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The Research and Demonstration program was created
for the purpose of determining the components of a Pre-
service and in-service ABE/TESOL teacher training model
for teacher and teacher-aides of Mexican-American adult -
students .

The program was composed of three, 12% hour workshops
and a weekly 2% hour in-service training session covering
a period of six months.

From the research conducted by the team, information
gathered at these workshops . and in-service training sessionms,
plus regular classroom visitations, it has been established that
a pre-service training model should consist of 30 hours of
intensive training conducted over a period of two weeks (if
possible). A beginning five-hour session, followed by eight,

2% hour sessions, The last five-hour session, should be
& summary of the entire training program by the participants.

It was also determined that besides the 30 initial training

hours, there should be apprbximately 100 hours in-service

training, meeting for 2% hours every week.



PRE~SERVICE TRAINING MODEL
OBJECTIVES

To give the participants an awareness and an understanding of
their motivation in wanting to work in an ABE/TESOL program.

To give the teacher a thorough understanding of the psychology
of the adult learner,

2.1 His needs
2.2 His cultural background

To give the teacher a first-~hand experience at the difficulties
involved in learning another language.

¥

To instruct the teacher in TESOL techniques and methodology.



§ NARRATIVE
i Pre~Service

Objective I

To help the participant attain an awareness and_an.

§ 'Alndgréggad.w&_g.iﬁﬁ_ Jmotivation in wanting to work in a.

3 Frequently, we find that those working in the ABE/TESOL
' class are on a part-time basis and working fu11~tiﬁe for a
school district or another job during the day. Because of
this, a very important determinent of the teachers success

in the classroom is his motivation. If it is primarily a
financial motivation we find that it is especially difficult
for him to attain the extra energy or drive needed to sustain
the class at top level,

It is extremely important then, that the teacher be
aware of his motivation for being in the class as well as
§ his feelings for the people he is working with. A sincere
) desire to serve many times will give the ieacher the extra
energy, to present a meaningful class, after all, the students
have also been working long hours.

A method that maybe used to bring out the teachers
motives and rationales would be through small group discussions
based on the material covered in the following pamphlet.
The - groups should be kept down to about six participants
4 so as to maintain maximum participation. 'You may want to.

select a recorder to keep notes for later reports to the

entire group. Also you may want to select a chairman or leader,




(This person maybe one whom you wish to bring out more and

assigning him this responsibility you also afford him the

opportunity of attaining leadership status.)

1.
2.
3.
4

]

[9,]
.

Optional 7,

How did you happen to hear about this job?

What were your qualifications?

How were you hired? What kind of interview?

How did you become interested in teaching (or the

possibility of teaching) ABE or TESOL?

What kind of

Who runs the
the
the
the

What kind of

program are¢ you involved in?

show?
administration?
teachers?
students?

person is your:
administrator?
teacher aide?
student?

by
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INTRODUCTION

THIS PAMPHLET IS DEDICATED TO ALL OF
THE WONDERFUL PEOPLE WHO SERVE, AND
WHO HAVE SERVED AS VOLUNTEERS, TUTORS,
LEADERS, ADVISORS WITH CHILDREN, YOUTH
AND ADULTS IN OUR COMMUNITIES.

OF COURSE THESE SERVICES ARE IMPORTANT,
WELCOME, AND VALUABLE. THESE YHINTS TO
THE HELPERS" MAY BE VALUABLE AS WE ALL
GIVE AND RECEIVE!

Opal C. Jomnes



You.....

1,

Know why you want to help-~in the first place.

It seems inmportaunt for the "helper" to know why he
wauts to help. @his, of course, is related to #20
"Really Care".--bat it is necessary vo ask yourself
this question~why do I want to help? What are ny
motives? In what do I believe? What is ny philosophy
of service to others?

Know enough about yourself and how you feel about the
People_you help. It is a good idea to look at one's

self with these questions planted firmly in one's mind-

what are my attitudes about people I want to help?
How do I feel about them? Do I have Prodblens in my
hunan relations? Do I prejudge people?

Really mean to_do it.

The people we want to help have seen and net with many
well-meaning people who start prograns and projects.
The people we want to help wait for us to come to

the groupé and help. They depend upon us. But then
they get a call -~ "car trouble" -~ "unavoidable situation"
~ and we don't come - they begin to lose confidence
and trust. They see us and consider us a "Hit and
Run Volunteer." We must not let then down - once we

make a promise-we must keep it-we must conme through!



4, Have sufficient kuowledge, understandiung and acceptance

of the people you want to help.

Many times much of what we know about the people we
want to help is based on what we have heard in a
vpound about way," what we have read iu newspapers,
what we have inagined and sometimes, other sources,
It is important for us to have knowledge, to study,
to observe and to investigate as much as possible.
It is important to know, to understand and to accept:
You must ask yourself-on what do I base ny knowledge?
What do I really know? Do I understand? Am I willing
to accept the people that I want to help?

5. Can "gee life" through their eyes.
The people we want to help have seen and mnet 2 pro-
cession of people who have come in and out of their
neighborhoods, groups, agencies and communities.
Sometimes the "helpers" see them as residents of a
sluit~ghetto without hope-and without the helpers,
life would be inmpossible! It seens important to
look at life as they see it-to look at the conmunity
as they see it-and understand the distrust of the
tenporary "helper" who seenis to see the neighborhood
in a negative way.

6. Have respect for them and their strengths.

The need for help does not mean a state of weakness.

The need for help does not mean that the people we
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help have a lower status and that they do not deserve
our respect. It is inportant that we show respect
through our way of work, our counversations, our
expectations and most of all, recognize and utilize
their strength-because they have then!

Know how to communicate with them.

A1l of us need to know how to communicate with each
other no matter who we are-where we work-and what we

do! It is more important than ever for the helper to
know how to communicate with people we want to help.
There seems to be no simple answer to the question-
"How should you coamunicate?" The answer is like the
one Liouis Armstrong gave while he was in Europe-

some one asked Mr, Armstrong if he would define

jazz and Mr. Armstrong answered,-"if you have to ask
you'll never know!"

sccept their opinions. ‘

The "helped" have ideas and opinions too! They can
tell us many things. They are resourceful and creative.
They have many new and different ideas: they kunow that
sonie of the ordinary run-of-the-mill ideas have not

met their needs, hold their interest or their attendance.
Maybe we are without new ideas, maybe we are "wrung

dry" of new approaches-~that does not mean that they
don't have any! They do!
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9.

10.

Let then tell you what they want, what they feel,

they need and what they want from you.

How do you know that the plan you propose is the one
that the people you help want and feel that they need?
Many times you are disappointed in the response of

the people to your plans. We all recognize and are
proud of our talents-we want to share our taleunts

ané our skill. Suppose no one conres to the group

or the class. How do we react? We become discouraged
and we think that the people are apathetic. We need
to ask ours<lves a very important question-"Did they

ask for this service? Is this what they wanted?

Are willing to listen.
Most of the time the "helpers" have responsibility

for the conversation. The Conversation is usually

based on what the "helper" wants to say. Seldonm are
there questions that require more than a "yes or no"
answer. The "helper" would be amazed and astonished
at the answers to questions like-"what do you think?"
"What are your suggestions?" "What do you think we
need to do?" "What would work best?" The "helpex"
nust not just sit there and wait his turn to speak-

but rust listen, and listen, and listen.



11.

12.

Are willing to be taught.

When we help the disadvantaged, the poor or the deprived,

we sonetimes think we are the authorities-the only

people who are knowledgeable, and many tines we regard

ourselves as the experts! One week in the community
will make us realize that there are many things we
do not know. We would be pleased and inspired by the
education that we could receive from the people we

have chosen to help.

They can teach us "how it is"-They can help us to see
life as it really is-They are realistic-and they can
help us match "what we do" with "what we think"-"with
what we feel"=-

Are willing to let_them help you.

For a long time helping has been one way-the poor
people, the disadvantaged were receivers of our
generosity, our knowledge and our resources. Many
tines we never gave our receivers one precious and
important gift-the opportunity for them to help us.
We have discovered that this is not true. Helping

is a "nutual operation",-it means that the helper can
learn and can free himself of this "ome way approach
to satisfaction of giving and get a "two way reward"

when we let the people we help-help us!

an i ettt



13.

14.

15.

Involve the local community or group in the plan

right from the start.

It is important for the local community, agency or
to be a part of the planning group as a project is
started., The "helped" community should héve a
voice at the beginning they must not be invited

» included as "token representatives" or "window

dressing" - they must be a part of the real team

at the start!

Can work within the framework of the setting you

have chosen to help.

When you go into the community or the néighkborhood
to help-it is important for you to work within the
framework and the philosophy of the setting that

you have chosen. It is necessary to realize that

there is a structure there already~there are people

there and they have goals, aspirations, skill,

knowledge, and standards and plans of their own.

Recoznize that other people and groups help too.
In spite of the many problems that exist in the

disadvantaged communities, many people, agencies,

orgaenizations and groups hare been aware of end

concerned with the problems that we all went to
golve. It is important for us to realize that on

a day to day basis, these groups and people have



i 3
1 aenemt

h S
}rmmeme)

16.

17.

been at work to try to give effective service to

the people there. When we come into thz neighbor-

hood or the community to help, we must not
underestimate the strengiths of those who are at
work . Rather, we should join the team of workers
in the neighborhood and we must he careful-and we
must not play the role of the "Lone Helper"-the only
gource of help in the neighborhood. Such action
causes mny problems-all of them are obvious!

Can take criticism.

It way be hard for us to take criticism from anyone
but most of all from the people that we help. They
disagree~and maybe, one dey they will tell us what
they really think! Ve may be shocked, upset-or
even angry! They may seem ungrateful-for after
all, we are ®°giving up our pleasures" to help

them. The frank and honest reaction, feeling or
point of view from the person we help could be the
most valuable contribution to our growth and our
maturity.

Wait to form an opirion based on fact.

We have said this over and over in this little
document-let us not form an opinion about the
people and their community until we know what we

are talking about-until we have the facts.
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18.

19.

20.

We must not genralize on percentages and statistics
that we "invent"” or 'make up" so that we can sub-
stentiate our service, or worth and even our service
in the community. We must have facts and such

be based on a responsible source.

Can evaluate what you have done and how you have

done it.

Many times " we play by ear"-- we judge our success
by our feeling of success. It is important to
utilize the more orderly methods of evaluation. In
order to assess the value of your service or to
evaluaté ‘the effectiveness of your leadership, it

is necessary to look at what has been done and how
it has been done based on an acceptable criteria in
the field of education, social welfare or other
eppropriate fields.

Fnow how long you are needed.

To “release control"” for something that we have started
is a very hard thing to do. It is important for us
to know when to move out of the picture, to let

the neighbors in the community continue what we have
started. We may lose our effectiveness if we stay
for long.

Reelly Care

Thexre is an awareness by many dedicated, sincere and
well meaning people who want to help disadvantaged
people. This is good!



The need to help people is long overdue as all
- of the research studies and demonstration projects

have shown us. The national and local awarcness
of problems has inspired young people and adults

- to help people who need it--such needs may be

economnic, educaﬁiénal, health, social and other.

Just to help because "it is the thing to do" has

- little meaning~because you don'?t mean it. You
have to care about the problems that cause them to
need your help. You have to care about the way
you help. You have to care how they feel about
your help and the way you help!

In Conclusion-

“Lip Service or Life Service'
which will it be?

i ; ;‘ -8-

Reproduced by permission of

1 Opal 0, Jones
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1,5 How can you get to “now this learner and identify hils needs?

1.5.5

it is important to know your learnex in order to
be atle to help hin as much as poseible., Talk to
him, Show him that you're his friend and let him
confide in you. Resnect him arnd learn to identify

his needs and incorporate them.

1.6 What things are important to this learmer? Family, job,

responsibilities, etc.

106o6

In ovder for him to function in your classroom

it is important that you're aware as accurately

as possible of what is on his mind. Is he worried
about his family becausz of sickness, problems, ete.?
Is he losing or not performinz well at his job?
Certainly there are responsibilities that leep his
mind wondering during the class - his responsibility

as a father, husband, adult, etec,

2. Pis Physical Characteristies,

2.1 Age Factox.

2,1.1

Uhether he's younper or elderly, remember that
he gets tired after worinz all day or after
doing his daily chores around the house. Uis
hezalth may not be very rood or he may have some

physical defect that misht affect his learning,

2,2 Eyesicht.

2.2.2

His eyesight may not bte as acute as it used to be,
Perhaps he wears glasses or gets frequent headgches
from reading. Little or too much light might also
affect his eyesight. Also sitting too close to the

blaecltboard or too far away from it.



