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ABSTRACT

A structural aprroach to world history, ewntodied in
a nintlk grade required course, is outlined in this course
descripticn. The fundamental concept of the course is that history is
a process of develogrment, and this process is analyzed in terns of a
study of the tasic factors in historical development. The most useful
of these factc¢rs are mentioned: unification, specialization (division
of lator), interdependence, regulation c¢r government, communication,
transgortaticn, and the development of values. These subjects are
traced individually from prehistcrical times to the present, with
enphasis ¢n inductive methodas and student discovery of valid
generalizaticns and interpretations. The objectives and values of
such an approach are described as: 1) provides students with broader
and deeper historical perspective; 2) gives students a framework for
intergreting information in other courses and in current history; 3)
increases retenticn of {nformaticn by adding meaning and relatedness;
and 4) helps ther rvarticipate more intelligently in their own period
of history. Excerpts from student evaluations of the course are
included. (J1B)
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camonrosmoNORPOLICY Some years ago when I first read Bruner's The Process of Education, I was curious as to

(\J what he would consider as "structure" in history. I gather from certain things I have read
and heard that I am not alone in this situation. Eowever, this sprin3 I had occasion to write to
Ralph Cordier and enclosed a descrintion of a new course in history which we are developing

at Friends' Central Schoo! and about wi.ich we are very enthusiastic. A few days later | was
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m.uch surprised to veceive a letter from Ralph saying, 'Your course fits in perfectly with plans
I have for one of the section meetings at the National Council in Cleveland next November.
I would like to have you speak on the Structural Approach to World History." That niade me feel
like the sixth grader who came home from school one day and said he had learned what prose |
was and was surprised to discover he'd been speaking it all his life! Afl I can say is that if
our course i8 structural then 1 am all for the structural approach. We heve introduced it simply
because we feel it makes sense and will give our students a better understanding of history.
After rereading Bruner, our course does seem to fit in some ways with what he d2scribes as th.e
structural approach. So, though I have no doubt there are other ways of applying the structurai
approach in history, 1 am happy to present ours as one possible example,

The fundamental concept of the course is that history is a process of development.
The course is a study of the basic factors in historical development. F rst to see if we can
discover what they are and then to figure out how they work and their implications and appllcatgons
And 1 say "'study™ deliberately as opposed to "learning" the events of history. wut we are '
primarily concerned with is that students discover how history works. The method is inductive
as far a8 possible - getting the students to ralse questions, work out generalizations, and their
interrelations, aid then to test them and apply them. Actually, parxt of our evaluation of a

student's achievement is based on the questions he asks, As long as we have to give grades we
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believe they should refiect the questions students ask as well a8 those they answer. A thoughtful
} and significant question rates as much credit in our book as a good answer since one of our main

Q
EMCb}ecuvea is to get students thinking and asking questions. The course 18 now given In the firct
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4 Structural Approach Page -2-
semester of the ninth grade. Then in the course in ancient history in the seccnd semester of
ninth, modern world history in tenth, American history in eleventh, and contemporary problems
in twelfth - all of which are required for all of our students - they have a basic structure oa vhich
they can place and by which they can evaluate the events and prcblems that they study. We are.
also working on the introduction of these fundamental processes in eocfal studies classes in our
elementary school so they will be constantly expanded and reapplied as our students advance,

What lcad us to develop the course? To answer this 1 would ask you what you tell your
students when they ask, "What's the use of studying history?'" J would venture to guess thet many,
if not most of us, would reply, "The value of history is that knowledge of the past helps us to
understand the present."” If this is true, and I believe it 18, then it would seem logical to ask
ourselves, "What are the things in the present which we most need to understand?"” And then
Plan our progrem in history to provide these understandings. Iz any case this i3 the way in which
we developed our version of & structural approach, This year, for example, we began the course
by having each student submit his ideas on the major problems ard possible contributions of the
period of history in which he will have a part. Then we planned the ccuxse to include those
factors and processes of historical development which would be most helpful in understanding
thzse problems and possible contributions,

