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INTRODUCTION

The University of Oklahoma,.Department of Geography, under
grant award number OEf~0-9-461134--1867~725 conducted project number
461134, an EPDA Institute for the Regional Geography of the Amer-
ican Southwest for Teachers and Treziners oi Teachers cf Indians and
Mexican~-Americans. The Institute was conducted in an eight week
period extending from une 9 to August 1, 19€69. This document
represents the program Director's Repcrt.

The progrém of thé Institute was designed to provide train-
ing in the regional gecgraphy of the American Southwest for trainers
of teachers, administrztors, and secondary (7-12) teachers of Indians
and Me#ican-Americans. Al) participants were selected from a four
state area which arbit:zarily defined the Southwest region; Arizona,
New Mexico, Okliahoma, znd Texas. Substantive studies in the re-
gional geography of the Southwest included investigation of cultural,
economic, and physical characteristics of the region. Also, the
Southwest was considercd in its relationship to adjacent regions of
Mexico and the United £tates. In addition ¢¢ the substantive studies
certain transfer-iransiation activities were designed to accomodate
the participants need ior methods of presentation of the knowledge
acquired in the Institvte to their classroom activities. The pro-
jected output of the program in the ensuing academic year(s) was
the development of instructionml activities which could be utilized
in the instruction of Iadians, Mexican-Americans and/or Spanish-
Americans students whicik2 might assist in their understanding of the
region in which they reside.

Thefe were seven specific goals developed for the program.
These were:

© 1. To improve metkods of geographic instruction in grades 7-12
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as it is presented to'Mexican-Americans and Indian students
in Arizona, New Mexico, Oklahoma, and Texas.

2. To provide a basis for regional understanding of the

- American Southwest,

3. To provide a productive environment im which classroom
teachers of'grades 7-12, trainers of teachers, adninig-
trators, aﬁd Institute faculty could meet to exchange
ideas for thé improvement of ccnteat, methods, and goals

~to raise the quality of geograpliic instruction and to
apbraise the vzlue of regional understanding.

4. To create a przcticum for graduate students who are potential
traineré 2f teuchers and teachers of trainers of teachers
in geography.

5. To demonsirate methods of instructional matetial prepara-
tion, specificclly: (a) to develop written teaching units
based on substzntive materials presented in the Inétitute
program; and, (b) to develop media materials such &s maps,
graphs, photographs, transparencies, and programed aud16
visual programs.

6. To acquaint ths parficipants with library rescurces dealing
with substantiuc regional*géography of the Southwest.

7. To create a poslitive attitude toward geography as an
academic discijpline which can make a relevant contribution
to the educaticn of Southwestern Indian and Mexican-American
and_Spanish-American youth.

Certain of these goals could be stated in the form of program
objectives; however, nct all could be apecifically messured within

o the limitations of the eight week program and the evaluation
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procedures utilized by this Institute.

OPERATION OF TEE PROGRAM
This section of the Director's Report concerns itself with
program planning, participant recruitment, staff, orientation and
communication, program operation, and evaluation of the program.

A. Planning. The planning phase of the program operation

consisted of three elements., Initial planning for the program was
conducted in April and May of 1968 and was developed primarily on
the basis of conversations which the Director had ﬁith associates
in geography and education at the University of Oklahoma. Originally
the program was envisicned as & full year operation of inter-disci-
Plinary nature involvinz the Departments of Anthropologzy, Geography,
History, and the Collegz of Education zt the University of Oklahoma.
Difficulities arose in 2onnzction with the staffing of such a pro-
gram. Consequently a zaort term project was organized on the basie
of providing basic studies in geography for teachers and trainers
of teachers.

The second elemznt of planning céme after the initia®’ grant
(Planning Grant) was maide in December of 1968. Two staff meetings
(nembers of the staff ¢ the preposed program were all in residence
at the University of Cikiahoma) were conducted in January and Feb-
ruary of 1969 for the datermination of desirable modifications of
the original proposed s:hedule; and for the procurement of materials
of both substantive and pedagogical nature for use in the program.

There wefe Beveral ensuing sessions with Institute staff in regarxrd
to the selection of par:icipants .and the finalizing of certain

o details of the program.
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The third phase of planning concerned evaluation of the
program. It was determined, at an early date, that any evaluation
shoulé place emphasis primarily on determining in-program modifica-
tion and program planning for subsequent years. Since this was the
first year of operation of the Institute for regional study of the
Southwest 8 number of experimental designs were incorporated intb
Institute activities, The chief function of the evaluators was to
determine which of thege activities were desirable for inclusion in
future programs and which should be modified or eliminated entirely.
The independent evaluaiing agency selected was the Southwestern
Cooperative Educational iaboratory in Albuquerque, New Mexico.
This Educational Laborntory céncerns itself with problems of edu-
cation of the Spanish-imerican, Mexican-American, and Indian popu-
lations within the sam= area from which participants in the Institute
were drawn. In the section dealing with Evaluation the results of
pre~Institute, post-In;titute, and projected post-post-Institute
evaluations will be di:scussed.

B. Participan: Recruitment and Characteristics. Twenty-

five participants were in attendance in the Institute. Eight were
from the State of Arizina, five from New Mexico, five troﬁ Oklahoma,
and seven from Texas., Of the twenty-five participants, five were
women. Seven of the participants were between 40 and 49 years of
age; eleven ﬁere betwean 30 and 39 years of age; and, seven were
between 20 and 29 yearé of age. The oldest participant was 49 years
old; the youngest participant was 22 years old.

Three of the participants could bé clagsed as trainers of
teachers; two of these were college instructors.from Sul Ross State

College, Texas, and on was a coordinator of social studies'fron the

Q
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Tucson, Arizona, Public Schooi System. Four of the participants were
either pfincipals or assistant principals in 7-9 grades. One par-
ticipant was a department chairman and will assume 2 position as
assistant principal in the post-Institute period. Eigﬁt of the

participants teach in classrooms having majorities of Indian stu-

‘dents. Twelve of the participants teach in classrooms having

majorities of Mexican-American students. Three of the perticipante
teaeh in ciassrooms having mixtures of Indians and Mexican-American
or Spanish-American students.

Due to the rather high degree of specialization of the subject
matter of the Institute and the restricted geugraphic area from which
participants were drawn, commipnications with potential applicants
for the Institute became a critical problenm. Approximately 1700
brochures were mailed to public school superiniendenis within the
Tour state area. Notiles regarding the Institute and sources of
information from which applicaticn blanks could be gained were cir-
culated to newspapers vithin the area. Letters were also written
to the district offices of the Buresu of Yndian Affairs and letteras
were sent to the presidents and/or deans of most of the teacher
training institutions {colleges) within the Southwest. In response
to thesc forms of anncuancement of the Inatitute, 380 requests for
application forms were received. A good number of these requests
were from teachers outside the area, Within the four state area
only 64 applications w2re received. ¥rom the 64 applications some
25 participants and 15 alternates were selected.

Needless to say the Director and staff of the Institute were
quite_disappointed at :the response to the announcements of the pro-

gram, It is believed *haet threé factors were generally responsible



Q

<]
for the poor response; one, the late announcement of Institute
programs for the summer of 1969; two, most trainers of teachers
have made summer plans certainly by November or Decembex o2f the
year preceeding the summer program, hence the pcor response received
from trainers of teachers: and three, the rather apathetic nature
of the administretors who received announcements of the program and
their ineifective means of announcing the program to members of their
faculty. '

The difficulty of recruiting trainers of teachers was anti-
cipated by the staff and to this end acfive recruitment policies
were followed. AThese policies resulteq in the recruitment of two
teams of trainers of teacheré, administratoﬁs, and classroom teachers.
One of these teams consisted of four men from the Tuecson, Arizona
Public School System consisting of the coordinator of the social
gtudies for the system, a vice-principal. a departmeht chairman,
and 2 classroom teachzr. A second team was recruited from the
Alpine, Texas area and consisted of two college instructors from
Sul Ross State Ccllege, two principals for the Alpine, Texas Public
School Syatem, one consultant on Mexican-American education, and
a8 junior high school t=acher. Xi was anticipated that a maltiplier
effect would he achievad by bringing in teams of individuals from
the same school syster ox same area, 30 that upon their returan to

their respective positions after the Institute closed they would be

A qble to communicate with one another and earry_out team oﬁjeqtives

such as 1n—sérvice training and coordinated classroom Programs.
Although the results of the latter will not be known for some time,
expectations are high that sou¢ in-serviece training projects can be

organized by Instituic participants for this fall and/or the summer



of 1970.

C. Staff. The Inatitute staff, with the exception of one
change, remained the same ffom the proposal writing stage through
the execution of the Institute. One senior member of the staff,
due to the nature of his sabbatical leave Quring the academic year
1968-69, requested to be relieved of duties during the summer of
1069. The division of duties among the staff members essentially
were that of substantive instruction for the two senior staiif members,
Drs, Hoy and Doexr, and transfer~translation media instruction belng
delegated to the juniocr staff members. The junior staff members,
Messrs. Elam, Hodgman, and Sieve, are regular graduate stadents
within the Department of Geography; each has a strong and sincere
interest in geographic education. One of the program goals was that
the Institute program was to sexrve as a practicum for these individ-
uals. The contiributicas these three men made to the success of the
program were great indeed; quite frequently they engaged in a form
of team-teaching with the senior staff members. Generally the staff
was extremely well integrated and no problems resulted in communica-
tions between the Dircctor or the staff members.

Several visiting lecturers were utilized in the Institute
program. Generally, the success of these individuals varied
tremendously. Two leciurers, both with expertise in the area of
problems of working with Indians aand Mexiean-American students, were
extremely well received, On the other hand some substantive orien-
tated lecturers were very poorly received. The general consensus
of the Institute participants was that time devoted to visiting
lecturers could have GLzen more effectively utilized by the reiidence

staff.
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Some problems were noted in staff orientation to the objec-
tives and_goals of the program. These could pirobably be eliminat2d
in future ressions by a much closer supervision of individual staff
presentrntions. Probably a greater number of philosophical discussions
' of program objectives in the pre-InStitute;progran would also help.

D. Orientation and Communication. Weekly staff meetings

were conducted during which a review of the week's activities and

a preiiei of the follcwing week's activities.were analysized.

Several in-program modificetions were made. Staff members were
quizzed @s to their reactions to the participants and their evalua-
tion of the effectivencss of the program to that particular point.
Junior~senior staff interaction was relaxed, informal, and effective.
The acceptance of thé junior staff by the senlor atatf as eqhal
prrtnefs in the 1nstructignal activities of the program was par-
ticularly good.

_ T@e Director hecld several Director-participant conferences
during wuich small groups of participants met with the Director and
critiqued the program %o that particular point., The Director also
utilized these occasions to attempt to sense areas in which the
program could be modified currently to be more effective and also
to determine activities and content that would be more effoctive in
ensuing yeara' programe. The approach to these sessions vas largely
one that the Institute this yesr was experimental in nature and
therefore weakness and strengths negded to be identified anﬁ cil=
structive criticism ofiered. The Director attempted to be exf;e-ely
open and frank with the participants and to convey the notion that he
ware an equal partner with the paftlcipant.as well as the faculty of

the Institute in the quest for the improvement of education in the
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subject matter field of the Institute. Based on four past Institute
experiences it is firmly believed that the openess which the partic-
ipants displayed with the Directer this year was'better than in any
preceeding year. A great number of excellent ideas came out of
these sessioas. .

E, Program Operation. Relatively few modifications were made

in the original daily schedule which was submitted with the proposzl
for an Institute (it iz assumcd that the reader has a copy of such
at hand). The attached weekly schedules contained in the pewsleiter
of the Institute, "The Roadrunner,# contain the daily schedules.
Five kinds of instructional activities were utilized in the
program. .First, most of the substantive contert was presented in
lecture-discussion periods extending over a three hour bloc. An
average of three to four of these periods were presented each week.
A second instructional activity was the seminar-workshop during which
transfer~-translation activities were considered. Heavy stress was
placed on media, particularly visualimaterials. Considerable atten-
tion was given to the pieparation of visual materials. Generally
the group of twenty-five participints was divided into small sub-
groups ¢f five to ten members each for these activities. Conse~
quently a great amount of persdnal attention could be given each
participent by the threce or four staff members involved in these
sub-gessions. A third teaching activity was the field problé-.
Two of these were conducted: the first field problem concerned the
pr‘pun#ion of large scale maps with emphasis being placed on the
develbpnent of a knowledge and ability to use scale and symbology;
8 second dealt with the use of serial photographs in the field and

aerial photo interpretztion in the classrcom. A fourth teaching
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activity was the field trip. An eight day field trip was conducted
during.the sixth and seventh week of the Institute and proved to be
highly successful., Concepts and knowledge presented_in the class-
'ro§m iz the pre-field trip period were illustrated and brought to
life by observations made during the trip. An added instructional
component of the trip was the requirement that each participant
accunulate a graphiec record of the trip via tape recorder and camera.
This activity tied in nicely with the media materials, concepts, and
mnethods presented in the seminar workshops. At the conclusion of the
field trip each participant presented a ten minute programed slide/
tape show to illustrate the nature of the field trip or some topiec
which he wis'ed to emphasirze based on a cclliection of data while oa
the trip. This activity was very successful; many ideas will be
-carried back to the ciasgroom and utilizgd. Most participants are
convinced that field trips are a valid and meaningful form of in-
struction.

The amount of structured and unstructured time scheduled in
thie Institute forms an interesting comparison with other Institutes
directed by the author of this report. In a general way the struc-
tured time in this Institute was dnite heavy. Relatively little
time was left fiee during the time period of 8 a.m. to § p.n.'daily.
Consequently, most 1qdivtdua1 1ﬁdependent work had to be accomplished
veither on the weekend or in sessions in the evenings. The Director
detected very few criticism of this amouat of unstructured time.
Yery few criticisms wore detected from participants regarding being
overworked. In past ycars criticism of too much stgnctured tine was
rather great. Perhaps the fact that the student-participant faculty

O atio was rather low this year meant that the participants vere
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exposed to a frequent change of faculty members and became less
fatigued by contact with relatively few individuals. One additional
faétor which bears noting is the fact that no emphasis was placed on
grades this year. ZEach participant was guaranteed a satisfactory
mark ("S") in transcript record as long as they attended each session
and contributed to the activities of the Institute. Consequentliy
there were several expressibns of appreciation for removal of academic
competition and the generation of a more relaxed atmosphere.

Some problems did develop with certain participants. These
vere unforeseeable in the selection process, although-they were not
serious nox did they séemingly damage the moral of the program -
they vere a nuisance tc the birector. For example, excessive drinking
on the part of one participant led to some on-the=job drunkeness,
Another problem is one which every Institute Diréctor must face, that
of the professional Institute bumb who enjoys the free ride, knows
what consistitutes a minimum amount of work, and yet enjoys exploiting
the situation for their own amusement.

F. Evaluation. In the proposzl for this Institute it wes

projected that an independent evaluation would bhe made by the South-
western Cooperative Educaticaal Laboratori from Albuquerque, New
Mexico.. This Laboratory supplied one of their ataff involved in
tests ;nd measurement as the chief evaluator. In addition, Protglzor
Lorrin Kennsmer, Dean, College of Arts and Science, Texas Techno=
logical College, Lubbock, Texas. was engaged as the content matter
evaluator. The report c¢f the independent evaluation is included in
the body of this secticn of the Director's Report.

In structuring the evaluation a pre-test and post-test were

conducted.based on queztions prepared by Dr. Paul Liberty of the
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Soﬁthwestern Cooperative Educational Labsratory and the residence
staff of the Institute. Some of the questions were contend oriented,
the majority dealt with aspirations of the participants and in the
affective domain, i.e., attitudes toward education of Indians and
Mexican-American children, attitudes toward geography, attitudes
toward education in general. The Director instructed the evaluators
to determine those points of strength and weakness withinm the program
which could be utilized 16r future program planhing and execution,

A proposed third evaluation to be conducted some time during
tkhe winter of 1969-70 and which will involved on-sight observation
within selecfed participants' classrooms is planned. The findings
of this evaluation will be p;esented to the ﬁ.s. Office of Education
as & supplement to this Report. The followiﬁg section presents the
preliminary evaluation report made by the independent evaluation.

This report is not abridged; it is presented as received.

PRELIMINARY EVALUATION REPORT: EPDA GEOGRAPHY INSTITUTE
Preliminary Evaluation Report on the Geography'lnstitute held at the
University of Oklahoma, Summer 1569; Dr. James M. Goodman, Director.
“he Evaluation was performed by the Southwestern Cooperative Educe-
tionsl Lavoratory, Albuguerque, New Mexico, under contract, with
support given by the Measurement and Evaluation Center, The Univer-
sity of Texas at Austina.

Principal Evaluator: Dr. Paul G. Liberty, Jr., Associate Director,
Measurement and Evaluatiion Center, The University of Texas, Austin,
Texas, fornefly Deputy Director, Southwestern Cooperative Educational
Laboratory, Albuquerque, New Mexico..

Assoclate Evaluator: Dr. Lorrin Kennamer, Dean, Arts and Sciences,
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Texas Tech ﬁniversity, Lubbock, Texas.

Backgxound

During the summer of 1968, the Southwestern Cooperative
Educational Laboratory, Albuquerque, New Mexico, was asked by Dr.
Goodman to examine a copy of & preliminary propogal_on 2 geography
institute to be held, if funded, at the University of Oklahoma dur-
ing the summer of 1969. The Laboratory agreed to serve as independent
evaluator. When the proposal was approved and funded, the Laborafory
and Dr. Goodman, Institute Director, reinitiated contact during April
1969. Dr. Paul Liberty of the Southwestern Laboratory agreed to
serve as principal evaluator and communication ensued to implement
evaluation proceedings. Dr. Liberty was involved in the overall
assessment of Institute effectiveness, including testing and research
design considerations. Dr. Lorrin Kennamer, Dean of Arts and Sciences
at Texas Tech University, agreed to serve as assoclate evaluator being
primarily concerned with evaluation of the guality of geography con-
tent, materials, and instruction in the Institute. Dr. Kennamer is
& widely~known geographer. BMore detail on evaluation strategies will
be presented subsequehtly in this report, however a dual-independent
approsch was followed with Drs. Kennamer anﬁ Liberty puvsuing largeli
independent, but overlapping, evaluation purposes. The final report
will include separate statements by the two evaluators and a con-
sensus evaluation as well. The "independent" approach was adopted
to afford multiple observations, something which is frequently missing
where evaluators are assigned to look at marrow parts of a project.
Both evaluators examined the concept and conduct of the Institute and

chalked to some of the same Institute participants to check on the
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reliability and vélidity of the réports obtained from Institute
participants and also on the perceptions of the evaluttors. The
following sections of the report focuses more on specific events and
procedures. Inasmuch as Dr. Liberty was involved in fhe project
évaluation almost from its inceéption, the initial comments to follow
are his effort to trace and make current the evaiuation process.

Signed:

DR, PAUL G, LIBERTY, JR., P&L.D,
Principal Evaluator

Preliminary Evaluation Statement
by Paul Liberty

Initial contact, I was ilmpressed with the awbitiousness of

the proposed Geography Institute upon initiasl reading of the.Proposai
during April or May 1969, . The necessity for improving the quality
of geographic instruction in the junicr and senior high schools, es-
pecially for ethnic minority group youngsters, was quite obviously a
major geographic educa:ionsl need in the Southwest. In a survey of
twenty-five underéraduate and graduate students and faculty nsnbeip
at the University of Texgs, the respondents were unanimously in
agreement on the "dullest and most useless course'" they had had in
Junior-senior high school, It was geography!

To make geography more interesting and usefpl and relevant
to lexicin—Anerican and Indian pupils, and as a vehicle for instill-
ing quLtdral pride in this pupils, and to train teachers of diverse
tqaching backgrounds ard varied scademic preparation to teach geography
and to work with their pupils to promote regional pride, all these

things taken together represented a useful and intriguing undertaking.
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My initial reaction was that it was a very broad leap - from
the teaching of geographic content and methodology to Iunstitute teach-
ers to training of teachers to promote cultural awareness and more
favorable self snd ethnic images among the MexicanQAmefican and
Indian students, It seeme& reasonable to ask where cultural aware-
ness would be stressed or taught in the Institute and who would do
it. Since the Laboratory had some expertise in developing ethnic
programs built around an understonding of ethnic characteristics,
utilizing sociological and cultural anthropological and qocial pBy-
chological approaches, it vas suggested that pqssibly aeveral members
of the Laboratory staff might present useful information and strategies
on how to teach ethnic minority group pupils, providing a tangible
vehicle by wuich to utilize geographic concepts to affect the attitudes
and feelings of the teachkr rbout the pupils and the pupils about
themselves; Based upon Laboratory experiences, telling teachers
what to teach is frequently much less important than teaching them
how to teach with the material ai hand and with the psycho-cultural
and social characteristics of the‘childrenlin mind. Noting a need
in the cultural geography area, Dr. Goodman added two Labdratofy
staff members, Mr. Edward Casavantes, child and social plycholqgict,
and Mr. Willard Bass, Indian education speclalist, as lecturers.
Dr. Gene Shepherd of the University of Oklahoma College of Education
also spoke on Indian education. This cultural emphasis gave important
breadth and diversity to the Institute, a point which will be elabo-
rated upon later im this report. (Dr. Goodman haa‘l}ready begun
planning a‘vitally important exgension of the 1969 Summer Institute,
an extension that explores greater psychological-sociological-

anthropological elaboration of this cultural thenme.)
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ngt development and test construction. Based upon readings

of the complete proposal, examination of proposed instructional con-
tent,.and discussions with Dr. Goodman and some members of his staff,
several evaluation instruments were prepared. I prepared Exhibit A,
EPDA Institute in Geography Questionnaire. Memhefs of the Institute
instructional staff prepared content tests over various geographical
content areas. Both instrumentas were pilot tested on a few graduate
students to assess understandability of.the items. BScoring schemes
for both 1nstfuments had to be developed, particularly for the EPDA
Geographiy Questionnaire where the items were specitigally developed
for this Institute, although some items from the Authoritarianism
(F-scale) Scale and Strodtbeck's Value Achievement Scale were incor-
porated into the Questionnaire. A major concern of the Questionnaire
was to assess Institute participants' expectations of the Institute,
since it seemed quite likely that a wide range of expectations might
exist on the basis of Institute announcements. Since the goals of
the Institute seemed quite broadly defined, there was the need to
determine what the needs and wants of the individual participants
were in order to determine, in the evaluation, which expectations
were met or were unmet. Future planning made this step even more
imperative than merely examining the results of the 1968 Geography
Institute. An attempt was also made in the Questionnaire to assess
participants' perceptions of ethnic minority group youngsters snd to
see how these may have changed during the Institute. Alab, it was
believed that knowing scme of the characteristics of the partictplnts
nmight be helpful ir understanding the results. Both the EPDA Geog-
raphy Questionnaire, The Content Tect, and a History of Geography as

o tell, were given pre and post administrations to evaluate change;
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Results of the testing will be cited later. (Exhibit B is the
Content Test and Exhibit £ is the History examination,)

On-site evaluation. Since my major interests and expertise

were concerned with psychological and sociological areas, and tests,
evaluation, and resecarch design and anslysis considerations, it was
felt that a Curriculum Specialist in Geography should be included on
the evaluation team. It was mutually agreed, between Dr, Goodman
and myself, that Dr. Lorrin Kennamer, a noted geogravher and Dean of
Arts and Sciences at Texas Tech University, would be asked to look
at the content of the Institute, the quality of instruction, the
quality of the learning experiences as compared with othexr progrsms,
and the quality of products developed. Intensive examination of the
curriculum materials, term projects, and interviews with Institute
participants was planned by Dr. Kennamer. The intent was for Dr.
Kennamer and myself, working independently from different approaches,
to objectively seek information on the importance and success 0f the
Institute.

I supplied Dr. Kennamer with copies of the evaluation instru-
ments. Dr. Goodman sent Dr., Kennamer the basic Institute proposal
and other background literature on the intent and scope of the
Institute.

The pretests were administered during the first week of the
Institute, with the exception of the History pretesi which wag given
about a week later at the beginning of the history lectures. These
tests were scored by myself and staff members of the Measurement and
Evaluation Center, The University of Texas, Austin, Texas, where I
had assumed the position of Associate Director, affer leaving the

O leputy directorship of the Southwestern Cooperative Edueational
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Laboratory in early Jumne 1969. Copies of those parts of the Insti-
tute Questionnaire dealing with perceptions of geography, its role
in education, in meeting the needs of ethnic youngsters, and the
Institute participants' expectations of the institute, were made and
sent to Dr. Kennsmer. Also, Dr. Goodman was supplied with a xeroxed
set of the same material for his scrutinyﬁf This procedure allowed
Dr. Kennamer and myself to be "completely phased-in" as regards the
development of the Institute. Subsequently, I prepared an evalustion
guide (Exhibit D) which presented twenty-four, not mutually exclusive,
points which Dr. Kenname: and myself were to éonsider in evaluating
the Institute. The concern here was not so much that each item would
be separately answered, but rather that a set be developed to perform
the evaluation that both of the evaluators would share. It was also
hoped that the itemization would prove useful to Dr. Goodman and his
staff in making their own assessment and in planning for the Sunnér
1970 Institute.

The role of the evalnators, as defined by the evaluators to
the Institute staff, was to obtain as much information on the Insti-
tute and the participants as possible and i5 =2eke this avallable to
the staff. The concern here was to work with the staff and the
participants to assess what was liked, what thingse went well, and
what other things mpight have been presented or improved. The concern
was to supply feedback to the plannere and the supporters of the In-
stitute for the purposes of improving or refining or elaborating or
extending subsequent In3stitute offerings. In discussions to date
between the evaluation team and Dr. Goodman and tke Institute staff,
there 18 very considerable agreement or points discussed. The

O rapport and cooperation between evaluation team members and Institute
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staff has been extremely cordial and it is hoped that the evalua-
tion will be of utility.to the Institute staff, who wer: rated by
partiéipants interviewed by me, 11 in number, as extremely untiring
and dedicated to the mission to make geography meaningful and alive
in the classroom, and pertinent to the entire study of man's environ-
ment and his interrelationships with that environment. Probably no
point was made more poignantly and repeatedly by Institute participants
in discussions with Dr. Kennamer and myself, and it must be mentioned
at this point tor_emphasia before other comments are made on tpe
Institute.