2.3

2.4

Hearing and Listening Abilities.

2.3.3 His hearing ability may not be acute. Usually
he’s not used to listening. He may have never
been in a situation where he's required to listen,
The teacher must provide listening and hearing

exercises for him,

Attention and concentration span.

2.4.4 Pis attention and concentration snan are quite
limited. He has to be provided attention and
concentration exercises starting with a short

time and increasing gradually.

Morak Characteristics.

3.1

3.2

3.3

3.4

Does he feel he can learn?

3.1.1 He'’s usually discouragzed and hz needs to be teld
constently that he can learn, that he is learning
and that learning is a life long nrocess.

Is he impatient to learm?

3.2,2 Fe may also bz discourazed because he doaesn't
learn quiclkly. BEe may be very imnatient to
learn everythingz in one day.

Is he tired?

3.3.3 FUe may be physically tired or just tired of the
idea of goin; to school.

Does he need encouragement and reward?

3.4.4 Pe needs to be encourated to practice his new
language and also rewarded when he does so in

gome way that will make him feel that he's



learning. Fe has to be notified immediately when
his arswexr has been rizht,
3.5 How will his nhysical and morale characteristics
influence his learning?
3.5.5 Fis general health has to be talen in con-

sideration as well as his morale characteristics,

4, VYhat advantages does he have over a child that may influence

learning?
4.1 ZEducational background, spealiing ability, exneriences,
traveling, etc.

4.1.1 His educational bacl:zround may help influence his
learning. Also his sneaking ability may have a
rather broad vocabulary in his ovm native
lanzuage. HNis general experiences in life as
well as hic trageling exneriences may also be

a zood influence toward learnin: a new language.

5. What thinzs micht he be sensitive about and how can you

incoxporate them?

5.1 His cultural background, his nrevious school experiences,

his relizion, his habits and his role in society.

3.1.1 The teacher should have a general ¥nowledpe of
his cultural bac:zround, his nrevious school
experience, his religzion and nersonal habits so
as to pin-point on the zood parts of them in an
affirmative way rather than trying to embarrass

or bother him in any of these points.



6. How do you orenare the learner to begzin his new exnerience

in the classroom?

6.1 Motivation,

6.1.1 The teacher should motivate the learner by
exnlaining to him what school is all about,
what the purpose of this particular class is,
what you expect of him and what he may expect
from you. He also hag to know the reason why
you do thinges the way you do, and why you teach

what you teach.

7. Treating the adult as an adult, Adults cannot be fooled.

The teacher must show the learner her resnect for him as a

learner, adult, and human beingz, by being well prepared for

the day, 1If the teacher doeesn't know an answer she should

tell him so, _and advise him cha

v

she will find out and let

him know later.
7.1 1Is your lesson plan practical and useful?
7.1.1 The student has a very limited time to study
so the teacher has to prenare her lessons very
carefully for practicality and usefulness to be
used by the learner right away.
7.2 1Ig it interesting?
7.2.2 You can combine some of the learmer’s experiences,
your own exnerience, vary it a little with current
events, everyday needs, and presenting the lesson

in different ways to make it interesting.




7.3

Is it Aifficule?

7.3.3 If the lesson doesn’t seem to put the idea across
the teacher should ‘hava an alternate oresentation
of the same; and it should be flexible enough in
order for the teacher to simplify it in any given
case. The teacher should also plan thic lesson

so that it would allow for grouving when necessary.

7.4 Does it combine the adult experiences?
7.5 Have you planﬁed alternate introduction medias?
Evaluation.
8.1 His personal svaluation of success.
3.1.1 DNoes he feel he has learned?
8.2 His evaluation of the teacher.
8.2.2 Does he feel that his teacher has done her best
o help hir as much as nossible?
8,3 Teacher’s evaluation of the learner.
8.3.3 DNoes ghe feel he has learned?
8.4 Teacher’s self-evaluation.
8.4.4 Doesz the teacher feel that she has contributed
to the learner’s success and self-reliance
as best as she could?
9.1 BFHow can you test them? Tzacher made tests, etc.

9.1.1 Talk to him in the new language. WMake your own
written tests based on the lessons. Have him
talk to you into the tanerecorder, tape a con=
versation with another learner, read a paragraph,

etc.

e e o e



9.2 How involved was he in your lesson plan?
© 9,2.2 Did he participate in class when you expected him to?
9.3 Were his learning desires accomplished?
9.3.3 Perhaps he only wanted to speak in brolen ZEnglish
| at least, can he do it now? Or if he wanted
to learn standard fnglich, did he do so? Or
perhaps his motivation was to speak very good
Tnrlish, 4id he zet this accomplished?
9.4 9Did he feel reWarded for his efforts?

9.4.4 Tven if he 4idn’t learn as well as you had plarned
it for him, did you zhow your approval for his
efforts? Nid you congratualte him for his efforts
and success?

9.5 DNDoes he have any visual proofs of his success?

9.5.5 €an he now communicate in his second languaze?

9.6 Does he tend to involve in group conversations outside
the class?

9.6.6 Have you heard him conversinz to his friends
outgide the clasg?

9.7 1s he able to put his thoughts across?

9.7.7 Do you understand what he wants to put across?

9.8 Does he understand when people speak and when spoken to?

9.8.3 Does he resnmond when spoken to?

9.9 Does he realize the importance of this "new experience™?

Does it help any?

.2,9.9 --Is he happy about being able to communicate in

this new languape?




190.

9.10 Is he thanizful to you, the teacher?
9.13.10 Does he show you his appreciateion irn some way?
9.11 Does he utilize his 'new tool' at all possitle t:mes?
9.11.11 Can he go to a restaurant and order his food?
Does he go to the doctor’s office by himself?
Doas he try to spealr in his new language at
all possible times?
9.12 Are you pleased with his nrorress?

8.12.12 Do you feel he's done his very best to improve:

A follow-up on this learmer of some tyne. (Does he have a

better job, etc.)

10.1 Ic he doing better in his job now that he understands
this new language? 1Is he more self-reliable now? Diz

you offer to help him in any way?

1. HMaterial collected from a pamphlet written by Robert
. Rupert, {(Supervisor of the Academic of Educaticn}
Sacramento, entitled "You are Teaching..But are They
Learning?.

2. Exchanging ideas with co-worzers and supervisors.

3. Personal experience in working with adult learmers.



This material could be nresented to a group through a
variety of methods, large group, small group discussion, buzz
sassions, etc. The most successful we‘ve found, however, has been
through small group discussions, it's purpose being not only to
disserminate information, but possibly to change attitudes through
the discussion and examination of information.

Detailed information on the uses, limitations, advantages,
and procedures of a discussion group and other techniques for
use with groups can be found in ''24 Group Methods and Techniques
In Adult Education’, written by William L. Carpernter.

Talking in terms of the psychology of learning of the adult
learner of ABE/TESCL, "Some Psychblogical Problems In Language
Learning", by Eugene A. Nida and "The Social Pasis of Language',

by David Abercrombie would be recommended readings.

Miero-Lab
The following questions have proven most useful when used
in a miero-lab format to stimulate group participation.
1. Group discussien on the psychology of the adult learner.
1.1 What physical characteristics does the adult learner
have vhich will influence learning?
1.2 How does the learner feel about education and what
exneriences has he had with school?
1.3 How do these experiences affect his nresent learning

* situation?




1.4 Vhat is the cultural background of the learner, and
what part will this background »lay in helping him
learn?
1.5 vhat things are important to the learner?
1.6 What are his expectations in coming to class? (What
does he want to learn?)
1.7 vhat things might he be sensitive about? How can you
detect these and incornorate them?
1.3 FHow can you get to “now your learner and identify
his needs?
1.9 Fow can the learner include the learner's exneriences
in the everyday lesson »lan to make him feel worthwhile?
The nurpose of the micro-lab is to involve the participants
in the discussion to the fullest extent nossible by at once
limiting or frustrating his varticination while in the outer
group to impelling him to react while in the inmer~cixcle,
therefore receivinz as much imput for tha time utilized by
a large sroup.

The rmicro-lab consists of a group of particicants numbering
not less than 1) mr more than 16, This sroup is divided into
two sub-grouns and seated concentrically, half in the outer-
circle, half in the inner-circle. The inrer-circle, then,
constitutes the ‘micro-lab’. A thought nrovoling or controversial
question is presented to the immer-circle. T»~re is no “official
chairman or leader for it is each particinant’s responsibility

to involve himself and those around him in the discussion.




x Lime limit is established prior to the micro-lab usually from
5 to 10 minuties per question, after which the inner-circle
excnanges seats with the outer-circle to discuss the same
question, or resmond to comments made by the other group.

At o time is a member allowed to comment while his group

-1s in the outer-circle,

Role Play

Another technique which has proven successful in develop-
ing discussions of this tyne would bz the use of role nlay.

Role playing is the spontancous acting out of real life
problems and situations., The students {teachers or aides)
are asked to take on roles, and play their part so the in-
structor and other narticipants may evaluate what is said, ard
learn by the dramatization. The instructor and narticipants
can determine attitudes, appreciations, and information by
these simnle p~r“crmances.

Presentation to the group may tae the form of a large
group discussion on "Role” and '"Role Playinr” such ac:

What is “Role™, "Role Playing'?

How do we define it?

Role as expectation or perception of nposition by:

(1) Students

(2) Teachers

(3) Administration

(4) Supervisors

(5) Self

(6) Society




H——

How does ‘Role" changze?

"That is self-stability?

How does Role” and "Role Playing' relate to use, our

work, our nrivate lives?

These questions and their answers will help us to open
our minds to others and how they see us in reality.

After the initial discussions on 'Role™ and “Role Playing”,
the narticipants are asked to perform in skits taking on

different roles.

Skit 1
For examnle using Aiscussion question 1.6: What are his

expectations in coming to class? (What does he want to learn?)

Three Roles: Teacher, male student, female student.

Teacher: You have been working hard developing a unit on
"The Market', consﬁmer buying, ete. You'‘ve made special
effort to bring in interesting visual aides, etc., but some-
how, some of your students are not responding to the lesson as

you would expect. You've put in a lot of work on this.

Student A (Male): The teacher has been going on and on about
buying food, shoppinz tips, etc., but you want to know about

insurance and rates, etc.



Teacher 1: .You°re worried, too; the class ADA is low but you
haven't time to go recruiting and now he's going to jump or you.
Teacher 2: Yes, the attendance is dowm. You and your aide have
been recruiting but with little results.

Teacher 3: You work a long day at school and still teach at
night. You want to keep attendance up, but there is not enough
time to recruit. Then again, there are so many different

lavels in the class, you don’t krow if you could handle any
more.

Teacher-Aide 1: You've gone out to reecruit with your teacher,

but they just don‘t stay in class., They want to learn cvery-
thinz right away and when they don‘t, they leave.

Teacher-Aide 2: You like your teacher pratty well, but in

the class she scares them off. Sometimes she treats them like
children. When the princinal asks you why they don‘t stay in
class, you hedge a lot because you don't want the teacher to

look bad.

Situation: Administrator has called a conferenece to discuss
the problem of low ADA. Yhy don‘t the students come or why
do they stay away?

Procedures:

1. Give each player a sheet indicating what role he is to
play. Do not disclose this to others.

2. Present situation to all.

3. BRegin (19 minutes).




Student B (Female): You're not interested. Re billigerent

but evasive. You're interested enough in consumer buyingz, but
the type of food, budgets, etc. she is presenting just doesn’t
fit your life style. You wish she would put the information in
a manner which would be more relevant. You want her to get on

with it. Fe polite,.

Situation: Teacher is talking to students about lesson, do

they 1like it, ete.

Procedure:
1. Give each nlayer a sheet of paper indicating what his role
is but do not disclose it to the others.
2. Begin (17 minutes).
3. After skit group discussion:
- Was this tynical?
- What more could the teacher have done, etc.
- Has this happened to you?

- How did you handle it?

Skit II

1.2 How does the learner feel about education and what

experiences had he had with school?

1.5 What things are important to the learner?
Six Roles: Administrator, teacher aide, teacher,
Adminigtrator: The class average daily attendance has been
very noor. Financially the class is soing to be impossible
to maintain if this keeps un.  You've called a meeting with
some of the teachers and aides. Keep stressing money situation.
Ask why the students don't come to class, and why is the turn-

over rate so high?



4. After skit, large group discusses the dramatizations.
a. Is this typical?
b. Were the nlayers realistic?
c. Did they talk about themselves, their nroblems, or
did they talk about the students and his nroblems.
d. What would you have done?
e. VWhy 4o you thinl the students do not attend class?

