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AWERODUCT 105

iy

he objectives and philosopby that gave birtlh to and guided the
development of this syllabus in Afro-American literature arve clearly stated
in the Thilasophy and Rationale (pazes 1 - 3). Certainly all o those
conaccted with the project fully subperibe to cfforis that Iead to the
creation aud implemen-ation of curricula that reflect the richneszs and
diversity of the various ethnic and cultural groups in Amervicau sociaty,

To repeaat the objectives here, therefore, would be redundant., What is

)
]
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worthy of mention, however, is the circumstances znd conditions und
the commiiice privileged to create this course of study operated,

Ko really representative or effective course of study, syllabus
or guide is produced without serious Jerethoughi, interchange of ideas, and
hard laboxz. The puide offcred here is no less a product of such planning
and labcr, However, its birth and nourturing included cther very essential
elements as well--joy, dedication, spirited participation, and diversity of
composition, Tﬁe ten Yonkers staff and student participants~-and our gifted
and knowledgeable consultant, Dr., James Emanuel--met after school hours,
weekends, and evenings to hammer oui the specific phrasecology of our unit
objectives, to select the particular literary, art, music, audio~visval and
other materials to Le included, to determine what teaching strategies might
best implement these gcals and maﬁerials, to discover what other ingredieals
might enhance and corich the course,and to edit and organize thc material
in convenient aud comprehensible form, :

What cmerged from our close association cver a very conccentrated
perice of time was, in some significant ways, the achievement of mauy of the
objectives we hope our students will realize when they complate their course

Ve
& . « . . . v
g; in Afro-American litevature. Blacks and whites alike on the committee

Q increased their lkuowledge and understanding of a long neglected body of valid
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and acsihelically satdisiving Heorature and of tho special crventive contvibotiov:
of whe s il nnde Lo Lhee Americrn cultural hevitenn ohwouph obu oroeudng o
study of Block artists, ALl were enriched Ly this vaparience.  Biacka coutd
net help but feel an dncereasing sensc of celf-satisfaction in the cocownlishe
ments of theilr people and a growing confidence in what they boelieved could st
effectively and faivly be presented te Nlack awd white hizh school sluwdenis
and what thoey belicved might alienate or bore the students.  TLverny meeting
provided an arena for cxploring and exchanging ideas, the group wmoeabors
becoming more and more open abouvi expressing their convictions honestly, crpuing
their points steadfastly (and often with humoyr), and ultimately rescleing thoir
few differences on Firm cducational grounds, Iaving students on the comuittoc
kept teachers coustantly aware of the group for whow the course was gozred,
The students' comments and criticisms were invaluable and more freguently than
not observed and accepted. They alsc learncd something--the importance of
precision in words and syntax, of clarifying goals and weans. And all of us
icarned somelibing about honest respect for rhe opinion of the other tellow, ag
vell as about our commeon humanity,

Yet all the above could not have been possible without the
encouragement and assistance of many individuoals:

-=Dr. Paul M. Mitchell, Superintendent of Schools, and Dr. Williawm A. Shiwnon,
Assistant Superintendent of Schools for Secondary Education, frr their
commitment to and encouragement of this project

-~Mrs. Joan Chertok, Coordirator of Special Projects, for assisting us
in acquiring the essential funds and guiding us in all the admin-

istrative detail so necessary to haviug aany project run smoothly

~-~Mr. James Gallagher, Assistant Superintendent in charge of Business Affairs,
for permission to use the Board Conference Reom many Szaturdays

--Mr, James Raka, Custodian, and his most accommodating staff, for opear
the building for us those Saturdays we labored

-~Miss Margaret Foléy and Mrs. Saran L. Lobato, our typists, for

uncomplainingly retyping and coirecting our drafts until we wore
. satisfied with the finished preduct
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Special hosannas snd applavss, ol conrse, should go to rhe
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PHILOSOTHY AND RATIONALE

The preparation of this high school course syllabus in Afro~American
literature is designed primarily to present the Black experience in literature,
but is glso intended to include such enrichment aspects as films, film strips,
records, art and music so as to give a representative overview of the cultural
contributions of the Black man to the American heritage. One of its primary
goals is to implement the State FEducation Department's position paper of

January, 1968, Intcgration and the Schools, Recommendation No. 10, which reads,

in part, as follows:

10. An accelerated effort to have,‘in all our classrooms,
textbooks and other teaching materials that reflect in
their content and presentafion the ethnic and cultural
diversity of our world, and in particular, of American
life. The curriculum should provide for all children
an understanding of the Negro...and the background
and nature of the present struggle for justice and
equality of opportunity.

Implicit in this recommendation is the obligation of the schools to
present such material wholly and accurately and, as the Commissioner of Education
stated in an April 18, 1968 memorandum to Boards of Education and Superintendents
of Schools, "to deal with current situations with faithfulness in fact and spirit,
not only for minority group children, but for ali children...."

With these words as a frame of reference, the following educational

objectives have been formulated to encompass three general categories: knowledge,

. appreciations and social attitudes.

ERIC
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1. To draw the Dlack writer into the mainstream of the high school
curriculum by exposing students of all backgrounds to a long
neglected body of valid and aesthetically satisfying literature
and art forms .

2. To demonstrate the special creative contribution of the spirit

‘~made to the American cultural heritage in words, song and art
growing out of the unique Black experience

3. To recognize and respect the genuine differences in the Black

xperience in white America, as well as to understand and
appreciate the universality of all individuals struggling and
protesting in their environment, and thus to help eradicate the
stercotyped images often 3551bned or imagined from a 1nck of
sufficient or scientifically valid information

4, To enrich, develop and guide the white hiigh school student in
a search for a more humane outlook by presenting the rationale
for the attitudes and philesophies of various Black artists

5. 7o aevelop in Black students a sense of Self and a pride in the
accomplishments of people of their own race and heritage

6. To provide an arena in which students of diverse backgrounds can
honestly explore and exchange ideas and attitudes, react to the
literature and art, interact with one another and, hopefully,
understand and respect each other's differences and similarities

To offer alternative frameworks for presenting the materials of the

curriculum, the committee has evolved two course outlines whose common
denominators include the overali objectives listed above, Unit I,and the
concluding unit (in Plan I, Unit VI; in Plan 1I, Unit V)., The specific

plan for each approach precedes its delineation. It is also possible for

a teacher to incorporatc individual units from either plan within any
standard high school literature course, and, ;ndeed, teachers are encouraged
"o integrateAthese materials wherever possible. Teachers are also encnuraged to
use team teaching, where appropriate, to enrich.and extend the classioom
experience, especially for the art and music porticns, which have been
developed with the understgnding that teachers with expertise in these
fields will be handling the material.

Because the teacher has a central role in the learning situation, his

nnprcach to both material and student is crucial in setting the tone and

ERIC
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climate for effective rasponse, and thus must bo' clearly defined at the

g, the teacher should be aware

O

outset. In presenting the sugpested cffering
of the evidence from psychology of how students best learn and recall the
words of William James in his series of lectures for the teachers of

Cambridge in 1892: ''No reception without reaction, no impression without

correlative expression.“1

These words hold particular pertinence for the
teaching of a course in the literature of the Dlack man in white America
and sugges: the teacher's obligation to be a: follows:®

1. Yo create in the student an awareness and appreciation
of the perspective of cach individual Black artist

2. To guide the student in discovering for himgelf the
artist's aesthetic, as well as his vision

2, To develop further the student's sense of Self and to
expand his vision bevond himself

4, To provide a free and fair environment for open dis=-
cussion and analysis ‘

5. To stimulate - the student to affective resvonses by
encouraging him to participzte in the learning process
through honest creative and even artistic contributions

-1William James, Talks to Teachers on Psvchology; and to Students on Some
of Life's Ideals (New York: Henry Holt & d Co., 1921), p. 33

ERIC
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PLAN OME

THE CHRONOLOGICAL APPROACIH

Although not a strict chronological survey of llack litcrature
in Americe, this course plan does vely on a time sequence, roughly by
decades, to suggested the development of ideas and forms as they cmerged
in the various literary works, and as they express the Black experience
in the twentieth century.

Inderstanding that young people are chicfly concerned with the
here and the now, this plan, as well as the alternate onc suggested later,
begins with an introductory unit, using contemporary and/or reclevant wa-
terials, that asks the question, "What is Dlack?" llaving raised the
question--though probably not having answered it~--the subsequent units
deal with how writers and artists in various time periods have responded
to being Black in white America. The works selected show the desperation,
the anger, the hope, the regret, the humor, the pride, the creativity,
the intellectual agility of the Black people and their artists.

What this plan attempts to do is to put the literature in a
perspective that allows the siudent to see how certain characteristics,
certain themes, certain forms repeat tlemselves, are re-molded or cwerge
to suit the times, the climate and the cmotions of the period. The pri-
mary basis for the selection of the works annotated in these pages hus
been their aesthetic value, those literary qualities that make their
content so effective. Many works of great appeal and validity had to be
omitted by virtue of sheer numbers, others because they were perhaps too
mature or too abstract for high school stulents, still others because
they might not have fit the general objectives established for the par-
ticular units into which they fell chronolegically, though certainly
every effort was made to accommodate as many diverse works as possible,

UNIT 1 -- What is Black?

UNIT II -- The Harlem Renaissance and Beyond
UNIT III -~ The Age of Pichard Wright

UNIT IV -- Invisible Men

UNIT Vv ~-- The Age of Integration

UNIT VI ~-- New Black Consciousness ("We Walk in the Way
of the New World") '

RIC
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II.

UNIT I --- WIAT IS BLACK?

Objectives

A. To awaken the initial interest of students in the varied art forms
of Black culture in America

B. To discover the students' knowledge of, interest in, and attitude
toward Black culture at the outset of the course

C. To introduce selected relevant and/or contemporary aspects of the
unique experience of the Black men in American society and thus
to demonstrate his special, creative contributions to the American
heritage in words, song, and art

D. To prescnt the essential differences in Black philosophy as

epitomized through the positions of Booker T. Washington and
W. E. B. DuBois, and thus to set the stage for those influences
on subsequent developments in Black culture

Sugpested Materials

A.

B.

Attitudinal and Factual Survey Materials®
Literature

1. "That Word Black,' Langston Hughes, Langston Hugﬂés Reader
(New York: George Braziller, Inc., 1958)

Hughes'. famous character Simple discusses the most pervasive
color metaphor in our language and suggests reversing the
connotations of black and white to show that black is beautiful.

2. Letter to Roland from W. E. B. DuB01s, The Crisis, March, 1928,
Copyright by NAACP

DuBois' short letter responds to one he received from a young
Black bcy who objected to the magazine Crisis referring to
Black Americans as Negroes. The semantic concept of confusing
the name and the thing is the substance of DuBois' reply.

3. ”Black.Misery," Langston Hugheé, Biack Misery (New vork: Paul
Ericksson, Inc., 1969)

In the format of "Happiness is...'" this excerpt from the
book Black Misery depicts in pictures and words, with humor
and poignancy what "misery is" to a young Black child.

-[E i%:« *See appendix, pages ii and iii
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UNTIT 1 e WHAT 1S BLACK?

4. 'We Wear the Mask," Paul Lawrence Dunbar, Biack Voices,
Abrah: m Chapman, ed. (New York: Mentor, 1968)

The speaker cries out angrily at the duplicity of anguished
Black souls hiding their agonies bahind grinmming faces and
averted eyes. A warning to the world outside is implied in
the last lines of this powerful poem.

"Santa Claus Is a White Man," John Menrik Clarke, The Best
Short Stories by Negro Writers (New York: Little, Brown, 1967)

19,
-

This story is a poignant study of a little Black boy's
happiness, fear, and finally his disillusionment because
of what he experiences of the white man's attitude. It
parallels two themes in Hughes' "Black lMisery''-~the white
Santa Claus and the little Black bov, and the white's
suspicicons that any Black child must be a thief.

6. "'Black' Is a Country," LeRoi Jones, Home (New York: William
Morrow & Co., 196¢6)

Taken from Jomes' collection of essays in Home, this is a
powerfully written work in which Jones applies the rationale

of nationalism=--serving one's own interests (exemplified both

by celonial countries in justifying their imperialism and by
emerging new natious secking sclf-determinaticn)--to the struggle
of the Black man in America, a struggle that must result in the
Black's independence for his own national interest.

7. TForeward, Chapter I and conclusion, Manchild in the Promised Land,
Claude Brown (New York: The Macmillan Co., 1965 and Signet,
1966)

-

The foreward of Manchild presents Brown's picture of the Black
who migrated north to the promised land to find not only that
he had not been delivered, but that he still retained the
frustrations, rejections and anger of his forefathers. The
first chapter sets the tone, locale, and situation of the
young Claude i.. the Harlem ghetto; the last recalls the fears,
the dreams and the realities of those Harlem streets that were
his home.

8. The Me Nobody Knows, Stephen Joseph, ed. (New York: Avon
Books, 1969)

This anthology of essays, compositions, and poetry written by
children of the ghetto reveals the quality of Black life in
these surroundings, along with the interests, needs, sensitivity,
and insight of these young people.

ﬁ )
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-7~ WHAT IS BLACK?

9. "The Atlanta Fuposition Address,” (1895), Booker T.
Washington, Up_from #lavery, from Three Negro Classics
(New York: Avon Books, 19065)

"Of Booker T. Washington and Others," W. E. B, DuBois,
The Souls of Black Folk, from Thres Mesro Classics (New York:_
Avon Boolks, 1965) )

"Booker T, and W, E, B.," Dudley Randall, Poetry, Afro-American
Literature Series, AMlams, Conn, Slepian, eds. (Boston:
Houghton Mifflin, 1970)

The last, a poem, summarizes the positions of Washington

and DuBois in the above selections, the former advocating
aconomic improvement of the Black via vocational and technical
training, the latter urging the education of tbhe mind.

Art

"A society is a grouping of people; its culture is their way
of 1life. The art of a people accordingly begins when they
start thinking of themselves as a social group...'The Negro
artist' did not reach his twenty-first birthday in 1945, nor
did 'Negroes enter the main stream of American art' when the
United States Information Scrvice decided in 1958 that they
had done so. The art of American Negroes has always been a
minority art in the main stream of American culture...It began
when the American Negroes emerged as a group and il will
continue as long as they think of themselves as a group, which
they will do for generations after they are full partners in
their native democracy... '

They do not think of themselves 'simply as American artists',
whose primary tasks are to seek fuller 'inte;ration in American
life' and identification with 'mid-twentieth century inter-
nationalism'. They regard themselves as Negro artists who are
also American artists. They intend to rise with their people,
not away from them; and so they want their work, through widening
and deepening of their artist-audience relationships, to aid a
great struggle for deserved satisfactions and fulfilment."

Cedrie Dover, American Negro Art (New York: New York Graphic Press,

1960, p. 440)

1. Visual representations of the stereotype and anti-stereotype
in art

a. Stereotype



TNIT 1 ~§- WHAT IS TBLACK?

1) Artists and works (page and plate references from
American Negro Art, by Cedric Dover)

a) Robert Blackburn =-- The Toiler (page 14)
h) John Biggers =~~ 'ile Cradle (page 22)
c) Charles White ~. .fialia Jackson (page 49)
d) Horace Pippen =- Cabin in the Cotton (page 74, plate 10)
e) John Robinson -~ My Grandparents (page 76)
f) Tlenry Tanner -~ "he Banjo Lesson (plate 23)
g) Ed Wilson =- Minority Man (plate 77)
2) Discussion questions

a) What are the stercotypes?
b) How do these works display these types?
¢) From whose point of view are they displayed?

y. Anti~-stereotype

1) Artists and works (page and plate references from
American Regro Art, by Cedric Dover)

a) Aaron Douglas -z Marian Anderson (page 33)
b) William Johnson -~ Jesus and the Three Marys (plate 11)

¢) Charles White =-- Sojourner Truth and Booker T.
Washington (opposite page 92)

d) Richard Dempsey -~ Dr. Charles Richard Drew (page 130)
e) Richmond Barth& -- General Dessalines (plate 69)
f) Sargent Johnson -- Forever Free (plate 73)
2) Discussion questions
a) How do these works differ from tﬁe first group?
b) What are the signs of a varying attitude?
2. Black is Beautiful

a. Black symbolism in art (discussion suggested in sample
lesson plan at conclusion of upit)
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b, Individual works Ly Blacks describing Black people

(Wote: It is within this grouping that the teacher

should develop the greatest individuality of material.
Yossible other sources of Black representations by
African-Americans could be Gordon Parks' photogravhs,
those of James Latiwmer Allen, photographs from Eb)ny,

Jet, and other Black publications, posters, etc.

The art works listed below appear in American Negro Art.)¥

1) Richmond Barthé -~ The Negro Looks Ahead (cover)
2) Aarou Douglas -- Mr. Baker (page 11)
3) Robert Biackburn -~ The Toiler (page 14)
4) Three views of '"a way of life"
a) Fred Flemister =~- Man with Brush (plate 38)
b) James Reed -=- Depressed (plate 38)
c) Lois Mailou -- Jennie (plate 38)
5) Archibald Motley (plate 52)
a) Stomp
b) Gettin' Religion
c) Chicken Shack
6) A}lan Crite -- Tyre Jumping (plate 53)
7) Elizabeth Catlett -- Mother and Child (plate 75)
8) Heads (plate 76) by .
a) William Artis
b) Elizabeth Catlett
c¢) Selma Burke
D, Music -- African Backgrounds and Negro Folk Music
;. African Music
a. Suggested Recordings
1) General

a) African Music, Folkways 8852

b) Bantu Music, Columbia CL213

Q
[SRJ!:ome of the works viewed in the anti-stereotype section might be re-viewed here.

FullToxt Provided by ERIC.



UNIT I ' -10- WUAT 1S RLACK?

2) West African

a) Music of the Cameroons, Vanguard 7023, 7032

b) Music of the Western Conwo, Folkwavs FE 4427
b. Notes
1) Background

In the West African cultures, music played a functional
role in the life of the individual and the community.

a) Certain songs sung to make group lalor easier or to
court vomen

b) Others used in religious ceremonies or in
preparation for battle

¢) Music involved in all aspects of life, «ll members
of community participating

d) DMusic not an ffart," but everyday aspect of life
2) Characteristics

African music differs from European music not only in
fundamental purposes, bui also in structure and style,

a) Emphasis on the rhythmic element of music, with
‘ extensive use of polyrhythm (simultaneous use of
separate superimposed rhythms)

b) The importance of timbre in vocal as well as
instrumental music

(1) Timbre* serving to define individual parts in
polyrhythmic music

(2) Timbre so highly developed in percussion instru-
ments that West African drum language based on
phonetic reproduction of word sounds

c) A conception of vocal technique which stresses the use
of timbre primarily to express states of feeling and
to add melodic diversity; "refined" tone quality in the
European manner not cultivated

d) The call-and~response structure (antiphony) in which
a chorus of voices responds to a sung statement by an
individual

e) Employment of scales which differ from European diatonic--
\ lowering of third and seventh steps of diatonic approxi-
E T(:‘ mates African scale

Aruitoxt provided by Eic:
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c. Sugpested Areas of Discussion

)

2)

African musical practices as contrasted with EKuropean
practices in rhythm, vocal techniques, melody, and
use of instruments

Hearing African music with African musical standards
and values in mind

2. Negro Folk Music

a. Work Songs

b

2)

3)

Suggested Recordings
a) Work songs

(1) Negro Music of America, Tolkways P500

(2) Work Songs, Stinson SLP87
b) Field Hollers

Leadbelly -~ Last Sessions, Vol. I, Folkways FP241

Notes

a) First slaves probably began singing African work
songs in their original form. Theé suppression of
African culture by the slave owners caused the
character of work musie to change to fit the social
and cultural context of slavery. Many features of
African style survived, e.g., the "“call-and-response"
technique, .

b) "Field hollers" were the distinctive cries of
individual Negro farmers and sharecroppers of
post~-slave days. The hollers were long, wailing
cries characterized by a vocal "slap" in the voice,
directly traceable to West African vocal practice.

¢) "Blue'" notes, the lowered third and seventh steps
of the diatonic, were employed.

Suggested Areas of Discussioﬁ
a) The structure and style of work songs
b) The significance of work songs to an enslaved people

¢) African influences in work songs
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b. Spirituals
1} Suggested Recordings

a) Prayer Mécting, Folkways P418

b) Trisk Jubilee Singers, Folkways FG3526

c) Mahalia Jackson, Newport, 1958, Columbia CL8071

2) Notes

a) In the wmid 1700's the Awerican Protestant churches,
which formexrly had not attempted to convert the
slaves to Christianity, boegan to undergo a change
in attitude. Within fifty years most churches had
reversed these attitudes and an enthusiastie
conversion novement was in progress.

b) DNegro worksongs contained aspects of African ritual.
The "ring shout" preserved the important elements
of African ritual while avoiding Protestant
condemnation of dancing. Worshippers shuffled
around in a ring never crossing feet, for ‘crossing
the feet meant dancing." Rhythwmic handclapping
and singing accompanied ring shouts.

¢) Services were ofien characterized by highly
emotional, intensely rhythmic sermons. The
congregation responded with exclamations and shouts.

d) Many spirituals were based on European hymns.
Scales were altered, syncopation added, accents shifted,
voicing of parts changed. In the final form,
very little remained of the original hymn.

e) Gospel singing is still a flourishing endeavor in
the United States, firmly rooted in the tradition
of spirituals. .

3) Suggested Areas of Discussion

a) The blending of African and Furopean elements in
many spirituals

b) The role of music in the American Negro's religious
life contrasted with the role-of music in the life
of most white Americans

ERIC
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c. Blues
1) Suggested Rercordings

a) Big Bill's Biues, Big Bill proonzy, Epic BE 22017

b) Blues Box, Verve Folkways FT 30113p
2) Notes

a) Background
The various hollers and c¢ries which could be heard
across Scuthern fields were forerunners of a more
significant form of Negro folk music--blues.

b) Characteristics, form and style
(1) A three line verse structure in which the

first line is repeated. The third is a

rhyming line.

(2) A twelve bar musical structure with a standard
basic harmonic progression

(3) "Blue" notes important melodic feature

(4) vocal effects such as vhoops, cries, and
moans to heighten expressiveness

(5) Blues form relatively standardized, though
different styles reflect regional character,
e.g., country blues, urban blues, classic blues

(6) Blues an extremely personal folk music

(2) Verses usually statements by singer about
his own life

(b) Verses usually deal with life's harsher
realities, but in an objective way, with
sentiment as well as bitterness absent

3) Suggested Areas of Discussion
a) The blues form

b) Blues as an intensely personal form of expression

¢) Blues as an cxpression of Black attitudes and experience
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Film

1.

Now Is the Time (32 minutes, b/w, WCAU-TV, Anti-Defamation
Leaguce, B'nai Brith, 315 Lexington Avenue, New York City)

Ruby Dee and Ossie Davis speak the words of Black poets

and political figures in a film that recreates the the

long, slow strugsle toward equal rights set against photographs
and film sequences, and accompanied by a musical background

and production that add ijmmeasurably to the presentation.

It presenis material from various decades ol the 20th century
and various attitudes of Bluck people, with emphasis on

growing aggressiveness, It is vccommended that the teacher
familiarize himself with the poetic and pelitical material

used before showing the film., (1967)

Black Historyv: Lost, Stolen or Straved (40 minutes, b/w,

© Anti-Defamation League, B'nai Brith, 315 Lexington Avenue,

New York City)

In this shortened version of the award-winning CBS~-TV

documentary, Bill Cosby leads the viewer on a guided tour

through a history of attitudes--both Black and white-=

and their accunmulated effect on Black Americans. Cosbhy

reviews Black American achievements left out of the history

books, the absence of recognition of Africa's contributions

to Western culture, and the changing Hollywood portrayal of the
Black Ametican. Either this film or Now Is the Time offers
material appropriate to introducing the concept of "What is Black?"
(1968).

Booker T. Washington (18 minutes, b/w, 1966 Encyclopedia
Britaunica, 425 North Michigan Avenue, Chicago, Illinois 60611)

This film records the story of Booker T. Washington from his
early years to his adulthood, highlighting the struggles and
accomplishmenis of his life, including his recommendation of
vocational training for the Black man.

Soul (25 minutes, color, Bailey Film Associates, 11559 Santa
Monica Boulevard, Los Angeles, California, 90025)

Narrated by Ray Charles, this film, originally produced by CBS
in- 1968 explains how the frustrations and depression of the
African American stimulated spirituals, jazz, revival music,
blues and soul. It can be shown to enrich the musical portion of
the unit.

The Game (17 minutes, b/w, Grove Press Cinema 16 Library,
80 University Place, New York, New York 10003)

Produced in 1967, this film shows Black and Puerto Rican
teenagers acting out itheir lives in a series of games that
illustrate their life in the ghetto of New York City, The

film wight be used in conjunction with The Ille Nobody Knows.
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TIT. Suggesiced Approaches and Teaching Straterics

A. Introductory Ramarks

Any or all of the litecrary works listed under Literature in this or
any olher tnit may Dbe used at the teacher's discretion, along with
appropriate film, art or nusic enrichment. However, certiin pieces
soqmetimes appear to work more naturally with one another, whereas
others may be presented more profitably alone. Nonctheless, irrespec-
tive of what particular pieces are used in this unit to awaken the
student's initial interest, WHAT IS BLACK? should properly culminate
with the Washington-DuBois debate and the Randall poem that summarizes
these positions so as to implement Objective D,

B. Possible Combinations and Rationale

1.

