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- : I INTRODUCTION

Framewurk

A framework is, by definition, that part of a structure which provides its basic
form and unity. 1t is that part which supports the rest of the elements of the structure,
as joists, studs, and rafters support the floors, walls, and roof of a housc. This document
provides such a framcwork. It is an official statcment of what the Statc Board of
Education desires as the basis for the instructional programs in the social-scicnces
curriculum for thc California Public Schools, kindergarten and grades onc through
twelve. It statcs the significance of the subject-matter areas, goals, and suggestcd
pupil-performance outcomcs; gives examplces of relevant concepts and settings or topics;
and recommends sequences of study for the various blocks of gradcs. Incorporated
within this framework are statciments of what leading cducators consider to be cffective
teaching approachcs if basic instructional objectives are to be achieved.

Note, howevcr, that it is not within the purvicw of this framcwork to specify the
particular tcaching strategics and content samples for the classroom. This framework
provides the broad guidclines around which the local school district has flexibility to
plan and to adopt instructional programs. Local districts and faculties are expccted to
devclop programs and courses of stucdy which are fitted to their particular community
needs, and which completc the educational structure as floors, walls, and roof complete
a house.

Finally, the framework scrves as the guide to the State Curriculum Commission and
the State Board of Education in preparing and adopting the criteria by which they will
evaluate and select instructional materials for kindergarten and grades one through eight
as required by the California Education Code.

The Social Sciences Defined and Limited

Fundamental to the devclopment of the “Ncw Math” and the “New Scicnce’’ has
been the idea that learning should be built around the structures of the scholarly
disciplines. The logic of this idea has a somewhat different application in social-sciences
education. The disciplines included in the social sciences are numerous and widely
overlapping. Unlike physics, chemistry, and biology, the social-science disciplines are
not clearly deiincated from one another. Current changes in social-sciences instruction
suggest that the confusion of disciplinary boundaries and rclationships will continue, if
not incrcase.

So much do the social-science disciplines interpenetrate — so much do they overlap
with regard to objccts of study, conccptual tools, and processcs of inquiry — that it
seems far less confusing and far morc fruitful to think of a single intcrdisciplinary
structure for the studics of man. Thc structure, consists of those processes of
investigating, modcs of thinking, and concepts and generalizations which, simplified to
eliminatc duplication and varying. terminology, are common to all thc various
social-scicncc  disciplincs and which seecm most uscful for developing social
undcrstanding in the classroosn.

In thc public schocls of California, the social sciences include the following
disciplines:
1. Political Scicnec
2. Geography
- 3. llistory
4. Economics
5. Anthropology
6. Sociology
‘7. Psychology

Arca studics which cross disciplinary lines include Citizenship, Conservation, Compun-
ative Religions, Lthnic Studics, and Contemporary Affuirs.



O

ERIC

Aruitoxt provided by Eic:

The Social Sciences as Systematic Investigation

Public education is, or ought to be, a medium by which all men may develop their
innate capacitics as fully as they can or want to. In a truly free socicty, everyone must
have the prerogative of choosing. And choosing implies alternatives, discernible
alternatives. One of the most important functions of education is to teach how to
discern alternatives and to offer a coherent method 1or choosing among the alternatives
thus disccrned.

The social sciences and other disciplines of learning have in the past devoted great
time and cnergy to teaching things (facts, data, material to answer the question.
WIAT?), and have thus helped students to discern, sometimes to discern alternatives.
But they have failed to offer ~onsistently a systematic method for choosing. It has been
left to the individual to work out his own system or not. Because men generally are by
nalure systecmatic (the necessary consequence, perbaps the identity, of their intellectual
capacity), most are able to develop methods that allow them to survive. Those who
figure out 2 system of learning on their own go on to success; those who do not figure
out any system become victimized by it, cither through yiclding to it or by sufferiag
the consequences of a head-on collision with it. In any event, too few students have
been able to benefit appreciably from their public education; but many have had to
learn their lessons from life, a direct contradiction of the idcals for which public
cducation exists.

It is our belief that teaching a learning-method along with content from the very
beginning of a child’s formal schooling will help him to achieve the goals of public
cru-ation. Those who have been taught a system of learning can (and hopefully will)
continue learning and will be in a better position to sec education — and more
importantly, life itself — as a positive, happy, spiritually and intellectually rewarding
experience.

As a system of investigation, the social sciences are concerned with the
developiment of:

An understanding of key concepts, generalizations and themes in a form that gives
a sense of structure to the social sciences.

Competence in using mcthods of inquiry that are drawn from the disciplines and
are most useful in lifelong learning.

Basic skills needed to use conceptual systems and modes of inquiry in studying
social-science materials, including comprehensive biographies as well as historical
documents and other original sources.

Attitudes of objectivity, thoughtful speculation, regard for -evidence,
openmindedness, and respect and tolerance for differing viewpoints.

Favorable attitudes toward and appreciation of the social sciences as a field of
inquiry.

Systematic thinking promotes objectivily, logic, ratienality, understanding, the ability
to cstablish social priorities, and the capacity for distinguishing the ideal, the real, and
the myth. It allows man to maintain a sense of orientation in relation to the system of
organization, the social processes, the social value structure, and the social ethic even
while forces of change impinge upon taese elements of the society.

Systematic investigation cannot occur unless there is something to investigate. In
this instance, ‘the something is made up of data drawn from the subjects included in the
social sciences. Because data are infinite, it is obviously impossible to give the student
all the availuble data in any given ficid. The selection of data. therefore, has to be in
relation to some concept or theory and linked with inquiry tasks (e.g., observing,
classifying). The concept or theory sets up the scale of releviance, and data are collected )
that ‘'would put the concept or theory to some kind of test. Sometimes the students
themselves will introduce and test their own concepts or theories] sometimes they will
examine those of historians and other scholars. Thc data used will vary with the
concept or theory being tested.
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Widl s THIPpOrant s it ule stdudill Collc Lo Feaiac wnuatl Mluwieuge l\.‘.lil_\’ 13, J1ow
it is come Dby, verified, and validated. He must learn to actively organize his own
knowledge, rather than passively store the inferences and sets of data put together Ly
someone clse: because the way a student orgunizes his knowledge determines the role
thut knowledge will play in his future thinking. The conclusions of toduay may very well
wot be those of tonorrow, as those of yesterday may not apply today. It therefore
makes perfect!s good sense tu examine today’s conclusions in light of the data by
which  they were derived. This approach requires that we trcat knowledge as
open-ended to allow the student to theorize for himself, to give him greater access to
data, and to give him the freedom and opportunity to engage in critical thinking as he
matches his thcories against the available data. A social-sciences curriculum bascd on
inquiry and concepts suggests a more viable epistemology which will engage the student
in discovering and cvaluating knowledge and developing a valid understanding of the
social sciences.

Education in the social sciences should enable each individual 1o better understand
himself within the larger social, cultural, spiritual, cthical and scientific universe which
defines his environment. The process of education should produce related groups of
understandings, that is, rccognition of the relevance of values and goals; and
understanding of the intricate workings of the sociai system and of the complexities of
social interaction must emerge as end products of social-sciences education in the public
schools of California.

There is no claim that emphasis on the modes of thinking and the processes of
inquiry in this framework mandates any single method of teaching or of student
performance. What is important is that teachers be sensitive to thc nature of knowledge
in the social sciences and to the development of concepts and thinking processes.
Authoritative or expository statements by the teacher, for example, are eminently
suitable when he can serve as a source of data not otherwise availuble, and at a point
when students have recognized a need for such data. No suggestion is intended that the
teacher becoine a passive bystander or merely another member of the group. Limits can
be neither prescribed inn advince, nor abanduned entirely. The student’s {freedom to deal
with data on his own must be set within an organized classroom environment; when
difficulty is encountered in a particular teaching sequence, the teacher must recognize
and deal with it through new data, further demonstration of phenomena, an
appropriate leading question, or whatever else will lead to progress without destroying
student initiative.

The goal of instruction is tc produce a student who is able to examine accepted
solutions and assumptions, to seeck new data and new ways of explaining them, to
recognize the uncertainty of knowledge without being paralyzed by this uncertainty.
This goal does not amount to a categorical rejection but to a categorical examination of
what has already been established. This goal is entirely compatible with the traditional
social-responsibility aims of social-scicnces education. Social responsibilities or good
citizenship qualitics are seldom achieved by merc didactics, but require a citizen able to
make independent evaluations of social processes, institutions, and our heritage of
ideals. It is the result of many opportunities to consider alternatives, not of
indoctrination in the origin and current status of a single possibility. Every student
must be given the opportunity to practice independent thinking and ¢ -dividual
responsibility.




"ERIC

O

B A v Text Provided by ERIC

11 SOCIAL-SCIENCES PROGRAM

A. The Curriculun,

An cffective curriculum in social-scienices educution for the students of the public
schools of California has three major components:

(1)

(2)
3)

Processes or methods of investigating, and modes or ways of learning in the
social sciences.

Concents and generalizations drawn from the social sciences.

Settings and topics which serve as the selectea samples of human experience,
both past and preseat.

1. Investigating and Learning.

a.

Processes of Invesiigating (or Inquiring)

Students need to be taught to inquire, to question, to investigate, to probe
constructively in systematic ways, rather than be left to discover these ways randomly
or not at all. The processes discussed here have been derived by studying man’s
bchavior; they represent, not rules for inquiring, but a systematic arrangement of’ ways
men typically inquire with efficiency and success.

1

(2)

3)

(4)

)

)

)

Observation — To observe is to loak closely, to watch for details, to see units
and their various parts clearly. -

Classification — To classify is to assign names and ranks to observed things, to
set up classes and to place like things in those classes.

Definition — Clecar definition depends on close observation and classification.
To define a thing is to establish and e:plain as precisely as possible what it is
or the limits of its applicability.

Comparison and Contrast -- These two words name the opposite sides of the
same coin and arc inseparable: as one looks at similarities, he necessarily sces
the dissimilaritics. When one compares two things, he notes specifically the
similarities; when he contrasts two things, he notes specifically the
dissimilarities.

Generalization — To generalize is to make a statement that is intended to
apply to all the members of a class. It is important that students recognize the
need to clearly define the class about which they are generalizing, and thus to
pay attention to their language and to the demands of syntax and grammar.

Inference — To iufer is to perceive something not explicitly appearing in the
thing observed or describcd. Usually an infereiice carries one beyond the
observable and into the realm of speculation. This speculation is not tc be a
matter of guesswork. In fact, the teacher must continually discourage the
natural propensity to overgeneralize. Educaterd speculation inust be based on
clear oliservation, discrimination, and experience.

Communication — To communicaie is to give or send or transmit to another
being, by any means (oral, visual, cte.), an idea or a feeling. Communication is
such a giving; it is the overt representation of what is in the mind; it is the way
we opcn our minds and our selves to one another. Thougli even the best
communication is imperfect, the most effective communication takes place
when specific relationships between specific things are specifically established
in conventional ways and by conventional svmbols, usually verbal. A picture
by itself, for example, may or may not ‘communieate what the artist or
photograplier intended. Instead, the viewer may (must) interpret what he sees;
no two people are likely to make exactly the same interpretation, and though
a discussion between them may bring them to agreement, only the picturer
could say whether they hud correctly deduced his meaning or fecling or both.
Verbal communication is also liable to be misunderstood: but Lecause it is
man’s most conventional medium of communication, it ought to be stressed as
essential for elear exposidon. This framework, to illustrate, is composed of
words, not of musical notations or mathematical equations or a series of
pictures. (Note that hereafter connnunication as a process is not considered as
recciving special emphasis at any level. It should, in fact, receive emplhusis at

. « 10
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every level, for it is the sine qua non of all deliberate education. Students
ought to be taught the value of and the need for comntunicition throughout
their schooling.}

These processes arc not to be considered us mutually exclusive or as necessarily
ozcurring in the scquence listed (obserration must surely be a first step, and
countmunication a last). They are intendad to be overlepning generalizations; indeed, it is
uften difficult to distinguish between two different processes (between definition and
clussification, for example, or between ohservation and comparison.)

The general aim in teaching such a system of inquiry is to help the student make
conscioits what might otherwisc remain unconscious, make deliberate what might
otherwise reinain intuitive. It is an attempt to ultilize and devclop the student’s native
intelligence and ability, for all the processes listed are inherent in all rational minds.?

b. Modes of Learning

A similar aim is embodicd in the three categories called, collectively, modes of
learning, which correspond roughly to the developing thinking-capabilitics of children.
The use of these threc modes — analysis, integration, and raluing — is intended tc
represent the kinds of intellectual activity appealed to at a given time by the teacher’s
presentations, assignments, and general organization in the classroom.

(1) Analysis — In the student’s early scliool years his learning activitics and the
questions asked him will be calculated to require him to analyze, to look
closely and carefully at things in order to identify them and to distinguish one
thing from another. For this reason, the teacher’s first step will be to direct
attention to the processes of observation, classification, and definition. The
intention is to develop in students the habit of seeing as clearly as possible
what they arc talking about. The teacher’s seccond step will be to direct
attention to the processes of confrast and generalization with the purpose of
examining and explaining relationships.

(2; Integration — As the student progresses in school, the learning activities and
the questions will be formed in such a way as to require the student to
integrate, to synihesize, to bring together the things which analysis has allowed.
him to discriminate clearly. The mujor-processes will be definition, comparison,
and generalization. Students will still be required to analyze and to use the
processes of analysis, but the teacher will now emphasize bringing together.
The intention here is to teach students to look for relationships of the parts to
the whole. In cudtural integration, for example, students will learn to sce how
such things as mythology, religion, economics, and so forth, function as parts
of a whole culture, or hiow elements from two different cultures intermix and
fuse into one. Similarly, in Aistorical integration students will learn to see that
cultures, nations, people, and events of the past have a time relationship to
cach other and to the present; and they ought to learn to discriminate between
cause-and-effect and merely sequential happenings.

(3) Valuing — By the time a student is in high school, the tcacher should be asking
questions that will require him to assigh and compare values, to weigh
alternatives in order to make qualified judgments about the future effects of
present uctions. The teacher will emphasize the processes of generalization and
inference; the student at this stage will hive to recognize problems, deduce
alternative solutions to thosc problems, and make rational decisions about
which alternatives are best.

Everyone, whether he realizes it or not, assimns and acts on values
continuously. There are. in fact, few human actions that are not based on the
assigning of values. What dress should T wear today? Should | get o haircut this
week? Should 1 buy a new car, or overliaul the engine in this one? Al these
questions involve values, involve choosing among a great many vilues —
economic, moril, esthetic, or other — some of which almost nccessarily
conflict with one anotlcr.

In some instances, values have been predeterinined in the form of Lnws, 1t
somctinmes happens, thougl, that such values change with tiime. When an old
law is found to be no longer relevant - that is, when it no longer represents
the values of the majority of the pcople - it cun be changed.

Individual values are snsceptible to cluntee, alsa, thoueh they are often as
hard to cliange as the wiltten Laws, When o persos clings to an old decision
without being willing o re-exminine the values leading to that decision, or
when he bases his decision on institutional vidues accepted without question,
he is often suid 10 be prefudiced. An example of prejudice is that coneerning

Iplease notice that when valuing is eaplicitly ersplusized in 1561 Two, the processes of investipotion are stated in other
vonds than those Jisted above, Beaieae the oin ol stady i
completely subsumes the viher two modes 1o mow ey
maner. e dgillerent Lisy

ey
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the races of min. Al one UMe 11 Was COMMONIY bBeHeved Lt Sh COtor
“indicated an inberent moral and intelleetual superiority. Such a prejudegment,
made centurics ago, has been disproved by biological seiencee and by empiricinl
obscrvation; and yet it endures, sometimes because of ignorance, sometimes
for blind adherence to tradition, always for lack of honest and openminded
re-cxamination of data.

Public education is concerned with the teaching of voluing not for the
purpose of telling individuals wkat ihey must and must not like or choose
(some ‘“‘choices,” of course, have been made by law, woich neeessarily shonld
be taught), but for the purpose of helping them to realize that choices ought
to be made on the basis of a self-conscious reasoning process. Faliting, s a
mode or way of inquiring, should thus be seen not only as being the next
logical step after awalysis and infcgration, but also as incorporating and
extending these modes in such a way as to attain reasonable, mature, and
therefore consciously chosen goals.

Although the three modes of learning ought to be emphasized at different grade
levels in the sequence listed, they are not thought of as mutually exclusive. Indeed,
childven begin synthesizing information and making decisions almost, perhaps precisely,
as'soon as they begin perceiving. Their syntheses are usually weak, and their decisions
often detrimental to their own well-being, however, because they do not observe closely
enough, or because they have too little information available to them, or because they are
too heavily ‘influenced by personal wants rather than rational needs — in short, because
their expericnces arc too limited. These processes and modes, then, are scen as
characteristic ways of gaining that experience, which is ultimately the goal of “formal’’
cducation. They are not to be taken as determining what a student thinks, but as
showing him how to apply the natural functions of his mind in efficient and persuisive
and constructive ways. Co

2. Concepts and Generalizations

The second major clement of the social-sciences program consists of the concepts
and generalizations commonly used by social scientists and historians in studying
lhuman conduct and relationships ranging from individual to group action, and from a
local to an international level. A concept is an idea or notion, a mental set or construct,
a mental image of a thing, cither concrete or abstract. A concept is not a word or a
group of words, but is the idea or set of ideas symbolized and identified by a word or
by words; nor is a concept the thing itself, but is rather onc’s notion about that thing. A
lake, for example, is not a concept; the concept is the set of ideas which allows one to
recognize and classify that particular body of water correctly. It is more difficult to
illustrate the concept of an intangible thing like fionor, because no concrete object
exists as a referent for it. It is necessary to observe a man’s inotivations and actions in
order to determine whether he possesses honor. If he reacts in the expected way given
certain motivations, then he has honor; the concept is the mental sct, the expectation
that allowed the observer to secognize that those actions in those circumstances
demonstrated honor.

Generalization, in this framework, is distinguished from concept. As defined carlier
(sce Processes of Investigating above), a generalization is a statement intended to apply
to all the members of a designated class. The members might themselves be concepts (in
which casc the gencralization might be called a “‘concept-stateiment™), or the
generalization might itself function or come to function as a concept. In economics, for
cxample, the concepts goods. services, supply, and demand might be generalized in this
way: “Given a frec-market economy, the price of goods and services depends on supply
and demand.”

Concepts and the generalizations they producc provide the means of understanding
the whole body of a given ficld of study: they are the intellectual tools which give
structure to the ficld and thus serve to distinguish it from other ficlds. About
mathematics, for instance, Fehr and Hill say,

There are certain  concepts that arc fundamental to the whole of
~mathematics. . . .These fundamental ideas [concepts] called sets, mappings,
rclations, and functions, appear first very simply in the study of numbers, but they
are developed more deeply and abstrictly in the higher branches of mathematics.2

A sampling of concepts from geography might include region. localization, arcal
colierence, spatiel interaction; from sociology come concepts of crddture, sociery, social
class, norii. “The student cannot be expeeted to understand cither geography or
soctology until he hus developed an undersiunding of the concepts which form the
structure and embody the assumptions of the particular discipline.

21joward 1. IFehr and Thomas 3. Hill, Contemporary Mathematics for Elementary Teochers (Boston: D. C. Heath and Co.,
1966), p.1.

6 12




Q

ERIC

Aruitoxt provided by Eic:

But what docs the student do after he learns the basic concepts? What's lett?
Fenton illustrates the way in which coneepts provide the structure for further study:

Let us suppose, for example, that a student knows four concepts from sociology -
social class, stagus, role, and norms — and wants to analyze the socicty of Boston in
1750. These four concepts will help to guide his scarch for data. With them in
mind, he win scarch for evidence about class structure: how many classes existed,
and what characteristics distinguished members of one class from thosc of another.
He will try to find out what roles members of cacli social class played in the
socicty. He will ask himsclf which roles had high status and which oncs ranked at
the bottom of the prestige scale. Finally, he will seck evidence about which norms
- patierns of behavior — were expected from cveryone. The coneepts are “imposed
conceptions” which guide the search for data toward issucs which sociologists have
found uscful for the analysis of socicty.3

Although any sclection or arrangement of concepts is somewhat arbitrary, the teacher
should remember that usefulness as tools for inquiry is the paramount criterion. As
Fenton goes on to point out, :

Learning to usc concepts and analytic questions should be a key objective of the
* social studies becuause structure influences the hypotheses one can develop and

hence controls inquiry. Without self-conscious knowledge of the way we structure

evidence, none of us can achieve frecdom or efficiency as an investigator.4

3. Settings and Topics

The third element of a social-sciences curriculum, the settings and topics, consists
of the contexts assigned to the various grade Jevels — the placces, events, and times, the
particular peoples, issues, and problems. These contexts provide the subject matter
within which the processes of inquiry are applied and from which concepts and
gencralizations are drawn. Governing the selection of settings at the various grade levels
are several important criteria, including the following: usefulness in developing inquiry
skills and concepts and gencralizations; demonstrable relevance to students and to
socicty; the specific needs of examining a variety of cultures, of providing knowledge of
the American heritage, of providing knowledge cssential for citizenship, and of
providing the foundations for secquential learning. Although specific settings and topics
arc recommended, a sufficient fiexibility of choice is allowed in order that local district
conditions and needs can be met in the diverse areas of California.

Goals and Objectives

The goals proposed in this section arc derived from the philosophical statement of
the social sciences in the Introduction. They should be thought of on two levels. The
first level consists of a composite of performances or behaviors that illustrate key
outcomes of an inquiry and concept approach to the study of man. For cxample,
desired outcomes for all students include the ability to:

Define issues, problems, and topics of siudy clearly, giving attention to valucs,
feclings, and attitudes as well as to concepts, gencralizations and other cognitive
clements;

Select and usc modes and processes that are appropriate to the particular problem
or topic under systematic investigation;

Interpret, generalize about, and infer from data meaningfully, assess the accuracy
of information, and communicate ideas and findings effectively;

Define concepts and use them as intellectual tools of inquiry to analyze issues and
human events in terms of guiding obscrvation, colliecting relevant data, classifying
data, making comparisons, interpreting findings, and communicating ideas;

Contrast or compare humin events, cultural patterns (including ethnic groups), and
activitics to explore identities and diffcrences;

" Analyzc and valuc human rights, freedoms, and' responsibilities in the context of
personal and cultural identities and differences;

Propose, examine and cvaluate solutions to problems in terms of a
consequence-analysis based on a priority of various scts of values:

Make and test hypotheses and apply generalizations, taking account of relevant
available information to avoid overgencralizing;

31:dwin Fenton, The New Social Studies (New York: Holt, Rinchart and Winston, Inc., 1967), p. 14, -

Abid., pp. 14 - 15.
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Express and demonstrate ways in which fundamental values ot our dentocrittic
creed are a part ol our American heritage.

These goals give the broad dircction or intent of the total K — 12 social-sciences
program und are not directly concerned with a particular achicvement within a specified
period of instruction.

The second level of goals, labeled “Performince Objectives,’ is concerned with
outcomes and achievements for particular topics of study within specified pericds of
time and conditions. Outcomes at this level are deiined so as to suggest the type of
student performance that may be observed in the classroom, In addition, these
objectives can bc measured within a given period of instruction under specificd
conditions; if the objectives are attained, the student advances toward a corresponding
goal. It is important that thesc objectives be defined in terms of observable student
performances.

Illustrative cxamples of the basic structure of performance objectives at severa)
grade levels follow:s

+K-2 Block of Grades

Performance Objective: The student will classify given types
: ’ .of clothing materials according to their
source: animal, vegetable, or chemical.

Sample Item: Given samples of silk, wool, cotton,
rayon, nylon, rubber, and plastic
fabrics, paste the samples on charts
designate : animal, vegetable, or chemical.

Answer: The student will classify the items:
Animal: sil%, wool ’
Vegetable: cotton, rubber
Chemical: plastic, rayon, nylon

5-6 Block of Grades

Performance Objective: The student will compare consumption
of a given natural resource in two
countrics. The description should
indicate ways in which ecach country

X . . uses that resource.

Sample Item: Write a paragraph explaining why the
U. S.’s consumption of forest products
was greater than Canada’s in the last
10 years.

Criteria: The lstudcnt will include some of the
following points:

United States Canada
1. rapid population fairly stable population
expansion and consequent and therefore less demand
increased demand for for products

forext products: for
example, lumber for

houses

2. moderate climate more severe climate which
so timber more casily makes working in the
accessible year round forest more difficult

3. shorter hauls to get longer, niore cxpensive
forest products to hauls to get timber and
arcas of demand forest products to markets

“The l‘ullu\\'in;':;«_:ﬁ;riul tas been adapted from Center for the Study of Lvaluation. bistruectional Objectives Exchange:
Sacial Science K ~ 9 (Los Angeles: UCLA Graduate Schiool of Lducation, no date).

ERIC 14

. g



ERIC

Aruitoxt provided by Eic:

Hlustrative examples of performince objectives are spetlcd out vor all topics within
cach block of grades. These performance objectives give specific attention to the use of
inquiry skills and concepts in cach study of suggested settings. No attempt has been
made to identify and present an exhaustive list of performanc: objectives for any given
topic. It is anticipated that the listed objectives will be refined and elaborated as school
district personnel and other groups design units of study, comses, teaching guides, and
instructional materials. Local school districts should expand or revise the suggested
performance objectives to meet the needs of their students.

lllustrative Examples of Studies

Traditionally, the social-sciences curriculum has been defined ;argely as a matter of
settings or topies, although some have given limited attention to selected concepts and
generalizations and to selected aspects of inquiry. This framewosrk brings all three
components together into a coherent program for the first time, and it highlights the
critical relationships between them. The following examples, organized around the
three modes of thinking, vary in format, style, and teaching strategy; they are intended
solely to illustrate how the program works in the various blocks of grades.

1. Analysis — The topic, “How have different groups of men developed different ways
of living in the same or similar environments?”” comes from the 3 — 4 block of grades.

Several communities of men should be contrasted with specific attention to the
environment, natural resources, technology, social organization, division of labor and
other pertinent aspects of culture. The main instructional objective is to examine tiic
flexibility and diversity of human adaptation due to the peculiarly human capacity for
culture. The suggested settings could be these early California communities — Indian,
Spanish, and Anglo-American. The following objectives and classroom activities
illustrate the use of the processes of investigation in a study of man’s differing
adaptations to the same or a similar California environment:

Observe and collect information on various parallel activities and functions in such
areas as shelter, production of food, use of tools and ideas in mining and
agricultural activities, transportation, social class, recreational activities and artistic
expression.

Classify the information on charts or in other forms to highlight contrasts or
comparisons among the communities selected for study.

Collect and classify information on the roles of leaders, various workers, and other
individuals, and make charts that contrast roles in the communities undzr study.

.. )
Collect and classify information about the kinds of support that the Spanish and
Anglo-American communities from the societies from which they came.

Identify and describe instances’ of cultural borrowing and adaptation of ideas to
cope with problems encountered in the California environment.

Interpret, infer, and generalize about human adaptation in these early California
settings and communicate the ideas and findings effectivety.

The first step is the collecting of data or information. To initiate the study, the
teacher might begin with large pietures which depict an Indian community, a Spanish
mission-rancho community, and an ecarly mining-and-agricultural community in
California. The children could be asked, “What things do you see in these pictures that
tell us about life "in each of the cominumities?” After detailed observations of the
pictures, the question could be raised, ““What other data are necded to understand life
in each community?” Representative symbols may be pinned to a relief map of
California to show where the communities were located. lHave the children read the
map to gather information about the natural environment of cach community. Some of
the class or the teacher may have visited @ restored mission which they can deseribe to
the class and thus provide additional data. Key concepts may be identified to serve as
guides in the search for pertinent information from sources such as books. films.
filmstrips, docwments, and maps.

Information collccted and recorded from these various sources could be grouped or
classificd on appropriate charts made by the children for casy access when the cluss
moves on to the next step of contrasting the different communitics. Suggested key
concepts for the process of classification might be Jromes (Kinds, constructiong fonds
(kinds, materiuls made of), resources used (soil, phuonts, water), division af liboi (i,
of work performed), and transportation (kinds, sources of power). With these classilicd
data in the form of charts, the children will now be ready to contrast life in the various
communitics and make generalizations that they feel are warranted about the adaptive
characteristics of cach cultural group. This study may be exiended 1o inchide otiwr
aspeets of community life suclh as riles.suciel strveture, peaple (where they crme from,.
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reasons Jor coming), cducation, recreation, and relivious customs. In the course of
studying these sclected samples of culiure in carly California that have successfully
occupied the sunie or similar environments, children may now classify them (tribal,
peasant, rural-urban, and so on) after they have discovered and defined the
characteristics of cach type. Contrasts with the local school community of the class
may be considered throughout the entire investigation.

This analytic study could be moved to another level of investigation by having the
class consider a question such as, “Why do differesnt groups of men develop different
ways of living in the same or different environments?” Such an inquiry should include
atlention to values and to the kinds of support the cominunities received from the
societics from which they came. The children should be able to respond in different
ways with different hypotheses and causc-znd-cffect relationships. The final step in the
analysis assumes that the ideas and findings need to be recorded in some form — written
reports, maps, pictures — so that tlicy can be communicated to others.

2. Integration — The question, *‘What impact has the introduction of enslaved
Africans had upon American life?” (Subtopic 1d) is part of the larger question, “How
has the United States come to be the way it is, and how is it changing?” considered in
the 10-11 grade block.

The major objective is to use integration in developing a comprehensive view of the
institutionalization of slavery in the United States. The students not only will use many
of the skills and concepts developed in the analytic mode as they seek replicable and
relevant answers, but they will study the diversity and possibly the antithetical nature
of the new concepts developed. The resulting comprchensive view acquired by the
student should not be chaotic. His view should become as believable and coherent as his
view of his own culture. IHis generalizations should be just as apparent as his perception
of his own behavior patterns related to contemporary multi-racial situations. The study
will require systematic checking of analyti¢ data for developing rational conclusions.
The process will require a great amount of frecedom in investigation and be continually
focused on definition, hypothesis, search cvidence, and generalization. If the study
achieves its objectives, students will be able to distinguish between relevant and
irrelevant gencralizations concerning freedom and political reality.

Ideally the study should begin with generalizations based upon data portraying the
existing social, economic, and political status of black people in California, or in a large
city in California. These generalizations, moreover, should involve refined definitions of
the concepts of caste, ethnocentrism, racism, values, and ideology if, comparison is to be
meaningful. One »f the major problems facing the teacher will be to determine the
amount of time needed by his students to make an adequate and acceptable
investigation of materials which would supply information on the status of racial groups
in California or the local community, The teacher is in the best position to judge the
background of information his students have acquired at other grade levels and to use
whatever means are necessary. Economic and political data for the past ten years are
abundant. In addition to the usual reference materials students should use local surveys
by labor, sectarizii, and business groups, the publications of the California Department
of Industrial Relations, materials from the University of California Institute of
Governmental Studies, and the 11any reports of the U. S. Civil Rights Commission, the
Department of Labor, and th: Burcau of the Census. Direct observation of community
groups at Board of Education, Board of Supervisors, or Economic Opportunities
Council meetings will give significant insights. Excellent motivating films such as Walk
in My Shoes or Nothing But a Man can be used in their entirety or in part. Whatever is
done in the length of time allottcd must provide a reliable base for the comparisons
necessary for rclevancy.

Secondary sources should be used to provide a sense of the time involved in this
cpisode, 1619-1863. A knowledge of the s -juence of events will be necessary (o
achicve an understanding of the relationship of ideas 1o the development of logical
generalizations. Such sources will help prevent the tendency to ignore multiple
causation. Freely selected documentary readings often tend to narrow the students’
perspective unless some survey techniques are also used. The issues of today - the
questions involving freedom, liberty, justice, law, and morality - can most cfficiently
broughit into the ficld of focus witii survey materials or techniques.

The legal institution of slavery in the New World raised cthical questions
concerning the established order. A study ol slavery in the New World necessurily
implics a study of thie antecedent slavery in the Old World, including Lurope, Alrica,
the Newr East, the Far East {Cor example. in ancient Greece, Ethiopia, Arabia, China).