£.  How do you think they feel about aducation, ete.

The tarzet rroup for this research year has been the
Mexican-American adult learner in the ARE/TESOL class. It
has been essential that we study not only his learning
psychology, but his cultural background in order to establish
his educational and social needs in the community and the
classroom,

For a view into the needs and charactexistics of the
typical Mezican-Ameriean ABE/TESOL student A New Look at
the Attributes of the Mexican-American’’, by Dr. Edward J.
Casavantes is a suggested reading. Other readings are
listed in the bibliogranhy.

Speakers are also available to tallz to groups: lr. Manuel
de Ortega, La Raza instructor at the University of Southern
California, whose backgrouns is in dMexican anthropology.

Mr. John A. Aragon, Director of the Cultural Awareness Center,
University of New Mexico, and Dr. ZEdwardo C:savantes, SWCEL,

Albuquerque, Mew Mexico, whose background is in psychology and




sociology, particularly within the culture of noverty. Also,
Dr., Octavio Romano, "»xican-American literature instructor at
the University of California at Berkeley, and Mr., Risco, Head
of the Mexican-American studies department at Fresno State
College, Fresno, California,
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Objective III

To give the teacher a first hand experience of the
difficulties involved in learning another language.

A shock language experience fqr the participants should
be included in the Pre-Service training package.

The purpose of the shock language is to expose the
participant to the realities and .dii‘i‘iculties of language
learning by putting thenm throﬁgh 8 lesson in a foreign lang-
uage. This foreign language should be one that would provi.de
great structural or phonological differences, such as Japanese,
Hebrew, or German as opposed to any of the Romance Languages,

The lesson to be effective, should be presented in an
Audio~Lingual format so as to simulate the couditions in the
TESOL class,




Qbjective IV
To instruct the teacher in ABE/TESOL techniques and

methodology.

The purpose for having established the R&D program was
to develop Pre~Service and In-Service instruction models for
teachers and aides on TESOL techmiques.

During the pre~service instruction, initial theory-
orientation and practical demoustration lessons were.based on the
following components of a TESOL class: sound drills, pattern
practice, vocabulary development, contiolled conversation,
reading, writing, and testing as well as other related act-
ivities such as warm up, breaks, games, hand and body signals,

ete.




Definition of Sound

Sound is the sensation of hearing; due to stimulation
of certain nerves in the ear leading to the brain by vibra-
tions usually transmitted in the air. One of a series of
articulate utterances produced by thé vocal organs; a speech
sound. These sounds are complex structures, themselves, made
up of smaller units and combining into larger sequences that
follow specific patterns.

The meanings of these vocal sounds are culturally
determined. They:are cultural abstractions into which the
event eliciting the vocal sound fits, These cultural units
of meaning combine in language forming more complex units
of meaning or messages., o

These units and patterns of sound associated with the
units and patterns of cultural meaﬁings constitute the *
system of communication that is language. This system is
organized as a structure into which new sounds and experieﬁces

are fitted and from which they get their significance.




Teaching Technigues ~ Sounds

The teacher of ESL/TESOL should keep in mind at all
times, that ear training is extremely important in the teaching
of any foreign language., A student must first hear a sound
clearly before he can reproduce it. The teacher should never
jump from one exercise to ancther, but should continue working
on each individual sound until the sound is heard clearly by
the students, and the proper ear and nearing habits have been
established.

Phonics ~ The International Phonetic Alphabet

The teacher automatically makes use of Phonetics when
she guides her students toward coerrect pronunciation through
drill. She makes careful distinction between one sound and
another. Phonetics is concerned.with the study of speech
sounds and proper pronunciation. Phonetic Symbols remain
simply one of the tools which the phoneticist uses in analyzing
language.

Most teachers of English are familiar with the International
Phonetic Association (IPA). Phonetic symbols of this alphabet
now appear, in greater or lesser degree, in most modern text-
books. The language teacher's problem generally is tojdeter—
mine the extent to which she should make use of these IPA
symbols in her own teaching.

The International Phonetic Alphabet provides a single
symbol for each sound in the language. In English, for example,
where the pronunciation of a word so often fails to accord with
the spelling, we thus have a method of making the pronunciation
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clear. Particularly in cases where a student cannot pronounce
a word or is confused by the obscuring of certain syllables,
it is helpful to transcribe the word into phonetic script.
Alsc, in teaching certain of the vowel sounds, particularly
those which are peculiar to English, it is useful to have at
hand a symbol to represent these sounds. By means of phonetic
symbols one can also indicate the voicing or unvoicing of
terminal consonants, the ex?stence of strong and weak forms,
etc.

Despite the many advantages, many teachers have conscien-
tiously tried to use the IPA system in their work, only to
find that the results did not justify the time‘spent,firstly,
in teaching the symbols themselves and, secondly, in adapting
these symbols to the many subtleties of everyday English
speech,

While the general tendency toward simplification is to
be commended, various groups of authorities have recommended
unrelated changes whicli have only added to the confusion
already felt by many teachers regarding the use of phonetic
symbols in general.

Finally, the phonetic symbols in current school use,
without special qualifying markings, fail to indicate fﬁ
any way important differences between the production of many
Enélish sounds and the production of the corresponding sounds
in other languages. Consequently, the English-speaking person
will give them a Spanish pronunciation, and each one will
assume that he is pronouncing the sounds correctly in the
foreign language.
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Classification of Speech Sounds

There are twenty-six letters in the English alphabet,
but upwards of some fifty different distinct sounds.

The sounds of any language are generally divided into two
main groups--vowels and consonants. All vowels are produced
with voice, the vibraticn of the vocal cords, and with the
outward flow of sound largely unrestricted, In consonants,
this flow is interrupted or diverted by one of the articulators—-
teeth, tongue, lips, soft palate.

Phoneticians classify vowels as front, middle, and back
vdwels, depending upon the position of the tongue in the
mouth during production.

Consonants are classified according to.thé manner of
articulation as follows:

1. Stops or explosives, ‘

a, In the production of these sounds, the breath

‘ is checked in its outward movement, then
suddenly released with a slight explosion.

2,. Continuaﬁts° ‘

a, A continuant is a sound which may be "continued"
or prolonged as long as the speaker has breath
to sustain it. Continuants are further d1v1ded
into nasals, laterals, and fricatives,

A further classification of consonants concerns their
production with voice or with voiceless breath, Voiced
consonants are produced with vibration of the vocal chords,
Unvoiced consonants are produced with breath alone.

| It should be further observed that most voiced and
unvoiced consonants fall into pairs, one consonant of the pair

being voiced and the other unvoiced, although otherwise both

O 1s are produced alike,




ey

Stress and Rhythm = Strong and Weak Forms

Stress is the emphasis given to a particular syllable
within a word or to a particular word within a group of wor-ds,
In ind{vidual words, stress is raferred to as accent.

In English, the accented syllable receives greater force
than in most languages. The unaccented syllables, in turn,
receive correspondingly less force. It may be stated as a
principle in English that all vowels, when oocurriné in un-
stressed syllables, are reduced from their normal values to
the level of the neutral vowel.

In speaking English, the student naturally assumes that
if he pronounces each syllable clearly and exactly, he will
be better understood. Actually the reverse is true. Words
in English are distinguishable by rhythm as well as by sound.

Consonants are subject to the influence of stress. One
sound may bé altered by the sound which follows it (progressive
assimilation). Another sound may be altered by the sound which
precedeé it (regressive assimilation). Many teachers tend to
follow the spelling of words and to teach ove;ly-precise forms
rather than accepted assimilatioms,

These forms occur in their own speech and in the speech
of everyone who spéaks everyday, normal English. Even 4if
they can't use these and comparable assimilations, students
should at least be able to recognize and understand them in
the speech of others.

In English, one syllable receilves considerable stress
while the remaining syllables are weakened accordingly. This
same principle of accent holds true in phrases. The vowels
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in all unstressed syllables are reduced from their
original values to the neutral vowel {2}, One syllable words
such as articles, conjunctions, and pronouns are reduced to
their corresponding weak forms.

In normal, everyday, colloquial speech, all phrases
carry a definite accent. To the English ear, the accent of
any phrase is as clear and recognizable as the accent of any
individual word. Finally, and this is a very important point--
if any phrase is accented incorrectly, the error is just as
great and just as obvious as when a word is accented on the
wrong syllable.

Many times a foreign student, trying to be precise,
will say,.for example, "I AM busy," putting stress on AM
instead of on the first syllable of busy, where it normally
goes., The resulting distortion is just as clear to the English
ear (and just as confusing) as if the student in pronouncing
the word Indiana mistakenly shifted the accent to the second
syllable and said instead InDIana.

The succession of properly accented phrases in a sentence
establishes what is known as the rhythm of a language. Rhythm
is a definite and tangible phase, and provides a kind of
musical framework for language. More important still,.}t
also helps to convey meaning. Rhythm is a subtle matter,
and is not easily grasped or appreciated by students.

| The teacher can emphasize the fact that we speak in
phrases, not words, and that all phrases carry a definite
accent, just as words do. In reading practice sentencés to
the class, the teacher can emphasize the stressing of accented
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syllables and the obscuring of vowels in all unaccented syllables.
Students, in repeating such sentences after her, should follow
the same rhythm patterns which she has emphasized. The teacher
can make use of the device of rhyming, particularly in teaching
contracted verb forms such as I'm, you're, we're, I'll, she'll,
we've, etc., Students fail to contract many of these forms
sufficiently, They proncunce them as though they were composed
of two syllables rather than a single syllable. The teacher
can counteract this tendency by showing that I'll rhymes with
pile. He's rhymes with sneeze. I'm rhymes with time. We've
rhymes with leave and so on. English rhythm falls into certain
definite patterns. These patterns grow out of phe grammar of
English in accordance with the following general principles:
In speaking we naturally stress so called content words, In
most sentences, such words carry the burden of meaning. They
include: mnouns, main verbs, descriptive adjectives, adverbs,
demonstratives and interrogatives.
In turn we sﬁbordinate all functional words, words'which
serve simply to define or show mood, direction, etc. The
following arehEonsidered functional words in English and,
accordingly, are normally unstressed: definite and indefinite
articles, personal pronouns, auxiliary verbs, relative?Pro-A
nouns, and conjunciiouns.

iptonation
Intonation is the term used to describe the pitch or
melody pattern of any group of words. Pitch, in case the
term is not familiar to the reader, is the position of a
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note on the musical scale. Pitch is determined by the frequency
of vibration at which air waves strike the ear drum.

One should be able to distinguish clearly hetween stress
and pitch., Variations in stress give rise to rhythm in language.
Rhythm is stable and fairly predictable.

Changes in pitch on the other hand result in varying
intonation patterns. Pitcn and the resultant intonation thus
show a great variation in form and frequently carry various
emotional overtones.

The following two principles govern all basic intonation
patterns and are all any foreign student needs to know about
intonation,

1. The first principle requires that all completed
statements, including commands, end with a down-
ward glide of the voice, on the last accented
syllable (Rising-Falling intonation). It is
used for all statements and commands. The fall
of the voice at the end of a sentence indicates
to the listener that the speaker has terminated
"and no answer or further comment is necessarily
expected,

2. The second principle is that all statements

indicating incompleteness, doubt, or hesitation

end with an upward glide of the voice on the
last accented syllable (Rising intonation).

In this category are included all questions

which may be answered yes or no. Questions

beginning with interrogative words such as

when, why, where, since these words in them-

selves indicate that the statement is a question,

generally follow the first principle. 4

Aspiration

- Aspiration is the term given to the slight puff of air
like an h which follows the production of iPs:ity,jand {k} in
English, This aspiration is strongest when [p, !t,’ and [k’
are in initial position and followéd by a vowel, as in the word
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pen. It is next strongest when the sound are in final position
after a consonant as in sent. It is weak st when the sounds
occur in medial position; here the puff c. air is so slight

as to be hardly perceptible as in happy.

Aspiration remains a very important characteristic of
each of these sounds, especially if the sound is in initial
position. For one thing, the aspiration serves to distinguish
the sounds from their voiced cognates b, 4, and g. The
sbund P, for example is more than merely the unvoiced counter-
part (cognate) of b., It is unvoiced b, with a distinctive
aspiration added, and this aspiration is clearly noticeable
to the Engiish ear and helps substantially in identifying
sounds,

The teacher should first show the students how strong
is the aspiration of p, t, and’ k in her own speech. She
should pass among the students repeating such words as pen,
ten, come, She can let students feel with the backs of their
hands the strong ﬁuff of air which is emitted from her ﬁoﬁth
each time she pronounces p, t, and k. Or the teacher can
hold a small piece of paper lightly in front of her mouth
as she speaks. The paper will flutter each time she says
ps» t, or k. A match flame, held before the mouth, épows
the same effect.