The on-site evaluation was conducted during the last week of
the Institute, with both Dr. Kennarmer and myseif on board. Ve reviewed
the reports of the field trip, heard narrative descriptions of the
field trip presented by members, and conducted interviews with Insti-
tute members, Dr, Kennamer visited with staff on curriculum and
examined curriculum meterials and looked at the final course projects
of the Institute members. He also talked to Institute members on
their term projects. in addition, I examined posttest data, which bad
been collected, and conducted individual and small group interviews
where various types of members were asked questions about the Insti-
tute and were invited ¢o express their likes and dislikes. Institate
xcmbers, or participants, were chosen for their rated (by atlti)
positiveness, negativeness, neutrality, and lack of agreement between
raters. I asked the Institute staff to make such ratings for me.

In addition, I selecfed some others wvho had been described by some
staff members "as slow starters," and made a couple of random selec~
tions. There secemed to be about five Institute participants who

O were slow gtarters or negative as rated by staff. Before the interview




20
sesslons began I noted each interviewee's expectations of the Insti-
tute as stated on the pretest questionnaire, whether he/she was a
teacher or administrator, whether interviewee had taught geogruphy
previously, had come to Institute in a group or singly, and whether
pupils taught were primarili nexican-Américan or Indian.

Resultes of on-site visitation. The next section of this

report presents the principal points uncovered during the two-day
site visit. These findiugs are based upon: reading the proposal,
reading the bulletin announcing the Institute, reading the personnel
files of each of the 25 Institute participants, examining the ratings
made by staff members along the dimensions of positivéness VS, nega~
tivenese, examination of pretest data, particularly expressions of
"'what I hope to get oui of the Ingtitute," comparison of expectations
of all Institute participants and Institute staff members, comparisons
of participants' expeciations with statements of purpose in basie
proposal and bulletin, participants' assessment of field trip exper-~
ience, participants' s:atements during interview and group sessions,
and examination of course data as supplied by Institute ﬁarticipants.
(Analysis of posttest data and comparison of posttest performance
with pretest performance will be supplied later after scoring and
computer analyses have been performed. Also, Dr. Kenanamer's report,
covering examination of curriculum, curriculum materials and pro-
cesses, and term projects, as well as other Instituic facets, will
be forwarded in a separate report.)

Tkhe following points are cited, without regard to any ordering
procedure:

{1) An examingiion of Institute participants' expectations

O 'evealed a very broad range of expectations. Approximately 25
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differing expectations were found, possibly collapsing intq nine
broad categories (see Exhibit E). The indication from this cursory
analysiz was that the Institute would be hard-pressed to neet the
diverse expectatiocas of the participants. This, in facl, proved to
be the case on the basis of the interview and group sessions. Jar-
ticipants expressed a considerable interest in obtaining cultural
information on Indian and Mexican-American pupilg. Also, there was
a "people-orieniation" or 8 "student orientation" along with the ex-
pected emphasis on geographié content, process, and methods. Many
participantse expecied infermation on how to teach ethnic minority
group children, desiring ways of teaching or presenting geographic
information in culturalliy-appropriate waye so that youngsters would
learn better and feel better asbout themselves and their heritages.
The proposal and the announcement bulletin allowed for a certain
ambiguity on this point. Actually, physical geography, broadly
considered, ﬁas.the principal focus of the Institute, I believe, and
not cultural geography. At any rate, it is fair to state that Insti-
tute participants were divided between physical geography vs. cultural
geography, people-orientation vs. ccntent-orientation, and how to
teach ethnic minority group youngsters ;s. what te teach such young-
sters. |

Institute stalf members, while not overlooking the culturﬂl
emphasis, found it necessary to enghasizé the content, process, and
mnethods of geography in a short eig$t~week cession. It was believed
by them that the Institute participants‘would be able to take the
concepts presented and adapt these to their perticular situations.
The adaptation of content and materials was to be accomplished by

the participants according to the Institute ataff, while the partici-
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pants expected to be'told how to adapt geographic concepts to do a
better teaching job with ethnic minority group pupils. Future In-
stitutes might include more specific learning and behavioral objec-
tives to assist prospective Institute participants in deciding
whether or not to seek acceptance at the Institute.

(2) Participants comments on the field trip experience were
very Iavorable and appreciative, although very exhaustive. The field
trip was certainly the high point of the Institute, with participants
citing the importance of the well-planned itinerary by Dr. Goodman,
the depth of the pre-~trip indoctrination by the Institute staff, the
usefulness of the bus loudspeaker in calling attention to various
landforms and other items of information by Dr. Hoy and others,
Detractor comments, deriving from participants interested in cultural
geography and people of the region were too little time to study
people of region and to visit with them and to live with them. For
these people in particular, home visitations and interviews with
Indians were very important to understand their perceptions of the
world and their patterns of life on the reservation. The importance
of the field trip and the people-sessions were repeatedly emphasized
by all Institute participants, although the members with a greater
cultural understanding-orientation would have preférred much more
time for cultural contacts. |

(3) Participants expressed mvch appreciation for audio-vidual
training received in the Institute. All wembere interviewed indicated
that they would be much better prepared now to present materials to
their youngsters and be better prepared to develop entire series of
presentations along ethnic lines. Most of the participants had ideas

Q ‘they wished to implement, Lut did not have the media expertise to
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accomplish this.

The slide presentations of the field trip were jy0od oppor-
tunities to utilize newly-acquired media skills. The presentations,
themselves, were physicalistic and touristic, being generally un-
imaginative. Exceptions were: prescntation on the importance of
water, contrasting regions and landforms in the presence and absence
of water; and presentation on the "faces of the Southwéat," a closeup
facial poxtrayal of the peoples of the Southwest. A greater eftorth
to develop theme lines would make media presentations more interesting
and useful, thereby getting rid of typical tourist photographic art.
This recommendation in no way detracts from the manycomments of
appreciation from teachers who said they now knew how to operate
cameras, use projectors, prepare slides, and develop a variety of
materials for school use,. |

(4) Participants reported in engaging considerable discussion
among themselves folliowimg their interviews with natives and the home
visits among Pueblo Indians. At least 75% of participants interviewed
reported a desire to hzve more time {0 relate to each other and'fo
get to know what other Institute participants are doing. The Insti-
tute schedule was so demanding and consuming of time that the desired

 interaction did not occur. Generally, individuals did not know that
there were both principals and teachers in the Institute and that
several members came from the same school. Participants were not
housed in a single facility and this too reduced time for iﬁtorlal
interaction. Participznts generally felt that they would have bene~
fitted from knbwing what other people werz doing.

(5) Participants felt that the Institute was well-organized

o and that an abundance cf material was available. About_so% of the
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intervieweus mentivied the existence of the resource library assembled
by Dr. Goodman as very helpful to them'in'their work, The availability
of materials on a variety of topics in geography, including cultural
geography, and the availability of Institute steff members for con-
sultation were repeatedly cited by participants. There was unani-
mously favorable commentary on the dedication of the Institute staff,
regardless of the variocus modes of gquestioning or information~acquisi.
tion utilized by the interviewer.

(6) Duringz the interviews and group sessions, it became
apparent that a number of individuals had become '"tuned out" rather
early and that there had been .a degree of frustration on the part of
participants and that this frustration spread to the staff as well.
About ftive Institute members 1nd;cated to me that they were disappointed
by the straight geography emphasis, by which was meant "no cultural
geography or teaching application.” Perhaps two members took four
weeks or go to become ndapted to the course of the Institute instruc-
tion. This problem clearly refers back to the matter of divergent
expectancies of some participants as related to expectancies, or
goals, of the Institute staff. They found that they were not getting
what they came for and became frustrated. The Institute staff observed
this phenomenon. According to the intexviewees, Dr. Goodman astutely
hela general sessions explicating the purposes of the Institute,
stuting that considerations of promoting regional pride of ethnic
youngsters through the'teaching of geography would not be emphasized
ahd that teaching stratecgies for ethnic youngsters would depend upon
the adaptive skills of individual participants. Participants would
not get ways and answers, but would be shown and taught alternatives

0 14 concepts to accomplish possibly some of their goals with ethnic
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youngsteris. This move "clearcd the air,” and brought new perspective
to the Institute. Application of geographic principles into theb
cultural domain, into better teaching strategies, into cultural in-
formation packages could not be accomplished by the Institute staff
in an 8~-week Institute. I view this move by Dr. Goodman as a very
crucial step in the Institute process. This "clarification” and
subsequent cultural sessions where psychological-sociological aspects
of ethnic groups were discussed brought the Institute to the point '
where there was something for everybody.

Institute participants and Dr. Goodmen and his staff all
mentioned the possibility of expanding the cultural contact exper-
iences in subsequent Institutes. A remarkable 80% of the Institute
participants essentially volunteered to participate in a second
Institute, stating that they now had a wealth of geographical know-
ledge and that they would benefit mightily by a cultural application
of whet they learned in the present Institute. There was a need for
both the theoretical and the applied, the content and the cultural
contact, the physical-historical geography and the cultural-behavioral
geography. Whether Dr. Goodnén and his staff elect to form a new
Institute group and conbipne the approaches mentioned above, or to
retain a goodly core of members from the present Institute for the
1970 institute, it is aa intriguingly interesting notion to utilize
geography as a vehicle of instruction and communication in concert
with the other social sciences for ethnic minority group youngsters.
This combined social~behavioral science approach, utilizing sociol-
ogists, cultural anthropologist, historians, social and learning
psychologists, figures to be the most iruitful approach to teach

O 5tudents the interrelationships of men and the interasctions of man
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and his erivironment.

(7) Unanimous expression of the Institute participants
interviewed acknowledged the contribution of Mr. Edward Casavantes.
to the Institute. Mr. Casavantes spoke on psychological applications
to the classroom and on the issue of social class versus ethnic con-
siderations in teaching disadvantaged youngsters. Mr. Casavantes,'
of the Southwestern Labaoratory, stated that "ethnic" traits are
usually social class characteristics and not ethnic at e2ll. The
"Cultural of Poverty" is said to produce a common set of character-
istics, traits, and values, regardless of race or ethnic grouping.
The Mexican-American teachers in the Institute agreed that charac-
teristics usually attributed to Mexican-Americans (live for today
philosophy, extended family system, etc.) are typical of lower social
class and not Mexican-Americans in general. This notion seemed to he
accepted by all the dozen or so members interviewed.

The panel discussion on problems iﬁ Indian education teaturing‘
Mr. Willard Bass of the Southwestern Laboratory and Dr. Gene Shepherd
of the University of Oklahoma was highly rated by Institute partici-
pants also.

(8) On other topiecs of instruction, a sizeable majority of
Institute members liked the historical presentations, but expressed
a concern that these lectures could be.nade more topical in regard
to the Southwest. Dr. Doerr and Dr. Goodman were cited for their
broad societal viewpoint. Dr. Hoy was cited for his insistence_upon
the "why's and how's" ~-getting people to think. Mr. Elam and ir.
Sieve were also cited for "dedication beyond the call" by members
interviewed.

(9) Final projects in course were intended to become parts of
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instructioniil packiges to be further developed at home schools.
About 50% of interviewees indicated that they had been wauting for
some time to develop certain lesson matérials but that they did not
have the time previously to do so. For them, the Institute afforded
both time and a better quality product through the media training
they received. Anothe: 50%, approximately, indicated that some
teachers in their home schools had been interested in promoting a
social sciences program and that geography was now seen a8 the way
to pursue some program development. I encountered rather elaborate
schemes to return home to implement program development. However, it
remains to be seen whether this enthusiasm and planning can be sustain-
ed under the pressures of the normal teaching and support load required
of teachers. The Institute Staff intends to see whether thesé projects
newly-begun are further pursued at home bases. Trips to the partici-
pants' schools will provide not only important evaluative tdllo'up
but also vital consultant followup. Dr. Goodman and his staff are
committed to seeing the concepts taught in the classroom of the In-
stitute carried out away from the Institute. The decision to bring
in a group of Institute participants from one school may be foﬁnd to
play an important role in getting a geography or social science
program implemented in the home school. I was pleased to see that
& number of teacherp had come to the Institute with the encouragement
of the school administration to build s subsequent program at the
home school. The followup evaluation-consultation contact should
provide useful information on what it takes or who is likely to apply
what is taught in institutes. As we know 50 well, the .old saying of
"out of sight, out of mind"” all too freguently applies to institute
@‘Tticipants. The followup is the important thing along with the
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pledged ajproval and cooperation of the scbodl administration in
continuing the work of the Institute in the home school.

(10) Institute participants did not perceive any difficulty
deriving from the pfesence of administrators, public school and
college teachers, and groupé of 1hdiv1duals from a single school or
college. There was no particular boon noted by the présence of these
individuals with differing background and no particular disadvantage

either. The participants report not knowing who was what from where

‘because 6f the time pressures demanded by the Institute. This point

was noted earlier 1n.an expressed desire by participants for grester
interaction-with-each other time.

| (11) The decision by the Institute staff to avoid the assign~-
ment of letter grades in favor of "pass-fail" notations was roundly
approved_by the participants interviewed. This move took away the
element of competition and cleared the decks for getting on with

the work, according to the participants. On the basis of my involve~
ment in a number of Institutes held by or in connection with the
Southwestern Laboratory program, the eliminatiin of the evaluative
component in institutes serves to promote a work-orientation and
greater intra-group cocoperation.

(12) Institute participants expressed a greater understanding
of geography and a greater appreciation of its role, both in the -
public schools and social forces or developnenfs outside of the
qlassroon. The majority of Instiitute participanits were not know-
ledgeable in geography before the Institute, but felt subsequently
that geography was more important than history in the public school
curriculum and that geography should be combined with history to make

a better social science course im schools. Geography was secen as 8
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vehicle for éccbmplishing a range oi social objectives, such as multi-
cultural awareness and understanding, pride in cultural heritage, and
in understinding and working in the "living environment" that is land
and people. '

(13) Institute participante did not think that they could
have gotten as much geography by taking usual courses at colleges or
could have gotten éa much appreciation and understanding of a "living
geography'" as they did in the Ihstitute. Tie Institute was perceived
as flexible glso, 80 that each member could work on those projects
that interested him most. The Institute staff was readily available
to provide personal and sSpecialized asmistance. Even for those Insti-
tute participants who desired or expected more cultural information
on peoples of the Southwest, people contact, social-behavioral prin-
ciples to understand ethnic minority group youngsters, and ways to
teach such youngseters, there was the perception of geography as a
Iogicél and important vehicle to accomplish socio-cultural objectives.

The foregoing statements are general summary statemente on
the organization, conduct, importance, highlights, and other develop-
ments of the University of Oklahoma EPDA Institute in Geography. A
later report will comment in detail upon the quality and utility of
Institute instruction and naterials.‘ This report will be authored
by Dr. Kennamer after study of the curriculum from a geogfupher'l
point of view. Another report will be concerned with the effects of
pre and post testing, assessing how much and what wag learved and
I'hat attitudes and values may have been modified by the Inafitute.
Some findings of the pretest data are preseanted belowl(sge Aﬁnendix F).

Pretest resultz., Table 1 shows the average 1nportanée ratings

O "n three sub-parts of the Content Questionnaire. Table 1A cites the
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rankings of importence of study areas within geography. The study
of landforms and population numbers are rated as the twu most
important study areas. Cultural geographical study éreas, such as
cultural diffusion, Sequent Occupance, and Functional Organization
are rated 5th, 8th, and 9th., Foreign trade is seen as least important,
It will be interesting to examine posttest data to see if a "living
environment” theme in the Institute modified these perceptions.

Table 1B presents the average importance ratings and rankings
of economic factors in the Southwest. Factors rejated to agriculture
(water, grazing, irrigation-agriculture) were rated highest with
natural gas and petroleum next highest and tourism and military
activities as third most important grouping. Air pollution was seen
as the least important economic consideration, while water was the
most important economic consideration.

Tabie 1C presents average importance ratings and rankings of
cultural factors in the Southwest. 8Some of the items listed, such
as happy, witty, shameful, etc., are not fuctors or entities but
rather descriptive adjectives. Two interesting clusterings of the
highest and lowest rankings occur, indicating the perceptions (and
attitudes) of the Institute participants. At the most importaat pole
there are found Roman Catholice, lexiean—Anerican,'conservative.
Spaniih language, open-Iriendly-~-cutgoing personality, prideful,
poverty, ard clean. At the less important pole, we find dirty,
Liberal, Chicanos, slow-dull-ignorant, zaameful, sad-unhappy, Red
Power, Black Power, and Agnosticism. It is also interesiing that the
term Chicanos 18 given 2 low importance rating while Spaniéh-Anetican
and Mexican-American ar2 given high importance ratings. Either

© “Chicanos" has a negative connotation in fact, or the respondents did
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not know what Chicanos wae, a possibility which secers more likely
since some respondents skipped the item or placed gquestion marks
alongeide the term.

Table 11 presents the scores of the Institute members on the
pretest Geography Content Test subtests. Institute partidipanto
generally were able to answer about 50% of the items, with map read-
ing being the most difficult test in terms of number of correct
answers.

| Table III is based upon the "Orientations to Education"
Questionnaire. Institute members were msked to rank order the four
orientations as they themselves feel about each one, then how 7-12th
grade youngsters of Mexican-American background, Indian.backgfdund,
Anglo-Middle Class, and Anglo-Lower Class backgrounds would feel
abogt each orientation. Institute participants, probably middle-
class in orientation, choose Philosophy C, '"well-rounded academically
and socially,” as most preferred, then Philosophy A, "Occupational,"
then B, "Acadeﬁic." and finally D, "Self-identity.” Interestingly,
all groups except Indiaas were perceived as favoring Philosophby C, .
inciuding the Anglo lower-class youngster. Indians were geen as
favoring orieuntation A, occupational preparation. The teacher-
1nst1tuté group. perceived Anglo Middle-Class youngsters to be most
like them, a not unexpected finding. However, the teacher-institute
gréqp was very similar on the A and B orientations, indicating that
they were indeterminate im preferring occupationsl and academic
_phi;osophies. On the other hand, they saw Anglo uiddie-CIst
ydungaters as quite clearl& choosing academic over occupational
orientations. There sezms to be greater concern among the Iumtitute

O lembers that educztion should be undertaken with the world of work in
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mind and vot so0 much concern with the development of the intellect
per se. Perhaps the greater occupational concern reflects the ex-
periences of age or that the recollections of the depression are
quite strong in the Institute group. |

Table IV takes the rankings of Table I1I and transposes these
to determine how the five groups rank on each of the four orienta-
tions or philosophies. Thus, Table IV presents across-group compar-
isona. ‘For example, the group ranked highest'on'Philosophy A
(occupational) was Mexican-American, on Philosophy B (cultivation of
the intellect) Anglo Middle-Class, or Philosophy C (well-rounded)
the Institute participants, and on Philosophy D (self-identity
seeking), Indians., The Anglo Lower-Class was ranked high on both
philosophies A and D, The purpose of this section was to examine
if the Institute participants saw groups of ethnic minority group
youngsters as being different in their educational orientations.
Some differences were noted and it should be added that Mexican-
Americans got almost identical ratings (and the ssme ranks) as
Anglo-Lower-Class youngsters. Indian youngsters were perceived
unlike other groups in their orientations. Some additional analyses
will be accomplished when the posttest data is available, however the
indication emerges that a tendency exists to confuse ethnic charscter-
istics with social cla3ss characteristics. Some of the Inﬁtitute
instruction were concerned'with distinguiskiag ethnicity and social
class considerations--z11 topfrequently Mexican-Americans are viewed
as lover-~social class. There are, of course, middle and lower clsas
Mexican-Americans, but often Anglos perceive only a single set of
"ethnic characteristics" which is unfortunate, as well as inaccurate.

Table V.contains a number of items atfenpting to assess the
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beliefs of Institute Participante on such issues as social class,
ethnicity considerations, educational approaches, importance of
geograpby, and the utility of social science in the public schools.
Mean ratings and standard deviations are shown. These are shown here
for information only and will be discussed in more detail when the
posttest scores are avillable. An index of agreement or disagreement
is availablie in the Table. The higher the standard deviation, the
greater the disagreement on san item between Institute participants.

Table VI shows the results of ten opinionnaire questions
from the Geography Content Test. Part A shows the percentages of
Institute participants choosing each item alternative. On Item 1,
52% of the respondents chose alternative {2), while 36% chose alterna-
tive (3). Part B presents the results of a8 comparison group to the
Institute group. The percent of college students choosing each item
alternative is shown in Parf B. On Item 1, 70% of the college stu-
dents chose alternative (2) and 0% chose alternative (3). The In-
stitute participants chose alternative (8) 36% of the time. Thu-,
there is a goodly bit cf disagreement between Institute participants
themselves and between these participants and a sample of college
students on what coistitutes the Southwest. (In fact, considerable
disagreement exists between Institute faculty members on what states
are included in the Southwest designation.) This matter is of some
importance in -lanning future institutes.

The sharpest differences between Institute participants and
college sample occurs on Items 8, 9, and 10, where the majority
responses for the Institute participants are: mesas and buttes,
desert, and pickup. ‘Majority responses of college sample are: plains,

o °rasslunds and "undecided,” or indeterminate.
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To repeat, a fuller report on post vs., pre testing will be

issued in the near future.

The above constitutes the preliminary report by Paul Liberty.
Due to the requirement for submission of the Director's Report within
three weeks following the close of the Institute, future evaluation

reports will be submitted as they become available.

CONCLUSIONS

Changes detected in attitude, knowledge, and methods. Varia-

tions in pre~test and post-test evaluatione indicates that there was
considerable change in attitudes, knowledge, and methods on the part
of the participants. It is generully believed that the Institute
program was worthwhile and did make a contribution to the potential
performance o; the participants in their classrooms. Geography as a
discipline which has scmethirg to offer in the realm of social studies
education in its applicability to teaching of the socio-economically
deurived groups was acknowledged to be valid. An understanding of
the special characteristics of the Southwest and the impact which
man has had upon this region can provide a basis for regional under-
standing, regiopal identification and pride.

The encouragement and demonstration of use of media materials
is believed to be one of the greatest impacis which the program had
on the individual participant., Many participants denonstrated an
enthusiastic interest aand ability to utilize audio-visual materisls

O 18 they have never utilized thei2 before. Most participants became
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photographers for the first time. They took pride in their work,
organized their slides and commentary in a fashion which should
allow them to be more effeeti?e teachers in the claasréon.

Major strengths and weaknesses of the program. The major

strength of the program was perhaps two-~fold. First, the introduc-
tion of the participants to the field of geography anﬁ'the sum
indication of its effectivemess in providing an understanding of
econonic, cultural; physical, and spacial factors of the Southwest.
This type of emphasis is largely missing in most geography gourues
which are presented on the level 7-~12. Secondly, it provided most
6f these people with an opportunity to engage in conversation with
teachers and administrators wko had similar problems but in different
locales, The interaction between particiﬁants and staff was particu-
larly effective in generating some ideas for modifications of current
programs and solutions to pressing problems. While the Institute
did not provide pat answers for all problems which participants have
of a pedagogical nature, it did indicate to each individual that
there are many people concerned, many people who care, many people
outside the secondary ciassroom at a college level who can identify
and speak to their problem. Many came to the Institute seeking a
set formula. They went home without a formula, but with ~n apprecia-
tion for the fact that these problems are complex, not easily solved
end with the further knowledge, and most iiportant, that there are
many who do care and who are making an attempt to approach the problem
of educating minority groupsy of the Southwest.

The major weakness of the program was perhapsvthe fact that
the participants were sc diversified in background that not all had

O 1 common goal in content material. Some placed tremendous emphasis
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on gdinihg knowledge of content and had relatively little concern
for pedagogical problems. With others tpe reverse was true. In
addition, the concerns of the administrator are not the same as the
claasroom teacher. The faculty of the Institute, in general, were
much more impressed with the teacher in his earnest concern for
cognitive material then with the administrator who seemingly cared
little for geography. At the conclusion of the program, however,
considerablé change in the attitude of the staff and the participants
was noted. The staff generally began to recquize fheir'inadequaticies
in sowme areas such as pedagogical problems and lack of experience in
dealing with the human element - i.e., Indian and Mexican-American,
and the participanta.appreciatively recognized the frustrations of
the staff. The hopelessness which many participanfa expressed during
the early weeks of the Institute, with the frustiration and difficul-
ities of their local problems, began to vanish toward the end of the
program when it was recognized that therc¢ were pecple beyond the
. bounds of their school district whe did have concern for what they
were attempting to do. The staff indiceated their willingness to
participate in any consulting without the cherge of an honorariul
at any time and any plece if they could be of help to the participants.
In addition, each participant was encouraked to correspond with staff
members concerning problems which may arise in the easuing years.
What if, in fact, this_ﬁill evolve remains to be seen. However, &
Jesture of cooperation was extended and it was received with gratitude.

To candidly anslyse .the program is difficult #t this point
with the Institute having only been completed some three weeks. It
is possible to say that the staff felt completely drained of energies

at the end of the program and the participants seemed to be enthusisstic
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at their departure. The Institute program was approached this year
as a grand expériment. An experiment to see if subject aatter
oriented faculty in a department which is essentially concerned
with graduate education in geography could indeed work with a group
of administrators, teachers, and trainers of teachers who are
associated with the classroom problens of Méxican-American, 8panish-
American, and Indian children in the Soruthwest. These children
and their teachers are, for the most part, a greatly ignored group
61 individuals. MHost are fhoroughly dedicated to their professional
activities but most of them feel that thel:r problems have been
little recognized in present teacher retraining programs. It does
seem possible to say at thié Juncturé that the faculty at this
cbllege became aware of many evonomic-social problems in the South-
west which are not readily appareni. The faculty's contact with the
participants was ext;emely revealing. It would appear that a univer~
sity faculty can descend from their ivory toweré and mingle with the
man in the field who is confronted with the "gut" issues of working
with groups who are eccnomically deprived and quite frequently
militant. Most likely the gieatest thing to be remembered from tuis
year's program is the interaction between participant and staff which
led to further understanding on the part of both groups.