The inquiry into the impact of slavery can begin with documentary evidence of the
cvolving staius, moral and legal, given enslaved black people in colonies such as
Marylund, South Curolina, and Virginia prior to 1750. Study of the legalizing of life
servitude in the colonics, the stratification of socicty by the slave codes, and the con-
flict between morality und cconomic expediency can be presented in a historical

confexit. 16

10



.\)

ERIC

Aruitoxt provided by Eic:

Once students have examined the development of slavery as an institution and the
attendant conflict during the colonial period, they can see the contradiction of
principles apparent in Revolutionary writings, legal decisions concerning slaves, the
original and final drafts of the Decluration of Independence, and the three-fifths
compromise. The questions considered at this stauge of investigation will need to
emphasize comprehension of content and generalizations as the major objective.
Students will not be told what the participants in the sequence of events ind
developments thought or did: instead, they will clicit those thoughts and deeds from
the writings of the participants and the contemporaries of the participants — in short,
they will consult original rather than seccondary sources. |

To help the students develop a valid base for comparing present values and
behavior with those inherent in the particular episode being studied, the teacher might
suggest that tiiey pursue such questions as these: (1) What questions were raised about
the most efficient system of labor during the colonial period? (2) What American
colonists took issuc with the instiution of slavery? (3) What economic, political, social,
and philosophical effects did slavery have in the northern colonies and the southern
colonics? (4) Why did southern support of the institution intensify after 1815? (5)
Which was most importunt to abolitionists, frecing slaves, or insuring racial equality?
(6) Were reasons given for making slavery a political issue? (7) Did economic
developments strengthen pro-slavery opinion in the South and anti-slavery opinion in
the North? (8) Did Blucks have various attitudes toward living in the United States prior
to the Civil War? (9) Were concepts other than emancipation important factors in
President Lincoln’s Emancipation Proclamation in 1863? (10) Were attitudes involving
nationalism strengthened by the Civil War? (F1) Were attitudes concerning
ethnocentrism and race strengthened by the Civil War?

Each of the above questions has many related questions which teachers can develop
best. The documents and experiences available to the class will be most important in
determining scope and depth. A wide range of material is now available in source books,
biographies, pamphlets, periodical and newspaper facsimiles, state constitutions, and o
on. The deepening conflict of values and the effects of slavery on both the enslaved and
the enslavers can be examined by students if they compare the South Carolina slave
code of 1712 with Quaker John Woolman’s ‘“‘Some Considerations on the Keeping of
Negroes,” written in 1754. Biographies, or autobiographies, of such men as Thomas
Jefferson, Martin R. Delaney and Frederick Douglass will reveal some of the variety of
ideas about the treatment of Blacks: transporting them back to Africa, educating them
for free and full citizenship, and so on. John Hope Franklin’s From Slavery to
Freedom, Leronc Bennctt’s Before the Mayflower, and present-day periodicals such as
Ebony and Journal of Negro History, give lucid and comprehensive accounts of Black
perspectives on slavery and provide more data for historical integration.

Classroom questions should be developed which will act as a check on the inquiry
process. They also will assess the contribution to the performance objectives for this
Topic made by each reading or activity. Examples which might heip are: (1) What was
the immediate cause for the document or event studies? (2) What issue was apparent in
the document or event? (3) Was the event or document relevant only for the
participants? (4) Were principles involved which were supported by any great number
of people? (5) What degree of activity is apparent in the document or event? (6) What
social, political, economic, or philosophical factors were involved? (7) Was the cultural
context a significant factor? (8) Was physical environment a significant fuctor? (9) Was
a sequence of cvents significant to the document or event? (10) What evidence of mind
set is apparent on the part of the observer? With this type of checklist students can
move from questions to cvidence, to hypothesis, and then to evidence for valid
gencralizations. Whatever the materials and classroom experiences; botl: process and
content can be tested by formal and informal means. The major questions should focus
upon the individual student’s understanding of his cultural origin within the continuum
of the American experience.

3. Valuing — In order to demonstrate that this mode is appl'icablc, though not
emphasized, from the beginning of the student’s formal schooling, the following
example is offcred from the 5 - 6 block of grades.

The topic, “How do groups interact in other cultures?” is execmplified in this
summary of the activitics in an actual classroom.

In a sixth-grade class, the children were dramatizing the life of villugers of Barpoli
located in the State of Orissa India.

The “villugers™ were doing rice Tarming in the fields, wking care of the compound.
and taking their wares to the “hut™ market. The Chow Kidar (policeman) was busily
moving through the crowds of villagers. The  Zimindur  (landlord) was arguing with a
number of the furmers as he tried to collect his rents. In the distance, “children™ were
listening to the words of the  Gram Serak  (village worker) who was trying to teach
them the values of hiaving o new well in order to obtain fresh water.

17
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SNo specific congressman was quoted, The
children to check whether the students had acquired some insight into the values of the Indian farmer.

In the “streets™ o Harijon  (outeast) was busily sweeping, using some dricd straw
that had been tied together. '

The Chow Kidar soon began to announce a meeting of the Gram  Panchayat
(village council). The village council and villagers were being called together to discuss a
proposal of a United States Congressman which they had heard about through the
Gram Sevak.©

The proposal was that all of India’s farming pxobluns could bc overcome by merely
scndmg tractors to the villagers.

Thc ©Sir Paneh™ (lcader of the council) called the five members of the council to
order and began to discuss the problem. All around sat the villagers dressed in saris and
dotis. The couneil becume increasingly cxcited as its members tolked. They were quite
aware that the use of tractors would displace workers in the field. They discussed the
fact that their land holdings, whether rented or owm.d were widely scattered and,
therefore, not suitable for tractor use.

Even if the tractors were provided, the cost of gasoline and maintenance in a land
where the average yearly income is about $50.00 would be prohibitive. The council
turned to the villagers and asked if there were any comments or questions. The villagers
agreed quite strongly with the feeling of the Grain Panchayat. They felt that the
Congressman did not really understand the nceds in their village. They could not
understand why they needed machines that would put men out of work. The villagers
and council agreed. After this long discussion, they were to ask the Gram Sevak to work
with the Indiar Government and themselves in order to provide a greater harvest from
their farming. They instructed the Gram Sevak to tell the Indian Government they d1d
not want the tractors.

When the children continued their study in the classroom, a further discussion took
place concerning the use of machinery in India in contrast to its use in the United
States. They questioned the policy they had cstablished as villagers. Some of the
children felt that India could do something to promote mechanization; most felt that
the decision of the villagers was sound and best for India. They agreed, liowever, that at
some future time this kind of decision might be changed or modified.

All of the children stressed, however, that the way pcople in the United States
valued the use of machinery and technology was not the same as the way Indian
villagers felt. They thought the Congressman should have visited Indian to learn how
people in villages really felt. The students recognized that the way in which people
value the things around them has a very important effect upon the decisions reached by
the group.

“quotation™ was a device used by the teacher to trigger the thinking of the



It PROGRAM DESIGN

A. General

This framework is intended to be a flexible starting point for the continuing
process of innovation, evaluation, and revisior; of curriculum which the rapid growth of
knowledge makes imperative. It also demands that teachers be given the greatest
possible freedom in sclecting appropriate settings and study sequences within the
general themes assigned te blocks of grades.

Themes are assigned for study by blocks of grades as follows:

Grades K-2 Mankind: Man’s Distinctive Characteristics

Grades 3-4 Man and Land: Cultural and Geographic Relationships

Grades 5-6 Mankind and Men: Interaction, Diversity, Individuality

Grades 7-9 Man and Systems: Economic aild Political: Urban Environments

Grades 10-11 Man: Past and Present (Historical Integration)
Grade 12A Man as a Decision-maker: Social Policy in the United States

Grade [12B Man, His Goals and Aspirations: Selected Studies in the Social Sciences

Earlier, in this document it was pointed out that the processes of investigation and
modes of learning are observed, not made-up, characteristics of rational humans. The
point bears repeating (and claborating) now, else the following “Topics Within Blocks
of Grades” will have little meaning. The most important thing to bear in mind is that
children, by the time they reach school age, have already developed an jntuitive use of
all the named processes and modes. The value of this framework lies in its attempt to
make conscious this intuitive use.

Five-year-old children arc “immature.” The duration of their “immaturity” is, or
can be, measurcd by their ability to relate abstractions to “reatity.” Their physical and
intellectual capacities, rudimentary when they reach kindergarten, increase inevitably
Gf they are “normal®) with time. The attempt in this Framework is to exploit both
time and the children’s natural development. Thus the early education caters to
childhood curiosity, which is usually manifested in attempts to identify things. The
major processes used here arc observation, classification, and some countrast, and these
are abstracted as the mode of analysis. As the child grows, physically and intellectually,
the other processes are overtly introduced and emphasized under integration and
: valuing. Each mode subsumes and extend the previous mode or modes.

There is no intent that any child should ever be held back by this system, that he

should ever be discouraged from using any or all of the processes and modes at any

: time. The settings — the places, events, and times, the particular peoples, issues, and
; problems -- suggested for the wvarious topics assigned to the grade levels in this
framework are linked closely to the development of inquiry skills and concepts as
: noted. Special cuare has been taken to suggest settings that meet the criteria of relevance
i to students and to socicty, of providing knowledge of the American heritage, of
' providing knowledge cssential for citizenship, and the specific needs of examining a
varicty of cultures both past and present. In general, increasingly more complex scttings
in terms of time, place, concepts, and inquiry processes are proposed for cacl
succceding block of grades. The intent is to appeal to, and thus to encourage and
reinforce, the child’s natural intellectual propensities in a systematic and uniform way.

Provision should be made for the study of contemporary affairs thronghout the
program. A critical selection should be made in light of such eriteria as sienificance.
relevance, availubility of background materiul, ability and age of students, and topics
currently studied in the. program. The use of contempaorary affairs mades it possible Tor

students to apply inquiry skills and coneepts to live events. issues, and problems. As this
‘ is done the teacher should make systematic assessments of the ability of students to
apply inquiry proeesses and concepts.

O
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Relationships to Other Curricular Areas

This social-sciences program has many links 10 the natural sciences on one side and

to the humanitics on the othier. In the study of human culture in the primary school
grades, man’s unique intellcctual qualities — verbal communication. tools, organization
and beliefs — muy be best illustrated by making comparisons with nonhuwman forms of
life. Similarly, suuch of the work in classification is akin to set theery in mathematics.
At such points cvery cffort shiould be made to relate the work indhe sociul scicnees to
the paraliel work and processes in the natural sciences and in mathematies, so that they
may reinforce rather than duplicate one another. In all cases where the social-sciences
program makes use of phienomena from the natural sciences, such data are used only
insofar as they contribute to a better understanding of man.

i Y

The growing interest in strengthening the study of the humanities in the schools
should provide increasing opportunitics for coordination and mutual reinforcement
between the study of man in socicty and the study ol literature, language, art, music,
philosophy, and religion.

The Program by Blocks of Grades

I.

in a certain sequence of topics. The complete report (Part 11) must be read for each
block of grades.

Within the major theme assigned to cach block of grades, the studies arc divided
into topics. Each topic has as its heading a key analytical question which suggests both
the conceptual content of the topic and the proccsses of inquiry associated with it.

Note that cach topic is introduced by a chart containing the inquiry processes, the
concepts that are to be emphasized, and the suggested settings. In interpreting the

charts, it is important to note the following:

Only inquiry processes which are explicitly freated are listed. Occasionally an
inquiry process which cnters critically but which is not explicitly treated is listed in
parcntheses. Explicit ircatment means that the class not only performs the proccess
but talks about it directly.

Where an inquiry process is especially important, relative to ¢ihers also prescnt,
that process is marked by an asterisk (*).

Only analytic concepts are listcd in the concept column. Integrative concepts,
being by definition specific to particular times, places and events, are inscparable
from settings. These concepts appear in the description of particular settings.

Topics within a block of grades need not nccessarily be taught in the sequence in
which they are presented. In fact, flexibility secms highly desirable o enable individual
schiools and school districts to mect the varying needs of their school populations, to
adapt to varying arrangenients of grades, and to make the most effective use of available
instructional materials and personnel. In some instances important advantages are seen
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Topics Within Bloclss of Grades
Grades K-2: Mankind:  Man’s Distinctive Characteristics

TN

Topics
1. What is man?
2. iow do men and animals adapt to and change the land they live on?
3. HMow do'men and animals communicate?
4. How do people live together?
5. How are people alike and how are they different?
Grades 3-4: Manand Land: Cultural and Geographic Relationships
Topics
1. What is the relationship between the natural environment and animals on the
. one hand and man on the other? ”
2. HMow have different groups of men develop different ways of living in the sumce
or similar environments?
3. How has urbanization altered man’s relation to the natural environment?
4. How are problems of living being met in the modern urban cnvironment?
5. What is human about human beings?
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Grudes 5-6: Mankind and Men: Interaction, Diversity, Individuality

Topics
v 1. What happens when different groups of men come in contact?
‘;/ﬂ)Z. How have cetlmic groups and individuals affected American development?
f V13, How do different groups interact in the conicmporary United States? -
v 4.. How do human groups interact in different cultures?
Vv 5. llow is any man like no other man?

Grades 7-9:  Man and Systems:  Political and Economic: Urban Environments
Topics

How do socictics decide what is to be done and who is to do it?

How do socicties decide who gets what?

. How do market economies Jevelop and function

. How do democratic political systems develop and function?

. llow are decisions made in the command political economy?

. How are deccisions made in the mixed political economy of the present-day
United States? .

. How can underdeveloped socicties cope with the demand for rapid
modernization?

. How did the emergence of cities change the liic of man?

. How have citics varied in their functions and characteristics?

. How has modern urbanization changed the lifc of man?

. How can the quality of urban lifc be improved?

LT

I A

X
—- O\

Grades 10-11:  Man: Past and Present (Historical Integration)
Topics

1. How did the United States come to be the way it is, and how is it changing?
" 1a. How aid the social structure that the colonists brought from Europe
change in the course of their life in America? | ?
.1b. How did Americans develop a sensc of nationality? - {7>>"
Ic. How did Americans develop a mort democratic political system?
v 1d. What impact has the introduction of enslaved Afrlcans had on American
life?
le. How have Americans adjusted to the diversity of peoples and cultures?
1f. How has the United States responded to industrialization and large-scale
business organization?
1g. How have Americans been affected by their relations with the rest of the
world?

1h. Where is American society headed today?

2. How have national groupings and conflicts affected the life of man?
2a. What makes a “State™ a “State™?
2b. Why have societics sought to impose their wills on other societics?
v -2c. Why do military cstablishments so universally exist, and how dc they
affect the societies of which they arc a part?
2d. Can man’s technological abilitics for destruction be offsct by his
imigination and the desire to maintain the peace?
v~ 3. How has India maintained its cultural unity over such a long period and such a
diversity of pcoples?
" 3a. How did the principal features of traditional Indian culturc take shape and
persist?
3b. How has Hindu India mtudctcd with its invaders?
v 3c. How did traditional Indian culture affect the struggle for independence?
v 3d. How are traditional and modern clements interacting in present-day India?

Alternatc Topic 3. How did China develop mankind’s most durable socio-political
system, and why has it been replaced?

*/3‘1 How did the principal features of tr ulmonal Chinese culture take shape

and persist?
3b. How has Confucian China interacted with its invaders?
3c. How did the Chinese establish their modern independent nationality?
3d. How are traditional and modern clements interacting in present-day
China?
Alternate Topie 3. Why ha. Japan become Asia’s only technologically advanced
sociely?
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[

Grade 12A:  Man as a Decision-Maker:  Social Policy in the United States

Topics

1. How do ciainary citizens influence the decisions that affect them?

2. Mow arc ordinary citizens influenced in making and .accepting policy

decisions?

3. Mow uare decision-makers influenced by persons. with special statuses and by
" special interest groups?

4.  What range of decisions is possible wit/iin organizations?

5. What is the effect on sooial policy decisions of relationships befween

organizations?

Grade 12B: Man, His Goals and Aspiration: Secleeted Studics
Hjustrative Topics

VAW

Ethnic groups and social policy.

The Selective Service System.

Immigrant and Bliack experience in the United States
Islam, Buddhism, and Hinduism in comparative settings.
The influence of religion on art and architecture.

New African nations and World affairs.
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1V IMPLEMENTATION AND EVALUATION OF THE FRAMEWORK

A. Materials and Environment for Learning

This sociul-sciences program, which does not observe the particular boundarics of the
different disciplines, consists of a single interdisciplinary structure for the studies of man
and socicty. The structure is built upon a selected set of modes of learning, processes of
investigating, and an array of concepts and. generalizations from all the social-science
disciplines which seem most useful for developing sociul understanding in the clussroom.

Before decisions are made about tecaching strategics and criteria identificd for learning
materials, it isimportant to recognize several critical differences between the general process
of discovery as practiced by scholars and the gencral process of inquiry as practiced by
students in the classroom.

Scholarly discovery involves divergent as opposed to convergent thinking, especially in
its carly stages. By inragination, hunch, and intuition the scholar seeks to pose significant
questions, to select reievant data, and to generate useful hypothescs. He has no guarantee
that he will succeed in answering the questions he poses. No one screens his raw data to
assure its relevance or adequacy to his problem. Nor can he be confident about completing
his inquiry within any given time. Only gradually, as his hypotheses, equations, models, or
artful narratives take shape and begin to be confirmed, do the convergent clements in his
thinking begin to outweigh the divergent clements: and only when his conclusions have becn
finally confirmed does the interplay between divergent and convergent thinking end. The
report of his findings tends to be convergent, climinating much of the intuitive and
divergent thinking that went into his actual research, especially that part of it which proved
fruitless or itrelevant to his final conclusion.

Pure discovery of this kind would be wasteful and, indeed, impossible in the classroom.
The simulated discovery that is classroom inquiry differs from scholarly discovery in two
principal respects. First, the raw data or phenomena presented to the student are selected so
that he wil not become unduly confused or frustrated by dealing with too much that is
irrclevant, and so that he will ot have too- much data to cope with in the time that is
available for a particular unit of learning. Second, the student is led toward or provided with
some of the basic concepts that scholars have developed, so that he does not have to start
where men began thousands of years ago in their efforts to understand themselves. Thus
classroom inquiry tends to be far more convergent than the scholarly discovery that it
simulates. i ’

This leaning toward convergent thinking must be guarded against in classroom inquiry.
Students should be encouraged to be imaginative and to develop their ability to see things in
as many ways as possible. Especially should they- be encouraged to think divergently when
they are still young enough to be uninhibited by the need for a specific product as a result
of their mquiry. At no stage should their studies be thought of as the acquiring of
generalizations about man or of a stock of ‘“‘pat™ solutions to past and present problems,
with the idea that these will be applicable to problems of the future. For the curricular
planner and teacher this need to encourage divergent thinking mcans constant c¢ffort to
provide scape for generating varying questions, hypotheses, and conclusions.

Yet divergent thinking must come into contact with convergent thought if it is to have
direction. Convergent thinking provides models against which the various products of
divergent thinking can be measured. Even at an carly age, therefere, the aim must be to keep
alive the ubility to sec phenomena in the voidest varicty of ways, while at the sume time
developing recognition of the need to arrive at workable solutions to problems. Maintainin
this delicate balance is perhaps the most difficult aspect of classroom inquiry.

If the student is to learn to function effectively on his own and-in conjunction with
others in a changing world, his classroom environment must present him with materials und
sitnations that encourage him to develop thie necessary concepts and thinking processes. s
teacher must be {irmly grounded in the studies of muan in society and be skillful in
developing appropriate strategics and methods for structuring ¢fective learning situations.
Technigues and instruments for perceptive evaluzdion of the fearning tut occurs must be
available to the teacher so that less cffeetive materials and strategies can be rephiced by
better ones.
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A clussroom envirommend must be created that relates learning to the life the ¢hild has
lived, is living, and will live. Euach child comes to the classroom with his own needs which
grow out of his own experiences in a particular tinie, place and culture. rimging [Tom rural
to inner city. These needs and experiences must be used rather than submerged in a
continuing process of learning that is relevant to them. This task demands a maximum of
flexibitity, not onlv in the immediute classroom environment, but also in the scheol and the

.cducational system as a whole: it demands, morcover, that those processes of learning wlhich

occur natiirally, which would occur whether there was formal schooling or not, be
capitalized as fully us possible in classroom learning.

The materinls necessary for this program are substantially different from most of the
traditional textbooks, which usuually rest on the assumption that the student’s task is to
learn preselected information and interpretations. The new learning materials, by contrast,
will present carcfully structured blocks of datu, not to be memorized, but 1o be
used.

Learning will take place through a variety of excreises in which the student applics the
processes of inquiry to data in order to develop conceptual understandings for himself. This
means that the new learning materials will deal morc intensively with sclected content
samples and that a single volume for a year of study will ideally be replaced by separately
bound units of materials of varying fonmat and content. Other media for learning — films,
filmstrips, transparencics, maps — will be used more extensively and be more closely
articulated with the printcd materials. ideally, the single-textbook learning matcrials should
give way 1o a system of learning miaterials which includes units for the student, for the
teacher, and for the class as a whole. Such systems of instructional materials will not be

" developed to their full poteniial casily or quickly. The long-range task of putting such

materials into California classrooms will require modifications in the textbook procurement
policics of the state and of local school districts. Finally,; the new materials can be successful
only to the degree that California’s tcachers conie to accept them, and at lic same time to
accept and practice effectively the somewhat different classroom methoas that arc essential
to this new system of learning.

These considerations suggest that the development and introduction of new materials —
and the implementation of the entire program — must be a gradual process, requiring some
years. In the initial phases, a heavy responsibility will rest upon publishers to develop
transitional iaterials, at appropriate grade levcls, i the Curriculum Commission’s adoption
cycle for Grades K-8. Such materiuls should be designed primarily to facilitate the inguiry
program but should meet the requirements of the state’s textbook adoption system while
being readily usable by teachers accustomed to the traditional kind of textbook. For Grades
9-12, where individual schools and districts make their own choices, it s hoped that
publishers might develop in accord with this program a varicty of instructional resources and
systems of learning materials, ranging from the transitional to the more innovative types.

It is highly desirable to encourage projects that would develop and test materials in
various school districts throughout the state. Such projects should involve both scholars
{from the relevant disciplines and teachers and curriculum specialists from the schools. The
materials produced might then be avuilable for use in developing second-generation materials
for the state at large, as wezll as for use in the district or school immediately concerned in
their original developmerit.

Methods used in the classroom depend partly upon the nature of the materials and
partly on what the teachcr does with the muaterials. A range of instructional devices and
inquiry centered situations in and out of the classroom shonld be sought by the teacher.
This emphasis on inquiry will mean frcquent resort to such strategies as questioning,
discussing, problem-solving, gaming and simulating, and role-playing as well as
demonstrating, narrating, reading, and lecturing. Learning situations designed to gct
maximum student inquiry need not exclude {cacher direction. It is the teacher who must
decide which is the most productive strategy for the unit of learning ut hand and for the
process of investigating to be emphasized. Tn fact, the teacher’s expertise places im in the
role of diagnostician and consultant for a system in which he is also a participant with
speciul responsibilities.

B. Teacher Education

The cssential factar in the educitional process is, of course, the teacher. A teacher’s
effectivencss depends in part on his personal qualitics and in part on his own cducution,
both before and throughovut his teaching varcer. 1t he is to develop students who are
inquirers — i’ he is to create a classroom environment that encourages both divergent
insights and the ability 1o use different modes of thinking - s o education should have
developed in him these capacitivs and aitstudes. 117 ke i 10 help childien master the
socinl-scicice inquiry processes and concepts, e must have developed wnderstanding and
intellectual self-contidence through study across the range of soctut-scienve disciplines. 1 he
is to help students gain perspective on the commeon and unigue features of the American
experience, he must have deveioped an understinding of cultures beyond the Western

tradition.
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These qualities are not likely to be produced simply by requiring prospective teachers
to take one or more college courses in cach of the social-scienee diseiplines. The prograia
needs teachers whose own education has been oriented toward inquiry, who have developed
a unified approach to the study of man and socicty, and whose education in content lias
been closely enough related to their edudation in method that each reinforees the otlier, In
most colleges today, the prospective teacher’s education in method is divorced from the
subject matter he will be teaching, while his_ cducation in subject malter js imp: irted with
little or no atiention to the use he will be pnllmg it to. If this sociual-science program is to be
fully cffeetive, the interested parties, both within the colleges and outside the colleges, musi
be brought togethier to consider mcins for improving .the pre-service cducation of
prospective social-scicnee teachers. 1t seems particularly importar to seek ways of involving
scholars from the social-scicnee disciplines more directly in the cducation of prospective
teachers.

In the shorter run the success of the program depends on a massive program cf
in-scrvice education for tcachers now in the ‘classroom. The new learning materials for
students will be one vehicle for orienting teachers to the new program, but they must be
supplemented by special short courses, in-service programis conducted by schools and
districts, and the established programs for in-service tcacher cducation operated by the
colleges and universities. 1t will be desirable to involve interested and gualified scholars from
the social-science disciplines in these activitics.

A final crucial factor: teachers nced to crcate conditions which will facilitate
intellectual growth. This inquiry-oriented curriculum probably cannot develop and thrive in
the usual school sctting of the feacher in the classroom isolated from fellow teachers. This
isolation must be broken down through visitutions among peers, the use of video tapes and
cooperative projects. Conditions must be created which permit and require teachers to look
at their own teaching and work with their peers to examine systematically the methods
used.

C. An Impleméntation Model

A planaed program of implementation is nceded if the new progrum for sociul-science
education is to be realized in the schools of California. No educational program, however
thoughtfully and expertly conceived, is self-exccuting. The adoption of instructional
matcrials related to criteria based on the framework docs nof insure the implementation of a
framework. Nor is any newly conceived program ncarly so cffective as it will be after it is
tricd out in the classroom and modificd in the light of classroom cxperience. The framework
is likely to be an incffective curriculum instrument unless it is conceived as the starting
point for a continuing and systematic program of implementation and cvaluation with
regard to ail the major factors iliat affcet the total school environment for learning about
man and society. While devclopment, implementation, and cvaluation are distinet phases in
the life of a state framcwork, they arc not mutually exclusive, Throughout the
developmental phase of the framecwork, the question *“Will this be feasible to implement?”
must be kept in mind, and an cvaluation design js.an cssential ingredicnt to both
devclopment and implementation operations.

New or revised educational agencics or structures will be requied to facilitate
innovation, devclopment, implementation, evaluation and revision. The cmphasis on
processes of investigating and concepts drawn from the scholarly disciplines, for example,
suggests a broadening collaboration. between scholars and cducators at cvery level in
developing courses of study, units of instructior for the classroom teacher, and instructional
materials, and in the in-serviee education of teachers. Such colluboration should continue in
some statewide coordinating ageney, which would serve to link the work being donc at the
local Ievel throughout the state with the state’s educational policy-making agencies — the
Curriculum Commission, the State Board .of Education and the Legislature. The Statewide
Sociu] Sciences Study Committee recomimends that the State Board ef Education not rest
with the adoption of this framework tor social seience in the California schools. It is
recommended that the Board ercate an implementation maodel that uses the framework as
the starting point. The system cnvisioned would have these three components:

Component  One:  Social-Sciences  Coordinating  Commission — A statewide
social-scicnces commission or committee should be cestablished and charged with
leadership and coordination responsibilitics to give support and dircetion to innovation,
experimentation, development, implementation and evaluation. Some of the tasks this
commission would perform arc: (1) recommend periodic revisions of the framework:
(2) assist the Curriculum Commission in preparing criteria for teacher and learner
materials and to puide and coordinate the development of such materials throughout
the state; () guide and coordingte the development and application of evahativ
teehmiques and instruments: () reconnnend and coordinate w progrim of in-service
cducation for teachers: (5) ofter leadership and coordination in cooperative cfforts 1o
improve the pre-service cducation of teacliers. :
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Component  Two:  Rescarch-And-Development  Centers  for  Curricutnm - Two
rescarcli-and-developinent centers should be estublished. one in northern Culifornia and
onc in southern California. and charged with responsibilities to appraise innovations in
sociul-scicnee curriculum and to simulate the possible curriculum models which could
be developed from the basic Iramework. These centers would serutinize programs and
new materials and would provide local school systems with information about then.
There should bLe several independent laboratory sciwols established which would be
committed to inquiry, innovation and rescarch in social-seicnce programs and projects,
These laboratory schools would be established in  concert  with  the
rescarch-and-development centers, .

Component Three: Curriculuni Centers and Demonstration Schools -- A serics of
curriculum centers and demonstration schools should be estublished throughout the
state so as 1o be casily accessible to the largest tumber of schools and school districts.
The activities of these centers would draw heavily on the library resources and scholarly
personnel of the colleges and should be located on college and university campuses, The
curriculum centers would bring scholars from the social sciences and education together
along with the school personnel from nearby county offices and districts for projects in
the arcas of teaching uvnits and material development, evaluation, pre-service and
in-service education of tcachers. Selected schools in the local districts would be Uie
demonstration schools. Some regulur support from the state budget would be necessar-,
but a considerable range of activity could be financed from federal grants, contracts
with county offices and locaj school districts, and university and college research funds.

The statewide social-sciences commission would provide the Ieadership and
coordination of the work of the rescarch-and-development centers and the regional centers
and demonstration schools. This commission wc.1ld colleet and disseminate the results of
the findings. Particularly, the commission would serve zs an agency for the coordination upd
communication among the centers on the onc hand and the state’s policy-making agencies
for social-science education (the Curriculum Commission, the State Board of Education and

the Legislaturc) on the other.

In summary, the major task of improving the social-science program, as the Statewide
Social Sciences Study Committee has come to understand it, is not just to update a
framework. The task is to organize the state’s remarkable resources of educational and
scholarly expertise for continuing program of innovation, development, implementation,
evaluation and continuous revision. Only through some systematic implementation model
can Californians fully realize their opportunity to develop a soundly conceived, thoroughly
developed and tested, and exciting prograim in the studies of man and socicty.

Evaluation

The implementation of a new program in the studies of mun should itself be viewed as
an investigation to validate the hypotheses upon which this sociul-sciences framework is
based. Inquiry necds to be directed to such curriculum questions as: What are the most
effective curricular models for inquiry processcs, modes of thinking. and concepts? What are
the most cffective learning materials, strategics and methods for teachers to nse in the
classroom? Through a comprehensive program of evaluation. data about cvery aspect of the
program’s strengths und weaknesses should be collected, classified, and translated into
liypotheses aboui revisions and improvements. Evaluation is a continuous process and
should be made in terms of the goals of the program. Finally, it should include the steps and
the procedures by which these goals are translated into clearly specified pupil-performances
for cach of tic topics.

To coltect valid data about the total program. effcetive evuluative instruments and
techniques are necded ut three levels: state, district and school, and individual wacher. The
teacher, of course. must provide the busiv evaluation by ¢ hserving the effects of his teaghing
strategies on student achicveinent. Schools and districts inust correlate the teachers’ reports
as they cvaluate courses, teaching units, learning raaterials and instrac{ional patterns, and
locally-provided in-service education of teachers. The statewide system ean then evaluate the
effectiveness of the framework, the recommended Jearning materials. and the provisions for
pre-service and in-service education of teachers. ‘ ‘
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An cvaluation model must be planned and developed for the total social-sciences
curriculum.  In such a modecl. evaluation is conceived as @ much broader undertaking than
that of giving tests and grading students. 1t involves:

(1) clarification of objectives to the point of describing which behaviors represent
achievement in a particular arca;

(2) the development and use of a variety of ways for getting cvidence on changes in
students:

(3) appropriate ways of summarizing and interpreting that cvidence;

(4) the use of information gained on the progress of students or the Jack of it to
improve curriculum, teaching, and guidance.”

It is not thé purpose of the framework to provide a complete set of performance
objectives for all the topics listed. Each district, as it develops courses of study and units of
instruction, will need to specify the performance outcomes for students. Various agencics
and test-developers and publishers may be asked to bid on projects for developing the
necessary assessment instruments. There are illustrative examples of specit:: performance
objectives for the topics included in the framework. Each performance objective should be
accompanied by a suggested criterion-response for judging the adequacy of the student’s
response.

