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L OTULY OF WORN VALURS AL TT-2Y 221lhix L0

ECLIAND'S 51X PhALOrAL CIIRNTALICHS

Values may be considered tn te a core conuonent which
directs irdividuals on a long-range bhasis to some goxls in
vreference to otrers, They arpear to ve very substantial in
their capacity to direct hehavior. As Hollander (1G6€7) states,
"Values have substantisl directive force in human experience.
Men di~ for values...."

Values may be considered to be a rore component of a
“personal orientation” descrihed by Holland (1959, 1956, 196€),
He asrumes that we can characterize individuals by their
rese~blance to six personal orisntations. Forsonal orientations
are developred from experience with "cultural and porsomal forces
includirg reers, parents and significant adults, social class,
American cultura, and the physical enviror~ants (Holland, 1963)."
Hollard further assumes that we can characterize work environments
by thoeir resermblance to six models and that the irdividual makine
a vocational choice i5 in a sense ssarching for those work
envirorments which are congruent with his persomal orientatiors.
En states:

FPeople search for environments ani vocalions that
will permit them to exercisn their skills and abilitirs

ard values, to tike on agreeadble proble~s ard roles, and
to avold disagreesdle cnos (Holland, 1#:6).
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Values may also be considered to te a core component of
the "sclf-concept.” Super {1953) has proposed 2 theoryv that
vocationzl chicice is a compromise process of develoring ard
implementing tre self-concert.

Accerting Super's theory and Eolland's threory, cne would
also accept the assumption that values have substantial
directing force in vocational decision-raxing, Schwarzweller
(1759) fourrd support for this essumption. ’ils data supyorted
the hypothesis that high school stuaents?® "value orientaticns
do plav an irfluential part in the career cholce-making
nrocess. "

GAven the strenpth that values have in determining
human goal direction and the “heories that man's vocational
decisione ave in sorme way an extension of the self, it may
w“ell be hvpothesized that irdividuals choosinz similar collere
rajors will have similar work values and different from
individuals chocsine different majors. The sxistence of
such a unigue hierarchy of work vslues related to collere
*ajors would have implications for vocationsl counzeling erd
decision-making,

Jt is the purrose of thils research to study the relation-

sihip between work values and college majors,

Crief Roview of the Literature

hs research terds to suprort Holland's theory of vocational
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choice (Holland, 1%€2; Holland, 1%53: Holland ard Nighols, 1964;
Holland, 13%2) and Super's theorv o the implorentation of the
self concevt (Englander, 1G6C; Warren, 1961; Yorrisicn, 1962;
Wneeler and Carnes, 1958), one might assume that values zre
intrinsically associated with cholices of college majors.
fesearch also tends to support this assumption.

After factor amalysis of responses, Hammond (1%56) Tound
that on the first factor (cconomic-status) hirhest scores vere
rade by students entering business, comrercial art, law, and
pharmacy; on the second factor (rersonal-status) hiphest scores
were rade by students enterins jourmalism, advertising, radio,
and dramatics; hiehest on the third factor (structure-need)
were nen choosineg engineering arnd the natural sciences; and
mon choosing social science applications scored hirchest cn the
fourth factor (acceptance-neod).

Also after fuctor analysis, Astin (1958) found students
selecting careers in szles, manizerial and persuasive occuvations
obtainad hichest scores on the cluster which contained ite~s on
control and deminance. 1he second cluster (status-need) was
rot founi siznificantly related to vocational cholces. The third
cluster, with items valulng strvcture zrd orpganization, showed

students choosing careers requiring sciertific trainirg scored

highest.,
Caple (1951) studied five rajor fields of study and
Q
]EIQJ!: fourd values irwportant to each rrour. Me states, "Lespite
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certain liritations of the present study it may be said that
a sipnificant value pattern was obtained characterizing the
five sample groups representing Tive major fields of study
chosen for investigatior (p. 96)."

Looking at differences betwnan secondary teachers, ac-
countants, and engincers, Gray's {1963) results with ths Miller
Cccupational Values Inventory ylelded significant differences
bntween all three groups. In general, teachers valued social
rewards, accountints valued prestige, and ensineers valued
caresr satisfaction and prestige.

