TOCUMENT RFSUME

ED QU6 324 HF 001 ROA

RYTHOR Fllison, Priscilia Raunm

TITL® The Orange Txtencion Center: An Fxperiment inp Wiagher
*ducation hy Tamar State Colleae o€ Technoloay.

THSTYITUTINN lamar Sta*e Coll, of Techroloay, W®eaarnnt, Tery,
cchool of FAucation.

PR DATE May 7N

NOTY 1¥3p,

TDRS PRICE FDPS Brice YF-$0,F6°5 pC-$h,5¢

NESCPTPTORS *2cademic !chievenment, Comovensatory ®ducation

Proarans, *Nicsalvintanesd Touth, Fducationally
Nisadvantaged, Fvaluation, *¥xteasion Fducation,
*Righer Fducation

ARSTRACT

Tamar “tate College cf Technology opened itz first
evtensicon center in Nrance, 7exas, on an experimental hasis for the
academic yrar 1960-79, Tts curriculum consisted prirarily of
first~year grneral education courses, and tte emphasis was plarced on
vrovidinc oprortunities for oducationallv diradvantaqed youth.
Chanter I of this study srecents the probhlem, “hapvter TT reviews the
literatiure on =education for dicadvantagei youth, the resulting
compensatory proarams and practices, an? presents a critical
evaluation of the results, Chanter 171 Adiscusses the huilding
fecility, instructors, and student body of the Orange Center. Chapter
IV reviews the academic achievement of the students Aduring +he fall
semester based on their semester grade averaaes, Chavter summaries, a
iiscussion of the dicadvantaged studerts at the Center, and
reconrendations cn how to incrcacse enrollment of dicadvantaaed
stulents and other topics are included in Chavrter V. The
questionnaire dietributed to the students in the Center, 3 lict of
instructors, the class schedule, and informa’ion on the eluca*ional
anl occunational btackarourd of the varents are incluled in the
aAppandix. (A7)

ERIC

Aruitoxt provided by Eic:



EDO 46324

THE ORANGE EXTENSICN CENTER: AN EXPERIMENT
I8 HIGHER EDUCATION EY LAMAR STATE
COLLEGE OF TECHNOLOGY

A Thesis
Presconted to
the Faculiy of the Scheol of Education
Lamar State College of Technology

In Partial Fulfillment
of the Requirements for the Degree

Master of Education in Elementary Education

by
Priscilla Baum Ellison

US DEPANTMINT OF MEALEM EDUCATION
Erant

aw
OFFICLOF EDULATION

May 1970 TS DOCUMENT MAS BEEN It PRODU D
EXACTLY AS BECEVED FPON IH( FERSON OR
ORGANZATION OMIGNETANG (1 POMTS OF
VIEW Of OFNICNS STATED YO NOY NECES
SARLY MEFRESENT O FKIAL OFFE OF DU
CATICA KOS TON OB ROLICS



ABSTRACT

Tamar State College of Technology oypened its first
extension center in Orange, Texa3, on an experimental basis
for the academic year 1969-1970. Its curriculum consisted
primarily of first year genoral. education courses. Empha-
sis was placed on providing opportunitiee for educationally
disadvantaged youth. This study described the faoilities,
faculty, and student body of the.Orange Extenéion Centerxr
and evaluated the students' academic achievement at the
completion of the fall semester.

The reviev: of the literature covered the backyround
and current interest in education for discdvantaged stu-
dents, the resulting compensatory programs and practices,
and a critical evaluation of the results. Compensatory
praotices were categorized acoording to their purpose:
colleg? enrollment and academie success after enrollment.
4 compensatory progrvam was defined as an organized group
of related oomvenoatory practices. At present, evaluation
of compensatory practices or programs has little validity
due to the paucity of reports based on standard research
techniques,

The Oxange Extension Center was housed in a former
elementary school; it contained the rudiments of a book~-
store, lidbrary, and snaok bar. Thero were four full time

instruotors, one of whom was also the director of the



Centor, and fourteen part-time instructors. The staff,
which was comgpcratively young and inexperienced, taught
thirty-five classes in ten different departments. The de-
scription of the student body was based on data contained
in a four-page, self-report questionnaire which was com-
pleted during the month of November, 1969. From an enroll-
ment of 337, as confimied by the faculty, a total of 334
students completed the questionvaire; of these, 325 stu-
dents completed the fall semester.

The academic achievement of the studenis during the
fall semester at the Center was investigated by using the
semester grade aversges. Tabulations of these averages
ware correlated with various data from the questionnaire.
The remestor grade point average for all of the students
was 1,5, which corresponds to a "C" grade.

Some recommendations were made to increase the ea-
rollment of disadvantaged students at the Center, such as
motivation by publio sohools and parents, publicity, finan-
cial aid, and methods to reduce academio barriers, particu-
larly in the axea of language facility. Other, more gen-
oernl, recommendations were alsc made. The Conter had a
modest beginning and a general acceptance by area resi-
donts; it is anticipated that improvemonts will be made
in the future.
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CHAPTIER I
INTRODUCTION TO THE PROBLEM

Lamar State College of Technology in Beaumont, Texas,
opened its first extension center in Orange, Texas, for the
anademic year 1969-1970. The establishment of tbis Center,
on an experimental basis, was the result of many years of
local effort and interest in obtaining an institution of
higher education to meet the needs of those potential college
students of the Orange area who were unable or unwilling te
leave the immediate vicinity. Also, preliminary planning
for the Center strongly emphasized its funoction in providing
opportunities for educationally disadvantaged youth.

Traditionally, a large segnent of the population of
the United States has been donied higher education., Students
from disadvantagad backgrounds seldom roceive the necessary
oncouragement, academioc assistance, or finanoial support
that would snable them to recalize thelir potential for satis-
faotory achievement at the college level. Not only are
these students handicapped by their environment and cultural
or ethnio caste status, but tiey may also be viotims of their
owmn attitudes, motivations, and aspireiious.

A general concern for the educa‘ion of disadvantaged
youth hos been heightoned by many factors, ranging from the
1954 school desegresation deoision of the Suprome Court to



the increasingly technological base of osur country's industry,
The goal of higher edvcation for a larger number of youth has
assumed a sense of urgency. Colleges and universities have
taken more responsibility in providing programs of compensatory
education in a variety of ways ranging from identifying stu-
dents with college potential to providing special counseling,
remedial work, and financial aid. Iwplementing Lamsr's

concern for the educationally disadvairtaged was the opening

of the Orange Extension Center.

I. THE PROBLEM{

Statement of the problem. The problem of this study
was (1) to describe the facilities, faculty, and student body
of the Orange Extension Center of Lamar State College of
Technology; and (2) to evaluate the students' academic

achievement at the completion of the fall asemester.

Importance of the study. In order to make intelligent

plans for the future effeotiveness ox oxpansicn of the Center,
it was necessary to investigate and desoribe the first
semester of its existenco, The accuraute knowledge of how
nany students were enrolled in specifio courses would ob-
viously be of assistance in scheduling classes and recruiting
the appropriate instructors for the subsequent year,

Less obvious but of more significance, an insight

into the students themselves, their basckgrounds and their



reasons for attending college, would provide pertinont duta
for Lamar. By inference, these facts could indicate which
compensatory practices would best attract and encourage

disadvantaged students in the Orange area.

Background of the study. Several attempts have been

made in the past to offer college level courses in Orange,
The Education Committee of the Orange Chamber of Commerce
approached the University of Texas about offering Texas
Government and Texas History in extennion classes, but the
University refused. Lamar State College of Technology hus
offered extension courses in Orange oocasionally when there
was sufficient interest in specific courses; however, this
was never done on a regular, consistent baais.

There was sufficient interest in having a college in
Orange that the formation of a college district was voted
upon by the eleotorate on November 26, 1968. With a total
of 2,031 votes for it and 2,743 votes against it, the
moasure was defeated by 712 votes. The narrow margin of the
defeat encouraged the supportere of a local college to bring
the issue to the voters again on March 18, 1969, This time
there was a wider nargin of defeat: <the measure lost by
1,140 votes, with a total of 3,684 for and 4,824 against
the college.

Following the second defeat at the polls, Dr. Thomawm 7.

Salter, Dean of Extension and Special Services at Lamar, was




approaéhed about the feasibility of establishing an extension
center at Orange, and tentative plans were begun. At this
time there were saveral administrative changes at Lamar due
to the death of its president in March. Not until the new
president, Dr. Frank A. Thomas, was named in June could
definite approval be seourad for the Orange Extension Conter
to open in September, 1969.

During the three-month period from June to September,
a building to house the center was secured and renovated,
a faculty assembled, and the community informed of Lamar's
plans and progress by various means of publicity. Coi-
munity support and enthusiasm for the Center was demon-
strated materially by both physical and financial assistance

as well as by less tangible means.
ITI. DEFINITIONS OF TERMS USED

Compeneatory practices. The term "dompensatory prac-

tices" in higher education refers to any modification of
standard practices designed to further the academic success

of disadvantaged ctudents. To facilitate college entiry, thore
nay bo preadinission preparation, speoial recmmitmont practices,
finanoial aid, end administrative variations of admission re-
quireronts. After students are admitted, the compensatory
practices may include remedial studies, special guidance and

counseling services, tutoring, and extensions of the four-ycar

progren,




Disadvantaged. The term "disadvantaged" refers to

various groups which differ from each other in many ways,
but have in common such characteristics as low educational
achievement, low economic status, low social status, limited
or no employment, little potential for upward mobility, and
limited or no participation in community activities, Cul-
tural attitudes are often in conflict with those of the

ma jority of the population, particularly if the groups are
predominantly Negro, Mexican, Puerto Rican, Amorican Indian,
and southoern rural or mountain whites, Other terms are used
for theso groups, such as "socioeconomically deprived,"
"poverty-stricken," "culturally alienated," and several

others,
IIY. LIMITATIONS

This study wus limited to a description of faculty,
classes, and students at the Center during the month of
November, 1969, The limitation was lumposed due to the many
changes in class schedulesg, faculty additions, and student
additions and withdrawals during the first few weeks cf the
fall semestor.

Each class roll was personally checked, corrected,
and verified by the appropriate instructor. According to
these class rolls, plus a few other corrections, there

wore 337 students attending olass regularly at the Center



during the month of November, 1969. Questionnaires were

completed during tho same month by 334 of the stuuents; in
this study, all statistical information regarding students
was limited to the data provided by the questionnaire. 1t

wag assumed that the students responded to the questionnaires

honestly and correctly.

IV. THE QUESTIONNAIRE

A self-report questionnaire was constructed to gather
information about each subject that was deemed most relevant
for this study. Two pages of the questionnaire dealt with
personal and parental data; on the other two pages, the
student was usked queations concerning enrollment and educa-
tional data. A copy of this questionnaire may be seen in
Appendix A,

The faculty at the Center was asked to distribute the
questionnaires. The students were permitted to complete
the questionnaires during & regularly scheduled class period

and then return them to the instructor,
V. ORGANIZATION OF THE THESIS

This paper is a study of tho Orange Extension Center
with emphasis placed on its distinguishing characteristic
of providing opportunities for disadvantaged students,

Chapter II contains background material on couaponsatory



education for dicadvantaged youth, recent or current programs
and practices in various colleges and universities, and
problsns in program evaluation. The Orange Extension Center
is described in Chapter III, and the data obtained on the
questionnaires are utilized to determine the students' back-
grcunds and their educational aohievements and aspirations.
Chapter 1V contains conclusions drawn from correlations of
information concerning the students with the fall semester
grades that were earmed by the students. Findings are sum-

marized and recommendations are musde in Chapter V,



CHAPTER II
REVIEW OF THE LITERATURE

Widespread interest in education for the disadvantaged,

the resulting compensatory programs and praotices, and a
eritical evaluation of results has been an educational phe-
nomenon of the 1960's. Prior to 1960, the literature was
almost devoid of discussions of higher ocducation for the
disadvantaged; the trend toward action has developed only
during the past six or seven years. Only a brief summary

of the baokground, objectives, and programs designed for
higher eduoation for the disadvantaged will be glven here.

I. LITERATURE ON BACKGROUND AND CURRENT STATUS
OF HIGHER EDUCATION FOR THE DISADVANTAGED

Higher education in the United States is derived fronm
many different sources and reflects many different traditions.
The idea of an undergraduate college which offers a general
or liberal education was imported from England. The idea
that a college should serve its community is, for the most
part, an American concept vhich started with the land-grant
college movement in the late nineteenth century and has been
re-interpreted in the form of community colleges in the
twentieth century. The idea that a univessity should con-

centrate on research, scholarship, and the training of



graduate studerts is a German conception. The belief that a
college should prepare people for an extremely wide variety
of vocations is an American expression of the democratic
ideal. The role of higher education as en instrument of
national policy is a result of both scicntific technology
and the constant political crises after World War II.l

Praditionally, higher education in the United Statcs
has served an elite minority. The archetype of an institu-
tion of higher education is the small, private, liberal arts
college; in the beginning, ite major function was to prepare
men for the professions - law, medicine, thcology. The idea
that a college education should be available only to a care-
fully selected group is still prevalent. Even now only
about half of all high gchool graduates go to college, and
most of them are products of the middle and upper olassos
of society - affluent rather than poor, white rather than
black, well-schooled, tested, and eelooted.2

The dominance of the liberal arts colleges over Ameri-
can higher cducation was challenged by the orcation of the

land-grant colleges. These institutions were created when

y S. Brown and Lewis B. Mayhew, American Hifhgg
Education (New York: The Center for Applied Research In
Fducation, Ino., 1965), pp. 2-3.

2John Egerton, Higher Education for "HigﬁrRisk"
Students (Atlanta, Georgla: Southern Education Foundation,

y P. 51,




President Lincoln sigmed the Morrill Act on July 2, 186..
Thio Act, sometimes called the Land-Grant Act, granted to
each state public land in the amount of 30,000 acres for
each Senator and Member of the House of Representatives, the
value from which was to support at leasi one institution of
higher learning. It wase specified that the leading objec-~
tive was to teach subjects related to agriculture and the
nechanic arts, an earlier name for engineering. An essential
element of the land-grant philosophy was the need to extend
educational services to wherever people were; many students
attended a college because of its accessibility.3
A specific concern for the education of disadvantaged
youth was cvident before the Civil War in this country.
Borea College in Kentucky and Oberlin College in Ohio were
among the early leaders in this field. After the Civil var,
several religious denominations began to found colleges for
Hegroes. Later, the states joined in the effort to provids
Negroes with needed skills and to keep Negroes from attending
white institutions. The second lorrill Act of 18320 granted
additional Federal funds and provided for the creation of

10

similar institutions for llegroes in states that would not allow

Negroes to enroll in their existing land-grant institutions.

Many of these colleges could scarcely be considered collegiute

3Brown and Mayhew, op. oit., pp. 23-4.



in level; during the ensuing years, the segregated college
system has failed to match the achievement and quality of the
broader higher education system.4

Higher education for the disadvantaged has received
impetus from the efforts in this country to establish civil
rights for all citizens; the 1954 Supreme Court school de-
segregation decision was a historic milestone in a continuing
struggle. Many social, econumic, and political influences
have combined to emphasize the importance of higher education
for individuals and for the nation.

In former years, the youth who were acazemic failures
could be absorbed into the rural work force or could learn
a manual trade. An increasingly uroan population and an
increasingly technological economy demand a work force that
is able to communicate effectively and to deal with abstract
conoepts. This requires much more academic preparation than

wag necespary even & goneration ago.5 The best qualified

11

youth should, of course, be trained to the maximum. But manyv

of today's disadvantaged youth leave high school without the

minimum skills that are necessary for economic survival in

this complex age.

*Edmund W. Gordon, The liigher Tducation of the Dis-

advantaged, Office of Education, United Stotes Department of
nealih, §3ucation, and Welfaro {Washington, D.C.: Government

Printing Office, 1967), p.5.

3M1chael Harrington, The Other America (New York:
The Macmillan Company, 1965), Pp. 12-13.



12

Students no longer utilize four or more years of
their lives for cultural adornment, but for career reasons.
Francis J. Barros illustrated this point in the following
passage:

In our present technological society higher education
has becone an essential commodity. We have been deluged
with statistics on the lifetime cash value of a college
degree. The symbols and slogans of success are sot in
educational terms. Higher educatlion has become a central
economic commodity, more important even than capital...

Academic background and achievement haye substituted for
wealth, birth, and traditional status.®

David T. Bazelor wag even morc specific whon he wrote:

The properiyless lNew Class is most broadly defined as
that group ¢f pecople gaining status and income through
organizational position. They achieve their positions -
or at least they enter the race 30 achieve them - mostly
by virtue of educational status.

Youth soon discover that a college degree is 8 prorcquisite
for higher level jobs.

The trend towards requiring a college degroe for an
increasing number of jobas is controversial. Except for pur-
poses of getting a jobu, the necessity of four years or more
of academic preparation for sowc occupations might be debat-
able. But if society demands degrees as credentials for the

best jobs, then the degrees ought to ve available to those

6Pmncis J. Barros, "Equal Opportunity in Higher
Edgg&tion,” The Journal of Hegro Education, 37:310, Swwer
1968,

7David T. Bazelon, Poweor in America (Mow York: The
New Americun Library, 16637, p. 306,
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who can, in fact, perform those ;jobs.8

There haes been & general acceptance of the idea that
public schools are an instrument of social chenge in this
country and that part of their responsibility is to help
improve opportunities for minorities and the poor. Elenen-
tary and secondary schools have attempted to assimilate
successive waves of culturally dissdvantaged immigrant
children.g Now the economic pressure for post-high school
training and the emerging demends of racial and minority
groupe have forced institutions of higher education to re-
evaluate their responsibility to the disadvantaged.

