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I. INTRODUCTION

Name

The name of this project, A Program to Strengthen the Skills, Understandings,
and Professional Commitment of New Teachers to Work with Poverty Stricken
Mexican-American Pupils in South Texas Schools, while descriptive of the
nature of the project was cumbersome to handle in conversation. Thus, it
became known as the New Teacher Orientation Project.

Format of the Project

The project had three distinct phases: the 1968-1969 Long Term, the 1969
Summer, and the 1969-1970 Long Term. Project funding began as of 6 December
1968 and extended through 30 September 1970. 1In spite of the beginning funding
date, Region One actually started the project in August, 1968. Since the
project was to provide orientation to new teachers, it was felt that orienta-
tion should begin at the beginning of the school year rather than to start in
December or January. Cost of the project up to December 6 was borne by Region
One.

The 1968-1969 Long Term Phase involved 357 new teachers in small group discus-
sion-training sessions tnroughout the school year. With new teachers in each
group were a college professor, an experienced host teacher, and a building
principal toward the end of the meetings when his schedule would permit.
Problems new teachers felt they were experiencing, solutions to problems, new
ideas and approaches relating to the kinds of students being taught, and job
satisfactions being experienced, were the topics of these discussion-training
sessions.

The 1969 Summer Phase included twenty-nine teachers in a summer student teaching
program. The student teaching phase was conducted through the auspices of the
Pan American College School of Education with special permission from the Texas
Education Agency.

The 1969-1970 Long Term phase involved the twenty-nine summer scholars in
monthly discussion-training meetings. This group took on the challenge of
developing a handbook for new teachers which specifically relates to orienta-
tion for new teachers to strengthen the skills, inderstandings, and professional
commitment to work with poverty stricken Mexican-American pupils in South Texas
schools, which is the focus of this pruject. Title of the handbook is Handbook
for New Teachers, New Teacher Orientation for Rio Grande Border Pupils. A copy
is included with this report. ‘

Objectives
Objectives of this project were these:

a. Orientation of new teachers and development of job gratification and signi-
ficance for beginning teachers.

b. Encouragement for new teachers to continue to teach in their selected Rio
Grande border school systems.
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c. Development of skills, understandings, and satisfaction through continuing
service over substantial tenure in purposeful teaching.

d. Development in the mind of each new teacher of an appreciation, understanding
and conviction concerning the significance of the teaching responsibility he
has undertaken - to help intensively deprived children to build self-under-
standing, skill and wisdom in a satisfactory way of life.

e. Provision of a secure, effective, and attractive instructional program at a
confident home base for children of migratory farm workers.

f. Inventory of job satisfactions and services of the school that support and
encourage beginning teachers and that help them to build commitment to con-
tinue in their chosen field of teaching and in their selected schools.

g. Inventory of problems, pressures, and difficulties that impel beginning tea-
chers to leave the teaching profession or to leave the Valley area.

IT. OPERATION OF THE PROGRAM

Planning

Initial planning of the project included the Dean of the School of Education

from Pan American College, the superintendent of schools from the six partici-
pating school districts, the Dean of the School of Education from the University
of Texas at E1 Paso, and the Executive Director of Region One Education Service
Center. Overall strategy for the project was outlined. Contacts were made with
various individuals and educational agencies concerning evaluation design, special
permission from the Texas Education Agency for conducting summer student teaching,
and the ;ike. The ultimate result was the proposal as finally developed and
submitted.

Throughout the project duration, strategy planning sessions were heid. At least
fifteen such meetings were held. Included at these times were the chief consul-
tant, project coordinator, project director, college professors, superintendents,
principals, evaluaticn designer, cooperating teachers, and corcultants as were
appropriate to the time and phase of the project.

Planned activities of the project included procedures for orientation of personnel
in each school district who would have direct responsibilities in project opera-
tions. In spite of careful delineation of what would be expected of each buildinrg
principal to notify selected new teachers prior to discussion-training session,
arranging for substitute teachers, and scheduling follow-up staff meetings with
new teacher after each discussion-training session, it became obvious that a few
failed to grasp the total significance of the activity. Additional meetings had
to be arranged and a change in notification procedures was necessitated. When
planning is done for similar projects, it would seem wise to include a second
briefing of all building principals immediately following the first round of
discussion-training sessions. During this meeting, specific instructions could
be repeated regarding the principal's role in follow-up group meetings before the
next professor directed discussion-training session. This would insure closer
ties between building principals with their new teachers as they work on real

problems to the teacher. : ) :



Participants

This project focused on orientation of new teachers in the six participating
local school districts. In the 1968-1969 Long Term Phase. the anticipated num-
ber of participants from the six schools was 216. The actual number of teachers
who participated in the discussion-training sessions was 357. Twenty-nine small
groups ranged in size from 8-18. The word new was interpreted two ways: begin-
ning teachers new to teaching, and experienced teachers new to the school dis-
trict. Both groups were expected to consider various aspects of teaching disad-
vantaged youth.

In the 1969 Summer Phase, the anticipated .number of participants was 30. The
actual number was 29. (One selected summer scholar was drafted into the army
after the summer phase started. He chose to honor his military service obliga-
tion rather than to seek deferment. Too much time had elapsed for a replacement
to receive credit for the directed teaching course.) Eighteen summer scholars
were secondary schoo} student teachers and eleven were elementary school student
teachers. These summer scholars had not previously had student teaching in their
teacher preparation experience. Most had not completed requirements for securing
a teacher certificate. These participants had been involved in the 1968-1969
Long Term Phase.

During the 1969-1970 Long Term Phase, the summer phase participants continued
working in the project.

In the earliest proposal submitted to the Bureau of Education Personnel Develop-
ment, it was anticipated that the 1969-1970 phase would be a repeat of the 1968-
1969 activity but with the 1969-1970 new teachers. Requested funding was approxi-
mately $89,000 for twelve months. The Bureau of Education Personnel Development
was able to fun¢ the project only for $42,750 for a period of nineteen months.
This, of course, necessitated use of an alternate strategy for new teacher per-
sonnel development during the second long term phase. The hypothesis of the
study was that if beginning teachers could participate in a significant, func-
tional orientation within their two years of teaching in the Valley, then the
length of tenure of these teachers would increase, to the advantage of pupils

and school districts. It became a strength of the project to have continued with
special emphasis on the twenty-nine summer scholars during the second long term
phase. Much closer study was given to the unique problems of teaching bilingual
disadvantaged children with the two year concentration than could otherwise have
been accomplished.

Staff

The operating staff for the three phases of this project was as follows: Phase I -
1968-1969 Long Term - five university professors as discussion-training session
leaders, one part-time project coordinator, one part-time secretary (not paid by
project funds). Phase II - 1969 Summer - four lecturer-consultants, one visiting
professor-consuitant, two full time college student teacher supervisors, one
coordinator of resources, one part-time secretary (not paid by project funds).
Phase III - 1969-1970 Long Term - one university professor as discussion-training
session leader, one part-time project coordinator, one part-time secret y (not
paid by project funds).




Adequacy - Numbers

As to adequacy of staff in terms of numbers, Phase II - 1969 Summer was staffed
with the right number of persons to carry out well the project expectations.
Phase I and III had the right number of university professors, It is felt that
additional follow-up visits to building principals between monthly discussion-
training sessions during Phase I and additional follow-up visits to the twenty-
nine participants in their classrooms during Phase II would have added depth
and dimension to the total project effectiveness. At least a one-half time
person added to the project budget for personalized follow-up wculd have been
necessary. The budget was the limiting factor.

Adequacy - Effectiveness

As to adequacy of staff in terms of effectiveness, the project was fortunate in
having a variety of consultants, lecturers, and coordinating staff persons who
provided quality contributions to the project. In a very large measure, the
successes of this project are directly attributable to the chief consultant

Dr. John W. McFarland, Dean, School of Education, The University of Texas at

E1 Paso. His dynamic, dedicated leadership added the dimension of inspiration
to each phase of the project. His practical insight into the complex educational
problems related to target youth of this project encouraged teachers to seek the
unique solutions and to try again and again in their efforts to help children
learn. In future projects it will be imperative to include on the consultant
staff a leader of such stature.

Staff Orientation

During Phase I, a regularly scheduled meeting of university professors and the
project director and coordinator was held prior to monthly small group sessions.
This provided the opportunity to establish each time a frame of reference points
to stress based on previous meetings for the discussion-training sessions. The
prevailing desire of this group was to conduct each discussion beginning with
concerns of the new teachers and then, if time permitted, move to the predeter-
mined discussion points. Judging from evaluation comments of new teachers, an
improvement would have been for the professors to have conducted each session
along a more structurad line. This would have eliminated some of the rehashing
of some topics and provided time for other topics of interest.

Orientation procedures for persons brought into the project from time to time
during Phase II invariably followed this format: a telephone conversation about
the nature of the project, a confirming letter in which specific details were
outlined, a conference with the person upon arrival to the project site and
prior to contact with participants, and a follow-up visit after the contact with
participants. :

Phase III discussion-training sessions were preceded with careful orientation
and preparation for the meetings. In the first meeting, an outline of topics
to be included in the development of the handbook was developed. Each of the
succeeding meetings were devoted to several of the topics.

Orientation Program

For Phase I, primary responsibility for orientation of participants was lodged
with the local school administrative staff, assisting teachers, and counselors
who would be working in the small group discussion-training sessions. This
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approach was used in recognition of the responsibility the local school district
has for working with its own employees. Because of the number of new teachers
involved in six separate districts, orientation of new teachers had to be dele-
gated to each campus level. This also provided opportunity for building prin-
cipals to arrange for a one-to-one buddie-assignment system for each new teacher.

For Phase II, separate orientation meetings were held for the summer scholar
student teachers and for the cooperating teachers who supervised the summer
scholars in their directed teaching activities.

For Phase III, the initial meeting of the year served as orientation and pianning
for the succeeding meetings. The second contact with the participants was a
personal, private consultation between the summer scholar and the project chief
consultant, in which the consultant discussed his evaluation of the progress
shown by the summer scholar from the beginning of the summer teacher experience
and the end. This evaluation was based on two tape recordings each summer
scholar made of lessons he conducted. The evaluation form used was one designed
by Dr. Marcella-Lawler, Teachers College, Columbia University. These two meetings
served as orientation for the last portion of the project.

Program Operation

Problems

Each phase of the project moved smoothly and naturally from one to the next.
Problems experienced in the operation of this project relate more to the arrange-
ment of meeting times when needed operating personnel could meet together for
planning and work conferences. Each of the university professors, the school
superintendents, and the evaluation consultant have busy schedules. Planning and
project review meetings necessarily had to be scheduled when the chief project
consultant came from 750 miles away to carry out project assignments. The
evaluation consultant could leave her job in New York only at one certain time.
She served as consultant on another Region One project and doubled as consultant
to this project. Thus, on a few occasions, planning conferences had to be set

at less advantageous time for all to be present. This necessitated additional
communication meetings to bring all persons up to date. Meanwhile, the project
continued. The help of an additional aforementioned one-half time person to the
project would have been of much valuable help at these times.

Because of the problems mentioned above, it would be better for project operations
to use quality consultants close at hand. If, as in our case, such consultants
are not available close by, it would be better to endure the problems in order

to have the quality needed to insure a successful project.

Extent Objectives Met

Since original project objectives were not behaviorally stated, a judgmental
scale of completion was applied. Judgment is based on collected evaluation data
from project participants. The scale used is as follows:

Unable to evaluate.

Little or no progress toward completing the objective.
Objective partially achieved. : :
Noticeable achievement of objective. '

Total achievement of obiective.
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For all project objectives the rating indicated is 4 - noticeable achievement
of objective.

Related Project Activity and Supportive Data: Three hundred fifty-seven new
teachers in six school districts Dart1c1pated in six professor led discussion-
training sessions.

About these sessions as to helpfulness in clarifying the purposes and functions
as a Valley teacher, 70% said it was valuable to hear other teachers' ideas;

59% said the meetings were evidence that someone is concerned; 51% said they
were helped to understand more clearly their pupils; 48% other teachers; 74%
said they felt a significant opportunity to help boys and girls; 63% felt they
worked with a friendly, cooperative faculty; 61% felt they had a friendly
cooperative administration; 66% checked that they felt the orientation program
indicated genuine interest by the administration in beginning teachers; 57% that
they gained a feeling there was a desire for beginning teachers to continue to
teach in their school; 54% that beginning teachers are felt to be important; 52%
that the program indicated a helpful attitude; 72% checked that they intended

to return to the school district the following year.

Twenty-nine new teachers enrolled and taught in a specially designed summer
student teaching program.

Typical comments expressed after the 1969-1970 schol year started and which were
related to the summer experience are these:

"The summer program helped me become more aware of the reading problem of students.
As a teacher of English, I have been abie to study each individual more closely
than I would have if I had not engaged in the program."

"To be truthful, it (summer student teaching) gave me a chance to see the oppor-
tunities in teaching, and it certainly gave me some ideas (to use)."

Summer student teachers continued in Phase III of the project. The project of
this group was the production of a handbook for new teachers. Tweo guastions were
posed to the group. They were told, "You were new teachers last year. You were
in discussion-training sessions. You had a unique summer student teaching ex-
perience. With these experiences behind you, let us seek to answer these ques-
tions: What do you now wish you had known when you started teaching last year?
What advice would you give new teachers who will be. teaching poverty stricken
pupils in South Texas schools?"

Interaction of the participants during the ensuing work sessions provided the

basis for professor led instruction. The final product, Handbook for New
Teachers, was reproduced, and over 3,500 copies have been distributed to school
districts in the seven counties which comprise Region One Education Service Center.
The chief consultant used the handbook in orientation trianing meetings for 400
rew teachers on August 26, 27, 28, 1970, as they prepared to begin a teaching
career. Each received a copy of the handbook.

The participants in Phase 1II were asked to evaluate their experience. One
question was, "In what specific ways have (the handbook editing sessions) helped
you in the classroom?"

Representative answers are these:

“(I have) obtained different views and opinions, gotten ideas on subject matter
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and... discipline problems."

""Became more aware of individual differences among students, having taught mixed-
ability students in non-elective type subjects."

"The afternoon meetings were very helpful to me. First, the division of the class
into groups has helped me. Second, the discussion by Mr. King (consultant-lec~-
turer on the culture of the disadvantaged child) has also helped me."

"The student teaching experience this summer has really been the key to my
teaching. "

"First of all the summer student teaching institute gave me more confidence. The
college supervisor's observations gradually showed my improvements.'

"The institute improved my lesson planning and overall classroom organization.
I seem to be able to organize my planning much faster and more meaningfully."

"T am using visual aids this year, something I didn't do at all last year."
"I learned to keep my mouth quiet and let the students interact."

"T found my summer student teaching experience valuable because I had a chance to
observe another teacher, to see how he operated the classroom, especially in the
area of discipline."

“I keep remembering different tactics that my cooperating teacher used to get the
children to wnrk."

"Continued emphasis on availability of help from others."

“The book and these meetings have helped to understand my students better, he1ped
me to want to try again, and helped me to dissipate d1sarpo1ntments I fee] in my
teaching. It makes me want to try again."

“In solving the problems that constantly arise with the students, (new) teachers
who get the handbook, I do not feel, will fully understand the impcrtance of

the printed suggestions because of the lack of examples, I, however, heard all
the examples and am glad to have been one of the chosen ones."

The nature of this project required that oywentat1on for new teachers begin at the
beginning of a school term, actually in August, 1968. Project funds could be
spent beginning 6 December 1968. This was ample time to prepare for Phase II and
Phase 1II. The ending date, 30 September 1970, provided ample time for closing
the project.

Evaluation

In Phase I, each professor kept a log of problems, ideas, gratifications, and
other points discussed at each group discussion-training session. These points
of discussion were reviewed after the monthly visits and formed the basis for
points to be brought up next month. At the last meeting, participants were asked
to complete a questionaire. Results were tabulated and a report was prepared.

A copy is included in this report.
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A special evaluation procedure was formulated by Dr. Marcella Lawler, Teachers
College, Columbia University, for Phase II.

This included special evaluation activities to be carried out by the cooperating
teachers assigned to each summer scholar, by the college student teaching super-
visors, and by the summer scholars. '

For Phase III, participants completed an open statement questionaire. They
answered in any way they felt appropriate to a set of statements which related
to various objectives of the project.

One of the objectives was to provide encouragement for new teachers to continue
to teach in their selected Rio Grande border school systems. In one instrument,
72% of the respondents said they intended tc return to the school district in
which they were teaching for the following school year. Another set of statis-
tics show the following improvement (decrease) in recruitment of new teachers to
replace new teachers in the project.

Avg.cf No.of No.of New Improve- No.of % Retention

Est.No. Teachers Teachers ment Over Teachers of Teachers

of New in Pro- Leaving Past 3 in Pro- in the

Teachers ject Dur-  After Year ject Re- Project

for Past ing 1968- 1968-69 Average turning

3 Years 1969 School Yr. in 1969-70
Donna 38 48* 14 63% 34 71%
Edinburg 60 46 21 65% 25 54%
McAllen 20 102% 31 =555t 71 70%
Mission 27 41% 17 37% 24 59%
P.S.J.A. 74 51 18 76% 33 65%
Weslaco 45 69* 38 6% 31 45%

264 357 139 7% 218 61%

* These schools included some teachers who were exper1enced but who were new to
this school district.

t Reflects current trend of McAller's having to fill vacancies with new teachers
rather than with experienced personnel as has been the case the past few years.

Foilow-up Evaluation

Follow-up evaluation of the effectiveness of the project will center primarily on
the Phase III participants. This group experienced all three phases. Determina-
. tion of which activities were most effective can best be made from this group.



III. CONCLUSIONS

Evident Change in Participants:

New teachers participating became aware that other teachers faced the same pro-
blems that bothered them. Some became involved in helping their coiieagues.

Considerable discussion of Valley students led to deeper understanding of pupils,
as exemplified in Handbook for New Teachers, especially pages 1-2. Whereas some
new teachers had ought of many students as apathetic, they began to see that
the language barrier of differences in culture prevented manifestations of inter-
est and that, in some cases, poor planning or lack of planning caused apathy.

Many of the new teachers resolved to plan learning experiences more effectively.
Many learned of new resources available.

There was much discussion of communications. Many established contact with other
new teachers and exchanged ideas. After the meetings, some felt freer to contact
their principals and experienced colleagues.

The most often expressed changes in feelings which participants verbalized, par-
ticularly during and after Phases II and III, was that of increased confidence
and increased desire to help and encourage children to learn, realizing that
many of these students have additional difficulties which hinder their learning
opportunities.

Evident Change in Institutions

Pan American College: Pan American College is now seeking ways to make student
teaching a regular course offering each summer, a summer educational offering
which is unique in Texas. Also, professors are using copies of the Handbook for
New Teachers with their student teachers during the present. 1970-1971, school
year as a teaching tool. '

Participating LEA's: According to the evaluation survey, administrators have

increased their efforts to assist new teachers to become more quickly and better
related to their new teaching roles.

Major Strengths and Weaknesses of the Project

STRENGTHS: The manifestation of interest in new teachers individually and as a
group gave new confidence and tied new teachers to their school districts. They
appreciated the meetings as a concern of the schooi.

The meetings in small groups permitted each teacher to express himself freely.
There were many open expressions of problems. The fact that the consultant had
no authority over them and yet had the experience to understand encouraged free-
dom of expression.

Establishing contact among new teachers helped. They were resourceful in helping
each other.
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The meetings established contact with Region One Education Service Center. New
teachers learned of its potential services. Meeting the project coordinator or
other representatives of Region One helped.

HaV1ng someone to listen to comp1a1nts or problems or ideas for improvement pro-
vided catharsis.

A bridge between coliege and public-school teaching impressed upon the new
teachers the appltications of what they had learned in college.

Features Contributing Most to Project Successes

1. High quality, energetic, dynamic leadership from the chief consultant.

2. An attitude of willingness to improve and to try new things on the part of
participating local school top administrators.

3. Manifest support of administrators. Meetings of administrators with Region
One officials to plan project were important. In some school districts, the
superintendent or other central official conferred with consultants and
facilitated meetings. When the principal or assistant principal showed
interest in meetings, the project was more effective.

4. Providing someone to 1isten patiently to things new teachers wanted to say.

5. Analysis of questions and complaints by an experienced educator who could
help the questioner to gain understanding and who, in some instances, could
oppose a bad idea or argue against a fallacy.

6. Central coordination of the project by Region One which provided liaison and

comnunication between meetings. Arrangements for time and place. Introduc-
tions. Continuity with the future.

Chief Reasons for Problems

1. Time constraints - Teachers and principals sometimes resented interference
with regular classes, taking teachers out of class. Teachers sometimes
failed to attend early morning or late afternoon or evening meetings. The
chief consultant faced travel problems and sometimes lacked sufficient for
proper preparation between meetings. In several instances he had to travel
all night which decreased his vigor.

2. In some instances, lack of preparation and emphasis by principals.
3. Not sufficient follow-up by principals. This year principals and others
should be holding small group discussions with new teachers. It would be

interesting to discover how many schools are having such meetings in
1970-1971.

Unique Features and Their Contribution Toward Attaining Objectives

1. The small group discussion holds the key to effectiveness of orientation
of new teachers.
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A consultant meets with new teachers and LISTENS to them. They feel free
to talk in a supportive, friendly atmosphere. The sympathy, empathy, and
resourcefulness of the consultant contribute to effectiveness.

Summer student teaching was a un1que experience in Texas. Other colleges
are now following.

The certification provision that allows substitution of two years of suc-
cessful full-time teaching experience plus six semester hours advanced
college credit for student teaching permits a teacher to miss the values
of cooperative supervision of his student teaching. The summer scholars
had the advantage of doing student teaching under carefully selected, wise
cooperating teachers after one year of emergency permit teaching. The
summer scholars perceived opportunities for improving their teaching.
Tapes and conferences with consultants contrasting their teaching at be-
ginning of summer and after eight weeks of teaching awakened them to
potentialities for improvement.

Participation of new teachers in developing and editing the Handbook for

New Teachers. These new teachers conferred with their colleagues, reviewed

their experiences, and consulted with professors and Region One personnel
in developing suggestions to help beginning teachers.

Candid Expression of Project Accomplishment

1.

It awakened a wide range of Valley administrators to the problem of new
teachers leaving the Valley after only one or two years of teaching experi-
ence here and to the fact that something can be done about it. One can't
prevent teachers from leaving for higher salaries or for marriage or to be
nearer home, but one can ameliorate dissatisfactions over not understanding
students or parents and adjusting to a different culture. One can improve
communications.

It convinced many new teachers that somebody carés, that resources and help
are available.

It opened communications channels for new teachers.
It produced a Handbook for New Teachers that should be helpful to beginning

teachers, particularly along the Rio Grande and throughout the Southwest.
It is being used in E1 Paso, Laredo, Austin, New Mexico, Houston, and Florida.

It introduced new teachers to Region One Education Service Center and its
services. '
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512 DU3-5341 - POST OFFICE BOX 307

' EDUCATION
SERVICE CENTER
111 NORTH TENTH STREET-EDINBURG, TEXAS 78539

ORGANIZATIONAL MEETING SCHEDULE
for
NEW TEACHER ORIENTATION PROJECT

Wednesday, Augué+ 2]

9:00 a.m. Edinburg pflncipals and counselors
Edinburg Administration Building

10:00 a.m. Edinburg teacher group leaders
Edinburg Administration Building

12:00 noon Dutch Treat Luncheon
Echo Motor Hotel, Edinburg
Superintendents, local districts!
coordinators, PAC consultants, Region
One staff

3:00 p.m, Pharr-San Juan-Alamo principals and counselors
PSJA Administration Building

4:00 p.m. Pharr teacher group leaders
PSJA Administration Building

Thursday, August 22

9:00 a.m. Donna principals and counselors
10:00 a.m. Donna teacher group leaders_
2:00 p.m. Weslaco principals and counselors
3:00 p.m. Weslaco teacher group leaders

Friday, August 23

- 9:00 a.m. McAllen principals and counselors
10:00 a.m. McAllen teacher group leaders
2:00 p.m. Mission principals and counseloers

3:00 pom, Mission teacher group l|eaders



7 EDUCATION
‘E’ SERVICE CENTER
TI1 NORTH TENTH STREET-EDINBURG , TEXAS 78539

512 DU3-5341 - POST OFFICE BOX 307

13 January 1969

TO: New Teacher Orientation Project Schools

FROM: Jim Cherry, Assistant Director for Planning and Program Development

SUBJECT: Revised Schedule for Meetings

Because Dr. John McFarland, Chief Consultant for the New Teacher Orientation
Project, will not be able to be with us in January (eye operation), it has
become necessary to alter our schedule of meetings for the remaining months.
You will recall that dates for April meetings were set, but specific plans
were left open. This provides the solution for assuring that Dr. McFarland
wili meet with each school as originally planned.

Here is the general plan for revision: No meetings on January 20, 21, 22
wili be held in any project schools and the Progress Report Meeting for
Principals will be postponed until February 8. The January meetings will
be held on the February dates, the February meetings on the March dates and
the March meetings on. the April dates. "This way, consultants stay in the
same order with schools.