In candid respconse it must a1so be noted that there were
several shortcomings iﬂ the program. Emphasis on the Southwest as a
geographic region, and the developuent of this idea, was not adequately
met. The program of the Institute was superficial in this respect.
The chief factor is thst this weaknehs wvas uadoubtedly due to the
Director's overestimation of the focus which the staff would place

o™n assigned topics. It is also most likely that the required expertise
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on the Southwest was lacking in the staff make-up. It is also possible
that the Institute could have served as a better practicum for the
Junior staff members if they had been involved in a more tightly
structured schedule with the participants in terms of preparing the
teaching acfivities which the participant was to take back to his
" classroom., |

In terms of Eutuve modifications of the program of this yesr
it would seem that several additions are highly desirable. One would
be the incorporation of greater semsitivity training which might be
developed by conducting live-ins with Indian or Mexican-American
groups within the Southwest. This could easily be incorporated as
part of ﬁaﬁ field study program which would replace the field trip.
The second additional change would be the removal of the eight day
field trip and in its place the inserticn of approximately four weeks
in the field, living at five or six selected locations within the
Southwest for a study of type areas of the Southwest which woule
involve four to five days in each area. In this menner it would be
possible to lesrn a leot more geography,'a lot more about .the people,
increase the skili of the participants in undertaking field problems
and observations while at the sawe time providing a form of sensi-
tivity training. Consequently it is recommended that any future
Ihstitutea in the Regicnal Geography of the Southwest be taken out
of the classroom on one inZividual campus and = utilize

selected points within the Southwest for field training.




PosT TEST 5
EPDA INSTITUTE IN GEOGRAPHY

QUESTIONNAIRE

NAME : DATE '

SCHOOL AND LOCATION:

GRADES TAUGHT:
SEX: M F

Please answer the following items as frankly and quickly as possible. The
information being sought may sometimes appear irrelevant to the nature of
the Institute. However, we can assure you that the data is useful and
necessary to the evaluation and future planning of Institute programs. For
this reason, your cooperation and frank and honest expretsion is sincerely
sought. Use the reverse side for any of your answers, if necessary.

Thank you.

I. Please answer the following items in a rather brief way.

ot '
1. The most important thing I-heg-“-ge-t out of this Institute is:

ot
2, Please list two other things, if possible, that m of the
Institute program.

1)

2)

CoNvicTioN AFTER <he
an

3. My main comeesi=tm attending Institute on Geography is




4, A better knowledge of geography will permit one to

hias g

—

5. The study of geography is important for teachers of Mexican American

and Indian youngsters in that

6. Mexican American and Indian students should know the geography of
their regions because

7. What importance, if any, is there for Anglo students in the study
of geography as it pertains to Indian and Mexican American history?

8. List in order of importance those factors which you see as limiting
the Southwest geographic education in your school.

9. Geographic education is essential for all secondary students
(grades 7 - 12) because it helps them




10, Can geographic education produce within the Indian and Mexican
student a feeling of "regicnal pride?" In what ways?

11. Can geographic education produce within the Indian and Mexican

student a feeling of "racial pride or ancestral pride?" 1In what
ways?

i2. Should geography be used to promote (a) "regional pride" and
(b) "racial pride?" Please explain your answer.

13, What time periods in history would you suggest as being most
relevant and interesting for grades 7 - 12 (a) Indian students and
(b) Mexican students? Please explain.

14, Are Anglo students likely to he interested in those eras which
Mexican and Indian youngsters consider important? Why?




15. What immediate effects do you see resulting from increased
emphasis on geographic education in public junior and seniar high
schools? List as many as you think are important.

.
T a

16. What long-run effects do you see resulting from increased emphasis
upon geographic education in public junior and senior high schools?
List as many as you think are important.

17.

What would you like to se2e happen in geographic education that is
not really happening yet, if at all?




II. Circle one choice for the items below. (Example: If alternative "a"
is your choice, circle the "a.")

1. Which is a more seriocus failing in a teacher?
a) A severe and aloof manner.
b) 1Inadequate mastery of subject material to be taught.

2. Which do you believe is more true?
a) Most teachers tend to talk over the head of their students.
b) Most teachers are ineffective in maintaining discipline.

3, Teachers mostly prefer to:
a) Help pupils establish friendly reiationships with classmates.
b) Help pupils learn the school regulations.

4, Teachers should, in my opinion, act to:

a) Help pupils establish friendly relationships with classmates.

b) Help pupils learn the school regulations.

5. Teachers mostly prefer to:

a) Help students acquire content material.

b) Help pupils acquire study habits in ways he can best learn.
6. Teachers should, in my opinion, act to:

a) Help students acquire content material.

b) Help pupils acquire study habits in ways he can best learn.

7. Teachers mostly prefer to:
a) Help students feel successful by rewarding his correct responses.
b) Help students learn by correcting his incorrect answers.

8. Teachers should, in my opinion, act to:

a) Help students feel successful by rewarding his correct responses.

b) Help students learn by correcting his incorrect answers.




III.

Mexican and Indian students would probably choose which of the paired
alternatives below? Circle the choice you think they would make
if presented the choices below.

1,

2.

3.

a)
b)

a)
b)

a)
b)
a)
b)
a)

b)

b)
a)
B)

a)

b)

Many of the unhappy things in people's lives are partly due
to bad luck.

People's troubles, or misfortunes, result from the mistakes
they make.

I have often found that what is going to happen will happen.

Trusting to fate has never turned out as well for me as making
a decision to take a definite course of action.

In the case of the well prepared student there is rarely if
ever such a thing as an unfair test.

Many times exam questions tend to be so unrelated to course
work that studying is really useless.

When I make plans, I am almost certain that I can make them
work.

It is not always wise to plan too far ahead because many
things turn out to be a matter of good or bad fortune anyhow.

Who gets to be the boss often depends on who was lucky enough
to be in the right place first.

Getting people to do the right thing depends upon ahility,
luck has little or nothing to do with it.

As far as world affairs are concerned, most of us are the
victims of forces we can neither understand, nor control.

By taking an active part in political and social affairs the
people can control world events.

Nowadays, people just don't realize what an important role
luck plays in their lives.

There really is no such thing as "luck."

In the long run the bad things that happen to us are balanced
by the good ones.

Most misfortunes are the result of lack of ability, ignorance,
laziness, or all three.



Iv.

10.

11.

12,

a)

b)

a)

b) -

a)
b)

a)

b)

Sometimes I can't understand how teachers arrive at the grades
they give.

There is a direct counection between how hard I study and the
grades I get.

People are lonely because they don't try to be friendly.

There's not much use in trying too hard to please people, if
they like you, they like you.

What happens to me is my own doing.

Sometimes I feel that I don't have enough control over the
direction my life is taking.

Even if the odds are against you, it's possible to come out on
top by keeping at it.

A person's future is largely a matter of what fate has in store
roi him,

Anglo students would probably choose which of the alternatives below?
Circle the choice you think they would make if presented the choices

below.
1. a)
b)
2. a)
b)
3. a)
b)
4. a)
b)

Many of the unhappy things in people's lives are partly due
to bad luck.

People's troubles, or misfortunes, result from the mistakes
they make.

I have often found that what is going to happen will happen.

Trusting to fate has never turned out as well for me as making
a decision to take a definite course of action.

In the case of the well prepared student there is rarely if
ever such a thing as an unfair test.

Many times exam questions tend to be so unrelated to course
work that studying is really useless.

When I make plans, I am almost certain that I can make them
work.

It is not always wise to plan too far ahead because many
things turn out to be a matter of good or bad fortune anyhow.



10.

11.

12,

a)

b)

a)

b)
a)

b)

a)

b)

a)
b)

a)
b)

a)

b)

Who gets to be the boss often depends on who was lucky enough
to be in the right place first.

Getting people to do the right thing depends upon ability,
luck has little or nothing to do with it.

As far as world affairs are concerned, most of us are the
victims of forces we can neither understand, nor control.

By taking an active part in political and social affairs the
people can control world events.

Nowadays, people just don't realize what an important role
luck plays in their lives.

There really is no such thing as "luck."

In the long run the bad things that happen to us are balanced
by the good ones.

Most misfortunes are the result of lack of ability, ignorance,
laziness, or all three.

Sometimes I can't understand how teachers arrive at the grades
they give.

There is a direci connection between how hard I study and the
grades I get.

People are lonely because they don't try to bé friendly.

There's not much use in trying too hard to please people, if
they like you, they like you.

What happens to me is my own doing,

Sometimes I feel that I don't have enough control over ihe
direction my life is taking.

Even if the odds are against you, it's possible to come out on
top by keeping at it.

‘A'person's future is largely a matter of what fate has in store

for him.



V. Please mark the following items according to the following codcj mark
the one that best indicates your feeling about each of the iter:s.

HA = Highly Agree

A = Agree

SA = Slightly Agree

SD = Slightly Disagree
D = Disagree

HD = Highly Disagree

1. Obedience and respect for authority are
the most important virtues children
should learn. HA A SA SD D

2, Every percon should have complete faith
in some supernatural power whose decisions
he obeys without question. HA A SA SO D

3. What the youth need most is strict disci-
pline, rugged determination, and the will
to work and fight for family and country. HA A SA SD D

4, When a man is born, the success he's going
to have is already in the cards, soc he
might as well accept it and not fight
ar .18t it. HA A SA SD D

. Wars and social:troubles may someday
be ended by an earthquake or flood
that will destroy the whole world. HA A SA SD D

6. The wild sex life of the old Greeks and
Romans was tame compared to some of the
goings-on in this country, even in places
where people least expect it. HA A SA SD D

7. Young people sometimes get rebellious
ideas, but as they giow up, they ought
to get over them and settle down. HA A ©SA SD D

8. Nowadays more and more people are
prying into matters that should remain
personal and private. HA A SA SD D

9. If people would talk less and work more,
everybody would be better off. HA A SA SO D

13, There is hardly anything lower than a
person who does not feel a great love,
gratitude and respect for his parents, HA A SA SD D

HD



11.

12.

13.

14.

-.‘!-S.

16.

17.

18.

19.

20.

21.

People can be divided into two
distinct classes: the weak and
the strong,

Nowadays when so many different
kinds of people move around and
mix together so much, a person
has to protect himself especially
against catching an infection or
disease from ther.

No sane, normal decent persor could
ever think of hurting a close friend
or relative.

An insult to our honor should
always be punished.

Some day it will probably be known
that minority group protests, such
as on college campuses produced
important social improvements.

Destroyers of tyranny have
contributed most to mankind,

Planning only makes a person un-
happy since your plans hardly ever
work out anyway.

When a man is born, the success he's

going to have is already in the cards,

so he might as well accept it and not
fight against it.

Nowadays, with world conditions the
way they are, the wise person lives
for today and lets tomorrow take
care of itself,

Even when teenagers get married, their

main loyalty still belongs to their
fathers and mothers.

When the time comes for a boy to take

a job, he should stay near his pavents,

even if it means giving up a good job
opportunity.

SA

SA

SA

SA

SA

SA

SA

SA

SA

SA

SA

SD

SD

SD

SD

SD

SD

SD

SD

SD

SD

SD

10

HD

HD

HD
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22, Nothing in life is worth the
sacrifice of moving away from
your parents. HA A ©SA SD D HD

23, The best kind of job to have is one
where you are all working together
even if you don't get individual
credit. HA A SA SD D HD

24, It's silly for a teenager to pui money
into a car when the money could be
used to get started in business or for
an education. HA A SA SD D HD

25. Social class (or socio-ecovaomic status)
is more important than ethnic factors
(i.e., being Indian or Mexican) in
accounting for attitudes and values on
achievement, HA A SA SD D HD

26, There are considerable social class
differences in child rearing practices
which are greater than the differences
between Mexicans and Indians as comparrd
with Anglos. i+ A SA SD D HD

» Part A. The “:llowing section pe ~ins to the orientations or philosophiecs
P P
vf that people have toward education in America. Read the four philédsophies

g $3 e¥~essed and rank them according to the following schemes:
nZ0
)_(ec/'(‘ “ﬂs READ THE PHILOSOPHIES A, B, C, AND D ON THE NEXT PAGE.
S¥ P
{Hﬁ‘v\ 45- 1. In Column 1, rank the four philosophies according to the accuracy
PdV with which each portrays your own point of view. Use numbers

from 1 - 4 with one referring to the most preferred or appropriate,
and four to the least appropriate.

2. In Column 2, rank the four philosophies according to the way you
think Mexican American grade 7 - 12 students see the alternatives.
Again use one to indicate the most preferred philosophy you think
these students hold and four the least preferred philosophy.

3. In Column 3, rank the four philosophies on the 1 - 4 basis accord-
ing to the way you think Indian grade 7 - 12 students prefer them.

4, 1In Column 4, rank the four philosophies on the 1 - 4 basis accord-
ing to the way you think Anglo middleclass grade 7 - 12 students
prefer them.

5. In Celumn 5 rank the four philosophies on how you think Anglo
lower class grade 7 - 12 students prefer the four philosophies,
using the same 1 - % basis.
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ORIENTATIONS TOWARD EDUCATION

Directions: Students hold a wvariety of attitudes about their wn
: purposes and goals in education. Such an attitude might
be thought of as a personal philosophy of education.
Below are descriptive statements oi four such "personal
philosophies" which there is reason to believe are quite
prevalent in American high schools. As you read the four
statements, attempt to determine how close each comes to
our own philosophy of education.

COLUMNS

112131415
PHILOSOPHY A: This philosophy emphasizes education
essentially as preparation for an occupational future.
Social or purely intellectual phases are relatively less
important, though certainly not ignored. Concern with
extracurricular activities and traditions is relatively
small. Persons holding this pnilosophy are usually

quite committed to particular fields of studv and are
primarily interested in obtainiag training for careers in
their chosen fielcs,

PHILOSOPHY B: This philosophy, while it does not ignore
career preparation, assigns greatest importance to
scholarly pursuit of knowledge and understanding wherever
the pursuit may lead. This philosophy entails serious
involvement in course work or independent study beyond
the minimum required. Social life and organized extra-
curricular activities are relatively unimportant. This
philosophy attaches greatest importance to interest in
ideas, pursuit of knowledge, and cultivation of the
intellect,

PHILOSOPHY G: This philosophy holds that besides occupa-
tional training and/or scholarly endeavor, an important
part of education exists outside the classroom, labora-
tory, and library. Extracurricular activities, living-
group functions, athletics, social life, rewarding
friendships, and loyalty to traditions are important
elements ir one's educational experience and necessary to
the cultivation of the well-rounded person. Thus, while
not excluding academic activities, this philosophy
emphasizes the importance of the extracurricular side of
academic situations.

PHILOSOPHY D: This is a philosophy held by the student who
either consciously rejects cowmonly held vi:lue orientations
in favor of his own, or who has not really decided what is
to be valued and is, in a sense, searching for meaning in
life, There is often deep involvement with ideals and art
forms both in the classroom and in soutrces (often highly
original and individualistic) in the wider society. There
is little interest in business or professional careers; in
fact, there may be a definite rejection of this kind of
aspiration. Many facets of extracurricular activities,
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athletics, traditions of the school administration are
ignored or viewed with disdain. In short, this
philosophy may emphasize individualistic interests and
styles, concern for personal identify, and often,
contempt for many aspects of organized society.

Part B. In what ways, if any, does the study of geography in the
junior and senior high schools relate to the various philosophies?

Is the study of geography valuable or ureful in producing a preference
of one or more of the philosophies, and can the study of geography help
students shift between the philosophies? Please explain below.
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Use the following code in answering these questions pertaining to
ethnic (or race) factors and social class and geographic education.
Circle the one that best reflects your view.

HA = Highly Agree

A = Agree

SA = Slightly Agree

SD = Slightly Disagree
D = Disagree

HD = Highly Disagree

1, The relationships between social
class and various family and
environmental conditions are very
similar in Anglo and Negro groups. HA A SA SO D

2. The extent to which students achieve
in school is highly correlated with .
verbal intelligence scores. HA A SA SD D

3. Verbal inteiligence is more strongly
related to socio-economic class (i.e.,
social class) than to race. HA A SA SO D

4, There are considerable social class
differences in child rearing practices
aid these differences are greater than
are the difiercaces between ethnic
groups of the same social class. HA A SA SD D

5. The "live for today" philosophy
attributed to Mexican Awerican and
Indian students is generally correct. HA A SA SD D

6. Generally speaking, Mexican American
and Indian students are more ‘clannish"
than Anglo students. HA A SA SO D

7. Close family ties are mora common
among Mexican American and Indian
students than Anglo students
generally, HA A SA SD D

8. Lower social class individuals are,
because of economic necessity,
compelled to rely upon the support and
approval of friends, relatives and
neighbors. HA A SA SD D

9. LoWef’class Anglo pupils are as
“live for today" oriented as most
Indian and Mexican pupils. HA A SA SD D

HD

HD

HD



10.

11.

12.

13.

14.

15.

16.

17.

18.

19.

It is impossible to "square" the
"live for today" attitude of many
members of society with the emphasis
upon delayed reward and persistence
required by our society.

The "live for today'" philosophy and the
"manana" philosophy both indicate that

HA

persons holding these beliefs feel that

they cannot control the  environment
in which they live.

The "live for today'" philosophy is a
serious deterrent to academic achieve-
ment.

The "Culture of Poverty" characteristics
are less important tham ethnic
characteristics in understanding the
Mexican and Indian students.

"Ethnic characteristics" are usually
"true" racial differences rather than
the results of poverty conditions.

Most ethnic (Mexican and Indian)
families belong to the lower socio=
economic class.

Social class is significantly related
to achievement values and is more
important than ethnicity.

Both race social class and ethnicity
are important in understanding Mexican
and Indian pupils and in encouvaging
their academic and vocational interests
and uchievements.

The study of geograpny should consider
both social class {socio-ewonomic)
values and ethnic characteristics of
peoples in the region of study and the
influence of these background factors

in the lives of youngsters living within
the region.

Teaching Mexican and Indian students
about the physical and cultural aspects
of their region is a major factor in
instilling basic self and regional pride
in these students,

HA

HA

HA

HA

HA

HA

HA

SA

SA

SA

SA

SA

SA

SA

SA

SA

SA

Sb

Sb

Sb

SD

SD

SD

SD

SD
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HD

HD

HD



20,

21.

22.

23.

24,

25.

26.

27.

28,

Teaching Anglo students about the

heritage, both physical and cultural,

of the Indians and Mexicans within a

region will promote good will, under-
standing, and acceptance of the Mexican

and Indian student by the Anglo student. HA

Geographic instruction is most ideally
suited to promote understanding of

prcblems among American citizens

within a region. HA

Geography is the study of spatial

processes and relations which enable

the individual to better understand

the complex intertwining of cultures

and physical landscapes. HA

When Indians and Mexicans understand

and appreciate what they are and how

they have contributed to the develop=~

ment of the American Southwest they

will understand how they fit into
multicultural mosaic of American

society. HA

If Anglo youngsters understand and
appreciate what Indians and Mexicans

have contributed to the development

of the American Southwest, the Anglo
students will be acceptive of ethnic
students, HA

Geographic education ir the public

schools has always focused upon

local regional geography rather than

world geography. HA

Local regional gecgraphy is much

more important to students than is

world geography. (Assume that orly

one course could be taught.) HA

Institutes in geography are wvital because
public school teachers of geography do

not have the background usually to teach
local ragional geography. HA

Institutes in geography are vital

because public school teachers of

geography do not usually have the
techniques (media and materials) to

teach geog~ by in a way that is
interesting to the individual student, HA

SA

SA

SA

SA

SA

SA

SA

5A

SD

SD

SD-

SD

SD

SD

SD

S

SD

D
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HD

HD



29.

30.

31.

32,

33.

34,

35.

36.

37.

38.

39.

Institutes in geography are vital
because college level trainers of
teachers often have little or no
background in geography.

The geography teacher's teaching
skill and ability to relate to
his/her pupils is more important
than the curriculum material used.

Mexican and Indian students
generally are less concerned with
academic achievement than the
Anglo pupils.

Mexican and Indian students
generally put forth less effort
toward achievement in the classroom
than Anglo pupils.

Mexican and Indian students are
generally indifferent in responding
to teachers' expectations of them.

Mexican and Irdian students generally
have more special problems such as
hostility and withdrawal behaviors
than anglo youngsters.

Mexican and Indian students usually
are non-participants in social groups
rather than leaders or participators.

Mexican and Indian students usually
employ special mechanisws for gaining
attention, such as tattling, or
excessive talking to students,

Mexican and Indian students pretty
much hang together in their own
groups.

When Mexican and Indian students are
corrected by the teacher, they usually
are very embarrassed or accent the
correction without reactions.

Mexican and Indian parents are
generally anti-J tellectual and do
noi supportf: e<:. - tion.

HA

HA

HA

HA

SA

S5A

SA

SA

S5A

SA

SA

SA

SA

SA

SD

SD

SD

SD

SD

SD

SD

SD

SD
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HD
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HD

HD



40.

41.

42.

43.

4,

45.

46.

47.

48.

49-

50.

The use of the scientific method
can be extended to solve the
problems of men in the area of
values and moral judgments,

What is right and good at one time
and place may not be right and good
for all times and places.

Questions of values and morals should

be taken out of their traditional super-
natural setting and put in a naturalistic

setting.

Nothing is or can be unchanging,
absolutely certain.

The educational policies of the
public schools should undertake

to increase the practical value of
Coursci.

The educational policies of the
public schools should stimulate
the study of social problems.

The educational policies of the
public schools should promote the
study and participation in music
and fine arts.

The most important function of
education is its preparation for
practical achievement and financial
reward.

The goals of education should be
dictated by children's interests
and needs, as well as by the larger
demands of society.

Education and educational institutions
must be sources of new social ideas;
education must be a social program
undergoing continual reconstruction.

The traditional moral standards of
our culture should not be accepted;
they should be examined and tested
in solving the present problems of
students.

HA

HA

A

SA

SA

S5A

SA

SA

5A

SA

SA

5A

SA

SA

SD

SD

SD

Sb

SD

SD

SD

SD

SD

SD

SD
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VII. FINAL SUMMARY

WERE
1) Please list those things which you believe &o—be the major purposes
of the institute you are participating in. (Please mention at least
three things, if possible.)

. . Learned
2) Please 1°st the most important things you expeet=to=ioass or will

"take aw - with you" from this institute. (Please mention at
least three things, if possible.)




3) Please list those things that you hope to do to implement your
learning experiences in the institute when you return to your
school or organization in the fall. In other words, what do you
see yourself possibly doing with the information and experience

obtained in the Institute? (Please mention at least three things,
if possible.)

O

ERIC

Aruitoxt provided by Eic:



to the left of each statement. Lo
7 1. The American Southwest émbraces which combination of States:
i (1) Oklahoma, Texas, New Mexico; (2) California, Arizoaa,
New HMexico, Texas, Oklahoma; (3) California, Nevada, Utah,
Arizona, New ¥exico, Colorado, Oklahoma, Texas; (4) Arizona,
New Mexico. - _ C . .
; — 2. The Southwest is: (1) homogeneous in 1ts pbysical character;
‘ (2) varied in larndforms, but climatically homogeneous; (3)
. mostly devoid of vegetation; (4) transitional in climate,
| vegetation and landiorms.
“ .
! N 3, Tiae human populacion of the Southwest: (1) is economically
: deprived; (2) is culturslly homogeneous; (3) i composa2d of
; clder age greups; (4) is relatively sparse and unevenly
5 dlst¢15Lted
; o 4. VWiich of the followlng is mnat typical of tﬁe Southwest:
! (1) cowboy; (Z) soldier; (3) mexrchant; (4)'tourist.
: 5. Wnich of the following is nost typilcal of the Southwesti;
_ (1)} red; (2) brown; (3) green; (4) dlue.
f o 6. Y¥pich of the following is most typical of- the Southwest:
: (1) cotiie; (2) sheep; (3) horse; (4) burro,
f . 7. Whick of tpne following is mosl typical of the’ Southwest:
i (1) znoi; (2) warm; (3) cool; (4) cold.
% .. &, Vpich of the following Js rnesl typical of the Southwes
; B {1) pluirs: (2) nountzins; (3) mesas and buttes; (4) canyons,
1
i e %y ¥Wihich of the follewing is most typical oi the Southwest
| (1) desext; (2) forest; (3) gras islands; (4) crops.
i
\ e 10, Whleh of tahe following is wmeslt typical of the Southwesti:
\ (1} sedan; (2) pickup; (3) station wagon; (4} jeep (d-whuel
drive vehicle)., L e N N
mut; 31, Wihieh of these st te, hes the most 1w igated lands:
{1) Arizmons; (%) Colorado; (3) New Mexico; (4) Oklabona;
(5\' TeRHS., )
-wnl“_ 12, In the Bouithwest 3n 10;0 whikh of *he follcwing industries
rank i (1) agriculture
a cturing.
~:E§_~ i3 I lcwing industrics
o P (J) agricujture
& g,
w° ) .
w314, Wi ares: (1) Arizons;
Q ‘ (
ERIC

APPENLIX B

Place the best choice to complete the statement or question in the space

KET

Aruitoxt provided by Eic:
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‘4L 15. . Which of the following metropolitan areas (1867) is the
largest in population: (1) San Antonio; (2) Oklakoma City:
(3} Albuquergue; (4) Phoenix.

;Ei 16. Which of the foliowing metropolitun areas is smallest in
population (1667): (1) EL Pasc; (2) Albuquerque; (3) Tulsa;
(4) Tucson, - -

=‘i 17, Which of the following places has the highest aversige Julv

: temperature: {1) Albuguerque; (2) Dsllas; (3) EY Paso,
(4) Oklahoma City; (5) Phoenix.

‘mﬂl__ 18, Which of the following places has the lowest average January
) temperature: (1) Albaguerque; (2) Dallag; (3) El Paso;
. (4) Oklahora City; (5) Phoenix. .