Colleges and universities seem to bo trapped between
two seemingly irreconcilable forces. ¢ne is the increasing
demand for wniversality of education; the second is the in-
creasing demand for maintaining ovor-higher standards of
academio and scholarly achievement. The educator, Jacques
Barzun, wrote that the American university has "...recog-
nized social needs by undertaking to teach the quite young,
the niddle-aged, the disabled, the deprived, the misdirected,

and the maladjuated.k.“.lo Cn the other hand, an anonymous

8;‘homas J. Bray, "Wnat Does a Collégc Degrec Moant!
The Wall Street Jowrmal, January 9, 1970, p. 8.

SEdmund W. Gordon and Doxe¥PA. Wilkerson, Coupensatory

Education for the Disadvantaged rincetor., liew Jersey:
ege Entrance Examination %5ard 1966), p.5.

1oJaequen Barzun, The Anerican Univeroiti (New York:
Harpexr and Row, Publishers, 19687, p.
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professor showed his satisfaction with the staius guo by
warning that "...faculties have thrown out meny a college
president - and trustees, too - who tried to reform them,

and can do it again if neeessary."ll Changes have come to

the canpus, despite varying degrees of anticipation. Insti-
tutions of highef learning are challenged to produce effective
solutions that will benefit our country as a whole as well

as the individuals concerned.

There is an academic and ascial revolution going on
today in colleges and universities across the United States,
New techniques for educating marginal students, the unpre-
cedented growth of community colleges, two-year courses for
nany types of technicians, are evidonce of the awakening
social conscionce of higher education. The growing numbers
of disadvantaged students may be regarded as either a ire-
mendous problem or an enorious opportunity. The response of
a college or university often depends upon a few dedicated
individuals. The most daring high risk programs seem to
have resulted more from the concern of a single individual
than from any other factor. Key people with persuasion, '
flexivility, latitude, and leverage, as well as the support
of faculty,‘adminietration, and students, are the ones with

the most trustiworihy programs. Most of thawm have developed

11p,ul H. Davis, "Changes Are Coming in the Colleges,"
Journal of Higher Education, 33:147, Maroh, 1962.



these programs without detailed knowledge of what is being

tried elsewhere in the country.12

The literature emphasized that higher education for the
disadvantaged is still in the innovative stage. Writers
argued that something should be done. Many of the existing
programs have changed substantially from year to year depend-
" ing upon student response, adminisirative appralsal, and the
availability of funds., There are very few solid research
studies. Experimontal programs have not been planned with the
controls that make possible a valid evaluation nor has enough
time elapsed for longitudinal studies. Preliminary conclu-
sions reflect as much enthusiasm as proof of accomplishment.

Many institutions have choscn to ignore the question
of higher eduoation for the disadvantaged, or, at best, have
made a change or two either in response to direct oritioiem
or in an attvempt to follow the latest fad for colleges and
wnivorsities., According to Williams, it is piobadble that
more than fifty per cent of the institutions of higher learn-
ing in this country now lhave spocial progranms for these
siudenta; however, most of these programs are currently
1ittle more than tokon efforts. Private institutions have

evidenced greater involvement in educating disadvantaged

12gserton, op. oit., p. 12.
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students than have public institutiona.l3

The standards and neecds of institutions are just as
widely varied as are the standards and nceds of individual
students. Deciding whether or not a student is "disadvantaged"
depends to a large oxtent upon the standards of a specific
college. The two-year community college is easier to get
into than other colleges and may have an "open door" policy
of adnitting any high school graduate.l4 Most colleges
define disadvantaged as those whose educational and cconomic
background is considered markedly inferior to that of their
regular students. The ourrent tcend of raising entrance
requirements moans that students vwho would have been quali-
fied for regular admission a few years ago are now denied
admispnion or are admitted on prodvation. In opposition to
this trend, Bow&oin College in Maine recently announced
that it would eliminate all college bvoard tosts for pro-
spective studente.15 The pressure from disadvantaged .tu-
dents, along with other factors, may cause these examina-
tions to be de-emphasized.

The biggost question faoing institutions helping high

13Robert L. Williams, "What Arc We Loarning fronm
Current Pro s for Disadvantaged Students?' ihe Journal
of Higher Education, 405274, April, 1969.

— e ——

14Thomua E. 0'Connell, Community Colle
. y Colleges (Urbana
Illinois: University of I11inois 1068, 1968), p. 4. ’

15Bonjamin Fine, "College Entrance Examination
Boards May Be on Deoline," Beauwront Journal, January 30,

1970, p. 6.
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risk students, or those with negative qualifications for
academic success, seems to be whether the students should be
accorded special attention or treated in the same manner as
all other studenta. Some say that high risk students have
enough problems to be overcome without the stigma of identifi-
cation ag & riesk, The opposite argument holds that students
who are genuine risks must be glven support that is bound to
be visible or their chances for success will be greatly re-
duced, The risk students themselves have nmixed emotions about
the question., At times they express both resentment and ap-
preciation for either approach.16

The high risk student has generally had twelve years
of failure or a low level of success in the public schools.
Perhaps the approaches to the education of these students
should involve teaching methods based on a knowledge of the
nature and cause of the disadvantaged's poor schcol record.
Of equal importance, these students need help in raising
their aspirations and motivations.

Disadvantaged students often are members of families
that need to have a higher sense of their own possibilities
and a greator competence and confidence to cope with their
daily difficulties. There s2ems 10 be vulid evidence that

to be successful, remedial work can take place only ufter the

16Egel‘t0n, 22- &E!' po 14.
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student has enjoyed a success experience which raises his
self-image and consequently his motivation.17 Devising an
instrument to measure self-image and motivation has been
proposed, but is not yet available,

The need is indicated both for raising academic moti-
vation and providing a special program of educational ser-
vices planned to help these students correct their defi-
ciencies, If an institution insists upon treating all stu-
dents alike, it is in fact penalizing those with special
problems. In addition to academic motivation, the disad-
vantaged students have a very real neaed to correct their
academic deficiencies, and this is often a major goal of
compensatory programs:

The primary academic objective of most ﬁrograms is the
development of communication skills, especially reading,
writing, speaking, and listening. It is reasoned that
these students cannot hope to suoceed vocationally with-
out the ability to communicate effeotively in the main-
stream of society. Facility in the use of standard
English is considered fundamental to effective communi-

cation. An attempt is also being made to remedy thg
students' deficiency in basic quantitative skills.l

It should be noted that lunguage is not a handicap
as long as the youth romain within their own culture. The
form in which their language is expressed ray be quite ade-

17w1111am F. Johntz, "Innovation and the New Concern
for the Disadvantagud," California Teachers Association
Journal, 63:6, January, .

18,

illiams, op. cit., p. 277.
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quate; or tven complex; the deviation is significant only
when it is inconsistent with the language of the dominant
culture. To a large extent, disadvantaged youth have not
adopted the standard verbel and written language forms for
learning. They do not have the communication skills which
are necessary for success in college., They are heavily
penalized for this language deficiency by consistently re-
ceiving low scores on standardized tests. Only within the
last few years has it been seen that stendardized tests are:
...marvellously efficient construections by which the
social class and environmental background of the child
might be acourately measured, yielding evidence, not as
to the innate capacity of the c¢hild, but of the degree
o uhich the child spproxiasted pyanderd olase perfor-
’

Test scores scem t0o have high validity in reflecting
the cultural style of the person tested, However, other
factors, such as motivation, may have a higher predictive
value in gauging the ability of the student to compete with
other students in learning new materials.

For all college students, there are heavy demands for
conformity and adjustment to new ideas and new loyalties,
College is a unique environment with its own standards, its

own expsotations, and its own presowures, College even has its

own vocabulary wnich must be learned: majors and minors,

lguorace Mann Bond, The Education of the Negro in the
Ameriean Social Order (New Yorkt Ue¢ tagon Books, Inoc., 195b6),

P




course load, advanced standing, prerequisites, grade points,
and many others, Occasionally, the student may also be over-
whelmed by the many social activities that are available.

The above problems are experienced by most disadvantaged
students, who are also quite often the first members of their
fanilies to attend college, and so must act as interpreters
of this experience to their families. All of these pressures
and anxieties are probably intensified for the Negro student
at an integrated canmpus.

A study of Negro students at an integrated campus
indicated their greatest areas of concern. Evaluating re-
sponses given on the Mooney Problem Check List produced
cvidence that anxiety was felt by all groups in the areas of:
being inadequately prepered for college work, self-improvement,
improvement culturally, not enough time for thenselves, fear
of speaking up in class discussions, fear of making mistakes,
religion, and morals.2° Identification of needs which prevent
achiovement in academic, social, and personal opheres is the
first step in eliminating or minimizing the anxieties of the
students. Socin} and cultural expectations and patterns of
behavior may be o large part of this problem:

Self-assertiveness is associated with achieveuwent,

2°L1111an K. Vittenson, "Areas of Concern to Negro College
Students as Indicated by Their Responscs to the lMooney Problen
Cheok List,” The Journal of Negro Education, 36:156-7, Winter,

1967.
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but the historical fact is that Afro-Americans have

been severely penalized whenever they were out of line...

This treined incapacity to be eggressive mag@x be said to

retard academic achievement at all levels.

Youth from Negro, southern rural or mowitain wvhites,
Pucrto Rican, Mcxican, and Aserican Indian families have
abgorbed many cultural attitudes that deviate from those of
the wider commwity. They are disadvantaged to the cxtent
that they luck the experiences, attitudes, and expectations
that are common to youth who are academically more succesoful.
Young peoplc who grow vp under differing conditions of de-~
privation and an atypical culture aro reported to show dis-
proportionately high rates of social nalad justment, behavioral
disturbance, physical disability,.and mental subnormality.22
Pron the data of attompts to identify the character-

istion of disadvantaged youth, some conditions scem to be
general to all. Thesc students ofton have contradiotory
attitudos toward themselves and othors with a low self-image.
Thoy respond morc to the concrete, tangible, and imnmediate
properties of objects and situations than to their abstract
and relational properties. The offocts of a rostrictod
environnent include poor perceptual discrimination skills,

an impoverished language background, and a lack of information,

21So.muol L. Woodard, "Black Fower nnd .ichieveuent
Motivation," The Clearing llouse, 44:74, October, 1969.

2200rdon. op, cit., p. 2.
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concepts, and relational propositiona.23 Living conditions
often include inadequate housing, shifting femily relation-
ships, poverty, and repeated discriminatory treatment,

As yet, very few attempts have been made to specify
the positive characteristics of these youth. In a brief
1list, Frank Riessman includes: cooperativeness and mutual
aid that mark the extended family; the avoldance of the
strain accompanying competitiveness and individualism; the
equalitarianisnm, in informality and humor; the freedom from
self-blame and parental overprotection; the ability to ex-
press anger; the freedom from being word-bound; the externally
oriented rather than introspective outlook; content-centered
not a form-centered mental stylej and a problem-contered

24 These youth

rather than an abstraot-centered approach,
have oreativity and motivation btut not within the treditional
framework. Planning an academio approach based on those
conditions and behavior which can be built upon for eduoca-
tional improvement is a future possibility.

The vast majority of compensatory progranrs have becn
directed toward Negro youth. Disadvantaged ycuth from othor

groups have received little attention in existing programs.

23pavid P, Ausubel, "Tha Effccts of Cultural Depriva-
tion on Learning Patterns," Education and Social Crisis
(New York: John Wiley and Sono, 1967), pp. 150-7.

2‘if‘mnk Riessman, "The Overlooked Positives of Dis-
advantaged Grougs,“ Education and Social Crisis (New York:

John Wiloy and Sons, 1967), p. 134%
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Until approximately 1960, practically all of the oomponsatory
prograuas in higher education were conducted in Negro colleges
for Negro students. In a certain sense, the Negro college

is inherently compensatory, just as tho regular programs of
most junior and community colleges are inherently compen-
psatory., The basic admissions policy, low tuition, and acces-
sibility are part of the regular ongoing programs of these
institutions, which consistently attract disadvantaged stu-
dents,

Today, the predominantly Negro college or university
is something of un anaohronism, although it will undoubtedly
be in existence for many more years. It is estimated that
approximately two-thirds of the total Nogro enrollment in
higher oducation arc attending predominantly Nogro colleges
and wniversitics., A statistical study representing 92 per
cont of ull institutions of higher learning in the nation
showed the racinl composition of first-time otudents and of
degree-seeking students to be 4,232,098 whites, 207,316 Ne-
groes, and 51,855 other non-whitcs during the fall seucoter
of 1965, Approximately half of thoe Negroes attending col-
loge were in institutions in the couth; they generally
attend colleges that draw relatively few students {ron out
of state. Negro colleges and univorsitics have becen plamied
for many years with nultiplo handicaps: meagor librory

holdings, low pay for faculty rembers, little cquipnont for
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laboratories, few earned doctorates hold by faculty members, .

and heavy teaching Joads.<?

There i1s a heavy concentration of Negro students in
those colleges that do the poorest job of graduating their
studonts, as shovm by a low senior/freshmen ratio. The atmo-
sphere at these colleges is often one of flux, instability,
and transience caused by students who are enrolled a compara-
tively short time and do not participate fully in college
life, as indicated in the following exceipt:

Moro Negro students invest their tinc and resourceco

- in attending college from which they do not receive tho
ma jor payoff of graduation, and a larger proportion of

faculty advisor and instructional time is invested in
studonts whgge educationnl development is aborted before

graduation.

The problem of the Negro studsont attending o licgro
college are primarily academic and financial. Thogsc who
attend integrated institutions have other problems us well.
Although many Negrocs entering northern colleges are as able
scholastically as cny other students on the campus, nny
other Negroes are not able tuv overcome their acadenic de-
ficiencies, no mutter how high their wotivation. At long
as institutions tale pride in treating all studca. ot

alike, they are, in fact, providing unequal serv.:

25 ~ Nl
James S. Coleman et al., Equality of E¢° ~: -nal

ngortunit , United States OfTice of Eduecation, ' . .c 1 STatcs
partitent of lcalth, Educziion, cnd Welfare (Ve = -ton,

D.C.: Government Printing Office, 1966}, p. 3C¢
261p3q., p. 417,
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Disadvantaged etudents generally need finanoial aid
that is not conditional on above average grades and that
does not require meny hours of work. Some institutions re-
quire that scholarship students maintain a "B" grade average;
these students muet spend muoh more time and effort to
achieve this grade average than do students with sironger
academio baokgrounds.

For Negroes attending predominantly white ocolleges,
the biggest sooial problems are dormitory housing and dating.
The sensitive Negro is aware of various degrees pf curiosity,
exceepive oconcern, prejudice, and rejection. Solutions to
social problems seem even more nebulous than solutions to
more speoifio problems,

Despite the problems, the present irend ia toward inte-
gration on all oampuses and increasing Negro emrollment at
institutions that are already integrated. Joseph T. Durham
wrote that "Intogration must be an essential ingredient in
any meaningful progras of compeneation."27 Ofton an institu-
tion that i intograted has an exiremely small enrollment of
exoeptionally well..qualified Negro students, This tends to
camouflage the faot that largs numbers of Negro youth are in
need of help, partioularly those of marginal academio ability

and low finanoial roaoucroes.

oseph T, Durham "COmpensatorg Educationt Who
Needs It?“ _ﬁ_ Cleari ng 44118, 3eptember, 1969,
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A recent gstudy of Negro undergraduates in predomi-
nantly white state colleges and universities mentioned
several relevant points, At those institutions, desegrega-
tion was an established legal fact end was well accepted
by the administration, facvlity, and the stude " vody.
Integrating these students into the campus life was progress-
ing at a variable but slower pace. Integration in normal
association was accepted, but only minimal social integra-

tion existed.28

In the above mentioned study, the Negross who attended
the state instlitutions did so begauge they had no real choice;
the state colleges and universitiea were cheaper financially,
offered more and betier educational opportunities, were nore
convenient and closer to hote, The seven institutions did
not provide cnough remedial noncredit course workx to help
the Negroes overcome their deficlencies in the language arts,
especially communication., Most of the Negro students obtained
their finanecing from their families or from their own eamm-
ings. Little emphasie was placed on giving deserving Negroes
financial assistance., It was DBradley's belief that nost
Negroes would continue to experience academic difficulties

in interracial colleges until they heve an oprortunity to

28Nolen E. Bredley, "The Negro Undergraduate Student:
Yactors Relative to Performance in Predominantly ¥hite State
Colleges and Universities in Tennessee," The Journal of Negro
Education, 36:15-23, winter, 1567,
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experience interracial education at the elenentary school and

secondary school leve1.29

The goal of integration at all school levels has been
pursued vigorously for several years by many civil rights
groups and by individuals at the federal, state, and local
level. Much of the impetus for increasing opportunities in
higher education for students from disadvantaged areas has
originated in the Federal government. The legislation of
the 1960's included: the Higher Education Facilities Act_of
1963; the amendments of 1964 to the National Defense Educa-
tion Act; the Civil Rights Act of 1964; the National Founda-
tion fer the Arts and the Humanities; thg Higher Education
Act of 1965; and the International Education Aot of 1966.30
These e:forts have been encouraged and supported by the

Carnegle Foundation, the Rockefeller Foundation, the Ford

Foundation, and others.31

The most vigorous agents for change arc often the Fed-
eral agencies, such as the National Institutos of Health, the

National Scicnco Foundation, and the United States Office of

291vid.