Students should repeat aloud simple words beginning with
p -:pen, pay, pour, put, pear, Later they should practice
with words beginning with t and k. At first, students cen
hold pieces of paper before their mouths to show the amount °

of aspiration taking place. From this point on, it is a
matter of correction each time a student fails to aspirate p, t, or

)
aRj()fficiently.
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Voicing and Unvoicing of Final Consonants

In English, all voiced consonants occurring at the end
of a word are generally held and voiced. In German, the Slavic
an¢ Romance languages all voiced consonants, when occurring
in terminal position, are automatically unvoiced,

The foreign student in bringing to English the habits
of speech acquired in his own native language, naturally tends
to unvoice all final voiced consonants, In some céses, actual
confusion of words results. There are many pairs of English
words distinguishable only by the veicing or unvoicing of
the final consonant, Consider, to nﬁme just a few: Dbed, bet;
need, neat; feed, feet; buzz, bus; grows, gross; rise, rice;
raise, race; pays, pace; leave, leaf; bag, back.

As may be readily seen, it is very important to hold
and voice all such Final voiced consonants in English. The
student should then be drilled carefully on matching pairs
of words. He should be given practice with phrases and short
sentences containing final voiced consonants, It is sometimes
helpful to the student if it is explained that all vowels are
held slightly longer before final voiced consonants than before
final unvoiced consonants. The fa' in bad, for example, is
of longer duration than the 'a’ in bat. The ‘e_ in bed is

held longer than the ‘e of bet, etc.




How to Present a Sound

In the classroom situation, the teacher of ABE/TESOL
when presenting a sound must establish a system of signals
or cues to elicit student response., Also, the teacher must
have the complete attention of the student; all eyes must be
on the teachewr,

Explanation of how & sound is produced comes first.

Lo you open or cliose the lips? :

Is the sound voiced or voiceless?

Is there a puff of air or no puff of ain?

Do you press the lips tightly or round them, etc?

Present the sound in isolation, having the student repeat
the sound until he can reproduce it clearly; Next, present
the sound in words, using the sound in the Initial, Medial,
and Final positions,

For Example: Sound P

Initial: pear, pick, pet, palm, part, poor ;

Medial: people, September, apple, purple, complete

Final: top, hip, pep, nap, cap, soup

Repeat the words until the student can correctly position
the sound in a word.

Practice in comparison of contrasting sounds whicH are
often confused is important in distinguishing sounds and words.
This is done in a repetition drill until students are able to

distinguish and compare these sounds, and words, For example:

bear - pear big - pig
cab - cap bath - path
be - pea bet - pet

rib - rip bay - pay




Thirdly, the teacher's use of the sound in complete
sentences is very important. Repeat the sentence a minimum
of three times and have students guess as to how many times
they heard the sound in the sentence. Repeat again and have
them puess the words in which the sound was used.

For example: Sound P

1., The paper was printed and published without profit.,

2. We had to lzarn both the past and present tense

of all verbs.

A sample Pronunciation exercise follows.



T

-

4
i

[ o as in ple, happy, hope | %Nﬁv

pcso
PCTTO
pes
prjaro
Pablo
poco

PRODUCTION: ¢

Close your lips, then blow
a puff of ai

peoy
pick
pet

paln
part
poor

COMP/.RISON
Practice these contrasting sounds, which are

sometines confused. Repeat several tines,

bear-peay
rib-rip
co.b=-cap
be-pea

ITI. SANTENCE

1, The paper was printed and published

porqu
por
puébl
" publi

(&

(o)
co

prograo.

but witho

ut voice.

neople
September
applec
purplc
completsa
aportment

without profit.

2. e

top
hip
bep
nap
cop

soup

big~-pig
beth-path

bay-pay
bet-vot

had to lecrn both the past and present

tensc of all verbs,

3. Poule

carefully put the

in the baskect.
L4, Our plan was opnosed by almost everyone present,5.

5.Drops of wcter kept drivping from the roof,
6. The umpire, now in bad tenmper,

with the player.

7. Both the intcrest and the principal must be

paid in September.
8. .His only. hope of escape leay through the opening
in the fence,

them open with

apples and peaches

argued loudly

b as in bell, rubber, zlobe %W\m\
beso basico
baja blogquc
UDMUD bonito
barco bucno -
banco burro
blonco
PRODUCTION:

Close the 1lips firmly, then open them, produc-

inz =& voiced sound.

Be sure no puff of =2ir

comes ocut,

be wdozﬂ job
bisg rabbit rib
bet ozdmowp tion cadb
bat subtrac rob
barn subjczt robe
boot able rub
COMPuRISON
rib-rip . by-ple
cab-cap bill-pill
bark-poark bath~-path
back-pack ball-Paul
SENTENCES
1., The brass band played so loudly, we could
2. The boys assembled in groups about = dblock
apart, :
3. The c~b stopped at the curb and the cab
driver jumped out.
Lk, It was too big = job for Benny to: do,

6.

7
8

The waltress brought us brcad but no buttexn

It was by far the best boll gome of the

season,

The voys hid bchind the back fence,

The rabbit roie into 2 hole behind the WM
)
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10.

11,
12,

13.

SUGGESTED LESSON PLiN FOR TEACHING PRONUNCIATION

Group and teach consonants in pairs. (p-b)

Show the class how this sound (p) 1s written and printed.

Ask t'or Spanish words that begin with this sound.

Explain the dif'f'erence between the English (p), which is
more explosive or aspirated, than the Spanish (p).

Bxpizin how the sound is produced. Clcse your 1ips, then
blow them open with a put'l of air but without voice.
Practice saying words that begin with (p), end with (p)
and have (p) in the middie of the word.

Mix up the words and ask the learners where they hear the
(p) sound, at the beginning of' the word, in the middle,

or at the end oif' the word,

Bave the learners repeat minimal pairs (words that sound
niike except f'or one sound) tbgether to contrast the
congonant pairs (p) and (b).

Bxenple: bear-pear; rib-rip; cab-cap; be-pea

Jork with one minimal paif. This time giving one word at
2 time and ask the learners i1’ the word begins with a (p)
or & (b). Mix up the words to test audin~discriminatican.
Reed & short sentence several times and @ik the student to
repeat the words thet have the (p) sound.

Durinz the next class period teach the corresponding sound (b),
Prectice writing the {ormation of' the capital (p) and the
smell (p).

Begzin writing words that begin with (p).
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CONSONANT SOQUNDS

The sounds of any language can be divided into two main groups.
Vowels:

Vowels are uninterruped voiced sounds that can be sung. The
vowels are a~e-l-o0=-u and sometimes "y¥,
Consonants:

Consonants are sounds that are interrupted or diverted by one of
the articulators-=tceth, tongue, lips and soft palate, Consonants can

be further divided sccording to the mennerfof articulation,

1, Stop or Explosives

In the production of these sounds, the breath 1s checked and
réleased with a. 8licht explosion, (p=b=t=d=-k-g)

2. Continuants:

Continuants are sounds that can be prolonged, The nasel con-
tinuants (air travels through the nose) are m=n-ng, The lateral con-
tinuvant is "1 and ex", |

The fricative continuents (made by a rubbing or by friction are
fal=heil=th=S=z=sh=zh-=(pleasure),

Consonants can also be divided according to voiced and voiceless.

Voiced consonants are produced with vibration of the vocél chords,
They are be=d=g=-th-v-z-zh--(pleasure).

Volceless consonants are produced with breath alohe. These

include p=t=k=th=shes-ch,

Voiced and voiceless consonants fall into palrs because the
menner of articulation is the same., The only difference being'that one
i1s voiced (with vibration of the vocal chords) and the other is voice=-
less (without vibration of the vocel chords). These sounds should be

taught in contrast.




CONSONANT PAIRS

Volced Voiceless
d--------------—-------- --------- ---------t
b------------------------‘ ------- ---------p

v-----------—--- ---------------- ----------f

z----------------------------- ------------s

thla) th-----------—----- - - e ----th thanld

- -- ch

She — zh (pleasure)
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oOUT D CHART: CO-u0i ditlo

b boat J et r rot

c cat % Ikick s soap
¢ city 1 licht t tent
d dog @ 1:other vV VHSsG
f feace n nut w o uing
g Sun n oot X X=ray
H ot qu queon ¥yt

z zcbra

COin0WA:-T3 DIGRAHS

ch chalr vh whistle
sh shoe nh phone
th thuwb

CO: 30i:ATs BLdi

bl Dblaek 1 flerec sl ski
br broon fr frecze sl sled
cl eclivd 1l @aless st - small
er crumb Sr o green sn snake
dr drus vr prinece st stick

s sueet

TRI =L COLQ AT ZLEi g
scr  sereoyi
str strect

spr spring




FINAL CONSONANT ENDINGS

ct-fact
ft-gift
nt-tent
pt-Xkept
st=best

sk=-desk
sh=-cash

sp=~lisp

1t-hilt
1f-elf

lp~film
1p=-help
lk-bulk

ng=-ring
nk~ink
nd=stard

nt-ant

mp~lamp

SOUND CHAINS

and~-uend, loand, brand
amp~champ, liamp, tramp
aut=inst, pest, mast
ard-card, hard, lard

0li=gmall, tall ball

13:-wrildlli, 1131, bill

irt=-hirt, shirt, skirt

stedust,

elt=-belt, melt, f'elt

end=-lend, mend, blend

ent-sent, lent, rent

eli-tell, well, bell

own=brown, town, down

rust, must



TEACHING VOWEL SOUNDS

The five vowels in Spanish always have the same sounds, Butiin
English cach vowel has two sounds and vowel combinations have their
own sounds as (2u-caught, oo-book, oi-boil), This mekes English '
vowels difficult to learn. Therefore, more time must bec given to
teachiny the vowels than the consonants.

Then a vowecl is long it says its letter name, A problem that
many Spanish spealiers have is to recmember the English names of the
vowels, They confuse them with the Spanish nsmes, Thercfore, thé
letter nemes must bellirilled,

There arc three general xules thet can be used to determine if a
vowel 1s long oxr short but many words are exceptions to these vowel
rules.- However, these rules are helpful and should be taught to the.

learners,

Vowel Rules:

1, i vowel usually has its short sound when it comes between two
consonants: bad, bed, bud,

2, The ¢ at the end of & one sylleble word is silent and it usuaily
mekes the other vowel long: make, hide, teke,

3« VWhen two vowels come tomether the first vowel is usually a long
one eand the :second is silent: read, pail, bost,
This not true if the two vowels are combined to make & new sound

ag in: house, teught, oil, book, cue,

One syllable words are uscefal in teaching the learncrs vo hear
the different sounds in the word and in putting sounds together te

meke words, This skill of brealking words into parts is an important




part of recading rcadiness, Ask the leerncrs:
1. How many sounds Qo they hecar in the word cen?

2. 'het 1s the flrst sound? Sey it, C

3. VWhaet is the last sound? Say it., XN
! b, ‘That is the middle sound? i
f 5. MNow blend the three sounds together to make a woid,

¢ en

! cen
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au

avy

(0]]

(s]0)

ou

ow

O

Vorigls
ate
cet

ice

usc

fly, boby

causht
saxt
moorl

boolz

houvse

cot;
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dousl. Ghaxt

o opple bac-ba (the sound
of a sheep)
¢ Hd (smile and sey. Ed) . ;
i it (irhen you sec some-
thii distesteful)
o Bob (when the doctor looks
at your thoet you say Y“ah')
u wipnire- boy
¥oony.:n
Voucl wecech Blends
61 oil
oy "~ boy
EW 1new
ue -yeue

eu’ lieutenant



EXPLLNATION OF THE FORMATION OF THE VOWELS

1, Long .é (be)
Relise the tongue high in the mouth and tense the muscles of the

tongue and cheeks, Draw the livns back in & "smile" and make a
voiced sound,

ot
2, Short i (it) *

Balise the tongue hisgh in the mouth., Keep the muscles of the
tongue, lips and cheecks relaxcd and meke & volced sound,

3, Llong 2 (name)

This sound 1is pronounced just like the pronunciation of the letter
"B n .