This general plan requires that the folliowing date changes be made in con-
sultant schedules and school schedules:

Dr. McFarland: No date changes

Revised schedule: 2-18-69 Tuesday Donna
2-19-69 Wednesday  Edinburg
3-25-69 Tuesday Weslaco
3-26-69 Wednesday  PSJA
4-29-69 Tuesday Weslaco

4-30-69 Wednesday  PSJA
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Dr. Gilmore: Meet in McAilen ¢n Tuesday, April 29 rather than on
Wednesday April 30.

Revised schedule: 2-19-69 Wednesday PSJA
3-26-69 Wednesday McAllen
4-29~-€9 Tuesday McAl len

Mr, Simmons: Meet in Weslaco on Tuesday, February |8 rather than
on Thursday, February 20. Also, meet in McAllen-
Mission on Wednesday, April 30, rather than on Thursday,

May 1.
Revised schedule: 2-18-69 Tuesday Weslaco
3-27-69 Thursday McAllen-Mission
4-30-69 Wednesday . McAl len-Mission

Mr. Youngman: No date changes

Revised schedule: 2-19-69 Wednesday. McAllen
3-26-69 Wednesday Edinburg

4-30-69 Wednesday Edinburg

Dr. Phillips: No date changes
Revised schedule: 2-20-69 Thursday McAllen-Mission

3-27-69 Thursday Donna

5-1-69 Thursday Donna
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McAllen: HNo date changes

Groups. A, C, D, E, F:

2-19-69 Wednesday Youngman
3-26-69 Wednesday Gi Imore
4~29-69 Tuesday Gi Imore
Groups B, G: 2-20-€9 Thursday Phillips
3-27-69 Thursday Simmons
4-30-69 Wednesday Simmons
Mission: No date changes
2-20-69 Thursday Phillips
3-27-69 Thursday Simmons
4-30-69 Wednesday Simmons
Edinburg: No date changes
2-19-69 Wednesday McFarland
3-26-69 Wednesday Youngman
4-30-69 Wednesday Youngman

Donna: Meet on Tuesday, February 18 rather than Thursday, February 20.
Meet Thursday, May |, to correct a printing errcr of Wednesday,

May 1.
Revised schedule: 2-18-69 Tuesday McFarland
NOTE: Group time 3-27-69 Thursday Phillips
schedules given for
Feb. and Mar. will 5-1-69 Thursday Phillips

be foliowed in Feb.,
Mar., and Apr.
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PSJA: No date changes

2-19-69 Wednesday Gilmore
3-26-69 Wednesday McFarland
4-30-69 Wednesday McFarland

Weslaco: Meet on Tuesday, April 29, rather than on Thursday, May |.

Revised schedule: 2-18-69 Tuesday Simmons
3-25-69 Tuesday McFarland
4-29-69 Tuesday McFarland
The Progress Report Meeting for Principals will be held on February I8.
Further information giving final details will be sent later.

| am pleased fo announce that Region One has been notified that our
EPD Project proposal to support the New Teacher Orientation activities
has been selected for funding. |t will be necessary for Region One to
negotiate with USOE for the final amount of funding. We have not yeft
been notifled the date for this meeting.

|f there are questions about this revised schedule, please call.
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Foreword

z)(l'-\"‘
With the cooperation of school superintendents in six/Valley

schools, Pan American College, and Region One Education Service

Center, this unique pilot project has been set up. It propose

to provide orientation to beginning teachers with the problems”

and potentialities of teaching poverty-stricken Mexican-American

pupils in the Rio Grande border schools.

During the year vis!flng consultants from Pan American College
and Dr. John McFarland of the University of Texas at El Paso serves,-
as on-site advisors and conferees to small discussion groups of
new teachers to help them gain a more complete understanding of the

role of the teacher in Valley schools. o

. R

- Participating school dis+r§c+s-§r§f+hese:
-Donna Independent School District, Mr. Philip Fowler, Superintendent

Edinburg Consolidated Independent School District, Mr. T, S. Pickens,
Superintendent

McAllen Independent School District, Mr. S. P. Cowan, Superintendent
Mission Independent Schoo! District, Mr. Kenneth White, Superintfendent

Pharr-San Juan-Alamo Independent School District, Mr. Dean Skiles,
Superintendent

Wesiaco Independent School District, Mr. M. N, Henson, Superintendent

[V s
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CONSULTANT COORDINATING COUNCiL SCHEDULE

DATE DAY TIME PLACE

9-~26-68 Thurs, 6:30 a.m, Echo Coffee Shep
10-17-68 Thurs. 6:30 a.m, Echo Coffee Shop
[1-13-68 Wed. 6:30 a.m. Echo Coffee Shop
1-21-69 Tues. 6:30 a.m. Echo Coffee Shop
2-19-69 Wed. 6:30 a.m. Echo Coffee Shop
3-26-69 Wed. 6:30 a.m. Echo Coffee Shop
sS-1 o=

3=30-69 ¥  6:30 a.m.  Echo Coffee Shop




CHIEF CONSULTANT SCHEDULE

NEW TEACHER ORIENTATION

DATE DAY SCHOOL NO. OF GROUPS

Dr. McFarland 9-26~68 Thurs McAllen 6
9-27-68 Fri. McAllen-Mission 2 and 4
10-16-68 Wed, McAllen 6
10-17-68 Thurs, McAllen-Mission 2 and 4
I11-12-68 Tues. Edinbura 5
I1-13-68 Wed, Donna 3
1-20-69 Mon. Edinburg 5
[~21-69 Tues. Donna 3
2-18-69 Tues, Weslaco 4
2-19-69 Wed. - PSJA 5
3-25-69 Tues., Weslaco 4
3-26-69  Wed, PSJA 5
4-29-69 Tues, To Be Scheduled

4-30-69 Wed, To Be Scheduled
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CONSULTANT

Dr. Gilmore

CONSULTANT

Mr. Simmons

CONSULTANT

Mr. Youngman

PAN AMER|CAN. COLLEGE CONSULTANTS

NEW TEACHER ORIENTATION

DATE
9-26-68
10~17-68
I1-13-68
1-21-69
2-19-69
3-26-69

4-30-69

9-27-68
{0~18-68
I1-14-68
|1-22-69
2-20-69
3-27-69

5-1-69

9-26-68
10-17-€8
11-13-68
I-21-69
2-19-69
3-26-69

4-30-69

DAY

Thurs.

Thurs.

Wed.
Tues.
Wed,
Wed.
Wed.

Fri.
Fri.

Thurs.

Wed.

Thurs.
Thurs.

Thurs.

Thurs,

Thurs.

Wed.
Tues.
Wed.
Wed.
Wed,

SCHOOL
Edinburg
Edinburg
PSJA
PSJA
McAllen
McAllen

To Be Scheduled

Donna

Donna

Weslaco

Wes|aco
McAllen-Mission
McAllen~Mission

To Be Scheduled

PSJA
PSJA
McAllen
McAllen
Edinburg
Edinburg

To Be Scheduled

NO. OF GROUPS
5
5

2 and 4

2 and 4
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CONSULTANT

Dr, Phillips

DATE
9-27-68
10-18-68
I1-14-68
| -22-69
2-20-69
3=-27-69
5-1-69

DAY
Fri.
Fri.
Thurs.
Wed.
Thurs.
Thurs.

Thurs,

SCHOOL

Wesiaco
Weslaco
McAllen-Mission
McAllen~Mission
Donna

Donna

To Be Scheduled

NO, OF GROUPS
6
6

2 and 4

.2 and 4



DATE

9-26-68

10-16-68

I1-13-68

NEW TEACHER ORIENTATION SCHEDULE

McAllen, Texas

DAY CONSULTANT
Thurs, McFarland
Note: Groups B and

G meet 9-27-68.

Wed. McFarIand

Note: Groups B and
G meet 10-17-68,

Wed. Youngman

Note: Groups B and
G meet 1i~14-68,

TIME

7:30-8:20
7:30-8:20
9:35~10:30
10:35-11:;30
|:00-1:50
2:00~2:50
8:45-9:35

7:30-8:20
7:30-8:20

9:35-10:30

10:35-~11:30
]:00-1:50
2:00-2:50

8:45-9:35

7:30-8:20
7:30-8:20
9:35-10:30
10:35-11:30
[:00~1:50
2:00-2:50
8:45-9:35

PLACE

High School
High School
Lincoln JH
Lincoln JH
Bonham Elem.
Bonham Elem,

Milam Elem,

High School
High School
Lincoln JH
Lincoln JH
Bonham Elem,
Bonham Elem.

Milam Elem,

High School
High School
Lincoln JH
Lincoln JH
Bonham Elem.
Bonham Elem.

Milam Elem,

GROUP
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DATE DAY CONSULTANT

[-21-69 Tues. Youngman

Nete: Groups B and
G meet 1-22-69,

2~19-69 Wed. Gilmore

Note: Groups B and
G meet 2-20-69,

3-26-69 Wed. Gilimore

Note: Groups B and
G meet 3-27-69,

TIME

7:30~8:20
7:30-8:20
9:35-10:30
10:35-11:30
1:00-1:50
2:00-2:50
8:45-9:35

7:30-8:20
7:30-8:20
9:35-10:30
[0:35-11:30

11001150

2:00-2:50

8:45-9:35

. 7:30-8:20

7:30-8:20
9:35-10:30
10:35-11:30
1:00-1:50
2:00-2:50

8:45-9:35

PLACE

High School
High School
Lincoln JH
Lincoln JH
Bonham Elem,
Bonham Elem.

Milam Elem.

High School
High School
Lincoln JH
Lincoln JH
Bonham Elem,
Bonham Elem.

Milam Elem,

High School
High School
Lincoln JH
Lincoln JH
Bonham Elem.
Bonham Elem.

Milam Elem.

GROUP

w >

@
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DATE

4-29-69

DAY

Tues.

CONSULTANT

TIME

To Be
To Be
To Be
To Be
To Be
To Be

To Be

PLACE

Scheduled
Scheduled
Scheduied
Scheduled
Scheduled
Scheduled

Scheduled

GROUP

Qo W >

Q



NEW TEACHER OR{ENTATION SCHEDULE

Mission, Texas

DATE DAY CONSULTANT TIME PLACE GROUP
Junior High
9-27-68 Fri, McFarland 10:15 Teachers Lounge B
High School
1:05 Conference Room A

Administration

1:30 Bldg.Board Room C
Administration

2:45 Bldg.Board Room D

Junior High

10~17-68 Thurs, McFarland 10:15 Teachers Lounge B
High School

11:05 Conference Room A

Administration

1:30 Bidg.Board Room C
‘Administration

2:45 Bidg.Board Room D

Junior High
| 1-14-68 Thurs, Phillips 10:15 Teachers Lounge B
High School
11:05 Conference Room A
Administration
1:30 Bldg.Board Room C

Administration
2:45 Bldg.Board Room D

Junior High

1-22-69 Wed, Phillips 10:15 Teachers Lounge B
High School

11:05 Conference Room A

Administration

1:30 Bldg.Board Room C
Administration

2:45 Bldg.Board Room D

Junior High

2-20-69 Thurs, Simmons 10:15 Teachers Lounge B
High School
11:05 Conference Room A

Administration -

[:30 Bldg.Board Room C
Administration

2:45 Bldg.Board Room D
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‘

DATE DAY CONSULTANT TIME PLACE GROUP
Junior High
3-27-69 Thurs, Simmons 10:15 Teachers Lounge B
High School
11:05 Conference Room A

Administration
1:30 Bldg.Board Room c
Administration

2:45 Bldg.Board Room D

4-30-69 Wed. To Be Scheduled B
To Be Scheduled A

To Be Scheduled C

To Be Scheduled D




NEW TEACHER ORIENTATION SCHEDULE

Edinburg, Texas

DATE DAY CONSULTANT TIME PLACE GROUP
Room 124
9-26-68 Thurs. Gilmore 8:10-9:10 Edinburg HS A
Room 124
9:15-10:15 Edinburg HS B
Jefferson Elem.
11:00-12:00 Library Center E
Edinburrg
1:35=2:30 Junior High c
Edinburg
2:35-3:30 Junior High D
Room 124
10-17-68 Thurs, Gilmore 8:10-9:10 Edinburg HS A
Room 24
9:15-10:15 Edinburg HS B
Jefferson Elem,
11:00-12:00 Library Center E
Edinburg
1:35-2:30 Junior High C
Edinburg
2:35-3:30 Junior High D
Room 124
I1-12-68 Tues. Dr.McFarland 8:10-9:10 Edinburg HS A
Room 124
9:15-10:15 Edinburg HS B
Jefferson Elem,
11:00-12:00 Library Center E
Edinburg
1:35-2:30 Junior High C
Edinburg
2:35-3:30 Junior High D
Room 124
1-20-69 Mon. Dr. McFariand 8:10-9:10 Edinburg HS A
Room 124
9:15~10:15 Edinburg HS B
Jefferson Elem.
11:00-12:00 Library Center E
Edinburg
1:35-2:30 Junior High C
Edinburg

2:35-3:30 Junior High D




Edinburg - Page 2

DATE DAY CONSULTANT TIME PLACE GROUP
Room (24
2-19-69 Wed. Youngman 8:10-9:10 Edinburg HS A
' Room 124
: Edinburg HS B
Jefferson Elem.
{1:00-12:00 Library Center E
1:35-2:50 unior High C
: ___ Edinburg
2:35-3:30  Junior High™ D
Room 124
3-26-69 Wed. Youngman 8:10-9:10 Edinburg HS A
Room 124
9:15~10:15 Edinburg HS B
Jefferson Elem.
11:00~12:00 Library Center E
Edinburg
1:35-2:30 Junior High C
Edinburg
2:35-3:30 Junior High D
4-30-69 Wed. To Be Scheduled A
To Be Scheduled B
To Be Scheduled E
To Be Scheduled C

To Be Scheduled D




DATE

9-27-68

|0-18-68

I1-13-68

|-2i-69

2-20-69

3-27-69

¥Consultant should report to Mr. Fowler before going to the first

DAY

Fri.

Fri.

Wed.

Tues.

Thurs.

Thurs.,

meeting each month.

NEW TEACHER ORIENTATION SCHEDULE

Donna, Texas

CONSULTANT*

Simmons

Simmons

McFarland

M<Farland

Phillips

Phillips

TIME PLACE
Visual Aids Rm.
1:35-2:30 Junior High
New Pre=School
2:45-3:45 Bldg.2600 Silver
' Visual Alds Rm
1:35-2:30  Junior High
. New Pre-School
2:45-3:45 Building
Migrant Bldg.
4:00~-5:00 Junior High
Visual Aids Rm,
8:00-9:00 Junior High
Migrant Bldg.
11:00-12:00 Junior High
New Pre-School
2:45-3:45 Building
Visual Aids Rm.
8:00~9:00 Junior High
Migrant Bldg.
11:00-12:00 Junior High
New Pre-Schooli
2:45-3:45 Building
Visual Alds Rm.
8:00-9:00 Junior High
New Pre-School
9:00~10:00 Building
Migrant Bldg.
11:00-12:00 Junior High
Visual Aids Rm,
8:00-9:00 Junior High
New Pre=~School
9:00-10:00 Building
Migrant Bldg.
11:00-12:00 Junior High

group

GROUP
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DATE DAY CONSULTANT TIME PLACE GROUP
5-1-69 Wed. To Be Scheduled A
To Be Scheduled B

To Be Scheduled C




DATE

9-26-68

10-17-68

11=-13-68

|-21-69

DAY

Thurs,

Thurs,

Wed.

Tues.,

NEW TEACHER ORIENTATION SCHEDULE

Pharr-San Juan-Alamo

CONSULTANT

Youngman

Youngman

GiImore

Gi lmore

TIME

7:30
10:30
1:00
9:00
2:30

7:30
10:30
1:00
9:00
2:30

7:30
10:30
i:00
9:00

2:30

7:30
10;30
1:00
9:00

2:30

PLACE

High School
Conference Room
Administration
Bldg.Board Room
Administration
Bldg.Board Room
Administration
Bldg.Board Room
Administration
Bldg.Board Room

High School
Conference Room
Administration
Bldg.Board Room
Administration
Bldg.Board Room
Administration
Bidg.Board -Room
Administration
Bldg.Board Room

High School
Conference Room
Administration
Bldg.Board Room
Administration
Bidg.Board Room
Administration
Bldg.Board Room
Administration
Bldg.Board Room

High School
Conference Room
Administration
Bldg.Board Room
Administration
Bldg.Board Room
Administration
Bldg.Board Room
Administration
Bldg.Board Room

GROUP
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DATE DAY CONSULTANT TIME PLACE GROUP
High School
2-19-69 Wed. McFariand 7:30 Conference Room A
Administration
10:30 Bldg.Board Room B
Administration
1:00 Bldg.Board Room c
Administration
9:00 Bldg.Board Room D
Administration
2:30 Bldg.Board Room E
High School
3-26-69 Wed. McFarland 7:30 Conference Room A
Administration
10:30 Bidg.Board Room B
Administration
1:00 Bldg.Board Room C
Administration
9:00 Bidg.Board Room D
Administration
2:30 Bldg.Board Room E
4-30-69 Wed. To Be Scheduled A
To Be Scheduled B
To Be Scheduled C
To Be Scheduled D

To Be Scheduled E




NEW TEACHER ORIENTATION SCHEDULE

Weslaco, Texas

DATE DAY CONSULTANT TIME PLACE GROUP

Houston Elem,
9-27-68 Fri. Philllps 8:30~9:30 Library C
Administration
9:30-10:30 Bldg.Board Room A
Administration
10:30-11:25 Bldg.Board Room B
Administration
1:00-1:50 Bldg.Board Room D

Houston Elem.
10-18-68. Fri. Phillips’ 8:30-9:30 Library C
v : Administration
9:30-10:30 Bldg.Board Room A
Administration
10:30-11:25 Bldg.Board Room
Administration

1:00-1:50 Bldg.Board Room D
Roosevelt Elem,
2:00-2:50 School E
Houston Elem,
I1-14-68 Thurs, Simmons 8:30-9:30 Library c

Administration
9:30-10:30 Bldg.Board Room A

Administration
10:30~11:25 Bldg.Board Room B

Administration
1:00-1:50 Bldg.Board Room D

Houston Elem,
|-22-69 Wed. Simmons 8:30-9:30 Library c
Administration
9:30-10:30 Bldg.Board Room A
Administration
10:30-11:25 Bldg.Board Room B
Administration
1:00-1:50 Bldg.Board Room D

Houston Elem,
2-18-69 Tues. Dr.McFarland 8:30-9:30 Library
Administration
9:30-10:30 Bldg.Board Room
Administration
10:30-11:25 Bldg.Board Rocm
Administration
1:00~1:50 Bldg.Board Room D

w >» O
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DATE

3-25-69

5-1-69

DAY

Tues,

Thurs.

CONSULTANT

Dr.McFarland

TIME PLACE

Houston Elem,
8:30-9:30 Library
Administration
9:30~10:30 Bldg.Board Room
Administration
10:30-11:25 Bldg.Board Room
Administration
1:00-1:50 Bldg.Board Room

To Be Scheduled
To Be Scheduled

To Be Scheduled

To Be Scheduled

GROUP

o o > O
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FAVORABLE COMMENTS

Other teachers that were "old" to the system seemed to be the most
helpful, as were supervisors who, on their own initiative, offered

assistance.
Achievements and gratifications in this year's teaching and techniques
and methods that worked well,

Suggested that a calendar of events be published each month. School
handbook would be helpful.

Edinburg Positive Comments

Much more spirit than found in other schools where teachers have
taught.

Strong leadership and excellent discipline.

Freedom of "open" halls and class rooms very excellent. New teachers
voiced consensus of approval.

No clique of "old" teachers -~ rapport of new and old very good.
Experienced teachers unusually helpful, and their help is highly
appreciated.

Special abilities grouping has possibilities; however, one test is
not enough for this grouping.

LR R I R A R R R R B A S R B NN I S B N B B

The thrill of hearing a child speak her first word in the classroom
and on the school ground in February after going through Head Start
and five months in the first grade.

The thrill of watching a school-hating child turn to a school-loving
child.
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OBJECTIVES FOR AND PLACE OF LESSON
IN RELATION TO OTHER WORK

Scholar-teacher's statement of objectives for the summer's work for the pupils.
1.
2.
3
scholar-teacher's statement of objectives for this lesson.
1.
2.
3
What is the place of this lesson in relation to the work of:
1. the day before

2. the day after
3. the total summer

R i P O A N S e IR AAC R e PENEIEN e N



Description
of
Pupil Classroom Encounters

Marcella R. Lawler
Teachers College, Columbia University

A limited number of suggestions under each "Encounter" to trigger thinking of

possible areas to look for.

Content Taught

1.
2.

5.

What is being taught? Describe with example.

What is the source of the content? Textbook, magazines, paperback books,
newspapers, combination of any or all of these names. Include titles,
publication dates.

What is teacher's reason for using this content?

In the assignment of the lesson to follow does the teacher take the student
in on the purposes of the Assignment? Does the student suggest purposes he
would like to achieve?

Etc.

Teaching Strategies

1.

3.
4.

What teaching strategies does the teacher employ?

a. Reading to the pupils?

b. Having the pupils read individua]ly or collectively?

c. Raising questions?

d. Demonstrating 1nd1v1dua11y processes of skills to the class?

e. Including the class in the teaching process by putting items of homework
on the chalkboard for later analysis by individuals in the group?

f. Dividing class time for pupils to engage in individual or small group
research?

"g. Working with individuals and/or small groups on prob]ems?
h. Using tape recorders or other recording devices to read to or speak to

for analysis?

Does the teacher attend to the individual learning styles of students?
Describe strategies used.

See "Other Role Behaviors" for other possible suggestions.

Etc.

| anguage Behavior

1.

What kinds of questions does the teacher raise?
a. To gain future information always.

b. To cause pupils to synthesize.

c. To cause pupils to evaluate.

d. To cause pupils to analyze.

Does the teacher encourage or discourage pupils with his Tanguage?

Do the students seem to understand teacher explanations?

Does the teacher tend to draw ideas from the pupils?




Language Behavior, continued

5. Does the teacher lecture primarily?
6. Eic.

gther Role Behavior

1. By facial expression, pat on the back, or grimace, smile, does the teacher
encourage or discourage pupils?

2. Does the teacher bring materials in to individuals or small groups to encourage
interests or help with research?

3." Does the teacher provide opportunities for students to easily pursue depth
work? Easy management of library permits. Easy access'to other teachers or
sources in the school; in the community? '

4. Has the teacher planned various arrangements within the room which allow for
a wide variety of activities in the class, facilitates pupil discussion of
ideas presented by other pupils?

Learning Environment ‘
1. Is the classroom clean, pleasant, attractive?

2. Is the room large enough to allow for a variety of activities?

3{ Is the room arranged to facilitate a variety of learning activities?

4. 1Is there storage space for equipment and materials that facilitate an uncluttered
environment?

5. Is there mutual respect and liking for people evidenced in the class? Teacher
to pupil, pupil to teacher, pupil to pupil?

6. Are there attractive display areas for instruction related materials and for
pupil work?

7. Is there book shelving that allows for reference materials for particular
projects, temporary loan collections, etc.?

8. Etc.

Time, Space, Personnel

1. Is there a variety in the use of time within a class period? A day? A week?
(“The teacher reports" on the last two items. Examples.

2. Is the space utilized to facilitate the objectives for teaching?
3. What other personnel were in the classroom? Cooperating teacher, teacher aide.

4. What other resource personnel does the teacher use -- librarian, guidance
workers, resource people from community, special teacher?

5. Etc.




Evaluation

1.. Describe all ways the teacher evaluates the student's production - verbal
"gcod's", wrong, correct, etc. '

2. Secure samples of any tests given to study.

3. Etc.

OTHER




WE'RE Looring

SEPTEMBER 1949 To SEeE
S I M WITH  F | S

1213 |4 §,/€' You
71814 0| yfiz|13

' - AT
14115 16117 f18 |19 |20
2/ 1 ak| 23|24 2526127
|2 2290125
29129 |30 —

NEv/ 72&6;#5& O rientrrion
Flrst Tw-service Session

Date: Thursvay, 26 Sepremser (969

T;ME: Men e 51'3"." &'oo 'DuTcH'-r—Rc-AT-
MeeTiNG ébleo- g'/2e P'M.