3OPaul A. Miller, "Heflections on the Federal Govern-
ment and Higher Education," Asgociation of Governing Boards
of Universitices and Collegen Réporiy, 1013, September, 1307,

31Kenneth A. Martyn, Increaning Opportunities in Higher
Education for Disadvantaged Studenfs ESacrnmenfa; California:
oordinating <ounoil for Higher Education, 1966), p. 9.
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Education. These Federal agencies have the great advantage
of bveing free from the direct operations that restrict the
range and vision of many state educational officee.32
Even more recent is the Higher Education Amendments
of 1968, which will go into effect in fiscal year 1970. They
are of importance to thousands of American stucents who need
financial assistance for education. The new legislation
authorizes colleges to begin programs of special services to
help disadvantaged young people. These services can include
counseling, tutoring, swimer programs, carcer guidance and
placement, and efforts to encourage students to stay in or
come back to college. Students with the potential for grad-
uate or professional education will be encouraged to keep
going up the educational ladder.33
In the state of Texas, Lamar State College of Tech-
nology is offering the previously unavailable freshman year
of college in Orange; Texas A and I University is establishing
a junior and senior center which will use the facilitieo of the
Laredo Junior College und thus make four years of college
available in Laredo. In a letter dated Jeanuvary 14, 1970,
Texas A and I University President Jarmes C. Jernigan wrote

that classes will begin in September, 1970, and prepurations

3250mes A. Perkins, The University in Iransition (Prince-
ton, New Jersey: Princeton University Fress, 1966), p. 61.

33yal Trimble, "Student Financial Aid: What, Where,
How," Amerioan Education, 5:7, February, 1969.
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are being mude for a full-time equivalent student enrollment
of approximately 300 at the junior and senior level.

A fundamental requirement for today's educational
system is the need for continuous chenge and innovation, es-
pecially when the world is faced with vast needs for new ideas
and for manpower trained in new areas of knowledge. It is
possible that in the years ahead "...the greatest change in
collegee will be a cha~ge in the attitude toward change..."
and that "...this altered attitude may bring with it more
vasic and droamatic trensformations than even the optimiétg

envisage.“34

II. LITERATURE ON COMPENSATCRY
PRACTICES AND PROGRAMS

A distinction is made between compensatory practices
and compensatory programs for the education of disadvantaged
students. A compensatory practice is a continuing activity
by an institution of higher education which enables a student
to enroll or which encourages his continuing success in col-
lege. A compensatory program is an organized group of re-
lated practices with the same objectives. Compensatory
practices may be categorized according to their purpose:

college enrollment and academic success after cnrollment.

34Davia, loc. cit.




Compensatory practices for college enrollment. Iuring

the past few years, vigorous efforts have been made to re-
cruit disadvantaged students. The search for Negro stuaents
by pvrestige institutions in the East has been particularly
notable. The Cooperative Program for Educational Opportunity,
spongored jointly by the eight Ivy League and the Seven Sis-
ter collegen, undertakes to recruit students qualified for
one of the colleges but who would not apply without encourage-
ment. The National Scholarship Service and Fund for Negro
Students (NSSFNS) has been involved in the field of rocruit-
ment for several years. The College Assistance Project
(Hoy Plan), sponsored jointly by NSSFNS and 110 institutions,
consists of regional groups of admission and scholarship
officials who visit Negro institutions ".,..,to uncover talent
and refer it to the right college."35

Whether academically talented or not, disadvantaged
gtudents gonerally require financiael assistance both to enter
college and to remain in college. Many institutions simply
are continuing their customary policy of providing scholar-
ship aid and other forms of monetary assistanco to individual
students who possess demonstrated academic ability. A real-

istic guide to finanoial assistance is the University of

35Doxey A. Wilkerson, "Compensatory Education: Theory
end Practices," Information Retricval Conter on the Diusad-
vantaged Bulletin, 2:1, NMarch, 1960.

3¢



Horth Carolina's booklet, College Opportunities for Southern

Negro Students.36 Relatively little money is going to stu-

dents who are academic risks, but programs for the disad-
vontaged are veing strengthened by allocating future funds
for this purpose,

Talented disadvantaged students can compete for schol-
arships as well as college admission on the basis of stan-
dards which apply to all students. But youths who are aca-
demic riskes may require some modification of admissions
ceriteria in order to enter college. Increasing numbers of
institutions arec making such modifications. Nany disad-
vantaged students whose high school grades and scores on
College Board tecsts, Scholastic Aptitude Test, or othex en-
trance oxaninations would normally keep them from college
are being admitted on the basis of recommendation from their
high school or NSSFNS. The academic accomplishments of
Negro studonte provide olear evidence against placing too
great an omphasis upon traditional criterin.37

Probably the most dramatic componsatory development

in higher education during recent years is the variety of

36Den Spaulding and Tony Mason (eds.), College Oppor-

tunitios foxr Southern Negro Students (Chagel HIIT, North
Carolina: North Carollna bnlverslf , 1966).

37010rin I. Joseph, "Black Students on thce Fredoni-
nantly White Campus," Jouinal of the Nutional Assooiation of

Women Decons and CounseYors, 32:05, Winter, 1963.
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preparatory summer'programs for high school students., Most
are directed toward talented youth, but some involve the
academic risks. The big impetus for this type of progran
came during the summer of 1964, when hundreds of disadvan-
taged high aschool students spent several weeks studying at
various colleges and universities, In most cases, the high
school students below the senior year are brought to the
college, all expenses pald. They are given eix to eight
weeks of instruction in Engiish, mathematics, study skills,
and other fields. Coupetent high school teachers generally
provide the instructibn with college siudents assisting with
individual tutoring. Enriching social and cultural expori--
ences are usually offered. Some of the programs call for the
students to return in successive years. The general purpose
is to identify disadvantaged students with college potential
before the end of high school and to strengthen their aca-~
denio background and motivation.38
Thus, special reoruiting e¢fforts, financial assistance,
modification of admissions criteria, and a wide variety of
preparatory programs for high school students or recent grad»
uates have enabled colleges and universities to help uany
disadvantaged youth to begin college careera. Effoxrts along

these lines constitute the most significant couponsatory

38Gordon, op. ¢it., p. 140.




33

practices currently used in the field of higher education.
One compensatory practice that is sometimes included as both
a practice to facilitats entry into college and to help the
student succeed following admission is the provision for
special counseling and guidance services. Disadvantaged
students often need more than the usugal amount of help in
threading their way through the college maze; they need to

have someone with whom to discuss all types of problems.

Compensatory practices for college success. Most of

the practices in this category are generally well known.

In addition to the guidance and counseling mentioned above,
other practices include remedial courses, separate classcs,
tutoring, lighter course 1ogds, five-year degrco programs,
special housing arrangements, year-round programs, redesigned
curriculums, small-group instruction, intensive orientation
to university life, and programmed instruction.

The practice of offering noncredit remedial courses,
mainly in Englieh, although still widespread, appears to be
losing ground, One explanation scomd to be lack of evidence
that these courses improved later academic performmance. In
their place, some collegos are offering tutofing by other
college students, small-group instruction, or separate
classes., ‘

The practice of encouruging disadvantaged students to

carry a lighter coirse load often leads to a year-round
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program or to a flve-year degree progran. Project Apex, which
began at New York University in the fall of 1965, is a compen-
satory program involving a five-year undergraduate course.
Supported by the United States Office of Economic Opportunity,
the Project enrolled sixty Negro, Puerto Rican, and vhite

boys wnho had no expectation of going to college and few for-
mal qualifications for higher education. Although few in-
stitutions have extensions of the four--year program such as
Project Apex, extra time is frequently available to under-
graduates who need it. The implication of this oompeheatory
practice is that academic risk students have a bettor chance
of success if they are allowed more time to devote to each

course, 39

Very fow institutions have developed ncw coupensatory
curricular practices on the college lovel; most of them are
the usual remodiql courses and study skills workshops. Two
colleges, however, have developed comprehensive remcdial
curriculums that have been in use for several years. In
1957, Morgan State College in lMaryland started a one-year,
nonoredit program requiring attendance at a group of special
courses. A student's performance in this recuedial progran
dotermined whether he was dropped peruancnily or transferred

to the rogular college program. In 1959, the Weodrow Wilson

39w11kerson, op. cit., pp. 2-3.




branch of the Chicago City Junior College began to place all
entering full-time freshuen who scored in the lowest tenth on
a bettery of tests in a specisl one year, noncredit remedial
program, Approximately one~third of the entering freshmen
ave assigned to this progrem, but a very small percentage go
on to finish junior college.‘o

Programmed instruction as & compensatory practice has
been tried at Knoxville College in Tennessee and at Whitworth
College 1in Washington.4l Progromned instruction is effective
because deficiencies can be corrected on an individualized
basis; sequential ariangenont and integration of related
materials hastens the lcearning processes.

The descriptions of compunsatory practices are based
on incomplote data sbout continually changing situations. At
the present time, thecoo practicces are being adopled and modi-
fied by an increasing number cf colleges and univecrsities in
their effort to nake higher education more available to stu-

dents who sre not qualified, by traditional criteria, to be

adnitted.

35

Compensatory programs. A substantial nunbver of colleges

and universitles have planned prograus for disadvantiaged youth

- e i ey S . i et 0 M

4% ordon wnd Wilkerson, op. cit., p. 146,

Al1pia., p. 147.



by providing a cluster of compensatory practices. 4t present,
this is a developing trend that is bLecoming more widespread
and that involves more colloges and universities every year.

A search of the literaiuvure shows that several programs have
been described in dotail; & few surveys have teen mado that
attempt to compare various compoenseiory programg and to judge
the coumitment of the colleges and universities 1o the goal
of compensatory education.

One conmprehensive survoy was analyzed 1y FEdimund W,
Gordon. During the spring of 1964, questionnaires were mailed
to 2,093 institutions of higher cducation in the fifty states
and District of Coluibia. Reports were received from €10
institutions; of that numver, only 224 roported that they
were conducting a variety of compensatory practices. Although
the information on these reports wvasg ircompleie and sometimes
ambiguous, it apypeared that aimoct half of the inatitutions
with compensiatory practices were uwgalsting fewer than thirty
disadvantaged studenis, excluding the swnmer progrums.42

In a more recent repors of Compengalory Prograwng,
questionnaires were sent to 215 selected colleges and uni-
versities or roughly 13 per cent of all the nation's four-
year institutions. Retur.s fron 11Uy instituticns siowed

84 of ther ico huve sorne nmeasure of involvement in what could

2104d., pp. 122 11,



be considered high risk activity, while the other 75 reported
no involvement at all, In some casges, it is difficult to
ascertain how big a risx they have taken and how far they
have gone to achieve success, Of the total, it appears that
no more than 20 have drown extensively from the array of
possible supportive elemenis. No more than 6 or 8 are work-
ing with students who are unquestionadbly high risks. A few
of the institutions with well plannod compensatory prograns
are: Wesleyan University in Connecticut, Antioch College in
Ohio, the University of California, Harvard University,
Southern Illinois University, Cornell University, the Uni-
versity of Michigan, City University of Hew York, and Vir-
ginia Polytechnic Inatitute.43
Most colleges and universities have not yet decided
whether they have the responsibility, the resources, tho
skills, or the desire to serve disadvantaged students. Tnis
indecision was described by John Egerton:
This kind of experimentation is entered into with bold-

neas by sorie and with fear and trembling by others, and

it is variously viewed as admirable sacrifice, misguided

idealisn, or outrageous tinkering. It is producing some

failure¢s on the part of both colleges and students, aﬁg
some successes that can fairly be called spectacular,

The institutions gave different reasons for initiating

4350hn Egerton, "High Risk," Southern Education Report,
3:1 ff., March, 1968,

441v14., p. 5.
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these programs: thb humanitarian aim of helping young people
from disadvantaged social environmenis and assisting them in
overcoming academjic deficiencies, conservation of the nation's
hunan resources, research objectives, and the provision of a
widely diversified student body for the educational benefit

of all. Reasons given for limited or no involvement were:
lack of funde, enrollment pressure, political worries, con-
fliot with the institutional mission, fear of lowering insti-
tutional standards, lack of faculty support, inflexibility of
the institution's system, and priority commitment to regular
students. There 1s some indication that the visibility of the
special cases hag caused mixed emotions and antagonism on the
part of the regular students.

A specific exanple of a compensatory program that pre-
pares youth to enter college is the College Bound Program,
which was established in 1967 by the Board of Education of
the City of New York. The aim of this program is to improve
the accomplishment of high school pupile in poveriy arean and
make many more eligible for admission into college. It ia by
far the largest and most intensive program of its kind that
has been attempted by a aschool systex. Recently the Americen
Institute for Research in the Behavioral Sciences selected
this progran as one of thc best twenty-one in the country out

of one thousand that were studied.45

454enry T. Hillson, "Now York City's <ollege Bound
Progrea," The Bulletin of the Nationsl Aeso»iatlon of Sec-

ondary $chool Principals, 53:22 IT,, UcY¥ober, 169,
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Now in its third year, the College Bound Program en-
rolls 9,000 pupils, who are receiving speoial assistance, in
26 high schcols., The first class will be ready for admission
into college in September, 1970. Many special provisions have
been made for these students, such as personal counseling,
trips to college campuses, smaller class enrollments, a major
program of cultural enrichment, and a summer program, Curric-
ulum adjustments have been mede primarily of the type that
would help pupils succeed in the prescribed subject areas.

The ratio of one counselor for every one hundred students
makes intensive work with them possible. Problems with low
aspirations, poor self-image, and poor etudy habits were those
most oloscly rclated to academio success. The summer program
hag been an outstanding and particularly successful part of
the entire Coliege Bound effort, Students receive both group
and individual instruction in the fields of English and mathe-
matios., Stress is placed on the library and the development
of library skills. Preliminary results of this program indi-
cated a higher pupil achievement than would have been possible
without 1,40

Another exanple of a componsatory program guve students
a chance to plan some of their oollecge activities. In prepa-
ration for its opening temm beginning September, 1968, the
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Federal City College offered a five-week Summer Planning Insti-
tute. This new college is the first publicly supported col-
lege in the District of Columbia. Prospective students were
asked to plan a program of aotivities. They also were partici-
pants in planning sessions with the college faculty and admin-
istration, in workshops for curriculum development, in com-
munity involvement, and in the library. - Selected students
gerved as both tutors and group leaders., Some prospective
students zould not or would not articulate their feelings and
opinions. The Summer Planning Institute was initiated so that
student tutor-group lecaders could help students express them-
selves and facilitate communication between students and fac--
ulty. Many student suggestions resulted in changes being made;
students felt that they nceded a special writing skills course
which the faculty had previously voted out as unnecessary.
After this Summer Planning Institute, it was generally agreed
that the student tutor-group leadera ¢ould facilitate the
learning process in a way that the faculty could not.47

Forest Park Community College in St, Louis, Misscuri,
accepts the lower third of high school oclassos and the tenth
percentile or below on tho School and College Ability Test.
The program provides assistance through programzed learning,

47Bever1y J. Gunstone and Barbara R. llation, "Involving
Students in the Teaching-Learning Process," Journal of the
National Aesociation of VWomen Deans and Couneolors, 32:30-2,
¥inter, 1953.
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general education, and guidance techniques. Special features
include: employment of a full-time social worker, provisions
for discussions between the high school community and the col-
lege, subsidizing of students to attend cultural events, re-
mission of fees for students who cannot meet financial obliga-
tions, continuing workshops for in-service personnel, and the
funds and access to expertise to develop materials and experi-
ment with varying approaches in teaching the educationally

disadvantaged atudents.48

A large percentags of students entering two-year junior
colleges or community colleges today fit one or more of the
criteria ugsed to define "disadvantaged." The primary goal of
these colleges has traditionally been to serve the whole com-
munity, not an elite group. Usually the family incomes of the
students are low, students are employed while attending col-
lege, and half or more of the entering students in many urban
two-year colleges are in need of some type of remedial program
before they are ready to undertake degree-oredit programs.49
Most of the students would never have seen the inside of a
college classroom had a college not beon availadble in their

icmediate locale. Most community college planners do not wait

48William Moore, Jr., "Opportunity for the Disadvan-

taged," Stress and Campus Response (San Francisco: Jossey-
&98,'11100, 1968” pPp. 2-34" .

gg“Enrolling the Disadvantaged," School and Society,
97:347-0,
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for new physical plants to be built. They take temporary loca~
tions in old, unused school buildings, in warehouses, in aban-
doned department stores, and even on fanms.so
The junior college or community college usually pros
vides three types of courses: academic courses preparing
students for entry into four-year institutions, vocational
training courses, and courses providing continuing education
for adults. The two-year college is prinarily a teaching, not
a research, institution. Good teachers who Xeep in contact
with the actualities of community life are a vital necessity
for raximun benefit to the students, It is unfortunate that
there is often a stigma attached to teaching in a two-year
college but as Dr, Charles Rollins said in a discussion,
", . .instructors in community colleges are the low men on the
totem pole in the educational hierarchy."sl
The two-year colleges have other problems besides find-

ing, and keeping, good teachers. There is often 1ittle aware-

nesg of college community life or participation in extra-
curricular activities when all of the students are commuters.
Another problem is the lack of geographical divorsity among
the student body. Paul Woodring wrote that:

50Edmund J. Gleazer, Jr., "Junior College Lxpleosion,"
American Education, 5115, December, 1968.