ERIC
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Connotative overtones

a. "That Word Black"

b. Letter to Roland

c. '"Black Misery"
Personalizing the material

a. The Me Nobody Knows

b. '"We Wear the Magk"
¢. "Black Misery"

Stercotypes; anti-stercotypes; Black is beautiful (See sample lesson
plan at conclusion of unit.)

a, "That Word Black"
b. Letter to Roland
c. Art presentation

d. '"We Wear the Mask"

e. Now Is the Time (film)

The separate experience
a. "'Black" Is a Country," expounding a separate existence

b. Excerpts from Manchild in a Promised Land, living a separate
existencne

Black responses to a white world
a., '"Black Misery"

b, "Santa Claus Is a White Man"

¢. "We Wear the Mask"
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d., "That Word Blacls"

e. "'Black' Ts a Country"

f. "The Atlanta Exposition Address"

g. "Of Mr. Booker'T. Washington and Othens"
6. Two major influences on the Black experience

a. "The Atlanta Exposition Address"

b. "Of Mr. Booker T. Washington and Others"

C. Sequence and Strategies

1. Sample lesson plan integrating art and literature as motivation for
unit (See lesson at conclusion of unit.)

a. Color associations
b, Art-literature integration
¢. . Follow up activities

1) Showing of film, Now _Is the Time

2) Assignment of poem, 'We Wear the Mask"
2. Personalizing the material
a. Reading aloud and discussion of '"We Wear the Mask"
1) What is a mask?
2) Do we all wear masks? If so, why? when?
3) What are masks intended to conceal?
4) What is the '"mask" in this poem?

5) What does it conceal?

b. The Me Nobody Knows--activities and discussion
1) Motivation
a) Purpose: To elicit from students a quick and immediate
assessment of one or two of their distinguishing
personal characteristics or qualities

b) Procedure

. (1) Ask students the question, "What are you?"

ERIC
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(2) Have students answer orally in round-robin
fashion, onc statament per student, OR ask
students to write two or three quick responses’
on a sheet of paper within a very limited time
period and have volunteers read theirs aloud.

2) Development

a) Distribute The Me Nobody Knows and ask students
to read through book at home quickly and recommend
those selections that especially appealed to or
moved them,

b) Follow up with discussion and reading of selections
chosen by students

3) Assignment
A creative work--poem, essay, montage, collage, tape--
by the student entitled, '"The Me Nobody Kunows" or

similar, emulating the feeling of the book

Reactions of Blacks to a white world (their troubles in a white
werld), using any or all of the following¥

a., '"Black Misery"

" b, '"Santa Claus Is a White Man'"

¢, Lkcerpts from Manchild
d. "'Black' Is a Country"’

*(Note: Music lesson using work songs, spirituals, blues might
be included in this porizion of the unit.)

Two intellectual approaches tc the Black experience in white
America by spokesmen of the late 1Y%th and early 20th century

a. Materials
1) "The Atlanta Exposition Address"
2) "O0f Mr. Booker T. Washingtén and Others"
b. Presentation . |
i) Reading of two above selections prior to lesson

2) Presentation of poem, "Of Booker T. and W. E. B,.," by
Dudley Randall, to spark:discussion of selections

a) Discussion: Does Randall present their respective
positions fairly?

b) Substantiation: Students should be able to cite
specific references from the two selections
to verify fairness of presentation or to
take exception to possible oversimplification.
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"SAMPLE LESSON%
Literature~Art Integration

I. Objectives

A. To correlate art and literature as indicated under B lelow, and to
encourage a team teaching experience

B. To implemcent theme and concepts under Art (II, C)

1, Visual representations of the stereotype and anti-stereotype
of the Black man

2, Works suggesting "Black is Beautiful"

II. Preparation and Motivation for Lesson (Previous Day)
y

A, Color associations with word black, with word white

B. Assignment of reading: "That ¥ord Black" by Langston Hughes
Letter to Roland by W. E. B. Dulieis

III. Materials fof Actual Lesson

A. Above written materials

B. Opaque projector and screen

C. Text: Dover, Cedric, American Negro Art (New York: New York
Graphic Art Society, 1968), pages as indicated in Art section
of Unit I
Iv. Presentation

A, Stereotype and anti-stereotype
1, Visual representations (See listings under Art, C, 1, a and b.)

2. Description and discussion with each picture, develop1ng
questlons listed under 1, a, 2), and b, 2)

B. Concept of Black is Beautiful

1, Discussion of Hughes piece, "That Word Black," espzcially
in conjunction with studeat associations and the artistic
concept that all pigments mixed together are black, but in
light all colors become white (Daylight vs. Night)

% It is recommended that this lesson be used at the outset of the unit if it
.is to be used in this form,
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2. Discussion of Dbubois letter

a. Does the word equal the thing? (Cite name changes of St.
Petersburg to Leningrad, etc.)

b. What has been the effect of the expression "Black is
beautiful"? on Blacks? on whites?

3. Visual presentation of responses of the Black artist to
"Black is beautiful" idea arl class discussion (See listings
under Art, C, 2, b.)

V. Follow-up Possibilities

A. Showing of film, Now Is the Time, which pictures stereotypes, anti-
stereotypes, Black 1s beautiful as it Qpeaks the words of BlacP poets
and political figures .

B. Reading of poem, '"We Wear the Mask," recited in the film

C. Reading of LeRoi Jones' "'3lack’ 1s a Country" for concest of
Black independence and nationalism, suggested by lesson and by
film
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I. Objectives

A. To explore the duality of Harlem and of the Black ar'!ist in
defining the form and content of his work
t ,

B. To understand the double consciousness of the Rlack writer in
the Harlem Renaissance -~ to use his words as weapons ¢t as art

c. To see the emergence of the "New Negro," reclaiming his African
heritage in a new Black American culture

I1. Suggested Materials

A. Literature

"One ever feels his twoness, --an American, a Negro; two souls,
two thoughts, two unreconciled strivings; two warring ideals in
one dark body, whose dogged strength alone keeps it from being
torn asunder." W,E,B. DuBoils, "Of Qur Spiritual Strivings,"
Souls of Black Folk, from Three Negro Classics (New York: Avon
Books, 1965, p. 251) '

1. Marcus Garvey

a. '"Black Men, You Shall Be Great Again," In_Their Own Words,
A History of the American Negro (1916-1966), Milton iMeltzer, ed.
(New York: Apollo Editions, 1967)

These excerpts by Garvey, dated 1923, were designed to
strengthen the Blacks' self-respect and create a vision of the
future for the Black man. Garvey reminds his audience

that they are "the new Negroes' who refuse to take advice
from anyone who has not felt with them (a theme.also stated

in Claude McKay's "The Negro's Tragedy'). 1In his
encouragement of the Blacks, Garvey also advises them to

treat the world as the world treats the Negroes.

b. "Universal Negro Improvement Assoclation: Speech at Liberty
Hall, New York City" (1922), The Negro Almanac (New York:
Bellwether Publishing Company, Inc.), pp. 102-105

In this speech, Marcus Garvey, an early separatist, reviews the
purpose of the U.,N,I.A., to marshal the 400,000,000 Negroes
of the world to fight for their freedowm and redeem the land
of their forefathers, Africa. The organization seecks not

to build another govermment within the United States, nor to
-disrupt any organized system, says Garvey, but to bring
Blacks together to build their own nation, for they have
fared ill while they helped other nations save themselves.
Blacks can never achieve all their constitutional rights in
America, or in any western land. They will always be second
class citizens. But as Black men banded togethecr--Auwerican, .
British, French, Italians, Spaniards-~they can march back

to Africa, redeem their land and bring the "blessings of
civilization" with them for a new glory.
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2. Claude McKay

2=

"The Negro's Tragedy," Black.Voices, Abraham Chapman,ed.
(New York: Hentor, 1968)

This sonnet relates the Negro's tragedy, that only a Negro
can feel the Negro's pain, grief and wounds. Tha white
man, however he tries, is incapable of truec feeling about
the Negro's plight.

"If We Must Die,' Poetry, Afro-Anericaun Literature Series,
Adams, Comn, Slepian, eds. (Boston: Houghton Mifflin, 1970)

In this protest somnet, which describes vividly the militant
spirit of the fight against oppression, McKay calls for

an honorable and noble death through courageous resistance.
A poem that can be read on various levels, it is universal
in appeal.

"The White House,' Poetry, Afro-American Literature Series,
Adams, Conn, Slepian, eds. (Boston: Houghton Mifflin, 1970)

McKay's sonnet is an eloquent expression of the superhuman
effort required to maintain one's integrity in the face of
hatred, the white house representing all those things in
the white society from which the speaker is excluded.

"The Harlem Dancer," from "The Negro in American Literature,"
William Stanley Braithwaite, Black Fxpression, Addison Gayle,
ed. (New York: Weybright and Talley, 1969)

‘McKay's poem flows with the same kind of grace as the young

Black dancer described performing before her half-drunk,
decadent audience. They do not see the real beauty and
pride she masks behind her '"falsely smiling face."

"The Tropics in New York," Poetry, Afro-American Literature
Series, Adams, -Conn, Slepian, eds. (Boston: Houghton Mifflin,
1970)

Seeing the marvelous array of tropical fruits on display
in New York City, the poet-speaker creates beautiful
music through word pictures and rhythm that evoke both
the image of and the nostalgla thre speaker feels for his
homeland.

3. Langston Hughes

a.

"The Negro Speak3 of Rivers,' Poetry, Afro-American
Literature Series, Adams, Conn, Slepian eds, (Boston:
Houghton Mifflin, 1970)

Relating the rich cultural background of the Black, the
poet uses the rivers to symbolize life--the ancient and
continuous heritage of the Black man-~and thus ties the
past to the present.
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b. "Jazzonia," Kaleidoscope, Robert Hayden, ed. (New York:
Harcourt, Brace & World, 1967)

e The jazz music of a cabaret furnishes the background which
affords Hughes an opportunity to trace the poetic lineage
from Eve and Cleopatra to a Black dancing girl in his own
poetic jazz, )

¢, "Dream Variation," Poetry, Afro-American Literature Series,
Adams, Conn, Slepian, eds. (Boston: Houghton Mifflin, 1970)

In this poem, taking its form from music, the theme of the
tender, restful night, black as the poet, is restated with
with variations,

d. "As T Grew Older," Black Voices, Abraham Chapman, ed.
(New York: Mentor, 1968)

The poet-narrator's futile search for his dream as he has
grown older fills him with anguish. He now wants to

shatter the darkness around him and violently "“break through
the wall" to find his dreame«

e. Not Without Laughter (London: Collier Macmillian, Ltd., 1969)

Written in the context of his youthful years in a rural Black
community, Hughes' novel depicts both :the joys and richness

. and the sorrows and deprivations of this type of Black
existence that is not without laughter. Primarily through the
eyes of Sandy, the young protagonist, we receive a view of the
different types of Black pecuple, with their different forms
of adaptution, in this community. Seeing the people in the
community and their relationships with one another =hrough
Sandy's eyes is, however, an.advantage, because he obviously
feels compassionate toward them all and deals with them with
the understanding and respect adults often do not show each
othier. The novel ends with a view of Black urban existence
when Sandy and his mother migrate north. There is a feeling
of change, and perhaps, loss.

f. "In Love with Harlem,' A HiStory of the American Negro (1916-1966),
Milton Meltzer, ed. (New York: Apollo Editions, 1967)

Hughes' vision of Harlem is best summarized by his own words:
"Melting pot Harlem - Harlem of honey and chocolate and caramel
and rum and vinegar and lemon and lime and gall." Moving

from words as ornaments to words as weapons, Hughes ends

his essay with the beginnings of economic protest prevalent for
most Americans in the 30's, The poems have become placards.

S
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4. Jean Toomer

a, "Bona and Paul," from Cane (New York: Liveright Publishing
, Corporation, 1951),

"Bona and Paul® is a long short story which tells what happens
to the transplanted gouthern student as it depicts younjy
Southerners attending the University of Chicago. It is a love
story between a white girl and a mulatto boy who is "passing."
Paul, at the end, is unable to assert his Negro self and,
unknowingly, his indecision causes him to lose Bona. This
theme of self-identity is representative of Toomer.

b. "Becky," from Cane (New York: Liveright Publishing
Corporation, 1951)

'Becky" characterizes the white woman as the victim of

the South's conspiracy against miscegenation. Neither Black
nor white has charity for Becky and her mulatio sons. This
fictional selection, like much of Toomer's prose, may be
difficult to read, hut it represents the rural South, and
Toomer is an important figure in the Harlem Renaissance,

c. "Harvest Song," from Cane (New York: Liveright Publishing
Corporation, 1951) -

This lament of the rural Southern field hand evokes a mood of
deep regret and hopelessness as it describes the poet's .
contact with Black life in the decep South,

d. "Cotton Song," from Cane (New York: Liveright Publishing
" Corporation, 1951)

The gSouthern dialect of *the fiecld hand and the literary music
that accompanies much of the Black poetry of the Renaissance
is vivid iu this poem whose author has been described as giving
in his poetry "a vision of the parting soul of slavery."

e. "Song of the Sou," from Cane (New York: Liveright Publishing
Corporation, 1951)

Toomer's poem offers a passionate expression of ties felt by a
son of slaves returning to the land of his forefathers'
bondage. The speaker desires to gain from the precious soil

a spiritual quality of enslaved people at this time which

he sees as the end of an epoch. There is a sense of respect
and value toward the land, as well as a sense of the speaker's
closeness to it.

ERIC
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5. Countee Cullen

a,.

"From the Dark Tower,' Poetry, Afro-American Literature
Series, Adams, Conn, Slepian, eds. (Poston: lloughton
Mifflin, 19%0)

Through images of light and darkness, of planting and
harvesting, the poet protests that the Black min will not
always be oppressed, that black is as Lbeautiful as whi.e,
aid that the Black man is waiting patiently to emerze. In

this context of color imagery, the poem can be used as a cempanion

piecce to or a reminder of MNughes' "That Word Black."
However, the black and nipght imagery might be interpreted on
a more universal level as well.

"Yet Do I Marvel," Black Voices, Abraham Chapman, ed,
(New York: Mentor, 19.8) :

While accepting God's mysterious wonders as plausiltle, still
Cullen caunnot help but marvel at God's quixolic behavior
in creating a Black poet. '

"Tneident," Black Voices, Abraham Chapman, ed. (New York:
Mentor, 1968)

This poém embodies a poignant memory of cruel prejudice
in the life of a young Black boy.

“"Heritage," Black Voices, Abraham Chapman, ed. (New York:
Mentor, 1968)

"In a moving and image- filled poem whoce beat transmits the
:speaker's emotion, the poet describes his responses to Africa--

its landscape, its animals, 'its people--the land of his
forefathers, his own heritage, though he is "One three
centuries removed/From the scenes his fathers loved.”" Torn
between his inherent allegiance to the religion and culture

of his viclent African homeland and his loyalty to Christ and,
implicitly, to western civilization, the poet wishes the

god "I served were black' and cries out '"Lord, forgive

me if my nced/Sometimes shapes a human creed" as he tries to
resolve his torment.

6. Arna Bontemps

.a.

YSouthern Mansion," Black Voices, Abraham Chapman, ed.
(New York: Mentor, 1968)

Bontemps' poem contrasts the images of a dying South which
was dominated by the aristocratic white with the "music!
of the Black man, his song and the sound of his chains.
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b. *"The Day Breakers," Black Voices, Abraham Chapman, ed.
(New York: Meutor, 1968)

o~

This very short poem, universal in apreal, suggests that the
"day breakers' of the title will break through their trap of
darkness, with the sum symbolizing the coming of new hope.

c. "Gethsemane,”™ Black Voices, Abraham Chapman, ed. (New York:
Meutor, 1968)

Taking its title from the scene of Christ's betrayal and
agony, the poet-speaker describes his cwn suffering in love.

d. "A Black Man Talks of Reaping,' Black Voices, Abraham Chapman,
ed. (New York: Mentor, 1968)

The reaping described becomes a symbol of the Black man's
oppression by whites, as what the Black man sows, the
white man reaps.

e. "Nocturne at Bethesda," American Negro Poetry, ed. Araa
Bontemps (New York: Hill and Wang, 1963)

Beside the now stagnant spring bereft of its fcrmer restorative
powers, the Black speaker laments the absence of the Saviour's
love to heal the Black man's wounds. The speaker suggests that
the Black man may have lost something "wandering in strange
lands." Feeling he cannot himself be restored in this life,
the speaker nenetheless hopes to return after decath, not here
but to Africa, his ancestral home. '

7. John P. Davis

"Tﬁe Overcoat,” American Nepro Short Stories, John Henrik Clarke,
ed. (New York: Hill and Wang, 1966)

David, the young protagonist of this short story, makes an
important decision standing at the crossroads near his home. The
decision he makes is a consequence of his experiences with the
white world, as is its effect. David miscalculates when he is
asked to summon a doctor quickly to help his dying mother. He
will not ask the white doctor for help, and the Black doctor
arrives too late.

8. Rudolph Fisher

"The City of Refuge,'" American Regro Short Stories, John
Henrik Clarke, ed. (New York: Hill and Wang, 1966)

Set in the Harlem of the early 20's, the story is an excellent
representation of Black dialect of the period. The Negro Harlem
- is characterized by Mouse Uggam, originally from North Carolina,
( B but an excellen:t student ia the ways of the Harlem milieu. King
- ' Solomon Glllls, newly arrvived from North Caroling, is a humorous
foil for Mouse's sophistication. The title refers to King
Solomon's vision of Hrrlem as a land of plenty, a city of
[ERJ!:* ‘refuge with "cullud" policemen.
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L. Art -~ The Discovery of African Art by Blacks

1. Basic forms of African art influencing Blacks
(Snurce bBook: . African and Oceanic Art, Margaret Trowell and
Hans Nevermann, eds. (New York: Harry N. Abrams, Ine,, 1968)%

a. Sculpture

1) Baluba ~- begging howls (pp. 128-129)
2} Bakuba == the line of kings statues (pp. 174-175)
3) AKﬁA-fBA Figures (p. 92)
4) Bakota -- reliquary figures (pp. 152-1535
~5) Benin, Nok, Ashante ~-- sculptures, the ancient (realistic)
forms (pp. 159-173)
€} Senufo -- southern style (p. 110)
b. Masks
1) Baga -~ NWIMBA mask (ps 51)
2) Bajokwe —-:ngle'and female masks (ﬁp. 28-29)
3) Bambara =-- CHI-WARA dance headdress (pp. 74-81)
4)" Benin -~ ivory mask
5) Mende -~ Bundu society mask, only worn by women (p. 35)
J6) Bakwele == (pp. 46-47)

¢c. Other arts (pp. 183-201)

D

2)
3)
4)

Textiles =~

a) Batik

b) Woven fibers

Wall paintings

Wall plaques =-- Benin Bronzes
Doors, etc.

Headrests == Baluba (p. 140)

#It should be noted that the literature in this particular book is brief,
understandable and very accurate. This book alone could furnish the material

for the entire unit.
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Influence of African art on modern Western art

)

2)

Background

a) First African art in Europe (1890's-1700's)
regarded as "souvenirs''; as "objects™ without art

b) Artists' discovery of these as curiosity pieces, as
novelty of approach to human figure

c) Outward appearances copied in works of Picasso,
Matisse and Braque

Wo?ks to be viewed

a) Ngi society mask (p. 44)

b) Fang and Baule mask (p. 44)

c) OTOB0O water spirit-Ibo (pp. 90-91)

d) Ngere Dance Mask (p. 66) -=- collage technique
e) Bafum (p. 53)

f) Batekwe and Wabembe (pp. 48-49)

g) Kifwebe-Basonge (pp. 54-55)

h) Fang reliquary head (p. 154)

i) Works by Picasso, Matisse, Braque chosen by the
art or classroom teacher

Guideline questions

D

2)
3
4)

5)

What does the art of Benin have in common with
certain kinds of Western art?

What are the basic mdterials used in African art?

What are some of the purposes for tribal sculpture?

What is the unique relationship of African art to
African society?

How are most African artists trained?
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C. Music == A Survey of Jazz
~~ . 1. Origins of Jazz
a, Suggcested Recofdings (for entire unit)
1) Early jazz

a) Music of New Orleauns, Vol. I, Folkways FA24%1

b) 'The Great Louis Armstrong, with King Oliver's
Creole Jazz Band, Orpheum ORP1053

2) Jazz in the 20's

a) The Louis Armstrong Story, Vols. 1-4, Columbia
851-854

b) The Tmmortal Fletcher Benderssca, Milestone MLP2005

c) Duke Ellington: The Beginning, Decca DL79224

b. Notes

1) Jasz, contrary to popular myth, cannot be said to have
had a birthplace, a birthdate, or even very precise
parentage.

a) Jazz orlgins are so mixed that no single factor
can account for its arrival on the American scene.

b) It grew out of the Black experience in America.

2) New Orleans was not the "birthplace of jazz,"
as the songs and stories say, but the music and musicians
of New Orl:-ns in the early 1900's were strong factors
in its development,

a) Negro and "Creole" (mulatto) marching bands were
. very popular in New Orlcans and usually modeled after
European bands exactly, yet innovative,

b) The return of funeral procession to tcown often featured
a radically altered version of a march or hymn
tune such as "When the Saints Go Marching In,"
in rhythmic and snappy versions.

c) Negro musicians played in other settings sucli as
night clubs in Negro sections with a raucous, free

*  and wild style, far removed from the retired style
uf the Creoles.

(:7 d) New segregation laws forced Creoles into greater
: ) contact with instrumental styles of the Neg:o,
stimulating growth of jazz,
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3) Very early bands were small, playing a mixture
of styles-~dance, blues, march and rag- -with
simultaneous improvisation giving the music a
rather wild polyphonic character,

4) White musicians heard and copied the styles of
these i novators,

2. Jazz in the 20's ~-- Notes

a, The cloging of the Sturyville section of New Orleans in
. 1917 caused many Black musicians to move to other
cities, among these King Oliver, who moved to Chicagzo wheve
he enlisted Louls Ammstrong, another Mew Orlcans man, into
his band, the two advancing jazz tremendously.

b, Chicago was for a time the foremost jazz center, whero
many white musicians were first exposed to jazz
plyed by Bla- «s,

c. In the mid 20's, New York became the scene of the .
most important jazz developments with Harlem the center of
jazz activity. Negro clubs, frequented largely by white patrons,
thrived. .

d. When Louis Armstrong came to New York to join Fletcher
Henderson's orchestra, he stimulated a major development
in jazz, infusing a strong "hot" flaver into this
group, which was essentially a dance band. Armstrong's
‘influence changed it into a jazz band, a pattern repeatad
in many o:her bands.

e. These big bands featured arrangements which allowed for

' individual improvisation. The polyphonic extemporization
of the New Orleans style had evulved into arranged bLig-
band jazz. .

f. Black jazz-bends flouvished, notable zmong them
_Henderson and Duke Eilington, the latter representing the
‘the best in Black big band jazz and ushering in the
swing era,
3. Suggested Areas of Discussion (for entire unit)
a. The "New Orleans" style, as represented ia the recordings

b, Jazz as a creation of Black musicians

c. The Black-white dichotomy in the jazz world of the 20's

ERIC
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D. Films and Filmstrips
( 1. Harlem Wednesday (10 minutes, color, Storyboard Productions,

Contemporary Films, McCGraw Hill, 330 West 42nd Street, New
York, New York 10036)

Paintings and sketches by Gregorio Prestopine are arranged
to suggest the various activities of an ordinary Harlem day
cet against a wmusical background. The art and music
illustrate the caramel candy-=-lemon, lime, gall existence
of the people, the dual nature of Harlem life.

2. YFreec at Jast (30 minutes, b/w, from serics HISTORY OF TIIE
NEGRO PEOPLE, 19565, Indiana University Audio=-Visual Center,
Bloomington, Indiana 47401)

This part of the series of nine films originally produced

by NET traces the history of the American Negro from cmanci-
pation to the end of World War IT. Using dranatic readings
from the works of Frederick Douglass, Booker T. Washington,
W.E.B. DuBois and llarcus Garvey, it examines such eras as

the depression and the end of the so~called Negro renaissance
of the twenties. '

3. African Art and Culture (3 color sound filmstrips, Teacher's
Guide, Catalogue No. 306, Warren Schloat Productions, Inc.,
' Pleasantville, New York 10570) :

This series of color sound filmstrips introduces the

student to centuries of African art and culture. Illustrated
are accounts of ancient civilizations at Benin, Wimbuktu,
Zimbabwe, Egypt, the Sudan and Ethiopia, as well as compariscons
with such noted Western artists as Picasso, Braque and
Modigliani. Also included are works of art in the early
colonial period--masks, fertility dolls; ~Aucestor figures.