Puncez Ecue Moo HoT‘E:. y EDIMBu R &,
GHEHP.DM Roow\

Consm.'rmr-(.sn pER : LR Jorw MEFpeeanD,
UNtversire oF TEXRS 4T £z Paso

Mu.fﬁ‘rf HND ExpeENsE FORMS witt
EIKTC'MPLETEP 4T THE MEETING,

IToxt Provided by ERI



M

6
13
20

126 127

MILEAGE AND EXPENSE FORMS WILL
BE COMPLETED AT THE MEETING.
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NEW TEACHER ORIENTATION

SECONT) IN-SERVICE SESSITM

DATE: THurspay, Octoser 16, 1969

TIPE: Eementary Group 4:30 ~ 7:00

ECONDARY Group £:00 - 8:20

PLACE: Ecxo Motor HoTeL, EDINBURG,
YHEVRON Poom

CONSULTANT-LEADER:  Dr. Jorm McFARLAND .
UNIVERSITY OF TEXAS AT FL

MOTE: BRING YOUR LIST OF IDEAS FOR THE HANDAC



| EDUCATION
SERVICE CENTER
101 SOUTH TENTH STREET. EDINBURG, TEXAS 76537

NEW TEACHER ORIENTATION

DUE TO A CONFLICT IN DR, MCFARLAND'S SCHEDULE, THE NOVEMBER 137
VEETING DATE MUST BE ALTERED, WE HAVE PESCHEDULED IT FOR
DECEMBER 4w IN THE MING ROOM AT THE ECHO MOTOR HOTEL IN
EDINBURG, DR, MCFARLAND WILL BE HERE THE 3ro AND U, AND

* DURING THE NEXT FEW WEEKS, WE WILL DEVELOP THE SCHEDULE OF
CONFERENCES FOR THOSE TWO DAYS IN DECEMBER, WHEN THE SCHEDULE
HAS BEEN DRAFTED. YOU WILL RECEIVE A COPY FOR CONFIRYATION OF
TIME AND PLACE. A REMINDER NOTICE OF THE DECEMBER MEETING WILL

Fen Lttt



101 SOUTH TENTH STREET, EDINBURG, TEXAS 78539
512,383-5611

EDUCATION
5 m m SERVICE CENTER

November 6, 1969

TO: The NTO Participant Addressed

Enclosed is a suggested time schedule for conferences with
Dr. McFarland. We have interrupted normal class schedules
as little as possible. We feel that the changes we did make
are hecessary, as you can see the large area Dr. McFarland
will have to cover in only two days.

Please make arrangements for a private meeting place in vour
building for your conference with Dr. McFarland. It will save
time if you will plan to meet Dr. McFarland at the principal’s
office. We have allowed 25 minutes for each conference, and anhy
time you save will be helpful. Where two or more of you are in
the same building, possibly you can arrange for one conference
location and each come to that piace for your meeting.

If there are any serious conflicts in your meeting time, or if
you will not be able to meet, please let me know.

s

Jim Cherry, Director
Planning and Program Development

B B G T T T T T R g S RN SRS




WED. ,

DEC.3 Conf. Time

Place

Person

Al Mo
7:30-8:00 Rio srande City

Ringgold Intermediate Maria Celia Pena
8:50-9:15 Pharr

Jefferson Jr. High

714 E. Highway in Pharr Rosatinda Champion
9:30-9:55 Pharr Hiak School

3/4 South T Road Rosalinda Franco
10:00-10:25 " " " Marvin Morris
10:45-11:10 Whitney Elementary

1600 West Kelly Helen Price
11:30-11:55 Pharr High Schaol Paul Earls
P.M.
1:00-1:25 " " " Johnnie Leal
1:30-1:55 ! " " JoAnn Doffing
3:30-3:55 Brownsville

E1 Jardin Elementary

5 1/2 Mile Boca Chica Blvd Myrtle Norstum
4:00-4:25 " " " Virginia Valent
4:30-4:55 " " " Barbara Peek
AM
7:30-8:00 Edinburg

Edinburg High School

601 W. Country Club Drive Vida Burch
8:00-8:30 " o " Noe Perez
9:00-9:30 Mission

Mission Jr. High

415 East 14th Adelina Bazan
10:15-10:40 Donna .

Le Noir Jr. High Oscar Garcia
10:50-11;15 Donna Migrant Jr. High Jonas Ybarra
11:20-11:45 o " " Janet 0ison
11:50-12:15 " " " Eliezer Marroquin
P.M,
1:30-1:55 McAlten

Lincoln Jr. High

1601 N. 27th Arturo Cantu
2:05~2:30 Lamar Jr. High

1009 North Tenth Horace Guerra
3:00-3:25 Edinburg

Echo Motor Hotel (lobby) Ruth Johnson
8:30_9:00 u n 1"

Maria Cristina Perez



RING OUT THE GLAD TIDINGS.{D’/
i

THE scHEDULE FOR DR, McFARLAND TO MEET WITH You IS
ENCLOSED. NO CHANGE WAS SUGGESTED BY ANYONE, WE
ARE LOOKING FORWARD TO SEEING YOU AT THE TIME INDI-
CATED,

[T WILL BE HELPFUL IF YOU WILL:

1. ArrangE TO MEET DR. McFARLAND AT YOUR PRINCIPAL'S
OFFICE,

2. HAVE A MEETING PLACE ALREADY SELECTED,

3, WHERE MORE THAN ONE CONFERENCE 1S SCHEDULED IN
THE SAME BUILDING, PLAN TO MEET IN THE SAME
ROOM,

L, TRY NOT TO WASTE ANY TIME., AS DR, MCFARLAND WILL
BE ON A VERY TIGHT SCHEDULE.

THE THIRD_IN-SERVICE EEETI LIHOBE HELD FrRoM 4330 Eo 8:30 P.M, IN
THE MING RooM AT THE TOR HOTEL IN EDINBURG, PLEASE PLAN TO
ATTEND AS THERE WILL BE MORE DISCUSSION ON THE HANDBOOK FOR NEW

TEACHERS. EIEMENTARY - H4:30 - 7:00  Seconpary - 6:00 - 8:30

This will be the Last neminden until the January meeting, 50 have a
Mery Christmas and a Happy New Year.

D) EDUCATION
SERVICE CENTER
101 SOUTH TENTH STREET, EDINBURG, TEXAS 78539




NEW TEACHER ORIENTATION

FOURTH IN-SERVICE MEETING

DATE:  TUESDAY, FEBRUARY 17, 1970

TIME:  ELEMENTARY GROUP 4:30 - 7:00
SECONDARY GROUP 6:00 - 8:30

s/
~ —— PLACE: ECHO MOTOR HOTEL, EDINBURG,
- _ MING ROOM —

'CONSULTANT-LEADER: DR. JOHN McFARLAND
UNIVERSITY OF TEXAS AT EL PASO

MILEAGE AND EXPENSE FORMS WILL BE
COMPLETED AT THE MEETING.

EDUCATION

SERVICE CENTER

AC 512/383.5611 » 101 SOUTH TENTH
EDINBURG, TEXAS 78539



® JusT A
REMINDER

! NEW TEACHER ORIENTATION

FIFTH IN-SERVICE MEETING

DATE:  THURSDAY, MARCH 12, 1970

TIME:  ELEMENTARY GROUP  4:30 - 7:00
SECONDARY GRCUP 6:00 - 8:30

PLACE: ECHO MOTOR HOTEL, EDINBURG,
MING ROOM

CONSULTANT-LEADER: DR. JOHN McFARLAND
UNTVERSITY OF TEXAS AT EL PASO

* % % % K K %k % % % K % ¥ ok ok K K % K k Kk K Kk * * ¥

¥ NOTE: The Handbook fon New Teachens (s now being
x put toaethen. Come and see what we've all
x done.

* % %X % % *

***'***********************

MILEAGE AND EXPENSE FORMS WILL.BE COMFLETED AT
THE MEETING.

. SERVICE CENTER
o AC 512/383-5611 © 101 SOUTH TENTH

EDINBURG, TEXAS 78539




NEW TEACHER ORIENTATION
SIXTH IN-SERVICE MEETING

DATE:  THURSDAY, APRIL 16, 1970

TIME:  ELEMENTARY GROUP 4:30 - 7:00
SECONDARY GROUP 6:00 - 8:30

PLACE: ECHO MOTOR HOTEL, EDINBURG
MING ROOM

CONSULTANT-LEADER: DR. JOHN McFARLAND
UNIVERSITY OF TEXAS AT EL PASO

SPECTAL CONSIDERATION WILL BE GIVEN TO
THE EVALUATION OF THIS PROJECT.

L T ¥ % k%X ¥ % ¥ ¥ % % % % % LI S

% NOTE: THIS WILL BE OUR LAST IN-SERVICE MEETING! *
PLEASE COME AND SEE HOW THE NEW TEACHERS
* HANDBOOK 1S PROGRESSING. *

MILEAGE AND EXPENSE FORMS WILL BE COMPLETED AT
THE MEETING.

EDIJCATION
REGIONION =
. AC 512/383-5611 & 107 SOUTH TENTH

EDINBURG, TEXAS 78339




June

?

<

NEW TEACHER ORIENTATION

CONSULTANT AND STUBENT TEACHING SCHEDULE

Or. McFarland - Open Institute - 1:30 p.m. - Pharr=-San Juai-Alamo High
School!, South "i1'" Road, Fharr, Texas - Room [07 Homemaking Building -
Cooperating Teachers and Student Teachers.

Dr. McFarland - A.M. - Juserve Donna Elementary Student Teachers
[:30 p.m. with Student Teachers - Rm 107 HMB

ODr. Phitlips #1d Mrs. Davis with Student Teachers at PAC !:30 p.m.
Mr. Tom Simmons - 1:30 p.m. with Student Teachers - Rm 107 HMB

Donna Elementary Student Teachers and Cooperating Teachers plan together
for coming week

Dr. Silvaroli - A.M. Observe Donna Elementary Student Teachers
1:30 p.m. - Reading for Mexican-aAmerican Children -
Cooperating Teachers and Student Tvachers-Rm. 107 H1B

H

Or. Silvaroli ~ A.M. Observe Fulton. Elementary Student Teachers - Gan uvan

s
1:30 p.m. ~ Elementary Student Teachers - Rm, (7 +iil

Dr. Silvaroli - A.M. Observe Secondary 5tudent Teachers - PSJA High Schosi

1+30 p.m. - Sacondary Student Teachers - Rm. 07 '3
Mr. Lee Jones - |:30 p.m. - Rm, 107 HMB - All Student Teachers
Cooperating Teachers and Student Teachers plan fogether for coming week

Dr. Bermeister - A.M. PSJA High Schooi English Class with Seconcary Stua
Teachers as observers of diagnostic reading difficui“ies
techniques.

1:30 p.m. = Cooperating Teachere and Secondary 5Stucent
Teachers in Rm., 107 HMB

Mr. A. R. Ramirez - Region One Conference Room, 10} South Tenth, Sdinburg
1:30 p.m. with Elementary Student Teachers demonstrating
ROCK (Region One Curricuium Kit)

Dr. Bermeister - A.M. - Fulton Elementary Grade 3 with Elementary Stulent
Teachers as observers of diagnostic reading difficulties
techniques.

1:30 p.m. - Cooperating Teachers and EIemenTary Stucant
Teachers in Rm 107 HMB

Dr. Phillips and Mrs. Davis ~ {:30 p.m. at PAC with Student Teachers

Mr. Lee Jones - [:30 p.m. = Rm |07 HMB - Media Seminar with all Student
Teachers

Cooperatvlng Teachers and Student Teachers plan together for coming wiek .



June 23

July

ERIC

Aruitoxt provided by Eic:

Or. Tom Wiley - A.M. - Observe Student Teachers
1:30 p.m. - Rm |07 HMB with Cooperating Teachers and
Student Teuchers - "Motivation of Poverty Students Toward
Excellence

Dro Tom Wiley - A, - Observi Ltudent Teacher:
1230 pamy with Ltudent Teachers in Rm 107 MR

Dr. Phillips and Mra, Davi- - 1130 pom. ai PAC with Srudent Teachers

Mr. lLee Jores = [:70 nas. - Rm.o 10 HMB - Media Seminar with Student
Tuacher .

Cocperating Teachers ana Ltucens Teachers plan tuaother for foming weelk

Or. Sitvaroll - '2adine ~ AL Observe Secondary Ltudent Toachors in 8504
Hion Schood

Pi30 pom, Cooperating Teachers and Studant Taoachers - Bu, 10
HME '
Dro Silvaroli - AWM. Observe Donne Elementary Srudent Teachers

[:30 p.m. Srudoent Teachers - o 107 M5

or. Silvaroli

1
- >

Obhserve Fgiton tlementary Siudent Teachers
F:30 pome Studeet Teachers - fm (07 HMB

Dro silvaroli - AVM. Cbserve Lecondary Student leachers afb PSIA ik School
Fe30 pom. Studert Teachers - bkm |07 HMD

Hol iday
Brother Naegele - ALM o Ubscrve secandary Student 2achers ot PSSA High
scheo!
1:30 p.m. Cooperavting Teachers ornd Student Teachers
Pm 107 HMB - "Bicuitural Sociotoegical Concepts"
Brother Heegele - A, Observe Denna Clementary Student Teachers
1:30 p.m. Couperating Teachers and Student Veachers
Rn 107 HMB
Dr. Phillips and Mrs. Davis -~ 1:3G p.m. at PAC with Student Teachers
Mr. Lee Jones ~ [:30 p.m, - R [07 HM4B -~ Media Seminar with Student Teachors

Cooperating Teachersz and Student Teachers plan together for coming wesk

Dr. Silvaroli -~ A.M., Observe lonna Elsmentary Student Teachers
1:30 p.m. Elementary Student Teachers - Rm 107 HMB

Dr. Sitvaroli - A.M, Observe Yulton Eiementary Student Teachers
{:30 p.m. Elementary Student Teachers - Rm {07 HMB

Migrant Division

br. Sitveroli - A.M,
[:30 p.m. Student Teachers - Rm 07 HMB

~d



O

ERIC

Aruitoxt provided by Eic:

July 7

Dr. Silvaroli - A.i. Observe PSJA High School Student Teachers
1:30 p.m. Secondery Student Teacher; - Rm 107 +M3

Cooperating Teachers and Student Teachers plan Together for coming
week

Or. Philiips and Mrs. Davis -~ [:50 p.m. FPAC with Student Teachers

Mr. Harvey King - A.M. Cbserve PSJA kigh Schooil Student Teachers

1130 pom. Looperating Teachers and Student Toachers

m 107 MM "Cul fure of Poverty and lts Impact"

-, Harvey #ing - AJM. Observe Donna and/or Fulton Elementary Siudent

Teachers .
| :30 - Ceooperating Teachers and Student Teachers
in tm 107 HAB

Dr. Phitlips and Mro. Davis = 1:30 p.m. PAC with Student Teachers

¥Last Day

¥ The Student Teachers in those schools thot begin their Summer Program on
Jure 9 are required, in arder to comply with TEA certitication criteria,
to contirue student teuching during the weeh of July 28 through August |.



E@m @m EDUCATION
SERVICE CENTER
| . | 111 NORTH TENTH STREET-EDINEURG, TEXAS 78539

512 DU3~5341 - POST OFFICE 3OX 307

OQGANIZATIONAL MEETING SCHEDULE
for
NEW TEACHER ORIENTATION PROJECT

Wednesday, August 2!

9:00 a.m. Edinburg principals and counselors
Edtnburg Administration Building

10:00 a.m. Edinburg teacher group leaders
Edinburg Administration Buiiding

12:00 noon Dutch Treat Luncheon
Echo Motor Hotel, Edinburg
Superintendents, local districts'
coordinators, PAC consultants, Reglon
One staff

3:00 p.m. Pharr~San Juan-Alamo principals and counselors
PSJA Adminlistratior Buliding

4:00 n.m. Pharr teacher group leaders
PSJA Administration Buiiding

Thursday, August 22

9:00 a.m. Donna principals and counselors
10:00 a.m. Donna teacher group leaders

2:00 p.m. Wesiaco principals and counselors
3:00 p.m. Weslaco teacher éroup leaders

Friday, August 23

- 9:00 a.m. McAllen princlipals and counselors

10:00 a.m. McAllen teacher group |eaders
2:00 p.m, Mission principals and counselors

3:00 p.m. Missfon teacher group leaders



| November

TO:
FROM:

SUBJECT:

DATE:

TIME:

LOCATION:

JC:inw

111 NORTH TENTH STREET-EDINBURG, TEXAS 78539
512 pU3-5341 - POST OFFICE BOX 307

@m @m EDUCATION
SERVICE CENTER

1963

SUPERINTENDENTS CF SCHOOLS PARTICIPATING [N THE NEW TEACHER
ORIENTAT ION PROJECT

Jim Cherry, Region One Education Service Center, Coordinator
of New Teacher Orientation Project

Progress Report of Consultants to Superintendents of Project

Schools

Consultants have met with teachers in project schools in
September anc October, The November meetings will be in
progress at the time of this reporting session fo you. It
is fitting that you have an cpportunity to hear ar inferim
report on the progress ot this project.

Wednesday, |3 November 968

4:30 ~ 6:00 p.m. Reporting session

6:00 ~ 6:30 p.m. Evening Meal

Edinburg, fcho Motor Hotei, Ming Room



101 SOUTH TENTH STREET, EDINBURG, TEXAS 78529
512/383-5611

@m @m EDUCATION
SERVICE CENTER

September 17, 1969

The New Teacher Orientation Project has set special plans for the
1969-1970 school term to continue working with those whn participated
in the student teaching nroject this vast summer. Recause of vour
experience thus far in this project, only vou can share and contribute
to the plans in a uvnique way. You are both invited and urged to con-
tinue your commitment with the nroject.

The plan calls for the group to meet six times during the school vear
with Dr.. John McFarland, Dean of the College of Education, University
of Texas at El Paso, serving as the consultant-leader. Certainly vou
know of and respect his expertise in the field of teacher education.
The six meetings are scheduled Ffor Thursday evenings on these dates:
September 25, QOctober 16, November 13, February 19, March 12, and
April 16.

At the first meeting, Dr. McFarland plans to report to vou on the
evaluation of the classroom tapings vou completed during the student
teaching sessions this summer. Of course, you will want to hear the
results of his evaluation. He will also discuss a program for develop-
ing skill in a variety of teaching techniques. We are honeful that we
can set up videotaping of each person in this effort. Dr. McFarland will
also lead in the development of a Handbook-Guide for Beginning Teachers.
You will be asked to share vour concerns in the planring of this project.

To aid you in the expense of attending meetings, you will receive reim-
bursement per meeting of $5.00 per diem and ten cents (10¢) per mile
round trip-

The first meeting will be held in the Chevron Ronm at the Echo Motor
Hotel in Edinburg. Some of us nlan to sat -~ dutch treat - from 5:30-
6:00 p.m. You are welcome to join us. The meeting is scheduled for
6:00-8:30 p.m.

We ‘are looking forward to working with vou again. Please let me know
if you will be unable to attend.

Sincerely yours,

-~ . - :: J '
gy%?b\\eé441§/L4AZ/;
' . '
‘Jim Cherry, Director

o Planning and Program Development

ERIC

Aruitoxt provided by Eic:
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Foreword

With the cooperation of schoo! superintendents in six Rio Grande
Valley schools, Pan American College, and Region One Education
Service Center, this unique pilot project was set up. |t proposed
to provide orientation to beginning teachers with the problems

and potentialities of teaching poverty-stricken Mexican-American
pupils in the Rio Grande border schools.

During the year visiting consultants from Pan American College

and Dr. John McFarland of the University of Texas at El Paso

served as on-site advisors and conferees to small discussion

groups of new teachers 1o help them gain a more complete under-
standing of the role of the teacher in Valley schools. The four
Pan American Col lege consuliants were Dr. L. D. Gilmore, Dr. Phyllis
Phillips, Mr. Thomas Simmons, and Mr. L, A. Youngman.

Participating school districts were these:

Donna [ndependent Schoo! Disirict, Mr. Philip Fowfer,
Superintendent

Edinburg Consolidated Independent Schoo!l District, Mr. T. S,
Pickens, Superintendent

McAllen Independent School District, Mr. S. P. Cowan,
Superintendent '

Mission !ndependent Schoo!l District, Mr. Kenneth White,
Superintendent

Pharr-San Juan-Alamo Independent School District, Mr. Dean
" Skiles, Superintendent

Weslaco Independent School District, Mr. M. N. Henson,
Superintendent




Ptan of Operation for the [968-69 Term

tn August, 1968, Dr. McFarland and Mr. Jim Cherry, Director
Planning and Program Development, Region One Education Service
Center, met with administrators and selected teachers and
counselors in each of the six project schools. These teachers
were selected to serve as Assisting Teachers in each of the small,
group discussions. In these initial meetings, plans for the
project were discussed, and local school personnel were urged to
make special efforts to make new teachers to their schoo! system
feel welcome.

A master schedule of meetings was developed for the project. This
provided for a Consultant Coordinating Council breakfast meeting
each month before consultants met with their small groups. Seven
monthly meetings were originally scheduled for September, October,
November, January, February, March and Aprit. Mid-term conflicts
on dates and surgery for one of the consultants necessitated
cancellation of the January meeting.

The chief consultant, Dr. McFarland, met twice with new teachers
in each school district. The other consultants met twice with
teachers in three of the school districts. A briefing for super-
intendents was held in November and for principals in February.

The twenty-nine small groups ranged in size from 8 to 8. Three
hundred teachers were designated as new beginning teachers or
new tfo the Valley teachers and participated in some or all of
the meetings. Each session was approximately one hour long.
Makeup of each session included the new feachers, generally by
levels of elementary, junior high, and high schoo!, the consultant,
and an assisting teacher - an experienced teacher in the system.
The assisting teacher's role was one of sharing local school
background information for questions about which the consultant
would not be familiar. The building principal was encouraged to
drop in near the end of each meeting to answer questions, if he
could arrange his schedule to do so.

During the last meeting, new teachers and administrators were

asked fo complete a questionaire on the project. Assisting teachers
were asked to write out any reactions and suggestions they felt
were perfinent concerning the project. The remainder of this

report gives the results of theses evaluation instruments.

- - - T W Y ww v v I Gl . T W T — ™ iy

P e RS
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TOTALS | |
: Number Responding - 251

QUESTIONNAIRE FOR NEW TEACHERS
New Teacher Orientation
1968~-1969

DIRECTIONS: PLACE A CHECK MARK AFTER ANY APPLICABLE STATEMENT{S)., ADD
OTHER COMMENTS YQU FEEL ARE APPROPRIATE. YOU NEED NOT SIGN YOUR NAME.
YOU MAY CHECK MORE THAN ONE STATEMENT, |F APPLICABLE.

I. Have
pu FpOSQS

al
bl
c.

dl
el
f.

g

the monthly small group discussions helped you to clarify your
and functions as a Valley teacher?

An evidence that someone ls cohcerned . 148

Valuable to hear other teachers' ideas 173

A good chance to express my problems confusion,

complaints . 98
Definitely helpful 84
Littie help 42

A waste of time ' 10
Other .

2. Have you felt an effort by the school admin:s?rafion to improve
communications? _

a,
b.
c.
d.

(=

3. Have

Other

Experienced teachers open and helpful ' 161
Principals accessible and inferested - - ' 133
Good chance to listen to others ' (52
At least | got to know and to talk with other.

teachers ) 78
Communications confused, dlsforTed blocked 24
Other :

the discussicns helped you to understand more clearty

Your pupils : : 128
Other teachers 120
Administrators . ' 417
Parents of pupils 15
School policies ' 65
Pupil acheivement or lack of it ' .94

4

59
70

39
33
17

51
48
I9

26
37




NTO QuesTTonnaire for Teachers

Page $

4. Have discussions between meeting with principals and people you

met at the meetings helped you to teach more effectively?

a. Knowing somebody to whom to refer questions 91
b. Being assured that principals want to help _ 107
¢. Being assured that other teachers want to help 117
" .d. Specific help on real problems 47
e. Support and encouragement for your teacht'ng ideas - 98
f. Accessibility 3]
g. Little help received 39
h. Other '
5. How do you feel about teaching in your school?

a. Significant opportunity to help boys and girls

who need good education 186
b. A friendly cooperative faculty 170
c. Friendly cooperative administration 153
d. Worth the effort - 120
e. Difficult, complex problems 34
f. Graflfynng .achievements ' 84
g. Frustrating, discouraglng 34
h. Other

6. Does the orientation program indicate

a. Genuine interest by administration in beginning

teachers 165 ___
'b. Helpful attitude 130
c. A feeiing that beginning teachers are. lmporTanT 135
d. A desire that beginning teachers continue to '

teach here |43
e. Other ,

7. Do you now intend to refurn to this school district for the |969—l970

school year?

a. Yes
b. No
If No, please give main reason(s):

180

——4

36
43
47
19
39
12
16

66

52

54

57

72
22




DIRECTIONS:
OTHER COMMENTS YOU FEEL ARE APPROPRIATE.

TOTALS

QUESTIONNAIRE FOR ADMINISTRATORS

New Teacher Orientation
1968-1969

Number Responding - 54

PLACE A CHECK MARK AFTER ANY APPLICABLE STATEMENT(S). ADD
YOU NEED NOT SIGN YOUR NAME.

YOU MAY CHECK MORE THAN ONE STATEMENT UNDER AN ITEM |F DESIRED.

I, Have the orientation meetings heiped beginning teachers to

a.
b.
c.
dl
e.
f.

g.

|] —FC.—TF

Understand their puplils

Communicate with you

Communicate with other teachers
Communicate with parants .

