-
ond most important resource for in-
service education,(B-96) Selected
consultants may be invited to visit
the school, meet with various faculty
groups and make recommendations
based on their observations.

Q For Guidelines in the use of a con-
E lC sultant, see ‘Appendix G.

8
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Desirable

The teacher ~-development decision maker

® Has no need for the help of an
advisory committee in his
decision-making.

® May maintain information files on
current innovative practice and

materials for their teacher's
use, (A, A-18)

® Indicates that if only he had suf-
ficient funding, he would have an
effective program.

He identifies insufficient funding
for personnel and materials as his
major constraint, (A-2)

ERIC 84
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The teacher-development decision maker

® Has seriously considered and pcs-

sibly created an advisory committee
of some kind to aid him in his work,

tHe assumes that "one of the major
criteria for evaluating inservice, ..
{is) the degree to which the selec-
tion of focus, planning, program-
ming, and appraisin% involves each
of the participants, "(B-58)

The following people could possibly
participate on a planning board:
administrator, teacher, board mem-
ber, parents, auxiliary personnel,
students, student teachers, univer- -
sity personnel.(C-2) The tda's role
in planning is balanced by the partic-
ipation of others,

Maintains an information and sample
materials file, He encourages
teachers to make use of the infor-
mation available(C~2) and is aware
of the potential for informal teacher
development,

e Makes every effort to obtain ade-

quate funding, but he hac alternative
programs up his sleeve.

For example, he vses a teacher tui~
tion system with all its advantages .
of localizing teacher development
activities, (C-2) Teachers pay for
their courses which are held at the
school. Academic credit is given,

For example, he capitalizes on the
human resources of his own com-
munity, He pays groups of local
people to become information
sources for his schools, thereby
increasing community-school
rapport, the relevance of the school
programs, and the understanding of
his faculty., Some community mem-
bers may wish to volunteer to do
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Typical

Desirable

The teacher-development decision maker

The teacher-development decision maker

consultant work it they feel as though
their ideas are welcome in the
schools {and this may be hard to
achieve).

See, for examples of funding,
Project Abstracts, Appendices C
ana F,

TARGETS™

Typical

Desirable

® Realizes about a 50-50 chance that
he will use students as a source
of information in determining
teacher training needs, (A-4)

® Works with teachers to determine
their concerns and needs. This
is strangely not always a common
function of teacher-development
decision makers‘.( -

® May communicate with community

members regarding teacher train-
needs, but does not see this func-

tion to be ''of great importance?,
{A-4,C-1)

® Generally works with fellow admin-
istrators in determining teacher
training needs,(A-4,C-1)

S

® Sees students as very important
sources of information. (C-2)

He works regularly with selected
students. He sugg2asts the possibil-
ity of in-service activities involving
students — e, g., workshops working
closely with selected students to dis-
cuss teacher needs or minischools
to demonstrate and practice teaching
techniques while giving extra help

to students who desire it.

e Sees teachers as a crucial infor-
mation source,

He is aware that faculty involvement
and enthusiasm will vary inversely
with his commitment to the above
attitude.

® Realizes that he, rather than his
inner -city population may be the dis-
advantaged when it comes to under
standing the needs of the students,
and the teachers who must deal
with them,

He makes constant use of community
members, both formally and in-
formally, in an attempt to make
education meaningful to its objects,
(See, for example, Woodlawn
Experimental School Project.)(D"Zl)

® Supports the interchange between
teacher administrators as both a
desired and important source,

*See Sectlon Ill, Part A, where sor:ces of information available to assist in training needs are discussed.
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Desirable

The teacher-development decision maker

O
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® Works in close contact with uni-
versities(A-4, C-1) put may feel
threatened when ''innovative
approaches' fail to follow tradi-
tional patterns, (B-58)

School administration-university
communication is not always what
it might be, (C-2)

o Interacts with public and community
agencies(A'l) but he tends to under-

estimate their importance and he
avoids groups that are too
controversial,

86

The teacher-development decision maker

8 Works in close contact with uni-

versities in his area,.

Preservice and in-service ap-
proaches are coordinated. He sees
the school-university relationship
to be a mutually beneficial one.
For the university, the school
represents a laboratory for train-
ing and experimentation. For the
school, the university represents

a2 willing resource for innovative
programs and educational change,
and 2 much needed outside evalu-
ator, The teacher developer is
interested in trying pilot programs
of university-school alliance (e, g.,
see Appendix C: 3, CPUTE, U, of
Illinois, 7. Ford Training and
Placement Program, 15, Project
EPIC, 6, and 10. N, Y, U, Pro-
grams, 11, Martin Luther King
Schools}. He will use his influence
tc convince other administration of
the need to experiment,

Considers a knowledge of the student
and his environment to be the first
requisite for teaching disadvantaged
children,

He knows and develops working re-
lationships with allies serving sim-
ilar and complementary ends - the
churches, social source agencies,
law enforcement, civic and fraternal
groups which deal with the same pop-
ula.tion.(B'lgl) (The local branch of
the United Appeal or United Fund
e.g., Community Chest, United Com-
munity Council generally publishes
an annotated Directory of Social
Services which would be one useful
source of comraunity contacts, )

He knows and develops working re-
lationships with those community
groups which may not necessarily be
allies of the school system, He
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Typical Desirable

The teacher-development decision maker |The teacher-development decision maker

realizes that education cannot ke
sclved in isolation from other
problems.(D'Zl)

e Often interacts with professional ® Recognizes that professional orga-
organizations, ‘\**” nizations ~ e.g., Association for
Educational Communication and
Technology or American Educational
Research Association — can be ex-
cellent sources of information.

® ls in contact with some private and ® Makes extensive use of public and
public educational information private educational information
centers, Frequently, however, he centers in his area and across the
is not familiar with other infor(rBaS) country.

tion centers in the same area.
He possesses resource materials
that will help him utilize various
centers when needed, such as:

"Regional Educational Laboratories"
U. S. Government Printing Office
(1968) ©0-307-517, U, 8. O. E,,
Bureau of Research, :

Mager, R, F. & Pipe, P,,
"Teacher Training Projects of the
Regional Education Laboratories
(B-126) (a cross-institutional
assessment of developments in the
area of teaclier training),

Directory of Educational Informa-
tion Centers, OE-12041, U, S.
Government Printing Office,
Washington (1969). See the follow-
ing sample entry.

O
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Typical

Desirable

The teacher-development decision maker

O

88

The teacher-development decision maker

Sample Entry

Tenafly, New lersey
THE LEARNING CENTER P. D. Q. (PROJECT
DEVELOPING QUALITY)

400 Tenafly Road

Tenafly, New Jersey 07670
William W. Parmer, Dicector
Phone; 201-568-3134
Established: 1966

Project Number: 66-85

Sponsor

New Jersey State Department of Education and
Tenafly Public Schools

Services

Produces videotapes of creative, innovative
teaching — learning techniques; provides demen-
stration area, one-way mirror for viewing from
observation deck seating 140 people. Publishes
newsletters, reports, and current announcements.
Offers direct loan, advisory, consulting, referral,
and videotape reproduction services. Pubiica~
tions and services are free to all users. PFree loan
of videotapes and equipment (UTR and

multi -media).

Users

Bergen County and northeast New Jersey.

Holdings

The Center has some ERIC publications; some
books, periodicals, reports, reference volumes,
reprints of journal articles, and videotape cata-~
logues. Over 140 videotapes currently avail~

able in the areas of narcotics abuse, sex education,
linguistics, handicapped children, foreign langu-
ages, and Suzuki violin for pre-school children.

e Has considered the use of private .
contracting agencies that may con-
tribute to his work, For example:
(D-12)

Lincoln Filene Center for Citizenskip and Public
Affairs

Tufts University

Medford, Mass.

Dr. John Gibson, Director
Mr. Major Morris
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Typical

Desirable

The teacher-development decision maker

e Interacts with training material
producers, (A-1)

The teacher-development decision maker

Funding, Contract research.

Control. Tufts University.

Objectives. The solving of educational and other
problems in the field of public affairs.

Methods. e.g., One method: the development
and evaluation of new curriculuin materials for
the classroom. Another, the provision of con-
sultant aidc on a variety of problems.

T. D. Activities. In-service procedures are devel-
oped to parallel the introduction of pew curriculum
matetials, . g., Law in the Social Studies; Seminar
on Intergroup Relations.

Evaluation. Pre- and postaudits are included as part of
the in-service activities, .

e Consistently interacts with training
material producers, and arranges
for local experimentation and evalua-
tion with some of the more promising
materials,
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Examples Within the Range

Two persistent ideas can be singled out from the targets and strateyies presented:
one is the use of an outside evaluator of the school system and the second is the develop-
ment of the teacher-development decision maker as a professional leader,

The use of outside resources in problem identification and solution seems to be a
necessary resource to a well-functioning school system, Various groups may take up
this function at different times or simultaneously- the community, the university, the
consultant, the contracting firm, In a project such as the Woodlawn Experimental
Schools Project in Chicago,(D"Zl) the school administrators must be responsive to the
Woodlawn Community Board which consists of ten members of the community, four
members from the University of Chicago, and seven members from the Board of
Education (including teachers),

Project EPIC in Roxbury, Massachusetts, (P-15) g another model for community-
school-university (Boston University) alliance, The Community Educaticnal Council
in Roxbury selects local participants to be trained to work in Roxbury schools, The
project is housed in the Roxbury community -preesent and listening,

New York University was invited by Parents Advisory Committees in Harlem and
six Atlanta inner-city areas to aid in increasing the effectiveness of local education
(Follow-Through Project: Atlanta and New York), (D-6) The project, therefore, has a
committment to community involvement and works with existing community agencies,
New York University employs a variety of consultants and specialists (subject area,
human relatiouns, behavior control) each of whom visit each school once a month, (Note:
the consultants have no connection with the hiring or firing of teachers.) .

The work of Teachers,Incorporated is another example of a school system's use
of an outside problem solving agent, (D-19) Teachers, Incorporated, a small, non-
profit, teacher training organization, was contracted by the Two Bridges Governing
Board on the Lower Side of Manhattan to start 2 project in the area schools, Teachers,
Inc,, teachers receive summer preservice training with weekly follow-up during the
year as they are employed by Chinatown eschools, Other in-service support is more
informal -sharing storefvont facilities of a2 lounge, library, new teaching materials,
typists, mimeograph machines with others doing similar work,

One other contracting firm is mentioned to illustrate the value of outside evalua-
tion, The Educational Planning Center in Roxbury, Massachusetts, one of the Title III
Centers, keeps a close watch on the events in local schools in order to foresee poten-
tial problems.(D"s) The Center has been instrumental in helping a floundering princi-
pal initially to want to change and, finally, to restructure his school into clusters of
teachers and pupils called '"'minji-schools', Teacher morale, teacher attendance,
pupil attendance, and student and community involvement were shown to improve as a
result,

The second persistent idea in this resource section has to do with the emergence
of the teacher-development decision maker as a professional leader, As the teacher-
development administrator places priority on the improvement of classroom teaching,
hig attitudes toward the resources around him will undergo a transformation. He will
seek out new ideas and methods and be willing to experiment, He will not stifle faculty
involvement and enthusiasm, He will attempt to coordinate a great variety of resources
in order to utilize them in teacher education,

Q
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The Louisville public school systein is a good exampie of an attempt to start this
process in action, (D-13) There, one finds a conimitment at the administrative level
tc the humanization of learning, accompanied by a constant search for naw ideas and
methods of evaluation. A number of the Louisville schools have become piiot schools
for 1970-71 in Project Focus and Project Impact, Opportunities for staff involvement
have been given special emphasis as a result of decentralization of the administration
and schools, team teaching, and funding of innovative programs throughout the system
(Project Transition), The adminisirator, through his actions and attitudes has become
a profegsional leader and facilitator for the school system,

Self-Appraisal -My Use of Resources

The following chart may aid you, the teacher-development administrator, to
examine your use of resources., Mark ( X) the appropriate column for each listed entry.
The chart is merely an inventory on which you may record your resource utilization,

My time is filled with administrative details,

I am concerned with improving classroom procedures,
I am an information gatherer and utilizer,

I pursue my interest in educational research,

I have a concern for new ideas in education,

i convey to others my intereat in new ideas,

I am committed to research as a systematic inquiry
verified knowledge,

I am comfortable with inductive thinking and the
use of hypotheses,

I examine and keep current with the educational
literature,

I use the survey method when appropriate.

I am aware of teacher's responses to this method.

I test hypotheses via controlled experimentation,

I use educational consultanty,

I am getting the best use possible of consultants,

I have considered the use of an advisory committee.
I have used an advisory committee,

I maintain an information file,
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My principals and teachers use this file,
I am familiar with major funding agencies,

I use alternate techniques for funding -
e, g., teacher tuition, local consultants,

I listen to students,

I involve students in in-service activities.
I plan with teachers,

I listen to teachers,

I listen to community members,

I feel that what community members saggest
is important,

I work with other teacher development
administiators,

I work with surrounding universities,

I encourage the use of my schools as a
laboratory for the university,

I am overseeing one or more pilot programs,

I work with community groups serving
complementary ends,

I work with community groups which are not
my ailies,

I belong to the AECT or AERA,

I make use of educational information centers
in my area.

I make use of other educational information
centers,

—

am familiar with educational contracting
agancies in my area and across the country,

-

interact with training materials producers.

I arrange for local testing of promising new
materials, '

I have arranged for some type of outside eval-
uation of my programs,

Q
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I seek out new ideas and methods,
I am willing to experiment,

I try to nourish facility involvement and
enthusiasm,

I attempt to coordinate a variety of resources,

Undoubtedly there are resources you have used or do use that are not on this list,
Include them below and indicate the extent of their uses.
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APPENDICES

‘These appendices contaj.. the information which was used as a
basis for the content of this Guide. The first five appendices describe
the major wethods of data collection employed for this study. They present
information of two types: (1) methodological information and (2) results
information. The last two appendices present additional information which

will be useful in your work.

Appendix Contents

A. Urban Teacher Development Questionnaire

B. Review of the Literature; An Annotated Bibliography
C. Advisory Conferences |

D. Visits to Ongoing Projscts

E. Letter Requests

F. Techniques for Review of the Literature

G. Use of the Consultant; A Checklist

Lettered and numbered references appear in parentheses through-
out the Guide. The letters used correspond to appendix labels and the

numbers rapresent sequenced entries within the lettered appendix.
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APPENDIX A

URBAN TEACHER DEVELOPMENT QUESTIONNAIRE

Appendix A, which describes the Urban Teacher Development
Questionnaire, is organized into five main sections, The first section
briefly summarizes the methodology employed and the results obtained,

If more detail is required, the reader should go on to Section II which
presents general background information on the purpose of the questionnaire
and describes the méthodology more thoroughly, Section III presents the char-
acteristics of the respondents, while Section IV relates results from the
various content areas investigated by the questionnaire., The major findings
and conclusions are presented in Section V. A copy of the questionnaire

form follows the last section,

The notations in the margins of the following pages coincide with
the section, part, and/or item numbers on the questionnaire. B:4 refers to
Section B, Question 4, D:III-2 refers to Section D, Part III, Question 2,

Within the body of the final report, several references are made
to Appendix A. These references deal specifically with Section IV, Question-
naire Content, of Appendix A. A glance at the outline of this appendix will
aid you in determining the specific toplc area concerned and the page on
which it is found, For example, if a reference in the text is A-1, this
means that you should turn to Appendix A and Topic 1 under Questionnaire
Content, which is Role of In~Service Administrator. This topic is found
on page A-20 of the appendix. A reference of A-4 indicates that you should
turn to Appendix A and Topic 4 under Questionnaire Content. This topic

is Establishing Training Needs and can be found on page A-44.
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A-2
I. SUMMARY

The Urban Teacher Development Questionnaire* was cne of several means
used in the project "Training Teachers for the Inner City" to obtain descriptive
information on in-service teacher programs currently in use in large school
districts. The questionnaire was designed to obtain information on (1) the role
the in-service adminigtrator plays in the educational change process, (2) the
planning information required for developing in-service training programs,

(3) the operational constraints involved in conducting in-service teacher
training, and (4) the inner-city teacher training needs as perceived by the
in-service administrator.

The questionnaire items were developed with the help of urban con-
sultants, former teachers, and Battelle-Columbus staff members who are
knowledgeable in the area of questionnaire construction. Most of the items
were of the short response or check list type, although one section required
longer written responses.

The Urban Teacher Development Questionnaire was sent to school
districts in the 136 cities which had at least a 90,000 population at the 1960
census. A packet of materials, including a letter to the superintendent, a
letter to the in-service administrator, two copies of the questivnnaire, and
a stamped, self-addressed envelope was routed through the office of the local
superintendent. After approximately three weeks, calls were made to districts
that had not yet responded to determine if the packet had been received and,
if so, if a copy of the questionnaire would be returned to Battelle. A second

packet was sent to districts which had not yet received the first onme.

* A copy is attached to this Appendix.

en
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A-3

As questionnaires were returned they were edited, and categories were
established for open-ended responses. Responses were coded, keypunched, and
processed by computer. Results of the survey are expressed as descriptive
statistics. Approximately 45 percent of the forms were returned in usable form.

The following pages summarize the data gathered from the questionnaire
with regard to the characteristics of respondents, the role of the in-service
administrator, factors to be considered in planning the in-service progrem, needs
assessment methods, and content of the trairing program. Conditions or situations
mentioned first for each numbered item are to be considered the most frequently
mentioned, while subsequently mentioned conditions were reported by fewer districts.
In cases where numerous responses were given, particularly for open-ended
questions, only those reported by at least six districts are mentioned in the

summary.

Characteristics of Respondents

The characteristics of the 64 respondents are summarized below:
(1) Respondents to the questionnaire generally held
the postion of assistant superintendent or of
head (director, coordinator, supervisor) of the
in-service or extended education department.
Other positions less often mentioned were:
director of personnel or staff development, and
directors of instruction or of research and

development,
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(2) Most respondents had neld their current position
for less than four years, although thelr experience
as educaters was, on the average 22 years.

(3) The previous position of the respondents was most
frequently that of principal or assistant director
of personnel, education, curriculum, or instruction.
Less often mentioned were supervisor or assistant
supervi. -, teacher, coordinator of staff or program,
and university related occupations.

(4) The level of education attained by the respondents
was, in all but one case, at least & Master’'s Degree.

(5) The size of the responding school districts varied
from student populations of 14,000 to 1,100,000
with a median of 47,000 pupils., Relatedly, the
number of teachers employed by these districts ranged

from 700 to 60,000 with the median 2400.

Role of In-Service Administrator

Data relating to the role of the in-service administrator are summarized
in the following statements.
(1) Administrators responsible for in-service teacher
training perform a variety of functions in their
school district. It appears that in most cases, no
clear cut job description exists for in-service
administrator. This may be accounted for by the

fact that 75 percent of‘the programs8 were headed

ERIC
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by an administrator whose primary responsibility was
not one of in-service teacher training.

(2) Eighty percent of the respondents do not devote
full time to administering in-service training.
Fifty percent spent one-fourth time or less in this
activity.

(3) From the functions performed b, respondents, the in-
service administrator is or could be an important
agent for educational change.

(4) While about 3/4 of the .esponding administrators
indicated that they felt adequately prepared to deal
with educational change, several suggested that
sessions designed to disseminate information about
educational change and to give training in specific
skills would be beneficial, Training most often
mentioned were gaining knowledge in current innovations
and trends and how to bring about change.

(5) As persons experienced with educational changes,
in=-gservice administrators listed a number of
cautions that should be observed when introducing
changes, such as securing cooperation, establishing

a need for change, and piloting the project first.

Factors in Program Flanning

Several items on the questionnaire were designed to describe the
existing in-service teacher training programs with regard to time-related
O
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factors, grouping of participants, teacher motivation, instructors, methods
used, funding, and constraints. The following paragraphs summarize the data
obtained on existing programs.

(1) It is more likely that a topic presented during
in-service training will be discussed at one session
only, or for a few consecutive sessions. It is much
less likely that a topic will be presented for a whole
semester or a year.

(2) In-service sessions are more likely to be held after
the regular school day or during release time for
teachers. Conference days, vacation days, and
Saturdays are less likely to be used, while sessions
during holidays and evenings are relatively rare.

(3) The length of an in-service session is most likely
to be about two hours. Less frequently found are
progams lasting half a day or an entire day in length.

(4) Almost half the responding districis hold in-service
sessions on a monthly basis. Fewer present programs
on a2 less frequent schedule. Almost half have programs
in the summer.

(5) A number of methods are used to group the participants
for in-service training. Most frequently used are:
subject area, grade level, school building, and
individual needs.

(6) 1In-service administrators indicated that the optimal
number of participants in a session (depending on

type of program, of course) should be at least 16.

O
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(8)

€))

(10)

{11)

(12)

A~7

This number may be the minimum which will allow

the administrator to best utilize available resources,
The two most frecuently mentioned factors for determining
optimal group size are: nature of program or method of
instruction, and resources and space available.

In almost half the school districts, attendance at
in-service programs is not compulsory; in about one-
third .it is; in the remaining districts, programs are

compulsory sometimes or for certain teachers

In almost two-thirds of the schcol districts some

kind of merit credit is given for in-service
participation,

Each school district uses a number of persons as
instructors or trainers. Those persons most frequently
mentioned include ourzide consultants, school
principals heads, teachers, and AV or IM Coordinators.
Several methods of presenting in-service programs are
used by each school district. Demonstration of methods,
discussion groups, demonstration of materials and
equipment, and lecture are the most frequently used,
while role playing, problem solving, and case study
are less often utilized. Methods requiring much
expertise and/or time are least likezly to be used.

The most frequent sources of funding for in-service

programs are locally budgeted funds and federal title
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funds. Used somewhat less often are state funds.
Tuition paid by teachers is a source in less than
half the schuol districts.

(13) wWhile a number of constraints may be encountered by a
school district's in-service program, the most frequently
mentioned relate to lack of funding for personnel,
materials, and equipment, and to lack of time to plan

and hold sessions.

‘Needs Assessment Metho&

Earlier in the questionnaire, respondents indicated that the assess-
ment of teacher training needs was considerd to be "of very great importance"
as a specific part of their job as an in-service administrator. The following
paragraphs summarize elements of the needs assessment method which administrators
might use, including: persons used as sources of information in determining
training needs, communications methods used to gather such information, and
the type of information that must be gathered to effectively assess training
needs.

(1) As sources of information on training needs, teachers

and other administrators within the district are most
frequently used. Other in-service administrators,
educational consultants, and college or university
personnel are utilized by somewhat few districts.
Pupil personnel, such as nurses and counselors, and
conmunity members were used by three.fourths of the
responding districts and students were a source of

. information in only half the cases.
LS
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In rating the importance of the various sources of
information, teachers alone received 3 median rating

of "very great importance'. Those rated as "of fairly
great importance' were closely connected with the
school, and included: other administrators within

the district, other in-service administrators, pupil
personnel, and students. Persons outside the actual
school structure, i.e., educational consultants,
university and college personnel, and community

members, were rated as being ''of moderate importance".
Most of the school districts use a variety of communica=
tion metliods to assess teacher tralning needs. Meetings
at the administrative, departmental, and teacher staff
level are all used frequently, as are questionnaires.
Other means utilized include informal pe rsonal contact,
use of professional literature, and individual teacher
interviews.

The median importance rating for all but one method

was "of fairly great importance'. Professional
literature was rated as being "of moderate importance".
The types of information collected about teachers as
part of assessing their needs are moreAlikely to describe
large numbers of teachers rather than individual teachers;
that is, administrators appear to analyze general infor-
mation about most teachers, or depend on teachers as a

group to express needs rather to individually analyze the

needs of each teacher.

1C¢
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(6) A previous item showed that only 50 percent of the
r2sponding districts used students as source of
information while planning teacher training sessions,
yet students were rated overall as being "of fairly
great importance'. Frequently mentioned types of
information that is or should be collected about
students include achievement data, interests, their
evaluation of the program their expectations and goals,
and perception of teachers.

(7) Information that should be collected from the
community to assist in the determination of teacher
training needs include: community perceptions of the
school programs and curricula, and the characteristics
(economic, educational, and cultural) of the community,
current concerns, and resources.

(8) The two most frequently used for deciding train-
ing need priorities are the expressed requests of
teachers, administrators, and others, and available

resources.

Content of Training Programs

The following paragraphs summerize the data collecied with regard to
the content of teacher in-service progams.
(1) WNearly all responding dietricts included orientation
as part of in-service training, most included

leadership development, and about half provided

ERIC
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training areas related to on the job function

(e.g., human communication, techmical writing,

speaking, etc.).

The content areas most frequently included in in-service
training programs in the responding districts last year
{1960-70) were methods and materials related to specific
subject areas and human relations,

Methods and materials information related to specific
subject areas and human relations will be the most
frequent topic of in~service sessions in the

responding districts during the next school year
(1970-71). A great many more districts will offer
programs on niinority groups than had previously.

The type of program most frequently requested by
teachers is methods and materials for their particular
subject or grade areas.

Training in the area of teacher attitude and the
disadvantaged child is most often supplied through
human relations programs. Also used to provide
information in this area are title programs, sessions

on cultural, psychological and sociological character=
istics of the disadvantaged child, and courses on how
to teach the inner city and disadvantaged child.

In approximately two-thirds of the responding districts,
the content, method, or emphasis of the program for

inner~city teachers was different than that offered
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non-inner~city teachers. The greatest difference
was in emphasizing the unique characteristics, needsz,
and subsequent problems of the inner city student
ard his community, and how to deal with them. Also
emphasized more in the inner city program were human
relations, basic skills and/or remedial work, and

title funded programs.
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I1. GENERAL INFORMATION

A. The project, "Training Teachers for the Inner City",
was conducted to establish a comprehensive set of guidelines

for the development of in-service training programs for large

metropol.tan school districts, particularly in regard to inner city

General des-
cription of
project

schools. A number of sources were used to gather background informa-

tion on in-service training, describe programs currently in use in

large school districts, and formulate the components of the guidelines.

These include the use of urban consultants, an advisory committee

comprised of in-service administrators, a review of pertinent literature,

visits to current in-service programs, and use of the Urban Teacher

Development Questionnaire. The following pages are devoted to describing

and reporting the results of the questionnaire.
The questionnaire was designed to obtain the
following types of descriptive information:
® The role the in-service administrator plays in the
educational change process; -
® The planning information required for developing
in-service training programs;
® The operational constraints involved in conducting
in-service teacher tréining;
® The inner city teacher training needs as perceived

by the in-service administrator.

B. It was obvious from information gathered from
our consultants and former teachers that a number of different

situations and conditions were possible for each of the four
[: i%:« topics mentionedl above, and that several situations rather than

Aruitoxt provided by Eic:

Purpose of
the question=-
naire

Methodology
of question-
naire develop-
ment
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only one would probably be found in each district. Consequently,
the experiences of the consultants, forwmer teachers, and others
familiar with school operations were utilized in designing the
questionnaire. These persons suggested important items which
should be included, as well as likely alternative responses which
might be given. An attempt was made to ask as many short response
or check list items as possible to encourage porential respondents to
complete all items. A number of open-ended items were included, however,
in connection with one section.

Because of the length of the questionnaire, a two column per page format
was adopted. Also, the print size was reduced by 15 percent to allow more items

per page. Items were printed on both sides of each page. Before final copies

of the questionnaire were produced, Battelle staff members who had background
experience with questionnaire development were asked to comment on the items
and format and co suggest necessary changes.

Concurrent with the questionnaire development was the determination
of cities to which the instrument would be sent. Because the project was mainly
concerned with in-service programs in large metropolitan areas, all cities with
a population of at least 90,000 at the 1960 census were included on the mailing
list.

One major problem associated with the mailing was related to determining
the names and addresses of persons who were to complete the form. To the
knowledge of the project staff, there exists no liscing of administrators in
charge of in-service training. In addition, the in-service function may be
performed by any one of a number of school offices. Crnnsequently, the Battelle
staff decided to route a packet of materials through the office of each local
superintendent. The packet contained two letters, two copies of the instrument,

and a self-addressed stamped envelope for the return of the form., One letter,

[]{j}:« addressed to the superintendent, briefly described the project and requested his
Pt
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cooperation in sending the remaining materials to the appropriate administrator.
A second letter, directed to the in-service administrator, also explained the
project and asked his/her cooperation in filling out one copy of the questionnaire.
The second reference copy was to be retained in the administrators files. The
purpose of the file copy was for comparison with overall study results which
would be made available to all respondents. In total, 136 questionnaires
were mailed to urban school districts.

Approximately three to five weeks after the questionnaire materials

were mailed to the school districts, phone calls were made from Battelle

staff members to thcse districts which had not yet responded. Callers asked
to speak either with the superintendent of the administrator in charge of
in-service training* and inquired whether or not the materials had been received.
If not received, and the school administrator showed any inclination to cooperate
with us, the caller indicated that another packet would be sent. If the packet
had been received, inquiries were made regarding the return of the questionnaire.
Names and addressess of all administrators who were called were recorded.

As questionnaires were returned, they were edited, and categories
were established for cpen-ended responses. Responses were then transferred
to coding sheets, keypunched, and readied for computer processing. Approximately
45 percent of the forms were returned in usable form.

As soon as preliminary results were availahlé, they were sent along

with a thank you letter to the respondents.

* The request to speak tc the administrator in charge of in-service teacher
training was often a source of confusion at the local Bcards of Education.
Many times the caller was referred to the wrong office, or transferred through
several offices. Also, some districts indicated that no program existed for
in-gervice training, yet questionnaire forms were later returned by someone

in the district.
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III. CHARACTERISTICS OF THE RESPONDENTS

A. Data from the responding school districts Position of
Respondents
indicated that a number of different administrative (cover sheet)

positions are responsible for in-service training. One-

fourth of the 64 districts returning questionnaires em-

ployed a person directly responsible for in-service or

extended education. In over one-third of the districts,

however, in-service -administration is considered to be within

the realm of the duties performed by an assistant superintendent.
Diréctors of elementary of secondary education administered the
program in 14 percent of the districts, while directors of
personnel or staff development accounted for 12 percent of the
in-service administrators, In the remaining districts, directors
of instruction or of research and development, superintendents,
or others were 1n charge of the program. Figure A-1 below illustrates

the above information.

34.,4%
Asst, Superintendent

Director of
Elementary or
Secondary
Education

Administrative
Assistant 1.6%

Director of R&D
1.61—

25%
Coordinator,
2,541 Director or Super

Othep——
Director of irec= | visor of In-ser-
Instruction—""—”’ tor of | vice Training
Staff De~] or extended
Superintendent velopment | education

FIGURE A-1. POSITION RESPONSIBLE FOR IN-SERV!CE
TRAINING IN 64 SCHOOL DISTRICTS SURVEYED
Q
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B. Data indicated that the respondents had held Years in present
position
their current position for a relatively short period of time (cover sheet)

(Mean = 3.7, S.D. = 3.7 years). The range of experience in

the current position extended from approximately two weeks to

21 years.
C. The respondents, on the whole, had a number of Years as an
educator
years of experience as educators (Mean = 22,3 years, (cover sheet)

S.D. = 8.7 years). The least amount of experience was

7 years and the most was 42 years.

