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CHAPTER I

BACKGROUND

The results of the citywide standardized achievement tests in reading
conducted annually {n the New York City schools vary from school to schoo.
in generally predictable fashion, This fact is well known to the profes-
sfonal staff, and the reccords of the Bureav of Fducational Research show
that it has been true from the early days of standardized testing., The
pattern of results {3 quitc understandable in the light of what is known
concerning the factors fnfluencing test results,

Sotioecononic conditions cxercise a strong effect on the success of
children in school., Such potent causes as poverty, foreign language back-
ground, and poor health can greatly retard learning, Conversely, soclal
advantage~ promote learning, In general, the scores on the citywide tests
arc lower in poor arcas of the city, and higher in middle clasz and wealthy
areas, liespite extra ef.orts and increased expenditures in schools in
disadvantaged areas, the tendency persists for reading test results to vary
with socioeconomic condftions.

The Problenm

Against this well-established background of low test scores in schools
in deprived areas, certain schools were noted to be exceptions. Although
these schools in slum districts seemingiy faced the same socfal obstacles
to ceducation, the school reading test results were gsomewhat better than had
come to be expected for such schools. The provotative quest{on suggestued
itsclf: What were the methods and procedures uscd in these exceptional
schools which produc<d uncxpectedly good results on the citywide reading

tests? If the specific methods could de pinpointed, ft emight be possidble

to use this knowledge 1o imptove education in other disadvantaged sclools.



After cexploriatory discusston, {t was decided to undertake a joint

study sponsorcd by the Board of Education of the City of New York and the
New York Ste".: Edication Department., Dr. J. Wevne Wrightstone, then
Assistant Superintendent, Officce of Research, and Dr. lLorac Woallatt,
Assocfate Commissfoner for Rescarch and Evaluation, New York Stale Educa-
tion Department, werc asked to draw up a plan of cvaluation [or the
approval of Dr. Bernard E. Donovan, then New York City Supcrinteandent of
Schools and Dr. James E. Allen, Jr., at t.ct time Commissioner of Educa-
tion of the State of New York. Dr. Seelig Lester, Deputy Superintendent
for Instruction and Curricu:um, was in charge of administrativce aspects
of the program for New York City. Dr. Richard McCowan was Chicf of the
Bureau of School and Cultural Rescarch and administered the activities

of the Education Department.

Research Desfgn

In broad aspect the resecarch design s bascd on a compatison of
sclected schools in disadvantaged areas. As planned, each pair of scheols
was chosen 80 as to be similar in the ethnic composition of the pupil popu-
lation and low income status of the family. The two paired schools Jdif-
frred {n that one had a record of higher scores. The specific method of
selection will be described later in the report.

It {8 important to note that the study, as planned, includes the
posaibility that the schools which appear to be matched in socioeconomic
status on the basis of normally available information, might in fact be
found to differ in this respect after snalysis of the more complete evi-
dence tevealed by this study.

Several hypotheses were postulated as to the causes of the differences
in teading scores, and the hypotheses were tested by means of appropriate

fnstrwments and procedutes.




Hypotheses

The main hypothescs formulated for the comparative study are listed
below. PEach s stated as a1 causc or condftion to be evaluated as an
cxplanation, or partial evplapation, of the superiority of the reading
scores of the high-achieving schools,

1. The methods and procedures of the recading program in the
higher achicving school are superfor,

2. The general educational program developed under the leader-
ship of the principal is superior in the higher achieving
school,

3. The higher achieving school enjoys more favorable communfity
conditions and better school-community relations,

4. The psychological climate of the higher achieving school f{s
superior in that the pupils cxhibit better attitudes toward
each other,

5. The psychological climate of the higher achieving school is
superfor in that the profussional staff is motivated by
attitudes more conducive to a good educational program,

Procedures
The procedures used to test the hypotheses will be briefly described
in the order in which the hypotheses are listed above.

Method3s and Procedures of the Reading Programe=The main source of data

was a day-long olsctvation ol the school reading program by tecams of reading
specialists. Fach team was composed of one specfalist from the New York
City school system and one from the New York Stete Bducation Departmant.