Understand purposes of school
Understand school policy

Adopt a constructive attitude towards
teaching

Become dissatisfied

Air grievances and problems

Reduce morale

Improve morale

Develop commitment to teaching profession
Other

24
25
37

20
23

19
20

—24
—13

2. Have you placed increasing emphasis on orienting beginning teachers?

“~ D0 oTo

Yes 40
No : 8
Through more visits 26
Through conferences 25
Through accessibility 25
Through conducting small group discussions
myse| f 10 _
Other

3. Have you seen evidence of
Sharing ideas among beyinning teachers 32
Helpfulness to each other —.26__
Helpfulness by experienced feachers to
beginners 42
Clearer communications 20
More questions from beginning teachers

Other

26

44
46
63
17
37
43

35
37

44
24

74
15
48
46
46

59

78
37



NTO Questionnaire.for Administrators : Page 7

4., Have the group discussions proved to be

a. Helpful for morate : ' 25
b. A good outlet for expressing concern for :

problems , . 36
c. A means for exchange of ideas ‘ : 34
d. Clarification of purpose ' : 14
e. A waste of time 5
f. A source of trouble 4

~g. Other : '

5. 'Is it your feeling that the majority of participants iave been
encouraged by the orientatlion program to reTurn next year?

a. Yes A5
b. No ' ' 12

c. Maybe . : 24

6. Has the orientatlon program served to increase emphasls on good
personne! relations?

a. Yes ' ' 37
b, No : 5

7. Have you consciously sought this year to increase

a. Accessibllity to teachers 3] '

b. Clear communlcations 37

c. Help to teachers 2
d. , Sharing ldeas . 30

e. Tension , ' 2

f. Other

8. Suggestions for improvement In the New Teacher Orientation Project
for new teechers next school year:

46

67
63
26

27
22
44

- 57

68
78
56



ASSISTING TEACHER COMMENTS

The program is of some value to all but could be of more value
if more new ‘teachers would make a contribution, i.e., say more,
aive more rhoughts and opinions. | actually feel one or two
with whom | am acquainted are of the opinion that it is far
better to remain silent than to speak.

The problems with new teachers and teachers new Yo the district
are very different. In our case there were no new teachers, only
teachers new to the district with many years experience and some
kind of project should be set up to help them. We might meet
atfer fhe 3rd or 4th week to find out new probiems that we couid
help them with - grading, report cards - how %o arrive at citi-
zenship grade and matters such as that. We also need betier
communications with teachers but whenh we have meetings such as
these we should have an agenda to follow.

I feel that most of the ideas taken up at each group meeting were
things every teacher has to learn through a few years experience
in the fietd. | think the meelings would be more productive if
we could have people bringing to us more unique things that have
actually worked in classroom to crack a youngster into going to
work. Nearly all meets of this type always take up methods under
ideal situations - what about reaching a student {7 years old
working al a 4th or 5th grade level?

| have no suggestions for improvement next year. The new teachers
have brought their problems forward. The suggestions and dis-
cussions which followed seemed to be helpful to them. | believe
they know where to go for help. '

I would |ike to see the teacher organizations explained more fully
50 a new teacher would realize that they are important to complete
her requirements in being a full-fledged feacher. , I, too, think

we might see how we could have more communication between Yeacher
and principal. It seemed some felt dangling not knowing what fo do.

A good idea but ones that benefit most cannot always work it in
their schedule. Any protessional group should share and discuss
methods and practices - more so in feaching as this is an ever-
changing field. Keep in fTune with needs for accelerated students.
This seems to be a positive approach and an immediate action to
the problem.

We are never able to have all the new ‘eachers attend the meetings
because there are ‘oo many of them to find substitutes for their
classes. Some of those who don't have classes feel they could use -
their preparation period to better advantage otherwise.



Some of the new teachers have said they felt the first two meetings
were advantageous but that was enough. In the meetings it seems
To be the experienced teachers who have fo do all the talking

and keep things moving. The best thing | have got out of the
program, and the thing | have felt+ has done most good, was my
contact with the new teachers outside the meetings. | have put
forth more effort to be of help fto the new teachers than formerly.

These meetings have shown that most teachers want to help each
other. Talking our problems over shows we are not the only one
with a problem but may help us with it. For teaching in my school
and special assignment | would frade with anyone. f | can help
Jjust one slow child learn one little thing it means more than
helping the fast learner. This is a good program for new teachers.
It shows them we are interested in them as a person and as a new
teacher to help them with their problems. Being a helping teacher
has helped our new teachers. They came to me to ask little things
we Took as everyday teaching. They felt it not worth the prin-
cipal's time to ask such things.

Maybe it would help to have an outline of what will be discussed
at a particular meeting...discipline, testing, etc., before time.

I. Confine the program to feachers who are in their first year
of teaching and/or to those who are teaching Latin-Amei'icans for
the first time. Teachers who are merely new to the system might
be handied in a separate meeting for the purpose of becoming
acquainted with schoo! policies and lines of communications but
they are not generally interested in the same problems and tend
to become bored or to monopolize the meeting. In either event
the purpose of orienting new teachers is defeated. The problems
of the new teacher are too often not even brought up. A notice-
able decline in interest has been exhibitea throughout the year.

. Give the teachers specific mateiials for grade, level.

2. Help new teachers know what is required in schoo! about the
way records are kept. '

3. Decide on topics to be discussed at the following meeting so
more materials and specific helps could be given.

Smal ler groups
Group occurring to primary, intermediate, migrate. speech, basic
English, etc. - subject or grades taught

I. Beginning teachers could be grouped by grades - that is, primary
grade teachers would perhaps benefit more from discussions with
other primary grade teachers; intermediate grade teachers would
benefit likewise and so-



2. Perhaps one of the first meetings could be used to explain the
grading system used, failing notices required by the district,
etc. -~ also school potlicies.

I think a lot of orientation takes place in the workroom during
conference periods. | have enjoyed the discussions. At our school
we received 100% cooperation from our principal.

By and large, | feel it has been well organized and has served

as a place and ftime to discuss the many problems confronting a new
teacher. It might be wise to use this year's notes of each
meeting and sift out the most important things discussed - this
would help with the problems of re-hashing some probiems. Never
be personal as to calling students by name. More professional

in group discussicns no name calling would help.
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NEW TEACHER COMMENTS

Evidence might be given to new teachers that the previous program
brought about some desired results,

't would be helpful if the depariment chairman would explain to
new teachers all +hat is available in regards to teaching aids
and materials for that particular department.

Have at the first meeting: a list of all facilities available to
faculty to acquaint them with school system.

I believe that one continuing consultant would be able to esta-
blish rapport with the group so that a progressive line of dis-
cussion could be developed. Changing consultants often resulted
in either reiteration of the same points or abrupt changes of
direction in emphasis. Perhaps the inclusion of one experienced
(in the schoo!l district) faculty member might help clarify some
questions on administrative procedures, availability of resources,
and suggestions for procedures helpful in that particular school.
This person might be designated as a sort of "Big Brother" to whom
guestions might be directed during the interim between orientation
meetings. These questions could then be discussed by the group if
inferest warranted this.

I feel the program was very helpful and does not need a lot of
change. 1| can only think of one thing which may help new teachers
and this would be to have a person in each district that could sit
down with a new feacher and go over some of the problems they
confront. :

I see very little need in Improvement. All the meetings | have
attended this year have aided me in my profession as a teacher. |
have enjoyed hearing different opinions from other, teachers on

such matters as grading, homework assignments and using more
creativity in the classroom. All these matters have proved bene-
ficial to me. | also appreciate all the information | have received
on film strips, projectors, slides and a!l the equipment that this
school district offers for the teachers. | feel | may not have
received all this information if | did not attend this orientation
project.

For-one thing, new teachers need more orientation periods. Mainly,
new teachers need a more intensive orientation in school policies
in such policies as ground, hall, or.cafeteria supervision.
Another area that needs to be presented is that of discipline
problems. What to do with certain kinds of them both major and
minor. Still another area is that of communication between the
teachers themselves and also communication could improve between
teacher and principal and higher administration.




New Teacher Comments

Still another point needs to be mentioned. That point is that of
time. Isn't there another way of having lunch - say more time for
funch?

Certainly allow the new teachers to give their opinions and views

on the range of =ubjects which are brought up, but | would aiso

like to see the more experienced position. Invite one or two older
teachers in +he school to participate as semi-leaders or consultants,
someone who is directly involved in the same problems in the same
building would be valuable.

Some of us have no opportunity 1o express opinions in our schools
and | feel that we need this opportunity. | had taught for 3%
years previous fo this, yet nothing | have said has generated

the slightest interest of the principal. Perhaps more discussion
at these meetings would retieve the frustration. Also, we need

a feeling that we are not talking just to be doing it but that our
ideas will be at least discussed.

Show more audio-visual equipment and how it's used. Put more
stress on complaints and have answers to the question - "Why?"
(Concerning school policies)

Begin with a session before school begins and carry out main
objectives as stated.

Give more time fo the teachers fo express their own ideas. Some-
times a suggestion from others can prove very helpful. A doctor
once stated that he learned a lot more about his paticents by
listening to ihe nurse who attended fo this patient. The same
with administrators, they need to listen and take suggestions from
their teachers. They are the ones that have a close tie with

The students.

To help us know how to use the movie film projector and other
visual aids. :

All meetings should have a form of some kind for new teachers to
fill out on which they would list any current problems which they
have. Most people don't like to discuss their problems aloud.

I had about 2 weeks to observe other teachers and that was the most
helpful thing | did.

Notification of the exact day and time of mzeting so that lesson
plans could be made accordingly. Some indication of the plans for
the meeting in order that prior thoughts and attention could be
given to the subject.

The shape of the table separates the people who sit at four ends
of the table. Discussion could become more free by sitting in a
circ'e. Perhaps by sometimes dividing into smaller groups, more
discussion would take place.

| don't think it is necessary.
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New Teacher Comments

Do not penatize the teachers by making this an extra duty for that
day. Instead relieve the teacher so he can attend and be relaxed.
I know few comments were given at the beginning about compliaints
by those present, but | bejieve each session should be used for
this opprotunity - at least part of the time. OCr perhaps the last
two sessions, because hy then complaints are more realistic and
will be expressed.

| have only attended one other meeting, but all we did was list
our problems. There was little help given on how to overcome
the problem.

I feel that department meetings or with the assign teacher would

be more beneficial. The outsiders who conduct these meetings try
to help but | feel that more could be accomplished with discussions
with the experienced teachers of the Junior High.

Continue to have helpful, informative leaders such as Dr. McFarland.
| gained a great deal from all the discussions and feel that it
helped me in my relationship to my students.

The administrators should be present so that they may hear too,
what the new tfeachers have to say.

More information on what is to Le accomplished for the year.
Deparimental rather than over-all meetings would be better for
what is to be accompliished. New Teaching ideas that witl work
for the different levels, low-average-high, since teaching has to
be varied for those.

! would like to suggest at least one meeting deal with materials
and teaching aids that are free to teachers. Many publishing
companies will send teaching work-tes+s and booklets cn approval
if ordered on school stationery.

| did not have a chance to attend al!l orientation programs, buf
the ones | attended | feel | benefited from,

1+ would be good to hear more discussions on freatment of dis-
cipline. | feel this was my major problem this year.

Meetings with department heads, or deparimental meetings and dis-
cussions would be more helpful.

Complete orientation.
In my opinion this program was not successfully conducted because
it tacked the purpose for which | think it was intended. A

program of this Kkind should be carefully prepared by the main
speaker, so he can do most of the speaking instead of those
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New Teacher Comments

participating in it. And even though he is addressing qualified

teachers, these people should give:

(1) advice, maybe on goals desired by the administration

(2} inform, maybe on recognizing the work and effort of cach
teacher

(3) instruct, maybe on which methods are used by well-qualified
experienced teachers for successtul teaching in different

fields .
(4) encourage, for better work or successful teaching in different
fields.
Why should | listen to gripes or problems of other teachers in

a meeting of this kind? My problems, when | had any, were taken
care of by an understanding and helpful administration.

Speakers like what we have had before have been very helpful.
Give us a better view of standard education.

Mzet wiih different groups of teachers every month or now and
Then.

I think perhaps it would be more beneficial for each new teacher
To meet on a bi-weekly basis alone with an experienced teacher
instead of in a group discussion period. In any group, certain
people tend to dominate the meeting and the less vociferous
usually don't have a chance to express themselves. Also, subject
areas atre so.varied that specific problems cannot be tackled.

Most valuable meetings were thase conducted by local professors
who are more closely concerned with problems here.

I do no¥ think the program is at all helpful +o experienced
teachers. | think perhaps that someone teaching for the first
Time would benefit more from the discussions.

| have only attended three of these orientation meetings so really
don't feel that this program has been cf much benefit fo me. Do
not know what was discussed during the mee*ings in the first
semester so do not feel qualified to make suggestions for improve-
ment.

Less repitition of same topic more desirabie.

Schedule so teachers will not be taken from classes.

Have an assisting teacher of different subject present in the
meeting. Alternate the assisting teacher so all subjects may

be represented at different meetings.

This program is not ieally necessary most teachers have already
discussed their problems with other teachers within their schools
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New Teacher Comments

and These same teachers are the ones that have been the most helpful
whereas in the meetings teachers from all schools do not neces-
sarily have the same (if any) problems in common.

This meeting once a month has been very helpful. | experienced
that my problems were not real prpblems after discussing 1+ with
others, | found experienced teachers very helpful in exchanging
ideas.

(1) Teachers should be given opportunity to submit questions
before each session {(anonymously - without signing their name)
concerning problems which perhaps they cannot or do not wish fo
ask orally in class. (Many are rather shy and hesitant about
free expression.)

(2) instead of asking for specific problems from the teachers,
have leader choose a generat topic of interest thay may be help-
ful - and from this generality the teachers can present their

specific experiences.

Cut number of sessions in half - have only 3 or 4 - let one
consultant preside over all of them, one who can get worthwhile
discussions going and express some innovative ideas.

Hotd these sessions earlier during the school year and include
teacher's that have been in the system two or three years
alreacy so they can pass on some helpful hints to the newcomers.

None - except let the teachers know when the orientation meetings
are going to be held.

Less g=neralization - more specifics.

The meetings are too general and present topics which we mus+t
already be familiar with in order to teach. Specific sttuations
and problems could be discussed when we first begin to teach in
this system.

Define purpose of meetings more clearly.

I think that & real good meeting could be conducted at tie begin-
ning of the year and one in the middle of the year and this would
suffice.

Having principals as the coordinators - that way they themselves
can undo certain things they are doing that are hurting new
teachers. At the same time fhey fhemselves can explain why they
do certain practices thus giving new teachers explanations.



New Teachers Comments

Include some films or filmstrips for further and deeper discussion
on certain matters. Have plans for new teachers to do some research
or visiting on certain matters. (home visits, etc.)

Have sessions late In the afternoon - after a day in class 1'm
more likely to have something to say.

Wouldn't it be worthwhile to mention that all new teachers from
the valiey meet for a two- or three~day session on New Teacher
Orientation?

| believe the principal should sit in some of the discussions so
that the administration can be awaire of the problems and ideas of
the new teachers. This program is indeed very helpful.

I feel that it should be kept informal as it has been. | think
that the new teacher orientation projects should continue for new
teachers and no improvements necessary.

Have meetings more often.

| feel +hat experienced teachers should aiso be inciuded in these
orientations. They should contribute valuable ideas which will
help the new feacher become 'a better teacher.

| feel that the general discussion nature of the orientation
sessions should be of a more specific nature. Perhaps, if the
group included a few more experienced feachers, we would be able to
get some more speclfic ideas.

The rapport between principal and other experienced teachers has
been such that these meetings have been of little actual value

1o me personally. However, | believe the idea behind having them
Is commendable.

Very disappointed in the selfish, unprofessional afrifude of one
teacher.

Let's spend the time discussing our problems Instead ¢f summer
school, etc. Let experienced teachers share thelr methods.

The meetings should be held after the mee+iﬁgs are dismissed.

Inctude only "new", that is,"inexperienced" teachers in the
category of new teachers. For truly new teachers, the meetings
are wonderful. For experienced teachers, they are wasted. Any
questions | had as an experienced teacher, new to this system
were easily answered by nearby teachers or principals, without
necessitating an hour monthiy away from my class.




.New Teacher Comments

More teacher discussion -~ less by leaders. Don't waste time out-
lining programs that we aren't even eligible for -~ as in last
meeting. [f meetings give teachers a chance to interact they are
worthwhile ~ but only cne meeting has been valuable. Uthers a
waste of valuable time. Poor discussion leaders have been downfall.

A program involving teacher discussion of problems and ideas

would be valuable to beginning and new teachers. But the teachers
must be allowed to interact and not forced into a iecture on
impertinent topics.

| believe that these meetings have been of value to beginning
teachers, however, the time that these meetings are held could be
changed. |, for one, would rather they be scheduled at a time

we wouldn't have to leave our children alone or under the super-
vision of somebody else. Any other time but during class hours.

We need to have more sharing of ideas and less of other (lecture),
| believe some type of workshop for new teachers is good. The
time that the meetings are held are not very proper for our
children will have to be left with an aide or other. After

schoo! hours | think is a better time.

Bring more working materials, some guideposts, something with which

To work on each teacher's level. ! believe there should be admi~
nistrators assigned to each grade level, and let each group work
separate, to get more constructive ideas. | didn't gain any

knowledge for helping me and my children.
A lecture from the visitor.

A program of this type would be better for teachers and students
1f it were scheduled after children had been dismissed.

New teachers don't know schoo! policies, or rather are not very
familiar with all of them. |[|f they could discuss them during the
New Teacher meetings it would be of great benefit not only to
the teacher, but fo the school.

I think it Is a good project as it is.

My program was more or less experimental. | hope next year it will
be better settled as far as policy and curriculum are concerned.

It was difficult for a new teacher to know exactly where she stood
on this matter. {1 would be perhaps helpful if plans were set
between Reglon One and our school system with the help of the
classroom teachers.
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New Teacher Comments

Have orientations more regutlarly. More teacher participation in
discussion and less from speaker. Orientations have helped

solve some of my problems, and | have realized that not only

the new teachers but also the experienced teachers encounter many
problems.

1+ seems that the people conducting the orientation meeting could
be a littie better prepared to give definite constructive advice.
If this is possible. It seems to me that in the meetings probiems
are mentioned; everyone agrees that there is a prcblem, explana-
tions for the problem are mentioned but no specific solutions.

Begin with a statement of goals and objectives and then proceed
to discuss methods of achieving these ends. Discussion of par-
ticulars (a favorite pasttime of teachers) leads to boredom if
not applied to a specific goal orientation. Most teachers have
To learn what is being discussed at these meetings.in order to
survive between meetings so the meeting does not add anything.
Purposeful discussion means an idea that is discussed that will
lead somewhere. To relate events in a tsacher's day has no
meaning to education. | suggest discussion of a district problem
and methods that new and fresh minds in the district may be
able to shed some light on it.

| feel that more specific help in understanding the school
policies would be helpful. Also to attend these meetings we
were taken from the classroom. | feei that it would be better
had these meetings been held prior to the opening of school in
September.

Make sure that every session involves discussion of interest
fTo all teachers present.

Better attendance couid be obtained by having The meeting
immediately after school and announcing the meeting over the
inter-com just previous of that meeting-time as a reminder.

Begin with a checklist of what the administration requires or
expects from each Individual teacher.

I think that more time for each meeting would certainly improve
the New Teacher Orientation Project for new teachers.

(1) WMaybe individual groups by schools, maybe weekly - depart-
mentalized.
(2) Maybe have a suggestion box.

Having teachers from the same school meet together instead of
having teachers from differant schools meeting. The problems of
each school are different and the meetings could be much more
beneficial to the new teachers.



New Teacher Comments

1. Acqueint us with specific curriculum goals for our individual
grade levels.

2. Acquaint us with audio-visual materials at media centers.

3. Spend one session on administrative policies.

4, Meetings should be closer to school where teaching is so
that so much travel time will not be needed.

| would like to see scme of these discussicns prior to beginning
the actuat teaching program. |+ would have eliminated some
mistakes and misunderstandings before | began working in the
classroom. 1t would have been good to have hear some of the
administrations'! ideas on some of the problems discussed. As
far as | know we got no resulfs from anyone higher than our
principal. He shows a genuine interest in us, but no other
administrator has ever been near my classroom or talked with

me during this year.

I would suggest an exchange of ideas by means of observing other
teachers in the classroom.

The selection of leaders makes all the difference. Most of ours
were very, very good. One was not. It is important that the
first meeting be conducted by someone who knows school probtems.

This year the mejority of the teachers attending this orienta-
tion project were older experienced teachers. Thev were only
new to a certain school this year.

Perhaps begin earlier, have more flexible hours (at times we
needed more than one hour, sometimes less than an hour.)

At a NTC faculty meeting, the principal shoul” introduce the
program with zest and sincerity. Aisc the first NTO meeting.
leader should be the best.

| have been helped by the orientation project.

Better visual aids - and equipment - more good music. Maps -
efc. - more school assemblies and over all tfalks to students by
administrators and teachers.

Meetings at beginﬁing of school.

|f possible, add a definite brief, but longer than we've had, social
time to get acquainted and to discuss the topic of the day.
City-wide meeting with new teachers. Perhaps give actual helpful
sheets, charts, or suggestions - as on new methods.




New Teacher Comments

One suggestion would be to have speakers or group leaders in the
different fields represented by the new teachers.

I think that, possibly,a specific topic for discussion coulc be
set; then teachers could have questions or comments ready. From
there the meeting could go on spontaneously.

Teachers in related fields should be given a period each six
weeks which wili be used to improve techniques within the field.
All meetings are helpful in gaining knowledge and techniques
which can be useful in the future.

I think that these orientation sessions are very beneficial.
However, the time these sessions are held are very inconvenient
for teachers. | think these sessions should be held after school.

The new teachers should be given more of a chance to express him-
self and not just listen to a lecture. The lectures are fine,
but the teacher needs to express himself.

Teachers in the same teaching fields should meet together rather
Than having mixed groups.

] think these +training sessions are beneficial to those teachers
who are truly "new" teachers; however, unnecessary for those who
are simply new to the district.

Teachers should be grouped into fields of work. More advance
notice of meetings should be given.

It would be valuable if we could have a committee of new teachers
prepare discussions (perhaps from the same school) and present
it to the group - bring in pros and cons on the topic. This

way many of the same problems will not be repeated and the time
will not be wasted.
Since | only started teaching at mid-term | do not feel | have

attended enough meetings to comment.

Sometime later in the year when everyone has had a chance to see
Just what the practices, policies, and needs of the schools are -
it would be helpful for the teachers to have a perfectly frank
explanation session and air some of the things that they find in
their school that seems to need changing. Probably there are

good reasons why these things are done but having them explained
and talked about frankly would be helpful. Also, wouldn't it

be wonderful at the first of the year for a new teacher io be able
to go and sit just for even a day or a morning and watch a good
experienced teacher?
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New Teacher Commenis

More instruction on specific teacher records. For examnle daily
attendance, permanent record cards, etfc.

| believe Teacher Orientation could be greatly improved if <ome
Type ot activity or demonsiration of teaching methods wouid be
presented al each meeting.

| believe to have meetings moved from school to school instead
of all meetings at the same building.

Have discussions be more specific and planned, instead of random
comments. Let new teachers suggest wome topics to be discussed.
One topic could be basic school district policies oi discipline,
grading, and how to get help other than in your own school.

! think the discussion ieaders should perhaps organize the discus-
sion in such a way that the teachers don't have to just state
problem after problem. And if everything 0.K. say nothing.

New teachers should have an opportunity to meet with principal

and experienced teachers in his or her building. | feel that
this would be sufficient instead of meeting with fteacheis in
an orientation meeting. | feel the time !'ve spent in the.

meetings could have been spent better with my own class trying
to benefit them.

I think new teachers should be instructed more in grading,
failing students and retaining students. | believe that my grades
were too high during my first year of teaching.

Allow more time for meeting so we don't rush too much.

| feel that hearing the suggestions from experienced teachers
has helped me throughout the year.

More hélpful hints on ideas in teaching-- not so abstract but
rather concrete. More discussion on ethics of the professional
teacher.

Perhaps some more specific discussion of school policies would

be in order. Ffor instance: why are the 10 grades per six

weeks necessary? What sort of things can be involved in obtaining
10 grades - and so forth.

Just keep up the work and don't ever discontinue a project of
this sort which is extremely beneficial to all of us.

The things discussed in the Orientation Projects (our desires,etc.?
should somehow be known to our principal and feachers in our
building by somebody ofher than ourselves. This way they could
help the new feacher without the new teacher being embarrassed.
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New Teacher Comments

I would suggest that at every meeting more experienced teachers
be present to add their comments and advice. We can learn about
our respective schools from these people who already know the
problems and situations.

I have attended two meetings, and | am unable to express any
constructive suggestions.

Have one of these meetings before classes; begin in the fall.