In che Four-State area served by this Inztitute 1dent1fylor locate tle
foliowing features:

_2__ 19, The Colorado Plateau: (1) Colorado and Oklahoma; (2) Arizcna
' and New Mexico; (3) Texas and Arizona; (4) New Mexico and
Ckiahoma,

20, Deeply cnirenched ncar vertvcal sided valleyS° (1) Basin
and Range; (2) Greai Plains; (3) Rockly Mountains; (4)
Colorado Plateeun, :

Smtntass onm S

él 21. Important rivewr systems: (1) Rio Grande; (2) Colorado;
(3) Salt-~Gila; (4) All of previous three,

river syetcus: (1) Monongahela; (2) Rio Doce;:

eﬁ . 22, fwmportsnt
o Aihabsska; (<) None of these,

zt
(3) Ri
;3 23. A conmon 21
(3) 5,000 ie

e
<7

vation apove sez level: (1) 50 feet; (2) 500 fect;
ety (4) 50,000 feet.,

Lixc“tal divide passes through: (1) New Mexico;
xse; {3) Arizona; {4) Cklahocma,

25, The soils of the Bouti vest are usually bigh ins (1) organic
matter; (2) acid; (5) lime; (4) sharply defined horizons,

The elewent most often deficient in the Southwestern soils
is; (1) nitrogen; (2) calcium; (3) phosphorus; (4) potaGQium.

Tho charseteristic natuyal vegetztion of the Sonthwest is:
(1) holophytic; {2} nesophytic; (3) hydreophytie; (4)
zerophytice,

Bowt strerws thst flow- out of the :\".t‘xvs in the SBouthvest
usualiv: (1) ¢ . ip yolume ¢s fhey flow dovastreenm;

(2} ipareuss iy £33 reanlie the sene; (4) suddealy
dlizappesy, '
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l 29, The crop best adapted to natural conditions in the Southwest
is: (1) wheat; (2) corn; (3) rice; (4) fruit trees,

2 30, The settilement of the region by Europeans began during the:
(1) 15th; (2) 16tb; (3) 17th; (4) 18th century, '

‘ 31, The Llano Estazcado today is an important area of: (1) irri-
gated crops; (2) open range-livestock; (3) tourism; (4) mining.

. w3 32. A large city on the Great Plains is:- (1) Albuquerque;
(2) Phoenix, (3) Amarillo; (4) Santa Fe..

) f 33, New Mexican cities; (1) Lubbock and Hobbs; (2) Gallup and
Flagstaff; (3) Guymon and Durango; (4) Tucumcari and Las Cruces.

{ 34, The major erosional force sculpturing the Southwest has been:
(1) running vwater; (2) wind; (3) glacial ice; (4) wave action.

9.{' 35, The great soil group typical of the Oklahoma and Texas
Panhandle is: (1) Prairie; (2) Podzol; (3) Chernoczem;
(4) Chestnut, '

]

E 36. Fores:s in the Southwest are usually assoclated .with: (1)
windward slopes; (2) higher elevations; (3) increased precipita-
tion; (4) ALl of these,.

37. Grasslznds of the Scuthwest are usually classed as: (1)
gavanna; (2) steope; (3) preirie; (4) chaparral.

3 .
_1;““ 38, Railroads and highwavs in the Southwest are usually built
on the interiluves rather than in the vally bottoms: (1)
because gyadients are gentler; (2) because water is scarse;
(3) beccuse less bridging is needed; (4) to avoid conceantration
of populations. '

Ratz the follouwing terms using a nusbexr Ifrom the scale below.

Not ¢ 1 2 S 4 5 6 7 8 S 10 Most
Iwportenut 2 | | i d L L 1 ] A L. Impcriant

t
%

38 A, Deopnomic fzetors in the Scuthwesti;
A

\-:% .90 vater 2, Q45 grazing

:: 4, $.15 patural gas /J;_&Léuo_'air polluticn
AN " /E_Q__jg conl 1. b.70 soiz

‘?:J 13,57 Is‘.?.mg‘s-”m‘ §, 8. /6 petxoleun

SN i
C N lefﬂ"“‘ 13, 5.00raxdvicods (foxr Lumben) /. b .axs::-:)pper

e LTSN PR

12 D ; K ’ N r~ -
8 0 cang, geavel, elsv . 7 0§ zrass

-

-
7, rf’g_br-iteu activities \'1[3 5.00 sa7 twoed-wood pulp

PR TRV e
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t 42. A topographic map is best used for which one of the follow-
ing? (1) A detailed analysis of a small area; (2) As a
study of the regions of the Uanited States; (3) An analysis
of world distributiion patterns; (4) The study of individuval

~states; (5) All of the above,

& 43, Which one of the following scales represents one inch to
one mile? (1).1:100,000; (2) 1:63,360; (3) 1:24,000;
(4) 1:250,000; (5) 1:5,280,

S~ 44, VWhich one of the following does not belong in this group

of regions? (1) Corn Belt; (2) Warine West Coast; (3) Taiga;
(4) Great Plains, (5) Houstoa Metropolitan Area. o

t

Refer to the Triangular.Graph' -~ Popuilation

4 45, Vhich of the following countries has the largest percent
of its population under the age of 202 (1) Sweden;
(2) Poland; (3) Ireland; (4) Peru; (5) Brazil.

4 46, What percentage of the United States populafion'is aged €0
and over? (1) 34.5; (2) 40; (3) 55; (4) 10; (5) 30.

Refer to the Climographs

47, The only station located in the Southern Hémispbere is
represented by graph number: (1) 1; (2) 2; (3) 3; (4) 4;
(5) None of these, .

tmn st ane

{ 48. The station where winters are cold sad summers are hot
and hunid iz represented by graph number: (1) 1; (2) 2;
(3) 3; (4) 4; (5) Ncone of these. : :

__f_ 4%, The siation wiih the greatest temperature range is repre-
sentod by graph number: (1) 1; (2) 2; (3) 3; (4) 4;
(5) None of those,

RBeexr to the Map of Regions ¢f Merth America

et e

wd._ 50, Climogreph number 4 would be most illustrative of which
region ou the North America map? (1) 13; (2) 3; (3) 2;
(4) 9; {5) 7»' '.

. 5. Wbat chzracteristic is most cownon to the two areas labeled
Region 6 on the 1zp? (1) elinate; (2) landforms; (3) land-
use; (4) wiperale; (5) history of seitlement.

he regions shown on the man of MNorth America are most
itely posed upon whet criteria? (1) population; (2F climate;
dfores; (4) soils.,




o 1 2 3 4 5 6 78 9 .10

N | 1 1 L
Not _ . Most
Related Related

53. Using the scale indicated above, rate the following items in terms .
of their relationship to the study of geography:

-

S\’(' ' place Names Kby
<% L')o{ ¢, |13 Sequent Occupance 5 30

\‘U\’ D I‘oreign Trade T ‘-/:30

\0 .b‘) "* Agriculture - crops .7"_/3

J ‘o(x.u _Population Numbers 7,25
\’\,G N 6 , herial Differentiation (. 7—4’
| FC-'ltu;w Diffusion 7, /0
,}VL Ly Landforms Z é"/
)i Functional Orgam.zation -ﬁ 25"

'1 2 3 JLandscape Analysis 7. _2.5’

Refer to the topographic map (New Orleans East Ouadrangle) and aeris
rhoto (4/7) 0F puri Gi New Orieans . :

3 54, 1Is the Central Business District (CBD) of New Orleans
IOﬂatcd on the: (1) north; (2) south; (3) east, (4)
west: bank of the Mississippi River? '

3 5.

. ¥hat is the predominant land use on the right bank of the
e Fismiesippl River in the vincinity of the Greater New Orl=zans
pridge? (1) residential; (2) ccamercial; (3) wholesale -
storage; (4) industrial; (5) recreational.

_'3 56, Yhat is the nzme of the promineut landscape Feature locaied at
D-7 on the zerisl photo? (1) Muscum; (2) Custom House;
(3) St, Louis Cathedral; (4) lce Circle; (5) Trade Mart,

57. 'the contour intervel on the topographic map isz (1)
7.5 ninutes; (2) 5 feet; (3) 28° 5""; (4) 1/2 foot;
£5) 1324,000.

..

= 3____ 58, What is the featuwve on the river bank at location F-8 on
the zerial photo? (1) Oil Refinery; (2) U.S. Quarantine
Station; (B) Light; (4) Ferxy Dock; (B) U. 8. Naval Base,




-

6’ 59, What feature is located at 229 57' 30" North Latitude and
800 05' West Longitude? (1) Sugar Bowl; (2) ¥oly Cross
School; (3) TFairgrounds Race Track; (4) Hotel Dieu;
(5) Gordon Acadeny.
S S —————

3 60, An area possessing certain characteristics of homogeneity

is termed: (1) isopleth; (2) isarithm; (3) region;

(4) chloropleth., .. .

_ig 61, The science of the areal differentiation of the earth's
surface defines: (1) cartography; (2) geography; (3) geodesy;
(4) geology. .

ig 62, A geographic philosophy which suggests a multiplicity of
pocsible human uses of the land within certain parameters
ts termed: (13) multichlor; (2) possibilism; (3) determinism;
(4) anachromistic.

AL 63, The study of the producticn, consumption, and distribution
of goods and services is termed: (1) cartography; (2)
reglionalism; (38) geoservice; (4) economic geocgraphy.

_ 2. 64, A systematic arrangement of grid lines defines: (1} map;
(2) .map projection; (3) isohyet; (4) isarithm,

65. The study of landforms defines: (1) geomorphology;
: (2) climetology; (3) pedology; (4) hydrclogy.

1
2 66, Raipfail variability typically.increases as: (1) the annual
anount increases; (2) the znnual smount decreases; (3) areas
experience a large number of thunderstoras,

__ﬁg 67. Solls of the rainy tropics are inherently: (1) fertile;
: - €2), intertile; (3) SbnllOW‘ {4) stony.

_L__68, The study of regions is called: (1) choreography; (2)
: 'rhorog*aphy, (3) chovrology; (4) isarithmic.

:3 €9, 'Population is increasing most rapidly (percentagewise) in:
. (1) developed societies; (2) Asia; (3) Latin America;
(4) Africa.




APPENDIX C
REGIONAL GEOGRAPHY OF TrE AMERICAN SOUTHWEST, OU EFDA INSTITUTE

Test Questions over History of the S

1., The first aborigines settled in a specific area of the Southwest
lived

__1in the Matagorda Bay region of the Texas Coast

__along the Arxansas River in Oklahoma

X __in the Four Corners area

2, Wickiups were the dwelling of which tribe?
__Wichita

X_Apache

_Hopi

3. In the absence of writien records, scholars try to .recrcate the
past through which of the following?

linguistics

anthropology

archeology

ontology

__all of these

lelk

|

4. The first Spanish penetration into the Southwest was at
Xx_the mouth of the Rio Grande

__the mouth of the Codlorado

__up the Red River

5. The originator of the Santa Fe trade was
X_Willianm Becknell

__Josiah CGregg

__James Magoffin

6. Among important explorers of the Soulhwest were
X _James 0. FPattie
x___Jedediah Strong Smith
hlt Carson
/c x Dere Marguette
James heddeford Walker
Henry Schooleraft

7. Texas won its independence from Mexico at the Battle of San
Jacinto on
arch 2, 1836
Ifarch 6 1836

x_ x_ April 21, 1836

8. The Mexican Cession was prescribed by the
—__Treaty of San Luis Obispo
Adams-—Onls Treaty
X Treaty of Guadalupe liidalgo
___Treaty of San Lndefon
No e of these

9. The ox-bow route was followsd by
Pony Express
Wells, Yargo

x__Butterfield Overldand Express
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10, The first transcontinental railroad, i.e., which would link the
Mississippi Valley with the Vest Coast, to run through ihe Southwest
was tue
Southern Pacirtice
& ___Atchison, Topexu; & Santa Fe
____Union Pacific

11, Hero of the Dattle of the Washita was
___Nelson A, Miles N

x_ _George A. Custer
John M, Chivington

12, The Battle of Glorieta Pass matched

X__Sibley v, Ganby

___Johnston v, Grant
Van Dorn v, Frenont

13. The first great cattle drive in 1866 terminated at
X __Sedalia; Mo,

Abilene, Kans,
___Dodge City, Kans.

14, Leader of the Boomers was
Elias C, Houdinot

—w. L, Couch

x___David Payne

15. The first important oil discovery in the Southwest camne in
_New Mexico
Oxlahoma
x__ Texas

16, Braceros are
wetbacks

% _HMexican laborers legally imported into the U. S.
both of these
neither of ihese

17. Lyndon B. Johnson suffered his only political defeat in i9L1 at
the hands of
Janes V., Allred
Dan Moody

X __VWe Lee O'Daniel

18, William H, Murray was governor of
Texas

X Cxklahoma
New Mexico
Ari.zona

19, The East Texas oil field was discovered by
—__Anthony Lucas

H. L, Hunt
X __Dad Joiner

20, In the 20th century, the Southwest has finally solvc 2l the problem
of aridity through
desalinization of ocean water

irrigation from dam reservoirs
“"‘.Lr rigation from deep welis .
s R all of these
X none ‘of these T em—
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(8) 1In regards Lo disscminaticn, is there provisien to have teachers tcach other
teachors in thair boce schools?  Is the classioom teacher given specific
things Lo do in her classreow, or is the matter of adapting Institute
material Jeft to his/her own initiative and creativity? What does the
teacher attempt to do in the classroom with new information and how does
he/she know if he/she is doing a better job than before?

(9) Is the development of regional understanding and regional pride a valid
prenise of tlils Institutce and the teaching of geography in general in the
schools? ‘

(10) Arc the fostering of racial pride and regional pride common goals of the
Institute tesehors?  1s the premotion of better understanding betweon races

. a realistic posl, one which teachers accept and one vhich they arce coinitted
toward, and cne vhich they are prepored to vork toward upon returning to hone
schonle?  how do they cspect to foster "regional pride?" What is "regional
pl'j(,ut?n

(11) ¥t o the cxtent of auy jaoposed follewvup of the Institute participants
to detersiia: vhat of fects, 31 any, are taking place in the classroon?
Would it be porsible to follooup with these tedschers later on during the
1909-70 acadindc yoar to asavas Jentitute appropriatencss and effcctivencess?

(12)  Vhet did tesctors egvect of the Institute?  Vhat did staff menbers of the
Inctitule thin” nost Jopertant? Did a conron porception prevail after the
Institule woeny stad{ aed porticipoats on goalys of the Institute?

(13)  Did the terchers’ perveptions of geogrephy and thedr expectoticns of the
Tustiture choenee Cocing the Jestiteie? T vhat ways?

(%) Voo dvformation procactod dn Inot itute that gove a diffevent perspietive of the
Yole of porgriaply o Cher selieode?  Whet dofercation wvis presented thut resulted
In o differcnt view of Mesdern-Auorican and Jodian youngnliers on the part of

Loornern? Mo Cid vicos chinge?

Liimicity and social class ave frequently cenfovnded in the thinking of poeople.

Vit eve the Tnstitute participsnts asd teachers! undorstending ¢f those teo

sociologicn) variailes?  Ta it perceived goeperally that behoviors that are

conuiderat Loas?  locs this netion hove any drplications for understaoo
teaching peopranhy?  boces @ concideration of socist cdass prodece any consid-
eraticns that night Lodify bolicfo that are souoiiies attributed to an ethnic
group as o wiole?

(16) HMujor gonl of lnatitute: Is ac uxderstanding of the geography of the
st an doportent and worthuhile objoetive in the elucation of Indion !
Mesican~/worican studonts In grade 7-127 0 Look at this fron the perspoetives
th goegsaphers, the prineipals, the teachers in general, the teachers of
googreyhy, teachers of
the Anzio stuteots. W

should thie Covinion of Drportroee o

gacind scicare, the studen?e -Indian and Meojean, end
an dportant objoctive?  0a wvhot bosds
7
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gy L &hiinee
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(17) 1s there any renson to belicve that understending of disadvantaged youngsters,
of ctunicity foctors or of social class factors operates with geography

(4]
instruction te prodece rore effective teaching of geography to Imdian and
“Mexican youungpsters?

(18) Were individual Inotitute participents' needs met?  What were these parti-
cipantsg nmainly scehiing—informational content, methodology or new skills,
instructional strategies, substantive naterials, history of Southwest, physical
geography content, the history of the Mexican and Indian of the Southwest,

or the culture of tie Mexican and Tadion in his geographical context?  (This

is not an exbaustive list of possibles, but nerely represents some thinking about
the diverse participants' nocds vhich were likely to exist and if subscquent
inctitutes should ldwmit the expetations of participants ov present a limited
focus of contunt?)

Bt do ostaff nerthors of Inotitute see as strong points of Institute?  Uhat
should Le chumecd dn the future? Vit thinhing or planning by staffl vas
podified during the Institele?  Did the Tastitute "grow" dute arcas that

were unsvepoted?  Whnt chanpes were pade i ocontent and progess of Imstitute
vhile dt wan vadere sy

a9y

°l
2

(20)  What do Iostitule pacticipaats see an strong poiunts?  VWaoat was presented thet
Jd pot erpret? Vaot fevornhle developronts vere noted?  What things
viuld they Tike to ses in osubsesnoat Tnstitutes that vas not done here?  What
o sinzle thing of doporioane etaodn out for participunts?  Vhat one thisg
did thry Chperct Lhet von poat proscntad bt whiieh they really voudd hoave
Tlihed e bove scen dene dn the Tootitete? Wit will ocadh prrticipoat do
diffcerently wo G e boas boen o porticipaat dn the Institute?

(21)  Whut 3ot et o0 e b st annoas ont of the quality and range of contert
; conorci by rote the guality md presentation of

3 )
Voo E Voapforiative? VWit things dnterested privid-
Cipacis pont? o Woant thi ool Yoo dnturentd

vidlivationr of reconresn, coled; bolemed

1
pond practicn, elapereon dnctruction pad field exporicorces, ele,

(P3)  Co st oo Daale tien desdrn ed poosibde findingss Perliedpynts ant otald
Loechaorn !t cor oats oo adei coaric Leiner L 0f anncnsr ol Goviees oo
alen exVieited gl ol nn Frtation Lo Iuatitele poridcedpnntie du
e a.

(24)  Additicanrl dters e considered opprepeiote by Jestitute staff avd ovelustion
toain

~hers,
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APPEXDIX E
PARTICIPANTS' EXPECTATIONS OF INSTITUTE

(1) Understanding culture of Mex1can—Americans and Indian students
(2) Relationships between landforms and culture
(3) Learn to use and interpret geographic information
(4) Training in geographic concepts’
(5) Knowledge of media in field
(6) Thc importance of regional geography to minority groups
(7) The importance of geography in the public school
(8) New processes in geography
(9) Help teachers to help students to know who they are and how ethnic
minority groups have contributed to society
(10) Better teach geography aa related to heredity and culture
(11) What is importance of geography?

(12) How to make tcaching of geography more stimulating

(13) To improve Anglo versus non-Anglo relations

(14) To improve relations between students and teachers

(15) To cxchange ideas with others on the teaching of geography

(16) To develop regional pride of Indians and Mexican-Amcricans

(17) Yo provide tcachers with teaching materials in geography

(18) Better understanding of Southwest geography

(19) How to get Anglo student to appreicate ethnic minority groups and
cultures

(20) How to present materials to Spanish, Mexicans, Indians, etc. so
that interest of Anglo is encouraged

(21) Role of geography in today's chaug;ng society

(22) Promotion of the study of human life through geography

(23) 'How has geography influenced the development of cultural groups?

(24) To instill pride and awarcness to students scarching for values

(25) How does.geography contribute to development of pride, self-~

awarchess, and values.




H.
I.

ARFAS OF INSTITUTE INSTRUCTION

Geographic concepts; pedagogy.

Physical geoéraphy of the EOuthwest.

Methods, tools, realia of geography

Problems in the teaching of geography~-how to teach.

Cultural considerations and geography.

Using geography to develop fegional pride and self~identity in ethnic
micority group youngsters. '
Developing Anglo students' interest and understanding of ethnic
minority group contributions so as to improve between stﬁdent
reiations and teacher-student relations.

The importance of geography in today's changing society?

The importance of geography in the public schools.
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DATA SUMMARIZES CF
EPDA INSTITUTE IN GEZCGRAPHY

UNIVERSITY OF OKLAHOMA
Summer 1969

-

TATIE I, Average Ixportance Ratings on Three Sub~Parts of Geography Institute

Certent Questionnaire (10= most ipportant; 0= not important)
A, Geceraphical Stuly Aress
Y FACTOR AVG, I¥D. RATING

. Tancforss : 8.£5

. Pop:laticn Nuaters 7.75

. landscane Aralysis 7.25

. Agriculture~crcps . 7.15
Cultural Diffusion 7.10 -

Acrial Differentiaticn
Place lates

Sequert Qceoujance
Fuiclivral Creuxization

o

Foreign Trade

.

I:\ny\\.n()\
OMNWORN
QUi Onn

.

1
2
3
4
5.
£
7
g
9
1

O .
.




3, EBecornomic Factors in the Soustnhwest

RAYX FACTCR _ ' AVG, IMP. RATING
1, Water 9.20
2. Grazing 8.45
3. Irrigation-agriculture 8.25
4. Yatural Gas 8.15
-5, Petroleun 8.10
6. Tourism-recreation 7.95
7. Military activities (bases) - 7.85
8. Grass 7.05
9. Manufacturing 6.75
10. Soil 6.70
11, Copuer 6.25
12, Sand, gravel, clay 5.40
13.5 Eardwoods (for lurber) 5.00
.13.5 Sof twood-wood pulp 5.00
15. Iron ' 3.05
15, Conl 2.75
17. 4ir polilution 2.60
€. Cultural Factors in the Southwest
RWK  FACICR AV, IR, EATING
1, Ruman Catrnolic 7.50
2. Mexican-Azerican 7.0
3. Conservativs " 6.95
b, Spanish as a lanpuace 6.50
5. Open, friesdly, outgecing personality 6.65
6. Pricdeful .55
7. RBoverty 6.40
8. : Clean 6.15
9. Spanish-American 6.10
10, Pantist 5.90
11, Hapsy, eay 5.95
12, I~dian dialects 5.50
13. Quick, witty, intelligent 5.25 ,
14, Yealtn 5.10 '
15, Provincial L 55
135, Clesed, reserved, quiet persorality -4,80
17. Cosmopolitan L., o5
18. Dirty 3.55
15, literal 3.50
20, Chicanos 3.20
21, Slow, dull, ignarant - 2.80
22.5 Srarful 2.45
22.5 Sad, unhapry 2.45
24, Red Power 2,10
25.% Black Power 1.90

25.5 Agrosticism 1.50




Table I;,"Summary Data on Geograéhy Questionnaire Subtests

No, of Standard
Nane Items ° Mean ° Deviation
1. History of Southwest - 20 10,05 2.65
2. General History 8 §.10 1.30
(Items 11-18)
3. Locate SW Features 20 11,55 2.67
~(Items 19-38)
4. Map Reading :
(Items 40-52) 13 6.30 2.10
5., Map and Photo Reading 6 2.70 1.38
(Items 54-59)
6: Geagfaphic Termé and Facts 10 - 6,70 2,30
(Ttezs 50-59)
7. Sum of: 4, 5, 6 - 29 13.65 3.88
8. Sum of: 5, 6 15 7.35 2.48
9. Sun oft 4, 6 23 . 10.95 3.12




TAZLE II1.Average Rank Saores for Five Croups of Grade 7-12 3tudents on Tour
' Zducational Crientations As Perceived by Gzugradky Iastitute Parti-
cipa;-z-ts.l (Comparative rankings WITHIN each of five grouss are shown
in parentheses. l=rtighest rark; 4=lowest rank)

ORIZNTATICNS
TOWARD ™ ZSTITUTE MEXICAX ANGLO AXGLO
SUSATICH PARTICTDANTS MIRICANS- IIDIAYS MIDDLE CLASS LOWER CLASS

—e

A. 2.52 (2) 1.9 (2)  2.04 (1)  2.95 (3) 2.00 (2)
3. 2.65 (3) 3.13 (&) 3.00 (4)  2.17 (2) 3.17 (&)
c. 1.25 (1) 1.87 (1)  2.43 (3)  1.48 (1) 1.96 (1)
. D, 3.83 (8) 2,65 (3) 2.39 (2)  3.17 (&) © 2,48 (3)

TAZLE IV, . EOTMEZN Group rankings of Five Grade 7-12 Student G:;fups on Four
Sducaticnal Crientations as Inferred from Table II,

GRCTTP3 OPIENTATICNS
A B [ D
1. INSPITUIE SARTICIPANTS 2.52 (4) 2.65°(2) 1.25 (1) 3.43 (5)

[
.
m

7 (3) 2.65 (3)
(5)  2.33 (1)
(2)  3.17 (%)
(B) 2,48 (2)

=2, VEXICAN-AVTRICANS 1.96 (1)  3.13 (&)

N
.

=
AW ]

3. IYDIAYS 2,04 (3) 3.00 (3)
4

[
L4
&

. ANGLO MITDLE-CTASS ' 2.55 (5) 2.17 (1)

-
.

)
ON

5. ANSIO TCWIR-CTASS 2,00 (2) 3.17 (5)




Directions:

COLUMNS

11213

A
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ORIENTATIONS TOWARD EDUCATION

Students hold a variety of attitudes about their own

purposes and goals in education.

Such an attitude might

be thought cf as a personal philosophy of education.
Below are descriptive statements of four such ''personal
philosophies" which there is reason to believe are quite

prevalent in American high schools.

As you read the four

statements, attempt_to determine how close each come: to
your own philosophy of education.

PHILOSOPHY A:

This philosophy emphasizes education

essentially as preparation for an occupational future.
Social or purely intellectual phases are relatively less

important, though certainly not ignored.

Concern with

extracurricular activities and traditions is relatively
small. Persons holding this philosophy are usually

quite committed to particular fields of study and are
primarily interested in obtaining training for careers in
their chosen fields.

PHILOSOPHY B:

This philosophy, while it does not ignore

career preparation, assigns greatest importance to
scholarly pursuit of knowledge and understanding wherever

the pursuit may lead.

the minimum required.

PHILOSOPHY C:

This philosophy entails serious
involvement in course work or independent study beyond
Social life and organized extra-
curricular activities are relatively unimportant. This
philosophy attaches greatest importance to iaterest in
ideas, pursuit of knowledge, and cultivaticn of the

intellect.

This philosophy holds that besides occupa-

tional training and/or scholarly endeavor, an important
part of education exists outside the classroom, labora-
Extracurricular activities,
group functions, athletics, social life, rewarding
friendships, and loyalty to traditions are important
elements in one's educational experience and necessary to
the cultivation of the well-rounded person.
not excluding academic activities, this philosophy
emphasizes the importance of the extracurricular side of
academic situations.

tory, and library.