The obscrvations were puided by a detailed evaluative checklist, Observer

Guidc-Reading, a copy of which is found in Apperdix A,
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In ~ddition to the obscrvations of the team of specialists, the
teachers in the higher and lower achieving schools described their own
reading programs concerning the type of tcaching mcthod emphasized., They

followed the check list Appraising Growth in Reading, which appears in

Appendix B,

The General School Program=~A tean of gupervisors of ¢lementary

:education from the State Education Department assesscd the leadership of
the principal and his supervisory stafl and thefr success in administration
and supervisfon by means of a study of the school's cducational program as
a whole. The supervisors visited the schools, observed the school program
in actior, and conducted an extensive intcrview of the principals. Tihe
observational visit was preceded by a study of the results of a Principal's

Questionnairc (Appendix C) and a School Data Sheet (Appendix D) provided

by the Bureau of Educatfonal Research. The initial information providced
by the two latter instruments included such items as pupil register, pupil
mobility, teaching and supervisory staff, aud school participation in
specfal programs such as Flementary and Secondaty Fducatfon Act Title {

projects. An Observer Interview Guide (Appendix E) was designed to

structure the observations of the supervisors. Initially 3/ categories
were identified and described. These were later reduced to 26 categorices
each of which was evaluated on a five point rating scale from "low' to
"high." Paragraphs describing "low" and “high" designations are
included for each category.

The clementary supervisors made evaluative judgments and a critique
of the general schonl educational progtam on the basis of the above data.

School Coammunity-<the influence of the school commnity on the

educational program, and thus on reading, was inveatigated by means of



intervicws of the school community coordinators tamiliar with the schools
concerned, The interviewers were staff members of the Bureau of Educatfonal

Rescarch.  The inteiview generally followed the School-Comnunity Coordinator

Interview Guide (Appendix V), The results vere aunalyzed by tha intervicwers

as specified in a comparison fona (Appendix G). The community wa. consi-
dered both from the physical cenvironment, and as to the qualfty of commuunity
relations,

Pupfl Pcer Relationships--The climate of the schools in terms of the

psychological rctationship existing among the pupils was studied by means

of the administration and analysis of the Class Socfiometric Questionnaire

(Appeadix W), a refinement of the widely used Ohio Socfal Acceptance Scale

in all [ifth grade classcs,

School Orpinizational Climate--Using the Stern-Steinhoff Organizational

Climate Index (Appendix 1) the orpanizational climate was measured for the

schools being ¢ pared, The Index derives from the needs-press concepts

of H.A., Mucray .1 provides fndex tatings of a variety of school environ-
mental aspects rce indices were used to compiare the higher achieving
and the tower hie . ing schools,

Selection of Sciwols

In the inftial selection of schocls for the study, two indices were
usced:  the cthnie dlstrléutlon of the pupil register &nd the perceni of
pupils ctigibic for free lunch. The criterion for the initial sereening
for ethnic distribution was that a selected school have no more than 10
percent of the puplil register in the category "Other," The category
"Other" includcs all ethnfe. categorics other than Negro and Puerto Rican
and is prodomirantly White. The petcenit of children eligidble for free
lunch was used as an index of the 1w incowme status of the school. The

sclection limit sct in this rcpgard was that at least 25 percent of the

pupil replister be eligible for f[ree lunch.



From among the schools mecting the criteria for ethnic distribu-~

tion and from free lunch eligibility, schools were pair.. so that the
two were matchad on the socioeconomic indices, bui differed in that one
school had a record of higher achievement in reading compared to the |
other.

However, all of the schools in the study were below the 34th
percentile on the New York State Pupil Evaluaticn Program (PEP)

Test.1

Consequently, the findings of this study should be inter-
preted cautiously and apply only to schools with disadvantaged,
predominant1§ Negro student populations in ghetto neighhorhoods
with poor reading levels.