D. 'The last position held by the respondent Last position
of respondents
was most often that of a principal or assistant principal (cover sheet)

(28.1 percent), or a director or assistant director of
personnel, education, or curriculum (23.4 percent). Other
positions represented in order of their frequency were
supervisor or assistant supervisor (10.9 percent), teacher
(7.8 percent), coordinator (7.8 percent), university

related occupation (6.3 percent), director of research

(3.1 percent), and administrative assistant (3.1 percent).
Nine percent were from positions other than those noted above.
The above information is illustrated graphically in Figure A-2

on the next page.
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28.1%
Principal or
Assigtant
Principal

23.42
Director,
Asst., Director
of Personnel,
Education, Cur=
riculum, Instruc~-
tion

.12 Administrative
Assistant
Director of

Research

10.9%
Supervisor,

{7.8%

niversity Related
Occupation

Coordinator of
Staff or Program

FIGURE A-2, LAST POSITION HELD
BY 64 RESPONDING IN-
SERVICE ADMINISTRATORS

E. The level of education attained by the respondents Education of
respondents
was, in all but one case, at least a Master's Degree. Ona (cover sheet)

individual held both the Ed.D., and the Ph.D. FigureA-3 belww

illustrates the data related to educational levels attained.

knw z

” .31
20+ 18,8 :
109 I 7.8%
1.6% ] .63
o L
Ed.D.

Sachalors Hasters Masters + Ph.D. Ed.D.

Parcant of respondints

Ph.D.
' FIGURE A-3. LEVEL OF EDUCATION ATTAINED BY THE 64 RESPONDING ADMINISTRATORS
: Q .
:
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F. The responding school districts varied con- Size of respond-
ing school district
siderably in size. Student popul:tions ranged from 14,000 to (cover sheet)

1,100,000 with a median of 47,000 pupils. Figure A~4 below

graphically illustrates the data on district size.

BOW

19.7%

20

10+

Percent of respondents

14000-20000-30000-40000*50005—60000-70000-80000-90000-100000 200,000
19999-29999~39999-49999-59999-69999-79999-89999-99999-199999 +

No. of Pupils

FIGURE A~4. STUDENT POPULATION OF RESPONDING
SCHOOL DISTRICTS

The number of teachers employed within the responding districts ranged

from 700 to 60,000 with a median of 2,400.

ERIC
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IV, QUESTIONNAIRE CONTENT

Topic 1. Role of the In-Service Administrator

A. Most administrators in charge of in-service Time devoted to
in-service
training do not devote full time to those duties. This is activities (B:2)

illustrated in Figure A-5,

507%

SOT

40
]
&
[~
2 304
=
[=]
oy
[
[~
s 212 19.4%
F zo{
g
(3
-
[
[

10«

1/4 or less 1/2 - 3/4 full time

Proportion of time
FIGURE A-5. WORKING TIME ALLOCATED FOR ORGANIZATION,

ADMINISTRATION, AND DIRECTION OF IN-SERVICE

TRAINING.
Nearly half of the respondents spent one-fourth of their time or less dealing
with in-service matters. The reason for this may be due to the positions held
by the respondents. An assistant superintendent, curriculum director, or any-
cne other than the head of a special in-service section, has more immediate
responsibilities and duties, Consequently, it would seem that for persons in

Q such positions the in-service function is relegated to a position of secondary

ERIC
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or tertiary importance,

B. Section A of the (aestionnaire attempted to Duties of in-service
administrators
define the various functions which are performed by the (A:I, II)

in-service administrators. The questionnarie listed possible

functions and respondents were asked to check whether of not they
rerformed the functions listed. They also were to rate the importance

of each function as it related to administering a high quality in-service
teacher'training program. The rating scale for importance is as follows:
0 = "not at all important"; 1 = "of slight importance"; 2 = "of moderate
impertance!; 3 = "of fairly great importance"; and 4 = "of very great
importance". Table A-1 summarizes the data pertaining to duties of the
in-service administrator.

TABLE A~1. DUTIES PERFORMED BY 64 RESPONDING IN-SERVICE ADMINISTRATORS
AND IMPORTANCE RATINGS OF EACH DUTY

Frequency
Performed Importance
_(Percent) (Percent Per Category)
Yes No N.R.*¥ O 1 2 3 4 N.R.* Mdn.*%*
1. Encourage, assist experi- 98.4 1.6 0 0 1.6 1.6 26.6 70.3 0 4
mental and inncvative
projects
2., Maintain ties with sources 98.4 1.6 0 0O o 7.8 40.6 46.0 4.7 4
to receive information
on newest methods,
procedures, et.., for
in~service
3. Be awire of innovations 96.9 3.1 0 0 1.6 O 26.6 71.9 0 4
and changes in
education
4., Interact with university, 96.9 3.1 0 0 3.1 14.1 43.8 39.1 0 3

colleges during in-
service training,
design, and develop=-
ment

O
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TABLE A-L (Continued)

Frequency
Pexformed Importance
(Pexcent) (Percent Per Category)
Yes No N.R.* O 1 2 3 4 N.R.* Mdn,**
5. Interact with profes- 95.3 4.7 0] 0 7.8 4.7 39,1 34.4 14,1 3
sional organizations
6. Inform district personnel 93.8 4.7 1.6 0 4.7 20.3 21.9 51.6 1.6 4
of your office's
functions
7. Interact with state 93.8 6.4 0] 60 6.3 21.9 31.3 40.6 O 3
department of
education
8. Assess training needs 92.2 6.3 1.6 6 11,6 3.1 10.9 81.3 3.1 4
of training population
9. Maintain files of mate- 90.6 7.8 1.6 0 4.7 14.1 56.3 21.9 3.1 3
rials appropriate for
in-service training
program
10, Consult coliege, univer- 89.1 10.9 0] 0 4.7 9.4 31.3 54,7 O 3
sity personnel to
improve teacher pre-
service programs for
prospective inner city
teachers
11. Interact with local 84.% 14.1 1.6 3.1 12.5 26.6 43.8 12.5 1.6 3
government agencies
12, 1Interact with training 84.4 15,6 o 1.6 17.2 25.0 42,2 14,1 ¢ 3
materials producers
13, Maintain information 78.1 18.8 3.1 0 3.1 21.9 53.1 20.3 1.6 3

files of individuals,

agencies available to

give in~-sexrvice train=~
ing programs

14, 1Interact with publishers 76.6 23.4 0 4,7 17.2 23.0 35.9 6.3 0 2

15. Interact with USOE 73.4 5.0 1.6 3.1 17.2 31.3 29,7 18.8 O 2

16. Interact with equipment 71.9 28.1 0 6.3 20.3 37.5 26.6 6.3 3.1 2
manufacturers

17. 1Interact with other 70,3 4,7 25.0 4,7 7.8 21,9 25.0 20.3 20.3 3
agencies¥¥*
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TABLE A-~1. (Continued)

Frequency
Performed Importance
(Percent) (Percent Per Category)
Yes No N.R.* 0 1 2 3 4 N.R.* Mdn,.%*%
18. Maintain information 67.2 31.3 1.6 0 6.3 18.8 43.8 31.3 0 3
on current innovative
practices and mate-
rials for teacher
requests
19, Evaluate each in- 67.2 31.3 1.6 1.6 6.3 9,4 28.1 51.6 3.1 4
service gession
20. Provide and instruc- 53.1 42.2 4,7 1.6 3.1 17.2 37.5 37.5 3.1 3

tional design for
each in-service
design

* N.R. = no reply.
%% Median of those respording.

*%% Qther public agencies and frequency with which they were mentioned (in absolute numbers)
include: (1) health or mental health organization (10); (2) local community action
groups (9); (3) Chambers of Commerce (4); (5) welfare agencies or organization (4);

(6) Model Cities,(4); (7) cultural centers (3); (8) NAACP, Urban league, library,human
relations groups, and advisory councils {each mentioned twice); and (9) other (19).
In-gservice administrators frequently perform other functions in addi-~
tion to those listed by the questionnaire. The table below shows the additional

duties which were written in by respondents and the frequency with which they

were mentioned.
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TABLE A~2. ADDITIONAL DUTIES PERFORMED BY SOME RESPONDING
IN-SERVICE ADMINISTRATORS

Work with other school personnel to determine 6
training needs and plan programs

Assist in curriculum development 6

Supervise professional growth programs for staff, 5
including sabbatical leaves, educational travel, etc.

Evaluation 4

Initiate, assist, implement innovative approaches, 4
educational change

Supervise leadership development 3
Interact in community relations capacity 3
Assign, supervise student teachers 3
Give orientation sessions 3

Other additional duties mentioned by other respondenis were: speaking functions,
contracting for in-service programs with organizations and individuals, writing
proposals, interacting with teacher groups and unions, editing and publishing
in-service materials, conducting in-service sessions, selecting and evaluating
textbooks, administering federal funds, and administering EPDA furds. Some
districts administrators set up specific course offerings, assist in the formula-
tion of educational goals, prepare budgets, plan staff development, and operate

ETV equipment.

C. From the results of Items i, 2, 3, 4, 10, and 18 . . In-service Admin-
igtrator as a
in Table A-1 above, it is evident that the administrator in Change Agent

charge of in-service teacher training can be ccnsidered an

important agent for educational change. The respondents were
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asked if they felt adequately prepared to deal with educational (Preparation for
change; B:4)

change. Forty-seven of the 61 who answered the item indicated

that they did., Recogrizing that new information and training

is beneficial to even the most experienced persons, an open-

ended question asked the administrators what training would (Training beneficial
for educational
benefit them in more effectively dealing with educational change, C:16)

change. Table A-3 below summarizes the responses received.

TABLE A-3. TYPES OF TRAINING WHICH IN-SERVICE ADMINISTRATORS FELT WOULD
BENEFIT THEM IN DEALING WITH EDUCATIONAL CHANGE

Types of Training f

Information about current educational changes, how to deal 9
with them, how to determine their effect

How to effect change, including timing

o

Knowledge of model systems and organizations, and how to
package the system

Management training

¥nowvledge of available resources

Visitation of existing programs

Training in problem solving skills

Interaction with other professionals at all levels
Training to be a trainer

Training in group leadership skills

Training in how to evaluate programs

Training in ho& to assess,training needs

Training in human relations ‘ . '
Other :

W NN N NN W W W ww

=
~

No reply é . i
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While it is important and often desirable that new (Cautions to be
observed when
approaches, programs, materials, and methods be introduced introducing
educational
into the school system, certain cautions must be observed change; C:15)

by the persons making the introductions to avoid various

problems related to morale, acceptance, and willingness of

personnel to participate in future projects. The in-service
administrators surveyed were asked to draw upon their experiences

in the area of educational change to suggest cautions that should

be taken into account when introducing innovations and changes into

a school system. The following categories summarize the main suggestions
given by the respondents.

(1) Secure the cooperaticn, understanding of teachers
and sthers who will be participating.

(2) Pilot and/or observe the innovation or change before
adopting it district-wide.

(3) Establish that the innovation will be reasonable,
feasible, and have beneficial results for the
district.

(4) Establish a need for the change; avoid fads.

(5) Have resources available to implement the pilot project,
and the whole program throughout the district if the
pilot is successful and acceptable.

(6) Stress that the innovation is not a panacea.

(7) Establish good communications among administration,
participants, community regarding the innovation.

(8) éonsider the demands on the time of teachers and

adininistrators in planning and implementing the innovationm.

ERIC
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(9) Give the innovation time to work; don't expect

overnight acceptance or results,

(10) Evaluate the program and give feedback to participants

and interested persons,

Cther suggestions made less often by administrators include: wusing
expert advice, giving recognition to participants, using instructors who have
used innovative approaches before and who can give practical advice to teachers
trying it for the first time, considering the competencies of the teachers
involved, and considering the effect of the innovatinn on the total instructional

program.

Topie 2. Planning the Program

Section B of the questionnaire was concerned with the factors which
must be taken into account when planning for in-service programs. These, generally,
can be divided into seven main topics: (A) time related factors: how much time
should be devoted to each topic, when sessions should or can be held, and the
length of the session; (B) grouping factors: how, in what number, why;
(C) teacher motivation; (D) factors related to the trainer; (E) method to be
used; (F) funding; and (G) constraints, The following section summarizes the
questionnaire responses which relate to these seven topics. Many school districts
use more than one arrangement. Consequently, more than one alternative
was frequently checked by the respondents.

A. The amount of time devoted to a particular topic is Time-related
factors (length
of time per

closely related to the topic which is being presented. Results topic; B:19)
of the questionnaire, as presented in the graph below, indicate

that generally one tcopic is presented for only one session or for

several consecutive sessions. Approximately one-third present a

,*
;
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topic for am entire school year. A similar percent utilize an entire semester;

some of these probably include college course available to teachers.

one topic
per year
one topic
per aemeater

one topic in
several sessions

one topic
per session

"2
No. of districts
FIGURE A-6. AMOUNT OF TIME DEVOTED TO AN IN~SERVICE

TOPIC BY RESPONDING DISTRICTS. (N = 64;
more than one alternative cculd be checked).,

The time needed to perform required and extracurricular (When Sessions
are scheduled;
activities is a constant concern to teachers and administrators B:11)

alike. Because thewe are often many demands made upon the time
available, the scheduling of in-service gessions is often difficult,
inappropriate, or not acceptable to the teachars who are to attend.
Most of the responding districts indicated that some sessions were held
after the regular school day, a time when many teachers are not as
receptive as they might be at other times. Approximately half of the
districts have special days or regularly scheduled times throughout the
year during which teachers attend in-service programs. Unless the time
can be made available during regular school days, it is necessary for
sessions to be "squeezed in'" whenever possible. The figure below
illustrates the arrangements used in the responding districts with

regard to scheduling of in-service training sessionms.



A-29

release time

Saturday

- vacdtion
(Summer)

after regular
school day

conference
day

holidays

evenings

- other

¥
10 20 % o 50 60
No. of districts

FIGURE A-7. ARRANGEMENTS USED FOR SCHEDULING IN-SERVICE PROGRAMS
BY RESPONDING SCHOOL DISTRICTS. (N = 64; more than
one alternative could be checked)

The scheduling arrangements, as mentioned above, are (Length of
sessiocns; B:10)
related to the length of each in-service session. After-school
meetings or those held on release time might be expected to be
only 1 or 2 hours in length, while special conference days and
Saturdays allow foi: longer sessions. As indicated by twelve of
the respondents, any time period is possible, depending upon the
activity or program. While the duestionnaire asked the respondent
to indicate the length of a typical session, several alternatives
were checked in almost every case, indicating that no one plan is used
exclusively in urban districts. Figure A-8 below shows the frequency

with which the various session lengths were utilized in the responding

districts,
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2 houre

1 hour

half a day
entire day

other

No. of districts

FIGURE A-8, LENGTH OF IN-SERVICE SESSIONS HELD IN
RESPONDING SCHOOL DISTRICTS

Another time-related factor which must be considered (Frequency of
sessions; B:9)
when planning in-service sessions is the regularity with which

the sessions will be held. Almost any arrangement varying from

random to rigidly fixed is possible. Of the districts surveyed,

almost half had sessions on a monthly basis and/or in the summer,

The summer sessions held by some districts fulfill a state requirement
that teachers participate in in-service programs for a specified numbesx
of days each year. The various arrangements and the frequency with which

they are found in the surveyed districtu are illustrated in the figure below.

monthly

summer
bimonthly

once a
aemeater

once a year

continuous
program
as needed

‘determined by
activity

0 10 0 - 36 40
No of districts

FIGURE C-9. FREQUENCY WITH WHICH IN-SERVICE SESSIONS
ARE HELD IN RESPONDING DISTRICTS (N = 64; .
more than one alternative could be checked) 1 2 {
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B. 'The grouping of teachers for in-service sessions (Grouping cteachers
B:12)
is obviously dependent on several factors, including the objcctives
of the session, the individual needs of the teachers, and the avail-
ability of the participants to attend a meeting. The questionnaire
responses indicated that a number of ways are used to group the

participants within each school district. The responses and their

respective frequency are illustrated in the figure below.

by subject area
by grade level
by school bldg.

by ind. needs

by experience

by teachers'
interest and

preference
by nature of
progran
by some other
method R
0 i | 1) 1 3 1
10 20 30 40 50 60

No. of districts

FIGURE C~10. METHOD USED IN 64 RESPUNDING SCHOOL DISTRICTS
TO GROUF TEACHERS FOR IN-SERVICE SESSIONS

Q 5
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Another important consideration in grouping (Cptimal group
g8ize; B:13)
participants for in-service sessions is the optimal
number that can bc effectively handled at one time.
The in-service administrators surveyed were asked to indicate
the largest number that could be effectively grouped, Seventeen
replied that this number depended upon the activity of the program,
It is apparent from the data from remaining districts that meetings
having at least 16 participants are preferred. Figure A-1lbelow

illustrates the optimal session size as expressed by the surveyed

school districts,

1
2-7
8-15
16~25
26~50
51+ 34.4%
other FEESEEIIDEIN o R . . .
0 10 20 30 40 50
Percent of districts
FIGURE A-il. OPTIMAL NUMBER OF PARTICIPANTS FOR IN-SERVICE
SESSICNS AS INDICATED BY 64 SCHOOL DISTRICTS
SURVEYED
Relatedly, each administrator was asked to list the (How optimal
group size is
the factors that were used in his/her district to determine decided C:5)

the optimal number of participants for a given training session.

The responses were categorized and are shown in the table below.
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TABLE A-4 . FACTORS YSED IN 64 RESPONDING SCHOOL
DISTRICTS TO DETERMINE OPTIMAL
NUMBER OF PARTICLIPANTS FOR IN-SERVICE

SESSIONS
Factors £

Nature or program or method of insvruction 30
Resources and space available 24
Factors related to instructor, including 12

his availability and limits he may set
Objectives of the session (e.g., informa- 11

tion distribution vs. sensitivity

training)
Number of requests received or the number 9

needing training
Some other method 7
No response 9

C. The attitude of teachers toward in-service sessions Teacher motivation

(teacher attendance;
can significantly effect the effectiveness of a program. In-service B:5)

administrators were asked to indicate if teacher attendance
at such sessicns was compulsory in their districts. The following

responses were received:

Yes

No

Yes sometimes
No sometimes

No response

30 40 50
Percent of districts

FIGURE A-12., IS ATTENDANCE AT IN-SERVICE PROGRAMS COMPULSORY
IN YOUR DISTRICT? (N = 04)



E

O

RIC

Aruitoxt provided by Eic:

a-34

Relatedly, administrators were asked if merit credit of (Credit for
attendance, B:6)

" any kind (sa?arx title, certificate) was given for in-service

participation. The responses are illustrated in Figure A-13below.

Yes

No

No responrse

Percent of districes

FIGURE A-13. IS MERIT CREDIT OF ANY KIND GIVEN FOR IN-SERVICE
PARTICIPATION? (N = 64)

D, Persons in any number of positions may act as (Trainer B:14)
instructors or trainers for in-service training sessions. The
appropriate person for each session may be influenced by a number of factors,
such as the characteristics and neéds of the participants, how they are
grouped (see Figure p-10, the topic being presented, the amount of expertise
or experience required to presen:t such a program, and available resources.
Table below shows the positions of persons who present in-service
training in the school districts surveyed. Obviously, each school district

uses more than one type of person for this purpose.

TABLE A-5 . POSITIONS OF INSTRUCTORS OF IN-SERVICE TRAINING
IN 64 RESPONDING SCHOOL DISTRICTS

Trainec¢ f
Outside consultant 58
Department head 438
School principal 50
Other supervisory personnel 18
Teacher 46
AV or IM coordinator 41
Assistant superintendent 31
Others 10
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E. As noted previously, the factors of time, Method (B:3)
grouping, and instructor are quite varied. Similarly, the methods used
in presenting an in-service program are also diverse. In-service
administrators were asked to check those methods which were used in
their school districts and list any other ways in which programs were conducted.
Figure A-l4 below presents the frequency with which various methods listed in
the questionnaire are used during in-service sessions in the 64 districts

surveyed.

Demonstration
of methods

Discussion
group

Dewonstration of
materialc, )
equipment

Lecture

Rele playing

Problan aolving

Cage atudy

No. of districte

FIGURE A-14, METHODS OF PRESENTING IN~SERVICE TRAINING PRO-
GRAMS IN THE RESPONDING SCHOOL DISTRICTS. (N = 64)

In addition to the above methods, administrators listed microteaching,
simulation, field trips, sensitivity training, games, and curriculum development
workshops. Most of these methods require additional expertise and/or time than
the more traditional approaches, and appear to be relatively new to the area

of in-service trairing. Consequently, their reported lack of use is not

surprising.
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F. The source of funding for in-service programs is a Funding (funding
sources; B:18)
critical factor which must be considered in the planning of an
effective program. While most districts do make provisions for
such activitiez in tneir budgets, many depend upon the State and/or
Federal Government to provide additional funds. Table A-6 below shows the
various sources of funding used by the responding school districts.

TABLE A-6, SOURCES OF FUNDING FOR IN-SERVICE PROGRAMS
OF 64 RESPONDING DISTRICTS

Source I
Locally budgeted funds 62
Federal title funds 57
State funds 42
Teacher tuition ' 25
Publishing/equipment companies 2
Foundations 2
EPDA 1
Other 2

An additional item was included to determine how (Funding in local

budget; C:10)
funding for in-service training was treated in the local

budget. Of the 64 districts returning the questionnaire only

13 clearly indicated that activities were funded through a separate

in-service item in the budget. 1In the remaining districts in-service
activities were spread across various line items, including salaries, supplies,
travel, consultant fees, etc. A more complete analysis of this questionnaire
item was not attempted because of the varied accounting systems utilized by

the responding districts.

ERIC
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Q. The six prececing factors related to time, grouping, Constraints (B:22)

teacher motivation, instructor, method, and funding are all important
considerations to the in-service administrator in planning programs.
All of these ingredients must be tempered, however, by the constraints
and limitations imposed from a number of sources. The questionnaire asked
administrators to cbeck from a list those factors which hinder the development
and implementation of a good in-service program in their districts. 1In additionm,
they were asked to list any other items which posed problems for them in their
districts. Table A-7 below swmarizes the responses from the 64 schocl
districts with the most frequently mentioned constraints listed first and the
least often mentioned listed last. As might be expected, the mala constraints
are closely related to lack of money and time.

TABLE A-7. FREQUENCY WITH WHICH CERTAIN CONSTRAINTS TO IN-

SERVICE TRAINING ARE FCUND IN 64 RESPONDING
SCHOOL DISTRICTS

Constraints £
Insufficient funding for personnel 39
lack of funds to purchase innovative materials 30
and/or equipment for demonstratiga purposes
Sessions are scheduled at inappropriate times 20
Unwillingness and lack of cooperation on the 18
part of teachers
Lack of supportive personnel 17
Insufficient funding for materials 17
Insufficient amount of time allowed for planning 16
the in~service program
Sessions are not held often enough 14
Insufficient space for planning and administrating 12

in-service training
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TABLE A-7. (Continued)

Constraints £
Difficulty in obtaining in-service trainers 12
Background information on teachers is not readily 11
accessible to planners
Insufficient funding for equiprent 11
Unsuitable space and/or facilities for use during 9
sessions
Lack of good materials from which to chocse 9
Lack of cooperation from other administrators 9

and/or supervisory personnel

Insufficient knowledge of equipment and materials 9
that are available

Individual sessions are too short to be effective

Inefficient system for obtaining equipment, materials 8
and personnel in a timely manner

Insufficient space to store materials and eguipment 6
used for training

Right kind of equipment is not available when 3
needed

Inappropriate materials for the particular needs 3

of teachers in this district

lack of encouragement from school officials and/or 3
staff to present programs on innovative approaches
in education

Other constraints mentioned by one or two respondents include: lack of
cooperation and/or consultation from state educat:ion department, problem of
release time for teachers, lack of financial incentives for teachers to participate,
general lack of time: on the part of teachers and administrators, cumbersome
negotiations process with teachers' representatives, and ineffective techniques

used by training consultants,

ERIC
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Topic 3. Content of Teacher In-Service Programs

A. In-service administrators were asked to identify
the general types of programs that 2rc included in their dis-
trict’s in-service training. The results obtained from the 64
responding districts indicated thav: (1) 60 included continuing
education in methods and materials for instructional use; (2) 61
included orientation sessiocns; (3) 50 included leadership develop-
ment; and, (4) 37 provided training in areas related to on the job
function such as human communication, technical writing, and public
speaking., Other types of training were inciuded in the programs
of some districts, Among these are: human relations, curriculum
development, providing programs for college students in training,
working with and reporting to parents, and providing information
regarding race relations, the disadvantaged, and urban problems.

B. Administrators were also asked to indicate what specific

teacher training needs had been satisfied in their districts in
the past year, what needs they would attack in the coming year,
and what programs teachers most frequently requested. Table A-8
below lists the needs mentioned and the number of districts
mentioning each need.

TABLE A~8, TRAINING NEEDS: THOSE SATISFIED LAST YEAR, TO

General
Content of
teacher in-ser-
vice programs
(B:1)

Needs satisfied,
to be satisfied,
requested (C:1,

2, 3)

BE ATTACKED NEXYT YEAR, AND FREQUUNTLY REQUESTED

BY TEACHERS IN 64 RESPONDING SCHOOL DISTRICTS

Satisfied Attacked Requested
Need Last Year Next Year By Teachers
Behavioral object?ves 3 4 --
Behkavior modification 4 2 2
Classroom guidance 2 1 1
Current interest topics 2 5 et
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TABLE A-8.

(Continued)

Satisfied Attacked
Need last Year Next Year

Requested
By Teachers

Community relatioas
Exceptional children
Educational goals

Human relations
Individualized instruction
Leadership development
Methods/materials
Minority group problems
New Programs

Sex sducation

Teacher orlentation

Use of equipment
Professional growth
Teacher attitudes
Testing

Curriculum development
Ind. needs of teacher
Prescriptive teaching
Educational change
Effective use of prof. staff
Instructinnal objectives
Learning theory

Use, training of para=-professionals
Guidance

Innovative approaches
Communication skills
Discipline

Management training
Special title programs
Thinking strategies
Interaction analysis
Confrontation

Middle school

Inquiry training

Other

No response to item
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The above listing indicates that methods and materials programs related
to specific content or subject areas are the most frequent type of in-service
program offered, perhaps because it is the type most cften requested by teachers.
Human relations is the second most frequent type of program, even though it is
not requested as frequently by teachers. It is interesting to note that while
not very many districts mentioned minority group problems as topics of sessicus
for last year, many more indicated that such programs would be included next
year. The development of new programs and curricula apparently provides a con-
tinuous demand cn the in-service program +o offer training to new and experienced
teachers, One schiool district will be striking out in less tradition<{ areas by
offering programs on thinking strategies, interaction analysis, confrontation,
sys:zems approach to management, and inquiry training.

It should be noted that the questionnaire items related to training
needs were open~ended rather than structured. Consequently, it was often
difficult to establish definife categories for some of the responses. In such

cases, arbitrary decisions were made.

C. In-service administrators were asked to describe what Teacher Attitude
and th: Disadvan-
teacher training had been provided in their district with regard taged Child (C:13)

to the area of teacher attitude and the disadvantaged child. Fifty
districts indicated that they provided the following types of pro-
grams or training.
(1) Human relations (18)
(2) Title workshops or federal and state funded
programs (9)
(3) Information on cultural, psychological, socio-

logical characteristics of the disadvantaged child (7)

O
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(4) Courses in how to teach the inner city or dis-
advantaged child (6)
(5) Sensitivity training (5)
{(6) Prugrams on behavior modification or change (4)
(7) Programs on pupil-teacher relationships (2)
(8) Information on human development (Z).
Other programs related to teachcr attitude and the dis-
advantaged child which were named by respondents include seminars with
psychiatrists, a teacher attitude seminar, interaction analysis, com-
munications skills, role playing, race relations, reality therapy, ETV
course, value clarification, information presented at orientation sessions
to new teachers, language development. program, course in bilingual com-
munication, use of ungraded classes, pupil record analysis, confrontation,
and hoﬁe visits. One district indicated that all teac.ers working in the
inner city went through a special 30 hour training session in <he summer
aimed at providing skills in how to develop positive seli-images among
disadvantaged children.
D. In-service administrators were asked if the in-service program for Inner-City
) Programs--
the inner city teachers in their district differed in content, methed, or Nifferences
emphasis from the program offered to the non~inner city teacher. The (B:23)
responses of the 42 districts responding in the atffirmative were categorized
and are listed below. Some districts listed more than one difference.
(1} 1In 25 districts there is greater emphasis on identify-
ing the unique characteristics, needs, and subsequent
problems of the inner city student and his community

and then providing in-service programs to deal with

them
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(2) Nine districts ment: jred that human relations
were stressed much more-
(3) Basic skills and remedial work was stressed more
in six districts.
(4) TFive districis indicated that funding was more
readily available, particularly througn Title ¥,
I1I, and 1V.
(5) Specific classroom techniques were stressed more
in three programs.
(6) Two districts stated that development of a good
selt image in students was an aim of their pro-
grams for inner city teachers.
(7) A more multi-dimensional approach to teaching in
the inner city was mentioned by two districts.
(8) Working with teacher ~ttitudes and expectations
was mentioned by one district, as was mcre active
involvement of students in the programs.
Five respondents checked that their inner city in-service pro-
gram was different from that of the non-inner city, but did not describ.

the difference.

ERIC
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Topic 4. Establishing Training Needs

A. Section D of the questionnaire included items Sources (D:IIL,V)

designed to find out how teacher training needs were

determined. Respondents were asked to check from the alternatives

listed those they used to identify needs, and to add other sources

of information which they utilized. Respondents were also asked

to rate the sources regarding how important they were considered

to be in defining teacher training needs.. The rating scale used
was: O = "not at all important'; 1 = Yof slight importance"; 2 =

"of moderate importance''; 3 = "of fairly great importance'; and

4 = "of very great importance'.  Tahle A-9 below summarizes in per-

cent form the frequency and importance data related to sources of
information on teacher training needs.