PHILOSOPHY D:

living-

Thus, while

This is a philosophy held by the student who
either consciously rejects ccmmonly held value orientations

in favor of his own, or who has not really dccided what is
to be valued and is, in a sense, searching for meaning in
life. There is often decp involvement with ideals and art
forms both in the classroom and in sources (often highly

original and individualistic) in the wider society. There
is little interest in business or professional careers; in
fact, there may be a definite rejection of this kind of

aspiration.

athletics,

ignored or viewed with disd
philosophy may emphasize in
: styles, concern for personal

Many facets of extracurricular activities,

traditions of the school administration are

ain.

In short, this

dividualistic intcrests and .
identify, and often,

s : f o
. contemrt for many aspects of organized society.

T

.

T e

T T T
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Aruitoxt provided by Eic:

Tatle V. Means (X) and Standard Deviations (D) of Fifty (50)
Itexs on Geogragnyy, Etznicity, Social Class, and
Educaticnal Philesophy.

Use the following code in answering these questions pertaining tec
ethnic (or ‘race) factors and social class and geographic education.
Circle the one that best reflects your view.

HA = Highly Agree

A = Agree .
. 8A = Slightly Agree _ - -
SD = Slightly Disagree E

i

D Disagree
HD = Highly Disagree

1. The relationships between soeial
class.and various family and
environmental conditions are very _(,_
similar in Anglo and Negro groups. HA

>lu

2. The extent to which students achieve
.in school is highly correlated with
verbal intelligence scores. HA A SA SD D

3. Verbal intelligence is more strongly-
related to socio-economic class (i.e.,
“social class) than to race. HA A SA SD D

4, There are considerable social class
diffevences in child rearing practices
and these differences are greater than
arve the differcnces between cthnic
groups of the same social class. . HA A SA Sb D

5. The "live for today' philosophy
attributed to Muewican American and
Indian students is generally correct, HA A SA SsD D

€. Cenerally speaking, Mexican Anzrican
and Indian students are more Yclannish'
than Arnzlo students. HA A SA Sb D

7. Close fanily ties are more common
anong Mexican Amarican and Indian ‘
students than Anglo students
genarally, HA A SA sb D

8. Lower social class individvals are,
becausz of eccuomic necessity,
compelled to rely upon the support and
approval of friends, relatives and
neighbors. HA A SA SD D

9. Lower class Anzlo pupils are as
"live for today" orierted as riost
Indian and Muxican pupils, : HA A SA 8D D

[ T
£ 5T B

g .

HD

HD

ED

HD

HD

A\) &, RAT Pf.'vS
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.



10.

11.

12,

13.

14,

15.

16. -

17.

It is impossible to square" the
"1live for today" attitude of many
members of society with the emphasis
upon delayed reward and persistence
required by our society.

-
-

The "“live for today" philosophy and the
"manana' philosophy both indicate that
persons. holding these beliefs feel that
they cannot control the  enviromment

in which they live.

The "live for today" philosophy is a
serious deterrent to academic achieve-
ment.

The "Culture of Poverty" characteristics
are less important tham ethnic
characteristics in understanding the
Mexican and Indian students.

"Ethnic characteristics" are usually
“true" racial differences rather than
the results of poverty conditions.

Most ethnic (Mexican and Indian)
families belong to the lower socio=
economic class.

Social class is significantly related
to achievement values and is more
important than ethnicity.

Both race social class and ethnicity
are important in understanding Mexican
and Indian pupils and in encouraging
their academic and vocational interests

- and achievements.

18,

19.

The study of geography should consider

‘both social class (socio-economic) -

values and ethnic characteristics of
pecrles in the region of study and the
influence of these background factors

in the lives of youngsters living within
the region. :

Teaching Mexican and Indian students
about the physical and cultural aspects
of their region is a major factor in
instilling basic self and regicnal pride
in these students.

HA

HA

HA

HA

HA

HA

HA

HA

SA

SA

SA

SA

SA

SA

SA

SA

SA

SA

SD

SD

Sp

SD

SD

sb

sh

SD

SD

sD

HD

1D

HD

543 28




20.

21.

22.

23.

24.

25.

26.

27.

28.

Teaching Anglo students about the
heritage, both physical and culturai,
of the Indians and Mexicans within a
region will promote good will, under-
standing, and acceptance of the Mexican’

and Indian student by the Anglo student. HA

Geographic instruction is most ideally
suited to promote understanding of
problems among American citizens-

within a region. HA-

Geography is the study of spatial

processes and relations which enable

the individual to better understand

the complex intertwining of cultures

and physical landscapes. HA

When Indians and Mexicans understand

and appreciate what they are and how

they have contributed to the develop-

ment of the American Southwest they

will understand how they fit into

multicul tural mosaic of American

society. . HA

I1f Anglo youngsters understand and
appreciate what Indians and Mexicans

have contributed to the development

of the American Southwest, the Anglo
students will be acceptive of ethnic
students, HA

Geographic education in the public

schools has always focused upon

local regional geography rather than

world geography. HA

Local regional geography is much
more important to students than is
world geography. (Assume that only

one course could be taught.) HA

Institutes. in geography are vital because
public school teachers of geography do

not have the background usually to teach
local regional gecgraphy. HA

Institutes in geography are vital

because public school teachers of

geography do not usually have the
techniques (media and materials) to

teach geography in a way that is
interestirg to the individual student. HA

SA

SA

SA

SA

SA

SA

SA

SA

SA

SD

Sb

Sb

SD |

SD

SD

SD

Sb

SD

HD

A RATINGS
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29.

30.

31.

32.

33.

34,

35.

36.

37.

38.

39.

Institutes in geography are vital
because college level trainers of
teachers often have little or no
background in geography.

The geography teacher's teaching
skill and ability to relate to
his/her pupils is more important
than the curriculum material used.

Mexican and Indian students
generally are less concerned with
academic achievement than the
Anglo pupils.

Mexican and Indian students
generally put forth less effort
toward achievement in the classroom
than Anglo pupils.

Me.:ican and Indian students are
gen.rally indifferent in responding
to teachers' expectations of them.

Mexican and Indian students generally

. have mo.e special problems such as

hostility and withdrawal behaviors
than Anglo youngsters.

Mexican and Indian students usually
are non-participants in social groups
rather than leaders or participators.

Mexican and Indian students usually
employ special mechanisms for gaining
attention, such as tattling, or
excessive talking to students.

Mexican and Indian students pretty
much hang -together in their own
groups.

When Mexican and Indian students are
corrected by the teachex, they usually
are very embarrassed or accept the
correction without reactions.

Mexican and Indian parents are
generally .anti-intellectual and do
not support education.

HA

SA

S&

SA

SA

SA

SA

SA

SA

SA

SA

SA

SD

SD

SD

SD

SD

SD

SD

SD

SD

SD

SD

N L

mw 457

w 4.39.

w413

W 3.2

w439

HD 4,53



40. The use of the scientific method - G’Em

G
can be extended to solve the
problems of men in the area of ' X Si
values and moral judgments. 3 -HA A SA S D HD 327 1.0

41, What is right and good at one time
and place may not be right and good
for all times and places. HA A SA SO D HD in OS‘

42. Questions of values and morals should
be taken out of their traditional super=-
natural setting and put in a naturalistic ,
setting. HA A sa sp b m 426 14

43, WNothing is or can be unchanging, _
absolutely certain. HA A SA SO D D I 7;_/ 107

44, The educational policies of the
public schools should undertake
to increase the practical value of .
courses. WA A sA so b mw 543 6%

45. The educational policies of the
public schools should stimulate : -
the study of social problems. - HA A SA SO D WD 5’,25 ,Dé

46, The educational policies of the
public schools should promote the
study and participation in music

and fine arts. , HA A sA SO D W 5.0 b2
47. The most .important function of
- education is its preparation for
practical achievement and financial T
reward, . HA A SA.SD D mp 3.7 ’v e f

48, The 'goals -of education should be
dictated by children's interests
and needs, as well as by the larger ,
demands of society. HA A SA SD D WD 5:‘3 :é[

49, Education and educational institutions
must be”sources of new social ideas;

education must be a social program ' ,
undergoing continual reconstruction. HA A SA SD D HD gﬁ .‘ .
50. The traditional moral standards of"' . :

our culture should not be accepted;
they should be examined and tested

in solving the prescnt problems of :
students. HA A SA SD HD q—ﬂu -,b

)




OU EPDA GEOGRAPHY INSTITUTE
' EVALUATION

Table VI, Part A. Southwest Geography Opinionnaire Results--Instituie Participants.

I. First ten items: Summary statistics for each item - (N = 25)

Item No. 1: The American Southwest embraces which combination of States:
(1) Oklahoma, Texas, New Mexicoj; (2) California, Arizona,
New Mexico, Texas, Oklahoma; (3) California, Nevada, Utah,
Arizona, New Mexico, Colorado, Oklahoma, Texas; (4) Arizouna,
New Mexico.

Alternatives & Choosing
Y 8
(2) 52
) 36
4) 4

Item No. 2: The Southwest is: (1) homogencous in its physical character;
' (2) varied in landforms, but climatically homogeneous;
(3) mostly devoid of vegetation; (4) transtitional in climate,
vegetation and landforms.

Alternatives ZLEEEE§£R&
(1) 0
(2) 32
(3) 4
(4) ) 64

Item No. 3: The human population of the Southwest: (1) is economically
deprived; (2) is culturally homogeneous; (3) is composed of
older age groups; (4) is relatively sparse and unevenly

distributed.
-Alternatives %4 Choosing
(1) 0
(2) 4
3) 4
) . 92

Item No. 4: Which of :the following is most typical of the Southwest:
(1) cowboy; (2) soldier; (3) merchant; (4) touiist.

Alternatives . % Choosing
(1) _ 52
(2) 4
(3) : 20

(4) 24




e
V’ OU EPDA GEOGRAPHY INSTITUTE
Page 2

Item No. 5: Which of the following is most typical of the Soﬁthwest:
(1) red; (2) brown; (3) green; (4) blue.

Alternatives % Choosing
(1) o -8
@) ) .88
3) - 0
(4) _ 4

Item No. 6: Which of the following is most typicél of the Southwest:
(1) cattle; (2) sheep; (3) horse; (4) burro.

Alternati?es Z'Choosing
1) ' 68
(2) 20
(3) 8
(%) 4

Item No. 7: Which of the following is most typical of the Southwest:
(1) hot; (2) warm; (3) cool; (4) cold..

Alternatives ) 4 dhoosing
a) 64
2) 32
(3) . : 4
(%) 0

Item No. 8: Which of the following is most typical of the Southwest:
(1) plains; (2) mountains; (3) mesas and buttes; (4) canyons.

Altérnatives % Choosing
1) 24
(2) 12
3) 64
(4) 0

Item No. 9: Which of the following is most typical of the Southwest:
) (1) desert; (2) forest; (3) grasslands;(4) crops.

Alternatives . % Choosing
1) . 68
(2) 0
(3) 24

4) 8
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Page 3

Item No. 10: Which of the following is most typical of the Southwest:
(1) sedan; (2) pickup (3) station wagon; (4) jeep (4-wheel
- drive vehicle).

Alternative - - % Choosing
(1) , 12
(2) : 84
(3) 0

() s 4
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Tadle VI, Part B. Southwest Geozrapny Opinionnaire Results—(College Studeats,

OU EPDA GEOGRAPHY INSTITUTE
EVALUATION
COLLEGE STUDENTS

I. First ten items: Summary statistics for each item - (N = 10)

Item No. 1:

Item No. 2:

Item No. 3:

.

Item No. ‘4:

The American Southwest erbraces which combination of States:
(1) Oklahoma, Texas, New Mexico; (2) California, Arizona,
New Mexico, Texas, Oklahoma; (3) California, Nevada, Utah,

" Arizona, New Mexico, Colorado, Oklahoma, Texas; (4) Arizona,

New Mexico.

Alternatives % Choosing
(1) 20%
(2) 70%
(3) -
(4) _ 10%

The Southwest is: (1) homogeneous in its physical character;
(2) varied in landforms, but climatically homogencous;

(3) mostly devoid of vegetation; (4) transtitional im climate,
vegetation and landforms.

Alternatives 4 Choosing .
(1 -
(2) . 20%
(3) -
(4) 80%

The human population of the Southwest: (1) is economically
deprived; (2) is culturally homegeneous; (3) is composcd of
older age groups; (4) is relatively sparse and uneveanly
distributed.

Alterna:ives % Choosing

1) 10%
(2) 10%
(3) . -

(%) - 80Y%

Which of the following is most typical of the Southwest:
(1) cowboy; (2) soldier (3) merchant (4) tourist.

Alternatives © % Choosing
1) 60%
(2) -
(3) . 307

4) 10%
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/ OU EPDA GEOGRAPHY INSTITUTE
¢ COLLEGE STUDENTS :
- Page 2

Item No. 5: Which of the following is most tYpicaliof the Southwest:
(1) red; (2) brown; (3) green; (4) blue.

Alternatives % Choosing
1) -
(2) . 80%
4) ' 20%

Item No. 6: Which of the following is most typical of the Southwesf:
(1) cattle; (2) sheep; (3) horse; (4) burro.

"~ Alternatives % Choosing
~— : (1) ' . 80%
' (2) 10%
(3) 10%
4) -

Item No. 7: Which of the following is most typical of the Southwest:
(1) hot; (2) warm; (3) cool; (4) cold.

~Alternatives % Choosing
(1) | 90%
(2) : 10%
(3) . -
® -

Item No. 8:' Which of the following is most typical of the Southwest:
' (1) plains; (2) mountains; (3) mesas and buttes; (4) canyons.

Alternatives #Z Choosing
1) 60%
(2) - .
3) 30%
(4) -
Other 10%

Item No. 9: Which of the following is most typical of the Southwest:
(1) desert; (2) forest; (3) grasslands; (4) crops.

_ Alternatives % Choosing
(1) 20%
(2) ' -
(3) 70%

%) 10%




‘0U EPDA GEOGRAPHY INSTITUTE
COLLEGE STUDENTS

Page 3

Item No. 10: Which of the following is most typical of ﬁhe'Southwest:
* (1) sedan; (2) pickup (3) station wagon; (4) jeep (4-whee
drive vehicle). :

Alternative . 4% Choosing
(1) ' © 30%
(2) - 30%
3) 20%

(4) 20%




LIST OF PARTICIPANTS

The following participanis have the same pre-Institute

and post-Institute address:

Mrs. Donna Bayless
Box 838
Carnegie, Oklahoma 73015

Mr. Paul R. Brovmn
Box 582
Carnegie, Oklahoma 73015

Mr. James Estrads
8432 E. Colette
Tucson, Arizona 85710

Mr. Leon M, Gardner
519 E, 4th Street
Tucson, Arizona 385706

Mr. Pedro R. Gomez
P. 0. Box 689
Espandla,_New Mexico 87532

" Mr. Albert Hallford
. 502 Harriet
. Alpine, Texas 79830

Sister Mary David Hunt
St. Catherine Mission
Topawa, Arizona 85639

Miss Caroline C. Kline
Box 130 »
Stg-Michaels, Axizona 86511

Mr. Robert W. Klingenfus
. 7166 E. 32nd Place
" Tucson, Arizona 85710

Mr. Donald B. Cross

' - 3038 N. 38th Street

"PhOenix, Arizona

The following participants
and post-Institute addresses:

Pre-wInstitute address

Mrs. Maris T. Fletcher
Box 5993
Alpine, Texas 79830

Mr, Manuel T. Lucero
Box 408, 303 Maple Sireet
Central, New Mexico 88026

Mr. James O. Palmer
P. O. Box 6038
Alpine, Texas 79830

Mr. Bnrique Paredez
4821 Holmes Drive, Box 582
Corpus Christi, Texas 78411

Mr. William P. Ragadale
P. O, Box 51
Concho, Oklahoma 73022

r. Dwane Robinson
Box 206
Crownpoint, New Mexico 87313

Hr. David L. Rydeski
P. 0. Box 145

‘8iiver City, New Mexico 88061

Hr. James E. Schneider
P. O, Box 925
Clifton, Arizopa 85533

Mrs. Leola M. Taylor _
Box 33, Chilocceo Indian School
Chiloccco, Oklahoma 74635

Mr, Wayne F. Vanderford
Box 174

Dulce, New Mexico 87528
Hr. Charles E. Wook

8021 E. Rosewood
Tuescn, Arizona 85710

have differcut pre-Institute

Post~Institute address

Mra. Maris T. Fletcher

% Professor Lawrence Senesh
Department of Economics
University of Colorado
Boulder, Colcrado



List of Participants (cont.)

Pre~Institute address

Mr. Bob W. Herzing
Box 5571
Alpine, Texas 79830

Mr. Harold H. Huffman
920 Leahy
Pawhuska, Oklahoma 71056

Mr. Harry L. Krenek
P. O, Box 6067
Alpine, Texas 79830

Mr. Dick E. Nash
Box 566
Alpine, Texas 79820

Pogt-Ingtitute address

¥r, Bob W. Herzing
Batesville Rocad )
Uvalde, Texas 78801

Mr. Harold H. Huifman
Box 321
Shidler, 2klahoma .

Mr. Harry Krenek
2232 Aubuarn
Lubbock, Texas

Mr. Dick E. Nash
% Burleson Publi: Schools
Burleson, Texas



DEPARTMENT OF GEOGRAPHY
EPDA Institute for Advanced Study in Geogrephy

THE UNIVERSITY OF OKLAHOMA

NORMAN, OKLAHOMA, 73069
April 18, 1969

Congratulations! You have been selectad as a participant-
in the EPDA Institute for the Regional Geography of the American
Southwest for Trainers of Teachers and Teachers (grades 7-12) of
Indians and Mexican-Americans. The Institute will be conducted on
The University of Oklahoma campus, June 9 through August 1, 1969.

Your selection is based on the needs indicated in your
application and the potential effect which you will have in your
capacity as a trainer of teachers, an administrator, or a classroom
teacher. Your participation in the program of the Institute will
require hard work and long hours for the eight weeks of the program -
no other academic activities are permitted during the course of the
Institute. The enclosed daily schedule will provide you with an
indication of planned activities.

A brochure indicating type and cost of University housing is
enclosed. All participants are expected to be in residence on this
campus during the program. Should you elect to accept participant
status, additional information including housing application forms,
University admission forms, Institute programs and materials needed,
and informaiion regarding the City of Norman will be sent to you.

If you plan to accept appointment as a participant, I must
have two. things from you no later than April 30, 1969, and post
marked not later than April 28, 1969:

a. A letter stating your acceptance of participant status.
b. .A completed Application for a Stipend (CE Form 7213).

If these conditions are not met by April 30, 1969, your name
will be dropped from the roster of participants and a replacement
will be selected from the list of alternates.

Should you need additional information, my phone is 405-
325-5325. )

Most sincerely,

James M. Goodman,
Director

JMG/mek




THE UHIVERSITY QF OULARCUA

Wormsn, Oklahoma, T3068

Degr Applicsnt:

Thank you for cubmitting an asplicacion for the EPDA Inscitute
for Advancad Stedy in Cecgraphy at the Unlwersity of Ckizhone., Approximstely
100 zpplications have heun weceived. Tunds have been provided for only
rwanty-£ive participonts, censequently only one sub of every four applicants
ecan be accepted zs a pavileipast.

The six sewber gseledticn coumiitee hag spent long hours in
deliboration ty make the Fianzl seloctlions. Tollowing an imitlal sereening
of 2ll applicants, sbout 50 of the aspplications were 2yumined lwo or more
tiwes by each wmember of tne commitiee aw they wvere considered candidstes
who grestly needed the instituts, Of the fifty, forty weve chosen gs
particivants and zlternat:a.

You can endsubtadly undevatand thet cempetition for participant
ststus was great. Althouh you have not heen gelected as a pavticipant
or alternate, I encourage you to countinue to meke spplicetlions in the
fauture Sor other Instituras. The vew Bducstionsl Professions Developuent
Act (EPDA} provides for u: expangtion of the old NBEA Title XI Institute
concept, 30 your opportunitiss in the ensuing years will be abuudant,

- e S
Must siucersly,. BN
r~ \\ /'(‘.—M“ \ " 'l
\ H M"""“"‘-% Cz e, / .
Tedhante RIS o
Jquag M. Coadman,

Dﬁ{ggtﬁr
JMG/mek

ERIC

Aruitoxt provided by Eic:



Apyil 17, 1988

Rear Applicani:

Tou have bvea2n melected as s aliteraate for the EBDS
Institute for the Regionwl Geography of the American South-
west at the Voiversity of Oklahoma, June 8 fo August 1, 1969,

From about 100 applications, fwenty-five participants
and fifteen ajternates have been selected. 1% is aunticipated
that some of those individuals chosen as parlicipants will sox
accept that status. conseguently soms nlterasies %ill be elevated
t¢ the status of participant, Based on past cxperience it is
likely that a majority of thosae v'LO$ ing alternate status may
eventually be offered participant status {please besr in mied
that at this point this is a sppeculative ststemenid. OFften
there are changes in status right up {0 the ocpening date of
the XIpnstitute. )

If you would like to segept siztus as an altevnate
please 80 state in the Fform of a letter. This letter should
be post marked no later than-Aprii 28, 1988 znd arrive at ny
office by A&pril 30, 1969, If I have not received znotification
from you by April 30th, your neme will be dropped from the
List of alternates,

Since all offers for cslevation te pariicipant status
will be made by teciephone, plesse include 1w your letter your
a¥rea code, home phone numbey, and business phons number.

My congratulations for placing so well in the intense
competition. I hope to hear from you soen.

KHost sincexeiyfwumN

C ™
C s el
TR ok Ve 2o
fzgk ff<&wadmﬁvjﬁ
D rwctor

JHG/mek

ERIC

Aruitoxt provided by Eic:
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T First Week June 9, 1969

T wEais

WELCOME to the University of Oklahoma and the EPDA Institute for the Regionsl
GEcgraphy of tue American Souithwest.

TBE RGAD-RUNNER

The Road-Runner will be
published weekiy and will be
disiributed every Friday. It
will contain the schedule
foxr the followiny week plus
social activities and points
of interesi to institute
participants

If anyone has a notice or
announcemnert for pualication
in The Road-Runner please
bring 1t o the inglitute
gecr=itayry before TYednusday
prior to desived publication
date. :

SOCIAL ACTIVITY

A get-acquainted ~arty
will be held Monday evening,
June 9, 1969, 8:00 p.m.
at the home of Dr. and MNrs.
James M. Goodman, 241 North
Mercedes.

Wives are invited.

TEXTBOOKS

Textbooks and other sup-
plies may be purchased at the
Unlversity Book Exchange lo~-
cated on the ground <floor of
the Memorial Union building.

Please complete znd give i one 0.

Neme

-

Norman edd =82

the staff members:

Normen Phone Number

Ie your family here ifu Nuorman with you?

neme : _» Children

A AP et - ) 2 O A o SRS e

I1f so, glive wile's

age

-



SCHENULE - WEEK 1

Monday
June 9

Tuesday
June 10

Wednesday
June 11

Thursday
June 12

Friday
June 13

1:00-4:00 p.m.

8:30--11:30

1:00~4:00

8:30-11:39

1:00-4:00

8:30-11:30
1:00-4; 00

£:30-11:30

1:00-4:0D

Registration and Iniroducrion of Staff
Dr. Jamee Goodman, Direcicyr and
Staff

Introdnction of Institute Program
D, James Goodman, Direcior

Lecture-Discussion _
“The Discipline of Geography”
Dr. Arthur H. Doerr

William Elam and Lecnard Hodgman

Lat -~ Group I
Yhe Use of Maps snd serisl Photograpns
in the Initexpretation of the Liadscape"
Kenneth Sieve

Lecture
"Rlements of Physicul Geography”
Or. Rarry Hoy

Lab ~ Group 1l
"Mhe Use cf Maps and Azrial Photographs
in the Interpretztion of the Laudecape"
Kenneth Sieve

Plansmetric Map Exercise
br. Doerr, ir. Sieve, ilr., Elam, sad
Ar. Hodgman

"4 Geograpby for Eech Time -- The
Research Traditioas of Geogrephny"
Project Seminarx '

q . ITew, and Br. Hodgmen

Open
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VoI IT. No. 2 “Second wWeek June 13, 1969
GUEST LECTURER SPORTS NEWS
: ' by
Dr. John M. 3all, Assoclate Krenek

Professor of Geography and
Education, University of
Georgla will be our guest

lecturer oxr Thursday and ¥Fri..
day, June 19 and 20.

Dr. Bail recelved his M.A.
from the University of Michi-
gan, M.S. from the University
of Chicago saund his Ph.D., from
‘Michigan State University.
Currently he is a staff member
of the Elementary Geography
Curriculum Project. Ze¢ has
directed three NDEA summer
geography instiftutes. Dr, Rzall
is the author of several pub-
1ication on Mexico, Latin Am-
erica, and 2 bibliography in
geographic education,

Dr. Ball will speak to the
institute on Population Migra-
tion in Mexico, Geographic
~ Edication and the Discipline
of Geography, and the High

School Geography Project.
o o ¥

This safety tip comes from

the Du.ght Illinois Star:
Starisg dulls a motoriat'e
swareness. Rest the cyes by

Keeping them in motion; vary
the focus to avoid fixed stare
on any single object. In other
words, don't stare at a girl
in a2 mini-skirt while driving,
unless she is "in motion.,”

The - good: name of the geog-
raphy Institute was ably de-~
fended in a softhall game
Tuesday evening a8 Goodman's
Good Guys defeated a highly
talented earth science insti-
tute team by a score of 18-13.
The geographers, 1led by the
bat of Wild Bill Elam and the
glove of Bobbles Hodgman, came
from behind to win the seven
inning affair.

Dr. Doerr's statement con-
cerning man's influence on his

environment was demonstrated
as  Earthquake Bob Herzing
drove the ball into deep

and c&arried his
fleet 273 1b. frame around the
bases. As Bob pounded around
the bases the University of

centexr field

Oklahoma experienced what 1is
perhaps the firat man-made
earthquake,

Other games have been sched-
uled and in order to extend
this winning streak help 1is
needed. The gesagraphers were
forced to borrow two players
from the opposition in order to
get the required nine, 8o get
out the 'ol mil, limber up
what's left of your throwing
erm and join the fun.