Table 1.1 summarizes the ethnic composition, socioeconomic

indices, and grade means by school on the Metropolitan Reading

Test for grades 2, 3, and 4.
Table 1.2 contains the mean of grade means, variance and sig-

nificance test (t) for the Metropolitan Reading Test for higher

versus lower achieving schools for grades 2, 3, and 4,
The results reported in table 1.2 veri{y that the two groups
of schools were significantly different in group reading means on

the Metvopolitan Reading Test. Dcspite reversal at the third grade

in the two pairs of schools, viz., palrs one and three, the results

were consistent for two administrations of the test.

l7he Pupil Evaluation Program (PEP) established in the fall
of 1965, is a statewide testing program which provides teachers,
schools, and the State Education Department with an annual inven-
tory of pupil achievement in arithmetic and reading in grades 1,
3, 6, and 9. The tests used in the program are tests of achieve-
ment based on New York State courses of study. The tests are
administered at the beginning of each school year to pupils in

O  every school in New York State.
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Table 1.2

Means, Standard Deviationg and Group Comparisons (t) for
Higher vs. Low¢r Reading Achievement Schools
or: the Metropolitan Reading Test

October 1966 April 1967

Grade Mean S.D. 2 Mean S.D. ta

HL 1,867  0.125 2.88 0,339
Y ¥

2 Low  1.683  0.107 2.739 2.35 o0.229 317
Low  2.350  0.150 3,17 0.249

HL  3.583  0.445 4,43 0.471 .

4 Low  3.133  0.213 2.234% 3.73  0.349 2:9%%% .

8one sided comparison, df=10

**p <.01
*p <. 05

G Y P e o



Table 1.3 presents data for grades 1 and 3 on the New York Stat

PEP tests for years 1965, 1966, and 1967 conmbined. Pair signiiicanc
tests were made on the mean of means for the 3 years prior to the
initiation of this study. Cradel pair differences were not signifi-
cant. This conforms to expeétation, i.e., reading growth is a func-
tion of the school program. The grade 1 scores reflect the influenc
of the home and environment. Since these were essentially the same
for both groups of schools, significant differences would not be
expected. The group comperison of differences produced results
identical with the pair tests, i.e., no significant grade 1 differ-
ences but significant grade 3 differences.

» It is evident from tables 1.1, 1.2, and 1.3 that the schools
selected for the study are similar ip ethnic and socioeconomic
measures and different I{n terms of their reading levels. The pur-

pose of this study is to determine why these differences do in

fact =2xist between the two groups of schools.

(3

e

e
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Table 1.3

One-sided, Pair, and Group Comparisons of Means for
Higher vs. Lower Reading Achievement Scliools
for 1965, 1966, and 1967 PEP Reading Scores Combined

Fupil Evaluation Program Reading

Pair 1965, 1966, and 1967 Mean Schools Combined
Grade 1 Grade 3
Mean S.D. td Mean S.D. _ 2
1 Hi 39.44 16.09  .g.06 27.26 11.00 13.12%%
Low 39.51 14,67 17.89 9,96
) H{  42.2 24,11 1.3 23,70 12.8 3.05%%
Low  40.2 21.41 8 21.26 12.25
Hi 35,99 17.71 18.87 11.56 .
3 1.3 L 31k
Low  34.38  17.41 7 14.71  <€.55 °
4 Hi 38-73 16.66 1.20 23.76 12.0‘6 5.75%%
Low 37.46 14.78 19.43  10.12
5 Hi 37.24 14.16 1.28 19.57 10.08 2.20%
Hi  45.58 17.37 %  28.32 11.75 "k
6 Low  39.52  16.54 7.6 21.80  10.5 8.2
Hf.Group 39.70 4.55 0,917  23.58 3.52  2,75%
Low Group 37,77 2.18 18.80 2.39

a df 120 {n pair comparison
df=10 1in group: comparison

%k p ¢, 01
*p 05




CHAPTER TI

ANALYSIS OF SCHOOLS AND COMMUNITIES

Four areas were examined for their ability to account for the observed
differences in reading achievement between the schools matched on socio-
ethnic-cconomic variables. These were: Organizational Climate of the
Schools; Administrative Performance; School Community Influences; and
Peer-Pupil Relationships within the schools.