TABLE 4-%. PERSONS USED AS SOURCES OF INFORMATION IN DETERMINING TEACHER

TRAINING NEEDS, PERCENT OF DISTRICTS IN WHICH THESE PERSONS
ARE USED, AND THEIR RATED IMPORTANCE AS A SOURCE (N=64)

Frequency Impor tance
(percent) (percent)
Yes No  N.R.* 0 1 2 3 4  N.R.* Mdn.**
Teachers 96.9 0 3.1 0 0 1.6 17.2 76.6 4.7 4
Other adminis. 95.2 4.8 3.2 0 4.7 35.9 34.4 203 4.7 3
at district
level :
Other in-service 84.4 10,9 4.7 4,7 6,3 20.3 37.5 25.0 6.3 3
administrators
Educational con- 84.4 10.9 4.7 3.1 4.7 43.8 34.4% 7.8 6.3 2
sultants
Universities, 84.4 9.4 6.3 4.7 7.8 46,9 31.1 3.1 6.3 2
colleges
Pupil personnel 76.6 20.3 3.1 3.1 9.4 32,8 31.1 15.6 7.8 3
services staff
(nurse, counse-
lor)
Community members 73.4 21.9 4.7 4.7 14,1 29,7 37.5 7.8 6.3 2
Students 51.6 43.8 4.7 6.3 12.5 23.4 32.8 18.8 6.3 3
* No replw.
]j[{j}:‘ *% Median based on numbers of respondents who gave an importance rating.
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Administrators listed the following as other sources used in defining
teacher training needs.
(1) State Department of Education personnel
(2) R&D Centers and Regional Education Labs
(3)  In-Service Training Associations and
Companies, such as Institute for Staff Development,
Ealing Corporation's 'Starting Tomorrow', Institute
for Personel Effectiveness in Children (IPEC), American
Society for Training and Development
(4) 1Industrial management sources, such as asmerican Management
Association publications
(5) Committees or small groups - teachers and/or administrators
(6) Department chairman
(7) Funding ag..acies on federal or state level, or special in-
novative district projects
(8) Community: Community Welfare Council, Human Relations
Comnission, Chamber of Commerce, parent advisory groups
(9) Conference speakers
(10) Writings of educational thinkers, such as Friedenberg,

Goodman, Holt, Glasse, etc,

B. A number of communication methods can be utilized to Communication
Methods (D:
obtain information on training needs «f teachers. Respondents III, VI)

were asked o indicate which of the methods listed in the question-
naire were used in their districts to gather such information and
to rate the importance of each method. More than one method could

be checked. The rating scale for importance was the same as that

used for "Source of Information" presented above. Table A-10 below
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shows in percent form the frequency and importance data related

to methods of communications used in gathering information on

teacher training needs.

TABLE A-10,  METHCDS OF COMMUNICATION USED IN DETERMINING TEACHER TRAINING

NEEDS, THE PERCENT OF RESPONDING DISTRIITS USING EACH METHOD,
AND IMPORTANCE AS A METHOD (N = 64)

Frequency Importance
(percent) (percent)
Yes No N.R.* 0 1 2 3 4 N.R. Mdn.#¥¥
Administrative 93.8 0 6.7 0 l.6 14.1 56.3 25.0 3.1 3
staff meetings
Departmental con= 82.8 3.1 14,1 0 3.1 12.5 48.4 31.3 4.7 3
ferences
Questionnaires 82.8 7.8 9.4 0 3.1 20.3 42,2 29.7 4.7 3
Teaching staff 81.3 4,7 14.1 0 1.6 9.4 59.4 26.€ 3.1 3
meetings
Informal per- 76.6 4,7 18.8 l.6 6.3 25.0 34.4 28.1 4,7 3
sonal contact
Professional 75.0 10.9 12.5 0 10.9 42.2 35.9 3.1 7.8 2
literature
Individual tea- 70.3 12.5 17.2 1.6 4.7 26,6 31.3 31.3 4.7 3
cher inter-
views
* No reply.

*% Median based on number of respondents who made a rating.

When asked to indicate what other methods were used to gather information
on teucher training needs, the following were listed by the administrators:

(1) Recommendations of committees on curriculum, in-service

training, resources

(2) Surveys of teachers and administrators

(3) Interaction with other in-service programs

(4) vVisitation and observation in schools

(5) Interviews of student teachers and teachers who are leaving

(6) Reaction forms to in-service programs
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(7) Memo interaction among staff members
(8) Participation of staff members in Incentive
Growth Program.

C. Data was obtained via the questionnaire on the types of
Tnformation col-

information collected by administrators about teachers to assist lected about
teachers (D:I,
in determining training needs. In-service administrators were V)

asked to check from a fixed list the types of information they
collected when planning in-service programs and to rate the
importance of obtaining each type of information. Table A-11
below shows the type of information collected, the percent of
responding districts collecting each type, and the importance
rating of each. The rating scale is the same as that used for
"Sources of Information' and "Method of Communicavion" ‘
in the two previous sections. Data are presented in percent
form.

TABLE A-11 TYPES OF INFORMATION COLLECTED ABOUT TEACHERS FOR USE IN

PLANNING IN-SERVICE SESSIONS, THE PERCENT OF RESPONDING
DISTRICTS COLLECTING EACH TYPE, AND RATED IMPORTANCE

(N = 64)
Frequency Importance
(percent) (percent)
Yes No N.R.* 0 1 2 3 4  N.R.* Mdn, %%
Analyze preservice 67.2 28.1 4.7 0 6.3 15.6 35,9 37.5 4.7 3
training of
teacher
Previous in-ser- 65.6 28.1 6.3 1.6 4.7 23.4 43.8 21.9 4.7 3
vice training
Number of years of 43.8 50.0 6.3 4.7 21.9 39.1 26.6 3.1 4.7 2
prof. experience
Review individual 32,8 65.6 4.9 - ae - -- - - -
staff records
Teachers' actual 31.3 60.9 7.8 3.1 12.5 34.4 35.9 10.9 3.1 2
course experience
Educational level 23.4 70.3 6.3 7.8 29.7 35.9 17.2 4.7 4.7 __2
Q % No reply.
ERIC #% Median:for those respondents giving an importance rating.
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D. When asked to indicate what other participant data

was collected in order to plan in-service programs, the

following items were offered. The numbers indicate how many

districts mentioned each item.

Other information
required (C:6)

TABIE A-12,OTHER INFORMATTON REQUIRED TO PLAN IN-SERVICE PROGRAMS

Expressed needs (27)

Interests of teachers (12)

Present ability, performance of teachers (8)
Grade level or subject areas taught (4)

Goals of teachers (4)

Teacher attitudes (2)

Availability of teachers to have meetings (2)

Administrative evaluation of teachers (2)

How the teacher is perceived by the students, community

(1)

Teacher's personal preference regarding incentives for

in-service training (1)
No reply (10)

NN NS S

While information from and about teachers is a primary con-

sideration to the in-service administrator in planning effective pro-

grams, the inputs from students and from community menbers also can be

helpful. Two questionnaire items asked what data should be collected
from and about students and the community to plan an effective in-

service programs. The responses are presented in Table A-13below.

Information col-
lected abont
str.dents (C:7)
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. TABLE A-13. STUDENT INFORMATION HELPFUL IN PLANNING IN-SERVICE PROGRAMS

Student achievement, ability data (12)

Student interests (what interests are as well as why certain
activities or courses are or are not interesting; what new
programs, curricula need to be established) (11)

Studeni evaluation of program (9)
Student expectations and goals (7)
Student perception of teachers (6)
Student needs (5)

Student social/cultural background (4)
No reply (1%)

TABLE A-14,.COMMUNITY INFORMATION HELPFUL IN PLANNING Information

IN-SERVICE PROGRAMS ccllected about
community (C:8)

Economic, educational, culwural characteristics, and needs of
community (16)

Perceptions of programs, cvrricula, etc., of present system
(11)

Current concerns, interests, etc., of community such as drug
abuse, sex education (7)

Community resources (6)

Readiness of community to participate and support school (2)
Expectations of pzrents and community (1)

No information needed (1)

No reply (18)

Relatedly, in-service administrations were asked to Other information
needed (C:17)
indicate what information they require for planning in-service
sessions which is presently not available to them. Of the 64

respondents, 8 needed more information on teacher, pupil, and/or

program needs; 7 wanted information on zurrant resources, budgets,
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and innovative programs; 4 wanted to know what was happening in
other in-service programs; 1 required more information on
research results. The remainder revlied that they required no
other information, or did not reply.

E. Communities do not, of course, have unlimited funds
and resources with which to plan and execute in-service train=-
ing programs. Consequently, priorities must be established.
In-~service administrators were asked the bases ised in their
districts for deciding training need priorities., Table A-15
below summarizes the responses received and the frequency of

each response.

TABLE A-15, BASES FOR DECIDING TRAINING NEED PRIORITIES

Setting pri-

oritie

©€:4)

Basis

Expressed requests of teachers, administrators, and others; what
kind, how many

Resources available (time, money, leadership, etc.)

Survey results

Committee recommendations or decisions

Judgment of supervisors

Evaluation information

Introduction of new programs, curricula for which teachers should
be trained

Educational goals of district, department, etc.

Number of teachers needing program (based on preparation experience
data, etc.)

State requirements

Wish of administrators

Educational history of district

Educational trends

Geographic location of request for program

Availability of staff to meet

Priorities not set

No reply
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V. IN CONCLUS ION

R

Assuming that the 64 respondents to the Urban Teacher Devel-
opment Questionnaire compose a representative sample of in-setrvice
administrators, it may be concluded that the in-service function may
be handled by a person or persons having any one of eight job titles.

Typically, however, the persou in charge of teacher in-service training

is either an assistant superintendent or head of a separate division for in-
service training in the school district. He has held that positicn for less
than four years and has been an educator for approximately 22 years. He holds
at least a Master's degree. The school district in which he is employed will
generally have 20,000 to 39,999 students.

The responding administiators generally do not spend full-time on
in-service activities. This may be explained in part by the fact thaq 75 per-
cent of the administrators hold a position other than that of head of in-service
training. The variety of positions may also explain the diversity of functions
performed by the respondents. Tasks generally common to most administrators are
performed by nearly every respondent, while moxe specific in-service tasks, such as
in-service program design and evaluation are performed with less frequency.

Results indicated that the in-service administrator considers himself
to be an important agent for educational change. Most of these administrators
feel adequately prepared to deal with change, but indicate that new information
and training in that area would be beneficial to them.

Because a number of approaches (workshops, college courses,
short sessions, etc.) are often used to present in-service programs in each

district, it is difficult to generalize a description of the typical program.
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The following statements do, however, present the conditions which are more fre-
quently found within the vespondirg districts. One in-service topic is presented
for one or for a few consecutive sessions. The sessions are held after a school
day or during release time, last about two hours, and are held monthly. Numerous
methods are used to group teachers, but the subject area and grade level are
usually the common denominators of the group. The optimal size of the group,

as determined by the nature of the program and resources and space available, is
generally at least sixteen participants. Attendance at in-service sessions

is more often voluntary and merit credit is generally given. The instructor

of the sessions is most often an outside consultant, department head, or school
principal. Each district uses numerous methods of presenting in-service train-
ing; those methods requiring additional time and/or expertise are less likely to
be used. Funding for programs typically comes from local or federal title funds.
The main constraints relate directly to perceived lack of money and time.

The training needs of teachers are determined by administrators from
a number of sources and by a variety of means. Persons closest to the problems
of teachers (teachers themselves, administrators within and outside the district)
and those most familiar with the specific school system are considered the best
sources. Data collected by the distrizts about th2 needs of their teachers das-
cribe general needs of most of the teachers and tend not to analyze individual
needs. This practice may be closely related to lack of time and money,

The content of teacher training programs is primarily methods and
materials courses related to the specific subject area or grade level which the
participants teach. This content is generally what teachers request. The
increasing importance of human relations and minority groups is realized and

beginning to be dealt with by many school districts.
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VI. THE URBAN TEACHER
DEVELOPMENT QUESTIONNAIRE

This questionnaire has been designed and is being administered
to collect pertinent information concerning the in-service training of
inner-city teachers. The items of the questionnaire are arranged in
four sections, A-D.

Section A deals with the role of the administrator responsible
for in-service teacher-training.

Section B deals with the planning aspects of in-service teacher
training programs.

Section C deals with the conduct of in-service teacher training.

Section D dpnsiders the identification of training needs for
in-gervice programs. -

Each of the four sections offers easily answerable items on a
variety of topics.

The questionnaire as a whole contains a great variety of items
and response methods and should prove a valuable experience for the respondant.

All responseé will be maintéined in the strictest confidence.
The information you supply via this questionnaire will be of great value to
ongoing educational research. Thank you for your time and effort.

The following information about you (the respondent) ie necessary
in order that we may make am accurate analysis and effective use of your
iuformation. Please complete the following information about yourself.

Title
Years in that position

Last position (title)

Years as an educator,
Educational level (B.A., B.A.+, M.A.)
District gize (number of pupils)

Number of teachers ;n district
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4. _THE ROLE OF THE ADMINISTRATOR OF INSERVICE TEACHER TRAINING

The role of the administrator responsible for inservice training is a composite of many functiom.
The following is a list of somc of those functions which might be expected of the administrator
in charge of inservice teacher training.

Part 1

For each of the following please 12spond "yes"

if it -

do not

1.

10.

11.

12,

13.

14.

15.

a function you perform and "no" if you
currently perform that function.

Maintain ties with the appro-

priate sources to receive ia-
formation on the newest methods,
procedures, and equipment for
in-gservice training Yes__No__
Interact with college or uni-

versity during in-service

training design and devel-

opment Yes__No__
Interact with professional
organizations Yes___No

Interact with publishers Yes_ No__
Interact with equipment

manufacturers Yes_ No__
Interact with training mater-

ials producers Yes_ No__
Interact with U. S. Office of
Education Yes__WNo__
Interact with state departc-

ments of education Yes_ _No__
Interact with local govern=

ment agcncies Yes__No__
Interact with other public

agencies (specify) . Yes__ No

. —— — " —

Congult with college or uni-

vergity to improve or expand

teacher preparation programs

now offered for prospective

inner city teachers Yes_ _No___
Encouvage and provide assistance

for experimental or innovative
projects within the school dis-

trict Yes__No__

Keep current in the sducational
field to be aware of innovations
and changes as they occur Yes__No___

Provide an instructional de-
sign for each in-service
session Yes__No___
Evaluate each in-service

session . Yes__No__
Maintain {nformation files

of individuals and agencies

which are available to pre-

sent in-service training

programs Yes__No

17. Maintain files of materials
appropriate for use in in-
service training programs Yes__No_ _

18. Assess the training needs of
the teaching population Yes__No___

1%. Maintain an information file

on current innovative prac-

tices 27d materials for

teacher requests Yes__No__
20. Inform district personnel

of the functions of your

office Yes_ _No__

Though many functions of a position such as
yours have been listed in the preceeding
text, other diverse and important functions
may have been overlooked. In order that this
information collection booklet may contain an
exhaustive list please include both actual
functions now performed and those functions
which you see as important which are not yet
performed.

All of the functions listed in the preceeding
text do not carry the same im.ortance. As a
matter of fact each of the functions performed
by an administrator of in-service teacher
training may have varying importance.

Part II

Here again 18 the list of functions as included
in Part I. This time please rate the functions
as to their degree of importance (0-4). Tell
how important (0-4) you perceive the function
to be to high quality in-service teacher
training. Importance values are as follows:

Importance

0. Not at all iwportant.

1. Of slight importance.

2. Of moderate importance.

3. of fairly great importance.
4. Of very great importance.

1. Maintain ties with the appro-
priate sources to receive in-
formation on the newest methods,
procedures, and equipment for
in-service training.
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10.

11.

13.

14.

.18,

16.

17.

i8.

19,

20.

Interact with college or uni-
versity during in-service
training design and devel~
opment.

Interact with professional
organizations

Interact with publishers

Interact with equipment manu-
facturers

Interact with training mater-
ials producers

Interact with U, S. Office of
Education

Interact with state depart-
ments of education

Interact with local goverument
agencles

Interact with other public
agencies(specify)

Consult with cellege or uni-
versity to improve or expand
teacher preparation programs
now offered for prospective
inner city teachers

Encourage and provide assis-
tance for experimental or in-
novative projects within the
scheol district

Keep current in the education-
al field to be awsce of inno-
vations and charnges as they
occur

Provide aa instructional de-
sign for each jin-gservice
session

Evaluate each in-service
session

Mafntaia information files
of individuals and agencies
which are available

Maintain files of materials
appropriate for use in in-
service trainiug programs

Assese the training needs of
the teaching population

Haintain an information file
on current innovative prac-
tices and materials for
teacher requests

Inform district personnel of
the functions of your office

A-56
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B. PLANNING FOR_IN-SERVICE TEACHER TRAINING

The following questicns are in regard to information of value in planning in-service teacher

training meetings.
your district's in-service program.

Which of the followiaz types of training
are provided in your district's in-service
program?

a. concinuing education in
methods and ‘naterials for
instructional use

b. orientation sessions for new
staff or staff with rew
duties

| |

¢. leadership development

d. training in areas related
to on~the-job function
(1.e. human communication,
techunical writing, public
speaking .

|

e, other(specify)

What fraction of your working time is
allocated for the organization, admin-
istration, and direction of your in-
service training for teachers?

a. 1/4 time or less —
b. 1/2 time —
c. 3/4 time —_—

d. full time

What method(s) is (are) used during in-
service programs?

a., lecture

b. demonstration of methods

c. demonstration of equipment/
wmaterials

d. discusaion groups
e. role playing
£f. problem solving

g. case study
h. other (specify)

Do you feel adequately prepared to
deu. with educational change? Yes__No__

Is attendance at in-servic. pragrams
compulgary? Yea__No__

Is merit credit of any kind (aalary,
title, certificate) given for in-

service participation? Yes___No

Is any type of in-service training
offered the administrators in your
diatrict? Yea__No__

Ia there currently a need for in-
aervice managem2nt training for
any administrators in your
diatrict?

A

Yes___No

: @

9.

10.

11.

12.

13.

?lease check (V) those iters of each question that seem appropriate to

How often are in-service traini.ng sessions

held?
a. bi-monthly
b. monthly
¢. summer
d. once per semester
e. once per year

f. other (specify)

NEENN

How long does one session typically
last? N

a. 1 hour
b. 2 hours
c. half a day

d. an entire day

BEN

e, other (specify

When is in-service training conducted?

a. on relense time

b. on Saturday

¢. on vacation time

d. after a regular school day

e. on a special conference
day

£. other (specify)

How do you decide upou teacher grouping
for in-service meetings?

a. by school building

|

b. by grade levels

c. by subject area

d. by experience (master tea-~
cher, non-professional
personnel)

e. by individual needa

£. by some other method
(specify)

What 1s the largest number of teachers
that can be effectively handled in one
in~aervice training session?

a. 1 —
b. 2-7 R
c. 8-15 —
d. 16~25 —_
e. 26-50 —_—
£. 51+ —_
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14, Who conducts the in-service meetings in
your- district?

8. a teacher

b. the school principal

c¢. the Assistant Superintendent
for (staff
development, personnel, in-
service education, teacher
educatizase....)

d. department head

e. outside consultants

£. AV Coordinator or Instruc-
tional Media Coordinator
other (specify)

15. How many teacher days of in-service
training were provided in your
district during the last school year?
(e.8. 50 teachers attended 5 meetings
= 250 teacher days.)

teacher days

16. How many teachers were there inm your
district last academic year?

number of teachers

17. How many teachers were participants
in in-service training last year?

number of teachers

18. What monies are used for in-service
teacher training in your district?

a., federal title funds

b, state funds

c. locally budgeted funds
d. teacher tuition

e. other (specify)

»

19. Do you consider one toplc for a
given period of time (wonth, semea~
ter, year) or does ezch session
have a separate topic?

a. one topic for the year

b. one topic for the semester

¢. one topic for several ses-
sions (but not an entire
semester or year)

d. one topic for one session

20. If wanagement training were available
to administrators in your district, at
what level wouid you begin training?

O
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21. For which position listed below do you
perceive the greatest need for manage-

ment
a.
b,
c.
d.
e.

f.
g.

training if available?
Digtrict Superint :ndent
Assistant Superintendent
Business Managers
Principal

Assistant Primcipal

Department Read
Other (specify)

22. Check which of the following constrain.s
you encounter in planning and implementing
an in-service teacher training program.

f£.

right kind of equipment 1is
not available when needed

Insufficient funding for-
eJu ipment

insufficient funding for
materials

insufficient funding for
personnel

insufficient knowledge of
equipment and materials
that are available

inefficient system for ob-
taining equipment, materials,
and personnel in a timely
manner

lack of supportive personnel
e.g. typist, artist, clerk

insufficient space for plan-
ning and administrating in-
service training

insufficient space to store
materials and equipment used
for training

unsuitable space and/or
facilities for use during
sessions

inappropriate materials for
the particular needs of
teachers in this district

lack of good materials to
choose from

lack of funds to purchase

innovative materials dnd/or
equipment for demonstration
purposes

lack of cooperation from
other administrators and/or
supervisory personnel

unwillingness and lack of
cooperation oun the part of
teachers

lack of cooperation and/or
consultation from state
education department
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lazk of encouragement from
school officials and/or
staff to present programs
on innovative approaches in
education

sessions sre not held often
enough

sessions are scheduled at
inappropriste times

individual sessions are tco
short to be effect: ve

insufficfent amount of time
allowed for planning the
in-gervice program

background information on
teachers is not readily acces-
sible to planners

difficulty in obtaining in-
gservice trainers (e.g. educa~
tional consultants)

other (specify)

23. Is the in-service program for inner-city
teacher different in content, method, or
emphasis from the non-inner-city program?

Yes__No__

If your response i yes, please pro-
vide descriptive information in the
space provided.

—

24, What type of management training is usual
for the administrators (Department Keads
~> The Superintendent) in your district?

college or university course
work taken to qualify for a
position ‘

college or university course
work taken to keep abreast of

administrative and management
knowledges

in-service local management
training

Ko formal training other than
on the jcb experience

other (specify)

LA

(5)

25. If management training were available
in your district, which single area of
training would you perceivc as being of
most immediate value? (check one}

a. scheduling of staff
b. recruitment

c. staff training

d. budgeting

e. managirg change

f. communication skills
g. building program

h. community relations

i. human relations

RERREEERE

j.. other (specify)
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C. CONDUCTING IN-SERVICE TEACHER TRAINING

The following are open ended questions regarding the planning and conduct of in-service teacher
training in a large metropolitan school district. Please respond to them frely and with candor.

Your answers are the correct ones; the more information you can provide the more valuable your
response,

1. Whet teacher training needs has your 6,

What participant data wust be collected
program satisfied {n the past year?

to plan an effective in-service teacher
training program?

2. What training needs will you attack in

the coming year? 7. What information must be collected

from atudents to plan an effective
in-service teacher training program?

3. tvhat training programs do teachers most
frequently request?

8. What general information from yocur
community must be collected to plan
an effective in-service teacher training
program year after year?

4., On what basis do you decide training
need priorities?

9. What individuala (by title) have
& role in the development and
execution of an in-service meeting in
your district? Please describe briefly
each role. Examples would be Superin-
tendent —» Assistant Superintendcat for
staff development —> A-V Coordinator
Consultant-Trainer.

5. How is the optimal number of partici-

- pants for a given training session
decided upon?

v,
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10. Where in your gdistrict's budget are

11.

12.

A-61

funds aliocated for the in-service
training of teachers? (e.g. a typical
budget might include the in-service
training director's salary, teacher
salaries during meetings, salary to
lecturers, and expense incurred as

a result of attendance at a profes-
sional meeting.)

Briefly describe the type of management
training your district's administrators
have received. Tell if you yill where
(college, in district) the training
was received and something about it.

16.

Please write your specification of the
management training you feel educational
administrators need? Examples of manage-
ment training mey include: interpersonal
comuunication, effective speaking, report
writing, scheduling time and resources

and the like. In other words, tell what
type of training administrators in a school
district should receive.

13. What in-service teacher training have you

provided that deals in the area of teacher
attitude and the disadvantaged child?

14.

15.

18.

How and to what extent do you make use
of existing education research results
in planning the in-service training ot
teachers?

What "cautions” do you observe in intro-
ducing an innovation through the in-ser-
vice trainiag of teachers?

What training do you feel you could
benefit from in more effectively dealing
with educational change?

17. What information do ye. require for

in-gervice planning that ycu do not now
possess?

Please feel free to make any additional
comments You may have with regard to
inner-city teacher training programs.

—
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D. THE IDENTIFICATIO. OF TRAINING NEEDS

The training needs of a program for in-service teacher education in the inner city may be deter-

mined in 8 number of ways.
formation sre presented below.

Part 1

In sssessing the teacher training needs in

your district, do you...

1...review individual staff
member's records to collect

Some questions about the sources and methods of collecting such in-
Please consider each item carefully and respond as directed.

15 ..usc any other sources of
information councerning
teacher training that h=ve
not been mentioned ves__no_

(see 15a)

15a. .4f your answer to question number
15 is yes, please take the time to

information yes_mo__ write in the spaces below those
2...collect information con- sources not mentioned that you do
cerning the number of use, have considered using, or may
yeara of professional use in the fi:rure. As our list is not
experience individual exhaustive, we value your responses for
teachers have had yes__no___ this item.
3...usethe educationai level
(8A, BA+, MA,...) of
individual teachers as an
aid to plamning yes_ no___
4...collect information re-
garding the actual course
experience (psychology of
learning, methods and .
miterials,...) your teach-
ers have had yes__no__
5...consider the teachers'pre~ Part II1
vious in-service training yes__no___ s
In aasessing teacher needs for in-service
6"':::1z:zg gguzr:::z;::: have training in your district many method{s)
received and draw implica- could te employed. Please identify your
tiona for your planning yes__no choice(s) below. Do you use...

Part II

In assessing the teacher training needs in

your district, do you...

7...gather information from the
other administrators at the

16...information from informs?
personal contact yes__no

17. ..data gathered at a teaching
staff meeting yes__no

18...input from administrative
ataff meetings yes__no,

district level yes__no__ 19,,.information resuiting from
8...make use of educational _departmental conferences yes__no__
consultants to provide 20...1individual teacher inter-
planning information yea__no___ views as a source of infor-
9...contact and gain information mation yes__no__
from teachers yes__no__ 2l...questionnaires for data
10...gather planning input from collection yes__mo__

the pupil personnel ser-

vices ataff (nurse, guidance,

se..) in your district

il...contact other adminiatrators
responaible for in-service
training for their informa-

yes__no_

22...the professicnal literature
as 8 source yes__ro,

23, ..any other method of infor-
mation collection yes__no__

(see 23a)
238, . .Knowingly the preceeding list is

tion imput yea_nmo_ not exhauative. It is therefore
12...collect information from very important that you list any
studenta yes__no__ other information collection methods
13...gain information from the used to determine teacher training
community yes__no needs in your district.

14...use universities and col-
leges as contacts and source:
of planning information

ERIC
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Below are items regarding the determination of teacher-training needs. Your response t. these

items will be a number from 0~4.
Part IV

For each of the following, rate the impor-
tance {0-4) of collecting that information
for in~service planning. The meaning of the
numbers appears below.

Importance

. Not at all important.

. Of slight importance.

Of moderate importance.

0f fairly great importance.
. Of very great importance.

0
1
2
3
4

Information Type

1. Type of previous professional
experience in education

2. Number of years of profes-
sional experience

3. Educational level (BA, BA+,...hours,
MA,...)

4.  Actval course experience (psychol-
ogy of learning, methods, and
materials

5. Types of in-service programs
previously sitended

6. Analysis of preservice training your
teachers nave received, and its
appropriiteness to your district

Part V

For each of the following, rate the impor-
tence (0~4) of the information sources listed,
if used for assessing in-service teacher-
training needs. Use the same scale as

given in the previous item.

Information Source

7. School administrators (superinten-
dents, assistant superintendents)

8. Supervisory perennnel (department
head, principal, «7c.)

9. Teachers
10. Supporting staff (nurse, guidance)

11. Other #irectors of in-service
training ’

12. Students

13, Community members

14. State Departments of Education
15. University or college instructors
16. Educational consultants

17. Professional literature

Rate each item as requested in the instructionms.

Part VI

For each of the following, rate the importance
(0-4) of the information collection method if
used for determiting in-service teacher-
training needs. Use the scale given previnusly.

Collection Method

18. Informal personal contact
19. Teaching staff meeting

20. Administrative staff meeting
21. Department conference
22. Individual interviews

23. Questionnaires .
24, Literature

Part VII

To aid us in improving this research tool we
gre asking that you evaluate the questionnaire
on the following points:

1. Are the instructions and questions
easily understood? yes___no,

2. Are the available choices com-
prehensive? yes__no

3. 1Is adequate gpace available for
write-in answers? yes_ no,

4. Are che questions relevant to
in~service training? yes__no,

~ 5. Does the questionnaire require

a reasonable length of time

to complete? yes__no

6. Length of time to complete:

e ettt

7. To what extent did the items crotained
in the inventory enable you to describe
what you do? {Circle the value hetween
1 and 5 that be;t expresses the eatent
of coverage.)

1 Does not cover my job very well.
2
3
4

5 Very adequately covers my job.
8. Additional comments:
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APPENDIX B

REVIEW OF THE LITERATURE

METHODOLOGY

A review of current literature was conducted ir an attempt to
answer the fnllowing questions:
e What are the cultural differences which exist between
the teacher and his children, and in what ways do the
differénces interfere with the teacher's effectiveness
as a teacher?

e What set of teacher behaviors inhibit the child's ability
to learn and achieve in school?

¢ What conditions are linked to the .avelopment of the sets
of teacher behaviors so identified?

e What sets of teacher behaviors are desirable and posi-
tively affect the child's course of learning?

e Which of these behaviors are subject to change as a
result of specific treatment cond:itions involving
preservice and in~service training?

e What system of management 18 required for bringing about
desired teacher behavior?

Initially, a number of sources were reviewed in order to obtain
references to articles and papers relevant to the project;

Educational Resources

Information Center (ERIC) 1967-1970 (inclusive)
The Education Index ' 1960-1970 (ineclusive)
Books in Print 1969-1970
Psychological Abstracts 1960-~1970

The Encyclopedia of Educa~
tioaal Research _ 1969

Handbook of Research on
Teaching, Edited by N. L. _
Gage, Rand McNally & <o., 1 6 1L

[ERJ!:‘ | Chicago (1963).
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Bibliographies of journai articles, books and in~

house research reports.

Following this initial step, all desired references were recorded
on index cards and Xeroxk copies of the articles were made. Each article
was read and abstracted. (See Figure B-1, Sample Abstract Form.)

After the more than 200 abstracts had been completed, they were
read and the information was categorized according to the topic breakdown
within the guide outline. This information so processed then became part

of the guide.
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THE ANNOTATED BIBLIOGRAPHY

This 202-item annotated bibliography represents the results of the
review of the literature, Journal articles, ERIC abstracts, and books are
listed by author. Collections of articles and edited books are listed by
title, Unauthored articles are listed by title.

Consecutive numbering throughout the bibliography corresponds to
numbers referenced in the body of this report (e.g.,B-1 refers to the first

article in Appendix B Abraham, H, T., "The Danish Ompudsman"),

A column of letters (A through N) lies aiong the margin of each
annotation. This letter system was designed to help you find articles that
contain information of special interest to you. Each. letter represents a question
and each "x'" represents a positive response to that question. Therefore,
if you are looking for an answer to, for example, Question A, '"Does the: mater-
ial identify or describe any attitudes or behaviors that are relevant to
increasing the conditions of learning?'", look through the bibliography to find
letter A's which have an "x" in the blank beside them.