51John A, Séoops, "Teachers for the Comnunity Col%ege,"
Conferonce on the Commwnity College in Higher Education (Beth-
S1vantar Lot Univor &

Yehem, Pennsylvania: Lehlgh University, 1966), p. b2.
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! student who meets throughout his college years only
the residents of his own community is almost certain to
remain provineia%,in outlook even though the comumunity
is a large city.”?

Another problem is cited by Robert Havighurst, who wrote that
most junior college students prefer the academic rather than
the occupational curriculums although they show a very high
mortality in the academic curriculwn. He suggested the neoed
for appropriate guidance.53 However, even with the many prob-
lems involved, most two-year colleges are doing a very credit-
able job in providing post-high school education for disad-
vantaged students,

The scope and variety of compensatory education has
accelerated in recent years; an increasing number of insti-
tutions of higher learning have acceptud some degree of re-
sponsibility toward disadvantaged siudents of college age or
younger. This dynamic trend is marked by change and innova-
tion. Some institutions have developed comprehensive com-
pensatory programn, other institutims are experimenting with
one or two compensatory practices, and still others are re-

sistant to any change, at least at the present time.

52 m x
Paul Woodring, The Higher Learning in America: A
Reasseugmont (New York: ~Wecraw-TT1T Dook SONpany, 1368), p. 35.

53Robert J. Havighurst, "Social Change and tho Com-
nunity College," Tho North Central Agscciation Quarterly,
411247-8, Winter, 1367,
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III. EVALUATION OF COMPENSATORY PRACTICES
AND PROGRAMS

Although the careful evaluation of students' progress
is both frequent and comprehensive, the careful appraisal
of educational programs is rare. It was anticipated that
nost of the compensatory programs and practices would be in
the planning stage or the first stages of existence. How-
ever, a careful evaluation is essential in order to provide
reliable guidelinos for further developments.

The total number of students being assisted is still
comparatively small. The sense of promise and the personal
evaluation by the students involved aro important aspects
that indicate the quality and effectiveness of these prac-
tices. Theso are ale. very difficult, if not impossible,
to measure,

Educational innovations have sometimes been considered
"successful' or '"unsuccessful" without the use of specific
oriteria. Enthusiasu, guesswork, and personal opinion have
substituted for the application of standard research tech-
niques. The results have been contradiotory and ambiguous;
the validity of an evaluation is questionable, as well as
useless for educational planning and decision raking, unless
plans for collecting pertinent data are built into coapensa-
tory programs and practices at their onset. Deponding upon

the results desired, data could inolude an exact description
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of the compensatory practice, the circumstances under which
it is started, the careful ldentification of experimental

and control groups with criteria used in their selection, and
an analysis of the collected data. A compensatory progranm
should be designed to permit assessment of each independent

variable.54

Published information on the most recent work in this
field is meager in important detail. The lack of research
may be partially due to the newness of the programs; this is
assuredly the reason for the lack of longitudinal studies.
Statements on the most exeiting, and in many respects the
most important programs, have not yet been published. 1In
many cases, pllot grants and even completed studies are not
reported in the literature and are not readily available fron
the various Federal offices.??

During the past decade, the Federal government has
initiated several precedent shattering programs to provide
quality education for disadvantaged youth., Evaluations of
these programs have been either so inadequate or nonexistent
that Congress and administrators have little inforuation
upon which to act. There is little accurate knowledge of
what has happened or why. Programs have lacked coordination

and adcquate utilization of the few results that arce known.

54wi11ians, op. cit., pp. 280-1.
55Martm, op. oit., p. 10.



This prevents the students from getting the maximum benefits
from the programs.56

In the area of higher education, the Federal govern-
ment offers & special college preparatory program (Upward
Bound), limited recruitment services (Talent Search), and
financial aid to disadvantaged students. After almost three
full yesrs of operation, the Office of Education could not
provide any information on the number of students sexved or
the number of students who have entered dollege as & result
of Talent Search efforts. Upward Bound provides supple-
nentary educational experiences in an effort to preparec high
school students for college. Over 10,000 Upward Bound high
school seniors have entered college since 1965, and a ma-
jofity have stayed in. Again, the data are incomplete since
records were often not kept up-to-date.57 An evaluation of
the effectiveness of these programs is impossible without
adequate data,

Compensatory education has its critics as well as its
proponents. Ernest H. Austin, Jr. wrote that it is:

...a fanciful and costly dream to believe that the

gchool is a place of miracles and that a larger dose of

education enphasizing only skills and attitudes will
alleviate ocultural deprivation and do away with exten-

SGHoward A. Glickstoin, "Federal Educational Progrgmg
1303~

and kinority CGroups," The Journal of Negro Education, 3
Sunmer, 1969.

5T1vid., p. 313.
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He also wrote that he is in possession of oritical letters and

statements from which are excerpted the following: "bureau-
cratic harrassment, domination, and rigidity'whioh destroys
a balanced program," "greed for money," “"typical schooling
rather than cultural aid," "de facto segregation,” and
"general incompetenoy in dealing with culturally deprived
children - teachers not even trained to communicate with
them."59

Opponents of compensatory education may be reacting
emotionally to a specific practice or program that to them
seems8 ineffective or unnecessary. Advocates of compensatory
education may bc over-enthusiastic about any and every in-
novation that prouises & panacea for educational probvlems.
Both groups suffer from a lack of valid data to substantiate
their claims. At the present time, the dearth of reseurch
reports preoludes an equitable evaluation of the practices
and progrons of higher education for the disadvantaged

student,

58Ernest H. Austin, Jr., "A Parting Shot from a Still
Skeptical Skeptic," Education and Social Crisis (New York:
John Wiley and Sons, 1967), p. &412.

591vid., p. 413.




CHAPTER Il1I
THE ORANGE EXTENSION CERTER

Physical facilities for the Orange Extension Center,
located in a fifteen-classroom building near the Sabine
River, were provided by the West Orange-Cove School District
for a period of two years. The Greater Orange Chamber of
Commerce agreed to pay for utilities, and Lamar agreed to
furnish staff members, instructional supplies, and furniture.

Noamed in honor of Williem Tilley, a local resident
killed in World War II, the former Tilley Elementary School
wae built about 1942. No major renovations were deemed nec-
essary to convert this bullding for use by the Center. The
floors of scme rooms were varnished, the outside trim
painted, air conditioners installed in some offices, and
adult-size furniture and chalkboards added.

The former principal's office became the office for
the Center's director and secretary. One classroom was
furnished with desks to serve as an office for all tho in-
atruotional staff, The cafeteria became a student lcunge
and snack bar with tho addition of vending machines.

One former classroom was converted into a combination
bookatore and Library. It waa open for five hours every
Mcnday and Wednesday snd for three hours every Tuesday und
Thursday, or a total of sixtoen hours per week. Approxi-

mately one thousand voluszeas from the Lemar Library were
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sent to the Center., Many of the bhooks transported were the
requests of Orange faculty members; others were choscn by a
librarian at Lanar to correlate with the courses being
nffercd.

The Lamar Bookstore sent an initial inventory of
28,500 to the Center. This included 2,112 books, including
textbooks, and 3300 worth of other supplies. The bookstore
at the Center had sales totaling $7,307.54 during the
months of September, October, and November, 1969,

The instructional staff consisied of fourteen part-
tine menbers and four full time menmbers, one of whom,

James R, Harvey, was also tho direotor of the Center., These
eighteen faculty members had a combined total of thirty-one
degrees from thirtecon different collogoes and wniversities,
The cducational buckground of each menbor is shown in Ap-
pendix B, They averaged 3.17 years of teaching expericnce;
several wore wveorking on higher degreces. Their average age
was 30.67; hovwever, with the exclusion of the two oldest
nenbvers of tno faoulty, the average 2ge of tho remaining
sixtoen vmas 27.69 years.

During the fall semestor of 1968, there were thirty-
five classos boing taught in ten different departvents
represoenting thoe School of Liboral Arts, the School of
Buoiness, and the 3chool of ¥Fine and Applied Arts, Ae
showvn in Figure 1, the Center offered one section of art,

four sactions of econonios, sevon seclions of English,
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three sections of government, six sections of history, six
gectione of mathematice, two sectiona of psyohology, two
sections of soociology, one section of Spanish, and three
sectiohs of spesch., With the exception of sophomore level
government classea, the other classes offered were on a
freshman level.

Classes met on a Monday-Wednesday or on a Tuesday-
Thursday schedule; the Center was oclosed on Friday, Satur-
day, and Sunday. Fach class period was one hour and fifteen
minutes long with the first class starting at 1:00 p.m. and
the last cless onding at 8:45 p.m. A clas3 schedule is pro-
vided in Appendix C,

It waa the obligation of the faoculty to ascertain
that students at tho Center would be glven examinations and
outpide assigwonts comparable in quality, number, and fro-
quenocy to those roquired in similar courses on campus, EX-
tension courses wslre expooted to conform to all applicabls
general or specific college policios and standards.

S;udenta enrolled at the Center met the general ad-
mission requiremente of Lamar State College of Technology,
with one exception. Those atudents whose acore fell bolow
the required 700 Soholastic Aptitude Test score wore ad-
mitted on a provisionsl basis, Admittance of thase stu-
dents was encouraged in order to emphasize tho distin-
guishing characterietic and purpose of the Center, that of

providing opportunities for educationally disadvantagod
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youth, The inatructional staff was cognizant of and in
accord with this purpose; consequently, they encouraged
students having acholastic problems to ask for assistance,
and attenpted to provide whatever corrections, explanations,
enrichment, or reinforcement that gseemed to meest the aca-
demic needs of the students.

Data concerning the student body at the Centelr were
conpiled from the 334 completed questionnaires; however,
many questionnuires had one or more wnanswe 2d questions,
and totals in many cavegories will reflect these omissions,
Data with regard to sex and marital status of the students
are shown in Table I. There was & total of 139 men and 195
womon etudents; there were more women than men in every
category except the 17-25 age group, which showed 96 men
and 76 women. Roflecting tho larger number of men in the
youngest age group, about half of the men hod never been
married as contrasted with about a fourth of the women who
had never been married., In the divorced and widowed cate-
gorieuy, there were 2 men and 16 women., The enrollment for
women showed a more even sproad for all age categories,
while the enrollment for men showed a sharp decline after
the youngeat age group. an "Over 65" age category was in-
oluded on the questionnaire; since there were no students
in this ago group, it will be doleted from all subsaquent
tables.

Table II and Table III show the nwaber of students



TABLE I
ENROLIMENT BY SEX AND MARITAL STATUS

TOTAL MALE ENROLIMENT: 139

e

Never
Age Group Married Divorced Married Widowed Total

17-25 22 1 72 1 96
26-35 20 o 1 0 21
36-45 15 0 0 0 15
46-55 0 0 0

Over 65 0] 0 ¢ 0

TOTAL FEMALE ENROLIMENT: 185

17-25 28 2 45 1 76
26~35 52 4 0 1 57
36-45 32 4 b 1 38
46-65 21 1 0 2 24
Over 65 0 0 o 0 0

NOTE: Of the male eni»llnent, 68% were 25 years
0ld or younger with 76% of th!s age up never havin
been married, oompared to 39%¢ and 60§T°respeot1vely, gﬁr
the females, with 58% of the total enrollment oompowed
of female students.




TABLE II
CHILDREN OF MALE STUDENTS

NUMBER OF MALE STUDENTS WHO HAVE CHLILDRER: 45

Age Group: 17-25 26-35 36-45 46~65 Total
No children 86 7 1 0 94
% chilad 9 7 2 1 19
2 children 1 6 4 0 1)
3 children 0 1 3 5 9
4 children 0 0 J 1 4
5 or more

children c 0 2 0 2

NUMBER OF MALE STUDENTS WHO HAVE CHILDREN LIVING AT HOME: 40

No childron 86 8 2 1 99
1 child T 6 4 2 19
2 children 1 6 4 3 14
3 children 0 1 2 1 4
4 ohildren 0 0 1 0 1
5 or more

children 0 0 2 0 2

NOTE: Of those male students in the 17-25 age group,
90% do not have children, and 92% do not have children living

et home.




TABLE III
CHILDREN OF FEMALE STUDENTS

NUMBER OF FEMALE STUDENTS WHO HAVE CHILDREN: 125

Age Group: 17-25 26-35 36-45 46-55 Total
No children 58 4 2 70
1 ¢hild 13 8 7 4 32
2 childrer 4 18 7 6 35
3 childreon 1 13 12 6 32
4 chilaren 0 7 7 3 17
5 or more

ohildren 0 5 1 3 9

NUMBER OF FEMALE STUDENTS WHO HAVE CHILDREN
LIVING AT HOME: 114

No childron 59 7 5 10 81
1 child 13 8 11 8 40
2 children 4 18 10 6 38
3 ohildren o 12 8 o] 20
4 children 0 7 4 0 11
> ohilaren 0 5 0 0 5

NOTE: Of those fomale students in the 17-2% afe
gfogp. 75% had no children, and 78% had no children living
a ome .
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in each age group who were also parents, the number of
children the students had, and how many of these children
8111l lived at home., Table II 1ndicates that 45 male stu-
der.ts were also fathers and that 40 male students had
children living at home. Reflecting the large number of
male students who were in the youngest age group and who
were also unmarried, there wevre 99 male setudents who did
not have children living at home, Nineteen of the students
huad only 1 child, while only 2 of the male students indi-
cated that they were the fathers of 5 or more children.
The two youngest age groups contéined 21 of the nale stu-
dents who had children living at home; the two oldest age
groups contained 19 of those who had children living at
home.

Table III presents the numver of female students who
wore also mothers, a total of 125. Of these, 114 female
students atill had children living at home. In contrast
with Table 1I, the totals in Table III reflect the more
oeven distribution of female students emong tho four age
greups ap well as & larger proportion of women who combined
parental responeibilities with colloge enroliment. There
wore 81 fomale studonts who had no childron living at
home during the fall gemestor of 1969, Thoero vd>re 40 fe-
nale @tudents who had only 1 child living at home; totals
decreased gradually until the final category which indicated

that there wero % women astudents with 5 or more children
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8till 1iving at home. OFf those female students in the 17-
25 age group, 75 per cent had no children, and 78 per cent
had no children living at home. In contrast to the per-
centages for male students as shown in Table II, the female
dtudents in the youngest age group had substantially more
parental responsibility.

The number of students employed and the number of
houras worked per week by each employed student are pre-
sented in Table IV, There were 113 men and 89 women em-
ployed, reflecting the larger number of women students who
were primarily occupied as housewives and mothers., Of
those who were employed, 25 men workod 30 or less hours a
week, while 20 of the women were in this category. Of
those students in the 17-25 age group, 61 per cent of the
males worked 31 or more hours per week compared to 84 per
cent of the females. These percentages comjyare to 100 per
coent of the males and 67 per cent of the females in the
26-35 age group. There are two discrepancies in the sec-
tion of Table IV concerning male employment. Throe stu-~
dents in the 17-25% age group and 2 students in tho 36-45
age group indicated on the questiionnaire that they were
enployed but failed to complete the question concorning
the number of hours worked per week,

Table V shows the race and roligion of the students.
There were 306 white students and 28 non-white students.

An examination of the 1960 United Stutos Coensus of Popula-



TABLE 1V
STUDENT EMPLOYMENT

[N s

NUMEER OF HOURS WORKED PER WEEK BY MALES

Ags Croup:  17-25 26-35 36-45 46-65
Employed - 70 - 21 15 T
1-10 hours ‘ 2 0 0 0
11-20 hours 9 0 0
21~30 hours 13 0 0 1l
31-40 hours 32 19 11 3
Over 40 hours 11 2 2 3

NUMBER OF HOURS WORKED PER WEEK BY FEMALES

Employed 32 24 21 12
1-10 hours 1 1 0 0
11-20 hours 3 5 1
21-30 hours 1 2 1 3
31-40 hours 27 12 15 7
Over 40 hours o 4 3 1

NOTE: Of those students In the 17-25 age group,
61% of tho males worked 31 or more hours per week compared
to 84% of the females. These percentages compare to 1
of the males and 67% of the females in the 26-35 age gyroup.

58



TABLE V

RACE AND RELIGION OF STUDENTS

RACE
White Per cent Non-White Per cent
Male 131 43 8 29
Female 175 57 20 71
TOTAL 306 200 28 100
RELIGION
Frotastant Catholic Other None
Male 81 22 3¢ 5
Female 148 30 ]
NTLL_ 229 52 39

59



t+ion revealed that the non-white population in Orange,
Texas, was approximately 23 per cent of the total popula-
tion and that the non-white population in Crange County was
approximately 10 pexr cent of the total population. Barring
substantial change in the non-white population percentages
since the 1960 census, the Orange and Orange County per-
centages can be compared with the 8.35 per cent non-white
enrollment at the Orange Extension Center during the fall
of 1969.

The categories showing réligious preference in
Table V indicate that a large Aajority of the students
we.e Protestants. There were 229 Protestants and 52 Catho-
licn, Some of the 39 students who indicated that they pre-
ferred a religion other than Protestant or Catholio, then
wrote the name of a Protestant seoct., This raises the ques-
tion of how many of the students who marked the 20ther"
religiouc category did not realige that their church is
considered Protestant. Of the entire enrollment, there
were cnly 9 students who wrote that they had no religious
preferenco.