Pal (1997) examined the value patterns of engineering,
law, medical, and teacher-training students in college. He
found that a unigue hierarchy of values emerged in each group.
For envineoerinpg students, economic value was highest and religious
value was lowest. For law students, political value was highest
followed by economic value. For medical students, theoretical
value was highest followed by social while aesthetic was lowest.
For teacher-training students, political value was hizhest fol-
lowed by theoretical.

Kunert (1969) drew subjects from schools of law, medicine,
theology, and engineering to investigate the personality-
vocationil-choice relationshiv. His Q-sort method showed a
hierarchy of values within each group. In general, law students
were concerned with self, status, rosition, political interests,

irivolvemant, and tho intellectual aspects of work. Medical
Q
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students valued financial and psycholngical support, involve-
ment, legic and reason, and emotional control. Theology students
are guided by baliefs and principles, concern for others, inter-
personal relaticnshivs, idealism, commitrment, amd rigidity in
evaluating the world. The engincering stu i nts were guided by
challenge, competition, security, money, fanmily, technical and
rnechanicsl hobbles, and precise comrunication. They avoided
others problems, had little interest ir the 2bstract or esthetic,
and minor interest in religion.

Freshman and senior Collepe of Engineering students werc
chosen by O)ive (1969) for her investipation of the relation-
ships of values and occupational role perceptions. Seniors
were found to have a significantly different value hierarchy,
emphasizing "power over people" and "self expression® with
decreased value of "material gain" and "religion."

Also relevant, are several studics exarining the relation-
ship of rersonslity to vocational decisions.

Norman and Redlo (1952) studied seven group of atudents
pursuing different college majors. Coxparing groups on the
MMPI, he found a terdency for students strongly satisfied with
their rajor to reserble their own group on discrirzinative scales
and 8 tendency for students who would rechoose the sare rajor
to deviate less from their own group than those vho would

rechoose a different rajor,
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The purpose of a study by Sternterg (1955) was to deter-
nine the extent of the differences of patterns of personality
traits among students majoring in different flelds in college.
Every major subgroup differed significantly in mean scores
from all other subgroups on at least one personality factor.

Tuchnan (1968) predicted that occupational satisfaction
was a function of persormality and the extent to which person-
ality-derived resuirements wore present in the occupational
role. Satisfaction was found related to the actual-ideal
discrepancy on four variables for one group but no relation-
ships were found for anothar group.

Taken together or individually, these studiss show strong
support for the assumption that individuals choosing different
college majors will have a hierarchy of work values Mnigue to

that group of ¢ollege majors.

Suestion

John L. Holland's theory of vocational choice proups
personal orientations and work environments into six categories,
These categorics ares (1) Realistiec, (2) Intellectual, (3)
Social, (4) Conventional, (5) Enterprising, and (6) Artistic.
Classified under each model are listed college majors which
would appear to be congruent with the personil orientations
of those who would chcose particular vocations.

In the case of this study, a choice of vocation was
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indicated by an individval’s pursuit of 2 college majer in any
particular field. Within this framework, this study seeks to
answer the following question:

Do selected students grouped by college magjor into

Hollamd's siy categories have values unique to that greup

of college mijors and distinguishatle from the other

groups?

During the academic year 1969-70, a random sample of 180
miles (39 per category) representing Hollani's six categories
were administered the Work Values Inventory.

The Work Valves Inventory was revised by Cryple (1961) from
an oripinal inventery develored ty Supor (1960) for grede school
children, Cagle reworked the inventor” to irclude only ore part
and added threc additieral values for a total of eightzen vilves
(See Table 5).

For the purpose of statistical smalysis, the fellowing null
hypothesis was tested: There will Le ro significant difference
armong six groups of colless majors orn each of eighteer work
vglues identified via the Work Values Inventory. 1he data vas
subrmitted to an aralvsis of variance for e-ch value followed

by F tosts with the .05 level established for significance.