. (:
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I11. Sugpested Approaches and Tcaching Strategies

A. Thematic comparisons and contrasts
1. Two warring éouls in one dark body
a. Claude McKay
1) "The Negro's Tragedy"
2) "If We Must Die"
3) "The White House"
b. Countee Culleﬁ
1) “"Iuncident"
2) "From the Dark Tower"
3)  “Yet Do I Marvel®
4) "Heritage"
c. Jean Toromer
1) "Bona and Paul"
2) '"Becky"
3) “Harvest Song"
d, Arna Bontemps
1) "Southern Mansion"
2) A Black Man Talks of Reaping
3) “Noct;;ne at Bethesda"
e. Langston Hughes
“"As I Grew Older"
f. John P, Davis . -
"Tbe Overcoat"
2. The tragedy of Black subjugation
a. "The Negro's Tragedy" .

b. "rhe White House'
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“If We Must Dice"

"Harvest Song"

"A Black Man Talks of Reaping"
“Southern Mansion"

"The Overcoat"

"Bona and Paul"

"Becky"

Positive assertion of Blackness

[X: 9%

“Jazzonia®
"Dream Variation"
“"The Negro Spcaks of Rivers"

Marcus Garvey, '"DBlack Man, You Shall Be Great Again,"
and "Speech at Liberty Hall"

"From the Dark ‘Tower"

"Song of the Son"

Duality of the Black writer

a.

Claude McKay

1) Poet of the Black Plight == "If We Must Die"
"The Negro's Tragedy"
“The White House"

2) The Poet=-Artist -- “The Harlem Dancer"
"Tropics of New York"

Arna Bontemps

1) Poet of the Black Plight == "The Black Man Talks of
Reaping"
"Southern Mansion"
"Nocturne at Bethesda"

2) Poet~universal artist =-- “"The Day Breakers"
: "Gethsemane"
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¢. Langston Hughes

1) Black Plight =-- UAs I Grew Older"
' "In Love with Harlem"

2) Biwck Pride ~- “"Dream Variation"
"The Negro Speaks of Rivers"
"Jazzonia"
d. Jean Toomer
1) Black Plight -- “Harvest Song"
"Bona and Paul"

YBecky"

2) Black Pride -- "“Song of the Son"
"Cotton Song!

5. Views of Harlem
a. "Jazzonia"
b. "The MNarlem Dancer"
c. .“The City of Refuge"®
d. "In Love with ﬁarlem"
6. Herita-e
. a, African
1) "Heritage"
2) "The Negro Speaks of Riveré“
3) “"Nocturne at Bethesda®
4) Speech at Liberty Hall
b. Plantation, rural
1) “Harvest Song"
2) "Song of the Son™
3) "Southern Mansion"
4)  "“Cotton Song"

5) Not Without Jaughter

c. West Indian

"Tropice in New York"
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7. Rural vs, urban views
a., Rural
( 1) Jean Toomer -- "Becky"
"Harvest Song!
“"Cotton Song"
"Song of the Son"
2) Arna Bontemps -~ "The Black Man Talks of Reaping"
"Southern Mansion'
3) John P. Davis == "The Overcoat"
4y Langston Hughes -~ Not Without Laughter
b. Urban
1) Langston Hughes -- "Jazzonia"
"In Love with Harlem"
2) Rudolph Fisher =- "The City of Refuge!
3) Jean Toomer == "Becky and Paul"
4)  Claude McKay -=- "The Harlem Dancer"
"Tropics in New York"
"The White louse"
B. Suggested Activities
1. Writing Assignments
a. Comparison and contrast .papers on themes, authors, tones,
b. Creative writing assignment on students' own heritage
or warring soul, ) :
c. Writing of poem with jazz background.
2. Collateral Reading
a., The Autobiography of an Ex-Coloured Man, James Weldon Johnson
b. Fire in the Flint, Walter A. White
' ¢. There Is Confusion, Jessie Fauset
d. Home to Harlem, Claude McKay
3. Library Research (use of poetry, essay, short story, z2nd

periodical indices)

a. Report on magazine, The Crisis
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b. DBiographical reports on Hughes, McKay, Toomer,
James W, Johnson, Bontemps, Cullen, others

c. Study ol Black political figures of the 20's, c.y.
Marcus Garvey, Walter White, A, Philip Raadolph

d. Report on Harlem in the 20's (work opportunities,
night life, food, music)

4, Classroom Enrichment

a. Record of God's 'Irombonres, James W. Johnson

b, Showing Harlem Wednesday in conjunction with writers!
views of Harlem ("In Love with Harlem," "The Harlem
Dancer,"” "The City of Refuge," "Jazzonia")

c. Slides of African art
5. Fiela Trips
a. Jazz or dixieland concert
b. Current African art exhibit, if possible

¢, Museum of Natural History, permanent collection of
African art

d. Visit to Countee Cullen Dranch, New York Public
Library, to see Schomburg Collection of manuscripts
and books
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SAMPLE LESSON PLAN

MUSIC =~~~ UNIT II

Objectives

A. To introduce the student, through a listening experience, to
the arcas of jazz treated in Unit II

B. To provoke thounght and discussion about jazz, bot as music
and as an outgrowth of the Black experience

Materials

A. The recordings suggested in the syllabus, or others chosen
by the music teacher suitable for use in this unit

B. Record player

Possible Presentation

A.

B.

CO

D.

E.

Playing of selected examples from cach recording

Discussion of each selection after it is heard, with the
addition of pertinent historical material

Discussion of points for the student to listen for in the music
Replaying'of each selection

Further discussion and exchange of reactions to the music

Follow up aad Enrichment

A.

Reading of Langston Hughes' "Jazzouia"

1. Determining what"elements of jazz and instrumental sounds
are exemplified in the poem (musical background for reading)

2. Writing of poem in jazz form
List of additional recordings to be heard

Sources of biographical material on jazz artists important to
the unit

Sources for further historical and thenretical information
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A. To understand the Blacl writer's choice of literaturc as a
weapon expressing the disillusionment and angev of African=~
Amcricans

B. To see Richard Wright as the central figure in enunciating
a blueprint for the future Black writer

Suogested dMaterials

A. Literature

1. Richard Wright

a.

Native Son (MNew York: Harper & Row, 1940, Signet, 1964)

This naturalistic novel consists of three Bools that
describe Bigger Thomas' life in the Chicago ghetto.

Kook I, "Foar," deals with a murder; Book II, "Flight,"
describes Bigger's flight and capture; Book I1I, '"Fate,"
depicts the trial and American justice, for this victim.
The novel, one of America's hest in the twentieth
century, mirrors Bigger's deepest expericuce as a Negro--
his distrust of whites, his feelings of oppression, his
his Negro nationalism, his humanitarianism.

Black Bov (New York: Signet, 1951, 1964)

As Native Son is set in the North, so BElack Bov, Wright's
unforgettable autobiography, is set in the "Black Belt"
of the Deep Soutrh, before the writer's migration to

the northern urban centers. In his record of his child-
hood and youth, Wright portrays vividiy the various
dominant members of his family, the desperate poverty
and spiritual hunger he suffered, and the white racist
society that ever surrounded him. It is a portrait of
an artist and a spirit, a portrait etched sharply in

the reader's mind and heart,
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"the Ethics of Living Jim Grow: Au Autobiographical
Sketch,"™ Black Voices, Abraham Chapman, ed. (New Yourk:
Mentor Book, 1968)

This autobiographical selection explains the twolold
lesson Jearned by the author in his Jim Crow education.
After moving frow Arkansas to Mississippi, Wright lived
in the heart of the lecal Black Belt. 1ilis move, he f{felt,
was linstructive, because as soon as he had contact with
the whites, his vision becane divided between his dreams
and realities. A Southern Negro had much to fear after
sunget, cspecially in a white neighborhood, for he was
easily recognizable and therefore likely to be mistreated,
Wright's Jim Crow education was divided: in Mississippil
it was brutally and subtly cruel; but when Wright moved
to Memphis, it became dishonest insofar as he learncd to
lie, to steal and to dissemble -~ to play a dual role,

Excerpts from "Blueprint for Negro Writing," Soon One
Morning, Herbert Hill, ed. (New York: Alfred A. Knopf, 1962)

The Negro writer, Wrizsht feels, has to add a vew dimeusion
to his art. 1In addition to writing about his own personal
experiences, he has to include elementis which would help
formulate, "change and transcend" the nationalist character
of the Negro., The Black writer musi "create values by
vhich his race is to struggle, live and die...." Wright
feels this can be achieved by a Marxist vision of society.
In 1945, eight years after this article was written, Wright
resigned from the Communist Party and went into exile,
never to return to America. ‘

"Big Bcy Leaves Home,' Uncle Tom's Children (New York:
Harper & Row, 1940)

The boyish play depicted in tle pastoral setting during
the opening scenes of Wright's story only heightens the
final terroxr and horror of Big Boy's hair-raising escape
in the shadow of his friends' brutal deaths. Certainly
"Big Boy Leaves Home' offers one of Wright's most harrow-
ing and poignant accounts of Black Southern life. What
relief accompanies Big Boy's successful escape is tempered
by the question of what this abruptly matured boy might
find in the promised land of the North,
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f. YLong Rlack Song," Uncle Tom's Children (New York:
Harper & Row, 1940)

Although the stury opeus with a depiction of the mounotony
of rural Black life in which time is irrelevart, the final
scene powerfully reveals the horrifying aspect of this
lifc. In spite of the protagonist's torturous, but suc-
cessful efforts to acquire some farm land, and thereby
gain some independence and respect, his death painfully
shows the treacherous hind in which Black men live, Silas
is virtually helpless, for if a man cannot protect family
and property, what can he do? He chooses the Black man's
all-too~conmen alternative of, a proud death for the Black
man and fights to his unavoidable end.

g. "Firce and Cloud," Uncle Tom's Children (New York: llarper & Row, 1940)

"rire and Cloud" offers the wmost triumphant note for the
Southcern Black man in the collection. Although the rural
Southern setting and the white and Black characters por-
trayed are similar to those in o'her stories, and although
the brutality and horror pervading Blick existence are
poignantly evident in the story, the @lack community suc-
cessfully confronts the oppressive white governmnutal
struzture and survives., Wright in!roduces a new =2lement
into his picture of the racial situation, that cf a
socialist allisnce between Blacks and poor Southern whites
in an attempt to improve their equally cesclat< conditions,
He apparently is supporting such an alliance iz "Fire and
Cloud," an alliance which had historical significance to
Blacks during the 1930's, one later denounced by them.

h. "Bright and Moraing Stec," Uncle Tom's Children (New York:
Harper & Row, 1940)

Here Wright offers a more personal depiction of the
emergent socialist alliance between Blacks and poor
rural whiies, However, this story indicates in a way
that "Fire and Cloud" does not, that the aggressive mo-
tivating force provided in socialist philosophy offers

a replacement for Black Christian beliefs for many young
Black people. Thus, An' Sue, =-he boy's mother, begins
to realize whet is almost a new religion in her son's
socialist beliefs, a religion which is for her, neverthe-
less, mingled with her old Christian beliefs. "Bright
and Morning Star" shows a more common form of triumph
for the Black Southerner, the triumph of a proud death
in the face of bruial trealment., The story grips the
reader emotionally and rings of reality for the Black
man in the South.
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i. "Petween the World and Me," Black Voices, Abraham Chapman,

ed. (New York: Mentor Books, 1908&)

Wright's frightening poem is based on the Rlack viztim's
experience. There is in it the Rlack wman's fear, his
search for escape, and his incevitable capture and face

at the mob's hands., Thus the narrator, in the final line,
describes his condition: "Now 1 am dry bounes and my face
a stouy sirull staring in yellow surprise at the sun..."
Wripght's protest against inhuman treatment exists in the
facts of the scene, and the title of the poen conveys the
theme: the alicnation of the Black mrn from his brutal
environment. The poem also expresses what Wright later
told his biographer: "Onc lynching is the mutilation and
murder of countless Black men North and South.”

Margaret Walker, "JFor My Pcople," Black Voices, Abraham

Chapman, ed. (New York: Mentor Books, 19Y68)

Miss Walker is asking for a new ecarth, another world, and

a new race of men in confrol--all for her pcople of the rural
South and of the urban North., ller unique poetry form is in
short, terse paragraphs which describe the hardships of both
segments of Black society in America,

Melvin B. Tolsen, "Dark Sympheny,' Llack Voices., Abraham
Chapman, ed. (New York: Mcntor BLooks, 1908)

The Black man's search for Self in the American milicu--from
the early days of slavery to the ecarly forties and Buchenwald--
is the poem's theme. The poem is exciting to read, but because
of its many literary and histerical allusious, as well as its
form, the teacher will have to do much research and planning
before attempting to present it to the class.,

Arna Bontemps, "A Summer Tragedy,' Black Voices, Abranam
Chapman, ed. (New York: Meutor Books, 1968)

Bontemps tells a tragic and highly suspenseful short story
of an ailing, elderly Southern Black sharecropper and his
frail, blind wife. The couple makes claborate preparations
for a departure from their home of forty-five ycars., As they
dress for their journey aund travel down the 'pencil mark"
road in their ancient jalopy, they review their lives. Their
destination climaxes their life of futility. The reader can-
not help but be moved,
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John llenrik Clark, '"Ihe Boy Who Iainted Christ Black,"
Right On! ¥radford Chambers and Rebecca Moon, eds.
(New Yorlk: Mentor Books, 1970)

Talented Aaron Crawford, "the smartest boy in the Muskogpce
County School-~for colored children," presents his teacher
with a portrvait of Christ painted black. Surprised but
pleasced, the teacher and principal display Aaron's picture,
along with the best work done by students, on commencenent
day. The visiting white supervisor rcacts with shock and
anger at sccing the picture and demands to know its creator.
Aaron admits to his work and explains its rationale, his
response giving the Black principal the courage to stand
up with pride -in his heritage, to his supervisor., This
simple, uncomplicated story will appeal to many students.

Langston Hughes, "On the Road," Laughing to Reep from Crying,
(Now York: lNlarold Ober Associatces, Inc., 1935, 1952), also
Fiction, Afro-American Litcrature Series, Adams, Cenn,
Slepian, eds.(Boston: Houghton Mifflin, 1970)

Sargeaut, a poor but powerfully built Black man, asks for

food at a white parsonage. Refused, he seeks shelter in the
church next door, trying to break down the doors when he finds
them locked against him. Assaulted by the police, Sargeant
lapses into uncensciousness and dreawms he has pulled down the
church with the piliars to which he has clung, and that the
statue of Christ has come to life. When he awakens, he finds
himself in jail, the oppressed Black, victim of white racism,
€till he insists, "I'm gouna break .down this door." Hughes'
tale is gripping and at the same time satiric and sophisticated.
It can be paired with the Clarke story for contrast in treatment,
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Art

"hey were facing rvealitiesy they were relieving the burdens of
living, they were chronicling, Interpreting and sometimes trans-
forming. 1In doing so, tiey were wmeeting the needs of their own
people=--und the ultimate test of any work of art is its value to
the socicty in which it is produced, not its reception hy the
galleries.... Universal art docs not arise from the intentisnm to
be universal: it is sifred oul of decply rooted community art.
“rhe artist must work in contact with socicty, but that contact
must be an intimate one.” (Henry Moore).... The Negro artist is
fortunate in belonging to a definite group organized as regional
communiticesy and within the group is a pulsing folkart, and per-
vading vurgencies of wmythology, conditions, circumstances, and
viewpoints, for absorption, transformation and return to the group
as works of art." (Cedric Dover, American dNeuro Art, New York:
New Yark Graphic Press, 1960)

“"The artist must be the medium through which humanity expresses
itself, 1In this sense the greatest artists itave faced the realities
of life, and have been profoundly social....An intense, cager, devo-
tiou to present-day life, to study it, to help relieve it, this is
the calling of the Negro artis:z." (Romsre Bearden)

1. Artists and Works (All page and plate refciences are to
American Negro Art.) ’

a. Malvin Johnson (plate 30)

b. Hale Woodruff (plate 50, plate 39, Countee Cullén)

¢. Archibald Motley (plate 52, Stomp)

d. Alan.Crite (plate 53)

e, Charles Alston (plate 27)

f. Aaron Douglas (plates on cover, etc.. Aspects of Negro Art)

g. Augusta Savage, "Lift Every Voice," (plate 72). Originally
to describe Negro music but goes beyond to ollustrate
James Weldon Johnson's '"Negro National Anthem"

h. Richard Barthg

1. Sargent Johnson

j+. Charles White

k. John Biggers“

1. Jacob Lawrence (most significant protest painter)
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Significant Events of Period that Fostered Work

a.

Works Progress Administration

Extender of audicnces; developer of sccurity from want and
equally crushing millstone of financial success; salisfaction
of wurking together for comnmon geod, without losing individ-
uality- establishment of internationally significant Awerican
art 7

The World's Fair, New York, 1938

Augusta Savégc "1Lift Every Voice"

Exhibition of American Negro Art (1851-1940). Chicago, 1940
1) William Artis

2) Robert Blackburn

3) Selma Burke

4) Elizabeth Catlett

5) Wwilliam Carter

6) Aldzier Cortor

7) TFred TFlemister

8) William Jennings

9) Lois Mailou Jones

10) Jaceb Lawrence

11) Edward Loper

12) Hughie Lee-Smith

" 13) Charles White

14) Ellis Wilson
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1. Big Bands of the 30's

ide

b.

Suggested Recordings

1) Lester Leaps In (Count Basie), Epic LG 3107

2) The Fllineton Era 1927-40, Ceolumbia CL 3L39

Notes

1) The growth of the big bands led to the Swing Era. Jazz
was split raclially, as i had been from the early days.
The Negro bands which grew out of the 20's were forceful
innovators,

2) White bands, such as Benny Geodman's, captured the
public's autention. Sometimes arrangers for these
bands were Black, like Fletchoer lHenderson who worked
for Goodman., White bands werce far more successful
commnercially than Black bands., The slick commercialism
of these bands cventually brought swing to an artistic
dead ecnd.

2, Jazz after World War II

ae

Suggestcd Recordings

1) The Be Bop Era, RCA Victor LPV 519

2) Groovin' High, Gillerpie and Parker, MG 12020
3) Miles Davis, Capitol T 762

4) Art Blskey-Horace Silver, Bluenote 1518

5) The Definitive Jazz Scene, Vols. 1-4, Impulse A 9101

Notes

Developments in jazz after World War II until the present
have been too numercus and complicated to outline fully,
In general certain trends can be outlined.

1) In the 40's jazz musicians turned away from big bands
to smaller ensembles., Experimentation brought about
exciting developments, Greater rhythmic complexity
evolved, along with a greater melodic freedom. Instead
of simply improvising upon a melody, as had been the
practice, solouists begen improvising variations on the
harimonic structure, and varying, altering or substituting
chord patterns. The style was "be-bop" and its prime
exponents, like Charlie Parker, Dizzy Gillespie, and
Thelonius Monk, were Black,
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2) "Cool" jazz was a term applied to the work of many
nusiciars, white and Black, of quite different styles,
The term is hard to define, but might be said to denote
a certain subtlety and restraint of approach. DBlack
musicinns like Miles Davis and John Lewis of the
Modern Jazz Quartet were important figures in tle
"cool" jazz of the 50's.,

3) A recaction against the "cool" school occurred in the
"hard bop" or "funky" movement. Led by Black musicians
"hard bop" sought to return tothe Black, blues-oriented
roots of jazz. Blues and gospel influences were vaory
sitrong in the music, along with a heavy, hard-driving
approach,

4) Black jazz musicians expanded jazz resources tircmendously
in the 60's., Men like Ornette Coleman and the late John
Coltrane removed nearly all restraints of regular rhythm,
form, or even tonality, Their music is daring, innovative,
and distinctively Black.
3. Suggested Areas of Discussion
a. The constantly evolving nature of jazz
b, The future of jazz

c. The role of white musicians in jazz

d. The relationship of jazz to other contemporary forms of
Black musical expression

Di Film

I. Blind Gary Davis (12 minutes b/w, Contemporary-McGraw Hill,
330 West 42ad Street, New York, New York 10036)

The famous blues artist plays his blues and religious songs
against a background of the streets of Harlem, a Harlem he

has never seen. The film evokes the urban scene, the deso-
lation and poverty of the depression era against the back=
drop of the singer's plaintive songs. It may be a trifle long,
and the narration and songs a bit difficult to understand.

2. Date with Dizzy (10 minutes b/w, Brandon Films, 221 West S57th
Streec, New York, New York 10019)

The famous jazz and be-bop artist records commercials, mpro-
vising in his inimitable style. The film brings Gillespie
into the present era musically and demonstrates his special
charisma,

ERIC
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Diary of a Harlem Fomily (20 minutes b/w. Indiana University
Audio-Visual Center, Bloovmington, Indiana 47401)

Gordon Purks' photographs depict the poignant plight of »ne
family living in Black Harlem as they reveal the desperace
environment, restrictedl job opportunities, inadequate educational
background, and the violence and anger that can result from

thesc conditions, While the film is more contcmporary than

the pcriod, the situation is onc not dissimilar from the South
Chicago ghetto that produced a Bigger Thomas,
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Sugzeested Teaching Approaches and Stratcegies

A. Thematic Strands

J. Use of core book with accoinanying selections

a., Combination i#]

1) Materials

2)

Native Son (12th grade)
"Between the World and Me"
"Big oy Leaves Home"
"Blueprint for Negro Writing!
“for My People”

Discussion aud activitics
a) Contrast and comparison of Northern and Southetrn views
b) "Big Boy," a. embryonic Bigger Thomas

¢) Question for discussion: How well does Wright
follow his own blueprint?

d) Writing assignment of rcaction paper to "Blueprint
for Negro Writing": Should all writers create
values by which their race or nation is to
struggle, live and die?

b. Combination #2

1) Materials

Black Boy (l0th, 1llth, or 12th)
"The Boy Who Painted Christ Black"
"Ethics of Living Jim Crow"

Discussion

a) Pointing up contrast of reactions of students and
administrators to felt pressures of their socicty
as evidenced in graduation sequence in Black Bey
and in "The Boy Who Painted Christ Black"

b) Using essay, "The Ethics of Living Jim Crow" and
applying it to Black Boy and the short story
(Some of Wright's stories in Uncle Tom's Children
might also be used here,)
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c. Ccombination #3
1) Materials

Uncle Ton s Children (11th, 12th)
YA Summer Pragedy!

"Between the World and Mce"

"The Bthics of TLiving Jiw Crow"

2) Discussion
Emotional impact from a variety of tones and
situations related to the Black man's exper-
iences in the South

2. Contrast of rural South and urban North

a., Materials (sclcections from those below)

Rural Urban
Black boy Native Sen
Uncle Tom's Children "0n the Poaad"

"Ethics of Living Jim Crow"
"Between the World and de"
"A Summer Tragedy"
"The Boy Who Painted Christ Black”
b, Discussion and activities
Comparing and contrasting rural and urban views of Black life
3. Transition pieces suggesting migration

a. Materials

"Ethics of Living Jim Crow"
"Big Boy Leaves Home"

Black Boy

b. Discussion

Motivation for,advantages,and dangers to the Black man
in leaving home

{
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Use of tHughes! sclections in each unit to show hoew he
reflects the developing Black experience in content and
in tone

k., Suggestaed Activities

1.

ki

Collateral Reading®
a. Novaels

Black Thuader, Arna Bentemps

Their Fyve: re Watching God, Zora Neale Hurston
0llic Mirs, Wiley Henderson

Blood on the Torge, William Attaway

b. Plays

Muiatto, Langston Hughes
Act IIT, kig White Fog, Theodore Ward

c. Biography
Richard Wrigzht, Constance Webb
Writing Assipnments
a., Comparing Wright witﬂ another author of the period

b. Comparing the philosophies of the artists of the period
and Richard Wright's blueprint for Negro writers

c. "A Youthful Odyssey" or "Flight' -
essay or poem on leaving home

Library

a. Rescarching iives of Black artists and/or musicians
or significant Blaciis of the 30's

b. Black dramatists of the 30's

c. Richard Wright and the communist experience
d. Critical assessments cf Richard_Wrighf
Classroom Enrichment

Showing of f£ilms in conjunction with music portion
of unit

Additional collateral reading for this unit might include
protest novels and plays of the depression years by other
than Black writers or views of Blacks by various writers
of the period.
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SAMPLE LESSON PLAN

LITERATURE

Lo Objective

To involve students before roading a literary worlk by having them
decide the course of action they would tale in wvarious situaiinns
confronting ihe protagonist

IT.  Materials
3 x5 no.e cards and texts

IIL. Procedurek

A. 15-20 key sitnations from work (s) summarized on 3 x 5 cards
to wnich the protagonis™ responds, these to be presented to
individuals or pairs of students for them to determine what
they would do (Note: This is particularly good for Black Boy
and for che various short stories in Uncle Tom's Chi]..’_'lr(‘r.—:._‘.mt‘
may be less appropriate [ov presenting Wative Son, especially
to more mature groups.).