Assessment instruments currently available do not serve many of the goals which make
up this program. For example, it is no casy task to design and apply tests of competence to
assess the student’s ability to use the three modes of thinking. Another difficult problem is
the devising of techniques for assessing competence in the handling of value-laden issues, in
the articulation and refinement of values, and in the application of values to policy
problems. The importance and difficulty of assessing outcomes suggest the nced for a
sustained statewide effort to develop appropriate instruments and techniques and to make
them avai'able at cvery level of the instruction system.

7Hilda Taba, Curriculum Development Theory and Practice (New York: llarcourt, Brace & World, Inc., 1962), p. 313.
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I INTRODUCTION

i
Part One states cducational goals and objectives, defines terms, suggests an
epistemology, and lays down the gencral philosophy and assumptions underiying the
Framework. The material included in Part Two, which follows, provides illustrative

- programs hy blocks of grades. Please note that the programs arc illustrative rather than
_exhaustive; it is highly desiruble that other topics be developed to implement the concepts,

modes and processes.

A. Summary of Studies in the Three Modes

1.

Analysis

Studies in the analysis mode proceed by systematic investigation of selected sets of
events or settings. The inquirer makes specifiic observations, collects and classifies
data or information, develops definitions for the constructed classes, and concludes
with a check of the reliability of his classifications. Relationships among the
defined classes and concepts are examined and contrasted. When the variable
among them have been identified, the first step in the process of generalization is
the generation of hypothesis, which is a statement or proposition about the
possible relationships among variables. For example, two cconomic systems may be
under study. Contrastive analysis reveals that System A differs from System B in
two respects; (a) people in System B have more specialized economic roles, and (b)
per capita production is greater in System B. The inquirer might generate the
following hypothesis: *‘Division of labor results in greater productivity.” The
inquirer could not know how gencrally valid, or replicable, his hypothesis was until
he had practiced the next step of testing his hypoihesis. He would analyze a
number of other cconomic systems, with attention to the critical variables of
division of labor and productivity, to sec whether his hypothesis was confirmed. In
this process of ‘testing he might modify his hypothesis as to the conditions under
which il was more or less valid, depending on still other variables (for example,
technology and transportation). If the results of testing were negative, he would
have to genecrate a new hypothesis and start testing again. Once the inquiver
develops a valid generalization, he should be called on to put the results of his
inquiry to further use. For exiunple, the generalization that division of labor results
in greater productivity can be used to make inferences about economic growth in
various industries or understanding economic growth in a particular country.

The inquirer in the analysis mode uses concepts which he constructs or contrives to
guide his search for pertinent data. The goal is to develop intellectual skills in the
use of concepts and analyltic questions as tools of systematic investigation in the
social sciences.

Integration

Studies in this mode of learning focus on the features or attributes of a single
setting or a set of cvents. Constructed classes and understandings derived from
analysis are used to provide a varied set of perspectives for comprehending and
viewing the sefting or sociul situation under study. A varicty of additional concepts
— some drawn from personal knowledge, some from the customary ways of
thinking in one’s own culture, and some from ways of thinking in the culture under
study -- will be used. Tlie inquirer seeks to bring to bear on a sctting or event all
the knowledge and insight that are vequired to reveal the setting as coherent in its
totality and belicvable in the same way that the inquirer’s own cutlture is believable
to him. The integration of wholes and parts is achieved in cultural or historical
terms or the two together. He then seeks to conumuniciate to others u deseription of
this reality which he has found or created. Understandings derived from these
integrative studies arce significant to the degree that they help to alter, enricli, and
sharpen answers to the questions “"Who am I? Who are we? Who are they?”

An uapplication of these integrative investizations can be illustrated by a study of
the American Revolution in the 18th Century. In a look at hwnan behavior in the
Revolutionary ez as a whole, the inquirer will be particularly alert for those
aspects of behavior that have significance for him in terms of his identity. This

Csignificance i be of various kinds. For an American inquirer. the mawvenient

toward independence wnd the political values wind institutions that erysiatized in
the conrse of that movement will be significant for understinding nationatity and
political values and institutions in the inquirer’ own cultire, as they derive
historically from the phenonena being studicd. FFor inquirers of any nationality,
the conflicts in allegiunce that led some Americiuns to become Whigs and others (o
become Tories will be Significant in providing o broader  perspective for
understmding those conflicts in allepiince that occur in his own lif'e or culiure.

o«
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Integrative investigation will be focused, therefore, on one or more of the aspeets
of signiticance in the Revolutionary cra, But othier sipnificant aspects ol lil'e in this
arcat must be related. For example, the inquirer might scek to show how the
geograplic environment, tlic ecconomic circumstances, the class structure, and the
vialues of American colonists fitted together in a coherent and believable cultural
pattern and how cach of these aspects of the culture contributed to the movement
for independence. In communicating the results of his study, the inquirer wonld
scck to recreate, through description and narration, cnough -of the diversity and
cohierence of the culture so tiiat his audicnce could experience ii vicariously.

Values enter significantly into this mode of investigation. The aspeets of other
cultures that scem most significant arce often those that have value implications for
our own culture. For cxample, by studying the Indian caste system and the
relations among Europcans, American Indians, and Africans in carly Virginia, the
inquirer is able to sharpen his answers to the identity question in several different
ways: (1) by understanding where his culture fails on the continuum of diverse
patterns of group interaction known to human experience; (2) by understanding
how the particular pattern of group innteraction in his own culture developed; (3)
by becoming explicitly aware of his own values related to group interaction, and in
the process refining them and making them more coherent with his total system of
vilues. Values inhere in both the integrative and valuing modes.

Valuing

Studies in the valuing mode pertain to learning situations where understandings
gained from analysis and integration are put to use to answer questions such as
“what should I, or we, or they, do next?” Learning in this mode should develop
the student’s ability to act rationally and cffectively to attain reasonable, mature,
aud therefore consciously chosen goals. In addition (o the usc of undarsmndm"s
gained from analysis and integration, the inquirer fuced with the necessity of acting
must consult his own values and in the process, perhaps clarify and modify these
values. The goual is to develop intellectual skills to handle value questions or issues.

Rational decision-making in the valuing mode can be thought of as 1nvolvmg the
fol]owmg activities:

1. Defining the problenmi. The rationality of decision-making depends heavily on
the clarity with which the problem is defined. Any definition of the proble:mn
must be provisional and subject to revision as the study moves on to the
subsequent activities.

2. Hdentifying relzvant values and information. Rational decisions involve making
proper inferences from understandings gained from analysis and integration.
The inquirer must identify which results are relevant to the problem at hand,
which means that he must guard against overgeneralization or improper
inference. Relevant values must be identificd. First, the inquirer must identify
the values that relate to the problem — and this may involve a redefinition of
the problem. Second, he must then cxamine the relevant values as to their
rationality and logical coherence with each other and with his valuc system as
a whole. The rationality of values refers particularly to their origins, whether
they have arisen from the blind acceptlance of authority or from unconscious
psychological needs (for example, the need to feel superior to other ethnic
groups), as opposed to being developed autonomously and rationally. Only
after the relevant values are identificd, examined, and perhaps refined, is the
inquirer prepared 1o resolve rationally the often difficult question of which
value should have priority.

Generating Trial Solurions. Onee the problem is clearly defined and the
relevant values and information are clearly identified. the inquirer proceeds to
generale trisl solutions or 1o consider alternutives that are consistent with thic
relevant values and information.

)

4. Testing Solutions in Teriis of Projected Conscquences. At this juncture the
inquirer utilizes the relevant information as hie tries to project the
conscquences of one or more trigi solutions, fracing the more remote and
indirect conscquences as far as they seem predictable, Often this projection of
conscqucnces will ruise new considerations of values and create the need for
additional information.

7

S0 Deciding, The final activity in veduing s to devide, A rational decision iy one
for whiclt the projected conseguences, as judeed by the relevant Syfornnition,
are most consistent with the relevant vatues, The decision may take several
forms: (u) to act in a cerlain wiy: ¢h) not to act at all; or (¢) to decide on o
preference that may be acted upon in the future,

.20
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THE MODES OF LEARNING AND PROCESSES OF INVESTIGATION:
~A SUMMARY LISTING

(42

Analysis Integration

Observation: selective 1. Observation: comprehensive

1a. Objects/behavioral patterns la. Objects/behavioral patterns

1b. Direct/mediated - 1b.  Direct/inediated

1c.  Measurement: Number/extension/ 1c.  Measurement: number/extension/
duration; relative/absolute duration; relative/absolute

Classification: constructed classes 2. Classification: observed classes

Z2a. By physical properties/patterns 2a. By physical properties/patterns
of behavior - of behavior

Definition: behavioral ’ 3. Definition: refined

Contrast 4, Comparison

4a. ldentities and differences of 4a. Similarities and differences of
observed phenomena observed phenomena

Generalization 4b. With one's own experience

ba. Interpretation of data 5. Cuiltural & Historical Integration

6b. Generating hypotheses 5a. Interpretation of data

5c.  Testing hypotheses
6d. Using models
Se. Making predictions 7. Communication
7a. Using appropriate language

Inference . 7b. Translating from one language
Communication to another
7a. Using appropriate language :
7b. Translating from: one language

to another

Inference

Valuing

Defining the problem

Identifying, examining and refining relevant
values and information.

Generating trial solutions

Testing solutions

Deciding

Communication

N =
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It PROGRAM BY BLOCKS OF GRADES

Grades K-2: Mankind: Man’s Distinctive Characteristics

Inquiry, in these carly primury grades, exists on two lévels. On the overt level the child
is asked, throughout Grades K-2, to observe, to classify, to communicate. Inquiry is mainly
directed to classification and to the purposeful observation required by classification.

At the same time a kind of covert inquiry is going on. If onc looks to the child’s
intellectual capacities at these ages and to his pressing “nceds™ for certain kinds of
understanding. one becomes aware of the importance of the comparison that the child
incevitably muakes between what is being studied and his own experiences. The child’s
comparisons remain and should remain largely implicit, private to each child except as he at
his initiative makes them public to his fellows and his teacher in the classroor:. The child
also uses the valuing mode as attention is given to problems and issues that arise in
classroom activities and units of study. For example, the making and carrying out of rules in
the school and necighborhood offer opportunities for the consideration of valucs,
alternatives, and conscquences of alternatives.

The intention is to provide occasions for children to inquire in ways they can manage at

" these ages, and to bring them 1o some measure of self-awareness of themsclves as inquirers.

At the same time the child shoald gain sharper recognition of limself as human, as one
(cultural) kind of human, and as a son, boy, brother, friend, student.

The instructional objective is to provide fundamental knowledge about the nature of
man. Such knowledge will serve as a foundation for Jater study while at the same time
serving the child’s needs for self-reccgnition in such crucial areas as roles, rules, and
communication. )

By the end of the K-2 sequence the child should recognize the man-made nature of
rules, recognize thereby the modifiability of rules, recognize conversely the utility of rules,
and come to see himself as participant in and partially creator of several systems of
interaction, including most critically the classroom itself. Social-sciences education bears a
special responsibility for bringing to the student some awaren=ss of himself as an effective
participant in the system of human interaction that is the classroom, and to prepare himn for
effective participation in the rule-making such a systemn requires. Without this, serious
classroom inquiry in the natural sciences, in the humanities, and in the studies of man is at
best difficult.

The settings for these early studies are the child’s family, neighborhood, classroom —
not total communities — and the equivalents of these social units drawn from smaller and
“simples” societies, tribal and peasant — not from complex urban societies. Animal groups
are also studied. These settings are introduced, not for their own sake, but as especially
powerful stimuli to evoke n the clild a comparison with his own experience.

The children in the classrooms come from culturally diverse backgrounds 1f a classroom
contains children from two different cultural backgrounds, they may probably adjust more
casily and comfortably to the fact of cultural differences through the study of a ‘‘third
culture” with which none of the children in the classroom is likely 1o be directly identificd.

. Therefore, the culturally different human groups selected for study, especially in these carly

years, may be “third culture,” in this sense.

In adult form, the knowledge 1o be yictded by these studies tukes the form of verbal
answers to the following questions: How is man unique among forms of life (e, written
language and culture)? How is man like some other forms of lite (c.g., maminals)? Tow is
any man like all other men? How is any man like some cthier men? How is any man like no
other man? How are aninnals affected by their nutural environs? How are men affected?

Adults and older children cun come, through study. (o aceurate verbal answers 1o these
questions. In these carly grades, hewever, suceessful learning outcomes are not be be
measured solely by a child’s facitity with adulit like, verbal answers to the questions rajsed in
these grades. Responses and new ideas may tuke many forms.

The studivs for the K-2 block of grides are divided into five Topics. This does not imypaly
that the Topics shoudd be presented i strict segionee thrensh the Shiee years, Insted any
or all of them can be initinted in Kindergarten. with subscquent units of cach Kind
reintroduced in Grades 1 and 2 with some increase in complexity. Cautious shifts in the
sequence of conceptual focus are possible, but a sequence of inquiry processes from the
simplest to the more complex should be maintained.

32
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TOPIC 1: WHAT IS WVislvs

MODES AND PROCESSES CONCEPTS
Analysis Hunman or man or mankind; reptiles;
Observation: sefective mammais; stc.
Obijects (and behavioral patterns) (Infant dependency)
Dircet {and mediated) Needs, wants, customs
*Classification: constructed classes by Acsthetie, spirﬁtual
By physical properties Work, play
By churacteristics of behavior Learning
Integration
{Comparison: with one’s own experience)}
SETTINGS THAT MEET THE CRITERIA
See examples in the discussion,

1 . .
Processes of Investigation
The important inquiry objective of this first Topic is development of the inferrelated
processes of odservation and classification in the analytic mode. Emphasis is on the direct
obscrvation of organisms seen as objects. Such observation is central to the purpose of
classification, using constructed classes based on the physical properties of the observed

- organisms. Obscrvation is thus sclective and attentive to those physical properties by which

organisms arc assighed to one or another class (for example, reptiles). There is also some
mediated otservation (for example: silent films, pictures, or stories) of culturally different
groups and some classification based on patterns of behavior (for example, infant
dependency). Finally, a comparison between observed phenomena and the child’s own
experience is inevitable and highly desirable, though it should remain implicit at this
juncture. :

Concepts

Social understanding may begin with an understanding of the qualities that distinguish
man from other forms of life and therefore make him human. The starting point should be
man’s biological constitution, which furnishes the basis for his social, intellectual, and moral
behavior. Thus the focus here is on the conceptl man or mankind. Other concepts (such as
reptiles, mammals) are introduced only because the concept man and lwuman dignity are
better understood in a comparative context.

One characteristic that distinguishes man from other forms of life, prolonged
infant-dependency, particularly nceds uttention at this point. Children should gain some
understanding that man’s prolonged period of learning is essential to his uniquely human
capacities. Furthermore, attention to this characteristic of mankind is especially important
in enabling the young child to relate what he is learning about man to his own experience
and to the learning in other Topics about rules, roles, and communication. It is not
expected, however, that children at this level will verbalize the concept of infant
dependency.

- Suggested Settings

The objectives of the Topic suggest that the settings should meet the following criteria:

(1) They should include both human and several quite dissimilar nonhuman forms of
life (for example, reptiles and mammals).

(2) They should include several different groups of humans, at least one group being as
dissimikuir as possible from the child’s own (for example, a community in one of the
following settings: Ghana, Greece, Pucific island, Asia, castern Woodland Indians).

(3) They should be as directly observable as possible; for example: live reptiles, inscets,
fish, or mammals in the classroom: the miembers of the class themselves as onc
group of humans. Films of sclected groups of people or animals - with natural
sound or with the sound track turned off — may be used.

Performance Objectives — {liustrative Examples .
Tiie mujor objective of this Topic (or strand extending through Grades K, 1. and 2)is

for chitdren 1o begin to think sbout the qualities that distinguish man Crom other forms of

lile und thercfore make him human. Stadents should be abie to:
Verbally clussity animals found around the schiool or in the immediate environment in

the following categorics: unimuls that My, walk, crawl and swim, Othier cutegories might
be animals that are furred, feathered and sealed.
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Fdentify and classifly verbaliy or through the use of pictures animals observed directly or
from pictures in more “scientific” catepories such as inseets, manunals, reptiles, and
amphibians,

Identify verbally the observable physical characteristics of the elassification lunnan.

Represent by use of charts, markers on string, or other pictorial devices, the life cycle off
man and at Ieast three othier animal forms of life. :

Contrast verbally the period of infant dependency between man and at least onc
member from cach of the following classifications: insects, mammals other than man,
and reptiles.

List verbally at least three ways in which man’s prolonged period of infant dependency
contributes to his uniquely human capacitics. Include such significant aspects as rules,
roles, and communication.

Summarize verbally or with pictorial representations at least three ways in which man
differs from other forms of animal life.

~
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TOPIC 2: HOW DO MEN ARD ANHVALS ADAPT 1O ANU
CHANGE THE LAND THEY LIVE ON?

MODES AND PROCESSES

Aualysis

Observation: sclective
Objects
Direct and mediated
Meesurement: relative extension

and duration

*Classification* “onstructed classes
by physical properties

Communication

CONCEPTS

Land forms and water bodies (selected):

hills, plateaus, \nountains, rivers,
lakes, oceans
Clithate
{Space and time)
{Topography)
(Erosion and deposition)
(Adaptation and ecology)
Environment

{Conservation)
Integration
{Comparison: with one's ewn experience)

SETTINGS THAT MEET THE CRITERIA
Sce examples in the discussion that follows

Process of [nvestigation

Again, the emphasis is on observation and classification. Obscrvation continues to be
focused on physical objects, but the children now become more aware of the difference
“between direct and mediated obscrvation (as, for example, between the direct inspection of
adjacent landforms and the inspection of crosion models and acrial photos in the
classrcom). Acasurement enters as 4 new kind of observation, being confined at this stage to
the recagnition of relative distance. Classification into constructed classes becomes more
exvlicit, because the children arc themsclves asked to construct the classes and to sort
phenomena which form a continuum into those more or less arbitrarily constructed classes
(for example, hill-mountain, lake-occan). The constructed classes should, morcover, be
nanied by the child and attention drawn to naming as such, so that the importance of -
communication becomes explicit. Comparison with one’s own experience, in the
integrative mode, continues to be inecvitable and desirable.

Concepts

The conceptual content of this Topic is partly explicit and partly. implicit. Explicitly
the children arc to develop the basic conceptual tools for thinking about man’s physical
environment, mainly the concepts classifying landforms, water bodies, and climatic featurcs.
They should also come to recognize that the physical environment changes, cither through
processes like crosion and deposition that are constantly going on, or through great cventsof
geological history, such as the advance and retreat of the polar ice cap.

On a more implicit level the learning experiences in this Topic should causc children to
perceive the important relationship bet-veen life and its physical environnient. They will
have cpportunities to have expericnces which will help them develop concepts of
conservation. Specifically they should come to see: (1) thar changes in a physical
cnvironment have profound cffects on the life in that environment (for example, the
extinction of the dinosaurs): (2) that most forms of animal life are restricted to a particular
kind of physical environment; (3) that man is able to live almost anywhere in the world: and
(4) that men live differently in different kinds of physical environments.

Suggested Settings

Several classes of phenomena should be studied if the objectives af this Topic are to be
met:

(1) Landforms and water bodies including simulated kndforns (for esample, an
crosion model) and acrial photos.

(2) The physical Teatures and structure of their immediate community.

(3) Onc or more human communitivs in radically different environments (Jor exsimple:
Iskimos, Bedouins, or a group in « tropical environment).

(4) Selected animal groups, including prenistoric aninuils that becume extinet because
of enmviromucental chunges.

Performance Ohjectives — Hlustrative Sxaamples

During the years K-2 children should come to understund major geographic feannm,
something of how animals adapt o ditfering natural envivoments, ad sometline of how
human adaptation difters fronr animal adantation. Specificativ, chitileon should he wble o
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TULHY  VUIRALY . TBGI Uie e siisny sees besieiin i s
maps or simubited landlform madels, sueh topographical
platcaus. valleys, mountains, rivers, lakes and accans.

i - = . .
reatures as plains, hills,

Demonstrate the process of erosion by constructing a simulated land form; include and

“describe the erosion agent (running watcer, wind).

Draw pictures or make models of several forms of animal'life appropriate to the locul ™

area, The pictures or models; mu st include a deszription of the natural life setting for the
particubr animal.

"‘Contrast verbally some ol the ph,\'s'icul characteristics that make il possible for polar

bears to live in the Arctic and camels to live in the desert.

Identify orally some of the things man does to enable him to live both in the Arctic and
in the desert.

Verbally summarize some of the adaptive characteristics which enable man to live
almost anywhere he chooses.

Given pictures, photographs or descriptions of men, state the climatic and geographic
region appropriate for cach group and locate an appropriate place or region on a map or
globe for cach group.
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TOPIC 3: HOW DO MEN AND ANIMALS COMMUNICATE?

MODES ARD PROCESSES CONCEPTS
Analysis Name {Use of symbols)
Observation: selective Gesture
Behavorial patterns Language (v tten languige )
Direct and mediated {Communicate)
Ciassificalion: constructed classes Urge to explain
. By patterns of behavior
*Commumication
Integration
{Comparison: with one's own experience)  Learning, man's ability to
communicate
SETTINGS THAT MEET THE CRITERIA
See examples in the discussion that follows

Processes of Investigation

Observation remains selective, in the analytic mode, but the focus shifts from physical
objects to behavior patterns: direct {behavior patterns of children and animals in the
classroom) and mediated (films, tapes, and photos of other humun and animal groups).
Qbservation is to the purpose of classifying behavior into constimcted clusses, these formed
by attention to selected patterns of behavior (specifically communication behavior; for
example, vocal as against gestural, or naming as against nonhuinan vocal utterance).
Conumunication here enters in two ways: as phenomena to be observed, and as a process to
be used. The latter, that is, the numing of observed classes, is the point of major attention.
The child is asked to communicate about communication, and to recognize something of
the powers inherent in naming classes of things. Implicit comparison withh one’s own
experience, in the integrative mode, continues to be inevitable and desirable. Faluing is used
in the context of conununication as noted below.

Concepts

The main objective is to convey the idea of communication, particularly the idea of
human communication through words, most particularly through the naming of classes of
things. Specificaily, the children should begin to develop the following conceptual
understandings: (1) that communication in one form or another exists through a wide array
of forms of life, in forms both &estural and vocal; (2} that human communication has the
unique and crucially powerful feature of using names; (3) that naming provides the basis for
human language, both spoken and written; and (4) that different groups of humans have
developed different Janguages. As thiese conceptual understandings are approached, they
should stimulate in the child reflection on the nafure and value of the world of books anl of
demuands for mastering communication skills (reading and writing) that now surround him.

Suggested Settings

Possible settings include the mmembership of the class itself, with comparative reference
to animal groups and dissimilar human groups. Sclected animals should include some that
can be observed directly in the classroom (for example: cats, rats, ants). Different human
groups must necessarily be observed through films, tapes, and photos, except insofar as the
children may interview people speaking other languages than English. These groups should
be selected in terms of their distinetive patterns of communication behavior (for example:
the gestures, symbols, and sign limguage of the Plains Indians, or the ceremonial gestures and
ideographic writing of the Japunese).

Performance Objectives — Ittustrative Examples

To develop and demonstrate an understanding of communication, gestural and vocal,
nonverbal and verbal, children should be able to:

Given several species of animals, identify and classify the system of communication --
either gestural, vocal, or botl — that cach group of animals uses.

Verbully identify or role-play the differences that exist between man’s system of
commuunication and the system of communication used by severul other apimal groups.

Given two or more specific groups of people to study, identily the similarities and
differences that exist in their lingiege sysiems,

Distinguish both verbally and by role play the differences und simifarities betwern
verbal communication (Jumian) und nonverbal communicution (human and animaly,
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TOPIC 41 HUW DO FeUrtl LIVE tuuerncon:

TMODES AND PROCESSES

Analysis
Observation: sclective
Objects and behavioial patterns
Direct and mediated
Classitication: constructed classes
By physical properties
By patierns of behavior

Integration
Comparison

CONCEPTS

Rules {roles)

Familv, community (social group)

Needs {mater:z! wants, scarcity)

{Agce and sex statuses, infant
dependericy}

{Division of labor, and of authority,
by age and sex statuses).

Customs

Work, play

{Nced for rules)

*Similarities of observed cvents
With one’s own expericnce

Valuing

SETTINGS THAT MEET THE CRITERIA
See examples in the discussion that follows,

Processes of Investigation

Observation and classification in the analytic mode are continued, but the operations
now become more complex. The child is asked first to observe objects (organisms) according
to sclected physical properties (age and sex), and is further asked to classify by age and sex.
Then he is asked to observe again, now shifting attention to behavior patterns (roles) and
classifying according to these selected patterns of behavior. In the integrative mode the child
should compare and contrast the observed cvents (role, differentiations by age and sex
among animal and human groups). At the same time the learner continues comparison with
his own experience. While these processes of comparison now become somewhat explicit,
the results of the comparisons often will and frequently should remain private to the child.
Valuing is used as attention is given to the need for rules and the making and changing of
rules. .

Concepts,

The main objective is to convey the idea of role (seen concretely by young children in
school as an array of new “rules” or expectations). Children should come to recognize that
roles arc named classes and that each child participates in inany different roles, classes. The
stimuli to evoke in children such thinking are comparisons. By observing the organization of
various animal and unfamiliar human groups (in comparison with the child’s own), the child
should begin to develop the following conceptual understandings: (1) that social groups
(familics, communitics) organize themséelves for meeting the nceds (material wants in a
context of scarcity) of their members; (2) that this organization (division of labor) assigns
different functions (roles, expectations) to different members of the group; (3) that age,
sex, and varying.pattern. of infant dependency arc basie factors in the assignment of rales;
(4) that rules are the concrete expression of the roles (expectations) assigned by the division
of labor; and (5) that members of the group also have different roles in the development of
rules for work and play (division of authority). During these years cach child should grow
from the sense that rules are mysteriously “out-of-the-bhue™ to the more accurate scnse of
rules as man-made, alterable tools or means for enabling groups-at-work to meet theijr needs
and accomplish their purposes. The main question throughout is: How do they (and we)
organize themselves (ourselves) to get what they (we) need and what they (we) want?

Suggestait Settings

The s:ttings continuc to be threefold: members of tlic class, selected animal eroups. and
unfamiliar human groups. The classroom, fumily, playground pecr group, and inmedhate
community provide onc group of settings. Animal groups are to be sclected that show
contrasts in characteristics and roles and at least some of them should be directly observable
al home or in the classroom (for example: bees or ants, {ish, local birds). Culturally
different human groups (observed through films, pictures. stories and other media) should
be chosen so as to exhibit similarities and differences with the child’s own group in terms of’
the division of labor and authority in the settings with which the child is most concerned,
that is, the family, the immediate neighborhiood, and the cross-cultural equivilent of the
school.

Portormance Objostives — MNustrative Examgsles

To develop an understanding of roles and rules, children should be able to:

Identify, in loaking at different groups of animals (for example, local birds, ants), the
ditTerent things that difTerent nmembers of a groups do (roles).

e
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Distinguish the groups as 1o fengih ol niant Gepenueiey aii dy 1o Uic Gegoee 1 sl
different members do ditTerent things (degree of social organization).

Identify and classify the different things that different members of selected cultures do.

Given a selected groups of people to study, propose reasons why different people do
different things. '

Identify and deseribe community needs, some of the roles in relation to the
community’s needs, and some of the rules of the community.

Compare the classroom with its equivalent in the cultures studicd, listing the needs that
are being met by the classroom as a group, the roles in the classroom, and the rules that
are needed.

Identify vulues that lie behind rules related to safety, health and fairplay in the school
and ncighborhood.
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MODES AND PP.OCF SEo CO!\C!:PTS

Integration Space, distance; time
Observation: comprehensive All the previously developed
Behavioral patterns concepts
Mediated Tools (technology)
Measurement: (relative distance and
time) {Individual similarities and differences,
*Comparison individual contributions, ethnic dilierences,
Similarities of observed events cthnic group contributions)

With one’s own experience

Valuing

SETTINGS THAT MEET THE CRITERIA
See examples in the discussion that follows.

Processes of Investigation

In the integrative mode, emphasis on compurison will illuminate the similaritics and
differences among observed human groups, and between those groups and the child’s own
cxperience. Qbservarion. which has previously been sclective (directed toward selected
objects), now becomes more comprehensive, especially regarding relative distance and time.
Some raluing is included in considering individual differences and individual contributions.

Concepts

The main objective is to provide an intuitive grasp of the long rcaches of time and space
and the wide diversity of humankind. Attention is also give to individual differenccs within
cultures through consideration of outstanding individuals (“‘great men and women™). The
previously devcloped concepts, especially those centering around role, are used in defining
similarities and diffcrences among groups, while one new concept, fools (technology), is
introduced as being especially useful for this purpose. Children should come to see a
relationship between tools and the difference between animal and human adaptation, thu
latter involving organization, job speciaiization, and technological progress.

Suggested Settings

In this Topic children should look at an array of human groups that meet the following
criteria:
(1) They should range widely over time, from earliest man to the present, and widely
over different parts of the world, and should represent tribal, peasant, and urban
socictics.

(2) They should afford myths, stories, folk songs, and art forms that are intrinsically
intercsting and enjoyable to young children.

(3) They should exemplify contrasting technologies and organizations of roles, whilc
affording interesting tools (from land adzes to factories and perhaps compiiters,
“malc” versus “female” tools), toys (“boy”" versus “girl” toys), and games (*‘boy”’
versus “girl” games) for elaboraiing these similaritics and differcnces.

(4) They should include the role and contributions of individuals in the child’s
communhity and in olhcrs Contributions of members of ethnic groups should be
included.

Performance Objectives — 1lustrative Examples

In this study of the range of human cultures over time and space, children should be
able to:

Given stories or myths from a particular culture under study, identify verbally the roles
and contributions made hy the key figure or figures from cach story or myth.

Given actual samples, pictares or simulations of art forms from the cultures under
study, identify verbally which form belongs to cach particubar culture. Create or draw at
least one sample of appropriste art form for each of the cultures studicd.

Given o ikt of tool: frem cach of the culinres under stady. appropriately match eac
tool with the culture from which it came,

Given lisis of tools. toys and games, classify caclh of these into the categories of “male™
3

Sfemale’™ and Thoy™ or “girl™ tool, 1oy or gime.

Given the myths, storiese proverbs, riddies and muasic of a particulir group of people,
identify coveral valies \\']mh these aspects of the cuitare 1evcad.
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Grades 3-4: Man and Land: Cultural and Geographic Relationships

Adl the inquiry proeesses introduced and used in the preeeding grades are continued.
These processes are used and further developed i settings more complex in three respects:
(1) The child is asked to Keep whole conmunities (not just fanilics and classroom and
neighborhioods) in ivind: (2) he is asked to hold in mird complex communitics (not just
tribal or peasant communitics); and {3) he is frequently asked to look simultuncously at
several communitics (not just ane or two plus his own), Conversely, in these grades. tie
fundamental questions raised about all humans in Grades K-2 give way 1o more narrowed

. focuses on economic and cultural realms in specificd places and times.

Contrast and generalizaiton arc singled ouvi for emphasis, and definition is treated
explicitly. For example, in observing the behavior of a group, one cannot see a “role” but
onc cuan see certain selected regularities of humun behavior that can be classified and defined
as role. The definition of role in terms of observable behaviors enables one to determine
whetlier or not a “‘role” is present. Independent observers using the sume behavioral
definition should agrece as 10 whether or. net rofe is present in any given set of behaviors
they obscrve. Clussifications or concepts must be defined with sufficicnt nrecision in terms
of the behaviors involved so that they arc replicable, that is, capable of being applied to the
same phenomena by independent observers (o get identical results, and thus capable of
retaining the same meaning when applicd to very different situations. This replicability of
classifications and concepts is the very essence of anulytic thinking about socicty; without it
contrust of behavior and generalization would be impossible. Actuatly, definition has been
used to a limited degree in carlier grades; it is brought to a higher level of development in
these grades because of the difficulty younger children have in communicating observed

bebavior preciscly. Even so, somic further exercise in definition will be required in the

succeeding bloek of grades before many children will be uble to ¢stablish firm control over
the process.

