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The persistence of mankind, not merely of his political
systems, is threatened in the present age. The inter-
national orientations of pre-adults have been the focus of
only a few studies of political socialization. Perhaya this
is becausge no political system presently makes authoratztive
decisions for the community of mankind.

Political socialization, although not gulded by any
comprehensive theory of socialization, has kept pace with a
rapidly changing political-historical framework and has in-
tegrated such diverse elements as adult public opinion,
visible political figures and events, childish forme of
thought, concrehbe agpects of civices education curriculum,
and student political activism. Questions about the pro-
cess by which socialization occurs--part of it develop-
mental and autonomous in nature, part of it instructional
and intentional--are being askzd nore directly. The pop-
ular research model is still to ask pre-adults to react to
some portion of their domestic political system and to as-
secs the content of their images. For comparative purposes
children from Italy,2 from Bngland,’ and from Uganda,4 have
been included (as well as other cross-national studies too

1R.D, Hesgs and J.V. Torney, The Development of Political
Attitudes in Children (Chicago: Aldine Publishing, 1907--
Reprinted in paperoack by Doubleday-Anchor).

27 ,M, Hennessey, “Democratic Attitudinal Configura-
tions Among Italian Youth,” Midwest Journal of Political
Science, Vol, XIII, pp. 157-93, 1969.

3P. Abramson, “The Differential Political Socializa-
tion of English Secondary School Students,” Sociology of
Education, Vol. XL, pp. 255-260, 1967,

b, Prewitt and J. Okello~Oculi, "Political Education
and Political Socialization in New Nations,” R. Sigel (ed.),
Learning About Politics: Studies in Political Socializatione.
(New York: Random House, forthcoming).
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numerous to mention). However, in every case they have been
asked primarily about their efficacy, awareness, and support
for authority in the national political community of which
they will ultimately be citizens., The assumption has been
made that socialization can produce allegiance to no unit
which ig larger or more comprehensive than a nation-gtate--
with the pogsible exception of weak and vasgue positive feel-
ings about the United Nations,

The international system does present problems for the
conceptualization of political socialization.5 Internation-
al decisions are made by persons who are less visible to the
child then domestic political figures, and the decisions
themselves have a less visible impact than domestic laws,
Tor example., There are no procesiges in the international
system corresponding to elections and voting in the domes-
tic gystem whereby members can influence decision-makers,

Support for the broader international system is even
more diffuse thar support for & national political commun~
ity Dbecause of the exigtence of gtronz alleziances to inter-
mediate units at ths nation-state level. This is in con-
trast to national identification where the child is expect-
ed to feel an attachment to America which surpasses any
feelings: about local or state government, The foreigness
of other lanzuages also sicems to make it more difficult
for children to raalize commonality between themselves and
those in other comntries.

It is also true that conflict and disagreement ig the
major category in which international relations appear to
children, UWar and ideological conflict (Communism as a
threat to our way of 1ife§ are prominent, To understand
the meaning that thisg has for children‘®s orientations,it
ig important to noticz that in most situwations children
prefer to focus on 2 view which minimizes conflict, This
tendency in regzard to the domestic political system is bol-
stered by most civicg curriculum, The fact that the most
visible and publicized aspects of the international system
are defined in verms of conflict makes it a dirficult realm
for children to dezl with,

SWithin a political theory of political socialization
such as that proposed by D, Ilaston and J. Dennis, Children
in the Political System. (New York, MeGraw-Hill, 1969
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Regearch Review

Because there is little information sbout international
goclalization, that which does exist is of particular im-
portance. In a recent review of this m%terial, several
categories of research werc summariged,

First and best known ig a small body of information
concerning the development of childrenf®s concepts of their
home country--geographically and politically--along with
gome suggestiong about the meaning of national identity in
an emotional sense, Thege studies are likely to include
children in early eclemientary school because of the impore..
tance of this period for such basic attachments; it also
includes several studies oriented toward Piaget's concep-
tual framework-~tracinzg a succession of digcrete stages and
citing reciprociby, esocentric thouzht, and decentration as
procegses in the formation of concepts of national identity.’

The gecond category of studieg includes descriptively
and developmentally oriented studies of childreu's orien-~
tationg toward other nation-states. Here the Lambert and
Klineberg material is the most extengive, stressing sterco-
types as organizing forces in ghildren's compsrison of
their own country with others.©o Thieg is also the only

3.V, Torney, L.F., Anderson, and H., Targ, "A Review of
Bxisting and ¥eeded Research on the Development of Inter-
national Crientations During Childhood and Adolescence,
Chapter IV of An Zxsmination of Objectives, Needs, and
Priorities in International Education in U.&. Secondary
and Elementary Schoolsg, a report By J .- - M., Becker to the
U.S, Office of Education on Project No. 6-2908,