(¥}
L, Short e (EQ)

Drew back the lips, raise the tongue midwey in the mouth and make
& short voiced sound,

5, Shorta (bed)

Open the mouth, fletten the tonzue and meke & voiced sound which
is not nasal,

6. Short ° (sock)

This sound is the same &£s the exclamation "AHHI"

7. Vowel blend au (caught)

4 low mld-back tongue posltion; the lips are tense and protruded,

8, Long o (ola)

Round your lips and meke 2 long "OH!" sound,

2, Vowel combination oo (book)

Push the llps slightly, ralse the tongue midway in the mouth, and
maeke a short, voiced sound.




10,

11,

12,

13,

14,

15.

16,

Vowel combination oo (too)
Aound the llips ralse the tongue midway in the mouth and make a
long, voiced sound,

~7/
Short u (cup)
Partielly open the mouth, letting the tongue rest in a relaxed
fashion in the bottom of the mouth, Make 2 short volced sound,
Lonz v (use)
Round the lips in a tight o, ralse the tongue midway in the
mouth and make 2 long voiced sound.
Er-ir-ur (her, first, hurt)

The sound is the same as saying "err" when aif & loss for wordg.,

Lonz 1 (die)

This 1s a dipthong, a2 combination of the sound of short o as in
Bob and the sound of the short i as in city, Blend u end i
together,

Dipthong ou (house)

This 1s a dipthong, & combination of the sound of short 9 as 1n
Bob and the sound of oo as in book,

Dipthong oi (oil)

This is a dipthong, a combination of the sound of au as in auto
and the sound of short 1 as in clity.

Dixon, Robert, Pronunciation Exercises, Regents Company, 1963.
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Probleu Sounds for Spunish~3peaking s#duits

Since & in 3panish normelily sounds like the English a

in father, the Spanish speaker tends to give this sound

to @il ¢'s in Inglish., nence he fally to distinguish
between late and fat,

The lietter g in 3panish has the sound of' the English g in
mate, or of @ in pet (in closed syllables). The Spanish
gpeaker wllil, therefore, pronounce the English mere as mare,
The 1 in Spanlish has the sound of' ¢ in be, ience the
Spenish speaker of'ten pronounces the English bin as bean.
The Spanish speaker tends to use the long u sound f'or the
short u sound,

The initlal written y in Spanish is sometimes pronounded

08 1, $0 there 18 a tendency to contuse the two sounds,
Since in Spanish the written g before eori and all written
J's sound like & strongly aspirated Engliish h, the Spanish

gpeaker tends to pronounce Gerry as fuarry and jarred as hard.

Since 2 strongly aspircted verson o1 £he Engiish h sound is
sed t'or the written g and J» the Spuanish specker does not

agsoclate this sound with the written h, In Spanish the

written h is sllent; hence the Spanish speaker will tend to

pronounce harm a8 4rm.
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In Spanish, our ¥ sound does not exist, Thereif'ore, the Spanish
apeakerls b's and v's in English all tend to sound iike the

Engiisa b, ais yein and bane sound alike, as do the v in dove

@

and thia b in dub,
Since there is no y sound in 3panish, the Spanish speaker ma
ol'ten conluse ¥ with his own sound- for 1, saying line instesd

o' yings.

: 3inee the 3Spsnish d is vsuelily pronounced th as in fnglish

thovsh, the Suglilsh dough will ol'ten be pronounced the same s
The £h sound occurs in Spanish only as a value of' the written d,
Since he failis to relate the sound to the written th, the Spanish

abeaker may tend to overlook the h altogethey, pronouncing then

w

0 ten, Even when he masters th, since his own language haws only
the voiced i'ora, he may pronounce thin with th of then,

The Spanish gpeaker aimost invariably coniuses these two sounds

in Znzxiivh, Our sibiliant s sound is ascribed to both writteq 8
#nd 2 in Latin American Spanish, unless the symbol is rollowéd
inmediately by a voiced consonant, in which case a sound ciose to

the English z 18 heard, Hence zone will be pronounced as gewn,

s}

and the g in rose as the g sound in crouu, e may also ageribe

the z sound to the initial g ot giip, slap, and sisw since tae

T'o.lowing consonant is a voiced 1.



i

There ig no sh sound in wlnish, so the 2inish

Sperker often doseribes our eh souad to sh_ aad

tends to vo.sounce both ehild =g shield with the

ch soun? of the rorpcr.

L The Inglish volue for L doss not exist in w2eiiish, es
the t2rilled wolue 18 the o0nly one Tound i his own

longuars,

ERIC
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SUGGESTED ORDER OF TEACHING SLUNDS

Consonent Peirs

p-Db
t - a

f=-v

QOther Consonants

h, 1, m, 1, g,

Lonz Vowels

th -~ th

-, '\ aw
KA I‘-T, <y

(see vowel sound chart)

short Vowels

(See vowel sound chext)

Consonaents uith two

o1 thieo

ch - J
zh - sh

(pleagurc)

h's

D4

sounds

in cale
g - in g
in
in
in baby
in cuy

Voyel Sp.gech Blends

(X)

and

and

(Xs) anc

yellou

(See souné chert)

Vowels followed by »

er fever

ir bird

ur church

George

ol =

ary -

cent (S)
(3)
K20y

forl:

yarn



8. Beginning Blends

(See sound chart)

9. Final Consonant Endings

(See sound chart)

10. Silent Letters

b, g, k, t, w and s

comb gnat knack often
b g k t
limb gnash knock listen
wreck island
w 8
wrap iglie
gh, h, and 1
might honor calm
eh h 1

fight honest felk
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3.

7

8.

9o

10.

11,
12,

GUIDELINES FOR TEACHING PROMUNCIATICN

The teacher is the model of .g2ccd pronunciation,

The learner must heai a sound clearly before he can repro@uce it,
Correct pronunciation can only be achieved by frequent drill,

Do not change from one sound to another, But continue working on
e sound until the learneir can hear it and lmow how to reproduce it,
In 2 pronuncistion drill the learners do not have to know the
meanings of the words, They are to concentrate on hearing and
reproducing the sound.,

The teacher must make careful distinction between one souﬁd and
anothex,

Point out the differences betiween the production of English sounds
and the production of the corresponding Spanish sounds,

Explain to the learners how to move the tongue, teeth, and lips

to form the sound,

Use props, such as mirrors, matches, hands, and even animal sounds
to help illustrate the sound,

Make the connection between the written letter and the soﬁnd.

Test oral discrimination through miniral pairs (bear-pear}.

When a grammatical problem that needs to be taught involvés a
pronunciation problem as well, teach the pronunclation préblem
first even if 1t does not fit the order of presentation of the

sound systen,



Pottern Practice

To know a language is to use its patteruns of construction
with appropxriate vocabulary at normal conversatioual speed.

Understanding the grammatical structure of a patiern
may help the student to learn i, but will nevexr take the
place of practicing the patterm aud its variations to establish
themn as habivs.

The patterns are intermalized thiough repetition. The
amount of repetition will be determined by how difficult
the pattern is. Patterus that resemble those in the student's
native language or that are of a simple stiructure will require
less repetition.

A good model is essential. The pattein to be learned
should be modeled at least three times by the teachexr hefore
any respousc is reguested fiom the students. It should be
modeled in a clear normal vaice, with proper rhythm.

After the teacher hes modeled the seuntence as many times
as necessary, a response should be requested from the students
by previously established hand signals., The students as a
group should repeat the pattern several times; then sections
of the group until it narrows down to an individual. As
soon as the teacher is satisfied with respounse from the
students, the differeunt types of substitutions or variatiomns
to the patteim should be iuntroduced.

Repetition should not be considered dull as long as the

student is learuning by repeating.




Simple Substitution Drill
In this type of exercise, the substitution occurs in one

given posivtion in the pattern.

Exanple: I 1like the big house,
sma%l
white

Simple Substituticn in a Variable Position Diril

The substvituiilon takes place in different paris of the
sentence, oune at a time,

Example: small I like the small house.
boat I like the small boat.
Fon You like the small boat.
white
they
towexr
snall
house
I
big

Addition Dild

The eisudents are dirilled in a basib sentence, and when given
the words %o =33 slisuld be able to do o automatically.
Bxaxple: I must go to the bank,
%0 cash a check
before lunch :
to buy a new dress

I must go o the bank to cash a check before lunch t¢ buy
a uew dress.

Transformation Drill

This type of drill requires a recall from the student. It
could be a pattern to be chaunged from the present to the paat ox
from the plural form to the singular form, etc.

Example: I am busy now,
I was busy yeste.day.




They are always working
singular He is ealways working.

The students are praciicing the lesson.
Question Are the students practicing the lesson?

Completion Drill

A word is left out of the sentence, and the studeni is
supposed to fill it in. Since these drills avre oral work, if
the word occurs in the middle of the sentence, the t8scher will
say "blank? where the word is supposed to go.

Example: e are ourr desks now.

The page is_______ a book.
The words ave__ a page.

Multiple Substitution Drill

In this type of drill, the tczacher feeds the learmer two

substitutions., He in turm will place them in the sentence.

Ixample: We are always busy.
You -~ tired You are always tired,
They - slcepy They are always gleepy.

John & Mary - happy
the studeutss - busy

we = busy
Backward Build-up |

The backward build-up technique is a very effective way of
teachiug a long sentence. The teacher will pronounce the
long sentence several times, and them will staxrt odreaking it
up from the back into .smaller parts, therefore allowing the
learners to remember the last part of the seuntence and insuring

¢-o4 rhythm and intonation

|




ixanple:

They're

They're

going to be home

be home
going to be home
going to be heme

eaxly today,

eairly tioday.
early today.
early today.
early today.



3.

PATTERN PRACTICE PROCEDURE

Model Seuntence
1.1 Noirmal speed and intonation
1.2 Three or four times
1.3 Use backward build-up for long sentences
Roguest wespouse from the students through clear hand signals
2.1 Eutire group
2.2 Ealf gvoup
2.3 Individuwal
Establish meaning
3.1 Through picturcs
3.2 Dramatization
3.3 Traunslation
Introduce variajtiouns to patterm
4,1 Simple substituion
4.2 Simple substitution in wariable positibn
4.3 lMultiple substitution
4.4 Transformation
4.4.,1 Statement to gquestion
4.4.2 Change in teunses
4.4.3 Affirmative to megative
4.5 Additiom

4.6 Controlled conversation



1.

2.
3

7.

8.

10.

11.
12.

13,

14.
15.

16.
17.

18.

HOW T0 USE A PATTERN DRILL

Study the drills yourself so that you will mot have to keep
your cyes on the page but can look directly at the learmer,

Choose useful vocabulary.

Learmexr's books should be closed during the drill so that they
will concentrate on listening and will watch tlie teacher,

Repea* the sentence three times so the learners caun hear it.
Learnewrs listen.

Begin with choxal repetitiou. Proceed through choiral practice,
group practice, to individual practice.

Be sure the learmers undersiand the sentence and the meaning of
the words.

Use visual aids (flash cards) whenever pnssible to facilitate
understanding and eliminate transletiions.

Do the first chaunge for the lecarners, by example rather than
explanation, so that they may understand what you want them

to do.

Give the word ox words, for substitution. Mouth the entire
sentence with the leaimers in order to help them and to keep
coirrvect rhythm and stress, or uce your hands to keep rhythm.

Use hand motious for directiouns of the drill rather than yords.

flove around the cléssroom in ordex to hear J‘.ndiv:i.rlual'learners0
Speak clearly and loud: enough to be heard casily.

Speak at your normal speed and with natural intonation.
HMaintain a regular pace, proupiing the hesitatiung learmers.

Do not call on individuals until you are sure they have learned
the basic sentence. Success is important to learming.

Individual's needs will indicate the number of repetitious.

Make the drill meaningful by use of gestures and facial
expressions.

Maintain and stimulate oral practice with variations of drills.



Vocabulary Development

‘In second langusge learning, the needed vocabulary is
quite different frca thav of the first language. The functiom
words, e.g. articles, pirepositions, auxiliaries, etc., will be
the same as fox the naiive speaker, but the content woids, e.g.
verbs, nouns, prounouisz, adjectives, etc., will be different
due to the fact the target language will serve an entirely
aiffereunt purpose from that of the native lauguage.

The vocabula:rir to be taught will be selected by the teacher

. according to the student's needs. The speakers of any given

language know all of its funetion words, but we all kunow

limited vocabularies, siﬂce no one kunows all the words, of

any of the major languages of the world. The architect, the
nmechanic, the lawyer, will have *he command of the vocabulary that
pertains to his profession or trade, and each will Jkuow woxds

that the other does not. Accordingly, there are three levels

of vocabulaxry.

