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ABSTRACT

The In-Service program to assist the Henderson City and .
Henderson County school systems in achieving successful total
desegr-.gation was in session for four weeks with eighty enrollees
from the two school systems in session from 9:00 AM - 3:00 PM.
Other special group meetings were held as needed following the
regular sessions.

The In-Service Staff was composed of five consultants, eight
group leaders, and four resource people from outside the local
system.

This service was made possible by Grant— to School-Board
tlumber OE35-27-E009-PL88-352, Title IV, Section 405: The Civil
Right of 1964.

The program directors were C. Tom Roll, Guidance Counselor
of Henderson County High School, and Leona Smith, General
Supervisor of Henderson City Schools.

The Project Reported Herein was Supported by a Grant from the
U.S. DEPARTMENT OF HEALTH, EDUCATION;AND WELFARE, Office of
Education.

The purpose of the program was to achieve greater understanding,
improve communication, and make more effective human relations
within the various working groups. These purpose would be achieved
by identifying special educational problens arising as a result
of total behavior patterns and attitudes of the d1sadvanta"ed
child, prov1d1ng insights necessary to cope with d1sc1p11nary
problems arising from lack of understanding and asslstlng in
implementing a program of extra-——curriculor activities.

The procedures used were classroom lectures by consultants
and resource people, task groups to develop working papers,
attitudinal groups for attitudinal exploration by part1c1pants,
a field trip to the Breckinridge Job Corp Center and an open
forum each Friday by enrollees, consultants,and resource people.

The results of the four weeks program are indicative of the
changes thet were made in the feelings of teachers both Negro and
white about themselves, each other, “and the culturally disadvantaged
child, This is rather subjective as it came in great part from
informal meetings between the staff and enrollees. The results
of the tests also indicates a movement in a less prejudiced
direction toward the Negroes.

The conclusion of the two superlntendents of the systenms,
the directors, staff and enrollees was that it had been a most
fruitful In-Service program with the desired outcome evident to
a significant dejree and that the teachers who were part of the

program showed evidence of being able to function better in
school situations.
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INTRODUCTION

o

The following report is a result of a four week In-Service
Training Program conducted by the Henderson County-Henderson City
School Systems to assist in achieving successful total desegregation
under the provisions of Title IV, Section 405, of Public L»u 88-352,
The Civil Rights Act of 1964 and supported by Grant No. OE36-27-E009
from the U 5. Department of Health, Education and Welfare, Office
of Education.

This program was designed to assist in solving the special
educationzal problems for the 1965-66 school year which are occasioned
by ccmplete desegregation of the faculty, staff, and students of
the Henderson County-Henderson City School Systems. The primary
purpose of the program reported herein was to effect a smooth
transiticn and assimilation of teachers and students who “uvc not
yet been integrated in the two systems.

The procedures (which are describted in detail in Sectinn II
of this report) employed in this program were conducted by the two
school systems with the assistance of five consultants, eight group
leaders, and four resource persons who came from outside the systems.
The only local members of the instructional staff were the co-
directorcz (one from each system).

The general content of the program consisted of experiences
designed to improve the teaching skills of the participants in .

/ relaticn to the culturally deprived student. The participants were
expected to develop new or modify existing instructional materials
for vce with the above mentioned students. %he consultants were
expected to provide new information to the participants concerning
socio-~econrumic aspects of the desegregated student, effective
administrative procedures and pclicies within the desegregated schod
and to review existing instructional material available for use in
enriching the curriculum.

The consultants, with the help of the group leaders, were
expected to assist the enrollees in the preparation of working papers
by grade level task groups. These are explained in detail in another
section of this report.

Tae group leaders were also expected to prov1de a climate in
which their group members could examine their existing personal
constructs and attitudes and hopefully integrate the new inf ormation
received into their behavioral and attitudiial patterns.

The general methods of instruction were as follows:

The 80 enrollees were divided into four lecture groups which
met with each of the consultants one mornlng per week in a typlcal
N classroom setting or a total of four mornlﬂgs within the training
i period. The lecture groups also met twize weekly as a task group
to develop the above mentioned working papers.
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The 80 enrollees were also divided into eight sub-groups which
met three times weekly with only the group and their group leader
present. It was intended that these groups deal primarily with
attitudinal aspects of the members. Each Friday panels were utilized
as described in another section of this report. The staff and
enrollees tock one field trip, this being a visit to the Camp
Jreckenridge "Job Corp' site.



THE LECTURE GROUPS

It was assumed that knowledge is a necessary requisite to
attitudinal and behavioral change. The lecture phase of the program
was designed to provide relevant and useful information for the
participants of the institute. The choice of specific informational
areas was based on the needs and concerns of school personnel in
relation to the purposes of the institute. As these purposes and
concerns were examined, it scemed that certain academic and |
professional content arcas ucre logically related in such a way as
to afford a conceptual and theoretical framework for the program.
Consequently, the lecture material was organized inio four areas of
specific concern: (1) The Behavioral Sciences, (2) Educational
Administration, (3) Educational Psychology, and (4) Curriculum
and Materials. Consultants in each of these four arecas were
responsible for a secries of lectures in his field of specialization
with assistance from a special Negro Consultant who divided his
time among the grovps.

The members of the institute were divided into four lecture
groups of approximately twenty members each. The divisions were
made on the basis of their grade-level teaching assignments so that
group A was composed of High School teachers, group B Junior High
teachers, group C teachers of grades 4,5 and 6 and group D teachers
of grades 1, 2, and 3. School principals were interspersed within
the four groups.

Each consultant lectured a total of twelve hours to each group.
The lecture periods were arranged in three hour blocks of time with
the consultant lecturing to ecach group three hours cach week in
totating order. Thus, the consultant would lecture to CGroup -
on Monday morning for three hours, Group 2. on Ludzd [ nor 7,
Group C on Wednesday morning and Group D on Thursday morning. In
this manner, each consultant would lecture to each group one time
each week during the four weeks of the institute.

The following portion of this report contains a brief summary
of the topics that were discussed by each of the consultants plus a
capsule description of each consultant's background.

The behavioral scientist has been involved in educaticn for
the past fifteen years, and has taught at the elementary, high
school, and college levels, His interest and specialization areas
are the social foundations cf education.

The lectures were organized into four primary categories, (1)
Philosophical concerns, (2) Sociological concerns, (3) Anthropological
concerns, and (4) Practical Methods and Procedures that might be
used by school personnel in the solution of educational and social
problems.

In the first category, different philosophical positions were
examined. This was done in order to explore the relationships
between different philosophical positions and actual behavior and
beliefs that are cogent to the school and the school philosoph.-.

Q




Within this category, an attempt was made to examine the idea of
freedom and to translate abstract notions of freedom into concrete
dimensions appropriate to individuals and groups.

In the area of sociological concern, the nature and causes of
prejudice were discussed. .The school as a social institution was
examined with special emphasis placéd on the relationships between
the individual and group. Ethnocentrism and sub-cultural organi-
zation were discussed at some length.

Anthropological concepts were presented to each of the lecture
groups. Theories concerning the origin of race were examined along
with a discussion of racial characteristics. Also, some specific
cultural groups were compared and contrasted. Especial emphasis
was given to the impact of culture as it impenges on the individual
in terms of values and patterns of organization.

The fourth category focused on the ways that the data of the
behavioral sciences may be used in practical situations. One of the
chief concerns at this point was to convey to the enrollees the re-
lationships between theory and practice and to provide concrete
technijques that could be used in the school situation.

The consultant in éducational administration has been actively
engaged in education for the past sixteen years. He has been a
high school principal.

The lecturee were organized into three broad categories. These
categories were designed to explore different relationships within
the educational process.

The initial series of lectures deslt with the relationships
between faculiy embers and school administrators with special
emphasis being placed on the responaibilities these individuals
have to each other. The function, responsibilities, and the duties
of administrative personnecl and faculty members were defined. The
legal and moral aspects of the problem of staff assignments were
examined.,

The next concern of the consultant in educational administration
involved a candid appraisal of the problems that might be encountered
as a result of complete faculty and student desegregation. At this
point, certain administrative techniques were suggested that might
faci'itate the desegregation process and insure a minimum of
disruption within the school program.

The final concern involved an analysis of the problems of the
culturally deprived student. Considerable time was devoted to the
challenge that the low-achiever offers to the educator.

The entire series of lectures was. predicated on the assumption
that an entirely new philosophy of education is needed that will
provide for the needs of the culturally deprived child. 1In the -
absence of a completely revised educational program, spbutions to the




problems of the culturally deprived are improbable.

The consultant in educational psychology has had his experience
in education at the college level. Association with the campus
began thirteen years ago as a minister and counselor to students.
For the past eight years the experience have been that of teaching,
counseling, ard directing the counseling services of liberal arts
college where more than a third of the students are in teacher .
education.

The lectures in educational psycholcgy presented information
having maximal stimulus value for change of attitudes from the area
of this specialization. Emphasis was placed on recent findings
dealing 'with the limitations and potentials for change by humans.
Each lecture was divided, approximately at the break in the lecture
period,. into an information phase and an inferences-for-the-
classroom phas: This latter was done to assist in the transfer of
information to task group and to facilitate the sense of closure
for the very practical oriented teachers.

The question presented to the class the first day was "How
much can the disadvantage student be changed?"” Lecture material was
taken from the classical heredity-envirama:t controversy. Flow of
evidence was from the effect of environient upon the organism,
through the interaction of environment and heredity, to the
characteristics of the organism produced. The inferences for
education included a through discussion of IQ scores.

A question presented the second session was "How does one
differentiate the disadvantaged student with undeveloped potential
from one who is working at relatively maximum potential?' Assuming
that identification is possible, methods of overcoming the dis-
advantage were discussed.

A third question was, 'What are the goals of education in a
democratic society and what are the conditions which will lead to
learning?"” A behavioral-change definition of learning was accepted.
Emphasis was then placed on democratic methods of teaching and upon
learning to learn.

Finally, specific educational principles drawn from areas of
psychology such as group !ynamics and learning theory were presented
to give an overall sense of closure to the theoretical material
presented in the first series of lectures.

Presentation was slightly altered in addressing the different
grade groupings and in respcnding to the questions which arose
from time to time in each group.

The curriculum consultant has a2 varied background in school
work. She has taught in the elementary school, been an elementary
principal, taught at the college level and is now remedial reading
clinician in the Owensboro City Schools.

Q
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The curriculum lectures dealt with reading as the major basis
for communication and the major tool for the acquisition of basic
information. Reading was the chief topic of discussion in the .
curriculum area. The lectures were designed to help teachers
develop a keener Insight into the complex act of learning to read..
The characteristics of the disadvantaged child were discussed and
these characteristics were related to the problem of reading.

It was noted that the slow learmer and the culturally deprived
child are often at a marked disadvantage in timed test situations.
The advantage of an individual informal reading inventory were pointed
out. This type of individual appraisal will pinpoint particular
weaknesses and can provide much information £rom a practical stand-
poznt.

The National Society for the Study of Education's 24th yearbook
outlines the five major stages of reading 1nstruct10n. These stages
were explored. It was emphaslzed that there is no real unlformity
of -progress due to-the uniqueness of -each-individual capacity to
achieve. At each of the five stages it is the teacher's task to
provide appropriate ‘learning experiences in the light of the
difference that exist, thus encouraging each student to grow to the
limits of his capabilities.

It was noted that teachers of the content area subjects are
responsible for teaching these special vocabularies, as well as the
other skills needed. Leaving the development to chance will not get
the job done. The improvement of reading ability is part of the
content area curriculum,.

o It was - suggested that a major problem encountered by teachers
1nvolves hélping studepts find materials suited to their reading’
lével: “A'favorable 'trend is dpparent.” Mahy atithors”of 'sibject~
aten materials are’ ‘naking books éasier to read without neglecting
contént:- Each’ year ‘more materials of high-intérest and low-
yoeabulary. level for-the rétarded and/or réluctant reader are flooding
the market: -“A note Bf warning mus’ be issued that care needs to ‘be
éstércised- in- théehoice: bf the many matérials available.

’ SU'MMARY

o The results of the various lectures are- difficult to evaluate.
1t-is alwayb’difficult to-assay the impact of ‘information where
attitude ‘and’ ‘Yzhavior ‘change-is ovserved. However, it seems that
gomé' of the participants used information derived from the lectures
in the attitudinal group discussion. Some of the lecture information
was evidently meaningful or provocative to the extent that it carried
over into" other- situations. -The, material presented-'in the le- tures
was ‘used’extensively by’ the" participants in- the task groups. Much

of the' informatibn was ihcorporated in"to the'various tdsk papers.
The ‘participants’ show’ evidence "&£ having ‘& more-gophisticated -
QOnception f the various dimensions of " the educational process.

: . ¢ . .
o hde I i ey b
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TASK GROUP

The Task Groups were charged with the responsibility of
developing a working paper in regard to the culturally disadvantaged
and/or desegregated child. This paper, it was postulated, could
serve as a guide line to the enrollees in the second phase of the
program and could function as a stimulator to the thinking and
activities of the 75% of the instructional and administrative staffs
of the school districts who did not participate in the in-service
program,

An additional objective of the working papers was the preservation
and dissemination of any information deemed useful or meaningful
as resource material for future programs of a like nature.

Within the framework of thia program, four task groups were
designated and organized for the purpose of preserving some of
the thinking and solution possibiliti:s which grew from the inter-
action of the enrollees with the consultant lectures and from their
explorations in the attitudinal groups.

Four groups were developed from the grade levels employed
by the Henderson School Systems: Group A—High School (N=28),
Group B—Junior High (7-8) (N=15), Group C—Intermediate Grades
(N=21), Group D~Primary Grades (N=16).

This particular method of grouping was selected to maxmize
the "'workability'' of the materials developed by the task groups,
i.e., although there would be much commonality in the teaching
methodologies employed with primary level and high school level
students, there would also be significantly divergent maturational
and motivational aspects emphasized in the teaching process.

Task groups had two assigned group leaders who worked with
them each time they met. These leaders also had responsibilities
a8 leaders of attitudinal groups. The four consultants rotated
among the groups to aid in the special emphasis areas.

Enrollees were requested to formulate their thoughts around
the desegregated and/or culturally deprived child. The working
papers were to result from this assignment. Task groups were
orginally scheduled to meet twice weekly. Three groups met three
times and one met four. Changes in the workshop itinerary made
reduction of the number of task meetings necessary.

The expected materials to be gencrated from this portion of

the program are included in appendices. These working papers
are all similar in as much as they sought to describe the culturally
disadvantaged child and deal with methods of improving the
educational process for such children. The enrollees recommended
procedures tc be employed in the overall euntrancement of the
curriculum, and stress the communication and caring aspects of
the teacher-student relationship. The fact that the most compre-

o hensive description of the culturally deprived child is one that
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depicts a person in need of caring relationships is emphasized—
not just one relationship, but many that provide him with feelings
of self worth and dignity.

The enrollees emphasized the necessity for the administration
to work with the teachers in helping to provide the environment
these children need. They also reinforced their concern that
teachers also have these kind of relationships with school
administration and community. They stress the need for the
educational community to communicate and work with the social
community in an effort to provide both the environmental facilities
and the type of atmosphere required for these children.

The four groups indicated that they followed somewhat similar
patterns in their approach to the papers, 1i.e.:

(1) The total group spent its initial contact time trying
to describe the task in meeningful terms for itself.

(2) During the first step one or more members began to
accept leadership responsibilities.

(3) After some degree of problem definition subgroups were
suggested and orgaenized.

(4) Subgroups designated their leaders and/or recorders
and begin work.

(5) The subgroups merged one or more times to go through a
synthesizing type of process.

(6) Final acceptance of the task followed the last
sythesizing activity.

Variations from the general procedure presented above seemed
to be based primarily upon the amount and type of behavior exhibited
by the group leaders. Although it was desired that the groups
select their own leadership and attack the working papers in
their own way, the presence of the group leaders seemed to inhibit
this. The groups tended, for the most part, to look to the
group leaders for their direction rather than to select leadership
from among their members. In as much as most of the group
leaders desired to allow the groups to produce their own méterials
the 'working process' seemed to begin slowly and with difficulty.

The '"assigned tasks" were specific in terms of giving each
group a definite direction which the papers should take. The tasks
were not specific in terms of providing each group member with
something he could personally identify with and direct himself
toward. The desired and even expected creativity of the group
seemed to be stiffled by the very fact that the members saw the
papers as something that had to be done, but also as sogething that
would not be helpful in their individual teaching activities. The
lack of quality apparent in most of the written material is
attributed to this dynamic. Group leaders reported many significant
insights, suggestions, recommended teaching, and social activities,
etc., but these did not appuar’in the paper. Ittis folty.however,
that many of these will be implemented in the Henderson City &
County Schools this coming year.




SUMMARY

The task groups focused on the desegregated‘and/or culturally
deprived child by developing "working papers' which were intended
to be of practical value to both the enrollee who participated
in the institute and the non-enrollee who might be supplied
with the material. The purpose of the groups and the assignment
of the "working papers' were conceptually valuable for this type
of program. The final products did not contain the quality
sought and possible reasons for this have been elaborated.

Ovservations of enrollee activity and participation high-
lighted the idea that the participants were highly envolved in the
problems and issues which they faced, but not in the task of
producing the type of papers they percelved as being required. It
is suggested that these types of papers would be productive only
if the participants are personally committed to them. The
enrollees must be able to see the potential value or meaningfulness
of the papers.

It is quite possible that one method of ach1ev1ng this
meaningfulness would be to have each enrollee participant write
his own worklng paper. If the papers are to be produced by larger
must be specified or provided for, and the enrollees must be
convinced of the potential value of the papers.
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THE ATTITUDINAL GROUPS

The proposal under which the Institute was funded envisionecd
small groups as essentizal in approaching problems of faculty
desegregation because of the need for fact-to-face confrontation of
ideas. Although desegregation of teaching personnel might become
an organizational fact by the placement of Negroes in previously
ell-white faculties, true desegregation would involve an emotional
as well as an intellectual acceptance of the new status by teachers
and administrators of both. races.

Iten 3 under a sec:ion in the proposal devoted to methods reads
as follows:

"The eight sub-groups shall meet twice weekly with only their

group leader present. It is intended that these groups deal

primarily with attitudinal aspects of the member.'

Because studies of the group process suggest groups of six to
twelve members with a minimum of ten meetings, the attitudinall groups
were scheduled to meet, at the descretion of the co-directors, three
times rather than twice weekly.

Rationale for the use of '"group dynamics'" in situations which
call for interpersonal understandings is not difficult to £ind.
Industry has, since World War II, used this method in leadership
tralnlng. It is used 1ncreas1ngly in secondary schools and colleges
As a.ucans of gaining wider participation and deeper understandlng
among students. The group approach among emotionally disturbed
individuals has often proved to be a valuable therapeutic device,
while clubs and study groups adapt "group process'" methods to studies
of such attitude involved areas as international relations, civic
action, or '"'Great Books".