Questions:

A. Does the material identify or degcribe any attitudes or
behaviors that are relevant to increasing the conditions

of iearning? Y N
B. Does the material =xplain an in-service training session(s)? Y N
C, Was anv planning or controlling evidenced in the material? Y N
D, Were problems or constraints identified? Y N
E. Can you make suggestions for the improvement of the effort T
described? Y N
F. Were the local district conditiors during the week identified? Y N
G. Were any cultural differences teacher/student identified or -
described? ' Y N
H., 1Is an attempt made to identify the influence of these T
differences on student learning? . Y N
I. Are any learning inhibiting behaviors described? Y N
J, 1If so, is a description of their development given? Y N
K. Are any desirable teacher behaviors described or implied? Y N
L. Were any teacher need identification or utilization techniques
identified? Y N
M. Was teacher motivation discussed? Y N
o N. Are any problem solving techniques given? Y N

&
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1

Abraham, H. T., "The Danish Ombudsman", A
Annals of the American Academy of Political B
and Social Science, 37, 55-60 (1968). c_

The article describes the origin and suc-
ceases cf the Danish Ombudsman. The ombuds-“~-
man is an elected person who operates from
outside the ranks of Parliament. The suc-
ceas of a problem identifying ard solving
agent who is independent of the hureaucracy
is ghown.

XN RLMTOMnO
Frrrereirtt

3 .
Acheson, Keith and Olivero, Jamés L., "Edu- A
cational Laboratories and Teacher Education'
(Unpublished Paper),

This paper js a summary of the R. F. Mager
report on the teacher training programs
and projects of the 15 O.E.-funded regional
educational laboratories. Five points of
interest were highlighted: (1) the labor-
atory network; what it is and what it
does, (2) the laboratory products,

(3) teacher educational activities being
conducted by the laboratories, (4) the im-
pact of the laboratories on teacher educa-
tion, and (5) what now?

¥
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5

Arnez, Nancy L., "The Effect of Teacher
Attitudes on the Culturally Different’,
School and Society, 94, 149-152 (1967).

The effect of teacher attitudes sn cul-
turally different youngsters is explored.
The article presents the necessity for
a complete turnover in teacher attitudes
before formal programs can be successful.

| ] I

LRI

IO MmMmIT O wW>

= X R
NE

7

Ausubel, David P., "A Teachinz Strategy for
Cuiturally Deprived Pupil: Cognitive and
Motivational Considerations', The School
Review, 2, 454-~463 (1763).

Three main points are presented and elabor- E__
ated upon:

Ax
B—
C

Dx.

(1) the selection of material F_
should be geared to the learner's existing G__
state, (2) mastery and consolidation of H__
all ongoing learning tasks is necessary be- Ix
fore new tasks are introduced; and (3) the J

use of structured learning material should g

be optimally organized to facilitaie effi- pLx

. 165
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Abraham, J., and Caldwell, G., "The Native
as an Aide In the Classroom", DFL Bulletin

6, 6),(1967) (ERIC, ED 012, 567).

The use of a native speaker as a teacher
aide in foreign language programs is dis-
cussed. The importance of this rerson as

a rasource in the development of a language
skill and cultural enrichment is emphasized.
Also presented are several problems which
might develop when using an aide in the
claasroom.

2R L O MmO 0w
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Anderson, Helen J., "Improving Elementary Ax
Science Instruction", School Management, Bx
87-88 (February, 1968). Cx
Au in-service training workshop in science g
in Hinsdale, Illinois is described. The Fo
program was begun to keep teachers current
on new instructional methods and to develop y™—
a program for creatively gifted minds. The T
workshops, which make use of video taping as y
a method of evaluating teacher performance, w
aid the teacher in recognizing the gifted Lx
and stimulatiug their creativity. Mx
Nx
6
Asher, J. J., "In-Service Education: Psy- A
chological Perspectives", Far West Labora- B—*
tory for Educational Research and Develop- _~%
ment, Berkeley (1967), (ERIC, ED 015 891). g_’i
The report evaluates literature dealing Ex

with the psychological settings for behav- p
ioral change as this relates to inservice. G
As background for decision making for the y
Far West staff (see Abstract number 1
seven major sections are included: history g
of in-service training, ideal goals of in- g o
service training, analysis of training pro-n:z
grams, the acceptance of innovations, evaley
uvating in-service training, future in-ser-
vice training, recommendations.

N
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Bahner, J. M., "Challenge to Principals
Continuing Educatjon”, National Elementary A__
Principal, 44, 10~14 (1964). g__

This article urges the elementary school p
principal to take the leadership for con~ g
tinuous professional education for the F
teachers on his staff. Six problem areas g
for the principal, the school, and the )
teachers are identified, Severi. ideas are;
given for the principal's consideration, in-y~
cluding TV education for in~service train~
ing of teachers, greater emphasis on the
use of clinical conditions to increase
teacher's competency, and the use of more
non-professionals to support the teachers.

l
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" Baldwin, J., "A Talk to Teachors", Saturday

Review, 46, &42-44 (1963). A__
Baldwin pointa out the paradox of an aduca-g"
tional system which is designed to perpe- D
trate the sims of society, yet must also P
help a person to look at the world for F
himself. He talks of the position of the o
poor black youth, and how dangerous his o
repressed hatred may be. lie examines 1
white America's approach to its own historyj-
and suggests what he, as & teacher, would -
try to teach black youth. T
M—
N-—-
11 .
Battelle Memorial lmstitute; Increasing the A
Effectiveness of Educational Management, B__

Battelle, Columbus (1558).

The general objective of this program is to “—
develop improved methods for increasing the “—
effectiveness of educational management in ‘-—
the public school system. The program is —
being sponsored by 94 school districts. FiveH—
problem areas are discussed: (1) administri-i..
tion, (2) vrogram evaluation, (3) communica- J—.
ting with the public, (4) staff evaluation, “—
(5) personnel negotiations.

m o QO
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13
“Bshavioral Objuctives: Key to Planning",
The Science Teacher, 35, 86~88 (1968).

The article discusses four phases invalved
in planning and teaching by objectives:

(1) state otjectives in behavioral terms,
(2) develop appropriate learning experiences
baged on stated objectives, [3) evaluate
cbjectives, (4) analyze and revise.
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15

Binyon, M., "In-Service Courses Off Targed'gxz_
Times Educational Supplement (London),
(April, 1969).

The brief article discusses some of the
findings of a report published by the
National Foundation for Educational Re-
&:-rzh, The report, based on a 1967 sur-
vey, generally states that teachers are
dissarisfied with the time, quality, and
quantity of in-service training.

20 et e O OOt
N

10
Bantield, E. C., The lsheaveniy City, Little,
Brown and Co., Boston (1970), Chapter 10, Ax_

In this discussion of the¢ lower-class urban
problem, Banfield defines the problem, dis-
cusses possible incentives for change, and
€inally, various approaches toward elimi. -
nating the "present oriented" state of mind ¢
that characterizes lower class members, He ,—
touches on his objections to cutright grant-Ix-
ing of economic and material security, and
ewphasizes the alteration of a lower-class K

Cx

persen’e melf-confidence. Lo
Foe
M_
N_
1 2 t
Becker, Howard S., "The Careasr of the Chi- A__
cago Public School Teacher", Lnpublished B__
Ph.D. dissertation, @95). ) Cx_
This article summarizes a Ph.D, discerta- glL
tion conducted among Chicago teachers who P
exhibit a tendency toward "herizontal ca- ¢
reers", The article deals with factors i
motivating teachers to become mobile to T
achieve "better working conditions’. T
KX
Lx
M__
N
14
Bessent, E, W., McIntyre, K. E. et _al.,
"Design for In-Service Education", Univer- :42
X,

sity of Texas Research and Development Cen-
ter for Education, Austin (1967), (ERIC, ED CX
011 591).

Three different approaches to inservice are §
described: the classroom experience model,
the teaching demonstration model, and the
laboratory approach. Each approach included:
28 planned sequence of learning activities
presented within the organizational context g
of the persors work, a rationale, evaluation
attempts, and constraints. The final chap~ y
ter attempts to guide the in-service admin-
istrator in decision making.

16
Bishop, L. J., "In-Service Education: Bal- ,
ance and Thrust", Educational Leadership, g
25, 10-11 (1967-68). c

The article presents the idea that many
changes are currently being incorporated
into the curriculum to improve the quality F
of education, but teachers are unaquipped G
to implement these changes and to make use H
¢ much of the new educational equipment,
Invscrvice education is needed. Trends in J
in-sarvice education are seen as undergoingK__
change as iecachers become more militant and L___
see theix role in e different perspective. M__
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Boger, R. P., "Sutcultural Group Membership,
and Attitudes of Head Start Teachers", Dis-

gertation Abstracts, 27 (7-A, 2062 (1966). Cx

The dissertation deals with rasearch to

determine

variations in ethnic teacher

(-~}
Vi

D

(2]

I

attitudes toward itheir Head Start charges. F

Boyer concentrates on Mexican-American, andG
Anglo-American, and focuses on their over-

all hopes

of the program and the individual students.

Using the

tory as an instrument, at least three ten-
able conclusions are drawn.

r19

and expectations for the success

H

I

J

Minnesota Teacher Attitude Inven-K

Bragg, Emma W., 'Changes and Challenges in

the '60's", Journal of Negro Education, 32,

25-34 (1963).

The author, as a Negro teacher, discusses
the challenges of school integration and
asks what school desegregation tells the

Negro teacher about the validity of "segre-

gated"” instruction. He draws from the
social and economic revolution certain
implications for the Negro teacher.

21

Burns, R.

W., "The Practical Educational

Technologist - Measuring Objectives and

Grading',

Educational Technology, 8,(23),

13-14 (1968).

The article discusses the use of multiple
objectives devised to fit grading systems
still in use in moat schools. Examples are

included.

23

Burns, R. W., ""The Practical Educational
Technologist ~ Objectives in Action®,
Educational Technology, 8 (3), l4-15

(1968) .

The article contains examples of objectives
written for various content areas in high

school.

The sample objectives were taken

from lists furnished by teachers.
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Borg, W. R., "The Minicourse as a Vehicle
for Changing Teacher Behavior, The Research
Evidence", Far West Laboratory for Educa-
tional Research and Development, Berkeley
{1969), (ERIC, ED 029 809).

The article describes the evaluation of a
minicourse dealing with skills related to
the teacher's method of conducting a dig-
cussion class, e.g.repeating a question. A
20-minute video tape of each of 48 teachers
classroom leassons was made and rated. After
4 months training a second video tape was
made and rated. The course was effective
for teachers in different social classes.

.20
Bullough, B., "Alienation %a the Ghetto".

American Journal of Sociology, 72(5), 649-
478, 1967. -

This paper reports on a study of two groups
of middle-class Negro subjects, one living
in the traditional ghetto and the second
living in a predominantly white suburban
area. The evidence indicates that the
gecond group expressed fewer feelings of
alienation, felt less powerless, and tended
to crient themselves toward the mainstream
of society. Report findings are based upon
scientific study and five tables of study
results are presented.

22

Burns, R. W., "The Fractical Educational
Technologist = Objectives and Classroom

Instruction'", Educational Technology, 35
33-35 (2968).

The author offers some sound practical
steps which couid be taken to help corre-
late theory with practice by the use of
behavioral objectives.

24
Burns, R. W., "The Practical Educational

Technologist - The Theory of Expressing
Objectives', Educational Technology, 7
(20), 1-3 (1967).

The author discusses the development of
behavioral objectives from several basic
principles which guide the developmental
and conceptualization processas.
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25

Butts, D., and Raum, C., "A Study of Teach-

er Change", Yhe University of Texas Science —

Education Center, Austin (1967), (ERIC, ED
021 B05).

The article discusses curriculum innova~-
tions which were developad with parallel
.programs for teacher education in an in-
service program in which 19 2lementary
school teachers participated.
cessful in the program were teachers with
several years teaching experience. Grade
level taught seemed to be unrelated to
teacher attitude and the curriculum inmno-
vation.

]
27
‘tan a Building Teach Teacheré: School

Management, 78-82 (February, 1968).

The article describes a concept in use in
Reed Union district im California which
proposes that the entire teaching ex-
perience should be an in-service program.
"ream teaching' 1s used in this school
system to allow each teacher to benefit
from the experience of the other team
members.

29

‘Chesin, G. A., and Selman, H. M., "Group

Dynamics and In~Service Education",
Peabody Journal of Education, 44,
1966-1967.

The author discusses the application of the
behavioral sciences to the development of
education theory and in-service education.
He states that one of the important bodies

of gkills needed by educators is the mastery
of the principles of ccoperative group work.

31

Cheslier, M. and Fox, R., "Teacher-Peer
Relations and Educational Change", NEA
Journal, 56, 25-26 (1967).

The two-page article briefly discusses
some of the hurdles which may be encoun-
tered when attempting to initiate change
in public schools. The article dces not
describe specific approaches or behavioral
changes, but does describe the conditions
which must exist before behavior chaige.
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26

Cameron, H., "A Review of Research and an
Investigation of Emctional Dependency A~
mong Negro Youth', Journal of Negro Educa-
tion, 36, 111-120 (1967).

Dr. Camzron briefly cites current studies
and assumptions regarding the degree and
evidence of emotional overdependancy in
Negro males and females as compared with
their white counterparts and blacks of
other regions. He presents his own study,
designed as a check and balance for its
predecessors, and elaborates on the differ
ences in results. Cameron finds no evi-
dence for overdependency in Negro youths.

28

Canfield, A. A., "A Rationale for Perfor-
mance Objectives” Audiovisual Instruction,
13, 127-29 (1968).

The article discusses the emergence of the
behavioral objective and its relation to
the systems approach to instruction. The
main focus of the article 18 on the impor-
tance of the inclusion of a ratiomale or
justification stating why the learner
should achieve the objective.

30

Chesler, M. 4,, "Teacher Training Designs
for Improving Instruction in Inter-racial

Classrooms', Center for Research on Utiliza-

tion of Scientific Knowledge, Ann Arbor
(1967), (ERIC ED 022 730).

The major concern of this article is with
teacher retraining potentialities for
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teachers in racially desegregated classroomay

Planning involves ideatifying 'targetd’ (per- 1

sons Or rzlations the change efforts will

focus on) and choosing appropriate ''strate-
A good number of T,

gles"or training methods,
targets and strategies (not mutually ex-
clusive) are explained (including limita~
tiona) along with some recommendations.

32

Chester, M., Schmuck,
"The Principal's Role
novation", 2, 269-276

This erticle maintains that the principal
ie an important influence in promoting
classroom innovation. The authors believe
that sharing of ideas and experimentation
+an improve the character of education in
a school. Factors influencing teachers to
innovate are given. The principal is pre~
gented as 8 professional leader and he 1is
given specific suggestions for action.

R., and Lippitt, R.
in Facilitating In-
(1963},
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35

Cheyney, Arnold B., “Teachers of the
Culturally Disadvantaged', Exceptional
Children, 83-88 {October, 1966).

The article discusses generally pravailing
teacher attitudes toward the culturally dis-
advantaged child. The inner-city child

and the inner~city teaching position may be
geen a8 being inferior. Possible effects

of the attitudes of middle-class teachers on
the learning processes of disadvantaged
youngsters are discussed. In-~service train-
ing is presented &8s a course of action.
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35
blaye, €., "Barriers to Effective Teaching",
J. Negro Education, 37, 146-52 (1968).

The study is concerned with (1) what teacher
consider their greatest barriers to the full
realization of their teaching potential,

and (2) what they think needs to be done

to remove these barriers.

37
Clothier, G. et.al., Preparing Teachers for

Urban Schools: An Annotated Bibliography forAx.
Teacher Education", Mid-Contincnt Regiomal B__
Education Lah, Kansas City (1969) (ERIC, ED gx_

033 094) X

E

The bibliography presents a selective read- E;:
ing list for those preparing to woerk in in- .
ner-city areas. Primary attention was de-

voted to the selection of recent materials
relevant to inner-city pupils attitudes, in-j
securities, anxieties, prejudices, the un-
derstanding of the inner-city culture and

environment. Material includes references
to nonprint items. N

KRR

39

Collins, J. F., “The Teacher Education Cen-
ter Concept: A Unifying Approach to Teacher X
Educatiod!, Educational Leadership, S544-547 c-&
{March, 1970). X

‘The Teacher Education Center, & cluster of g
two or three geographically contiguous Fx_
schools, is a partnership between & school ¢

syatem and a preparing institution. A full y__
zime coordinator serves &8s a constant re- 1—-
source for both student and supervising 3
teachers. The article includes data on evaly

uation and implications for teacher educa-~ LSZ

tion. M
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34
Clark, A. and Richards, C., ""Auditory Dis-

crimination Among Economically ﬂisadvantagedAJi
and Nondisadvantaged Preschool thildren", e
Exceptional Childrex, 33, 255-262 (1566). DJL
The brief article details a study made to EJL
determine if there is significant differvencef x
between economically disadvantaged and non- ¢
disadvantaged preschool youngsters in refer-y
ence to their auditory abilities to distin- 1 x
guish between verbal sounds. The authors jx
utilized the Wepman Test of Auditory Dis- K
crimination. The economically disadvantagedy
group showed a significant deficiency in M
auditory discrimination.
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Clift, V. A,, "Curriculum Strategy Based on
the Personality Characteristics of Disadvan-
taged Youth", J. of Negro Education, 38,
94-104 (1969).

This paper provides & list of characteris- E
tics identified with many students of dis- F
advantaged backgrounds. Those traits iden- G
tified have been grouped under three head- Hx
ings: factors of personality, factors of i;:
atudent cognitive functioms, and factors in jy
relation to education values. Author states Ky
that the task of the teacher is to select 1
objectives which help students deal with M
their personal problems and acquire easen- ¥y
tial knowledge.

38

Coleman, J. S., "The Adolescent Subculture
and Academic Achievement", Amer. J. of
Sociol., 337-347 (1960)

The author views academic achievement in
terms of the mfluence of social rewards

from the peer groups. Supportive data is
included. It is hypothesized that studentsG
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receiving the best grades are those of me- H::
diocre intelligence, because the best stu- I__
derts devote their energies to axeas car- J__
rying greater peer rewards. K__
L
M—
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40
Cotter, M. J., "Secondary In-Service Educa- ,
tion Program", The Mathematics Teacher B x
882-884, Qecember, 1967). Cx
“The article describes an in-service educa- D
i“i~n program designed to help teachers of E__
maii maties in a group of small New Jersey F X
comm:¢ities to increase their competence in G__
their field. The primary objective was to H__
aide the teaching of "modern mathematics” I__
and "enrichment courses'. The program was J__
successful and enthusiastically supported K__
by the teachera and school systems involved.L_x
M_
N
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Cruickshank, it ., Inner=City Stimulation

Laboratory, Science Research Associates,

Inc., Chicago (1969).

This is a program of urian teacher develop- .

ment based on simulation techniques. he
attempts to create a lifelike model of a
ghetto schiccl znd neighborhood so the

learner can study and try to understand the

setting. In addition, a simulated class-
room is presented wherein the Jearner can
assume the role of teacher and confront
common problems.

43

‘Darland, D. D., "The New Critics", Journal

"of Teacher Education, 18 (4), 387-388, 410,

(1967).
This short article deals with the prepara-
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tion of teachers of disadvantaged students. E__
It is taken from a report of a national con-Fx_
ference of students and beginnirg teachers. Gy

The young people recommend that educators
connect the preparation of teachers with
the real world of teaching and offer five
suggestions.

45 -

Daw, R. W., and Gage, N. L., "Effect of
Feedback From Teachers to Principals”,
J. of Educ. Psych., 58, 181-188 (1967).

This paper describes an experiment in which

151 principals were rated by their teachersE.

on 12 behaviorally oriented items. The re-
sults were fed back to the principal, and
a subsequent rating by the teachers showed
behavioral changes in the principals inthe
cxperimental group. Results suggest feed-
back of this type improves the behavior of
_elementary school principals. Suggestions
lwere made for further research.
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Denemark, G. W., and MacDonald, J. B., "Prep
gervice and In*service Education of Teacherd'g'x"
Review of Educ. Research, 37, 233-247 (1967)0"

The article discusses what is currently be-D__

ing done in th2 field of teacher education
One section of the article (240-241) deals

with {n-service education, current trends, G

and practices in this field. Teaching of

the disadvantaged child, and preservice andI

in-aervice relations are seen as promising
areas for research. Training programs for
teachers of {isadvantaged children are
briefly mentioned.
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42
pDaniel, W. G., "Problems of Disadvantaged

A

Youth, Urban and Rural", J. of Negro Educa- g~

tion, 33, 218-224 (1964).

[

A peneral comparison of urban and rural youthQ X

with emphasis on rural farm, and migrant
youth is given.
istics of the various disadvantaged youth
gtoups, and a short discussion of the dis-
advantages of being a member of a mincrity
race is presented. The article places the
responsibility for improving educational
and employment opportunities for youth on
the adult community.

44

Daugherty, L. D., "Working with Disadvantag

A description of character-F__

G
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e
Parents”, NEA Journal, 18-20,(December,1963§¥5
This article discusses a Chicago project to C:;

bread the “cycle of hopelessnees” in a dis-
advantaged community. It was proposed that

D x
Ex

schools could not treat the problems of the F

children effectively without &lso treating
the problems of the parents. The project's

G x
H_»

major goal was to improve motivation of stu-I_x

dente who had had unsuccessful elementary
school experiences. Skilled staff members--

a school social worker, a home economist, a

youth activities counselor, a parent educa-

J x
K
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tional counselor--worked within the community,N

%S&la-Dorn, D., "The Culturally Disadvan-

taged: Educational Implications of Certain
Social-Cultural Phenomena", Exceptional
Children, 28, 467-472 (May 1962).

This article discusses the social-cultural
forces which affect schools, the learning
process, and solving the educational prob-
lems arising from these social cultural
forces.

Measure Attitudes in Elementary Education”,

College Student Survey, L (3), 85-89 (1967).

Procedure used in creating an inventory to
assess affective or attitudinal growth in
teachers are described. The results are
to be used as a possible rationale for the
extension of elementary teacher education
programs in Canada.
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49
Dickey, F, G., "A Frontal Attack on Cul-

tural Deprivation", Phi Lelta Kappan,
398-400 (May, 1964).

The Southern Association of Collegea snd
Schools and the College Entrance Examina-
tion Board united efforts in a five-year
plan to provide greater educational oppor-
tunities for Negro students (Ford and Dan-
forth funding), Planning ard implementatio
of a program for talented but culturally
1solated junior high students was dis-
cussed.
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Diffusion of Innovations, The Free Press,
New York (1962), 81-86.

This book deals with the processes of dif- C
fusing innovations. Five stages in the

adoption of new ideas or procedures are pre-
sented: (1) =wareness, (2) interest, (3) e-F
valuation, (4) » 41, (5) adoptionm.
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53
The Disadvantaged Child, Edited by Msrtin P.
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P

Deutach, Basic Books, New York (1967), "The
Social Context of Language Acquisition” c
(Vera P. John and Leo S. Goldstein), 163-175.Di
The excerpt from the bock deals with lan~ E__
guage acquisition purely within the social F__
context. According to the authorsgihypothe~ Gx_
g8is, lower class youngsters hsve difficulty H__
acquiring flexible verbal skills due to lack I x
of corrective feedback in consistency of Jx
taferents, and inability to conceptualize
into abstract categories. The individual's L
ability to reason and solve problems is seenM
to be closely related to his verbal skill. N

=
I

55

Doherty, V. W., "Carnegie Professional

Growth Program: An Experiment in the In=Ser~ AX
vice Bducation of Teachers", J. Teachers Bx
Education, 18, 261-268 (1967). g.%

The Carregle Professional Growth Frogram is p
described. Over 140 cources and worksnops p
for in-service teachers were developed. Theg
in-service program was designed to train -
outstanding public school teachers as in-
service education instructors, and to devel-J"
op in-service courses and & system for evalep
vating and improving the courses offered. L

The program combined the resources of the —

M
college and school systems. N:i

L -]
|

-¥

‘Journal, 57, 26-27 (1968).

50

Dienex, R, E., "A Comparative Study of Se~ A
lected Needs, Values, and Attitudes of NegroBJg
and White Elemsntary Educatlon Students", Cx
Dissert. Abs. 27(3-A), 2825-2826 (1967). =
Diener attempts in his study to single out E_
specific values, attitudes, and needs char= F::
acteristic of female elementary education G x
students, both black and white. He empha- H
sizes child-rearing practices and attitudes I
toward the classroom children, and derives J
several tenable conclusions involving con- X
cepts of authoritarianism in the classroom, L x
motives for teaching, and general child- M
resring attitudes. N
52
The Disadvantaged Child, Edited by MartinP.
Deutsch, Basic Books, New York (1967), A_
YLearning in the Disadvantaged" (Cynthia P. E_
Deutszh), 147-162. o
Learnling theory has brought about a focus an::
the learner and his specific chsracteristicaF
This paper discusses the characteristics of Gx
the disadvantaged, the skills underlying Hx
learning, and the stimulus--its organizationI x
and presentation. The paper considers ver- J
bal, perceptual, and attenticn characteris~ X
tics of the disadvsntaged and how these L
affect their learning. Auditory discrim- M
ination 18 aglso discussed. N
54
Dlabal, J. J., "A Study to Identify Distin- Ay
guishing Characteristics of Teachers Who B
Work Successfully With Culturally Deprived cx
Children", Dissertation Abstracts, (27-A). Dx
1539 (1966). Ex
The California Psychological Iaventory Per- g-—

sonal Data Sheet were administered to teach~CX_
ers in the Chicago Metropolitan Area to evak''.__
uate differences among groups of teachers
who: (1) enjoyed working with deprived child .
ren, (2) disliked work with deprived child- KX
ren, and (3) who had always worked better
in suburban schools.

g

56
Toherty, V. W., "Continuity of Preservice
and In-Service Education of Teachers", NEA

)

Cx
The need for in-service training coordinatedX.
with and consiatent with preservice train- £__

ing is shown. Local ares schools must Fx_
"unitd' not just cooperate with the col-  G__
leges. Specific examples are given of H
cities in which this relatiouship exists. I

J

The financial role of the federal govern-
ment 13 given briefly (1968) and some feder<
al programs mentioned.

P bty
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57 58
Doclittle, L., "Concept of Ombudsman: Its Ap-

Dunn, R. 8., "Process Dynamics for Teacher A

lication t her Ed ", oJ. AX ! ! —
Education, ;oTeigof;a7 ?i;;;gn » J. Teacher B Involvement in In-Service l'rograms', Audio B__
=’ ° c Visual Instruction, 15, 92-94 (1970). c__
The article compares the concept of the om- DX The author assumes that one of the major D
‘l::;:m:a:rgzd z‘f‘et:::;::z' E:oli;tle‘:iisculaaess_& criteria for evaluating inservice should :E-—
of an ombugsman (one whos:coffni‘o::e nist :) rore g_ be the degree to which the selection of fo- G_
strengthen the bureaucracy by criticizing i3H__ ::3515i3n2225'ogrzﬁzas:::féi::gtg?prgézizg H::
from the outside and through this criticism Ix fore, suggestions are given for the admin~ l—
to make it more gensitive to the needsof theJ:: 1str;tor: (1) develop an area of concern J__
individual client) could improve the func- x:: (2) secure faculty involvement, (3) plac; K__
tioning of a bureaucratic school system. L__ responsibility with a faculty committee, L
M permit free rein, (%) use consultants, and M_
N__ (5) have continuous inservice. N__

. 39 ’ TEO tionally ded Di d
Dunne, D. M., "Solving Student-Teacher Com- 4 x e _Educationa Retarded and Disadvantaged, .
wunication Problems", Educational Technologyjj? Sixey-sixth Yearbook, Part I, Edited by Paul B__
- - Witty, National Society for the 3tudy of —_
107-108 (October, 1969). C x C x
. . X Education, Chicago (1967) (Muriel Crosby), —=
This article describes the use of a mokrile gli 168-183, gﬁi
laboratory which photographs a class szssionfe- =
then shczz it on 2 scrgenpfor teacherr;ﬁ;;;Fli The article discusses a program in Wilming- Fx
This procedure is designed to assist the E;—- ton, Delavare, concerned with special prob Gx
teacher in improving.the teaching * echnique HX lems faced by the disadvantaged child in a Hx
and communication Ix normal school situation. The tescher coped 1 i
: Ix with these problems by making the school andj x
K_; its teachings more relevant to the c¢hild, K x
Lx thus encouraging him to expand his horizons i
M while facing his problems. M
N_ N_

‘6l : 62 1 5 '

The Fducationally Retarded and DisadvarzagedA Educstion in Depressed Areas, Edited by A.

X
Sixth-sixth Yearbook, Part I, Edited by Harry Passow, Teachers College Press, Colum- )

Paul Witty, National Society for the Study ¢ :18 gntversity, New"York (19?3), "Tezchera C
of Education, Chicago (1967), Marjorie B. D or Depressed Areas" (Passow,, 237-242. Dx
Smiley. : The article portrays difficulties of inner- Ex_
city teachers and poses questions about the Fx_
best way to educaté.teachers for inner-city Gx
work. Preservice programs of Hunter Col~ Hx_
lege and Queens College are discussed. Therel
is a conviction that these teachers need J

-}
!

|
I

This lengthy article presents a brief his-
tory of American educational objectives,

and proceeds to elaborate on present trendsi'—
of objectives. Discussed are major pieces ‘—
of educational legislation, compensatory edJ—

o €
P

ucation programs, and current political, so-F— special training and compensation of some Kx

cial, and vocational objectives involved in ‘— sort. L__
. educational programs, such as the Job Corpsﬁ_u ﬁ__

64

Encycddpedia of Educatioral Research, Fourt .

Edition, Edited by R. L. Ebei, V. H. Noll, A Fantini, M. D, and Weinstein, G., The Dis-

and R, M. Bauer, Macmillan, New York (1969),B_ advantaged: Challenge to E"““‘“B Harper

“In-Service Education of Teachers®, (Jack and Row, Publishers, New York (I%66).

R. Childress), 645-654,

The article aummarizes what is currently
being done in the United Statea in in-ser=~
vice educatlon for teachers. An extensive y
bibliography is included. Teacher, admine
istrator, and govermment roles are examined
Educational TV and specialized programs arey

Fautinl and Weinstein maintain tliat ti.rough j
understanding the problems of tiLe education-
ally deprived, one may come to an under-
standing o! the educational prohlems con-
fronting all children in America. 'heir
took presents analysis, diagnosis, treat-
ment, and recommendations regarding ti.e
education of the disadvantaged. A séience
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also discussed. ;__ or education begins to emerge.
N_
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65

Fawley, R., "Teacher Freedom to Make Instrucy
tional Decisions and 1ts Relation to Class- g
room Techniques and Staff Morale", Disserta- g7y
tion Abstracts, 27 {2-A), 349-350 (1966). D

The study used a functional analysis model E _
to devise hypotheses concerning decision F__
making processes in elementary schools and G__
its relationship to classroom teaching and H__
staff morale. Data were collected using an I x
observation schedule, classroom observation J__
record, job attitude inventory, and question-Kx

naire. Lx
N—-\
67
Flandere, N., "Teacher Behavior and In-Ser- ,
vice Programs”, Educational Leadership, 21 =
25-29 (1963). ) Cx
The article presents two studies concerned DX
with the same two questions: (1) Will teach- E__
ers teach differently as a direct result of F__
in-service training and (2) If these changesG__
do occur, hag the quality of instruction H__
really improved, or is it just different? I_
The results generally showed thatconsistencyj__
between a teacher'’s own preferred style of K__
teaching and the methods used in training L__
will influence the progress made by a teach-}t__
er after training. N__
69
Fuller, P. F., "Concerns of Teachera: A A
Developmental Conceptualization,” The Re=- B
gearch and Development Center for Teacher —
Education, Austin, Report Series No. 15 C__
(1969). g-—
The article reviews the literature and ex~ F_-
periments with two techniques to probe teach?f—-
er c.ncernsg - counseling seminars and writ- o
ten concern statements. The data which was 1
quite consistent, was regrouped into three J——
phases: concerns of (1) pre-teaching, K
(2) early teaching, (3) late teaching. In 1
this developmental approach, the early o
+ teaching phase involves 'concern with self", M
the late teaching phase ''concern with pupils.
71
Galloway, C. M., The Instructor, 'Nonverbal Ax
Communication" (April, 1968). Bx

The article provides details for a short Cx_
course in nonverbal communication for teach~p__

er training, including dress, walk, posture,E
eye movements, facial expressions, use of FX
space and use of time. The significance of Gx_
positive and negative non-verbal :ommunica=- Hx
tion between teacher and pupil is discussed Ix
Ideas for experimentation are given.