A longer period of time is needed to follow ideas discussed,
nearer to a point, to where individuals can draw more definite
conclusions.

When teachers bring up problems (example - lack of worthwhile
materials, texts, etc.) give them some assurance that administrators
are being made aware of the problems. Many times, a problem was
discussed at length during one session, and never mentioned

again. This is frustrating.

Either discontinue the meetings or provide means of showing the
teachers that their views are being considered. Nine months
later there is no evidence of any improvements in teaching .
conditions.

Have a program of inservice training before school starts mainly
for new teachers.

Let new teachers talk more, get some results from complaints or
comments, be reassured that someone is |istening to new teacher's
comments, and know that something is being done. Have smaller
discussion groups. Have a meeting before school starts...our
school has no new teacher orientation. Do not put "old"
teachers in with teachers who are just starting out in their .
careers.

Have it aft 3:30 so we don't miss class.
Group together more by departments.

Rather than present problems - that we already know about -
present solutions, if possible. We know what the problems are.

I. - Outline objectives with clear meaning.

2. Provide topics of discussion at least one day before seminar-
discussion.

3. Have a trustful mediator available (in administration) fo act
as positive mediator.

4. Produce a synopsis of discussion for distribution.

5. Through stimulating and concerned moderators help promote
feeling of community (professional) trust and concern.
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New Teacher Comments

Bring in different administrators and people from the curri-
culum center to help explain tha overall picture of the school
system.

Needs to be more communication between teacher and administration.
Many teachers don't feel that anything will come of this.

I. Try to help pecple realize the importance of their individual
situation.

2. Bring in social aspects of teaching in the valley - (lack

of interesting things for single people to do, etc)

| think that all teachers new to this area and this area's
problems should have a workshop (in August or as early in Septem-
ber as possible) which attempts to discuss and explain the culture
and attitudes in the Lower Rio Grande Valley.

Departmentalize meetings.

I feel a discussion suggestion list might help the more timid
teacher to prepare a contribution for the session. Individual
sessions could be conducted by an outside authority in said
field, rather than to be departmental meeting. | believe that
those with a complete negative attitude should be given a more
complete definition of the purpose of the meeting.

A workshop.

Varying the time at which meetings are held. Pertinent suggestions
on specific problems that are brought up during discussions with
the group. :

This is a good, worthwhile program and | definitely think it
should be continued next year. The program this year has provided
us with some worthwhile ideas, perhaps next year the program

will be able to provide even better ideas.

I+ would be more worthwhile to meet with our school administra-
tors and experienced teachers. Those intimately involved with
our situation could better help us.

There seem to be too many suggestions that only repeat the ideas
we already have. |f the discussions could pertain more to
specific teaching areas for a short period of time.

That the teachers know more or less .what they wili discuss at

these meetings so that they can contribute more to the discussion
and thus provide more ideas for the others who are present.
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New Teacher Comments

I think ‘+he New Teacher Orientation project would be more
effective If more time were allowed for the meetings. This is,
of course, a problem, but | know it would have been beneficial
to me fto have more discussion time.

Having attended only one meeting, | must say that | was favor-
ably impressed. !+t indicates an effort to help new teachers. |
don't really think there is a need for several meetings; one or
two would be sufficient. .

I have no suggestions. | have really enjoyed these meetings.

Have an organized speakers, More teachers or schools shouid
participate.

Last fall the meetings got off to a slow start. Perhaps a more
dramatic beginning with more stimulating speakers would be of
help.

Since this was my first year to teach, | felt kind of reluctant
at times to speak out when there were so many experienced teachers
at the meetings. | fee! that it would be more helpful to new
teachers to discuss their problems and ideas without so many that
know so much more about teaching.

A meeting the first week of school would assist the beginning
teacher if the meeting was devoted to school district policies.

Some speakers could be better informed. Since | teach pre-school,
I did not feel free to discuss my problems with others whom |
felt were not concerned with this grade level.

Have the same program next year.

This program as has been handled is very worthwhile. | think these
meetings should be held more often., There should be some printed
materlals used concerning possible topics to be discussed at

these meetings so as to maybe better prepare the teacher for a
more liberal discussion about any topics. Have an agenda of what
is to be covered. Make sure the teachers are told well in

advance when meetings are to be held. Arrange meetings by grade
level.

Actual demonstrations of a presentation; More exchange of ideas;
Better speakers; The NTO Project was mos+t helpful. |1 made the
new teachers (me) more at ease and more free to bring out gripes
and difficulties within the school environment.

More discussions on problems faced by teachers in the subject area.
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New Teacher Comments

Have experienced teachers in the system give ideas and suggestions
which have worked well for them. (Since this is my first meeting,
I don't know what has been done previously.)

The new teachers need more information aboul the school policies.
Also, about materials that are available for their use. | find
that the man in charge of each meeting doesn't know anything
about the policies himself.

Notify all new feachers.
Publicize the date of meetings more.

About a week before each meeting, publish a general topic for
discussion, so that questions and problems could be prepared by
individual teachers. Develop idea booklet of ideas presented by
different teachers.

Or. Mary Finnochiaro has many excellent ideas on teaching English-
as-a-second-language. Speakers be better prepared to present
talk according to grade level.

Have the suggestions from the new teachers as to some of the
things that would help them get a way fto know their way of
getting materials which they do not know where to find in their
school .

Make sure ali teachers (new) know about the project by sending
out a letter to their principal to put in their mailbox about
meeting times.

| feel the speaker, though he may be very good, spends too much
time ftalking. | think he should ask more questions. Also, he
should cal! more often on the teachers who do not participate in
the discussions so that everybody can contribute to the discussion.

Make the project for new teachers only. They may feel more free
to express themselves.

! think we should meet more often with people that teach in the
same field we do.

The fact that new teachers can meet and discuss their problems is
a step in the right direction. |t makes for better and greater
cooperation.

Believe each new teacher should have an experienced teacher in
their department assigned as a "buddy" to refer day to day "little"
problems for discussion.

Skip the waste of 30 minutes after sessions. Be told more in advance,
in fact, be told! Plan for a more convenient meeting time.
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New Teacher Comments

The time of the meetings should be on a specific date each month
so that all teachers may be able to attend.

Make meetings last one hour and half to include new feachers
from Mid-Vailey towns - Donna, Mercedes, Weslaco, Edcouch-Elsa -
this way a broader scope of ideas could be exchanged.

| believe that a list of the things that a teacher should have
at the beginning of the school year: Textbooks - and workbooks
to go with basal plus other texts - supplementary books. Super-
visors should accompany the new tezchers to the meetings - for
example - reading supervisor, math supervisor, etc.

Cooperative teacher should be on the same grade level as the new
teacher.

Tell new teachers of the arrangements at start of school, not
Just before first meeting.

Will having an administrator sit in on the meetings tend To make
the teachers less open in their comments? Perhaps some meeting
with them and some without.

Thanks for our orientation program for the 68-69 year - pefhaps
first grade teachers can meet with first grade teachers next year.

Have at least one person to give a five minute period to teach
as he would in the classroom.

One meeting we car let i+ be known as just a meeting of problems.
And the others can be a meeting of ‘just answers. In the meeting
that | have attended were very heipful. Sometimes we use the
whole meeting for answering one question.

| feel there might not be anyway to improve this program. As
far as | am concerned, the New Teacher Orientation Project has
real ly helped me very much.

| think if the new teachers on the same grade level could meet
for their particular problems for that grade level, it would help
tremendously.

Try to get more of them to contact each other after school hours
or'if possible during school hours. Also, please give better
advance information as to the date of the meetings.

Meetings at very beginning of the school year - at least a day's
notice of the meetings.

Keep these meetings going - This "group therapy" is good because
you find out you're not the only one having problems!

26
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New Teacher Comments

More ideas in using audio-visuat aids wifth respect to each
subject.

A good idea would be tc let new teachers know about the meetings
ahead of time.

Maybe a counselor could come 1o each school regutarly rather than
our coming up here.

If possible - have a more definite schedule set up for these
sessions (better communications).

Possibly having an audio-visual expert speak or consult with the
new teachers at the beginning of the year would be helpful in
locating available teaching materials.

More follow-up of meetings (inter~intra-departmental) Administra-
tive cooperation where feasible possible after first meeting.
Positive approach to stressing the feachers!' individual worth.

New teachers are not too welccme. | do not reject that. | love
teaching and my main cause for teaching is fo help pupils that
need help. | know | am helping my pupils.
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© ADMINISTRATORS COMMENTS

If there could be a code of ethics for teachers and have it
explained at these meetings, teachers would be more professional,
and there would also be less apathy toward our children.

We had only one new teacher at my schoo! this year. One of our .
experienced teachers also participated in the program. Since
communications between teachers, or between teachers and the
principal have always been good in our building, this program
might be more necessary in some other buildings. Small groups
having similar problems would be most useful. Orientation
program should begin early.

There seems fo be a question as to whether we really need so
many meetings. Have beginning teachers meet separate from
experienced teachers.

I did not attend any of the sessions. The remarks which |
heard from the teachers were favorable.

| believe this has been a tremendous aid to the beginning feachers.
I was not able to attend many of the group sessions, so remarks
checked are from comments heard. The only suggestion | can make

is to keep the meetings practical and stay away from typical
education lectures.

New teachers should be grouped so that the teaching situation they
are in and the problems they have are similar. For example:
Teachers in schools where language is no problem should not be
grouged where the language problem is the chief topic of discus-
sion. Also, grade level should be considered.

Big sisters for each (new teacher). Group teachers - beginning
teachers; first grade, etc. :

Suggest that new teachers be placed under the guidance of an
experienced teacher.

Do not use children's school +ime.

Our biggest problem was being able to let the feacher go during
school hours. Fortunately, between Teacher Aides and Physical
Education Aide we could make the necessary adjustments.

My answers were mainly in the negative because we found the set-up
disruptive to the schedule. | think the idea of NTO is good, but i
would like to see the new teachers get this before school starts,
or at the beginning of each semester.
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Administrators Comments

I feel that teachers need to visit other teachers in the system,
while teachring their own class. A new teacher could obtain some
good ideas from the experienced teacher. Also meeting with new
teachers at the beginning of the school year would help them.

Comments heard not complimentary; too much iike a college Education
course from which many had hoped they had graduated. One session
(+the last one) was reported as good. During others, was reported

the leader did not answer questions but tried to impose his own
ideas. |f this project is repeated (ldon't think it was successful),
the leaders would be from the local district on local problems, not
how it was handled elsewhere. They could use more help from
experienced classroom teachers. Most of our new teachers are

local products and are acquainted with the geographic area.

The first meetings seemed to be of benefit, however, later

meetings were not appreciated - too disruptive. The time of day
given to our people difficult - rush to meeting and return- no
available people to substiiute in the area - teaching time lost.
Have an orientation program for new teachers before the beginning.
Have a worthwhile inservice program for all teachers during the
year - have professionai people come in - not like this year ~ last
minute have teachers pian the program - notified just before
Christmas recess to plan and carry on their own inservice two

weeks after semester exams.

More record kept of the information given fo teachers. Could
be leaflets given out before the meeting. Could be a summary
made of the meetings. They need to keep the new ideas that are
brought out.

Involve TSTA and CTA in this worthwhile project. Have plans for
this project to start during the summer (when new teachers arrive
at the local school). Have a social function comparable to the
Bar-B-Q project of years back for all teachers. Dismiss classes
early once each month for faculty meetings whose main objective
will be New Teacher Orientation.

Have some parvicipation on the part of administrators with the
new teachers in one or two inservice meetings, if possible.

Start as early as possible in the school year. Give the teachers
a little more time with the people who are trying to help them.

Ask each individual teacher questions that will draw them into the
discussion; some are a little shy about vofuntarily entering into
discusslon. The need to cover ail levels of instruction or

speclalities in such as P.E. and music, primary, intermediate,etc.

29




Administrators Comments

Have only the beginning teachers...not the experienced building
ones attend. WNew-to-the-district teachers should not attend
unless they are beginning teachers.

Give principals more feedback.

Give principals some feedback as to what goes on in meetings.
Most of us are not aware of what has actually happened at each

of these meetings. Most of the information | have has come from
teachers talking about meetings in the teacher's lounge. Suggest
principals meet with consultants after each session and discuss
possible means of helping to work with new teachers.

| have noticed no appreciable change. 80% didn't need to change;
the other 20% it witll take a while, but in some other district.

The principal should be aware of problems that the teacher is
having. Let outsider consultant relate problem without giving
name of teacher might help.

Perhaps more meetings with visiting professionals.

After schoo!l meetings - not durint the school day.

Learn to share and learn that teachers want and are willing to

share. Plan to include their suggestions in next year's faculty
bulletin. Morale builder. Continue as is.

I+ has been quite valuable as far as | have been able to determine.

Could not tell any appreciable difference between this year's new
teachers and those of any other year. A chance to discuss Trivial
gripes. Use school personnel to lead instead of outsiders.

Fewer consultants - have one or two consultants only for a series
of meetings in order to increase continuity instead of groping for
discussion topics. Involve department chairmen at the secondary
level. Involve principals, counselors and other supportive per-
sonnel in order to provide a "team effort" approach - (there are
certaln problems about personnel time)

Should be worked with cioser contact with building principal.
Can see no definite results either good or otherwise.

fnstructors thet are closer 1o teachers' problems.

Improvement in leciurer!




Administrators Comments

Have meetings at a time when teachers do not have to leave pupils
in classrooms {(after pupils are dismissed, etc.) Use consultants
(such as supervisors) that are nearer to actual classroom
environment. More demonstration of actual classroom or teacning
materials.
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| | EDUCATION
- SERVICE CENTER
| 101 SOUTH TENTH STREET, EDINBURG, TEXAS 78537

September 4, 1969

TO: The Educator Addrecsed
FROM: Jim Cherry

SUBJECT: Survey Report for 1968-1969 Schoo! Term Consultant
Meetings of the New Teacher Orientations

A copy(s) of survey results of the New Teacher Orientation project
carried on during the 1968-1969 school year is enclosed. It is
hoped that results and comments reflected in the report will.be

of value as you make future plans for orientation and in-service
projects in your school or in your classes. You may also want

to read the comments from this viewpoint, "What are teachers
saying to me about the kind of help they want?" Comments were
recorded with almost no editorial change and should be read as
first draft expressions.

Sincerely yours,

~

Sl

Jim Cherry, Director
Planning and Program Development
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QUESTIONNAIRE FOR NEW TEACHERS
New Teacher Orientation
1968-1969

DIRECTIONS: PLACE A CHECK MARK AFTER ANY AFPLICABLE STATEMENT(S). ADD
OTHCR COMMENTS YOU FEEL ARE APPROPRIATE. YOU NEED NOT SIGN YOUR NAME.
YOU MAY CHECK MORE THAN ONE STATEMENT, IF APPLICABLE.

I. Have the monthly small group discussions helped you to clarify your
purposes and functions as a Valley teacher?

An evidence that someone is concerned
Valuable to hear other teachers' ideas
A good chance to express my protiems, confusion,
complaints
d. Definitely helpful
e. Little help
f. A waste of time
- g. Other

O o n
e o o

2. Have you felt an effort by the school administration to improve
communiications?

a. Experienced teachers open and helpful

b. Principals accessible aid interested

c. Good chance to listen to others

d. At least | got to know and to talk with other

teachers :
e. Communications confused, distorted, biocked

f. Other

3., Have the discussions helped you to understand more clearly

a. Youi pupils

b. Other teachers

. c. Administrators

d. Parents of pupils

e. School policies

f. Pupil acheivement or lack of it
~g. Other




NTO Questionnaire for Teachers

4. Have discussions between meeting with principals and people you
met at the meetings helped you to teach more effectively?

a'
b'
C-
d.

oQ 4~ 0

- Knowing somebody to whom to refer questions

Being assured that principals want to help

Being assured that other teachers want to help
Specific heip on real problems

Support and encouragement for your teaching ideas
Accessibitity

Little help received

Other

Page 2

5. How do you feel about teaching in your school?

o
.

TQ 0 00O 0O

Significant opportunity to heip boys and girls
who nheed good education

A friendly cooperative faculty

Friendly cooperative administration

Worth the effort

Difficult, complex problems

Gratifying .achievements

Frustrating, discouraging

Other

6. Does the orientation program indicate

a.
- b.
c.
d.

e.

7. Do you now intend to return to this schoo! district for the 1969-1970

Genuine interest by administration in beginning
teachers

Helpful attitude

A feeling that beginning teachers are important
A desire that beginning teachers continue to
teach here

Other

schoo| year?

a.
b.

Yes
No
I+ No, please give main reason(s):

T

goANTIgR




NTO Quesiionnalre for Teachers Page 3

8. Suggestions for improvement in the New Teacher Orientation Project for
new teachers next school year:

ERIC

Aruitoxt provided by Eic:
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QUESTIONNAIRE FOR ADMINISTRATORS
New Teacher Orientation
1968-1969

DIRECTIONS: PLACE A CHECK MARK AFTER ANY APPLICABLE STATEMENT(S). ADD
OTHER COMMENTS YOU FEEL ARE APPROPRIATE. YOU NEED NOT SIGN YOUR NAME.
YOU MAY CHECK MORE THAN ONE STATEMENT UNDER AN ITEM |F DESIRED.

!. Have the orientation meetings helped beglinning ‘eachers to

Understand their pupils

Communicate with you

Communicate with other teachers
Communicate with parents

Understand purposes of school
Understand school policy

Adopt a constructive attitude towards
teaching

Become dissatisfied

Air grievances and.problems

Reduce morale

Improve morale

Develop commitment to teaching profession
Other

°©
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2. Have you placed inéreasing emphasls on orienting beginning teachers?

a. Yes

b. No

c. Through more visits

d. Through conferences

e. Through accessibility

f. Through conducting small group discussions

myself —

~g. Other

3. . Have you seen evidence of

Sharing ideas among beginning teachers
Helpfulness to each other

c. Helpfulness by experienced teachers to
beginners

Clearer communications

More questions from beginning teachers
Other

oo
. .

o,
.

- O




NTO Questionnaire. for Administrators ' Page 2

4.

5.

Have the group discussions proved to be

a. Helpful for morale
b. A good outlet for expressing concern for
problems
c. A means for exchange of Ideas
d. Clarification of purpose
e. A waste of time
f. A source of trouble
- g. COther

Is it your feeling that the majority of parTncnpanTs have been

encouraged by the orientation program to return next year?

6.

a. Yes
b. No
C. Maybe

Has the ornenTaTlon program served to Increase emphasis on good

personnel relations?

7.

8.

a. Yes
b. No

Have you consciously sought this year to increase

a. Accessibility to teachers
b. Clear communications

c. Help to teachers

d. Sharing ideas

e. Tension

f. Other

Suggestions for improvement in the New Teacher Orientation Project

for new teachers next school years:
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N EDUCATION
»—1 SERVICE CENTER
5\ 101 SOUTH TENTH STREET, EDINBURG, TEXAS 78539

AN

TIﬁE SCHEDULE FOR PROJECT EVALUATION ACTIVITIES

To: Mr. Harold R. Doo?éy, Director, Region One Education Service Center
From: Marcella R. Lawler
Re: Schedule and Ordering of Project Evaluation Activities for New Teacher

Orientation Program

The following are the proposed Project Evaluation Activities discussed

with Dr. Phillips and Mrs. Davis by Mr. Dooley and Miss Lawler at breakfast
on Tuesday, June 17, 1969, and upon which agreement seemed to be reached
(Dr. Gilmore joined the group for a part of tHe time.):

Descriptive Reports

Observations. Each of the supervisors, Dr. Phyllis Phillips and Mrs.
Virginia Davis, is to do a one-hour observation of each summer scholar-
teacher working with him in the program of student teaching.

Report. The outcome of this activity is to be a descriptive statement
of exactly what the scholar-teacher did with the students through the
period.\‘The framework for recording and reporting the observation is
provided on a form developed from the Model, Pupil Classroom Encounters.
(See attached model and observation form.)} If teacher activities or
behaviors are observed which do not fit any of the suggested categories,
they should be reported at the end of the form under OTHER. It is well
in preparing the report of the obserwvation to use the same format as
that used for recording the observation. It is important in writing

the description to include many examples in order that there will be



reported material which can Be examined not only to learn whether or
not nhere is improvement in quantity but also in quality-in such areas
as variety of classroom activities, 1anguage behavior,.eva1uation

of pupils, etc., aVaiiable.

Time. It is proposed that there be three of these observations and
written reports. The first report shouid be done immediately; the
second, at the end of the student teaching experience; and the third,
in mid-November. The first report will provide a benchmark for the
student;teacher behavior at the beginning of the summer, the second
will reflect the student's development during the summer, and the
third will indicate carry-over to his actual operation of a classroom
for which he is comp]efe]y responsible. In order that there be suffi-
cient time for conferencing and activities of the summer to really be
reflected in the final report, it is important that the first observa-
tions be completed within the next ten days.

Student Case Studies

Background. Each scholar-teacher has had a course in psychb]ogy during
his educational training prior to this summer activity. During the
summer, Dr. Nicolas Si]varb]i, Brnther Victor Naegele, Dr. Tom Wiley,
and Mr. Harvey King have been sbecifica]]y charged with responsibility
for contributing to the understandings of the scholar-teachers in the
area of social understandings of Mexican-American children and youth.

It is assumed that the work in psychology and social understandings, as

well as contributions by Dr. Lou Burmeister, will deve]op understand1ngs _

with scholar-teachers to help them grow toward. the fo11OW1ng goa]s
1. To develop deeper understanding of mental, soc1a1,-phys1ca1,
and emotional development of boys and girls.

2. To develop skills of diagnosis of learning difficulties.




3.

To Tearn how to help pupils overcome the difficulties

diagnosed.

Activity. In order to assist the scholar-teacher to have an oppor-

tunity to bring to bear: his know]edge'(géélxone of'fhe wdf&%ﬁbb) gnd

understanding of the three goals stated above, it is being éékéd

that each scholar-teacher begin the development of a case study on

one child. The case study will require that the teacher:

1.
2.

Select one child on whom to do his case study.

Secure and report at the beginning of the study, all

~available data on the child: test scores, social and

economic information wherever possible. Files compieted

by such people as school nurses, guidance workers, psych-
ological workers and social workers will be excellent
sources for information if they are available. It is to

be recognized that this is highly classified material and
must be treated as such, being used only to deepen his
understahdings of any classroom difficulties the child
might be having.

When it is not possible to secure files on the child selected,
the scholar-teacher will piroceed with his statement of the
learning difficulty without benefit of such infokmation.

He can simply record observab]é characteristics of behavior
which he, his cooperating teacher, and the supervisor agree
are valid descriptions of the learning characteristics to

be worked upon.

He will then diagnose the difficulty with any needed assist-
ance from his cooperating teacher and supervisor and map his

strategies for dealing with it: types of questions to be
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raised with the child in class, types of class {nvolvement,
kinds and levels of materials to be used with him, etc.,
etc., etc. The child himself must not know that he is being
studied and used for purposes of helping the téacher ""develop
deeper understand1ngs" nor must his classmates.

5. The teacher throughout the time of the case study W1]1 de-
scribe the classroom behavior of the child using many specific
examples. This is to be a descriptive report, not evaluative.
It is recommended that notes be made if possible during the
morning break and at noon each day and each day's report
written each evening. A gbod job cannot be done if a couple
of days accumulate: The behaviors of the child begin to blur.

Time. The supervisors and cooperating teachers will need to work with
‘the scholar-teachers on the characteristics of a desirable case study
immediately, so the case studies may be begun as‘soon as possible. It
would hasten progress if one or two model studies, but different in
content and teacher-developed activities could be proyided the students.
After discussion, such studies could be read and discussed to deepen
understandings of what the characteristics of a good study are.

Use of Study. The Case Studies will be analyzed to learn whether or
not the scholar-teachers have "deepened undebstandings," “'developed
skills," and "helped pupils overcome difficulties diagnosed."

Follow-up

Time. It would be valuable for purposes of the project if this activity,
too, could be continued into the next school year, with case studies
examined in November along with other material secured from each of the

scholar-teachers. It would be hoped that the teachers might even move




into wurking with four or five children in his class in this manner,
aftdr having had the experience of the summer. It is recognized that
seldom would a student-teacher have the summer pupil studied in his
winter class.

Additionai Staff In-Put. The consultant does nof know what other

workers are available during the summer who could assist with deepen-
ing the scholar-teachers' understandings. The school guidance coun-
selor, social worker, nurse, psychologist, librarian could make a

great contribution to the teachers' understandings if any happen to

be available. Certainly such personnel would be available for a winter
case study. |

Tape Recordings

Background. Goals two and three stated by the summer scholar-teachers
during their first two days of work are: |

1. To select, organize, and present ciassroom activities in a

| variety of ways; |

2. To develop new, dynamic methods of interaction with students.
Activity. While it islrecognized that video taping the teachers now
and later would probably reflect a wider variety of in-put into the
achievement of these goals, the use of video taping is not at this
time possible in these situations. However, tape recording a class-
room sessioh for each teacher now and again at the end of the session
will provide much information on the teacher's language behavior witH
students. To improve learning and the self-image of students in the
class, the way teachers talk with them is all important. The types

of questions raised will either deter or-assist students in analyzing,
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synthesizing, generalizing, and evaluating. Language can support,
encourage a student or discourage him.