B. Recnacting or discussion by students of their dJecisions
1V, Follow up

Giving page refercnces in book to see what the protazonist acrually
did when confronted with these situvations and comparing perspectives.,

Q )

[ERJ!:ased on Murcia Pitcole's "Bilack Loy and Role Playing: A Scenario for
EEEERoading Success,' English Journal, November, 1968
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Objectives

A. To recognize the Black man's ambivalence in pursuing the
prescribed roles for success in the mainstream of American life

B. To explore the frustration of the Black man in asserting
his individuality during this period

c. To examine the outsider's predicament and varied attempts
to become a part of his society (and thus to function
as America's existentialist hero)

Suggested Macerials

A. Literature

"I am an invisible man. No, I am not a spook like those who
haunted Edgar Allan Poe; nor am I one of your Hollywood movie
ectoplasms. I am a man of substance, of flesh and bone, fiber
and liquids=-~and I might even be said to possess a mind. I am
invisible, understand, simply because people refuse to see me.
Like the bodiless heads you see sometimes in circus sideshows,
it is as though I hzve been surrounded by mirrors of hard,
distorting glass. When they approach me, they sen only my
surroundings, themseclves, or figments of their imagination--
indeed, everything and anything, except me." (Ralph Ellison,
Invisible Man, New York: Random House, 1947)

1. Ralph Ellison

a. Prologue and selected excerpts depicting various scenes
from Invisible Man ’

1) Prologue

Here the narrator speaks from the undérground, a
Mdark hole'" illuminated by 1,359 lights supplied by
the Monopolated Light & Power Company. Why hc is
there is not yet revealed, but the speaker explains
the idea of invisibility, and the reader knows the
point of his “memoir" will be iiluminated as his

experiences are recorded.

2) Chapter One

The first chapter defines the social system in the
South which fosters the idea of invisibility and re=-
counts the young protagonist's speech to the Southern
town's leading white citizens. The topic of his
speech, humility as the secret of progress, is praised
while his fellow Blacks are humiliated in a traditional
ritual where they are pitted against each other in a
battle royal.
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3) Chapter Six

This chapter explores the natLure of Southern Negro
colleges and the character of their administrators,
with the protiaponist as part of this enviromment
just before he migrates North.

4) Chapter Sixteen

this chapter investigates the character of the
Communist Brotherhood in the novel and shows the degree
of its influence upon Blacks. It places special
emphasis on the protagonist's feelings and role

in the Drotherhocod.

5) Chapter Seventeen

Two opposing forces in the Black community are
explored in this chapter--the Brotherhood and the
Nationalists. The author views the dilemma of the
Black lear=2r in deciding hLiis loyalties and his
rclationship to the two groups.

6) Chapters Twenty and Twenty-two

These chapters reveal the conditions surrounding the
disillusionment of Blacks with the Brotherhood and the
Rlack community's needs that the Brotherhood neglected.

7) Chapﬁer Twenty-~five

This chapter shows Blacks in ghetfos responding to the
violence and oppression in their lives by rioting.

It defines the resolution of the invisibility dilewma
by the protagonist, as well as his assessment of his
former attempts to find a positive identity.

8) Epilogue

Here the reader understands the protagonist's explana-
tion of his negative identity and his choice of in-
visibiliiy. The "pilogue explores the possible
societal implications of his final statement, '"Who
knows but that, on the lower frequencies, I speak

for you?" and the validity of this statement in the
context of the novel,.

b. "Harlem Is Nowhere," Shadow and Act (New York: Signet, 1966)

Ellison's essay degcribes the Harlem scene and its"psychological
character~=-a character that arises from the impact between
the urban slum conditions and folk sensibilities." Ellison
says that the Negro, at this time, uses the phrase, "I'm
nowhere,”" to characterize his unstable, unrecognized place
in society. - Interestingly enough, the point.of reference
Q for this unpublished essay is a basement clinic, the
ERIC "underground" Lafargue Psychiatric Clinic, servicing the
‘ victims of a hostile world.
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c. "Flying Home," Fiction, Afro-American Literaturc Scries
(Boston: Houghton Mifflin Co., 1970) and American Negro
Short Stories, John Henrik Clarke, ed. (New York: Hill
and Wang, 19£6)

Todd, a traincer pilot, has been unhappily secking white
men's appreciation of his ability, while constantly aware
of their fickleness. As a result of a plane crash in a
f,outhern meadow he meets an old Black man from the region,
who sends his young boy to get help for the flyer. The
"help" he receives gives him new insight and identification
with his Black brothers. To the white men in the story, he
possesses no individuality.

d. "King of the Bingo Game," Fiction, Afro-American Literaturc
Series (Boston: Houghton Mif{flin Co., 1970)

A pooir Black man attends a bingo game to win money for
his wife's medical expenses. He wing an opportunity

to spin the eleceric roulette wheel for the cash prize.
Drunk with powven he keeps his finger on the bution to
keep the wheel spinning, believing that he controls his
fate for as long as the wheel continuss. Because he
refuses to relcase the button, he is forcibly removed.
The wheel stops ai the winning number, too late for him
to collect.

Richard Wright, "The Man Who Lived Underground," Eizlit Men
(New York: World publishing Company, 1961, Pyramid, 15389)

Wright's novella offers a searing statement altout the nature

of American society for the Black man, in this case for a

Black protagonist who is unjustly forced to flce for his

life from the police and, literally, to move outside the socie-y
in order to survive. From his makeshift home in a sewer cave
beneath the city, this wman not only perceives many inequitable
aspects of societal life, but manages to use these aspects to
sabotage the system which has falsecly indicted him, Tt is

only when he reenters life above ground that the treacherous,
self~protective network of the socieiy becomes inescapably
evident., 1In spite of the hints many characters make about the
protagonist's insanity, one wonders whether he is not a

healthy reflection of the society which has accused and trapped
him,

William Demby, Bectlecreek (New York: Avon, 1967)

The existential novel Boctlecxcck, with its theme of alienation,
condemns sharply all of American culture for bein, empty and
destructive. The novel suggests the basic uniiy o[ human
experience-~-not just the white ar Black experience. Mr. Demby
transcends color iu this 1950 novel in which three protagoniscs
exist within a stagnant Lown which creates a "death-grip" for
its inhabitants, Iill Twrapp, a white recluse; David, a young
Black man; and Johnny, his nephew, live unfulfilled lives becausc
Beeilecroek is a place where life crawls, with a kind of insect-
like loathsomencss. Southern Beetlecreck is also a town where
good and evil are not distinguishable, and, thus at the end of the
novel, the good deeds of Bill Trapp arc misunderstood and he dies
viclenilv,
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Frank Yerby

a,

Langston Hughes, "Dream Roogie," Black Voices, Abraham Chapman,
(New York: Mentor, 19468)

ed.

“"Homecoming," American Negre Shori Stories, John
Renrik Clarke, ed., (New York: Hill and Wang, 1966)

Sergeant Willie Jackson, the epitome of the New Negio,
returns from the Tacific Theater of War to the South.
Willie's rcality is that he has grown iaside, as well
as physically, and thus is unable o adjust to his
boyhood home. Only through the intervention of a white
man, Colonel Bob, and the Army is Willie rescued [rom
the anger of a Southern white mol., The story is a good
example oy the changing values of the Blacks following
World War II.

"The Fisher's and the Poet's Hands," Ameri~an Negro Poetry,

Arna Boutemps, cd, (New York: Nill and Wang, 1963)

The poet, using bitter humor, reveals the anguish of his

strugule to write what he wishes and yet remain faithful to

his Black countrywen who need talent to publicize their
desperaie condition. The amhivalence and frusiration
that are the subject of this unit are exemplified in the
early career of Yerby.

Set in the kind of night club that -many white visitors
superficially enjoyed in Narlem just before the depression,
Hughes' poem conveys a sensc of the duality in Black American

life, a sense of the coexistence of the happy and the sad, the

glitter and the gloominess, the seen and the unsean in the
personality of the Elack man, This duality is expressed in

terms of music=-in this instance, PBoogie--and its significance

the oppressed Black people, While the speaker is seeming to

respond joyously to the music, he conceals his tears, anger or

frustration bencath his happy mask.

Johin 0. Killens, "God Bless Americe,' Right On! Bradford
Chambers and Relbecca Moon, eds., (Ncw York: Mentor, 1970

This story indicates one of the many ways United States Army
officials failed to see how the Black soldier as an American

was prepared to take equal risks and expecited equal treatment,

Even though the Army was becoming integrated, Black soldiers
were too often viewed as stcrcotypes. '"God Bless America™
also reveals that all Black people do nc: thirnk alike on
racial matters.

~- The Modern Manner

Objectives

a.

To discuss and define the modern art forms as they may be

described through Black artists,

to
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b. To discuss the modern styles apart from the styles
of social commentary and protest in the Black community,

2, Basic Texms
a. Cubism
b, Abstract art
c. Non-ohjective art
d. Primitive art in the modern sense
e. Surrealism
3. The Works (page and plate references from Cedric Dover,

American Negro Art, New York: New York Graphic Press, 1970)

a, Paintings
1) Plate Si -~ "He is Ariscn"
2) Plate 83 =-- "Tombstones"
3) Placte 82 =~- YAmcrican Land of Many Moons"
4)  Plate 85 -~ Composition
5) Plates 86-87 -~ all of these

6) Plate &S -

i

Bull and Fighter

7) Plate 91 -~ Bulls

8) Plate 92 ~- Migrating binrds
9) Prlate 93 -- 'Susan and Friend"
10) Plate 94 --"The Funter’
11)  Plate 48 -- Coney Island
12) 'betweeu PP. 54-55 -~ Tenement Scene, Harlem
13) Pp. 24 =- ”Ambulance_Call“
1a) pp. 10 -~ Totem
b, Sculpture
1) Platé 65 --"Victorious Bullfighter”

2) Plates. 66-67 -- any or all of these

ERIC
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Discussion guidelines

a. This unit should develop a working knowledpge of the
various styles, though not uecesserily a liking for them,

b. There should also be a development of an awareness of
of the Black artdst as an integral part of the modern
art movement,

C. Music

1. Suggested Recordings

Q. The Ray Charles Story, Atlantic $D 2-900

b. Chuck Berry's Greatest Hits, Chess 1485

c. Apollo Saturday Nisht, Acto 33-15%

d. The Best of Muddy Waters, Chess LPl427

2. Notes

a. Blues, from tue earliest days, was a music [orm carried
to many places and influenced by many rerional faclors,
Migratory periods in the history of American Negroes
encouraged its spread,

b. Tolk blues singers, such as Big Bill DBroonzy, Sleepy John
Estes, and Peg leg Howell, usually earned a living in
laboring occupations.

c. Travelingz shows in Southern towns gave rise to “classic!
blues singers who were professional entertainers, singoers
like Ma Rainey and Bessie Suwith.

d. In the 1920's record companies discovered a market in
recordings among Negroes. These were blucs and blues-
type styles. ‘'Race'" »ccords, as they were called, developed
into an industry which thrived until the depressioen.

e, The migration of Negroes to Northeran cities during this
period, 1910-1920, resulted in a further interchange of
blues styles. "City blues," a slightly more sophisticated
form, developed,

f. After World War 1I, the Negro market for hlues style
was rediscovered by record companies and radio stations,
YRuytlm and blues'' replaced *'race" records as the
descriptive term.

ERIC
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8. “"Shouting" styles, featuring hard-driving, heavily-
awplificd bands, became very popular.
h. The white public was in large measure ignorant of
these musical currents. In gancral, Negro musical

life has been iunvisible to the white public.

i. Currcntly ''soul' wmusic is commercially successful,
not only among Blacks, but the public at large.

Suggested Arcas of Discussion

a. The role of Black music in the life of the Black mau
in America

b, The role of wusic, by contrast, in cther subeultures
c. The "iavisibility" of the Black man's music in white
America

No Man Is an Island (29 winutes, b/w, Carousel Filws, Inc.,

1501 Broadway, New York, New Yerl 10035)

Originolly one of & CBS series, LOOX UP AND LIVE, presented
in the 19530's, this is a moving, if somewhat didactic,
story about Lwo young men, one white, one Black, who became
close Iriends during their army service. After they have
each returned to civilian life, they are faced with the
fears and prejudices of their respective fawmilies and
associates when they try to pick up their friendship,

Jackie Robinson (26 minutes, b/w, Steriing Tducational Filus,
241 Fast 34th Street, Wew York, New York, 10016)

This bilography of the famous Brooklyn Dodger ballplayer,
first to break the color line in major league haseball,
offers a graphic picture of his life and strugsles,
Produccd in 1965,

The Novel: Ralph Ellison on Work in Progzress (29 minutes,
b/w, Indiana University Audie-Visual Center, Blocmington,
Indiana 47401)

The noted author discusses his philosophy about writing,
writer§ American novels, the unity of the Amercian spirit,
and the birth of his own fawous 'work, Invisible Man, in
an interview produced by NET.
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Home of the Arave (85 winutes, Twyman Filws, 329 Salem
Avenue, Dayton, Ohio 45401)

Set apainst the background of war on a Japanese~-held
island, and £illoed with action and suspense, this feature
film with the fiue MNegro actor, James Fduvards, exposes
the real nature of the fighting men and deals with anti-
Negro prejudice with gincerity and deep emction and a
winimum of preaching and moralizing.
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I1¢. QUPPFMLF!“QEPFOJChQS and Teaching Strarevies

A Thematic Similarities

1. Widergromd dMon -- Prologue Lo
fehe Man Who L

around”

2. Men in Uniform ~- "Flying liome"
"Horwcoming!
"God Rless America®

3. The Qutsider

Every work din the unit fits into this category in one way
or anolhew, with Beetlecrcck's three major characters
illustrating the outsiders' varied attempts to find his
place in his society, to find a rcason for living

Yerby's pooem, Y"The Fishers and the Poet's Hands," and

Fllison's story, "King of Lho Binio Game'™ also demonstrate

the perspective of the culsider, as do those works which almost
literally povtray thon.
B. Suggestad Activities

1. Collateral Readinp®

Movels

Rnock on_Anv Dooy, Willard MHotley
The Living Is Fasy, Dorothy West
The Foxes of llarrow, Fravk Yerby

2. Wriicten Assignments

a, Extended definition of “invisible," or other words
that may be appropriate in the context of the unit

b. Personal writing vherein the student might relate
instauces when he himself had felt "invisible" (as
a teenager, as a wember of an ethnic group, as a
pumber in the computer age, ate.)

3. Library and Research
Use of the Uxford Enslish Dictionary, Roget's Thesaurus,

and other appropriate sources [or tracing etymology,
semantic change and discovering comnotative overtones

4. Language Study

a. Extended defindition assignment

b. Study of somantic change--doterioration, clevation,
gencralization, particularization, proliferation

*Supplementary reading may include some of the works not taught in the
unit and other sclections written in the period suggesting the plight of
the outsidci, his aumbivalence and frustration. .

“O
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SAMPLE.  LESSON PLAY

Style and Language

Objective

To see how the Black writcer reveals the histarical life style and
culture of the Black esperience throush some typical language
characteristics of the Black num

Materials

A. Record player and/or tape rocorder
B. Records
1. Tony Scheartz's dMillions of Musicians (Folkways)
Q. Shocshine hay, Side 1, band 3
b, Gospel sining, Side 2, bauvd 2
2, New York 19 (Tolkways)
The ring game, Side 2, band 2
3. Recordings by ariin Luther King, lMalcolm X, and sao forth,
or tapes from television
C. Dittoed material
1, Excerpt from "“Eig Boy Leavas Home' by Richard Wriéht
The boys chanting their improvised rhyme
2.  Excerpt from Invisible Man {See article by Kenneth Kinnawon,
"afro-American Literature, the Black Raveluticn, and
Ghetto Migh Schools,"kEnnlish Journal, February, 1970, p. 192)
3. Excerpts from The Rest of Simple, Langston Hughes (New York:
Hill and Wang, 19561)
4, Other excerpts from the literature of the unit
Procedure
A. Motivation

Ask students about their own recollection of chants, games, cheers,
pet eupressions from their childhood, what these suggest about
their own life styles and backgrounds and how many are familiar

to them as a group., LElicit characteristics.
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Presentation
1. IListening to rccovrde, tapes and reading of ditto excerpts

aloud, in round reobin fushion

2. Blicit chavacteristics (e.g. vepetition, rhyme, rhythu,
word play, [un)

Follow-up

A,

BO

C.

Fave students try to emulate material heard or read by coumposineg
a rhyilmic chant or usiug rhiviine prose a la Wright, Ellison

Have students cxanine contempovery rhetoric of politicians
and spokesnen whose style wmight include some of these character-
istics

Have students tape conversailons or irnterviews that wmight
illustrate word play, rhythm, vhyme

Have students investigate origin and oxanples of

oral word play tradition

"The Dozens,"
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B

To study the literature of the.period expressing a wide variety of
responses to the legal and social events that prowised complete
demoeracy %

To cuplore the hope of the dream so loug deferved

Sugpested Material

A.

Literature

"Today, cducation is perhaps the-wost Important function of state and
local governments....It is the very [loundation of good citizenship.
Today it is a principal inscyrument in awakevning the child to cultural
values, in preparing him for later professional training, and in
helping him o adjust normally to his envirommenlt. In thesc days, it
is doubtful that any child may reasonably be axpacted to succeed in
life if he is denied the opportunity of an educaliion., Such an
opportunity, wherc the state has undertaken to pirovide it, is 2

right which must be wmade available to all on equal terws.

We come then to the guestion p*cvnnrod- Docs segregation of chil~
doen in public schools solely on the basis of vace, even though...
other,..factors may be equal, deprive the children of minority group
of equal educational opportunities? We believe that it does....

oo Ta éeparate them from others of similar age and gualificatiouns
solely because of their race generates a feeling of infer'nrity as
to Ltheir status in the community that way affect their bearts and
minds in a way unlikely ever to bde undone....” (Chief Justice Earl
Warren, Brown v. Board of Education of Topeka, 1954)

1. James Baldwin

a. Go Tell Tt on the Mountain {(New Yovk: Dell Publishing Co., 1963)

Set in, the Narlem of Baldwin's boyhood, the novel power-
fully and poignantly depicts the lives of the Grimes family
in this Nerthern ghetto. Two clemental forces scew to
operate upon the members of the family through.ut the novel,
that of the exigencies of Northiern and Southern Black life,
and that of the Black religion whichk emphasizes a wrathful
God and a fievy baptism. The pouverful influence of both
forces are movingly seen in the character of John Grimes,
the youthful protagonist who grapples with thewm throughout

" the novel in terms of the choices these forces seem to offer
him and the effects they seem to have had on his loved ones.

The Autobiography of Malcolm X, by Malcolm X aund Alex Haley, and leRoi
Jones' essay, "The Legacy of Malcolm X, and the Coming of the Black
Nation," from Home, appropriate te this period chronclogically and
responsive Lo ObJECLiVE A above, are placed at the beginning of Unit VI
because what Malcolm ¥ represented and postulated has had more influ-
ence on the contemporary Black gcene than on the time he lived. How~
ever, whether one concludes nit Vv with Malcolm X's autvbiography and
the Jones essay, ot begins Unit VI with these is a strategy for the
individual teacher to detarmine.
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bo "My Dungeon Shooli:  lLetler fo My Mephew...,” The Fire lest
Pine (Few York: bell Fublishing Co., 1263)

In a letrer to biis nawcesake, Paldwin scehks to strengihen

and prepave him for lifc as a Black man on the hundredih
annjversary of tlie Enancipation, Lo reminds his nephew

of rhe tremoadous love surrounding his Bbirth und upbring-
ing, a love desigred ke strengthen him againgt vhe "loveless
vorld." Buldwin implores his nephev Lo rej 0(! gsociaty's
concept of the Black wen and voather to trust to his own
experience, Tinally, PBaldwin urges voung Jawes to accepl his
vhite brothers wiith love that will one day enable them to
face reality and change it for all Lo be free.

c. "Down at the Cross," The Five Werxt Time (Kew York: Dell
Publishing Co., 1963)

s

With assurance and without inhibitions; Balduin expresses
his concern for American soclety 2s a whole, warning that
it is later than we think., He takes his lnui oa the
ground of our couwmor humanity, and our desperace need for
one another. Raldwin's essay is an cloguent plea for a
largewr truth than the Rlack Musliims,

d, "The Harlem Ghetto," MNetes of a Wative Son (New York:
Lantam, 1955)

Baldwin points out that despite an appasrently casual atmosphere,
Narlem, forever rundown and teeming, is a social liabilitvy

and reflects the typical aspects of fmerican society.

The media and politicians, fuvrthermore, repeat the weake

nesses of their white counterparts. The conlradictions

of American society ave alsco explored in an analysis of
relationships beotween the Blacks and Jews in Harlem.

¢, "Botes of a Native Seown," Notes of a Natrive Son (iNew York:
Bantam, 1955)

paldwin describes his father's death and funcral, the
birth of the family's last child, his own birtliday, and

a Harlem race riot that all took place during onc week

in the summer of 1943, 1ile is tormented by the faect that
he had never been able to communicate with his faither, who
was a bitter and tonmmented man. Ie further recalls two
incidents in which he was the viclim of bigotry, and re-
solves that his heart will remain '‘free of hatred and
despair,”
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fo Blues for Mister Chorlie (Mew York: Dell Publishing Co., 1964)

This play begine with a roar. The hero has alrveady been
nurdered, and & Southerp court tyrial is about Lo begin,
Ficherd laorvy, 2 younyg drng addict comes home from the
North to recovaer and rebuild his life. Blues for Mistew
Chavlie exomines the ways of beth whites and Bluck in this
Soulthern town and ovne sces that Richard's death is
inevitable, This bitter. searing ploy may be & little
hard for the average adolescent to take, for it is nol
sul:tle and it is violent.

Lorraine Hansbervy

a, Raisin in the S (New York: Random House, 1959)

This play deals with an urban African-inmerican fawnily in its
struggles o survive an hostile envirosmiont in the Rorth.

The characters come slive as their hopes, joys and frustrations
are revealed in their adjustment te job and housing discrimin-
ation., Walter, the husband and son, fights for his manhood
agaiust a wother who still treats hinm as a child. W#is relation-
ship with his wife, Ruth, and  intelleccual sister, Beneatha,

add to the compassion and humor, This lively play will also
appeal to the less able reader,

b. "The Drinking Gourd," in Veices of Man, ed, Vincent L. Medeiros,
and Diana Ii. Boettcher, The Voices of Man Literature Series
(Reading, Mass.: Addison-Wesley Publishing Company, 1969),
pp. 103-79. An original drama for television (3 acts).

This play, set in 1861 as the Civil War is about to begin,
centers upon & nineteen-year-old slave who is the opposite
of the steveotype in that he is determined to be free and
he has violated the harsh Black Codes by learning how to
read. Althougl the play euposes the brutalicy of slavery
and its contradiction of the frontier spirit of Amcrica, it
also features a plantation owner whose fate reveals how
slavery deteriorated the best white pcople., The play is
compassionate without sacrificing any of the truth about
slavery. '
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3. Martin Luther King

a. "letter from Hirminghah Jail," TFrecedom Now! Alan F. Westin, ed.
- (New York: Dasic Books, JTnc., 1964)

In patient and reasonable terms, King replies to a public
statement madce by a group of clergymen who called upon him

to cease "unwisc¢ agitations' and to negotiate. lle points

out that he too seeks to negotiate, via the creaticn of a
constructive noun-violent tension that will compel a recluctant
community to confront the issue too long ignored. He reminds
the clergymen that the Rlacks have not made a single gain in
civil rights without detcrmined legal and non-violent pressurc.
King distinguishes between laws and contends that one is
morally obliged to obey only just laws, He adds that
unfortunately it is the moderate whites who arc

a great stumbling block in the Negro's stride toward freedom.
Their shallow understanding and devotion to "order" rather
than justice has been most frustrating.,

b. "I Have a Dream," Nonfiction, Afro-American Literature Series
(Boston: Houghton Mifflin Co., 1970) '

In an optimistic attitude, Dr. King calls upon America to
fulfill the promises inherent in the Constitution and the
Declaration of Independence for all Americans now. lie
exhorts the Black folk to non-violence towards this end
by reminding them that "unearned suffering is redemptive."

4. leRoi Jones
a. "City of Harlem," llome (New York: villiam Morrow & Co., Inc., 1968)

Jones outlines some important factors that led to the
emergence of Harlem as a mecca of good times, a symbol of the
Jazz Age, an international symbol of Negroes, and as a symbol
of oppression.

b. '"Tokenism,'" Home (New York: William Morrow and Co., Inc., 1966)

Jones discusses the paradox of the Black man's freedom since
the Emancipation--which actually resulted in a kind of legalized
tokenism. A select few Blacks have achieved status, but in
effecct these "tokens" reinforced the status quo, for their
more exalted position often has involved their int-rnalizing
and advocating the white man's ideas awnd attitude., UHe cites
Looker T. Washington as an example of such a Negro leader,
acceptable to the white Establislment, and W, E. B, Dulois,
founder of the NAAGCP, on the other hand, as a radical. for
stressing equal rights, Real frecdom, or self-determination,
says Jones, is the chance to become cxuctly what one thiaks
himself capable of. lle rejects any idea of propgress toward

. freedem: "A man is either f{ree or he is not, There cannot
be any apprenticeship for frecdow,"

O
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c. ‘Preface to a Twenty VYolume Suicide Note," Ameri

Poctey, Arna Rontemps, ed. (New York: Hill and Vang, 1908

Although the pect describes bis detachment, his less of
faith, the captiness of his own life whore "Nobody sings
anymore," he discovers his own gwall dauvghtev's act of
faith as she speaks her bedtime prayver "peeking into/
ler owm clasped hands.!

d.  Fhe Dubclmanr  (New York: Apollo Edition, 1664)*

Focused squarzly upon a plaguing aspect of the black-white
conflict in Anerica, that of the black man and the wvhite
voman, Jones' play prescnts & necded and perceptive per-
spective. The uytin of the super~-masculine Black man raping
the white woman hes an ivonic twist in the seduction and
marder of Clay, a bourgeois black wan, by Tula, a white
woman who accosts him on a subway,

5. Johun A. Williams, “Sen in the Afternocoen,' The Best Short
3 3
Stovies by Hegyo ilriters, langston Hughes, ed. {lew York:
.‘-Ir)

Little, Brown, 196

Wendell, a token Rluock screen writer, cails for his mother, a
mald for a prominent Hollywood architect, Ronald Couchman,
Jealous of his wother's solicitation for the Couchman's neglected
young scn and vesentful that his mother's vears of domestic work,
though providing fox her family, robbed hisa and his brothers and
sisters of heyr attentions, Vendell shouts at the boy. While his
mother comforts young PRennie, HMrs., Co #an returns home and
invites Wendell's attentions. Deteneingd to wound his mother's
"'son in the afternoon," Wendell deliberately embraces Mrs.
Couchman before young Ronnie's eyes.