Results
For six grovps with one hundred ang seventv-fouvr degrees
of frendom, an F of 2.26 i significint at the .05 level. The

§ix groups varied significantly for nine of the eighteen vqlues.
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These values uere: (&) Social Welfare; {F) Freedom in work;
(I) Satisfactory Supervision; (J) Crestivity: X} Variety;
(8) Materia) Esteem; {(O) Status; (P) Family Estees; and (Q)
Religious Esteem, Table 1 contzins the neans scores for all
groups on all values ard Table 2 contains the resulis of the
analysis of variance for the nine significant valves, Thus,
the rull hypotlizsis Was rejected for nine of tre eighteen
values of the Work Valuss Inventory.

As further examiration was needed te determine where the
significant differences were, the Newrmarn-Keuls method of a
posteriori mezn comparisors was adopted. Gesults of the
Newman-Keuls procedvre for each of the nor-significant values

2re svomarized in Table 3.

Discussion

Realistie students in this study vere prirarily fror tae
areas of Agriculture and Engineering (S=e Tahle 4). These
students scered highest on (P) Family &stecm. They défferad
Significantly enly fror Artistic students on this value. The
Resalistic students' next highest v:lues yere (H) Xnewledgs and
(€) Persors) Freedom (both norn-significant values)., Their
fourth highast value was (F} Freedom in Work althovgh thny did
not differ significantly from the other five groups on this
valve.

Tae lowest score for Reelistic students was on {J) Cra-

]El{j}:iy' The Realistic students diffared significantly on the
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Creativity value from all other groups except Social. Their next lowest

scores were on (C) Conditions of Work and (R) Political Esteem. On their
fourth lowest value, (Q) Religious Esteem, they differed significantly from
the Conventional and Artistic students.

These results would tend to support Pal's (1967) findings that
engineering students score low on Religious values and, also, Caple's (1961)
findings that agriculture students valued Personal Freedom and Freedom in Work
but scored low on Creativity and Conditions of Work. The engineering students
of Caple's study also scored high on Knowledge as did the Realistic Students
in tnis study.

Conventional students in this study scored highest on (F) Freedom in Work.
The accounting and economics majors who made up this group differed significantly
from the Intellectual and Social students who scored low on this value (See Table
6). The second highest value for Conventional students was (G) Peer Relations
(a non-significant value). Their third highest value was (P) Family Esteem.

They differed significantly from the Artistic group only on this value.

The Conventional students' lowest value was (Q) Religious Esteem. The Conven-

tional students scored very similar to the Artistic students on this Value and

both groups differed significantly from all other groups on Religious Esteem. Their

next lowest score was (J) Creativity. While scoring lowest of all groups on

Creativity, they differed significantly from all groups except Enterprising. Their

other low score was (R) Political Estecem, a non-significant value.

While Gray (1963) found that accountants valued prestige highly, the
Conventional students in this stuvdy scored second high on the value {8)Status,
placing it well toward the middle of their value hierarchy.

Intellectual students in this study highly valued (P) Family Esteem, (C)
Personal Freedom, (G) Satisfying Pecer Relations, and (H} Knowledge. While scoring

highest on Family Esteem, they differcd significantly from Artistic students only,

"ersonal Freedom, Satisfying Peer Relations, and Knowledge were all . ‘-significant

e 3 1Ues .
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The low score for Intellectual students was on (0) Status, This was followed
by (E) Conditions of Work, (Q) Religious Esteem, and (N) Materialism. On Status,
the Intellectual group differed significantly from all groups except Social.
Conditions of Work and Materialism were non-significant values, On (Q) Religious
Esteem, the Intellectual group differed significantly form the Conventional and
Artistic groups.

The Intellectual category covers a wide range of college majors (See Table 4),
The physical science majors from the Caple study (1961) would be a part of this
group. Caple found that physical science majors valued Knowledge, Inventiveness,
and Personal Freedom. Knowledge and Personal Freedom were among the four highest
values in the Intellectual group in this study also. But, where the physical
science majors scored very low on Family Esteem in Caple's study, the Intellectual
group valued Family Esteem highest.