‘G, Jahoda, “Children®: Concepts of Nationalitys A
Critical ftudy of Piaget's Stages," Child Dovelopment, Vol.
LXKV, ppe 1081-¢2, 1964; J. Piaget and A, Weil, "The De-
velopment in Children of the Idea of Homeland and of Re-
lationg with Other Countries,” International Zocial Seience
Bulletin, No. III, pp. 561-78, 1951; E.d&, Weinstein, "De-
velopnent of tne Concept of Flag and Sense of National Iden-
tity," Cunild Development, Vol. XXVIII, pp. 167-74, 1957,

8Y,E. Lambert and 0, Klinebe 3, Children's Views of
Foreign Pecple, (New Yorks Appleton-Century, Crofts, 1967).
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major published study which assessed the attitudes toward
foreign countries of children who came from several parts

of the world, 5 o : 2 Thig sbtudy, which took
place in 1959, hag been criticized for poor sgampling pro-
cedure within the several countries included. The questions
used focused almost entirely upon the nation-state as a
unit--children were asked for their evaluations of gpecific
countries and for similaritices and differences between them,

One of the authors® early conclusions is the follow~
ings "Children in certain cultural settingsg consider them-
gelveg as minority or majority members of a world commuile
ity."? It should be addcd that children in many nerts of
the world consider parbicular other groups as minority mem-
bers of their world community: in particular Chinese and
African Negroes were considered by children in many coun-
tries to be "not like us®, Perceived discontinuities of
experience seem formative in children's understanding of
the international uystenm.

These autnors also concluded that children in the
United States, particularly those of about ten years of age,
are recepblve to approaches to foreign people and are in-
teregted in people who are dissimiler asg well as those
seen as gimilar to themsgelves., These children are curious
about other countries even though thelr actual information
about other countries may be limited to differences in
clothing or language, By the age of fourteszn, the chil-
dren appear somewhat less open to posiitive views of for-
eign nations.

Another major conclugion of the Lambert and Klineberg
study was that stereotyping probably beging by the age of
8ix as the child views his own country, not as he views
other countries and pcople:

The firat gigne of stereobtyped thinking turned up
in the demeriptions children gave of their own
group rather than of foreign people; even at the
Six-year age level many different national groups
of children made over-generalized sbtatements aboub
the personality traits of their own grour at the
same time ag they described foreign people in more
factual objective teras...From ten years of age
and on, children start stereotyping foreign
neople, 10

9Ibide, Ds Viie
101bid., pp. 223-24.
\‘l
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These authors reviewed Plaget®s suggestions that the
young child asgsumes the attitudes asrising in his gituation
to be the only posgible ones--an egocentric approach.

Only later in childhood does he acquire the understanding,
for example, that he would be foreign if he visited another
country and that others from different countries have dif-
Terent loyalties than hig own. The authorg also stress
the confirmation in their findings for Piaget’s idea that
attitudes toward other countries are derived vicariously
and ungystemabtically from varioug information sources,

The actual meaning of stereotyping, a defensible mea-
sure for it, and the degree to which the concept ig valuable
in understanding o child's rcstriction in dealing with the vast
gcope of the international world are uwnclear from this study.
Perhaps given the nation-state gystem, with its requirements
of national allegience, gsome stereotypes are the best ad-
Justments we can expect from a child who hasg a mass of in-
formation to cope with. To discard stereotypes in all forms
might require rearing cuildren practically from birth to
appreciate divergity and put less stregs on ingroup feel-
ings (with consiequences of which we cannot be certain).

Perceptionst of Communism, of the United Nations, and
of war/peace were not included by Lambert and Klineberg.
Torney and Hess,1l for example, indicate that children at a
very early age have negative attitudes toward Comrmunism ag
a threat (although information making actual comparisons be-
tween the systems is lacking). The pervasivencss of thege
negative feelings ig confirmed in large part by Morrison
in a study of British sccondary school students and by
Helfant in a study comparing the international attitudes
of American adolescents with their parents. ' '

There is less research concerning pre-adults’® orien-
tations towsrd the United Nations., Hegss and Torney*™ re-

115.v, Torney snd R.D. Hesgs, "The Development of Inter-
national Attitudes in Children®, in preparation.

121\. Morrigon, “Attitudes of Children Towards Inter-
natéional Affairg®, BEducabtional Regearch, Vol., IX, pp. 197-202,
1967, '

1":’K. Helfant, "Parents' Abtitudes Versus Adolescent
Hostility in the Determination of Adolescent Socio-political
Attitudes®, Pgychologzical lionographg, Vol JIXVI, No. 345, 1952,

gegs and Torney, op.cit.