6. Willard dMotley, "The Almost White Boy," The Best Shert Stories
by Neero ¥riters, Langston Hughes, ed. (New York: Little, Drown, 1%6

Ahle to pass feor white, Jirmy, half Negro and half white, is
nurtured on his Ffather's philosophy--"People are just people."
Jimmy is able to carry this advice back and forth across the
color line, until he meets and falls in love with Cora, a white
girl. She is willing to be intimate with Jimmy, but beccmes
very upset when he proposes marriage and calls him a "dawn dirty
nigger," Disillusioned, Jimmy realizes the ironic truth of his
father's philosophy. '

*This play is highly sophisticated and may offer difficulties to the average high
school student. It is recommended that the teacher familinrize himself with the
play to determine whether it is appropriacte in content and reading level for
hiis students.
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Alice Childress, "the Pocketbook Game." (1956), The Dest Short
Stovies Dby Neewo Writers, Lavgston Hughes, od. (Mew Yorks
Lit.le Drown, 1967)

This short, detightful monologue celates a lesson in human
nature. Mildred, a day worler, is telling alicut che discrust
¢f her employer, Mrs. E., who carvries her pockatbook with her
vhenever Mildred is present, One day Mildred is able to re-
vervse the situation and takes her pocketbook with her, admon-
ishing Hrs. E. that she ghould woerry because she undevpays
her day workern.

Gvendolyn Brooks, “"Life for wy child is simple,™ from “"The
Childxen of the Poor" section of Selecled Poens, (New York:
Narper and Brothers, 1263)

The poet here catches the childlike exuberauce that accompanies
playful destruction and uses the voice of a parent to give a
positive interpretation of that spirit.

James A, Emanuel, “Afrer the Record is Broken,” Davk Swmphony,
James Ewmanuel and Theodore L. Gruss, eds, (Mew York: ihe Free
Press, 1908)

The editors write that the theme of "After the Record is Brokon"
is the peotencial of human effort. The speaker reczlls old
champions who achicved their glory in the past and whose
accomplishments recede into or are diminished by the voars.
Today's champions (may) appear more vivid, wore spectacular

as they scchk to go "higher, faster, farther,” But, says the
poel, new champions are spurred to break old records by tliose
so-called "lesser" men vhose achicvements were indeed excellent.
This poem is a good selection for the culmination of the unit,
in lact, of the units studied thus far, as students may wish

to review some of the "champions' they have wmet up to this poiat
before moving into the concluding unit which deals primarily
with current writers and artists.

Mari Evans, "When in Rome," American Xegro Poetry, Arna Bontemps,
ed. (New York: Hill and Wangz, 1963)

Rather humorously, this poem shows the cultural gap betweecn a
Black dayworker and her employer with regard to preferences for
food. Subtly conveyed attitudes of both women in the poem have
national implications. '

Robert Hayden, "Frederick Douglass," Americun Negro Poetry,
Arna PBontemps, ed. (New York: Hill and Wang, 1963)

This poem is a majestic tribute to a forwer slave who freced
himself and became one of the great humanitarians of the
world. The poct suggests a definition of freedom that should
elicit thoughtful discussion.
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in Yeraton, "The Distant Dyua,” Mew pooro Toots

]
ston hughes,; ed. (Bloomington: Indisna banQ‘ole

saving that his lincs are much srorve than vords
thinking of Varlem znd other ghettos, but his

poet, it

1
page, 1

poem coulu apply to the daesperation of any greup of people

vho,

Lang

actually or [iguratively, are being 'waimed in the street."
ston Hughes
"Lenox Avenue Mural,' Black Veices, Abraham Chapman, ed.

{(Nev York: Mentor, 19G&)

Thi% ““11~knnwn poem, using vivid and realistic fipures
of speech to disclose the pent-up feelings in the ghetto,

st one of the most crucial quoesticns of our times:
“What happens to a dream defcrred?”

"Children's Rhymes," $lack Oul Leud: An Antholouwy of
Modern Foems by Black Awervicans. Arnold Adoif, od.,
(How York: The sacmillan Company, 1970)

he poet, imagining children who might be skipping rvope to
the vhythm ol & tune, has thew lronically siaging the fact
that their country does not intend to give them a fair
chance to live full lives.

"Daybreak in Alabama," Black Voices, Abraham Chopoan, ed,,

(Kew York: NLDLOI, 1Jbb)

Written in the middle of Hughes' career, this poem was
used as the final poem in his last~published volume,

It empleoys colorful imagery to picture the day when racizl
hatred will no longer chavacterize the United States.

"Roland Hayes Beaten,' printed under the title of "Warning,"

The Panther and the Lash, Langston Hughes (New York:
Alfred A. Knopf, 1967)

This poem was written about the beating of Reland Haves,
the internationally famcus tenor, by three white Geergia
policemen because he tricd to defend his wife agailnst
abuse. The NAACP used it in its 1962 pamphlet, YThe Day
They Changed Their Minds, as a motto for its aggressive
campaign., This brief ten-line poem bas now indeed become
a "warning."

- TR ACGE GF TRTUEGRATION
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~-= Photos

faphic Fssay
Objccetives

a, To add visual impetus to Blach studios

b. To develep throuch an addivional moedivm the expression
of the Black commaunity

m_on Fy Mind: Cultural

len Schowner, od.

Capital of
iNew York: Rondom
A

a.  1900-1920 ~= "Fyom White o Placl in Harlem"

1) Page 33 -«  Grandmothers

2) Yage 40 «= 7t Avenue and 30th Strect

3) Page 42 =~ 1817 Lariem Protest March

4) page 42 ~~ MYHellfighters," Black soldiers, 1917
5) vapes 44, 45 ~~ Two Blacik scldiers

b, 1920-1929 -=- "Aun Urban Black Culturch”

1) Page 49 ~=  Marcus farvey

2) page 89 -~ A ¥Priendly Dispute

3) page 90 ~-  Dunbar Pand and Bank Staflfl
4) Page 96 -~ W. E. B. DuBois

5) Page 97 =~  Additiocual partraits:

Langston Hughes.
James Weldon Johuson
Reverend Adam Clayton Powell, Sr,
A. Philip Kandolph
6) Page 105 -~ Protest Parades, 1924
7) Page 109 -~ Duke Ellington, 1929
8) Pages 110, 111 -- Ellington's Band, records, music

9) Pages 112, 113 -~ vVarious Frilem bands

10) rage 114 =~ Jelly Roll Merton and Louis Ammstrong,
1928, 1949
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183G-1939

1)
2)
3)
&)
5)

6)

1940-1959

1)
2)

3)

4)

6)
7)
8)
9)

10)

11)

page 146

Pages 148, 149

=
25
co
G2
e}
ow
1
w
>
-
—
o
~

Page 1460

Page 163

Page 1064

Pages 187, 188

Page 191

Page 193
Page 194
Page 198
Fagas 200, 201
Page 217
Pages 218, 219
Page 220

Pages 222, 223

[o0)

Page 226

-~ "War,

"Firus

~-70Q- THE AGE O THWECRATTON

"Depression Years!

-~  Chockers on Lenox Avenue

==  QOverviews of Harlewm streets
~«  Phe Abyssivian Baptist Church
~» Creeting Father Divine, 1939

-~ Portraits:
Langston Hughes
Richard Wright
Taul Robeson
Countec Cullen
Lthel Waters

-~ Sports:
Joe louis

New York Dlack Yankecs

Jlope and Qpportunity" and
tration and Ambivalence"

-~ Riot, 1943

-= Aspects of Black protest:
Garvey Day
NAACP
March on Washington Movement
Anti-Dewey Protest

-+ Black soldiers in World War II

~= Portraits of people in Harlem

-- Book jacket, Invisible Man

~= Musicians and show business personalities
-- Man with Cap

-~ People

~= "Pags them by"

-~ Sports personalities:
Jackic Robinson
Williie Mays
Roy Campanella
Sugar Ray Robinsca

~~- lusical personalities:
Ray Charles
Chuck RBexry
Charlie Mingus, et al
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e, 1960-1968 -~ "Militancy and Identity"

1) Page 227 " =~ Walcelm X
2) Page 239 ' -~ Hard Core Poverty
3) Page 240 -~ Malcolm X

Lying in State
Malcolm ¥ Funeral

4y Pape 242 -~ National Memorial African
Bookstore, 1964

5) Page 243 ~= Toward Black pride and power

6) Page 244 -~ Black leaders:
Martin Lubher King, Jr.
Jesse Gray
Adam Clayton Powell, Jr.
Stokely Carmichael
Percy Sutton

7) Pape 245 == Toward African Identity
8) Page 250 -~ Street Demonstration, 1968
9) Page 254 -~ TIMuhammed Ali

LeRoi Jones
James Baldwin

10) Page 225 -  Pride!
3. Suggested Discussion Questions *
a. What arc some of the contimuing or repeating themes
of this photographic study? Do any surprise you?

Why or why not?

b, How do these pictures visually describe the various
works and siudies emplored thus far?

C. Music -~ Black Contrasts in Music
1. Suggested Recordings
a. Prima Donna, Leontyne Price, RCA Victor IM 2898
b. Liszt Piano Concerto No. 1 in E Flat, Andre Watts,

pianist, with the New York Philharmonic Qrchestra,
Columbia ML 6355

Q :2ach section of this publication and have students try Lo compose ones
[ERJ!:thcy feel might distinguish each particular period, il they can.
P iz
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ar. The wusical talents of Black artists are in no way
Limited to Afro~American musical forms. The work of
distinguished Black perfomaers such ag Marvian Anderson,
Paul Robeson, Andre Watts, William Grzut Stills, anong
many cothers, attest to the abilities of Blacks in
Europa2an music,

b. Opportunities for Blacks in musical training at the
couservatrory and university level are widening rapidly.
Blacks have been, and will coutinue to be, engaged in
all types of musical expression.

¢.. The stereotype of Blacks as people of “rhythm" implies
certain limitations of musical scope. Full appreciation
of the FBlack musical heritage requires erasing of that
stercotype.

d. The streng association of racial identity with that unique
body of Afro-American music, from the carliest work sonygs
to the latest jazz, is well founded, however, for his music
has been the most significanc vehicle of expression for the
Black wan. KRonetheless, participation by Hlacks in many
othey musical fieclds will not diminish the importaoce of
that music but rather will enrich the total cultural
heritage of Black and all other Americans.

3. Uuggested Aveas of Discussion

a. National and ethnic features in all music (playing
of music from other cultural bLackgrounds)

b. The significance of participation by Blacks in
western music forms

D. Films ’
1. Martin TLuther King: Frowm Montgomery to Heamphis

(27 minutes b/v, Anti-Defawation League, B'nal Brith,
315 Lemington Avenue, New York, New York 10016)

The major events in Martin Luther King's civil rights
struggle from the Montgomery bus bhovecotts through his
last days at Memphis ave dramatized through excellent

use of newsreel footage. The film vivifies the qualities
of Ring aund shows his own development and maturiug.

2. My Childhood, Part I, Jawes Raldwin (25 minutes, b/w,
Banchmarlk Films, 267 West 25th Street, New York, Wew York 10001)

Used separately from Part I, this portion of My Childhood sets

photographs of Harlem and the early enviromment of James Baldwin
" in the context of his own narration of his childhood, It is a

poignant and wvivid recoliection in words and pictures. (195%4)
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Felicia (13 minuces, b/w, Anti-Doefamation teague, B'nei Brith,

s

315 Lewington Avenue, Few Yorl, New Yorhk 10016)

Felicia, a Watts, California Lecunaper, observes life ~ud the
area in which shoe lives in Lhe pericd just befove the Watts
riots,  She commewnts on her neizhbhorvhood, hev schooling, her
peers, her family and her own aspirvatcions.,

Interview with Bruce Govdon (17 winutes, bfw, Contemporary-
MeGraw Hill, 330 West 42u0d Street, New York, Hew York 10036)

The camera plavs upon this Horthern civil rights leader's face

as the young SNCC organizer tolks aniwatedly about what motivated
him to become active in the civil rights wovement in Alsbama,
Gordon is an intevesting speaker and the cmmera restrices its
coverage to close~ups, medium and lonp shots of this articulare
young wan, (1963)

&

Who Do You Kill? (51 minutes, b/w, Cavousel Films, 1501 Broadway,

New Yorlk, Wew York 100306)

One of the dramatic progroams frem the BAST SIDE/WEST STDE
television series, this film iz & scathing indictment of
ghetto conditions, as well as a ruthlessly houest portreoyal
of the plight of Blacks living in ugly rat-ridden sluus,

The story invelves a voung Black coupie, brilliantly acied
by Diana Sands and James Barl Jenes, Jr., whose only child
dics of rat bite, Theiv rage ~od grief at the conditiocns
that vermit sueh horror to oxist will disturb the conscience
of all, The film makes understandable the acw militaucy of
the latrer part of the decade,

Diary of a Harlem Famiiyv, annotated in UnlL ITI, may be cifective

in this unit as well.

Rafer Jehnson Storv (35 minutes, b/w, Sterling Yducational Films,

o

241 Ilast 34th Street, Kew York, MNew Yerk 10016)

Produced by David Weiper in 1964, this f£ila recounts the story
of Olyvmpic decathalon champion Rafer Johnson, his early life

and his eveuntual triumph &5 one of the most honored of all B
athletes. ) i

The Haagmman (12 minutes, color, Contemporary~-‘cGraw Hill,

.’30 West 42nd Street, New York, Wew York 100306)

Not decessarily about ov for Blacks, yet this animated film of
great artistry and impact, bascd on the poem by Mzurice QOgden,
transmits the message that all of us are responsible to and for
eng another and must answer to that responsibility. It is
pavticularly appropriate to the Age of Integration. (1904)

This respacts an actual incident in the life of the voung filmmaker
himself, a NBlack teenager, who refused to yield to deweaning
treatment b] 2 white s:olokc eper and was, chased and thre aLonod

witlh & gun hy sowe Rednocks,
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A Raisin_in the Sun (128 minutes, h/w,

Films, Ine,, 221 West 537¢h Streel, New
Lorraine Hansberry's play is translated
making a stirring screen drama as i€ re
asni'atiOus. the frus-rations of & Chi
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famil Claudia MMedeil, Sidney Po Liar
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a cast consisting wmainly of non- nroi ssiunals, play the

leading perts.

One Potato, Two Potato (92 minutes, b/w, Twyman Tllms,

329 Salem Avenue, Dayton, Ohio 4\40])

The film tells the heartrending -story of a white divorcae,

and her child, who maets a fine young Black man whose Ffamily
at first object to their marriage but, with the birth of their
sont, finally relent., Later, her forvier husbend returns and
begins a court action teo regain custody of the child he had
deserted. The stress is on human rights zad interracial
marriage and is well acted by Barbava Barrie as the

and Pernie Hamilton as the young Black

husband.

wife
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Suzpested Approaches and Teachine Strateedcs

A, Thematic Comparisons and Coutrasts

1.

Diverse responses to social and lepal events

d.

b.

Call to consciunce

1) "I lave a Dream”

2y "The Drinking Gourd"

3) “Lenox Avenue Mural," Langston Hughes
&Y "Paybreak in Alabama'

5) ”Letter-from Birmingham Jail®
Disiliusiomment/Anger

1) “"The Almost White Doy"

2) "Roland Hayes Beaten'

2) Blues for dr. Charlie

4) "rhe Distant Drum”

5) "Children's Rhymes"

Expression of selfhood, despite oppression
1) "Go Tell it on the Mountain"

2) "My Dungeon Shook: Letter to my Wephew"
3) "Notes of a Native Son"

4) "Down at the Cross"

5) "I Heve a Dream"

6) "Letter from Birmingham Jail"

7} "rokenism"

8) "Frederick Douglas"

9) Raisin in the Sun

INIEGRATION
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Words ol warning

1) "Down at the Cress," The Fire Hext Tiwo

2y Blues for Mu. Charlie
J

3)Y The Dutehman
4 "Freadow Ridew: Washout!
5) Y"Roland Hayes Deaton®

Dream Dxplored

The hope for the dream

1) "I Yave a Dreaw’

2) "My Dungeon Shosk"
3) "Preface to a 'Twenty Volume Suicide MNote!
4) "DPaybreal in Alabama'
5) "Frederick Douglazs®

6) Raisin in the Sun

0]

"
1

INTEG

Attitudes that hampered the realization of the dream

1) Raciswm and Stercotype
ay "My bungeon Shook!
b) "Notes of a Native Soan"
¢y "Harlem Ghetto"

d) Blues for My, Charlie

e) Raisin.in the Sun

) "The Drinking Gourd"
) "Son in the Afternoon”
h) “"The Almost White Boy"
i) "Pockethook Game"

i) Tue Dutchman

T
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(AR
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Aruitoxt provided by Eic:
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B.

w7 Tuiz ACE G
2) Cultural Gap
"When in Rome"
3) 'Deliberate! Specd
a) YPokenism®
b)Y "Letter from Bimvinghaw Jail"

¢) "Lenow Avenue piursl"

Qther feaching Cowbinations

lﬂ

Harlem Revisited

298

The

-Materials

Photographic essay, laclem On My Mind
Jones' "'City of Harlem"

Bernton's Yhe Distant Drua”

Hughes' "Lenox Avenua Mural"

Rationale

Harlem On My Mind covers Harlem from the turn of

the century to the present.
Dream Deferved
Matcrials

“Lenox Avenae Mural™
Raisiu in the Sun

Rationale

The poem is the source for the title of the play

Idea of Tokenisn

a.

Materials

"okenism"
“"Son in the Afirernoon'

Rationale

Wendell is an example of tokenism in Hollywood.

THTRCNATION
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4y Chonpions

& Materials : . .
YATrer the ecord is Brolen”
"Eroedericer Hoaprians”

Jebiteon Srovv, filn

b, Rationale

Review the wrilters and artists studird thus far
in conjunciion with Dr. Emuauel's poon.

C. Sugpested Activities
1. Collateral Reading

ftere, as in all other unit s, any work oot actually taught
may be used as outeide reading. The following are simply
additional supgestions

a.  Biography/sutobiography

Manchild in the Prowised fend, Claude hroua

Lo Yo Youns, Cilted and Rloack, Lorreine iinnsberre

: § i oyl i, Ann Moody

sy, David lewis

A Erqiilg, C. Bric Lincelsn, Ld.

To Be Younn, Gilted and hldch, Loriaine Hansu011y

Nobody Rnows by Haniz, James baldwin

Home, LeRoi Jones .

Black on Black: Commentaries by Negrae Amaricans, Arnold
Adoff, ed. -

Letters to a Black Boy, Bob Teague

c. Drama

The Sign in Sidney Brustein's Window, Lorraine liansberry
The Awen Corver, Jomes Raldwin

2, ‘Writing Assigmments
a. Chiefly creative or imaginative
1) Poetry, descriptive composition, photographic essay

on any city with which student may be familiar,
reminiscent of writers' various portrayals of llarlem

2) Essay or pocm on Black hero (or other) who created
a record

3) Writing the conversion sceuc from Co Tell Tt on the
o Mountain in the form or drama, including stage
E l(j dlrections, sctting, diclogue, ete.

Aruitoxt provided by Eic:
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b. Chiefly expository

1)

2)

3)

4)

5)

6)

7
8)

9)

Using dreams as a basis for composition topic:::

a) Dreams can bring sorrow.

b) Dreams can bring joy.

¢) Dreams can divide our souls.

d) Dreams can trumpet eternity.

Responding to specific themes in the unit:

a) Understanding cannot be legislated.

b) "People are just people." ("The Almost White Boy')

¢) "A man is either free or he 1is not; there is no
apprenticeship for freedom." ("Tokenism")

d) "One has a moral obligation to disobey an unjust
law." ("Letter from Birmingham Jail'')

e) Freedom is a "...beautiful/and terrible thing, needful
to man as air,/usable as earth;'" (Frederick Douglass)

Comparing and contrasting the role of religion in the
Black experience as exemplified by Baldwin and King

Comparing Baldwin's fictional account of his life
in Go Tell It on the Mountain with autobiographical
details given in Notes of a Native Son

Comparing and contrasting views of Harlem by Jones,
Baldwin, Hughes, Ellison (See previous units.)

Exemplifying pers’sting myths that perpetuate racism
as seen in literature studied in this unit

Perceiving a growing Black assertiveness

Selecting three crucial incidents or days in the life
of a character in a work read in or out of class and
writing these in an editorial written after the death
of that person if work read is biographical, in diary
form if work read is fictional or dramatic

Taking specific words such as mountain, native son,

fire, tokenism, dream, etc., defining them as they have
been used in this unit and illustrating these definitions
with other contemporary examples, events, or conditions
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Library and research (use of periodicals, specialized references)

a.

e.

Follow up of various social and legal developments in
the decade, 1954-1965 (education, housing, employment,
transportation, voting rights)

Research into lives of leading Black personalities in
specific fields (entertainment, politics, education, arts,
sports, law, religion, etc.)

Biographical contrasts between Northern Baldwin and Southern
King or Baldwin and Jones that suggest the rationale for
their attitudes and style

Investigation of treatment of Blacks (roles played by
Blacks, image of Blacks in films) in movies over the years

Views of Martin Luther XKing by other Blacks and whites

Classroom enrichment

a.

b.

Films listed to expand and illuminate problems and
insights of period

Increasing use of tapes, records, Black publications
and materials to supplement texts

Panel discussion: Views of Martin Luther King, Jr.
By Blacks and whites (3 e above)
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SAMPLE LESSON PLAN
Film-Literature

I. Objectives
A, To present Martin Luther King as one of the dynamic figures
in initiating and responding to the social and legal events
of the period

B. To explore tae rhetorical devices that contributed to King's
literary and oratorical effectiveness

II. Preparation for Lesson

Reading of "I Have a Dream" by Martin Luther King
III. Materials
A. Movie projector and screen and/or record player

B. Film--Martin Luther King: From Montgomery to Memphis (See anno-
tation, page 71)

C. Recoids

1. We Shall Overcome: Documentary of The March on Washington,
Dr. Martin Luther King, Broadside BR592

2. In Search of Freedom, Dr. Martin Luther King, Mercury SR61170

Iv. Presentation and Development

A. Showing of film (playing of record in lieu of film)
B. Questions for discussion

1. Which of King's various achievements are depicted in the film?

(For record only: Which of King's notable public speeches are
recorded?)

2. Which stand out most clearly in your mind and why?

3. In your opinion, what qualities of King's account for his
influence or charisma? Where do you see (hear) them most
vividly?

4. Using the written, and recalling the oral version of "I Have
a Dream" (Replay the film or record portion here.), what
techniques does Ring use to reach his audience and effect a
response? (Elicit repetition, parallelism, rhythm, balance,
imagery, metaphor, etc.)