Sufficient understanding of the importahce of behavioral definitions should be
cstablished so thut the related processes of eobservation, classification, contrast, and
generalization can be used effectively. In thesc grudes gerneralizalion means primarily
gencerating rather than refined testing of hypotheses.

Integrarion, which has figured only briefly heretofore, gets much more attention in this
block. This shift in cmphasis is intended to get the child not only to recognize the various
classificaiions of behavior within different cultures but also to sce the mutual relationships
between the various parts of a culture. Further, the purpose is to develop knowledge of
particular time and place scttings that the child in succecding years will build into an
understanding of historical relationships. At this point, historical integration will not be
explicitly emphasized, but the child should begin to develop a sense of relative duration and,
of the historical links between past and present,

In the first part of these studics, the concepts arc uscd to focus on selected aspects of
cuiture and human adaptation. The carlier emphasis on fundamental human questions is
maintained while moving from simpler to more complex social settings, and economic
institutions that enable the child to recognize the modern, urban environment.

The concepts in the first Topic includce biological and cildinral aduptation and are used
to contrast man’s flexibility in adaptation to that of animals. The importunce of culture in
man’s ability to adapt to a wide range of environments is highlighted. This is followed by
the study of different ways of living in the same or similar environments. The importance of
the culture of scelected groups is emphasized us dirferent cultural adaptations are studied in
the same or similar environmecents.

Caltura) adaptation in its most complex form is studied in the next two Topics, which
deal with urbanization. The first is a study of Low urbanization has altered man’s relation to
the natural envivonment. In this Topic man’s capacity for celiirad adaptation is examined in
light of cconomic activitics, the rural-urban shift and the urban Tunctions in Calitoraia
settings. The second Topic on urbanization is focused on ways in which needs und problems
arc being met in urban centers al home and in other parts ol the world. Both the special
characteristics of selccted cities and the common urbaa needs and problems are considered.
These twa Topics are designed 1o caable children to come to grips with conditions of urbun
life that are meaningful and real to them, and to see the utban epviromments as an extension
of man's capacity For cultural aduptation,

The goul of the fifth Topic is to bring together Key elements of the concept of cultare:
tool nse, funguage, socid oramization, and the urge to explain, This concept of culture is
esaential foan und At : sroral and spdviteal noter

Sob et hunicin Gnchin®
and U oneness A and o oandosstaading of .

» his

ey bl e anpeestn
3 ihe essentinl elements of
cnlre s by inguiring inte the similvitics and differences between manand (e animals
with respect to the basic components of culture. Therefore, aninal bebavior is studied, not
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for cutture. There are real possibititics here for mutual reinforcement between the studies of
man und studies in the nataril scicoees,

- ETSSE crieecimita
Gegm e maiemea o eelad ~ g

The choice of groups and communities in California as scttings for some of the Topics
in this block of leurning is suggested by severa) considerutions. The child’s immediate
enviconment i Calitornia can be made more “real™ 1o him thun an environment he can
know only through media: and the difficult feat of iniagining what ‘it was like unider
different  ¢ircumstances should be casier. California exhibits a striking diversity of
environments and a striking pattern of differeny adaptations by different groups of men.
Artifucts survive in most parts of the stute which should help to make these adaptations
morc believabie and understandable. Morcover, the child should be abie to study his own
urban social environment more effectively in terms of cultural adaptations and change if the
carlicr human adaptations have been studied in the same settings.

The choice of some settings in other parts of the warld is suggested to nive a deeper
understanding of the phenomenon of urbianization. Comparisons between cities in California
and clsewhere should cnable students (o discover that urbunizzation is occarring chroughout
the world and that a varicty of steps may be taken to deal with urban needs and problems.

A certain degree of flexibility is possible among the Topics. For example, Topic 2 might
precede Topie 1. Or the Topics dealing with urbanization might be studied first, foliowed by
the other Topics. If the order of the Topics is changed, appropriate changes should be made
in the sequence of inquiry processes and the sequential development of concepts.



O

ERIC

Aruitoxt provided by Eic:

FUPIC T vvral 1S FHE KE LA TUINOF P Bl bvenie 1 11e vm ] Uirme
ERNVIRONMENT AND ANIMALS ON THE ONE HAND AND
’ MAN ON THE OTHER?

WMODES AND PROCESSES CONCEPTS
Analysis MNatura! envirc~ment
Observation: selective Scale (i.e., maps)
Objsets and behavioral patterns Biolagic=l adaptation
Direct and mediated Adaptive niche
. Measurement: ahsolute extension Adaptive echaracteristics
* Classification: constructed classes Cultural adaptation
By physical propercies Technology
By patterns of behavior Division of fabor
Definition (behavioral) Social organization and role
*Contrast Culture
(Generalization} Human communities: tribal
Communication
Integration
{Comparison: with one’s own experience)
SETTINGS THAT MEET THE CRITER!IA
See examples in the discussion that follows,

Processes of Investigation

Besides observation and clussification, contrast is emphasized. This involves arranging
the data from sclective observation and classification so that among the phenomena being
analyzed (specics-and-environments and communities-and-cnvironments) some factors arc
identical whilc otlier factors vary. The objective is to observe and clussify so that the critical
variables cun be identified und isolated as preciscly as possible. The measure of extension
(space) is ulso stressed. This presents new problems of communication, that is, the
preparation and reading, in real-scale terms, of maps. Compurison with the child’s own
experience is inevitably present und desirable.

Concepts

The main objective is to compare the relationship between the natural environmeni and
animals on the one hand and man on the other. The concept of biological adaptation is
developed by examining the cnvironmental limitations on the distribution of animals in
spacc and through geological time. Systematic investigation into the greater adaptahility of
man calls for the usc of the concept of crltural adaptation and a cluster of related concepts
such as rechnology. division of labor, and social organization and role. This learning extends
the concept of culture and prepares learners for subsequent Topics. Students should be
aware that human adaptation is being stndied in terms of the “simplest™ form of humun
social organization, and the concept of a tribal socicty (a preliterate community, typically
under 500 in number, which is not part of a wider, city-centered political and economic
system} should be explicitly developed.

Suggested Settings

The settings should scrve two instructional purposes. First several animal species and
their environments should be selected that iliustrate the adaptation of the organism to the
environment and the consequent-environmental limit on the range of the arganism. Onc ‘or
more species that became extinet through' fuilure to wadapt fo environmental change shonld
be included. Films. photos. and other media can be used to chow adaptive characteristics,
stich as protective coloration. Every cifort should be made to Tocully observable adeptations,
such as the distributions of pigeons or ant hills with cousideration ol man-made factors
affecting their distributions, Finully, some species should be selected on which experimental
variations of environment can be effected in the classroom (for example, variation of
temperature for reptiles).

The second group of settings is several Indian communitics in different environments in
pre-Spanish Californiu, Again the particalar selections are to be in terms ol adaptation. not
varying culturad adaptations, Three considerations suneest the choice of Californin settines:
(1) the accessibilily of environment and arlifacts (o the learners: (b)) the study ot srecesshve
adptations in o sinegle nntoval enviropment, particab ale the some ensiremnent o which the
learner™s owar cultaee i alill snoihor adeplation: vad (o) i Bdlins o b culve ot
historical Bteeration. The close esumitiation ol frilsih communities in Calitvrnia, shouald be
supplemented with o Drief look ut two or three oiibal communitios i widciy viying
crvironments. Fhis should remind studears that what s being studicd 0 Caliternia
represenis oo univerzal aspect of buman e, while ot the same thae reintorcing Giir
conceptual or !

s of thie fribal Tory of homoa socie! omaedeorion as a penerd phenomene,

Grong-ain S ontenvieoamente comdbd inctode the Y imes pad the 2lon,
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FCIOINEe UBjeCUves — musuauve cAauinads
The main objective of this study is 1 compure relationshipy between the natural
cavironment amd animals and the natural enviromnent and men. CHdren should be able to:

Given a list or pictures (or both) ol sclected anivaals, deseribe verbally the type of
environment in which cach of these animals may be found naturally.

O N L

Given a list or pictures (or boih) of selected classes of animals, organize and categorize :
thent on the basis of common adaptive cliaracteristics. i
Given a writlen description of a specilic environment, accurately list the animals that
would be natural to that environment.

Given a list or pictures (or both) of selected animals, locute accurately on a world map
or globe, at least one natural habitat of cach of the animuls.

Given the deseriptions of the life of two or more tribal groups, contrast their different :
ways of life with respect to the influences of their respective environmental conditions. ;

Given {wo or more cultural groups to study, classify the behaviors and cultural
adaptations in categories such as communication, technology, religion and social
organization,

Given a specific tribal culture to study, analyze the differences and similaritics between
that culture and your local community with respect to the division of labor, rule
making, communication, technology and social orginization.
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DIFFERENT WAYS OF LIVING IN THE SAME OR SIMILAR
ERNVIRONMENT?

MODES AND PROCESSES CONCEPTS
Analysis Natural environnient, natural
Observation selective rescurces (conservation)
Objects and behavioral patterns Comiaunities: tribil, peasant-urban,
Dircct and mediated and rural urban
+ Measurement: absolute extension Culrural adastition
and relative duration Technology
“Classification: constructed classes Division ol labor, occupational
By patterns of behavior specialization, socisl organization
Definition (behavioral) Culture (include values)
’Contrast Spatiat distribtition and association
Generalization

Generoting hypotheses
{Testing hypotheses)
Coramunication

lﬁtegratr‘on
(Comparison: with one’s own experience)
Cultural Integration
(Historical integration)

SETTINGS THAT MEET THE CRITERIA
See examples in the discussion that follows.

Processes of Investigation

A number of human communitics are now looked at simultuncously, with focus on
contrast. This means that observation must be selective with a view to classification in terms
of characteristics {especially patterns of behuvior) that can then be analyzed as to identities
and contrasts (identitics, for example, in environmental settings, including natural resonrees,
and contrasts in technology, social organization, division of.lubor, and otier aspects of
culture). It should be noted that the process of definition is required for these operations.
Once critical contrasts have been identificd through analysis, students should cxpliciiiy use
the process of generalization. Students should be cncouraged 1o. »ropose as many
hypotheses as possible (in this case, hypotheses explaining the different adaptations to the
sume environment). The gencration of hypotheses creates, in turn, a new demand on
communication, the phrasing of hypotheses in testuble form.

As particular and more complex human communitics are studicd, students should
become increasingly aware of the integrative mode as an alternative way of thinking about
social phenomena: students should study the enltnres in this Topic us totalitics and, throngh
cultural integration, look for simple relations between dilferent elements of a particnlar
culture (for exomple, the relationships between technology, division of labor, and social
organization generally). Learners will also begin to understand, tacitlv, something about
historical integration, as they discover that the cultures studicd have a time relationship to
each other and to the present. Comparison with the learner's own expericnce will continue.

Cencepts

The main objective is to examine flexibility of Jumman adaptation due to the peculiarly
human capacity for culture. The concept cuwliure is extended to focus on cultural
adaptation, especially the economic features of technology and division of labor. T the
course of Tooking at the cultnres that have successively occupicd thie Calitornia envi onment,
the tepology of tribul. prasant. and rurad-urbon communivios is developad Particular
attention is given to the relationship betecen the panivie Jomerican amd Aneic-American
cultures on thie one hand and on the other hand the urban centers to which they were
responsible and from which they drew support, knowledee, and technology. Inguiry into
the adaptive characteristics of the cultures should be broad enough to enabic students to
speculate about cultural values.

Suggested Settings

The settings continue to be in Calitornin, The Indin conununities studied in Topic ]
are used to make comparisons with o Spanish-Amrican mission-ranchero community and
the carly Anglo-Americim aericadivral and minivs communiiics. The seneral ehareter and
distribution o Spanisi- e EHEN P Caaios i shevid b establinhod, B
the focus siould be on intensive analysis of o s, dthe aeighborine runchero
arca. i many cases i1 mission «an be selected wirone site iy close enouyi te the class o e
visited.  Beeanse  urban  development ds trested separmicly  in Topic 3, the carly
Anglo-American community may be sivdivd in it norurben aspects, for exumple, the
agricultural settlements of the Centrad Valley and the mivies cunpes of the Mother Tede
conntry.

AT O
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Performance Chjoetives -- IHustiauve kximpies

In the course of studying varying hunun adapiatons to the Ceitiornic caviionment,
2 4 R

students shhiould develop the ability to:

In writing, list at feast two parallel activitics conducted by the California Indian,
Spanish-American, amd Anglo-Americiun for cach of the following caicgories: wetting
food; providing ciothing and shelter: engaging in ginies or other pleasurable activities.
In writing, contrast al least three different aspects of the technologics of the Califoriia
Indians, the Spenish-Americans, and the Anglo-Americaps.

Id:ntify and deseribe in writing the hicrarchy of leadership roles as pruciiced by the
communitics of the California Indian, the Spanish-Amcrican, and the Anglo-American.

In writing, contrast the numbcr, type, and complexity of leadership roles present in the
communitics of California Indiuns. Spanish-Americans, and Anglo-Americans.

ldentify and list the kinds of support (for example, cconomic. governme.atal,social)
that the Spanish-American and Anglo-Amcerican communitics received {rom  their
parent or lurger societies from whicl they were derived.

From your studics of the three communitics, propose at least three hypotheses which
may explain why the Spunish-Amcricans predominated over the Californis Indians, and
why the Anglo-Americans came to predominate over the Spanish-American.

State in writing at Jeast three means whereby the three communitics, California Indians,
Spanish-Americuns, and Anglo-Americans, excercised social control over thi'r respective
community members,

Contrast the mecans of social control as exercised by the thiree communitics with our
present society in California. :

46
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RELATION TO THLE

MODES AND PROCIESSES

Analysis
Observation. selective
Objects and behavioral patieins
Dircet and modiated
Measurement: relative uxiension,
duration and number
"Classification: constructed classes
By physical properties
By patterns of behavior
Contrast
Definition
"Generalization
Generating hypotheses
Testing hypotheses

N B O ) SO o N N P AN R T RN

MAYUR AL EPVITIONVTENTY

CONCEPTS

Production
Fuctors af productiori: naturat
resources, lubor, cepitof, monagenent
and sutreprencteehin
Coimimercial agricultural, extractive
industry, industiiclization
Nivisian of labor, weciatization

and comporative advantage {occusstiona

and regional}
Distribution: maket, inter-regional
trade, middlemen, transportation
Rural-urban shilt
Urban functions, urban tocution, intra-city
patterns of location, city-hinterian:d

interaction

SETTINGS THAT MEET THE CRITERIA
See cxamples in the discussion that foliows.

Processes of Investigation

The focus in this Topic is on analysis. The processes of observation, classification, and
contrast are cmployed in conceptualizing more complex patterns of behavior than
previously encountered (those involved in the basic configurations of economic activity. in
urban development, and in the structures and functions of cities). Generalization is carried
another step, from generating to testing hypotheses (with reference to such question as why
cities grow and why they are located and structured as they are).

Concepts

The objectives are two-fold. First, students should inquire why and how rural-urban
shift takes place, us another mode of adaptation to the natural environment, and how this
fundamentally alters man’s relation to the natural environment. In the course of this
inquiry, conceptual understanding of the structure and funetions of cities (urban Jocution,
intracity patterns of location, and city-hinterland interaction) should be developed.

LY

This inquiry must also focus on economic aspects of modern urbanization. Here
students need to develop the basic conceptual teols for economic understanding,
particularly as these relate to urbanization. The approach in this Topic is from the
standpoint of production and of distribution. Key concepts related to production are
Juctors of production (natural resources, labor. capital, ntunagement and entreprencurship),
sectors of production (commercial agriculture, extractive industry, industrialization aid
factor production), and division of labor (including specindization and comparative
advantage, both occupational and regional). Key concepts related to distribution are:
market, inter-regional trade, middlemen, and transportation.

Suggested Settings

For reasons indicated in Topic [, the scitings continue to be in California. One focus is
on the development of Sun Francisco in the nincteenth century, as a city whase functions
were primarily commercial, in relation to mining, ltmbering, and comniercial agriculture in
its hinterland. The othier focus is on Los Angeles in the twenticth century. as a ¢ity oo very
different natural sctting whose growth was greatty influenced by indusirial development.
Los Angeles offers particularfy striking illustrations oi how modvin s is able 1o aasecidd
the limitations of the natural cavironment (water supply, precmineniiy) aid iransform the
environment. Comparative reference can often usciully be made to other cities throughout
the world in developing particular conceptual understandings.

Performance Objectives — Hlustrative Examples
Inquiry into how nrbunization alters man’s relation to the nutural envivonment should
help children develop uppropriate intormation and skills to:

Given o map, chart or simulated model of a .npo"mplm lI settine Gioneludine waler
sources)  propose o nuster desi : RERTTCER RTTTN PR

s e developine i,
provision for buosiness wond dndustrial Jovoiions, oo bt . :
highways, waxte dispomad, drinking water and water for bndustiier e roorccidonn
facilitics, and conservation of an adequaie amount ol the natared environment o open
spuce,

Propose at Teast three generalizations concernine the intericiztionahin. by

and ns hinteshnd,
1 |
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Compare and contrast oratly the physical artangenent of “old™ versus “madern™ cities.
Include in the dizcussion bow wid wiy modern ciiies separate residence md business
sections as compared with the practices ot older cities.

Identify and describe through dinwings or deseriptions how the functions of o city are
influenced by the vse men can make of the patural envirenment Gndastry, commerce,
othurs).

Demonstrate the need (or carciul mastor phaming of o modern city by an oral or
written report. nchude in the report how existing man-nuede obstacles (such as water
mains, gas lines, communication systens, and so on) and natural obstacles (such as
swamps, hills, bodies of wuter and so on) impose limitations on the development of a
city.
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IN THE MODERN UHBAM ER

MODES AND PROCESSES CONCEPTS
Analysis Culwurat adepiation
Observation: sefective Utben form
Behavior patterns Urban functions
Mediated Economic eutiviting
"Measureraznt: absolute extension Speciatization
*Classification: constructed classes Compurative advintoge
By patiarns of bBehavior Intra-city pallerm ol lecotion,
Definition city-hintertand interaction
Spatial distribution, assosiation,
Integration and interaction of phenomena in
Observation: comprehensive the urban envircrment
Classification: observed classes Decision making {as affected by
Comparison . social and cthuic groups and as
Similarities ot observed events affecting group interaction)
With one’s own ¢xperience
*Cultural integration
Valuing
SETTINGS THAT MEET THE CRITERIA
See examples in the discussion that follows. |

Processes of Investigation

In analysis, the inquiry processes include observation, classification, and dJefinition,
Emphasis is given to the measurement of absolute extension (real-scale mipping of
distributions of people, housing, cte.), and to the classification of urbun needs, functions,
and problems, In /utegrution, attention is given to obserration, classification, comuparison
and cultural intezration. The special characteristics of cach city selected for study are
examined. Valuing is used as consideration is given to proposals for mecting urban probiems
and to the adequacy of steps being taken to meet them.

Concepts

The basic objective is 10 help children see urbanization as the latest and nrost complex
form of human adaptation. To sce cities as adaptive enviromments, children may gain the
insight that older citics which have taken their form and functions from carlicr
circumstances and needs arc often poorly suited to the circumstances of today und the
future. The object is for students to discover that urbanization trunsforms the life of man
throughout the world. Growing cities take on different forms in different places und create
preblems which men try to solve in different ways.

As different urban centers are studiced, attention should be given to such questions as:
“Why are cities growing so rapidly everywhere?” “How did cach city come to possess the
special characteristies it has?™ “Do these characteristics cnable peopic to meet their needs?”
“What problems of ethnic groups are critical and how are people ultempting to solve ihem?™

Suggested Settings

The settings should include not more than three urban centers in different parts of the
world, one of which might be a plmmed city. Examples might be Acera, Rio de Janeiro,
Peking, Jakarta, Tokyo. und a “New Town™ in England. Compsarisons shenld be made
between the students’ own community (or rourest urban center) gnd other o
amony the cities selected for study to highlinht the commonality of maoy wrban rabionge
such as trunsportation. housing cthnic groups and conservation o ¢ ¢has.

L aindd

Performance Objectives — llustrative Examples

On coinpletion of the study of the impuct of urbunization on §ifc today. sudents
should be able to: .
Given two or more cities, identify ways in whicly they difier by o siees srowth
pattern, population, type, and setiing.

Formulate in writing some of 1he problems snd cosreerns of poople liviy i o
citios, Tncinde iy e b sesion swane ol e s B s o e e
populaiion,  indusinahieoiion, cmipdesiocnts dovicatine s Bl Wi
transportation, conmmunication. and waste disposal,

From studics and discuszion, identily and dueseribie in vwni
beine underiahen o spectlic aivas (o nmeet heeain i
prebiqms of arban Heina,
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with trose in cties selected Yor study in the above objectives,

Given a tist or sununary of steps being talien to meet urban problems, elassify them o
the following categories: public services (for example, eduncation, recreation); housing:
transportation: and commerce.

Describe how a city’s cconomic functions have affected its physical layont and ity
distribution of facilitics and poputation groups.

o
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FIODES AND PROCESSIEES CORNCEDPT S
Analysis Adaptation: biological aned cultural
Observation: seleclive Life cycie: innate hehavior, learning,
Behavipral patierns and infant dependency
Classification: constructed classcs Cultue
By patterns of behavior Touls, technelogy
*Delinition: brehavioral Communication, nonvoai and voeal
Contrast symbolic; language
Generalization Socisi organizition: roig, Kinship
Generating hypotheses syslem
Communication Urge 10 explain; myth; customs; treditions;

beliefs {includng refigious or
spiritual) creativity

SETTINGS THAT MEET THE CRITERIA
See examples in the discussion that follows,

Processes of Investigation

All the inquiry processes except afercuce are used in this analysis (in this case. the
recognition of identities and contrasts among those patterns of animal and human
behavior — use of lools, commuuication, social organization, and the search for a world
view — that differentinte men {rom animals, that is, clements of “ealture™). The student is
again made aware that the suecess of such a contrast depends upon defining behavior
precisely. The development of the process definition should start with simple examples.
(For example, students might be asked to detine with precision the actual behaviors that
must be observed in silmon, birds, primates, and hamans before one can identily “infant
dependency® in these groups; the elass might develop this behavioral definition: “the young
have their food provided by the parents. The replicability of the coneept. so deflined, would
be confirmed if all members of the class agreed that infant dependency occurred in all the
groups excepl salmon, and that its varying duration, from birds to humans. could be
measured with some exactness.) After further practice with definition, students should be
asked to grapple with a few really difficult cases (fore example, what behaviors would one
have to sce to know that “*values™ are present in a group?). This practice of defining
behavior makes new demands on conununicarion, as students are asked to state elearly and
conciscly the behaviors that comprise the definitions. While definition is used here mainly to
the purpose of contrastive analysis, it is also used 1o formulate hypotheses (for a simple
example, a hypothesis about the relationshijp of infant dependency and learned behaviors as
opposcd to innate behaviors).

Concepts

The main objective is to elarify distinctively human qualitics as constituted by culture.
Concepts of infunt dependency. commumication, needs, division of lubor, tools, rules, and
rofes introducted in the K-2 block may serve as starting poinls These concepts are now
brought together with social oreanization. myth, custom, heliefs, including relizions: wnd
values or ideils are used as a chister 1o shrpen understanding of culture, Man's spiritnal and
acsthelic dimensions should be included. The beginning understanding of culture developed
here is refined and extended in sueceeding Topics.

Suggested Settings

Suggested  settings  include the study of selected animal behaviors and  tribal
communitics. Since une of the major objectives of this Topic is to develop the concept of
culture, it seems best 1o begin with refatively simpler technological socictios such as carfy
Culitornin Indians in contrast 10 animal groups, and then 1o mowe 10 cardy cotisingeii -
order to extend the concept, Other groups could fnvade the Maoris and the Pskimo-, The
contrast between the social behavior of animal groups and that of lwmans should Lo an
cifective means of clarifying such aspects of culture as use of tools (techinolosy ),
comnunication, sozil organization, and man’s urge (o expliin, As more advaneod
technological communities in California are studied later, the concept of cutture can he
refined und and students should come 1o a more profound understanding of Hhe question,
“What is human about htman beings?™

Performance Objectives — lustrative Examploes
Fhe main objective is 1o have stedents understiad how culluee i anigasly b,
Stadents should be abic to:

Given pictures, photographs or simulated models of tools, clas iy thea accordine o
\\h-.lhu they were produced in o iriba! or 3 more comples techindesioa] socicly,

Fornmidate hypothes< as g0 why wo mieht chis-iTyv cortein aning® el as ines b or
leaned,
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FFormlate iypotheses ahom ASHUCES OF CLUEArS (s O3 toors, COntiiiulitedtnil, vabitie s )
which muke men different from anbmals,

Given a series of myths or stories from different tribal groups and kingdoms, compuare
and contrast in wiiting the similar and the divergent features found.

From studies of different tribal groups and kingdoms, i :ntify in writing the common,,
and the divergent values held by these groups.

From studics of different groups of people, compare and contrast the similar and
divergent values held.

Given a specific animal to study, identify those behaviors that are learned from those
that are innate. Formulute hypotheses for why we might think that many of the
so-called innate behaviors may actuually be learned behaviors.,

Indicute comprehension of the meaning of such concepts as role, rule, und fnfant

dependencr by giving illustrations, explaining meanings orally or making churts using
pictorial symbols,

oL
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Grades 5-6: Mankind and NMen: Interaction, Diversity, Individnalivy

The understanding of hnman calture ind culiural adapiation developed in Grades 3-1 s
used as o Toundation for this particular focus on man. This block of grades concentries on
the diversity ol human moups, the interactions amonyg them. and, finally, the diversity and
creativity ol individual uma beings in veried cultural setiings.

The principad feature of inquiry in these two grades is the full -introduction of the
integrative mode of tunking, Lmphasis is on foregradion in Topics 1-2, on aaalvsis in Topics
3-4, and alinost exclusively on dutegration i Topic 5. where specia) attention isdevoted o
refined definition and cultwal inegration. The valuing mode nocessarily fignres in most of
these Topies,

The focus in the first four Topics is on the array ol conceptls concerning group
interaction: competition, conflict, cooperation, accorunodation, assimilation, stratification.
domination, segregation, discrimination, and cul wral pluralism. "Vopics 3-4 deal explicitly
with ruce, racism, caste, and emoeentrism, In Topic 5 the focus <hifls to concepts of
individuality and ereativity as these reflect, and are reflected by, the values, myths, religions,
and ideaologies of various cultures.

The settings used arc sclected to serve not only the primary inquiry and conceptual
objectives of” the Topics, but also the important seccondary objectives of  building
geographical knowledee and historical integration. Where the earlier studies in Grades 3-4
were set in California, the setting for Topics 1-3 in this block of wcrades broadens to the
United States und North America. The settings for these three Topics are chronologically
arranged, so as to afford a study of American history, with emphasis on the interactions und
contributions of various groups in the development of American socicty. The sctting in
Topic 4 shifls to other parts of tl.e world (for example Brazil, Nigeria, Indin), to permit
comparison of group interaction in"America with group interiction in other cultures. Topic
5 utilizes a varicty of settings, ancient and modern, Western and non-Western, selected ir
part to fucilitate a historical integration of the Western and non-Wesiern experiences, In all
five Topics the settings should scrve the purpose of building geographical knowledge of
North America and of important arcas in the rest of the world.

03



O

ERIC

Aruitoxt provided by Eic:

PG e

L e B B N R I L L L o U B B S B O D S P D DU

COME IN CONTACT?

MODES AND PROCESSES

Analysis

Observation: : ulective
Behavioral patterns

Meusuremeni: relative extension
and daratiun

*Classification: constructed classes
3y patterns of behavior

Definition

Contrast

Integration
Observation: comprehensive
Classification: observed classes
Cotyy.:vison
Similarities of observed events
With one’s own experience
*Cuttural integration
{Historical integration)

Valuing

CONCEPTS

Interaction
Competit'in, conllict
coopet ation, accommodation,
assimitation
Politica! indd ceonainic
Stratitication, domination
Values
Value conflict

SETTINGS THAT MEET THE CRITERIA
See examples in the discussion that follows,

Processes of Investigation

Obserration and classificarion are continued for developing conceptual understanding of
certain universal categorics of human behavior (purticularly categorics of cultural intersetion
and related concpets). But with this topic the emphasis in inquiry shifts for the first time to
the integrative mode. The cultures being considered and obiserved comprehensively rather
than sclectively. Behavior s classified in terms given by the observed culture rather than by

constructed classes (for example, “slavery.

a classification that the observed culture gave 1o

certain patterns of behavior, as coatrasted with “caste,” a constructed classification
unknown to the obscrved culture; one that would include “slavery” and many other
patierns of behavior iv many cultures). The similaritics of such classifications of behavior
are compared (for example, Spanish relations with (he Indians as compared to English or
French relations with the Indians). Finally all the observed aspects of the cultures heing
studied are integrated (seen in relation to each other in that time and that place. and over
time), rather than being separately abstracted {or the purpose of gencralizations applicable
to any identical cultural situation (In the analytic mode, one might look at slavery in
seventeenth-century Virginia for the purpose of developing and testing a hivpothesis, and
thereby working toward a universally valid generalization about the conditions under which
interaction between cultures results in domination by one culture. In the integrative mode,
on the other hand, one is concerned to understand how that particular form of domination.
“slavery,” is related to the whole cultural situation - what it was about that particular
cultural situation which produced that- pacticular form of slavery,) These differences
between the parallel processes in the two modes, analytic and integrative, should be pointed
out in this topic, though it should not be expected that the children will yet understand

them thoroughly. Note that a subject having strong emotional overtones.for children in our

culture is introduced. which gives rise to relidng. 1 is impoertant that children should realize
that valuing is going on and that it is scparate from both the analytic and integrative modas,

Concepis

Grades 3-4 have developed the concept of culture and the diffviing eultural sdaptations
of different humun groups to the natural environment. Building upon this foundation. it
scems desirable during these years, when lifelong sttitudes toward cultaal differences and
conflicts arc crystallizing. to have children contyont this dimension of hunum reality
direetly. Therefare the main objective of this topic is to develop under-tundine of culiorl

diversity and interaction. Important 1o, led COnCepts We caste. crinocentiiai, and ra

However the issue of racial as opposed to cultural differences o reserved for more eaplici

treatiment in later topics.

wled Shitings

The priminy objectives of this topis conld b achioved throuaboowide varc v of seitines
I . I N )

fnvoleing different patterns of cndtarat fnteraction, hnpertmt secondany considviation:

suepest, however, the ihree that ore

Spranisti-Indiun interaction in Mesico in the sixtecnily con Gy, with con et g ol &

(1)

)
NER L

Lere  stronedly recommeadad, Thee o
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cultnre  (political,  social,  cconomic) and  colontaten in il CAWaoridr 1))
PFaoglish-tndinn-Adrican intetaction in Vircinia in the sovenioenth contury. s ih considaritios
of Lnglish and West African culiires (political, social, cconomicy, the Atvican shrve trade,
and English colonization in the New World, and () Freneh-ndian-binedish interaction in
Cunada with a consideration of both Frepel and BHaglish cultures,

These particula: settings are reconmmended for e following reasons: (1) While
historical integration is the primary objective in two high school years. the hasic knowledee
required for successtul historic? integtion must be buill up througheut the preceding
years. Rather thum repeat asuper. 2ial chronoiopy of United States history at severad points,
it is the strategy ol the program to choose scttings thal will provide much o s i torical
knowledge while serving primarily another conceptual objective. (2) The bauie seographical
knowledge of the United States and North Aoncerica can be developed. () By using Indian,
Spanish-American, and Anglo-Americun cultures with which students have already become
somewhat familiar in Grades 3-4, the difficolty of the leamings requirved by this topic
will be somewhat reduced. (4) The content is dramatic with colortful porsonalitics -- oy
example: Cortez, Montezuna, Joim Smith, Pocahantas - which should male them
interesting to children, ’

Performance Objectives — Hlustrative Examples

.