Hammond (1956) and Astin (1958} both found that natural science students
highly valued 'structure.'" These results would seem to be in agreement with the
fact that Intellectual students in this study scored lcwest of all groups on (F)
Freedom in Work,

Enterprising students scored highest on (F) Freedom in Work followed by
(C) Personal Freedom, (P} Family Esteem, and (G) Satisfying Peer Relations. The
only significant difference was on Family Esteem where Enterprising students scored
significantly higher than Artistic students--the Artistic students scoring low
enough on Family Esteem to differ significantly from all other groups {Sec Tables
3 and 6).

In terms of low scores, Enterprising students scored lowest on (J) Creativity,
scoring significantly lower than all groups except Conventional. Their next to
lowest score, (Q) Religious Esteem, was significantly higher than Conventional
and Artistic students but lower than the other groups. (E) Cenditions of Work,
their third lowest score was @ non-significant value. Their other low score was
on {A) Social Welfare. The Enterprising students scored lowest of all groups on

Social Welfare, significantly lower than Artistic, Intellectual, and Social students.

.
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Several previous studies have looked at the values of Enterprising majors.
The law students of previous studies (Hammond, 1956; Pal, 1967; and Kunert, 1969)
scored highest on economic and status values while Enterprising students in this
study placed comparable values such as (M) Security, (N) Material Esteem, and
(8) Status very much to the middle of their value herarchy. As law students made
up a small minority of the Enterprising group, this may not be too surprising.

Astin's (1958) results regarding business students scoring highest on control
and dominance items seems to be somewhat supported by Enterprising students
scoring higher than four ¢ther groups on (I) Satisfactory Supervision and (B)
Management Résponsibility.

Social students scored highest on the following values: (C) Personal Frcedom,
(G) Satisfying Peer Relations, (A) Social Welfare, (H) Knowledge, and (P) Family
Esteem. Of their highest wvalues, two were significant after the analysis of
variance. On one of the significant values, Soctal Welfare, the Social students
scored highest of all groups, being significantly higher than Enterprising,
Realistic, and Conventional students. On the other significant value, Family
Esteem, the Social students scored significantly higher than the Artistic students
but lower than the other four groups.

The Social students low scores were on (0) Status and (J) Creativity. On Status,
the Social group scored significantly lower than the Artistic, Conventional, and
Enterprising groups. On Creati¥ity, the Social group scored significantly lower
than the Artistic and Intellectual students and significantly higher than the
Conventional and Enterprising students. Cne other value, (K) Variety, was not a
particularly low score for the Social students but is of significance becau;e all
other groups scored significantly higher than the Social group on Variety and

because there were no other significant differences between groups on that value.



Gray (1963) found teachers valuing rewards and Caple (1961} found them
valuing Social Welfare. Pal (1967) also found medical students high on social
commitment. While the Social students in this study did not value Social Welfare
highest, they did score highest on that value and it was one of their high scores
tending to support the above studies.

Pal’'s (1967) results that teachers scored highest. on political items
was not supported by the Social group who placed (R} Political Esteem very much in
the middle of their hierarchy.

Caple's (1961} finding that education majors scored lowest on Knowledge was
not supported when the entire Social group was compared. (H) Knowledge was the
fourth nighest value for the Social group. He also found education majors
scofing low on Personal Freedom which was the Social groups highest score in the
present study,

Artistic students in this study were primarily journalism, English, drama, and

art majors. Their highest score was on (F) Freedom in Work. Their score on this
value did not significantly differ from any other group. Their next highest scores
were on {C) Personal Freedom and (H) Knowledge. The Artistic students' other

high score was on (K) Variety. The Artistic students scored highest of all groups
on Variety but significantly higher than the lowest scoring group only--the Social
students.

In terms of low scores, the Artistic students low values were (Q) Religious
Esteem and (I) Satisfactory Supervision. On Religious Esteem, the Artistic students
scored significantly lower than all groups except the Conventional students whose
mean score was cven }ower than the Artistic mean (See Tables 3 and 6). On
Satisfactory Supervision, Artistic students scored significantly lower than all

other groups.
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Hammond (1956) found students majori .g in journalism, radio, and dramatics
scored highest on personal status. While (G) Status was not cne of the highest
scores for the Artistic students-in this study, they did score hi:thest of all
groups on Status and significantly higher than the two lowest scoring groups--

the Intellectual and the Social group.