Tabulations in Table VI show the total number of
students who lived in various cities, counties, and states.
On the questionnaire, the students were di. _cted to list
both a "Permanont Address" and a "Present Address," Forty-
one students listed only permanent addresses, which are in-

oluded in Table VI with the present addrosses for the re-

60
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TABLE VI
PRESENT ADDRESS

CITY COUNTY STATE
Orange 261 O.ange 287 Texas 333
Bridge City 18 Jefferson 36 Louisiana 1
Beaumont 16 Newton 6
Port Arthur 11 Hardin 2
Vidor 11 Jasper 2
Groves 8 Calcaniou 1
Newton 6
Buna 1
DeQuincey 1
Nederland 1

Nl

NOTE: Forty-one students did not apecify a "Present
Address" on the questionnaire., The "Permansnt Address" was
tabulated for these students,
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maining students. Only 1 student was from Louleiana, while
the others listed addresses in Texas, The olty of Orange
was the address for 261 students out of a total enrollment
of 334, The county of Orange was listed by 287 students,
Jefferson County was the home of 36 students; other tabu-
lated totals are comparatively small,

Table VII shows the number of courses taken by male
.nd by female students., There were 50 male students taking
4 courses, with the next highest number being 38 students
teking only 1 course. This is in contrast to the tabulation
of the course load of the female students, whioch shows that
84 students took only 1 course, and the next highest cate-
gory shows 62 students were taking 2 courses. A comparison
of these data with those presented in Table IV indicates
that a higher proportion of male students both worked longer
hours and tock more courses than the female students,
Again, this probably represents the younger age and lower
level of parental responsibilities of the male students,

Table VIII shows that 14 of the students at the
Orange Extension Conter were also enrolled in other schools,
Twelve of the students attended Lamar and 1 each was on-
rolled at LaSalle Extension University and McNeese State
College., The students were rather evenly divided according
to the number of courses that they were taking at the other

sochools.



TABLE VI
COURSE LOAD

MALE STUDENTS

Age Groups 17-25 26-35 36~45 46-65 Total
1 course 14 13 6 5 38
2 courses 6 1 8 1 22
3 courses 10 1 1 0 12
4 courses 49 0 o 1 50
5 courses 16 0 0 o 16
6 or more

courses 0] 0 c 0 0

FEMALE STUDENTS

1 course 25 26 21 12 84
2 oournes 19 25 11 7 62
3 courses 2 3 1 g
4 courses 22 3 4 30
5 courses 4 0 0 0 4
6 or more

courses 1 0 1 0 2

MOTE1 Of those students in the youngest age groups,
17-25 and 26-3%, 65% of the males were taking 3 or more
coursee compared to 27% of the females,
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TABLE VIII
CONCURRENT ENROLLMENT IN OTHER SCHOOLS

AGE GROUP MALE FEMALE
17-25 3 6
26-35 1 2
36-45 ¢ 2
46-65 0 1

Total 4 1z

OTHER SCHCOOLS

Lamar State College of Technology 14
LaSalle Extension University 1l
McNeeso State College 1

e

COURSE IOAD AT OTHER SCHOOL

1 course 4 atudonts
2 courses 4 students
4 covxees 5 studunto

h courses 3 students
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Students were asked if they had planned to enivll in
8 college before the Center was established, ard, if so, the
neme of the college where they had expected to enroll,

These data are tabulated in Table IX. Twenty-three schools
are listed in rank order according to the number of students
who had planned to attend them, There were 121 students who
had planned to attend Lemar, and 7 who had planned to enrcll
at Stephen F. Austin State College. The other colleges or
universities were listed by only 1 or 2 students. Three
students indicated on the gquestionnaire that they planned to
attend another college, but did not specify which one.

Table X shows the principal reason students gave for
enrollment in the Center. Thros masons were mentioned by a
wo jority of the students, 78 per cent, as the most important
ones. The location of the Center olose to the student's
home was mentioned by 42 per cent, which included %0 male
students and 93 female studente. The fact that olass hours
pormitted the student to be employed was mentioned by 25
per cent, which was evenly divided between 42 male and 41
female students. The Center's provisional admittance of
students with a SAT score below 700 was the principal
renson given by 11 per cent of the students. Several otlher
reasons wore mentioned by a comparatively small number of
students.

Tadble XI reveals the educational background of the
atudents. Of the entire student body, all but ten students



TABLE IX

STUDENTS PLANNING TO ENROLL IN OTHER COLLEGES BEFORE
ESTABLISHMENT OF THE ORANGE EXTENSION CENTER

TOTAL NUMBER OF STUDENTS: 160

Specified Schools Humber of Students

Lamar State College of Technolegy 121
Stephen F, Austin State College
McNeege State Ccllege

Panole Junior College

Prairie View A & M

Sam Houstoy State College

San Jacintu Junioxr College
Toxas A & M

Tylor Junior College
University of Houston

Abilene Christian College
Angelina Junior College

Blirn Junior College

Chenier Busincss College
Florida State College

Grayaon County Junior College
Lamar or Stephen F. Austin
Lee Colle

Marshall University

Texas Technological College
University of Hong Xong

Yot Texas State College
Wnarton Junior College

N =2

HE R0 RN NN

NOTE: Three students indleated that they had planned
to entexr another school but did not specify which one,




TABLE X

PRINCIPAL REASONS FOR ENROLIMENT AT THE
ORANGE EXTENSION CENTER

REASON MALE  FEMALE
Cloge to residence 50 g3
Claszs hours permit employment 42 41
Below 700 SAT score aoccespted 19 14
Personal interest in a course 8 12

Combination of Leasons 1 and 3 2
Low tuition coat 4
Teaoher certification requirements 1
Class hours peruit child care 0
« Insufficient nigh school courses 1l
10. Jxosire for a college education 0
1
0
1
0
5

WO\ 8N

11, Cculd not attend chosen colle

12, Combination of Reasons 2 and

13, Sualler classes and otudent body

X4, Combination of Remsons ) and 4

15. Miscellaneousn reasons mentioned only ance

~INHN = &g oW

NOTE: The first three reasone account for 76% of
the responses, with 42% mentioning proximity to resicdence,
25% listing olass hours that pormit employment. and 11%
specifying the acceptance of a SAT socore below 700,
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TABLE XI
EDUCATIONAL BACKGROUND

MALE STUDENTS

Age Group: 17-25 26-35 36-45 46-65 Total

High school
graduate 94 21 14 6 135

Frior college
enrollment 38 14 10 6 66

FEMALE STUDENTS

High school

graduate 75 53 38 23 189
Prior college

enrollment 46 21 19 11 103

NOTE: Thirteen students were college graduates at the
time of their enrollment in the Orange Extension Center.
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indicated tiat they were graduates of a high school. The
remaining ten students may not have answered taat gquestion
or they may not have been high school graduates. There
wexre 171 students, or slightly over half of the student
body, who had been enrolled in a college prior to Septem-
ber, 1969, There were thirteen studenis who were college
graduates at the time of their enrollment in the Center.

The students who had attended colloge prior to the
fall semester of 1969 were asked to list tne names of the
colleges previously attended; the resulte ar: tabulated in
Table XII. There were 71 different colleges and universi~
ties mentioned, representing a veriety of sizes and types
of dnstitutions of higher learning. Although most of the
students had attended colleges in Texas, a wide geograph-~
lcal range of colleges is represented, extending from Cali-
fornia to Swedon. Although most students had attended
only one other college previcusly, some students had at-
tended from two to five other colleges, Totals for each
college represent the multiple listings by these studaonts.
Ninety-~three students had previouely attended lamar and 12
studente had attended Stephen F. Austin State College. The
other sixty-nine colleges were attended by 9 or leoes stu-
dents, with a substantial majority of colleges represented
by just 1 etudent,.

The students who had attended oollege previousiy



TABLE X1l

COLLEGES PREVIQUSLY ATTENDED BY STUDENTS CURRENTLY
ENROLLED AT THE ORANGE EXTENSION CENTER

COLLEGE

NUMBER OF STUDENTS

Abraham Baldwin Agricultural College
Alvin Junior College

Amarillo Junior College

Arkansas State University
Arkansas University

Arlington State College

Blinn Junior College

Blus Mountain College

Califormia State College

Chipola Junior College

Columbia University

Drury College

East Texas Baptist College

East Texas State Universalty
Eastern Illinois Univeraity
Eastern Oklahoma A & M

Florida State Collegse

Grambling College

Henderson State College

Jarvis Christian Collegeu

Judson College

Kilgore Junior College

Lamar State College of lTechnology
Laredo Junior College

Lasell Junior College

Lon Morris Junior Collnse
Louisiana Polytechnio Insiituto
Louisiana State University
McNeese State College

Midwestern University

Millsaps College

Northeast Louisiana State College
Northwestern State College of Louisiana
Ohio State University

Ohio University

Oklahoma A & M

Otero County Junior College
Panola Junior College

Pensacola Junior College

Port Arthur College

A R 1 R et b b b ] PO Lo e 1 G0 RO B B b bt B2 1) el RO B b e bl 1 b B2 B e 1 DO B
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TABLE XII (continued)

COLLEGE NUMEER OF STUDENTS

Pueblo College

Sam Houston State College

San Francisco City College

South Texas Junior College
Southeastern Louisiana College
Southern Methodist University
Southern University

Southwestern University

Stephen F, Austin State College 1
Temple Junior College

Texas A & M University

Texag Christian University

Texas College of Arts and Industries
Texas College of Mines

Texas Technological Collego

Texas Woren's University

University of Alaska

University of Californie at Los Angeles
University of Delaware

University of louston

University of North Dakota
University of Southwestern Louisiana
University of Texas

University of Washington

Upsala College

Wost Texas State

West Virginia University

Went Virginia Wesleyan Collego
Westchester Community College
Wharton Junior College

Wiley College

TOTAL NUMBER OF COLLEGES: 71
TOTAL NUMBER OF STUDENTS: 221

WY O TETEF RTINSy S G ST iy \ YW STy W ey XYY CTIRTEIE IV,

ROTE: Lamar, Sau Houston, and Stephen F. Austin
account for 51% of the students who had previcusly attended
college; Lamar accounted for 424, and the other two were
almost equal at 4% and 5%, respectively.

I1f students attended two or more colieges, they are
included in the total of each college attonded.
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were asked to state the nunber of semester hours that they
had earned and the date of their last attondance at college.
The results of these questions are tabulated in Table XIIX,
There were 93 students vho had carned less than 30 hours
eredit, An additional 63 students indicated that they had
over 30 semester hours oredit, and 16 students did not knmow
how many semester hours credit they had accumulated. The

date of previous college attendance is tabulated according to
decadec. There were 126 students who had previously attended
college in the 1960's, 16 students during the 1950's, 12 stu-
dents during the 1940's, and only 2 students had last at-
tended college during the 1930's. Of the students providing
this information on the questionnaire, 61 per cont reported
the years 1967-1969 as the date of lust attendance ail college.
There were 122 students wno left their previous college in
good standing, 32 on soholastic probation, and 4 on scholastic
sugpension.

Table XIV shuws the number of students who expeoted
to rocoive degrces and what their tentative major field of
otudy was. Of the male students, theie were 118, or 72 per
cent, who wrote that they oxpeoted to receive degrees. Of
tho female students, there were 150, or 44 por cent, who
wroto that they expected to receive degrces. Since the stu-
dents were asked to write their major field of study, some of
them vrote major field categories that are not included in

the Lamar catalog. The largest group of students were the
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TABLE XIII

SEMESTER HOURS COMPLETED AND DATES OF LAST
ATTERDANCE AT COLLEGE

SEMESTER HOURS COMPLETED PRIOR TO SEPIEMBER, 1969

Semester Hours Number of Students

0-29 93
30-59 27
60-89 12
90-119 4
120 or above 20
Do not know 16

Total 172

DATE OF LAST ATTENDANCE AT COLLEGE

DECADE

Year 193~ 194~ 195~ 196-
0 | 5
1 1 4
2 3 2 7
3 1 5
4 3 2
5 2 2 1 5
6 1 2 7
7 1 2 14
8 3 3 25
9 1 1 62
Total 2 12 16 136

NOTE: The 1967-1969 period was reported by 61% of
the students as the date of their last attendance at college.
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TABLE XIV

STUDFNTS EXPECTING TO RECEIVE COLLEGE DEGREE
AND THEIR MAJOR FIELDS OF STUDY

EXPECT 7O COMPLETE DEGREE REQUIREMENTS

Age Groupi 17-25 26-35 36-45 46-65 Total
Male 85 19 10 4 118
Fenale 66 47 24 13 150

TENTATIVE MAJOR FIELD OF STUDY*

Number of Students Major Fieid
54 Elementary Educatior
43 Business
15 Engineering
12 Professional Nurse, Sooiclogy
12 Eduvation, Secretarial Scienoe

g Bioloky
Accounting, Art, History

7 Lathemntics, Prysical Eduo:tion

6 Engliek, Psychology, Secondary Education

3 Home Economics, Musio, Spcech

2 Electrical Engineering, Journalianm,
Marketing

l Agriculture, Aviation, Civil Engineering,
Droma, Elsoironics, Government, Indus-
trial Engineering, Luw, FPhermacy,
Social Vork, Veterinary lMedicine,
Vocational

*These major field categories were written by the
atudents and do not necessarily correspond with those in
Lamar's catalog.

NOTE: Of tho male students, 72% expect to complate
degree requirements, while only 44% of the female studonts

expeot ti., do p», Of those students reporting a major field
of stuay, 66% chose eithexr elementary education or businewss.
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54 who ohose elementary education, followed by 4} students
who chose business, The remaining thirty-two categories
that were listed were chosen by a Georeasing number of
Btudents, |

Table XV tabulates the answers that students gave when
asked their main reason for attending college. A wide ma-
jority, 66 per cent of the students, wrote that their main
purpose was to obtain a college degree whioch was required
for their future career. A smaller group, just 15 per cent,
wrote that they were attending college for personal inter-
ests unrelated to & career, and 11 per cent of the students
were attending college to upgrade skills needed in their
prasent position, Five additional reasons were listed by
8 rer cent of the students,

Students were asked how they first heard about the
Orange Extension Center; Table XVI ghows the results.
There were 190 students who first heard of the Center by
reading a newspaper and another 93 who first heard of the
Center by talking with other people. An insignificant
number ¢f students had first heard of the Center on the
radio or television; this might indicate that a more effec-.
tive publioity program by these media would widen the range
of people receiving information conceming the Center.

Table XVII and Table XVIII reveal information con-
ceming the eduoational level and oooupations of both the
mothers and the fathers of the students., Tho data given in



TABLE XV
REASON FOR ATTENDING COLLEGE

——

Age Group: 17-25 26-35 36-45 45-65 Total

( )=Per cent

To obtain degree required for future career.

134 54 24 9 221
(40) (16) (7) (3) (66)
To upgrade skills needed in present position.
11 6 13 8 38
(3) (2) (4) (2) (11)
For personal interests unrelated to a career.
15 15 8 10 48
(5) (5) (2) (3) (15)
Other reasons.*
12 3 8 4 2g
(4) (1) (2) (1) (8)
TOTAL 172 18 53 31 334
(52) (24) (15) (9) (100)

#Other reasons, as written by the students, wore:
"have degree but need this course,” "better QOb,“ "undecided
about career," "teacher certification," and "insufficient

high school courses,"




TABLE XVI

COMMUNICATION MEDIUM BY WHICH STUDENTS FIRST HEARD
OF THE ORARGE EXTENSION CERTER

Age Groupt 17-25 26-35 36-45 46-65 Total
Television 4 3 0 0 1
Rewspaper 78 50 40 22 190
Radio 1l 2 o} 4
Conversation 63 18 6 a3
Other 21 4 4 3 32

Total 326
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TABLE XVII
SUMMARY OF EDUCATIONAL LEVEL OF STUDENTS' PARENTS

PINAL YEAR OF EDUCATION COMPLETED BY PARENTS

Age Group of
Students: 17-25 26-35 . 36-45 46-65 Total
Elementa
1 id 1 1
2 1l 2 1 4
3 1 1 2 2 6
4 3 4 1 8
5 2 3 5
6 4 4 5 4 17
g 9 7 1l 2 19
30 22 17 8 T
High School
9 15 5 2 2 24
10 8 8 10 3 29
11 21 16 6 4 47
12 145 48 28 8 229
Colle
1ge 18 5 2 2 21
2 24 5 4 1 34
3 9 3 12
4 22 6 2 33
Grsdgate
2 3 3
3 6 3 2 11
Total 586

NOTE: The 17-35 age groups regresent 78% of the total,
with the 17-25 group aocounting for 56%. Of the 17-25 group,
15% of the parents attended elementary sohool only, 60% higg
sohool, and 25% oollege or above, For the 26-35 age group,
these peroentages are 31%, 59%, and 174, respeotively,