——
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ported that older children are more likely than younger ones
to see the U.N. rather than the United States az important
in preventing war. The majority of children also felt that
the U.N. doesg a good job in preventing wars.-

A1l of the studiess reported thus far make the assump-
tion that the nation-state (one’s own and others®) ig the
major relevant attitude object. The sparse nature of ma-
terial on the United Nations is further evidence of this bias.
Hany studies have suggested that the percelved polarity of
the United States and Rusgeia and the idea of national dif-
ferences are linked to meny aspects of the child’s percep-
tion of the international world,and that these attitudes are
formed at a very early age.

In contrast to limited studies on the United Nations,
there ig repidly expanding interesgt, particularly in Burope,
in sbudies of international procesg--particularly peace and
war. Cooper, wio usied a Plagetian framework to understand
the gchema which links personal, social, and international
conflict, stgdied Inglish and Japanese children ages 7
through 16,1 He concluded that peace ig usually interpret-
ed by children to mean inner peace and the absence of con-
flict; they lack understanding of any vigorous drive toward
international cooperation. Cooper also suggests that 1t isg
between the ages of nine and ten that the child's “patriotic
filter® bhegins to screen out the negative imagag of home

country and to stress the "we-they® dichotomy.

Alvik used Norwegian students in a similar study.17
One of hig major contributions was to relate the concepts of
war znd peace to performance on & Piaget-type abstract cog-
nitive reasoning task. His final conclusion was:

oserather than applauding undertakings such as
children’s weoring N emblems or deplceting more
or less stereotyped portrayals of people from re-
mote cultures or epochs, we should recommend
parents and teachers continuously to help the

[=¢ . )
1%orney and Hess, Op.cit, ‘

16Po Cooper, “The Development of the Concept of War®,
Journal of Peace Research, Vol. II, pp. 1-17, 1965,

17, Alvik, "The Develomment of Views on Conflict, War,
and Peace Among School Childrens A Norwegian Cage Study",
Journal of Peace Research, Vol. V, pp. 171-95, 1968,
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children to analyze any conflict situation in
terns of valued fought for...to inform children
eabout war as a conflict situatlonsqnd PEace 2S8aes
a pattern of active cooperatlon.1

He gtresses the orientation toward process rather than to-
ward a personalized vicw of the system, much like the re-
commendations for the domestic situation following from
recent political soclalization studies,

ILittle peace researca Wlth ohlldren has been done in
the United States although & g611 pointg to the importance
of peacemaking and frlendthp of all nations (including
Rugsia) in childron’s post-assassination memories of President
Kennedy,

Other major topics covered iu the revicw  included
agents of goclaliz ation into 1“ter4ﬁt10nal orientations and
gtudies of “.curriculum effect: (many of them done in Furope),

gtudies of generational differemoen, and_other toplo within
the general. outline suggested by Dennis,

Pilot Study on Membership Groups

From a concern with gaps in research oriented toward
children®s percepblons of the international system,there
aroge an interegt in exploring the meaning to children of
Their membership in groups. This is & gtudy which overlaps
only slightly with the Lambert and Klineberg material, in-
cluding less about specific countries, more about language,
and more questions to determine children'®s orientations to-
ward diversgity =nd enpathy toward the feelings of members of
other groups. Interest lay not only in ths content of inter-
national socialization but in the basis of children®s judge-
ment, the assumptions they make, and their way of interpret-
ing and intepgrating information. These all bear a major
relationship to cognitive-developnental conceptions of

18;}2;1-_@- 9 P 189-

19g,8, Sigel, "Image of a Presidents Some Insights Into
the Political Views of &chool Children®, American Political
Science Review, Vol. IXII, pp. 216-26, 1968.

207, Dennis, “Major Problems of Political Socialization
Research®, hl&wnst Journal of Political Science, Vol. XII,
Pbe 8)-11“ 1968
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political socialization.2l

To investigate children's membership group conceptions,
interviews were given to thirty-seven children from grades
one through seven (eighteen boys and seventeen girlu% In
addition to the questions concerning nationality and ling-
uistic group which are analyzed here, gimilar questions
about economic class, race, and religion wexre included in
the interview. The questions uged appear in Appendix i of
this paper. Graduate and undergraduate students in psy
chology clasges at the Illinois Institute of Technology col -
lected these interviews in December of 1968 and lMay of 1969,
Student interviewers were given an hour’s training in the
uge of this highly sgtructured interview. The level of many
of the responsecs is not much deeper than that which could
have been obteined with a paper-and-pencil format, but some
children did nake additional comments indicating the basis
for gsome of thelr answers. Inberviews werc tqpcd when pos-

8ible - recorded on paper by hand and immediately typed in
othur cafes.