As students undertake inguiry into this topic they should be able to:

Given any particular culture or group ol people for study, identify such important
clements coneerning  group inlcraction as competition. conflicl, cooperation,
accommodation, assimilation, scgregation qand discrimination.

Based upon studies and discussions, propose at least four possible ways in which any
two or more groups may intcract when they come into contuct.

Given any two or more specifically related cvents in history, cxplain verbally the
relationship that exists. The discussion is to include the time relutionship, cause-effect
relationship, and possible implications related to future events or actions.

Given a specific story to read or film to view, prepare o written description identifying
how thc main charucters reveal what they value through their behavior. In conjunction
with this study, identily how your behavior reveals some of your beliefs, values,
opinions or attitudes.

Formuliate at least thrce gencralizutions concerning the values licld by cach of the

following groups of people which may account for their particular behavior and which
could lead to intra-group conflict: Indian-Spanish snd English-lndian-Black.

99
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TOPIC 2: HOW HAVE ETHMC GHOUPS AND (NDRVIDUALS

AFFECTED AN

TRICARM DEVELOPMENT?

MODES AND PROCESSES

Analysis
Observation: selective
Behavioral patterns
Measnurement: relative duration
“Classification: canstructed clinses
By patterns of behavior

Integration
Observation: comprehensive
Classification: olserved classes
Compuarison
Similarities of observed events
With one’s own experience
* Cultural integralion
(Historical integration)

Valuing

CONCEPTS

Social groups: ethnic, religious, class
Migration, uumigl.;lioﬁ
Interaction
Competition, contiict, cooperation,
accornmodation, assimilation
Stratification, dominalion
Seqregation, diserimation
Culwral pluralism
Political and economic
Ethnocentrism, racism

Social stratification snd mobility

Caste and class
Spatiol
Location, distribution, interaclion
among aress
Cultural chiange
Invention, borrowing, adaplation

SETTINGS THATMEET THE CRITERIA
See examplos in the discussion that follows,

Processes of investigation

Inquiry processes are the saume as for Topic 1. This topic provides additional experience
in using and discriminating between the analytic and intcgrative modes. Special attention
should be given to meastirement as related to the location, movements, and distribution of

people. Mapping and the interpretation of inaps should be utilized whercever appropriate.

Concepts

The ¢mphasis here is on the interaction of many different cthnic groups in creating a
culturally diverse society (the United States). Therefore the concepts developed in the
preceding topic will continue (1o be used, with considerable elaboration. Immigration,
migration, and the spatial and temporal relations of population groups will be an important
new emphasis The conceepts  diserindnation and sceregation are introduced us forms of
interaction that have been conspicuous in the experience of American ethnic groups from
the beginnings of Luropean colonizution-to the contemporary urban migration of southern
farm workers, Concepts relating to social stratification and mobility are introduced. The
interaction of cthnic groups with the larger socicty may usefully be examined in terms of
the choice between .similation and cultural pluralism. Students should inquire about the
ways various groups have affected, as well as been affected by, the larger socicety. Such
inquiry will be most effective if care is taken to examine the contributions of sclected
individuals from several ethnic groups.

Suggested Settings

The study should begin with a time and space overview of the mujor ethnic grotps that
have composed the American population. Inquiry should then proceed with a detailed
examination of three or four different ethnic groups exhibiting at different periods different
forms of interaction with the larger society. Choices should reflect the size and importanee
of the groups in Americin society as a whole (Blucks, Spunish-speaking. Jews, Irish. vte.),
s well as in the immediate community (for example, the Chinvse in the case of San
Franciseo) or school. Hlustrative examples arc: black men in the shvery era (Nat Turner, the
Underground Ruailway, Frederick Douglass and the black abolitionists, cte.): the Irish in
Boston from the discrimination of the 1840%s 1o the present: Eastern Furopean Jews in New
York City from the 1890°s on: the Chinese in San Francisco: Mexican-Americans in
California agriculture; Japancese in California. In each case there should he a foeus on
individuals, on nnderstanding the cultare of the group, and on wavs the group hos
infTuenced. the larger culture (For exmmple: drama, music, and art). The sertings shoubd
spread over the nincteenth century and the first half of the twenticth,
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PO TONHAIGU QAU Rveis ©  as Gatiea Coaviinizatns

As chifdren develop a sense of cultnral diversiny as a persistent and pervasive inlluence

in the development o America, they should be uble to:

Locite an appropriate maps ihe places From which specific ethnic groups came, where
they settled i the United Stutes and in particular citics o regions under study, and
why.

Given a specific ethnie group to sty identify in writing specific problems including
cx:unpfos of discrimination. scgregration, racism, and social strafification that the group
encountered when interacting with the larger socicty of which it hoped (6 become a
part. Explain how these problems influenced their social status and their potential
mobility within the Jarger socicty.

Given a specific ethuic group to study. identiry in writing those behaviors of the yroup
that appear to have their origin from the original cultural scetting as compared with
those behaviors that have been assimilated {rom the new social setting.

Deseribe how motives for different groups of immigrants are similar (yearnings for
riches, land, chunge. trunguility, freedom). Note that the groups come from vastly
diverse backgrounds but resemble one another in two ways: (1) willingness to look
beyond the horizon, and (2) willingness to leave things-as-they-are behind and seck a
new life.

Given written deseriptions of the experiences of immigrants of an carlier period in
American development, jdentify jtems from current daily newspapers and periodicals
which deal with comparable expericnces of contemporary urban migrants. Classify
these experiences in terms of key concepts fisted in the chart above.



O

ERIC

Aruitoxt provided by Eic:

<2

‘

'. =
i N gy onroey t
i {
Coerentrotidived m gt prece ling
toyai
Fimee Dnovacical i ool
Pagebholons s and picossphical jeoc
elev d o ramam o ethnaren
By o ol seaer Spatiel e talaation, awacistion,
ard Tate solion of srol e in
Lorior vt the conlempatary vrhan wsvborunent
Qiruny Docnmion mabing and Ly fas sifocting
aroup interaciion and o6 offected
by rocial and cthnin qroups)
Sitndlarr s of olovieed avents hetheds ol securing social cheng::
\With s oen oo e prasest, densonstiattons, the
TCultnaonte puien coutls, the pohitic i ind cconcinical
procasses, constituhing (nead for
Vit o1usnisaiicn and authority)
SEITHICH THAT ALET THE CHITERIA
S exaingios m ihe discusiion that foltaws,

Processes of Investinalion

Inguity procecses gre virtunlly the same ox for tenics T oand 20 This topic provides
addiGonal expericace in usiag and discriminating between the analytic and integrative
nddon, Qe wpect of Ghorion i smplioes

realscale mapping of distributions of social groups in the city).

Jdorocastiting absclute oxtendion Chere the

Concepts

The concepts concerning group interaction (hat were developed in Topics 1 and 2 are
brought to bear on the coniemporary United States. The object is for students to perceive
the diversity of social groupings in tenms of which people identify themselves and are
identificd by others, and to inquire realistically about the nature of 1.7 intersetion among
these groupings. At the same time stadents are to inguire into the refation between rucial
and coitursl differences. The esiontial point i 1o understand what can be said about race as
a biologicul plienomeiion wnd the vast difference between this and race as a socially defined
clussification. Lthrocentrian and racism should be studied behaviorally, and students shonld
inquire imo the social. puycholegical and philosophical processes that give rise to these
phenoniens and  perpetuate them. This strateey should assist the student o see these
cmotion-charged ospects of his own social environment in 4 more analytical perspective.
Further, students should inguire into the role ef the Jaw, the Constitution. the courts, mid
the political process in producing chianse in the relations among groups. Paluing should be
nonde explicit and sclf-consdiows concerning attitudes toward groups and toward various
medhods for «ccuring social change.

Suggested Settings

The suzgested soetting is tae community: the student will compare his own community
with several carcluily  selected  case studien of proup interaction elsewhere i the
contetarorary United Stato A least one stting should wvelve a laree metropolitan arca
Pdinhnibaiives o socigd and ceonoseic sroups can be mapped and exomined.
vor i Stk ctode seel problems ws secrenation and disarisminaiion.

odeats toinguhe stean sl evaduais dtornsihve inctiiods tor seoeriny
chiasvee, e coses chosen shoshl anvolve severad difforent secial, ethnic and

Poovwers o Biasuative Sravaples

Cilo Lave stsdents vnder-and that diftcrences cntone soen are coliveral,
Coanalie s have sirnilicance onby in tie minds of some men, Stadonts

Coror oot L T oot e wheechy sho DL D cntion ob v s

T O oo Terpntede G pethie s to espiain tie Gy ostar o,

Pav o aadic s sl dre eddens, Doy e writine ditferent ctheds emplored by
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RODES AND PRCCLIGLES

Anlyss
Ohorvanan. « ictive

Borswvior it puiierns

Cligbigs
Coneepts atilcd in Top s 2 il S
Cotrrual {ndedinguistod row

racial) diversity

Clinaidus tion: constiaeird elacses
Ly potteras of behovio:

“Dehaviotal defnition

Contrast

Generalizetion
Generating byposiheses

Cominunication

SENTINGS TH.. I'PAZET THE CRITERIA

See examysles in (he diserssion that dollows,

Processes of Investigation

All the processes exeept infercnce, are used. Ddfisiiuon is particutarly inmg-ortunt in
connection With classification «(for example. chsuication of bohavior based on the
asstunption of race as a social, not just a bjolozical, phenomenony. and in conneciion with
contrast (for example, different patterns of interaction).

Concepts

The concents are the sunne as in the preceding topic, but the emphasis heis is on
devcloping a deeper understanding of the relationshiip between racial and  cultural
differences than can be done in the setting of the contemporary United States, As students
examine group interaction in racially and culturally diverse socictics throughout the world,
they should come to see that biologically racial groups have so intenrixed that few, if any.,
pure types exist., They should come to understand how the powerful influcnhice of culture
causes men in different cultures to have different values and life styles and to perecive things
in diffcrent ways. They should finaily understind how and why men have so universully
tended to interpret these cultural differences in other groups as biological or racial
differences and to perecive these dirferences as inferior-superior, ugly-beautiful, and
frightening-reassuring. ‘.

Suggested Settings

The suggested settings are several contenmiporary socicties that are culturally and racially
diverse and that exhibit varying paticrns of interaction among groups. Examyvles of settings
are Brazil, Nigeria, and India. Brazil exhibits a great diversity among Europeaas, Indians, and
Africans, and a somewhat greater degree of assimiliation among these groups than in many
other societics. In Nigeria students may observe tribal differences, carly Europeuan
dominance over Africans, and subsequent African dominance over Luropeans. India has
dark-skinned “Caucasians’™ and a complex pattern of religious, “racial,” cultural and caste
diversity. There should be constant contrasts between these socicties and those of the
United States and Canada, Canada is an example of a culturally diverse society.

Performance Objectives -- llustrative Examples
In the course of these studics students should seguire the abilitics to:
Given two specific culinres 1o stedy . identify il differences and similirities that exist
between the two cultutes concernine family structure with respect to the specibic roles
pliyed by cach of the family members. Fxplain what effvets these varying fumily

structures have on the life styles of selected fumiily members.

Identify the values that unddeilic: Guj the sociad class (or caste) system of one «i more of
the cultures studicd: (h) the teligions art of one or more valtures.

1dentify a secial psycholovical process that is present in two or more of the group
interad tions aadyer study,
C

Stete ol pretin Pl woeid Be e Cacea ol o piesp bioradiionn wader std L

Givenn a specilic proup foostudyy Rentify front the stoviese sy ths, proverbs, and

opseatle OF Dl siony e gile s s Dot et estoap andd oui-proup.
! H H N : H

60



O

ERIC

Aruitoxt provided by Eic:

| LTS AN i
)
( ncegrad, 0 |
j Citae RS ISIT LRI
Clasaticai e giserved glaveed i s viow custam my thy el Ton,
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! Comjpricen Er.oression creativity
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With or 2 oun enf ciency '
{ "Cuttinad intwation
(Hisorical e gration)
SETTINGS THAT MEET TIHE CRITERIA
Sce examples inhe discussion thit foliows, ,_j

Pricasses of investication

Ingieity «hifts wholly to the integrmtive mode o that students can dov Mop g Tl and
sharp some of how this differs froms the waclytic mode in the investication of sociab reality.
Vhag obscoration is now purposetully comprohensives chodircerion moves iainly according
1o cluss.s obsenvad i the cultures being stedicd (not constiracted Jhassesy. defivitions are
eaplicit, refined versions of wsapes in e ebiervew adivress comparisori is in termi . of
eoneral shmilarities and dissimilarities (not identities and contrusts) 1or the purpose of
sencrating belivvabidiny: all come together as endtural wiesreiion, Integration seels a sense
of the totality and cohierence of an observed culture. se that it is believible in the way the
observer’s own culture is believable 10 him, This integrinive thinking focuses on the
interrekntions of uspects of the cplture and the integrating 2spects of the culture (e myths,
customs, rolizions, and ideolozies of the observed cuitures as these relate 1o individnaiity
and creative expression).

Concepts

The focus is on the concept of individuality within cultnres and on the varying degrees
to which cultures value and afford opportunitics for individuality in word and in deed. Thus
it Is necessary to pay particular attention to the mythsroligions-ideelogies of the cultures
unde: considerution. The prncipal phenomena studied in the cultures are creative and
arlistic expressions. both as indicators of cultural vatuces with regard to individualism and as
products of individuality and creativity.

Suggested Settings

The suggested settings include a group of four or five cultures frem ¢ifferent periods
astd parts of the world. exhibiting differing patterns of individuality und mitisti-~ expression.
This topic offers one of the best oppoitanitics for developing ideas needed tur historical
integration in succeceding studies at the 10-11 block o grades. The ancient Greek and
mcedicval European sources of moedern Western celture are to be dealt with ahil: some
Lkmowledge of the historical backeround of non-Western cultures should zlso be ucquired. In
addition, it is important that the program include African cultures. In the following list of
suggested settings the ancient Greek, medieval European. and African settings are stronghy
recommended. while substitutions could be more freely reade for the remainis * ones:

(1) Periclcan Athens, including mythology as reluted to the neimadic past of the
Hellenes: empliasis on architecture, seuiptn e, and othier forms of expression as
reflecting the value system.

(2) A selected Africon trital sodialy or Ligedams envphaodizing argistic express moas
refated to social organization and values,

(3) Frunce m the Jate Middle Ages. emphusizing Christiunity and feudallxm. with
special attention to artistic vapressions ss oetlecting the teasion between
individuality and collectivity in the medieval value system.

(4) Confucian Chine . comparing its ethical behiefs und crestive expression with thowe of
medieval argpe,

(5) Mesicos cmplosdsine the coeative 2 cesion of U opeecoquqeest b oo o

the Paiogtie Cliomds e ocpecndon o Do cobenaob s cenoad il v o T
moedern Mesico tespecialiy i paintine and woidecime s gt Stteniies o b
fusion of Indian and Lurepean curtonts and the izplicesions for indniduatity of
cach.
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An shderts eneare ncinguiny nto vadues and ddeaas of ealtare, they shoda be abie tos

Clasaify modes and media of espression according 1o cotesories identivicd i the settings
under study.

Classily the valnes reflected inomvdhs, leeends, and other miterials secording to clhises
idengdtiod fo the settings under study.

Peceribe diffeiences inoart obicets produceed in ditferent societios aecording to medin
that were veed, values retheeted in the obicets, and other distinguishing features,

Identify representative historical puintings and other art works and deseribe some ol the
vilues of the social milicu out of which they came,

Distineuish dilferences in values (virtue, freedony, individoaal ereativity, ete.) as they
existed i socicties selected for study.,

Given several socicties to study, identity and compare ways in awhich cethical and
relivious belivls were expressed.,
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The processes of  disestigation inv wduced it Grades R-00 are browelit (o fail
dovatopnent and solfccons ciousness in Grades 720 The andent bocomes an e that hie ds
nves Triing inoways b e 1o the G0N0 selentisics He eaine orsier control of o]
in. .y processes in the cocrse oF doey clopine ooceneeptaa) erasp of Jhe vopiens foments of
poditical system, cocnomie svsion vl anba centers,

More aefined use is msde of both the it asiive cad onaby tie medes, Sosnetn

st lengis meiah the u He mode or misinle b e Biteeratve me el bat moie g
feauentiv v Poll, modes U Lorr ina sinzie - % ae sty That s he s

g s particudar socic oo whole aid in ternis of Lie et eories Losoush which the

s coseesitsedl (the inteeriive made). white ot the < gie thine be s looking at constructed

~ocial coneepr thutare ap eablotor s e analy o madeh He should deveiop
a sharper consciousness -y relatie o as e becones inereasingy aware of which mode and
witich process be is nwng troim tine 1o time, Jiorical ez i is now for the first time
used explicitly.

Systemiatic stiention is given 1o the 1 de of valuing, Jhe kind of investigation that leads
to decisions and preferences. The student will rroceed Ly defin, g the problems, identifyine
relevant information and values, generating a trin] - ‘ution or alternative solutions. testine
<olutions systematically in terms of their projected consequences, and deciding on 4
preference or a course of action, As these steps are followed the process of intcrenee is nased
in both the o dytic and integrative modes: the stude. st becomes aware of the wavs in wiich,
analytic and ntegrative modes contribute to valuing, wnd of the dangers of crroncous
inference, Both Gie second and third sections of this block of wades culminate in o
systematic investigation of topics that are vahic oriented,

The eleven topics into which these studics are divided are presented in the sequenge
that seems most logical. though some rearrangements of topical content are possible. The
first block of study on the urban environment (Topics R-11) could precede the studics on
comparative political and cconemic systems (Topics 1-7). The main cost of such a shift
would be loss of the opportunity to have the Jearnings albout political and cconomic svstems
applied and interpreted in the urban context. Shifts in the sequence of Topics 3-7 arce alse
possible. For exmmple, a cass could move directly from the introduction of political and
cconomic systems i Topics 1-2 to the contemporary United States in Topic 6. The
historical development of modern politici] ceonomics could then be devsioped in Topics
3-4, und this part ol the study could conclude swith the contemporary comparative
examinations of a command veonomic system such as the Soviet Union and underdeveloped
countrics in Topics 5 aud 7. Topics | und 2 should always open the studies of politiza) and
cconomic systems. however, for they present the basic coneepts for dealing with this arcs of
human behavior, Similarly Topics 8-11, wherever they are presented in Grades 7-9, should

-~ be presented in the scquence given, Wherever shifss in the sequencing of conceptual content

are made., inquiry processes must He adjusted te maintain on effective sequence.
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FAGDD S AND PHGUESEES COMILTITS
Aypes OF fomtetie, it
o lective Potics M
Hicateus: conshiericd clese s Folivicsd i
"D ctinition beboye oo Hrthesity, o
Contrast Politing) roniah
Corrmunic.t:on Constituon
Generidicaiton Decision makinn

Interast articulstion
Valuing Interest aop eition
Rule-acking

Ruleanplication
Rule adjudicntion
Sociat values
SETTINGS THAT MELET THE CRITERIA
L . C eexsnplcs in the dincussion that follows,

Processes .{ Investigation

ihe mode of thinking s exclusively analtic, Qbservation atteuds selectively to those
patterns ol behavior related 1o decision makiv, wnd ddussiticarion is for the purpose of
construction clisses of these selectively ohaerved belaniors I cannot be assumed that by
Grade 7 students will have o firm' understanding of ihe imporiagies off dolning clawses of
behavior (generating debin forul concepts) so precisely that they will be replicable vor other
ol vers and 1o oihier social setiings, Hepee o magor objectite is (lhat students become
proficaent at definition as they develop the coneepts comprisic.e the conzept cluster
“potiiical systenn™ The simplest mnd nrost immediate settings have Seen chosen. in erder to
facititate and muke possible this crucial important learning, Iie vmphasis on definition in
this tepic should be scen as consclidating and culminating the emphusis on the analytic
mode that has permeated most of the carlicr prades,

Concepts

In Topics 1-7 of this block of prades the student * /ili be“eveloping and using the basic
concepts for understanding those categorics of hur . n behavior that are culled “*political™
and “cconomic.” Political scientists and cconomists propose a number of difterent
concepiual approuches to these realms of hweman behavior, Any selection from. or
arragement of, the av.  able conceptual spproachies is necessarily somewhat arbitrary, The
cifort has been to deveiop an array of concepts thut are clear. internally coherent, and
comprehensive in their coverage of political and cconomic phienomena.

“Politic1” behavior relates to (a) the making of decisions that are binding on all
members of a group, and (b) control of the means of pliveical coercion that are the ultimate
basis for implementing and enforcing such decisions. “Economic™ behavior relates 1o the
production and distribution of goods and services. Obviously political and economic
behavior overlap and interpenetrate. For ihe solic of greater apelvticat precision they can be
viewed separately. as in Topies 14 Dhut for the sake of undersiconding their interrelatedness
it is cqually sportam that they be vieved together, as in Fopies 5-7,

The moest weefal badic coneejri for approaching: both those oo peets of huanr i bebinvior s
syszent. A systein isowcluster of parts thet woric interdepantoniy o convert certiain inguts
into cerlan ontputs, An attomobile cngine is o wsiem whose pazts work injerdependentiy
to convert the input gasoline into the output eacrgy. Ina sock:] wostem, ar ipats are fer e
most part beluavioral gcts based upor choicos or decivions. so that sodial systenss may
usttally be seea as decision-tmaking sy tems,

A soct] syatens can be quite Tisited (he sanily Yoo it can by extensive (the foopde of
the United States) The great vatae of tie concept andeni is Hiad i simplicity fac ey 1w
comparative anahysis of ot vinds of sockil froaps, Thus familles, selion! chisses, social
clubs | oovernment ancncies netions, cnd even internoty o net ormingss

jog wom be cosnpared

O N A TN T PO B R R ST P ST IR TCHYR IR L LI IPIRPE
Pnto Cornae ot e 0N ETI RS R RS PO TR DU TR
SO toial sou Sstebgs Bheoco et el e et syene e el alod o
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Thoswe que o apa voncepts ane e follones:

(DY Policical ol How doomembers of e vioup pereeive i ielatiosahip to the
political svvtema™ The deom poliedd caltze retors to the coneml pereeptiens atd beboviors
tonveand o pronp’s poditteal svsiom by membors ot fhe proap. 10is Girongh political cuitie
that Ssuppoit™ inpods are eencrated Tor the sysionn Politienl LUFC COnLeIns e ey
manbo s of e aroup pereeive: o the rates of e e, or the cocepioed proseriptions for
Dehavion, incinatue £ae role of the individuat oy well as Loy fanctiondres: Oy actua!
praciices: cad Eov o cienaiicies between proseriptioas and progtice b the

“ailjet” paliticdd coftures most membas of the group pois

solitiead sysisns In
v thomechos ag obhsenmeis or
revipionts ol decisions made by poliiical elites: in Uparticinimt” polinacal coltures most
members of the sroup expect el they can hive some oatlacioe, diteet or disdiveet, on tie
docisions. e coneepds aoloriy and legiiiona: voeter o the sunportive attributes of
pobitien] sevtoms that e senerated throuzh politicn! culiures, A viabic pobizica? svstem musi
posess authority, in the sense that its decisions are sutticiently aceopted by memboers of ihe
group 1o be carricd into cticet. Authorty will be weakiened or lost i the resime does nat
possess legitinurey, ify that ds. it s not geacrally perccived as leaitimaicly o rightiuliy
holding the decizsion-maeking rvoles, This will depend, i turn, upon the political values
vencradly held in the 2roup. attitudes abouat how, by whom. and to what ends the
decision-nuiking poveer should rightfully be exercised. Politica] secialization is the process
throveh which members of the group come 1o porevive the political system and behave in
relation to it, including the process through which the system generates and strenathens
pereeptions, attitudes, and political values from which supportive inputs flow,

(2) Constitution: Who are the Jecision malkers, how ere they chosen, and within what
limits do they act? The concept constitutioinr, as used here, does not refer 1o a written
docuiment bu! to the written or unwritten “rules of the game™ for decision making that aré
generally pereeived as degitimate by members of the group. In this sense a fumily has a
constitution (however unclear ind unstable) just as in some political system. Subeoneepts
relevant to constitution are: federalism, separation of powers (exceutive, legishitive judicial),
checks and balances (executive veto, for exmmnple).

.-

(3) Decision making: How does the political system function to convert demands into
decisions or rules? Decision making is the general provess through which “demand™ inputs
arc converted into “‘rule” outputs. Like any general process, it can be subdivided into
obscrvable clusses of subprocesses. These ave:

(@) futerest articulation, or the presentation of demands to the decision makers or to
persons with access to the decision makers, The basic political activity involved in
presenting deminds to the decision-maling system is most often carried on through
political groups, such us partics, factions, cliques. interest groups, and clites.
Demands arc pressed through various modes of influence, such is communication,
persuasion, and cocrcion.

(L) Juterest aggregation, or the combination of demonds into alternative policy
choices, In some political systems, political partics are important agencies for
interest ageregation. and interest aggregation is an important part of the Iepislitive
process. :

(<) Rule making. or e setting of nonas of conduct by o dhodoe ol policy, Lovh:
is a familior form of rale making.

(d) Rule application, or the enforcement of specific policy judements by suathoritics.

() Rude adjudication, or the authoritative settling of disputes concerning pelicy
judgments or their apphcation. The judiciad process is @ fonilio oxsnaple of 1ule
adjudication. .

The way the political system is pereeived, as referred 1o in the Giscussdon of pelitios!
culivie. Jv o maior factor in the decizion-mimline process. ond fnab - ancho Gl o0

TPRSITI I NTRYE I BN IS PRI A TS B K ORI T e N L T L A
semeals of ociely.

I this Tosie shidenig Sreaihl byein by atterontiin to dovelen iy oo cabie o Do
amalezing the politicad Behaviors ey Buve selectincle obzenvads Caneepes doscboped Be b
class should then be o tined wnd clabomte dinto Ghe foar boede cosm pod 0i o o0
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Perforinance Objzctives — Hlustrative Exainples
At the end of s topic the student should be able to:

Detine in writing, what s ameuant by pelitical system. The definition must inchuce
consideration of fhe three major component coneepts and Uiedr reypective subicanceepis,

Given two or more socictics for study ard applving the detinition obtained from e
objective shove, propare a contrastive anehvsis of the jdentities and diffeiences in thedy
respective political systeins,

Communicate the findings of his inquiry in precise inguase based upon evidence. using
whatever nredia seem most appropriste such as wriiten lunvuage, charts, uad praphs,

Derine political culiure and its component subconcepts of authority, lesitiney, and
political socialization and illustrate examples of cach in the setlings sciected for study.

Given {wo or more socictics to study, classify theiv pelitical cultures according ro
differences in authority. legitimacy, und politica! socialization.

State generalizations regarding the nature of political culture and its effects apon

people within their culture in terms of authority, legitimacy, and socislization
procesucs.
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TOPIC 2: HOW DO SCCIETIES DEC!DE WHO GETS WHAT?

MODES AND PROCESSES CONCEPTS
Analysis Types of societies: tribal, kingdom,
Observation: selective peasant-urban {inciuding fuedal and
Classification: constructed classes bureaucraiic empire}
Definition: behavioral Political system
*Contrast Political culture
Generalization Constitution
Communicstion Decision making

Econoriic system
Needs: unlimited wants,
limited resources, scarcity,
priorities
Production
Tactors of production: natural
reseurces, labor, capital,
technology, management
Sectors of production:
agriculture, extraction,
service
Division of labor and comparative
advantage: by age, sex, and
ascribed class
Distribution )
Decision makiing: tradition

SETTINGS THAT MEET THE CRITERIA
See examiples Ir, the discussion that follows.

Processes of Investigation

The same inguiry processes that were used in Topic 1. are used in more complex
seitings and with a new array of concepts (those dealing with economic behavior). Assuming
that students are now competent to define behavior with some precision, the emphasis shifts
to contrast {of political and economic systems in two new settings as well as the settings
treated in Topic 1).

Concepts

Students will discover that the general phenomenon of decision-making systems can be
subdivided for closer analysis by area of human behavior, and that a parsicularly important
area for such analysic is “economic™ behavior, or behavior related to the production and
distribution of goods and services. As economic behaviors are selectively observed and
classified, students are asked to inquire in terms of the concept of an economic system as a
subsystem of any social system. In an economic system the basic inputs are resources —
natural, human, capital and entreprencurial — and materizl needs or wants to be satisfied.
The basic outputs are decisions about what shall be produced, how the needed goods and
services are to be produced, and how a1d to whom the products are to be distributed. As
with political systems, the essential characteristics of economic systems can be analyzed by
asking certain questions. The characteristics to which these questions are addressed are the

. identifying key concepts and asking certain questions. Again the effort has been to develop

an array of concepts that are clear, mtema.lly coherent, and comprehensive in their coverage
of economic phenomena.

The concepts and questions that, for this program constitute economic system are as
follows:

(1) Needs: What goods and services are most wanted? In any social groups presently
imaginable, economic wants are (theoretically) unlimited, resources are limited, and desired
goods and servicas are scarce. Therefore priorities have to be established.

(2) Producsion: How are the needed goods and services to be produced? There are three
particularly useful conceptual approaches to production. The first is through factors of
production: natural resources, labor, capital, technology, and management and
entreprencurship. The second is through sectors of production: agriculture, extraction (of
natural resources such as fish, lumber, and minerals), service, and industry (mass fabrication
in factorics). The third is through division of lubor and compurative advantage, both
occupational and regional. Division of labor also runs by age and sex, and, in many
economic systems, by ascribed class.

(3) Distribution: How and to whom are goods and services to be distributed? Associated

with distribizion are a host of subconcepls, such as: trade, middlemen. transportation,
money, balance of paymenis, wages, labor unionization, rent, and profit .
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(4) Dccision Making: How are decisions made about needs, production, and
distribution? Economic systems are usually classificd into feur groups according to the way
ezonomic behavior is regulated mainly by tradition, that is, by a long established adaptive
pattern for wresting the bare economic necessities frem the natural environment through a
relatively undeveioped technology. In market economic systems, decisions are made largely
by the operation of the market. In these systems production has been augmented by
givision of labor and technological advance to create the market. Subcuncepts related’ to
such systems include: private enterprise. profit motive, opportunity cost, price corpetition,
and advertising. Command economics systems are those in which decisions are made by
central ageticies for planning and control. Subconcepts related to these systems include:
govermnert regulation, government ownership (socialism). Finally, economies that have
eletnents of both market and command are called mived economic systems.

The new settings introducted with this topic are to be compared with the settings of
Topic 1 in terms of political systers; the concepts belonging to economic system are to be
developed in termis of the new settings; and the new settings are to be compared with eaclh
other and with the settings of Topic | in terms of economic system. It is important that
students see, through using the two clusters of concepts t jether, that political and
economic behavior are intimately interrelated; that they may be separ=:i«d for purpose of
closer analysis; but they must also be related to each other.

Suggested Settings

The settings are two variants of peasant-urban societies, one a bureaucratic empire
based economically on pessapt agriculture, and the other a similarly based feudai society. A
secondary criterion is the need to develop knowledge for historical integration. The
bureaucratic empire should be an ancient “high” civilization. Ancient Egypt seems
particularly advantageous in several respects: the wealth and dramatic quality of the
artifacts through which it can be studied; some espe-ially interesting economic factors, such
as the technology of irrigation and the heavy expenditure of economic resources for
ceremonial, religious, and political pusposes; and its links through Biblical history with the
Judaec-Christian tradition.

The feudal setting should meet the need for historical background to modern Western

. history. France has been recommended as the setting for studying religious and artistic

aspects of medieval Europe in Grade 6. 7 he suggested setting for studying the economic and
institutional aspects of European feudalism might be medieval England. This would be
particularly advantageous in view of the suggested English settings for studying mnodern
political and economic systems i1 succeeding topics.

Performance Objectives — lllustrative Examples
At the end of this topic the student should be able to:
Define economic system and give illustrations from tribal and peasant societies,

Given a specific society for study, analyze and contrast the interrelationships that exist
between the political culture and economic decision-making.