Selection of the attitudinal groups was made on the basis of
Edwards' Table of Random Numbers, using the nuuibered applications of
the eighty selected enrollees. After groups were randomly selected,
adJustments were made according to previously determined criteria
regardlng the distribution of Negro enrollees and of Principals. Only
six changes were necessary to place all principals in attitudinal
groups in which none of their teachers were involved. An indication
of the effectiveness of the random grouping is shown by the fact that
only one change was required to gain the distribution of Negro
enrollees thought to be best under tle circumstances of the Institute.
Since only ten Negroes were enrolled in the Institute, and since it
was felt that these participants might fell more comfortable if in
groups where they were not the sole Negro representatives, it
was possible for only five of the eight groups to include two Negrogs
. each. Negro enrollees have since expressed appreciation for con-
sideration of their feelings in this matter.

As shown in another portlon of this report, Aroup leaders varied
greatly in backgrounds of experience and education, in age, in the
localitles which they represented, and, though less measurable, in

“emperament.




11

All group leaders have at least one graduate year beyond the
masters in counseling, one is a doctoral condidate in counseling
psychology, and another has recently completed a doctorate in the
field.

Teaching experience varies among the graup leaders from five to
th1rty years, but their average is approximately five years of
experience each in the field of counsellng Some have worked with
college students; all have experiznce with junior and senior high
school youngsters, including group counseling with these students.

Experience has varied among this group of counselors in the
field of group counseling and group dynamics with adults, but all
have participated both as leaders and part1c1pants, some as long
as full school year in the same group. Five of the group ieaders
worked for several months in a small group project for teachers in
the Alamo Heights High School in San Antonio, Texas; during the
1963-64 school year. One has worked with mental patlents in group
therapy, another has participated in a leadership training workshop
with representatives from industry, from education, and fron the
professions. Another group leader worked for several months with
minority and disadvantaged -older teen-agers.

Age of the group leaders varies from 26 to 54 years, and they
have professional roots in New York, Illinois, MNew Mexico, South
Dakota, North Dakota, Texas Nebraska, Colorado, Iowa, Missouri,
and Tennesseec, as well as in Kentucky.

Attitudinal group leaders served also as task group leaders,
working as teams of two. This duty is further explained in the
secrion under "Task Groups’.

lost group leaders felt, based upon experiences in other group
interaction, that attitudinal groups might develop characteristics
of confidentiality, and openness not ordinarily found in groups of
teachers

EItswas not expected that depth of feeling would be reached to
allow the groups to focus upon individual problems relating to
personality. These were not conceived as therapy groups.

Some apprechension was cexpressed by group.leader: “* the outset
of the Institute regarding groups without Negro members. It was
felt that much of the purpose of the Institute might be hampered if
face-to-face confrontation between members of the two races could
not occur within attitudinal groups.

Leaders expressed some concern about the presence of principals
within groups composed largely of classroom teachers. It was feared
that principals might stifle a free interchange of ideas, or that
they might tend to take leadership into their own hands and control
discussions. The neced for discussion across administrative lines
outweighed the possible dangers, however, and except for safe-
guardlng individual teachers as shown above, principals were included
in the groups on a random basis.
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lioveiment within each of the groups, resulting as it did from the
unique combination of personalities among the participants and the
catalytic impetus of the lcader, provided a variety of interactions
which can be sampled but only partially understood in the light of
future developments. It iz z2pparent, however, that certzin
characteristics of group culture came about as the result -
observable differences among the structures of the groups. Some
of these differences parallel the predictions of group leaders, in
that they are seen to have cnhanced or hampered the favorable
attitudinal movement desired in predicted ways.

The following intruments were used for sampllng attitudes of
participants and movement within the groups:

1. Attitudinal Group Log

2. Adjective Rating Scales

3. Barrett-Lennard Reiationship Inventory
4. Allport-Verncn Scale of Values

A study, or studies, of the results of these instruments might
inspire many signiZicant conclusions as to the effectiveness of
vaerious group approaches, structures and leadership. In attempting
to verify or refute one hypothesis about the lack Zf Negroes in a
small group, the Barett-Lennard Inventory and the Attitudinal
Group Log are used here informally.

Leaders of Groups 2, 3, and 7, in which no Negroes were present,
felt that movement toward improved inter-racial attitudes may have
been hampered by this lack. In the following chart, which summarizes
the Barrett-lennard Inventory, it will be noted that leaders from
Group 2 and 3 show scores below the median in "Uncondltlonallty of
Regerd'. These group leaders have never worked with Negro youth
or adults, and it may be hygotheolzed that, in their concern for
empathy with a Negro point of view, their groups seemed to hear them
say "I hold you in high regard as long as you accept a 'right"
point of view toward Negroa"" The leader of group 7, on the other
hand, has dealt extensively with Negro youth and might therefore not
seem to make this conditionality in his obvious regard for group
members
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TABLE
BARRETT-LENNARD REIATIONSHIP INVENTORY
ENROLLEE PERCEPTION OF GROUP LEADERS

GROUP POSITIVE EMPATHY CONGRUERCE  UNCONDITICNALITY

- . LIGARD . OF REGARD
I 32,7 24.2 30.3 16.8
II 26.8 19.9 21.1 14.7
II1 30.8 21.7 34.4 14.3
v 40.4 22.5 33.8 20.1
v 34.9 18.3 31.7 18.1
VI 36.4 26.1 37.0 21.0
VII 34.3 28.1 35.6 24.8
VIII 39.8 28.6 39.9 24.3
MEAN 34.8 23.7 33.0 19.3

That his group might show less favorable movement because no
Hegroes were involved was of particular concern to the leader of
Group 3 who said, '---~- This (the group novement) really
disappointed me,. It got to the point where everyone was admitting
openly that he was prejudiced but couldn't do anything about it.
One member said, 'Well, we're prejudiced, and we admit it. But
what can we do about it?' And everybody agreed with him. They
couldn't have done this if there had been a Negro there."

This counselor pointed out that his group had often expressed
the feeling that they needed a Negro point of view, but when during
the last two weeks of the Institute they were given an opportunity
to talk with the Negro consultant, "It was just like ‘lieet the
Press'. They really had at him!

That the feeling concerning the conditionality did not appear
to color the perception of Group 3 members of the personal warmth of
their Group leader is indicated by the following summary ch-~ %
which shows members' daily ratings of their leader on the warm-
cold continuum. 7 represents the highest scoring possible. This
item appears to be well above the norm for group leaders.
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PERCEPTIONS OF 'WARNTH" OF LEADER

Group 3 - (12 sessions)

Group

lembers 1 2 3 4 5 6 7 8 9 10 11 12
1 7 7 6 6 6 6 4 6 6 6~ 7 &
2 6 4 6 5 6 6 4 6 3 6 5

3 7 7 7 6 6 7 6 7 6 7 7
4 7 7 7 7 7 7 6 7 17 7 7 7
5 7 7 7 6 7 7 7 7 7 6 7 7
6 7 6 5 7 7 7 7 6 7 7 7 .7
7 -7 7 6 5 7 6 7 7 7 7 7

8 7 7 7 7 7 7 7 77 7 7 7

Cn a continnum of 1 to 7, the above represents the perception
of "warmth" of the leader as recorded by ecach of eight group members
after ecach of the twelve sessions.

The consultant in educational psychology comments:

'": are well aware that actual exposure is one of the most
effective means of changing attitudes. There was no contact here in
the attitudinal group, and we might hypothesize that this group
would show less favorable movement.'

Day to day feelings of group members may be traced in the
Attitudinal Group Logs. The following is a brief summary of
inpressions gained from a "Subjective Overview' of representative

logs.

The reactions within the group logs were as many and varied
27 there were people writing them. On the negative side, some
people felt a lack of true communicatlon, some disliked their group
leader, some felt too threatened to participate, others felt a
gulf between hlgh school and elementary teachers, some felt the
leader was holdlng back, some felt the leader was subtly trylng to
instill his own views, some felt old teachers rigid and '"not with
it', some felt young teachers expressed "know-it-all" attitudes,
and maybe worst of all, some people left with these feelings
fully intact.

The following are quoted examples from student logs:
"Teachers: with one, two years in the field seem to know all the

answers, and it is my experience with them at school snd in my
Q@  department that they don't know apple butter from «---,'"

-~ (- “ .. . op ¢ 2 .

3:. ’..“ - 14 ‘8 . N “ @ '
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"] feel that we elementary teachers (three of us) are not
neeting the high school teachers on common ground,"

"To-day I felt we proceeded too slow, because - too many
arguments."

"I believe people are tired and have little more to say.:

"The same colored aboved expressed that we in our group were
not expr~ssi-’; cursciv. - ..~ we really feel about intergration.”

"To-day I felt we didn't accomplish anything, --- we just
couldn't get a spark of interest.”

"I felt that the attitudinal groups met too often.'

"To-day I felt a little disgusted because we keep bringing up
problems but no one will eve™ try to come up .with a solution
to the problem,"

"To-day I felt for some reason (llaybe age and personality)
that most of the members never really expressed their true
feelings."

"To-day 1 felt perhaps these two hours couid be put to a wiser
use because no specific topics seemed to come to light."

"To-day I felt 'He' was not interested in a topic unless you
were opening your hear to what 'He' wanted to hear about.”

"] don't like "Him' and my reasons are my own."

On the positive side, most or all of the groups seemed to develocp
many positive relationships. The group process was embraced and
thoroughly liked and appreciated by the large majority. A large
number of topics of group interest were thoroughly discussed. It
was realized that all is not black and white, and that process,
perception, and individual differences are important. Face-to-face
meeting and discussion broke down many preconceived ideas.. Good
discussion resulted in the afternoon due to morning class stimulation.
Better articulation was achieved between teachers and principals,
Negroes and Whites, elementary tcachers and high school teachers,
teachers of various subject matter areas, older and younger teachers,
and teachers and counseiors. Some of the positive value and -
possibilities of federal programs and laws were discovered. (i.e.
Job Corps, Civil Rights Act, etc.) The needs of the deprived and
all children were examined and insights were gained. Some self-
concepts were enhanced. Flexibility and acceptance of others with
differing points of view and values were developed in some, and
possibilities for creative use of the group process in the future
w.re incorporated into the thinking of many.

The following are quoted examples from student logs:

"To-day I felt good about the institute and the Job €orp as part
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of the government's plan to provide more opportunities to
strengthen the feelings of American people for America by -
providing funds for education.”

"To..day I felt the discussion rnst helpful and constiructive."

"To-day the group was frank and sincere with each other and
most interesting,"

"To-day the group was open and free in its discussion.'

"To-day I felt that what we discussed was very beneficial,
especinlly curriculum development, because this is an area I
am very iaterested. "

"To~day the group expressed strong feelings that other institutes
should have attitudinal groups."”

"To-day -ihe group was trying to help the Negro man who was
going =n tooch in the elementary school and had previously
been a principal."

"I feel that this group is able to discuss most any subject
firrecly."”

"To-day the group was very active and open. Criticism was
constovetive and open.'”

"The atititudinal group played a very important part forming the
good attitudes of the whole conference."

"To-day I felt very good about the group process.'

"To-day I felt that this has been a very helpful month. This
is the only institute that I have attended where so many
participauts were involved in the discussions.”

dad I kncwn what it was like, I would have attended whether
paid or not."

"To-day I felt sorry it was over, but I hope I can continue
o inprove my gttltudes, because this has been the most _
profitahlc institute I have ever attended, but how I put these
things ato practice is what counts.”

v

Twelve principale were scattered throughout the groups. Groups
leaders, though apprehensive that principals might "take over"
leaderuh1p or that teachers mlght not feel free to express ideas
in their presence, seemed satisfied that neither of their fears
had materiaiized. Although no objective conclusions may be reached
concerniig the intermingling of principals with teachers in
attitudinal grovps, such evidence might be found in a comprehensive
survey of measurement results. Since no principals were involved
in two of the grcups (Groups 2 and 5) some evident differences - °
relating +n the contributions of principals might be found.

[Kc
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It has been the subjective judgement of several members of
the staff that principal-teacher relationships as well as many of
the pupil-teacher relationships seem warmer than in other sections
of the country. If this perception is accurate, it might have some
bearing upon the ability of groups to function well with r¢ presentative
teachers and principals "'sitting as equals”.

The lecturing consultants became aware early in the Institute
that concerns of the attitudinal groups were coming into the larger
task groups, and that at times thesc groups seemed almost another
attitudinal session. Although o relotively hich confidentiality
was maintained, many issues were brought to the 'experts" for
clarification. This reaction coincides with the feeling ez, ressed
on attitudinal group logs, 1 student panels, and to individual
staff members, especiclly during the first days of the Institute,
that "Group leaders won't tell us anything."

At o time when some anxiety was noted concerning the completion
of jworking papers by task groups, a number of enrollees expressed
feelings that attitudinal groups might be taking Institute time to
the detri.;: .~ of ' . "serious business' of getting out the work.

A close cxcin-aation of attitudinal logs may reveal a significant
trend in the feelings of enrolleass on this point, but a show of hands
during the last general session indicated that only eleven of the
eighty Institute member felt that these meetings were held too
frequently.

Group leaders reported the following as evidence of changed
behavior, apparently as a result of the attitudinal group experience;

Eight members of one group sat together during the last general
meting °

Many statements, made privately as well as within the groups,
indicated that enrollees hacd, for the first ti ., spoken frecly
with Negroes (or, in the case of Negroes, with Whites) of their
own professional backgrounds. Enrollees were often obserced chatting
with their Negro (or white) counter-parts outside the group
structure.

Change of behavior or movement within groups took place, but
evidence from the logs, from other instruments or from the
testimony of enrollees is incomplete. Sever?l of the groups
taped some or all of their sessions, and tape samplings may give
further evidence of changes in group behavior from session to
s28sion.,

SUMMARY

Small groups, selected at random, met three times weekly with
experienced group leaders in informal sessions to confront the
issues of faculty desegregation at a personal level. Although the
groups did not deal with problems of personality per se, in most
cases a high degree of - “esiveness, confidentiality and open-
ness developed, and some significant attitude change is evidenced

.\)
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by student logs, by the results of pre-and post-assessments of
segments of the social structure, and by a subjective evaluation
of comments and apparent changed behavior.

Apprehension concerning the dlsadvantage of all-white groups
may prove well founded as the date is examined further, but fear
of misinterpretation of their role by principals in attitudinal
groups appears unfounded.

People who were open, or who could develop a sense of open-
ness toward others, toward change, toward acceptance of desegregation
seem to feel that they have had a valuable experiznce - and they
probably have. Those who came closed-minded and who fought to stay
that way, probably did.

thile it is obVLOus that the groups could have worked out
feelings and problems in more dthh, and that some groups gained
more than others, the everall impression is pos1t1ve - 1in ways
we can not quite explain - exceedingly positive.
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PANELS

Three types of panels were included in the Institute schedule.
It was intended that they would provide a continuity to the
program and a view point of the problems of faculty dcsegregation
not accessible in the other parts of the institute program.

Student and staff panels were presented each Friday during
the course of the Institute. The resourse panel met with the
members of the Institute during the second Tuesday.

Student Panels

Student panels were included in the program in order to
provide continuity among the groups and to serve as catalytic
agents, stimulating the total group to look at probiems that would
arise during the month from new and different view points.

During the first three weeks the student panels were composed
of two enrollees from ecach of the four task groups, for a total
of eight pancllsts each week. The selection of the panelists was
left up to individual groups with the exception that, for the
first panel, each group was instiucted to select one principal
and one classroom teacher. Beyond this no directions were given
for the selection of student panel members.

The composition of the student panel was altered for the final
session. Each task group and ecach attitudinal group selected one
representative for this panel. Thus., the final student panel
contained twelve enrollees.

The panellsts were selected by their groups durlng each week
and met prlor to the Friday panel se-3ion to organize their
presentations. At these meetings the panelists selected one of
their members to act as panel moderator.

No specific directions were given to the panels as to method
or content of presentation. Rather, they were given complete
freedom to approach the toplc, "Th1s Was the Week That Was', as
they thought best. For the final session the topic became "This
Was the Month That Was".

The student panels were not entirely successful in achieving
the anticipated results. Most of the material used by panelists
wac a rather superficial review of the week's activities and did
not adequately express the enrollees' feelings about what was
happening to them in the various lecture, task, and attitudinal
groups. As the month progressed, the panelists, as well as the
other enrollees, seemed to begln to sense the purpose of the panels
and some meaningful interaction did take place. The staff noted
a striking similarity between the progress within the attitudinal
groups and the gradual improvement in the quality of the student
panels.

@  Oune sigaificant development occurred during the second student
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panel, as one of the panelists expressed the view that the boards

of educatioa and other community leaders were not taking a
sufficiently positive position in the movement for total desegregation
in the schools. Members of one of the boards of education were

in the audience and reacted to this statement. The panelist
elaborated upon his original statement by explaining that he felt

that the policy-making groups in the city must do more than merely
comply with the law in order to make desegregation of the schools

a real success. Although not resloved, this inportant issue was
brought into the open and discussed.

In relation to the above, it must be stressed that invitations
had been extended to all local governmental and civic groups
as well as to the State Department of Education and other agencies.
The City Board of Education was the only group that accepted the
invitation and they come only once.

The f£inal student panel did accomplish very nearly what had
been envisioned by the planners of the Institute as the primary
purpose of the student panels. (A tape recording of the f£inal
student and staff panels is available.) During this session the
panclists spoke freely and openly of their feelings regarding every
aspect of the Institute. Previous panels had tried to assign
certain parts of the program to each panel member. In contrast
to the pre’ious approaches the members of the final panel deliberately
refrained from any general structure, ecach panelist responding
to what was most meaningful to him.

The panelists expressed a general feeling of satisfaction
with the progress they felt and saw during the course of the Institute.
At the same time they expressed dissatisfaction with aspects that
they felt could have been improved.

L]

Some stated a belief that the attitudinal groups had met too
often for the length of the Institute. Although they went on
to say that they thought attitudinal groups contributed very
valuable experiences and most of them would have been loath to
give up any of the group meetings.

Related to the feelings expressed regarding the attitudinal
groups were expressions of dissatisfaction with the working or
staff papers. Some felt that working with these papers had
been a very valuable part of the Iustitute and wished that more
time had been available so that they could have become more deeply
involved with them.

Some of the panelists suggested that having more extended
periods of contact with the consultants might have been more
productive. Here, they felt that several days in succession with
one consultant would have provided more continuity than did
the procedure of meeting with ecach consultant once a week.

Staff Panels

Q2 purpose‘of the staff panels was basically the same as that
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of the student panels. It -ras envisioned that the staff panels
would play the roles of reactor and clarifier in areas related
to the problems and suggestions presented through the student panels.

The first three staff Panels were composed of the coasultants
only. The last panel included tine entire staff. The exclusion of
the group leaders from the first three panels was deliberately
planned becausc it was expected that this would facilitate the
image of the grouo leaders as people who werc available to help .
the enrollees taik through their problems rather than as outside
authorities who were preoared to supply answers to their problems.