(rganizational Climate of the Schools

Organizational Climate refers to the "personality' of an organization,
The personality structure of an individual can be assessed, at least in
part, by asking him to describe his interests and preferences for different
kinds of activities, utilizing a particular theoretical construct. Simi-
larly, data may be obtained concerning the characteristics of an crganiza-
tion and the behavior of people in it from the systematic reports of an
observer or from the analysis of the consensual responses of individuals
working in the organization to questions dealing with its policies, pro-
cedures, and activities,

The Stern-Steinhoff Orgzanizational Climate Index (OCI) (Appendix I)

consists of 300 statements which describe the environment in which people
work, They arc stztements which refe: :0 daily activities, rules, regu-
lations and policies, to typical interests and projects, and to features
of the physical environment.

The OCl yields 30 scales which have been factor aralyzed to six
first order factors which will be enumerated below, The first five
factors combine to furm a second order factor (Area I) called Develdg-
ment Press which denotes the capacity of the organizational environment

- 11 -
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to support, satisfy, or reward self-actualizing bchavior. The combination
of factors one and two combined with factor six form another sccond order

factor (Area II) described as Control Press, which refers to those charac-

teristics of environmental press which inhibit or control paersonal cxpres-
siveness., The six first order factors are:

1) 1Intellectual Climate--concerns intellectual activity
social action, and personal cffectivencus

2) Achievement Standards--reflects press for achicvement
related to hard work, perserverance, etc,

3) Practicalness--an environmental dimension of practi-
cality tempered with friendliness

4) Supportiveness--deals with aspects of the organiza-
tional eavironment that respects the integrity of
the teacher as a person, but with the implication
that dependency needs are supported rather than
personal autonomy

5) Orderliness--concerns the press for organizational
structure, procedure, orderliness, and a respect
for authority

6) Impulse Control--refers to a high level of con-
straint and organizational restrictiveness.

The Organizational Climate Index was used to compare the higher

achieving school with the lower achieving school on the degree to which
the six basic factors and two areas are present or absent in ecach of the
10 ssmple schools. The purposc of the analysis of thesc factors in cach
of the five pairs of schools is to determinc how organizational climate
relates to the difference in academic achievement between the ‘ower
achieving and higher achieving schools. There are two principal ques-
tions involved. First, is there a significant difference between the

palred schools on the six factors and two arcas which constitute the
organizational climate in the schools? Secondly, how is the organiza-
" tional climate related to the differences in achievement between the

f{ve pairs of schools?
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The Organizational Climate Index was distributed to all tecachers

of the six pairs of schools by thefr building principals. Each tcacher
and principal received a copy of the OCL and a detailed set of instruc-
tions. The respondents did not have to identify themselves by name.
The completed questionniairves were returned to the Burcau of Educational
Rescarch by the building principals,

A total of 430 tecachers and principals completed the OCI. Of the
12 schools in the sample, 10 provided a sufficient response to be
included in the analysis. Interpretation of these data, therefore,
must take into account the representativeness of the subgroups completing
the questionnaire.

Table 2.1 presents the means, standard deviations, and two-~tailed
significance test (t) for thc.six first order factors of the OCI for
five of the six pairs of schools in the study. Pair Ay, By was omitted
since there was an insuf{ficient reuponse to analyze. Table 2.2 presents
the same statistics for the two sccond order factors. The results of
this analysis are ambiguous and difficult to interpret clearly since
the samc¢ factor was significant in different directions in many cases,
The means and variances were combined to overcome this difficulty and
to enable group comparisons. Thesc are prescented in table 2.3. Three
first order factors emerged from the analysis as being significant. In
the lower achieving schools, the supportivenmess, orderliness, and impulse
control factor scores were significantly higher than in the higher achiev-
ing schools. Significant group differences were found for Area 1,
Developmental Press, a second order factor. An inspection of means revcals

that the lower achieving schools have higher Developmental Press scores.
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TABLE 2.3

Group, Two-tailed Significance Tests (t) for Six First Order
and Two Second Order Factors on the OCI