Time. It is recommended that a tape be made for one hour uf each
teachef‘s work with his class now and at the end of the session.
The audio-visual section of Region One will monitor this aspect of
the program. Not‘on1y will it be important to be certain that each
school has a tape recorder, but that the recorder is working and is
of such quality that it will pick up the voices in the class. It
is also important that someone who knows the operation of the
recorder is there to be certain the recording is secured. There
should be a check made immediately after the taping to be sure a
good tape has been secured.

Analysis of the Tape

Immediately after securing the tape, it should be properly labeled
with the date and the student’s name and taken to the director for
this study, Mr. Jim Cherry, in the Region One Education Service Center.
" This action will also be necessary for the second tape made at the end
of the summer. They should be placed in pairs for the convenience of

Dear McFarland when he comes to do the analysis.

Dean John McFarland has agreed to analyze the tapes with assistance
possibly from Mrs. Virginia Davis, Dr. Phyllis Phillips and a couple
of cooperating teachers who would be able and willing to take this

time. They would be reimbursed for their time.

CONCLUSION
In order to secure information on the remaining goals set for the project,

additional information will need to be gathered. The consultant will send




information upon her return to New York that may be considered here by the

group working with the project and by Dean McFarland.

It is strongly recommended that, within the limitations imposed by the budget,
these evaluative activities be carried into the next academic year. However,
whether or not this is possible, it is most important that the analyses of
these many activities provide in-put into the planning of the inservice
activities carried on with the scholar teachers next year and for the plan-

ning of future activities of this nature.

In the planning of inservice activities next year for this group, it is also
strongly recommended that they be contacted individually and as. a group, in
a systematic way, to learn where they are having difficulty and what help

they would appreciate receiving through the inservice activities.

LAST WORDS
I view this enterprise as an interesting, innovative step to meet an extremely
important teacher shortage problem in the.Rio Grande Valley. [ feel the care-
ful monitoring of the project discussed during these days with people central
to the success of the enterprise and'outlined in this memo will provide impor-

tant information for its continuing development and refinement.
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FORM: FOR DESCRIBING
PUPI L
CLASSROOM ENCOUNTERS

Marcella R. Lawler
Teachers College, Columbia University

Number of pupils in class

Number of adults working with class

Teacher's description of class (include the dates given and range of scores
on any tests used for diagnostic purposes. In doing this, please report
the name of the test used, the form and pubiication date. |In addition,
describe the general behavior of the class, the areas of study and teaching
strategies which "turn them on", the area of study and teaching strategies
which turn them off.)




Description
of
Pupil Classroom Encounters

Content Taught

Teaching Strategies

Language Behavior




Pupil Encounters - Continued

QOther Role Behavior

Learning Environment

Instructional Materials




Pupil Encounters - Continued

Time, Space, Personnel

Evaluation

Qo
ERIC



LANGUAGE BEHAVIOR of TEACHERS
in the
CLASSROOM

Marcella R. Lawler

Time Samples

Teacher Observed

School
Date

Teacher asked gquestions of [. Teacher raised questions for factual

. Volunteers ' information

2. Non-volunteers 2. Teacher caused students *o discuss

3. Fringe students analytically

4, Entire class : 3, Teacher caused students to evaluate
Teacher talked to a student ideas
Teacher lectured 4, Teacher caused student to synthesize
A pupll talked to teacher ideas
Pupils talked to pupils
Teacher language was generally supportive Examples:

Teacher language was generally non-supportive Examp les:




NTRS:

NOV
DEVELOPING DRAFT

NEW TEACHER OR1ENTATION PROJECT

AREAS of PROBLEMS DISCUSSED

CURRICULAR

. A student tries and tries but cannot accomplish the academic work.
They need vocational or fechnical or labor-work training. We need
a school program to help these students. When will the Time come
‘that there will be more lab-type, in-the-field kind of class work
and less lecture approach?

. What happens to students wio are in the lcv track for severa! years?
What chance have they tc shift to a higher level of work? Won't they
be too far behind in terminclogy and fundzmental processes oihers have
already learned and are using?

. Teaching reading, spelling and Engiish, Should each teacher assume
responsibility for teaching the above in «ll subject arcas?

. All should teach reading, writing and ariihmetic.

. Could elementary and junior high schools have more comprehensive
vocabulary programs?

« Many students do no reading; some nave ncver read a book.

« Recommerd a re-evaluation of the special needs of vocational students
--special help in reading; special upportunities for studying "the
American way of life"--music, drama, activities, etc.

+ Need for a more extensive language development pre-schoo! program
(for non-migrant children) for all chitdren who need it.

« Too many bright, eager general students are lost because they cannot
handie the material.

« Is it true that students can fail English through elementary and
Junior high school and still take regular high schoo! English?

. English teachers cannot do remedial teaching and developmental teach-
ing at the same time.

. Shou'd the teacher of a slow group expect to teach as much in all areas
of content as she can teach a fast group?

. Suggests need for nine month language development program at age 3.

. Suggests inclusion of non-migrant children in the language develop-
ment pre-school program. '
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CURRICULAR, cont'd.

New teachers assigned to Junior High Basic particularly concerned
about what to teach (scope and sequence) in this program. Most con-
cern centered around Teach[ng pupils that were assigned to them, but
who would have to be taught in their own particular level of zchieve-
ment, that in many cases, didn't colncide with their grade placement.
These teachers primarily secondary-trained. Suggesflon made to check
list of Approved Courses Grades 7-12 (TEA copy in most principals'
offices). Also, contact other teachers that are teaching on these
lower levels. Ask for help from administrator and supervisor.

COMMUNITY RELATED

Housing in the area is a critical problem. What teachers couid afford
was undesirable. What was desirable, they could not afford.

MATERIALS AND EQUIPMENT

Discussed lack of equipment or use of that available.
Use of film !oops.

Use of film loops. Brought projector to show use of this rather new
device.

Need of supplementary materials.
Use of film loops, advantages~disadvantages demonstrated.

Need |ow vocabulary~high interest level books for both recreational
and instructional reading.

Is there any program proposed for providing texts which students can
use? '

Need for more equipment In specialized areas, especially the vocational
area.

New teachers need t. know whether a department has a budget and who
is responsible for spending it. Lack of communication on sources of
materials, departmental budgets, supplementary texts, etc.

Can a class set of books for busiriess correspondence be bought 1f no
enfries appeai on the state adoption list?

Why can teachers not or how can teachers get different texts for dif-
ferent levels~-general and academic?

Can't general level texts be added to state adoption |ist?




MATERIALS AND EQUIPMENT, cont'd.

If ability grouping is used, texts which are appropriate shou.d be
provided.

Need more special ized equipment in specialized areas, especially voca-
tional areas. '

Why can't the school provide at reduced price stencils and other mater-
ials for teachers to buy to use in their classes?

Not enough supplies, and lack of communication between budget and order-
ing agencies.

Lack of instructional media. Consensus voiced approval of media center
with packaged materials concerning subject area.

Question brought up concerning whom to contact for materials to be

used in classroom programs. Value of asking for assistance from ex-
perienced teachers, working closely with the principal and supervisors,
and primarily, value of asking questions, stressed. Existence of tea-
cher handbook brought to aitention of new teachers.

Question asked as how to get teaching aids such as films, filmstrips,
and other materials and/or equipment. Suggestions made as to check-
ing teacher handbook for this information, checking with principal and/
or Audio-Visual Coordinator or such person in charge of this area.
Films and other materials available from Region One Service Center
brought to attention of new feachers.

PERSONNEL

Lack of uniformity in certificaiion requirements is hard on out-of-
state teachers.

Alides are such a help that it was the general concensus that they are
both overworked and underpaid. Récommend that those aides who are put
into teaching should be paid more than the other aldes are paid.

Recommend a re-evaluation of the salary schedule in comparison with
the cost of living in the area.

Recommend discussion between the administration and the shop faculty
about released time for doing legitimate school-related activities
instead of having to do them on the teacher's time.

Give better advice to young teachers on finances, experience, retire-
ment, etc.

Recognition, appreciation, understanding, etc., are important.
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PEKSONNEL, cont'd,
Failure to back up teacher is deflating and degrading.

. Need better communication on requests. Need a definite "yes" or
"no"; then the teacher can intelligently pian in terms of what be
witl or will not have to work with.

. All new teachers need to recognize that they have filled positions
vacated by other people and to begin by asking, "Why did they leave?"

Administration should be more specific with criticism at faculty
meetings and not use a blanket generalization.

. Need for some indication of satisfactory work and professional growth
of the teacher. Here again is the lack of recognition or compliments
by administration.

. New teacher reports that some resentment exists when a new teacher
presents a suggestion for.some needed change and the suggestion is
adopted by the administration. New teacher reports that "older"
teachers resent this action by new teachers.

. Question asked concernlng possibitity of use of Soclal Worker (or
visiting Teacher).in schools being avallable for home visitation pur-
poses accompanying the teacher. These people were available last
year and Assisting Teachers brought out the value of this practice.
New teachers were going to ask their administrators about this. Par-
ticular concern was expressed about inability of many feachers to
speak the same language as the parents.

POLICY AND PROCEDURE

. Excused absence but the veracity of the reason is questioned. What
To do? Check with the office and suggest further checking is in order,
but accept decision of the office.

When a student is truant, according to the handbock he is t¢o be sus-
pended for the next three days. Why does he show up in class the next
day?

Discussion of hand!ling parent conferences on grades.

Six weeks grades and parent calls and conferences, followlng school
policy.

. How to handle the problem of students speaking Spanish on the campus.
Don't condemn; encourage practice of English everywhere - home, campus,
practice TV words, teach brother and sister.

Student made 8| six weeks average, needed 83 to make the honor roll.
How to handle the girl and her mother in this matter.
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POLICY AND PROCEDURE, cont'd

Policy: Don't give a U in conduct uniess the student has been sent
to the office. Some conduct is poor and repeated but not serious
enough to send to the office. What to do?

Six weeks grade reports and the relationship of that grade to the
second six weeks and other six weeks grades and the final average

~grade.

Grade distribution. 1Is it all right if a B (middie) level group makes
all grades in the middle range? (Answer: Put all grades for students
in the 10th grade together - high, middle, [ow)

Grade reports - meetings with parents, type of test questions used for
six week exam, justification of grade given.

Grade reports - one teacher mostly failures. What to do - overage group.

Recommend. the use of a short, simple written statement about materials
which are available and the process by which they may be secured. Recom-
mend a second statement about the kinds of things which each new teacher
should know to do and the deadlines for doing tThem -~ the attencance
registers, duplicated matertals, six weeks reports, etc.

Recommend a re-evaluation of the registration policies and system, the
testing program and its use in registering students, extracurricuiar
activities, discipline policies.

Why no conduct grade on report cards? Students may be flunking because
of conduct or because of failure to do work because of conduct, but par-
ents don't know reason for failure. (Reason for inadequate participa-
tion or fallure may be noted at bottom of letters sent to parents.)

Lack of communication of routine policies: sources of materials, de-
partmental budgets, supplementary texts, different texts for different
ability levels, no conduct grade on secondary report cards.

Class load is rather heavy and some teachers are teaching out of field
of preparation.

Lack of knowledge about contracts, both original contract with school
system and continuing contract.

Routine ahout opei..ng school and first weeks that follow should be
clearly cutlined. Bell, etc., not exactly clear to the teacher. How-
ever, routine is better understood now.

High school students in study hail frequently say that they are re-

quired by other teachers to leave study hall and go io do some work,
report to the Athletic Of‘ice for treatment, to band ha!l, etc. Study

hall teacher reports that these pupils usually fail to return to study
hall. Getting to be a problem. Suggestion made that this problem be
brought to administration's attention so that teachers may make "official"
requests when they need pupils from study hall.




POLICY AND PROCEDURE, cont'd

STUDENT

New teachers assigned to the regular program have been given pupils

for "holding class" purposes, as is the practice in many scnools. This,
according to new teachers, concerns them because of not being able to
work with their regularly assigned pupils since the class loads are

quite high. Explanations were given by Assisting Teachers and Consuitant
as to the pros and cons of such programs, with particular emphasis upon
the need for providing some ciassroom control and program for these chil-
dren who will be in migrant programs, but who return early.

What to do about planning for migrant pupiis? Needs and how to reet
them? Discussion centered around recognizing that these pupils have
quite a number of real experiences due to travel and that these exper-
iences may serve as.focal points for instructional programs. Need to
recognize what a migrant pupil must undergoc in having a comparatively
shortened sghool year due to migrancy was stressed. Need for understand-
ing, both oﬂjecfive and subjective, stressed.

What to do &bout the assigning of grades to puplils working on different
tevels frrom that to which assigned? Pupils in sections that must pre-
sent work oh a lower [evel than the grade to which assigned calls for.
Assistant Teachers discussed policies and/or practices as deemed neces-
sary.

BEHAVIOR AND UNDERSTANDING

Classroom discipline problem due to students talking together and dis-
turbing others, the teacher, and diass progress. Roundtable discussion
of suggested techniques.

Explanation given but one student afways asks for instructions to ve
repeated especially for him. Each time this happens others start to

~groan. He revels in this. How to handle?

GeTTing'éTudenTs who are shy to respond and participate. Suggested
technique for handling: Allow and encourage children to speak in Spanish-
no shaming-bring them along. .

Tattle-tale students. Suggested solution: Unless someone is being
hurt or property is being damaged, teacher doesn't want to know. Also,
use this kind or student behavior to set a basis for feaching respon-
sible citizenship. Possibly require that such things that are to be
reported be written down. This cuts out Impulsive tattling.

Child spends unbalanced portion of time on study of one subject and
sti{l makes a failing grade. How to counsel the student?

How fto handle a student who refuses or says he sees no reason to stand
and/or say the Pledge to the Flag?




STUDENT BEHAVIOR, cont'd

Student with poor reputation (discip!ine, character) transferred from one
class to another (for sound educational reasonsl}, Other students have
him stereotyped as a bad boy. How to work with The boy and how to

work with his classmates?

. Seeing that a classroom of students recognize the authority of other
teachers and to respect the wishes and directions of other teachers.

. Students complain about having too much homework.
Discipline problems confronted and disposal of.
. What do you do with loud-mouthed giris who won't let you teach?

In teaching bilinguals, recognize that the children may have many
personal problems that may interfere with learning.

Discipline problems sent to main office is not a solution. Would like
a better method; however, no solution was voiced.

Tardiress is a problem because of distance to trave! between classes
and no beli system in some buildings.

« What to do with students that refuse to participate in classroom work
and adopt an "| won't do it" attitude. Apparently several invoived.
Question: To whem can one turn for help? Suggesfion made That prin-
cipal is logical person with whom one can work in this situation and
then.other personnel (counselor, etc.) can be brought in.

TEACHING TECHNIQUES

. Class as a whole is uninterested in the subject. (Motivational problem)
Discussion of suggested techniques fo +ry.

. Students ‘'seem to try but cannot seem to learn - too many failing gr-ades.

Should a teacher read out the six weeké'grade to students before the
entire class? Should grades be given out a few days before report cards
go out?

. How to individua..ze instruction for slower groups of students which
have several retainees in the class makeup?

Asked to take a class of 10-12 year olds and a class of 12-14 year olds.
But once on the job, the class make-up became |!-17 year olds. Provid-
ing materials and instruction for this kind of spread of age range,
abitity range, interest and effort range, achievement range is most
difficult. Discipline cases become aggravated. How To handie?




TEACHING TECHNIQUES, cont'd

Individual student has advanced aggravated problem. How much time should
a teacher devote to this child? Also, individual capable of doing much
better work and works ahead of others. How much time to devote to him
and how to arrange his learning experiences so that other students

also receive their due attention? '

Special education eligible student in regular classroom. Parents refuse
to give consent for student to be in special education class. What to
do with with the child in the regular classroom setting? ,

How can a teacher arrange time to check properly homework? What is
the limit to the amount of homework a teacher can be expected fo do?

Students requesting extra credit work two days before grades. Should
this be considered?

What do you do with the new ones who come into the class late--not
having been in school anywhere?

Can't understand how a teacher can make a detailed lesson plan a week
or a month in advance and follow it.

The treatment of students of different abilities in the same class:
students who have passed no English courses for several years and those
who have in the same classes; poor readers and good readers in the
same classes.

The relationship between differences in what and how much can be taught
the slow groups and the fast groups.

Concern expressed as how to waste as little time as possible in deter-
mining pupils actual level of capable work so that teaching could o=
directed toward the pupil "where he is". Use of test results, perman-
ent records, checking with other teachers, working with administrator
and supervisor, stressed by Assisting Teacher and Consultant.

What to do with secondary school students (particularly Junior High)
that are in grade levels that are beyond their abitity? Discussion
centered around teaching "where pupils are" and the recognition of
their needs in order for them to progress.

Slow students - gett’ng them to learn to read.

M1SCELLANEOUS

"How does teacher retirement work? Can | withdraw my money? When can
a teacher retire?

Governor's Committee Report. Proposed size of classes, factors
affecting, support its passing teacher raise.

Trouble encountered in obtaining parent's permission to place chil-
dren in special groups.
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, - SERVICE CENTER
111 NORTH TENTH STREET-EDINBURG, TEXAS 78539
512 DU3-5341" - POST OFFICE BOX 3.

14 April 1969

TO: Superintendents of New Teacher Orienfation Schools and
Applicants to the New Teacher Orientation Summer Institute

FROM: Jim Cherry, Assistant Director for Planning and Program
Development

SUBJECT: Opportunity to Offer Dependency Support to Participants
and Change of Schedule of Dates for Applizants

Recent notification irom the U. S. Office of Education in Washington pro-
vides that a change in the operational budget plan will permit payment of
dependency support in the amount of $15 each week for dependents. Because
of this operational change, it is necessary to notify prospective appli-
cants before receipt of applications is cut off. This necessitates a
change in the schedule ov deadline dates. The new date schedule is as

fol lows:
Activity , Dezdiine
Completed Application to Region One April 28, 1969

Notification to Applicants and Alternates May 7, 1969
Letters of Acceptance from Applicants
and Alternates bay 12, 1969

Each superintendent is asked io have building principals announce these
two changes in the project - dependency payments and deadline dates -
To all new teachers.

JCinw

Enclosures




EDUCATION
SERVICE CENTER
111 NORTH TENTH STREET-EDINBURG, TEXAS 78539
L= 512 DU3-5341 - POST OFFICE BOX 307

5 May 1969

This letter is to notify you that after careful consideration of your
application, the Committee for Application Review has selected you to
be an alternate for the New Teacher Orientation Summer institute. Our
regret is that funds available restrict us from including all the qual-
ified applicants in this unique summer training program.

By May 16, 1969, we will know if any selected participant will not be
able to attend the institute. Should a vacancy occur, the Committee

for Application Review will nominate new participants from the alternate
list after that date. These persons will be contacted immediately.

Sincerely yours,

Harold R, Dooley é;zﬂn~

Executive Director
cc: Mr. Craig Davidson

HRD : nw




EVALUATION

1. In what specific ways have these orientation programs helped you in the
classroom?

(a) Small Group Discussion:

(h) Summer Scholars:

(¢} Editina Handhook:

2. Vhat have been the most aratifyina aspects of teachina?

3. vhat are the sources of best helo for beainnina teachers?

4. take 3 important suggestions for a teacher who will beain next year.

@ 3. Surprises in teachina not covered in student teaching or discussions -

SRR T
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Pay on or
before

June 24

June 27

June 27

July 25

July 25

July 25

July 25

Pay to:

Expend:

EPDA C&D PROJECT'
NEW TEACHER ORIENTATION SUMMER INSTITUTE

Payment Schedule

20

PAN AMERICAN COLLEGE

Tuition for 30 students $1,407.00
% salary for Mrs. Virginia Davis 1,102.50
Make check to PAC. $2,509.50

Travel expense bills for Mrs. Davis and
Dr. Phyllis Phillips - when presented by PAC
Make check to PAC.

PARTICIPANTS
Stipend and dependency check made to each participant

Checks go to Mr. Davidcson for distribution to narticipants.
See list furnished by Mr. Davidson.

W.Craig Davidson

Salary, less usual deductions $900.00
Travel expense as presented through usual procedure

PAN AMERICAN COLLEGE

% salary for Mrs. Virginia Davis $1,102.50.
Travel expense bills for Mrs. Davis and

Dr. Phillips - when presented by PAC.

Make check to PAC on these items.

PARTICIPANTS

Stipend and dependency payments as on June 27

W. Craig Davidson $900.00

Salary, less usual deductions
$225 from this budget and $675 from the B-2 budget
Travel expense as nresented throuth usual procedure

COOPERATING TEACHERS

Make $100 check to each coonerating teacher.
See list from Mr. Davidson.
Give checks to Mr. Davidson for distribution.

CONSULTANTS

Expense and honoraria statements when presented

COMMUNICATION and FUBLICITY

As needed

REPRODUCTION and OFFICE COST

As needed




@m @m EDUCATION
SERVICE CENTER

101 SOUTH TENTH STREET, EDINBURG, TEXAS 78539
512/383-5611

September 25, 1969

NEW TEACHER ORIENTATION
1969-1970 Long Term

You have now taught most of September. In what ways have you
found your summer student teaching, the analysis of vour student
teaching, and the resources and ideas offered in the afternoon
seminars to be valuable and functional in your teaching?

1.
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The development of this Handbook for New Teachers
was supported by a grant from the U. S. Department
of Health, Education, and Welfare, Office of
Education.

Title VI of the Civil Rights Act of 1964 states that
"No person in the United States shall, on the ground
of race, color, or national origin, be excluded ~om
participation in, be denied the benefits of, or be
subjected to discrimination under any program of
activity receiving Federal financial assistance.'
Therefore, the Educational Personnel Development
program, like every program or activity receiving
financial assistance from the Department of Health,
Education, and Welfare, must be operated in compliance
witih this law.




NEW TEACHER ORIENTATION
PROJECT HISTORY

With the cooperation of school superintendents in six Rio Crande
Valley schools, Pan American College, and Region One Education Service
- Center, this unique pilot project was conceived and organized. It
proposed to improve orientation for beginning teachers concerning the
problems and potentialities of teaching poverty-stricken Mexican-
American pupils in the Rio Grande border schools.

During the first year, visiting consultants from Pan American
College and Dr. John W. McFarland of the University of Texas at El Paso
served as on site advisors and conferees to small discussion groups of
new teachers to help them gain a more complete understanding of the role
of the teacher in Valley schools.

A master schedule of meetings was developed for the project. Six
monthly meetings were held, one each in September, October, November,
February, March and April. The twenty-nine smzll groups ranged in size
from 8 to 18. Three hundred-fifty teachers were designated as new
beginning teachers or teachers new to the Valiey and participated in
some or all of the meetings. Each session was approximately one hour
long.

During June and July, 1969, twenty-nine of the 1968-69 New Teachers,
referred to as Summer Scholars, participated in a student teacher
training program. This was eight weeks in length. The participants
earned credit through Pan American College. To our knowledge, this is
the only college credit student teacher program offered under existing
Texas Education Agency teacher preparation regulations by a Texas state-
supported institution. Texas Education Agency subsequently asked Pan
American College to demonstrate the program at the annual conference on
Teacher Education, held in Dallas in October, 1969.

During the second year of operation, the project continued with
twventy-nine summer scholars, Dr. John W. McFarland evaluated taped
lessons of each teacher and held private conferences with each. Also,

Dr. McFarland and Jim Cherry, Region One Education Service Center Planning
and Program Development Director, worked with the twenty-nine scholars in
the development of this Handbook for New Teachers.

Tt is the sincere wish of all cooperating and contributing officials
and teachers, participants and organizations in this project that this
Handbook for New Teachers will help school teachers to make education
more effective for the youth in the Rin Grande Valley of Texas.

wsed A olenlep

/ Harold R. Dooley
Executive Director
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NEW TEACHER ORIENTATION PROJECT
SUMMER SCHOLARS

* Adelina Bazan, Mission I.S.D. * John Leal, PSJA I.S.D.
* Vida Burch, Edinburg C.I.S.D. * Eliezer Marroquin, Donna I.,S.D.
Arturo Cantu, McAllen I.S.D. * Marvin Morris, PSJA I.S.D.
* Rosclinda Champion, PSJA I.S.D. * Myrtle Norstrum, Brownsville I.S.D.
* Jo Ann Doffing, PSJA I.S.D. * Janet Olson, Donna I.S.D.
* Paul Earls, PSJA I.S.D. * Barbara Peek, Los Fresnos I.S.D.
* F. James Foley, Weslaco I.S.D. * Maria Celiz Pena, Rio Grande City I.S.D.
* Rosalinda Franco, PSJA I.S.D. Maria Christina Perez, Edcouch-Elsa I.S.D.
* QOscar Garcia, Donna I.S.D. * Noe Perez, Edinburg C.I.S.D.
Reymundo Gonzales, Edinburg C.I.S.D. * Helen Price, PSJA I.S.D.
* Horace Guerra, McAllen I.S.D. Medardo Salinas, Harlingen I.S.D.
* Arturo Hernandez, PSJA I.S.D. Harold Shepnard, Weslaco I.S.D.
* Lavern Huber, Mission I.S.D. Melvin Terrell Taylor
* Ruth Johnson, La Feria 1.S.D. *# Virginia Valent, Brownsville I.S.D.