A coding systenm xor the interviews was worked out by
the author and an asgistant. Thls assistant then taught the
coding system to anotber aggistant; the two of them modified
unulear points and checked 1nter-rater reliability. There

s perfect azrecement on five interviews ior judgmonts of
"topic present oxr topic absent”™, ec.z. "mentioned food asg a
reagon other countries are dii feronb—-ycq, no, not asked®s;
"mentioned a specific country spontaneously when dlnCUQ:lnb
differences between countriesi~--yes, no, not asked®,_etc,
The second angistant then coded 311 37 interviews,

Preliminary tabulzstions were done for gradesy 1 through
3 (ages 6 through 9) and for grades 4 through 7 (ages 9
through 13)., There were 19 1n the younger group and 18 in
the older group. . u- T L. T
Data, in the form of taOULaLLOH ‘2 well as excerpts from
interviews are cited as suggewtive of topics that need to
be explored more adequately in future research rather than

s deflnitive information,

ZlHess and Torney, op.c¢it., p. 21; Torney, Anderson,
and Targ, op.cit., p. 227,

zaThe author ig grateful to Natalie Morgan and Tom
Baron for thelr assistance in thisg phase of the project. A
faculty fellowship from the Illinoig Institute of Technology
freed time for the author for this project.
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To introduce these data I present in its entirety the
portion of an interview which dealt with nationality from
a twelve-ycar-old hoy from the lower socioeconomic level and
a remedizal fifth grade classroom.

What country do you 1live in?

I

e A\

S8 Amerlca

I: How do you know that?

2t Everywhere I go--America, America. There are
big buildings, and agtronautd, and our flag.

I:s Are all pcople in the world American like you?

S: Nc, they are from different nations like

Augtralia, the North Pole, Jerusalem, and Japan.

I: How are people in other countriex different from
you?

o

They talk different, eat differsnt, feel 4if-
ferent, drink different, hate different. They
do a whole lot of things different. They even
walk different. In Japan they shape the child-
ren's feect. That's really different.

I: How are people in other countrizs the same as
you?

They eat. They héve numbers like oursg--just
different names like pesos, uno, dos, tres,
They earn money like us. They have riots like

us,

n

I:; Would you rather be an American than to be from
another country?

&t I'd rather.

I: UWhy would you rather be an American?

S We live nicer., We have teleplicnes and cairs.,
I: What do they have?

S They have horses and buggies,

I: Do you have any other reasonsg?
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Our houses are made from bricks, not straw.
Algo our farms and weapons are better.

U

H
@0

Do you think thing=z would be better if every-
one in the world were American?

No, becauge they have different rules and under-
standings. They live in their countries all of
them years, and they would feel sad about
changing.

19)]
oo

This interview illustrates the mixed nature of children's
attitudes--some with contemporary referents (astronauts and
riots), some more unusual elements which have stuck in the
child's mind from various sources (the binding of children's
feet in Japan), some almost slogan-like statements (they
have horses and buggies). This is not a typical interview
for a twelve-year old; it has some elements which would be
more common in younger children. But it illustrates the
varied nature of children‘s judgments and assumptions as well
ag the varied sgourceg frox which they come sin a way that
only the citation of & large portion of a single interview
cane. :

Other investigators have pointed to the confusion
wnlch many children experience concerning thg meaning of
tile question--"What country do you live in?%23  Out of the
eighteen first through third graders interviewed only sglight-
ly more than half ansgwered "America® or "the United States®
when asked what country they live in. One eight year old
bey answered, when asked 1f he had ever spent time in any
other country, "Let me gee-~-Florida, Puerto Rico, Canada,
and Detroit." Thisg confusion usually persists in gpite of
help from the interviewer. In contrast to this error is
children®s certalnty about the language which they speake.

411 of the children interviewed answered Gorrectly that they
spoke "Bnglish®; in a few cages they first answered that
they spoke "American®, but quickly modified this to "Eng-
lish" usually with a nervous laugh or sheepish expression
noted by the interviewer.

Children do recogrize that not all people are American
and they are very much aware of linguistic differences as
well ag of their own linguistic group membership. When
agked how other countries differed from their country, more

23‘Iahoda, op. ¢it.
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than seventy percent of the children at all ages spontanecous-
1y cited language. Customs, food, @nd race were also chosen
by substantial numbers. For example, these were the re-
spongeg of an eight year old boy:

I: How are people in other countries different
from you?

n

@

Most talk Mexican,

]
on

Anything else?

m
oo

Mogt talk different from us.

I: Do you think it would bz better if everyone
in the world were American?

S Yes.,
I: 1hy?

Bzcauge I want them to talk normal the way we
doa.

L15]
20

This ig a rather extreme examplc of a child who feels that
his group's way is the only normal way. His isg an ego-
centric position, unable to see the perapective of others.
It is important to note that the guestion about national
differences and gimilarities was asked prior to quegtions
asking specifically about language. When language was men-
tioned in response to 2 question about nations, the regponse
was gpontaneous on the part of the child.

Another child, a ten year old boy, perceives a nixture
of differences between people, although mainly language.

I: How are people in other countries different
from you?