Implications

There appear to be several limitations in regard to generalizing from the
data obtained in this study. One obvious limitation would be regarding the fact
that the sample was made up entirely of males. Females may well choose majors
within the six groups of Holland's theory for very different reasons. In fact,
Holland states that his tineory is based chiefly on males and is probably "less
useful” for understanding the role of © values for women (1966,p.13).

Another limitation would appear to be in the lack of control over grade-level
of subjects. Olive (1969) found significant differences between engineering
students choosen from freshman and senior classes for example.

Within certain limitations, this study did reveal significant differences
among Holland's six groups on certain work values. These results wouid seem to
indicate that vocational counseling should take this type data into account., While
furthar research is needed on the essence of 'work values,' the constancy, sex
differences, and so on, research seems to support Ginzberg's early pronouncement:

The connection between occupational choice process and work
satisfaction is not contained in the specific decision which the

individual reaches, but in how he clarifies the goals and values

which are associated with the satisfactions he seeks in work.

This clarification is an essential part of his occupational

decision-making, for he cannot make a choice without determining,

at least preliminarily, what he wants to get out of work (Ginzberg,
1951).
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MEAN SCCRES BY GROUP FOR EACH OF 18 VALVES

Value Real, Cenv. Inte. Ente. Soci. Arti.

2. Socizl Welfare 7.23 7.80 10.1C 5.96 10.86 9.32

B. Marsgement 7.73 7.2 7.30 8.80 8.9 7.0
Responsibjlitv

C. Persenal 10.62 11,40 11.40 12.00 12.06 12.52
frecdon

U. Irventiveness g.26 6.20 8.50 7.10 7.0 8.62

r. Conditions of 5.53 7.0 n.Ch 46 £.90 6.10
Work

F. Freedem in Work 10.23 13.60 9.10 12.60 Mk 12.80

“. Satisfying Pesr 10.07 12.00 11.30 10.63 142 5.80
Relatiors

i. Knowledge 10.93 8.80 10.30 9.2 10.73 11,10

1. Satisfactory 8.77 9,60 8.65 9.b4 9.10 5.80
Supervision

J. Creativity 5.L2 3.00 8.7 3.30 5.70 9.12

K. Variety 8.92 9.00 9.30 8.63 6.97 10.53

L. Cha)lergn 9.00 7.80 9.30 7.60 10.0% 7.50

li. Sezurity 8.43 9.20 g.26 9.5 8.07 7.20

M. Matarial 9.9% 10.00 £.50 9.70 6.30 9.34
Estosm

C. Status 7.30 9.00 L.76 5,26 5.68 9.12

F. Farily Bsteer 10.97 11.78 12.98 11.82 10.47 7.76

L. Religious 6.93 2.02 6.48 £, 23 7.23 2.10
Esteaen

#. Political h.42 5.98 €.77 6.62 7.30 9.7%

Esteen
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Table 2:
RESULTS OF ANALYS1S OF VARIANCE FOR 9 SIGNIFICANT VALVES

A. Social Welfare

Source ss af MS £
fetwoens 520.5% 5 104.12
Withins 2575497 174 .80 7.03

7« Freedor in Work

Bovrce S8 __df %
Zatweens 572.1% 5 11b, 84

Withins 20£5.93 174 11.69 9.55

I. 3atisfactory Supervision

Source 55 af _ 1S F
Eetwoens 2% .47 5 56.£9
withins 1757.72 174 10.10 5.83

J. Creativity

Source $S ¢f i) F
Betweeons 1005.09 5 201.02
withins 2672.9? 171 15.356 13.09

K. Variety

Source 5S af MS F

Betweens 207.1¢ 3 4y L4
Withins 1550,27 176 £.91 4,65
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Table 2:
(CCuTinUaD)

k. Material Esteem

Source S8 af ) F
Eetworns 460.98 5 92.19
Withins 283C.27 174 16.27 5.87
0. Status
Source SS af ¥ F
Satweens 420.58 S 84,12
Withins 2449,67 174 14,08 5.7

P. Family Esteenm

Source SS g S F
Botweens 476,76 5 9535
viithirs 104,10 174 17.64 5.30

Q. Religious Esteen

Source 38 df s F

Botweens 8530 20 5 1?0-6“‘
Withins 3722.80 174 21,40 7.8




RESULTS OF THE NEWMAN-XEULS TEST éF SIGNIFICANCE BETWEEN MEANS
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Table 3

Social Welfare
Table of Difference Eotween Vezns
Ente. Real. Conv, Arti. Inte. Scci.