Higher Achieving Lower Achieving
OCI Factor . Schools _ Schools ¢
X s.D. X S.D,
Intellectual 49,686 14,90 49,268 16.222 0.260202
Achievement 31,4572 8.41795( 30.1799 8.81473 1.43687
Practicalness 12,5957 3.13272 12,7931 3.21955 -0.60252
Supportiveness 53.9576 14,5785 59.8741 12.7633 -4.18675%%
Ordexliness 32.1649 9.3877 37.6234 7.51643] -6,22343%%
Impulse Control 30.0955 8.16993 32.005 6.93245 -2.44352%
Area 1
Development
Press 179.984 41,8248 189.739 46.2631 -2.22275%
Area 11
Control Press 88.8415 26.7553 92.5571 27.7807 -1.32088

** (.01
‘$os




The organizational climate of the lower achieving schools, based
on the evidence described, 1s one in which personal needs are supported
(Supportiveness). There is a press for organizational structure, pro-
cedure, orderliness, respect for authoritx’and & high level of constraint
and organizational restrictiveness (Impulse Control). 1In gencral, the
organizational climate in low achieving schools 18 one which. supports,

satisfies, and rewards conforming behavior.

Evaluation of Administrative Performance

It must be noted that all conclusions in the evaluation of administra-
tive performance, although made by highly qualified, experienced supervicors,
are subject to one or more of the following limitations:

1. The length of time available for o' ;ervations in each school
was limited to 1 day

2, No reliability data are available since only one observer
visited each school

3. The contlusions ~re somewhat limited by the validity of the
instrument entitled Observer Interview Guide

4. The observations werc designed to ascertain from the principal
responsible for the instructional program those features which
contributed to the academic performance of the children.
However, in several situations the principals were new to
the school and had been in tne posftion for less than a scmes-
ter. 1ln one case, the principal had only been in the school
for 3 weeks,

Characteristics of Lower Achieving Schools-~The observers concluded

that principals in low achieving schools differed from those in higher '
achieving schools in certain characteristics. Negative characteristics
were observed in the lower achieving schools collectively and were not
necessarily present in each school. Although negative characteristics
were also observed in higher achieving schools, they were lrfss frequent
and pervasive than in lower achfeving schools.

Academic success was limited in schools in which princtpais were

committed to the status quo and readily accepted low levels of student
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achievement. This attitude of resignation was typified by comments which
fmpliec nothing more could be done to enhance achfevement and that students
were performing optimally, The principals in lower achieving schools felt
their staffs were teaching well, Lut that the students still failed to
learn, Low achievement was frequently attributed to factors extrinsic to
the achool and related to the socioeconomic status of the student, such as
disintcrested parents, low moral standards, and cultural deprivation. On
occasfon, subtle references wecre made to the possibllity of genctically
infcrior intelligence.

Lower aciifeving schools more typically functicned in the authorftarian
atmosphere, Although lip service was pafd to delegating responsibility and
authority to the faculty, decision making rested with the principal. In
general, the principals had a paternalistic attitude toward staff, pupils,
and community. Observers were left with the impression that the admini-
strators felt they knew best what the students necdel, since they had many
yeara of experience in comparable nefghborhoods.

Little staff cooperatfon was obscrved., No concern with, staff develop-
ment activitiea was evidenced. Channeis of comtaunication were indistinct
and often nonexlstent. Consequently, fnstructional planning was limited
or tneffectual. The resultant academic prortams lacked flexibility and
focused upon little else other than subject mat'er. No prov.sions were
wade €or innovations or esperimentation. Staff membders readtily niccepted
a ceutrally develored curriculum and made little effort to adapt curcice
lum for local nceds. A related problem concerned + he lack of planning
for student activities which cvoive ftw? the nceds and interests of puplls.

Conparatively "ittie eliott wis devoted to frndividvallize Instruction

Consequently, total group Instruction predominatid and cach individaal in



a class tended to be fn the same book on the same page at the same time.
Seating patterns werec standard with movable furniture madc {immovable by
chofce. Instruction was teacher dominated with passfve fnvolvement by
pupils. Classroome tended to be cluttered, crowded, and frequently
available materials and text books were outdated and worn. Limited use
was madce of available instructional aids, such as audiovisual materials.