X Xk B &8

+

el Y
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BCHEDULRE
Mondsy 8:30~11:30 "WYeather Elements and Climates of
June 16 . the Southwest" Dr. Hoy
1:00-4:00  Lab - Group I '

"The Overhead Projector: Construc-
tion of Materials and Use of the -
Projector" Kenneth 8ieve

Tuesday 8:30-10:30 "Soils and Vegetation'" Dr. Hoy
June 17 10:45-11:30 "Geographic Regularities and the .
Classroom” Dr. Goodman and Mr, Elam
1:00-4:00 Lab - Group II

"The Overbead Projector: Construc-
tion of Materials and Use of the
Projector" EKenneth Sieve

Wednesday 8:30-~-11:30 "Population Comparisons: Distri-
June 18 bution, Ethnic Composition, and
Population Pyramids of the Southwest,
the United States, and Mexico"
Dr. Doerr and Mr. Elam

1:00-4:00 Independent Study

Thursday 8:30-11:30 "Population Migration in Mexico™
June 19 Guest - Dr. Jobn M. Ball
1:00-4:00 "Geographic Education and the
Discipline of Geography" Dr. Ball
Friday 8:30-11:00 "The High School Geography Project"
June 20 Dr. Ball '
1:00-4:00 Independent Study

T WAS THE OMIY KID N ' p
CLNSZ ko EOTANS W Lm.‘i’_“m‘_..)“ﬁ
THE 6E0GRAPWY TEST!
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parents!

A displaced Texan arrived in

Oklahoma this :past Thursday,
June 19th, at 9:26 a.m, Daniel
Russell Krenek weighed in at
6 1bs, 15 oz, ~ 20 inches tall,
Congretulations to the proud

- oes e mr w e e Am ew e

SPORTS NEWS

This past week Goodman's
Roadrunners have compiled =&
record’ of four wins and one
loss,

‘The Roadrunners won a double
header from the Earth Science
Rattlesnakes June 12, by scores
of 17=-7 and 10-4. Also on June
17, the Roadrunners won 8--4
from the G.T.U. Earthquakes.

‘However, the Roadrunners winning

Btreak was stopped at six games
last night when the Earth Sci-
ence Rattlesnakes out struck
the Roadrunners by a score of
10-8, : :

We're missing some of you on
game nights. . Come on out and
Join the fun. Incidently,
Earthquake Bob hess just inform-
ed the Press that he is hitting
a tremendous 656 average!

TN ST ST T P T
Vol. I, No. 3 Third Week June 20, 1980
ANNOQUNCING

POET'S CORNER

Since up is up and down is down
And never the twain shall meet;
Up can't mean north, but must
mean out —- '
Away from earth's center heat.

Some rivers flow north, but
none flow up,

Since water runs downhill.

Down can't mean south, but
always shows -

The way things fall and spill.

HAPPY WORLD

2>U M-

World View Day:

The only days that can be uni-
versally shared as a "holiday"
or "day of change" are March,
June, September, December 21st.
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SCHEDULE  '_ S

SR S
Monday 8:30-11:30 Physical Geography Regions of the

June 23 Southwest
Dr. Hoy

1:00-4:00 Lab -.Group I{A)
' Audio Tape Programning (Slides/Tape)
Photography
Kenneth 8ieve

Tuesday 8:30-11:30 Sequential Evolution of Agriculture
June 24 and Manufacturing Patterns in the
United States
Dr. Doerr

1:00-4:00 Lab - Group II1(B)
Audlo Tape Programming (Blidea/Tnpe)
Photography
Kenneth Bieve

Wednesday 8:30-~-11:30 Simulation Games H.S5.G.P. Game of
June 25 Farming
Nr. Elam and Mr. Hodgmsan

Unit Area Mapping
Dr. Doerr

1:00-4:00 Open
Thursday 8:30-4:00 Field Problem ‘
June 26 - ‘Drs. Hoy and Doerr, Mr: Hodgmasn, Elam,
: and Bieve
Friday 8:30-11:30 Globes, Maps, and Atlases
June 27 - Latitude, Longitude, and Time
‘ - Mx. Hodgmun and %r. Elan
Ansvers to last week's State Quiz.
1. Nevada, 2. 1llinois, 3. ladsachusetta, 4. JMontana,
5., Virginia, 6. Utah, 7. Ohio, 8. Tennespee, 9. New Jersey,

10. Missouri.
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ISLANDS

e

gzoowosoo
miles

Mapped above are the major islands of the world - 8 of the 10 largest

- islands and 8 other important islands. All are oriented in the con-
ventional way with North at the top. Thelr names are listed below.
Match the rumbers to the names as well as you can.

Iceland Borneo

- Great Britain Celebes

—___ Cuba — New Guinea (Papusa)
— Hispaniola . New Zealand

—___ Madagsscar — Mindinao

o Ceylon - Luzon

—___ Bumatra — Honshu

Java Hokkaido




LESSON SAMPLE

This lesson is to demonstrate a method but could be used as
motivation for introduction of a unit on migrations of peoples —=-
European, Europe to America, Asilan, opering up of our Vest, the
homesteaders who went to Alaska, the Asian who came to North
America via Bering Straits, etc. This lesson would naturally be
followed up by study of a particular or a representative migration.
. It could be used to establish needs of individuals and of communi-
ties -=- how people meet these needs and what restrictions there
are in satisfaction of these needs and wants.

A % & £ ¥ & & * %

PROPOSITION ¢

We L.ave become dissatisfied with where we are living
and aave banded together to form a new community. We
are, in a seinse, pioneers - bringing with us only
kacwledge and what we can transport.

DISCIPLINLS TO BE INVOLVED INMN THIS DISCUSSION:
Geoiraphy
His“ory
Economics
Poiitical Science
Scuiology
Anti:ropology

MAJOR CONCEXTS:
Wiy people established communities where they did.
The =xtent of independence and inter-~dependence.

What sre our basic needs? Can we satlefy all our wants
aind needs?

Mod . um of exchange for goods and ueévices.
Choinre “spots" of the life-layer.
Need for establishment cof standards or rules to live by.

Curparstive advantage, relative location, areal relation-
ships, and man 88 the ecological dominant.



CEDURAPHY (777777¢73

Hlere are some thought provoking tid-bits that you might enjoy using some time.

1. From the diagrsm below, remove two lines snd chen replace two lines so
thet you end up with four (4) equal Bquares. It will work in »ither diagram.

2. Take tea (10) trees (any shape) and plant them into five {5) rows of four (i)
trees each. : ' :

3. -Comnect the dote in tha disgram beiow with four (4) strasighi lines without
tazking the pencil from the paper and without crossing or tracing ary lines,
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Voi. 1, No. 4 Foutih Week Sune 57, 124o
GUEST LACTURER SPORTS NEWE
by
Dr., Walter Rundell, dr., Gramtiand Eorn
Professor of History, Univer.
sity of Oklanomua, w»ill Dbe our Goocnen's Rosdrunners heve

guest lecturer on Tuezsdav, Red-

nesday, and Thurodsy, July &,
2, and 3,

Dr.Rundell received Lie B.S,
from the Urniversity of Texas

and his M. A. and 2h.D, from The
American Univewrsity. Tuis £21l
he will assume the chuirmanship
of the Departuwent of History at

Iowe State University. Dr.Run-~
dell has authored a nuwmber of
articles dealing with tbe Am~
erican West and is z co-author
¢Z Prohing the American Yest
snd RelleciLiong QI  western
Historians.

PDr. Rundell will spcak to
the Institute op the topics:

"A Spanish Frontier, 1500-1848;"
"An American Frontier, 1848~
1912;" and "The Twentieth Cen-
tury Bouthwest.,” He has re-~
quested that you examine two
books prior to nis presenta-

tions. These sare The Great
Plains by Waltexr Prescoit We
and Jky Determinez by Ross
Calvin, bGoth of which sare’
svailable in our &tk floor
library.

woR o % X

o ok %

£ determined
aEdy anoiher
cunthey the zaucy
hut were agaipn out
the Dboses by tbe
“Casey” ¥ook and

done it oagainl
5.7.U, nipe
sttempt to de-fo
Roodrunners
daradg on
anticy of
crew.,

i.euq
Bepaiz sad sz

by firehslling Bruce

strong defensive
elfort, the G.T.U. troupe built
&R eariy Y-~2 leud, but the
‘Roadrunneys were kot Jdishesrt-

ened. Bacouraged by the sup-~
port of wives and shilidaren,
they cawme back sivohy and
pressured the G.T.U. bo}q Teio
key w%;'«ﬁws aﬂd MELP EEY & 7@?
tie nt ithe end of regulat
play.

Exyra~inning play prought

out the best of the Roedrupners,
Classy Ceroline Kline continued
her fantastic displsy of place
hitting 88 the rally got under-
#y and the epitome of cooluess
was displayed by "Casey" Wook
a8 bhe waited for hias favorite
plitch. The woment of ¢ruth
arrived, bowever, as Giant Jinm
Palmer'e it sent Caeey om his
way with the winaing run., The
demoralimed G.T.U. group could
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SPORTS NEWS (cont.)

only gasp as Casey steamroclled
around thir¢ and with saperb
gpeed beat the throw ai home
to give the Roadrinmners & %-8
decision.

Incidentally, the word i
out that G.T.U. iantends to
water the diamond heavily
prior to the rext outing to
slow mighty Casey down.

Wednesday's scheduled out-
ing against the Earth Science
Rattlesnskes was postponed due
to excessive interest in chas-~
ing funnel clouds aross
central Oklahoma.

* % & x B 6 ¢

MORE TRI INFORMATION
N\, s

\bllill

“’

/'/’l‘\

Problem-8Solving Techniques:

~ Ask what is meant by the ques-
tion, When it is clarified,
there will be no time left for
the answer.

Retreat into analogies and
discues' them until everyone
has forgotten the original
problen.

Appoint a committee.

Watch for more solutions next
veek.

- A e W e W e - W w

Is it really true:
“I2 you've seen one mnile,
you've seen them alll"

Anewers to lamt week's Island
Puzzie.

1. Cuvbz, 2. Madagascar,
3. Jsve, 4. oOrest Britein,
8., Celoun, 6. Borneo,

7. New Guinez {Papua),
8. YXoanshu, ©. Sumatra,

10. New Zesland, 11. Iceland,
12, Mindinao, 13. Luxon,
14, Celebes, 15. Hokkaido,

16. Hispaniols.

S GRS RN SATU  SDOU  EENIY RIS AN ALY TR AREE  AWVER

SOCIAL ACTIVITIES -~-

iTo facilitate planning some
'future events would ycu check the
items below and return to any
'ataft member or slide it under
the door of room 30 (across from
| the Lab,

iYes No
\
CJ ) 1. Do you want to
l bhave 2 family
picnic the 4th
l or 5th week (on
' a veekday evening)?

Do you want to
have a8 finsl
blow=-out affair?
(the last week)
If yes - what
would you prefer?

| O 2.
| . .

(] Informel Socisl
‘get=-together

or

1 Banquet type affair
(dinner, etc.)

Suggestions for other activities:
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June 27, 1969

Monday
June 30

Tuesday
July 1

lednelda}
July 2

Thursdsy
July 3

1:00-4:00 p.m,

8:30-11:30 a.m.

1:00-4:00 p.n,

8:30-11:30 a.n,
1:00-4:00 p.m,

8:30-11:30 a.m,

1:00-4:00 p.m,

SCHEDULE

- Southwest™

"Thé— Concept of Regions &nd Regional
Analysis:; The Reglons of the U.B."
Dr. Doerr

Lab - Group I11

Audio Tape Programming (Slides/Tape)
Photography

Mr. 8Sieve

"Bbutti-e-t Ristory I; A Spanish
Frontier"
Guest Lecturer - Dr. ¥alter Rundell

Lab - Group IV

Audio Tape Programming (Slides/Tape)
Photography :

Nr. 8ieve

"Southwest History II: An American
Frontier”
Dr. Ruandell

"The Regiomal Character of Latin
America and Its Relation to NMexico"
Dr. Hoy

"Southvest History III: 20th Ceatury

Dr. Rundell

Project Beminar

"Regional Study: Essential Considera-
tions" ,

Mr. Elan and lir. Hodgman

IShYINY (Due to a lack of interest, todey
has besn cancelled!)
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Yol. 1, No. o rilth week July 5, 1080
A VOBRD PROM JMG 2. Goals and objectives, i

The Institute couducted at
Tanque Verde, Ayrizona, last
week is 2 manifestation of the
current emphasis on evaluation.
Any federal funding program
Such as NDEA, N&F’ Em; etc.,
has to eventuslly answey  the
questions, 'Are the int{entions
of the law being mei?" "I the
taxpayer getting & fair deal
for the millioos poured into
education?" Evaluation is not
a new term nor a nev pioblem to
.educators. Ve have slways had
to live with 1it, but wé have
for the most parxt largely ignore
ed or avoided the protiem. True
false, multiple choice, f£1ill in
the blank questioas are inserte~
ed at the appropriate time in
the term to either indicate how
well we have presented content
to our students {the halo ef=-
fect) or how dumb those stu-
dents are. Very seldom do we
try to measure our part of the
instraction; or the effect our
méthods and content heve in the
total education of youth.

Evalustion 1is essential.
Evalustion is difficult. Eval=
uation can be bilasged. As

troublesome asz avsluation 1is,

it 19 still needed because:

1. Any evilustion «ffort with
genaine and siancerc iateat
must have securstely sisted
goale end objectiives,

well stated, <force us 1nto
careful thought.

Considerastion and retlectton
upon the education process
may, hopefully, lead us from
some of the less desirable
ruts of tradition; those in
which we loose sight of the

reasons for our labor.
' EEEERNEER

3.

GUEST LECTURERS

The fifth week of the Insti-
tute program features a number
of guest lecturers. Monday and
Tuesday will largely be devoted
to a consideration of transpor-
tation characteristics of the
Southwest which provides in-
ternal ties and contacts with
surrounding regions. Dr. d.
Edwin Becht, a Professor of
Business (Transportation) at
Western Illinois State Univer-
sity will be the consultant in
this ares.

On VWednesday and Thuraday,
three sessions vill be devoted
to pedagogic p.oblems of work-
ing with Indian students. Dr.
Robert Curry and Dr. Gene Shep-
hexd, both of the College of
Rducation, The University of
Oklahowa, will participate 4in
the aftermocon Jscsioas of Wed-
neadsy.and Thursday. They will
slterante roles as lecturer and
discuesgsnt. Dr. Willard Basms



Page 2 The Rozdrupner July 3, 1869
SCHEDULE .
Monday :30-11230 Guest Lecturer - Dr. Becht
July 7 Economic Regions of the U.S.
1:00-4:00 Pr. Becht
Toesdey 8:30~11:38 ﬁr. Becht
July 8
1:60-4:00 "RBesource Basc and .Economic Activities
of Mexico: The Geographic Regions of
Northern Mexico"
Dr. Hoy
VYegresiday B:30.1i230 Guest Lecturer
duly 9 Dr. Willard Bass
1:00.4:00 Guest Lecturers
Dr». Gene Shepherd and Dr. R. Curry
Tanrsday 8:30-11:30 "Field Trip as » method of Instruction"
duky 39 Hr. Elag and Mr. Hodgman
1:00~438 CGuest Lecturers
ILrs. Curry and Shepherd
ﬁridéy . 8:30.11:30 "Economic Development Trends in U.S.,
July il Mexico, and the Southwest"
bDr. Doerr
12004980 Open
GUEST LECTURERS f{cont. ) TRIVIA

of the Sovthwemtern Coonevative
Eduncational Laboraiazy {Albue
quergae), an Indizn educationsl
speclalist, will discouss his
. findings im hism refeuvch of
indisn - etudent echievesents,
Lr. Bass will be s discussant
for the afiternoon geasiosn on
VYednemday.

Pr. Edward J. Casaventes
will "z7ieit the Institute on
Yonday oif the sizxth week to
digcasg the Mexican-duericen
gvudept, ¢specialllv hip sorinl-
ecopouic sisrecetesisvicr which
safluencs  nig hatoelor wn the
tufton Linnsd sitpogphave.

~ Historlians have revealed
that Mrs. Paul Revere put up
quite & fuss the night her
buaband made his famous ride.
She announced at the dinner
table: "I don't care who's
comning. It's my night to use
the horse'"

o @ W e W e I =

The amount of heat energy
released furing the condenss~
tion {and ultimate precipita-
tion) of 1 inch of rain over
one squere mile

= 14¢,969,352,85€ calories

-y sesumiag 14,000 BTU'e per

ron of corl

I BYTY = 258% calories
vode i egoal to the bheat energy
~lewamed by Wientng 10,063,239
o of cosll



ESPANQZ:A HIGH SCHOOL EARLY BIRDS
" CONDUCT RURBAN LAND-USE STUDY

American History studentes in the classes tasught by Pete
Gomex at the Espanola High School completed a rurban land-use study
of Espanolas in the Spring of 1967. The area included in the study
co-priies the old school district #45.

The purpose of the study was three<fold: (1) to see how
the land is being used in Espanola; (2) to see how acres of rural
lands are being converted into urban areas; and (3) to study the
tax structure of this area by actually counting homes, estimating
their market value snd figuring what should be paid in ad valorem
taxes.

. Eight tesms of students were assigned specific areas of
Espanola, and it wase their respongibility to go to the community to
identity the portion of the map that was assigned to them. Each
team had a map, a rurbar land-use key, notebooks and ﬁeneil =.

The lsnd-use key includes an instrument for determianing
eight types of wmajor Land-use - agricultursl, residential, commercial,
industrialil, institviional, governmental, recreational and trans-

~portation. All cight uses are found within Eepanola.

As the clase bus studied the history of the United States,
tbey have chserved the rapld disappearance o0f the frontier and the
growth of cities and towns.  Since the lard area of the United
States must continue to fulfill incressing demands from s growing
population and a continususly growing economy, demands for land
and its products and services chaange in form and intensity because

. of this continuous change.

Demands on agriculturel land, eas evidenced.through this
ltudy by EES students, will be subjected to increasing pressure from

-urbanization snd iacreasing public facilities. Nationally, 4,500

acres of lans arec converted froa rural use to urban use each dly.
Also, natiorsily ss ia true in Espanolsa, it is the best agricul-
tural lasnds thot are being covered with concrete snd black top.

Aiter the students comnpleted their study, they began to ssk
many qQuestions. Among the questionz they ssked sre the foliowing:
"Will more laand be needed to feed the increasing population?”

"Will it be necessary to convert merxrginel lend to agriculture?"
"Will we be ablz to feed the people on less land?"

The students suggested that @ince Espanols is just beginning
to fee) the proilems of growih, now 18 the time for the city council

. t0 appoint 2 planning commission that will study dynamic long-reange

arbem lsnd-ase poiicier with ceasideration of effects on urban
roqQuircucentz, (¥or exahple, is ke pew gewex plunt properiy locatesd

or Will we omvwe u sopdon of apver pluais along tos R1e Grande?)
Siacs Luneeria s & "hedroon’ comenanive for Lom Aismo8 nhd
Santa Fo, 4 studenis ooted that (bere *3 » rapid comvevyslon of
agricultiavi: isp . i “:v,ﬂ@n TenogEue,  Fhevs wee peill scoveral
. farm@tesas. uy the smor keoosuaee of rhs revidenrtlsd sree is the
oul=fuw:y . wiviznes,  Thage wee 2Tay eovs 0 Do ilav eowess bul

Q

.h.rt Axg wely Fav milarefBois 0 pUTvan T
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Back in the classroom after three days of field work, the
students borrowed the adding machines from the Business Department
to tabulate the worth of old district #45. According to their
interpretation of the land-use key and the market vslue they gave
to each property in the district, Espanola is worth $39,573,280.
If there were no tax exemption for veterans and heads of families,
a total of $268,036 should be collected in taxes within the ares
studied according to their figures.

The students then computed how much of this money collected
from the taxes should go for the purposes intended on the 20-miil
limitation as stated in the New Mexicoc Constitution.

The students make these rocoinondation- for Espanola:

1. H8treets should be widened

2. 8treets should be paved ‘

3. Urban renewal of certain areas in the city is needed
4. Better planning is neecded

5. Long-range planning is needed

6. Idle lands should de used

7. Improvement of irrigation systems !a peeded

RURBAN PROJECT

Karket Value - Assessed Value Tax
Tean #1 $ 9,475,480 . $ 8,126,908 $ 62,538
Tean #2 2,233,000 861,518 17,330
Team #3. 9,500,070 3,135,023 62,700
Tean #4 2,742,000 869,097 17,800
Teanm #5 2,045,000 583,870 13,318
Tean #6 6,086,800 1,098,744 39,774
Team #7 4,510,250 1,468,382 29,767
Tean #8 3,010,680 884,208 24,911

Totals $39,573, 280 $13,048,350 $268,036




L s , & - S - ey \*"‘N ...... \S"‘M.‘
5 /...‘7 /:Z.-f i.l/“k-; o . "*"?"-’\:_.___\ \\;&; “\\ .
/,e‘ ,/ My / i Cpeet s ;" /7 T e ~= -, \:.
S Vo N S SR (O S e
e mm_‘*{r\ - s > \_::_’ %‘
S I o o T ——_ ., S T T ——
R L
R . oy Eatmtana) P . ey s “-.:..:'. e e e T\“\ ~—— N
D 7 JI_ 5 -'; "‘" } o _,’;.,::} ..."//ﬂ‘ f'f,-?‘/ { /JZ{ \ ‘:.#:. /‘-,:Ef?;ﬁ\.—, ?’%;\ﬁt".:
N i [ A A /' i
/ 7760 [17 7zt S AN A S T
IS LSl L AT SN e I
VoI. I, No. & "Eighth Week July 25, 1969
22 Aght
OPEN HOUSE

There will be an open house for Institute participants and
their wives at the home of Dr. and Mrs. Arthur H. Doerr, 1614 Holly
Circle (far south end of Hollywood Ave.)

Monday, July 28th, € to 10 p.m.

PROJECT PRESENTATIONS
Wednesday - July 30

8:30-9:30: Tucson Team
10:00-10:30: Mr. Cross
10:30-11:00: Mr. Gomez
11:00-11:30: Mr. Herzing

1:00-1:30: Miss Kline
1:30-2:15: Mr. Brown and
Mrs. Bayless
2:45-3:30: Mr. Ragsdale
and Mrs. Taylor

Thursday - July 31

8:30-9:30: Alpine Team
10:00-10:30: Sister M. David
10:30-11:00: Wayne Vanderford
11:00-11:30: Mr. 8chneider

1:00-1:30: Mr. Huffman

1:30-2:15: Mr. Nash, Nr. Hallford, \ o
: : and Hr. Robiason
2:45-3:30: Mr. Rydeski and "This will make them think either that
Mr. Lucero we had a ladder, or else that the

floor mubsided."




The Rosdrunner - B ' Page 2

Weekly Schedule

Mondsay 8:30-11:30 Professionzl Organizations
July 28 Mr. Hodgman snd Mr. Elsn

(Ture in post-test)

Tucsday 8:30-11:30 Slide Presentations
July 29 1:00-4:00 Mr. Sieve and staff
Yeanesday 8:30-11:30 Kr. Elam, Mr. Hodgman tnd staff
July 30 1:00-4:;00 ,
Thursday ~ 8:30--11:30 Kr. Elam, Mr. Hodgman and staff
July 31 1:00~4:00

7:00 p.m, Final Awards Dinner

Placc to be announced

¥ridey §:30~11:30 Final evalustion and summary
August 1 Staft

HOPE YOUR GSOGRAPHIC ADVENTURES IN THE COMING YEAR

HAVE NO FAULY LINES.

L]
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ou Project to Aid
Indians, Latins

NORMAN — An experi-
mental educational prograr
geared to help Mexican-
Americans and Indians will
be conducted through ant
eight-week institute at the
University of Oklahoma this
summer.

The institute, titled *Re-
glonal Geography of the
Amerlcan Southwest for
Teachers and Trainers of
Teachers of Indians and
Mexican-Americans,” will
be from Jume 3 to July 29.

“We're going to train 30
individuals —~ 10 who deal
with training teacherz on a
college level and 20 teachers
of grades 7 through 12.” Dr.
James M. Goodman, OU as-
.sociate professor of geogra-
phy and director of the insti-
tute, said.

*'The teachers who are ac-
cepted for the institute must
be teaching in a classroom
that has majority of Indians
or Mexican-Americans.”’

Participants must come
from the four-state area uf
Texas, Oklahoma, New Mex-
ico and Arizona, where Mex-
fcan-Americans and Indians
comprise a substantial per-
centage of the population.

Preference will be given to
teachers who are Indian or
Mexican-American, G o o d-
man said.

A major objective of the
institute will be to improve
the content of geographic ed-
uostion as it i3 prezented to
students from minority ele-
ments in the Southwest,

Goodman hopes the pro-
gram will also promote a
positive attitude toward ge-
ography as ‘“‘a sound and in-

nel Development Act of 1968,
The grant will be adminis-
tered by the Office of Educa-
tion in the Department of
Health, Education and Wel-
fare. ‘

In the grant proposal subd-
mitted to HEW, Goodman
sald that Mexican-Ameri-
cans and Indians must have
an understanding of their re-
gion and {ts relationship to
adjacent areas if they are to
assume a more productive
role In modern society.

‘The Indian and the Mexi-
can-American cannot live in
isolation,” Goodman said.

“An, appreciation of the
American Southwest and
how this area is now related
to Mexico and adjacent re-
gions of the United States is
basie to an understancing of
how they fit into the multi-
cultural mosaic of Am:rican
society.

“The mettle of a people $o
closely tied to a region can
thus be strengthened to pro-
vide self-improvement.’

Institute participanis will
be provided with a stipend of
$75 a week during the insti-
tute and $15 a dependent
each week of the program.

They will pay for their
lodging and meals, textbooks
und supplies required for in-
stitute activities, and lodging
and meal expenses incurred
during field trips.

Besides Coodman, inst.
tute staf! members, all from
the department of geogra-
phy, include Dr. Arthur H.

iteresting academlic discip-
lline that can make a major

jeontribution 1o the oduoa!iomHax ry

iof Southwestern Tndian and!
Moxnoan American

youth.”"Kenneth J.