2 T R
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. model is based, principles necessary to in- 1

66
Fils, D. H,, "Types of Tu-Service Meetings
Preferred by Teachers of the Trainable Men- g

tally Retarded", Journal of Exceptional C
Children, 180-182 (November, 1966). D

The article deals with the subject of teach-E_
er need identification, allowing each in a F__
group of teachers decide which topics would G...
be most meaningful to him. From the originall_.
lists, the 20 most preferred topics were I_.
selected, and then these 20 topics were eachl__
rated by the group. From this rating the K__
topicg for inservice were selected. This L__
procedure should produce greater teacher M

motivation. N

68

Flaxman, E., and Zinn, V., "The Educationof
the Disadvantaged, Selected Bibliography', A__
Yeshiva University, New York (1967?), (ERIC,B__
ED 011 9907).

This bibliography of research, theoretical, E
historical, and anecdotal material is a F
brief representative list of references

which relfect the current thinking about theﬂ

training needs of the teacher of socially T
disadvantaged children. 3
K_
L__
M__
N—
70
Galloway, C., "The Hidden Meaning in lNego~ A
tiating"”, Ohio School Board Journal, ii- B::
17 (May, 1970). C__
Dr. Galloway discusses the hidden messages b x
each of us transmits via gestures and other EXx
forms of non-verbal communication. The F_
implications that these non-verbal commun= 6__
iqus have for human relations afe dis- . He—
cusged. Ix
J_
kX
L—
M—-
N

72

Gant, J., and Masterson, P., "Preparing for
Inner City Schools", J. of Teacher Educa=-
tion, 20.(4), 420-426 (1969).

The article is concerned with the develop-
ment of planning of an in-service training E
model which would be applicable to inner- ¥
city, as well as other school settings. The G
article presents the premises on which the

2 Qo
"R

crcede teaching effectiveness and four
descriptora of the model.
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73

Glummateo, M. C., '"Suggested Exercises for Ax
Traiansng Inner-City Teachers', Northwest B
Regional Education Laboratory, Portland Cx
(196Y) (ERIC,ED 029 840). D x

The study presents in detail a group of exerE
cises designed to develop organizational F x
skills and personal and interpersonal insightg
in inner-city teachers. Exercises include a Y
rationale and instructions, and attempt to I x
develop an ynderstanding of: verbal communi-j x
cation, conflict situations, motivating in- ¥
terracial discussions, developing group
skills, exploring strategies for creative
conflict, structuring decision making. N

|

<
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75

Gordon, E. W., "Programs of Compensatory Ed-
ucation', American J. of Orthopsychiatry,

w

40 (4) (1965). g-x
The author discusses handicaps imposed by D x
gociety on the disadvantaged individual. E__
Physical, social, and mental handicaps of T x
the disadvantaged child are identified: theG_x
children's attitudes, research conducted to H x
evaluate their plight, and some programs de-I_x
signed to aid in their development. Included)_x
ijg an inclusive bibliography of literature K_x
dealing with education for the disadvan- L_x
taged. M X
N

.77
Greer, Coliin, "Public Schools: The Myth of the
Melting Pot", Saturday Review, 84-86, 102
(November 15, 1969).

Greer maintains that we have long fooled our-]
selves in regarding education as an instru- E
ment of social mobility. Cited are relevant F
and supportive figures and studies from 1920 Gx_
until the present illustrating the failure ofHx
public education to facilitate the rise of 1:?
the lower classes and ethnic groups to a Ix
higher socioeconomic status. He discusses |
zhe rampant failure of metropolitan pupils top™
reap benefits from an education systemgearedy
' largely to the middle and upper classes. N

t

79
Haberman, M., "The Teaching Behavior of
Successful Interms", J. of Teacher Educ.,

16 215-220.(1965).

The author describes the results of a 2-year
long observation of teaching interns. The =
study was concerned with the delineation of
beheviors of "successful interms't (1) a be~-
havioral demonstration of a belief in the

youngsterd potentialities, (2) an ability
to organize- a classroom situation, (3) en~ J
thusiasm for some subject matter, (4) ablityKx
to set up appropriate standards, and ¢(5) a L__
willingness to listen. e
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74
Goldberg, Miriam L., "Adapting Teacher Styl

to Pupi%’Differenceé: Teaghers for Disad—y 1
vantaged Children', Merrill-Palmer Quarter- c
ly, 10, 161-178 (1964).

The article supports two assumptions:
(1) the kind of teaching effects the pupil's F
learning and (2) there are a variety of G
good teachers suitable to teaching varying H
groups of students. The author develops a I
hypothetical teacher model, one with "or-
dered flexibility". She prescribes reorgamK
ization of pre-service and in-service traind
ing but concludes that teaching in a de- M
pressed area school will remain a hard job. N

m o
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76

Grambs, J. D., Intergroup Education Methods

and Materials, Prentice-Hall, Inc., Engle- A%
wood Cliffs (1968). _ 2_
The book 1s a source book on cultural edu- p
cation and it suggests methods and mater- £

ials to help students share the cultures of p
others. Many methods including role play-~ g x
ing scripts, and open-ended stories and use y x
of pictures, books, and films are described. x
Appendices include open-ended stories and
scripts for classroom use, and an extensive .
subdivided bibliography on numerous facets I

of intergroup education.
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78
Groff, P. T., "Teaching the CD Child", Calif.,

J. of Educ. Res., 18 (2), 91-95 (1967). .

Teacher opinions.were collected to evaluateg
teacher turnover, The majority of teachers p
were teaching in metropolitan Californian g
elementary schools with a majority of the

student¢ coming from Negro or Mexican-Amer-
ican ghettos. Findings indicated that 22.4
percent turnover was due to teacher short- Ix
comings, 37.2 percent stressed weakness in
administration, and 40.5 percent felt that
teacher turnover was due to problems with
discipline and negative behavior of child- Mx
ren. Suggestions for a reduction of e
teacher turnover are given by the authcr. —
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80
Hall, J. C., "The Black Thing: A Small Pointh

X
Maybe", The Journal of Teacher Education, B__
20 , 406-410 (1969). c__
The author states that teacher eduwcation glL
courses are based on the "we and them" syn- —
drome - presenting the racial problem as —

black versus white, and thus perpetuating 2
the problem. It is suggested that teacher .
education needs to examine what is basic tO —
teaching all people, rather than burden —
teachers with programs based on past his- Kx
tory or focused toward teaching one particurX
lar racial group. :__.
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81
Hartwell, Agnes A., "An Assessment of Atti-

>
%

tudes and Personaliry Correlations of Title A
I In-Service Teachers", Dissertation Abstraib——
29~A, 1806-1807, (1968). D—"

Teachers were given in-service trainingand E
then evaluated to assess the results of

that training. Both experimental and cen-
tral groups were presented with the ACT 1 H
gemantic differential instrument. The ex- 1
perimental groups were also post tested withjy
the Structured-Objective Rorschach Test.

)
f
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Kx
Lx
M__
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83
Havighurst, R, J,, "iho Are the Socially A
Disadvantaged:", J. of Negro Education, 33, g™
21G-217 (1tbd). c

The disadvantaged child is seen as one who isD__
handicapped in the task of growing up to leadE__
a competent and satisfying life in the ameri-
can society, 7This child is defined in terms G__
of (1) family characteristics, (2) personal Y
characteristics, and (3) social group char-
acteristics, A-'good section on restricted
and elaborated language form in included.

2 R
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85
Hentoff, N., Our Children Are Dyine. Viking
Press, New York (1966).

Our Children Are Dying is a most moving
book about Dr. Elliot Shapiro and his
building snd rebirth of P. S. 119. Dr.
Shapivo offers much information for both
the novice and inexperienced teacher re«
garding the inner city school. The book
helps to allay many misunderstandings about
ghetto schools and ghetto children.

ZEHR G TOMmO 0w >
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5%23, C. CG., "A Study to Determine the Ex- Ax
tent to Which Student Teachers Can Be Con- B__
ditioned to Work With the Culturally Dis- C
advantaged", Dissertation Abstracts, 28 (12-D
A), 4934 (1968).

This study looked at the effects of a pro-
gram of student teacher training for teach-
ing in deprived districts., Questionnaires
testing student reaction in terms of arro-
gance with children's behavior and students',~—
confidence in handling the behavior problemsﬂ;-
were given before and after student teaching,~—
Confidence was related to ability to handle No

I

I
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82

Harvey, P. J., "Teacher Attitudes: Subject
Mstter ond Human Beings', Educationsl Leederz;—
ship, 27, 686-691 (1970). ¢

The article discusses the detrimental effect D
of concefitrsting solely on subject matter E
and forgetting the human aspects of teaching.F__
The author discusses characteristics of 11- ¢
15 year old adolescents and their resistancej
to a rigid, insensitive classroom.
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84

Hennigan, D. J., "Investigation of an In-Ser-
vice Seminar to Improve the Educational At-
titude of Teachers Toward Educationally Dis-—
advantaged Pupils', Dissertation Abstracts,
29-A , 1806-1807 (1968).

This study was designed to measure secon-
dary teachers' change in personality flex-
ibility and conservative-progressive atti-
tudes towsrd educationally disadvantaged
children, as a vesult of in-service trains
ing. Pre- and post-training testing showed ~—
that the attitude of the participating group —
shifted significantly in the desired direc-
tion. Involvement of community people in in<—
service is seen as a desirable course of action,"—

3
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86
Hess, R. D,, "Educability and Rchabiiitation
The Future of the Welfare Class", Journal
of Marriage and the Family, 422-429 (Novem-
ber, 1964).

The author examines the role of communica=-
tion in educability by studying how mother-
child communication influences the devel-
opment of the child's cognitive processes,
which will ultimately predict his success
or failure in the school situation.
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Holt, J,, How Children Fail, Dell Publishing A
Company, New York (1964). 8

P

Thie book recorde a teacher's analysis of C
how and Wiy so wany childron fail: the stra
tegies children uge to meet the demands made E
on them, the effect of fear and tfailure on F
the children, and the ways schools fail to g
meet the needs of children, His conclusionsy
should help teachers and parents make child-7
ren‘s daily experiences more meaningful,

I
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89

"How to Plan A Drug Abuse Education Workshop
for Teachers", National Clearinghouse for MendX_
tal Health Information, NIMH (November, 1969.Bx

The article offers the following guidelines oo
for planning drug education workshops for —
teachers (they are of value by themselvesandFT‘
also have implications for other in-service s
programa) (1) philosophies of drug abuse ed- Hx
ucation, (2) objectives of in-service trainin iy
for drug abuse education for each group in- T
volved, (3) orientation program, (4) planning .x—
and conducting an in-service training work- [f;‘
shop or conference (detailed), (5) workshop proz-—

grams of varying lengths, (6) bibliography. é——
.91

Hughes, R., Gropper, G. L., Kress, G. C.,

"Training Teachers to Recognize and Manage AJ;
Social and Emotional Problems in the Class- B_1
room", J. of Teacher Educ., 19 (4) 477-485, CL§:
(1968). gi&
The article introduces a progrem for new F_
teachers. It identifies behavior problems G
in the classroom which inhibits learning "I
and deacribes a program for (1) classifyirg I
these problems, (2) managing these problems, ;=

and (3) developing insight into attitudes
toward problem.behavior. The program was
not aimed at inner-city teaching, and
assumed the teacher would have a class which
was heterogeneous in makeup.

93

The Tnner-City Classronom: Teacher Rehaviors,
Edited by R. D. Strom, Charles E. Merrill
Books, Inc. (1966), ''Diminishing Teacher
Prejudice (A. Harry Passow), 93-109, Cx

D
Passow reviews the literature dealing with EJL
teacher-student culture clash. He describesp—
the effects of middle-class teacher racial G;;
bias and stereotypic thinking on learning Hy
and teaching in inner-city schools. Sugges- 1
tions for the preparaticn of teachers are
included.
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In-Service Education. Fifth-sixth Yearbook. ,

Part I, Edited by Nelson B, Henry, National ,—
Society for the Study of Education, Chicago .~—
(1957), "Introduction” (Stephen Corey)l-lo.n“‘

This first chapter summarizes the history E

of in-service education and its basic fac-
tors: the need for inservice, a definition G
of inservice, the parties involved, their ¢
attitudes toward ingervice, in-~service pro~I
grams (general discussion), the role playedy
by teacher training institutions in inser- X
vice and organization and evaluation of L
inservice.
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Howard, D. P., "The Needs and Problems of

Socially Disadvantaged Children as Per- Ay
ceived by Students and Teachers", Exception-sx-
al Child, 34, 327-335 (1968). gx_
This study was conducted to determine the EJL
needs and problems of socially disadvan- F3Z
taged urban youth as perceived by the stu- Gx_
dents and teachers in public schools loca- Hy
ted in lowzr socioeconomic urban areas. Iy
Some suggestions to program planning and Jx
in-service training are included. Kx
Lx.

M—-—
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52

The Inner-city Classroom: Teacher Behaviors
Edited by R, D. Strom, Charles E. Merrill CosXx
Columbus (1966), "The Importance of the In-~ -_
ner-city Teacher" (John H. Niemeyer).

{

The article discusses the doubt which has
been associated with the inner-city class-
room and emphasizes the need for change and ..
the need to support the teacher. Ideas are
given for successful approaches in the {nuer
city classroom. Niemeyer suggests that the
school's emphasis on aiscipline devaluates
the teachers role and that education must
above all be meaningful to the student.
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The Inner-Citv Classroom: Teacher Rehaviors,
Edited by R. D. Strom, Charles E Merrill
Books, Inc., Columbus (1966), "Teacher As~
piration and Attitude" (R. D. Strem), 21-39.

Strom ¢ontends that teacher asplrations and
attitudes must favor the progress of all

children. He indicates that new teachers cx
asgigned to low-income neighborhoods may pre-ix_
judge their class. Teachers inability to rerx
vise expectations without abandoning them is ;x_
seen to be the greatest deterrent to effectivex
instruction. 1I. Q. testing and teacher attiqx
tudes as exhibited in autocratic and democras
tic classrooms are also discussed. "
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96
In-Service Education. Fifty Sixth Yearbook.
Part 1, Edited by Nelson B. Henry, National % X
Society for the Study of Education, Chicago --X
(1957), "The Consultant and In-service
Teacher Fducation' {John Goodlad) 174-193.

D
E
The article discusses the rationale which F
G
H

kbl
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underlies the use of a consultant, as yell
as a set of 7 guidelines regarding the
responsibilities of both consultants and T
employers. The authors also consider group j
factors affecting change and the consultant'sy™y
role. Two case studieg illustrating variousy
principles discussed conclude the article.,

N

bl e

[

=
!



Q

ERIC

Aruitoxt provided by Eic:

B-17

97

In-Service Education, Fixty-sixth Yeavrbook. A
Part I, Edited oy Nelson B, Henry, National By
Society for the Study of Education, ChicagoCy
(1957), "The Teachers and The In-Service D
Education Program" (B. J. Kinnick), 131-152.5:

The article provides an overall view of o F__

service education, with emphasis on the role'—
of the teachers. Several in-service pro- —
grams are discuased in some detail: how the —
programs were decided upon and carried out, *—
the role of the teacher in planning and im-K__
plementation., The article emphasizes that Lx
teacher involvement in planning motivates M_
the teacher to participate in training. —

99

In-Service Education. Fifty-sixth Yearbook,

Part I, Edited by Nzlson B. Henry, National

" Society for the Study of Education, Chicago
(1957, "Guidelines for In-Service Educata'
(C. J. Parker), 103-128.

This chapter of the Yearbook suggests and
elaborates on 12 guidelines for planning,
organizing, and conducting in-service educa-H__
tion activities, "Guideline" is used torepI_ X
resent an operational principle or criterionJ__
which may consistently direct individual or K_gx
group action. The results of the Californial_x
Co-operative Study of In-Service Education M__
(1950's) were used as a basis. N
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101
‘"in-Service School: Brookmeade School, Nash-
ville", The Instructor, 19, 34-36 (1970). A__

This brief illustrated article describes the 25-
recently completed Brookmeade elementary -
school project. The school developed a E
highly individualized, somewhat innovative e

program using visiting teachers to take over -~
classes for up to 2 weecks to free teachers
to participate in some form of professional
growth or in-service activity.
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Jacobs, E. B., "Attitude Change in Teacher Ax_

Education: An Inquiry Into the Role of Atti-B__ -

tudes in Changing Teacher Behavior", J. e
Teach, Educ., 19 (4), 410-415 (1968). D

Seven questions wereraised regardingteacherg-—
education programs and changes in attitudes - —
of the prospective teachers. Administratioq{
of Valenti-Nelson Survey of Teaching Prac- f"
tices to 1007 students at five .teacher edu- .—
cation institutions showed those in initial ,—
courses of professional education moved away ——
from more rigid and formalized attitudes to-,—
ward more liberalized democratic points of ,—
view. Student-teacher group moved back to- —
woard mare Farmalized riold arrirndea

e
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98
In-Service Education, Fifty-sixth Yearbook. ,
Part I, Edited by Nelson B. Henry, National
Society for the Study of Educ:tion, Chicago
(1957), "Implications of In-Service Educa~-
tion Programs for Teacher-Education Institu-
tions (J.W. Maucker and D. Pentergraft),
264-282,

The article is a survey of the place of the H
teachers college in - imservice: to prepare I
the prospective teacher to expect continuousJ
training, to train supervisory l:adership forK
inservice, to provide in-service training toL

I

C1I0e

their own faculty. Mx-
N
!
100 .
"In-Service Programs: Many Enroll, But FewA;_
Get Credit', Nation's Schools, 82 (1), 49
(1968). c::
This short article is based on results of a D—.
survey about in-service teacher training —

programs (a 4 percent sampling of 16,000 F_
school administrators, 36 percent respond- G__
ing). In general, teacher attendance was H_,
high, 83 percent of the schools offered in- ) S
gervice courses. Reading, math, and teach~ J—
ing methods were the subject of over 50 perX__
cent of the programs. The nature of the
course and personnel conducting them

varied. N_

102

"Institutionalizing Change Through In-Ser-
vice Training', School Management, 75-78,
(February, 196€8).

(s N--N- 2
1l

The program described at Santa Cruz, Cali- D
fornia, facilitates action on teachers' pro-g
posals for improving the quality of educa- F
tion. Projects must be teacher initiated ¢__
and benefit the whole district. After ac- §{

ceptance by sn evaluation committee and ap- T
proval by the school board, money is allot- 3
ted for the project. The projects run for 3 g
years, the first year to plan, the second tol
experiment, and the third to put into dis- g;:
trict use. N

I

104

Jennings, R. B., "Technical Devices and Stu-
dent Dehumanization", Clearing House, 43,
17-18 (1968).

The author asks for a sensible approach to
the use of technological and electronic edu-
cational devices, warning that these devices
may contribute to the dehumanization of the
student. Teachers are advised to allow mare
time for the humanistic interaction among
students and teachers.
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'Johnson, H. A., "The Educational Needs of

105

Johnson, C. E., et.al, "Summary of the A
Georgia Educational Model Specifications for gz'
the Preparation of Elementary Teachers", Uni-c‘z‘h
versity of Georgia, Athens (1968) (ERIC, ED X
025 492).

A behavioristic model for preservice and in- F
service training is presented. Teacher per- G
formance behaviors and teacher job analysis H
provide the foundation, and systems analysis I

m o
1

the technique. From the development of J
objectives, and pupil learning behaviors at Kx
the elementary level, four teaching jobs Lx

were identified: teacher aide, teaching M
assistsnt, elementary teacher, and specialist.N

107

: " Ax_
Economically Deprived Children", A, V, B
Instruction, 16-19, 90-91 (December, 1969). c

The article describes vsrious learning in- D__
hibitirg factors possessed by ecomomically E__
deprived children. Certain acdio visuals andF__
programmed materials are suggested as aids Gx_

in overcoming these needs. ) Hx_
Ix,
J-—
K—
L——
H-"
N——

109

Johnson, Y. 0., "Individualizing In-Service
Education", 42 (5), 229-233 (1967).

This brief article focuses on teacher need
and motivation, and the potential effective-p
ness of & highly individualized in-service
training program for meeting such needs.
Miss Johnson emphasizes the necessity of
close ties between teacher and principal,
and provides a 2-page list of suggested are
areas in which a teacher might become in-
volved and thus more highly motivated.
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Kaplan, M., "Urban Culture - We Have Much top,
Learn from the Inner City”, Music Educators g~
Journal, 39-42 (January, 1970). c"f

The author investigates the use of the arts D__
as curriculum, as a force, as an expression E
of the ghetto. He discusses music, and writF.
ing, and draws five general conclusions
about the arts and the inner city. Poor
imigrant whites of the 20's and 30's are
compared to the ghetto black of today.

2 R Lo D
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106

Johnson, G. 0., "Organizing Instruction and A
Curriculum Planning for the Socially Disad- &
vantaged", J. of Negro Edic., 33, 254-263, C
(1968). D

The article deals with two theories, identi- "—
cal education for all children and equal edu- —
cation for all children, which the author X,
feels inhibit the planning of good programs hx
for the disadvantaged. Curriculum planning *—
is based on the idea that it is poor practtceﬂ-
to merely "fill in' middle-class experiences “.--
in order that the socially disadvaorntaged can “e—
understand and benefit from middle-class M__
oriented instruction. N

108

Johnson, K. R., "Culturally pisadvantaged: ,
Slow Learners or Different Learners', .Jour-
nal of Secondary Educationm, 45 (1) 43-47
(1970).

This deals wich the problems of developing
appropriate curriculums for siow-learners,
as differentiated from disadvantaged learn- G
ers. The needs and developmental factors
which distinguish the two groups of nen-
achievers are presented and discussed
sociologically,

W
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Josetta, M., "“Planning the In-Service Facul-A__
ty Meeting", Catholic School Journal, 66,
90-92 (1966).

The author presents plans for a teacher in-
service training program to improve the
handwriting of elementary school pupils.
An outline of a program of teacher in-ser-
vice training te ie conducted during facul-
ty meetings is presented.
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Kellough, R, D., "Perceptions and Self-
Actualization: A Goal for Education and

a Theory for Teacher Training", Science
Educ., 52 (1), 47-55 (1968).

The article discusses teacher training in
general; the techniques used are applicable f—
in both in-service and preservice education.C_
The emphasis is on understanding the student—_
and helping him to understand himself. The I
use of case studies is presented as a tech- J_._
nique for discussion groups in teacher Kx
training., Outaide reading, role playing andl_
panel presentations were also involved.
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113

Kenney, H. J., "The Subject of Issues: Defin-
ing Central Problems and Questions in Pre- _—
paring Teachers of Disadvantaged", NDEA Na-B——
tional Institute for Advanced Study in c

Teaching Disadvantaged Youth (ERIC, EB ozeun.g-’i

This paper documents discussions which tcokF x
place during a 1966 NDEA National Instituteg x
task force meeting which attempted todefiney
the disadvantaged child's theories of learn-y 4
ing, the curriculum of today, and the need jx
for revision. Examples of teachers who K::
seemed to be successful in teaching disad- f x
vantaged children are discussed. A new de-p
sign for teazlier education are included. N

115
Knirk, F. G., and McConeghy, G. L., "Pro-

gramming Teacher Education i{n Media: The g——
Wayne State Approach”, Audiovisual Instruc- e
tion, 9, 527.(1964). .
This article discusses programs being de- E::
signed to prepare teachers to use instruc- F

tional media effectively. Educational TV, ¢
programmed instruction, computer programmingy
and new devices require a changing educa-
tional program for teachers. Une program jJ
deals with description and use of the media
the other with operation of the media.
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117

Larson, R..G., '""School Curriculum and the
Urban Disadvantaged: A Historical Review
and Some Throughts About Tomorrow', The
Journal of Negro Education, 38, 351-360
(1969).

The article discusses the need for a com-
plete curriculum revision for the education
of the inner-city disadvantaged child. The
author pessimistically states, however,
L.at the future may see little improvement.
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119
Lemeshow, S., "A Problem Checklist for

Az
Teachers", British J. of Ed. Psych., 38 e
(3), 310-312 (1968). Cx
The Teacher Operational Problems-Identifi- Dx

cation is a self-administering checklist of EXx
&45 problems faced by teachers in 8 areas of F__
work (persons in authority, peers and staff,G__
community, students and discipline working H__
conditions, methods and curriculum, personall
and social and professional roles) It is  J__
intended to help teachers confront and iden-KXx_
tify their problems as a first step intrain-f x
ing. ‘The checklist was validated on 500 M__
secondary teachers (retest r = .96). N

179

114

Kim. Y. S., "Education otf. Elémentary >cnoot
Teachers and Administrators in the Republic ~—
of Korea, 1958-1964', Disserta:ion Abstractsg-

( -A), 1465 (1968).

A review of Korean elementary teacher
training is presented. Until 1960-1963 in- F
service education in Korea was administered ¢
by numerous institutions in an ad hoc B
A 6-year National Plan for in-ser-j

(320~

fashion.

vice education has now been created, and R
the function of in-service education was K
added to the respnnsibilities of teacher t‘“

training institutions.
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Lenger, P., "Minicourse: Theory and Strate-,
gy", Far West Laboratory for Education R&D,
Berkeley (February 7,1969) (ERIC 028 114).

The Minicourse is a self-contained instruc-
tional package featuring the video~taping

of teaching experiences and self-evaluation.
Each minicourse is designed to achieve one

specific behavioral objective. Its success Y4
is attributed to: (1) the reinforcement of T
seeing one's self on tape, (2) reinforcement]
derived from the emphasis on the associatiom: x
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of student behavior chsnge with increased 1 o
teacher proficiency. M
N

118
Leep, A. C,, Creason, F. and Schilson,

D. L., "Developing More and Better In-Ser-
vice Programs", The Clearing House, 113-116
(October, 1968)

The authors support meaningful in-service
.and on-going education to keep teachers
current with new advances in knowledge,
curriculum and teaching practices. A plan
for a comprehensive program of self-study
and curriculum changes is presented.
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120

Levan, F. D., "Teaching Teachers to Teach
the Disadvantaged", Arizona State Univer-
sity, Tempe (1968), (ERIC, ED 025 452).

This is a study of the effectiveness of in- D__
service training in a Title I program to E

change attitudes of teachers. Differences s::
in semantic differential measuring were G_—
correlated between training and untrained Hx
teachers. During the 1966-67 year attitud- I x
inal changes were noted in one teaching pop~J

ulation. The 1965-66 population had shown gy
no change. Lx
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121
Levin, H. M., "Why Ghetto. Schools Fail",
Saturday Nsview, 68-69 (March 21, 1970). i—-

Levin has written a brief article accountingn:;
for the utter failure of ghetto school sys- D_y
tems to capitalize on methods appropriate =

to inmer =ity, particulsrly minority child- r
reid. He concentrates on the misuse of finan-¢
ciual resources, particularly those allotted y
for so-cslled "compensstory educationm". -
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"Literature for Disadvantaged Children,'Com-4

122

Levine, D. U., "The City as School', NAASP Ax

Bulletin, 1-34(December, 1969). B

The article discussed the .:ity's role in c_.

shaping and educating students and the g__
x

school's role in producing urban men and
women who ¢an live well and wisely in the

city.

Emphasis was placed on how the city Cx.

functions as a school and on possible ways Hx_

piled by Lois B. Watt, Office of Education g

(August, 1968).
This item is a reprint of the section en-

titled Children's Literature from The Edu-
cation of Disadvantaged Children. The 144

item bibliography is categorized into topics G

o0
I

E
¥

such as "Poetry and Rhymes", "Intercultur- H__

al Underatanding', and "Urban Life". I__
J_
K__
L__
M—-ﬁ
N __

125

Mager, R. F., Preparing Instructional A

Objectives, Fearon Publishers, Palo Alto, b"

W o

1
1

Defining specific objectives is a basic
step toward successfully communicating in
any educational system. Dr. Mager effec~
tively demonstrates, via this programmed
book, how to define teaching objectives,
state them clearly, and measure progress
in achieving them.
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Mahan, A. M. and Mahan, T. W.,, "Changes In
Cognitive Style: An Analysis of the Impact
of White Suburban Schools on Inner-City childf
ren", Integrated Education, 8, 58-61 (1970).%J$

Project Concern in Hartford, Commecticut, pro-€ x
vides some basis for the expectation-that thef ,
suburban achool can have a direct impact up- g
on the cognitive functioning of the inner- y
city child. Integration affected growth in

the direction of greater verbal productivity,j
increased accuracy in the associative and KX
sorting processes, and enhanced willingness
to take risks in terms of verbal responses
to situations.
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to help people in an urban enviroument I_

achieve an identity compatible with the J_.

role of citizen of the city. E__

M—
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124

Mager, R. F., "Deriving Objectives for the A
High School Curriculum" N.S.P.I. Journal, B
1 (3), 8-14, 22 (1968). c
Past attempts at deriving objectives for D__
the high school curriculum are discussed. E__
Steps which should be taken in systematic F__
curriculum design are listed. The author G__
does on to discuss recommended steps for H__
the derivation and development of a compre- I__
hensive set of objectives for the secon- J__
dapy-school curriculum. K__
L__
M__
N

126

Mager, R. F., and Pipe, P., "Tescher Trsin-
ing Projects of the Regional Education

Laboratories", Mager Associates, Los Altos
Hills (September 1, 1969).

This report, which was prepared at the re- E

o 0w
Frd

quest of the Division of Education Laborator-F__
ies, provides 8 cross-institutional assess~ G__
ment of what is goingoninthe area of teach-H__

er training.