The staff (consultant) panels were originally intended to
react to the student panels, but the student panels, for the most
part, did not provide enough provocative material to stimulate the
type of reaction env131oned and desired. Because of this development,
the consultants reacted to some of their own impressions of the
Institute progrem and their own reactions to what they felt was
taking place in the program. They also used the panel to clarify
and relate their variousz arzas of specialization.

The £inal staff panel was able to interact more directly
with the student panel preceding it. During this panel the staff
discussed the issues that hgd been presented by the students.

The members of the staff then summarlzed their reactions to the
entire Institute pro"ram. In;:s-neral, they expressed a positive
feeling that progress toward a solutlon of the problems of
desegregation had been made and that the enrollees, as a group,
were more keenly aware of the various aspects of the problem than
they had beecn at the beginaing of the program.

Resource Pcnel

The resource panel was intended to provide the members of
the Instituie with another viewpoint of the problems associated
with total decegregation in schools, a viewpoint that could not
be presented by members of the permanent staff or by the enrollees.

The resource panel was composed of four Negro educators,
one principal and three teachers., Three members of the panel
had recently attended an Institute at the University of Kentucky
dealing with the same general topic. The three teachers had all
taught during the past year in desegregeted schools and the
prlnc1pa1 was preparlng to work in a desegregated schocl during
the coming school yeer.

The resource panel was with the Institute for an entire day.
The panel met first with the entire group and presented a general
overview of their experiences with desegregation. Then each of the
panclists spent the remainder of the morning with one of the
lecture groups where they discussed more spec1f1cally problems that
arcfa during and dve to desegregation. After lunch the panel met
agalg with the entire group and reacted to their experiences of
the day. :

[Kc
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Reaction to the resource panel was aptly summarized by a
student panelist during the final Friday session. One resource
panelist was described as a sincere; dedicated impressive
representative of the race. Another was an "informative,
entertaining, and a very real person'. The third impressei this
enrolleec as an "insipid bore'". The fourth was considered to be
"detrimental to the program".

Reaction to the resource panel was as varied as the stimuli.
A great deal of discussion in the task and attitudinal groups was
engendered by the Institute's reaction to the resource panel.

SUMMARY

Three panels designed to feced back information form the broad
bases of enrollees' reactions, professional Negro opinion and
»rofessional educators' opinions were thought to be only partially
successiul, Student panelists failed to some extent to ''play
back” informational and attitudinal changes and developments,
making difficult the role of the staff (consultant) panelists,
-which they saw as clarification and review.

The resource panel presented a wide cross section of attitude
amonz Nezro educators but fell somewhat short of the mark in
iltustrating the adjustment of Netroes to faculty desegregation.
The resource panel illustrated the, now obvious, fact of the
vniqueness of each community in its desegregation problems.
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JESULTS

Introduction An attempt was made to evaluate the degree of
attitude change by means of paper and pencil testing insiruments.
It was of course realized that the results of such measures may
or may not be related to actual changes in everyday behavior as
was amply illustrated by the La Piere study. 1In the La Piere
study, motel owners indicated in response to a questionnaire that
they would not provide accoumodations for minority group members,
yet did so in overwhelming numbers when La Piere actually visited
cach motel with 2 well-diecscd Chinese couple.

Although a paper and peucil reduction in measured prejudice
thus could not be considered sufficient prod¢f that a real-life
reduction in prejudice had taken place nor the lack of such
paper and pencil reduction an indication that no change had occurred,
these instruments were nevartheless included as one valuable
perspective or source of evidence. The evaluation of ‘the program
included several other ecvaluctive perspective which should also
be taken into consideraticn in the total evaluation.

The following measuring instruments were used:

1, Scale of Valuvers: The Allport-Vernon-Lindzey Scale of
Values (AVL) was administered to drovide a non-threatening
stimulus for %he cnrsiices, In addition, it was
anticipated that the AVL would provide interesting information
for each enrollee concerning his individual profile of
values in the thecretical, economic, aesthetic, social,
political, and rel:igiocus areas. These scores were not
expected to shew any radical changes from pre-to-post-
testinzg. The AVL was also administered to provide
information on which to base negro-white comparisons,
and comparisons witha other communities and normative
groups.

2. Q-Sort: The Bordzlon-Clark-Embree Self-Group Q-Sort
was used to obtain o general picture of change in the
gelf-concept of each enrollee in terms of his or her
group participation. Items such as "I feel that 1 gain
more when I just listen” and "I feel that IMave very
little influence on other members of the group'" are
slanted so as to Zocus attention on each individual's
par~icular mode of relating to a group. The degree of
correlation batween a self sort and an ideal sort could
then be used as o genaral index of the degree of self-
acceptance and pevsonality integration. This measure
was considered particularly appropriate since each
enrollee would participate in three -:njor groups—
Attitudinal, lecture, and task group—as well as panels,
committees, etc. A list of the thirty items used is
included in the appesndix.

3. Ethnocentrism and Oninionation Scales: To measure
prejudice, the <V items of the Ethnocentrism Scale
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included in Allport's "The Hature of Prejudice" were
added to the forty items of the Oplnlonatlon Scale
(American version) listed in (- ‘.ach's "The Open And
Clesed 4ind". Tne Ethnocentrism Scale (E) contains

four subscales concerning Negroes, Jews, Other ¥inorities,
and Patriotism; it was anticipated that this scale would
provide a measure of more or less conscious ethnocentrism
and preJudlce toward ocutgroups. It was hoped that the
Oplnlonatlon Scalc would top more subtle preJudlce as it
is refle-*ed 1n genbral character traits of rlgldlty,
opinionation, aand an:~t“,ux, stereotyped thinking—
riberal or conserva+1ve. Roheach has found the items
from the latter scale tc be more d1scr1m1nat1nb in that
communists do shew prejudice in terms of opinionation
while showing less prejudice toward ?-groes than any
other group on the relatively transparent items used

by the Californ’a group studylng the authoritarian
personality. It was * .ed that the combination of these
two scales would provide an adequate measure of both
overt and more subtle types of prejudice. An example

is presented in the appendix.

Rating Scales: A variation of Osgood's semantic
differential scaling technique was used to obtain ratings
of key concepts and persons involved in the program such
as the following: a Yagro student, a white student,
myself, a Negro teacher the Institute, the Civil Qights
Act, etc. Each concept was rated on 10-18 seven-stage
scales placed between two ipolar adJectlves such as
friendly-antagonistic: intelligent-stupid, 1ncompetent-
capable, genuine-false, etc. (see exanple included in the
Appendix) These concepts and adjectives were selected so
as to reveal the enrollee's degree of positive or
negative reaction to various crucial aspects of the
program including also each director, consultant, group
leader, and portion of the program.

Evaluation of Group leaders: The eight group leaders
were evaluated in iwo ways"

a) The Barret-Lennard Relatlonshlp Inventory was completed
by each memder oi each attitudinal group on his own group
leader. The latter consists of 72 items(*) divided

into four subscales neagurelng Positive Regard, Empathy,
Congruence, and Uncondltlonallty of Regard. Enrollee
perceptions of the condltlons prov1ded by each group
leader are presented in tabulor form in Section II, C, of
this report.

b) Two four minute samples were taken randomly from the
tape-recorded interaction of half of the group sessions

so that these samples could be rated independently for

the degree of accurated empathy, unconditional warmth, and
genuineness displayed by each group leader. These rating

(*)The list of itecms are included in "Barrett-Lennard, G.T.;

Dimensions of Therapist Response As Causal Factors In
Therapeutic Change; Psyzhol. lionogr., 1962,76, No. 43,
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scales were developed by Truax at the University of
Kentucky and have been used to discriminate between success-
ful and unsuccessful therapists in a wide variety of
gsettings. These Ratings were not available at the time

this report was written and will be included in a
supplementary report if the results warrant this.

Initial Expectations During the planning stage, it was informally
ypothesized that:

(1) The 80 teachers and administratcrs in the summer
institute would show greater positive attitude change
than a control grou of teachers and administrators who

- did not participate in the summer training program.

(2) With the training program, those attitudinal groups
that ¥2°Tuded Negro members would show greater
positive change than those groups which did not
include MNegro members.

(3) Within the training program, :hose attitude groups
whose leaders fostered more effective group relation-
ships, as measured by the Barrett-lLennard Relationship
Inventory and the Truaxz Therapist Rating Scales

, (evaluating levels of accurate empathy, unconditional
warmth, and genuineness), would show greater positiwe
attitude change than those groups whose leaders
fostered relatively less ecffective relationships.

Desi The service value of the instruments determined their
choice, but their value for evaluation was also considered.
Two instruments felt to have maximuia learning stimulus

value were administered to the entire group—pre and post Q Sort
and the Adjective Rating Scale.

To examine the possible stimulus effect of the pre-testing
a split half design was utilized with two other instruments, the
Opinionation Scale which included the E Scales and the AVL. Since
modified random assignment (see group section) had been used to
form the groups, groups l through ) took the Opinionation Scale
and 5 through 8 took the AVL during pre-testing. All enrollees
were tested by both instruments on the final evaluation day.

To examine process enrollees kept logs and the third week
reacted to the Barrett-Lemnard Relationship Inventory.

The enrollees were allowed to use code numbers by groups
so that complete anonymity was assured. This security was believed
essential to make it possible for each enrollee to respond as
honestly as possible and hopefully contribute to higher validity
of the measuring instruments.

Statistical Findings
(L) The Scale of Values (AVL) showed the group to be mear

Q
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the average on all scales except the Aesthetic, where they
were slightly lowere than the average, and the Religious,
where the group was slightly above the average.

There was no appreciable difference in pre-post means on the
AVL, It is felt however that the AVL served a useful stimulus
function within the program.

TABLE OF MEANS PRE-POST
ALLPORT-VERNON-LINDZEY SCALE OF VALUES

Thecretical Lconomic Aesthetic Social Political §e[igious

Pre 40 38 36 38 38 45

Post 39 37 37 39 39 46

The AVL Profile considers 35-45 average

(2) Q-Sort — The D score (or the differences between the .
Ideal and the Self Sort) decreased between the pre and post
sort for the total Institute as indicated in the chart below.
A frequency count indicates that not only did the mean decrease .
but the number of enrollees whose D Score decrecased was larger
than those whose D Scores increased.

An interesting finding.was that the change was of approximately
the same magnitude and in the same direction for both the Negro

"and White members of the Institute.

When the Q Sort scores are viewed by Attitudinal Groups one
cannot distinguish any initial difference except for Group II and
a closer look indicates that this difference is due to one
individual in that group. Five of the eight Attitudinal Groups
had a rather large change in the direction of reducing distance
between Self and Ideal while three had relatively no Group change.

TABLE OF "D" SCORE IMEANS PRE-POST
Bordelon-Clark-Embree Self-Group Q-Sort

Entire Institute Negro White

PRE 35.3 33.11 35.6

POST 29.6 27.3 29.9
Attitudinal Groups

1 2 3 4 5 6 7 8
PRE 34.16 41.77 32.20 37.50 36.67 33.44 34.30 31.25
o  POST 23.44 34.44 29.80 26.00 30.44 21.33 33.9 31.37
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(3) Ethnocentrism & Opinionation Scales = The data from the
Opinionation Scale indicates virtually no change as shown by
the four groups involved in pre-testing (means of 18.25 pre
as compared with 19.9 post). However examination of the
mean of groups 5-8 on the post-testing indicates a relatively
large sensitization effect which masks the treatment effect.
When it is assumed that the pre-test mean of groips 5-8 is
the same as groups l-4, then a treatment effect showing an
overall average reduction of 3.25 has occurred. This could
indicate a sizeable negative sensitization effect of 4.9

per enrollee for groups l-4 who were exposed to the pre-test.

The data from the ethnocentrism scale indicates a move=-
ment in a less prejudice direction toward Negros from a pre
mean of -8.9 to a post mean of -ll.8. Closer analysis of
sub-totals by groups exposed to pre-post tests seem to
indicate the two groups which did not include Negros showed
relatively less positive attitudinal change than the two
groups which included Negro members.

(4) Semantic Differential—
TAELE OF MEANS PRE-POST
SEMANTIC DIFFERENTIAL
(Total-Negro-White)

PRE POST PRE-POST
DIFFERENCE

Scales Total Negro White Total HNegro White Total Negro White

*1 101.8 107.3 101.01 106.0 11l1.3 105.22 +4.,2 +4.0 +4.21
*2 116.51 107.3 117.82 107.23 109.6 106.88 -9.28 +2.3 +10.24
*3 57.86 66.5 56.62 61L.0 71.3 59.48 +3,14 +4.8 +2.86
*4 75.97 92.2 .73.65 80.0 93.0 78.08 +4,03 + .8 +4.43
*5 88.91 95.0 88.04 92.0 96.8 91.29 +3,09 +1.8 +3.25
*6 92.45 93.6 92.28 96.0 98.8 95,58 +3,55 +5.2 +3.3
*7 70.33 71.8 70.12 68.0 71.3 67.51 '2.33 - 05 -2.61
*8 93.45 106.0 91.65 104.12 111.5 103.04 +10.67 +5.5 +11l.39
*9 102.55 104.2 102.31 105.0 112,2 103.94 +2.45 + .80 +1.63
*],0 65.8 74.6 64.54 65.0 69.2 64.38 '080 +5.4 - 016
*] Myself *6 Middle Class Parents

*2 School Principal *7 Disadvantaged Child-Self View
*3 Disadvantaged Child's Parents *8 Negro teachers

*4 Negro Student *9 White Teachers

*5 White Student <10 Disadvantaged Child-As I

See Him
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Some interesting observations about the above listed data:
(The minimum possible rating was 18, the uneutral rating was 72,
and the maximum rating possible was 126).

(a) The Negros saw themselves +6 more positively than the
white saw themselves on the pre & post teats and all
enrollees saw themsleves +4 more positively at post test
time.

(b) On the school principal scale, the Hegroes had all point
less positive view of the school principal than the
whites: this could possibly be accounted for by the many
principals in the group of whites., However it is
interesting to note the reduction (-10) of the white
mean on this scale at the post testing. (The principal's
answer shecets connot be identified due to anonimity
precautions for validity's sake).

(c) The range (26-119) on the disadvantaged childs parents
at pre test time was perhaps indicative of the fact that
there is very little aggreement in concepts of these
persons,

(d) The Negro Student was reported 19 points more positively’
by the Negro enrollees at pre test time and the whites
saw the Negro Student only 1 point above the neutral
point. At post testing this difference was reduced to
15 and the Negro enrollees reported the Negro Student
+.8 higher while the whites reported him +4.43.

(e) The White Student was reported higher by the Negro
group at both pre & post testing than by the white group.
Both groups reported the White Student more positively
at post testing. The White Student was rated abtout 3
points higher than the Negro Student by the Negroes at
both' pre & post time and the white teachers rated the
white Student 15 points higher than the Negro Student
at pre test and 13 points higher at post time.

(f) The disadvantaged child was seen as seeing himself slightly
on the negative side of the scale by both groups, with a
decrease of 2.3 at post time.

(g) Negro teachers were seen 15 points more positively by
the Hegroes at pre-test and 8 points at post test. It
is interesting to note the Negro enrollees increased '5.5
in their reporting of the Negro teacher while the
Whitioeggollees increased 11.39 and the average increase
was ® ®

(h) The white tecacher was seen more positively by the Negroes
at pre-test & at post-test. The average increase at post
test was 2.45 and the Negro increase was 8.0 while the
white increase was 1.63.
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*10 Disadvantaged Child As I See Him

(Attitudinal Groups 1l-4)
Grp 1 Grp 2 Grp 3 Grp 4
Scales Pre Post D _ Pre Post D Pre Post .. D Pre Post T
*l  102.3 107.3 +2,9 101.9 104.8 +2.9 103.6 106.6 +3.0 97.3 106.0 +3.7
*2  101.0 103.0 +2 104.0 110.5 +6.5 109.5 109.3 - .2102.3 107.8 +5.4
*3 59,4 53,5 -5.9 47,3 51.8 +4.5 55.5 63.2 +7.,7 62.7 66.7 +4.(
*4 77.6 84,2 +6,6 65.4 72,2 +6.8 74.7 82.5 +7.8 80.6 82.6 +2.(
*5 90.8 99.0 +8.,2 91.0 89.9 -1.2 88.7 91.6 -2.9 89.9 9l.4 +1.¢
*6 91.4 102.1 +10.7 88.4 98.8 +10.4 93.2 95.6 +2.4 95.9 102.9 +7.C
*7 67.1 67.7 + .6 64,0 63.8 -~ .2 67.8 68.3 + .5 70.1 68,7 -2.¢
*8 94,3 103.1 +8.8 .89.4 90.9 +1.5 ©88.5 98.5-0.5 97.9 109.71.8
*9 98.6 105.7 +7.1 103{0 103.4 + .4 97.4 103.0 +5,6105.9 109,3 +3.!
*10 57.2 58.8 +1.6 54.6 6l.0 +6.4 65.7 72.0 +6.3 70.8 66.3 -4.¢
*1 Myself
*2 3chool Principal
*3 Disadvantaged Child's Parents
*4 Negro Student
*5 White Student
*6 Middle Class Parents
*7 Disadvantaged Child's Self View
*8 Negro Teacher
*9 White Teacher



TABLE OF MEANS PRE-POST
SEMANTIC DIFFERENTIAL
(Attitudinal Groups 5-8)
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Grp 5 Grp6 Grp 7 Grp8
Scales Fre Post D Pre Post D _Prc Post D Pre Post D

*1  103.3 103.0 - .3 102.2 105.8 +3,6 100.7 106.4 +5.7 103.6 108.2 +4.6
*2  103.1 106.7 +3.6 101.1 104.1 +3,0 107.2 103.9 -3.3 11l2.2 111l.0 -1l..
*3 60.0 61.7 +1.7 63.8 63.6 - .2 64,0 58.9 -5.1 52.8 60.9 +8.1
*4 79.5 76.0 -3.5 80.6 87.4 +6.8 .73.6 72.0 -1.6 80.1 88.0 +7.5
*5 51.2 95.1 +3.9 91.9 +95.,5 +3.6 89.6 83,7 -5.9 88.9 88.0 -~ .¢
*6 98.3 108.4 +10.1 95.5 90.%7 +1.2 89.6 89.0 - .6 96.6 94.8 -1.8&
*7 79.9 68.4 -1L.5 71.2 79.5 +8.3 78.7 66.4 -12.3 67.8 67.0 -~ .8
*8 99.2 95.5 -4.3 99,8 100.9 +1.1 86.2 87.6 +1.4 10l.1 105.6 +4.5
*9  104.1 110.1 +6,0 102.9 lu5.6 +2.7 101.0 91.8 -9.2 104.7 107.2 +2.
*10 68.2 65.6 -3.% 73.5 72.5 -1.0 70.1 62.8 -7.3 66.9 65.8 ~l.%.
*1l Myself

*2 School Principal

*3 Disadvaeataged Child's Parents

*4 Negro Student

*5 White Student

*6 Middle Class Parents

*7 Disadvantaged Chilc's Self View

*8 Negro Teacher

*9 White Teacher

*10 Disadvantaged Child As I See Him
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(5) Institute Evaluation—A Semantic Differential which was
Ziven at the close of the Institute.
TABLE OF MEANS
INSTITUTE EVALUATION

(Maximum Reting 70 Heutral Rating 45 Minumum Rating 10)

. ggggiiée Hegro White D=tthite-Negro

C. Tom Roll (Co-Director) 60.06 64.1  59.5  +4.6 Means
leona Smith (Co-Director) 59.42 62.0 56.0 +3.0

Carl Kreisler(Con.-Beh. Sci.) 64.58 6&.7 64.6 + .1

Walt Abel(Con. Ed. Psy.) 63.01 63.9 62.9 . +1l.0

Va. Fulcher (Con. Cirr.) 62.66 65.8 62.2 +3.6

John Branson (Con. Adm.) 64 .35 64.4 64.3 + .l

J.E. Jones (Con. Spec.) 58.61 64.9 57.7 +7.2

My Attitwedinal Grp Ldr | 64.16 65.1 64.0 +1.1

The Fri. Student Panel 53.36 £7.9 52,7 +5,2

The Tesource Pancl 56.98 64.2 55.9 +8.3

My attitudinal Grp. 60.01 63.3 59.5 +3.8

The Institute 60.14 63.1 52.7 +3.4

liyself As A Part of the Inst. 59.15 €l.5 £g.8 = +2.8

Other enrollees 58.05 5C.6 B7.7 . +2.9

The Consultant Pancl 62.45 65.9 6L.9 . +4.0

The Civil Rights Act 57.29 65.7 56.0 . +9.7

The other 7 Grp. ldrs. 61.01 59.8 60.3 . +6.1

Mean Average 60.31 63.3 59.8 +3.5
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SUIMMARY & CONCLUSTIONC

The zzportunity to design this project came about under the
Provisions of Title IV, Section 405, of Public Law 88-352-The
{ivil Rights Act of 1964. The readiness of the faculty of the
two systems to become involved in a cooperative in-service training
progran provided the needed incentive to start the work., The
proposal was written and as soon as it was accepted by the Office
of Education, the first step was under way.