Jonas Ybarra, Donna I.S.D.

*# Tditorial board for contribution of handbook content.

NEW TEACHER ORIENTATION
HANDBOOK ADVISORY COMMITTEE

Donna - Mrs. Kitty J. Brough, Principal
Donna Migrant School

Edinburg - Mrs. Enedina Guerra
Reading Coordinator

McAllen - Mr. Augusto Guerra, Principal
Central Elementary School
Mission - Mr. J. C. Hinton, Supervisor
Guidance and Curriculum
P.S.J.A. - Mrs. Katie Beane, Director
Elementary Instruction
Weslaco = Mrs. Mary Carrizales, Director

Bilingual Program

CHIEF SCRIPT AND LAYOUT SPECIALIST
Mrs. Cathy Longoria

SCRIPT TECHNICIAN
Mrs. Pam Hall




AGRARIANS OF THE MIND

To you who open student minds
To awareness of surrounding life:
Saludo.

To you who teach girls and boys
To express emotional joys:
Saludo!

To you who serve human kind,
Imparting knowledge, stretching minds:
Saludo.

To you who loose dreams to fly,
Teaching skills, creating whys:
Saludo:

Agrarians of the mind,
Cultivators of thought seeds,
Harvesters of soul expression:
Saludo:

Acorns of wisdom grow in you classrooms.
Sturdy man-oaks sentinel your dreams.

Jim Cherry
1970
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CHARACTERISTICS OF BORDER PUPILS

I am Juan. 1 do
not speak English
well. There 45
mich 1 do not
understand. Will
ifou show me the
way?

BILINGUAL AND HAS
CLOSE FAMILY BONDS

COURTEOUS AND AFFECTIONATE
PRIDE AND CODE OF HONOR

RESPECTS PARENTS -
WILL RESPECT You

LAUGHS, SMILES, HAS
A HAPPY OUTLOOK

RESPECTS AUTHORITY
EXTENSTIVE TRAVEL BACKGROUND

LIKES TO SHARE IDEAS, SUPPLIES,
EXPERTENCES, EQUIPMENT,
PERSONAL BELONGINGS

REALLY WANTS TO LEARN - HIS
PARENTS WANT THIS FOR HIM

HAS EXPERIENCED HARD
LABOR FOR LONG HOURS

HIS POVERTY CREATES
INSECURITY

HIS PARENTS' POVERTY AND
SUSPTICION INTERFERES WITH
AFTER-SCHOOL ACTIVITIES

MIGHT APPEAR APATHETIC, LISTLESS-
MAY SHOW DISINTEREST IN
Literatune Aclence
geoghaphy reading

NOT LIKELY TO BE SPOILED
OR PAMPERED

LACKS HOME STUDY FACILITIES

-1-

OFFER CONSTRUCTIVE HELP AND GUIDANCE
IN A COURTEQUS WAY

CULTTIVATE A SUCCESS CYCLE. PRAISE PUPIL
ACHTEVEMENT

ESTABLISH REALISTIC, SHORT RANGE GOALS
BE ALERT TO PHYSICAL NEEDS

Quietly REFER QUESTIONABLE HEALTH
PROBLEMS TO THE SCHOOL NURSE

HELP MEXICAN-AMERICAN PUPILS AND ANGLO-
AMERTCAN PUPILS ACCEPT AND RESPECT
EACH OTHER

RESPECT FAMILY TRADITIONS

TREAT EACH PUPIL AS AN INDIVIDUAL -
EACH IS ONE IN HIS OWN RIGHT

EMPHASIZE POTENTIALITIES INSTEAD OF
PROBLEMS

AS YOU HELP THEM, UNDERSTAND THAT SUPER-
STITION IS IN THEIR CULTURE. CONSIDER
THE EFFECT OF THE SUPERSTITION.

REMEMBER THAT SPANISH LANGUAGE PHONETICS
ARE DIFFERENT FROM ENGLISH LANGUAGE
PHONETICS

RE-ORTENT PUPIL RETURNING FROM
ABSENCES. HELP HIM STUDY AND UNDER-
STAND WORK HE HAS MISSED.

WORK WITH-

0;, oﬁb QP ¢§P
03} \é’)” 0’/\ “° 5 ’9*
\q» 1 %"“
%"“ Q},Ov
TO IMPROVE LEARNING.



BUILD A + B R i DGE OF

DIVERSE CUSTOMS, HABITS
and VALUE SYSTEMS

ACCEPT EACH PUPIL
AS HE 18,

Love forn America
Respect gor Mexico
Pride in School

Help each pupil
develop self~esteem.

LISTEN %o

Greet them, {nquire
about thein 6aMU.
about weekend, how
well they slept,

i how they feel, or
o ask them fo tell
Ry, about thein pets.

Seek ways to help your
pupils undens tand
school policies and
adfust Zo school Life.

yowr pupils .

UNDERSTANDING

Manifest an INTEREST
Ain thein LEARNING,
Ain thein TDEAS,

Ain thein PROBLEMS.

Get students to THINK
ABOUT what they anre

studying and to APPLY
Lt outside of schook.

Accept whatever

homework a situdent

45 able tc complete

under adverse conditions
and encourage Lmprovement
on succeeding assignments



SPECIAL CHALLENGES IN TEACHING BORDER PUPILS

Opening up opportunities and potentialities is a great privilege
and joy. As a new teacher in the Rio Grande Valley, you have a clear
opportunity -
to make formerly apathetic
pupils aware o4 vast new
potentialities

to make povenrty, harndship-
blighted boys and girks
aware of understanding,
cane, and Love

to awaken Linternest 4in
Learnning where thene

Lo support and encourage
fornmerly was Little

newly awakened creative

enthusiasm

Q@
A 3>
X 2
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Because of cultural differences,
hardships of poverty, and previous
experiences with prejudice, many

of these pupils consider teachers

as adversaries, barriers, punishers,
people to avoid or circumvent. As
a newcomer, you can begin on a nat-
ural basis of acceptance and trust.
Acceptance, UNDERSTANDING, and

trust can provide the basis for
good human relations and effective
learning and development. LET THEM
KNOW BY YOUR MANNER and ACTIONS THAT
YOU ACCEPT THEM, BELIEVE IN THEIR
NATURAL WORTH and MERIT, and EXPECT
THINKING, LEARNING, PROGRESS, COUR-
TESY, and ACHIEVEMENT. Acceptance
can facilitate organization, plan-
ning, and efficiency.

to Listen to pupils
who need Listenens

talents

to cLarify communications
and understanding

fo stimulate effective
pupil achievement

"guidanceé and supervision.

<

A

\,
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In Valley schools you will find a
wide range and diversity of talents,
problems, potentialities, interests,
and capabilities. One challenge is
to INDIVIDUALIZE and DIVERSIFY learn-
ing activities and opportunities so
that each and every pupil can learn
and develop towards his optimum
capacities. Some of your pupils are
capable of reading widely and inde-

pendently. Others need detailed
tutoring. Some can do creative re-
search. Others need constant

They are
at varying stages of RESPONSIBILITY,
CONCENTRATION, ABILITY to persevere
and to finish a lesson. Your chal-
lenge is to help each pupil to
achieve satisfactory progress.



TRREGULAR ATTENDANCE

LATE REGISTRATIONS

FREQUENT ABSENCES TARDINESS

CHALLENGES

Can you help then
develop bettex HABITS
of punctuality and
perseverance?

Lack 04 intellectual
disoussion in the home

Language difgiculties

How to gacilitate

Can you help neading

them WANT to
attend more
regularly?

Pupil's Lack of

congidence
How can you

help pupils attend
more consistently?

Can you establish
contact with
absentees? Perhaps
through a brother,
sister or classmate?

Their AWARENESS of
your concern and
interest will be a
positive force
towards returning
and interest.

CHALLENGES

Hew do you help the
ML ghant students pupil returning from
absences to re-orient
and to understand the

Communicationd work ha has missed?

Some teachers use
Wednesday as ''Catch-
Up-Day", with
emphasis on under—
standing and review.

Large clarses




PLANNING AND ORGANIZING LEARNING EXPERIENCES

TEACHING AND LEARNING

COHERENT

Records and tapes
Textbooks
Library Material

IDEA
@/
S
ADVANCE PLANNING gy &
CLEAR ORGANIZING 6% LEARNING &
SCHEDULING 2, gf
QUTLINING
Learning occurs when the student
confronts an idea with the help
of the teacher.
LEARN KINDS OF CLASSES & PUPILS YOU WILL TEACH
(You) ! ///fHINK ABOUT YOUR PURPOSE - LEARNING OBJECTIVES
I *\\\QATHER YOUR RESOURCES AND INFORMATION
REGION ONE EDUCATION PAN AMERICAN &
AT SCHOOL SERVICE CENTER OTHER COLLEGES
Films Audio-Visual Aids Bocks
Slides Resource Kits Materials
Maps Library Material Consultants
Charts Curriculum Guides Reference Materials
Posters Teaching Devices Resources
Transparencies Supplies
Teaching machines Consultants

Examine curriculum guides and builetins from your school and from

other school districts.

course in mind.

Get a tentative plan or outline for the

KNOW about what you will ask PUPILS to learn.



E ORGANIZING THE CLASSROOM l

Organize your classroom in a manner that is most conducive for your
pupils to learn. Arrange the room to fit the learning activities
rather than making the instructional program fit the room. Impro-
vise where necessary. Establish centers for learning, such as
suggested here, in secondary as well as in elementary levels.

READING

CORNER

LIBRARY
PLANNING
&
INSTRUCTIONAL
CENTER
MATERIALS

TOXMPMWVniMAD




Planning the Lesson

PR
WHY PLAN ? PRz,
Purposes are emphasized, and activities oW

-y are more Likely fo be nelated to pupil o Lo
22 %, and teacher purposes o

O 'Zo Q{C{. ho

Ptie, Ces, of W pach
'(.Q’e%
prionlBies

Accuracy is enhanced

Flexibility to involve pupids -

But advance planning enhances PREPARAT 10N
PREPARATION quality of teaching
: Students appreciate efficiency
Evaluation {5 clearer and ¢ ity
PREPARATION
P[,W
Ney;
ATTE/\/T%;/ “ays 1, e,
°Ivr, ey, e
UA[ PUP][ 104e ngo/'e
S e = QO
Plan by units and g Uy, .
Se forn each Lesson ey,
d,zc Qfeq,
“%,. 1o
27,0 %%
Pes,
o,
& REINFORCE Lessons gour PREPARATION

pupils have Learned
-7~




HOW TO PLAN!

ONG
— 00 NOT ecrure T00 ¢

- TTON WITH PUPIL
FOLLOW EXPLANA
VARIETVOQN%ACE ——- ACTTIVITY OR DISCUSSION
CHANGE
— DIvipe

/) — PER1gpg MO SUB-

Pupils can dramatize, demonsirate, ifLustrate, debate, discuss, conduct
Laboratony experiments. They can measure, obsenve, Listen, neport.

FIND AND USE NEW APPROACHES TO LEARNING!

Wonk with othen teachens who can help you develop Lisis of community
nesouwnces, dinectosiet of people who can talk to pupils, demonstrate
matenials on processes, on answer questions. Have resowrces available
50 that teaching can be, flexible.

PLAN field trips on use of consultants to enliven your instruction.
Use the Region One Education Service Center Resource Handbook.

INDIVIDUAL ATTENTION TO INDIVIDUAL PUPILS.

Plan ways fon the pupils to work autonomously...

A0fving problems ALLus trating
.heading -diaghamming
using reference materials outhining

while you confer with one pupil on a group of pupils.

Use experience and knowledge pupils have gained from wide travels and
background in two nations, sometimes in many states.

. cqj) ippe pp("f/ff
ot Be Willing to Change Pf&g Op
on Your Plans AWp~Chiry, AL,
LM i00h R, 4@’]_5}%q
s O ey 215 20
W ‘PM)M PLay # * Qe 4/'41’&
WO Lo Pupy % CLaee TIMIy RK e
{\nom ty {f P, ASS G \S:
Hangytegs
Use Community and g T,

Library
Colkege Get ideas from

othen teachens

_ ot
, - ‘ deb
LLOMD, s GuACT and
Lt quqﬁd prode” cmc““dm; ket
Uou)\b o Wbo’ bdtoog’bd\’(\ou

ouit (38
-8- U(\nom oth
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TOWARDS BETTER MOTIVATION AND INTEREST i

j
/%
Qk»
Where possible, let pupils help . é%%
° i tivities. 4
eV 210 to plan classroom learning ac o
L SRS oSt " o
MR ss,
/2
Refeor
% up
Qe edyo 99%an, o o ¥
Onap, AN

Raise thought-
provoking QUESTIONS, Relate lessons to

PUPIL INTERESTS.

wp>
Wate i‘?a“' Co”Wen
Be & 5on © the i, " ang
atte“t ery e Zf 60/1‘22/94@(/5 e
Show a clear, friendly interest in each pupil.
Star
brigh, ch N ’“ag(\\z
[ 3 S . P B
1 gy, in Ny ID;OH Wi o AW ueg,’t‘
tereg, . A pr a “’(X\ A¢ @
Stin, " Sseps oot o e
g Inanner eq N\S\"e‘(‘
. V\. D
b Recqg,, PUPig
u,(}ﬂ}:LQ’ &ny tig WOrk ’
vad’*"i'd for g VERy
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Teach them WHY they study this
subject, these lessens and topics--
WHY it is important %o read, to
understand geography, math, science...

Dramatic Skits and Pantomimes add zest.

Demonstrate practical applications.

Use
Puppets.

Guide your pupils to make or
draw oy illustrate or Qramat1ze
whatever you are studying.

Involve pupils in presenting
ideas, answering questions,
solving problems.

Share new learnings with others.

ERIC

IToxt Provided by ERI

Music and Art
stimulate interest.

Change of Pace - Use a Variety of
learning activities. Watch
their attention span. Change
to a new type of activity when
interest 1lags.

Give pupils choices among
alternatives.

Use New Materials--
Audio-Visual Aids,
Educational Telecasts,
Demonstrations,
Laboratory Experiments.

Encourage individual and
smail group projects.

-10-
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THE DAILY LESSON PLAN

(A Suggested Outline)

Check on whether your school system or your principal will expect a
certain form for lesson plans. If so, follow that plan. If not, you
have leeway to develop or to vary your form or pian. A definite
written plan of some kind is necessary. Use the plan to make your
teaching better organized and more effective. Here are some elements
to include in 2 daily lesson plan:

TOFICS TO BE STUDIED and relations lL“JllL”l_. —
to other learning experiences. Try

to connect TODAY'S LESSON with pupils’
past experiences and achievements and
with future learning opportunities.
Analysis of today's pupil needs should
provide the basis for tomorrow's lesson.
Think of a novel way to introduce a
lesson, such as play a game, show a
picture, or use audio-visual aids.

TEACHER PURPOSES - What are you
trying to achieve in this lesson?
WHY this lesson? Whz: values do
you seek for pupils?

PUPIL PURPOSES - They might
not, at first, share your
purposes or even be aware of
them. If they have other pur-
poses in mind, you had better
be aware of them. As you get

to know your pupils better, you
can imagine and project what
their purposes probably will be.

CONCEPTS and SKILLS TO BE DEVELOPED
Think of this lesson in relation to

the entire year's work, to the STRUCTURE
of knowledge in this field. What impor-
tant ideas do you want them to develop?
What understandings must they clarify?
What must pupils be able to do?

MATERIALS, EQUIPMENT, and SUPPLIES

NEEDED - for this lesson. Are they

available? Can your principal help
you?

-11-



TEACHER'S ACTIVITIES - How
will you help individual
pupils? What will YOU do
during the period?

ACTIVE LEARNERS? Plan for
them to draw, demonstrate,
solve problems, answer
questions, ask questions,
discuss, give reasons, act -
out situations, read, report, [
do research, work together. §
Actually, teacher and pupil
activities might merge into
one sequence.

PUPIL LEARNING ACTIVITIES - - ‘l/
How can you get them to be t_—’—_J
“ :

QUESTIONS YOU WILL ASK and QUESTIONS
PUPILS WILL LIKELY ASK - Design
questions which will stimulate your
pupils to become thoughtfully
engaged in the lesson. Anticipate
concepts, skills, and problem-
solving procedures students may have
difficulty grasping. Plan carefully
worded questions which help students
think through and work out solutions

for themselves. —

EVALUATION - Some form of pupil participation
in summarizing or appraising what they have
accomplished. Practical aprlications of the
lesson. Basic for next learning activities.

ASSIGNMENT - or looking forward
to the next lesson.

-12-



THE TEACHER'S VOICE

Speak in pleasant

well-modulated,

clear tones most

04 the time.

AVOTD TMPATIENCE!

Vary your voice.

Raise it gon
emphasis. Use a
stage whispen
grom Ltime fo
tme (unique
emphasis ).

Speak in a
quiet,
pleasant,
calm vodice.

Speak sLowly
and clearly.

Enunciate all
Letterns of the

words distinetly.

AVOTID A LENGTHY
TEACHER LECTURE!

Don't wse your
voice excessively.

Don't shout!
Develop rcsonance
in your veice.

-13-

Boys and ginks
Like variety
and happiness.

AVOTD HARSH CRITICISM
OF STUDENTS.

Relax and work
Zowands a com-
gontable, happy
atmosphere in
your classroom.

Make certain that
your pupils under-
stand your words
and exactly what
you mean.

Use simple, clear,
familiarn terms.



Use an evaluation
scale Like Flandens
and Amidon's
Interaction Analysis
fo defermine who's
doing the falking
and what kinds o4
talking (dinective,
non-dirnective
stimulating, Aup-
portive) are being
used.

Insist that pupils
Listen carefully
to hean and unden-
stand what pupils
have said.

Avoid nepeating
Ammediately what
each pupil says.

Help pupils Learn

to pay attention the
finst time you speak.
This helps Lo remove
pupil dependency upon
hepeated questions
and answens .

O

Thy yowr voice on
a Zape recorder.
Your prineipal on
education service
center can guide
you in this.

Listen forn pupil
participation and
fon pupil reactions
to the Lesson and
for yowe Lmpact on

yowr pupids .

Let your pupils talk.

Recond a Lesson;
then play it back
Ain private on in
conference with a
trusted advison.

Support and positively

rednforce ideas your
pupils contribute.

Let there be some
periods of silence
when students can
meditate about what
they have been
stuaying, organize
thein thoughts, and
answer questions.

-14-

Seek to arrange
gon a uvideo Zape
50 that you can
see as well as
hearn the Lesson.

Be prepanred by
continuous study
0f the ideas
develeped in
yowr class.

Plan for ornak
Anteraction in
the classroom,
but be f§lexible
as students in-
troduce new,
unexpected ideas
and questions.



EVALUATION

The real reasons for evaluation include:

Diagnosis of pupil Self-appraisal Communications and
achievement as a of teacher's work. agreement among pupil,
basis for planning parents and teacher
better teaching and concerning pupil
learning. progress.

Positive recognition of
achiavement and commen-
dations can improve
pupil motivation.

Be available to answer
pupil questions and to
clarify concepts.

Whenever a new concept
or skill is introduced,
arrange for pupils to
make immediate appli-
cations to demonstrate
their understanding.

Immediate evaluation
and correction and
clarification can
reinforce pupil
understanding.

Insure that pupil
evaluations help
each child build
a success life
cycle rather than
one of failure.

Have frequent conferences

with individual pupils

about their learning.
Keep a file of the
student's papers to
demonstrate pupil

Be flexible, yet consistent progress.

Q and fair in your interpretation.

-15-
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DISCIPLINE AND PUPIL BEHAVIOR

HELP THEM LEARN
HOW TO KEEP
THEIR ACTIVITIES
FROM INTERFERING
WITH OTHERS.

HAVE ALL MATERIALS START
AND EQUIPMENT READY. LESSONS
ORGANIZATION PROMPTLY.
ENCOURAGES GOOD -
BEHAVIOR. \\\\ [ ///
?—f—, v 7 T A S S S ﬁa

\ i ¥ !
INSIST ON .- | ()/
THEIR Dho |
CONCENTRATING .
ON A DEFINITE, —_ ,-f""”’ l —
CONSTRUCTIVE, ' J
LEARNING ACTIVITY \ (;l”,,lljg
WHEN EACH LEARNING 1£*
PERIOD STARTS. r

HELP THEM
UNDERSTAND
THE PURPOSES
OF SCHOOL.

PLAN AND WORK

/
/

INSIST ON THEIR
BEING COURTEOUS
AND CONSIDERATE.

L*————"’T_ﬂ—fﬂA ,

—

HELP
THEM TO
SUCCEED.

ENCOURAGE PUPILS
TO DEVELOP SELF-
CONTROL, SELF-
RELIANCE, SELF-
DISCIPLINE.

CLARIFY WHEN AND
UNDER WHAT CIRCUM-
STANCES TALKING OR
MOVING ABOUT THE
ROOM IS ACCEPTABLE.

HELP THEM
GRADUALLY

TO ACCEPT
RESPONSIBILITY
FOR THEIR

OWN BEHAVIOR.

S

HELP THEM
UNDERSTAND
WHY THEY
ARE STUDY-
ING WHAT
THEY™ STUDY.

LET THEM -KNOW THAT

TOWARDS AN YOU STAND FOR LEARNING,
EFFICIENT, STUDY, THOUGHTFULNESS,
BUSINESS-LIKE, ORDER, EFFICIENCY,
COURTEOUS , EXPLAIN WHY QUIET ORGANIZATION, COURTESY,
OPTIMISTIC IS AT TIMES NECESSARY AND AN EFFECTIVE
CLASSROOM. IN THE CLASSROOM. LEARNING ATMOSPHERE.

ERIC -17-




CONSTANTLY, BRIEFLY,
COURTEQUSLY ENCOURAGE
PUPILS TO BE ON TIME,
TO BE PREPARED, TO
HAVE NECESSARY EQUIP-
MENT AND SUPPLIES.

DELEGATE RESPONSIBILITIES
TO PUPILS ANB THEN SEE
THAT THEY FULFILL THEM.

INVOLVE PUPILS IN
SETTING CLASSROOM
BEHAYIOR STANDARDS.

EMPHASIZE
RESPECT FOR
PUBLIC PROPERTY
AND FOR THE
PROPERTY OF
OTHERS.

MAINTAIN
EYE-TO-EYE
CONTACT
DURING THE
LESSON.

LISTEN TO AND
OBSERVE PUPILS
CAREFULLY.

BE ALERT TO
COMMEND GOOD
BEHAVIOR.

USE OTHER DETERRENTS
BEFORE CONSIDERING USE
OF CORPORAL PUNISHMENT,
WHICH SHOULD BE USED
ONLY AS A LAST RESORT.

O

BE CONSISTENT - TREAT
EVERY PUPIL FAIRLY
ACCORDING TO HIS IN-
DIVIDUAL SITUATION.

AVOID THREATS
YOU CANNOT OR
WILL NOT ENFORCE.

ABOVE ALL, AVOID
SARCASM OR RIDI-
CULE EVEN IN JEST.

KNOW SCHOOL POLICIES.
IF PUNISHMENT BECOMES
NECESSARY, FOLLOW

SCHOOL POLICY PRECISELY

AND KEEP YOUR PRINCIPAL

INFORMED.

-18-

IF THE CLASS

BECOMES DISORDERLY,
CHANGE TO ACTIVITIES
MORE CONDUCIVE- TO
ORDER KND QUIET.

BE PATIENT. LAUGH AND
SMILE WITH YOUR PUPILS.

DISCUSS BEHAVIOR
FRANKLY AND OPENLY
WITH PUPILS.

~

AFTER SETTLING THE
DIFFICULTY, FORGET IT.
DON’T HOLD A GRUDGE:

———

KEEP AN ACCURATE
RECORD OF DISCI-
PLINARY PROBLEMS
REFERRED TO THE
PRINCIPAL.

IF YOU MUST
REFEREE DISPUTES,
LISTEN FAIRLY TO
ALL SIDES.

EMPHASIZE SAFETY
OF ALL CONCERNED.

FOR CORPORAL
PUNISHMENT, SEPARATE
PUPIL FROM CLASSMATES,
BUT HAVE THE PRINCIPAL
OR HIS REPRESENTATIVE
AS A WITNESS.



COMMUNICATIONS WITH PUPILS

Make yowwself available and
accessible to each pupil £n
your class, BEFORE and AFTER
Acnool.

To be effective, COMMUNICATE
elealy with individual pupll.