Community fnvolvement was either nonexistent or {neffectively organ-
{zed. Access to schools was limfted and communication ameng the professional
staff and parents was restricted. Little fnterest was evidenced {n attempts
to reshape attitudes or improve relationships. Principals spoke of the
fnevitability of the difficulties with which they were confronted and
seemed to feel that nothing could change the pupils, teachers, parents,
or community.,

Generally the climate in Jow achieving schools tended to be defeatist
and negative., Principals seemed involved in rules, regulations, and rou-
tines rather than the individual student. The {ustructional atmosphere
ves rigid and authorf:arfan. 1In short, educational leadership was un-
lnaginattve and traditionsl.

Characteristice of Higher Achfeving Schools--Higher achieving schools

tended €U have less disruptive environments, detter student control, and
brighter, more attractive bufldings and classrooms., School lunch programs
were adequate and well-planned, while these services were more pootly

ocrganfzed in lower achieving schools.

Although classroom tcaching processcs were classffied as tradfitional
in both categories of schools, Instruction in higher achieving schools was
pote imaginative and varicd. For example, seating atrangements were more
flexible and pupils patticipated mote actively {n learning situations.

Trachers setcaed to make wore cffective use of vartied materials and




attempted to usec tcam planning {n coordinating instruction. Library
programs were more active and involved larger numbers of students.

Parental involvement was positive and directed toward specific
achfevement goals, Such purposetnl fnvolvement seemed to contribute te
a cooperative attitude on the part of the parents, who tended to retnforce
the objectives of the schools., Student and parental values in higher
~chieving schools conformed more to expected, traditiona} and middle
¢lass attitudes. Parents were morec intimately fnvolved by the staff in
discussing school programs, but neither category of school enabled parent
groups to par.icipate in forming policy or determiufng currfculum.

Certain administrative characterfstics were fdentified in several
of the more educationally successful schools. A transactional lcader-
ship style in which there was a sharp definition of institutional expec-
tations without limfting the individually of personnel existed. Leadership
tended to be strong, and at times, almost authoritarian. The most
effective principals were highly organirzed, scemed able to handle con-
flicts eacily and created challenging goals for the staff., Efforts were
made to sct perfcrmance standards atd develop a continuous evaluative
program. Test results wete analyeed carefully and pertinent Information
was provided for the tcachers. The msjority of the principals {in the
more successful sctools were proud of their rapport with trachers &nd
parents and attempted to catablish a close relationship with the staft
by participating in activities such as playing bridge or eating lunceh
together,

Although not all principals in higher achieving schcols were equally
competent, a greater humber of characteristics which seemed to toti)tibute

to student growth were obsetvrd among this group. In generai, they were
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more devoted to the welfarc of the staff and the students. Although the
organizational climate of their schools tended to be more authorftarfan
and more highly structured, greater interest was exhibfted {1 {nnovative
programs. However, the observations were not uniformly consistent and
in certain cascs negative characteristics were observed. Conversely,
while the principals fn the lower achieving schools exhibited undesira-
ble characteristics much more consistently, in certain aspects of their
performance some individuals surpassed administrators in the higher
achieving schoois.

The Influence of the School Comaunity

The pafrs of schools studied were matched in ethnic composition and
in terms of the proportion of pupils eligible to rezeive free lunch.

While these two mataohing fndices are related to the socioeconomic status
of the pupil population, it i{s recognized that {t is quite possible for
the schools of each pair to differ in socioeconomic status, despite sfini-
larity in the two indices used.