The Co-directors visited colleges and universities across
the nation and consulted with specialists in the field of
behavioral science, psychology, adninistrations, and curriculum,
During these conference the plans were f£inalized to make this an
in-service program to help teachers acquire a greater knowledge
of how to work best in a bi-racial situation and how to better
understand and help the culturally disadvantaged child,

During the entire project the consultants gave information
and the group leaders helped the teachers explore their own attitudes
Resource persans who were teachers that had been placed in a -
previously all-white school gave some of their experiences and advice
on what was helpful and also some that were harmful to them in the
new pecsition they filled. The two sroups of teachers and consultants
reacted to each cther each Friday. The directors and staff met
two to three hours weekly, making adjustments and evaluations.

Conclusion

Although the statistical data is not as conclusive as might
have been hoped, it does indicate the special abilities of the
consultants and group lecaders can be used to change teachers'
perceptions of disadvantaged children and to examine their
own attitudes in the hope of achieving harmony in the situation
they now face in complete integration.

A conclusion must be drawn that a school staff can profit
from such an experience as was provided by this project.

The externally focused emphasis on the behavioral patterns
of the disadvantaged child, at least in the beginning stages of
the in-service program seemed to remove any threat or insecurity
the teacher might have. As the program got underway, however, .
there was a distinct tendency for the teachers to begin to see
a relationship between the external problem, his attitudes, and
his own competency. Several teachers were heard to remark, "I'll
be a better teacher in September because of this month's study
and exploration.”

Because the facilitation of learning is the businesss of the
school and be~ause teachers function better when attitudes are more
thoroughly understood, it is highly recommended that more school
systems undertake projects of this type.
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Appendix A - Consultants:
J. E. Jones, Principal High Street School, Bowling Green, Kentucky,
BA Western Kentucky State College, MA Indiana University,
Summer School Staff Western Kentucky State College.




STAFF

Directors:

C. Tom Roll, Guidance Director, Henderson County Schools,
Henderson, Kentucky. BA & A Western Kentucky
State College. Post-Masters Study at Florida
State University, George Peabody College, and
the University of Texas.

Leona W. Smith, General Supervisor, Henderson City Schools,
Henderson Kentucky, BS Western Kentucky State
College, MA Indiana University, Graduate Work at
Purdue, University of kentucky and lurray State
College.

Consultants:

Walter Abel, Doctoral Candidate aund Counselor, University of
Kentucky, Lexington, Kentucky. BE Tulane
University, i3 Kansas State University, Fa.D
University of Kentucky (1965 Prospective)

John Harold Branson, Principal, Bardstown H.S., Bardstown,
Kentucky, AB, B3, 1iA, University of Xentucky.

Virginia Fulcher, Reading Supervisor, Owensboro City Schools,
Owensboro, Kentucky, BA Western Kentucky State
College, 1A Indiana University.

Carl V. Kreisler, Head, Secondary Education Division, Vestern
Kentucky State College, Bowling Green, Kentucky,
BS and lMA Murray State College, Ph.D Indiana
University.

Group Leaders:

John D. Blekeman, Doctoral Candidate, University of Georgia,
Athens Georgia, BS Western Illinois University,
118 University of Illinois, Post-Masters Study at
University of Missouri, University of Illinois,
and University of Texas.

William 4. Chambers, Assistant Professor, Murray State College,
Marray, Kentucky, BS Trinity Un1vers1ty, MA Unlver51ty,
of Kentucky, Presently Doctoral Candidate at of
Kentucky.

Walter A. Dickinson, Staff Clinical Psychologist, Child Guidance
Service, Lexington, Kentucky, AB Lincoln lMemorial
University, MA and Ph.D. University of Kentucky




John R. McIntyre, Counselor, Sioux Falls Jvnior High School,
Sioux Falls, South Dakota, BA Augustana, MA
University South Dakota, Post-lasters Study
at University of North Dakota and University
of Texas.

John D. Mclellan, Counselor, Job Corp Camp Gary, San ldarcus,
Texas. AB Montana State University, lA
University of Texas, Post Masters Study
University of Texas.

J.R. Munden, Counselor, Horton Watkins High School, School
District of City of LAdue, St. Louis,
Missouri, BS Northeast Missouri College,
MA State University of Iowa, Post Masters
Work at University Texas.

Donald C. Noyce, Counselor, Manual High School, Denver, Colorado,
AB Nebraska State College, ¥ University of
Post-lasters Study at Colorado State University
and University of Texas.

Richard L. Swartz, Counselor, Hewfane Junior High School,
Newfane, New York, BS Geneseo State College,
M5 Canisius College, Post Masters Study
University of Texas.
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Q SORT

can disagree in a group if I feel like it.

find it easy to discuss my faults and failures with others.
feel shy and s’lf-conscious when in a group.

feel that others show respect for ne.

like people better after working with them.

work best when I work alone.

find it satisfying just to belong to a group.

usually want to do things differently from the group.

feen that I have difficulty in getting along with others.,
often try to think from anothar person's viewpoint.

prefer to win as a group.

often feel a need to get away from any group that I am in.
learn more about myself by being in & group.

prefer to work with my best friends.

often end up having little use for any group of which
have been a member.

am bothered if the group appears to make no progress.

feel I know best what the group should do.

feel best when others tedl me what to do in a group.

feel the group receives my ideas favorably.

feel that I gain more when I just listen.

feel that my opinion is seldom wanted by others in the group.
like to plan for the group.

find it casy to make decisions for the group.

feel that I have very little influence on othar members of
he group.

believe thet I can get the group to participate.

usually work harder than other members of the group.

feel I have little to offer in a group.

contribute to about all the group discussions.

say what I feel like saying in a group.

feel helpless in a tense group of people.

Enrollees were instructed to sort sbove statements into

7 stacks ranging from Extrenc:ly Unlike Me to Extremely Like Me,
they were then assigned pre-~determined weights for the Self Sort.
The same process was repeated for the Ideal Sort, The Ideal Sort
minus the Self Sort equals the D score.
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AN OPINION SURVEY

The following questionaire is a study of whal the general public hinks and feels
about a number of important social and personal questions. The best answer to each
statement below is your personal opinion. We have tried to cover many different and
opposing points of view; you may find yourself agreeing strongly with some of the
statements, disagrecing just as strongly with others, and perhaps uncertain about
others; whether you agrec or disagree with any stabenent, you can be sure that many

people feel the same as you do.
Mark each statement in the left margin according to how much you agree or disagree

with it., Please mark every onc.

Write +1, +2, +3, or -1, -2, -3, depending on how you feel in each casc. The
numbers ‘are defined as:

+l: I AGREE A LITILE ~l: T DISAGHEE A LITTLE
+2: I AGREE ON THE VHOLL ~2¢ I DISAGREE ON THE WHOLL
+3: I AGREE VERY MUCH -3: I DISAGREE VERY MUCH

LEFT OPTNIONATION

’,& 1, Everyone finds it difficult to start a conversation with strangers.
"=f" 2. 1It's perfectly clear to all decent Amcricans that Congressional Committeces
T which investigate cormunism do more harm than good.
,7#52 3. There nay be a few exceptions, but in general Jews are pretty much alike.
4 fﬂl; It's the fcllow travellers or Reds who keep yelling all the time about

Civil Rights.
) {—l 5. It's the people vho believe cverything they rcad in the papers who are
convinced that Russia is pursuing a ruthless policy of imperialsit aggression.

-—':3 6. DMake no mistake aboui it! The best way to achieve security is for the
government to guarantce jobs for all.

f';L 7. A study of Amcrican history clearly shows that it is the American businessman
T who has contributed most to our sociecty.

j—j« 8. Some people cxaggerate their troubles in order to get sympathy
ji?;?' 9. Filipinos arc all righti in their place, but they carry it too far when they
" " " dfess lavishly and go around with white girls.

f” 10. This much is cervain! The only way %o defeat tyranny in China is to
o restablish Chiang Kai Shek.

-l 11. A person rust be pretty gullible if he really believes that the Communists

B have actually infiltrated into govermsent and education.

.i—l 12. Almost everyone gossips a litlle at times.

'-.] 13. Any intelligent person can plainly see that the rcal rcason Amcrica is

) rearming is to stop aggression.

"' 1. Zootsuiters provo that when people of their type have too much wmonecy and
- freedom, they just take advantages and cause trouble.

{39\ 15. It is very foolish to advocate government support of rcligion.
__*-ﬁ, 16. It is foolish to think that the Democratic Party is really the party of

the common man.

4':L 17. Manual labor and unskilled jobs seem to fit the Negro mentality and ability
T better than more skilled or responsible work.

T‘l 13, Only a simple-minded fool would think that Senator McCarthy is a defender of
" ' American democracy.

::_2, 19. The best guarantce of our national security is for America to have the
oy biggest army and navy in the world.
. It's already crystal-clear that the United Nations is a failure.
There are a few pcople who just cannot be trusted.
. Plain common sense tells you that precjudice can be removed by education, not
legislation, i s

[ S
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Everyone finds it difficult to slart a conversation with strangcrs.

‘It!s perfectly clear to all decent Amcricans that Congressional Committees

which investigate communism do more harm than good.

Therc nay bc a few excepiions, but in gencral Jews are pretty much alike.
It's the fellow travellers or Reds vho keep yelling all the time about

Civil Rights.

Iuts the people who believe cverything they rcad in the papers who are
convinced that Russia is pursuing a ruthless policy of imperialsit aggression.
Make no mistake about it! The best way to achieve security is for the
government to guaranice jobs for all.

A study of American history clearly shows that it is the American businessman
who has contributed most to our socicly.

Some people cxaggeratc their troubles in order to get sympathy

Filipinos are all right in their place, but they carry il too far when they

" Uress Iavishly and go around with white girls.
. This much is certain!

The only way to defeat tyranny in China is to
restablish Chiang Kai Shek.

. A person rmust “e pretiy gullible if he really believes that the Communists

have actually infiltrated into government and education,
Alnost everyone gossips a litlle at times.

. Any intelligent person can plainly see that the rcal reason America is

rearming is to stop aggression.

Zootsuiters prove that when poople of their ‘type have toc much money and
{rcedom, they just take advantages and cause trouble.

It is very foolish to advocate goveriment support of rcligion.

It is foolish to think that the Democratic Party is really the party of
the common man.

. Manual labor and unskilled jobs secem to fit the Negro mentality and ability

better than more skilled or responsible work.

Only a simple-minded fool would think that Senator McCarthy is a defender of
American democracy.

The best guarantcc of our national seccurity is for America to have the
biggest army and navy in tho world,

. It's alrcady crystal-clear that the United Nations is a failure.

There are a few pcoplc who just cannot be trustcd.

. Plain common sense tells you that prcjudice can be renoved by education, not

legislation,

. There is something different and strange about Jews; it's hard to tcll what

they aro thinking and planning, and what makes them tick.
Thoughtful pcrsons know that the Amcrican Legion is not really interested in
democracy.

. It's perfectly clear Lo all thinking persons that the war to solve our

financial problem is by a soak--the-rich tax program
The troublc with letting Jews into a nice neighborhood is that they gradually
give it a typical Jewish atniosphere.

. To end prejudice againsi Jews, the first step is for the Jews to try sincerely

to get rid of their harmful and irritating faults.

. It is only natural and right for each person to think that his family is

better than any other.
Everyone pretends at sometime to know more than he really does.

il £ 10
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Negroes have their rights, but is is best to keep them in their own districts
and gchools and to prevent tooimmuch contact with whites.

America may not be perfect, but the American Way has brought u: about as closec -
as human heings can get to a perfect society.

Only a misguided idealist would believe that the United States is an
imperialist warmonger.

Mnyone who's old cnough to remenerthe Hoover days will tell you that itts

a lucly thing Hoover was ncver re-clected.

The truth of the wmatter is this! Iv is big business vhich wants to elevale

the war in Vietnam.

I can hordly imagine myself marrying a Jew.

It!s just plain stupid to say that it was Franklin Roosevelt: who got us into
World War II. '

It's mainly those who believe the propagand put out by realestaie interests

who arc against a Tfederal slum clearance prograu.

One should always follow the rule: business before rleasure.

The American reamiament program is clear and positvive prodf that we arc willing
to sacrifice o preserve ocur frcedom.

It's perfeetly clear that the decision to execute the Rosenbergs has donc us
more harm than good.

. It's the agitators and lefi-wingers who are trying to get Red China into

the United Nations,

You just can't help but fecl sorry for the person who believes that the world
could exist wichout a Creator.

Anyone hates to be interrupted when he is working on .sorething.

History will clearly show that Churchill's victory over the Labour Party in
1951 was a step forward for the British people.

It's mostly those who are itching for a fight who want a universal military
training law.

It's the radicals and labor racketeers who yell the loudest about labor's
right to sirike.

It's usvally the troublc-rakers who talk about goverwient ownership of
public utilitics.

Now that a new world organization is set p, Aimerica iust be sure that she
loses none of her independence and complete power as a sovereign nation.
Anyone who lmows whai's going on will tell you that Alger Hiss was a traitor
who betrared his country.

Anyone vho is rcally for democracy knows very well that the only was for
America to head off revolution and c¢ivil war in backward couniries is to
send military aid.

A person must be pretiyr ignorant if he thinks that Johnson is going to let
the "oig boys" run this cowibry.

Iv would we a nistake ever io have Negroes for foremen and leaders over whites.

. Every person will boast aboui his achicvements every now and then.

Onc trouble with Jewish businessmen is that they stick together soad prevent
pcople from haviing a fair chance in cempetition,

The pcople who raise all the talk about putting Negroes on the same level
as whites are mostly radical agitators trving to stir uvp conflict,

A person must be pretiy stupid if he still believes in differences betweein
the races.

It's mostly the noisy liberals who try to tell us that we will be belter off
under socialisii.

History clcarly shows that it is the private cnterprisc system which is at
the root of depressions and wars.

No onc is pretty discouraged all the wiame.

Most Negroes would become overbearing and disagrecable if not kept in their
place.

. Tvls sinply incredible that anyone should belicve that socialized medicine will

actna1Tv heldn solve onr henlth nroblems.
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It's the agitators and lefi-wingers who arc trying to get Red China into

the United Nations,

You jusi can't help but feel sorry for the person who believes that the world
could cxist without a Creator.

Anyone hates to be interrupted when he is working on .oometning.

History will clearly show that Churchill's victory over the Labour Party in
1951 was a step forward for the Dritish people.

Ii's mostly thosc who arc itching for a fight who want a univers.l military
training lau.

It's the radicals and labor racketeers who ycll the loudest about labor's
right to strike.

Itts usually the troublc-takers who talk about govermient owiership of
public utilivies.

Now that a ncw world organization is set uvp, Aimerica must be sure that she
loses none of her independence and compleie power as a sovereign nation.
Anyonc vho lmows vhat's going on will tell you that Alger Hiss was a traitor
who betlrayed his country.

Anyonc ttho is really for democracy kmows very well that ~he only was for
Amcrica to head off revolution and civil war in backward couniries is %o
scnd military aid.

L person must e pretiy ignorant if he thinks that Johnson is going to let
the "oig boys" run this couwatry.

It would bc a mistake ever to have Negroes for foremen and leaders over whites.

;J%‘ 53. Every person will boast aboui his achicvements every now and then.
'.Tigk 5h. One trouble with Jewish busincssmen is that thev stick together and prevent
people Irom having a fair chance in competition,
+ L 55. The pcople who raisc «ll ihe talk about puiting lcgroes on the sane level
', as whites are mosily radical. agitators Lrving to stir up conflict,
— 1 56. A person must be pretiy stupid if he still belicves in differences between
""" the races.
“;l 57. It's mostly the noisy liberals who try to tell us that we will be better off
Ty under socialisi.
-‘/ 58. History clearly shows that it is the privatc enterprisc systcom which is at
T the root of depressions and wars.
~ [ 59. No onc is pretty discouraged all the time.
‘;f%:_ 60. Most Negroes would become overbearing and disagrccabtle if not kept in their

placc.
It's simply incredible that anyonc should »elicve that socialized medicine will
actuvally help solvc our health problens.

f‘l_ 62. Any person with even a brain in his head knows that it would be dangerous
T to let our couniry be ruin by men like General MacArtihur.

-—l 63. The worst danger to real Americanism during the last 50 ycars has cmme from
o forcign ideas and agitators.

"TI 6li. There arc two kinds of people who fought Truman's Fair Deal program: the
o selfish and the stupid.

", 65. Negro musicians nay somelines he as good as while musicians, but ii is a
A mistake to have nizted Negro while bands.

‘-l 66. No one always tclls the truth.

— 2 67. A person must be pretiy shortsighted if he believes that college professors
R should bhe forced ho take special loyalty oaths
) '71 68. Certain recligious sccts who refusc to salute the flag should be forced

Aruitoxt provided by Eric

to conform to such a patriotic action, or clse be abolished.
Even a person of average intelligence knows that to defend oursclves against
aggression we should welcome all help-iicluding Franco Spain.
It's all too lruc thai the rich arc getiing richer and the poor arc gething
poorer.