TABLE XVIII
SUMMARY OF OCCUPATIONS OF STUDENTS' PARENTS

Age Group of
Students: 17-25 26-35 36-45 46-65 Total

Occupations of

Parents
Professional and

technical 51 16 8 8 83
Managers, officials,

proprietors 21 23 5 3 52
Clerical workers 18 14 5 37
Salesworkers 14 6 2 2 24
Craftemen, foremen 62 29 17 6 114
Operatives 26 5 2 1 34
Laborers {non-farm) 13 7 3 23
Private household

workers 5 5
Other service

workers 21 2 1l 6 30
Farm workere 3 4 4 3 14
Housewife 90 36 37 16 179

Total 595

ROTE: These data are olassified acoording to the sex
of the parent and the sex of the student in Table XXXV,
Table XXXVI, Table XXXVII, and Table XXXVIII, located in
Appendix D,




these two tables are classified by sex of the student and
gex of the parent in an additional eight tablet in Appen-
dix D, Table XVII shows that the final year of education
attained by the largest number of parents of students was
the twelfth grade or the final year of high school, which
was completed by 229 parents. The 17-25 age group accounted
for 56 per cent of the parents; of this group, 15 per cent
of the parents attended elementary school only, 60 per cent
completed their education at the high school level, and 25
per cent attended college oxr graduate school. MNMany stu-
dents did not answer the questions about their parents as
shown by the totals on Table XVII and XVIII; the totals on
both tables would have been 668 if all students had an-
swored the questions relating to these data. Table XVIII
shows that the occupation of the largest number of parents
is that of housewife. The next largest category is that
of craftsman or foreman, an occupation held by 114 parents;
thore are 83 parents classified as professional and tech-
nical workers,

Based on the data contained in the questionnaire, a
profile of the typical student at the Center shows a mar-
ried woman in the 2€-35 age group with two children living
at home, She was enrolled in one course and also worked
31-40 hours a week, As a resident of Orange, Texas, her
main reason for enrolling in the Center was that it was

close to her home. She was white, Frotestant, and had not
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rlanned on enrolling in another college prior to the opening
of the Center. She waa & high school graduate and expected
to complete a degree in the major field of elementary educa-
tion., She first heard about the Center by reading about it
in a newspaper. Both of her parents were-high school grad-
vates; her father was a crafteman or foreman, and her mcther
was a housewife,

In contrast, the typical male student was in the 17-
25 age group and had never been married. He was enrolled
in four courses and also worked }1~40 hours a week. His
princival reason ior enrolling in the Center was its loca-
tion olose to his houe in Orange, Texas. He was a high
sahool graduate who had not previously enrolled in another
college. He had not planned to enroll in a college in the
fall of 1969 until he read about the Center in a newspaper.
He expeoted to complete his degree in order to enter a
business career. Both of his parents werc high school
graduates; his father was a oraftsman or foreman, and his
mother was & housewife,

An analysis of the Orange Extension Center reveals
a college world in miorocosm, with the rudiments of a col-
lege education available for the first time in the city of
Orange, Texas, Because of the brief organization and plan-
ning period prior to the establishment of the Center, thare
were many challenges to be met and problems to be solved,

eapecially during the firat few weeks of the “all semester,
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These problems ranged from the mechanics of registration
procedures to questions in administration, instruction, and
use of the building facilities, Helping to smooth the
transition to routine procedures was the fact that all of
the instructors and over half of the students had previously
been enrolled in other colleges. The acedemic success of

the students will be discussed in the following chapter.



CHAPTER IV
ACADEMIC ACHIEVEMENT OF THE STUDENTS

At the conclusion of the fall semester in January,
1910, the students at the Center received semester grades
in those courses in which they were enrolled. The twelve
tables in this chapter illustrate the relationship between
the students' semester grade averiges and aspects of their
personal, educational, or family background as indicated on
the questionnaire., There were nine studenta who withdrew
from the Center, and the table totals in this chapter will
reflect the lower number. Semester grade averages are com-
posed only of grades A, B, C, D, and F. The grades A, B,
and C are assigned the grade point values of 3, 2, and 1,
respectively, while grades D and F are of O point value.
Other grades, such &3 Q or I, were not included in the
semeeter grade averages, Nelther do the tables reflect the
number of studeris who withdrew from some courses but re-
mained in others,

In Table XIX, the students' semester grade averages
are related to the number of courses in which each student
was 8till enrolled at the end of the semester. The somes-
ter grade point avernge for all students was 1.5. Approx-
imetely one-sixth of the atudents earned an A average,
while almost half of the students taking four courses had
a D average. A signifiocantly higher level of achievement



TABLE XIX

STUDENTS' SEMESTER GhADE AVERAGES
AS RELATED TO COURSE IOAD

SEMESTER GRADE
AVERAGE A B c D ) 4 Total

Course Load

1 33 44 33 0 20 130
2 13 28 31 5 6 83
3 2 4 14 6 34
4 10 18 25 4 58
5 5 9 3 1 18
6 2 0 0 2
TOTAL 49 93 105 41 37 325

SEMESTER GRADE POINT AVERAGE POR ALL STUDENTS: 1.5

NOTE: Students taking a maximum of 2 courses show
a significantly higher level of achievement with 55% mak-
ing B or higher an onlf 15% making D ox lower, compared
to 21% and 42%, respeotively, for those taking 3 or more
courses,

84



85

w:.s shown by students taking a maximuwan of 2 courses when
compared with students taking 3 or more courset. Of those
students with fewer coursea, 55 per cent made B or higher
and only 15 per cent made D or lower, compared to 21 per
cent and 42 per cent, respectively, for those taking 3 or
more courses,

Table XX and Table XXI contain the data found in
Table XIX tabulated according to sex, Table XX indicates
the male students' semester grade averages as related to
cource load, and Table XX1 contains the same data for fe-
male students, 4Two male students dropped out before the
end of the semester, leaving a total of 137. The semester
grade average for male students was 1,0, which contrasts
with the 1,8 average for female students. Of the male
students taking a maximum of 2 courses, 35 per cent made a
B or higher average, and 22 per cent made a D or lower
average. Of the male students taking 3 or more courses,

g per cent made a B c¢r higher average and 51 per cent made
a D or lower average, llalf of tho mele students taking
four courses ezrned a D semester grade average.

The tables in Chapter III showed that 195 female
students had completed the questionnaire in November of
1968, but only 188 finished tho uemester as shown in
7able XXI. More female students earned a semester grade
average of B than any other grade, and the number of stu-

dents earning A and C semesteXr grade averages was approxi-



TABLE XX

MALE STUDENTS' SEMESTER GRADE AVERAGES
AS RELATED T0 COURSE LOAD

SEMESTER GRAIE

AVERAGE s A B o D F Total
Course Load
1 4 13 19 0 8 44
2 2 5 10 6 24
3 0 1 12 7 5 25
4 0 2 15 4 30
5 0 3 3 1 14
6 0 0 0 0 0
TOTAL 6 24 57 26 24 137

SEMESTER GRADE POINT AVERAGR POR MALE STUDENT3: 1.0

NOTE: Male students taking a maximum of 2 ocourses
ghow a significantly higher level of achievement with 35%
making B or higher and 22% making D or lower compared with
9% and 51%, respeotively, for those taking 3 or more
ocourses.
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TABLE XXI

FEMALE STUDENTS' SEMESTER GRADE AVERAGES
AS RELATED TO COURSE LOAD

SEMESTER GRADE
AVERAGE: A B c b P Total

Course lLoad

1 29 31 14 0 12 86
2 11 23 21 0 59
3 2 2 1 1 9
4 1 8 9 10 o 28
5 2 0 4
6 2 o 0 2
TOTAL 43 69 48 15 13 188

SEMESTER GRADE POINT AVERAGE POR FEMALE STUDENTS: 1.8

ROTE: Of the female students taking a maximum of
2 courses, 65% made a grade of B or higher oompared to
424 of those taking 3 or more oourses. Only li% of those
ptudents taking & maximum of 2 courses made a D or lower
average compared to 28% of those taking 3 or more courses.
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mately the same. Of the female students taking a& maximum
of 2 courses, 65 per cent made a grade of B or higher and
11 per cent made a D or lower average. Of the female stu-
dents taking 3 or more courses, 42 per cent made a semester
averzge of B or higher and 28 per cent made a D or lower
average.

Table XXII tabulaten semester grade averages as they
correlate with marital status and with the four age groups.
The averages for narried students were appreciably higher
than the averages for students who wers not married. Be-
cause of the small number of divorced and widowed students,
they were added to the group of students who had never
been married. Among the married group, the largest number
of students had B and C semester averages, while among the
group that is not married, the largest nunber of students
had ¢ and D semester averages. There was a total of 194
married students and a total of 131 students who were not
married. The age group 17-25 contained more than twice
ag many students as any other age group. MNore students had
a B semester grade average than any other grade in the age
groups 26-35 and 46-65. In the 36-45 age group, an equal
number of students earned B and C averages., The largest
number, 88 well as percentage, of students earming an A
average were in the 26-35 age group, followed by the next
largest number of students earning an A average in the

36-45 age group. The largest number and percentago of stu-



89

TABLE XXII

SEMESTER GRADE AVERAGES CORRELATED WITH
MARITAL STATUS AND AGE GROUPS

MARIZAL STATUS

Semeater Greade

Averages! A B C D P Total
Married 43 67 67 3 14 194
Not married
(inoludes

divorced and

widowed) 6 26 38 38 23 131
TOTAL 49 93 105 41 37 325

AGE GROUPS

17-25 9 33 54 40 29 165
26-35 18 32 25 1l 2 78
36-45 14 17 17 0 3 51
46-65 8 11 9 0 3 31

TOTAL 49 93 105 41 37 325




dents earning an average of F were in the youngest age
group, as were 40 out of 41 students earning a 1 average.

In Table XXI1I, semester grade averages are tabu-
lated aooording to the numbsr of hours worked per week by
the students. The largeat number of students, 146, worked
30 or more hours per week; the semester grade average
earned by the largest number of these students was a C.
The next largest number earned a B average. There were
134 students who were not employed at all; the semester
grade average earmed by the largest number of these stu-
dents was a B, while the next largest number earned a C
average. The lower sections of Table XXIII separate the
data according to either male or female students. The
category with the largest number of male students is the
C semester grade average of students who worked 30 or more
hours per week. The smallest oategory contained 1 male
student who had an A average and was not employed. The
category with the largest number of female etudents con-
{ained 41 students with v B average who were not employed.
In the smallest category, there were 2 students with an F
average who worked between 1 and 30 hours per weol.,

Table XXIV indicates the relaticnship hetween semes-
ter grade averages and both sex and race. Female students
did significantiy better thon male students with 60 per
oent eaming B or better averanges compared to 22 per cent

for the males. Only 1% per ocent of the female stiudonts
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TABLE XXIII

SEMESTER GRADE AVERAGES ACCORDING TO
HOURS WORKED PZR WEEK

91

Semesgter Grade

Averages: A B c D ¥ Total
Numbexr of Hours
Nolked
Q 25 43 30 22 14 134
1-30 7 10 15 7 6 45
30+ 17 40 60 12 17 146
TOTAL 49 93 105 41 37 325
MALE STUDENTS ONLY
0 1 2 7 11 8 29
1-30 0 3 11 4 25
30+ 5 19 39 8 12 83
TOTAL 6 24 57 26 24 137
‘FEMALE STUDENTS ORLY
0 24 41 23 11 6 105
1-30 7 17 4 0 2 20
30+ 12 21 21 4 5 63
TOTAL 43 69 48 15 13 188
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TABLE XXIV

SEX AND RACE AS RELATED TO
SEMESTER GRADE AVERAGES

Semester Grede

Averages: A B ¢ D F Total
Male 6 24 57 26 24 137
Female 43 69 48 15 13 188
TOTAL 49 93 105 41 37 25
White

Male 6 23 56 22 22 129

Fomnle 43 68 42 10 7 170
Non-White

Male 0 1 1 4 2 8

Female 0 1 6 5 6 18
TOTAL 49 93 105 41 37 32s

ROTE: PFemale students did significantly better than
nale students with 60% earning B or better averages com-
pared to 22% for the males, while only 15% of the females
mado D or lower averages oompared to 56% for the males.
0f the non-white studente, 65% made D or lower aversges
ocompared with 20% of the non-white students.
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made D or lower averages compared to 36 per cent for the
males. The amall number of non-white students makes gener-
alizations questioncobln, but with 65 per cent making D or
lower averages compared with 20 per cent for white students,
it is apparent that this group of non-white students had
academio problems. A ssmester grade of C was made by 33 per
cent of the white students and 27 per cent of the non-white
students. There were 7 white students wh> dropped out of
school before the end of the fall semester, and 2 non-white
students.

The effect of prior college enrollment on students'’
semester grade averages is shown in Table XXV. There were
165 students with prior college experience and 160 students
who had not been enrolled previously in a college. Prior
college enrollment showed a significant correlation with
academnio success at the Center only for the male atudents.
Of the males who had previously been enrolled in college,
74 per ocent made a C or better average compared to 53 per
cent without prior college experience., Of the female stu-
dents who had previously been enrolled in college, 87 per
cent made a Z or better average compared to 83 psr cent
without prior college experience.

Table XXVI shows the relationship of semester grade
averages and students' plans for a college degree. Ap-
proxinately similar semester grede averages were earned

by both groups of students, those who expeoted to receive



TABLE XXV

THE EFFECT OF PRIOR COLLEGE ENROLIMENT ON
STUDENTS' SEMESTER GRADE AVERAGES

Semester Grade
Averages: A B c D F Total

PREVIOUSLY ENROLLED IN COLLEGE

Male 5 14 30 8 ] 66
Female 26 36 24 7 6 99
TOTAL 3l 50 54 15 15 165

— —— -——

NOT PREVIOCUSLY ENROLLED IN COLLEGE

- —— s o —

——— e —

Male 1 10 27 186 15 71

Female 17 33 24 8 7 3y

TOTAL 18 43 51 26 20 160
NOTE: Prior collcse enrollment showed - ai nificant

corrolation with uncadezic success at the Ceninr for tne
male studente only. Of the males who had pivvicuuly been
enrolled in college, 744 made C or better avcruges compared
to 53% without prior college experience. The correnponding
percentages for females were 87% and 83%.
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TABLE XXVI

SEMESTER GRADE AVERAGES CORRELATED WITH
STUDENTS' PLANS FOR COLLEGE DEGREE

Semester Grade
Averages: A B c D F Total

STUDENTS WHO HAVE OR EXPECT TO RECEIVE DEGREE

Male 6 20 50 23 21 120
FPenele 35 58 39 14 9 155
TOTAL 41 78 89 37 30 275

STUDENTS WHO DO NOT EXPECT TO RECEIVE LEGREE

Male 0 4 7 3 3 17
Female 8 11 9 1 4 33
TOTAL 8 15 16 4 7 50

— .

NOTE: Regmrdless of degree expectations, more male
students had & C and more female students had a B than

any other grade average.



a degree and those who did not. The percentage differences
were not large enough to be significant. Motivation to
complete a degree did not result in higher grade averages.
Regardless of degree expectations, the largest number of
male students had a C semester grade average, while the
females had a B average.

In Table XXVII, the educational level of the stu-
dents' fathers is correlated with the students' semester
grade averages. Among the students whose fathers attended
elementary school only, 86 per cent had C or above averages
and 14 per cent had D or below averagss. Among students
whose fathers attended high school, 74 per cent had C or
above averages and 26 per cent had D or beluv averages.
Among students whose fothers attended college or graduate
school, 69 per cent had C or above semestur averages and 31
per cent had D or below averages. Thec correlation between
the educational background of the fathers and the grades of
the students showa an inverse rolationship. The more educa-
tion the fathers huve, the greater the percentage of D or
F semester averages, and the lower the percentage of stu-
dents is who have C or above averages. This reverses the
usual pattern. It is possible that the children of parents
who had only an elementary school background had more moti-
vation to succeed at tho Center. It is also possidble that
the students whose fathers had college or graduate school

baokgrounds were among the thirty-six who were on scholas-
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TABLE XXVII

EDUCATIONAL LEVEL OF STUDENTS' FATHERS CORRELATED
WITH STUDENTS' SEMESTER GRADE AVEHRAGES

PINAL YEAR OF EDUCATION COMPLETED BY FATHERS

Semester Grade

Averages: A B C D F Total
Elementery
1l 1 1
2 2 1 3
3 1 4 5
4 2 3 2 7
5 3 3
6 2 > 3 3 13
g 2 3 5 1 11
2 11 20 3 2 38
High School
ghQ 3 2 2 2 14
10 3 6 2 11
11 2 3 3 12
12 18 34 25 15 13 105
College
1 2 3 3 1 9
2 5 k) 2 6 3 19
3 l 2 5 8
4 2 i 2 11
Graduate
1
2 1 1 1 3
3 1 6 2 1 1 11
TOTAL 41 84 92 36 31 284

NOTE: Of the students whose fathers attonded ole~
mentary schoel onl%, 38% had A or B averages and 14% had
D or F averages. orresponding percentages for students
whose fathors attended high school are 504 and 26%; for
fathers with college or above education, 38% and 31p.




tic probation or scholastic suspension cr among the thirty-
three students whose principal reason for attend:ng the
Center was the acceptance of a SAT score below 700. Also,
the total number of fathers reported is fifiy less than the
total number of students, and this would affect the validity
of any conclusions.

In Table XXVIII, the educational level of the stu-
dents' mothers is oorrelated with the students' semester
grade averages. Among the students whooe mothers attended
elementary school only, 85 per cent had C or above averages
and 15 per cent had D or F averages. Among students whose
mothers attended high school, 80 per cent had C or above
averages while 20 per cent had D or F averages. Among siu-
dents whose motherg attended college or graduate school,

74 per cent had C or above averages while 36 per cent had
D or below., As in Table XXVII, the same inverse correla-
tion exists between the grades or the st aente and the edu-
cation of the mother. The less education the mothers had,
the greater the percentage of students who had C or above
averages. The more education the mothers had, the greator
the percentage of students who had D or I averages. As in
Table XXVII, over 10 per cent of the mothers are not in-
cluded in this table.