Indeed, one of the hypotheses of the study fs that the scheools
excelling in reading may have benefited from better cormunity conditions.
There is clear evidence from previous rescarch that the quality of com-
munity support can affect jupil achievement markedly. For example,
negative support may take the extreme form of a schiool boy*ott which
virtually puts a complete ttop to atademic improvement. Less dramatic,
but still very potent, are such community forces as parental support of
the sthool program and gencral comrunity attitudes toward gchool activities,
school attendance, and t»e support of the teaching and supervisory staff.
Note impetsonal factors such as poor housing, ,overty, population ‘enzity,
and other ghetto disadvantages also have & strong, even {f indirect,

effect on pupll achlevement.
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The community influences may be divided into two catcgories. The
firse éomprises those community clements which are part of the relatively
perranent physical and social environmint and subject te chauge only aflter
long and difficult effort involving rebuilding and redevelopment. The
second category includes the community attitudes, vhich, to somc extent,
can be influecnced by the school staff by means of pupil activities, school
functions, parent organirzations and other aspects of school-community
relations,

The source of school-community data for the present study was an
interview of the schoolecommunity coordinator. The professionszl cmployces
serving in the posfition of school-community coordinator have special skills
in this function and devote full time to the activity. The cootrdinator
familiar with each of Lhe six pafrs of schools in the cumparison groups
was Sselected, in eact case, by the assistant superintendent in charge of
all school-community coordinators.

Qualified research assocfates and research assistants of the Bureau
of BEducatiunal Research interviewed the school-comrunity coordinators,

using the School-Community Coordinator Interview Cuide (Appendix F).

Conferences with the interviewers were held at the Bureau of Edu-
caticnal Research both before and after the fnterviews.

After the final conference, the interviewers analyzed the results
of the interviess on the basis o' the responses included on the Inter-
view Guide, their notes, and their recall of the interview., The basis

for the analysis was the Interview Comparison Form (Appendix G).

Nefther the interviewers nor the achool-community coordinators know
at anytime duting the judging and the analysis of the retults which school

had been selected as the relatively hizh achieving membet of the pair of
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schools.
Table 2.4 summarizes the results of the analysis of the school-
community coordinator {nterviews,

Quality of Housing--Considering the schools as a group, there is

little difference in the judgments as to quality of family housing betueen
the higher and lower achieving schools. Of the six comparisone, three
favored the higher achieving schools, two favored the lower achieving
schools and one pair was judged equal,

General Living Conditions-~Judgmerts concerning the general living

cenditions of the school communities follow a pattern similar to that fund
for quality of housing. Considerf{ng the schools as a group, threa higher
achieving schocls were judged superior, one lower achieving school was
superior, and for two paira there was no difference.

Community Attitudes--The results of the interviews were analysed for
four aspects of comunity attitudes: extent of parent participation; school
efforts to secure cooperation; parent image of the school; and support of
the school by community organizations.

There was very little difference between higher achieving and lower
achieving schools in extent of parent participation. Study of tadble 2.4
doee reveal that the higher achieving schodls are rated superior in
desirable attlitudes existing between school and community.

Individual Sthool Trends--The full value of the detafled {nformation
provided by school-comunity coordinator interviewers fa best realized by
consideration of individual school pairs. Each pair ray be compared in
terms of the results for tliese two schools a8 analyted in the ratings
given int able 2.4, arplified by the details of the interview ptototols,

School A) and School Ky ++In the deaign of the experiment, the

Superintendent of Schools requested that School A, be included decause
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of fts excellent scholastic record for a disadvantaged school. The matched
Scheol Bl' although considered the best match avaflable, is not an exact
counterpart,

On the basis of the school-community coordinator interviews it is
clear that School A} enjoys a community environment definitely superior to
that of School By, Many famflics in School A}, although Negro, are middle
clase, This 18 not true for School By. It is also evident from the inter-
views that the prirncipal of School A) cxerts a strong influence on the
school, which is universally considered the best school in that Harlem
district. School By, on the other hand, suffers from every disadvantage
associated with the ghetto.

School A2 and School Mm=-School Az was also selected by the Superin-
tendent of Schools to be included in the study in view of its record, and
School B, was chosen to match School A). The two schools secm well matched
fn terms of general character of the area. The main difference appears to
be the energy and innovative spitit of the principal of School A,. The
school has several special progrums such as Headstart and Prekindergarten,
and concentrates on the reading program. The following is a quotation
from the interview of the School-Community Coordinator:

At School A, the reading program is extremely successful.
Children are learning how to read. Everyone wants to attead

the school. Principal at School B, is a good '0le Time
Administrator.' hKe's not been involved in the community.