/
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Listed on these sheets are pairs of words which describe personality traits
of individuals or groups. The interval between opposite ends of the continuum is
divided into seven spaces, arbitrarily establishing degrees. Please react to each
pair of words by placing an X in the space you think most appropriats for your
conception of each.

When you have completed the first sheet on the basis of your viewpoint,
continue with the succeeding sheets.

Sheet 1 - myself
2 - a school principal
3 - the disadvantaged child's parents
L - a Negro student
5 - a white student
6 - middleclass parents
7 - the disadvantaged child (as he views himself)
8 - a Negro teacher
9 - a white tgacher
10 - the disadvantaged child
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literate illiterate

modest N Y A e egotistical
religious i ./ . ./ irreligious
exact it [......./  unprecise
mannerly SO SUUUUY AU SR SRRy SN SR 4 impolite
clean RO AUURNRY SO ST NS AT SN dirty
artiowlate /. /. ./ .. [......./ inarticulrte
lovable IO AU A A .../ _..../  repulsive
vivacious /o Y A 4 depressed
prompt /oo ._../ ... [ procrastinating
frank ormeiid i evasive
agile i ] k] clumsy
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Listed on these sheets arc pairs of adjectives which describe traits of
individuals or groups. The interval between opposite ends of the continuun is
divided into seven spaces, arbitrarily establishing degrees. Please react to each
pair of words by placing an X in the spaces you think most appropriate as your
judgenent of the person or group rated.

Beginning at the top of the first sheet, place the name C. Tom Roll in the
space provided, and rate Mr. Roll in each of the ten catcgories given. TYou
will be able to make two ratings on each sheet. Head each rating before starting
it, using the names of individuals and groups in this order:

C. Tom Roll

Leona Smith

Carl Kreisler

VWalt Abel

Virginia Fulcher

John Branson

J. BE. Jones

My Attitudinal Group Leader

. The Friday Studeni Panels

10. The Resource Panel (L outside speakers)

11. My Attitudinal Group

12. The Institute

13. Myself as a part of the Institute (Not as a teacher)

1. Other Enrollees in the Institute

15. The Consultant Panel

16. The Civil Rights Act

17. The other 7 group leaders

18. A part of the Program you consider significant which is not
listed above

\O.CD\JO\YIF'\» N

Instructions for the last page:

Pleasc complete thc stems on the last page in the spaces provided.



Rating for

Unethical
Warm
Perceptive
Genuine
Vague
TFriendly
Capable
Informative
Biased

Timid

Rating for

Unethical
Warn
Perceptive
Genuine
Vague
Friendly
Capable
Informative
Biased

Timid
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l. My feelings about Negroes

2. My feolings about Whites

3. Desegregation of teachers in Henderson City and Henderson County will

. The Institute
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July 5 - 9

Monday
8 ~ 9 Coffee
9 - 10:30 Introduction of Staff and Overview
10:30 - 12:00 Pre-evaluation
12:00 - 1:00 Iunch
L:00 - 3:00 Attitudinal Groups
Tuesday

8 - 9 Coffee

9 - 12 Pre-evaluation

12 - 1 ZLunch

1l - 3 Task Groups (A -132; B-130; C-134; D-Choral Rooin)

Wednesday 8 - 9 Coffee

9 -~ 10:30 Group A Behavioral Science
Group B Administration
Group C Educational Psychology
Group D Curriculum

10:30 - 11 Break

11:00 - 12 Group A Behavioral Science
Group B Administration
Group C Educational Psychology
Group D Curriculum

12:00 - 1:00 ZLunch
1:00 - 3:00 Attitudinal Groups
3:00 - 4:W Individual Z:u?y and Conference
Thursday
8 - 9 Coffee
9:00 - 10:30 Group A Administration
Group B Educational Psychology
Group C Curriculum
Group D Behavioral Science
10:30 - 11:00 Break
11:00 - 12:00 Same groups as in the a.m.
1:00 - 3:00 Same groups as above for working papers
3:00 - 4:00 Individual Study and Conference
Friday

8 - 9 Coffece
9 - 11:00 Student Panel
11:00 - 12:00 Lunch
12:00 - 1:00 Consultant Panel
1:30 - 3:30 Attitudinal Groups
3:30 - 4:00 Individual Study and Conference




July 12 - 16
Monday

Tuesday

Tuesday nite

Wednesday

Thursday

8:00 - 9:00
9:00 -~ 10:30

10:30
11:00
12:00

3:00
8:00
9:00
16:30
11:00

1:00

11:00
12:00
1:00
3-00
4:00

9:00

10:30
1¥:00
12:00

2:30

3:30
4:00

0

Coffee

Group A  Educational Psychology
B Curriculum
C Behavioral Science
D Administration

Break

Same Groups as above

Lunch

Attitudinal Groups

Individaul Study and Conference

Coffee
Panel of Resource People
Break
Meet in Primary groups with Resource
Person
Task Group A Curriculum
B Behavioral
C Administration
D Psychology
Resource People rejoin Task Groups
Individval Study and Conference

Panel o. Resource People react to Groups
Individaul Study and Conference

Coffee
Group A Curriculum
B Behavior
C Administration
D Psychology
Break
Same Groups as above
Lunch

3:00 Attitudinal Groups

4:00
2:00

- 10:30

11:00
12:00
1:00
3:00

Individuai Study and Conference

Coiffee
Group A Behavior
B Administration
C Psychology
D Curriculun
Break
liecet in same Groups as above
Lunch
Same Groups on Working Papers



Friday

8:00 - 9:00 Coffee
9:00 - 11:00 Student Panecl
11:00 - 12:00 Lunch
12:00 ~-1:00 Consultant Pancl
1:30 - 3:30 Attitudinal Groups
3:30 - 4:00 Individual Study and Conference




July 19 - 23
Monday

Tuesday

Wednesday

Thursday

Friday

8:00 - 9:00
9:00 - 10:30

11:00
12:00
3:00
4:00

10:30 -
1.:00 -
1:00 -~
35:00 -

9:00 - 12:00

12:00 - 1:00
1:00 - 3:00

3:00 - 4:00

Coffee
Group 4 Administration

B Psychology

C Curriculum

D TCchavioral Science
Break
licet in same Groups as above
Attitudinal Groups
Individual Study and Conference

Tour of the Job Corp At Camp Breckinridge
Lunch
Group A Psychology
B  Curriculum
C Behavioral Science
D Admiaistration
Individval Study and Conference

8:00 - 9:00 Coffee

9:00 - 10:30 Group A
B

10:30 - 11:C0
11:00 - 12:00

12:00 - 1:00
1:00 - 3:00
3:00 - 4:00

8:00 - 9:00
9:00 - 10:30

10:30 - 11:00

11:00 - 12:00
12:00 - 1:00
1:00 - 3:00

3:00 - 4:00

8:00 ~ 9:00
9:00 ~ 11:00
11:00 - 12:00
12:00 - 1:00
1:30 - 3:30
3:30 - 4:00

Curriculum
Behavioral Science
C Administration
D  Educational Psychology
Break
2’zet in same Groups as above
Lunch

Attitudinal Groups
Individual Study and Conference
Coffee
Group A  Behavioral Science
B  Administration
Cc Educational Psychology
D  Curriculum
Braak
HMeet in same groups as above
Lunch

Task Groubs
Individual Study and Counference

Coffee

Student Panecl

Lunch

Consultant Panecl

Attitudinal Groups

Individual Study and Conference



July 25 - 30

Monday
8:00 - 9:00 Coffee
9:00 - 10-30 Group A Adninistration
B Zducational
C Curriculum
D Behavioral Science
10:30 - 11:00 Dreak
11:00 - 12:00 lieet in same ZJroups as above
12:00 - 1:06 Luuch
1:00 - 3:00 Attitudinal Groups
>:00 - 4:00 Individual Study and Conferaence
Tuesday Pest Evaluation
Wednesday
8:00 - 9:00 Coifec
9:00 - 10:30 Group A Curriculum
B Behavioral Science
C Administration
D Educaztional Psychologzy
10:30 - 11:00 Breax
11:00 - 12:00 Same Groups as above
12:00 - 1:00 Lunch
1:00 - 3:C0 Attitudinal Groups
2:00 - 4:00 Individval Study and Conference
Thursday
8:00 - 9:00 Coffece
9:00 - 10:30 Group A Educational Psychology
B Curriculun
C Behavieral Science
D Adninistration
10:30 - 11:00 Break
11:00 - 12:00 Meet in same groups as above
12:00 - 1:00 Lunch
1:00 - 3:00 Report from Tasik Groups on Working Papers
3:00 - 4:00 Test Feed Back
Friday
8:00 - 10:00 Student Panel
10:00 - 12:00 Staff Panz2l
12:00 - 2:00 Picnic Lunch
2:00 ~ 3:00 Attitudinal Groups
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THE CULTURALLY DEPRIVED STUDENT IN THE HIGH SCHOOL

I INTRODUCTION

The basic premise of education in the United States fs that effective
sozial lving and self-govensiient require informed citizens. Therefore,
we, the Educators of the Henderson area, in ordeyr o initiate a more comprehensive
curriculum, enhance school-cominunity relationships, snsure greater equality
of opportunity, provide avenues of growth for the culturally deprived, promote
the general welfare, and secure for each individuai the opportunity to achieve
dignity and status, hereby offer this working paper for the consideration of and

w3a by educators and laymen at the local, state, and national levels.

Il DEFINITION OF THE CULTURALLY DEPRIVED STUDENT

A cuiturally deprived student may be defined as one whose opportunities
have been restricted because of his socio-economic, educational, ethnic
and/or vacial background. The conditions of poverty - psychological, social,
or physical - are directly reolated to the iradequate development and integration

of his fiteilect, emotions, tastes, and behavior.




oo

[2 CHARACTERIiST(CS OF THE CULTURALLY DLPRIVED STULRENT

We hava compiled tris list of characteristics of cuiltwally deprived

students as we have seen them in thie high schools of “I-e Henderso~ area,

Wa

lap

realize that these characteristics may appear carfradictory and will over=

to some extent, However, all culturally deprived students can not he

categorized in one definite patlemi. As a result of ore or more of these

characteristics, these students kave besn left out of ithe mainstream of ‘

modern soclety. Intellectual, soclo-economic, emoctional, moral, physical.

and

aesthetic characteristics have been utilized in grouping these waits.

Intellectual

S.

6.

8,

9.
lGo

1.

Appear to be stupid, but may have native abibity
Limsted vocabulary

Definite disadvantage on 1.Q. and time test
Appear to learn better through physical means '
Deficiant in auditory attemtion amd skill in Interpretciion as they Are not
accustomed to listening to long speeches

Have difficulty in concenwation

At best When they talk about things they have actually seen and done
lack endurance and slow in getting involved in problems; however, once
interested they are often able to work intensely and patiently for long hows
at a8 stretch

Do not know names for things

lack ability to follow directions

Tail to make use of their opportunity period: do mot know how to study nor

use librory

O




i we at age w8 pes ow S s cioyeadl o age

i3 . Powr spellars

14. Lack ubility to visualize coriplete situations

15. Lack ability to make a warkable plan

16, lack precision and a:suizcy

47. Fail to make use of previous experiences ~ have poor transfer of learming

12, Incapable of gelf-directicin

{9, lack ability o chack own work

Socio-Economic

1. Are traditionally superstitious

3. Have a tendency to think leaming is unmasculire

3. Desire a hetter standard of living but do not want to adapt to the middle class
standards to get it

4. TFeel alienated from the larger social structure

S. Their experiences are limited

6. Their contacts with books, wusic, art, peopie, and places are extremely limited

7. Their homes are 80 growded thac nobody has time to auswer questions =~ talk
is rage and children communicate with each other in grunts and momnosyllables,
and by pointing and pulling

8. 1ack of corrective devices for sight and hearing and dental care

9. They thirnk in slang

i0. Prone to sarly marviage

1. Insctive in extra-curricular activities

12. lack of clothing

13. Iack of sufficient funds

14. Lluxuries are more important than essentials

O




Teacher

Sylvia AshtoneWarner

Simon and schuﬂttera Imo
Rockfallow Center, 630 Fifth Avs,
New York 20, New York

Copyright 1963

The *estament of an inspired teacher sete forth her unprecedented
teaching method and recreates the 14fe of the schoolromm in which for
twenty=four years she guided the youngest ehdldren through thedr firsd
lessons in reading, writdng, .inging, dancing, enjoying= and living with

@ach ethar,

The schoolroam im In New Zealand, The olass is known as the "Infant
Roma®, The Iititle Ones are lMaoris axd childrem of English becksround,

Tha Slaw Learnor in the Classroom

Nawell C,

Charles E, Merrill Books, Inc,
Colunbus, Ohio

Copyright 196e

This sigaificant Yook is designed to assist the teacher in increasing
e acaedcmic achisvensnt of those children who £ind a large ramber of
scheol tasks ixpossible, The author identifies basic skills vnderlying
elsssroon achicvememt and desuribes methods of strengthening them,



BIZLIOGRAPHY

Oi¥lé OGrowth in Reading

m’ G‘W La and Eve
Iyons and Cernahan, Caicage, Illinois
Copyricht 1955

The author states that reading growth begins in a childls life soon after
hs 43 born,

Bond emphaeis that it is important Zor the teacher to wuderstand tiiat the
years before gd#fi to school ths child develeps a physiqus, a personality,
mdm interest, wocsbulary, and & beckground wpon uhich his ryeading

o

Teacherts (uide for Remedial Reading

Wil1lism Eotimayer

- Webester Publishing Con
St, louls, Missourd
Cepyrisht 1959

Tris Handbook iz unpretentisus and ic intended to give practical help to
teachers, It coutains mo systematic sumery ox presentation of formal re-
search studies, Hswever, these cenvictioms have been influenced and tempored
by the experiences and conclusions of & mmber of compstent and comsecrated
gtaff mspbers whie ars primarily responsible for the contirmed maintenance of
the Reading Clinie Pyvgram in the St, Louls Public Schoolse

Prinniples and Fractices of Teaching Reading

Artior W, Hedlman

Chaxlns Eo, Merxdll Books, Inc,
Coluebus, Chie

Copyright 1961

A lprectical, scholarly guide that comhines theery and a wide array of sug-
gested techniques for teaching specific geals in reading al: all levals of in.
struction, The point is stressed that vielating round principles of teaching
conduces to reading prohlems, pupil problems, and teaching problemse
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[#3)

il,
12,
1.
14,
18.
)6.
7,
18.

19.

Poor self-concepr

Have ilow leval of anxioww

Ave irflexible and not upen 1o ceasoning

Hold others to blame fcv thefr troubles

Are relatively fiee of strat and do not fael the ~eed i¢ es®adifsh thamselves
a8 '‘ndividuals

rea: uf fallure =-- blociks ieamng

Daesires are immediate

tave difffculty in volunteesing #n class

¥ eal *hat nobedy cares

. nauk ocentive

lack rarvous control, aie r-oudy, hichly excuiable, have esfreme auatvdes
Easily discouraged

Fasily sidetracl-ed

Daydream in class

Hold grudges

Have no aims or goals

Crave affection and attantion

Very sensitive to rejection and/or acceptance by fexchers and peers

iack raesponsibility for getifiig work done

Moral

1.
2,

3.

a.

ERIC

e Ve tendency to mutilate propeviy

Frome to pre~marital pregmaacies §. Have tondency to be cbsceis
lack of honesty =~ stealing, falsifytng
Extensive use of profarity

Proni@ to excessive smoking and drinking



\n

“bPysical

1o Tired, hungry, and angry when come tn claas

2, Luck endurance

3. Laock coordination

i, Leck of good hygziene

5, Undernourished

6o Unhealthy

Aesthetic

1, Relatively undeveloped taste wnd eppreciation; however, they
enjoy cars, sports, music, and gaemes

2, Poor taste in school clothing, make-=up, coler combinetions, and
hair styles

It 18 importans to re=emphasize the fact that the culturally

ceprived astudent may have one or more of the preceding characc-ristics,
Iv METHODE TﬁAT CAN AE USED Tn IDFNTIFY THE CULTURALLY UFPRIVED

In order to effectively tcach any student, a teacher must know
the student involved = his 1ikes and dislikes, his living conditions,
his attitudes; abilitles, feelings and his future goals. The following
13 & brief rdsdms’df“sugéested methods of determining the characteristics
mentioned in the previous section,
1 Person.l Observation
The following sre gieneral observetions made by the tesche.s
A, Clessroom behavior
l. Antagonism
2. Aputhy
3. Noneparticipation
Lo Mostility




5. Foor reaiing ahility
6, Short interest span
7» Scholastic apfitude.
8. Achievement
Be Extra~curricular behavior
lo. Personel adjustment
2. Snclal adjustment
II Persnonal Interview
This should be & faer to face meeting between tescher and
student from which the teacher mav fsin insight into the pupil‘s
pers-nal’ ty, background, intercsts, etc., through stated facts,
foeelings expressed, orini-ns expre:=sed and direct questions enswered
or unansweredo
III Activity Record
The student's participation or non=participation In activities
will help to show the extent of the individual's sncial edjustment,
Ao Athletics
s Cluhs
Co Student hody offices
D, MNoneschool activities and clubs
E. Hobhjes und leisure time activities
IV  Feculty Evelustion
Fast and present teachers can give valuable aid by relating
some nf the factors contributing to a pupil's present hehavior.
These can help the present teacher to gain an overall plcture of
the student outside of one particuler tewuching classroom.
A, Written

B, Conversaiion




Voo Wame Vigihphtan

A teucher cun vieit in the home of the student to faln & hetter
undeirstunding of the family and living conditiuns,
Vi Autoblogrephy

If a atudent is given a flexible outlina to follow in writing
e short autobiography, the story of his life, feelings and geals
cén te a valughle tool for finding the "real” person.

A, Ferssnsl Informution
B, S3chool work
C. Lelisure time
D, MFuture yplans
/IT Areccdotal Records

This should be a record of some aigniricaﬁt item of conduct; a
record of an episode in the life of a pupll; any narrative of events
in which the pupil takes such part as to reveal something which may
be significant about his jersonallty.

[IT Rating Scales

Py glving short answers or checking a feeling, an individual
can glve 8 true picture of his interesta, likes and disltkes, hobhies,
habits, aétivitios, and goals.

Ao, Student questionnajire
R. Check list (see section II )
IX Tests ".

Professionally prepareé tests piven to the student by the
teacher will help interested parties to better understand pupil
capabilities and needs, These tests provide inrormation regarding
strengths and weaknesses, evaluate growth and development toward
instructionel ohbjectives, and give evidence of interests and social
adjustmentor ... ii cukry g.on o Ler) n Poosewssl o e o T e coR oy

O
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A, Seholastic afiitude teats

BHe #Achievement tests

X Fealth Record
It peenerlv kept the data coantainsed in th: otadent's muvalth
record should be useful to gilve a true plcture of the student's
ba bzl el
K. Senolaranlp
Well kept records of this type will show the student®s rate of
achievemont and any serious deviation from what 4s normel for hims
A, School marks
B. Record of reading
C. Rank In class
oIl S8chool Attendance Record
This record should be valusble in delermining the mobility of
a family and the regularity with which the student accepts responaibility.
A, Record of schools attended
B. Days rresent and absent
{II1 Personal Data
Without this background Information, any and all other information

would he meaningless for there would be no base on which to bulld.