_ 1 Let them know clearly that you

; y want to HELP them, ANSWER thein

A questions, HELP SOLVE Thein
problems, LISTEN Zo Zhem.

ASK many questions, carefully
planned 30 that particular
pupils can answer the questions.

’ Be PATIENT and WILLING %o
ENCOURAGE PUPIL WAIT §on sLow pupils to ANSWER.
PARTICIPATION

IN CLASS

ACTIVITTES.

COMMEND AND PRAISE THE PUPIL FOR
MAKING A GOOD CONTRIBUTION.

IF POSSIBLE, FIND SOMETHING GOOD
AND POSITIVE ABOUT EACH ANSWER.

Show INTEREST in SPANISH as a beautiful,
expressdive Language. Frequently show
your internest in MEXICAN culture. Ask
students about gamily customs, traditions,
Mexican dances, songs, holidays, clothes,
and art.

-19-




Avoid condemning a wrong answen, mistakes, Lack of
homework, Lack of participation. Help pupils
positively to improve, make clear thein need %o
Amprove, but manifest optimism about improvement.
Help your pupils set nealistic goals for study and
achievement.

1§ possible, converse with pupifs part of
the time in Spanish. Show them thatl you
nespect Spanish as a beautiful Language
nepresenting a respected culture.

Find time frequently to be available
fon individual conferences. Encourage
pupils to come to you with problLems
and questions.

The fteacher's goal should
be to get pupils to accept
nesponsibility fon theirn
own behaviorn and for thein
own Learning.

Open the doon to highen
aspinations. Discuss with
them the possibility for
highen education.

Arnange for pupils to converse with each
othen. They need practice in the use of
English, especially those who are Learning
English as a second Language.

LISTEN with intenest to voluntary pupil
discussions. Ask a bashful pupil to /epeat
what he has said s0 that a classmate wifl
undens tand.

Frequently send a Letter or note home with
yowr pupil commending his progiess.

-20-
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COMMUNICATIONS WITH TACTFUL WORDS

We'll all agree that there are several ways of saying things, and
certainly we, as teachers, should be skilled in tactful, positive
phraseology. Before your next parent conference, you might like
to glance at this list of descriptive phrases and choose a few
which have a more desirable connotation.

Negative Expressions More Positive Expressions

Must Should

Lazy Can do more when he tries
Trouble maker Disturbs class

Uncooperative Should learn to work with others
Cheats Depends on others to do his work
Stupid Can do better work with help
Never does the right thing Can learn to do the right thing
Below average Working at his own level

Truant . Absent without permission
Impertinent Discourteous

Steal Without permission

Unclean Poor habits

Dumbell Capable of doing better

Help Cooperation

Poor Handicapped

Calamity Lost opportunity

Disinterested Complacent, not challenged
Expense Investment

Contribute to Invest in

Stubborn Insists on having his own way
Insolent Outspoken

Liar Tendency to stretch the truth
Wastes time Could make better use of time
Sloppy Could do neater work

Incurred failure Failed to meet requirements
Mean Difficulty in getting along with others
Time and again Usually

Dubious Uncertain

Poor grade of work Below his usual standard

Clumsy Not physically well-coordinated
Profane Uses unbecoming language
Selfish Seldom shares with others

Rude Inconsiderate of others

Bashful Reserved

Show-off Tries to get attention

Will fail him Has a chance of passing, if...

g T v : i atnibow v ol 5 S AT




COMMUNTICATIONS WITH OTHER TEACHERS

4 SEEK COUNSEL!
LISTEN TO OTHER TEACHERS!
AVOTD NEGATIVE THINKERS!

GO WHERE OTHER TEACHERS ARE!

ASK ABOUT PUPIL REACTIONS
IN OTHER CLASSES!

ASK FELLOW TEACHER WHAT HE WOULD
DO UNDER CERTAIN CIRCUMSTANCES!

ASK HOW TO WORK WITH CERTAIN PUPILS WHO
HAVE SPECIAL PROBLEMS OR POTENTIALITIES!

ASK WHERE RESOURCES AND
EQUIPMENT CAN BE FOUND!

ASK TO BORROW MATERIALS THAT WORK SUCCESS-
FULLY - CARE FOR THEM AND RETURN PROMPTLY!

SHARE YOUR OWN IDEAS AND MATERIALS!

ASK ABOUT SCHOO! POLICIES,
SCHEDULES, DEADLINES!

FIND OUT ABOUT TEACHER ORGANIZATIONS-

JOIN AND BE ACTIVE!!

Texas State Teachetws Association
.Texas CRassnoom Teachens Assoclation
.Local Teachens Association
. National Education Association
. Assocdation for Childnood-
Education Intewmational

ALL teachens have mutual intenesits, concenns, and
problems and potentiakities. ALL of us are seeking the
development of understanding and interest.

Get infonmed about standards of dress,
personal appearance, behaviorn, and
customs and habits at the school.

When you become acquainted with your
pupils, talk with teachers who have
taught your pupils in previous yeans
and study thein cumulative necords.

Be humbfe and modest in approaching
experienced teachens forn help and
advice. Show happy appreciation.

Seehk expenienced teacher as a "buddy",
guide, on nesource consultant.

Meet othen teachens, new to the Valley,
school, on school district.

Look for colleagues in community-
visdit by phone.
Look for the positive, optimisitic

evaluation. Don't judge a student on
the basis of other membens of his family.

Friends

Colleagues




COMMUNICATIONS WITH PRINCIPALS

YOUR PRINCIPAL IS YOUR FRIEND, GUIDE, SUPPORTER, AUTHORITY.

Your Tine The principal interprets
of responsibility the school policy. If
is to or policies are not clear,

ask him. Compliment him
or thank him for a good
policy.

through your
principal.

k k k k *k k k % * k k k k k *x k % %

* FOLLOW * * EXPRESS *

* * * *
CUSTOMS € ED YOUR

* * Your principal is a busy man, but his * *

« AND " §imt prionity and primary nesponsibility . WILLINGNESS *

15 to help teachens do a good job. To get

+ TRADITIONS = his help, it is wonth waiting fon him. * TO HELP WITH  *

. . BE PATTENT! VYou might need fo make an * %
OF appointment, but persevere o Let him SPECIAL

* * know you need and want hefp. * *

. YOUR . + DUTIES AND *

*
* SCHOOL. * * COMMITTEE WORK.
* k ok ok ok ok ok %k Most bonder prineipals are concerned * ok ok ok ok ok ok ok ok %

about beginning teachers. They want you
to netuww next yeanr. They want you Lo
experience gratification in your work.

Yowr school has a program fon orientation
0§ new teachers. Ask youwr principal how
you can getl negular help from this program.

READ AND FOLLOW BULLETINS. Keep your principal
Anformed about
significant activities
in your classnoom. He

rauuc-rm Bomﬁ wants Lo know about
Atu{ient achievement oxn
problems . Invite him

to youwr classrnoom fo
observe teaching and
Leanning.

CLEAR OUTSIDE ACTIVITIES
WITH HIM (field trips,
competitions, guests).
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COMMUNICATIONS WITH PARENTS

SOME ARE EMBARRASSED BY

LACKING CLOTHES LIKE YOURS.

The teacher should take the
initiative for communications
with parents. Invite them at
THEIR convenience.

Visit their homes. Learn to
speak Spanish or take an
interpreter with you for a
conference. Ask your pupils
to show their work or their
projects or their textbooks
to parents and get their
“mmottons.

Parents are concerned and ambitious
about the education of their sons
or daughters. The parent-son,
parent-daughter relationship is

permanent.

Some parents do not come
to school because they
work Long houns at jobs
grom which they cannot
be excused.

Some parents are not comfortable

SOME ARE RELUCTANT BECAUSE at school. They love education
THEY ARE UNCERTAIN IN but hate school. Some of them

SPEAKING ENGLISH. quit school early, failed in

school or have unpleasant
memories of school.

Their Rack of initiative in
communications on their
brusqueness does not
necessanily indicate apathy
on Lack of Ainterest.

GOOD TEACHERS DON'T GET ANNOYED
EASILY. THEY HAVE PLENTY OF
PROVOCATION, BUT THEY KEEP THINGS
UNDER CONTROL. THE OLD SAYING,

"A MAN IS AS BIG AS THE THINGS
THAT ANNOY HIM,' SURELY HOLDS
TRUE FOR SCHOOL TEACHERS.
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PUPIL - PARENT - TEACHER CONFERENCE

o/ INVOLVE ONE PUPIL ONLY IN CONFERENCE; VISIT THE HOME BEFORE
ARRANGE FOR SOME TIME WITH PARENTS THE PUPIL HAS TROUBLE.
WITHOUT THE PUPIL. SOME CONFERENCES ACCENT THE POSITIVE.
SHOULD BE SOLELY BETWEEN TEACHER AND
PARENTS, WITHOUT THE PRESENCE OF THE ARRANGE CONFERENCE
PUPIL. AT A TIME AND PLACE
ACCEPTABLE TO PARENTS.
_— PLAN FOR EACH CONFEREWCE.
IF YOU MAKE SUGGESTIONS, INVITE BOTH
INCLUDE SPECIFIC HELP AS PARENTS 70
TO HOW THE PARENTS CAN BE PRESENT.

HELP THEIR CHILD.

LISTEN TO THE PARENTS!®
FOR THEREIN MAY BE THE

CALL ON A SPECIALIST KEYS YOU ARE SEARCHING
FOR SPECIALIZED COUNSEL. FOR.
DO NOT TRY TO TAKE THE

SHOW RESPECT AND PLACE OF A PSYCHOLOGIST

APPRECIATION FOR OR A PSYCHIATRIST.

PUPIL'S BACKGROUND
AND HERITAGE.

BE FRIENDLY!

SHOW RESPECT
FOR PARENTS'
IDEAS.

THE PURPOSE OF SUCH CONFERENCES IS TO
ENCOURAGE THE PUPIL TO IMPROVE. YOU
CAN OPEN PARENTS' EYES TO THE PUPIL'S
POTENTIALITIES AS WELL AS HIS PROBLEMS.

HAVE SOME DEFINITE MATERIALS TC DISCUSS
SUCH AS, STUDENT PROJECTS, REPORTS, TEST

PAPERS, PLANS FOR THE SEMESTER, STUDENT
EXPECTATIONS. SHOW YOUR GPEN

ACCEPTANCE AND
GENUINE INTEREST

RESPECT THE CONFIDENCE IN THEIR SON OR

OF THE CONFERENCE. DO DAUGHTER==~~-~

NOT RELATE TO OTHERS YOUR PUPIL.

WHAT YOU LEARN IN THE

CONFERENCE. BE A NON-

GOSSIPER. TACTFULLY BUT FIRMLY TERMINATE ANY
CONFERENCE IN WHICH THE PARENT BECOMES
TRRATIONAL OR UNREASONABLE. STATE THAT

SRDATEENE?325$ENSEE, ANOTHER CONFERENCE WILL BE SET BY THE

YOU BOTH BELIEVE IN PRINCIPAL AT A LATER DATE AND REPORT

THE CHILD. THE OCCASION TO THE PRINCIPAL AS SOON

AS POSSIBLE.
26~




THAT IMPORTANT FIRST DAY OF SCHOOL

SECK ANSWERS TO
B VOUR LAST MINUTE
B OQUESTIONS.

GET A GOOD NIGHT'S SLEEP
THE NIGHT BEFORE.

ARRIVE AT SCHOOL EARLY.
GET YOUR MATERIALS,
SUPPLIES AND
EQUIPMENT IN

E

* * % * * * * *
. ORDER.
* BE BUSINESSLIKE
* AND EFFICIENT. * £ % % % % k¥
* * * * * * * *
, AR S * ALLOW PUPILS ¥
' - - — . " SOME CHOICES
START PROMPTLY! PLAN AN AMONG ALTER-
THINK ABOUT WHAT You INTERESTING, SIGNIFICANT * NATTVES.
AIM TO ACCOMPLISH LEARNING ACTIVITY IN WHICH ¥ % % % % %
THIS FIRST DAY. ALL PUPILS CAN PARTICIPATE.
you COULD PLAN SEVERAL.
SMILE!
Help each pupil to STAY CALM AND
ACHIEVE so0me wonrth- SOMETHING FOR WHICH THEY CHEERFUL, no
while Learning TODAY.. DO NOT NEED SPECIAL mattern what
MATERIALS; SOMETHING THEY happens .
AND YOU CAN DO WITHOUT
, SPECIAL PREPARATION ON
Begin to know THEIR PART.
your pupils. LEARN THEIR NAMES!
1t wilk enhance
each pupil's self-
CHOOSE SOMETHING concept, security,
Stont encouraging good NOT LIKELY TO and acceptance.
work and study habits. MISFIRE.
IN ELEMENTARY
Establish an efficient SOMETHING THAT SCHOOL, PLAY A
plan of operations. BRINGS SATISFACTION GAME GAME WITH
IN ACHIEVEMENT. THEM. PRONOUNCE
THEIR NAMES
ACCURATELY. ASK
Stimulate each THEM TO PRONOUNCE
pupil to THINK. SOMETHING THEIR OWN NAMES
SPECIFIC, AS WELL AS QTHERS.
DEFINITE,
CHALLENGING.
SOMETHING EASY SOMETHING QUIET. SOMETHING THEY
TO UNDERSTAND. ARE CAPABLE OF

-27- DOING WELL.



MOST PUPTLS WILL SAY SOMETHING GOOD ABOUT

BE MORE ALERT AND QUR SCHOOL, QUR CLASS,
READY TO WORK AT OUR PUPTLS. —

OPENING OF SCHOOL.
DISCUSS WITH

EMPHASIZE WHY AND PUPILS THE ANALYZE WITH STUDENTS
WHAT THEY STUDY. OUTLINE AND THE VALUE OF WHAT- THEY
PURPOSES OF CAN LEARN THIS SEMESTER.
LEARNING
; ACTIVITIES.
: CAPITALIZE ON THE GOOD EVALUATE WITH PUPILS WHAT
FEELING AND NOVELTY OF THEY HAVE ACCOMPLISHED
RETURNING TO SCHOOL. THIS FIRST DAY.

"Tomorow we'll. ..

"We'ne going fo...

"ho wifl volunteer to... !

"How would you Like fto... ?

"Tp the Librarny you Wikl gind. ..
"Why are you studying this area... ?

"You will seek to understand how...

MAKE A LONG-RANGE
LIBRARY ASSIGNMENT.
"Each 0§ you will have a chance fo...

LET THEM KNOW EARLY

"Next week (month, by Christmas, efe.) you WHAT RESOURCES ARE
will be able fo... AVATLABLE.
Wwing problems: ASK THEM TO LOOK FOR CERTAIN
"Choose one of the fotloning FITVAT.. INFORMATION IN THE NEWSPAPER,
X aotivitioh: ON T.V., AT HOME, AND REPCRT
Y BACK.

ERIC i




RESOURCES OF REGION ONE EDUCATION SERVICE CENTER

REGION ONE EDUCATION SERVICE CENTER is one of twenty such Texas institutions keyed
to one objective: to make quality ideas, services, information, and teaching
materials available to local schools whenever and wherever they are needed and

desired.

To this end, skilled professionals are prepared to assist educators with cooper-
ative efforts which may range from long term planning to short term problems of

supply.

JOINT COMMITTEE
1 Representative From Each School District

Elects

BOARD OF

DIRECTORS
7 Member Board

Employs

EXECUTIVE DIRECTOR

CURRICULUM DIVISION

Since more than half of the children
entering school in this area speak
little or no English, one of the
prime needs is to make it possible
tor these boys and girls to succeed
in learning.

To this end, the CURRICULUM Division
has developed, and is continuing to
develop English as a Second Language
and bilingual instructional materials
that will help young children learn
reading, writing, and social studies
in Spanish, as well as in English.

The new curriculum components are
beiny tested and refined to the
point where they can be adopted at
1ittle cost by schools desiring to
implement a bilingual program.

Establishes
Services

MEDIA DIVISION

About 90% of INSTRUCTIONAL MEDIA ser-
vices is concerned with the extensive
film lending Tibrary. Available are
motion pictures, film loops, film-
strips, traveling art displays,
transparencies, audio tapes, and disc
records to tape.

Instructional media specialists offer
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20 different workshops to train educa-
tors in audio-visual techniques. They
will conduct awareness conferences on
local media production and circulate
major media publicatiens.

Repair service, begun early in 1970,
is Timited, and does not compete with
commercial facilities.




MIGRANT DIVISION

The youngster whose family follows the
crops needs a school program especially
designed for him, if he is to succeed
in school.

Professional consultants conduct summer
institutes, and year-round workshops in
science, language arts, and social
studies and reading.

The complete kindergarten program, dev-
eloped by pre-school specialists, fea-
tures English as a Second Language for
five-year olds, with teaching aids
adapted from Curriculum Division mater-
jals. The Migrant Division also offers
to teachers of the migrant an extensive
audio-visual lending library, as well
as audio-visual workshops.

ADMINISTRATIVE DIVISION

DATA PROCESSING - Keeping records and
making reports via zomputer.

DRIVER EDUCATION - Combining techniques
of driving with safety habits.

DISSEMINATION - Keeping school personnel
informed about educational activities,
programs, projects, training,oppor-
tunities; scheduling field trips to
the Pan American College Planetarium
and the McAllen International Museum.

COOPERATIVE BUYING - Assisting lecal
schools te secure lower prices
through volume buying.

FISCAL AFFAIRS - Administering the
necessary business and fiscal
accounting activities which support
all program services of Region One.

PLANNING AND PROGRAM
DEVELOPMENT DIVISION

PLANNING - Looking forward and building
toward improved educational oppor-
tunities within the framework of
local, state, and national goals.

EDUCATIONAL PERSONNEL DEVELOPMENT

ACTIVITIES - Developing project pro-
posals for new projects of per-
sonnel development.

PLANNING PROCESS LABORATORY - Providing
inservice training on how to plan.

CRIME AND NARCOTICS - Assisting TEA and
regional schools in implementation
of H. B. 467.

INSERVICE EDUCATION - Arranging aware-
ness conferences and TEA workshops,
introducing new programs, materials
and techniques in various subject
areas; coordinating regionwide
August inservice workshops.

SPECIAL EDUCATION DIVISION

SPECIAL EDUCATION - Assisting with
specialized instructional
approaches for pupils with phy-
sical or mental handicaps.

PUPIL APPRAISAL - Identifying pupil
learning disabilities through
comprehensive pupil appraisal,
then providing remedial-diagnostic
instructional lessons for teachers
to use for pupil development.

CONSULTANT SERVICES - Providing help to
teachers to improve skills for
diagnosis of learning disabilities
and for application of remedial
procedures.

MATERIALS CENTER - Providing a lending
library service of media and
materials to local school special
education teachers and consultant

/service for demonstrating proper
use.
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UNDERSTANDING AND APPLYING SCHOOL POLICIES

Board of School Trustees
SETS OFFICIAL POLICY FOR THE DISTRICT

Superintendent and Administrative Staff
INTERPRET OFFICIAL POLICY AND SET
ADMINISTRATIVE REGULATIONS

Teachers and Other Personnel
CARRY OUT OFFICIAL POLICY AND
ADMINISTRATIVE REGULATIONS

SCHOOL POLICIES COVER SUCH TOPICS AS:

1.

T e e T S S e S S I
N OO g NN e, O

18.

W 00 N O g1 W P

CURRICULUM PLANNING

LESSON PLANS

SCHOOL BUDGETS AND EXPENDITURES
DISCIPLIMNE AND PUNISHMENT

LIBRARY MATERIALS

GUIDANCE

FIELD TRIPS

PUPIL ACTIVITIES

INTERSCHOLASTIC ACTIVITIES

CARE AND MAINTENANCE OF SCHOOL BUILDING
USE OF SCHOOL EQUIPMENT

PROCEDURES - REQUESTS FOR EXPENDITURES
RESPONSIBILITIES AND DUTIES OF SCHOOL PERSONNEL
SCHOOL BOARD PROCEDURES

COMMUNICATIONS WITHIN THE SCHOOL DISTRICT
TEACHER-PARENT RELATIONSHIPS
DESEGREGATION AND CIVIL RIGHTS

RESOURCES FOR TEACHING
-31-



SPECTAL POLICIES FOR THIS PARTICULAR SCHOOL

YOU ARE RESPONSIBLE FOR ASK YOUR PRINCIPAL ABOUT

KNOWING SCHOOL BOARD & : - SPECTAL POLICIES & CUSTOMS

TEXAS EDUCATION AGENCY - IN YOUR LOCAL SCHOOL

POLICIES. BUILDING & FOLLOW HIS
JUDGEMENT. .

YOUR PRINCIPAL 1S YOUR
AUTHORITY & INTERPRETER
OF ALL SCHOOL POLICIES.

EARLY IN YOUR BORDER SCHOOL CAREER,
CHECK WITH YOUR PRINCIPAL OR WITH
AN EXPERTENCED TEACHER DESIGNATED
........... BY HIM ABOUT THE FOLLOWING ITEMS: ...........

SAFETY PRECAUTIONS
RESTROOM POLICIES
PLAYGROUND POLICIES
LUNCHROOM POLICIES
PUPILS AS MESSENGERS
PUPILS AS AIDES
AUDIO VISUAL AIDS
P. T. A,
BUILDING REPRESENTATIVE
FOX TEACHERS' ASSOCIATIONS

FIRE DRILLS

FIRST AID KIT

DAILY SCHEDULE
ATTENDANCE RECORDS
SCHOOL NURSE

TEACHER ATDES
SPECIAL DUTTIES
LIBRARY PROCEDURES
MATERTALS AVATLABLE
EVALUATIONS & GRADES

IF YOUR SCHOOL HAS A TEACHER'S HAND-
BOOK, MANY OF THE ANSWERS ARE IN IT.
PLEASE READ AND STUDY IT CAREFULLY:

BEFORE SCHOOL, HAVE OTHER QUESTIONS YOU MAY
SOMEONE SHOw you : NEED TO ASK ARE THESE:
THE LOCATION OF: .. HOW YOU COMMUNTICATE WITH PARENTS.
RESTROOMS ..WHAT REPORTS ARE DUE EARLY.
EQUIST? TONS . WHAT THE SCHOOL FOLICIES & PRACTICES
ARE CONCERNING PUPTIL BEHAVIOR AND
B TLDING ENTRANCES DISCTIPLINE.

& EXITS . .[WHAT UNTQUE, SPECTAL RESPONSIBILITIES
SAFETY EQUIPMENT ARE EXPECTED OF TEACHERS 1IN THIS SCHOOL.
FIRST AID KIT ..H0w you REQUEST HELP FROM:

AND Central Ugfice Consultants
INSTRUCTIONAL SUPPLIES Education Service Center

Texas Education Agency
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A TEACHER'S ETHICAL RESPONSIBILITIES

DEMAND PUPILS' RESPECT FOR
THE TEACHER'S POSITION BY
BEING AN EXAMPLE THAT COM-
MANDS THIS RESPECT.

SEEK CONTINUING
EDUCATION AND
IMPROVEMENT FOR
YOURSELF & OTHERS.

PREPARE THOROUGHLY
FOR EACH DAY'S

TEACHING & LEARNING.

BE INDEPENDENT IN
YOUR JUDGEMENT OF
PUPILS; DO NOT BE
INFLUENCED RY
GOSSIP.

COMMIT YOURSELF
TO TEACHING AS 4
RESPONSIBLE
PROFESSTOH.

MAINTAIN STEADFAST
LOYALTY TO THE
UNITED STATES OF
AMERICA, TEXAS,
YOUR LOCAL SCHOOL
AND COMMUNITY.
SUPPORT THEM AND
WORK FOR THEIR
IMPROVEMENT.

ACCEPT ALL PUPILS
AS THEY ARE AND AS
LEARNERS CAPABLE

OF IMPROVEMENT,
REGARDLESS OF THEIR
LIMITATIONS.

GIVE YOUR TIME
TO PUPILS.

HELP OTHER TEACHERS
TO SUCCEED.

FULFILL YOUR
TEACHING CONTRACT.

HELP PARENTS, PUPILS,
AND OTHER CITIZENS TO
UNDERSTAND THE SCHOOL
PROGRAM.
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SHOW RESPECT AND SUPPORT
FOR YOUR FELLOW TEACHERS
AND OTHER SCHOOL PERSONNEL.

KEEP PARENTS
INFORMED
CONCERNING
PROBLEMS OF
THEIR SONS
OR DAUGHTERS.

RESPECT PARENTS
BECAUSE THEY ARE
PARENTS; DEMAND
PUPILS' RESPECT
FOR THEIR PARENTS.

KNOW AND FOLLOW
SCHOOL DISTRICT
AND TEXAS EDUCATION
AGENCY POLICIES.

KNOW THE TEACHER'S
PROFESSIONAL PRACTICES
CODE & THE TSTA CODE
OF ETHICS.

TAKE TIME TO
LISTEN AND TO
GIVE INDIVIDUAL
ATTENTION & HELP.

BE FAIR AND
IMPARTIAL

AND CONSISTENT
TO ALL PUPILS.



FOR YOUR

SUGGESS

ERIC
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