L
oo

Well some talk different and some people are
different colorsi...ond some talk French, Some
taelk Chinese and some talk Japancse.

I: Can you tell me any other ways that they're
different that you lmow of?

1]

oo

Well, some people have different clothes than
we do, and gome Just--are starving. Like the
Vietnamese or something like that.
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I: How are psople in other countries the same as
you are?

L'
ao

Some of tihe countries, they wear clothes.
And some of the countries they have cars.,
That's all,

An eight year old boy (who ig interviewed by a Japanese)
also mentions instances where possessions (cars, clothes,
houses) arc the bagis of similarities and some of the more
exotic aspects of foreign life are viewed with considerable
negative emction.,

I: Are all people imerican like you?
&: No, somc people are Chineses like you.
I: What nokes people not Americany?

L))
on

They don't 1ive in America. They wear funny
clothes and they eat different food. Jimnmy
told me that people in Africa ect dogs and antg
and terrible stuff like that. 1 can't see how
they can eat the stuff. In France children

go to school on Sfunday. That'g different.

And they spenk French too.

I: How are people in other countries the same as
you?

(521
oo

They got houses that look like mine. I saw a
picture last week of a house in England, and
it lookg Just like mine.

This child at a young age cxpresses understanding of the re-
lationship between living in a counbry and holding its
citizenshi .. MNany children report a single ingtance (like
seeing the game house) which points up their similarity with
thoge in other countries,

The following interview with an eleven-year-cld girl
algo recognizes the relationship between living in a country
and holding its citizenship (whatever language ig spoken).

I:s Are?all the people in the world American like
you

0

oo

No, some people speak French, Italian, and
Portuguese, '
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I: What if pcople 1iving in the U.S. spoke these
languages?

&3 Well, they American then.

I: How are people in other coumtries different
from you?

85 They speall other languages.

I: Are there any other rcasons?

S: They not American unless they lives here,

I: How arc other people in other countrics the

samne ag you?

e
-

hey peoplc..everybody got blood..everybody
ot dumba

PR

A twelve year old whon nroé&ed for similarities between
people oon’ido” their bagic humanunss

88

I: How are people in other countries the same as

you?
&3 Well, at least they've got housies to live in.
I: Whabt other way?
Ss Well, they’re pcople, inztead of dogs or some-

thing,

Another Glgﬂt—u-ﬂr-01d answercd-~"well they're all living,
they’re all peopile, they all live in the same world®,

One twelve year old had ot leagt a rudimentary under-
standing of the meoning of national feeling as it is held
in other natiorns., In answer to the question, "Are all of
the people in the world American like you?®, this child re-
plied, "Well, it decponds on how you look at it. They‘re
American in that they have their o country and love their
country, so they're 1jke me." Thig ig a clear opposite to
the egocentric podition; this glrl hag succegafully de-
centered perception (to use Piaget's tprmlnoloas) even to
the extent of making an explicit comparison of her own per-
opeotlve with that of other countrics in conbrast to the.

. morn btraditional meaning of Americsn national
feeling.
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‘The point needs to be emphasized, however, that the
attitudes of any one child may be at several different
levels for different attitude areas. Some attitudes are
held within clear, coherent structures., Some are blatant
stereotypes, Others arec phrases or sayings that the child
hns heard though he may be unsure of their intcrpretation,
as in the following intervicw with 2 nine-year-old boys

I: How are pecople in other countries different

from you?
Ss Sonme people are from Chinaj sorie people are
from Africa; some people are from Israel.
I: How are they different fron you?
S¢ Thelr language...let’s gsee. The Japanesie

might have eyes like, you know, sort of point-
cd, and the Africans might have curly hair,
and the Irich might always talk like, YAh, me
mate. ¥ Like that,

I: Can you think of any ways that pcople from
other countries are the gsame ag you?

&2 I'm not sure, I've been listening to records
and songs that, uh..

I: From another country?

8¢ No, they =say some stuff about...l'm not sure,

I think that it doesn't matter what color your
skin is or what you are. It matters what's
under you.

A small proportion of children, and usually older
ones, mentioned government in discussing differences and
gimilarities between countrisg. A ten yeer old girl con-
centrates on communism in the orient as well as on religion
in Africas

I: How are people in other countries different
from you?

L}
oo

Well in Africa they have different ways, and
in Viet Cong they have different ways. I'm
studying about Communigme. In Africa they be-
leive 1n tribal beliefs and different gods,
and in Viet Cong they have Communism,.
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I:; EHow are people in other countries the same as
you?

L]

Like in England they vote; they have their
own Pregidentsd; they're free; they have thelr
otm governent,

In judging countrieg to be similar or different, an
interesting change appesrs to have taken place during the
past ten years. It wag indicated in the intervisew coding
whether children spontancously mentioned o foreign country
when asked for differences between the U.&. and other coun-
tries., Oriental countriecs (particularly Viet Nam) were
mentioned four times as often asg countries in any other part
of the world.