A, Nems Go Name of parent or guardian
Bo Date of birth Ho QOccupation of parents

Co Place of birth I. Maritsl stetus of parefits
Do Sex Jo Siblings

E. Race 1. Names 3. Ages

F. Residsnce 2. Sex 4o Educations




YTV “uwe Study

A study of this nature will delve deeply and perscnally
into the 1ife, habits and feelings of an individual for the purpose of
determining why he 1s 4s he iso.

A, Identifying dats

Be Physical charscteristics and health

Co lome and family backgrounds

Ds School background and activities

E, Test data

F. Goals
Summary

A few or possibly many of the above listed flelds may be
utilized to establish some workshle metrod of identificatinn of the
culturally deprived student, Which field and accompanying methods
of sperations may work to advantare for one teacher mav not work so
well for annther. The teachers must he left to useo their own

independent Jjudpgment to obtain the desired information.,

V REASONS FOR DEFRIVATION

The disadvantaged student is of no single race or coler;
poverty, delinquency, failure to achieve the goals estshlished by
the main streem of society ure shared by peoples of all colors
and national origins,

The dissdvantaged individual may derive from a culture which
1s rich in 1ts own trudition, hut which no longer prepares its
members for succeassful participation in modern society.

People from submarginil farms have been forced into cities,
ihile in cities qobs for the unskilled are “ecreasing. Thousands
have learned thaf their older wayrs of life are no lonmer effective.

O In trying to understand the disadvantaged student, it 1s
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helpful to focus on some of the major reasons for hls deprivation,
Several posaihle reasons which mlght apply to one or more dlisadvantaged
students fnclude the following:

1, Low income

2. ‘roken homes

3o VYelghbsrhood conditi-ns

o feographic location

5. Race, religion, or national origin

6. HKealth

To Emotional factors

The first factor that usually comes te mind in listing reasons
for decrrivation is that of low income. A highly disproportionate
number of 'he lower soclo=aconomic sroup fit the defin'iion of
cultural deprivation. This condition tends to he »ne of ths primary
cu-1368 of deprivatinon, In manv cases there 1s uncertainty nf income
or the fanily 13 on public relief. This person !s ususlly forced to
live in a neighborhood cheracterized by poor housing and population
densitve In situations such as these, poor heklith is both & cause and
an efract of cultural deprivati:n; Often there is little interest
on the psrt of the parents.

The edu~ational hackground of t:e psrents in many cases is very
limit-do Some of them do not have even a ygrade school education,
Crnsequently, the culturally deprived student is poorly prepared and
poorly motivated for formal education, Many times the only encouragement
this student will get will be from the classroom teucher.

The culturally deprived student may come from & hroken home in
which the over-worked mother assumes the responsibility for both

arents., TI'ven if the psrents are not sepsrated, sometimes the only

O
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perental imege the student can see is one of frustration, des.alir,
and poverty. Within this group lerge families are common, and this
tends to push the fami;y'even more into povertye

Fspeclally 1n.oﬁr largs cities can re found great numhers of
calturally deprived, These peopie are unskilled; consequently, they
are nnt ab1e to find jobs. When they do find a job, they hardly maeke
snough on which to sutsiste.

Deprivation In many instances hus he=n because of race, religlon,
.or national origin, The Puerto Ricen in the northern cities, the
Mexicen in the Southwest, and the Negro in the South are victims
of diserimination.

In attemnting to identify the causes of cultural deprivation,
it should he récogniéed that 1t is sometimes difficult to distingulish
between the causes and the eff'ects of cultural daprivation. Also, 1t
should he remembered that those factors enumerated in the foregoing
portion of this paper may occur slagly or in coﬁhinationa a8 possible

causes of culturel deprivation,

VI GENERAL PRINCTPLES AND PROCEDURES
FOR IMPROVING TEAC!ERSSTUDENT RELATIONSHIPS

Rarely is 1t poszidle to achisve ideul teacher-student relatione
ships., Nevertheless, 1t 1s important to reslize what such relationships
might be 1like and to hold them up as un Jdesl to strive to achierve,

It is even more important to try to establiish good relationships
with the culturally Jeprlved students since they have so rarely
experience& heqlthy humen relstions':ips in the past. For this reason

it is worthwhile to éescribe 1deal teacher-student rela tionships as

these are suggested by modern reseatcho,

Q




12.

In the book, New Wavs in Disciplipe, Baruch offers a general
philosophy of parentechild and teucherestudent relatinnships which

is supported by much modern research. In this spproach the use of
physical force 18 viewed as a kind of last resort when all other
methods have fajledo Baruch stresses the development of the positive
relationshipe which make auch resort to force unnecessarv.

In discipline ihere are two important aspects: &a student misbehaves

and & student fe=ls 1ike mishehaving. The mishehavior is a result

of particular feelings. For good discipline and good behavior we must
deal with the student's feelings, as well as his actions, since emotional
hunge™ lies at the root of all discipl!nary problems. As the acorn
becomes the mighty oak when given the proper nurture of sunlight, soil,
etc., so does the student grbw healthily and happily whaﬁ his emotional
needs are met,

Fvery student, and es.eclally the deprived student, has strong
eliotional '1eeds for the following

" 1le Warm regard for the sepsrete person that he 1s
2o The reeling of relonging in the class

ﬂo The knowledsie that he can achieve
5. The teacher's sincere recognition and appreciation of hia efforts
*

And finally, the teacher's acceptance and understanding

When any of these emotionul needs «re not being met, the student reacts
with the hurt, fear, and resentment which cause a student tc misbehaveo

When normal ch:Mren are not getting enough emotional nourishment,
they keep after us to fulfill these needs. They do not give up essily
and usually obtain some satisfaction one way or cnother. But the
oulturally deprived studerit {s often 80 acoustomed to & lack of
emotional nourishment in one or more of these sreas that he may not
actively creqtg discipliinery problems, except through his general
apathy &nd non—paéticipation, The tescher should be aware of the

underlying needs that are not being meto.
Q
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aoI'fort shouid bhe r1 de Lo mderstand tic aunbionr Ll nenins thet asro nos
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If a studens rd - haves e maah wwwve amanit sl emaiional nmadsg
o mlge he is atlll erpressing buret, Jrar or anser for lacks in the
psst. Therefore, when we {ind unsatisfied exctional needs, we should
try to satlsfy tuat ail we cane llewever, 1% should not he sueprising
if remnants of th: hurt, feir, snd anger romain. Trhese we can help
the student to rel-as: and lessene

How can we 1lcssen past hurts? We can feel how he feels and 88y
it to him. When <this 1s done congistently the teacter soon [inds that
his own feelings %=owsrrd the studen® ere changling, that 1inastead of
thinking only of hiwusa™.f, the teachar becomes Increasingly awaprs
of the student and his feeslings, wnich leads to a welling up of warmth
and resgpect. Ths tencher, after understanding how the student feels,
can accept the student, Instead of prodding him Into being what ths
teacher wants him to be, without .onsideration of elther his neods or
hile hurts,

This t:pe of relati-nship rets res.lts witk the student bzcause
he then fesls worth being seen snd listersd to and does mot have to
make excesslve demands for attention. Sludents feel you ire with them
then and arainst them when vou erpus end scold.

A hurt starts & vicious chain of events; 1% results from dsprivation,
a lack of nouriahmsnt for some basic need, This deprivation of a

basic need leads to sager tfoward those responsible for the hurt.

[]ii(ﬁhe student then starts to fear his anger, for should the tsacher

IToxt Provided by ERI
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discover it, she m'‘ght punish him or reje.t him hecause of it,

Now he is so ufrald of his anger that he tries to hide it to
reduce the anxiety snd tension created by his anger, He may even try
to convince himself he does not hate the teach~r. However, these
feelings fester in his unconscious. If he manapges to prevent himself
from expressing these hurt and angry feelings verbally or through
misbehafior, he will have to keep the 114 down on all feelings,
including the good, happy, ioving ones. He can not let any feelings
out for fear the forbidden ones will sneak out with them. As a result;
he becomes withdrawn, shy, 111 at ease and «frald of almost everything,
or he becomes & 1l!ttle angel, the extra good crild who never does
wrong. Too good 1s & disguise for feel’ng and being too had. If the
pressure from the angry, hurt feelings hecomes too prest, they may
leak out in a disguised form by either changing their form, or changing
t-eir target,

If the first disguise is used, he does not say "I hate you" to his
teacher. Instead he changes the form tc being incorriiible or a
trouble maker in the classroom. In this w.y he expresses his anger
by cuusing trouble or i1s stubborn end negative and expresses his
anger through refussls to pay ettention, to do assigned work, or
even to paas tests.

The student ma)y change the target of his hate feelings by letting
his anger out against his friends, or he may let it out ugainst vague
opponents by s'ealing or anti-socisl acts, He may even turn his re-
sentment arainat himself by getting s’ck, by skin eruptions, hy
wccidents that make him unhappy, or through other channels,

~ The way to deal with anrressions and anger is to let the poison
oute Unless pus is let out of an abscess, infection spreads. In
the same way "hadness" must he let out, If it does not c-me out,

1t qu, and other hurtas join it. To help him work his "hadness"
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out, the tescher should observa genaitively, and express his

feelinzs and words to him., For axawple, the teacher might sav, "VouYe
30 mad at me j2ou don't want to work." When enough of the negative
feelinma have drained off end been accepted, then the positive feelings
which make him &ndustrious, bhappy, and likeabls will return.

0f course, he need not run wild, for dangerous snd destructive
acts must be curbede But to do this, we can understand ond accept
the feelings and guide the actions. As far as feelings go, we should
accept them, howesver nasty, but as for actions, there are limits on
wvhat mar be done 83 release. A student may not do any physicel harm
to any person or obJject, anything harmful, dangerous or dastructive.
These are forbidden and must be stoppeds

The secret is to channel feelings instead of stopping feelings,
remembering that we can :ctually only stop the act., What 2 student
does in one place does not necesssrily carry ov&r to all places, and
if he can safely pget things out in one place (sucﬁ as with an accepting
tengher or in a counselor's office) with very few restrictinns, he
behaves hetter at other times and in other places. So help the
student to let out the feelings, even though they may have to be
stopped tem;orarily and rechanneled into differont actions, It is
not mere forbidding; it is forbidding the act, but not the feeling,

Our job is to help and encourage the outflow throigh safe channels
instead of through harmful and dangerous onss by geeing how hn feels,
accepting how he feels, and peflecting how he feels in words. Rules
are good, but they help only when one fuels he is accepted and under-
stood. Only when he feels this way does he want to ohey the rules.

Rules should be stated simjly, clearly, and impersonally and not
like personally tinged whima. The most important element in getting
8 rule to work 1s to let a student gripi ahout it to his heart's

t]{ﬁ:ltent° We must remember that he is hound to be resentful over

IToxt Provided by ERI



16.

having this rule imposed on him, so we must provide this outlet for

the angry resentment that the rules arousze, When vou do, ¥you respect
ais feelings, and he tries to raspect your rules. The moro his
hodi&lity can come out and hes understood and acoepted the less he will
feel the need to explode. As all this tskes place, new understanding,
confidence and closensass grow between teacher and student. But
remember that it is not Just mechanical application of these principles
that works, it 1s the change in the way we fael akout our students and
as a result the way their foelings for us change. Treir troubles

and problems are just as big to them as »~urs are to us, and the more we
appreciate their resl faselings a«nd really feel with them, the more
disciplinary problems will dissipate.

Self=-control lies in the direction of keeping the "bad" feelings
in the open until they work themselves out. Learning to direct
feelings into harmless channels is learning to control, for then the
student himself does the controlling by directing the type of expression
and not by denying it.

What about conformity to culture? Ce-tainly the student must
learn to conforme This 1s a part »f discipline, but we do not went
over-gonformity, being so hermed in by the need to conform that he is
afraid of heing creutive and of jpro ressing as ﬁo grows, heing so set
in one pattern thit he fails to change and grow as the world about
him changes. Individuals need to be free enough to try new ways and
new methods, to experiment and to explore. To teach a student to
‘mind for the sole sake of minding 1is toachiﬁg him to accept,
unquestioningly, the word of authority. He is then prepared to follow
without thought of ghy he does what he doese

He must leéarn to consider existing patterns and to conform in

appropriate ways, or he will fritter away much time in unconstructive
Q




rehellion. ['or sxemple, good menners ars worth knowing, hacsusec
they free -ne to interact with other people, but these conforming
behaviors must be learred gruduallye.

flow 18 this hest accomplished? Students learn mueh because they
roapect their teachers and want to be 1ike them. When this is true they
will learn to conform in their own time. If we demand too myuch too
soon, and fight them, they will fight back at us, "It they do not
fight back, they will become their own wognt eriticso This 1s often
one of the_qhapuctoriation”_9f'the cultufally deprived student,

The imvortant {&B;'io rememher then is that the whole person
goes to schools Yot just his Iintellect. Not jﬁst his body. As his
emotions are relcased and accepted, the»? grow less intense, and
another part of emotional living has @ chance to come into being and
flourish = the part that tené“&to liﬂhtsqpe sperk of enthusiasm, that
propels him to tackle difficult tasks wll&insly. that stirs him to
warmth and tenderness.

We realize that these principles are idealisitc and that 1desls
are rarely translated into practice. Nevertheleas, if only one
teacher learns to practice these ideals to some extent we would feel

this wus worth the effort,
VII METHODS OF EVALUATING PROGRESS

It 18 imperative that any program deaigned to advance oculturally
deprived youth be evaluated to determine its effectiveness, The results
of this evaluation can be used to improve the program, The worth of
such a program must be measured in terms of the evaluative oriteries
stated later in this section in the methods of evaluation. The terms
used are very similar to the terms used in the section on the
identification of the culturally deprived youth. However, it can

r O 7 he geen that there i3 a distinct difference bhetween & student
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who has only heen discovered to be culturally deprived and a remedied
situation that rerovec a student from the classification of the
culturally deprived,

It 1s with the purpose of determining the degree of success
of remedial efforts that the following mesthods cf evaluation are
suggesteds
l, TESTING TNSTRUMENTS In attempting to identify and help the
culturally deprived student, we can make extensive use of testing
instruments to indicate initisl and later levels of achiavament,
aptitude, and general intelligence. Tests that could be used are the
following: "The Wide Runge achlevement Test"; the "Differential
Aptitudes Test"; the "Stanford Binet Intelligence 5cale"; gnd the
"Wechaler Intellirence Scale for Crildren."

The same testing instruments, making use of the different forms
available, can he used periodically as the student is given opportunity
to progress in a definite program designed for this purpose. The results
of the testing 'nstruments may indicute progress or lack of progress.
As a result these findings can he used to improve the program,
2e SOCIAL INSTRUMENTS Usually in any geogrsphic loecation, he the
area of the location small or L rge, there are certalin sociolly
acocepted patterns of hehavior hsld by the individuals of the ares.
These patterns will largely govern the social behavior of the
individuals involvcde The social Instruments will indioate conformily
to these generally accepted behavior patterns. The bshavior of the
individuals ss to conformity or nonsconformity to the accepted patterns
will determine to a large extent the acceptance or rejection of
individuals by the group at large,

It may be assumed that in many cases the rejeotion of the

culturally deprived youth will be closely related to his inadility or

Q
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luck of deslre to acreit theao jatterns to some depgree a3 &n acceptauble
way of sncial living,

Sncfal Instruments mav bs used in & follow-up prosram of
evalusti~n to deterrine {{ desirable change has taken place in
individusls or ~roups of '‘ndividuala. Tha"Vineland Sociel Maturity
Scele" {s prohably the imatrument that would best {ulfill this purpnse.
30 ATCDOTAL v:u3DS  Records of this t)pe can be extremsly useful
in the avaluation of @& program geared to help the culturally deprived
youth. Anecdotal records are usually brief narratives wr'itten at the
time or close to the time that someching of significant Iinterest takes
place, In & pre-determined mentsl awarsnsss to be cnsciously alert
to the bshavior, sctions, aad reactiong;, of indifvidusls or rroups in
the prorrem such 48 stuted previously, patterns begin to emerge that
kelp to determine the ef’ectiveness of the propram. Anecdotal records
mey be kept by several {intereste’ individugls g¢nd then studied or
d’scunsed constructively,
lir ORSERVATI"N Persons involved 'n a prograr designed to help the
culﬁural]y Aerrived routh should me& ceontinually alert to the actions
and inteructions of the students In the rropram, Personal ob~
servation may sometimes he the best method of evaluation in determining
.rogress of individuals, Careful observation of faclul expressions,
gesturesd, wnd tcne of volce are purticularly helpful in evaluation or
interprstation.

So GROUP SEARING Vembers of the instructional stafl muy come terether
from time to time in a closed meeting and share information With each
other. It 18 a trulasm that different persons involved in a critical
evalustion wiil interpret snmewhat differently, This diveraity of

. ideas in & group sharing situsution usually tends to speed up the

development of an effective propram,

Q
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Na  HEITRRAT ACPNCTTS Refarral repvices have roference to clvie or
community amencies whieh eould e'd in spesial problems that are difficult
to hanile In en ordinarv school rrogram such e¢s is found in the

Yenderson wres, When such . rencies gre wva'lable to handle psvehfatric
vatioea, evtreme sotixd rehlemy. problems of a phvalcul nature,

i bel 1rerlems, nome problemgsots., then effactive conmuni by

creferrzl serviees can ke eshehlished, The personansl who wouid shall

thase «roncies could provide indspendent, s8;,ecific evalustions of
particulsr students in the progrsm and «3diticnel tulnking snd

stinulation,
VIiX SRECLKFIC Relh” LEDATI NS

The cirriculun in the Henderson sand ilenderscn County 8)stems is
set up to mret the nesds of the average and above averare students,
Improvements «nd chsnrces in the curriculum to mest the needs of the
socially deprived are llsted as follows:

1. SFECTALIZED INSTR €77 WAL MLTEATATL

Speclulired nstructionel meterials should hHe made svallable in
@ll phases of the curriculum to &«id the teacher and the socially de-

tev wavePlRLS 8re aveilable ani mav he used slong

with or in place of the adopted texibaok. These materisls are des!gnad
to upgrade reading skills through emphasis on vocabulary bullding,
self-testing, comprehensive exercisces, dally silent reading <nd
communication skilla development. (Exsmples of material available
are included in the appendix)

We recommend & program in 2ll subject are:s that would use these
spvcialized materials.
2s TESTING

If specilalized materials are not used then speolal concern
. O ¢ he used in the preparation of teats so that the socially

L

IToxt Provided by ERI



dirrlved studant will anderctand them, These denrived studenha

usnallv have trnurle in r -dine and comprehenalsn and many times are
unable to show the teacher how much they have learned due to thelr
inability to understand the test 1tself, If possible; oral administration
of the tests could be used with individuel students,

3o REQULIRETL SURJHCTS

The state Board of ..ducetion which sets up the requirements
dnoes nnt make allowances for the testbooks and materials that are
needed to teuvch the socially deprived student. An enrichment program
in reuding should be set up to sid these sgudents in the high school-
This should be made & reguirement and schedulsd during the regular
school dayo If this is imyossible remedisl resdinr courses should
be avallahle for the student after school or in the evening at a specific
tims and pk ce,

Iio CTASS TIME

-If these socially deprived students could be motivated to attend
special claases after school, to would he feasihle to set up an after
school emrichgent program and pay trese teachera that will work with
these students. If enough students could be guidcd into a program of
this type, It is believed that many of the classroom prohlsms would
he elimtnated,

A weekly schedule, 51ving the time allotment for those days where
short class periods will re used, should be given out on Monday of esch
week. NDoing this will give a teacher & better chance to plan
her work several days in advance. To deal with the soclally deprived,
careful planning is a must. Teachers should not plan to cover a certain
amount of textbook material, such as completing a textbook by & certuin

date. They should instead plan for the students tc lsarn one tonic




before moving to the next and feed in related material as the
opi.ortunity presents itself, Special attentinn should be given to

experiences sand not Just content,

ADMINISTRATION

[

The culturally deprived student!s contacts with the administration
are of axtreme irportance. The adminicstration nlays a major role
in seeing that the emotinnsl needs of the student are met. The
culturally deprived should be encouraged to take part in all school
extracurricular activities as well as school jobs such as office work,
serving in the cafeteria, sports menagers and the school library,.
It 1s hoped thot these jobs could be used to enhance szlf-egteem rather
than to reflect unfavorably on the self-image. This could he done by
using school leaders, such as cheerleaders, in the same capacity.
In seeing that he 15 an integral part of the school and that the school
needs him, ﬁnrt of his amotional needs will be meta.