Given two or more societies for study, state generalizations regarding economic
behaviors o2 the basis of observation and classification of those bj haviors.

Based upon the concepts and generalizations developed from the proceeding objective,
propose an economic system mode! for a given society.

Distinguish among the three modes of thinking which may be used to study economic
systems.
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10PIC 3: HUW VU miARKeET ECONOMIES DEVCLOF AND FUNTTION

MODES AND PROCESSES CCONCEPTS
Analysis Types of societies: tribal, peasant-urban,
Observation: seicctive rural-urban
Classification: constructed classes Economic sy<tem
Definition: behaviorai Needs
Contrast Production
'Generalization Factors of production: natural
Generating hypotheses resources, l2bor, capital,
Testing hypotheses iechnology, management and
Using models entrepreneurship
) Sectors of production: agriculture,
Integration extraction, industry end
Observation: comprehensive industrialization
Classification: observed classes " Division of labor and comparative
Definition: refined advantade: occupational and
Comparison regional
Similarities of observed! events Distribution: trade, middlemen,
*Historical integration transportation, money, balance of
payments
Decision making: market, priwvate
enterprise, profit motive,
opportunity cost, price competition
Economic growth
‘Tuke-off”
Gross national product
SETTINGS THAT MEET THE CRITERIA
See examples in the discussion that follows.

Processes of lnvestigation

In the analytic mode, the student utilizes the same processes @5 in Topics 1 and 2 in
analwvzing the market economy and in developing additional subconcepts appropriate to that
economic System (industrialization, trade, market, nrice competition, and the like). The
process of generalization is carried farther than it has been before, to include not only the
generatien but the testing of hypotheses (for example, the hypothesis that division of labor
increases prnduction, as tested by the development of the woollens trade). Still another
generalizir | process, the use of models, is emphasized (testing the Anglo-American economy
of the 18tn century against the model of a purely rational market economy).

But in this topic the student is asked to do more. than develop and apply abstract
concepts an? models. Market economies developed at a particular stage in the historical
experience of particular Western societies, and this fact carries the student into the
integrative mode. Through the processes of classification and refined definition, he takes his
categorics from the observed society, reshaping them somewhat for his conceptual purposes
(the observed class “Navigation Laws” and related phenomena might, for example, be
refined into the concept mercantilism). Especially he practices, now for the first time
explicitly, historical intcgration, in which he is concerned with the temporal and casual
relationships among his refined classes.

It is particularly important for the student to understand that he is inquiring about
these phenomena in these two different modes, and to understand why. He should sce that
for some purposes it is uscful, in the 2nalytic mode, to conceptualize market ccondaiics
abstractly, apart from any particular social setting in which they may be found. He should
see that for other purposes it is useful, in the integrative mode, to understand market
economies as developing in particular times and places, with particular causes, conditioning
factors, and deviations from the pure model. If he has learned to understand the Amecrican
economic system in its origins both analytically and integratively, se will be able to
understand the changed economic system of his own day. That is, he will be able to
establish, in the analytic mode, its identities and contrasts with the abstractly
conceptualized market system; while in the integrative mode he will be able to asscss the
bhis\.orical and cultural forces that have caused it to change and that will affect the direction
in which it'may change in the future.

Concepts

The objective is to understand market economics in terms of the concept cluster
croncmic system. as described In Topic 2. This incans also developing the subsoncepts that
are particularly pertinent to the muarket type of system. These include, as factors of
production, natural resources, labor, - capital, technology, management, and
cutreprencurship; as  sectors  of  production, agriculture, extraction, and industry
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(particularly industrialization as an cconomic process): as divisions o1 fabor. botn
occupational divisivn and regional division: as aspects ol distribution, trade. middlemen,
transportation, moncy, and balance of payments: and as aspects of decision making, market,
private enterprise, profit motive. opportunity cost, and price competition. In addition the
concept of economic growth is introduced, with such related concepts as rake-off and gross
national product.

. Suggested Settings

If market cconomies are to be dealt with both analytically and integratively, settings
have to be thought ubout somewhat differently. Aslong as inquiry is wholly in the analytic
mode, choice can be made from a wide vaiiety of settings containing behaviors from which
the specificd concepts can be derived, while in the integrative mode, inquiry focuses on
particuiar situations or settings.

Market economies arose, by and large, in Western Europe and North America in the
period roughly since the fifteenth century. But the focus must be radically narrowed if
effective inquiry is o occur. More closely specificd settings should be selected -- njore than
one arc probably necessary — and collectively they should meet the following critzria: (1)
they should be cffective vehicles for eliciting the concepts and subconcepts required for
understanding the market political system in the analytic mode; (2) they should enable
students to inquire into the naiure and causes of economic growth in market economies,
again analytically; (3) thcy should permit historical integration of the most critical features
of the development and growth of market economies; and (4) they should provide
background for understanding the present economic system of the United States.

The following suggested settings meet these criteria:

(1) The woolens trade in England and the Low Countries in the 14th — 16th centuries;
the rise of the market. In this setting students should see how the division of labor (both
regional and occupational} and, to a lesser extent, improved technology began to create a
growing market in the manorial economy of late medieval England and the Low Countries.
In this relatively simplified setting such conceptualized phenomena as trade. middlemen (the
rise of the bourgeoisie!), transportation, money. private enterprise, profit motive. and
entreprencurship should be clearly evident. The early enclosure movement offers a dramatic
contexf for developing the concept opporiunity cost.

(2) Anglo-Amezrican trade in the 18th century: the creation of an international market.

The focus is on Anglo-American trade as a product of the commercial revelution ihat had

accompanied European overseas exploration and colonization. The European and North

American economiz2s are seen as resting on a great extension of the regional division of labor

and consequently on the international market and international trade. Concepts relating to

international trade, such as balance of payments. should be developcd. British mercantilism

. should be looked at as an impediment to the development of a fully rational international

market. Concepts relating to production should be explored, for example, variability of

access to the factors of production for Virginia tobacco planters or West Indian sugar
planters as contrasted with English shipbuilders.

(3) The English industrial revolution: the ronnding out of the market economy. The
primary emphasis is on the role o technological innovation, entrepreneurship, capital, and
labor in the early development of the English textile industry. A secondary emphasis is on
the shift from mercantilisin to laissez-faire economic policies by the British government.
Adam Smith’s T/e Wealth of Nations could be drawn upon in developing a fully rational
model of the market cconomy.

(4) The American market revolution: “take-off”* into sustained economic growtl. The
subject of economic growth, raised implicitly-in the preceding settivig, would here be the
explicit conceptual focus in the context of the creation of a national market economy in the
United States in the early nineteenth century. The conceptual emphasis would be an
extension of the regional division of labor as a result of improvemer:ts in transportation,
with industrialization introduced as a supplementary development. Students suight here ask
questions about the relationship between economic growth and social characteristics (social
mobility as related 1o entreprencurship), as well as values (the “Protestant ethic™).

(5) The Affluent Society: pro:iucer-consumer ‘market relationships, advertising,
consumer credit, national-spending decisions, the paradox of affluence and poverty.

ERIC 0
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Performance Objectives — 1ltustrative Examples

At the end of this topic the student should be able to:

Given onc or more historical scttings to siudy, analyze each society through the use of
onc or morec economic concepts such as nceds, production, distribution and decision
muXing,

Define ‘and illustrate the ideology and theoretical functioning of an ideal market
economy.

Define and illustrate the concept of “economic take-off."”

State generalizations regarding causal factors in the rise of the market economy, and
identify weaknesses and/or counter arguments regarding the generalization.

Describe how the market economy was a product of a unique set of social
interrelationships. )

Contrast integrative and analytical studies by stating how each may be used to
investigate market economies.

1
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TOPIL 4: HUW LU DEMOCRATIC FOLITICAL SV3TEMS
DEVELOP AND FUNCTION?

MODES AND PROCESSES CONCEPTS
Analysis Political system

Observatiun: selective Political cwiture
Classification: constructed classes Authority, legitimacy
Definition: behavioral Political vaiuss
Contrast Political socia.ization
*Generalization ' Constitution: preruwgative, representation,

Generating hypotheses civil rights and (iberties,

Testing hypotheses federalism, z<paration of

Using models : powers {executive, legislative,

judicial), checks and balances
Integration {executive veto, etc.)

Observation: comprehensive Decision making
Classification: refined Influence: communication, persuasion
Comparison {propaganda) coercion

Similarities of observed events Political groups: parties,
Historical integration factions, cliques, interest '
Communication groups, elits

Social stratification: status
(ascribed and achieved),
Man-land ratio
SETTINGS THAT MEET THE CRITERIA
Sce examples in the discussion that follows.

Processes of Investigation

Inquiry is again both analytic and integrative, using the same processes as in Topic 3 in
the same way, applicd now to political behavior. The further exercise of this kind of mixed

- anquiry in a new context is necessary to establish a firm command of the respective uses of

the two modes and their relation to each other.
Concepts

The objective is to understand the modern democratic state in terms of the concept
political system, as described in*Topic 1. This means also developing the subconcepts that
are particularly pertinent to this kind of political system. Subconcepts related to political
culture include: authority and legitimacy, political values, and political socialization. Those
related to constitution include: prerogative, representation, civil rights and liberties,
federalism, separation of powers (executive, legislative, judicial), and checks and balances
(executive veto, bicameralism, etc.). Related to decision making are modes of influence
(communication, persuasion and propaganda, and coercion) and political groups (parties,
factions, cliques; interest groups, elites). Concepts related to political behavior are social
stratification (with the associated concepts of status, mobility, caste, race and class) and
man-land ratio. : : .

Suggested Settings

Again, as in Topic 3, a particular setting is very broad: early modern Western Europe
and North America, more particularly England and its American colonies, where the modern
democratic state actually first developed.. The problem, therefore, is to choose a group of
more restricted. settings that will: (1) facilitate an understanding of the modern political
system; (2) facilizate a historical integration of the development of the modern democratic
political system; and (3) provide background for understanding the present political system
of the United States.

The following suggested settings meet these criteria:

(§)) Engla.nd in 1688: the Glorious Revolution. This setting would be especially effective
for devcloping understanding in the realm of political culture. The system of newly
developing political values can be extracted directly from a classic document, John Locke’s
Of Civil Gorernment, while some of the important constitutional changes can be drawn
from the English Bill of Rights. The concept of political socialization can be developed by
asking what part of the English population belonged in any significant sense to the
politically socialized community.

(2) Massachusetts in the 17th century: the development of representative government.
Here the student can inquire into the relationship between man-lund ratio, increased social
mobility, and the co.istitutional chang:s toward broader participation, at the levels of both
town and province. a4
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(3) Boston and the Continental Congress, 1763-1776: the American Revolution. While
attention would be given to political culture in all its aspests. the emphasis would be on
political activity, the character amd methods of the American Whig opposition to British
policy.

(4) Pennsylvania in 1776: the creation of a democratic state. This study of the adoption
of the most democratic of the Revolutionary state constitutions would draw particularly on
the concepfs of political valucs, political groups, and constitution.

(5) The United States, 1785-1791: the Federal Constitution and the Bill of Rights.
Inquiry wouid focus particularly on the Constitutional Convention in terms of deccision
making, drawing upon other conceptual clements of political system in the coursc of the
study.

Performance Objectives — llustrative Examples
At the end of this topic the student should be able to:
Use concepts of political system and culture to analyze selected historical settings.

Define and illustrate the ideology and theoretical functioning of an ideal democratic
state including codificd statements.

Contrast the ideals of the democratic state to those of a feudal state, .dcntlfymg points
of similarity and difference.

Contrast the ideal of the democratic state te practices within the democratic state.
State generalizations regarding the causes of revolution.

Given a specific denocratic state to study, develop generalizations regarding the casual
factors which lead to its rise.

Given a particular cultural setting, state generalizations regarding the interrelationship
of the growth of the market economy and the development of the democratic state.

IMustrate how the democratic state was the product of a umqu*' set of factors within a~
given setting.

Describe the decline of feudal authority and legitimacy in contrast to the rise of the
desnocratic sentiment.

3
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TOPIC 5: HOW ARE DECISIONS MADE IN A COMMAND
POLITICAL ECONOMY?

MOOES AND PROCESSES CONCEPTS
Analysis Political systems
Observation: selective Political culture
Classification: constructed classes Constitution: communism, party
Detinttion: behavioral bureaucracy
*Contrast Decision making
Generalization Economic system
' Needs
Integration . Production
Observation: comprehensive Factors of production: socialism
Classification: ofxserved classes (government ownership)
Definition: refined - Sectors of production
*Comparison Division of labor
Communication Distribution
Oecision making: central governmental
ptanning and direction
Economic growth
*Take-off”
Gross nationa! product
SETTINGS THAT MEET THE CRITERIA
See examptes in the discussion that follows.

Processes of Investigation

In the analytic mode, inquiry secks to develop concepts that characterize command
economic systems with emphasis on contrast of command systems and other systems. At
the same time inquiry in the intcgrative mode looks to the crucial elements in the Russian

‘experience tha. have produced this particular form of command sytem.

Concepts

The emphasis is again on political system and economic system. The concept of
economic growtlh and those subconcepts that are particularly germane to the Soviet
command systems, such as caramunisin, party bureaucracy, and central gavernment
planning and direction are used in this study.

Suggested Settings

The suggested setting is the Soviet Union. A more narrowly focused setting could be
selected to facilitate inquiry into the crucial characteristics of a command political
economy. The setting chosen should cnable students to ask how the Soviet system is most
like other systems, as well as how it is most different from other systems. Characteristics to
be considered in the choice of settings should include: the relationship of the political group
in control to the stais, a major economic decision or policy, a change of regime, processes
for accommodating individual wants to the centrally defined goals (incentive sysiems,
distribution of consumer goods, and the like), and the status system and degree of social
mobility.

Performance Objectives — lllustrative Examples

At the end of this topic the student should be able to:
Define and illustrate political and economic aspects of a command cconomic system.

Contrast the political and economic system of 1 command economy with the ideals of
the liberal state and point out arcas of agreement and differences.

Contrast the ideological rationale for a command political economy with its practices
and statc points of agrecment and differences.

Describe the relationship between past practices and systems and the development of a
command political-cconomic system.

State gencralizations regarding the interrelationship of political-cconomic decision
making in a conunand system.

Defend a position regarding the merits of a command vs. a noncommand system.

4
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TOPIC 6: HOW ARE DECISIONS MADE IN THE MIXED
POLITICAL ECONO™ Y OF THE PRESENT-DAY UNITED STATES?

MODES AND PROCESSES CONCEPTS

Analysis Political system

Observation: setective Political culture: party identification
Classification: construcucd classes Constitution

Definition: behavicral Decision making

.
Contrast L
. . Influence: communication (mass
Generalization X ’ . R
media), persuasion, coercion,

Integration {civil disobedience)
Observatic .. comprehensive ' Palitical groups: parties,
Classification: observec! clastus factions, cliques, interest
Definition: refined ) groups, elites
*Comparison Economic system
Communication . Needs

Production

Factors of production
Sectors of production
Division of labor: automation
Distribution: labor unionization,
welfare state, advertising
Decision making: mixed (market and
government regulation), fiscal
and monetary controls, corporation,
fabor union, monopoly, oligopoly,
countervailing povvers

SETTINGS THAT MEET THE CRITERIA
See examples in the discussion that follows.

Processes of Investigation
Inquiry is to thc same purposes and utilizes the same processes as in Topic 5.
Concepts e

Once more the emphasis is on political system and economic systera to deveiop those
subconcepts that are particularly germane to the mixed political economy of the
present-day United States, such as govermment regulation, fiscal and monetary controls,
corporation, labor union, monopoly, oligopoly, adyertising, and countervailing powers.
Crucial characteristics of the present political economy of the United States are to be
identified by contrasting it with the earlier American political economy and with the
political economy of the Soviet Union.

Suggested Settings

The general setting of the United States must be narrowed to a selection of narrowly
focused szttings (or case studies) that will facilitate inquiry into crucial characteristics of the
political economy. Characteristics to be considered in the choice of settings might include
such things as: (1) the competitiveness and el{fectiveness of the market (as affected by
advertising) as a system for deciding what should be produced; (2) the role of-citizens
(through political parties) in deciding who should He President; (3) the role of corporate
management, labor unions, and government in determining the wage level: and (4) the
factors affecting a governmental decision (invelving Congressional action) related to the
maintenance of cconomic stability and growth.

6Y
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Pertormance Objecuves — itusirauive Exampies

At the end of this topic the student should be sble to:
Define and illustrate the ~lements of a mixed political economy.

Contrast the ideology of the democratic state to the practices of the mixed
political-economic system and state the diffcrences and similarities.

Contrast the economic and political decision making of a command system to that of a
mixed political-cconomic system.

State generalizations regarding the relationship of ideology and practice in a command
and a mixed political-cconomic system.

Describe the -actual changes which led to the mixed political economy in comparison
with the ideal and practical description of the democratic state.

State generalizations regarding the czuscs of the changes from the ideals of the
democratic state to modern mixed political economies.

Contrast the role of the individual in the decision making processes of a commend and a
mixed political-cconomic system.

Develop a model to show ways an individual in a mixed political economy can affect
decision making.

State generalizations regarding social problems and their effects on the change from the
ideals of the democratic state to the system of mixed political-economic states.

Identi{y social conditions or problems which may lead to further alterations of the
mixed politicat-economic state.
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TOPIC 7: HOW CAN UNDERDEVELOPED suUCIRIiEd LUPE
WITH THE DEMAND FOR RAPID MODERNIZATION?

MODES AND PROCESSES CONCEPTS
Analysis Underdeveloped societies
All the processes, but especiatly— The revolution of rising expectations
*Contrast Political modernization
*Generalization All the conccpts developed in
*Inference Topics 1-6
Integration
Al the processes, but especially—
*Comparison
*Inference’
Valuing

Defining the probfem
*ldentifying, examining

and refining relevant values
identifying relevant information
Generating triaf solutions
*Testing solutions
*Deciding
Communication

SETTINGS THAT MEET THE CRITERIA
See examples in the discussion that follows.

Processes of Investigation

In this topic the complete range of inquiry processes is used.

The emphasis, however, is on the ase of the valuing mode which brings into use the’
process of inference. (For example, in considering the problem of economic growth in
Brazil, one would ask whether generalizations, drawn from analysis, about the
indispensability and methods of capital accumulation are applicable to the provicm at hand;
similarly one might ask whether a conclusion about the importance of developing a national
transportation network, drawii from studies of economic growth in the United States, was
applicable to the Brazilian situation.) Students should be made aware of inference as a
conscious process, so that the dangers of misplaced inference and overgeneralization can be
avoided.

Inquiry in valuing should start with a clear definition of the problem. This must
necessarily be accompanied by deciding what is wishea or valued, a choice that often takes
the form of establishing priorities among competing values. Students should realize that
values are often unconscious, confused, and mutuaily contradictory. Therefore the first step
in valuing must be to examine values in the area of the problem and decide which are most
relevant. The next step is to refine and make consistent those values that are most relevant
to the problem. Having defined the problem and established the relevant values, the next
task is to identify relevant information, partisularly conclusions drawn by inference from

. the analytic and integrative modes of thinking. This information provides the basis for

generating one or more trial solutions, or alternative courses of action. One then tests these
solutions by trying to predict their consequences as carefully and fully as possible; and on
the basis of the tests one decides for the solution that comes closest to solving the problem.
while having the fewest undesired consequences in other areas.

In this Topic the student puts himself in the place of the decision maker in a particular
modernizing society and attempts to develop his decision in terms of the real possibilities
and limits in the society.

Concepts

The focus is on underdeveloped societies which are in various stages of modernization
and the interrelated proeesses of economic development and political modernization. Within
this context the student has an opportunity to draw upon aad integrate all the concaptuad
understandings lic has developed in Topics 1-6. In this study. he sees the various political
and e¢conomic systems previously studied as possible models. He draws upon the
understanding he has developed of political and economic processes to judge the probable
conscquences of this or that course of action.

. '-;47
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Suggested Settings

At lcast two socictics which are in the process of modernization should be studiced, in
order to understand the great differences in the situations and problems of such socictics.
The two should be drawn from different parts of the world. Brazil would be a particularly
interesting case, because of its geographical and social diversity and its enormous resources
and cconomic potential. Ghana, or another newly independent African nation, would
illustrate the difficulty of developing a modern political system to replace an imperial
regime and in a context of tribal rivalries.

Performance Objectives — 1llustrative Examples
At ihc end of this topic the student should be able to: -

Given a specific underdeveloped nation to study, define and illustrate the economic and
social problems of that nation.

Describe the traditional value system ofan underdeveloped arca and the impuct of these
values on the development or lack of development of the arca.

Delinc and illustrate the clements needed for ecconomic development and relate each of
these in an analysis of the developmental potential of a: underdeveloped arca.

State the prdccdurr_:s for rational decision making.
Propose solutions for the political and cconomic needs of an underdeveloped area.

State gencralizations regarding the interrelationships of politics and cconomics in an
underdeveloped arca.

Contrast the problems and gaals of at least two underdeveloped areas and fompare the
technigues employed for develjopment.
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TOPIC 8: HOW DID THE EMERGENCE OF CITIES
CHANGE THE LIFE OF MAN?

MODES AND PROCESSES . CONCEPTS

Analy,—is : The food-producing revolution (" 'the
great transtormation’’) -

Types of societies: tribal, peasant-
urban, cural-urban

Observation: selective
*Classification: constructed

classes Urban functions
City-hinterland interaction
Integratinn
All 1ae processes, but
especially—

*Cultural integration
(Historical integration)

SETTINGS THAT MEET THE CRITERIA
See examples in the discussion that follows.

Processes of Investigation

Inquiry is first integrative and then analytic. An instance of the creation of urban life is

* observed through artifacts such as potsherds and early documents. Utilizing such evidence as

survives, the student inquires in the integrative mode, especially through the process of
cultural integration. Shifting to the analytic mode, he then studies gencral characteristics of
the phenomena he has examined, vngaging particularly in the classification of patterns of
behavior in terms of constructed classes (in this case a typology of societies and several
concepis concerning urban characteristics and relationships).

Concepts

This Topic marks the transition from a comparative-historical study of
political-economic systems to a final segment of study where the understanding of

political-economic systems will be brought to bear in a consideration of the urban'

environment.

The conceptual focus is on the food-producing revolution, the associated development
of urban life, and the changes in culture ushered in by that revolution. In this context the
student devclops basic concepts, such as urban function and city-hinterland interaction, that
he will be using for analysis of urban life generally.

Suggested Settings

The principal setting should be one of the most ancient peasant-urban cultures for
which adequatc evidence has survived, for example, Sumer. But comparative refercnce
should be made to a selected contemporary peasant-urban culture to underline the point
that this is a gencral human phenomgcnon not restricted in time.
Performance Objectivets — lllustrative Examples

At the end of this topic the student should be able to:

State generalizations regarding the connection between the agricultural revolution and the
rise of citics. ' '

Compare the population densities, political, economic and social systems before and after
the agricultural revolution.

Compare technologies of the post-agricultural revolution period with those of a modern
peasant-urban setting to identify points of similarity and differencc.

State generalizations regarding the transformation of values as i result of permanent
scttlement (e.g., ti¢ notion of territory, idca of property) that apply to modern as well as
to ancient settings.
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TOPIC 9: HOW HAVE CHHIED VARIED i 1nicin
FUN“TIONS AND CHARACTERISTICS?

MODES AND PROCESSES COMNCEPTS
Analysis Urban functions: commercial,
Observation: stiective Political, military, cuitural,
Classification: constructed classes multiple, ctc.
Definition: tehavioral Urban location
*Contrast City-hinterland interaction

Generalization

Integration
All the processes, but especially~
*Cuitural integration
{Historica! integration)

SETTINGS THAT MEET THE CRITERIA
See examples in the discussion thut follows.

Processes of Investigation

Inquiry in this Topic is weighted on the analytic side, as the student sceks to develop a
conceptual understanding of tine characteristics and functions of cities and urban life under

-a wide variety of preindustrial conditions. Emphasis is on contrast among the cities studied

in terms of the listed concepts. Use is also made of generalization (for example, tf
generation and testing of hypotheses abaut urban location). The cities are also studied to
gather information for cultural integration and implicitly, historical integration.

Concepts

The emphasis is on the varying functions of cities and characteristics of urban life as
related to functions. The approach is from the point of view of regional and urban
geography, with attention to such concepts as wurban location and city-hinterland
interaction. . :

Su-gges;ed Settings

Probably four cities will provide the desired range of variation, while no more than four
can be studied in adequate depth without taking undue time and creating undue repetition
of conceptual themes. The cities selected should be of different functions, periods, and
cultures, but 21l should be preindustrial, in view of the esmuphasis on industrial cities in the
following topics. Consideration of building knowledge for historical integration suggests the
special advantages of ancient Rome (a city with pre-emirent political functions),
Renaissance Venice (a iniddleman between three cultures), and Reformation Geneva (a
religious center). The fourth choice might be a major Far Easter. or African city — Canton,
Peking, Tokyo, Calcuttz or Nairobi — in the early modern period, both before and after the
first major Western penctrations of the area.

Performance Objectives — Hlustrative Examples
At the end of this topic the student should be able to:

Define and illustrate: the functions of at least four different types of preindustrial cities
(e.g., administrative, religious).

Define and illustrate the reasons for preindustrial urban location.

Define and illustrate the influence of preindustrial urban areas ¢ their hinterland.
Contrast the functions of the preindustrial cities selected for study.

Contrast the differences and similaritics between selccte‘d preindustrial and modern urban

area (the latter on the basic of the student’s untutored perception of the modern urban
arca). .
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TOPIC 10: HOW HAS mUOUERN URBANIZATIOIN
CHANGED THE LIFE OF MAN?

MDOES AND PROCESSES CONCEZTS
Analysis Industrialization
Observation: sciective Rural-urban thift, migration
Ctassification: constructed classes Urban functions: commerciaf,
Qefinition: behavioral political, military, cultural,
*Generalization services, recreational, muftiple,
) etc.
Integration . . Urban location
Cultural integration . Intra-city patterns ot location
City-hinterlana nteraction
Valuing Interaction among urban areas

Location, movement, and interaction
of social groups in the urban
environment

Metropolis, megalopofis

Natural resources, conservation

SETTINGS THAT MEET THE CRATERIA
See examples in the discussion that foliows.

Processes of Investigation

Inquiry is again principally in the znalytic mods, as students develop the concepts for
understanding the modern urban environment. Generalization is especially practiced (in
generating and testing hypotheses to explain rural-urban shift and urban characteristics).
Again this primary activity is supplemented by cultural integration. (the comprehensive
understanding of particular cities). In addition, valuing is used (as students become aware of
their attitudes about their own environment}.

Concepts

The initial focus is on the massive rural-urban shift of recent times and the associated
phenomena of industrialization and migration. Students ask why and how this shift to urban
living has eccurred, how the nature of the city has clianged, a'.d how the nature of life has
changed under conditions of modern urbanization. They ask what determines the location
and the physical arrangements and characteristics of the modern city (urban functions,
urban location, intracity patterns of location). They ask about the relationship between a
city and other cities (interaction among urban areas), and between a city and the area
around it (city-hinterland interaction). They ask how man's relationship to the natural
environment and natural resources has changed, and what new problems this has produced
(conservation). Finally, they ask how relationship's among social and ethnic groups have
changed under modern urban conditions (location, movement, and interaction of social and
ethnic groups in the urban environment).

Suggested Settings

The primary setting is the student’s own metropolitan area or the nearest large
metropolitan area, with comparative reference to other cities and societies as appropriate,
and to nearby rural areas.
Performance Objectives — lllustrative Examples

At the end of this topic the student should be able to:

Develop generalizations regarding the impact of the industrial revolution on the changing
nature of urban areas. -

Definc and illustrate the concept of urban functicn (post-industrial) and the
interrelationships of an urban area and its hinterland.

Use concepts from urban geography to analyze the local urban area (or other urban
arcas).

Identify and analyze social problems in urban arcas and propose relevant courses of
action.
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TOPIC 11: HOW CAN THE QUALITY OF URBAN LIFE Bt iIMPHUVED?

MODES AND PROCESSES CONCEPTS
Analysis The zesthetic quality of the urban
All the processes, but especially— environment
*Inference Decision maiing for the city . .
, All the concepts utilized in
Integration Topics 8-10
All the processes, but especially—- .
*Inference
Valuing

* All the processes -

SETTINGS THAT MEET THE CRITERIA
See examples in the discussion that 1ollows.

Processes of Investigation

As in Topic 7, the emphasis is on the full range of tasks in the vakiing mode, though in
this topic relatively greater attention is devoted to defining the problem (deciding in what
respects, in view of one’s values, the quality of urban life should be improved). And again

.the entire range of inquiry processcs, especially inference, are used.

Concepts

All the concepts developed in Topics 8-10 will be used in addressing the valuing
problem of how the quality of urban lifc can be improved. The study should include
physical and aesthetic characteristics of the city (housing, transportation, and other
aspects), social services and facilities (health, education, recreation, cultural activity), and
relations among sccial and ethnic groups. Particular attention should be given to the process
and institutions of planning and decision making for the city and their adequacy (by whom

and at what level, local, regional, state, or national).
Suggested Settings

The primary setting, continucd from Topic 10, is the student’s own metropolitan area or
nearest large metropolitan area, with comparative reference to other citics and societies as

appropriate. .-
Performance Objectives — lllustrative Examples
At the end of this topic the student should be able to:

Define and illustrate political and economic decision making processes in a modern urban
area.

Develop solutions to selected urban problems (using the'processes outlined in the valuing
mode). .

Develop criteria to identify strengths and weaknesses in arguments for and against current
proposals for meeting urban problems.
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Grades 10-11: Man: Past and Present (Historical Integration)

The program in these ycars is specificz'ly historical. These studies build upon the
numerous historical studies in the earlier grades (historical integration). In Grades 10 and 11
historical integration becomes the primary objcetive.

This block of iearning sarves two purposes. First it affords the stugent exercise in
integrating the different kinds of social-sciences learning he has experienced. In setting out
to deal with cach successive historical situation, he is asked to cousider which of the
previously mastered inquiry processes, concepts and generalizations may be most fruitfully
employed. Thus these two years of historical study may be seen as a synthesizing exnericnce
in applying and sharpening the skills and understandings developed in Grades X-9.

Sccond, this block of learning is designed to realize the special values of historical study
per se and to understand the relation between past and present. By studying the history of
Western man and the United States, the student is better enabled to understand, and hence
to deal with, his own time and social setting. Equally important, by studying the historical
cxperience of socicties very different from his own, the student extends his understanding
of the range of sucinl situations human being* have experienced and of the complex
interrelationships atnong the components of changing human and social situations.

The historical studies in these two years, as well as the historical settings in the earlier
grades, include a year’s siudy of United States history, a half ycar or slightly morc devoted
to some central issues of modem world {(mainly Western) histor;, 2ad a half-year or slightly
Iess devoted to the history of a2 non-Western society. in view of the difficulty American
students will have in getting “‘inside™ non-Western societies, the intensive treatment of a

'single non-Western socicty is preferred to a broader and necessarily more superficial study of

non-Western historical experience in general.

These studies aie arranged by Topics as follows:

Topic }: How did the United States come to be the way it is, and how is it changing?

Topic 2: How have national groupings and conflicts affecfed the life of man?

Topic 3: How hzs India maintained its cultural unity over such along ptriod and such
a diversity of peoples? '

OR: How did China develop mankind’s most durable socio-political system, and
why has it been replaced? :
OR: Why has Japan become Asia’s only technologically advanced society?

There are some advantages in studying these Topics in the sequence as listed. The
problems dealt with in Topics 2 and 3 probably require greater maturity than thosc dealt
with in Topic I, becausc they are less familiar to the student. A firm grasp of the American
historical experience will probably increase the comparative insights {0 be gained by
studying other historical experiences. But these advantages are not so compelling as to rule
out a different sequencing of the Topics.