5. Which version was more effective in your mind, the written
or the spoken? Why?

6. To what extent does consideration or audience and circumstance
seem to influence the writing style and content of the literary
work? Explain.
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V. Follow-up Activities

A. Writing of possible commencement address by students entitled,
"I Have a Dream,' using some of the rhetorical devices exam'ned
in this lesson

B. Reading of "Letter from Birmingham Jail" for consideration of
content, audience and circumstance in comparison and contrast to
"I Have a Dream"




~83=

UNIT VI

NEW BLACK CONSCIOUSNESS

Introduction

(Excerpt, "We Walk the Way of the New World," from
We Walk the Way of the New World. Don L. Lee,
Detroit: Broadside Press, 1970, pp. 64-66)

In this »it, especially, teachers and students should have as free a
hand as possibie in selecting materials of interest and pertinence to the stated
objectives. If, indeed, "We Walk the Way of the New World" is an
expression of the new Black consciousness, then whatever is new, shows
movement and change, and possesses artistic integrity should be explored and
discussed. Thus the works and writers in this unit are merely suggestive
of the kinds of materials that exhibit these quaiities as of July, 1970.
More Black artists and writers will emerge and speak their hearts and minds
in the years to come. Certainly teachers and students alike will and should
keep zbreast of these creations so as to enrich and extend the American culture.
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("We Walk the Way of the New World")

I. Objectives

A. To explore the expression of "Black consciousness" by new writers
and by older writers who share their desperation and their belief
that America must be radically changed

B. To see the Black artists' self-realization and fulfillment of his
cultural responsibility to the Black community by expressing its
growing pride, its racial heritage, and its determination to unite
and shape its own destiny

II. Suggested Materials

A, Literature

1, Malcolm X and Alex Haley, The Autobiography of Malcolm X
(New York: Grove Press, 1964)*

a, Chapter I, "Nightmare"

The opening chapter of Malcolm X's autobiography relates

the events of the early years of his life, his father's

violent death at the hands of white men in Michigan, his mother's
trials after her husband's death and her eventual commitment

to the State Mental Hospital at Kalamazoo, the breaking

up of his family, each youngster living with a different

family, and his own belief, so prophetic: "I, too,

will die by violence. I have done all I can to be prepared..."

b. '"Mascot"

In this portion of his autobiography, Malcolm X describes

his stay in a detention home where he was treated more like a
"mascot" than a person. Here he noticed the differences between
whites and Blacks, and noted, too, the failure of whites to

see beyond their stereotypic vision of Blacks. A visit from
his sister Ella from Boston resulted in his own journey to

that eastern city where he felt for the first time his identity
as a Black man. Upon his return to Michigan, his Englich
teacher, a man forever urging his students to "become something
in life,”" tells him: "A lawyer--that's no realistic goal for

a nigger." After that, Malcolm X decided to move to Bosion
permanently,

*As noted in Unit V, Malcolm X's autobiography and the LeRoi Jones essay,

"The Legacy of Malcolm X, and the Coming of the Black Nation," (annotated

on the following page) are placed here in Unit VI, although they may be

used effectively in Unit V, because it was Malcolm X, perhaps more than any
other figure in the Black community, that developed the new Black consciousness
evident today.
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Entire book

For some classes, it might be appropriate to teach the entire
book inasmuch as the autobiography traces the early life,
formal and street education, religious conversion

and political development of one of the most vivid

Black leaders of this generation. His violent death

marked a change in attitudes and actions on the part

of many of his Black countrymen and, in a sense,

ushered in the beginning of a new era.

2. LeRol Jones

a.

"The Legacy of Malcolm X, and the Coming of the Black
Nation,'" Home (New York: William Morrow, 1966)

Jones asserts Malcolm X's most significant contributions
to be the proposal of a path to internationalism with

the American Black man entering into a world-wide
allegiance or nationhood with other Blacks, and the call
to the Black Man for Black Consciousness, He moved

this consciousness from one that took its form from
religion into a consciousness that proposed politics

as its moving energy in order for the Black man to build
his necessary brave new world. Jones describes attitudes
towards and actions by some Blacks as being determined by
western culture, for men are what their culture enforces.
Culture is "simply, the way men live," the way they have
come to live and, "'what they are formed by." Thus the
Black man must create his own forms and images, for the
Black people are “a race, a culture, a Nation." Vital

to this creation, says Jones, are art, religion and politics
that elevate the culture; and a Black sovereignty, an
autonomous nation with its own treaties, agreements and
laws.

"A Poem for Black Hearts," Dark Symphony, James Emanuel
and Theodore Gross, eds. (New York: Free Press, 1968)

This poem, with emotional undercurrents that guide its
form through lengthening lines, is a brooding tribute to
Malcolm X. It is also an exhortation to Black people to
live up to the prcmise of Malcolm's achievements. This,
Jones' essay, and the James Emanuel poem annotated later
on in the unit (13c) make good companion pieces for the

Autobiography.

"Jitterbugs," Dark Symphony, James Emanuel and Theodore
Gross, eds. (New York: Free Press, 1968)

Using a title referring to the last generation's equivalent
of the "soul brother" of the 1970's, LeRoi Jones almost
wistfully pictures an earth that white people have made
unsafe for habitation. The poem suggests that only the
human mind is capable of temporary escape from this
dangerous planet.
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d, "W.W.," The New Black Poetry, Clarence Major, ed. (New York:
International Publishers Co., Inc,, 1969)

The poet humorously and with slight reluctance concedes

the attractiveness of Black women who are not quite un~to-
date with "Black consciousness'" in their halrstyles.

The poem niight well be taken to imply that there are natural
limits toextremism in Black aesthetics. (Young people will
have to be told that Billie Burke was a movie star who
symbolized, to the last generation, pretty mindlessness

and social triviality.)

Eldridge Cleaver, "The White Race and Its Heroes," Soul on Ice
(New York: Delta Book, 1968)

This essay describes what is called the Third World, that world
which includes Black people anywhere they are and young people

in general., This prophetic piece recounts the new alliance
between the Blacks and the young white students. The old myths
and their aged heroes are dying; new myths with relevant herces
are being created. Cleaver diagnoses America as a schizophrenic
nation with two conflicting images that were never reconciled.

Thus the young whites, aware that the colored peoples of the world,
African-Americans included, do not seek revenge for their
suffering, have joined their Black brothers in seeking an end

to war and exploitation. Black and white, the young rebels are
free people, free in a way that Americans have never before

in the history of their country. This powerful, easy-to-
understand essay is a must in an American literature course.

It blueprints the future for the young Blacks and whites-~together.

Stokely Carmichael, "Toward Black l.iberation," Black Fire,
LeRoi Jones and Larry Neal, eds. {New York: William Morrow
and Co., Inc., 1969)

Stokely Carmichael points out that in America's pluralistic
society each new ethnic group achieves social and political
integration through its own institutions which represent its
communal needs within the larger society. Therefore, the Negro
community must now look to collective power for the realization of
social justice. He explains that former goals of integration
merely allowed "acceptable" Negroes to enter the middle-class
white community, while excluding the remainder of the Negro
community. The civil rights movement of the early sixties
reflected a limited class orientation (in its tactics and
organization) with its appeal to the conscience of powerful
white institutions in the posture of the dependent and suppliant.
The major limitation of this approach was that it tended to
maintain the traditional dependence of Negroes. For the Negroes
to become a positive constructive force 1n the total society,
they must be able to control their lives and communities through
effective political institutions which will bear upon the

total society.
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5. C. H., Fuller, Jr., "A Love Song for Seven Little Boys Called;
Sam," Black Fire, lLe Roi Jones and Larry Neal, eds. (New York:
William Morrow and Co., Inc., 1969)

A new Black consciousness is awakened in eight~and-a-half year
old Reuben, one of seven Black youngsters attending the Ingram
Elementary School, which boasted one Black teacher. After
months of harassment by his white classmates and the indifferent
Uncle Tom Black teacher, Reuben, at his father's urging, devises
a plan to change his ordeal. He and other Black classmates
fight back, refusing to "take no stuff.”" The white bullies

and Miss Arnold, the Black teacher, are amazed and sufficiently
intimidated to change their attitudes.

6. Charlie L. Russell, "Klactoveedsedsicne," Fiction, Afro-American
Literature Series, Adams, Conn, Slepian, eds. (Boston: Houghton
Mifflin, 1970)

Fifteen-year old Christopher, born of a white mother and a

Black father, plots and makes his escape from a reform school to
return to New York City and to his mother who has denied him

as ner own. As he plans and travels, he reviews his life and

the people around him at the school, anticipating his reunion
with the mother he firmly believes was not well or was misunderstood
when she refused to acknowledge him and allowed him to be

sent away. When he reaches his mother's apartment and identifies
himself, she reiterates her denial and refuses him entry, On

one level, the story is about a rejected young Black boy

in need of love determined to rejoin his widowed white mother;

on a deeper level, the story may represent the Black children

of white America rejected by their motherland.

7. Julia Fields

a. "Not Your Singing, Dancing Spade," Black Fire, LeRoi Jones
and Larry Neal, eds. (New York: William Morrow and Co., Inc.,
-1968)

A successful Black entertainer is infuriated by a magazine
article which accuses him of turning his back on his

Black heritage by seeking to possess a "white goddess."

In fact, he has married a white woman, and has prized

her whiteness so much that he has asked her to avoid the

sun. While still reflecting upon the magazine article,

he overhears his mald praise his Blackness to his daughter.
His mood then brightens as he realizes that it has been wrong
to deny one's Blackness. By self-acceptance he gaias

his identity.
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b. '"Black Students," The New Black Poetry, Clarence Major,
ed. (New York: International Publishers, 1969)

The poet attacks the kind of higher education that,

for Black students, emphasizes grades, superficial learning,
and superficial manners that have little to do with

the African past or the real American present. Black
students who have learned "no puzzlement, no anger, wrath
or scorn' shape up as unequipped to live intelligently

in this world.

8. Douglas Turner Ward

a. '"Happy Ending," New Black Playwrights, William Couch, Jr.
ed. (New York: Avon Books, 1970)

The aesthetics of the current Black theater is characterized
in "Happy Ending," an entertaining farce with an underlying
thesis. The duality of Black consciousness is portrayed

by Ellie and Vi, two "loyal" domestics, and by Junie,

their young New Negro nephew. Junie reprimands his aunts
for their concern about their employers' household and marriage,
and their loyalty to these vhite masters. They in return,
remind Junie that all the luxuries they have are a result of
this loyalty and the Harrisons' reconciliation which the

two ladies had helped to engineer: ''To the victors

and the vanquished, the top dog and the bottom dog!
Sometimes it's hard to tell which is which...!"

b. '"Day of Absence," New Black Playwrights, William Couch, Jr.,
ed. (New York: Avon Books, 1970)

The whites get their comeuppance from the sardonic,
cunning Black folks when Mr. Ward creates a satirical
fantasy set in an unnamed Southern town. '"Day of Absence
is about the whites of a Southern town who gradually
notice, to their dismay, that all the Blacks in the

town and the neighboring counties have disappeared.
Pandemonium thew.. breaks loose, creating a humorous but
interesting commentary on the effect on society of such

a situation.
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9., William Welling Mackey, "Family Meeting," New Black
Playwrights, William Couch, Jr., ed. (New York: Avon Books, 1970)

The characters are exaggerated caricatures, "frightfully
Southern in manmer," according to the playwright. The

editor in his introduction writes, 'Mr. Mackey shares a
rapldly growing belief among the Black masses that the cynicism
of white Americans toward Black Americans is total and
intransigent, and has infected the minds of many Negroes them-
selves...Black people -ust, through supreme acts of self-
reevaluation and efforts of the will, rescue themselves from

a malignant history, and through their own energy and genius
must recover their stolen humanity. It is precisely this
fiery protest and affirmation, joined with a perfect grasp

of the Black idiom and superb use of irony, that elevates
"Family Meeting" to a level at which his polemics become
irresistible." Because of its role reversals, the play may

be difficult to follow when read, for there is a continuous
shifting of Black and white roles. The play is interesting
particularly in conjunction with the Jones essay on

Malcolm X and his legacy.

10. Don L. Lee

Don L. Lee, as much as any contemporary Black poet, seems to
speak to and for young Blacks. His 1968 collection of

/ poems, Black Pride (Detroit: Broadside Press), contains a

' number of vivid and exciting poems. To annotate them all
would be a job of mammoth proportion, but the following titles
are worthy of examination:

a. "Bloodsmiles" plays on the theme of falsely fixed smiles.

b. "The Self-Hatred of Don L. Lee" deals with the poet's
Black insides and light brown outer.

c. "In the Interest of Black Salvation' condecmns false
values and standards in American Black life.

d. "The Traitor" has as its subject the middle class Negro
"Leader" shattered by the gun shot sounds of Blacks dealing
their justice to him,

e. "But He Was Cool," Black Poetry, Dudley Randall, ed.
(Detrolt: Broadside Press, 1969) criticizes the pretense
and shallowness that erect a wall between some smart looking
"brothers" and the Black man on the street.

f. '"Assassination," Black Poetry, Dudley Randall, ed. (Detroit:
Broadside Press, 1969) suggests the real sources and
real motivations of the Establishment personnel who
L "came running/with/guns/drawn" after Martin Luther King, Jr.,
{ had been shot.
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g. '"Re-Act for Action," The New Black Poztry, Clarence
Major, ed. (New York: International tublishers, 1969)
justifies the Black man's reacting to hostile forces in
this environment. The poet assigns to his race humani-
tarian and idealistic motives in its attempts to rigit
wrongs and protect the future of its children.

11. Nikki Giovanni

a. "Word Poem," Black Out Loud, Arnold Adoff, ed.
(New York: Macmillan Press, 1570)

In a powerful play on the words be and become, the poet
tells her Black people that as things stand, they must
destroy, in order to rebuild in terms of '"our dreams."

b. "The Funeral of Martin Luther King, Jr.," Black Out Loud,
Arnold Adoff, ed, (New York: Macmillan Press, 1970)

In contrast to King's freedom of death--a slave's
freedom-~the poet contends Black people should seek the
freedom of living free men.

¢. "Nikki Roasa," The New Black Poetry, Clarence Major, ed.
(New York: International Publishers, 1969)

Shifting the point of view from that of an imagined white
biographer to that of herself as poet, Nikki Giovanni
makes it clear that the Black family survives its
dream~deferred crises because usually--despite appearances
to the contrary--"everybody is together" in the face of
privations, and therefore "Black love/is Black wealth,"

12. Langston Hughes

a. '"Black Panther,” The Panther and the Lash: Poems. of
Our Times (New York: Alfred A. Knopf, 1967)

This 12-line poem, reflecting the birth of the Black
Panther Party, explains in simple language some of the
reasons behind what the poet calls the "desperate
boldness" of today's young Black leaders.

b. "The Backlash Blues," The Panther and the Lash: Poems
of Our Times (New York: Alfred A. Knopf, 1967) o

Using the war in Vietnam, as well as discrimination in
housing, education, and employment as background, the
poet hints at what has become Third World philosophy
and predicts that white America might be left singing
its "mean old backlash blues.
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¢, "Impasse," The Panther and the Lash: Poems of Our Times
(New York: Alfred A. Knopf, 1967)

This very brief. poem ("I could tell you ,/If I

wanted to/ What makes me/ What T am.// But I lon't/

Really want to--/And you don't/ Give a damn.", is

historically worthwhile in that it captures precisely
. the mass thought of Black America which ushered in the

perind under discussion,

13, James Emanuel

a. "A Negro Author," The Treehouse (Detroit : Broadside
Press, 1968)

“"A Negro Author" characterizes the Black consciousness of
the Black artist. Today the poet is concerned with

the plight of the N=groes; whites will have to wait

for tomorrow. An interesting note for classroem discussion
is Dr. Emanuel's use of tree and leaves. A perceptive
teacher and student will be able to crecate "new"
definitions when reading this selection.

b, "“Wegritude,” The Treehouse (Detroit: Broadside Fress, 1908)

Having started this course with various definitions of
the concept of Black, "Negritude" is a unifying selection
for its conclusion. The poet explores the meauing

of the word “Black" in personal and historical terms,
using a series of clearly stated, rslevant metaphors,

The direct comparisons give understanding of Black
consciousness, as well as create imagery, for the reader,

¢. "For Malcolm, U.S.A.," The Treehouse (Detroit: Brcadside
' : Press, 1968)

This poem uses metaphors to capture Malcolm X's effect
on audiences and t0 suggest what he meant to Black
people. It might be used effectively with the
Autobiography and other writings on Malcolm X and Martin
Luther Xing.

14, Other posts and poems foi consideration

a, Socnia Sanchez, "Right On: White America," Black Out TLoud,
Artnold Adoff, ed. (New York: Macmillan Press, 1970)
debunks empty white myths about the West and the destiny
of Blacks,

b. PRobb Hamilton, "America," Black Qut loud, Arnold Adoff,
ed. (New York: Macmillan Press, 1970) rcjects exclusively
vhite images projecied in Awmerica and their impidcit
insults to Black men and women.

ERIC

Aruitoxt provided by Eic:
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c. Robert Hayden, '"Figure," Black Voices, Abraham Chapman,
ed. (New York: Mentor, 1968) pictures the victim of a
lynching, with the Black man as our "metephor,”

'd; Lance Jeffers

1) “Grief Streams Down My Chest," Black Voices,
Abraham Chapman, ed. (New York: Mentor, 1968)

The poem comments cn the common plight of Blacl
Americans and other oppressed peoples, especially
those in Asia, with emphasis on the Vietnam War,

2) '"My Blackness It the Beauty of This Land," The New
Black Poetry, Cldrence Major, ed. (New Yorl::
International Publishers, 1969)

The poet recalls bitter references, yet ends with
"But yet my love and yet my hate civilize this land."

e, Etheridge Knight

1) "For Black Poeis Who Think of Suicide,"Black Poetry,
Dudley Randall, ed. (Detroit: Broadside Press, 1989)

The theme is that "Black Poets belong to Black People,"

2) "YHe Sees Through Stone," The New Black Poetry,
Clarence Major., ed. (New York: International
Publishers, 1969)

This is an artistic endeavor that allows the poet
to allude to Africa and contemporary America at the
same time through the portrayal of an old Black man
in prison, :

f. Mari Evans, "Black jam for dr, negro," Dark Symphony,
James Emanuecl and Theodcre L. Gross, eds. (New York:
Free Press,” 1938) catches the new rhythm and zccentual
pattern of much of the Black poetry of the moment in
an aggressive highlighting of an intraracial conflict
that seems to be more rhetorical than real.

g. Norman Jordan, "Feeding the Lions," The New Rlack Poetyy,
Clarence Major, ed. (New York: International Publishers,
1969) depicts in words and form the social workers who
regard needy Black Americans as welfare Ycases'" to
be totaled and filed away on record sheets before darkness
cemes,
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h., Lebert Bethune, "To Strike for Night," The New Black
Poetry, Clarence Major, ed. (New York: International
Publishers, 1969) pictures the desperate Black men of
today as people who "can't die anymore" than they already
have and refers to Marcus. Garvey and Toussaint L'Ouverture,
thus connecting tne theme to struggles for racial justice
and liberty everywhere.

i. Ted Joaus, "My Ace of Spades,! Black Out Loud, Arnold
Adoff ed. (New Ycrk: DMacmillan Press, 1970) praises
Malcolm X's force~~the hope and pride and guidance
he provided for Blacks, and the anxiety and guilt he
brought whites.

j. Gloria Davis, '"To Lgypt," The New Black Poetry,
Clarence Major, ed, (New York: 1International Publishers,
1969) asks "Where are my people?' as the poet cails upon
the ancient lund to let the white world krow the real
heritage of the vibrant Black people.

Current Trends-

-t

Objectives

a. To show the must contemporary artists of the Black
commuaity as

1) Protest painters

2) Representatives of current movewents in art, including
minimal art

b. Tc use these artists to expand the appreciation of modern
non-otjective art

c. To demonstrate the power of the visual statement as a
commentator of the times

The Works

The individual teacher will need to discover much of the
material individually. The published material in book
form is very limited, Magazines and current paperback
photographic essays are likely to yield the best results.

‘the wmaterial for this particuiar portion of the course has
been drawn from the following sources:

-~Art section, "Black America, 1970," Time, April 6, 1970,
pp. 80-87

--Karuch, Ruth Marion, and Jones, Pirkle, "A Phctographic
Essay on the Black Panthers," The Vanguard (Boston:
Beacon Press, 1970)
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~--Tuesday Magazine, February,.l970

--"The Black Artist in America: A Symposium," Metropolitan
fuseum of Art Bulletin, Romare Bearden et. al., eds,
(N~w York: Metropolitan Musewa of Art, Janu.ry, 1670
p. 245)

a, Protest painters
1) Jacob Lawrence -~ "Jesse Jackson," Times, cover
2) Dana Chandler, Jr. =-- "Fred Hamton Memorial, Time, p. 81
3) Dan McIlvaine -- Walls, TJ.mez PP. 8& 83
Charles Milles g
Bill Valker “ 3 e
Various anonymous artists "
4) Malcolm Bailey -~ "lold (Separate but Equal)," Tiwe, p. 84
5) David Hammond -~ "Pray for America," Time, p. 85

6) Charles Scarles -- untitled, Tuvesday, centerfold

7) Joe Overstreet =-- "Origama-Black Power,'" Tuesday,
centerfold

b. Representatives of current wmovements in art
‘1), .Melvin Edwards ~~ Chairs and Barbed Wire, Time, p. 84
23 Richérd Hunt =-- Sculptures, Time, pp. 84~85
3) Sam Gilliam =~ "Csrrousel Change,™ Time, p. 85

4) Daniel Johnson -- Painted sculpture, (minimal art),
Time, p. 86

5) Joe Ov;rstreet -~ abstraction, Time, p. 86

6) William Howell -- '"Meditation," Tuesday, centerfold
c., The visual statement in photographs

1) Page 10

2) ©Pages 48, 49

3) Pages 52, 53

%) ©Page 66
5) Page 77
6) Page 90
o 7) Pages.96, 97
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8) Page 100
9) Pages 124, 126
3. Questions for Discussion
. a, How does the "protest" artist achieve his end?
b. What are the protests depicted?
c. How does the photograph accomplish the protest and
become a '"work of art" also?
d. Does the non-objective art observed here have
value to the Black community as well as to the
world community?
e, Will these works live beyond the current times
and what values could cause specific works of art
to survive? '
C. Music
1, Suggested Recordings
a. Soul '69, Areiha Franklin, Atlantic §-8212
b, Say it Loud, I'm Black and I'm Proud, James Brown,
King 5/1047 '
2, Notes
The voice of Black pride is heard clearly in the
“soul" music which is so much a part of the contemporary
American scene. That voice and that music will certainly
be heard in tomorrow's America. Message and tune may
depend on events, but all America will be listening.
The teacher must keep attuned, himself, of developments
" in the musical field, use current periodicals and remain
aware of musical events and presentacions that reflect
this new consciousness.
3. Suggested Areas of Discussion

a, The significance of the current popularity of
soul music

b. The role of all foims of Afro~American music
in the years ahead

c. Black music as it reflects Black pride
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D. Films%

l. Soul (annotated in Unit I) may be used in this unit
in conjunction with music

2. Bedy (25 minutes, color, Bailey~Film Associztes,
11559 Santa Monica Boulevard, Los Angeles, California, 90025)

This 1968 CBS News presentation tells the history of the

Black man's breakthrough in the world of sports, from

Jesse Owen to the Mexico City Olympics. It stresses the

fact that few Blacks have attained managerial or coachiug
positions and introduces the question of a Black boycott

of professional sports as a means of correcting this situation,

3. The Weapous of Gordon Parks (28 wminutes, color, Contemporary-
McGraw Hill, 330 West 42nd Street, New York, New York 10036)

Narrated by the subject, a well known photographer for
LIFE magazine, the film uses Mr. Parks' own work to
tell the story of his past and portray his surroundings
as it also shows him at work in his home with his
family and on the strecets of Harlem, (1968)

4, Veronica (28 miautes, color, Jason Films, 2621 Palisade

Avenue, Riverdale, New York 10463)

Made in 1969, the film is a portrait of a Black teenage
girl in Connecticut, pretty, popular and caught between
the demands of her fellow Black classmates and her own
efforts to anderstand and be herself.

5. The Game (annotation under Unit I, p. l4)
6. Malcolm X = Struggle for Freedom (22 winutes, b/w,

Grove Press Cinema 16 Library, 80 University Place,
New York, New York 100032)

This was filmed just threz months before Malcolm 'X's
assassination during his twxip to Europe and Africa.

In it, he discusses many of cthe problems and social

evils of the modern era. (1564)

* The number of iilms dealing with the Black experience, both as
documentary and zs art presentations are proliferating at a rapid
rate., The teachcr should consult current bulletins from audio-
visual centers and film periodicals for new productions. A profitable
classroom exercise might be the making of a film by students

depicting some aspects of Rlack congciousness either as a documentary

or as' an art offering.
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7. Black Power (15 minutes, color, Reaction Films/Intext,
Scranton, Pennsylvania 18515)

Opinions and comments by Malcolm X, Eldridge Cleaver,

Floyd McKissick, Martin Luther King and other prominent
Black spokesmen are juxtaposed, They view t.e problems
and possibilities of the Black movement and react - .
specifically to the whole concept of Black power.

8. Goodbye and Gool Luck (30 minutes, b/w, Indiana University
Audio~-Visual Cenier, Bloomington, Indiana 47401)

A documentary, the film shows a Negro Vietnam veteran
returning from Vietnam, seeing his family and then

looking for a job., It records an encounter between

Black power propouents and the young veteran as they atiempt
to show how the whites have duped him into killing.

Seeing a draft protest march further confuses him.

The film is open-~ended as he is depicted trying to

resolve his dilemma and choose sides at the conclusion.

9, The World of Julian Bond (11 minutes, b/w, Indiana
University Audio-Visual Center, Bloomington, Indiana 47401)

The young Gecorgia legislator explains why, although he
he is essentially an integrationist, he would still
accept and act on some Black separatist ideas.

10, OQOmowale (30 minutes, b/w, Indiana University Audio-
Visual Center, Bloomington, Indiana 47401)

Subtitled, "The Child Returns Home,'" the film recounts

the attempts of Black author John Williams to find tie

roots of his own heritage on a journey to Africa. He
discovered the American civil rights movement to be influcnced
by the emergence of new African nations, but also learned

that centuries of American civilization were more significant
to him than the dim memory of an African past. Ancother
interesting aspect of the film are the views of the

American Negro by contemporary Afreican leaders. (1965)
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111, Sugpested Approaches and Teachiung Strategies

To implement the objectives for teachers and students stated
. in the Philosophy and Ratiounale (p. 3), the last unit of the
course should more actively and consciously involve the student
in developing his awareness, discovering for himself the artist's
aesthetic and vision, expanding his own vision beyond himself, and
.providing a free and fair enviromment for individual &nalysis

and open discussioan, It is recommended that much of the
responsibility for exploring materials and leading class activities
and discussion be placed on the student, with the teacher playing
a more passive role. With this in mind, the following approaches
are suggested:

A,

B.