1. Yoeabulory o onerate the patterns and illustrate
prorvuaciation. It shouid be as simple as possible
at the begiuning in oxder to facilitate concentra-
tica oa the gramapatical structures and sound systems
exersises., 1% could be selected firom the immediate
enviyrcnnent, e.g., the classroom, the family, etc.

2. Yoecabulapr fox cormmaication in apnzeng areas. These
arcas will vary according o age aud educational back-
ground of the studeunts.

3. Esthetic and technical uses of vocabulary. lastery

of the other two stages is mecessary before entering

this third stage of vocabulary development. Artistic
expression is mostly selective use of words, and the
esthetic effect is lost unless the basic communicative
use is knovm. In technical and scientific vocabulary,
words are defined for specific purposes and precisiom

is achieved by limiting their use to these definitious.
This vocabulary is learned not from aculturation, but
through the study of technical matters and its vocabulary.




According to difficulty, vocabulary development can be
grouped in:

1, Easy words that resemble those of the first lenguage
in form, meaning and distribution (cognates).

2. Words of normal difficulty which do not resemble
those of the first language.

3. Special problem words that are particularly difficult
to mastew.

The following steps should be followed when teaching
vocabulary:

l. Hearing the word
1.1 in isolation
1.2 in 2 sentence

2. Pronuncing the woxd,

3. Couveying meaning.
3.1 self-defining countext
definitious
opposites
synonyms
pictures
realia
series, scales, systems
5.8 vparts of words

.

WMol i uw W
IO N

.
.

4, Illustrate sentences.

5. Practice from meaning to expression.

6. Reading and writing the wozxd.

Since our a2im is to get the student to shift his attention
from the word itself to communication, learning has taken place
when the student is able to use and understand a word in a sit-

uation not previously experienced by him.




STRESS #ND RHYTHEi

Streuss is the emphuesis glven to ¢ particulur gyllable within e
word or to « prrticular word within & 2roup of words, Hith individuesl
words, streus 1is generesl:y rel'erred to au sccent,

In Bnsiivh, words ere very strongly @ccented, The sccented
sylicbie recelves grecter f'orce then in wmost ‘caguages. The unvccented
syLioebres, recelve correspondingsly iess torce, Thius tendency in
Bngiliah resuxtys in werious sound chinges,. In eiphasgizing the ¢ccented
gylioble we wsutowwiticelly sacril'ice the vowe. vaiues in the reusining
unstreused syiLilcbles, o+ Ll voweis when occuring in unstressed syilébres
are reduced f'ron their normal voiuey and toke on the sound ot ¢ short
u (Bud). +n examxpie is the & in the word attempt. In the word ot
the ¢ is ¢ short &, but the ¢ in ¢ttempt huu the gound of' & short u.

In 3penish each vowel is ¢lweys pronounced the sone end olweys
receives the some stress, 30 in specking English, the lesorner
neture Ly csowaes thet 1t he pronounces esich syileble clevrly and
exiictry he will be better understood, 3But cctuultiy the reverue is
true. ‘ords in Engiich cre distinsuishablzs by rhythn os well g by
sound. Conusequently the student wil:i be better undersitood 1ii he
stregses the accented syliliabile strongily and softens ¢l renwining
vovelil,

cathough eongonunts do not huve ustrong and weak f'oris, they a;so
undergo chinzes in volue, Just as voweis do, They c¢re subject to the
int'ivence oif streuas, They ¢re intliuenced by neizhboring sounds, in
front oi the: and foliowing then. This is culled agulplilatioa. e
aye zy speukers énd tike the easy wey out, It is smeh easier to
pronounce the ed ending ol the word iooked ¢u « t. The iaut lietter
in the word is k &nd k is voiceless uo we pronounce the ed @4 & volce-

Q@  leuas t beceuse it iu eculer,
ERIC -

Aruitoxt provided by Eic:
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yilable ure strongly accented in

va

L0 words off aore then one

tress while the reuwcining uyiiobled

-

dngrich, One syilliable receives
¢re wed kened, This - .. principle of :ccent holds true in phrases oy
well og ih individual words, In all phrosest, one word is strongly
vecented ¢nd the remoininy words receive less ustreust, One sylleble
words gsuch &s srticlens, conjunctions, wnd proaouas are siid over. The
articile im is pronnunced ¢u gn, end becones ¢ 7 end, end gin becomes

cern, o Laost any phrese in #Snziish cun be coupeéred, in its cecent, to

e e . - , , . L.,
some individusl word, Thus the piirvge in the nhornins h: g the stae

secent 8 the word econdiiie. The sentence I'i% be thére hes the uene

accent pettern sg the word disaggé& . In normal everyday speech, .t
parases corry ¢ dei'inite asccent, One can alter the pattern of &ny
phrase ond ernphosize o dif'terent word or ayllabie 1'roa the noriedn
stresy pattern., I1 this is done, the .aewuning of the uentence iu
chunged. tut Lout ol the tine, ¢n dnzliish sentence wil:l be rend or

spoken with the uwne streass puttern no uatter who is upecking.

ra

dhet we z2re discussing here is recily rhythii, The sucecesuion of
proper:.y .ceented phreses An & asentence estabilshes whet is knowm o
the rhyth: of ¢ ienguage, Ahytha provides o kind of ausictd f'rane=

work f'or ilungurze. unorce inportunt stiil, it ¢iluo helips to convey

nmeening, In eny casésy rhytha is an inportent irn this respect @u

individuval worda or grommer,

#ow shouid ¢ tescher go ebout tesching stress and rhythu? ahythi
io-aPether! 5ubtlc uctter und the teacher should not nezleect the nore
basic things to concentrate on stress cnd rhytha, She nust be owere
o' their inportuince in lensuage tearning but it is not necessery thot
her studeats study stresus snd rhythn &8 such,

There &re a l'ew things the teccher cun do,



1. 3h=2 con show the relstion between the e¢ccenting of meny coiuion

phragses end individuel words, In this connection she should eaphesiz
| tie 1vet thet we tpetk in phreses, not words eénd that all phraues

| cirry ¢ delinit secent juut ¢a vords do.

2., The teccher cun teech phrausing «u purt of the teaching ot pro-
runciction, In resding prectice sentences to the clasy, she con
e;1phe size the stresulny of the cccented gyllilebles and the uiiding ove
ol' vowe,y in «l1i uncccented ayiicbler., Lecrners wiil plck this up by

i.itating the teocher,

3. The teicher cun inake use ol the device ol rhybhing, particuler
in teuching contracted verb f'oris suech a@s 1'11y, he'sn, Levrners pro-
nouice these contractions ¢s though they were coupnsed of two syileb
rather then ¢ single syllable, The teccher can countersct this
tendency by showing that I'l: rhyies with pile, «nd he's rhy.ieg with

sneeze,

4, The teacher cen show lesrners how Engliish rhythn 1eils into
certiin detf'inite patterns, These patterns grow out of' the greaner o
dngiivh, e noturdilly stress go=ceiled content words (words thet
curry the newning). These words @re usuelly nouns, 2ain verbs,
descriptive &djectives, adverbs, deaonstretives (this, these, those)
interrosutives (who, which, why, when). il functionai words ere
noroe iy unstressed, The following words ere usuzlily functional:

definite «nd indef'inite articles (&, an, the), personel pronouns (I,

you, he, .y, your, his, etec. ), euxiliery verbs (en, &re, isg, wiil,

heve, ey, can, ete, ), relative pronouns (who, which, that, whoa )

conjunctions (and, but, sithouzh, if', etc ).
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INTO+TIOb:

Tatonetion 14 the riue end tell of the voice, Forelgn leonmuuzes
gound strenze to us not only becsuse we do not understend the worqu
but ¢io beccuune the usic of the lenguese in strenze, Chiidren &nd
even ¢ninets respond to the intonmetion ot the volce rether then the
words used. souetiter ¢ learner's pronunciation i ecorrect but
becsuse hiy intonotion is wrong, he seeizs to speel with & foreizn
pceent ond hig sseech 1w herd to understend. Therel'ore, intonation
in en ioportent part of roncuece Learning.

The putterns of reising or lowerinz the pitch of' the voice help
the unecker to .wke hin thoushts und feeiinzs clewr to those ligtening
to hi.., & chonge in intonsztion cerries @ cheénge in nesning. In=-
tonetion petterans off the mnglish lenguege ditter {'ro.s thoue ol the

Spunish lenguage. The Engliish sentenceils spoken with usore veriaztion
of" pitei.thern the Spenish sentence in which all words see:i to:
receive the saae streuss, Airso the #ngiiuh sentence hes o detl'inite
rhyth., The i:.wortent words ere upoken slower und the Less 1nportent

words ore spoken .:ore quckly and run together,

Lt the bezinning levels, when & teacher speaks it should be so
that his students can mimic and imitate his pronuncietion and in-
tonation, In 2ll orzl drills, the teacher should strive to repeat
the sentence pattcrn with meaning end at & normal rate of speed ih
order to maintain the naturel intonztion, Intonation is taught by

x imitation rether then tauzht formelly,

li PITCH LEVELS
]? There are four pitch levels use in speech, The lowest level

being pitch one and the highest level being pitch four,




pitch 4--used for calling, shoutinz and exclemations of joy

pitch 3=-~the volce is reised to this level to give stress
to a word

pitch 2-=~the normsl gpeeliing level

niteh l-=an ending or conclusion of & sentence

These charzes in piteh eve represented in hooke by lines, number
or musical notes, In tiiis cxplanstion, lincs will be used,

Thesea are the major intonation patterms in En~lish,

1, SRTELINT INTONATION

In 2 statement or declarative intonation most sentences begin
on level 2, rise to level 3, 2nd then o0 dowm: to level 1.

(@l e

de Is = tox, I need a - H
66,

Meny tinmes the volcc does not step dowm but ~<lides dowvm. This

occurcs when the last word of the sentence hos only one sylleble.

2. QUESTIOL HORDS
Sentences thet .begin with question words are said the same way
as the above exsmples,
foon| A

| When are you S . "hen did ho o
l ing?

Y




3. QUESTION INTONATION

sny question tiwt can be answered by yes, or no, ends on a pitch

e little higher thea level 3,
e 1well? ©0?
Is he Can you

4, DIREGT .:DDRESS

hen & term of direct address 1s used, the sentence is spoken in
two phrases, The first phrase has 2 /2,3,2/ intonetion, The sccond

phrase is usually on the pitch 2 level with a slight 1ise a2t the end,

— Jmorn L__ A

Good ing, rrs, Gonzeles,

b _
EZZE/j;\\ . ¥r, Garcis,

EXPRESSIONS OF EXQL.:MATION

5e

These expressions require added stress on the first word, plus

downward inflection after the last stressed syllable,

Tookl _____.  Tvnat\
at thosa ¢, 8 terrific 6\\\
2. N )

s! r!

6. STATEMENTS CONNECTED BY: OR, BUT, IF, AMD
The volce rises at the end of the first part of the sentenc

before the words or, hbut, if, and and., .t the end of the sentence 1t

lowers to level 1,

Anne needs a




7. STATEMENTS WITH SERIES

The voice rises after cach word in the serles and fells with the

last iten,

I'day L

'day' lSun'

I see him on Fri

on Satur

and on
day.

lthéy_——
I called Bet M and‘\\\\
Joe,

8. REQUESTS

Downward inflesction after the last stressed syllable in requests.

Let's gol

home.

9. NORMAL 4ND SPECIAL ENPHASIS

Have dinner withl__
me,

WhHen the specker glves emphasis to one word rather than another

he changes the intonstion pattern and this carries 2 differnt meaﬁing.

NORMAL EMPHASIS

Fa
a
Whatts ou;\\\\\
y me?
| cous|
oW many ins do you have?

meny cousins do you have?

SPECIAL EMPHASIS

I Mg ou;l

- Whatts

Whmt'sl

name?

your name?

'h
e
How many cousins do yo;\\;ZE\

' youl

How meny cousins d?__1 have?
do

How meny cousins you have?

|many|

How cousins do you heve?



Sontrolled Conversation

In the TESOL class the learner must be given every;
opportunity to practice the language which he has learned.
After the formal practice, or after the learnmer is able to use
the structure to his and the teacher's satisfaction, he should
use these structures in a more relaxed, informal conversation
with his fellow students. This, again, would necessitate that
the structure he has been taught be relevant to his needs.

The teacher may limit or control this practice by using
what is known as a Conversation Drill. At this point, the
student is no longer merely repeating or manipulating the
structures but, when asked a question, he chooses what he
wants to say.

For example: _

Student: Are you going to work tomorrow?