Doerr, professor and chair-
man nf ithe department; Dr.
Ii. Hov. professor,
and three gmdunlo students,
Sieve, Washing-

4
f

l The institute is funded by'ton. Mo.; William Elam,
la $10.000 planning grant un-iAustin, an and Leonard
‘der the ]."dmanonal Pomon—lHodgmdn Dwnght 'lll

Q
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Regional Geography Institute

The Institute for the Regional
Geography of the American
Southwest for teachers and train-
ers of teachers of Indians and
Mexican-Americans will be con-
ducted at OU June 9 through

August 1, by the OU Department
of Geography. The program is
supported by the United States
Office of Education as authorized
under the Educational Personnel
Development Act of 1968.

i American students.

“Exciﬁng Trip Plannéd |

A railroad trip on the Rio
Grande’s Worid Famous Durango
to Silveiwon (Colo.) Railroad and
an overnight stay at St. Michaels
Indian School on the Navajo In-
dian Reservatii~ iu Arizona are
among activitics $cheduled for
participants in a 2% nmer institute
during a week-long field trip.

Twenty-five persons from Ok-
lahoma, Texas, New Mexico and
Arizona, most of them teachers
in classrooms that have 'a ma-
jority of Indians or Mexican-
Americans, are enrolled in the
institute on the Regional Geor-
graphy of the Amcrican South-
west. .o

The participants  and six in-
stitute members left Norman
early Wednesday by bus on a
regional field study of the South-
west that will take them through
five states: Oklahoma, Texas,
New Mexico, Colorado and Ari-
zona.

Purpose of the field trip is to
give instituters an opporfunity
to establish a regional identity to
the Southwest by studying the
physical geography of each
region and the role that regional

Q

ERIC

Aruitoxt provided by Eic:

consciousness pleys in the cul-..

tural identity of the Southwest.

Dr. James M. Goodman, OU
associate professor of geography,
is institute director.

The first day of the field trip
will take the OU group to Little
Sahara Recreation Area, Ala-
baster Caverns State Park, Guy-
mon and Boise City. where the
Chamber of Commerce will host
an ice cream social for the visit-
ors.

After an overnight stay in
Boise City, the institute partiei-
pants and staff will travel to
the Capulin Mountain National
Monument, Raton, Taos and
Santa Fe, N.M.

Additional spots the group will
visit include Santa Fe museums,
St. Michaels Indian School in
Arizona, a Laguna, N.M., Nava-
jo tribal museum, and Ghost
Ranch, alsc in New Mexica.
Some of the cities they will stop
in are Chama and Aztec N.M.,
Cortez, Colo.,, and Amarillo,
Tex.

'Schedules Training Session

The institute is designed to pro-
vide training In regional geog-
raphy of the American Southwest
for teachers and trainers of
teachers of Indian and Mexican-
The main
premise of the program is based
on the view that an understand-
ing of the Indian and Mexican-
American’s local and regional
geographic environment will as-
sist in the instillation of regional
pride and ideniity in a unique
multiculture nrea of the United
States.

By the inclusion of trainers of
teachers in the program it fis
hoped that the efforts expended
can be carried on the teacher
training institutions within the
southwestern United States.

Twenty-five participants have
been selected to attend the In-
stitute. These include teachers
from colleges and universities,

classroom teachers 'in grades 7-
12, or supervisors, coordimators or
administrators of junior or senior
high schools.

The staff of the institute in-
cludes: Dr. James M. Goodman,
associate professor of geography,
director; Dr. Arthur M. Doerr,
professor of geography, lecturer;
Dr. Harry E. Hoy, professor of
geography, lecturer; Kenneth J.
Sieve, Willlam E. Elam and
Leonarda Hodgeman who are
special instructors and will be
working
actitivies.

One of the major events of the
institute will be an eight-day field
trip beginning July 16. The group
is to leave Norman July 16 and
travel to Boise City in the Okla-
homa Panhandle for the purpose
of observing the changing land
drifts from east to west. From
Boise City the participants of the
institute will visit Santa Fe, N.M.
where they will study New Mexi-
can history, art and culture at
the Museum of New Mexico.

The group will also prepare ur-
ban land-use maps of Santa Fe
for comparison with stmilar maps
made of Norman.

Other points of interest on the
trip include: the Chama River

i Valley and Ghost Ranch in New
! Mexico. Pagosta Springs, Duran-

go and Silvertown, Colo.. Monu-

. ment Valley and the Canyon de

Chelly Cliff Dwellings in Arizona.
aud a tour of the Navajo Tribal

in transfer-translation .

|

Museum at Window Rock. the La- |

guna Pueblo and Albuquerque,
N.M.




OU EPDA GEOGRAPHY INSTITUTE EVALUATION
ADDENDUM REPORT: PRETIST VS, POSTTEST ANALYSES

September ), 1969

Proface: This repori is the eompanion effort fo the "Prelimi;ary Evaluation
Statement " datéd August 18, 1969, The earlier stétement presenisd a review .-
of the Institute from the planning and orgzanizational stage; to the examina-
tion of pretesting data, znd then the onwsite evaluatior whichk Jncluded indi~
vidual and group interviews, observation of the term efforts o’ the persons
in the Institule, and examinstion of the Institute participanis® professional
development through a variety of expressions. The fuller siutement of the
s7aluative process followed in evaluating the Institute iz contained in the
preliminary atatsment and the interested readér cun cbtain ine atep<by~step
revorting in that statement. The iddendum Report presents the aralysis and
interpretation of the posttest data, as related to the »reiest data, which
wes not gvailable at the time of writing the preliminary report.
Methodolopy

To essess change beilween pretest and postiest performances, analysis
of variance with repeated messures was performed on the twu sets of data.
In some cases; the dgta were ranked also so that the resder would not only
be able to see whether a significant change oscurred on an item but also
whether an item shifted in relative position to other items. In other casss,
sinple frequency counts were made and the :roportion of respdndenté choosing
each item alternative is veportede 4 briefnstatement on statistical uroe
cedures employed will be presented in the various snstions of this reports.

Resuits and Discussion

In each section of the results to be presented,; an effort will be made
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to interpret the resﬁlts in that section rather than summarizing the
results at the end of the report. In this way, the reader should be

better able to follow assessment and interpretive procedure. Ths mean
scores for o particular variable may be found to differ slightly in
separate reportings due to the fact that the number of respondents differed
in performing the separate amalyses because of incomplete dats or
requirements of the computer grograms.

Table 1 shows the resuits of the analyses of variance performed on
the 126 sczale and item variables for which pre and post secres were availe
ablee Due to the fmct that the same respondents were tested on two cecas=
ions, repoated-measures analysis of variance wsns employedo A probability
value of -0 or less was considered to be statistically signifieant.
Thirty-one of the first 72 variables ware eignificant under this standard.
(The last S& variables are single-item variables comcerned with attitudes
toward various secisl conciderations. For'anal&zing these items, a probe
ability level of p = .20 or less was considered significant and worthy of
discussion. The concern here was that it is, of course, more difficult
for individual items to attain a high level of significance as compared
with scales bezause ¢f the relatively lower amounts of variance associated
with individual items. Also, howévér, the iiema of ﬁ = .20 or less are
selected out to indicate trends that were emerging in the attitudes of
the Institute participants, this bein;; a matter that would seem to be
of importance t¢ plavning and assessing subssguent iastitutes.

Table 1 cites abbreviated descriptions of each of the variabless A
fuller description of wrious subsets of variables is contained in subse~

quent tables.
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Table 2 shows the resulis of the pre and post analyses in regard
to the rated importance of Geograyaical Study Aress. Institute respond-
ents were éaked to stafe the importance of each of the tem areazs on &
scale ranging from O to 10. The average importance ratings for the pre-
teat and posttest are shown, along with the rackings of items whers 1
indicatéa most important and 10 indicates least important. Also shown
with asterisi's are those areas vhich showed zignificant incrgéases in
attributed importance beﬁween the two testings.

Significant differences were registered by eight of the 10 area items
with all ten items receivipg higher importance ratings on the posttesto
If 6.0 is taken as the theoretical neutral peimt, it is interesting to note
that, while on the preteet five items were at the neutral point or below,
on the posttest only the lowest item ("foreig: trade") wns fcond arouad
the theoreticsl neutral point. The indication seems to be that Imstitute
participants became rather dramatically aware of the importence of a num.-
ber of areas of geography about which they had previously been unaware or
indifferent. They obviocusly {ound a breadth to Geography that had not
baen perceived when the Tastitute begana

Examination of the pre apd post rankings found "Landforms" and "Foreign
Trade" maintaining lst and 10th positions in rated imporfance. Areas showing
hrgést drop in importance rapkings are "Population Numbers" (2nd to 7th)
end YPlsce Names'" (7th to 9th). Imcreases 3z rated importance were registered
by “Cultural Diffusion® (S5th to 3rd), “Areal Differeatiation" (6th to 2nd),
and “Seguent Occupance® (8th to 6th). |

" Obviously, the Tnstitute wae notably successful in enlarging the geo-

graphical perspective of Instijute participants. Geograyhy became less
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faet apd nrmoenumver oriented for the participants az they became more
aware of the processes of geography, historical, sclientific, and cultural.
Table 3 presents "Cultural Factors in Southwest'" resulis. Imstitute
members were asked to rate the importance (10 = most; O = least) for a
number of behavieral adjectives and aoeial designators as applied to the Southe
west, In Table 3, the mean importance ratings for the pretest and poste~
test are shoun, accompanied by the ramks for each variable. Asterisks
are located Yy ithose variables whereon significant differences (p = .10 or
less) were observed betwesn pre apd post testmgs; .Some fia jor findings
from Table 3 are: (&) llnstitute members iadicated a genmeral temdemecy to
assign greater importance to varisbles on the posttest. On 24 of the 26
items the posttest ratings were greater than the pretest ratings. (b) Ten
.of the variables showed significant differences between the two rating
periods. These variables are: open~frieudly-cutgoing, prideful, clean,
Spanisheimerican, happy-gay, Indian dialects, quickewitty-intelligent,
Chicanos; Red Power, and Black Powere (¢) Only two variablss received
lower posttest "impo:ﬁ:anoe' ratinegs, these being Closed-reserved-guiet
personality, and nirty‘a Although significant decrements were not found,
this finding is important in that genmerally an upward push on importance
ratings wac observed. (@) The median of the pretest ratings was 5.03 ang
the median for the posttest ratings was 6«6‘79 indicating that indeed
Institute members were operating under an increased importance "set" 'c'm.
the poattest. (e) An examimation of ti_le ranis, with 1 bYeing i;ixe -most.
inportant ranking, reveals that nise of the varisbles shifted at lesst
2.9 positions betweon post and pre testings. Variables rah&d higher on
posttest than pretest ave: Spanish-American (Irom 8th to 'm), Open~-friendly-
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outgoing (from 5th to lst), Chicanos (from 20th to 13.5), aud Black Power
(from 25th to 21th). Varisbles dropping in relative importance between
pretest and posttest are: MNexicaneAmerican (from 3rd to 9th), Clnesed, reserved
personality (from 15:5 to 18th), and Dirty (18,5 to 2hth).

' Reflecting briefly upon these data, there is an indication that In-
stitute participants became increasingly aware of cultural variables in
the Scuthwest during the Institute egperience. Some "Charished" wiews
of the peopie of the Southwest underweat change. The people of the South-
west were perceivcd not so much as closed and reserved and dirty, but as
open and friendly and cleaﬁ and happy. The most significant gains in
scores over the two tesbtings were on the "open, friendly, outgoing," and
"happy: Zay." Obvicusly study ard contact with the peoples of the region
resulted in a betier underataonding of tle persomality of these people
ard the attribution of greater importance to Spanish-fmericen, Chicanos,
and Indisn dialects than before. If a single most important point were
to be singled out from Table 3, it would guite possibly have to be that
Iantitute members experienced an alteration of old conceptions about the
peoples of the Southwest. The emphasisz after the Institute was more upon
the friendly, clean, prideful, and witty and less so with closed-reserved,
dirty, and slow. An interesting sidelight is the reversal between Spanishe
American and Mexican-Mmerican ratings and rankings between pre and post test=-
ings. The Spanishefimerican was perceived as more important than the Mexicap-
American on the postitest, while the reverse was true on the pretest., Obviouse
1y, some of the Institute experieunces resulted in becoming aware of regional

distinctions between the two cultural heritages. Ixpepiences during the

-
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field trip in northern New Mexico might account for an increased emphasis
upon tha importance of Spanish-~American infivunce. While the rating for
Mexicanh-American remained virtually constant and the ranking dyopped, both
the rating and the ranking for "Chicanos" rose sharply.

Table 1% presents the results of "Economic Factors in the Southwest." -
Of the 17 variables, six increased in importance ratings aigni'ﬁcantlyo
Importance ratings betwsden the two testings were the same or higher on the
posttest than on the pretest; with the exception of "Hardwoodso."

The largest increases in importance ratings were rogistwred by Cozl and
Copper. Water received the highest rating and wost important ranking;

Alr Pollution was seen as the least important ecomomic factor in the
Southweat. The interesting ehifis in ranks between pretest and posttest
were: Natural Gas (from &tn to 8th), Military Bases (7tn to 10th), Grazing
(2.5 to 6,5) . Petroleum {(5th to 2nd), Copper (10th to 3.5), and Tourism
(6th to 3.5).

Table 5 presenis the results of the various content tests utilized
1n. thé Institute on a pre-post basis. 8Signiricant changes in learning
o;currod on the History of Southwest, locate SW Features, Maﬁ and Thote
Roading., a.nd Geographic Terms and Facts. Improvements but not quite sige
nificax;t vere shown on General History of Southwest and the Hap Reading
Test. fThus, the Instituie was successful in its objectives of helping
Institute participanis gain historical perspective of the Southwest
gain knowledge of the landforms and features of the Southwest, and gain
skill in utilizing various kinds of geographic materials. Although no
tast of ability to operate a variety of. media equimment was employed on
a formal basis, Institute participants reported greatly improved ability
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in operating media equipment and preparing a variety of instructional
materials that vere to be employed in their home area schocla.

Previons sections of this report have dealt with Imstitute members’
perceptions of the study areas 61‘ geography, purceptions of cultuxrzl and
economic factorz in the Southwest, and their learning of geographic facis,
terus, concepiss and processes. Table 6 presents now scme data on at’r.itude
change, or perhaps beliefs would be a more appropriate term. In Table 6,
those items which showed sizmificant changes between pre and post testings
are listed. For assessing change on these item variables, a probability
vaiue of .20 or less was taken to be mignificant. Twelve items met this
c.ritoriono The item means on pretest and posttest can be obtained from
Table 1, page 3=5. In interpreting the significant changes on the 12 items,
there i= the indication from items 7, 8; 13, and 14 that the imporiance of
social clsess in understanding ethnic minority group youngsters should not
he overlooked. Institute participanis report increased appreciation for
the role of economic necessity and the importance of the "eulture of poverty ™
conasiderations in uwderstanding the behavior of their students. Ethnic
factors or charascteristics are frequently confounded with social class
considerations, since many members of ethnic m’'uwority groupz are of lower
social class membership. By far the most significant item was number 8,
en item that dealt with the behavior of lower social class individuals.

The item reads: “Lower social class individuals are, because of economic
necessity, coumpelled to rely upon the support and approval of frieuds,
relatives, and neighbors." On the six-point scale ranging from Highly

Disagree {o Iighly Agre‘e, this item changed from approximately Slightly Disagzjee
to Agree. Items 36 and 38 provide some additional information that -
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Institute participants had been encouraged to think less in terms of
ethnlicity than in social class terme. Item 17 also, with supportive
comment obtained from Inetitute participants, is interpreted ae down-
playing the role of &thuicity in encouraging the academic and vocational
interests and achievements of Mexican-American and Indiam students. The
primary comcern inferred here is in dealing with the poverty (lower social
class) factors that must be understood in dealing with the economicallye
dissdvantaged children of whatever ethnicity.

Institute members wewe upon graduation less in sgreement with the
notion that teaching Anglo students abouththe heritagas of the ethnic
minority groups bin the region wouid promote goodwill and acceptance of
the minority group student by fngle students, The item that refers is
number 20, and pertinent to understanding this item is the fact that
very coasiderable discussion in the Institute centered sround the concept
of "cultural pride.” After considexsble debate between Iustitute faculiy
and participants the terms cultural pride and heritege were replaced by
cultural awsreness ar understanding. Perhaps even more important is the
possitllity that Institute members realized that teaching history of cultures
will not by itself result in better understanding of the Mexican or Indian of
himself and his cultuve ¢ result in increased understanding of ¢thaic
wirority group youngsters by Arglo students. Geography is, of course; an
important and lrgieal vehicle for beginning an approaci: or effort to crosa=-
cultural understanding among peoble. Tnstitute participants were possibly
thinking of the necessity for incorporating sociological and psychological
considerations in their process of teaching in their ome schobls and the
need for interpersonal contacts in promoting eross-cultural good will, all

of which were things undertaken to some degree by the Imnstitute.
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Institute members also egreed more hizhly that institutedin geography
are vital becsuse college level trainers of teachers have 1ittle background
in the area of geography. The membera repeatedly in the interview aessions
reported that their view of the bresdth and importanca of geography had grown
-tremandcus'.ty and that because of their Institute experiences they would be
better prepared to teach a living geoéraphy in their home schools.

Firally, items #1, 42, and 50 asre somewhet 3ifficult to interpret.

Ttem 41, by itself, "What is right and good at one time and place may not

be right and good for all times and plaéesg" was agreed with more aiter the
Institute than before, and this result is not- unexpected in the perspective
that the Institute might be =said to encourage less biased, less conssrvative,
more cultural and historicallyerelevant thinking. In this light, it is diffi-
cult to assess the more absolutistic tendency in items 42 and 50. On the

42nd item, Institute members answered more disagree to "Questions éf values
and morals should be taken out of their traditional supernatural setfing

and put in a naturalistic setting. On item 50, they sgree leas, upon the
expirvation of the Instibute than at the beginning, with the statement: 'The
traditional moral standards of our culture should not be accepted; they

shonld be examined and tested in solving the present problems of students.'
Perhaps, these items tap some very basic psychoesocial dimeasion related to core
middle-«class culiure in the U.S., s0 that while some understanding has

besn genergted by the Imstitute to help members interact more ‘warmly™

towar(i menbers of other cultrras, only a sturt has been made to modify
deepeseated beliefs or attitudes. The Institute would appear to have

been notably successful in "opening the door," in helping teachers t§ |

think, see, and understand the world of the ethmic mizority group child
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and that geography is conceptually broad encughk to be the vehicle for
promoting cross-cultural accaptance and understanding. It should also
.be noted that since no grades were awarded in the Institute and s'nce
Institute membsrs vere informed that an independent evaluation was being
accomplished and that the tests were to be utilized by the evalustor in
asgessing change, Institute members probably felt little or no comstraint
in making direct and free fomments on the various questionnaires adminise-
tered them. If this be {he case, then there is additional reason for being
optimistic that verious attitudes toward ¢hnic minority group children
were indeed affected by the Institute exmeso particularly in regard
to the socioveconomic fastors or forces fhat impiage upun them. to affect
their motivation for school and achievement.

The final portion cf this dats analysis report is concerned with
analyzing the results of the ure and post testiug on items deeling with
characteristic descriptors of the Southwest. These resulte are shown in
Table 7, The major results ape: - (a) I(.-'he modal resporse (fhe response
given by the most people) was the same for eight of the 10 items, although
some shifting around occurred to imcrease or decrease the percentages
between the two testingse {b) Tiems 4 ard ¢ saw new modal responses being
made on the postitest. Item 4, askins whether cowboy, soldier, merchant,
or tourist is most characteristic, saw the pretest mocdal response of cowboy
change to posttest modal response, tourist. Item 9 on the pretest showed
68% of Imstitute members choosing desert as most typical of Southwest,

The posttest modal response was actually bimodal with desert and. grassland
receiving 48% of the responsez, (c) Some item; increased considerably in
size of modal response from pre to post testing. ITtem ) found incréesed
eupport for th - composition of the Southwest to be California, Arizona,
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New Mexico, Texas, anéd Oklehoma (from 52% to 72%). Item 2 found in=
creased agreement that the Southwest was tramsitional in elimate,
vegetation and landforms (64% to 84%). On Item 4, tourist jumped

from 24% to 4&¥, a finding which probably reflects the number of tourists
sncountered by the members on the field trips Cajile and mesas and
buttes (.:ltem 6 and 8) increased in size of modal responses. Item 9 shows
grasslands increasing from 24% to 48% whiie desart dropped from 68% to 48%.
(d) Some other interesting aspects of the descriptors daita are probably
attributable to the fizld trip sxperiencec. Or item 7, “hot" picked up
from G4% to 724 of the rcsponses, at the expense of "“warm" and "éqola"

On item 5, the colors '"red," and "blue" picked up responses fiom "brown."
Biue, psrticularly; increased from 4% to 20% of the responses.

These data are pérticularly interesting because they demonsirate the
diversity of conceptions about the Southwest and because they point up
rather vividly the impaet of a field trip experience. Institute members
often altered their conceptiona of the Southwest through the experiences
of sight and sound, by locking and talking with people in the region.
They became aware of the colors of the varth and sky and the diveraity
of the terrain. And in a real sense, the field trip not only put the
entire Institute into perspe'ctiveo "yt it together as far as theory
a_nd practice wae concerned,' according to several Imstitute members, but
i:he trip itself e?:emplified the purpose of the Imstitute which was to
promote awareness of the Southweat, its land and its people, so that
these new-found perceptions and. c;nc'_eptiona could be communicated to
the children of the Southweet, thereby bringing into perspective and
ypoasibly e new crosg~cultural avereness that would foater and promota

learning and individual development in the sclicols.
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Miscellenaoug Results

This gectio;x will briefly repcrt on a potpourri of matters concerned
with the results of some of individual scales used in the evalvation but
vhich were not reported upon previously.

{1} No d}fferences were fourd between pre ani post tests onm the
"Content vs. Student Oriemtation Scale," variables 63 amd 6o The scale
is Givided into (a) actuslly does and (b) ehould do., The Mnstitute partieci-
pants reported that i+ was more important to be student-oriented than content-
ordented, but they also reported that teachers usually emphasize the content
at the expense of the student~ approach. The student-approach emphasizes
helping stu&ents establish friendly relationships with clssamates, helping
students acquire good study habits (rather thau emphasizing content to be
learned), helpinz students feel successful by rewarding eorrect responses
rather than correcting incoi-ré'ct response. There is some evidence that
Institute participants are more student-oriented following the Institute
in that they report that the more serious failing in a teacher is a "severe
and aloof manuer (variable 73) rather than inadequate mastery of subject
material to be taught." From pre to post Institute they significantly
modified their ayproach toward the student-oriented diraction.

(2) Variable 65 represents the Rotter Internal vs. External Control
Scale, a high scove on which indicates a greater concern and reliance upon
the operation of fate, luck, chance, or destiny. Compared to the pretest,
Institute members indicated that they felt ‘'on the posttest that Mexicsn and
Indian youngsters were more 'externally-controlled by forces outside theme
solves than the teachers had previously felt. The Institute experiences
here ag in scem to have produced a greater understanding on the part of
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part:iéipants tc the effect that socio-sconomic forces =re bowerful in-~

fluences upon the lives of ethnic minority group studenie who are of lower
soclal clses dbackgrounds. In many instances, the lover clasg youngster is
found to feel that he is not and cannot e responsible for his fate and that

he is st tie mercy of forces outeide himself, This is the effect of the

"Culture of FPoverty." In Variable 66; the Institute members report that

Anglo youngsters, by an large and thusly probably middle elass, or predominantly
internally-oonitrclled rather than externally-comtrolled.

(3) There was & slight, but not significanrtly, tendemcy Yor participsnts
to hscome less authoritarian; ss measured by the Adornmo, et slo Authoriterianien
(P=scale) measure, The Fescale is varible 67,

(4) On Variable 126, we find a slightly significant tendency for Institute
participants to decremse the number of Slightly Agree and Slightly Disagree
responses ¢o the verlcus itews in the CQuestionpaire. Since no rsutral point
wagz used, the SA and SD responses might be taken to indicate, cumulatively,

a tendency to be neutral or avoid taking a position. The mean number of zimes
SA or 3D was checlted dropped from yretest to posttest and one inferemce that
might be made is that the Institute experience assisted or prompted individuels
to adopt more definite positions, It is very likely that this is what happened,
particularly in regard o considerations of social class in ethnic minority
mup pupils, since a mumber of the significent differences in attitude occurred
a&ong tho lime of "Culturc of Poverty" considerations.

Sunmary

The Institute was found to have produced significent changes in the
perceptions of the Institute participants in vegard to the breadth amd

importanse of geography, to the numerous cultural and ecoramic factors
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operating in the Scuthwest, and to the utilization of geography to f:;a'auh

a better understanding of man by man. Institute members have learnéc; the
content of the Imstitute; they have learned to operate medis wouipment and
prepare instructional materials, amd they now have a conceptual framework to
perform the teaching @ geography in the home schools. The Institute has
rezsulted in some modificatioaus o;t‘ attitude, leading to an acceptance and
better underatanding of the ethric minority group pupil and a better under-
gtanding of the £rces that impinge upon him. The field trip experience
produced thc opening of vistas for thought snd communication--the Southwest
took on new characteristics through the field experience and the instruction
provided by the Institu-te staff. A fact and number type of geogrphy that
dulled pupils through the years has bteen rerlaced for these Institute par-
ticipants by a vital and living geography, a study of wan in his environment,
and the interaction of asp with man and nature.

Specific strategies to apply the vast amount of information and experience
assembled into each Institute participant for the vurposes of instruction of
yorngeters in the home school; particularly ethnic minority g’fou;p youngsters;
awaits the ingenuity of each participamt. He or she now has the toola and
skills and some instructional zuldes, but the implementation and adaptation
of tools, skills, and principles recuires the contimiued efforts of the partici-
pan®, The Institute staff has offered continuing sesistance to various schdévis
represented by the participants. The participants themselves have overwhelm‘;-,
ingly endorsed the Institute and asked for & second institute which would build
' upon the one just completed, br;nging in increased amounts of sociologicale
peychological~cultural expertise.