Teacher training projects are I__

defined as projects whose primary intent is J_.

to develop materials designed to change or K

add to the capability of a teacher or L__
teacher trainee. g__
128
Mariner, A. S., Brandt, E., Stone, E., C., .
and Mirmow, E. L., "Group Psychiatric Con- ‘>
sultation with Bublic School Personnel--A 5%,
Two-Year Study", Personnel Guidance JournaLClL
40, 254-258 (1961). bx
Ex,

This paper reports on a two-year California Fy
project--one of the early attempts at a. G
group~type psychiastric consultatioa with 5__
groups of public school teachers, counse- Tz
lors and administrators. Problems arising 1y
-from the use of an unstructured discussion yx

technique and the resulting modification of
the techniques are reported.
attempts are also described. N

i
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129

Martin, G. C., "A Study of the Adequacy of
Professional Preparation for Teaching Disad-
vantaged Children as Peroeived by Selected
Elementary Teachers", Dissertation Abstra:ts
(1,966) .

The study concerns the relationship between
the type of clinical experience teachers hadG
as preparation and the period of adjustment H
necessary to accustom them to their teachlingl
situation, particularly in disadvantaged J
schools. Inadequacies in the professional K
preparstion were identified and suggestions L_x

W
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E_
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were made. M__
N__

131

McFarland, W. J., and Williams, L., "In- AX

dividualizing In-Service Education", Natl, “=

Elem. Principal, 4 (1), 32-36. c"_}

The article discusses a plan in use in Dx
Montebello, California, to provide individ-g

ualized in-service education. Each plan isFC;'
a three-year plan drawn up by the teacher. ¢
It covers all phases of professional growthy
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Metzer, P., "Employ the Faculty Meeting forA_x_
In-Service Training", Cactholic School Jour-BJL
nal, 66, 88-89 (1966). Cx
The author discusses the use of the facultyDx
meeting for teacherd in-service training. E__
Teacher mctivation, principles of effectiveF__

learning, and evaluation techniques and G__
their relationship to meaningful learning Hx
are discussed. I
J——
Kx
Lx
Mx
N—-
135

Montague, E. J, and Butts, D. P., "Behavior;
al Objectives", The Science Teacher, 35
33-35 (1968).

Montague and Butts offer the reader a good
introduction to the use of behavioral
ohjectives, This article would be a good
firat choice for the novice.
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130
McEachern, G., ''"New Approaches Help TeachersAx
Learn More Faster", Nations Schools, 81, 3
70-73(1968) . ¢
The article briefly describes four "new" D__
approaches to be used in preservice educa- EX
tion: simulation, microteaching, interactionF
analysis, and nonverbal communication. G::
H__
I——
J—
K—
Lx
M_
N

132

McMillan, J. H., "The Influence of Caucasian p

Teacher on Negro and Caucasian Students in
Segregated and Racially Mixed Inner-City
Schools", Dissertation Abstracts, 28-A,
5164-5165 (1967).

The article deals with & study analyzing the
effect of white teachers on the aspiration
and achievements of students in inner-city
schools of different racial combinations.
Racially mixing a school was not shown to
impair or weaken the education of Negroes
of Caucasians.
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134

Millard, W. A., "Damographic Characteris-

tics of Educationally Disadvantaged Child- B
ren From Low-Income Urban Families", Disserg™—
tation Abstracts, 29 (5-A), 1369 (1968). —

The article deals with & normative survey E__
of the characteristics of a seriously edu- F_x
cationally disadvantaged population in G_x
Washington, D. C, Nondisadvantaged child- H
ren were the control grcup. The results of I
the study are listed and include such char-J
acteristics as chronic absenteelsm behaviork
problems, and some psychological problems. L
Suggestions for compensatory and interven- M
tion programs for the educationally disad- N
vantaged are covered in the dissertation.

136

Moore, S. R., "Modern Teacher Education:
Some Refleztions on Its Ideological Base",
Modern Teacher Education, 20 (4) (1969). c

-
|

The author, professor of an advanced aemina
in the philosophy of education, discusses
and reviews historically the classes and
modern philosophies of education, the
scientific method, and John Dewey. Our pre~—
occupation with science and lack of interest -—
in humanity.is emphasized.
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137

‘NEA Resesarch Division, "Training Programs
for Teachers of Culturally Disadvantaged
Children", NEA Research Bulletin, 44, 127~
126 (1966).

Most school systems enrolling 50,000 or moreg
pupils provide some program of in-service
training for teachers who work in slumareasy

These programs may in:lude workshops, faculy
ty meetings, individual counseling for -
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teachers, paid tuition to nearby colleges }"

or universities. K""

L

M__

N—

139

" "Note on the Teacher Education Research Ax
Project”, Psychology Reports, 13, 670 B
{1964). c:
The impact of a teacher's communicative D__
ability on learning and perception of E__
pupils 18 discussed. A series of tests F.x
are mentioned and results collected on G
preservice and in-service training of a H__

teacher. The work assumes that effective I
communication depends on similarity of the J
perception and background of the communi- K
cators and that good communication affects L
classroom performance.
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Ohles, J. P., "Challenges for Teacher Educa-
tion", Peabody J. of Education, 46, 358-362.
(1962). .

The author states that teacher training in- p
stitutions should provide leadership in ed- g
ucation in their immediate service areas.
He points out the need for development of
the teacher training curriculum. Students §
of teaching should be oriented toward the
complications of teaching in the city and
screening procedures should be studied to
eliminate poor teacher prospects.
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143
Ornstein, A. C., "Teacher Training for 'Dif~A

ficult' Schools", J. Secondary Ed., 39, 172~}
173 (1964). c

The author offers an approach for securing Dx
qualified teachers for "difficult’ schools - E__
thet they volunteer while still in college. Fx
This would allow time for work with under- Gx
privileged children, student~teaching under Hx
a strong disciplinarian, and a taste of what I__
a "difficult" school 1s really like.
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Nearine, R. J., "Hope in Our Time--Some Ex- ,
plorations Into Compensatory Education", BJL
Art Education, 22 (1969). Ry

This item discusses the DICUT teacher train-D x
ing program in Hartford, Comnecticut. The
article points out some of the "positives"
the inner-city child possesses.
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a4%9nlon;, J. and Witters, L. A., "Break-
through, In-Service Education for All

Schools", Nebraska State Dept. of Educa-
tion, Lincoln (1967), (ERIC, ED 015 147).

In this study of in-service education pro-
grams in Nebraska and other secondary
schools, criticism cut acriss subject mat-
ter and grade lines. 165 teachers and 155
administrators were surveyed. Most felt
their school's program of inservice was
inadequate and that communication was not
good. Both experienced and new teachers
wanted similar help: student motivation,
individualized instruction, and innovation.N"
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142

Ornstein, A. C., "Auxieties and Forces A
Which Mitigate Against the Ghetto School B
Teacher', J. Secondary Ed., 43, 243-54 Q%8). o”
D
E

T

The article contains a general discussion
about cartain characteristics of ghetto
«children and how these characteristics help F_
to create "problems" for the inner-city
teacher.
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144

Parsons, J, L., ""Perceptions of Urban Dis-

advantaged and Non~disadvantaged Junior Highp
School Students", Dissertation Abstracts, o
28(12-A), 4880 (1968). D

This study explored some perceptions of dis-E_
advantaged and non-disadvaantaged Junior HighFx_
School students, and the relationship of
these perceptions to vocatinnal maturity.
Two schools from each of four communities
participated, and over 1,000 students in
each group. Distinct differences in the
two groups were shown on two perceptive
factors and in vocational maturity.
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Pharis, W. L., "In-Service Education of Ele-

wentary School Principals”, NEA Research
Division, Washington, D. C. (1966).

The article discusses what in-service educa-p
tion is, why it is necessary for elementary g
school principals, and how in-service educa-p
tion for elementary school principals can
be carried out. It summarizes media avail-y
able to (a) the individual and to (b) groupsgy
and how these plans can be carried out. Ar- g
ticle has an appendix giving actual mater- g
fals used.
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as a Subversive Activity, Delecorte Press, B__
New York (1969).

Postman and Weingartner opznly agsault out- ~=—
dated and unrealistic teaching methods and “=—
offer dramatic and practical proposals to
make education more relevant.

(=N o]
|

- 149
Preparing to Teach the Disadvantaged, Edited ,
hy Bruce W. Tuckman and John L. O'Brian,TheBx'
Free Press, New York (1969), "Human Relationg,
Institute for Teachers of DishdvantagedChihﬁ
ren” @arry L. Miller), 243-256. E"—

The article describes & six-week institute Fx
for 45 elementary school teachers working inGx
urban slum areas. It discusses the design Hy
of the course, selection of participants, an Ix_

evaly tion and criticism of the course, J_
and ,ome recommendations for future human Kx
relations training. Lx
. Mx
N—
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Preparing to Teach the Disadvantaged, EditedAx

by B. W, Tuckman, The Free Press, New York B__
(1969), "The Teacher and the Psychology of Cx
the Deprived (B.W. Tuckman), Chapter 1. DX_

This article comprehensively presents the E__

biological and social needs of the cultur- X
ally deprived student. Various points are X
interpreted for the teacher, to aid in the Hx
creation of a meaningful learning situacion.J%%
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Postman, N. and Weingartner, C., Teaching A__
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Port Huron Encounter in Human Relations',
Michigan Educ. Journal, 7-11 (April 1,1968) 5%

The article describes an in-service educa- Cji
tion program carried out in Port Huron, D
M? tigan. The informal one-day program was E _
b, sed on a series of discussion groups on
topics of interest to the group members.

There were no group leaders.
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é%&ghaint, A. and Atkinson, C., '"Black Youth
and Motivation", The Black Scholar, 1 (5), “x
43-51 (1970). B__

The article deals with the internal motiva- i}"
tion (the individual's self concept and needs,:
for achievement, self-assertion, and appro- [
val) and the external motivation (society's ==
rewards) of the young Black. Implications
for our educational system are explored.

150

Preparing to Teach the Disadvantaged, Edited N
by B. W. Tuckman and J. L. 0'Brian, The Free X

Press, New York (1969), "Investing an Educa- ——
ticn for Teachers: A Sociologicel Perspective -
tive" (W. M. Phillips), 35-47.

This textbook chapter deals with the develop-f
ment nf the best possible teacher prepara- ¢
tion programs to aid in the compensatory ed- y
ucation of "stigmatized' youths. Phillips 1
believes that society requires a major atti-j
tudinal overhaul. The realm of sociology is g
used as an aid in formulating new educationaj,
values. The educationsl system should servej
as an instrument of social change, or it is \
utterly useless.

152
"Professional Growth of Teachers in Service',
NEA Research Bulletin, 25-27 (March, 1967). ‘:

The article summarizes an NEA study of C
trends and practices of in-service training Dx
for teachers. It has a table showing percent £
of school systems granting leaves of absence F
for professtional reasor3, and lists the G
types of in-service aids to professionai H
growth. An evaluation of an in-service pro-1
gram in improving instructional processes J
is inciuded. K
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153 154
Quinn, P. F., "In-Service Training in Guid- , Radin, N. and Weikart, D., "A Home Teachingp x
ance for the Disadvantaged", The Clearing g Program for Disadvantaged Preschool Childrerdh
House, 41, 80-83 (1966). CI Journal of Spec. Educ., 1, 183-187(1967)., ¢
The author asks for & good guidance program DX The Perry Preachool Project of Ypsilanti, D__
for the disadvantaged, under a guidance — Michigan, consisting of a home teaching prof.__
counselor, with aid from others on the F__ gram involving the mother 18 described and F.X
faculty. An in-service program for the G x evaluated. The program involves a daily 3-G x
school personnel 1is broadly outlined. ThereH__ hour nursery session and a weekly 90-minute X
is a discussion of the reasons and problems I__ private teaching session in the home of Ix
associated with being disadvantaged, and of J__ each child. The home session portion 18 J__
the attitude needs of the counseling Kx discussed in this paper. K__
teachers, Lx L__
M__ M_
N__ N__
155 156
Raths, L. E,, Harmin, M., Simon, S. B., : Readings in interpersonal and Organization- )
"Yalues and Teaching", Columbus: Charles A— a8l Communication, Edited by R. D. Huseman, #_
E. Mrrrill Publishing Company (1966). B_. gt.al., Holbrook Press, Inc., Boston (1969),-_
c__ "The Characteristic of a Helping Relation- C__
Values and Teaching was funded by ESEA D__ ship" (C. R. Rogers), 269-286. 3
Title I11 as a Human Relation Education E__ ' [

Project. The book's focus 1s on the procesF In this selection from On Becoming A Person, ™

of valuing (choosing, prizing, acting) ra- ¢ Rogers discusses the helping relationship. s
ther than the content, which 18 seen as H He concludes by listing 10 questions to helg;—
a personal decision. The teacher is pre- 1 an individual examine how he can create u
sented with strategies for teaching about 3 helping relationship. i
this process: the clarifying responses, K ' v
the value sheet, and other methods. The [ L
book presents a rationale for teaching abouty v
values, guidelines for getting started, and § N

research in the area.

157 :
Report of the National Advisory Commission A RL;Q‘“" H. E., "Pte:etvlce and In-Service .
Gn CLvil Disorders, J. P. Dutton and Co., = Education of Teacher”, Review Of Educ. Res.,:
Inc., New York (1968). g—- 33, 369-380 (1963). g—
This is the report Of the U. S. Riot Commis- D__ The chapter consists of a general review of ,—
sion headed by Otto Kerner, which President E : the literature (1958-1963) in the prepara- E
Johnson appointed in 1967 to explore the .—- tion of teachers. Bold changes in cutticulumF~
causes and extent of civil unrest and vio~ G or methods of teacher education were not c_
lence in the United States. ~_ found. Field experience, teacher attitudes i
1 and programs designed for liberal arts gtad-I'—
J— uates are included. Research is needed re- —
l\‘_ garding the improvement of perservice pro- —
—— grams. S
) S [ I
R ¥
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Riviin, H. N., "A New Pattern for Urban ax_ Rivlin, H. N., "NewTeachers for New Immi-
Teacher Education', J. of Teacher Educati.on,B grants", Teachers College Record, 66 (8), AX
17, 177-184 (1966). cx. 707-718 (1965). x
In thia relatively brief article, Rivlin de-Dx Rivlids article discusses the problem of re- Dx
tails his program for the training of urban b__ eruiting, educating, and assigning prospec- ©__
teachers through a series of steps lnvolvingx-'__ tive teachers to urban schools where theywim"—
the individual trainee's competence and per= G__ meet large groups of immigrant and "disadvan-x
sonal readiness to assume full teaching re- pB__ taged" students. Included are guidelines fori
sponsibility. Suggestions for at least the I__ the goals of his suggested program, and apto-{?
first 3 years of teaching are offered, as J__ gression of preservice training steps to be .
well as a discussion of in-service trainingy taken in order to produce teachers who de= i
for teachers who have attained tenure. Fi- Lx rive the maximum experience and benefits 1.
nancial aspects of teacher training and mo= », from their first critical year in the class-3
tivation are presented. N__ room. N
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161
Rivlin, H. N., "The Urban Education Pro~ A
grams at Fordham University's School of B .
Education', Fordham University, Bronx (1968h
(ERIC, ED 025 481).

This paper discusses the preparation pro- E
gram for urban teachers, administrators, Fx
and other school specialists at FordhamUnLﬂ
versity's School of Education., FeaturesofH__
the program include (1) on-the-job trairdngl _
(2) learning by performance, (3) theory-and J_
practice taught aa.two parts of the same pro-K__

cess, (4) emphasis on the social as well asL x
the individual factors affecting learning. M

[ el b b 1

163
Roscn, B., "Quality Teaching and the Desegre-
gation Workshop', J. Teach. Educ., 18, 491-
494 (1967).

This article discusses workshop teaching to
prepare teachers and administrators for the
problems faced in desegregated classrooms.
The author notes the shortcomings in the
basic procedures currently used by workshope
the 1se of experts, lectures, discussion
groups, and films and reading assigmnmencs.
He gives five specific suggestions for im-
proving the planning of workshops and urges
their ongoing and continuous use.

oz < o o4 G2 MM [
CEFFECTTITTERE

165

Application of the Stanislavski Acting
Method to Teacher Training", J..Teacher
Educ., 19, 47-52 (1968).

This 1is a description of a graduate course
at George Peabody College for Teachers,
"Workshop in Creative Method",using tech-
niques aimilar to those used to train actors.
The course included exercises to increase I x
concentration, sensory perception, obeerva-J::
tion, empathy, and muscular relaxation k::
which permits thought and action. MembersofL,
the class each had to prepare a lesson for MJL
the rest of the class. The lessoncontained N
qualities of involvement and discovery. -

167

KT

‘Shapiro, E. et _al., "Involving Community and

RIC

Aruitoxt provided by Eic:

Parents“, Division of Teacher Education and ey
Certification, Albany (1967) (ERIC, ED 012 736)t

This publication presents a panel discussionDJL
czegarding school-community relations. Criti-E

cisms of teacher education programs are Fx
glven. The need for parental and community G
involvement in the school program and teach-il__

er involvement with the conmunity is dis- Ix

cussed. J
K3
Lx
H—

162

Roberts, J, D., "A Hard Look at Quality in , ,
In-Service Education", The National Elemen- p—
tary Principal, 44 (1), 15-21 (1964). C %

This article points to the need for high
quality in-sevvice curricula. The author
discusses some misuses of in-service pro-
grems and presents some suggestions for
improving inservice.
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Ross, Frark E., "For the Disadvantaged S:iu-
dent=--A Brogram That Swings", Epglish Jour-
nal, 54, 280-283, (1965).

The article describes a program, English §,
in Detroit, designed to stimulate and
interest disadvantaged students in English.
The article describes some 6f the techniques(
which are used to attempt to reach this end.y
The techriques were chosen on the basis of
recent research findings concerning needs
and problems of disadvantaged youth.
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Schultheis, R., "Changing Business Teacher
Education to Meet Inner-City National Busi- gJL
ness Education Needs", National Business -~

Education Quarterly, 38 (2); 13-20 (1969). D:;

The author suggests revision of business ed- E y
ucation programs to make them more relevant F__
to the needs of culturally different youth G _x
found in our inner-city schools: emphasize L__

first hand information; teach about cultural IJL
values of minority groups; teach methods of J x
adaptation of subject matter to students’ X

immediate experiences; search to 1dent1fyandLJL
alter distorted visions of cffice work; placel:_ _
more value on students tham on subject matterN__

168

Shields, J. J., "Experimental Pilot Program
in Teacher Education. A Proposal’, The City f-&
University of New York, New York (1968),

(ERIC, ED 033 063). Cx
This 1969 pilot project to train teachers 3fx
for the inner-city involved 100 students, ;:g
50 of whom were Black or Puerto Rican. A (~
four-year outline, course requirements, re~ :
quirements for admission, and student evals 1 o
vation methods are discussed. i x
t X
X
M X
Nx
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169 170
Simpson, R. H., "The Teachers Role to Dnal Smith, V., "The Teacher's Prejudices and the ix

with Human Beings', Amer, Vocational J., Childrer’s Dialects", Indiana University School’—
43, 14-61 (1968). of Education Bulletin, 45, 129-144 (1969).

The article describes the roles of the teach-D The article explores the problem of why many D
er in the learning process: identifying his E teachers are failing to commu: ate with the E
own goals, helping students with their goalsF__ culturally different children in their class+
transmitting information, planning with stu- G rooms. The author feels that many teachers gx

Qo >
FETE
FEErT

dents, colleges, and administrators, class- il__ (both black and white) demonstrate linguis- gx
room teaching, curriculum comstruction, I__ tic prejudices unwittingly. Suggestions areII
while giving individual consideration to the J__ given for teacher attitude and behavior J
unique needs of each student at all vimes. K__ change. Kx
L__ L
M_ M__
N_ N

171 172
! Social Studies Curriculum Development:

A Stone, D. E., "An Experimental Study of In- Ax

Prospects and Problems, Edited by D, M. -2 ’ » P y X _
Fraser (1969), '"The Soéial Smdi:s Teacher g_x. Service Teacher Training to Promote Induc-“ B__
and Curriculum Change." (J. S. Gibaon) — tive Teaching and Creative Problem Solving" Cx_
) D x University of South Florida, Tampa (1969), p__

E__ (ERIC, ED 029 819). Ex

The article critiques current programs and F__ F_

This is a review of study to evaluate the —_

promising approaches to educaticnal change. G G
Curriculum innovation and teacher in- o effect of a teacher in-service training pro- —
service training are seen to go hand in T x gram on the teachers' behavior in the clasg- _-—
hand. It is a treatment of the change S room. The in-service training program was i
process. K% designed to promote inductive teaching and K
I problem solving. Results indicated that all %~
M teachers showed significantly greater induc-\—
N tive tendencies in tlieir classroom cechnique‘ﬁ:—
173 174
"A Study of In-Service Programs in Chester x "Surmary of the Teacher-Innovator: A Pro- p
and Delaware County Schools", Service Projecl.g— gram to Prepare Teachers', Columbia Univer-p
and Area Research Center, West Chester, Pa. C}— sity Teachers College, New York(1968), Cx
(1968). (ERIC, ED 028 962). D.t (ERIC, ED 033 054). D__
598 educators from a sample of public, dio- E__ ' This report develops a model designed to E__
cesan, and independent schools in two coun- Fy create teacher educaticn programs which ;.ro-F_.

ties were surveyed for information on the mote innovation and a scientific study of G__

(2]
N

content and quality of their in-eervice pro-y education. The concern is with tcacher H__
grams for school personnel. Their responses 1: participation in the re-creation of educa- I
to 16 questions are categorized and inter- tion forms and substances, rather than so- J__
preted with recommendations for the counties' g cialization to existing school patterns. K__
in-service programs. The report is pre- Lx Lx_
sented in a very clear and communicative M M_
' form. N N_
175 176 ., .
Swineford, E. J., "A Study of Factors that Ay Taba, H., "Techniques ¢f In-Service 'I‘ra!.nim',A X
Affect Teaching Behavior", California Jour-g Social Education, 29, 464-476 (1965). B_
nal of Educ. Research, l4, 214-224.(1963). ¢ The paper deals with three questions: (1)cur-C__
This study was conducted to determine fac- D x rently what are the chief areas of comcern D__
tora which affect teacher behavior. The E__ to in-service training (2) what kind of in- E__
subjects were 33 junior high teachers who F__ service training is needed, and (3) what doF__
were once students of Dr. Swineford. I0TA,Gun answers to (2) and (3) imply for the method G__
Instrument for the Observation of Teaching H__ of planning and the techniques of the inser-H__
Activity, was the test instrument. i_ vice. 1
— J
KX K_
L__ L:
M_ M__
N__ N
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Talmage, H. and Monroe, G. E., "A New Per=-, Talmage, H. and MQ'.\I'Oe. G., "The Teacher as
spective on Student Teaching", The Cicvaringg— a Tﬁacher Educator: A Self-Regenerating Sys- By
House, &4, 330-333 (February, 1970). 2366)5‘1““10“&1 Leadership, 27, 609-613 C

The paper describes a new program of
teaching education at the University of
Illinois. The teaching experience is con~
current with education courses and indi-
vidualized seminars, and continuous for 2
or 3 years. The student begins as a tea-
cher's aide and progresses to taking over
a whole class.

=1

D
The Cooperative Program in Urban Teacher E
Education (CPUTE) is a preservice program F
based on two premises: (1) participation in G
the program should be broad based and

(2) everyone is a learner. An in-school
learning center is composed of teachers, J
teacher candidates, university staff, par- Kx
ents, community members, administration, acrd L

school-community representatives. M
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Taylor, B. L., "The In-Service Education

Taanenbaum, A. J., Dropout or Diploma, AX
Teachers College Press, New York (1966), Ax Needs of New Teachers', Calif. J, of Educ.
17-35. g.- Res. 12, 221-223 (1961). o—
The article discusses the motivation of highp X This is a zollow-up study of 218 recent D__
achool dropout.and what the school might do. - teacher graduates to assess (1) problems EX
The high school diploma is mot seen as u F_ most frequently encouatered, (2) areas in Fx_
“union card" to success. The goal is mot ¢ which additional training was needed, (3)in-G__
merely to keep the individual in school but y__ service training being offered. Excluding H__
to make his schooling relevant to his life 17 administrative problems, classroom control Ix
situation and thus enable him to cope with j__ and motivation of students were principal g5
his other problems. K_ problems. However, subject matter was an g
1 overwhelming first in the desire for addi- (X
e tional training.. M
N_ N_
181 _ 182
“Teaching and Teacher Education for Urban , “Ihree Gimmicks That Help Teachers Grow', A x
" — v X
Disadvantaged Sehoo)e” Rdited B toesy, B Schaol Management, 89-93 (February, 1968). g
. "y ’
"The T:aacher of the Disadvantaged" (Herbert g— The article discusses three methods in uge CX
Schueler), 174-180. — in Aurora, Illinois, to evaluate and improveD x
’ E_ teacher performance. One technique, tape re-E__
Schueler presents the school as an instru- F__ cording class sections, cnables teacher to F__

ment to restore social mobility to the lower G, judge his own performance or have it judged G

classes. The teacher must: know his stu- H__ by others. Written inventories of teachers H__
dents and their enviromment, be equipped I_ by students enables the teacher to see his IX
with ways to order and guide learning, be J__ strengths and weaknesses, Discussion teams J__
able to possitively affect the human cli-  K__ of principal, teachers, and students opens KX
wate of his classroom. L__ up communication between these three groups L __
M_ involved in the leerning process, M
N_ NX
183 184
Traxler, M. E., "An Agenda for Education A "Troubled Youth Speaks to a Troubled World", ,
in the Inner City", NGEA Bulletinm, 55-58 B Arizona Teacher, 57, 6-9, 25-31 (1969). B
(November, 1969). c_ Arizona Teacher managing editor, Peter C. C__
This paper stresses the need for cultural D__ Barclay, conducted roundtable discussions D__
and racial integration. The deplorable E__ with nine selected high school and college E__
conditions of innér-city schools and the F__ students on demonstrations. drugs, rejectiorf__
failure of ghetto schools to meet student C_. of standard sexual mores, dress, school G
needs are stressed, City-wide planningand H__ structure, and the so-called "establishment'ti__
24=hour use oi the achool plant, the total TI__ The students' answers, given in their own I
community curriculum needs, and-cooperation j__ words, are all against standards cf conduct U
on the part of colleges training teachers K__ and patterns they probably inherited. K
_to work in inner-city school systems are L__ r
. issues discussed. Some ideas for planning M__ M
. are listed. N__ N:
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‘ The article is somewhat general in its dis-

inastructional improvement.
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Trow, C., '""Behavioral Objectives in Educa-
tion", Educa:ional Techmology, 1 24),
6-10 (1967).

Three maxims for the use of behavioral

objectives are given: (1) learmers should
know what they are supposed to be able to
do, (2) learners should be taught in ways
by which they can learn what is expected,
and (3) behavioral objactives should fit the g
capacity of the learners. The article alsogy
offers some useful suggestions in ''getting g
teachers started” in the use of behavioral g
objectives.
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Ulibarri, H., "Teacher Awareness of Socio- A_Xx
cultural Differences in Multicultural Class-B__
rooms, Sociological and Social Research, 43,C__

49-55 (October, 1960).

1%
100 teachers teaching Anglo, Indian, and g—;
Spanish-American children were tested to ¢ =
show teacher sensitivity to the sociocul- -2
tural differences to these ethnic groups. Hx
Greatest awareness was to differences in L
oral proficiency, least toward differences J__
in psychological needs, civic responsibil~ %—5
ity, and economic efficiency. N

N

'vleslgman, D. J., and Peck, Robert F., "Studeri A yx
Teacher Cliaracteristics From the Pupil's B

Viewpoint", Journal of Educational Psychol-¢ x
ogy, 54, 346-355 (1963). D

The article describes the development of an Ex
instrument adssigned to reduce the develop~ F__
ment of the everyday observations of pupilsc__
to reliable measures of important aspects H__
of teacher behavior. The staff developed Ix
a questlonnaire callad the Pupil Observa- J

a%ggir. G., "What Schools are Doing Toward
Instructional Improvement', Education, 88,
8r-93 (1967).

cussion of national curricular projects.
The author suggests that schools compile
their own list of current priorities for
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Tuckman, B. W., and Oliver, W. F., "Effec- Ax
tiveness of Feedback to Teachers as a Fumc- B__
tion of Source', J. of Zducational Psychol- Cx
ogy, 59, 297-301 (1968). Dx

Two tundred eighty-six teachers were separ-~ gJL
ated into groups by years of teaching ex- bt

G
perience and subjected to one of four con- 0
ditions: feedback from students only, from 1
vice-principal only, from both students and  —
supervisors, and from neither. Studentfeed-J-—
back led to positive change among teachers, "%
the less experienced teachers showing great- X,
est receptivity. Experienced were more re- —
ceptive to supervisor feedback. -

188
Utsey, J., Wallen, C., and Beldin, H. O.,
"Simulation: A Breakthrough in the Educa- g
tion of Reading Teachers', Phi Delta Kappan,
41, 572-74 (1966). .

The authors developed and tested simulation
materials for training preparatory and in-

service teachers to ausess children's spe-

cific reading requi.wments, and to identify H
types of instructional material needed in
an attempt to bridge the gap between theory J
and practice.

b~

I»

b

- ;e
Pkl

ZX R
P

190

vontress, C. E., "Our Demoralizing Slum
Schools'", Phi Delta Kappan, 45, 77-81
(1963). :

This &rticle discusses the demoralizing
situation in slum schools for the Negro
parents, teachers, studants, and Negro
principal. The author examines in detail
the cultural background and problems of
tize Negro parent, the effect on the Negro
children, the schooi, and teacher's situa-
tion. The author then looks at what must
be done to better the school and to keep
the disadvantaged child in school.
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déi%er, E. W,, "In-Service Training of
Teachers to Work with the Disadvantaged",
The Reading Teacher, 18, 493-498 (1965).

The article emphasizes the importance of
reading in overcoming the handicaps of the
disadvantaged and mentions some of the probf X

lel 1

hmoo o>

lems associated with poorer schools. The €_X
author recommends in-service training for B x
teaching reading to the disadvantaged and X
an internship in inner-city schools aspart J X
of preservice teacher trnining for inner- K__
city teaching. L

M__

N—

188
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Warven, P. B., "A Study of Lower Class und Ay
Middle~Upper Class Students' Perceptionof g
the Behavioral Traits of the Effective
Teacher", Dissertation ibstracts, 29 (2-A), p
523 (1968).

Lower claas and middle upper class students F_
selected items identifying desirable teschelb_
behavior. There was a difference in the twoh __
groups, the middle upper class selecting I__
more affective items in identifying the bestJ__
teachers. The test used the critical inci- K__
dence technique with behaviors categorized L__
as affective or cognitive by a panel of M

judget . N

m
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Westby-Gibson, D., "Inservice Education: Per-

spective for Educators"; Far West LaboratoryAXx_
for Educational Research and Development, BX
Berkeley (1967), (ERIC, ED 015 161). Cx

This report reviews the literature (1950- Dx.
1967) &n in-service education and draws im= =
plications for the social setting, sctucturec;?
teacher, teacher-school interaction, and U
change processes. Systems analysis in group C
work, new instructional media, new uses of Ji—
staff, new approaches to scheduling, financek——
and cooperation are discussed. The role of A
in-service administrator and teaching of MlL

the disadvantaged are aleo presented. N

197

Withelms, F. T., "Exploring New Psths in A
Teacher LEducation”, Theory Into Practice, glL
3, 16-20 £{1964). cx.
To change the professional sector of teach- DX
er education, a S5-year expleratory program E__
funded by NIMH was undertaken at San Fran- F__
cisco State College. Theory and experience G__
seemed inadequately related in teacher edu- H_
cation, 80 student teaching was expanded to I__
three or four semesters part-time. The pro~J__
gram has a core curriculum and a flexible K
content dependent on student interest.
Program evaluation is included.
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199

Wise, S. J., Nordberg, R. B., and Reitz, D.
J., Methods of Research in Education, D. C.
Heath a&nd Company, Boston (1967).