What are these "fundamental processes”? In our mind the most significant :;nd influential
frctors in historical development, and hence those most useful, if not essential, for understand-
ing and using history are unification, specialization or division of labor, interdependence,
regulation or guverninent, communication, transportation, and the development of values. '
No doubt there are others which might be included, and which we may come to include, but thesg‘e
are the ones we have studied 8o far. As is obvious ail of these are closely interrelated.
Nevertheless for clarity's sake we use a topical organization and trace each one separately from
its earliest beginnings to the present, and then discuss possible developments Y= 2 f'ure,

O 1 will try to explain as briefly as possible some of the main developments in each and

ERIC

‘the interrelations, implications and applications which we consider,
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First, Unification: When man first appeared upon the earth the typical group or unit of
population was the family and the number of units was great, perhaps in the order of tens or
hundreds of thousands. Very slowly the family expanded into what we might call the clan with
tens of thousands of such units. Then the clan into the tribe with thousands of these. Very
recently, speaking historically, tribes became united into nations and that is the typical unit now
with only a few over one-hundred of them in the world today. Hence we can say there has been
a process of unification going on throughout history in which men have united into larger and
larger units and the number of units has grown smaller and smaller.

Moreover, one of the most significant developments in current history is the steadily
increasing number of functions that are being conducted on an international basis, in which
process national boundaries are béing slowly dissolved, and the wdrld is becoming still further
united. I need only mention all the activities that are being carried on by the United Nations
on a world basis, though there are many more carried on by other governmental and non-govern-

mental organizations. Social Education for January of this year said there were over 600

lnternational meetings held in 1954,

At this point in the course we have a unit on internationglism as such, covering its growth,
the forces that are causing it, and those that hold it back. Though courses and units on inter-
national relations are numerous we have yet to discover any on internationalism as an historic
development. This Seems strange in view of its importance at this stage of history. We feel
that this unit is extremely important to give our students an understanding of what is going on
in the world today and to help them to take their part intelligently and effectively in it. However,
that is another story so I wili not go into it here. The present point is that for about a million
years a process of unification has been going on which has reduced the number of independent
units in the world from a range of perhaps a "iundred thousand to just over a hundred, and these
in may ways are now being united int6 one. This Seems to us one of the most significant processes

O istory and one of the first things our students should be familiar with if they are going to

ERIC
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unaerstand history. Moreover when they look at the problems, and the discouragingly slow progress
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of the develcpment of international cooperation today,in the light of this whole process, they can
see the problems with a much more valid historical perspective. We feel this perspective can b:e
one of the most valuable contributions of history.

Now let's consider specialization, In the family there was little specialization except
between the sexes and different age groups. However with the unification into larger groups men
could specialize in particular crafts which resulted ip greater efficiency.. Here is the sort of thing

* about which the students are encouraged to work out, or discover for themselves, the obvious

generalizations and interrelations, such as for example, "Unification makes possible specialization.

t

Specialization increases efficienty.” "The larger the unit the more specialization there can be."
The last is of course the basis of the assembly line in modern industry where individual specialization
is carried to its ultimate extreme as well as specialization by nations on the basis of climate,
natural resources agd industrial skills. Here students "discover” one of the most important and N
urefinl generalizations in history. 'Specialization increases interdependence."” This provides an
oppertunity for a very significant discussion of the interdependence of men and nations in our mq,dern
:ndusizial economy as compared to the independence of the cave man or the pioneer on the frontiér.
4And what a lot of implications that has! But the most valuable one is that, "Interdependence mak;as
1ecessary cooperation or regulation,"
These generalizations may seem so obvious and simple that they need not be mentioned.-::
Actually they are implicit in all of history. However this is exactly the object of the course -
to make what is implicit explicit so that students will become so familiar with the basic processes
of history they will recognize them and make use of them in studying particular periods of history
i
and currernt problems as well as in their thinking about the future,
Cooperation is rather difficult to trace historically but maybe we will get to that some day.
H:wever vhere voluntary cooperation is inadequate to provide the coordimation made necessary by
interdépendence compulsory regulation or government fulfills this function. So we trace the devélep-
El{fC of government from the tribal council and chief through monarchy to totalitarianism and deﬁmcra.cy_ .