Ente. - 1.27 1.8 3.36% G L% L 00
Real. - - .57 2.09 2.879% 2,63
Conv. - - - 1.52 2.30 3.06%
Arti. - - - - 78 1.9
Inte, - - - - - .76
§°Cio - - - - - -

* Asterich indicates significence at the .05 loeval

Freedon in Work
Table of Difference Between Means
Inte. Soci. Real. Ente. Arti. Corv.

Inte. - 23 1.13 3. 50 3.70 4,504
Soci. - - .90 3.27 2,47 4,27
Real. - - - 2.37 2.57 3.37
inte. - - - - .20 1.00
Arti. - - - - - +E0
Conv. - - - - - -

* Asterick imdicates significance at the .05 lovel

Setisfactory Supervision
Table of Difference tsiween Means
Arti. Inte. Real. Soci. snte. Conv.

Arti, - 2.06%  2.97% 3.30% 3.4+ 3,80%
Inte. - - i1 iy .78 P
Real, - - - .33 .67 .-8‘3
50ci. - - - - b .50
Ent .. - - - - - .16
Conv, ~ - - -

% Asteric¥ indicates significance st the .05 level

Crestivity
Table of Difference Entween Means

Conv. Ente. Real. Soci. Inte. Arti.

Conv. - <30 2.3%  2,70% §.,70%  6.,12¢
Erte. - - 2.13. 2.%‘ SQI‘C‘ 5082‘
Realn - - - .2? 3027. 3.69‘
Soci. - - - - 2,00% .42
Inte. - - - - - A2
Arti. - - - -

* Asterick indicates eipnificance at the .08 level
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Table 3

(CONT1LVED)

Variety
_Table of Difference Fetween Means _

o Soci., Ente. Real. Conv. Inte. Artt.
Seci. - 1,86%  1,95¢  2.03% 2.33% 3.:6*
Ente. - - .09 1?7 L7 1.70
Reul. - - - .08 W38 1.61
Conv. - - - - + 30 1.53
Inte. - - - - - 1.27
Arti. - - - - -

* Asterick irdicates sigrificance at the .05 level

Vateriel Zsteem
Table of Diffcrence Eetween Mears
Soci. Inte. Arti.  £nte. Aeal, Conv.

——

Soci., - .20 4.04%  3,Lo* 3,66% 3,704
Inte. - - 2.04%  3,20%  3.LE% 3,504
arti, - - - .36 B2 €6
cnte. - - - - .26 30
Real. - - - - - Ok
Conv. -

* Asterick 1ndicates signiflcance at the .05 lavel

Status

Table of piffererce Eetwean Means

Inte. Soci. Real. Ente. Conv.  Arti.
Inte, - . G2 2.54% L j0*¢ L, 2Le 4 3Ge
S0ci. - - 1.62 3.18*  3.,32%  3.L4e
Real. - - - 1.5 1.70 1.82
inte. - - - - b .26
Conv, - - - - 42
Arti. - - - - - -

* hsterick irdicates significance &t the .05 level

Farily Esteenm
Table of Uliference cetweern Means
Arti, Soel. Read., Conv. Ente. ante,

Artt. - 2.67%  3.21%  4,02% 4.06% 5,22¢
Soci. - - S 1.35 1.39 2+55
Real. - - - .81 '65 2.01
Corva - - - - O 1.20
Irte, - - - - - 1‘16
Inte. - - - - -

* Asterick indicates sféd?ficance at the .05 lovel
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Table 3:
C.wINUED)

Qs Religious Esteem
Table of Difference Eetween Means
Cenv.  Arti. inte. Inte. Real. Soci.