The Topics in these historical studies are further divided into Subtopics. The
“*historical wisdom®’ that is the main objective cannot be derived from a comprehensive, and
therefore nscessarily superficial, factual knowledge of the chronological history of any
society. Chronological comprehensiveness must be sacrificed to intensive inquiry at critical
points. What is important is a growing competence in historical integration and thus the
development of a view of historical reality that is relevant to the student’s sense of identity
and his increasingly refined values. This means that the student must, to some extent, go
through the same steps as the historian from evidence (sources) to hypothesis to testing
(further evidence) to gencralization.

The closely focused Subtopics which this kind of *‘inductive” or *“‘discovery” inquiry
requires arc related to cach other by chronological and thematic progression. While the
student should understand that his studies arc therefore somewhat prestructured to lead him
in promising rather than futile dircctions, every effort should be made within Subtopics to
preserve opportunities for the student to see for himsclf some things that are not
preprogrammed as well as some possibility for variation in the preprogrammmed outcomes.
Each Subtopic should be introduced in such a way that the student can sce its relevance to
him and the world in which he lives.

A further modification of format for presenting this block of learning is dictated by the
fact that inquiry processes and basic concepts remain constant throughout the two years.
All inquiry processes contribute to historical integration mnd will be drawn upon. While
valuing does net enter directly, it cannot be divorced from historical integration. Insofar as
historical inquiry s related to considerations of present.identity, personal or social, vilues
necessarily enter. In looking at the undifferentiated past, the student of history picks out
for study thosc aspects that scem to him “significant,’”” which is to say, those aspects that
have an important relationship to his present and to the questions “Who am 1?” “Who are
we?” He *“‘cares” about this or that aspect of the past begause of its relation to an aspect of
human expericnce about which he “cares™ in the present. Legitimately enicring into
historical inquiry in this fashion, valucs can distort the inquirer’s perception or
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interpretation of the past, particulasly if they operate covertly or unconsciously. 1neretore
it is important that students remain aware throughout these studies of the role of values in
historical inquiry.

The methodological issucs surrounding the process of historical integration should be
explicitly raised in connection with the first Subtopic of historical study. Students stiould be
asked to consider the necessity of selecting certain aspects of thc past for study,.the

‘criterion of “‘significance,” the role of valucs, the central problem of causation, the nature

and limitations of historical evidence (including ihe evaluation of sourccs), the use of
hypothesis, and the natuse and limitations of historical “proof” and argument. These
methodological considerations should be developed, not in the abstract, but in the course of
dealing with the substantive historical problems posed by the Subtopics.

Like the inquiry processes involved, the concepts basic to historical inquiry remain
constant throughout the two years. These concepts are special ways of viewing social rcahty
that are most characteristically used in historical integration. One is the idca of change over
time. A second, the interrelatedness of past and present, is concerned with the way the
present influences our perception and use of the past, as well as the way the past and
perception of the past influences the present. Third, the bistorian shares with other students
of GSaxiety, particularly, the cultural anthropologist, a preoccupation with the
interreiatedness of all aspects of a sociery. Finally, the concept of mudtiple causation reflects
the histerical inquirer’s persistent preoccupation with the question of why things have
changed the way they have, and his conviction that single factors do not often account for
the larger patterns of change. In addition to these basic historical concepts, all the concepts
developed in Grades K-9 will be drawn upon throughout these two years of historical study.

Theiefore inquiry processes and basic concepts need not be discussed further in
connection with the separate Topics and Subtopics, and the following table applies to the
entire two years of study.

Interrelatedness of all aspects of a

Valuing society
Multiple causation

SETTINGS THAT MEET THE CRITERIA
See examples in the discuszon that follows.

Suggested settings and more specific concepts, drawn from those developed in
preceding grades, will be discussed in connection with Subtopics rather than Topics.
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MODES AND PROCESS COMNCEPTS
Analysis and Integration All the previously developed concepts,
All the process, as they as they relate t—~
contribute to— Change over time
*Historica! integration Interrelatedness of past and present .
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TODIC 1; MOW HMAQ THE LINITEN RTATEQ COMFE TO RF THF WAY IT IS,
AND HOW IS IT CHANGING?

The study of United States history should be developed around a selection of the most
critical dimensions of Amicrican development. Each dimension should be examined in the
general period that scems most appropriate, and the resulting Subtopics should be arranged
in a generally chronological, though often overlapping order. In this way the advantages of

‘boih thematic analysis and chronological relationships-can be examined. Within ¢ach

Subtopic the study should proceed through close analysis of carcfully sclected and narrowly
defined scttings. The Subtopics below are suggested as one way in which such a unit of
study may be organized. These arc not meant to be prescriptive, but alternative patterns
should be sclected with great.care in order to fit the needs of this unit. The study should
conclude with an analysis of the contemporary United States in terms of the selected
dimensions.

Each Subtopic should be introduced in a sctting that makes clear the relevance of the
dimension being studicd to the student’s own world. Students should be asked: “Why do we
ask this question of history?” “What validity can the historian assign to his findings?”
“What is meant by relevant if it is not simply synonymous with contemporary? Each
Subtopic should conclude by re-asking the same questions, in order to cnable the teacher to
cvaluate the student’s progress by comparison of “before’ and *“after” responses.

Subtopic 1a: How did the social structure that the colonists brought from
Europe change in the course of their life in America?

Concepts

This study makes cxtensive use of the previously developed concepts related to social
stratification, particularly status (ascribed and achieved), caste, class, and social mobility.
The concept of man-land ratio will be especially useful in explaining differences between the
stratification systems in England and the American colonies. Using thesc concepts, students
should inquirc inte the rigidly stratified socicty of late medicval England; the increascd
mobility {bothi up and down) of Elizabethan times, especially as this relates to motives for
migrating to thc American colonies; the loosening of social cohesion and stratification
during the carly period of colonization; the counter-movement toward a more rigid and

elaborated stratification system as opportunities for wealth cpened up; the continuing’

opportunitics for mobility provided by fronticr and urban environment; and the high degree
of mobility and cgalitarianism that was manifest in the carly decades of the ninetecenth
century. The overriding question is the degree to which the American stratification system
diverged from that of England, and the rcasons for the divergence. Students might also
ponder the valuc implications of high mobility, by comparing the lot of low-status groups
(including cthnic groups) in rigidly stratificd societics and in mobile socictics with
widespread expectations of status achievements.

Suggested Settings

The scttings might inclsde: (1) stratification and mobility in the student’s own socicty
as related to his aspirations for a certain style of life; (2) social stratification on an English
manor in the 14th ceatury, as in G. G. Coulten, Medieval Panorama, (3) selected instances
of mobility in Elizabethan England (a merchant, an cnclosing landlord, an impoverished
gentleman, the urban poor); (4) loosening social cohesion and stratification in a New
England town in the 17th century; (5) Williain Byrd 1! as an instance of the rise of the
Virginia gentry in the 18th century; (6) Benjamin Franklin as an instance of urban social

.mobility; (7) mobility in rclation to cheap land as portrayed by Créveceeur; (£) mobility

and egalitarianism in the Jacksonian era as portrayed by foreign obscrvers.

Performance Objectives ~ [llustrative Examples

In studying the social-stratification systems of England and her American colonies in
the 17th and 18th centurics the student should be able to:

Define social stratification and use the definition to classify social structures in the
colonies and in his own environment.

Define social mobility and assess its effects upon the value systems of the colonists and
later Americans.

Given @ colonial society, relate changes in social class to the eavironment, sequence of
political events, and the set of values of the people.

Deszribe patterns of social beliavior in the colonices in terms of a refined definition of

labor systems.
§o
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The basic theme is the development of nationalism in its several aspects, seen first in the
sense of mission of the New England Puritans; developing inconsciously in the practice of
colonial golitical cutonomy; crystallizing in the bid for independence; maturing in the
cfforts to develop a national culture; and culminating in the expansionism of the first half of

the nincteenth century.

Suggested Settings

After a brief survey of symbols and manifestations of nationalism in the student’s
experience, development of nationalism might be analyzed through some of the following
contexts: (1) the first gencration in Massachusetts Bay as *‘a city set upon a hill,” “the
vanguard of God’s Providential design for mankind;” (2) the land-bank struggle in
18th-century Massachusetts: the defense of colonial autonomy; (3) the decision for
independence in 1776: Thomas Paine defines American nationality and virtue; (4) the
symbols of nationality: the Fourth of July in the carly republic; (5) the campaign for an
American culture: Noah Webster’s An American Dictionary of the Luglish Language,
Cooper’s The Deerslayer (followed by Mark Twain’s “Fenimore Cooper’s Literary
Offenses™), the Hudson River School of Painting, and Emerson’s T/he American Scholar; (6)
the Manifest Destiny of the Americans: the war with Mexico.

Performance Objectives — lllustrative Examples

Ir. studying the development of a sense of American nationality prior to the Civil War
the student should be able to:

Define nationalism and identify those aspects of social, economic, and political growth,
1744-1850, which contributed to American nationalism.

Identify the features of American life that impaired a sense of nationalism during the
period 1744 ~ 1850.

Assess the importance of nationalism during specific periods of the era.

Compare expression of contemporary American nationalism with previous
manifestations. .

Subtopic 1c: How did Americans develop a more democr..ic political system?

Concepts

This study would extend the concepts associated with political system. especially
political socialization, the modes of political influence, and political groups and parties.
Inquiry would start with an examination of deferential politics in the colonial period and
the role of cliques and factions. Next students would examine the politicalization of new
strata of the population during the Revolutionary crisis and accompanying the development
of the first party system in the 1790%. The study would then turn to the revival of the
two-party system and the full development of popular sovereignty in the 1820’s and 1830%.
The operation of the two-party system would be analyzed, emphasizing the nature and
determinants of party identification and voting behavior, the major parties as coai.ticns, and
the decentralized and federal character- of the American party system. The persistent
question is: “To what extent does tiz political system, at various stages, cnable majority
interests and opinions to influence public policy, and why does (or does not) the system

change?”

Suggested 3ettings

The study might begin in the student’s own world by asking him to consider honestly
iwo questions: “How important are government actions to him, compared with other things
that arc important to him, and therefore how much time and zffort is it sensible for hun to
spend in trying to influence those actions?™ “What is the most effective way for him to
spend that time, and how much does he think he can influence the government?™ After this
otictitation to a basic dimension cf political socialization, the following scttings might be
explored: (1) deferential politics in 18th-century Virginia; (2) the erosion of deferential
politics: “the mob” in New York City, from the Liberty Boys to the emergence of
Tammany and the clection of Jefferson; (3) the drift toward popular sovereignty: the
Presidential clections of 1824 and 1828; (4) popular sovercignty at the grass roots: the
political carcer of Davy Crockett; and (5) the operation of the two-party system: the

President’zi election of 1844.
r'e)
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Performance Objectives - Hjustrative Examples

In studying the American development of a democratic political system the student
should be able to:

Use the concepts associated with political systems previously developed in tic analytic
mode to describe the decentralized and federal character of the Amcrican party system
as it dcvclopcd 1760-1860. . -

Exp]am how the principle of compromise dffectcd party policies during the era
1760-1860.

Use the description of the American political system to assess the effects of conflicting
interests on public policy and changes in the system.

Describe ways that an individual might choose to participate cffectively in influencing
public policy.

Subiopic 1d: What impact has the introduction of enslaved Africans
had on American life?

Concepts

The emphasis is on the pull between those forces in American life making for the

" establishment and perpetuation of African slavery and those making for its abolition. Such

concepts as caste, cthnocenirisii, racism, yalues. and ideology are centrally involved.
Students should consider why slavery was cstablished, why it was abolished in some places
and not others in the Revolutionary period, why and how white southerners came to defend
it more strongly and northerners to attack it more strongly, why the southern states
seceded, and why emancipation accompanied the Civil War.

Suggested Settings

The study might start with a question about the student’s own community: How might
it be different if Africans had come frcely to America like other immigrants, insicad of
being enslaved? Then the following scttings might be utilized: (1) from indentured scrvants’
to slaves: Africans in 17th-century Virginia; (2) Revolutionary idcalism and the retreat of
slavery: abolition in Pcnnsylvania and Jefferson’s view of slavery in Virginia; {3} the
southern defense of slavery: Nat Turner’s Rebellion, the Virginia slavery dechate of
1831-1832, and the pro-slavery argument; (4) group reactions to slavery: colonization
movement and scttleinent in Liberia; abolitionists, the “underground railroad” and Harricet
Tubman; (5) the northern attack on slavery: John Brown from Bleeding Kansas to Harper’s
Ferry; (6) the Union breaks: the Charleston Democratic convention, the Presidential
election of 1860, and the secession of South Carolina; and (7) emancipation: Lincoln, the
Radicat Republicans, and the Emancipation Proclamation.

Performance Objectives -— Illustrative Examples

In studying the impact of enslaved Africans on American life, the student should be
able to: .

Compare in behavioral terms the cffects of slavery upon the enslaved and the enslavers.

Define race, racism, caste, and cthnocentrism and apply the definitions te historical and
contemporary multiracial situations.

Assess the cffect of Revolutionary idealism and Abclitizaism on the established
political order prior to the Civil War.

Identify himself and his behavior in relation to the conflicting values inherent in the
abolitionist movement,
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Subtopiv Te: How bavl Niatiican: sdjusicd to the divemsity of pooplec and cultieac?
Concepts

The concepts in the previous Subtopic continue to be developed, as the continuing
discrinination against emancipated slaves and their descendants is studied. Another
dimension of discrimiination — that against ethnic groups who were not descendants of
slaves and whose skin was not black — comes under consideration. Students should begin by
inquiring into the failure of the Reconstruction and the deepening racism and discrimination
that sprcad from the rural South to the northern citics with the migration of the Black in
the 20th century, with the attendant- tensions and problems. They should evaluate the
diffcrent strategies for Black leadership, and should inquire how and why the Supreme
Court changed its position on the constitutionality of various forms of discrimination.

A balanced approach to this unit might embrace an analysis of Irish immizration from
the nativism of the 1840°s to the success of John F. Kennedy in 1960. And finally, the
complexity of the American situation might best be understood by looking at the failure of
the “Melting Pot,” with the rise of Social Darwinist thought, the “New Immigration' of the
late 19th century, and the creation of a restrictive immigration policy after World War I.
Conflicts and attitudes toward the Chicano and Indian in California in contemporary times
could serve to make the issues of discrimination and cultural diversity inost relevant to
students liere.

The central problem throughout is to understand the factors in American society that
have assisted and resisted the integration of culturally and racially diverse groups as fully
equal citizens. .

Suggested Settings

The study might start with a question about the student’s own community: “How
might it be different if Reconstruction had succeeded in integrating Blacks into American
life on a basis of equality?” Then settings such as the following might be used: (1) the
failure of Reconstruction: the Port Royal experiment in South Carolina, the Radieal
Republican regime, and the victory of the “Redcemers;” (2) racism north and south:
migration of southern rural Biacks to nnrthern cities; (3) the Constitution and
discrimination: Plessy v. Ferguson and Brown v. Board of Education; (4) ethnic groups
within the Americansociety, including studies of leadership strategies: Americans of African,
Chinese, Indian, Irish, Japanese, Jewish, Mexican, Puerto Rican heritage.

Perfarmance Objectives — lllustrative Example

In studying the post Civil War discrimination against Blacks and other ethnic groups
that continues to generate tensions and conflict in American life, the student should be able
to:

Assess the role of government (federal, state, and local and their executives, legislatures,
and judiciary) in perpetuating or improving conditions of ethnic groups in areas such as
housing, education and employment opportunities.

Given a specific ethnic group for study, identify their aspirations and achievements in
the light of the stereotypes and restrictions placed upon them subsequent to the Civil
War,

Given a particular social setting for study, define in terms that can be behaviorally
classified how segregation and integration are practiced.

Identify himself and his behavior with the reality of given situations and strategies in
the efforts of ethnic groups to attain equality.
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large-sczle business organization?

Concepts

The objective is to inquire into the causes and consequences of the movement toward
consolidation and large-scale organization in business, labor, agriculture, government, and
other aspects of iife. Relevant concepts include competition, nionopoly, oligopoly, labor
unionization, corporate organization. goverument regulation, and welfare state.

Suaqgested Settings

Inquiry might again start with the student’s own communiity The class might be asked
to design and conduct a survey of what proportion of the labor force and what proportion
of the economiic activity fell within the sphere of large-scale organization as opposed te
individual or small-scale enterprises. The class itself might be surveyed as to carcer
aspirations, whether in large-scale organizations or individual enterprises and the rcasons for
the choices. Inquiry might then proceed in the following contexts: (1) business
consolidation: the Stundard Oil Trust, the Sherman Anti-trust Act, and the pattern of
concentration; (2) Theodore Roosevelt and the Prcgressive Mentality; (3) consolidation in
the 1920’ in relation to the Great Depression; (4) the New Deal and labor: organization of
the stee! industry; (5) the New Deal and social wclfare: the Social Security system; (6) the
Fair Deal and government responsibility for the economy: the Maximum Employment Act
of 1946.

" Performance Objectives — lustrative Examples

In studying the manner in which Americans havé tried to cope with the growing
concentration of population, business, labor, and agriculture, the student should be :ble to:

Given two or more historical settings in points of time, compare the definitions of
relevant concepts such as immigration, migration, urbanism, competition, monopoly,
oligopoly, unionization, government regulation, and social welfare.

Given specific factors about business or agricultural concentration such as consolidation
or organization, identify their effects on the established order of life in a particular,
community in the United States.

Identify his own values and bechavior that have been affected by the growing
concentration of population, business, labor or agriculture.

Evaluate solutions to problems arising from increased concentrations in relation to the
value and behavior patterns existing at a given time.

Subtopic 1g: How have Americans been affected by their relations with
the rest of the world?

Concepts .

L ]

This Subtopic raises two different kinds of questions about a series of critical episodes
in the international relations of the United States. The first question is “Why did the United
-States act as it did in each of the episodes? The second question is *“‘What national interests
and ideals are vital, and how they should enter into the country’s foreign policy. Concepts
involved in these questions include: national interest, ideals and ideology, national security,
Joreign markets and investments, pentral rights, imperialisin, alliances, aggression, embargo,

Joreign aid, public opinion, propuganda, sphere of influence, and collective security.

Suggested Settings

A great varicty of settings would be suitable for this Subtopic. They might include: (1)
the national interest during the 19t century era of isolation: the Louisiana Purchase, the
Embargo, and the declarction of war in 1812; (2) economic interest and Amcrican
imperialism: the Roosevelt Corollary; (3) “*saving the world for democracy™: the decision
for war in 1917; (4) national interest and national ideals: American involvement in World
War I1; (5) national interest and national ideals: the beginnings of the Cold War and
involvement in Asia.
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Performance Objectives — Illustrative Examples

In studying how Americans bave been affected by their relations with the rest of the
world, the student should be able to:

Asscss forcxgn-pol:cy decisions in terms of outcomes that af;u.tcd the national interest,
national security, and jaternational standing. .

Evaluate American behavior in a scries of foreign-policy decisions in terms of
international involvement and collective security.

Identify the values and behavior of groups which resulted in conflict between the
parochially oriented and the internationally oriented Americans.

Relate his own value system and aspirations to a given cpisode in American foreign
rclations.

Subtopic Th: Where is American society headed today?

Concepts

This Subtopic brings together the concerns of the previous Subtopics in the context of
the contemporary United States. The concerns of Subtaopics la, 1d, and le are brought
together in a focus on justice and equality of opportunity for atl Américans. The concerns
of Subtopics le and If arc brought tcgether in a focus on the effectiveness of democratic
controls over public policy. And the concerns of Subtopics 1b and 1g are brought together
in a focus on the national interest and America’s role in the world.

Suggested Settings

Many different settings will be appropriate, and the appropriateness of settings may
change from year to year. The following are illustrative: (1) poverty, mobility and welfare;

" (2) civil rights: alternative strategies for justice; (3) the Cold War: majority opinion and

foreign-policy decisions; (4) democracy and civil libertics.

Performance Objectives — Illustrative Examples

In bringing together and focusing upon major concerns in contemporary America the
student should be able to:

Draw inferences in writing from data gathered through a comparison of past with
present views of a current issue.

Given a major public-policy decision in a specific area such as poverty, welfare or civil
rights, develop criteria to cvaluate its effectiveness.

Identify his own values and bchavjor in relation to major public-policy decisions.
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TOPIC 2: HOW HAVE NAHUNAL GROUPINGS AND CONHLIC IS
AFFECTED THE LIFE OF MAN?

This study secks to provide an understanding of major phases in the development of the
modern (mainly Western) world. A particular objective is to cnable students to gain
historical perspective on what may be the mosi pressisig problem of the contemporary

. world, the control of war. Suggested themes are: the origins, nature, and
psycho-philosophical foundations of the nation-state; the causes and naturc of aggression
among organized politics; the role(s) of military cstablishments; and, developments in
methods of waging and controlling war. Each theme is pursued through intensive inquiry
into carcfully sclected cases.

Subtopic 2a: What makes a ‘‘state’’ g ‘‘state”?

Concepts

In tl:is Subtopic students should come to understand that the national state is a
relatively modern henomenon, and to inquire about how the state emerged and managed
to command the loyalty of its citizens. The concepts of sovereignty, authority, and
legitimacy arc central to this analysis. Students should ask whether the myths or theories
generated in states about the sources of their authority and legitimacy actually correspond
with the real sources of authority and leytxmacy Particular attention should be paid te the
role of ideology, religion, and quasi-reiigion in this connection.

Suggested Settings

Scttings should excmplify the emergence of the Western state under the acgis of the
monarchy and in connection with the church; the sccularization of the state and the growth
of secular nationalism; and the development of modern states resting on quasi-religious
ideclogics. Some choices might be: (1) monarchy and papacy in medicval and carly modern
France, through the wars of religion: church vs, state — divided loyaltics; the state-church as

* the legitimizer of the rcunification of political loyaitics; (2) revolutionary and Napoleonic
France: the lay state and sccular nationalism — the reopening of the question of ultimate
loyalty; (3) Nazi Gurmany from Hitler to Nuremberg: the state as church and the limits of
obedicnce; (4) the United States in 1775 and today: the crecation of a sovcrexgn state and
the legitimacy of its demands. .

; .. :
; Performance Objectives — Hliustrative Examples
In studying the growth of modern national states the student should be able to:

Given a specific state for study, develop definitions of sovereignty, authority, and
legitimacy.

Given a specific state for study, compare real sources of authority and legitimacy with
assumed sources.

Use historical perspective to develop inferences regarding the sovereignty of specific
states, the church, and other politics.

Identify his own valucs and behavior in relation to the concept of loyalty to the state.

B -3

Subtopic 2b: Why have societies sought to impose their wills on other societies?

Concepts

Students inquire into major varictics of aggression and their roots. Relevant concepts
include ethnocentrism, racism, religion, secutlar ideology, imperialism, colonialism, foreign
trade and investment. The central question is: “What makes groups of pcople bchave

i aggressively toward other groups of pecople?””

Suggested Settings

Inquiry might begin with the student’s own community and the social-psychological
processes involved in aggressive behavior among neighberhood peer groups or gangs. Then
such cases as the following might be examined: (1) the cxpansion of Islam; (2) European
imperialism and the anticolonial response in Kenya or the Belgian Congo (or both); (3) the
United States and its adversaries: ideology and power-block diplomacy since World War i1,
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pFertormance Ubjecuves — niustrative kxampies

In studying why socicties sought to impose their wills on other societics, the student
should be able to:

Use historical perspective to compare the nature of aggression by small groups or
national states. .

Clzssify the causes and results of specific examples of national aggression.

Evaluate the ecffects of aggression upon the valuc systems of the aggressors ana
aggrieved in specific historical cases.

Relate his own values or behavior to value patterns or behavior which have historically
encouraged aggression, e.g., ethnocentrism, ideology, imperialism.

Subtopic 2c: Why do military establishments so universally exist, and
how do they affect the societies of which they ate a part?

.

Concepts

Here students inquire into the reasons military establishments exist, the various forms
they take under different circumstances, and the varying roles they play in their societies.

. Particular attention is paid to the problem of civilian control of the military, and civilian

control as oppesed to military control of domestic and foreign policy. The question is:
“Under what circumstances can civilian control be maintained and under what
circumstances can civilian control be niaintained and under what circumstances will it be
endangered?” Relevant concepts include: national security, internal security and police,
amateurism versus professionalism in military establishments, and pseudo-Parkinson’s Law
(2 military establishiment creates rnieeds which a state must meet).

Suggested Settings

The sclected settings should exemplify varying socio-political roles of military
establishments, for example: (1) Argentina: the military as a conservative socio-political
force; (2) Republic of Algeria: the military as agent of radical socio-political change; (3)

Prussia: the autocratic state as instrument of the military; (4) Isracl: the' modern democratic
“nation-in-arms;” (5) Japan since MacArthur -- an attempt at demilitarization.

Performance Objectives — lilustrative Examples

In studying why military establishments universally exist and the way they affect the
societies of which they are a part, the student should be able to:

Identify and classify the roles of military establishments of two or more nations in
modern history.

Use historical perspective to compare the reasons for military ascendency at specific
times in two or more nations’ existence.

Identify the characteristics of militarism which have been antithetic to democracy.

Assess the value ‘of a military establishment to the maintenance of sovereignty, and to
the maintenance of order.

Assass the nature of relationship between the military establishment and the state in a
given historical setting. .
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Subtopic 2d: Can man’s technological abilities for destruction be offset
by hisimaginationand the desire to maintain the peace?

Concepts

. Students are asked to consider and account for cnanges in the nature, scopc, and
destructiveness of Western warfare since the Middle Ages, and then o consider the changing
diplomatic mcthods for controlling war and their adequacy. Relevant concepts include:
territorial. state, national soverignty; professional, volunteer, and conscript armics;
international law; balance of power; alliance and multual security; ilitary technology.
nuclear deterrence: arms race and nuclear proliferation; arms control; “brushfire” wars;

contaimment; coexistence; “domino’’ theory.

Suggestad Settings

The selected settings should exemplify crucial changes in war and diplomacy from carly
modern times to the present. For example: (1) the 30 Years’ War: limited war; feudal levies,
mercenarics and conscript ammices; the recognition of the sovercignty of territorial states and
the beginning of international Jaw; (2) Napolconic Wars: the “nation in arms;”’ universal
conscription vs. professional atimies, balance of power diplomacy and collective peace
settlements; (3) World War 1i: unlimited surrcnder; the citizen as soldicer; United Nations —
nationalism vs. internationalization of the peace; (4 the Cold War: containment, “brushfire

wars” and the balance of nuclear terror — coexistence or 7.

- Performance Objectives — Illustrative Examples

In studying the advances in the scopc and destructiveness of war in relation to advances
in the diplomatic methods for limiting war, the student should be able to:

Classify belligerency in terms of purpose and extent of effort.

Classify diplomatic efforts to avoid belligerency as a means of resolving international
controversy. .

Usc specific cases in time to compare the effects of war upon the citizenry of
belligerent states. : ‘

Define concapts relevant to the prevention of the use of military force for resolving
national and international problems.

Draw inferences about preventing belligerency as a means of resolving intcrnational
controversy from data gathered 2bout international cooperation among nations during

the period 1918 to the present.
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TOPIC 3: HOW HAS INDIA MAINTAINED ITS CULTURAL UNITY OVER SUCH A LONG
PERIOD AND SUCH A DIVERSITY OF PEOPLES?

The purpose of studying a single non-Western socicty in depth is to give students an
opportunity to achicve some perspective outside that of Western, Judaco-Christian socicty.
If students arc to sce that time is not an independent entity outside the mind, but that it has
been created by society as a hcuristic and organizing device, they must be given an
opportunity to view the world (at least vicariously) from the perspective of a socicty that
docs not share the Western concept of time. This difficult feat of getting inside the
perspective of another socicty requires extensive cxposure. To attempt to decal with more
than one non-Western society or the non-Western socicty in general would produce
superficiality. Thercfore the study should be of only one non-Western socicty, any one that
has a Jong and documented history. Alternative studies of - ndia and Clina are outlined here.

The study of India asks students to understand the basis of the cultural stability that
has been maintained over such a long period and such a diversity of peoples. Indian culture
is cxamined in its origins, in its intcraction with scveral groups of invaders, in the movement
for independence, and in its role in contemporary, modemizing india.

The purposc of the unit is not so much to guide the student into a conventional study
of the'history of India organized along chronological lincs and based on the usc of
traditional historical materials; but rather to allow him to study a society and its origins in
depth  through comparative  techniques, applying the knowledge contributed by
anthropologists and other social scientists as well as historians. The student will be asked to
delve into scurcc matcrials dealing with religion, philosophy, politics and the cucumstanccs
of daily life, and into Indian literature, both ancient and modern.

Subtopic 3a: How did the principal features of traditional Indian
culture take shape and persist?

Concepts

The objective is to lead the student to an understanding of the interaction of peoples,
events, and cultural concepts which produced what came to be known as “‘traditional
India.” In thc process, the student will become conversant with the main elements of
Hinduism, its highly ordecred character, and the rigidity it imparis to the social system
through caste and associated concepts and institutions.

Suggested Settings

The scttings might include: (1) conjectures on the Dravidian Indian; (2) the slow
intrusion of the Aryans into the Indian subcontinent and their interaction with the
indigenous pcoples; (3) the resuliing cmergence of Hinduis:n (the Hindu Philosophy revealed
through the cpic the Bhagavad Gita and Kalidasa’s fifth-century play, Skakuntala) and the
reformers Gautama (Buddha) and Mahavira.
Performance Objectives — Ilfustrative Examples

In studying the way in which the principal features of traditional Indian culture took
shape and persisted, the student should be able to:

Devclop a definition of caste.

Contrast the concept of incquality iriherent in caste as an absolute in one culture to the
concept of equaiity in another.

Use lhistorical perspective to compare a culture that considered clmngc cssential for
stability ‘o a culturc that considered change irrelevant.

Use dirrct observation to discover and identify dimensions of stratification in peer and
adult relationships in local school and community situations.
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Subtopic 3b: How has Hindu India interacted with its invaders?
Concepts

The purpose is to inquire into the interaction between traditional India and :ts invaders,
with attention to both those traditional Indixn characteristics that were adopted by
forcigners and thow clements of Hindu traditionalism that proved resistant to foreign
penctration and change. Since India was invaded over its long history by many foreign
groups, the study should be pursued through two cases showing contrasting patterns of
intcraction. All the previously decvcloped concepts related to cultural interaction are

- germane.

Suggested Setting§

The following cases seem especially useful: (1) Indian assimilation of the Moghul
invaders, perhaps as seen in life around late Moghul Delhi as portrayed in the film The
Sword and the Flute; and (2) Indian resistance to enforced change by the equally resistani
British invaders, especially as portrayed in novels such as E. M. Forster’s A Passage to India.

Performance Objectives — lllustrative Example

In studying the interaction of Hindu India with its invaders, the student should be able
to:

Contrast the impact of military invasion to cultural invasion.

Develop historical infercnces to explain the evidence that new ideas brought by invaders
seldom replaced the old in India.

Subtopic 3c: How did traditional Indian culture affect the struggle for independence?
Concepts

Rather than presenting the achievement of Indian independence in all its aspects, this
Subtopic is primarily concerned with the mixture of traditional Indian and Western factors

in the movement. ’
Suggested Settings

It is suggested that this inqury be pursued through a compaurative analysis of the two
principal leaders of the independence movement: Gandhi and Nehru. The autobiographics

of both Gandhi and Nehru and the collected works of the former provide ample source
material for the student. '

Performance Objectives — 1llustrative Examples

In studying the mixture of traditional Indian and Western factors in the movement for
Indian independence the student should be able to:

Compare the different but complementary characteristics of two Jeaders, Gandhi and
Nehru, who sought the same goal.

Classify the factors in the drive for independence which aided the development of a
sense of nationalism.

Asscss the value of nonviolent techniques of resistance for post-independence relations
Letween India and the West.

Assess the value of Hindu acceptance of diversity for the development of Indian
nationalism.
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Subtopic 3d: How are traditional and modern elemenis interacting in
present-day India?