IText Provided by ERIC
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which has been made necessary by and increased in proportion to, increasing interdescndence.
Then, when students are confronted with the tremendous expansion of government in recent Lizicry,
they can recognize that it is not just a fesult of a greed for power on the part of politicians tut an
inevitaple corolary of increased specialization and interdependerce.

What about communication? For man, communication began with the development of cspeech
and was limited at the start to the distance over which a man's voice could be heard. With the
invention of writing in ancient times its range was multiplied tremendously both in space and
time. The invention of printing in the Renaissance multiplied it many times more. From then
until the development of electxiical and electronic communication in our own times there was litti=z
change, but with the invention of the telegraph, telephone, radio and televisicz, instantaneous
worldwide communication and even vision are now very generally available. What are the impinoa-
tions of this for history? Communication as the sharing of information and ic=zas and values is
certainly one of the fundamental processes of history. How is the amount and speed of commtz:ﬁca-
tion related to unification and to the rate of historical change? These are the kinds of questions.
we find students are xeally excited about discussing, but what is more important, I am convincerd
that in discussing them they discover for themselves historical inzights that are both useful an
lasting.

The same gort of questions arise in connection .with the study of how man has incresaced
his ability to transport himself and his goods around the world and into space from a speed of about
two miles per hour on foot to twenty thousand miles per hour by rocket. Gr how he has harnec:-:;e
the forces of nature to multiply the power available to do his work and produce the goods and
services he needs, or desires, from one man power to one hundred ox more horsepower per men,
which he has in the modern industrial nations. But there isn't timc to go into those now. Ihcpe I
have said enough though to give you an idea of how we are approaching wozrid history on what may
oe considered a structural basis.

ERIC
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However there is one other aspect of our course that | would like to present for your
consideration. Though it is not essential for teaching history in this way we believe it strengthens
it greatly. I said earlier that we teach each of the above processes from iis earliest beginnings.
This is certainly logical if you are to give as complete an understanding and appreciation of each

process as possible. This presents the fact that most of these processes that are fundamental _
in human history were present in nature long before man and are fundamental in the evolution
of man himself. For examgle, life began in the form of one celled organisms and the unificatidn
]
of these into many celled o1_"'ganisms was a fundamental process in the evolution of man,
Hence we have to say that tﬁe process of unification is a fundamental process in nature.which s‘imply
continues in human histox:y on a new level, Specialization of cells was made possible by the
uni.fi;:ation of single celle%l anirnals into many celled animals, and the specialization of cells is
as fundamental a processf in biological evolution as in social evolution as well as being highly .

analogous to it. The spec::ialization of cells greatly increased their efficiency and.led to their.

interdependence and the need for coordination just as specialization by men was to do much later.

s

-~ “Therefore we begin with a consideration of these processes in biological development because .
we believe it will give our students a better understanding and appreciation of them to see how
they have occurred in nature as well as in human history, We won't insist that you go back
this far, though, if you want to use this approach, even though we are convinced of its validity |
and its valuel

However far you take it, this is a rather new kind of history and among ourselves we have
come to call it "the new history’. That may be presumptive, but at least as far as we have
discovered it is new in the general sense of the word. If there are others who are teaching
history in this way, ox would like to, we are eager to know of them so we can work together on it.

_ In any case the course is similar to "the new math” in that just as some find it difficult to recognize
that as rnath 1 imagine some may find it difficult to recognize this as history! But much more
© gnificantly I think it is new in the current use of the word to mean, as Brumer puts it,

ziving students an understanding of the fundamental structure of a subject’.
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As to whether it is history or not, that obviously depends upon how you define the word. |
If you take it to mean the written accounts of what men have done since they were able to record
their doings then much of it does not fall within that category. If you take it to mean what has
happened in the past, whether reveled by written records or the sciences - archaeology, anthro-
pology, paleontology, or biology, - then this is history. However we believe that, whether it is
called history or not, it is the most effective way in which we can help students to understand
how things have happened in the past and thus get a clearer insight into how they are happening
in the present so they can then make their most intelligent and effective contribution to the futur-e .
Incidentally in connection with the future one of the points we emphasize is that though men have
been on the earth for about a million years astro-physicists estimate that the earth would be
inhabitable for at least several hundred million years more. Hence, bzrring atomic anihilation,
man's potential history has only barely begun. We believe that to have any valid perspective
on history it must be looked at as a whole, and therefoxe this fact must enter into any historical
evaluations.