Having a variety of selections available for class

distribution, as well as having students bring in current
literary works, in each instance asking the students to determine
which illustrate the dominant ideas of the unit

1. DNew Black consciousness
2. Need for change

3. Cultural responsibility
4, Pride

5. Heritage

6. GSelf-assertion

Using students as resource specialists and as teachers of
materials which they have found

Picking up the theme of *“After the Record is Brcken' to
evaluate and assess current writers and artists in light of
their predecessors

Investigating the new Black thecater -~ its direction, its
aesthetic, its impact

Contrasting the rhetoric of King and Malcolm X as they, and
others, enunciate their idcas, using appropriate audio-
visual material

Evaluating the effcct of drama and poetry for their impact
as propaganda

Reading and discussing the lyrics to songs of Axetha Yranklin,
James Brown, etc., then plaving the records or tapes and
analyzing differences in responses to two »recsentations:
afterwards reading some of the new Black poctry and responding .’
and then chanrging form by standardizing verses and punctuation,
chyming, or altering images. to compare effectiveuess with

the original
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1.

K.

L.

GG NEW BLACK CONSCIOUSKNESS

Reading aloud of poetry by students (or having students
tape their own readings) to cmphasize relationship of
content to form and sound~~-the new Black poztry as an
aural experience

Investigating the special language and form of the new poetry
(abbrueviations, franknecss, deliberate vulgarity, metaphous,
punctuation)

Writing a poetic epitaph in the form of the new poetry for
a contemporary or earlier Black figure, with cmphasis on the
political or moral influence on Blacks

Analyzing and evaluating the current Black humor and
humorists (Dick Gregory, Godfrey Cambridge, Bill Cosby,

Moms Mabley, Redd Fox, Richard Pryor, ectc,)

Investi .ating the current context and usage of Black,

Negro, colored, Afro-American, African-American, ctec,
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I

SAMPLE LESSON PLAN
Group Discussion on 1wo Key Black Leaders of the 60" s
. Objectives
A, To present the views of Martin Luther King and of Malcolm X
. on coping with the problem of discrimination and racism in
the United Stutes
B, To participate in a group problem=solving experience .

C. To listen with understanding to another group's viewpoint

D. To present views rationally and authoritatively within
each group

E. To sce that all people within a group may not subscribe to the
same viewpoint

F. To learn, through discussion, that some personal ideas must
be suhbordinated to the group and the group's ideas wmust somo-
times be fairly inclusive

I1I. Preparation

A. Resecarch and reading of the matcrial written by and about
the two major figures tc determine their attitudes and
programs

B, Division of class into two groups, letting cach choose their
leader and determining precisely the specific job of its
members in terms of research

I1T. Materials

A, Pen and paper for notetaking

B. Any rescarch material, cards, notations, texts pertinent

IV. Method

O
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A, Arrange chairs in two circles, an inner and an outer one,
facing center.

B. Put one group in imner circle, cne in outer,

C. DEstablish procedures and discussion rules. (Period
should be divided into thrce parts.)

* The form and some of the objectives here are based directly on a
sample lecson, "Apartheid," in Human Relations Education: A Guidcbook
to Learning Activities, prepared by jluman Relations Project of Western

New York and reprinted by the State Fducation Department, Albany,

Hew York, 1969,
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l. Group in inner circle will discuss the philosophy and actions
of Black leader they have investipated, their
attitudes toward his position, how his position has affected
others, the real potential of his position's
effectiveness and how the group wishes to commit
itself in tewrms of his program and policy. FElected
discussion leader must keep group on topic and within
bounds of discussion rules.,

2, During this portion, the outer circle must Listen;
they may take notcs, but may not speak,

3. At the end of first part, the grvoups switch chairs
and the procedurce is repeated for the second group, now
sitting in the inner circle. They speak only to
the same points, but not in rebuttal or reaction to
the first group's presentation,

4, At the end of the sccond part, the groups form onc
large circle with members of cach iantersperscd with
others to avoid eny coalitions. Reaction to discussion,
based on material heard or noted, should foilow.

Ve Tellow-up Activitics

Aﬁ

B.

Written summary of major points stating individual reactions
or positions

. Written evaluation of effectiveness of discussion technique

Other possibilities that lend themsclves to this treatment:

1,

NAACP
Black Panthers

Contributions of two Black writers to the understanding of
the Black experience

Soul vs., jazz as dominant expression of Blackness in music
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PLAN TWO
INTRODUCTION TO THE REGIONAL APPROACH

As the literature of a people often reflects and expresses those
influcrces which have plaved a profound role in the social and cultural
development of*that people, so the envirenmental experiences of Black
Americans, first in the South auvd then in tha North, occupy a pivotal
position in Black writings. 1In fact, it often seems that Black cxperience
in these two geographical areas has been typified and depicted as stemming
fron two different, yct cqually insidious, conditious. As the South is
viewed as the land of bondage, yet at the same time is the land of Mother
Earth and parcental ties, so the North is viewed as the urbanized, glamorous
land of promised redemption, yet all too ofter is the ghetto confinement
of the Black migrant. Black writings convey images of the divergent types
of Black prople nurtured in the (wo eavirouments., To illuminate these
perspectives more clearly, then, this alternate plan is offered in which many
of the works previously grouped under different objectives are placed in
another context.

Since the vast majority of the literary selections suggested for
this plar have been anuotated quite fully in Plan “ne, only the ifew additional
pieces are summarized in the regional approach. The listings are by genre,
rather than by authov, to direct teachers and students to ccmparisons and
contrasts in form and tone. Art, music and film materials are not as com-
prehensively detailed as in the first plan. The teachers involved can see
from previous claboration how best they might fit intc this course plan.

By the same¢ token, teaching approachés-and strategies are more abhbreviated,
and no saniple iesson plans included. :

The outline that follows shows that Unite I and VI from Plan One
are to be used in a similar manner as introductory and concluding units,

Unit I -- What is Black?

Unit II L= The Rurdl “outh Refore the Great Migration

Unit III. -- The North of the Black Migrant and His Children
Unit IV - The Convergence of Black North and South in

a Call for Dbemocracy

Unit V - New Black Comnscicusness ("We Walk in the Way
of the New World")

LU A

WHAT IS BRLACEY
'(Sec Pagws 5-10)

O
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UNIT X1

THE RURAL SOUTH BEFOKE THE GREAT MIGRATIU -

To caplore tihe tiwe in the Scath during which the ethics eof Jim Crow
prevailed for the Afvican-Americnan in his struggle for survival

Suscested Materials

A, Literature

1.

2.

Novels

a.

Short Steries

a.

Langston Hughes, Not Without Taughter (London:
Collier-Macmillan, Ltd., 1969)

Annotation, page 22

Ralph Eliison, Invisible Man, Chapters 1-7 dealing with
the protagonist’'s 14fe and cuperiences in the Seuth
befere his wmigration {(New York: Signet, 1947)

Anunotation, vages 51 and 52

wordon Parks, The Teoarning Tree, {(New York: Fawocctt, 1963)

This autobiographical novel of a Black family in a small
Kansas town in the 20's centers chiefly upon young Newt
during his adolcscence as he engages in his first sexual
expcrience, has his first love, wrestles with his fear of
death. He leorns what it means to be Black, as well as
what it mean& to be a person of intezrity aud dignity,
The becok is appropriate for less scphisticated readers,

Ly

Richard Wright, Uncle Tom's Children (New York: Harper
& Row, 1940)

Most of the short storied from this collection have beeu
annotated previously, in Unit IXI, THE AGE OF RICHARD
WRIGHT, pages 38. and 39.
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b, Jean Toomes, "Blood-Burning Moon,' Cane (Mew York:
Liveright Publishing Corporation, 1931 and Perennial
Classic, 1969}

The atavistic quality of rural Southern life defies the
restraiut of civilized society in this short, violeant

« story., Louisa ha: two lovers, onc white and the other
Black., Inflamed by romantic rivalry deeper than race,
the two men quarrel, The white lover, Bob Stone, is
slashed by the Black lover, %om Burwell, He, in turn,
is burned to death while the blood-burning moon shines as
an ecvil omen. Teachers should note that this selection
is to be taught to good academic twelfth graders becausc
of its scphisticated subject and treatment,

c¢. Avna Bontemps, "A Summer Tragedy," Black Veoices,
Abraliam Cliapian, ed, (New York: Meutor, 1968)

Aunrotation, page 40
d.  John Henrik Clarke, "The Boy Who Painted Christ Black,"
Right On. Bradford Chambers and Rebecca Moon, eds,
{New York: Mentor, 1%/0)
Annotation, page 41
Fssays
Richard Wright, "The Ethics of Living Jim Crow: An Autobio-

(New York: dentor, 1968) and Uncle Tom's Children (New York:
Harper & Row, 1940)

Annotation, page 38
Poetry
a. Jean Toomer

’

1) "narvecst Seng,'" Cane
Corporation, 1951 asnd Perennial Classic, 1969)

Annotation, page 23

2) "Cotton Song," Cane (New York: Liveright Publishing
Corporation, 1951 and Peremnial Classic, 1969)

Annotation, page 23

Cowporation, 1951 and I'zrennial Classic, 1969)

Amwotation, page 23
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b. Langston Hughes, "The Wegro Speaks of Rivers,"
Poetry, Alro-Ameri:an Series (Roston: Houghton Mifflin,

1970 aud others)
Annotation, page 21

.,  Richard Wrishe, "Leltwecen the World acd Me," DRlack

Voices, Abraham Chapman, ed. (New York: Mcntor, 1968)
Annotation, page 40

d. Arna Bontewps

Abraham Chapman, ed. (iew York: pentor, 1568)

1) "The Black Man Talks of Reaping,' Rlack Voices,

Anunotation, page 25

]

<
A

2) "“Southern Mausion," Blacik V Jolues Abraham Chapman, ¢
(Mew York: Mentor, 15648)

{

Anuotation, page 24

5. Biography/Autclbiography

n
H-
go
]
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s

Richard Vi (ighi, Blaclk Doy {Hew Vorik:
Annotcation, page 37

6. Drama

Dcugles Turner Ward,"Day of Absence," New Black Plavwrights,
Wiltiam Couvcn, Ju,, ed. (New Yorit: Avweun Bools, L4/0)

Annotation, page 83

1. Objectives

a., To investigate the art of the pre-Civil Var Amcovican
Black, the rural Black and the recent Black "Primitives"

b. To discuss briefly ithe African artistic heritage of the
rural and pre-Civil War Black

2. Discussion and Buggestad Works

a, Background (Sec African art statement in Unit 11, Plan
One, Harlem Renaissance)

Viest African Arts

1) Metal work == Ashanite
Benin Culture

2) Wood work -~  Baga
a
“enufo
ambara
Renin ivory
Q Bawuba

Aruitoxt provided by Eic:
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3) Weavers and designers
a) Degan weavers
b) Other weavings aud dyeings
c) Original homes #n Africa of American Rlacks

b, Attitudes of period Lrom 1776-186C

1) Note basic attitudz of nation toward art, the turaing
to the people for decorative art, with the Negro as
a producer

2) Examples
a) Manual arts

Negroes, slaves an 'ee, 48 MINPOWE or the
1) Negroes laves d free, us ower for the
"fabulous" plantations

(2) The rehvilding of ciiies such as New Orleans
fter 1795 using wrought iron artistic designing

(3) The artisan meeting the neads of his wasters
(Some of the works, puages 62-7C, Cedric D.ver,
American Fegro Art, Kew York: New York Grapihic
Press, 1960) '

(a) Roquette Mansion - pl. 1
(b) Melrosc Mansion -=- pis, 2-4 (See notes.)
b) Crafts
(1) Weaving
(2) Pottery
(3) Metal works
(4) Leather
(5) Wood works :

¢) Paintings % (All page aud plate numbers refer to
American Negro Axri)

(1) Mrs. John Moale and Her Graanddaughter Ellin
North ticale -~ Joshua Johnston, pl, 7

(2) James McCormick Family -~ Joshua Johnston, pl., 7

o

% These painters are of uncertain training in the pre-Civil VWar period.
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(3) Celoncel Jean Mickel Fortier, Jr.-Julien Hudson, pl. 8

(4) Granville Sharp -~ Patrick Reason, pl. §
(5) Richard Allen -~ G, W. tlobbs, pl. 8
(6) German Loguen -~ William Simpson, pl. 8

0
.

Recent priwmitives
1) Definition
2) The primitive painter as a folk artist

3) Artists and their works (American Negrvo Artk)

a) Horace Pippin -~ John Brown Goes to Vis Hanging, pl. ¢
The Den, pl. 10
Cabiu in the Cotton, pl. 10
TFlowers with Red Chair, (opposite
page 13)

b) Willium Jolinson ~« Jesus and the Three Marys, pi., 1l
¢) Others (Sce plates 12-16 inclusive and page 71.)

C. DMusic
Inasmuch as the music portion of Unit I1--WHAT IS BLACK?-- is
extensive in coverage, the teacher might abbreviate rhe parts
dealing with Negro Folk Nusic, Spirituals and carly Blues and
combine these with the material on the Origins of Jazz in Unik
II--THE HARLEM RENAISSANCE AND BEYOND~-to give preoper scopue and
treatment to this very important part of Black culture growing
out of the Southern experience,

D. Fil}“ .
1. The Negiro and the South (30 minutes, b/w, part of series

HISTCRY OF THE KEGRO PEOPLE, Indiana Umiversity Andio-Visual
Center, Bloomington, Indiana 47401)

This half hcur f£ilm documents the feelings, thoughts,
fears, angers, frustrations, struggles, hopes and
rationalizations of bhoth Southern Negroes and whites living
the so-called Southern way of life,

2. Slavery (30 minutes, b/w, part cof series HISTORY OF THL NEGRO
PEOPLE, Indiana University Audio-vVisual Center, Bloomiagton,
Indiana, 47401

Not necessarily more social studies than literature, nonetheless
this filmm, bacged on the testimeny and memory of former Southern
slaves, dapicta life under slavery, its trapic and sometimes
humorous aspechs, via dramaric and choval presentations,

3. Ihe Lesyning Treew

Gordon Pariks' novel is Lransfated invo a beautifully photographed
coloy film vhich follecws the orviginal almost to the letter,

O
E!§g£;f this vriring the discrihurer tor the Lilm is unltiowne
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I1L. Sugrestad Appreaches and Tesching Stratesics

A. Collatcral Reading

As stated previously, any work not tausght in the unit may
be used for outside reading. Additional suggestions are given below,

1. Novels

Their Lyes Were Watching God, Zora Neale Nurston
Black Thuwler, Arna Bontomps

¢, Margarct Walker

arent. Drummer, William Melvin Kelley

2. Riography/autcbiography

The Big Sea, Langston Hughes
Proud Shoes, Pauli Murrvay

B. Writing Assignnents

1. Comparing the Parks and Hughes novels about young Black
hovs growing up in the roral arcae of America {(Lfamily 1ife,
experiences, influences, tone)

2. Coutrasting Ellison's first seven cruptcra of Invisjible
Man and its views of the Scuth with Hughes pxoLdgonleL‘q view

3. Analyz 1nq the language, idicm, and the form of Toemer's and
Hughes' poctry with the wmore traditicnal Bontcinps

4. Tmagery iu short stories (e.g. "4 Summer Tragedy,'" and
"RBig Loy Leaves Fome')

5. Inferring character traits from sclected passages aund writing
character sketches supported by zoncrete, specific references

6. Dialect analysis

O
-

Library

1. Comparing the iives of Hughes and Parks with their novelistic
accounts

2, Using The Negro Cowhoys, an historical work by Philip Durham
and Everett 1. Jones (New York: Bantam “athllnder, 1969)
as interesting wvariation of the Southern theme
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UNIT 1LY

TUE NORTH OF 7THE BLACK MIGRANT AND hI% CHILDREN

I. Objectives

A. To explore the styles of living and the envirvonment of migrant African-
Americans and theisr sons and daughters in Lhe urban conuters of tha Morth

oo

asamineg some of the melding influences upon Blacks in the urban
ttos of the Ryrthern promised land

-
r

(
=2
®

II. Sugpested Materials

A, Literature
1. DNovels

a, Richard Wright, Bative 8Son (flew York: Harper & Row, 1940 and
Perennial Clavsic, 1960)

Annotation, page 37
b, Jomes Balduin, Go Tell I

e on the Mountain (Mew York: Tell
Publishing Company, 1965)

Annotaticn, page 62

c¢. Ralph Ellison, Iuvisible Maa, Prologue and Chaptervs 12-20
(New York: Siznetr, 1947)

Annotation, page 52
d. Anmn Petry, The Street (Boston: Houghton Mifflin, 1946)

Mrs., Petry's story of Lutie, a youny Rlack woman, and her
struggle to maintain her woral integyvity and guard her youug
son from evil in a2 tiny, dark apariment in the Harlem ghetto
is a scathing indictment of a society that permits such
conditions and a forthright presentation of those conditions.
1t is written with power and has a strong emoticnai impact
that should attract and hold the high school reader.

a9

e. William Attaway, Blood un Lie Forge (New York: Doubleday, 1941)

Three Negro sharecropping brothers leave their Kentuchy home
to migrate to western Pennsylvania to work in tho steel wills
during World War I. The novel portrays how they ust pit
their nettle apgainst the mills and depicts theivr ultimate
dezeneration in a sociely in which th2y cannot succced.
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f. William Melvin Helley, Dem (Mew York: Maemillan, 1969)

Dedicated to "Ihe Rlack Yeople in (not of) America,’ Kelley's
novel offers a slashing satiric statement of the desadent
lives of white Americans, for Dom is white folks who havn
become controlled snd deluded by their fantasies, After his
wife takes a Black lover and bears fwins--oue wivibe aud one
Black~-Pierce, the white protagonist heads for darviem to
reap vengeance uvneon biis Y'ee~genitor.'" However, Bicrece is
only suceess ™Ml in becoming duped by the duality of Black
existence in liarlem. The book is fairly strong in pre-
sentation. The teacher may wish to review it first. liow-
ever, Kelley is one of the more gifted young Black writers,

Novella

Richard Wright, "The Man Who lived Underground,” Fighl Men
(New York: World Publishing Compeny, 1961 and Pyramid, 1959)

—iely

Annotation, page 53 .
Short Stories

a. Rudolph Fisher, "Miss Cynchie." BDest Short Sitories hy Hogro
Writers, Langsten Hughes, ed. (Wew York: TLittle, Brown, 19467)

2

Miss Cynthie is a seventy-year old womuzn, born and rearsd in
the South, whe arrives in New York to wvisit the boy che had
raised. She sees he is successiul and beljiesves him te be a
doctor, a dentist or at least an undertaker. She findg he
bas indeed achieved success—--in his own fashion--singing
and dancing on the stage. At fivsf cutraged and shamed,
Miss Cynthie finally capitulates to Liig talent and. chawn,
for she rcalizes it is she who has develoved lLis love for
life and for music. The aukhor deftly condrasts the old
Southern Elack and her Northeru migrant progeny in this
delightful story.

b. Rudelph Fisher, "The City of Refuge.' Amarican Negro Shovt

Sterjes, Johm Heonrik Clavke, ed. (New York: Hill-and Wang, 196G0)

Annotation,.page 25
Nonfiction/Essays
2. ‘laungston Hughes

1) The Best of Simple (Mew York: Hill and Wang, 1961)

This collection of Simple vignelces has llughes' Southern-

born personna comaciitinik on A varietv of currend sitaaicions,

generalliy over a bavsteocl, o his college-cducated pal.
Hig discussivns roange widely, bot arce race-rclated in soms
fashiem. Hughes' Lumor is sharp, and iz observations
pointed. In the hands of a seod teacher, who can show
why Hughes uses this ostonsibly simple, illiterate Blech
nian as hig &uoko"maa, the Simpie piecz: can be a joyous
and gignificnrr evner-opee,

O A

J.‘
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2) "In love with Parlem,' A Mistory af the Aunriean
vt T Rant et

hepro (1916G-1%60), n1.L(r Sotiner, el Giow Torks
Apollo Editious, 1907)

runotation, page 22

.2

s Novlicre," Shadou ana Agl

i
5

b, Ralph Ellizon, "javics
(New York: Siguet, !

Aunotation, papc 52

James Baldvin, “laview Ghetto," Noltes of a warive Son
(lew York: Doantam, 1908)

[

Amnotation, pase 63
5. Poctry

a. lengston Hupghes

O

1) "Brass Spitvoons," jswerican Heere Pootry, Arng

Bontoemps, ed, (New Yori: Hill & Lsuq. 1“631

Hughes' bitter poum depicid the depgradiog, jobse-
cieaning the spittoons--offered the Black isun,
From the Mittance b pets for this work, he tries
te earn Bbis livine, suonport bhis ismily and forget
his, plipht in drink,

z) "pallail of the Landlord," nlack Voicces, Abrahsm
Chapian, «d. {lcw York: Mentor, 1968)

The causce ccelebre that resulted in the Boston
school system firing a youny white teacher for
using it in o ghetto schon, Hughes' poem deals
vith the plight of the voor Black and his cex-
ploitative white landlord,

3) Lenox_Avenue Muoval, Nlack Voices, Abraham Chapman,
cd. (New York: Mcontor, 1V68)

b, Claude MeKkay
1) “Harlem Dancer,"” Lrom "Jheo anlo in American
Literature," William Stanlecy Braithwaice,
Black Expression. Addison Gayle, ed. (New York:
Veybright and Talley, 1969)

Annoration, pape 27 .
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2) "Harien Shedoss ' ool Seonlone, B Piocane ] and
Pheodore Crosy, cdyg, (0 Yorhs ihe Pree Pross, 1008)

Heluy''n poes 45 a pojenant Jament for Lhe Jdark
soum, girie Liose poverty and deprivation foree
thew to v )l Chicle Lired bodfes on tue strecls
nf Harlem,

¢. Cowntee fullea, “lacddear,™ Llack Yoloes, Abrabis
Chopraw, cd, (i@ Torar jleator, WL64)

Aunotaticn, page 24
6. Bicyvaphy/avtobiography

Claude Browa, Meneliild in the Preaised Laud (wen Yordk: The
Huemillan Company, 1905 and Sinnet, 1904G)

Annotation, pups 0
B. Avt

fhe waterials from it V=<A00 OF 33?3(1 TIU“—-Uhinr Lhe
Rondoa dovse Fublication fh
et anvemnviare {a thie '"‘.".'

of the Rioch wipraant and bhis of!l:

o Music

The music portion of Unjt TUI=~Ti AGE OF RICPARD URIQ1C--
dealing with later jaz: und the big band cra vorks quite
well with this wit,  Fhe teachey is advised Lo folivw the
noces and discussion topics incrundad on those peoes and usce
any of the wusiaal picees (See appeadiz for additvienal
discopraphy sagy .l:nn&.) he feels wonld illustrate the
focl of this unit,

Do I"l]n‘ .

¥}, Blind Gary Davis (See a-motalion, page &S.)

2. Date witi Dirzzy (Sce annatalioun, page &5 )

3. Diary of a Havlem Fawily (See anuotation, page 46.)

. Time of the Horn (7 minutes, b/w, Journal Films, 1702 West
biversey Parhway, Chicage, Illinois 606)4)

This short film tells of a small Black boy who finds an

old hoin in a tvash can in the Harlem ghetto, e pleks

it up and dwagines he is o gqreast srempeter,  The film Las a
fine jazz background, a Duke ¥ilinglon composition plaved
by Joaah Jones,

5. My Childboad, Part IT, Joaes bolduin (See aanotaticon, page 72.)

6. ”HL]CN Mednesday (See wnuotarion, pape 3C.)

ERIC

Aruitoxt provided by Eic:



evr 01y
111,

0‘\ .

C.

O

ERIC

Aruitoxt provided by Eic:

feenest ol fosnvare S FTRIA

“ith-

el l‘h- (‘,‘"u 81 e

Callaveral Peadies

1. VYiction

Eight Men, Richard drishe

N S ASA

asue

Soht, Judian bapfield

]
Ve G Liyoum: -lm'« &, Paule
2. Ronfiction
sabady Nnews My ey Jdaaes

llu;%xxhl"", Wili Theeas
Writing Assipmeents

1. Cidefly ereative
., The Strcee ¥ Live ons
b, X7 I Wenc I'nderground,.,,

2.0 Clicfly eupository

Tut, WY OF

4“‘;““:

'
- e sk i ae ee

aurface and

a, DPeseribing the
b, Discussing the precise that man
c. Contrasuing the apge mare

Lo Fel1 3t on the Hovitain and Xative Son
d. Camp wwing ll}lnuﬂ s oprevazenist in Jpvisible Han Prolopuc
vith Bright's "Man Who Lived Und(r;round“
e, Analyzigg minor characters in fiction ng typoes,
representatiens or individuals
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Tis COIVERCERCH OF THE LIACKR FWORTH ARD 2017 In A CALL VOR DERILPRACY
T. Objeckives ) )
Ae To study the eharvacter of Black protest, as rveflected an Viteraiore
durjny the pout-Descpregatiog Mecision fiva of 1934 vo s

(Murder of halcolm )

B To exvlore the simidaritios and dilToveiaces in Fae Soa T
and Northern Black voices

1. Suppented Materials

A. Literature

1. lNovels

o

Williawm Demby, Beotlecrech (low York: Avon Books, 1967)

Anmnotation, page 53

b, Joln Oliver Killeas, And then e Year tie Thender
(Rew York: Alfred AL Yoopr, Tue., 903)

The protagonist of Lillens' povel, Soloweas Seunders,
begins as a young man with ambition,  le onters the
tnited States Ariny duvinge World War 11, bui soon finds
that the price he must puy to sveceed 38 oo costiy
for his invcepricy snd manhood., ‘he novel shous his
gradual disillusicnment with vhive American socioty
and his progressive willinsness ¢o stand up for his
peopiec., Huch of what Killeas depicts iun this novel
written carly in the 060's esplains the groveh of tie
Black Power movement, The teacher may wish te re-
view it before assigning it to see if it suite

his group.