Conv. - .80 3.21% 4 46 4.91% 5.2¢+
Arti, - - 3.13*  L4,38%  4.83% 5.13%
inte. - - - 1.25 1.70 2.00
Inte. - - - - 45 .75
teal. - - - - - .30
Soci. - - - = -

* Asterich indicates sipnificance ac¢ the .05 level
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Table %:
COLLECE MAJORS EY HOLLAND'S SIX PERSONAL ORVENTATIONS

Realistic Enterprising
Forestry Business Administration
Agriculture Salns
Animal Husbandry law
Engineering Personnel Managerent

Nildlife Management
Irdustrial Arts
Frysicel Education

Conventional

Accounting
Secretartial
Economics
Library Science

Intellectual

Physics

Medicine (women)
Botany
Anthropology
Zonlogy
Chemistry

Math

Geolo

Veterg%ary
Archetecture
Biology
Fnilosophy
Pharracy

Medical Technology
Speech Pathology
Horticulture
Architecture

Pclitical Selerce
Histery

Public Administration
Goverrrent

Social

Socia] Work
Psychology

Counselor - Guidance
Education

Nursing

¥edicine {men)
Sociology
Recreation

Physical Therapy
Home Econumics

Artistic

Art

Music

Draratics
Journalism
Literature

Writing

English

English Education
Interior Decoration
Languages

Foreign Lan?uaans Eduratidn




Bl

C.

K.

L.

N,

O.

Value:
Item:

Value:
Item:

Value:
Item:

Yalue:
Itenm:

Values
Jtem:

Value:
Itenm:

Value:
Itenm:

Valué
Iter:

Yalue:
Item:

Yalue:
Item:

Yalue:
Item:

Value:
Iten:

Yaluo:
Itenms

Valuet
Itenms

Yaluat
Iten:
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Tabls s:
WORK, VALUES INVENTORY ITEMS AND VALUES

Social wWelfare

Work in which you help people develop their physical
and mental well-Deing.

Supervision of Others

Work in which you direct the work and efforts of
other pecvple,

Personal Freedem

work which permits you resl freedom to govern your
personal life.

Inventiveness

Work in which you develon new products or invent new
things.

Corditions of Work

Work with pleasant physical corditiors; not too hot,
cold, noisy, dirty, etc.

Freedon

ork you are free to do in your own way.

Satisfying Peer Relations

Work in which your.fellow workers are people you like
and enjoy worxking with,

‘Knowledge

work in which you can continue to learn new things and
develop new ideas.

Satisfactory Supervision

Work urder a boss you respect ard enjoy working with.

Creativity
Work in which you create beautiful things.

Yariety
Work in which you do many differaent things.

Challenge

Work that stimulates you t> seek the hirhest com-
potency in it,

Security

Work that will always provide a8 position for you even
in hard tirmes.

Katerial Esteenm

Work that pays enough so you ¢an have all the things
you want.

Status

Work in whish you hold high rark or position



P, Value:
Item:

Q. Value:
Item:

R. Value:
Item:
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Table 5 :
(CORNTINUED)

Family Esteem

Work in which you will be home with your family
every evening and week-onds.

Religious Esteenm

Work in which you help further the religious faith
of your choice.

Political Esteenm

Work in which you will be able to influence national
and world affairs.
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Table 6:
GRAPHIC AEPRESENTATICN OF GROUF MEANS ON 9 SICNIFICANT VALUES
Values A__F I J __K_ % ¢ _F 4.
13.00 L
.75
.50
.25
12,00
175 k
50
.25
11,00 R
.75 S
.50 A 5
.25 R
10,00 1
.75
.50 &
.25 5
9.00 i S
. I
.25 A
8.C0
.75 c A
.50
.25 R R s
7.C0 S K
.75 1
.50 _
.25 !
6.00 E
.75 A s S
50 R
.25 B
5.00
.75 1
.50
.25
5.0
.75
«50
.25
3.00 c
75
.50

.25
2.00 é
Kev:s R = Realistic; C = Conventiomal; I = Intellectual; E =
Entorprising: S = Social; and A = Artistic
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