Now what do the students think about it? At the end of the course last year we asked those
students who took it to write what they thought abcut the course. Since they could submit their
comments anonymously they could be perfectly candid. I think it is significant that their reactiqns
were unanimously either favorable or enthusiastic. Here are some of their somments:

First one as to the method: "In the normal history course I tend to become bored but in the newi
history I am always stimulated. The discussions we have are rewarding because we are always
discovering something. The new diScoveries we make are more interesting because we have foqud
them ocut ourselves. What we may learn or discover in one class mat be of use throughout our course
‘because we.continually relate what we have learned with new material. I think the new history -

is much more meaningful and significant than the way history is usually taught."

4‘3*******************#***********************#****************#*********ﬂ*****#******.&
Then one as to content: "Personally, 1'd prefer to just drop history, but since nobody is going

\ ) .
El{lcvt me I might as well get as much out of.it as ! can. Idon't plan to remember to my dying day

IToxt Provided by ERI
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when the Carthaginians were conquered. I plan to forget it as soon as the next test is over.
But the new history is just principles which will help me greatly in my adult life. This course -
made me much more aware of unification and specialization and all of the effects of these trenqs
wilich are shown in our society today. I thmk this course is different from other courses in tha;,t
all of the things we have learned are not crammed so that we will pass the exam but material
which will help our political conscience mature until it has reached a proper evaluation of our society."
8 3 ok 52 ol 3 ok o 3 o o s e o ok ke Kok A 2 P o ok ok ol ok ok ok o o ok o 3 ok ko o 3k ko 5% o 3 o o o 3 ok a8k 3k ol o ok kc a3 o ok ol ok ok ok o ok ok a3 ok ok K ok K ok ok o 3 3 ke ok o 3 ok K ke A o oK 3 ok 30k
One as to use: "It makes you think for yourself instead of reading and memorizing facts from
a book, which you forget in a matter of weeks. The new hlstory is something you don't forget .
if you understand it. I think every student should have the opportunity of having the new lustory
£2 prepare himself for the study of history in future classes."

A fers gk oy fravok sk ok sl o A 3 ok ok o sk o e ok ok oK e ok 3k ol o ok 3k o ok ok o ol 3 ok o i X o 36 alk e ok ok K ol o ok 3 ok ok ok ok o 2l ol ok ok o ok ke ok o ok ok o 2k o ok ae 3K ok o 3K ok o 3 ok ok ok ok
wia finn]l one: "The course we have been studying this year has been exciting."1 can only agree.

As for myself it is the most exciting and I believe the most valuable course I have taught in foxty
rezis of teaching. So I am naturally very enthusiastic about & structural approach. However,:_
4ot 1 leave the evaluation of the course to the students, though I believe their comments are
vry significant. In conclusion let me summarize the objectives and values we believe this kind
< { a2ppreach offers. First, it gives students a much broader and deeper historical perspective:
which we feel is one of the greatest values the s&dy of history should contribute. Second, it pro-
vides students with a framework or structure on which they can place .
and by which they can make sense out of all the multiplicity of conflicting events and préblemsf
<ney will study in future courses and which they see going on in current history. Thirdly,
it will increase students' retention of whatever information they do assimilate by adding meaning
a:yd relatedness to what they study. And fourth, by familiarizing students with the basic procésses
of history it wili help them both to participate more intelligently in their own period of history"and
zontribtte more effectively to future history.
For these reasons I feel very strongly that in any endeavor to improve the teaching of world
) "".tory this type of approach should be given very serious consideration and the most thorough

ERI!

ammmEmslcration possible. Mark F. Emerson
Chairman of Social Studies
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