Concepts

Here students are asked to examine coniemporary India with a view to how much of
traditional India rcmains, how Hinduism is adapting t¢ the modern world and how the
survival of traditional culture affects the processes of modernization in Indian society. All
the concepts related to cconomic development and political modernization are germane.

Suggested Settings

Many different settings might serve the purposes of this Subtopic. Examples are: (1) an
Indian village in 1930 and in 1960, as described in W. and C. Wiscr, Behind Mud Walls; (2)
changing attitudes toward caste in rural and urban India; and (3) the Indian peasant’s
reception of new agricultural techniques, as described, for example, in K. Nair, Blossomns in
the Dust; (4) life in a typical south Indian town as depicted in the novels of R. K. Narayan;
and (5) a general overview of life in_ modern India as gleaned from nzwspapers such as the

Times of India, the Hiudustani Times and The Hindu.

Performance Objectives — lllustrative Examples

In studying the interaction of traditional and modern clements in present-day India the

student should be able to:
Identify similaritics and differences in traditional and contemporary modes of

interaction.
Explain why change is occurring more rapidly in some aspects of culture than in others.

Distinguish differences in the traditional and emerging roies of men and women.

Identify enduring and changing fcatures of the caste system.
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ALTERNATE TOPIC 3: HOW DID CHINA DEVELOP MANKIND'S NOST DURASBLE
SOCIQ-POLITICAL SYSTEM, AND WHY HAS 1T BEEN
REPLACED?

The overall conceptual theme is the cultural basis for the Confucian socio-political
system, and the extraordinary durability of the system until it recent overthrow by the

. Communists. The arrangement of Subfopics parallels that for the study of India.

Performance objectives similar to those presented above should be developed.

Subtopic 3a: How did the principal features of traditional
Chinese culture take shape and persist?

Concepts

Here the student is asked to understand the philosophical, social and political bases of
Chinese culture. Previously developed concepts that are relevant include all those related to
social organization and political system.

Suggested Settings

Settings might include: (1) the consolidation of Chou feudal states by Ch’in, guided by
the totalitarian principles of Shang Yang and Han Fei-tsu; (2) the Confucian-Taoist

. philosophy as a way of life; (3) the Confucian-Taoist philosophy as a basis for government;

(3) an early Chinese agricultural community, exhibiting the fixed-role hierarchical family
social base and the agrarian economic base of gentry elite and peasant masses.

Subtopic 3b: How did Confucian China interact with its invaders?

Concepts

Here the student is to compare the Chinese pattern of accommodation to penetration
along its inner Asian borders and to European penetration along its ocean frontiers. .
Suggested Settings

Settings should include selected aspects of the following: (1) along the inner Asian
frontiers, the hierarchical family- of nations (and tribute systems) and the alternation of
Chinese and conquest dynasties; (2) along the ocean frontiers, China’s experiment with

- maritime trade and confrentation with the European lazissez-faire economy and national

sovereignty (the treaty system).

Subtopic 3¢: How did the Chinese establish their modern independent nationality?
Concepts
in this Subtopic students will seek to understand the revolutionary efforts to transform

completely an ancient culture, first by a series of Nationalist reformers and
self-strengtheners influenced by modern Western culture, and then by, leaders under the

* inspiration of Communist ideology.

Suggested Settings
The complex developinents being studied can perhaps be secn most clearly by studying
Sun Yatsen and Mao Tse-tung, their attitudes toward traditional Chinese culture, the

sources and main eclements of their ideologies, and their strategies and programs for
transforming China. :

g7
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Subtopic 3d: How are traditional and modern elements interacting in
present-day China?

Concepts

The concern here is to assess how much China is being changed, the degree to wihich
traditional patterns are surviving under new namecs, and the ways mnovatxons are being

affected by traditional influcnces. -

Suggested Settings

One way of organizing this part of the study is through the following settings: (1) an
agricultural cemmunity, examincd from the point of view of change in the family structure
and the agrarian economy, and asking whether the old classes have been continucd under
new names; (2) Communist techniques of organizing people in a major city to meet social
goals and to solve their own problems; (3) the Cultural Revolution as reflecting Mao
Tsc-Tung’s view of the most needed basic changes, of the major obstacles to change, and of

the most effective techiniques for achieving change.

ALTERNATE TOPIC 3: WHY HAS JAPAN BECOME ASIA'S
) ONLY TECHNOLOGICALLY ADVANCED SOCIETY?
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Grade 12A: Man as a Decision-Maker: Social Policy in the United States

While the entire program in studies of inan is designed to prepare students for their
roles_as citizens, this half-ycar of study is particularly directed to that end. The central
purpose of this study is to develop a realistic undcrstanding of the decision-muking processes

~and of the contribution that ordinary citizens do and can make to those pracesses. The

formal nachinery of government and the economic system arc elaborated only insofar as
necessary to develop this primary understanding.

The study evercises the entire range of inquiry processes in both the analytic and
integrative modes. In Topics 1-3, decision making is studied in terms of defined behaviors
and replicable concepts. The particular decision-making system of the contemporary United
States is studied in terms of its interrelations with othier aspects of its specific social and

historical setting._

A widc variety of settings are chosen to illustrate the sweeping range of decision making
in our socicty, in the private as well as the public sector, and at ail levels froin the local

community to the nation.

Care must be taken in all of the topics to prevent raluing from creeping in covertly.
Students are not to address themselves to the merits of the policy issues used as settings for
analysis, and the teacher must exercise great care to insure that every side of an issue is
presenited fairly.

It must be emphasized throughout the treatment of cach of the Topics below that it is
an empirical question whether propositions devcloped at the level of interpersonal
decision-making arc valid at organizational and socictal levels. And in most cases there
presently exists little rescarch evidence to demonstrate the applicability or lack of
applicability of knowledge derived at one level of decision making to a different level of

decisions.

The rules which govern the behavior of individuals, small groups, families, i.c.,
irterpersonal interaction, do not necessarily apply to larger collectivities, organizations, or
governments. Factors to be considered at the interpersonal level are not necessarily of
Jevel of interaction between organizations and vice versa. Thus, policy decisions appropriate,
for an organization or a government cannot be based upon what is known about appropriate

+

personal (interpersonal) decisions in a given area of concern without evidence derived from

study of the organizational or governinental level. .
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TOPIC 1: HOW DO ORDINARY CITIZENS INFLUENCE
DECISIONS WHICH AFFECT THEM?

MODES AND PROCESSES CONCEPTS
Analysis Political and Economic Cultures
Observation: sesective Constituticn
Classitication: constructed classes Values {Instrumental, ideologies
* Definition: behavioral ) and utopias, expressive, traditional,
‘Contrast conventional wisdom)
Political Representation and Public
Integration - Opinion
Observation: comprehensive . . Individual expression
Classification: observed classes {Voting, fetter-writing, comsumer
*Definition: refined behavior)
*Comparison Aggregated Expression
Similarities of observed (Election returns, public opinion
events ) polls; mass media as public watchdogs)

Organized expression

(Political parties, labor unions,
: other para political organizations) *

Collective expression

(Demonstrations, riots, petitions)
Political Responstveness to Public

Opinion

Domestic policy {including pocketbook
ismes) b

Foreign policy

Economic policy {including marketing

. decisions, governmental regulations,
corporate palicy, union policy)

SETTINGS THAT MEET THE CRITERIA
«  See examples in the discussion that follows.

Processes of Investigation

Definition and contrast and comparison are emphasized in both the analytic and
integrative modes. The concept of decision making is defined behaviorally so that it can be
identified and contrasted in a number of different settings or contexts. When the inquiry is
shifted to the understanding of a particular sctting, the student is expected to develop a
much more precise definition of decision making when comparisons are made, for exanple.

Concepts

The objective is to understand the roles of the ordinary citizen in making policy
decisions in the contemporary United States. As a setting for the discussion, initial focus is
on the political and economic cultures: constitution (federalism, separation of powers —
executive, legislative, judicial), checks-and-balances, and police power; ralues and
coriventional wisdoms, that provide the bases for the citizens’ acceptance of the political
and economic systems as legitimate. In this context, the relation of public opinion to
political representation, and (in the third cluster) to policy making can be discussed, setting
the stage for Topic 2.

Suggested Settings

A great variety of settings could be used to meet the objectivcs. To list a few: (1)
Influence of consumers on production policy: television programming; (2) The influence of
votcrs on policy decisions ir: thic public sector: the effect of a presidential election on public
policy; (3) Influences of individual voter decisions: voting behavior in a national election;
(4) The two-party system and the aggregation of voter decisions: a recent national party
convention; the responsiveness of voluntary organizations to individual demands; (5) Elite
responsiveness to public opinion polls: presidential candidate selections in a convention; (6)
Public opinion; foreign policy and domestic policy: the use,of poll information to determine
public relations vs. the use of polls to determine policy.
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s Performance Objectives — Illustrative Examples
Classroom inquiry may be centered on the most immediate and relevant examples of
the citizenship rcsponsibilities that the students will be facing. Thc student should be able

to:
Describe the valucs retated to a stated position on a political issuc.
. Classify political behavior of individuals and groups.
Identify factors undcrlying public acceptance of products.

; Classify political positions of candidates and partics according to constitucncy
i characteristics. .

Describe appropriatc mcans for individual and group cxpression on public policy.

Evaluate impact on public opinion of political-economic dccisions {taxcs, tariffs,
currency manipulation).

! Identify rclationships between poiitical platforms and group and public polls and other
indications of public opinion.

Classify positions of cthnic or racial groups to responscs of elected public officials.

Describe methods that an individual can use to influcnce the formal governmental
structure. :

Identify points in the formal governmental system at which the influcnec of the
individual js important.

Identify points and ways in the informal political system that can bc used by the
individual to influence political and cconomie dccisions.

Clossify identities and differences in the means used by different pressure groups to
influence governmental dccisions. .
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TOPIC 2: HOW ARE ORDINARY CITIZENS INFLUENCED IN
MAKING AND ACCEPTING POLICY DECISIONS?

MODES AND PROCESSES CONCEPTS
Z\nalysis : Descision-making Systems
Observaticn: Communication -
Classification: constructed classes Channels
* Definition: behavioral Hetworks
Contrast Feedback
*Generalization . Contro!
Authority
Integration . . Coercion
Observation: comprehensive {nfluence
Classification: observed classes Manipulation
* Definition: refined Exchange, reward, consensus
*Comparison Conflict, competition, cleavage
Similarities ¢f observed events Political and Economic Socialization
Party and class identification
Political and economic symbols
SETTINGS THAT MEET THE CRITERIA
See examples in the discussion that follows.

Processes of Investigation

Both the analytic and integrative modes are used. Definition continues to be important
(as political activity and tlie processes of the market are conceptualized behaviorally), but
generalization assumes new importance (in explaining how consumers and voters are
influenced and have influence). .

Concepts

Here the student continues to grow in understanding about the role of the ordinary
citizen, particularly as a consumer and voter. in policy decision making. Whereas in section

one, he inquired into the effect of the individual on policy decisions, in this section he gains

some insight into (1) why it is that the decisions reflect “public opinion’ to some degree,
and why that degree is.no higher than it is; and (2) how the individual comes fo accept and
perhaps approve of such decisions. Thz concept-cluster, Decision-Making Systems, suggests
four pertinent concerns: The fluw of information (Is it open or restricted, clear or
distorted?); rhe control of information and behavior (To what ends is authority exercised?);
the exchange of acceptance for benefits afforded by the system (Rewards are a desirable
outcome of any political and economic system, but to what extent does the exchange
benefit the citizen in the long run?); vhe legitimacy of the system (This is the “twin” of the
benefits, and relates to the “political and economic ¢v’tures” introduced in section one:
with neither benefits nor legitimacy the system will be quite unstable; lacking either one,
what other qualities will it lack?). Critical to Jegitimacy is the encouragement of responsible
conflict and competition (What are thie bases of these in contemporary society? What are
the consequences of stifling conflict, or of encouraging unrealistic conflict?). In the context
of this perspective, understanding of socialization processes and influences takes on
increased importance.

Suggested Settings
As in the previous Topic, a great variety of settings could e nsed to meet the

"objectives. To list only a few: (1) The influence of production decisions on consumer

decisions: fashions in clothing; (2) The influence of advertising on consumer decisions:
automobiles, medicine, cizarettes: (3) information and voter decisions: the mass media in a
Presidential election; (4) Manipulation and voter decisions: the use of public-relations
experts in elections; (5) The consequences of stifling realistic conflict and competition: race
riots.

Performance Objectives — lllustrative Examples

After completing classroom inguiry into the process of mﬂuencmg ordinary citizens in
decision making, tlie student should be able to:

Analyze infonmation from various public media designed to influence public opinion.

Determine the political position of a news source through analysis of statements made
on major and minor public issucs,

Analyze a political campaign to determine the appeals made to specific socio-economic
and ethnic groups in the electorate.

Classify the appeals made to different groups to sell consumer products.
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- TOPIC 3: HOW ARE DECISION-MAKERS INFLUENCED BY PERSONS
WITH SPECIAL STATUSES AND BY SPECIAL INTEREST GROUPS?

MQDES AND PROCESSES CONCEPTS
Analysis Political and Ecnnomic Stratification
Observation: selective Class

. - Classification: Constructed clusses Status
\5 * Definition: behavioral Ideviogy

e Contrast Special Privilege

I *Generalization : "Establishmen’ and "Elite* groups
: . Pressure groups

Integration o  Lobbies

. Observation: comprchensive Elite Recruitment and Replacement

Classification: observed classes
*Definition: refined
*Comparison

Similarities of observed events

SETTINGS THAT MEET THE CRITERIA
. See examples in the discussion that follows.

Processes of Invest:gat:on

The analytic and integrative modes are used as they were in Topic 2, though now wnh
reference to different classes of behavior related to decision making.

Concepts

The conceptual approach is similar to that in Topics 1 and 2, except tiiat the focus is
now on the role in decision making of persons with special statuses and in special-interest
groups. The study might conclude with a complex case of decision making at the federal
level, involving the executive, legislative, and judicial branches and all the influences on
decision making that have been considered. In this discussion, concepts from Topics 1 and 2
should be used, especially those related to communication and control ~ such as persuasion
(including lobbying), manipulation, and coercion. Emphasis should be on those concepts
related to political groups — special-interest groups and clites (mcludmg the concepts of
establishment and power elite).

" Suggested Settings

Again a great variety of settings could be developed, but they should range from the
local to the national levei and should include the private as well as the public sector. The
final setting should enable the student to integrate all the aspects of decision making that
have been studied. The following list of settings is intended to suggest one way of organizing
the stady: (1) Influence in the community: a policy decision in the student’s own
esinmunity, with special attention to the varying influence of different individuals and
groups; (2) Special interests and federal-state relations: California’s farm-labor policizs; (3)
Special interests and the public interest in wage and price detcrmination: corporate
management, labor, and the federal government in a given industry; (4) Expertise versus
democratic controls in diplomatic and military policy: a president’s decision to use
particular military devices; (5) The influence of voters, party regularily, special interest
groups and individuals, and personal conviction on federal policy decisions: civil rights in
the executive, legislative, and judicial branches during any recent administration.

Performance Objectives — Illustrative Examples

After classroom inquiry into how decision makers are influenced by persons with
special statuses and by special interest groups, the student should be able to:

Identify special-status groups’ interests in key local and national issues.

List. the methods of influencing legislative decision makers available to special-interest

groups. .
Forecast responses taken by special-interest groups on selected proposals in the labor
unions on minimum-wzge legistation.

Analyze state and national political platforms in comparison to the positions of
prominent political figures and major ethnic and economie groups.

S A Tt 2 st o e

Express the arguments of speciai-interest groups in selected social, cconomic, and
- political coxntroversy.
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TOPIC 4: WHAT BANGE OF DECISIGNS 18 POSSIBLE Wi
UHGANIZA LIUNS?

MODES AND PROCESSES

Analysis
Observation: selcctive
Classificatiuie: constructed classes
*Detinition: behavioral
Contrast
*Generalization

CONCEPTS

in this Topic, priviously identified
concepts will be utilized, as they
apply to: '
Representative {consensual)
organization
Rational bureaucracy
Expressive organization

Processes of Investigation

i

Integration Emphasis should be on the Toncepts:
Observaticn: comprehensive Decision-making systems:
Ciassification: observed classes’ Communication
*Definition: refined Contro}

*Comparison ) Exchange, reward, consensus

Similarities of observed events Conflict, competition, cleavage
(from Topic 2)
Political and economic cultures:
Values
Conventional wisdom
Legitimacy
(from Topic 1)
Political and economic stratification
Special privilege
Eiite recruitment and replacement
(from Topic 3)

SETTINGS THAT MEET THE CRITERIA
See examples in the discussion that follows.

Same as in Topics 1-3.

Concepts

In this Topic, previously introduced concepts are avplied to the special situation of
decision making in a large-scale organization. The student should grow in understanding of
differcnces in goals and decisioi-making systems ir: the thrce types of organization: The
Consensual, which jis dedicated to no specific objeztives, but simply provides the
mechanisms (including mechanisms of competition and realistic conflict) or establishes a
working consensus (e.g., the ideal form of democratic political system); the Burcaucratic,
dedicated to the efficient accomplishment of specific objectives (c.g., the usual form of
business organization); the Expressive, dedicated to the supply of intrinsic satisfactions to
the individuals involved (e.g., an informal sports team, a social club; this sort of organization
is virtually never large-scale. In the discussion of these types (both as “idcal forms™ and as
they appear in contemporary society), the concepts of decision-making systems, of cultural
understandings, of stratification hierarchies and privileges and of elite recruitment should
help sensitize the student to differences as wel! as similarities between the types.

Suggested Settings

Again, a variety of settings could be used, but they should focus especially on the
large-scale organization (thereby emphasizing the conscnsual and burcaucratic, but not the
cxpressive). Sclect appropriate episodes from large-scale organizatiens in the political, sociul
and econoinic realms for cacli of the following areas: (1) *"System-determined’” decisions in
organizations; (2) Specialization in organizaticnai decision making; (3) Organizational
efficiency; (4) Innovation in organizations; (5) Individual cxpression in burcaucracics; (6)
Conmunication and conflict in organizations.

Performance Objectives — lllustrative Examples

After classroom inquiry into the range of decisions possible within organizations, the
student shiould be able to:

Identify the mcthods available for the executive to influence legislation in local, state,
and national governments.

= Distinguish between the positions taken by the legislative and exccutive branchies on
~;. : locul, state, or national issues and relate these positions to the decisions made.

Compare the decision-making process of political, social, and economic organizations.

Comnpare the developinent of a change in policy within two larpe organizations,
p 3 id
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TOPIC 5: WHAT IS THE EFFECT ON SOCIAL POLICY
DECISIONS OF RELATICMNSHIPS BETWEEN ORGANIZATIONS?

MODES AND PROCESSES CONCEPTS
;dnalysis : In this Topic, the interfinkings of
Observation: selective decision making systems is considered. 2
Classification: constructed classes Emphasis should be on the concepts:
*Definition: behavioral Organizational Interrelatedness
Contsast Dccision making systems:
*Generalization . Communication
Control
Integration . . Exchange, rewvard, consensus
Observation: comprehensive Conflict, compuatition, cleavage
Classification: observed classes {from Topics 2 and 4)
*Definition: rafined Significant Community
*Comparison
Simitarities of observed events
SETTINGS Ti{AT MEET THE CRITERIA
See examples in the discussion that follows.

Inquiry Processes
Same as in Topics 1-3.

Concepts

The previous concepts of decision-making systems are extended to a more general level.
The student should grow in an understanding of the complexities of social life and policy
formation, as he comes to recognize the close links of organizations at varying levels of
complexity (say, the relation of a town council to state and federal governments) and in
different spheres of community life (s°y, the relation of state governments to public
schools, or of large business organizations to military organizations). These links are
categorized by the term, organizational interrelutedness. Through use of the concepts of
decision-making systems, by now familiar to the student, awareness may be gained of
changes in, and differences between, organizations in terms of: communications, control,
rewards and conflicts. To this analysis is added the concept of sighificant community; the
smallest social sphere in which can be found a fair autonomy of decision making (i.e., the
pioneer days, the famnily, or the township could be considered the significant community;
today omiy the national society could be so considered, indicating dramatic changes in
organizational links).

Suggested Settings

Again, a variety of settings could be used, but they should focus especially on the
large-scale organizations (to the neglect of small units such as families). To list a few
possibilities: (1) Changes in the significant community: small-town government in mass
society; (2) Links between economy and politics: urban-renewal projects; (3) Education in
the current political economy: changes in the relation of education to ethnic groups or
social class allocation; (4) Creative culture as political-economic materials: the international
spread of abstract art and jazz; (5) Mass media and governmental policies: uses of the media
by world leaders; the media, the polls and foreign-policy decisions; (6) Organizationa!
resistance to policy execution: the Supreme Court and school desegregation.

Performance Objectives — lllustrative Examples

Aflter classroom inquiry. into the effect on social policy decisions of relationships
between organizations, the student should be able to:

Identify possible consequences of changes in laws on significant social problem areas (in
housing, education) in a local community.

Identify the local governmental response in different sections of the county to federal
policy decisions in social issues. :

Describe the effcct on the social system of changes in economic policy.

Compure the responses of two large private orpanizations to a proposed change in
public policy in a significant social arca (for example. environmentai control.
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_Grade 128: Man, His Goals and Aspirations: )
Selected Studies in Social Seiences (Capstone Courses)

One semester of the senior year should be set aside for a serics of courses from whiciw all
studcnts may sclect at least onc. These capstone courses are designed o cnasie a student to
probe more deeply into a particular inquiry process of a discipline or to pursue a subject of
interest in greater depth. These courses also serve to draw upon the unique professional
competence of the tecaching staffs of individual schools and for this reason the type of
offerings would vary considerably.

Onc semester courses may be offered in selected aspects of Anthropology, Social

. Psychology, Urban Grography, Sociology, Economics, Political Science, and History. Other

courses may be focused on such topics as *New African Nations and World Affairs,” “Social
Change in Asian Socicty,” “Ethnic Groups ani Social Policy.” Advanced courses in
American studics may be offered in special wreas such as *‘Immigrant and Negro
Expericnee,” “Pcople and Pelicy in the Metropolis,” ““The Sclective Scrvice System.” There
might be room for course offerings such as “Whut is the Imapact of the Military-Industrial
Complex on American Life?"; ““Islam, Buddhism, and Hinduism in Comparative Settings”;
*“The Influence of Religion on Art and Architecture.”

In planning these offerings, careful attention must be given to the nature, interests, and
abilities of the student population and the tcaching staff of a school. Justification for
courses should be based on the inherent cnlightenment to be gained from the material and
processes to be cngaged in, and not primarily on the cxtent to which each course may “help
prepare” a student for cellege. In gencral, capstone courses would have to rely on awide
varicty of instructional materials, and may exclude the traditional textbook altogether. Such
courses do place an enormous burden on individual teachers, and it would be hoped that
district resources and staff assistance would be generously available.
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11l CONTENT STRANDS FROM BASIC DISCIPLINES

Outlined below are specific examples of ways in which conceptual content from basic
disciplines has been included in this prograin. Content from the following disciplines has
been noted in relstion to Topics in cach block of grades: Political Science, Geography,

" History, Economics, Anthropology, Sociology, and Psychology. Efforts have been made to

provide for the development of conceptual understanding in all of the basic disciplines in
both the clementary and secondary grades. Viewed from the standpoint of the disciplines
and of related concerns of social sciences education, significant content 1as been included as

-follows:

Political Science, Civics, Citizenship Qualities,
Contemporary Alfairs, State and Local Government

Grades K-2. Topic 4: a study of social organization, with particular emphasis on roles
and rules, and on decision making roles.

Grades 3-4. Topics 3-4: attention to decision making in the development of San
Francisco and Los Angeles, and in contemporary citics around the world.

Grades 5-6. Topic 1: attention to political aspects of interacting cultures. Topic 2:
attention to political aspects of the interactios of ethnic groups in Ainerican development.
Topic 3: includes the role of law, the Constitution, the courts, and the political process in
group interaction in the contemporary United States.

Grzdes 7-9. Topics 1-2, 4: a conceptual, comparative study of political systems, from
families and tribal groups tv the development of the modern liberal state in England and the
United States. Topic 5: decision making in a cominand economy. Topic 6: decision making
in the contemporary United States. Topic 7: political systems in modecrnizing socictics.

"Topic 11: a policy study of the modern American city and its problems, including

consideration of decision making for the city.

Grades 10-11. Historical studics which include extensive consideration of the political
systems of the United States, the modern Western world, and a major non-Western culture,
as well as critical contemporary problems in all thesc arcas.

Grade 12A. Devoted wholy to a study of decision making in the contemporary United
States (including federal, state and local governments), with special attention to the citizen’s
roles, rights, and responsibilitics. )

Grade 12B. Capstone courses in aspects of political science,'contemporary problems, or
related arcas.

Geography and Conservation.

The diverse settings generated by the program’s cross-cultural orientation insurc the
constant accumulation of geographical knowledge about cvery part of the world. In
addition, though none of the studics is labeled as “geography™ per sc, the programn places
heavier emphasis than most curricula on geographical concepts (yiclding, among other
things, a sharper conceptual understanding of the importance of conscrvation). The
principal instances are as follows:

Grades K-2. Topic 2: basic landforms and water bodics, climate, weather, topography,
and man’s relation to his natural environment. Topic 5: attention to the range and variety of
man’s geographical environments.

Grades 3-4. Topics 1-3: a study of human adaptation to the natural environment,
utilizing as a sctting, California from the carly Indian inhabitants to the development of San
Francisco and Los Angeles; thus devoted wholly to developing the basic concepts of human,
ccr ~omic. and urban geography, including the importance of natural resources and
col ..rvation, while simultancously building geographical knowledge of California. Topic 4:
a study of urbanization and urban problems, including conservation, in valious parts of the
world; includes geographical knowledge of sclected important regions of the world.,

Grades 5-6. Topics 1-3: geographic fcatures of North America and the United States.
Topic 4: geographic features of Brazil, India, Nigeria or other arcas sclected for study.
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Grades 7-9. Topics 2, 3, 5-7: attention to natural resources in relation 1o comparative
cconomiv systcms and cconomic developmeini. Topics 8-11: a study of the various aspects
of urban geography, with special attention to man’s changing relation with the natural
environment and to the consequent importance of conservation.

Grades 10-11. Historical studics whicl make extensive use of the geographic concepts
_previously developed. . -

Grade 121B. Capstone courses in aspects of geography and conscrvation.

History

Grades 10-11 are devoted wholly to historical studies of the Upited States, the modern
Western world, and a major non-Western culture. In addition, the study of human
adaptation in Topics 1-3 of Grades 3-4 utilizes as a sctting, Califurnia from the carly Indian
mhabitants to the development of San Francisco and Los Angeles, providing in effect a
history of California oriented around this centrally important themne. Similarly the study of
group interaction in Topics 1-3 of Grades 5-6 utilizes as a setting, North America and the
United States. Topie 1 deals with the Spanish-Indian interaction tn early Mexico and the
English-Indian-African interaction in ecastern North America in the period of English
scttlement. Topic 2 deals with the American national experience (mainly nincteenth and
carlicr twenticth centures) fiom the point of view of the roles and interaction in the

contemporary United States. e

In addition to these major concentrations of historical studies and historical scttings,
much historical information and oricntation is provided by the suggested scttings for the
study of nonhistorical concepts. In some of these Topics much of the treatment is implicitly
historical. The principal instances are as follows:

Grades K-2. Topic 5: attention to the range and varicty of iuman expericuce over time,
including consideration of outstanding personalities throughout human history.

Grades 5-6. Topic 5: ancient Greece, an African tribal society or kingdam, late medicval
western Europe, Confucian China, and Indian, colonial and modern Mexico. .

Grades 7-9. Topic 2: suggested settings, ancient Egypt and medicval England. Topic 3:
economic development in England and the United States, 14th—19th centures. Topic 4:
political development in England and British North America, 17th—18th centurics. Topic 8:
the development of wurban  life in ancient Sumer. Topic 9: suggested scttings, four
preindustrial cities, such as ancient Rome, Renaissance Venice, Reformation Geneva, and
early modern Canton.

Grade 12B. Capstone courses in aspeets of history.

Economics

Grades K-2. Topic 2: attention to economic aspects of human adaptation. Topic 4:
attention to scarcity, wants, and division of labor in relation to social organization and role.
Topic 5: attention to technology and division of labor, in relation to the diversity of human
cultures.

Grades 3-4. Topics 1-2: basic economic concepts arc elaborated in the course of

* studying varying human adaptations to the natural cnvironment. Topics 3-4: economic

activities in urban centers. Topic 5: attention lo techinology and division of labor as basic
clements of culture.

Grades 5-6. Topics 1-3: cconomic activities of groups studied. Topic 4: cconomic
activities in countries sclected for study.

Grades 7-9. Topics 2-3: a conceptual and comparative study of économic systems in
(historicaf) settings, renging from ancient Egypt to the development of masket cconomics.
Topic 5: a s!udy of decision making in conunand political cconomy. Topic 6: a study of
decision making in the political economy of the United States. Topic 7: econcmic systems
and the problem of economic development in modernizing socicties. Topics 8-11: attention
to cconomic aspects of urbanization and the urban environment.

Grades 10-11. Historical stadics which make extensive use of the coonomic concepis
previously developed.

Grade 12A. A study of cconomiic as well as political decision making in the present-day

. United States.

Grade 12B. Opportanity for cupstone courses in asposts of cconomics.
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Anthropology, Sosioloay, Psycholcgy

Grades K-2. Basic studies devoted in culture, including the aspects of conununication,
man’s adaptation to the natural environment, and social organization and roles.

Grades 3-4. Tomes 1-2: studies in human adaptation and ccology, including the aspects
of social organization and roles. Topics 3-4: cultural xdaptation in urban centers. Topic 5: a
study of the human capacity for culture. including the aspects of communication,
technology, sacial organization, and world view.

Grades 5-6. Topics 1-2: studies in cultural interaction, including the aspects of
immigration, social stratification, and cthnic and rcligious differentiation. Topics 3-4: a
study of “‘race” and culture, including cthnocentrism und-racial prejudice. Topic 5: a study
of human individuality and creativity within a fraimework of myth, religion and ideology.

Grades 7-9. Topic 1: attention to the organization of basic sacial groups (familics, peer
groups, tribal socicties) in relation to political systems. Topic 8: a study of the transition
from tribal society to pcasant-urban socicty. Tepics 10-11: attention to group interacticn
and social stratification in the contemporary urban environnent.

Grades 10-11. Historical studies which make cxtensive use of the anthropological,
sociological. and social psychological concepts previously developed.

Grade 12A. Attention to sociological and psychological aspects of decision mmaking.

Grade 12B. Capsteie courses in aspects of antiaropology, sociology, and social
psychology.

Ethnic Strand

Grades K-2. Topic 5: A study of how people are alike and different with attention to
ethnic groups and their contributions at both the local and state levels.

Grades 3-4. Topic 4: Attention to decision making in modera urt'- .. zenters as affected
by social and cthnic groups and as affecting group interaction.

Grades 5-6. Topic 1: A study to develop understanding of cultural diversity and
interaction with attention to related concepts of caste, cthnocentrism, and racism.
Consideration given to Indian, Spanish, and West African cultures. Topics 2-3: A study of
ethnic groups and their contributions in creating a cultural diverse American society. Topic
4: A study of patterns of human interaction in different cultures.

Grades 7-8. Topics 1 and 4: Attention given to the political culture in terms of political
vales held in groups and political socialization through which meinbers of various groups
come to perceive the political system. Topics 10-11: A study of the relationships and
interactions among social and cthnic groups in the urban cnvironment.

Grades 10-11. Topic 1 — Subtopic 1d: Historical study of the impact of cnslaved
Africans upon American life. Topic 1: Subtopics le and lh: Attention to post civil war
discriminations against ethnic groups and the stereotypes placed upon them by the white
majority.

Grade 12A. Topics 4-5: Attention to a study of decision making in organization which
would include current national organizations representing cthnic groups.

Grade 12B. Opportunity for a capstone course in the contributions of ethnic groups to
our American culture. .
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