. Teacher's schedules could be arranged to provide for more
teacher-pupil conferences, This time could be used for more individusl
Work. An evening enrichment progrsx could also provide this individual
attention. Teachers from each of the subject ereas could be available
for help several ev;nlngs a weeko We suggest that thia be on a
voluntary basis and the toachers be paid for the extra work,

Since this deprivation is often based on his financial status,
the student might be encouraged to overcome this by a work-study.
program. The student could finish his schooling in morning classes
and find afternoon employment with certain interested local businesses
in cooperation with school officials. It is suggested, however, thet

this he done when these students have resched the age of sixteen,
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A record system gther thun cumulative folders providing more
financial and persaonel history including all contacts with the
administration would also be helpf_ul. Excesgive misconduct wouald
indicate “hat this studenttnesis are not being met, With our present
;ystem, we a3 classroom tsuchers v.ape aware of the oc-ilcd's ennduct
only in our class. - |

Conce~ning counselors, wa surgest that 2 full time dean of girls,

who hza training in counseling, be employed., Thess with full teaching
secnedules cannot provide thls necessar) service. The teacher should

also bs giv:en the option cf sending a student either to the administration

or the counselor.




SUM“ARY

Our desire 1s that «fter having read this working pajer you
will huve 8 better understanding «nd ¢ mprehensinn of the culturally
deprived student., The many charecteristics and reasons for his
deprivation have heen st.ted alnong with suggested methods, principles
and recﬁmmendatiﬂns to follow in working with them. We would agsin
11ke to' emphusize the importance of & favorable studenteteacher
pelationship as we feel it !s of utmost consequence in schleving

the desired goals. We cannot stress enough that the disadvantaged

student is of no single race or color; howsver, a&s « result of one
or more of the stated characteristics he has been laft out of the
meinstream of modern soclaty, Truly, we are chalienged to make
grester strides in mesting the needs of the culturslly deprived

student, They ara tomorrow the result of what we do today.
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Spac{fic high interest and low voacbulary matarlels Lhat teschars can use with
thair culturally deprived students who are far behind their classmater ‘nclude the followirg:

, HIGH INTEREST -- LCF/ER VOCABULARY LLADING MATERILLS

P--—. P RB W M e s ML e PD R I E S sar s VS EBe s s s 8y e e LI A " I I S L B Y P S .-
Author Ti.le Puslisher
Leavell Anerican Heritagc Series America Tnck Companv

Avtrici Hook Compaiyy =
American ook Campany

Gelden Rule Series
America;: Reading Round Table

Holcr: Hefferman

The Deep Sea Adveniure Series
The Jim Ferest Neaders
Wildlife \dventure Series
Th~ Readine Motivated Series

Harr "‘agner Company
Harr “azner Company
Harr ".egncr Company
Har:: Vawer Copany

Darby The Time Wachine Series Harr agaer Coupuany
Dolch First Reading fooks Carracd Press
Dalch Basic Vocabulary Book Carrard 'ress
Dolch Fnlklorc of che forld Book Garrard Proess
Dolch Pleasure Reading Book Sarcaxd “ress
New ‘orkbools-Dolroh Puzzle Book tarrard fress
Fay uxpiores Sericr Jarrar3 Prass
arslin oovery Serics areers ey
Larvricks Seicce ferion Gorraeed (1
Rivers Series Uil il Ureis
Ccoke Good Reading for Poor Readers G- curd Tress

Barmion & thitehead
Carson

Beginners Readiag Series
Landnark Series

All Abouti Series

The Yorld of .\dventure Series
Space .ge Books

Fandon Hoase
Randw House
Rand-x i{ouse
B.w¢fic Press
Beuefic Press

HeGall Dntton Family iidventure Bencfic Press
Hurlcy Dan Frontier Series Bencfic i'ress
Chandler Cowboy San Series denefic Preas
Vasseman Sailor Jack Readers Benefic Press
Dermon Fasy wo Read Beok Berelic Press
Cordts Tomyr O0'Toole Pooks Benefic Press
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INTRODUCTION

The purpose of this task group has been to axplere and consider
saaa of the problems which will be prssented by a program of desegregation
in the Henderson city and oumnty junior high schools. We have consulted
ezperienced sducetors fram various parts of the nation in order that we
might more fully understand the scope of the difficulties whioh may oon=
front us and in order that we aight comsider various techniques for desle
ing with thess ¢ifficulties. Of major conoerr among these problems will
be a greater influx of culturelly deprived chiliren who are liiely to be
underschievers scholasticallys this higher percentsge of dissdvanteged
chilirea will present some special protiems for the sochool. ¥We have
concerned “ourceives chizfly witl. these areass Identification of the
culturally dspriwed ohills teacher, parert, ad cammunity relationshipsj
socin~persawal relationcbipe withir tae sshools prdﬁuia.ul and ethical
conscerns and resprnsisi.ities of scheol pu~ecanele The views expressed
here are chisfly tas conoinsions Twachad ty tais groop of (fifteen)
Junior high schovl teacters and arincipais.
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TEACHER, PARRET, AND CGOMUNIYY RKLATIONSHIPS

Is ary wschoo) situation a relationship axists sac: g the teachara,
betysen the teacher and ihe parsut sud betwoen the parent &né the comaaiity.
Ine relationabips 4o exist; the quality of thsss relstionshipe ia depend-
ent upon the peopls Lavulved and the coursst of sction the psople chooss.
TRACHER BEIATIONIHPS

is toachers on & fuwsulty who will experisnce desagregation {ox
the first time this fall, we need to De avare of car respcoslbility (o
ingure th«t this begioming is & positive one., It must be a baginning apoa
vhich » good sowd werkisg relationship oan be builte

The white tescher and the Wagro teasrer xlike wnst be prepured
to accept east other as & rval ersmie IThers ars barriers om both sides
which must by arokon deve Wrutgh & antusl effor: L= ordor to sstablish
this persan tc joreon reid.icoship rega~'lecs «f rmoe.

Wt wonAl lmportesar 14 the reiat’onsciy which must be bullt woz
the acceptance of the Neg v taiswr Jy the Waia taacher and of the white
tsacher by the Negro tead ss a collragiss. If 1 school progrsa 13 1o iw
carried out whioh Will 22 darafiolal. to the students, each teachsr mual
accept vach faculty member as & Colleagus without defersnce to race,
MRET CDMGENE TR TINSEIIS

It i fairly wil mderstood and recognised by school officlals
that a grast chase exists in the Sommijcation medla betveen parent and
taachere It may not have been intended to be this way by either party;
agverthaless the gap L8 thazs.




L

A situation snoh as this deprives the child of bis rightful
place in gociaty. It prevents the tescher from inowing the parents
and e parents from knowing the tescher. Tharefors, lsck of commmnication
prevmts soms rval problems from being solved.

Iz a society smoh &s ours, where every child is given an
opxrtunity to produse sccarding to his ow ability lavel, sll barriers
shonld be removed which would tend to reduse or retard this development.
Aras such as discipline, personsl hygiene and mental retardatiza constantly
plagua the teachsw in sesrch for better methods of instructbn.

Now to estadlish this type of commuaisaticn u ancther matter,
parent tescher canfersncss are belpful - but parent apaihy is by no
mm; memy peremto fail te respond sven when presented with a letter
mm’ﬁqg‘m &% a onference, In the fiaal analysis some
dﬁhm*umm»mwm«umum failure
to teach the children their respme’bilities as oitisens. Ve must
mwmmmmsﬂwd@m.

TRACRR ~ OGRNIYY REATIONS

" Amaries, % w know it today, is & changing comntry. Pre)sdices,
mores end attitedes are deing gueticned. Variows fearful and frustrated
Mwudﬁumauwm-ﬁhmnam
recognition and trestment. Ohange is being sought and progress 1e beizg
ll‘o. mmmmm Joined the march of progress. To be
bemefiotal to all menbers of our sodiety our schools need the allegience
ad support of all the oitisens of our comumnity . ‘rnu must be a partnsre

ship packagel



Bduostiemn 13 big business in the Henderscn @ty $obocl gystem
an well as in the other gystems of owr sountry. Many tsachsrs are as
well aducated todey as only the adminigtretors were yesterdsy. Often,
the teacher is put in the poeition of public relations parsonnel for
his profession in his commmity, someti;mes wery wninowingly. At otber
tinmes this could de subtlety manipulated. An instance of this might be
that letters are sent to various service leagues inTorwing them of our
resource teack e which aoxldd be avillabde to speak to them or have
informal discussions on such pertir~nt iseuss as intagration or the . .
culvarelly degrived shild, ZThvss subjects ace directly or indirectly
important to every nembar of vwr ocmmmity. In return, commtnity
resourcs people ean really ndd spiloe to education prograas if thay are
invited,

boMuMﬁmm the camunity oeed not
alwys be fewal, nﬁ&b 1454 The teweher, as w2l as the tax-payer,
u-ﬁ-’iﬂ,@tmmamwcmmnommm. The
teacher should Teneber v 803 ¢thicslly and ic good taste. In retum
the emmmity should review their impressioms of tesabers and take them off
the pedestals on vhich they bsve bewn placed. They are humans of various
r: 3 not dynamos whioch mever run ot of gas, but grow weary and like
sotors are not capabls of givicg command performances without intermissions.

¥Ws, as teachers, should not wait for trouble Before we soream for
help from ouwr commmity. The mare the publioc is informed sbout the goal
we are trying to achieve in our achools, the detter jcb we will be able to
aocomplish,




6XI0 - FIRSORAL REIATICMBHIPS WITHX! THE SCHOOL

As a result of total desegregation our sohools are going %o
be sonfrouted with amy problems involving soolo-persanal relationasnipa
between the Negro and white students. Doth the Negro snd wvhite students
have heretafare had very little social oomtact with each o%her. Thers are
wy fears and spprehansions on both sides. MNany myths samcerning the
Negru exist in the ainds of whits peiple, Kisunderstandings have deeo
prevalent dos, faor the uost pert, t¢ lack of commmication. Ic 4s the
responsiBility of ths sshool to foster an atmosphers conducive to
overcaming these faars, apprelensi &, rytaa, auud 'n.umdouundiuc. It
18 the respoaaibliity 2f =832 tewoss 40 aee 41 wxampls ol appropriate
behaviar in groep ixtaractions with doth the degro stuidect and Negro
tsacher.

Begro myd shite students will de 43 olose csmtact with esch
other in meny secial frootivns otaer thaa withia the oonfines af the
olassrom. Y nﬂ?’ow this irtersotior. ard take care %0 see that
A1 treditional sconial actirities svotiter witdout agy unususl mcdificatioms.
AL the same time wo mast plam thess roclal actirities so that they i1
the needs of all ohildren. Bvery student, Wegro or white, has a desire tc

ER
~

be acospted socially bty his peer group. We must not create social
aotifitics 50 forwmal that thay will for 3} practici) purposes eliminate
anty legro i white stedente who exxw fvom poos envirvoment.




v duralury o 0w going to have o Jiff¢rantists Lotwss:,
acoejtasiv and wmacoepiakly socisl behaviar. Natirslly, wve vt . wey
an lotermingling of white and Nagro students in ancial antivities, =t
wa Zust Lake oare L0 secopnise podsible urntleud Lslore Lhev krire. re
probiem o wized dating will Cowtilese cecur cioner vt tater. I wllG
scme 2z & ghock .0 &Ny &rd csTw anst Oe takep Lo sRkaclifg vith o sutuscilore,
e oxrmes sbaolva sutesleas Cr.m ver: mailislity ov taily thas ettt
TRt 2t e cThelio tha rear & Che W L, v ectilades il oa ety
S ORATe 6. . AMDIET W G WA P Lolues W r SVuSents,
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WEAVISCAlA IR KWW tic . d bl 1Nt es oM, et o wge puine W
amaipulatio, the notivitles. The Rparvoslsy o waat wze oaserlesaing
rusd 990Vwi B AvRlaalis ¢ the NHegro xirke howevwr, gite LTI mavs o
squed soly W aseting the jJuweliricaticzs .~ tbose resvocsibis foo
selacting o electisg ber.

It &8 the resy sl Lt of the amristraticn as vell &3 tie
teachar to discouwrugs 65 festo sagrigatio. witlin tae cisssrom, W do
not want to chetkerioard Whe ciasec(-s out e Ahouid Lot allow the gtidents
Lo segregats thesselves vav ahogid Wi tesalars nurpudely segregats toeu,

Withiv ¢ shxi perisd of vime the chiloren wuemselvysa will rolve
the soolal peoviess, Childrem sre largs'y fres of adult prejudices and

+md To accept eaoh other b ol
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STIGESTIORS FOR CURRICULI#( BYKICHMRNT

We fesl that it is the responsibility of the indivilual schorcl
systems to smrieh their curriculom so that 1% will meet the needs of all
studentes. The sross {hat o feel caa be Justifiadbly changed o &dded to
wm the Junlor nigh level are remadisl reading, vocational training, fire
arts, and intremxyrela, ‘

Yo a5 Jwnigy bigh M;'.u-v have £ound xany studeats in our
olasses that havs exhiiited Ltnalvwruate rewdig arilitiea. ZTrus, many of
these students ecat fova lsve 2. mate Mrcw;. Therefare, by
providing & ¢sumpss Li- rersd’sl rwiag aud exposirg the cnild to new
teohniquer 43 pvading > 244 pa~l0var leve?, it weuld belp enrich our
oxltwpally demived Misdart 13 ' aves.

Yoastional Swvdrirg inwlediss ﬂn asd home economios, within
the Jum' e 2igh aslood rerll grerddr 2 U‘;l thrg i vich the culturslly
doprived pight pued’lly &udsl, 116/ skills srs stressed nore than subject
matter,

A more egraswtrate! xfort towad a fine arts curriculim would
also prove very bemafieial L; giviyg 1 cwiarelly Jeprived individual in-
sight into uew aress of lservixg avd world also provide anothsr area in
whioch %he culturelly deprived «bild might partioipsts snd feel that he has
dons something worbdmhils.

It U owr feeling that & well-moundod imtremuwral progrom would
give & larger peroentage of the stvderts ar Jprartunity to participate
in different sports and games. Thruogh these types nf activi.ies the
individuale oonld gsin velamsbls sonisl snd pizsical echi¢vements. Te




il

12

ohild who might Zeel aliensted froz the others in the clessrom wiuld have
increased opportunities to becoms ®one of the group=-a valuatle part of
the group.

Enriciment of the owriculmm to fnclude remedial reading,
racational trafuing, fine arts, and intremusal sparts wouli offer many
adoitional opportmities for the "ohild who i3 scousiomed to fallure® to
axcel in smething, It is probazle that such & child's whcle outlook tomard
school and his ability &s ¢ student could be u_:llmcod so that the child

. !
-

would became & perticipatar rather than anu omlcoker ix the classroam.




MORAL AND EYFICAL QUILDRLINES
We foel that certain general rules thou'd ve sbsarved oy
teachers at all times:

le Teauchers should not taks & sWim-~ar-gink attltude,
btat help every atudent as moch as possible,

2+ Teachers should not be bullies, dut thiuld be fir,
fair, asd ressonable with &ll stiudenis.

3. Teschars should gerniasly like all uf their students
1T ponaldla. IS 4s ¢1ff4onlt o De completoly Talr
to miudinbe you du pot liYe,

4e TYeachere chou.d avol! 2nagring® (twieanis - assigning
then to & cerial. gonc. Javel for tho antire ters
bacauss of thelr girtuc f3g the @hvad.pradtng poriod.

Se Panr snouli not ve used a2 a tool for claelpliae,

S. Tesshers should glve students a faeli.w of belonging
40 Shelr &chool amd thelir ¢lsns,

Te Xb 48 @ beacher’s duty %o 37 to waive hur asterial
1ot Mreak the muirioryy domt be afraid of

change .

8. Kecp cavder, dut bave & plewtent atmospnere,

9: Touts way Docoms more Oof a threst thaz a revaxd.
Try to aaks then ssaningful amd veslistio.

0. Yhessvar possibla, acrzect seriows diseiplinary
prai:ioms v private,

L. Tercthars amst not wsks derpogatory remarks apout
rther 2eashere in ths presence of students.

12, Hzxe o)y ocoamtcnotive oritiofisme of superiors, adain-
istzators, ao>llesguet, and students, and make these
eriticisme for only those psople who should hear them.

13, Teachers wust teks specicl cars to "practice vhat they
preach; chiliren quickly identify a hypoeritis,

If every teacher really observed these rules as hs is ethically
obligated to do = ws should nct he faced with mery ¢f the accusations which
My confront us - asousations of discrimivation, favoritisz, ueglect, and
oo forth.




SUMMARY

This atudy 1s concerned with the fnvestigation
of desegregation and the culturally deprived child. Saction
Cne relates the methods and procedures used in the study.

Seotion Two consists of an lIdentification of the
Culturslly Deprived Child. It should be made srparent hsre
that any oxiran deviation from normal behavior patterns
sould also inaicate deprivation. Different tesacher relation-
ships have been ¢lscussed in Section Three. Saction Four
consists mainly of Socio-Personal Roln:iqnnhip within the
Sohool. A sound philosophy concerning these relationsbips
will groatly alleviate airficulties iR the future. Miral
and Bihioal Respemsibilities of School Perscanel have been
categorised and treated separately in Section Flve,

It 1s bellieved thet if the 1deas presented here
“were used as guide lines for desegregation and teaching the
oculturally deprived child we could sconfront any prodblens
that might arise in the future more fairly and effectively.