I: Are 21l the people in the world like you and me
and your momny and daddy?

2:  COh,; no.
I: How are they different?
S: Well, Daddy wae in Viebt Nam when I was six and

he showed me picbturss of them. They don't
ilock like ne. They Look poor and hungry. I
guess thot's the way a lot of people arc,

It is interesting that in answer %o these questions Russisa
wag not mentioned as different. Thig is at some variance
with the finding of Lambert and Klineberg,z who reported
that when children were asked directly for 2 counbry that was
different, Russia and Africa were frequently mentioned. Viet
Nam, wasg, of course, not mentioned in 1959 although Oricnt-
al countrlies were frequéntly included. One of the results

of America’s highly visible, highly conflictual, frequently
questioned involvement in an Agian war may have been in
goclalization to bring home to children the differences be-
twech themselves and oricntal people.

To sumnarize, differcnce is usually based on language.
Older children report more differences than younser children
do (mean number of differences 2,9 compared to 1,6),
Similarity to pcople from other countrics for some consists
of the characberistics of living humens, eilther concrete
{"they all have blood¥) or more concerned with brotherhood
("it matters what's wnder you").

24embert and Klineberg, op.cit.

v—
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Cognitive wmrocess, perticularly os it allows children
to take the persipcetive of others is crucial here. However,
there i8 also evidence for the existence of horizontal de-
calage. The child does not judge all questions with a

single level of cosgnitive competency. Horizontal decalage is
another way of referring to the mixed nature of childrents
attitudes. Flavell summarizes Piaget’s term as followss

The concept of horizontal decalage represients

the fact that, whereas it may be useful to

think of an individual ag being senerally char-
acterized by a given cognitive structure, he will
not neceggarily be able to perform within that
sbtructure for all tagks, Task contents do differ
in the extent to which they resist and inhibit
the application of cognitive structures. This

ig a fact which a stage theory mugt reckon with,
however nuch it may lend a certain equivocality
to stoabtements like “"Individual A is in stage X%
In brief, the existence of horizontal decalages
seens to polnt up a certain heberogencity where
only homogeneity might have hecnn suspected.”

When an analysis of social development in terms of other
countries ig performed using flzxzible concents of stages
within a cognitive developnmental model, the invariances
(homogeneity) as well ag the heterogencity will become
clearer.

The question "would you rather be American than from
another country?" evoked a more evaluative and nationalistic
regponse than did the question about differences and sinilar-
ities. Two gix year old boys were still fighting World War
IT indicabting once again the important place held by war in
children's concepts of international relations., One of them
wag questioned og followas

I: Would you rather be an American than to be
from another country?

e Yes
I: Why?
S: Because I like it: because it's good, It's

257 4. Flavell, The Developmental Psvchology of Jean
Piag;t. (Princecton, N.J.: D, Van Nostrand Company, 1963),
pl L )
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not fun bheing a Gernman becausce you have to
be in a war. Japanesec have to go to war.

Morc than cighty percent of the children chosc to be
American rather than from another country, although some
of the reasons were highly concrete and personal ("I'd
rather be American becausie over in Mexico you have to drink
that icky water."); some were concrete but more realistic
("Other countrieg are real poor; they live in heaten down
farmg. America ig a little like that, but obher countries
are all like that.")., This responce is also quite gterco-
typed. About one sixth of the children stressed the free-
dom and govermnent of the United States, as the following
eight-year-old bors

I: Would you rather e an iAmerican than to be
from another country?

&3 Yesy, because lirg., Jones told us that Americans
are the only free people in the whole world.

Is Uhat do you mean like that?

Q¢ We talk like we wont, and when Jefferson wrote

the Declaration of Independence, he gaid all
thisg.

And a similar response from a twelve-year-olds

I: Do you think you’d like to be Anmerican rather
than from another country? '

0
9

Well, I think all countries are about the same
to 1live in ‘cause you all have to pay taxes
and thinge like that, But America‘’s a pretty
nice place., You know, freedom-wise.

The mention of Russia and Communisim wasg more frequent
in regsponge to this question about where the child would
prefer to live than in the previous question on perceived
differences. Perhapst this linking of negative feeling with
Communism and Russia makes it more likely in evaluative
contexts, Ag indicated from other studies, there seems to
be little ideological content to children's opinions about
Rusgia,apart from lack of frecdom there.

I Wy would you rather be an Anerican?