-Although this was only an eight-week institute, it would be, by any longer
standard, rated a definite success!! VYe, the evaluation team, are vleased to
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echo the words of the great majority of Imstitute participants who have
in numerous ways expressed. 'Well done, Institute Staff, Well donel"

It is hope@ that the comments, covsultations, eritiques, and reports
issued by the Evaluation Team will be of immediate and future usefulnees
because we do indeed sharc the enthusiasm and professionalism generated by
the staff among the participants end the long-term and immediate

goals of the Institute.

Respectfully submitted, on behalf of the Scuthwestern Cooperative Educational
Laboratoiys Albuquerque, New Mexico

Pauwd 3. Liberty, Jr.

Associate Director, Measurement &
Evaluation Center, The University

of Texas, sustin, Texas, and Associate
Professor of Educational) Psycholo:y




Variable
1l

2
3
4
5
6
4
8
9

10

11
12
13
14

16

University of Oklahoma EPDA Geography Imstitute
Pretest vs. Posttest Annlyses

Table I,
Pretest Mean

10,28
4,17
11.83
" 933
8039
294
3022
5e33
5056
7.89
8.50
2,50
.00
8.22
6.89
7.50
5,11
8.06
6.78
8,50
644
2.67
4,67
13,76
733

Report of Analyses of Varianse
Probability

Posttest Mean
15,00

4,72
14,22
10,00

8.39

5.11

4,06

4,67

7,06

7.89

8.50

3.56

8,22

9,11

8,72

8.50

€.67

8.72

767

8.67

717

3.33

6.94
1744
10,56

F-Ratio
15,614

J.outl
28.971
1.889
0.
17.000
1.261
+8C0
2,643
0,
0.
1.516
ho349
k335
17.581
24684
L,733
2,615
2,886
0101
1.781
4,000
34,808
15,251
27.129

1949
-0001.*%
01846
1,0000
© ,0010%*
02767
06128
21192
1.0000
1,0000
02335
+0500°*
00503**
.0009**
01165
oOl13**
21216
« 1044
«6707
01973
20590°
20000
<0024**
-0002¢*

Variablb Description
History of Souihwest

General History of Sol.
Locate S.W., Features

Economic Factors:
Water

- Natural Gas

Coal

Iron
Hardwoods
Sand, Gravel, Clay
Military Pases
Grazing

Air pollution
Soil

Petroleum
Copper

(rass

Softwoods, etc.

.Tourism-reco

Hanufacturing

Irrigation

I, Map teading

II. Topographic Hap seading

ITX. Geoe;raphié Terms & Facte

Total: 1I,1I,I11I,
Totals I’ II.



Variable
26
a7
28
29
30
3
32
3
34
35
36
37
38

39
4o

0
b2
43
Bl

Pretest Mean
11.11
6.56
bo89
6.4
7-67
7.00
5056
2028
6.89
6,17
6,61
5017
5050
3.8
3:33
2,00
6.06
7.72
1.89
7.28
3.50
4,67
3.50
24k
2.78
2.28
h.67

Posttest Mean

14,06
7.50
5011
7.89
7.66
7.72
7.06
3.89

| 9,00
7.56
7.67
6.83
7.33
4,67
6,67
3.9%
6,67
8,06
2,61
7044
.28
4,50
3417
4,00
3.h
2.83
5033

FeRatio
14.08
2,375
2,367
6.232
0011
1.635
5.358

5:357 .

19,000
3.928
3,073
60538

15.015
1,923

15,044

10,428

1,000
630
1,357
JA17
+959
«106
+708
1171
654
- o476
1.47

Probability

-0019
01386
01392
00220**
09127
+2162
00317**
«0317**

-0007** '

.0612*
09l
00194**

L0015**
1808
<0015**

© 0051°*

3330
+5560
02593
«7352
+6570
473
5836
2946
+5648
«5059
02492

17,

Variable Description

Total: 1I,III,

Cultural Factors:
Poverty

Yealth

Spanish-/merican
Mexican-Americen
Spanish language

Indian Dialects

Red Power

Open, friendly, ourgoing
Clean

Prideful

ouiclk, witty, htolligeﬁi;
Happy, gay

Cosmopolitan

Chicanos

Black Power

Babtist

Roman Catholic
Agnosticisnm
Conservative
Liveral

Closed, reserved, guiet
personality

Dirty

Shameful

Slow, dull, ignorant
Sad, unhappy
Provincial



Variable Preteat Measi Posttest Mean F-Ratio

P»obability Variable Descriptinm
GEQGRAPHY STUDY AREAS
3 5.89 750 3,075 0943® Place Names
S Solth 8,11 13,949 00019%* Sequent Occuparce
55 b.ok 6.28 3.l43 0779¢ Foreign Trads
56 7.22 8.33 4,509 ~Olbhee Agricultisal Crops
57 7-83 7,94 <045 08285 Populstion Numbers
83 6,61 8.61 9,71k 20003 ferizl Differentiation
59 7:39 8.56 6457 20201°% Cultural Diffusion
60 8,72 9,06 M55 25134 Lendforus
61 5044 7.9% 22.375 -0029*< Tuictional Organizstions
62 ?.22 8:39 4407 «OWB6** Landscape Anmlysis
63 1,06 283 o654 - 5648 Peachors "Actually Does" Item
& 272 2,67 2191 6707 Teachers "Should Do® iteme
6 8i72 10,94 - 8.936 /0081 7* Internal vs. Extarnal Control
6 3,44 3400 368 5586 S acoies” utog” )
€? 4,67 43,17 o5l +5228 F-Scale (Authoritarianiem)
68 .56 4.56 0. 16000 Tten 15
69 39.9% 37.78 2,028 1698 Strodtback Value Ach, Scale
70 3.89 ho22 <810 6157 Item: 25
7n b1l U39 -210 05369 Ttem: 26
72 8.00 8.61 o781 #6073 Items: 25 & 26
3 ol 061 3.400 20796 ¢ Iten 1, page 5
7 056 o56 0. 1,0000 Ites 2, page S5
” 3.17 3,61 «699 5806 Ttem 1, page 14
76 4,056 428 035L 05678 Item 2, page 14
” b.61 4,67 2018 . <8905 Item 3, page 1%
78 4.1 3.89 +791 +6100 Item &, page 14
79 3,50 3.83 T3 26044 Item Sy page 14
(o b.06 3.8 183 677 Iten 5, page b
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Variabls Pretast Mean Posttest Mean FoRatio Probability Variable Description

81 .39 4,9k 2,742 .1129* Ttem 7, page 14
& 3067 4.k 13,284 +0023%¢ Ttem 8; page 14
83 bl 472 0628 05554 Ttem 9, nage 14
& 3,33 3.78 .938 6517 Ttem 10, page 15
85 4,28 4.56 o7h? 05963 Item 1), page 15
8 btk %056 436 25016 Ttem 12, page 15
& 2,72 2022 2,887 o10430* Item 13, page 15
88 3.33 2.72 1.835 »1908* Item 14, page 15
& b33 4,50 378 05532 Item 15, page 15
90 399# 4,22 0797 26120 Item 16, pags 15
9 5.50 5017 2,429 013443 Item 17, page 15
92 50,50 5033 1.308 .2681 Ttem 18, page 15
93 Soltls 5028 oi#15 05346 _Item 19, page 15
9% 5.28 k.93 2,473 : 233 Ttes 28, page 16
95 5.28 boo4 1.417 2492 Item 21, page 16
% 5.17 5.28 R, 7 5#88 | Ttedl 22, page 16
97 Logh - ko2 o486 25016 Ttem 23, page 16
98 4.56 4,78 <519 05126 Ited 2h; page 16
9% 2.11 2039 2596 sH35 Ttem 25, page 16
100 4,67 4,39 «383 25504 Ttes 26, page 16
101 4.78 4,89 2274 6128 Iten 27, page 16
102 5.17 5.82 | 029 . oW? Item 28, page 16
103 bo1i 467 2,911 .1030°* - Ttem 29, page 17
104 4,56 4,83 1.093 3014 Item 30, page 17
205 &.39 4e50 136 AT . Ites 3, page 17
106 % b33 -716 -5861 Ttem 32, page 17
207 3,72 3.94 519 .5126 Ttem 33, page 17

: ‘ 4,39 4,50 212" oB546 Item 34, page 17
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Variable Pretest Mean Posttest Mean F-Ratio Probability Variable Descriptioan

109 4,36 3.39 o459 o5A3H Item 35, page 17
110 2,78 2,28 3,400 0796%* Itez 36, page 17
1 4,50 472 -883 °6§é9 Item 37, page 17
n2 b,17 3.78 - 2:077 o1648® - TItem 3f. page 17
n3 X 585 .90 o640 - ‘Ttem 39, page 17
14 3.78 3.78 0o ' 1,0000 Ttem 4O, page 28
15 483 S 1,889 AB46%  Them b1, page 18
16 .33 3-89 2,957 01005°¢ Item azq page 18 -
17 4067 4,67 0. 1,0000 Item 43, page 18
18 5012 5000 2386 o5488 Ttea 44, page 18
19 Solis 5ol 0. 1,0000 Ttem 45, page 18
120 5.1 4,83 Y " +5963 Teem 46, page 18
¥ | 2.9% 2,83 0274 06128 Item 47, page 18
122 5011 | k.89 2791 -B100 Item 48, page 18
123 5022, 5,22 0 10000 Ttem 49, page 18
124 k72 4,22 30122 »0920%* Item 50, page 18
125 217.44 228,17 -015 09011 Sus of 50 items
126 15.5% 13.11 1.710 02062* Total of Slightly Agree
e e 7 and Slightly Disageoe
® M | %g g Y
e It L i L et £ 7,
between <05 snd .10, , P -"&»
.On the resmining items, ** = P value is hetwesn .00 ;:hd 010, A ( . %“
mingle asterick indicates a P value between 10 and .20, ST ";
B

w .
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Table 2. Pre and Post Comparisons of Average Importamce Ratings and

Bankings of Ten Geographical Study Areas’®? _

| PRETEST " POSTTEST
Seogwaphiogl Study Arveas Avge Tmport. Bating Aygo Jmport. Rating
Landforus 8,72 (1) 9.06 (1)
Population Nusivers 7.83 (2) 7-9% (7}
Cultureld Diffusicn ?2.39 (3) 8.56 (3)
Landscape ‘Anaiysis 7.22 (45) 8.39 (4}
Agricultural Crops 722 (4.5) 8.33 (9)
M Ditferentiation 6.61 (6) 8.61 (2)
Place Names ' 5.89 (7) 7.5¢ (9)
Sequent Occiipance , 5.4 (8,5) 8.11 (6)
Fanotiomsl Organtsation  5.bb (8.5) 7.9 (8)

Foreign Trade 4.9% (20) 6.28 (10)

1lmb are ghown in parenthesis.

2patings were made on a 30 = most important and O = least importaut basis.
The moat important renking is coded 1,




,EC Wote: Retings were made on a 10 = most important and 0 = least important basis,

Full Tt Provided by ERIC.

Table 3. Pre and Post Cozmparisons of Averzge Importance Ratings and
Rankings of Twenty~Six (26) "Cultural Pactors in Scuthwest."
(Ranks are shown in parentheses.)

Cult Factora

Roman Catholic

Mexican~American

Conservative

Spanish as a Language

Open, friemdly, outgoing

Prideful

Poverty

Clean

Baptist

Indian dislects

Hepiy, gay

Quick, witty, intelligent

Wealth

Closed, reserved, quiet
personality

Provincial
Cosmopolitan
Liberdl

Dirty

Chicanos

Slow, dall, igacrant
Shameful

Red Power

Sad, unhapry

Black Power

PRETEST

Avg. Import. Rating

7.72 (1)
7.67 (2)
7.28 (3}
7,00 (4)
6.89 (5)
6061 (6)
6,96 (?)
6.7 ()
6,06 (10)
5,56 (11}
5.50 (12)
5017 (13)
489 (14)

ho67 (15.5)
4,67 (15.5)
3.83 (17)
3.50 (18.5)
3050 (18.5)
3033 (20)
2.78 (21)
2.4 (22)
2.28 (23.5)
2,28 (23.5)
2,00 (25)
1.89 (26)

Most impovimnt pagking is coded 1,

POSTTEST

A'Ee Iﬂaﬂo Ratig

8,06 (2)
7+66 (6)
7.4 (9)
7.72_(4)
9.00 (1)

7:67 (5)

7050 (8)
7.56 (7)
6467 (13.5)
7.06 (12)
.33 (10)
6,83 (12)
6.11 (15)

k.50 (18)
5033 (16)
467 Q7
4,28 (19)
3,17 (2b)
6.67 (13.5)
3.4k (23)
.00 (20)
3.89 (22)
2,83 (25)
3.9% (2)
2,61 (26)



Table 4, Pre snd Post Comparisons of Average Isportance Ratings and
Rankings of Seventeen (17) "Economie Factors in the Southwest."
(Ranks are shown in parséntheses.)

Eccuonic Factars
Vater

Grasing
Irrigation
Natural Gas
Fetroleun
Touriam-Recreation
Hilitary ﬁaes
Grass

Soil

Copper
Mamufacturing
Sand, gravel, clay
Hardwoods
Som. ete,
Iron

Coal

Ar Pollution

Note: Ratings wore made on a 10 = most important and O = least important dasis,

Avize Im

PRETEST

9033 (1)
8,50 (2.5)
8.50 (2.5)
8.39 (&)
8,22 (5)
8.06 (6)
7.89 (7)
7.50 (8)
7500 (9)
6-89 (10)
6.78 (11)
5.56 (12)
5.33 (3)
5011 (14)
3.22 (15)
2.94 (16)
2.50 (17)

Host important ranking is coded 1.

to Rat

POSTTEST

A"o ImE to lht:l_gs
10,00 (1)

8.50"(6,5)
8.67 (5)
8.39 (8)
911" (2)

872 (3.5)

7.89 (10)
8.50" (6.5)
8,22 (9)
8572 (3.5)
767 (11)
7,06 (12)
467 (15)
6.67 (33)
4,06 (16)
5011 (14)
3.56 (17)
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Table 5. Comparisons of Pre and Pest Geography Content Tests, showing

for each scale the number of items in the scale, the pretest

mean, the pogtitest mean, and the P level.

Name of Test Fretest Postteat

Rame of Test No, Items <Mean Mean i 4

1o History of the Southwest 20 10.28 13,00 00T
2, QGeneral History of SeVe 8 4,17 bo72 019 .
3. Locate S.W. Features 20 1.83 .22 +001
4, Map Reading 13 Sobls 7.1?__; 020
%o %':.p;s:ampup:ol::p ng::dini:g 6 2,67 3:33 006
6. Geographic Terms and Facts 10 L.67 6.9% o0001
7 Sumi 4, 5,6 29 13.78 1744 -001
8, Sum: 5,6 16 7.33 10,56 -0002

9 Sums "96 23 11.11 1‘&06: 002

Note: P & probability value than FeRatio (not shown) between two means arose
by chance. For Test 1 above, there is only 1 chanee in a 1000 thst
a significant difference between two megns as for Test 1 could have
occuwrred by chance. Thus, we can be very reasonably sure that the
difference found betwesn the two means was not due to chance factors.
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Table 6. listing of items which showed significant differences between
pre and post testings in regard to various socisl attitides.
(In Table 1, tho items discus=ed here correapond to variables

75=124).

Item 7 (Variable 81): Close family. stes are more common among Mesilcan-imerican
and Indien Students thsn Anglo students gemerally. (Imstitute members agreed
gore highly; with this item after vosttest.) g

Ttem 8 (Variable 82): Lower social class individuals are, bacause of egonomic
necessity, compslled to rely upon the support and approval of f#iends,
relatives, and neighbors, (Institute members changed to indicate high agree~
eent with this item.)

It (Variable 87): The “Culture of Poveriy" characteristics are less
portant than ethnic characteristics in understanding the Mexican and
Indian students. (Hembers increased their dissgreement with thiz item.)

Item 34 (Variable 88): Kthnic characteristics are usually "true" racial
diflerences rather than the results of poverty conditions, (Members
inereased their disagresment with this item.)

It=n 17 (Variable 91): Both race social class and ethnicity are importamt in

underatanding Mexican and Tndian pupils and in encouraging their academic
aud vooational interests and achievements., (S1lightly less agreement with
this item after posttest.) '

Item 20 (Variable 94): Teaching Anglo students about the heritage, both physical
and cultural, of the Tndians and Mexicans within a region will promote good
will, understanding, and acceptance of the Mexican and Indism student by the
Anglo student. (less agreement with this £em over time.) : )

Ttem %2 (Variable 103): Institutes in geography are vital because college level
trainers of teachers often have little or no background in geography. (Members
exprosced greater agreement with this item over time,)

Item 36 (Variable 1)0): Mexlcan and Tndian students usually employ special
mechaniams for gaining attention, such as tattling, or excessive talking to
other students. (Greater disagreement with this item on posttest than pretest.)

Ttem 38 (Varisble 112): When Mexican and Indian students are .corrected by the
teacher, they usually are very embarrassed or accept the correction without
reactions, (Iten dropped in agreement level from pretest to posttest.)

Ttem 41 (Variable 115): Uhat is right and good at ome time and place may not
right and good for all times and places. (Greater agreement with this
item indicated over tima.) T

Iten 42 (Varisble 116): Guestions of values and morals should be taken out of
tuelr traditional supernatural setting and put in a natuwrslistic setting.
(Item dropped in agrecment level.)

o item 30 (Variable 124): The traditional morsl standards of our culture should nmot
FRIC U8 accerpted; they should be examined and testd in solving the presumt probless
s of students. (Iten decreased in agreement from Agree to Slightly Agree.)
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OU EPDA GEOGRAPHY INSTITUTE
EVALUATION

PRETEST VS. POSTTEST

Table 7. Pretest va. posttest comparisons om ten (10) items dealing
with characteristic deseriptors of the Southwest.

Ttem No. 1: Thoe American Southwest embraces which combination of States:
(1) Oklahcus, Texas, New Mexico; (2) CaXfornia, Arizona,
New Mexice, Texas, Oklahoma; (3) California, Nevada, Utah,
Arizona, New Mexico, Colorado, Oklshoma, Texas: (4) Arizons,

New Mexico, _
Protest . Poattest
Alternatives % Choosing - ¥ Chooaing
(3) 8 8
(2) 52 72
(3) 3 20
) 4 o

Item No. 2: The Southwest is: (1) homogeneous in its physical
character; (2) variei in landforms, but climatiocally
homogeneous; (3) mostly devoid of vegetation; (4) trans~
itional in olimate, vegetation and landforms.

Alternatives &m& E_M

- (1) 0 0
(2) 32 16
(3) 4 o
4) 64 &

Item No. 3: The human population of the Southwest: (1) is economically
deprived; (2) ia culturally homogensous; (3) is composed of
older age groups; (4) is rolatively sparse and wnevenly distributed.

Alternatives #_M % 833332&
0

(1) 0

(2) 4 4
(%) 4 o
(. 92 96

Item Noo 4: Uhich of the foliowing is most typical of the Southwesat:
(1) cowboy; (2) soldier; (3) merchant; (4) touriet.

slternstives 2 chEohtgk gm
52 "

X Q) .
) Tas (2) b 0
e (3). 20 8
Tl 24 %8



Ttem No. 5: Uhich of the following io most typical of the Southwest:
(1) red; (2) browng (3) green; (4) bluso

Mtermevives  CHSSEE g ERSCEORY

() 8 16
2 a8 64
(3 0 0
) 4 20

Item No. 6: Uhich of the following is most typical of the Scuthwest:
' (1) cattle; (2) sheep; (3) horse; (&) burro

Alternatives % cﬁﬁ‘eﬁi_ﬁi % Bﬂ%&t
63 '

(1) .
) 20 16
3) 8 0
) 4 0

Item No. 7¢ Whick of the following is most typical of the Sonthwest:
(1) hots (2) warm; (3) cool; (%) cold

Alternatives % cHESEREE % ERBEESEL

1) 64 7
(2) 32 28
(3) b 0
) 0 v]

Item No, 82 thich of the foilowihg is most typical of the Southweat:
(1) plainsg (2) mountains; (3) mesas and buttes; (4) canyons.

Alternstives: % cREShIS % BﬁS%Eﬁ

(1) 2h 12
(2) 12 &
(3) 64 8k
Y] 0 (1)

Item Noo 9s Mch of the follovinp is moet typical of the Sautiwestz
(1) demert; (2) forest; (3) grasslands; (4) crops.

Alternatives % cKSSE!ﬁ & Eﬁg%g&

(1) 68 48
(2) o b
(3) 24 48
&) 8 o

Iten No. 10: Which of the following is moat typical of the Southwest:
(1) sedany (2) pickup (3) station wagon; (4) jeep (4~wheel drive vehicls)

Oternatives  y CRSRORE g BfRLORE
12 16

(1)
(2)

(53

8k
0

o®



REPORT. OF VISIT

Physical
Settiag The physical setting for the Institute was very satisfactory and well

arrangéd. The access to equipment snd fnatructinnal madia was excellent as
well as fgeilities Being available for work by many groups of various sizes.
The participsnts felt that they had "3 home" that thay could work in and
identify with as they proceeded through the eight weeks of the progrem.
There 1is nothing specific I would recommend in additien to the general
amount and arrsngement of space snd iIn the accessibility of equipment.
Staff The staff was very dedicatad in their approach to this prograa anmd
in their working with each other. I suspect the major strength of this
Institute was the way in which the staff worked together; The attitude
they had toward each' other and the respect shown one another made all feel
free to be involved {n good personal relationships. An institute can rise
or fall based upon the {ét‘fp;taon.al relétionshlps of the staff snd with
the staff and perticipants working together. This most important stmosphere
of cooperation was present and strengthened the program. Howevar, there
was need on the staff for people who had a more detailed knowledge of the
geography of the southwest as related to the focus of the Inntitute. An
historical geographer of the southwest would have been 2 zajor help in th=
program. Lectures in anthropology focused on the southwest would have

helped also.

Materials A sincere attempt was made to have a veriety of learning materials

available to the participants. However, as to be expected, there were
more materials on Okleshoms tham on any of the other states or aress of the

southwest. There waa a real nesd for more msterials on the various ethnic




groups within the southwest including their historical background,
anthropological context, etc. The proﬂm of teaching differe:rt ethnic
groups were not emphasized by the types of materials that weve available
or were required. A highpoint on this f{ssus was the material supplied by
the visiter from Albuquerque. The material that .uas required and discussed
was excellent in its quality, but there appesred to be difZiculty in relating
it to the specific problems of the southwest. The materials on physical
geography such as weal:hér, climste, soils, landforms, etc., was sound and
it was excellant, but it was more as a portion of & genaral geography survey,
rather than & specific relating of those aspects of phyaical geography to
th_e unique focus of the Institute. 1 daresay very few materials exist that
are that specifically focused and this made the problems of the staff ewen
greater. Even the elements of geogrsphy were too sweeping and were possibly
not related sufficiently to specific examples of the southwest.

In the materials, it would have been helgicl 1f curriculum guides and
units from schools that teach ethnic groups could have been available.
This would fit in with using the experiencas of the perticipants who have
worked in some of the schools that were msationad. In the presentation of
the geographic material, it might have been more bglpful 1f basic concerits
in geography were made more clear to the participents so that they might
relate these t;'l teaching strategies in working with ethnic groups. The
translation of the materiasl lesrned in geography is the msjor long-term
value of su institute such as this. The meterials presented by the baruci-
pants varied in the specific transletion to teaching :itustions that the

participants will fzce.



Methods

Pield Work

Schedule

Content

Some concern was shown that there should have Laen more definite work
done on how geography csn link with the teaching problems of the type of
students the Iastitute involved. Poseibly more group discussions and more
involvement of participaats on that type of approsch could have been helpful.
The participants might have b«n.a rich source of moterial and experience
if they hed shered mere of the problems they have hed in tesching ethnic
groups and thus had the ateff relate these problems to the field of gecgraphr.
The steff wes available for working with the students both dey sad anight ard
were quite flaxible in their approach.

The field experience seemed to have been very valuable and was s vajor
cohesive force for t,h.e Institute. However, it might have been better to
spend more time in fewer places with more indepth work in selected places,
rather the: cowvering auch a wide arez in the time they did.

The schedule was not overloaded as was done in so many early institutes
where neirly evjery hour of the dsy was scheduled., There was :mple opportunity
for conu’nplatian snd individusl vork as well as discussions. The bslance
betveea orgaq'.’l.sod presentations and individual work oppoxtinities eceemed to
be geod. |

The development of skills in the use of certain geographic materials
seamed to have been programed end followed through in ar excellent fashion.
7he methodology of geography wes also examined, aspaciaily in the easrlier
part of the institute, and appesars to heve been done in the proper amount.
In other words, certafn skills snd technijues and philosophy of the fieid
were brmjght in properly and it appears st the right time. Fowever, the
basic concepts of geography did not specifically zelats to the regiom and
to the lmtgic problems of the region as much as they might have. It
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might be best in the future that the basic elements of economic geography
or historical geography, rather than phyaical geogrsphy, be the frame of
reference for looking at the problems of teaching ethnic groups in the
southwest. By using historical geography a more interdisciplinary approsch
might be possible. Tying in with this would be the adidition to the staff
of an historical geographer who could relate to the region and rhow the

problems of ethnic groups.

Sumgﬂ‘:
I. In my opinion, this Institute was a success in vhat it sttempted
to do mainly tecsuse of the sttitude and flexibility of the excellent staff
thet directed this Institute. .
1II. The facilities were excellent and the materisis requirsd were
pertinent to the task.
IXI. The schedule was prepered in a way that vas sufficiently flexible
allowing Jor a variety of activities.
IV. The geography content needed to be more specifically related te
the southwest and to the problems of ethnic groups 4n their school situations.
V. The staff could have gained from hiaving en historicsl geographer
and/or anthropologist who spacislized in the southwest region snd in the
ethnic groups iuvoived,
VI. The experiences of the participants could have been used more and
relsted to the program.
VII. The geography that was presentad wes excellent in quality and covered
the £ield in a proper way, yet it could have been made more specific to the

southwest in particular.