2. DRiography/Autobiography

a, HMalcola X and Alex Haley, Tho Avtobiczraphy of Malcolm X
(Mlew York: Grove Press, 1934)
Annotation, page 84
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b Awn Hoody, Ceming of Aun Coee York: Dia

Pruess, 1968)

’ Yhe ilyleaf for this voung wedloee's actabiog-aphy
stotes that Coning of o in 29 Fialois dn the
tradition of “lwpchils! in e oand Mie
o deportant teschmony L Lrience in

fmerica.! S tells wvhat §0 was Like (o grov up
Black in Missiusippi vhore hee povents ccilod foe
vhite men, where she hersell! bocanre a wadd hofore
she was ten, where she lives in poverty and foas,
Once having lerfs hor sonil tewan for Lhe larger
Southcyn cities wahere she worked swmncre, she
found it increzsingly more difficulsr te retuen
Lhowmwe,  Finally sle breaks with ber facily co go
or: to colleze and to work for civil rights in
the South.
c. Dbick Gregery with R. Lipsyte, Pigucri (New Vork:
E. P, buttor & Co., Inc,, 1964)
Dick Gregory, in woving, fuany and cmeotional
passages, tells whar it is Tike bto grovw un poo-
angd Black in amesicua. With Draneness and candor,
he recalls seversl incidents ap sciw2] in wiich ne
expericnced hate and shame. Nedicated te iis mother,
Lhis autoblography is a tesvamenlt to her as =
vomar of particulay strenath and compession and sheows
her son to be a deverinined and perceptive vouns man,
Mis flashes of humor Jeuaven the hivternaess of his
life story and make this beook a prrticularly moving
account which should have great anpeal for the
average veader,

3. Nonfiction/Issays
a, .James Baldwin

1) "Notes of a Native Sor," MNotes of a Native Son
(New York: Beacon Press, 1955, BDantam, 1964)

Aunotation, page 63

2) The Fire Next Time (New Vork: Dell Publishirg Co, 1962)

Annotatiouns, page 63
b, Leloi Jones

1) "rokendsm: 300 Years Jfor Iive Genis," llome

wwow York: Apollo Bditions, 1960)

Ammotation, page 65

O
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2) "rhe Legacy of Maleobm ¥ aad thie Coming of the Elachk
Fation," Home (New Yor': Apolle Hditions, 1960)

sonotation, page 85
3) “City of Norlem,” JPame (Rew York: Apollo Editicens, 1966)
Anunotation, page 65
z, Martin Luther King

13 "I Nave ¢ Droaw,' Ronliction, Afro-Amncrican Tit-
erature Scerics, Adems, Conn and Slepian, eds,
(Boston: Houghton Mifsliu, 1970)

Annotation, page 05

2) "Letter {rom Birmingham Jail," Freedom Mow! Alan T,
Westin, cd. (New York: Buasic ROOnu, Inuk, L)Gq;

Annotation, page 05

4, Drama

Jemes Daldwin, Blucs fo: Mr. Cherlic (Wew York:

Pell publishing Co., L064)

pr}
.

anneration, page 04
b. TLeRei Jones, The Dutchman (Hew York: Apcllo Editions, 1964)
Annotation, page 66

¢. Lorrainc Hansberyy, Raisip ‘in the Sun (¥ew York:
Randoum House, 1964 and Smgnct)

Annotaticn, page 64

wy
.

Poetry
a, CGwendolyn Drooks

1) “Medgar Evers," Poectrv, Kfro American Literature Secries,
Adams, Conn aund SleLAn, eds,. (Boston: HoughlLon
Mifflin, 1970)

1
Miss Brooks' poetic tribute to the' late slain civilirights
leader describes the world he "forswora'-- the old South
where the white man loomed far larger and more fright-
ening than e might have, the ©ld South of the roman-
ticized hevitage with its ostensible dignity and coun-
crolled wviolence, the old Buuth of cuply ritual and
pretease,  Tho pooa depicts Bvyers as a Now Southern
Yegro challenging that. old worid and revealiug its
“ralay! as he "leanad across vomorrow/.. holding clean

o globes in his hardu.“

ERIC
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2)Y ™o Real Cool," P}|(1“\QLPH", Abrahom Cha
(v Yorl: HMentor Boois, 1Y68)

' This cowpact d-line poan is about Black dreopouts who
are fotod to live shory, hard lives-—-to live bravely ®
but Ctragieaily., The poem is a good euasple of art
that wight hgvo been mere didactic social protest

y in other, less able hands,

3) "rhe Chicago Deiender Seads o Man to Little tock:
Fall 1957," Black Veices, Abraham Chapman, ed.
(New Yoris Mentor be 1468

The pour's speaker, a reporter frowm the Black paper
the Qﬂj21£2“95£35ﬂ9ls finds that Laittle Reck, the
city where VUresident Eisenhower bt to send the
National Cuard to insure Lhe descyrepation of the
schools, Lo be compriscd of noople Ilike those
evervehere,  They live their lives, follow their
simple dally roviines, attend clureh vegularly,
listen to corceres in the open oir and make love
both in kindocss and Jor pleasvre. Yot these sell
same ordinary “good" peaple are "huvliug spittie,
reck, /Gerbage and fruiv in Tittle Boek ™

b. Ray Duvem, "Award," Poetry, Afco- Amevicaa Literature Series,
Adais, Conn and Slepian, odw, (Boston: Houghiton Mifflin, 1970)

. Subtivled "A Gold Lntlﬂ to the FLT Man Who UHas Followed e
for 25 Years," Durem's poem begins in an infermal, coa-
versational tono nnd LUJH in bitter, humorously irveveront
irony. His Black speaker addrvesses his words to the
"old spy" who, he suggests, watches his cvery move bocause
he is Biack when the most leinovs evime he actually
comuitted was takiuyg his tiny dauvghlier to a while rest-
rooin in the land of Jim Crow.

¢. Mari DBvans, "Statues Symbol," Ilacl Voices, Abraham

Chapman, ed. (Wew York: Montor Pooas, 196%)

Mari ¥Evans' poem ironically Leholds the eve of the MYew
Negro whose symbol of status i$ "The key/to the/white,..
Locked.../John,"

d., Dudley Randall, “The Jdioi," bBlack Voices, Abrahew
Chapman, ed. (New Yorlk: MNauntor Bocks, 1968}

Using irony (and sarcasm in the ticle}, the poet gives

us a picture of nolice brutality and hints at the delicate
balance in the rci:uinrship berwean Black people and

“"rhe goud white folks ¥

ERIC
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ALY Bulmi

Art

The waterial in Unit ITV--IRNVISIBLE MEW--the objcctives of whieh
are o discuss the wmodern art forms as Chey may be deseyibed
through Black artises and as the latter are an integral part

ol -modern 2ve moverents minht be worthy ol study in conivnciion
with this wnit, In addition re-studying the photographs in
Harlem on My Mind {for the decade ef the 50's will show both the
hope and the [rustration that prevailed during these yoans (Check
Unit V==AGE OF INTECRATION=--for specilic rcfcrences.),

Musie

The musical sugeestions for hoth Unit IVe--JuvWISTETE MEM-- and
Unit V-=AGL OF INTEGRATION--are anpropriate here to show Lthe
development of the blues, the Yrace' records, and thz heglmmings
of soul, 2s well as the work of distinguished Black arsists

in western wueic,

i

Film

1. HMartin Luther Kiag: Fron wont"unuT‘ Lo liownhis (27 wi.ates, b
Inti-pciamat ion Leapue, S inad :1, 315 lLexingtoan Avenue,
Noew York, New Yorik 13016) '
Anvotaticn, page 71

2. (13 minutes, bfw, Anti-Defenation League, B'uai Brith,

Lexinzton Avenue, ¥ew York, Wew York 10016)

Annotation, page 72

3. Interview with Bruce Gordon (17 wminutes, b/w, Contumporary-
MceGraw Hill, 330 Vest 42nd Street, Now York, New York 100365
Annotation, page 72

4. Malcolm X~8trucgle for Feeedom (22 minutas, b/w, Grove Proess
Cinema Library, 89 (niversity Place, New York, New York 10003)
Annotation, page 96

5. The Haogman (12 minutes, color, Countemporary-MeGraw Hill,
330 VWest 42nd Street, New York, New York 10036)
Annotation, page 72

6. 1In “cmory of John larl (O winntes, b/w, Youth Filwm Distuvilulicr

ent.e r loth Stree New York., Fewv ¢ 0L L)

Center, & West 16th Street, Neow York. W rork 10011)

Annctation, page 72

124
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7. JYeature Films
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A Radsin dn the Son (128 winotes, W/u, Columbia, srandon

rils e,y 223 Vest S7th Strecl, New Yorl, New Vorl 1001935

Aunotation, page 73

a AN 4

o

Wething bub T N [

2 ndnutes, b/w, Brandon 1i
How Yoerk, RNew Yori 10015

PRSI &
.

1.
T (¥}
h Sreec )]

—

221 West 57t

SAumocation, paze 73

One Toiato, Two Potato (92 minutes, b/w, Twyman FPilws,

329 Salem Avenuc, Bavvea, Chio 4540L)

Annotation, page 73
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crted Apuvoachen and Teaching Styatopion

Cuol 1::‘. eral Resndin

1, PRiopropby/iutebiogrephy

Uh*
L

anner af Wans A Viosraphy of Marsin Iatier Miog,

ne anlzPLL, OT

ey
ll
e

Rivg: A Crig; Pl o b Db owy
hﬂr in 'nLiwr nﬂ,_: C. Erie Lincelin, cd.
My Life i . Covettan Scott ling

JIL]

» Jlarson
cud L, 1, Fenderson

2, Wonfiction/lissay

Yo Be Youny, Giftzd and Ylack, Torvaine fansierry

Yalcnlm M: The Hon and His ine, John Benril Clorhe
Howe, Lelloi Jonoes

2. hNovel

wio, John AL Willieme

3. Drame

The

Sian in Sidneov Brustsin’« indow, Lorraine Hansbherry

The

Loy Yo ey e LR
Anien Ucrner, Jmmoes Daldwin

Writing

Assignments

* '.‘:’. .‘-ct‘\--
1 Chiefly creative

a.

e,

Barly influences on wy 1lifc ’
Status symbols

Coming of agc

1 dissent,...

A contemporary out.ider

2., Chiclly cxpository

a.

b.

Expleving similarvicies and &iffercuces in growing up
Black in the North and tie South
Compering and countracting vr. King o204 Maleolm X on the
Riack strugzle in Ameovics (Sece Unit VY Lesson plan,
pawe 10u.)

Composing a profile of a disvnu_nV, coumenting on wethods
sed and goals aspired vo, and making value judgmeonts ou
means and ondes
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Aoy B

Ao Cuupnring the three asas i
and Pvers), their wmeauing and effucy

Lo Tdabwars Tezaareh
T dwnvesideni ing King as contomporory oxnenent of Thorcau

and/oe Candhi
Z.  Reseavciddng specicic evenuss
Pimgts ashingoon mareh; Maleoln X's Alrican tourg
Modiar vers' giuassination, ore.

o )
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Adams, Conn, Slepian, eds., Drama, Fiction, Nonfiction, Poetry, Afro-
American Literature Series, 4 vols. (Boston: Houghton Mifflin, 1970)

Adoff, Arnold, ed., Black VUut Loud (New York: Macmillan, 1970)

s Black on Black: Commentaries by Negro Americans
(New York: Macmillan, 1968) '

Apel, Willie, ed., Harvard Dictionary of Music (Cambridge: Harvard
University Press)

Arnason, H.H., History of Modern Art (New York: Harry N. Abrams, Inc,, 1968)

Art Sectior., "Black America, 1970," Time, April, 1970, pp.80-87.

Attaway, William, Blood on the Forge (Garden City, New York: Doubleday, 1941)

Baldwin, James, Amen Corner (New York: Dial, 1968)

» Blues for Mister Charlie (New York: Dell Publishing Co., 1964)

» The Fire Next Time (New York: Dell Publishing Co., 1963)

» Go Tell It On The Mountain (New York: Dell Publishing Co., 1965)

» Going to Meet the Man (New York: Dell Publishing Co., 1966)

» Nobody Knows My Name (New York: Dell Publishing Co,, 1961)

» Notes of a Native Son, (New York: Bantam, 1955)

» Tell Me How Long the Train's Been Gone (New York: Dial, 1968)

Bardolph, Richard, The Negro Vanguard (New York: Rinehart, 1959, Vintage
Books paper reprint V-198, 1961)

Baruch, Ruth Marion and P. Jones, The Vanguard, A Photographic Essay on the
Black Panthers (Boston: Beacon Press, 1970)

Beier, Ulli, Contemporary Art in Africa (New York: Frederick A, Praeger, 1968)

Bennett, Le Rone, Before the Mayflower: A History of the Negro in America,
rev, ed, (Baltimore: Penguin, 1966 and Chicago: Johnson, 1966)

» What Manner of Man: A Biography of Martin Luther King, Jr.
(Chicago: Johnson Co,, 1964)

"The Black Artist in America: A Symposium," Ramare Bearden, et al. eds.,
Metropolitan Museum of Art Bulletin, p. 243, January, 1969 (New York:
Metropolitan Museum of Art, 1969)
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Bone, Robert, The Hearo Noval in Americn, rev. cod. Mew Iaven: Yale, 19GG
El ? e e ¥ s

Bontemps, Awna, ed., American Nepro Pootry (New York: i1l and Wang, 1962)

s Black Thunder (Bositon: Reacoen, 1968)

» Oreat Slava Narratives (Boston: Beacon, 1969)

5 One Hundred Years of Kegro Freedom  (New Yorik: Dodd, dead

N
ne
~

Brasmer, William and Dominick Ceasclo, eds., Black Drawma (Coluwwbus, Ohioc:
Charles B. Merrill, 1970)

Britannica $taff, The Negro in American Wis Lorv 3 vols., (Chicago:
anyclopQCULa.Lrltanhlcﬂ Corpa., 19G8) |

Brock s Gwendolyn, Selected Pogrus (New York: lavper an” Pow, 1963)

Brown, Claude, Manchild in_ the Prowised lLand (New York: Macmillan, 1965,
and New York: Signet, 19060)

Brown, Sterling, ot al, eds., The Negro Cavavan (New Yovk: Dryden, 1941)

-

3
=
jod1
o]

=

cero in American Fiction (Wew York: Arno Press and
1269)

-
)-'c
r)
b/
|

New York

s Megro Peotry and Drama and The Resre in American Picticn,
Znd ed,  (Wew York: Harper and Row, 1563)

Bullins, Xd, Five Plavs (Indiaznapolis: Dobbs-lMerrill, 1958)

o -, ed., RNew Plays frowm the Black Theatre (30\ Yorik: Dantaw Booxs,
1969\,' ‘ ‘ ‘ ; ,- : o ‘

Bquhel, Hﬂrgavek Just, The Negro in American Culture (Hew York: Xnopf, l):()

Chdmbers, nrndfura, and neuecca Moon, eds., Right . On. (Naw York: Hentor
Books, 1970) : ‘ ‘

. Chambers, Henvy A., Treasurv of Regro Spirituals (Ncw Yorkf‘ Zmerson, 19635
Chapman, Abraham, ed., Black Voices (New York: IonL01, 1968)

Clarke.’Tbhn Nenrik, ed., American Negro Slicut Stories (an Yoru. i1l and
‘Wang, 1966) ‘ ‘ S :

s Ma]colm X: _The Men and Hiz Time (New York: Coll;oau
thﬂlllﬂn, 1909) ‘ ‘ ’ : C ‘

_[ a\ru_r-, Eldl idge, 'E_'\)_lil._.c‘)’.i_};_(_:_(_‘__ (New YFfl‘T(: ‘Deljlyi:n‘,,' 196.8_')‘

Couch, William,‘edgi Equﬁjgggu

hts ‘(11Lon knu;c: Tou iana State
N University Press, 19565 and

hew York: o Avon Booke, 1970}

O

ERIC

Aruitoxt provided by Eic:



Q

ERIC

PAruntext provided oy eric [

-126-

Cullen, Countec, On These 1 Stand  (New York: Haxper, 1947}

Davis, John P.o, The Aserican Beere Reference Book  (New York: Preatice dlall, 1966)

Domarest, D. P. and L.S. Lamdin, ads,, The Cheito Reader (Now York:
Randem House, 1970)

Demby, Williom, Beetlecreck (Rew York: Avon Rooks, 1967)

£

Dexter, Dave, Jr., The JTazz Story (Rew York: Prentice Dall, 1954)

Dover, Cedric, American Negro Art (Greenwich, Conn.: New York Graphic
Society, 19 DO) :

Du bois, W.E,B., The Autobiopvaphy of W,.E. B, Du Bois (New York: ‘internclional
Publishers, 19608) : ‘

. Letter to Roland, The Crisis . March, 1928, Copyright by

HAACP

Durham, Philin and Bverett L. Jones, The Adventures ef th- Nearo Cowhovs,
g b . b L 2
Rantam Pathfinder cdition (Jlew York: bdnLum, 1969)

Ny

- le ¥

EBONY Magazine, Negro Hendbook {Chicago: Jobnson Publication, 1886)

Ellison, Rolph, Iuvisible Mon (Mew York:. Randow House, 1947 and 1952,
and Signet) )
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Instructiong:. Write as bricel o lengthy & you choose,
1. List the n'"*icL~ of all the Black American oreacive ziiists who seem
impertant in your cpinicil.

Cumnent on the dwportance of 2 fow of the works read this

that impressed you {he most,
Answer one:

How has cultural dsclation affected the arvtistic productd

-people?
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L, How wipght greatesr lutegration aile

L, - vhat did you learn aboul human nature through your study of Black avtiscs!
works?

5. In what grade do you think school vhﬂTﬂr"w shovld begin to lzara about the
contributions of Rlack cveative arvtists?

6. Commend on bchalf of ov against the following projositinn: plack liieravur
should be merged with other litevature produced in Americn for presentailen
in the cldss*oon. :

7. VWhat is thera about 1 u} literature thet should appeal especially to
Black students? hice students?  fo cua¢h213? o
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ROTES (0 AMERTOUAN JTHGRO ART =

A. The avtist as poet snd commentalor
B. fThe Black artist and the Llazk Uxperionce
II.  Bachevound
YI{ Amgrica is Lo produce graat painters aad LF young
1 5 ¢ J o
) avt students wishk Lo assume a »lace in the history of
the art of their couvatyy, their fivsi desire should be
to remain in America, to peer deeper into the beavi of
fmerican life,"  {Thomas Balius)
A. MMost Black slaves from West africa
B. Arts of Wes AfTLC. highly developed .
C. o surviving Black art of ceolonial period
D. The cralftswan as first arviist and his impoxtance
B. By 180G scveval . rﬁud painters of the LU]ODGJP
school - comparison to white tradition -
F. RKobert Buncanson, Henry Tanner as.trus "painterly" painters
G. ‘Other Black arlists of this time
1. Edmonia Lewi
2. LEdward Baunister
111, ;The'New Ncgro=‘ T
: _”Thoy were facing realiti ies; they were: relieving the burdens
' of 11v1n5, they ve*e chrdninling, intervpuating and somatimes
trans forming. In'dping‘so, they were vaebing. the needs ol their
“own people - and the ultimate test of and work of art is irs
value te the -geoiety in which it ig prodnced, not its recep-
c tion by the gp’lerlc.‘.g.U~1v rsal ‘art Jdoes not arise from the
“intention: to be univeveel: it is sifred. ouk of deeply roored
community art. lthe artist must work in countact with society,
but that contuct must' be an intimate one,' (Heary.Moore)....
The i “D&TOAOuPLQE 1%-*UTLH“3LH in belongiag te a definite
oroup organlded as ‘roglonal uoumvnltach;‘nnd withia the
. ogproup is a pULSLRg Lﬂlsart; and pervading urgencies of
myfholocy conditions; circumstances, and 16l VLOanlntss fo“
abs OIPL10H,<‘TanSf&1na710n and .return. $o0-the group as.
wo rks‘or ard. SEISERE R o
- ';*.Text used: Cedrie Dover. Aier vv N"GLH !r" (New .nrk. New. York uranhlc

‘b‘uﬂu gcrmcal 11.Lcn'ma'1«‘m *4 Lrom -
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The Negro Renaissance -
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Malvin Gray Johnson
Hale Woodwaflf
Augusta Savage
dichard Bartheé

. Palmern hayuew

Jumes Latimer Alleu
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Fhalnctvaw tics and Exawmplos

and vhites

1. Rediscovery of African by Rlacks
2, bDeveloping of Black pride and Black beauty

brown -(dark)
Dizcovery of the

4, Works:
a. Tanner, The Banjo Lesson 1880 ‘
b, Porter, Sarab 19Z8, Derothy Porvter 1948
c. Deuglas, Marian Anderson

Progress

and Problems 1930's ~ present
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Richard Barth€
“HALE WOODRUYFE
IARLES WHITE

Elizabeth Catlett
Jacob Lawrence |
Hughte Lee~Smith .
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AL ?'J_‘he}Bl .’.r']\ as Mas goors ,a‘” and ”T‘ tter Lhen'’

o B.t ‘Being Black: as wi American {compa ara being Jewish and Awerican)

C. ' The responses.'to vhe'above

CRAYLEE dl

Ls ‘;u'.n_,c‘, .m

EK

Aruntoxt provided by Eric e et o




Yy -

VI,

A. The building of the Black “race™ myih (by voth sides) as a
negative force

oA B.. The growth of the shitc “supermitism'

; . VII. The Negro to Sociaty

L “ M socieky is a grouping of peopie; its culture is thalr way of 1lile,
' The art of a peoplc accerdiagly 15 when they start thinliing of

xo arkist' did wob reach his

2lst birvthday in 1‘43, nor 4id 'HNe g enter the main stream of
American art' when the United Stat: nformation Scervice decided
in 1958 that they had done so, rhc art:  of Amervicun Negrnﬁ" has
always becn a minority avt in the wmain streawm of Aroerican cul
It began when the Americuan MHegroes emevged as a group and ir lJ
continue as long as theyv think of thenselves as a group.... “dcst
Negro arvtigis do not think of them%@lvec simply as Ar.arican avtists

' o they regavd themselves as Black who are also Awmoerican
artists, They ivtend to visge WITH Lh‘ir p*oo]c not away {rom
them; aud :su they vant Lhe1r vork.,..to a a praarv strupgle for
deserved satisfactions and ful{ilment.™

themselves as a social group....’
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A The art wmegt represent minoriiy and Americanism

B. The move to the city

C. Thé Negro 28 consumer of hié owp art

D. ﬁ pnndlug dcpartm nte however still hawpered by ACADEHISH

E. ﬂhe Black Ié Lon

-VIII. The b]gck Avtist Indistinguishable frem the Whigg'j‘ S

A. The WPA as exchanger of audiences

B. lMost do not think of themselves s‘“non~ndgro”
(s e - du above'qu Lu)‘ ' R
i e C.:_Growth of ”b‘ach-‘movemenf and “integrated arts

D. Nonrobjective‘andﬁAbstfact art in ALL .societies

Lo ﬁ‘fj ' . ”'7"f (vi1 was- removed due to .its
el L > ; - marglnal reprodu01b111ty )
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KESOURCE CENTERS

The Schomburg Collection of Negro Literature and Histery
A& branch of the New York Public Librar

wanuscripts, doo
nmaterial cannot

e borrowed, ) :

National Association for the Advancement of Colored Feople
20 West 40th Street :
New York, N,¥Y. 10018

National Urhan League
55 Hast 52Znd Street
New York, N,Y. - 10022

Bivision of Invercultural Relations in Education
The State Iducation Department
Albany, New York 12224

Phelps-Stokes Fund
297 Park Avenue South
New. York, H.Y. 10010

United Kegrc College Fund -+ ‘ S

-22 East 534th Street.
NLW YUYL. N.Y. 10022 -

Association for the Study of Negro LlfP and Nistory
1538 Ninth Btreet, M.W.
shvnghon, B.C. 20001

v, at 102 West 135th
Street, New York, i,Y. (Ono of the wost important resou
centers in the world for the study of the Wegro. Books,
unents and records provide source matexialy
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