Student: Yes, or Yes I am. Or,

No; I'm not, or No, I'm going to school.

The teacher may use a variety of methods to stimulate
this conversation. She may use pictures, objects, or leading
questions.

The use of the Micro-Wave is ideal for controlled conver-

sation,




Reading

The audio=linguel 1ls one of several methods for teaching
reading because 2ll leainers do not respond to the seame
method and because there ere many fectors which will affect
en individuel's ability to readiinterect, curiosity,
edequete heering end vision, mental ebility, memory, ability
to 1eeson, etc, The TESOL/ABE tescher must be familiex with
different methods foir teaching reading,
Sigh’ Word Hethod
1, TFilling in letters, When a student sees, in order,
all the letiers of e word except one or two, he
should be able to fill in the ones which look 1ight
to form & word, For this exercise, words should be
used which students have already leesined in a patteirn
drill, Flash cards are good for this technique,
2, Using pictures to teach words of contrasting meanings,
For example, the teachers shows pictures of an object
which is new, then a picture of the same object which
is oldy hot -~ cold; short « tell; large - smell; etc,

3. Jumble letters, Students unscramble‘a group of letters
to form a woid,

Ik, UYords with distingulshing features, Students should
recognize on sight, for example, words with such
features as an "x" or double letters in the middle
of the word,

5. Breaking words into syllables,

6, Prefixzes and suffixzes,

7. Compounds,

Phonetic lNethod

If the target language 1s being taught according to the
audloelinguel method, auditory skills ere being developed,
The dlifference between hearing and listening is understanding,

Students must learn to listen,




Some of the things that must bé taught according to
the Phonetic Method axe:
volced and volceless sounds
pitch
long and shoxrt vowels
diphthongs
diathongs
simple rules of phonilcs
silent letters
word building
vhyming words
consonant blends
Linguistic Method

By the linguistic approach, information about a word is
procured firom such clues as the sentence structure, how the
word is used, and from endings of the tairget word and words
eround it,

Trainees assisted the consultant in demonstrating a "slott
chart whereby words can be reerrenged by the student to show
how sentence structure can be altered, It is a visual substie
tution dx»ill, The teescher substitues one word and calls on
& student to come forward and make any other necessaxry changes,
Exemples The teacher puts up He walks to work, He then
chenges lle to They so thet the sentence reads They walk
to work, The student must chenge the verb walks to walk

8o that the santence 1eads correctly They walk to work,

Experience Method
In the Experlence Method, the teacher gets the students

to telk about someting familier to thems, Together they write
e very simple paragraph, A sequential lesson could involve
rewriting the peragraph in better form by cambining simple

sentences, and so forth,




As a student relates his experiences, his grammar and
pronunciation should not te continually corrected. Rather
it should be the duty of the teacher-aide to make notas (in-
conspicuously) as to what structures need to be taught.

Steps to follow when doing Group Composition,

l. The teachers choose a topic they wish to discuss
or write about,

2, They carry on the discussion in Sganish or English,
depending upon the level of the class,

3. The teacher or aide writes the content words that
are used on the blackboard.

4, These words are studied:
Their pronunciation
Their meaning
Their structure
Their spelling

5. These words are then transferred to a chart.

6. The next day the learners give oral sentences using
these words to express again their ideas.

7. The sentences are read and studied, mistakes corrected,
8. Then the sentences are numbered in a logical order.

9. A beginning, interest catching sentence, is composed
for the first sentence of the paragraph.

10. A closing, ending sentence, is composed to finish
‘the paragraph.,

11, A title is chosen.,

12, The sentences are then rewritten in order, and the
finished paragraph is read by the class. By this
time all class members should be able to read with
understanding their own work,




Reasons for using Group Composition

1. It gives the students a chance to express their
ideas on a topic of interest to them.

2, The vocabulary being learned is relevant to their
needs.,

The learners work as a group. All participate, giving
their ideas, and helping one another express their ideas. They
can not write paragraphs by themselves, but they can do this
working together,

The learners can concretely see as the composition takes
form, the structure of a paragraph with its beginning sentence,
middle sentences, and ending sentences.

The learners can read with understanding what has been
written.

They see their thoughts in print.

A feeling of accomplishment will prevail,



Writing

To write the second language is to put dovm the conventional
gymbols of the writing system that represeunt the spcken language
that the learmexr is studying.

In lecarming to write, initially, the student associates
the wiitten symbols with the scunds which they represent. If
the student is literate in his own language, it will be relatively
easy for him to learm to wiite in English, for it merely means
teaching him to choose the letters that represent the Spanish
gsentences he has in mind. If he is illiterate, howeveir, he
must learn to associate the written symbols with the sounds
they represent as well as drawing these symbols, The learner
should aLso be given extensive early writing practice, through
copying, tramscribing, writing what he has learmed to speak, etc.

The writing skills in beginning writing include:

1. Identify the cursive letters by nane.
K 2. Associate the cursive letters with the printed letters.,
3. Xeep the letters on the writing line.
i 4, Make the small letters of uniform size.
i 5. The finel stroke of a word ends in an upward swing.

6. All letters slant in the same directiom.
T. Counect the letters in woxrds correctly.

8. VWrite the capital letters without touching the
writing line above them.




R RGN

[t

1. These are short letters which begin on the writing line
with an upward stroke, The & 18 looped and the 1 is not. Be

sure that i doss nobt look like u or er..

2. These short letters begln on the writing ilne and fornm

& "hump."

ol 12 2

3. These small letters start avove the wrlitl

rounded backs. The initial stroke as indlcated by the arrow

is downward.

4, More small letters which start on the writing lines

5. These tall letters begin on the writing line an upward
stroke, Notlce that the letters loop, and do not touch the

atove them,




WRITING CAPITAL LETTERS -

L

1, These letters do not touch the wrlting line above then,
but e good gensral guide 1z to make them twice the helight of

the small letters.

2. These letters bhegin with the seaume strole.

2 7 7 A K

3. Denmonstrate the place to start and direction to go in

making these letters.

ke These letters begin in the same way.,

Uy

5. Make the stem first and then the top.

IT F L) L

Notlce the similarity of the 1. to these letters.




6 These letters begin with a similar stroke, but the:J drops
below the writing line in & loop,

L




Testing and Evaluation
Why Test?

We must test in ordexr to evaluate the curiiculum we are using
and our teaching nethods.

Standard Tests and Teaeher-Made Tests

ABLE: to wmeasure achievement level of adults from 1 to 8
- girades in vocabulaxy, reading, spelling, and math.
Advantages: Adult content, minimal amount of wiriting
requiread.

Disadvantages: Designed foi non-~literate English speaking
adults; instructions in Inglish. Takes too
much time to administer and corvect.

CALIFORNIA TEST BATTERIES: umeasure adult achievement in the basic
= BKkills irom upper primary to Jr. High School level.

Advantages: Oral directions. iiinimal amount of writing

Test ability to follow diirections. Practice
gives student test-taking sophisticationm. ’

Disadvantages: Same as for ABLE

BARSIT: To indicate level of intelligence of Spanish speaking
adults, in oxder to group them.

Advantages: Good content. Excellent for grouping,
only 10 ninutes (o administer.

Disadvantages: Presupposes literacy in Spanish, to be
R . given after 3rd grade level. Not
particularly useful in testiung 1ndividua1,

None of these tests could be given to our learmeis and accurately
measure what we need to fiud out in oxrder to design our curriculum
to suit their needs.

Language testing may differ in purpose, design, and suitability.
Tests may be designed for four different purposes:

l. To find out how much of the target language & person
actually knows (Proficicncy Tests).



2.

3.

4.

To find out how much of the target language he
be able to learn (Prognostic Tests).

To £ind out how much of the course he has actually
lcarned (Achievement Tesis).

To determine what remains to be taught (Diegnostic
Tests).

1.1 A proficiency test: designed to find out how
much of the target language a persoun actually
¥nows prior to entering & class. It's purpose
is to group the learners accoxrding to their
knowledge of the language. In the case of
our students, an oral proficiency test in an
informal setting would be indicated.

1.2 Prognostic tests: This type of test is intended
to deteirmine how well a person is likely to
learn the target language. 4n ariificial mini-
language, containing in a mini-form all the
elements involved in language lecarning (Phometics,
gramner, vocabulary and meaning) to simulate
the counditions to which the learnmer will be
exposed, is cousidered a good test.

I dou't particularly care for this type of test
because a well motivated student can overcome a
natural inability to leaim & language. Also,

a dedicated teacher is a very important factox
in the learnexr's ability to pexrfoim.

1.3 Achigvement tests: Are designed to determine
how much of a course has been mastered by the
loarmer. They should only include what has
been taught. It could be the seme or a similar
test given at the beginning and at the end of
a course, .

1.4 Diagnogtic tests: Their purpose is to find out
what remains to be taught. Unless a teacher
has a class of absolute beginmers, in order to
find out what the learmers know, he will have
to give some kind of a test. A diagnostic
test very often will reveal that the most
advanced students make very elementary mistakes.

This is, in gemeral, what testirg is about.
How does it apply to teacher-made tests, or
in othexr words {o you the teacher, in the
classroom? What do we test?

Pirst you must define your teachiug goals, in
their simpiiest forms, in othexr words, take a
look at youxr objectives oix expected outcomes,




I‘m‘, l‘m‘," m{\ —

Looking at the skills and attitudes involved
then you must decide what part of a determined
skill you want to test

Let's suppose that you want to test the ability
to read.

This will include mechenical skills like:

21; word recognition, vocabulary and fluency;
2) intellectual skills like grasping the
general meaning of a passage, an understandin§
of the words in their grammatical, syntactica
and lexical meaning and (3) appreciation of
style.

Then there is also the difference between the
ability to read a newspaper and the ability

to read a book or poetry. Having determined
the skills and abilities involved, the next
step will be to decide which aspect or aspects
are to be measured, and if possible, to measure
them separately,

In order to give validity to a test, we must
state clearly the objectives of our teaching,
the skills and abilities involved, define them
separately, and then measure each in situations
similar to those in which they will be used,

Reliability: is essential to any test, In order
to be considered reliable, a test will have to
give the same results every time, if administered
under the same conditions,

Design: They must be designed so they are easy
to asﬁinister, and to scorg? Whenever possible
objective. tests are desirable, If of the essay
tyge, they still should be confined to the skill
be n% tested, A test that's too comprehensive
usually doesn't measure accurately what needs

to be measured.

Suitability: The test must suit the students
and, it must take into consideration not only
what they have been exposed to in the ;arEet
lan e, but also their proficiency in the
native language plus their cultural background.

A translation test: is an example, It not only
tests the ability to function in the Target
Language, but gresupposes the learrer's fluency
in his native language,
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EXAMPLES OF PRONUNCIATION TESTS
PHONETIC DISCRIMINATION (LISTENING)

INSTRUCTIONS: I will say pairs of words. If the vowel sound
is the same in both words, write 5 oum your paper., If different
write D, I'll repeat each peir of words twice. Listen Carefully:

Example: head - bed Answer: S
Key
l. said ~ led l. S
2, bed - bad 2. D
3« would - wood 3. S
4, fool ~ full 4, D
5. bull = ball 5¢ D
6. tall -~ call 6. S
7. ton - tan 7. D
d. should - would 8. S

INSTRUCTIONS: There is a list of words on your paper. I
will say one of the words only. You will mark the word called

out,

I'1l repeat the word twice. Please listen.

Teacher says: sat
Students mark: number 3

l. sit
2, Bset
3., sat
4, seat



Producing the Sounds:

The teacher will show the studeut a set of pictures, like a pen,
& pin and a2 pan or a car, a card, a cart; one at a time apd
ask him what it is,

Listening Comprehension:

The teacher will say the sentence twice:
She turned on the heat in hexr room,
(She will say the three choices twice, too.)

a. She was hungry.
b. She was cold.
c. She was too warm.
The student will have to nmark the answer he considers correct, (B).

When I have a toothache I go to see .
&, the pharmacist.
b. +*he chenist.
c. the dentist,
The teacher repeats the sentence and the three choices twice.
The student will mark (c) his selection on his paper.

Picture Tests For Listening Comprehension:

The teacher will show a picture of a boy running after a dog (A)
and & picture of dog running after a boy (B).

The teacher will then say the sentence:
The boy is running after the dog.

A B
The student will mark A,




_True or False,
The teacher ‘will show a picture.

The sun is shining brightly, two boys are walking pnst
an enpty bench, there is a man in a boat fishing.