Table XXIX relates the occupations of fathers to
semester grade averages. The largest gre«p of students,

38 per cent, reported that their fathers were craftsien or



TABLE XXVIII

EDUCATIONAL LEVEL OF STUDENTS' MOTHERS CORRZLATED
WITH STUDENTS' SEMESTER GRADE AVERAGES

FINAL YEAR OF EDUCATION COMPLETED BY MOTHERS

Semester Grade

Averages: A B C D F Total
Elementary
1
2 1 1
3 1l 1
4 1 1
5 1 1
6 1 2 4
7 1 4 5
8 4 13 11 2 4 34
Hi School
gh9 1 3 2 1 1 8
10 2 6 8 1 1
11 4 8 11 3 4 30
12 17 31 39 16 9 118
Colle
18‘B 1 3 5 6 2 17
2 3 5 3 1 4 16
3 1 2 1l 1 5
4 5 5 8 4 2 24
Graduate
1 1 1
2 1 1
3 1 2 2 5
TOTAL 41 86 95 36 31 289

- — - - o —
— —— e -

NOTE: Of the studonts whose mothurs attended ele--
mentary school only, 45% had A or B averages and 155 had
D or F averages. Corresponding percentagus for uvtudents

i

whose mothera attended high school ure 427 wd 20%; for
mothers with college or above education, 41% and 36,
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TABLE XXIX

SEMESTER GRADE AVERAGES AS RELATED
TO OCCUPATIONS OF FATHERS

Semester Grade
Averages: A B c D F Total

Occupations of

Fathers
Professional and

technical 5 11 5 6 5 32
Managers, officiels,

proprietors 8 15 14 4 2 43
Clerical workers 1 3 5 9
Salesworkers 4 1 2 2 9
Craftesmer,, foremen 18 24 44 8 14 108
Operatives 9 12 [ 4 31
Lavorers (non-farm) 3 6 7 5 1 22
Private household

workers
Other service

workers 2 4 4 4 3 17
Farm workers 3 7 2 1 13
TOTAL 40 83 94 35 32 284

NOTE: The ocoupational classification of "Crafts-
men, foremen" constituted 38% of the fathers' occupations
and was by far the largest category.
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foremen. Of this group, there were 42 students who had A
or B averages, 44 with a C, and 22 with a D or ¥, In con-
trast, the students whose fathers were professional or
technical in occupation classification had only a few more
A or B averages than D or F averages, and a comparatively
small number had a C average. Among students whose fathers
were managers, officials, or proprietors, there were almoet
four times as many students with an A or B average as witl.
a D or F, which is the highest percentage of above average
grades of all the occupation classifications. As in
Table XXVII, thore are fifty fathers who are not reported
in this table.

Table XXX relates the occupations of mothers to
semester grade averages. The largest group of students,
59 per cent, reported that thelr mothers were housewives,
Of this group, there were 78 students who had A or B aver-
ages, 58 with a C, and 38 with D or F averages, or almost
twice as many with high averages as there werec studonts
with low averages. The next largest group of students,
16 per oent, had mothers who were in occupations classified
as professional or technical. Of this group, there were
21 students with an A ¢r B aversge, 14 with a &, and 14
with a D or F average. The students whose nothers wore
clarical workers had the highest vercentage of A or B aver-
ages, 14 out of a totel of 26 sztudents whose mothors were

in this claseification., Over 10 per cent of the mothers




TABLE

XXX

SEMESTER GRADE AVERAGES AS RELATED
TO OCCUPATIONS OF MOTHERS

102

Semester Grade

Averages: A B ¢ D F Total
Occupationse of

Mothers
Professional and

teohnical 9 12 14 T 49
Managers, officials,

proprietors 4 4 1 1 10
Clerical workers 5 9 10 1l 1 26
Salesworkers 1l 5 5 4 15
Craftemen, foremen 1 1 2
Operatives 1 3
Laborars (non-farm)
Private household

workers 1 3 1l 5
Other mervice

workers 1 2 5 3 2 13
Farm woikers
Housewife 26 52 58 22 16 174
TOTAL 44 86 96 38 33 297

NOTE: The "Housowife" olaseification contains 59%

of the mothers; the classification with the next largest
nunber of mothers is "Professional and technical,” which
acoounts for 16% of the nothers.
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are not included in this table.

The tables in this chapter show that the higher se-
mester grade averages were made by female studunts taking
only 1 course. Married students in the older age groups
did better than the youngest age group. A higher percentage
of students who were not employed made better grades taan
working students. Prior oollege experience seemed to re-
sult in higher grades for the male students only, while
semester grade averages were similar for students who ex-
pected to receive a degree and those who did not. The cor-
relation batween the educational background of the parents
and the grades of the students shows an inverse relation-
ship. The more educwtion tho parents had, the higher tho
percentage of studentut with D or F semester averages and
the lower the percentage of students who had C or above
averages, The highest percentage of above average gr=des
was earned by students whose fathers were managers, offioials,
or proprietors and by students vhose mothers were clerical

workers.,



CHAPTER V
SUMMARY AND RECOMMENDATIONS

The Orange Fxtension Center has bsen discussed from
its organizational background through the completion of its
first semester. Since the Center was eastablished with the
goal of providing higher education for disadvantaged stu-
dents, the review of the literature tried to determine what
piactices and programs had been used in ¢ther colleges and
uwniveraities, and if the outcome jJjustified the effort in-
volved. Data concerning the students at the Cente» have
besn analyzed, in a partial attempt to assess the response
of disadvantaged students to the Center. The fall semestor
grades have been correlated with various faoctora based on
both the personal and educational backgrounds of the stu-

dents.
I. CHAPTER SIMMARIES

In Chapteor I, it was stated that the Orange Extension

Centor was established on an experimentsl basis for the
academio year 1969-1970. Many years of interest and effort
preceded the opening of facilities for higher education in
Orange. After iwo eleotions to oreate a college distrioct
were defeated, plans were tentatively begun to investigate
the feasibility of opening a branch of Lamar in Orange.
Definite spproval could not be given until June, when the



105

new president of Lamar was named and final arrangenents
were made to open the Center in September. TiLe first chap-
ter also stated the problem of this study, which was to
describe the Orange Extension Center and to evaluate the
students' academic achievement at the end of the first
semester. The importance of the study was mentioned, terms
were defined, and limitations explained. The self-report
questionnaire was desoribed, and its method of administra-
tion clarified.

Chapter II was a review of the literature which
covered the background and ourrent interest in education
for disadvantaged students, the resulting compensatory
progrems and practices, and a criticsl evaluation of the
results. Although there were some nineteenth century in-
stances of concern for the education of the disadvantaged,
resulting primarily in the establishment of Negro colleges,
the widespread thrust toward action has been a phenomenon
of the 1960's. Compensatory practices were catogorized
according to their purpose: collegoe enrollment and aca-
demic success after enrollment. Practices to encourage
college enroliment included special reoruiting efforts,
financial assistanco, modification of admissions criteitn,
and a wide variety of preparatory programs for high school
gtudents. Praotices to promo*e 00lloge 8success included
remedial courses, tutoring, lighter course loads, five-

year degree prograns, special housing arrangerents, ycav-



106

long programs, redesigned curriculums, small-group instruc-
tion, intensive orientation to college life, end programmed
instruction. A compensatory progrem was defined as an or-
ganized group of related compensatory praotices, At the
present time, it is not possible to evaluate either prac-
tices or programs with any degree of validity due to the
lack of reporis based on standard research techniques, the
lack of longitudinal studies, the comparatively small num-
ver of students involved in most practices or prcgrams, and
the substitution of enthusiasm and personal opinion for
specific criterion measures.

A discussion of the building facility, instructors,
ard studonf body of the Orange Extension Center was included
in Chapter II1I. The Center wae housed in a former elemen-
tary school; it contained the rudiments of a bookstore,
library, and snack bar. Thero were four full time in-
structors, one of whom was also the director of the Center,
and fourteen part-time instructors. The staff, which was
comparatively young and inexperienced, taught thirty-five
classos in ten different departments. The description of
the student body was based on data from the completed
questionnaires. A largo majority of the students wore
residents of Orange, whose principal reuson for attending
the Centor was its proximity to their home. The largest
group of male students was young and unsarried; ferale

students were more ocvenly divided among the various age
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groups and were usually married and had children. Most of
the students expected to complete requirements for a degree,
and over half of the atudent body had been enrolled in a
college prior to the fall semester of 1969.

In Chapter IV, the academic achievement of the stu-
dents during the fall semester at the Center was investi-
gated. The evaluation was based on the semester grade
averages, which was the only measurement available for all
students, Tabulations of these averages were correlated
with various data from the questionnaire. Tho semester
grade point average for all of the students at the Center
was 1.5; male students had a £lightly lower grade point
average of 1,0, and female students had a slightiy higler
grade point average of 1.8, However, all of these averages
were within the renge of a "C" grade. Harried students
tended to make higher grades than uwnmarried students. The
youngest age group earned the largeet percentage of both
the highest and the lowest grades. Semester grade averages
were als¢ related to such factors &3y employnent, race,
prior college enrollment, plans to complete requiremente

for a dogree, and parents' education and employment,
II. DISADVANTAGED STUDENTS AT THE CENTEh

The available data can provide a tentative, rather
than a positive, identification of the students at the
Center who might be called disndvantaged. Table XI showed
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that over halr of the student body had attended college
previously, and Table XII listed 71 different colleges and
universities attended by thesge otudents, This wouvld pre--
suppose a student body comparatively experienced and cou-
petent at the college level; however, this gupposition is
challenged by exanination of subscequent data, Table X111
shows that only 63 studente, or approximaiely onc--fifth of
the student body, hnd completed over 30 semester hnurs
eredit, and Table 71 coalims that a large nzjority of L
various colleges listed ware attended by jvst 1 siudernt,

Among the alsudvantaged population, minority group:s
often montioned are the southern wihlte ond Hegieo. The
nunber of disadvantaged white stiudenta can be coanjeclureud
from examination ot datu concerning ithe parents of the siu-
dents. According to Table XVII, thore were 237 parents wio
did not complete high school ard 2 total of 137 who cow-
pleted eignth grade or less, However, ug tentioned in
Chapter III, the approxinat=lyv 35 per cent of paronts who
did not f£inish high gehosld could Le un even laremy percenti-
age, as & substential nwber of zivientoc did not cuplete
the family data puge ot the qeestionnaixe,  Table ALVl and
Tavle XAVIII nmay indicato thot the Cenlor wnaellod soae
educationally disudvuntused cnisdren of parente with celloge
or graduttte school bLackgrowid: anowev::, this cannot Lo
verified with available dntla,

Excluding hovgewives ticin the oconclionag auto-

ERIC

Aruitoxt provided by Eic:
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gories, the largest number of parents are working in jobs
classified as "Craftsmen and fcremen," In contrisi, ap-
proximately 20 per cent of the parents were occupied in

jobs classified as "Professional and technical workers" and
“Managers, officials, and proprietors"; among these could

be found jobs as diverse as laboratory technician and public
school teacher. These totals include parents of both white
and non-white students. Although the unemployment of the
parents is a significant factor in olassifying students as
disadvantaged, this information was not available.

In the ocity of Ovange, Texas, the principal non-white
race is the Negro; the 1960 United States Census of Popula-
tion showed 5,833 Negroes and 58 people of other races.

‘*he 8,35 per cent non-white enrollment at the Orange Ex-
tension Center was far below the approximately 23 per cent
non-white population of Orange, if the population percent-
ages have remained relatively stable in the period since
the last consus.

In a speoific effort to ascertain how many young,
educativnally disadvantaged were being reached by the Con-
ter, it was detoirmined that there were twonty-eipht gtlu-
dents in the usual college age group, 17-25, who had
graduated from high school, had not previously been en-
rolled in a college, and had no plans to enroll in a colle,:
wntil the Center was ostablished. This number included

thirteen white rales, twelve white females, no non-while
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nales, and tiaree non-white females.

The Center showed characteristics of the coamunity
or junior college, which is sometimes described as in-
herently compensatory. There was a modified "open door"
policy allowing students with less than a 700 SAT score to
enter the Center; there were 19 ralc students snd 14 fewale
students who gave this modified admission policy au the
principal reason for their onrollument at the Center as
shown in Table X. As mentioned in Chapter III, the instruc-
tors gave more than the usual amount ot encouragement to
students having schclustic problems and assisted them with
explanations, enricinment, reinforcenment, or whatever
secmed best to meet the academic needs of the stiudeinits.
This was done on en informal, wiorgunized basis. Also
typical of a comnunity college student body was the fact
that 50 male students und 93 female students olated thal
their principal veason 1o attending the Conter wae its
proximity to their residence, as indicated in Table X. A
1arge nunber of students who were woeiking full tive iy
shown in Table IV, and this is also characterist’ 2 of u
commuter college.

In conclusion, the Center cuarolinra w o pavatrvely
small nwiber of students who Jdetinleely could te calicd
disadvantaged and who would not have nnrolled'i1 a cellege
if the Center hod not been cstabdlishicd. A, Eguct nwater

of disadvanta;ged students would le w.biguous ol debialabla,
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It is probable that initiating a larger number of specific
compensatory practices or programs would result in a larger

enrcllment of disadvantaged students.

III. RECOMMENDATIONS TO INCREASE ENROLIMENT
OF DISADVANTAGED STUDENTS

In order to better serve the educationally disadvan-
taged students of the Orange area, therc are several prac-
tices that could be utilized. Dissewination of informa-
tisn concerning the Center could be greatly increased by
publicity on radio and television stations, as inferred
from Table XVI. Parents' knowledge of college possibilitiecs
increase the studenta' chances of college attendance, as
parents usually have a major influence on the achievement
motivation of students.

A student's image of himself as & potentisl college
student is influenced not only by his parents' expectations
and the school's, but also by the expectations of his
peers. A principal recommendation is for increased mnotiva-
tion, for exploring new ways and making new efforts to
stimulate these students to seok higher education. For
this reason, special efforts should be made to provide all
relevant information, possibly in a printed brochure, to
Orange area junior and senior high school counselors, stu-
dents, and their parents, It might be helpful to make the

director and instructors of the Center available for talks
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about the Center at the local schools.

The geographic availability of a collegn is recog-
nized as a primary reason for enrollment by the disadvan-
taged, and this is corroborated by the data in Table X,
The geographic aveilability of a college is very closely
related to the problem of financial resources, For the
student with adequate financial means, the location of a
college he chooses to attend is not likely to prevent his
enrollment., However, for the student of limited means,
the location of the college he might attend is a signifi-
cant factor in his decision to enroll., The distance of ten
miles is sometimes considered an easy commuting range, pro-
viding public oxr family transportation is available.

A review of the literature indicated that many
studies revealed that finanoial problems were an obstacle
to college attendance and often affected the student's
whole attitude toward higher education. There are three
aspects of the cost of higher education to the studerts:
the c98t of room, board, and olothing; the direct costs of
college attendance, such as tuition, fees, and book costs;
and the indirvot costes of reduced or lost income for the
student or his family during college yeamrs. Both dirsot
and indireot costs have inoreased rapidly during tho past
few yaars. Students enrolled in the Orange Extension Cen-
ter during its first semestor found that minimum tuition

chargos were 812 per semester hour, which wus considerably
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more than charges at Lamar's main campus for students taking
more than one course. For example, the cost at Laiar was
$98 plus laboratory fees for students enrolled in twelve

or more semester hours. At the Orange Extension Center,
tuition fees were $144 for twelve semester hours or $180

for fifteen semester hours. However, for Orange residents,
lower transportation costs helped to offset the higher
tuition fees.

Traditionally, the forms of financial &id to stu-
dents have been scholarships, grants, loans, and employ-
ment. Frequently, scholarships have been awarded as recog-
nition for achievement or as tokens for lncentive rather
than financial aid. As nentioned in Chapter II, disad.-
vantaged students, whether academicaily talented or not,
generally require financial assistance both to enter col-
loge and to remain in college. Students who are academic
risks require mor¢ time to spend on their studies than
average or above average suudenis. In order to incroase
the enroliment and chances for success of disadvantaged
students at the Orange Extension Center, it is recommended
that a work-study program be inttiated. Tihe student would
be limited to working from six to ten hours per week at
above average wages, s0 that ho would not be compelled to
spend 80 much time working that ho neglected his acadenmic
riogram, If possible, the studonts should boe given op-

portunities for employwent that would be related to their
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major field of astudy.

Another major obstacle to both college en~ollment
and college success is & group of problems described as
academio. Faoility with language is a basic part of necses-
sary equipment for college, and a college student's con.-
tinuation and success is most directly influenced by his
language ability. It is recommended that the Center in-
vestigate and experiment with every feasible means to im-
prove the dloadvantaged student's language facility. Con-
sideration should be glven to tutoring by instructors and
by peers, small group instru:tion, separate classes, and

programmed instruction.
IV. OTHER RECOMMENDATIONS

' In general, the Orangs Extension Center was mc-
cepted as the beginning of systematic higher education in
the Orange area, and many segnents of the community were
involved with, and interested in, its contiming success-
ful existence. It is recommended that this interaction
with the community be consistently encouraged and strength-
ened. Publicity rogarding events or improvements at the
Center and the aggressive scheduling of appropriaie com-
nunity meetings at the Center might Ve ways of incrvasing
community purticipation and interest. 1Instiructora who are
both knowledgeable and tactful concerning cowmmity lifo

and customs could be of inestimable value, especially in
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motivating junior and eenior high school students to attend
college.,

It is recommended that & longitudinal study be made
of the students who were enrolled at the Center during the
fall semester, 1969. This study could determine how many
of the students actually completed requirements for a col-
lege degree, what college they attended subsequent to en-
rollment in the Center, and the level of academic achieve-
ment attained.