The authors contend that great gains in ed-
ucational theory and practice are dependent
upon research. Their book is a practicai
guide to educational problem solving.
Methods discussed are as follows: develop-
ment of hypotheses, literature review, his- 1
torical method, survey method, case studiea,
experimental method, statietics, philosophicyk
method and format.
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Weiner, M., and Murray, W., "Another Look j
at the Culturally Deprived and Their Levelsy
of Aspiration”, Journal of “ducational So-
ciology, 36, 319-321 (1963).

The article discusses the differences in
the midde-class parents and the lower so- F
cioeconomic class parent's concern for 8cho- G
lastic success by their children. Both re-H
ply they want their child to attend col-
lege. The authors urge that calturally de-J
prived parents and children be encouraged K
to strive for higher levels of aspiratiom, L
via part-time employment, scholarships, M
and educational grants.
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White, W. F., Anderson, H. E., "A Study of Ax
Scaled Dimensions of Teacher Behavior as B:
Perceived by Students”, The Journal of Psy=- C x
chology, 65 (2), 223-232 (1967}, DE:

The authors discuss teacher behavior asper-E—-
ceived by students. This study compared —
the domain of teacher behavior as measured .-
by the semantic differential, with the re- H_
sults of the Pupil Observation Survey scaleJ—

Kx
Lx
Mx
N
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Wiillerman, M., "A Study of the Effect of .
Otjective Student Information on leacher ;—-

Perception of Culturally Disadvantaged
Students', Dissertation Abstracts, 29 (28),6—
490-491 (1968). Dx

This study measured the effect of objective p
factual student information on teacher stti-g x
tude toward children in their own classes.
Objective student information did not seem
to significantly alter teacher attitude J
toward the students in rhe experimental or
control groups. No negative relationship L

EITT

was measured between teacher and student M
because of stereotypes. N
200

"Worksliop: How to Improve Your In-Service

Training", School Management, 13, 6 (1969). A__

%
This brief excerpt discusses an in-service %
program dcsipned to lridge the gap between
educators in the field and educators in the
universities. A professor of the (niversityvg™"
of Nevada, Jirects the in-service program
for the entire Clark County District. He
organizes and administers proZessional
growth courses that are not oifered by the
regular university curriculum.
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Yee, A. H., "Intorpersonal Actitudes of
Teachers and Advantaged and Disadvantaged
Pupils", Journal of Human Res., 3, 327-345. c
(1968).

This report deals with teacher-pupil inter-
action. A variety of variables are dis-

cussed, such as social class status, ethnic Gx_
background, family income, father's occu- H__
pation, grade level, and teacher character- I x
istics of sex and years of experience.
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Zwerdling, P., "Student Human Relations
Workshops', Journal Sec. Ed,, 43, 74-87 BX%

(1968), CI

The article describes a student human rela- Dx_
tions workshop which was developed to im- Ex
prove the school relations with parents, F__
the community, and community agencies. The G__
experimental program for Junior ard Senicr H_
high schools was in operation in the Los Ix
Angeles City School. The article has J__
definite implications for in-service plan- K __
ners concerncd about student inputs.
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APPENDIX C

ADVISORY CONFERENCES

ADVISORY CONFERENCE 1

¥hat does an urbaiu: teacher development decision maker do?
Which of his functions does be consider to be most important? Which of
his functions would he eliminate if he could?

As researchers, we had to answer these questions before we could
communicate effectively with the targeted audience, You, the teacher
developer, had to provide answers to these questions because your role
is frequentiy ill-defined with definitions varying from place to place,

Advisory Conference 1 sought to initiate progress toward answering
theée questions. Setting the goals was the first step in planning the
conference:

To achieve an-open and productive environment for the study of
in-service teacher training.

To demonstrate a variety of conference styles,

To communicate some research results related to in-service
teacher training. .

To encourage participation in formulating a valid set of
guidelines for in-service decision making,

To impart increased awareness and sentivity to the role
and ‘importance of urban in~service teacher training.

To collect proper related information through personal
communication.

These goals then guided further planning which included setting
the ogjectives and developing appropriate activities, The following objectives

were d’?evelop ed:



I. Given an introduction to the problem of role specification,
the group will generate a minimum of five different role
categories,

II. Given selected role categories, each small group will generate
a minimum of twelve functions per category.

I1I, Given a listing of fiunctions performed by in-service administra-
tors, each participant will separate the list entries into
functions he performs and furctions he does not perform.

IV, Having a sorted array of functions performed, each participant
will rank those functions by frequency placing the most fre-
quently performed functions before those performed less
frequently,

V. With a frequency sequenced array of functions, the rnarticipant
will enter the function on the information sheet in appropriate
sequence,

VI. For each ranked function, the participant will record a value
(0-4) indicating the importance of the function,

VII. For each evaluated function in the ranking, the participant will
indicate the function as an in-service function or an "other"
administrative function,

Based on the above objectives the participants first worked in
large and small group role information generation activities. Objectives
I and II were not met by this act,

After the large and then small groups had listed over 100 functions
which they perform, the functions were ranked,

The ranked functions were then data processed and a printout
produced. The printout contained a listing of all the functions generated,
arranged by frequency of performance, and rated for importance and relevance

to in-service activities. The product of Advisory Conference I was that

printout, It is included with this summary as Table C-1,
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ADVISORY CONFERENCE 2

Purpose

How do planners presently determine what content to imclude
in in-service experiences? What information sources could be used?
What functions are, or should be, included in planning a neced identi-
fication program?

The second advisory council meeting was concerned with
these questions and the following goals were developed:

o To stimulate thought regarding teacher training needs.,

e To have participants determine methods and techniques
used to identify needs.

o To foster better teacher/administrator understanding.
® To have participanis determine major available sources
for providing informaticn regarding in-service planning.

Participants

Hecause the research staff feels that effective teacher need
identificafion must involve many interest groups, a variety of partici-
pants were involved in Advisory Conference 2, Our project consultant
on the inner-city arranged to have several members of the inner-city
school complex participate in the meeting. One principal, three teachers,
one student teacher, and one representative from a community action organ-

ization attended in addition to the regilar members of the advisory committee.
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Students and community members participated in teacher need
analysis via audio tapes that were recorded by staff members. Students
were iaterviewed in informal settings such as a playground, swimming
pool, and settlement house. The students on the tapes ranged frem
grades one through twelve, Some hLigh school dropouts were also inter-

viewed,

Method

Having set the goals, specific objectives and their activities
were developed for each goal. Each activity which follows consists of
(a) a statement of the rationale, or purpose, (b) the activity, (c) the
desired results, or objectives,

(Becauée of time constraints, several I the activities were
not completed,)

I. How do planners presently determine what content is to be
included in in-service experiences?

Purpose: To expose teachers and administrators to
varying perceptions of present in-service programs

and to stimulate thought regarding individual analysis
of current in-service programs.

Activity: Role play.

Results (objectives):

e Given the opportunity to observe two role play
incidents, each participant will list on a form
provided five shortcomings of the in-service
experience as portrayed in the role play.

® Given the role play exposure, each participant
will list five or more sources which could be
tapped to assist in-servicz planners in the
identification of training needs.

s The participants will each also list three problems
and constraints which could make certain tech-
niques or the utilization of rertain sources
difficult,
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I1, Wnat sources could be utilized tc identify training needs?

Purpose: To stimulate thought regarding various
sources of which could be taped to provide information
which would be useful in the identification of

training needs,

Activity: Listening to taped recordings of some

Columbus students' responses to general questions
regarding their feelings about school, teachers,

education, ztc.

Results:

‘e Having listened to the audio tapes, the participants
will list five reasons wity (or why not) students
could provide a valuable source for the determination
of teacher training needs,

2 Having listened to the student tapes, the partici-
pants will list 10 ways that students could be
utilized in the determination of training needs.,

e Having listened to the audio tapes, the participants
will list three problems or constraints which could
arise when using student's responses as indicators
of training reeds,

Activiiy: Listening to taped recordings of some parents'
rzsponses to general questions about schooi, teachers,
education, etc,

Results:

e Having listened to the audio tapes, the participants will
list five reasons why (or why not) community members
could procvide a valuable source of information for the
determination of training needs.

e Having listened to the tapes, the participants will
list ten ways in which community members could be
utilized to assist in the determination of training
needs,

e Having listened to the community tapes, the partici-
pants will list three problems or constraints which
would arise when using community members' responses
as indicators of training needs.
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Activity; Listening to taped recordings of soue
teachers' responses to general questions about training
needs,

Results:.

o Having listened to audio tapes, the participants
will list ten reasons why (or why not) teachers
could provide a valuable source of information
for the determination of training needs.

& Having listened to the tapes, the participants
will list ten ways in which teachers could be
utilized to assist in the determination of
training needs.

e Having listened to the tapes, the participants
will list three problems or constraints which could
arise when using teachers' responses as indicators
of training needs,

o At the termination of the role play and cape-
listening activities, the group will have gener-
ated a comprehensive listing of (1) at least 15
different shortcomings of preaent commonly used
approaches to the determination of training needs
for in-service experilences, (2) at least ten
possible sources of information regarding need
identification, (3) at least three total ways
of utilizing the generated sources, and (4) at
least ten anticipated problems and constraints
accompanying various sources (such as students
and community).

III, What functions are or should be included in planning a need
identification system?

Purpose: To provide participants, working in groups,
with an opportunity to utilize information gained
during the conference by begin.ing to plan an in-
service ewperience,

Activity: Working in small groups.
Results:

® Given the information evolving f£1rom the a’ tivities
and results in Phases I and II, each sma . group
willl synthesize the results of the varicis activi-~
ties and generate at least ten detailer Ffunctions
which would be required in the planning of the
program,




® Given the minimum of ten d:tailed functions
generated in the preceding objective, the
groups will state five considerations for
long-range planning.

Results

Shortcomings of Present In-Service Systems and/or
Factors to be Considered When Planning an In-Service Program,

Present systems usually have not stated and adhered to objectives,

Usually no time is allotted for in-service; teachers participate on
their own time,

Teachers usually are not involved in planning.

Infrequent sessions are usually ineffective.

Programs should be tailored to individual teacher's needs.

Resource materials should be made readily available to the teachers,

Present in-service programs are too often irrelevant, infrequent, and
inconvenient,

Administrators may be caught in the middle of student/teacher conflict,

Informal meetings are most valuable, In-service conducted by teachers is
often more valuable than training run by consultants, (The problem
with this approach is that teachers teaching teachers may be a difficult
situation, Specialist-type teachers can teach other teachers but
teachers of same discipline have problems,

Administrators feel that teachers are apathetic, but teachers say they
are non-responsive because they feel thet administrators are not
responsive to their needs,

Administrators do not attempt to actually reach teachers, prefer to send
"detached" survey, Teachers feel that surveys are ugually useless
and irrelevant,

Teachers seldom receive feedback results from surveys regarding in-sexvice
training.

New teachers unfamiliar with school need special orientation,
Breakdown in communication between administration and community and university.

O
RJ!:‘Administrators feel stifled in attempting to determine teacher needs,
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Administrators state that they have difficulty getting funds for in-service
training because manv people feel that teachers should have received all
training prior to coming to the public school, but university curriculum
is often irre’evant, University personnel often have too little contact
with the real world. Therefore, pre-service training is often inadequate
and post-graduate university work cannot substitute for in-service,

Time of in-service program very important
- 1o weekends
- not after school,

Need clear definition of problems for planning,
May need separate programs for new teachers and experienced teachers,

Must be a "bringing together" of teachers and administrators-—-administrators
should take the initiative here because teachers have felit that in the past
the in-service experience has been controlled by administration, therefore
administratérs must open the door for change.

Involve teachers and administrators in in-service programs together--
administrators will become more aware of teacher problems and needs,

Pre-service training or (in-service for new teachers) should involve much

work with community and students' background to provide insight into
what "turns on'" students,

Dismiss school, or begin late in fall to give teachers an opportunity to make
home visits,

Teachers with pay increments could take over much of work previously con-
ducted by counselors and social workers,

Build on home visits as a starting point,
May need a separate in-service program for people in public schoolis who

will be working with student teachers.

Pros and Cons of Using Students, Teachers, Community Members, and
Cther Sources as Inputs to Planning With Suggestions for Uses of
These Inputs -

Administrators are ivory tower people, They have been out of school to
long and have difficulty relating to students, therefore, their role in
planning should be balanced by the participation of others, such as
students and teachers,

Students and youthful teachers often have the most valuable inputs,
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Should employ teachers tc plan curriculum. Do not make them merely a
sounding board.

Random groups of students chosen from individual classes could help the
individual teacher to identify her training needs.

Students could provide "raw data" to be processed by educators into
educational objectives.

When utilizing student inputs, must carefully consider validity of inputs
and priorities of desires.

The following people could possibly participate on a planning board:
administrator, tedcher, board member, parents, auxilliary personnel,
students, university personnel,

Students and community should participate in updating a given school's
philosophy and objectives,

Community agents/parents/state planning boards should alinost completely
control in-seirvice program.
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APPENDIX =

VISITS TO ONGOING PROJECTS

METHODOLOGY

The research team and our consultants felt that visitations to
ongoing in-service programs would be necessary to provide us with information
regarding various typical and desirable aspects of in-service training. Goals
and objectives for the visits were then develoved. (See attached Goalg and
Objectives).

We d#.: not intend for the visits to provide a comprehensive picture
of in-service today. Instead, we wanted to collect first hand infor-
mation from some ongoing programs. Therefore, many, but not all, regions of
the United States were represented in our visit plans.

Site selection was based on:

® Recommendations from our censultant,

® Information returned to us in our letter requests, and

® Mention in the literature.

After tentative sites had been selected, a representative (preferably
the director) of that project was telephoned to obtain detailed information about
a project, If, hased on the information gathered, we felt that a visit to
the site would be beneficial, we sent a packet of information to the contact
person at the site. The packet included a projeci abstract, a goals and
objectives statement, a copy of the questionnaire, and a diagram and explana-

tion of the visits' role in the overall schema,

2i¢



De2

During the visit, the research team members used a discussion
format to direct the incoming information to the objectives at hand. A
copy of this format is included.

Upon completion of the interview, each team member compiled
a trip report describing the interaction and explaining which objectives
had been met and why others had not.

The information from these trips was integrated into the guide.

Goals for Visits to Ongoing Projects

® To obtain information about the planning, methodology’ and evaluation
of ongring in-service teacher training projects.

@ To identify teacher needs in the inner-city and resultant in-service
training procedures which could assist in meeting the reeds and result
in the formation of desirable teacher behaviors.

® To obtain information on other projects and persons which may contribute
to our project work,

® To familiarize educators in the field with one current ongoing educational
project dealing with an area of their concern.

® 7o familiarize the researchers with the conditions necessitating
the development of in-service teacher development program,

® To obtain information regarding the content and use of the proposed
guidelines for the in-service administrator.

Objectives for Visits to Ongoing Projects

® Given a list of key discussion questions, the project or program personnel
(of the project being visited) will verbally describe the following:

(1) the conditions which necessitated the development

of an in-service teacher training program for
teachers in disadvantaged school districts
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(2) the planning system used to develop the program

(3) the constraints and problems which were encountered in the
community and ia the teaching ranks and administration
concerning the acceptance and implementation of the program

(4) the various techniques and methodologies introduced and/or
used during the program, and

(5) the methods of control and evaluation which were utilized,

® For the planning system described, the project personnel will state to
what extent recent research and development findings were used in planning.

® The project personnel will also state the procedure used to determine
teacher needs and desirable teacher behaviors.

® Given a statement of the procedure, the project personnel will list
the needs that were found.

® The project personnel will indicate what personnel played major reles in
planning and will then verbally describe these roles.

® Given a statement of a past or present problem or constraint, the prnject
personnel will state how the problem was handled or how it may *he dealt
with in the future.

® Given a statement of the evaluation plan used, the project personnel will
describe in detail the behavior changes which were observed and how this
evaluation was systematically recorded.

® Given a statement of needs and desirable teacher behaviors, the project
personnel will state ithe procedures used to match needs and desirable
behaviors with activities designed to meet the 'needs' to result in the
occurrence of the desirable behaviors,

® Giveu a project abstract of Training Teachers for the Inner-City, the
procjact personnel will list two or more types of information which
should be iacluded in the guidelines,

® Given a project abstract, the project personnel will state what they
feel are existant needs for such guidelines.

® Given the abstract, the project personnel will state how they would
(should) use the guidelines.
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Topics fos Discussion

I. Conditions or Circumstances Necessitating In-Service Training

II. General Planning Systems

e Description
- Why did you choose one approach over another?
- Objectives

e Inputs tobplanning

- To what extent were recent research and
development findings utilized in planning?

- How are instructional ''needs" determined?
- What personnel played major roles in plarning?

III. Procedures and Methodologies

e In what ways does the program seek to identify teacher needs
and desirable teacher behaviors?

- What needs were found?

® What procedures are used to match needs and desirable behaviors
with activities designed to meet the "needs" and results in the
occurrence of the desirable behaviors?

e What innovations were utilized?

® How was the decision made to use these innovations?

& What decisions need to be made in each area?

@ Describe your role as well as the roles of other perscus
involved in the various phases of your in-service training

program.

IV, Control and Evaluation

e What control and evaluation systems are utilized during the
program?

e What role does an evaluation plan play in the long range planning
for the program?

[ERJ!:‘ e How do you judge the success or failure of your program?
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What behavicral changes were observed? How were these changes
measured?

Do you intend to continue the project?

What sort of follow-up is being planned?

V. Problems and Constraints

What is the greatest problem currently confronting you in your
in~service training work?

Past, present, and anticipated problems within community?
within teaching ranks?
with other administrators?

What local conditions contributed to success? How well do you
think your program will fare in another inner-city?

VI. Recommendations for Guidelines

AT

What should they contain?
How should (will) they be used?

What need exists for the guidelines?
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PROJECT ABSTRACTS

Center for Urban Education (New York, New York)

Chicago Consortium of Colleges and Universities (Chicago, Iilinois)
Cooperative Prograﬁ in Urban Teacher Education (Chicago, Illinois)
East Harlem Block School (New York, New York)

Eduaational Planning Center (Roxbury, Massachusetts)

Follow Through Pr:ojects (New York, New York)

Ford Training and Placement Frogram (Chicago, Illinois)

Harlem Institute (New York, New York)

Hunter College {New York, New York)

Institute for Developmental Studies: Demonstration and Extramural
(New York, New York)

Dr. Martin Luther King School (Syracuse, New York)

Lincoln Filene Center for Citizenship and Public Affairs (Medford,
Massachusetts)

Louisville Public Schools (Louisville, Kentucky)

Pirie Sumnmer In-Service Center {(Chicago, Illinois)

Project Epic (Roxbury, Massachusetts)

The Research and Development Center for Teacher Education (Austin, Texas)
Southwest Educational Development Laboratory (SWEDL) (Austin, Texas)

Southwestern Ccoperative Educational Laboratory (SWCEL) (Albuquerque,
New Mexico)

Teachers, Inc, (New York, New York)
Urban Teacher Preparation Program (Syracuse, New York®

Woodlawn Experiment S:hools Project {Chicago, Illinocis)



O

ERIC

Aruitoxt provided by Eic:

1,

3.

4,

~'* Teacher Development Activities.,

Center for Urban Education
105 Madison Avenue
New York, New York

Ann Right
Judy Isler

Ch’cago €onsortium of
Colleges and Universities

410 S, Michigan

Chicage, Illinois 60605

Dr. Beck

Dr., Proulx

Cooperative Program in
Urban Teacher Education

University of Illinois,
Circle Campus

Chicago, Illinois

Dr. Harriet Talmage
Dr. George Monroe

kast Harlem Block School
1712 Madison Avenue
New York, New York

Tom Roderick, Director

Funding. O, E, Regional Lab.
Control. Local.
Objectives, The improvement of educational practice in

northern metropolitan school systems by developing new
curricula and researching new teaching techniques,

Methods., e.g. Planning for Change - an experiment with
Bennett's skill behavior model in a school situation.

T. D. Activities.* e,g. Planning for Change - in-service
training used as an alternate for a teacher's workbook
in the introduction of a new social studies curriculum,

Evaluation,
pre-testing.

An attempt at quantitative education: no

Funding. See control.

Control. Depaul, Roosevelt, Chicago State, Loyola,
Northeastern, Illinois, Concordia, Chicago Public Schools.

Objecrives., The preservice training of teachers through
the interaction of consortium supervisor, cooperating
teachers, and student teachers.

Methods. The project is still in the planning stage.

Evaluation, Tg be arranged.

Funding. ¢

——

Control.
Education.

University of Illinois, Chicago Board of

Objectives, The development of a laboratory for testing
new teacher preparation concepts.

Methods, The wbjective is met through the formation of
the learning center, consisting of teacher candidates,

a teacher, a school community-reprasentative, a school
administrator, a social agency representative, a community
member, a parent, and a university staff member.

Funding. 7

Control. Parent Planning Board.

Objectives., The provision of good education for the
children involved, with an emphasis on the assets of the
surrounding community.

Methods. Staff hired by Parent Planning Board.
visits a part of education.

Home
T. D. Activities. Two~week long summer preparation.
Weekly follow-up during school year.

Evaluation, Informal feedback.
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Educational Planning Center
2893 Washington Street
Roxbury, Mass. 02119

Dr. Joseph Carey

Follow Through Projects
New York University
Washington Square

New York, New York

Don Wolfe
Esta Finl

‘ford Training and Placement
Program

University of Chicago

Judd Hall, Room 339

5835 Kinkrook

Chicago, Illinois

James McCampbell
Associate Director

D-8

Funding, E.S,E,A, Title 1I1I

Control. Local, Massachusetts State Department of
Education,

Objectives, The strengthening of local education,

Methods. e.g. One of the Center's activities consists of
foreseeing potential problems in local schoo! . The staff
then goes to the school, presents the potential problem, and
auggents coping procedures,

T, D, Activities. e.g. Ove project involved reorganiza-
tion of a school into clusters or minischcols to increase
teacher morale. Teacher team plauning sessions were
gcheduled into each afternocon,

Evaluation. Informal evaluation based on objectives.

Funding. 7

Control, Parentecl Advisory cowmmittees ~ Harlem and
Atlanca inner-city communities; New Yecrk University.

Objectives, The provision of in-service training and
consultation in communities of New York City and Atlanta.

Methods. Summer teacher training and schncl-year sup-
ort. Project consultants and spec.alists (subject area,

human relations, brhavior control) work fn the zlass-

rooms. Emphasis on transactfonal games as a teaching

©echinique.

T. D, Activities. See Method,

Evaluation. New York University--developed evaluation
materials for summer workshop. Verbal feedback from
project consultants.

Funding., Ford Foundation, Chicago Board of Education,
University of Chicago.

Control. The University of Chicago, Chicago Board of
Education.

Objectives. The creation of professional cadres within
urban schools in an attempt to improve education through
the elimination of Professional isolation.

Methoda. Cadres consist of university students-in-
training and professional members of the school staff
representing varlous disciplines, They are vehicles for
teacher training and pilot program testing.

T. D, Activities. The cadre provides for staff initiated
scaff HeveIopment (» .g. cross-role interaction),

Evaluation. Extensive and complete evaluation by individual
cadres and project gtaff.

-3
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Harlem Ingtitute
New York University
Washington Square
New York, New York

Dr. LeMar Miller
Director, Consortium Board

Hunter College
695 Park Avenue

at 69th Street
New York, New York

Institute for Developmantal
Studies: Demonstration
and Extramural

New York University

Washington Square

New York, New Yecrk

Mrg. Jacki Stuchen’

Dr. Martin Luther King School
King-On-Campus

Univergity of Syracuse
Syracuse, New York

Dr. William Wayson
Principal of M,L.K. School

Dr. John L. Johnson
Principal of King-On-Campus

!

D-9

Control. Consortiun Becard: N, Y. U, Corp., Baik Street_
College of Education, local Schools, Central Schools, ’
Harlem Teams for Self Help.

Objectives. The training of teachers to teach in Harlem~
1ike schools through a consortium approach,

Methods, Teams of teachers (career ladder) in 10 schools,

Fundiug. Dependent on individual program.

Methods. e.g. Triple T sponsored by City University of
New York for preservice training for Harlem schools:
Advisory Committee.

T. D. Activities. e.g. NDEA Title IIl summer in-service
workshop--bilingual training program requested by community.

Evaluation. e.g. Triple T Advisory Committee--students,
community representatives, teacher and administrators,
reacter educators--provides fdedback on shortcomings of
teacher education.

Funding. U.S.0.E.0{1962-1969).

Control, N.Y,U,, Harlem Public Schools, New York School
Board.

Objectives. The provision of superior education for the

disadvantaged child by providing continuous support for
teacher development.

Methods. Demonstration as a technique for teacher change.
An accompanying Extramural program consists of model
classrooms used as a focus for training workshops across
the country.

T. D. Activities. ,h In-class in-service by supervisors,

specialists, consulting psychclogists.

Evaluation. Yes, extensive evalvation by project r 2ff.

Funding. Syracuse Public Schools, New York State Funds,
Title I.

Control, City School District, Syracuse University.
Objectives., To make education more relevant for the
culturally deprived child by building on his own cultural
foundations,

Methods, The objectives are met through a redefinition
of the educator's role and an instructional emphasis on
the child's self-concept.

T. D, Activities. Staff development is a continuous
part of school development.
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12, Lincoln Filene Center for
Citizenship and Public
Affaira

Tufts University
Medford, Mass.,

Dr. John Gibson
Director

Mr. Major Morris

13, Louisville Public Schools
506 West #ill Street
Louisville, Kentucky 40208

Dr. Newman Walker, Supt,
Dr. Frank Yeager

Dr. Car Foster

HMr. Bob Meyers

Mr. Booker Rice

14, Pirie Summer In-Service
Center
650 E, 85th Street
Chicago, Illinois

Dr. Carlin
Dr. Dillon

ERIC

Aruitoxt provided by Eic:

D-1C

Funding., Contract research,
Control, Tufts University.

Objectives. The solving of educational and other problems
in the field of public affairs,

Methods, e.g.,, One method: the development and evaluation
of new curriculum materials for the classroom. Another,
the provision of consultant aide on a variety of problems.

T, D. Activities. In-service procedures are developed to
parallel the Introduction of new Ccurriculum materials,
e.g., Law in the Social Studieg; Seminar on Intergroup

Evaluation., Pre- and post-audits are included as part of

the in-service activities.

Funding., Title I and others,
Control, Louisville Public School System,

Objectives. The development of a total learning environ-
ment in the city schools which emphasizes organizational
development in accordance with a numanistic behavioral
acience model,

Methods, Three major programs in pilot schools are
designed tr: implement the objectives: Project Transition
(local projects funded by Organizational Development),
Project Focua, Project Impact,

T, D, Activities. Summer in-gervice activitiea prepared for
the implementation of Project Focus and Impact: interper~
sonal skills, self-enhancing education, etc. The team
models used in teaching will provide the stimulus for
year-long teacher development,

Evaluation., Pre- and post-testing for summer program.
Detu"led, weasureable objectives to evaluate pilot programs.
Special interest in tests which measure affective change.
PFunding, E.S.E.A. Title I

Control. Chicago Public Schools.

Objectives, To provide summer in-service training to
Titie I teachers in the Chicago Public Schools.

Methods. Two-week aummer seminars. No follow up.
T. D. Activities. Child Development K Language Arts, TESL,
tean teaching, A. V., reading, innovation, out-of-doors

education, field experiences,

Evaluation, None.
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15.

16.

17.

Project Epic
46 Hawthorne
Roxbury, Mass,

Dr, Stan Wachs
Boston University

The Research and Development
Center For Teacher Education

The University of Texas at
Austin

303 Sulton Hall

Austin, Texas 78712

David Wilson
Division of Dissemination

Southwest Educational Develop-
ment Laboratory (SWEDL)

800 Brazos Street

Austin, Texas 78767

Anita Brewer
Director of Dissemination

D-11

Funding. E.S.E.A. Title III.
Control. Community Educational Council, Roxbury.

ObjJectives. The cocperation of university and community
to improve the conditions of Roxbury schools.

Methods. Local participants selected by Community Education
Council to be trained to work in Roxbury schools.

T, D, Activities. Preparatory training.
experienced and inexperienced teachers.

Teams composed of

Evaluation. Informal.
Funding. U, S. 0. E- and vniversity of Texas.

Control. Local Cooperative University of Texas, Austin
Public Schools, Texas Educational Agency.

Objectives. The development of a continuous system of
teacher education through the integration of preservice
and in-service programs.

Methods. The objective is met through the design and trial
implementation of new teaching methods, training, and new
programs of teacher experiences.,

T. D, Activities. Workshops, cooperative planning meetings,
In-the-district training, and in-college training are among
the activities used to the end described,

Evaluation. Each program or session carries with it a well
designed testing and performance component.

Funding. U. S. O, E.
Control. Local.
Objective. To serve as an educational change agent for cer-

tein populations and institutions through the design, testing,
and refinement of learning systems to meet the unique nzeds
of economically deprived Mexican-American, Negro-Americam,

and French-American children in the outhwest.

Method. The objective is accomplished through the design,
testing, refinement, and implementation of early childhood,
multicultural, language development, and mathematic educa-
tion programs.

T, D. Activities. Each of the programs utilizes a variety
of people, equipment, facilities, and methods to develop
the teaching staff necessary for effective implementation,

Evaluation. Rigorous evaluation criterion are implemented
By a variety of methods to accomplish program objectives.

2

ro

0



O

ERIC

Aruitoxt provided by Eic:

18.

19,

20,

Southwestern Cooperative

Educational Laboratory (SWCEL)

117 Richmond Dr., N, E,

Albuquerque, New Mexico 87106

Dr. Jame~ L, Olivers
Director

Dr. Robert 7. Reeback
Associate Director

Ronald Hamm
Division Public Relations

Teachers, Inc.
77 Madison Street
New York, New York

Steve Feldman
Director

Urban Teacher Preparation
Program

Syracuse University

Syracuse, New York

Dr. Ernest Milner

D-12

Funding. U, S, 0, E,
Con*¢ol. Local

QEAectives. The improvement of the educational opportunities
of culturally divergent groups, primarily the Mexican-
American an® Indian.

Method. Th:i.- program thrusts sre utilized to meet the
Iaboratory” s objective. The areas are: communication, arts
for non-~English speaking children, Adult Basic Education,
and Indian gtudies.

T, D, Activities. A variety of activities are used to intro-
duce, develop proficiency, and evaluate SWCEL develop
teaching methods in the three program areas.