CVARACTERTSTICE QF THS CULTURATLLY LBADLIN CHILD
AND MORE SPPECTIVE TUACHING METHODS +0OR WORKING
WITH GRLDES &, 5. AND 6

Philosophy

In a democratic soclety such ag ourg the cducation of 2il
people iz recogrized a fundamzutal. Mea and woren responaible
for their owr governmnent mugt be liternte in order to be in
position toc deal with the prcblems tha: coafront them.

In nwr industrial and highly technical seclety the schosls
themselvesn In constant need of cvaunlva:ion and change to meei #inw
needs of futura citizens.

The schools realize that inowledge alone is uou the 2im and
end of education, but that self-realization. ¢he development of hivean
relationships, achievement of cconcmic efficiency and s willingness
and ability to accept civiec respensibiiliy are itz orimary purposes

With these aims and objectives in nind. we then are In o
position to evaluate ond assist by all the mean: a: our cemmand
that group of our children lknown as "the disadventuaged” . whatever
their disadvantages happan to be.

Characteristics of tue Disedvantaged Child

1. He lacks the ability to communicatz freely.

2. He has known failure all his life.

3. He feels overpowered by teachers ifhom he sees us hostile
foreigners making new and; to him, unreasonable demands.

b4, He fears that he will not be recognized and understood by
teachers and middle class children.

5, He is superstiticus and inflexible in his beliefs abeut

such thinzs as foods. morality, and family.
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e Was oA powr st coanen gl vas e T odte earing el il

leaxning o vead.

He nay Little .cicor L0 beliate vaat baord wock, satbtediaoipiine
sid learniug wil?! rogic 3w weoess Viawstedpn i acprecfatad
only for fis Intwdizte anids
shere )3 z desire ¢ tig per o llve beti oo, bw' no reai wikh
to attrain middiz. clavg sverderds.

He bas low evels of anMiaety. Arxicty Zamcs only vy ohe
policeman arrives oo on e day whew grade cavar ave yiven oyt
He has very litile knowledge of patterns ¢f schoni rehavior

He gonsiders thai: school s unieir.

te
~

Hia parencs have little or ne communication < ito the ochool
such ways as attendance =2t P.T.A. weerlogs and pavenit.-teacher
conferences.

He is relatively free frow strain and self-vlame.

He enjovs other members of hisz famiiy and doeg not try te
coppete with them.

He enjoys sports and games and frejuently iocks o this area

as an opportunity to excel.

He is quite willing to deo tasks For the teacher such as pasaing
materials and cleaniny chalk boards.

The teacherewill exanine test smzores of Mwe children te sva

how achievement compares with mantal ability. IXf a child s

achievement. deviates very far below the norm for hils rental abilicy,

she lyows that he will need sceclal help to wouk up Lo ols capacity.

Because the disadventaged child has san atcltude of Sallura

v and hopelessncss, the teaciar will neged to take maay oopertandtions

to bolsater his self-concept. Whenever pcegiblz sbe will let hiw

o rarticipate in schoolroo. activities in which he cern suiceed.
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Suen acvivicies 2s bongehold cagks, @vcavia ganes. su: atalevics help

the chiid Zee® that he hes & place withit thn geoup. She will

1

constaently he con the alert for any sroa in which ©he eiild coan

uceceed such as avi, mesic. his interemt the oui-of-¢anrs. and

»?
facd
tede
et
-

athleties, The “eacher shorld iake itime o Lisien to his confidence

and make him fuel thet he is sccepted.
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thers is 1o atcenpt tv set Fergh any -zradizl seagu-»; vo ol

or charge cre ebfecls o iese factors.
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Tdezliv every child {n ¢ ave sooutd coersn 2 4 copciere Lamite:
2 happy wotaer and fatler each rceoecure and cerene n their
maternal and pateinay rvoles . A mother and Yocho s weo care. to:
twe of cthem wors'ng accively and btogzibery v Hoild o heme. &
peac~tul center fr- g child
& . Parentes should tall things orer wich rheir 20t - 1an
1. Go along with thei - "prete.d” gonces
2. Share expaviences.
6. Diseipline is the whole bage of asociety.
Humans cannct exist wopgather i€ peopi= lie, 70 fuey
think only of rherselves,
Digeipline- learming gocd beheviov, aicvinzguaisning the vizby fron
the wrong. the helpful £rom the harnful is ﬁo dlfferer Jiem all e’
you teach your youngster. Thevrefcre learniny principles ~an b2
applied to this area.
Many “actors Affect Child's Behavior
A. Thoge factora in the hceme environment which affect
childrents behavior are:
1. Parental Attitude
2. HNegligent parents
3. Economic Status
4. Number of children in home
5. Matevrial adventages (disadvantazes)

6. Spiritunl Value:



b, Wewe feone 3 oatiae sfvect weciat eov- L ooaent Lo

~d

Tontect with peirgy

L8]

Built un wwives
3 Comouitdly ncuSsTiars

reachers nfluential factors are:

C
5

1 Acceptance

2. Motivacvion

3. Enthusiasm

&, Development: of u moded €or gaide Line
D, PRacters affecting the cmotions which in “vra atfect Lchavio:

are:

1. The possible unlaoved c¢hild

2. Unwanted child

3. Over sgencitive child

4. Aggressive child

5. Inhibited child

6. Insecure child

7. The jealous child

SUMMARY

Once a person feels that others need his services his interest
or his affections, he usually makes normzl progress in social
adjustwent. The important element is to permit him o feel pleasuce
in his usefulness.

Each activity in which & person eugages from early infeacy o
0l¢ age plays s pert in the develcpuent af attitudes. These a.titndes
are to becoue the guides of his future conduct and dezermine his
mental nealth. It ie easerntial that the ¢growing ch{ild te protected
from developing the ettitudes that tend o lead to uruapplness- hate,

O jealousy, suspicion. greed. shiftlessness. snd cowerdice  He should

ERIC

mmam e taught to develop attitudes of optimism, self aesurance, henesty.
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e tiee 3aole Praclice RAvagind
Pracieice 3nol Preciice 3eaaing
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Tixas

New Drectice Readets
Webster
S¢.. Louis

iearning Methods ‘leste
Mill Center Inc.

Fo. Lauderrdale

Tlorida

Dolch: » Worde and Phrases i.isrt

2L ¢course there arz mzny ov
at which pupils bhzlong. The
(1) Reczeationnl Level: FPup

each 100 rumning words. Orsl reading

erd well phrased.

(2) Iastructional Level: Pupil £i
100 ruaning werds, is still wzli o

showing .

teges Lrab help desermine the level

1 gues

£inds nct wore than one uninown werd ia ¢
is natural. scmewhat rayvhuical

nds two co four uvnimcwn wocds in each
hrased and natursl with few tersiona

{3) Fruziration Level: Pupil missed five o more of wach 100 words.
Oral reading becomes jerky repetitive, word by word with iengiors

showing.

Teaching should not be attempted et the frustiation level., Fupils
can not learn when the lvad is too great. On the other nand they
learn very little if they read continually at the recreational level.
The book at the imstructional level g the only book thet provides For

real learning in veading.

The use of choral reading (reading in unicon) is one of the
wost effective tools .inployed in remedial reading. The use of {kis
measure is helpful for the appreciation of poetry and rhythm and essists
in developing che gpirii of belongingness and group cohesgion in

the class.

A bibliography of some very geod materizl to be used in this

field follows:

Anderscn, B. 3. "Why Choric Speaking?" Taternaticnal curnal of

Relipious Educaiion, 38:24 (March, 1962).

Casey, J. R. '"We Speak Togetber." Mesiohal Educaiion Association

Journal. 41:572 (December,

Corbin, R.XK. "Mhree Days To A Grea
Journal . 46:163~4 (March, 1

M
1852),

ter Inierest In Poems. ' Eaglish
957

Denn, J. A. “Speaking Thoughts ragether." Elementary Fnglish,

24''289-92 (May, 1947).

Hilaabeqk, E. M. "Therapeutic Possibilities of Choral Cpeaking."
Chicago School Journal . 29:27-30 {(Septemher, 1947).
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witzablm. 4

in o Humar Undsrateoacing

tids

shigennth A TEWNY Grade Sraeke ono Writse

TY:a0E S (Daremhar, LI93R)

Fhia groaup recoemends timt e Rak oun deaves oF Tdacarian
the Zwo lcocal uniie fo inte., . - v o@epeviece sorksheps dealing sl
vhoral reading; bringing <o the reachs. ~-n* consuliancs i«

assist in this branch of remedizl weading.
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Toe prilogepay and pracic? % ha adwinsvencicrn. datavoaines oo

P

a large exianl whethwr or vl a2ny tyne ¢f

devcanis 3 2llectizng
Toe iollowing oucline delineatzs the specific ey za. foraticn
that are »f prdwary “oocern in overcupay the veoblenm ofF g wih nof

the Culturaliy deprirel and deszgregeed child.

1. Respensgibilities of the Adminstraiica
1, Gezting LBguignen™.
A, Scelng thaw teaches vnow how Lo use it.
B. Principal should encoursge its nse,
2. Flexible Progran (schedule!
A. Pluoaing Peridod
B, Principal should be actively awere of ersh vsacteres projram,
3. Adminstration munt supvort the Ffaculiy.

4. Rulees & Regulatiom reviged and updated and given eeci teacher.
‘Hendersen City)

5. Persons of special skills should ¢ incorpocaced in City & County
systems.

1. Reading
2. Easle sikills teachore (edditlenal teechars)
3, Mental Health
§. Copmunlty Public Relations: to infern erea off praseing problens:
1., taxes
2. School Problems,
7. Principal- Teacher Relatiouship
1. Orientation
2. Re: 'se Persong
8. Principail Self Eveluation

ERIC). Evaluation of Tnstitute,
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Inereasintl  gons, oicn b2 nosi tooin:, vegwize a bl sclnod
iploma or speciclived iraindag, hds is one of the reaso.s we
believe tha: in-epratding ‘he segregased wn he primar: grudes
peans aore han est allowing ‘hewm 1o a.iend classes, lhis
rertains o only o seglegurion mracticed h2iwveen races, bhud
12 segtegation within races, We shculd endeavor. as !eachers.

1o orovide cipericnces and soiiviiies through which all groaps
participaie znd have a feelilg of belon;ing, It is our respomsibiliiy
(3 nelp 'rarsferm the unresporsive, apathetic child into oae who

ig az ivel' aotivated ' achicve, One of our impor-am! coucertns

is o dewelon an appetite for fwrsther tearniang during the vears

alicac¢, aad ‘¢ encourzge each ciild o move upward,
VRLLL SRS CF "DISAIVANTAGE

The segregated child me, be maladjusted in different ways,
ile wa- feel rajected, unloved, guilty and without value as a
person, He may believe that h2 ¢ea not amount 1o an_ thing,
Seme ma. De uo insecure and anxious that ant “ask is involersable,
Hailuse weans furiher dicasier for him, and he ma, prefer nnt <o
.. Some pive up wiibout an attempt, or thev -ry, to find shosicuis
to Leing taer imapined succens,  Although the, are afraid to risk
1 real attempt, they daydream their suecess, ihey fulfil: itneir
foatest dreams in fantas, and ruzi in luck and mucic rathe: thun
pinnned work,

ERIC

IToxt Provided by ERI
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Meigkborhood paticins aud selec 105 end .o surrotrid “hiurdoen
w1 h companlons whose a..i‘uues reinforce iheir owm, Instead of
expiessing a posi-dive attiiude toward school ang Dooks, ..ese
children ma. feel that school is an urbappy prison, This aiti.ude
ma- be passed on b adu ts or b, olde. cnildren in ‘he fazmi'ly or
communii , In various neipghbozkoods a child ma, have ambi.aon,
tu! it i3 somewhat hampered by th2 s igma of his surromrdings,

In the home the paren. is indiffereun!, overburdened o1 cejeciing,
2oehild’s achievements are passed uanoticed;y therefore; 'he c¢lrild
ra depend upon ph:sical or more immediate gratificasions, le
ge's no he'p in learning 0 strive for a goal, Since ihce preesahionl
child nsuall, has identified himself with the paren: of hLis scx-
the 1ife of thatv parent speaks louder 1han advice g.ven 0 :he
child, Cfien '‘he paren: ma) feel benten and hopeless aboui his
avn carces and as a reswlt resigned himself 10 ‘never ge. ting
an wvhere ',

This home environmen: does not supply the child wi'h aititudes
or essertsal skills for achieving, ‘he prevailing environment
usualiy is composced of uneducated parents who seldom read, do not
provide LGOKS or oys, have no concern for schoo.s, and provide
inadequate diei; res!, medical and deuial care, Work is a learned
habi:, ond this habit is not found in :‘he homes of many c¢f these

chilldren,




SUGGESTED CLIUICULUN CHANGES

Since children vary wiil respect ‘o almost! ever, measurable
habit sznd characteristic, it is impossible for ~hem 1o progress
¢y the game ra.e in scheol, ‘herefore, provisions :..ould ve made
jn ‘he curricu'unm :o 1ake care of ihese individuil differences,

The curricalum sbould cesign experieances tha: will develop and
enrich :he chi'ds phisical development, iihen s chil.d eniers school,
terrain abiiities and degrees of skill ir various activities are
a2sstmed « such as .he ability io hold & pencil, cut with scissors
or color with crayons, Howevar, the disadvantaged c¢hild, Liaving
no experience with these marerials in the past, finds it impossible
to master ‘hese tasks, TIon remedy 1his siiuation, many pulti-sensorxy
experiences can be designed which inc)ude touching, feeling,
listening, and talking,

Pupils in the ptimﬁby grades have limited and often distorted
notions of 'he community just beyond their homes an¢ schools, A
f2eling for local industry, local geography, and for the folk=lore
about them, escapes many childreny but i{ alwaye escapes the
child whose social movement has been limited by segregation or
poverty, Pield trips can grea:ly expand the classrodom area,

The curriculum should provide experiences :ha' will promote
creativity, Creativity flourishes in a climare which has time
for imagination, 'hus, rcasomable ccutrols, which bring the
primary child from the freedom of thae home to the restraint of

the classrocm, must be imposed with understanding, The boredom

O




end frusira ion which resulty from extended periods und:r :icse
new coni'rols may biunt the curinsiiy znd misdirect the onergy,
alienating the youngster from school experienccs bLelore it has
started, when primary rhildren must arrive early ang stay lawe
in order to ancomodatic . bus schedule designed for oldex, more
toughened pupiis, they may react in ways which reflect negarvively
upon an o:herwise rich school experience,

The curriculum should design experiences to maintain axkimum
learning communication skills in Math,. Reading, iListening, and
Writing, ‘ibus, the following criteria should be kept in mind
by the Pirst, Second and lhird grade teachers,

(i) Are you introducing the material in rela'ion to the chilg’s
interest, background, and vocabularyg

(2) Are you teaching independent work techfgques?

(3) Are you stimulating the child to make good use of his
reading ability for his own pleasure?

{(¢) Are you giggging y.uxr subject matter to the abilities and

limitations of each individual child?
CIANGBS WI'LL COS'1 MONEY

The enrichment of experiences in communication for pupils and
for teachers, but especially for thosc disadvartaged bty practices
of segregation, will requirc the thoughtful expenditure of monies
wiich are;, as yet, unavailable in the budgets of eciiher school
district, ~he following proposals anticipate availability of funds

which might properly be used to facilitate them, Although Title I
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reimbursed at an hourly rate comparable to that requirec to hire
substitute ‘eachers for their evening visits, It is antisipaied
that a maximum of fifty hours, per semester, might be required of
regular or substitute teachers for both home and classroom visits,
If these hours were to carry compensation on the basis of starting
salary for anm A_B, teacher, total expenditure for teacher visitation
could be estimated at $350,00 per teacher, per school year, ‘lhis
expenditure is thought to be covered under definitions included

in Title I of the Elementary and Secondary Education Act, or it
might be included in other portions of the Act not yet clearl)

defined,
ADDITIONAL FUNDS CAN ASSIST IN TRANSPORTATION PROBLIMS

Provisicn is made in Title I, as well as in other portiions of 1lhe
Blementary and Secondary Bducation Act, for the exiension, but notg
the substitution of services, Plans to get additional use from
present busges, or, in the case of limited numbers cf smnller
children arriving later or leaving earlier, of using privately
owned stationewagons, would need to result f£-om agreement and
comprom..se among parent, teacher and administiator representaiives,
It is proposed that commititees with this wide repregentztion be
formed to consider the problem of over=long hour: for primar)
pupils and the additional use of buses for educational ficid irips,
Such plans should be made before monies are available, so that
necessary applications can be prepared,

Action might be initiated by a joint committee of the teachers




and parents groups, wiih administration and school board i1epresentatives

joining in the deliberations,
EVALUATION

In evaluating this revised curriculum we would utilize a
number of devices, In the classroom we would recommend the use
of standardized testsy these would be used as a guide in giligging
the progress of the students along physical as well as academic
lines, In addition, a sociogram would be constructed, with the
questions being asked individually b, the teacher in the first
two grades, The questions for such a sociogram would be composed
by competent personnel,

On the professional level, individual conferences between
teacher and principrl would serve as an evaluation guide, but
group discussions,which w#ill include represeﬂatives of the
faculty, will take place as a continuation of the Summer Institute
on Segregation and Integration,

Rinally, we would urge that a questionnairc be given to the
parents of cach child who is involved in the program, ‘“he
guestions and their wording should be placed in the hands of a
competent professional, so tkat the results will bring the

Aesired evaluation informatiom,




APPENIIX

SUGGESTED TEACITING AIDS IN THE PRIMARY GRADES
Preschool oxr Firgh Grade

FPieture Recdincss Game

Who Gets It?a Matching pletures alike and wllke
Readiness for Rezding=lforkbock

Reading Pad

Stoxy Books

Word Oames

Flslews Word Gaxds

Basic Sight Cards

Group Word Teaching Game

Sight Phrase Caxds

Secend Grads

Pioture Word Cards

Basic 3ight Cexxs

Group Word Teaching

Sight Phrase Caxds

Censornant lotio

Yowel loitte

Basic Sight Void Test

Creap Slze Picture Word Crads
Creup Sige Consomant Cards
Greup Sigze Vouwel fards

Thind Grade

Basie Sight Cards

Group Word Teaching

Sight Phrase Caxds
Consonant lotto

Veusl Lotte

TaknVounel Game

The Syllable Game

Bagic Sight Word Test
Group Size Conscnant Cards
Group 3ize Vowel Cards




TASK GRCUP D
Primary Grades (1, 2 & 3)

Bend (Gate
Catherine Buxton
Central

Laura Eavley
Clara CGropp

Seiro

Fdva Earle Kelly
Obbde Tedd

Iebbardsyille
Otis Macks
Jefferson

Donald Gravette
Maxy Vogel.

Rebards

Fyances Msss
Ilene Royster.

South ts
Jane Reber
Augusta Sellers
Gertrude Vinecent

Vea

Iorens Johnson
Alda Sellers
Hugh Sallers