<0

S: A4 lob to do. There's well, you can do a lot
nore around here., Well than say living in,

O
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uh, Cummunism or sonething. When you get
older they give you the Jobs,

A few children (3 of the 34 answering this question)
connected tnelr desire to speak Enzlish to their desiire to
be American--from a ten-ycar-old boy, ¥I'd rather be Amer-
ican because if I wag Chinege or somebthing and cane to
vigit I wouldn't Imow any of the Anmerican language.® This
percentage wes considerably lower thon the 25 out of 36
vho answercd that language wes the main difference between
their country and other countries, Children’s own language
is g0 much & part of them that it dces not occur to mogt of
then a8 an adventage to being American, only as & way of
delineating differences between thenselves and other coun-
tries when the stress is on differences.

Children ‘who sald yes in angwer to the question “do
you think things would be betbter if everyone in the world
were Americen?t were nout likely to discugs the decreased
probability of war under such a condition ("‘cause we
wouldn't have Viet Nem fights and world fights®) A ten-
year-old boy iancluded improvsd economic situation ag well asg

‘peace (fwell, because there wouldn't Le starving or there
9

wouldn't bhe any fighting or anytuing like that."). Children
seen to realize from an early ase that countries thet are in
disagreement are the basgic causze of war, Their pictures of
war often have flags in them, for example.

Some of the negative responses to the idea of making
the world over as Amerisans concerned the feasibility of
moving the world population to America--"No, there wouldn't
be enough roon or enough fond" from s six-year-old., Still
another child, a ninc-year-old, took an esmocentric and in-
perialist point of view toward the value of having countries
other than America in the world--“No, because if they were
£ll in America, becauge they can't grow like sugar and stuff,
and if everybody lived in America then there wouldn't be
anybody else to grow all the food that we eat.”

A number of children put positive value on diversity,
some with a more concrete approach thon othsrs. All of the
following were twelve-ycar-olds, illustrating also the nost
common types of response to questiong about the feelings of
ovthers if they were to become Americans

I: Do you think it would be better if all the
people in the world were Afmerican?

™
oo

No, well different people make different things,
like the Italian shoest, And if we were all
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American nobody would meke different things,
and cverybody might not like the sam: things.
They night want something different. Like
what if a person wanted Italian shoeg?

And from another twelve-yecar-old; stressing ideology, ecchn-
omic advantage, and diversity ag the spice of lifes

Is

L
Go

™
oo

Do you think things would be better if everyone
in the world were American?

No, I don't really think go., It would be dull,
There would be no one to confer opiniong with.
It would be a dull world.

How do you think people in other countries
would feel about beconing American?

I don't think they would want to. Some of the
small countries might not mind: maybe the
Communigt counbries that don'’t like thet way
of living. ut 1f the people are well off
they wouldn's especially want to.

Another twelve-year-old ig even more explicit aboutbt the
value of difference and also recosnizes the negative value
of domination of oite country by another:

Is

0

Qo

L3 ]
[13

Do you think it would be better if all the
peovle in the world were American?

No, because then there wouldn't be any dif-
ferenceg in opinion, as much, like they
wouldn't, you wouldn't have az nuch difference.
Everything would be the same, like there
rouldn't be any joy in going to another coun-
try if you knew it was America (laugh).

How do you think peoplc in other countries
would Teel about being American?

Well, I don't think they'd like it, because
they'd rather...l think every people like to
be independent of another country, because if
there were a whole world'’s power, you'd know
that sgome, gomebody would want to break off,

To summarize the results of all the interviews, when
children were asked to project how peonle in other countries
would feel if they had to become Americans, older children

O
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perceived thig asi a nore mixed reaction, with positive and
negative aspcots,

[
| 1

The inbterview questions which asked about language
directly poin we clearly to the influence of cog-

ot

& w3

i
nitive development upon sgoclal developnent. Several types

of responses nay be discerned in cnildren®s concents of
lanpuage. Some children when asked why different lanzuagzes
are spoken concentrated on enumerating instances, like the
seven-year-old girl who sald “Becausie some are Spenigh, and
they talk Spanish; some are Chinese, =nd they tallk Chinese;
some are Japancse and they talk Japanssge®, Others attributed
the reason for different languages to an authority, divine

or mortals "Well, its probably because of their first ruler,
how he spoke® or "I guppose God made 1t that way to be more
of a challenge to people on earth®, &till others, including
Some oldcr children, sse indiwvidualg born into their ling-
uvigtic systenss

Is Why do you think people in other countries
gpeak different longuages?

S:¢ Well, they're born to gpeak that way. I don't

o

know how, bubt they are.

I: How do you thinlk neople in other countries
would feel about learning to speak English if
this wWere made & lau?

mn

They probably wouldn't like it if they were
born to speak their language,

Although lacking some specific knowledge the following
interview with a ten-year-old girl indicates her concept of
reversibility in language--an awarenesg that may be quite
important from the cognitive-~developrmiental point of view in
understanding linguistic meimbership groupg--that is, the con-
cept of translatability:

I: Why do you think people in other countries
speak different langucges?

mn
co

Well, because they..they..well, their fathers
spoke that way so that that's the way they
learn, btut I don't know how it originated.,

I: Do you think that things would be better in
the world if everyone spoke English?