Bvaluation. Evaluations of SWCEL programs and teacher devel-
opment activities are extensive. An expert evaluation staff
designs a total syatem to accompany the laboratory activities.

Funding. Two-~Bridges Governing lioard, Manhattan, E.P.D.A,

Control. Teachers, Inc., Two Bridges Model School District

(Antioch; Putnam),

Objectives. The preparation and support of teachers involved
in educational change for communities attempting to gain
control over the institutions edvcating their children.

Methods. Summer training session (teaching, community in-
volvement, seminar work) and weekly in-gervice for Teachers,
Inc., teachers placed in public schools,

T, D. Activities. Weekly in-service sessions and more infor-
mal means of support, such as grcup interaction and store-
front facilities (a lounge, library of books and new teaching
materials, typists, mimeograph), contribute to the achieve-
ment of the objectives.

Evaluation. Informal feedback.

Funding. Ford Foundation.
Control. Syracuse University, Syracuse Public Schools.

Objective, The development of teachers with a commitment
to stay in deprived area schools and with the background
and experience that will make them effective teachers of
the disadvantaged.

Method, Graduate academic study at Syracuse University,

a paid internship as a teacher, and extensive aupervisory
support contribute to the accomplishment of the objectives.
T, D, Activities., See Method.

Evaluation. Behavioral objectivés are evaluated in terms

of periodic feedback from interns and formal evaluation
by project staff.
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21, Woodlawn Experiment Schools
Project
6253 S. Woodlawn ZLvenue
Chizago, Illinois 60637

Jack Pearlin
Principal of Wadsworth School

Ricky Fortune
Revearch Assistant

Rene and Dorothea
Teacher Learner Specialists

D-13

Funding. E.S.E.A. Title III

Control. Woodlawn Community Board: The Woodlawn Organization,
Univexsity of Chicago, Chicago Public Schools.

Objectives, The improvement of public education in the
Woodlawn community through the use of community contrecl and
universgity-community-school ailiance.

Metiiods. Project staff employ teacher-learner specialists in
each Gf three schoole to act as catalysts for educational
change.

T. D. Activities. A great variety of in-service activities
are pursued according to need and interest. Some projects
include community members, e.g., language development,
teacher evaluation criteria revising, Black history.

Evaluation. Rather inclusive evaluation annually by project
research staff,
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APPENDIX E

LETTER REQUESTS

METHODOLOGY

S —

Letter requests were sent %o officials (e,g. the Assistant
Superintendent of Instruction) in fifty State Departments of Education,
Deans of Schools of Education in universities offering the Ph.D, in
Education (1965), and several other organizations, to obtain additiﬁnal
information for various phases of the project, The letter requested
information regarding significant urban efforts currently being pursued,
specifically those projects involving large teacher-training components,
Responses took the form of brief statements of project activities com-
municating the scope and directiorn of the effort, pamphlets and brochures,
and names of contact individuals.,

The following chart is a summary of the letter request
responses. Some projects have been further discussed in an accompanying

section.
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SUMMARY

E-2

OF LETTER REQUEST RESPONSES

g

Pre~service training program
In-gervice trsining program
Urban focus emrhasized
Visired by project staff
Cou.ses - e.g. Teackiag

the Disadvantaged

Q.-

-

See PROJECT ABSTRACTS

RESPONDENT
NORTHEAST
Robert E. Brown
B-2 EPDA Administrator

Department of Education
Augusta, Maine 04330

Donald T. Donley
Dean, School of Education

_ Boston College

Chestnut Hill, Mass, 902167

Dr. William J. Genova *
President

TDR Associates, Inc.

212 Worchester Road

Wellesley Hills, Mass., 02181

Pauline Callahan (Mrs.) *
Aassistant Director

State Dept. of Education

225 West State Street

Trenton, N. J. 08625

Wilbur R. Nordos

Administrator,

Division of Intercultural
Relations in Education

The Unlversity of the
State of New York

State Education Department

Albany, New York 12224

Daniel E. Griffiths

Dean, School of Education

New York University

Washington Square, N. Y., N.Y.
10003

Herbert L. Foster

Associate Professor of
Educatiow

319 Foster Hall

State University of N. Y.
at Buffalo

Buffalo, N- 7..

Research in teacher development

PEOPLE AND PLACES OF RELEVANCE

TQ_TEACHER DEVELOPMENT

Marvin Rosenblum, Director
53 Pront Street
Bath, Mainc 04530

Westport, Conn. Publie
School Project

Rew Jersey Education
Consortium, Inc.:
Urban Teacher Corp.
Project NOW
Institute on the Study

of Society and Black History

New York City, Buffalo,
Rochester, Syracuse

Follow-Through Project:
Atlanta and New York City
Demonstration School District

Harlem
Harlem Institute for Teachers

Bilingual Education Program

% Cooperative Teacher Education

Centers in the Buffalo
Public Schools
New Teacher Program

PLANATION

P, U, C

I Helps staff

to set and attain
improvement goals.
(A similar project
currently being
negotiated in
Portland, Oregon)

P, U
I, U Guidance coun.
P, I, C

I, U To improve tke
quality of integrated
education (Division
of Intercultural
Relations)

I, u, vV
;U

P, U, V Concortium
approach

R M. Drutsck
I, U Spanish-English

P, Us C
Secondary Teachers

I Support through
first year of teaching
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RESPONDENT
NORTHEAST (cont'd.)

Dean David R. Krathwohl
School of Education
Syracuae University
Syracuse, New York 13210

Michael E. Owens
Administrative Asvistant
Intergroup and Civil Rights
Education
Department of
Public Instructioen
Box 911
Harrisburg, Pa. 17126

Morris L. Cogan, Chairman

Division of Teacher
Education

"yversity of Pittaburgh

Pittsburgh, Pa. 15213

Louis F. Simonini

Congultant

Equal Educational
Opportunity

State Agency for
Elementary and
Secondary Education

Roger Williams Building

Hayes Street

Providence, R. I. 02908

UTHEAST

Victor H. Wohlford
Profesaional and

Public Relations
State Dept. of Education

Little Rock, Arkansas 72201

Maxine E, Daly

Director

Urban Teacher Corp

Public Schoocla of the
Diatrict of Columbia

1312 Clifton Street, N.W.
No. 105

Waahington, D. C, 20001

E-3

PEOPLE AND PLACES OF RELEVANCE

TO0 TEACHER DEVELOPMENT

King-On-Campus (Dr. John
Johnson)

Martin Luther King School

Division of Intergroup and
Civil Right Education

Penngylvania Dept. of
Public Instruction

Teacher Corp.
Urban Internship Program

Learnicg and Research
Development Center

Lr. John Gibson
Lincoln-Filene Center
Tufts University

Professor Jarvis Jones.
Rhode Ialand College

% Urban Teacher Corp Program

E).PLANATION

U, V Seeka to make
education more rele-
vaat fer the inner-
city child by building
on his own cultural
foundations.

U, V. I 1Involves
classroom teachera

in planning and
implementing both the
procedural and curri-
cular aspects of the
school program.

P, U

I, C Administrator
to take leadership

in the improvement

of instruction.

c .

I Individunlly
Prescribed Instruction,
Preliminary Education
Program

P, U Elementary
teachers

I, V 10 film ses-
asions on intergroup
relationa

I Black history
and ecology

I Seminars on race
and poverty

P, I, U
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RESPONDENT
SOUTHEAST (cont'd.)

Rodney Smith
Asaiatant Pureau Chief
State of Florida
Department of Education
Tatlehaaaee, Florida 32304
(9/15 Center for Study

of Education, Yale)

Will G. Atwood
Asaociate Director for
Title III, Division
of Planning, Reaearch,
and Evaluation
State Dept. of Education
Atlanta, Georgia 30334

John D. Lee

Asalatant Diyector

Diviaion of Teacher
Education and
Certification

Kentucky Department
of Education

Frankfort, Kentucky 40601

William F. Beyer, Jr.
Aasistant Superintendent
Curriculum and Inatruction
State Department of

Education
Beton Rouge, Louisiana 70804

W. 0. Beck

State Coordinator, ESEA
Title III

State Department of Educaticn

P. 0. Box 771

Jackaon, Miaaisaippi 29205

Sam H4ill

Coordinator, Student Teaching

Department of Public
Instruction
Raleigh, N. C.

Michael £. Caldwell

Aaaociate Dean

Curry Memorial School of
Education

University of Virginia

E-4

PEQPLE AND_PLACES OF RELEVANCE

TO TEACHER DEVELOPMENT

Craft Educctional Services
Mr. Neild Oldham

® "Project Succeaa Environment"
(Atlanta; Marion Thompson,
Director)

Dr. Frank Yeager
Louisville City Board

of Education
Superintendent, Newman Walker

Dr. Alton W. Cowan
Superintendent

Orleans Pariah School Board
703 Carondelet Street

New Orleena, Louisiana 70130

Central City Project
ESEA Title III
Jackson, Miasiaaippi

Career Opportunities Programs
G. Worth Booth

Asheville City Schools

City Bldg., 7th Floor

Box 7347

Asheville, N. C.

Edna L. Walker
Durham City Schoolsa
Fuller School
Durham, N. €. 27701

Charlotteaville, Virginia 22%03

EXPLANATION

R Planning feasi-
bility atudies in
differentiated
staffing.

R Large ayatem man-
agement training
modulea

R Evaluation inatru-
menta to determine
for student what the
ayatem has done for
him.

I, V Based on Schools
thout Failure,

Glasaer.

I,V
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J. Alan Thcmas, Chairman
Department of Education
The University of Chicago
Chicago 37, Illinois

Dr. Barney M. Berlin

Director, Teacher
Education

Loyola University

Chicago, Illinois &0611

J. M. Slater

Associate Dean for
Instruction

College of Education

University of Illinois

Urbana, Illinois 61801

Ron Edmonds

Aast. Supt. for Urban Affairs

Michigan Department of
Education

Lansing, Michigan 489C

and

Eugene Richardson,
Consultant

Teacher Education

State Dept. of Education

P. 0. Box 420

Lansing, Michigan 48902

Dr. Richard A. Huston
Room 1001

University of Michigan
School of Education .
Ann Arbor, Michigan 48104

Virgil E. Blanke
Assiatant Dean
College of Education
Chio State University
1945 North High Street
Columbus, Ohio 43210

Roderick L. Wagoner
Director

Inner City Insiitute
601 Rockwell, Suite 455
Clevelend, Ohio

Sam J, Yarger
Director, Toledo
Teacher Corps
The Univeristy of Toledo
Tolede, Ohic 43606

E-5

PEQPLE AND PLACES OF RELEVANCE
IO TEACHER DEVELOPMENT

Woodlawn Experimental
Schools Project

The Ford Training and
Placement Program

Dr. Beck
Executive Director,
Chicago Consortium

Miss Lorraine Wsllach
Erickson Institute
for Early Education

Washington School Project

Colleges and Universities:
Grand Valley, Michigan State,
Wayne State, Western, Albron,
Alma, Aquinas, Hope, Madonna,
Marygrove, University of
Michigan, C.M.U., E.M.U.

Urban Program in Education
Univeraity of Michigan
PFresh Air Camp for
Problem Boys

Urb&n Teacher Education
Program

Dr. Joseph Quaranta

College of Education

263 Arps Hall

Ohio State University

Columbus, Ohio 43201

Dr. Donald Bateman
College of Education
227 Arps

Inner City Inatitute
(Ohio University)

Teacher Corps

EXPLAIATION

I, U, Vv

P, U, V

P U

P, U 1967-69

P, U Cleveland,
Columbus; College
Freshmen & Sophomores

P, U Project English,
secondary teachers

P, I, U

P, U
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RESPONDENT

IQBNTRAL

L. A. Van Dyke

Dean of Instruction
College of Education
The University of Iowa
Jowa City, Iowa 52240

State Dept. of Education

Division of Public Schools

P, 0. Box 480

Jefferson City, Missouri
65101

Daniel U Levine

Director, Center for the
Study of Metropolitan
Problems in Education

School of Education

University of Missouri

Kansas City

Kansas City, Missouri 64110

F. R. Wanek

Deputy Superi.ntendent

Department «f Public
Instruction

State Capital Building

" Pierre, South Dakota 57501

Mrs. Gail Krc

Program Evaluator, Title I -
ESEA

Wisconsin Hall,

126 Langdon Street

Madison, Wisconsin 53702

WEST

Donald M. Kelly, Comsultant

Bureau of Program Planning
and Development

State Department of “ducation

721 Capitol Mall

Sacramento, California 9581%

John P, Matlin

Education, 1609 Tolman Hall
University of California
Berkeley, California 94720

E-6

PEOPLE AND PLACES OF RELEVANCE

TI0_TEAC DEVELOPMENT

Cooperative Teacher Education
Program, McREL

Cooperative Teacher Education
Program, McREL

% In-Cite (Inner-city In-service
Teacher Education Program)
Dr. Grant Clothier
McREL
c/o yranklin Elementary School
1325 Waahington
Kansas City, Miasouri 64105

* Milwaukee's Title I Project
Mr. Allan Nuhlicek Coordinator
Title I ESEA
P. 0, Drawer 10K
Milwaukee, Wisconsin 53201
414/476-3670, extension 510

“"Planning Solutions to Educational

Problems" Oakland
Dr. Feruzio Freschet
Far West Laboratories

Claremont Hotel, 1 Garden Circle

Berkeley, California 94705

Dr. Mnréaret W. Wood
Professor of Education
Stetvoon University
DeLand, Florida 32720

Mrs. Kathryn H. Maddox

Coordinator of the Kanawha County

Teacher Education Center
200 Elizabeth Street

Charleston, Weat Virginia 25311

« Dr. Robert E. Maxwell
Asaistant Superintendent
of Instruction
182 E. Walnut .
Rialto, California 92376

# Urban Task Force

Elementary Internship Program

EXPLANATION
P, U

;
P, U

1, U Beginning
teachers

South Dakota has
no large cities.

U

U Research project
ia San Francisco;
teaching videc tapes

I A Self-Perpetuating

System of In-Service
Training for Teacher
Development
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RESPONDENT

WEST (cont'd.)

Edgar L. Morphet

Project Director

Improving State Leadership
in Education

1362 Lincoln Street

Denver, Colorado 80203

Mrs. Shiho S. Nunes

Asaociate Director, Manager

English Project
1625 Wist Place
Honolulu, Hawaii 96822

Mr. Willard Bear, Director
Federal and Temporary
Programs

.Oregon Board of Education

942 Lancaster Drive, N.E.
Salem, Oregon 97310

Carvel W, Wood
Associate Professor of
Education

Oregon State University
Corvallis, Oregon 97331

Alfred T. Little
Director, Educational
Personnel Development
Texas Education Agency
201 East 1lth Street
Auatin, Texas 78711

Vere A, McHenry
Administrator, Division
of Teacher Personnel

Utah State Board of Education

1400 University Club Eldg.
136 Baat South Temple

Salt Lake City, Utah 84111

Frederic T. Giles

Dean, College of Education
210 Miller Hall

Univeraity of Washingtonx
Seattle, Washington 98105

F. Robert Paulaen

Dean, College of Education
The University of Arizona
Tuscon, Arizona 85721

College of Education
Arizona State University
Tempe, 3Iyizona 85281

E-7

PEOPLE AND PLACES OF RELEVANCE
TO_TEACHER DEVELOPMENT

Superintendent Porter
Michigan State vept. of Education

"Triple T"

Dr. David Willis
Professor of Education
Portland State

P. 0. Box 751

Portland, Oregon 97207

P.U.T.E.P. (Portland Urban

Teacher Education Project)
Johns Adams High School
Portland, Oregon

Garfield Program

Teacher Corp
Trainer of Teacher Trainers (TIT)
Project Central

EXPLANATION

I, U Proposal

I YNew English
curriculum

Py U

P, U, I

Djssertation Abstracts
8/170
Wampler, D. R.
A Study of First-Year
Teachers in Disadvan-
taged Schools to Deter-
mine the Relationship
of Pre-Service Pre-
paration Experience
to Present Attitudes
and Effectiveness

P, U secondary achool
program
U

P,I, Us C
E, U Temporary
certification

P
co
>




PROJECT ABSTRACTS

(Vote: These abstracts are based on limited information and, thus, lack of
atstract information in one area, such as evaluation, Is not meant to indicate
the absence of those procedures),

1. In-Cite (Kansas City, Missouri)

2. TInner City Institute (Cleveland, Ohio)

3. Milwaukee.Title I Project

4, New Jersey Urban Teacher Corp

5. New Teacher Program, Teacher Education Centers (Buffalo, New York)

6. Portland Urban Teacher Education Project

7. Project Success Environment (Atlanta, Georgia)

8. A Self-Perpetuating System of In-Service Training for Teacher
Development (Rialto, California)

9, Trainer of Teacher Trainers (Seattle, Washington)

10, Urban Program in Education (Ann Arbor, Michigan)

11. Urban Teacher Corp (Washington, D, C.)

12, Urban Teacher Education Task Force (Berkeley, California)
13. Washington School Project (Champaign, Illinois)

14, Westport, Connecticutt Schools Project
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1, In-Cite

2

3

4

MeREL Regional Laboratory

c/o Franklin Elementary School
1325 Washington

Kansas City, Missouri 64105

pr. Grant Clothier

Inner City Institute
Ohio University

601 Rockwell, Suite 455
Cleveland, Ohio

Roderic L. Wagoner
Director.

Milwaukee Title I Project
P, 0. Drawer 10K
Milwaukee, Wisconsin 53201

Allan Nuhlicek
Coordinator

New Jersey Urban Education
Corps

New Jersey Dept, of Education

‘225 West State Street

Trenton, New Jersey 08625 .

Mrs. Pauline Callahan
Assistant Director

E-9

Funding. Model Cities,
Control. McREL staff and Division of Urban Education:

Public Schools; University of Missouri at Kansas City.

Objectives, The provision of assistance for new teachers
during their first year of inner-city teaching (a_follow-
up to McREL's CUTE).

Procedure. A three-week summer workshcp, regular contact
with a Program Consultant, and university course work are
designed to aid the teacher to achieve the following ends:
awareness of subject matter, sensivitity to student needs,
evaluation of behavior change, self evaluation, and
interaction with colleagues,

Funding. Ohio Board of Regents.
Control. Ohio University personnel.
Objectives, The training of a select grbup of highly..

qualified new teachers for inner-city schools: the provision
of information about the inner city, ard regarding methods
of preparing teachers.

Procedure. A ten-week summer institute (B. A. or B. S. a
prerequisite) deals with research wetheds, inner-city children
and their parents, a knowledge of Cleveland: follow-up
in-gervice training is presented during the school yesr,

Egyding. E.S.E.A, Title I,
Control. Milwaukeé Public Schools,
Objectives. Staff development, with s focus on curriculum

development and teaching skille and irvolvement in local
tomes and Centers.

Procedure. Numerous staff development activities. Iavnlve-
ment of outside resource people., One in-service activity is
a support service which aids in the planning and carrying
through of other activities,

Funding. N.D.E.A.
Control, Newark S. C,. (spouscring agent), N, J. State Dept,

of Ed Education and Higher Education,

Objective The recruiting and training of teachers with a
"peace corp" approach to life to work In N, J. public echools.

Procedure. Summer institute and follow-up seminars during °
the school year emphasize an interactinn of subject matter,
methodology, and personal reaction, also the elimination of
diagnostic testing and grades. Attention is given to the
feelings and awareness of those participating.
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Teacher Education Caenters

Office of Teacher Education

319 Foster Hall

State University of New York
at Buffalo

Buffalo, New York 14214

Herbert L, Foster
Director

Portland Urban Teacher
Education Project
John Adams High School
5730 N.E. 39th Avenue
Portland, Oregon 97211

Dr. John Parker

Project Success Environment
Atlanta Public Schocls
Atlanta, Georgia

Marion Thompson
Director

A Self-Perpetuating System of
In-gervice Training for
Teacher Development

Rialto Unified School District

182 E, Wslnut Street

Rialto, California 92376

Dr. Robert E, Maxwell, A
Asaeistant Superintendent
of Instruction

.. achaol and community.

E-10

Punding. Office of Urban Teacher Corp, the State Dept, of
Education, the State Univevsity of New York at Buffalo, and
the Buffals Puhlic Schoels,
Control, See Fumding.
Objectives, To support and help new teachers through their
first year of teaching.

A N
Procedure, Courses in teaching in the inner-city and mental
health in the classroom. (The latter are problem-centered
dfscussion groups dealing with teacher concerns,)

Evaluation. Students evaluate faculty performance and vice
versa, and then this is shared. Data such as teacher turnover
and punctuality are used to evaluate the program.

Funding., Federal
Contrel, Oregon State and Portland School Dictrict #1
Objectives. (1) To train teachers to be successful teaching

disadvantaged students, (2) to encourage more Blacks to
enter education, (3) to create a school based program which
is interdisciplinary and links theory and practice.

Procedure. Twelve months of student teaching is accompanied
y course work at Adems High in race relatiomns, Black
history, methods, educational psychology, teaching resding,
adolescence, the diszdwvsniaged, school in jmerican life,
John Adams High School is wmudeled
afier the teaching hospital, thus combining instructionm,
personnel training, and research.

Funding. E.S.E.A. Title III.
Control, Atlanta Public School System,

Objectives. To bg development of a school situation which
will hold success for the inner-city child (based on Scirools
Without Failure, W, Glassex).

Procedure. In-service reorientation of staff is crucial to
the success of project . Summer training: behavior modification
and the development of the succecs technique appropriate

for use in inner-city classroom. Follow-up during the

school year.

Funding. U.S.0.E.
Control., Rialto Public Schools, California State College,

U, of California at Riverside, and other colleges.

v.jectives, The modification of studunt behavior by in-
creasing teacher effectiveness. The implementation of a
self-perpetuating in-service project.

Procedure. Seminars in learning theory, the educationally
deprived, irdividualizing instruction, simulation (use of
release time and auxiliary instructors), Clinic teachers
help teachers apply theory through the use of mini-seminars
during the school day.

Evaluation. Pre- and post-achievement tests for students;

observation of teacher change: Q-sorts on tee “er's
perceptirns and s.udent's perceptions.

233
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9. Trainer of Teacher Trainers Funding. U.S.0.E.
(TTT)
College of Education Control, U, of Washington; Central District Schools.
U. of Washington :
Seattle, Washington Objectives. The simultaneous training of college trainers

of teachers and experienced elementary teachers, with an
inner-city and Indian culture thrust,

Procedure. An ongoing workshop for inner-city teachers,
an Indian education seminar, a year-long urban studies
seminar, a year-long urban studies seminar. Field work is
conducted in the Central District.

10, Urban Program in Fducation Funding. E.P.D.A.
U. of Michigan
Ann Arbor, Michigan Control. U. of Michigan, the school community, and the

scnools - tripartite decision making.

Objectives. The provision for a series of integrated and
szquential training experiences £5x educaticnal peocple
.- interustzed 4n the inner-city schools,

Procedure. Four components: (1) leadership, doctoral
caiaidates, (2) Child Development Consultan*t Project,
(3) teacher training using teams, and (4] New Careers.
Minority group recruiting, Summer - U, of Michigan
Fresh Air Camp for problem boys staffed by program

participants,
. 11, Utban Teacher Corps Funding. U. S. 0. E., Teacher Corp.

Clifton Terrace Abts,

1312 Clifton Street
N. #. No. 105 ’ Control. Area universities, Teacher Corp, Dept, of Staff

Washington, D, C. 20001 Development of D. C. Schools,

Objectives. The recruitment, selection, and training of
young people to be effactive community-oriented teachers.
The broadening of teacher aducation; involvement of the
community in rccruitment,

Maxine S. Daly -
Director

Procedura. This fourtcen-month program helps the intern to
acquire knowledge, skills, and attitudes in the areas of

" instruction, curriculum, and evaluation. Methods used
include: clusters, university coursework, and summer mini-
schools. Also offered is a support program for first year
teachers (1970-71) and in-service workshops for D. C. teachers.

Evaluation. Teachers learn self-evaluation procedures,

12, Urban Teacher Education Control. University staff - Black professionnls.
Task Foxce '

U, of California Obiectives. The preparation sf secondary, community -

Berkeley, California ‘oriénted teachers for teaching {n the inner city and for
acting as agents of curriculum change.

Thomas C. Walker .

Director Procedure. Summer training session (trainees have B, A.
or B. S.) involves becoming familiar with the community,
Black history and racism, ard methods ard foundaiicns of
teaching.

Evaluation. Written and oral feedback.

ERIC s 234
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13, Washington School Project
Chanpaign Community Unit
School District No. &
Champaign, Illinois

14. Westport, Connecticutt
Schonls Project
TDR Asscciates, Inc,
212 Worchester Rd,
Wellesley Hills, Mass, 02181

E-12

Funding. University, Unit 4, and federal support funds.

Control, The University of Illinois at Urbana-Champaign,
and Champaign Community School District No, &.

Objectives, The instituticn and evaluation of procedures
for curriculum reform and in-service training for a city
thet hus decided as a policy matter to eliminate racial
isnrlatfon. ’

Procedure. In-service training in reading, early childhood
‘education, mathematics-sciences, and aesthetics. A Basic
Skills Center is open to children and parents of the school
and of the neighborhood.

Bvaluation., Yearly evaluation via interview and questionnaire
techniques, as well as observation.

Funding, Westport Education Association,

Control, TDR Associates and Westport Public Schools,
Objectives, The training of Westport teachers and administra-
tors to set and attain improvement goals as a follow-up

to performance appraisal.

Evaluation, "Built in" evaluation, plus an independent.eval-

vation by & member of Yale's Department of Administrative
sciences,
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APPENDIX F

TECHNIQUES FOR REVIEW OF THE LITERATURE

PRAINCIPAL SOURCES OF EDUCATIONAT, INFORMATION

Educational Resources Information

Center (ERIC) is the first source to review
for recent information in the field of educa-
tion. ERIC is a national information center
which collects, stores, and disseminateg
information on education. School administra-
can use ERIC'to identify new educational
developments and techniques. A monthly
abstract journal reports on rewly funded
research projects of U.S.0.E. ERIC
publications can be identified by
descriptors, author institution or
ERIC texts can be

accession number.

purchased in microfiche or hard copy.

Where did this information come from?
Wolf, W. and Caldwell, M., "Guide for
Locating and Abstracting Educational
Information, College of Education,

0. S. U., Columbus (1963).

See: Wise, J. E. et al., Methods of
Research in Education, "Review of the
Literature.” (Chapter III), (B-199)

What is the name of the monthly
abstract journal?

ERIC's Research in Education.

What sre some sample descriptors?

Teacher Education, Teacher Training,
In=-Service Education, Urban Educa=-
tion, Disadvantaged Youth.
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Decentralized information centers are

located across the country.

Encyclopedia of Educational Research

summarizes the research of the preceding

eight-year period. The index is in orange

at the center of the large volume of 1522

pages. Authors names are not included.

Bibliographies are included at the end of

each section,

Education Index is an index to
periodic literature in education (some
books, pamphlets and other publications

are also listed).

Where can ERIC texi:s be purchased?
ERIC Document Reproduction Service
The National Cash Register Company
4936 Fairmoni: Ave., Bethesda, Md.20C -

A sample information center.
Teacher Education, Dr. Joel L. Burdin
American Association of Colleges
for Teacher Education
Washington, D.C. 20036

Encyclopedia of Educational Research
Edited by R. L. Ebel (1969). (B-63)

-

What is a sample referent?

In-Service Education of Teachers.

Sample Referents: Sample Journals:

Teacher Education J. of Educational

Teacher Education Research
In-Service NEA Journal

Inner-City Educa- Phi Delta Kappan
tion



F-3

Psychological Abstracts deals with Sample Referents: Sample Journals:

Teacher Training J. of Education
Psychology
Educ. and Psch.
Measurements

lished bimonthly by the A.P,A., it has an Where can I look for a more complete
listing of educational periodicals?

subjects of a psychological nature. Pub-

Wise, et al., Methods of Research

annual index which lists abstracted entries in Education, ET—ZET—TE:Iggj

by both author and subject.

OTHER SOURCES OF EDUCATIONAL INFORMATION

Reader'’s Guide to Periodic Literature

indexes educational materials which are

generally of a less technical nature.

Dissertation Abstracts gives abstracts

of all doctoral dissertations. These are

available on microfilm. Where are microfilms available?
University Microfilms,
Ann Arbor, Michigan

Bibliographic Index includes biblio-

graphies from all fields.

The Vertical File Index monthly lists

pamphlets in all fields.

9
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Books in Print: An Author-Title Series Where can I look for a cummulative

index?

Index to the Publishers' Trade List Annual Cummulative Book Index,

(1969) is an annually published index
including hardbound and paperback books.
It consists of two indexes bound in one
volume: the first arranged alphabetically
by author and editor; the second, alpha=~

betically by title and editor,
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APPENDIX G

USE OF THE CONSULTANT

A CHECKLIST

{I use consultants inmy workk - - - = = = - - - - L . _ . .-

I clarify the nature of the problem at the outset and the
circumstances surrounding that problem (B-96) - - - - - - =

I élarify the reason for choosing him for the work to be done-
I indicate when I will need his help= = = = 0 = = = = - =« ~ —
what I expect from him- = — = - = - = - = 0 - 0 0 L - & = &
what he can expect from me— - = = = = = = & - @ = o o 0 - =

I clarify constrictions and constraints in his work - - - - —

I inform him ahead of time of any deviation in role
expectancy (B-96) — = — «c = & o 0 - & — D e e e e - o -

I provide periodic feedback concerning his work —= - — - - - -
I receive periodic input concerning the work that he id..doing

I listen to my consultant whether or not he is saying what I
want to hear= = - = - c & - C m e . - - m e d e m e .- -

My consultant has "local knowledge" relative to perennial
friction spots in my schools (B-96) - = — - = = = = - - - -

If friction among the administration is a problem, this is
faced (B=96)= = = = = - o o m m m o m e e e C b m e -

I have carefully chosen the personnel who will work with the
consultant (B=96) = = = = o & o . - - . m e e e — - -

I strive for administrétive recognition of changes that have
been made (B-96)~ - — = — — @ = = - & - @ - 4 - h - _ -~

L work in a consultant capacityl ~ -~ = — = = = = — = = = « « -

As a result, I am sensitive to problems of the employer and
problems of the consultant— = . « = = = = 0 - = = - = _ - .

I am interested in the "helping relationship" (B-1i56) - - - -

Always

Usually

Sometimes

Never




G-2

A CHECKLIST (Cont,.)

can be perceived by others as trustworthy and consistant
(not only in outer conditions such as punctudality, but
in the sense of being myself) (B-156) = - = = = = = = = ~ =

can be expressive enough as a person that I will communi-~
cate unambiguously (B-=156)~ = = = = = - = = = = = = - = = -

feel positive attitudes of interesting, liking, and respect
toward most people (B=156)~ = = = = = = = = = = w = = - = =

can react with sufficient sensitivity that my behavior will
not be perceived as a threat (B-156)- - - - - = " ——— - - -
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Alwavs

Usually

Sometimes

Never