It is also recommended that a study be made of the
student body that will enroll at the Center in the fall of
1970 and that the results be used in making decisions con-
cerning the future of the Center. If compensatory prac-
tices or prograns are initiated, it is recommended that an
accurate assessment of their results be assured by requir-
ing a precise description of the practices or programs, the
specific conditions under which they begin, and the ap-
propriate collection and analysis of data. Educational and
social variables should be identified and evaluated.

With additional time for planning evaluation pro-
cedures, standardized tests may be administered before and
after the 1970 fall semester, a control group ray be se-
leoted on the Lamar campus, or high school grades and rank
may be utilized to determine the level of academic achieve-

rent., It was unfortunate tnat semester grades, with their
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inherent limitations, were the only specifio criterion
measures that were available for use in this study. The
students' academio achievement could have been discussed
with greater accuracy and olarity if other evaluation pro-
cedures had been followed. Instruotors at the Center may
have found it difficult to compensate equitably for sub-
jeotive, if unconscious, attitudes toward their students,
Or perhaps individusl differences among instruotors re-
sulted in differing grades for comparable assignments and
examinations, However, due to the short period of time
available for establishing the Center, adequate measures
for the evaluation of academio achievement were not planned.
There is a ohronic need for fundamental researoh on
the teaching of reading and language skills, as almost in-
surmountadle provlems of the disadvantaged, as well as
regsearch on their other problems., It is recommended that
interdisoiplinary research be initiated to consider these
problems adequately; appropriate disciplines might include
health, medioine, sooial work, sociology, psychology, pub-
lic administration, education, oriminology, and economics.
There are many obvious recommendations that could be
made in regard to the building that houses the Center. A
forrer elementary school may be satisfactory as a tempo-
rary oxpedient, but is hardly suitable for long-teim usage
as an institution of higher learning. Most urgent is the

need for incroeased library facilities. Anothar urgent need
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is the continuance of a faculty dedicated to teaching,
rather than research, and vitally interested in this spe-
cial situation, with all of its many impliocations for
social progress.

The development of compensatory praoctices and pro-
grams at the college level has been due to sooial forces,
such as the growing need for educated manpower in industry,
increasing pressures of the oivil rights movement, new oon-
ceptions of the educability of studenis from all sooio-
economio classes, and support of various philanthropic
organizations., The establishment of the (range Extension
Center was a response to pressure from these social forces
looally expreased by residents of Orange, Texas. From its
modest and limited beglnnings, the Center may eventually
become capable of providing new opportunities and new &ap-
proaches for the optimal development of all its future

students,
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QRuNGY BXTUNSION CENTLR

Plecasec print.

Neame_

Last First Middle
Permanent Address: Prasent Address:
City City
County County
State State

lcase circle the appropriate answer:

Sex
liale Female
Marital Steatus
Mever lMarried Harried Divorscd Yflidowed
Do you have any childron? Yog o

If thc answer to the above question vas "Ycs,"
how many children do you have?

How many of your children arce ctill 1living at
horie with you?

Race
VVhite Non=-¥Yhitc

Religious Preforence
Frotestant Catholic Other None

re you cmployed at present? s I
A you cmployed at &} t? Yes ilo
¢ ansver ic aboave question was "Yos
IT the ¢ to tr bove q tion was "Yos,
how many hours per week do you wori at your
place of cuiployment?

Age Group
17 through 25 26 througr 35 36 through 45
46 through 65 Dver 65

ERIC

Aruitoxt provided by Eic:



N

FHRROLLMERT DATA
How did you first hear about the Orange Extension Center?
Y Newspaner Radio Conversation Other

In how nany courscs are you cnrellcd at the Orange Extension
Center? How many hours?__

At this time, arc you enrolled in classcs at any other school
besides the Orange Extension Center? Yes No
If the answer to the abovec question was "Yes,”
please state the name of the other sciicel where
you are cnrolled and the munber of classcs you
are taking there.

kare ol School

Number of Classcs

Had you planncd to enroll in another collcge before arrangoenentis
were rade to cstablish the Orange Extension Centcr? Yos No

If the enswer to the above question was "Yes,"
where had youw planncd to cnroli?

Which of the following is the main rcason thet you Jdceided to
enroll at the Orange Extension Ceonter? (Pliasce circlce only on

. Closc to where I 1live.
Lecss oxpensive than anothor college,

The houry allow me to work end attend college.
. Below 700 SAT scoru acccoted.

Pereonal interest in a course offcercd,

Other {(lcusc speeify.)

VN o O

ERIC

Aruitoxt provided by Eic:



S

EDUCATIONAL DATA
Are you a high school graduate? Yeos o

Have you cver been enrollcd in a junior or scnior college,
irncluding Lamar Collcgc, bofore this scmosier? Yo No
If the answer to the above question was "Yes,'
what is the name of the collegec or collogos?

Vihat is your academic status at the college or
collecges in which you were vreviously enrolled?
In gocd standing On scholastic probation
Un scholastic suspcnsion

What is lthe date of your last attecndance at a
college?

Total mumber of seumcster hours comploicd before
Scptember, 1469,
0 to 29 30 to 59 60 to &9 9 to 119
120 oxr above Don't kunow

D¢ you expeet to conuclcte requirements for a degree? Yes No
11 the mmswer to the above question is "Yeo,! what

is your tuntative mejor field of scudy?

Vihich of the following 1s ycur nein reason for attending
collexe? (Plcasc circle ong.)

To obtain degree reguired for my future carcer,
To upgrade skills ncoded in my prosent pesition.
For personal interests {(wirclated Lo a carcer).
Other (llcase spceify. )

E- AV \VE

ERIC

Aruitoxt provided by Eic:



O

ERIC

Aruitoxt provided by Eic:

FARILY DATA

Lducational Level of Tatncr (l'lcasc cirele the lass year of
school thail your fother complceted.)

Elemcrtary Higzh Schocl

Collcge
123456768 2 10 1i 12 12

3

£

Graduate
- =

12 3

Occupation of Father (Pleasc cirelc the wzest approaricte

category.

Profcssional and technical workcers
¥anagosrs, officials, and proprictors
Clerical wordAcrs

Salcsworkcrs
Craftsien =nd forcemen
Opcratives

Laborsrs (non-farm)
Privete louschoid workcrs
Other scrvice workers
I'arm vworkcrs

Bduecational Lovel of Hothor (Please eircle the lust year of
school that yowr mothcer conplcted.)

Elocmentary High G5chool Collcge
12345678 g 10 11 12 1234

Graduate
123

Ocecupation of lL.other (:rlomzsc eirele the most apnropriate

catcmory.)

ilouscwife (only occupation)
I'rofessional and tcehnienl workcrs
vanngers, officials, wnrd urowrictors
Clericol workers

Salcsworkers

Craftesicen and forormon

Ogeratives

Lavorcrs (non-fara)

Private hovschold workers

Cther service workers

Tarm vorrers
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INSTRUCTORS AT THE ORANGE EXTENSIONK CENTER,
DEGREES COMPLETED, AND
PREVIOUS TEACHING EXPERIENCE

Leslie Gould Asholm
B,A, in Speech - Lamar State College of Technology

No previous teaching experience

Harvey McRae Arnold
B.A. in Speech - Harding College
5 years teaching experience, high achool level

Gordon G, Broussard

B.5. in Chemiatry ~ Texas A & M University

M. Ed, - Texas A & M University

1 year teaching experience, high school leval

Edwin B, Buuter, Jr,

B.S, - Sam Houston State Teachers College
M.A. - Sam Houston State Teachers College
3 years teaohing experience; college level

Staron Ohlasson

B.A. in Engligh - Lanmar State College of Technology
M.A. in English -~ Lamar State College of Technology
3 years experience, teaching fellow at Lazar

Thomas J. Crow

B.A. - Lanar State College of Technology
M.A. - Lanar State College of Technologgam

2 years experience, teaohing fellow at ar
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Newton Jerome Friedman

A.B. ~ Western Reserve University

B.H.L., Rabbl, D,D, ~ Hebrew Union (nlege
Th,.D, - Burton Seminary

14 years teaching experience, college level

Maria Dolores Garcia
B.S. —~ Lazar State College of Technology
4 years teaching experience, high school level

James Rankin Harvey

B.B.A. -~ Lamar State College of Technology
M.B.A., - Lamax State College of Technology
No previous teaching experience

Jackie Lane Helms
B.A. - Laumar State College of Technology
4 years teaching experience, high school level

Shelley Ann Hurst

B.A, - North Texas State University

M.A. - North Texas State University
Certificate, Goethe Institute, Germany

1 year teaching experience, college level

Mary Franols Knouff

B,A, - Adelphi University

M.S, - Stephen F., Austin State Collego

2 years teaching experiencet 1 year ot high school level and
1 year at college level

Jose Ramon Leon

B,S5. in Mech. Engr., -~ Ohio University

M.S. in Ind. Engr. - Texas Tachnologlcal College
2 years teaching experience, college level
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H. D. Pate
Juris Dootor - South Texas College
No previous teaching experience

James Celvin Ronning

B.S. in Government ~ Lamar State College of Technology
M, Ed, - Abilene Chrisitian College

2 years teaching experience, high school level

Samuel Paul Stanabury
B.A. - Lamar State College of Technolegy
4 years teaching experience, high school level

Janis P, Stout

B.A, - Lamar State College of Technology
M.A. ~ Lamar State College of Technology

3 yearas teaching experience, college level

Joe Ben Welch

B.S. - Louisiana Polytechnic Institute

M. Zd. - Lamar State College of Technology

7 years teaching experience: 9 years at high schcol level and
2 years at college level
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CLASS SCHEDULE

MONDAY-WEDNESDAY

Courge No, Section
GROUP A

Eng. 131 B2
Eco, 131 15
Hist. 131 11
Math. 131 5
Hist, 134 8
Spch. 131 23
GROUP B

Eco., 131 16
Eng. 131 78
Govt. 231 22
Soo0), 131 23
GROUP C

Eng. 131 79
Govt., 231 23
Hist, 131 12
Math. 135 5
GROUP D

Hiest. 134 7
Math, 134 1y
Span., 131 6
Psy. 131 1

Dosoription

1:00--2:15 p.m.

Rhetoric and Composition

Principles

History of World Civiliza.-
tion

Finite Mathematiocs I

Hietory of Texas

Fundamentals of Effeotive
Speech

2130-3:45 pem,

Principles

Rhetoric and Composition

American Constitutional
Systen

Introduction

6100-7415 p.m,

Rhetoric and Compoaition

Ameriocan Constitutional
System

Bistory of World Civiliza-
tion

Contemporary Mathematics I

7130-8145 p.u,

History of Toxss

Collego Algodbra

First Year Spanieh

Introduotion to Human
Behavior

Instructor

Stout
Harvey

Crow
¥elch
Holns

Arnold

Harvey
Stout

Friedman
Buster

Chiaason
Pate

Crow
Leon

Stanasbury
Lleon
Garoia

Ronning



GROUP E

Eng. 131
Hist. 131

Math, 134
Art 137
Eng. 131
GROUP F

Eco. 131
Eng. 132
ath. 135
Pay. 131

Spch. 131

GROUP G

Eng. 131
Govt. 231

Hist, 131
Math, 133

GROUP H

Eco. 131
Seool, 131
Spch. 131

30
14

20
83

81
24

15

TUESDAY~THURSDAY

1:00-2:15 p.m,

Rhetoric and Compesition

History of World Civili:za..
tion

History of Texas

Language of Art

Rhetoric and Composition

2330-3:45 p.n.

Principles

Rhetoric and Composition

Centemporary Mathematics I

Introduction te Human
Bshavior

Fundamentals ot Erffective
Speech

6:00~7:15 p.m.

Rhetoric and Composition-

Anexrican Constitutional
Systen

History of World Civiliza-
tion

Analytical Trigonometry

7:30-8:45 p.m.,

Princiyples

Introduction

Fundamentals of Effectivo
Speech

135

Chiasson
Cxrow
Welch

Agholm
Hurst

Harvey
Chiasson
Welch
Broussard

Kanouff

Chiasson

Pate
Crow

Welch

Harvey
Buster

Knouft
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TABLE XXXI
EDUCATIONAL LEVEL OF FATHERS OF MALE STUDENTS

FINAL YEAR OF EDUCATION COMPLETED BY FATHERS

Age Group of

Studentis: 17-25 26-35 36-45 46-65 Total
Elemintary
2 1 1l 2
3 1 1l 1l 1 4
4 3 1 1 5
5 1 1l
6 1 1 3 5
7 2 3 1 6
8 9 3 1l 1l 14
High School
9 4 1l 5
10 4 1l 5
11 3 1l 2 1l 7
12 39 5 1 45
College
1 5 1 1 7
2 5 5
3 2 2
4 4 4
Graduate
1l
2 2 2
3 3

Total 122
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TABLE XXXII
EDUCATIONAL LEVEL OF FATHERS OF FEMALE STUDENTS

FINAL YEAR OF EDUCATION COMPLETED BY FATHERS

Age Group of
Students: 17-25 26-35 36-45 46-65 Total
Elementary
1 1 1
2 1 1
3 1 1
4 2 2
5 2 2
6 3 2 1 2 8
7 5 2 1 8
8 g 9 2 27
High Schoecl
9 4 2 1 1 8
10 2 3 1 6
11 1 1l 1 2 5
12 2¢ 19 12 1 61
College
1 1 1 1l 3
2 9 3 b 13
3 4 2 6
4 3 2 5
Graduate
1
2 1 1
3 3 3 2 8

Total 166




TABLE XXXIII

EDUCATIONAL LEVEL OF MOTHERS OF MALE STODENTS

PINAL YEAR OF EDUCATION COMPLETED BY MOTHERS

Age Group of

Students: 17-25 26~35 36-45 46-65 Total
Elementary
1
2 1 1
3
4
5 1 1
6
7 2 1l 1 4
8 4 4 2 1 11
High School
9 5 2 1 8
10 3 1 3 1l 8
11 10 3 2 1 16
12 46 7 4 l 58
College
l 7 1 8
2 7 1 1 9
3 1l 1
4 (i
Graduate
1
2
3

Total 132

139



TABLE XXX1V

EDUCATIORAL IE?EL OF MOTHERS OF FEMALE STUDENTS

FINAL YEAR OF EDUCATION COMPLETED BY MOTHERS

Age Group of

Students: = 17-25 26-35 36-45 46-65 Total
Elementary
1
2
3 1l 1
4 1 1l
5 1 1
6 1l 1 2 4
7 1l 1
8 & 6 ) 4 25
High School
9 2 1 3
10 3 4 2 10
11 7 11 1 19
12 . 31 17 11 6 65
College
J. 5 2 1 1l g
2 3 2 2 7
3 3 3
4 8 6 1l 2 17
Graduate
1l
2
3

Total 166

140
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TABLE XXXV
OCCUPATIONS OF FATHERS OF MALE STUDENTS

Age Group of

Students: 17-25 26-35 36-45 46=-65 Total
Occupations of

Fathers
Professional and

technical 10 1 11
Managers, officials,

proprietors 10 2 1 1 14
Clerical workers 3 1 4
Salesworkers 5 1 6
Craftamen, foromen 33 12 6 1 52
Operatives 14 1 15
Laborers (non-farm) 4 2
Private household

workexrs
Other service 6 2 8

workers
Parmm workern 1l 1 1 3

Total 119
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TABLE XXXVI
OCCUPATIONS OF FATHERS OF FEMALE STUDENTS

Age Group of
Students: 17-25 26-35 36~45 46«65 Total

Occupations of

Fathers
Professional and

technical 11 4 4 3 22
"anagers, officials,

proprietors T 16 4 2 26
Clerical workers 1 3 1 5
Salesworkers 1 1 k| 3
Craftsmen, foremen 27 17 11 5 60
Operatives 11 2 2 1l 16
Laborers (non-farm) 9 5 3 17
Private household

workers
Other service

workers 6 1 2 9
Farm workers 2 3 3 3 11

Total 172




TABLE XXXVII
OCCOPATIONRS OF MOTHERS OF MALE STUDENTS

Age Group of '
Students: 17-25 26-35 36-45 46-65

Totul

Occupations of
Mothers

Professional and
techniecal 15

Managers, offiociels,
proprietors

Clerical workers

Salesworkers

Craftemen, foremen

Operatives

lLaborers (non-farm)

Private household
workers

Other service
workers 3 2

Farm woxkexs :

Houaevife 57 13 13 3

Total

Vi
PN RN
(=)

= oI

86
130

143
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TABLE XXXVIII
OCCUPATIONS OF MOTHERS OF FEMALE STUDENTS

Age Group of
Students: 17-25 26-35 36-45 46-65 Total

Ocoupatione of

Mothers
Professicnal and

techniocal 15 10 2 4 31
Menaegers, officisgls,

proprietors 1 4 5
Clerical workers 9 11 3 23
Salegworkers 3 3 1 T
Craftsmen, foremen 2 2
Operatives 1 1 2
Lavorers (non-farm)
Private household

workers 3 3
Other service

workers 6 e 8
Farm workers
Housewife 33 23 24 13 93

Total 174