L
1-]

Hell, it wouldn't really matter what language.

ERIC
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But it doesn't really matter because you can
always translate the language.

Iy Hor do you think people in other countries
would feel if a law were made to make then
gpeak English?

B2 T don't think they'd like 1t because they would

have to change and they...why should they change
and not ug? Why not people from America?

Yhen children expressed positive reactions to moking
Engligh a universal language it waz usually because of im-
proved coumunication, sometimes with 2 very sgocentric fla-
vor, “"Because when they talked to me I would know what they
ga2id%. A six.year-old presumed that people in other coun-
tries would liks to speak English "because I don't think
they like the uway they do it¥%., 4 ten-year-old linked com-
mon language not only with impiroved communication but with
a lessened threat of violence--fwell, .they'd understand you
better,. ILike if they think that you're insulting themn,
they could like kill you or something like that®,.

Ag with the idea of making all the world in to Amer-
icans, some children Tocus uponl the concrete feasibility of
an English ‘speaking world. 4An eighb-jyear-old girl reported
that ¥I'd think they wouldn't (want to learn English). May-
be some poor people wouldn't have money and couldn’t go to
gchool and would then be breaking the lay if they couldn't
speak English®, Others, like a six-year-old girl, concen-
trated on legal consequances--"they would feel very bad if -
they had to..l nean if they were made to..and if they didn't
do it they would be fired from thelr jcb and have to go to
jail®,

Anong older children, many did not agree with the
making of such a law. . Several stressed the value of diver-
sity, obhers the perception that people are attached to
their own languages.

I: Do you think it would be hetter if everyone
in the whole world spoke English?

S: No, because other pcople must have their own
cugstong and language, snd if everyone spoke
the sanme we couldn’t learn other languages.
Everyone can’t be the sane.
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Conclusion

0 previous research
for further worlk,

1. The meening of children®s membership in
groups needs to be more fully explored siince tThis
influences their judsment of much exwerience and
ig crucial in delermining the fubture course of
international education.

2, The process by which international orien-
tations are formed and organized must be part of
any investigation. &imply to map the content of
the attitudes 1s not sufficient. The attempt

here hag hcen to suggest the relationship of coz-
nitive process to various kinds of social attitudes.

In psychology during recent years the developuent
of language hast become a focus of a tremendous
armount of research and has been extensgively link-
ed to a study of the development of cognitive pro-
cess. From even the pilot study data collected
and reported here, it ia clear that language
spealting and learninz hias a discernable influence
on stocialization as well ng upon cognitive de-
velopnent.

It has an inmpact upon basic development of feelings
about one's own group and other groups, and in-
fluences feelings of Heing different from or the
gsame as otherg. Language and eage of communication
are ways of understanding children's appreciation
of diversity and similarity. Not only is it use-
ful to conugider cognitive developnent, language
development, and social development from the point
of view of common stages, it appears that the de-~
velopment of language and the perception of lang-
uage Ag one's own bears a strong and unique re-
lationghip to children's gocialization into nation-
al membership groups and their orientations toward
other countriesd.

3. Cecrtain topics of interest to the field in
general appear rather naturally in children®s
orientationg as expreszed in these inbterviews--
attitudes toward diversity, attitudes toward the
earth ag a planet and the human specieg as its
inhabitant, attitudes toward alternatives to the
nation-state. Regearch must he gulded by both the
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theoretical interest of the researcher and the
topicg which children can dlscust, The fact that
children sponbaneously nention geveral topics of
areat 1nterest to regearchers 1§ encouraging for
the future,

The most genersal conclusion is, of course, that inber-
national gocialization take 1ts place with domestic political
socializatlon, high on the list of priorities of the political
gcientist. It 18 rich in developnental cha ngc, in relation
to conflict, in importance for persistence and chaige in
systeng, and in cognitive complexity.

* % %
APPENDIX A

TNWERVIEW QUESTIONE ON
NATIONAL AND LINGUISTIC MEMTERSHIP GROUPINGS

What country do you live in? (If the child answers "Ill-
inois®, ask him if he cau nane anothar country.)

How do you kmow that?
Are all the pcople in the world American like you?

How are people in other countries different from you? (Try
to get at leagt two ways)

Would you rather be an American than to bs from another country?
(If yes) Why would you rather be an American?

(If ng ) Which other country? Why would you rather be frow
there

Do you think that things would be better if everyone in the
world were American? Why?

How do you think people in other countries would feel about
beconing Jmerican?

What language do you speak? Do 211 the people in the world
speak like you?

Why do people in other countries speak different languages?

Do you think that things would be better if everyone in
the world apoke English? Why

How do you think people in other countries would feel about
learning to speak English if this were made a law?