The teacher will say sentences that relate to the picture like:

Ke
1. The children are walking in the park. fo
2, The dog is folliowing then, : 2,
3. It’s raining. 3
4, The nan is fishing. be__
5. The wonan is sittiug on the bench. 5e

The teacher will repeat each sentence twice.
The students will nmark T or T,

‘FExanples Of Gramnar Tests. (orally)

Teaciier: 1l, Tell then your nane,
2. Tell hin not to bother.
3. Ask her to have a seat.
4. Ask Joe how old he is.
5. Ask ne where I live.

The teacher will ask some questions like:
1. Is Wednesday between Tuesday and Thursday?
2. .Is the United States North of Canada?
3., Are dresses for nmeu?
4. Does a car cost more than a bicycle?
5. Do.nost children like candy?

" The student will be expected to use the short answer forn.

The teacher will say the original sentence twices -
They work hard every day.

The student will have to say the sentence according to the tinme .
expression the ‘teacher uses. .




yesterday They worked hard yesterday.

tonorrow They are going to work hard tonorrow.
last week They worked hard last week,
now They are working hard now.

Reading Conprehension,

The teacher will read a short story first. Then the student will
read it out loud. The teacher will ask questions relating to the
story which the student will answer selecting fron three or four
possible answers,

A young nan was one day invited to a wedding feast. He
dressed hinself carefully in his best clothes and set out to
walk to the house where the wedding was to be held. He had
not gone far when he cane across a basket of five ripe pears
which soneone had carelessly left on the path.

"I rustn't eat anything now," said the man to hinself,

"or I shen't enjoy the wedding feast.” So he flung the pears into
& muddy divch and walked on, Soon he cane to a river which he
had to cross. The bridge, however, had been blown away in a storn.
The river was deep and flowed swiftly, so'* that the man could not
go any farther.,

"No, I can't get across," he nurmured., "I rmust go hone.”

Thinking of his lost feast, he turned sadly hone again. He
walked slowly along, looking for the ditch in which he had thrown
the pears. Then he kuelt down, and pulled then out one by ome,
wiped then on his handkerchief, and ate then thankfully.

"This is a lesson to ne," he said, "never to spoil good food,
Waste not, want not."




1.

2.

3.

4.

5.

6.

The young nan was going (a) to a wedding (b) for a walk
(c) to the narket to buy fruit (d) to rebuild the broken
bridge.

The basket of pears (a) was given (b) was found (c) was
bought (d) was sold, by the young nan.

The young nan did not want to eat the pears because (a)

he did not want to soil his clothes (b) the pears were not
fit to eat (c¢) he wanted to enjoy the wedding feast (d) the
pears did not belong to hin.

The young nan did not swin across the river because (a)
the rivox wes very swift and deep (b) he did not know how
to swir (c) he did not want to have his clothes wet (a)
the water was nuddy.

The young nan did not go to the wedding because (a) he

had not been invited (b) he could not get across the river
(c) he was not dressed in his best clothes (d) he did not
want to walk.

The lessor that the man learmed was (a) don't eat pears
(b) don't go to feasts (c) don't waste good food (d)

don't be careless.

Give the studewta bus tinetable. Have hin locate and give the
infornation requested.

Qs

When!s the next bus to Los Angeles? Please!
There is a bus at 10:15 a.n.

How rmuch is the fare?

$12.65, please!



Written Tests.

Word Order., Statenents and Questious,

long wood blue or gray I

that nade of sky at hone
fifty are is usually
road pencils usually an
niles . the weekend
is ? every
Fill each blank with at, in or on.

Mr, Thonmpson had a toothache Septenber 304,
He walked out of his house 8:15 a.n,
the first day of October., He arrived at the dentist's
offic: 8:45,

Mr. Thonpson's next visit to the demtist will be
Novenber, He will go to the demtist's office again
the £ifth of Novenber, 10:00 a,.n.

Mr. Thonpson's first visit to that dentist was 1959,
According to the dentist's records, Mr. Thonpson was there

February 10, 1959, four o'clock in the
afternoon.
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Related Activitias

IMSTRUCTIONAL CAIMIS

Presentation of instructional games may be handled in
a number of ways. VYou may want to sub-divide the instructional
games into caterories:; (1) Ilistening games  (2) Speakingk
games (3) Reading ;ames (4) Weiting games

Tak:ins one sub-division 2t a tire, such as the spzaking
games, you discuss and denonstratz the use of gaveral ames
such as “The Yere and There Game'', “What's in it?", "Tho did it?",
etc, After the demonstration the sroup is given time to list
or thin!: of other speaking zames. If there is time available,
the particinants are ased to demonstrate their rame. A list
of these games should be compiled for Aistribution to the
pnarticizants. The other sub-divisions may be handled in
the szme mannef--demonstration, discussion, imnlementation.
At the end of the »resentations on instructional ~ames, the
participants should have copies of all games nresented throqgh

demonstration as well as in 4discussions with group.

MICRG-AVE
There are also techniques available to use in variation
of TESOL com:onents, such as the Wicro-"ave which combines
the natterr practice and controlled conversation into one very

short exercise.



What is a ificro-Wave? DRasically, Fiero-Yave is a technique
for teaching oral lanzuare. It's major emphasis is placed
on using the the nattern or sentence structure which the
student has learned in a conversation immediately. For

example, if a student has learned to say ‘Vy name is

and ‘‘What is your name?”, he immediately uses these two
structures to carry on a meaninzful conversation,

The rationale or reason for the major emphasis having
been nlaced on conversation in the liicro-%ave technique is
that although traditional methods of lan~uage teaching have
allowed for 2 conversation neriod within the lesson, not enouch
time for controlled conversation is ziven to the student to
practice the new language in a secure atmosphere,

A comparison of Micro-"ave to Audio-Lingual follows below:

Micro-"lave Audio-Linzual

1. Structure is presented 1. Structure ic oresented
ex: The lesson is inter- ex: The lesson is inter-
estinz. esting.

2, Minmicry of structure-- 2. Meaning--The meaning is
RenetEtion drills inc."” nresented here whether in
worlz on nronunciation translation, context, visuals,
and intonation. Mo ete. ’

sound Arill as such.

3. Manipulation--Substitu- 3. liimicry--Repetition drills for

tion dArills. PHere the rluency and intonation. Sound

students handle simnle drills on different sounds may

substitutions, etc. ge giesented prior to pattern
rills. )

4. Meaninz--Only after the 4. WManinulation--Substitution
student is able to handle Azills, etc.
drills without difficulty
is he given the meaning.




5. Communication--Here 5. Communication--Here the

student uses vhatever student uses the structures
structures he has ha has learned jir chain .
learned to carry on 4drills, conversation drills, etc.

neaninzful conver-

sation between he and

the teacher or other

students. This also

gives hir. opnortunity

for jmmediate reward of

what he learned giving

him a sense of accomn-

lishment.

As you ~an see, in the above comparison, the major difference
between micro-wave and audio-lingual is where the “meaning” or
understanding of the structure is given. ilicro-wave stresses
glving meaning only after the structure has been mastered by- the
student {stress and intonation, nronunciation) so that the
student can ~ive his whole attention to the nroblem of producing
the structure without confusing him with associating meaning with
sounds.

Also, aithouzh not 2 major difference, in Micro-wave a much
greater emphacis is placed on the conversation or cormunication
period.

How do_you teach licro-"lave?

Micro-wave is tauzht in Cycles. =Tach cycle consisting
of two phases--the lM-phase ani the C-phase.

The "M" in the l-phase stands for Mimicry--repetition of
the structure until the stress and intonation as well as the.
prorunciation is up to the expectation of the teacher. Manipu-
lation--once the student can handle the structure in mimicry,
he is given changes or substitutions on cue from the instructor,
simple substitutions. Mesaninz--at this noint the student is

ziven the meaning of the sentence.



Zach section of the M-phase is based on a sin~le sentence or
structure. There nay be one, two, or more sections in the
li=phase, but seldom more thanm three. The sentence may stand
by itself, or it may develop into a simple Arill with sub-
atitutions in only one slot such as:

M=1 T went to school last nizht.

church
town

H-2 What Aid you do last nizht?

The second phase of the cycle is the C-phase. The C-phase
is the real heart of micro-wave. I stands for COMMUNICATION.
The student here uses the structures he has learmed thraugh the
praeceediny ii-'s and uses them in “real-life” situations in
controlled conversation. Here, however, the student is allowed
more freedom to practice and can add vocabulary that he has
learned on his owm.

M-l I went to school last night.

church
town
M2 What 4id you do last nicht?

-1 A. "That did you 4o last night?
B, 1 went to .

Tecause of its emnhasis on communicatior, licro-tave is
taught in dialogues of from two {to insure two-way conversation)
o uot more than six lines (2-6). The dialogues are very short,
therefore nroviding for frequent vewards from having laarned |

meaningful bite of language.




MICRO WAVE
TEACHING THE M-PHASE

The M-phase consists of four or more sub-M's (ex: M-1,
M-2, M-3, M~4) each has four sentences.

1. The teacher says the first sentence M-l twice in
English while the students listen.

2, The students repeat the sentence chorally two or
more times and then each student recites the sen~-
tence individually.

3. When the teacher is satisfied with the pronunciation
he gives the student the meaning of the sentence in
Spanish, This is the only time that the teacher
uses Spanish in the classroom.

4, The teacher then proceeds in the same way with
each sentence in that particular sub-M.

5. At the end of each sub-M, the teacher gives the
first sentence and then the key word in the left-
hand column in English. If the student can
produce the sentence fluently by inserting the
key word in the correct slot, the M-phase is
completed.

TEACHING THE C-PHASE

1. The sub-C's (ex: C-1, C-2, C-3) of the C-phase
are situational, They represent a short conver-
sation that would occur in a real-life situation.

2. If the sub-C is of the question and answer type,
begin by asking the first question and have a
student respond until the sub-C is completed.

3. Then have the same student ask the first question
in the sub-C to another student until it is
completed.

4., Do this until cach student has played both roles.

5. As a variation of this you may divide the class
in half and have one group ask the questions and
the other give the answers. Then switch roles.

Remember, do everything you possibly can to keep the

conversation bound to real-life in the C-phase. This
phase is the part of the cycle which is not rigid and
which allows the student to vary and re-arrange what

he has_learned,
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THE TOTAL PHYSICAL RESPONSE

The TPR or Total Physical Response is another activity
that may be brought into the class for variation, while at
the same time developing the listening skills,

The TPR is a technique developed by James Asher at San
Jose State, its major emphasis placed on developing listening
comprehension, This approach has some similarity to how
children seem to learn their first language. For example,
young children in America acquire a high level of listening
fluency for English before they make English utterances. The
strategy of the total physical response is to have the students
listen to a command in a foreign language and immediately obey
with a physical action. .

For example, two students will sit on either side of the»
instructor. In Japanese the instructor will say "tate" (stand)
and immediately, along with the instructor, the studeﬁts stand
up. He may then say "aruke" and everyone walks forward., Other
commands may be "tobe" (jump), "maware" (turn), "kagame" (squat)
and "kashire" (run). The training begins with brief, one-word
utterances, but within thirty minutes, the morphological and
syntactical complexity of the commands has been increased as :
illustrated in the following commands: .

1, 1Isu kara tatle, kokuban no anata no nanae o kese.

English: Stand up and erase your name from the blackboard.
2. Kara no nanae o enpitzu de konokami ni kake. |

English: Take the pencil and write his name on this paper.
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Aruitoxt provided by Eic:

DEVELOPING YOUR TPR LESSCN
Delow ave some of the thinzs you will want to remember
when developing your own lesson.

1. Fave a good tape recorder, Checl: it out before you
start.

2. Start with very sinnle orne or two word commaris
and gradually develop them into moras complex omes.

3. Be sure to repeat the command 2 minimum of 4 times
at a given »oint, going bLack now  and then for
reinforeenent,

4, Befores you tane the lesson, ;0 throurh a “dry run®

1ith your teacher or aide to checlk for continuity,
(You wouldn't want to leave the student with his
mouth open, or legs ur too loung.)

5. In order to obtain better snacinz of the commandis
on tape, one of you should nrobably go throush the
cormands while you are taning. Pewmember, however, that
the student will need a bit mor2 time to reswond,

5. Pemember not to introduce too many commands in a lesson.

7. let’s not ~et too over-ambitious; even 10 minutes of
intensive listeniny is a lony time for the student.

3. T2 sure the student knows what is exnected of himn,
The instructions at the stari of the tane should
nrobatly be in the student’s languane,

©. After the first nart of the lesson befors thes test phase,
be sure that the student Jo2s not speal to anyone else
or he may be. distracted,