School A_ and_School B --This pair of schools appesars closely matched
I J

as to type of surrounding commnity, However, the patents are more favor-

able to the school in the case of School A3, "This {s largely due to the

success of the principal in recruiting a good school staff."
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School Az and School By--Both of these schools are a'most entirely

Negro.: There are some middle class clements in both school zones. The
main difference between the two schools {s a very favorable jarent attitude
to School A, and an unfavorable attitude to School B,. In School AA’
parents' meetings are described as ''fabulous" by the School-Community
Coordinator--100-200 parents per meoting. 1This is attributed to active
community participation by the principal, "ile is a dedicated school man
with primary concern for educat{ng the children wetl. This rcquires

conmmuni ty involvement, and he is willing."

School Ag‘and School BS--Although these two schools are very simflar
in ethnic composftion, therc arc¢ morc pupils on free lunch in School A
(67 percent versus 32 percent), However, since $chool Ag fs the higher
achieving school having the greater percent of pupils on free lunch, the
school is superior in reading to School Bs in spite of any presumed advun-
tage on the part of School Bg, because it had fewer low income children.
1t will be noted from table 2.4 that School As is considered by the School-
Cormunity Coordinator to have the advantage in community conditions and
attitudes,

Perusal of the interview protocols reveals no details which might
provide a possible cxplanation for the superiority of School A5 in teading.
The School-Cammunity Coordinator cxplaincd that there is considerable
contention between the school toard and the parents of School Ag.

"The parents consider this school, rightly or weongly, an cxarple of what
they don't want."

School Ag and School B.--The school community coditions as revealed

by the intervicws do not indicate an advantage in this respect for either

school of the pair. As is indicated in tbdle 2.4, School Ay is woderately
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superior in general 1living conditions. On the other hand, School Bg has a
distinctly suporior image among parents and community.

Analysis of the interview details also makes clear that in the com-
parison of this pair of schools, the influence of the principal cannot be
considered superior in the case of School A6' The evidence is that the
actions of the principal of School B, are superior in enlisting community
support. The explanation of the superior reading scores in School Ay must
be sought in factors other than schoolscommunity conditions,

Peer Pupil Relationships in the Schools

One of the research hypotheses of the atudy is that the level of
reading achievement in the school ie influenced by the quality of chil-
dren's peer relationships. Smooth ard rfriendly pupil relationships nay
be assumed to promote learning and achievement, while friction and
unfriendly attitudes retard achievement.

The sociometric characteristics of the experimental and control
schools were surveyed by means of the Class Sociometric Questionoaite
(Appendix H), 1In each of the 12 schools, the fifth grade was
salected as representative of the school as a whole. All fifth grade
c¢lasses were surveyed except junior guidance classes and classes for
the physically handicapped,

The Class Sociometric Questionnaire consisted of a five-point scale

(continuum) designed to measure the extent to which preadolescents accept
their peers and are, in turn, accepted by them, 1t is a refinement and
extension of the widely-used Ohio Social Acceptance Scale. The scale
discriminates between five degrees of social distance (three accepting,
one noncommittal, and one rejective). Ths scale requires every subject
to give each of the other members of Ns class a rating of 1, 2, 3, &,

ot 5 depending on the extent to which he socially desices thea, The
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weanings attached to the ratings arc as follows:

Scale Value Meaning
1 Very, very best friend
2 Good f{riends
3 Not friends, but okay
4 Don't know them
5 Not okay

Simple explanations of the five rating categories which define their
rmeaning arc presented to each pupil. Each pupil is thus able to under-
stand the meaning of the values available for him to assign to his
grougnates.

Table 2.5 indicates the number uf pupils studied, number of socio-
metrfc ratings analyzed and the mean value of peer rating. As may be
noted, the number of pupils in the higher achieving schools virtually
equalled the number of pupils in lower achieving schools, Since a 50
percent sample was taken, the number of fifth-grade pupils {n eich of the
schools participating in the rescarch was actually twice as great as the
figure indicated.

Every pupil represented in table 2.5 was asked to rate all of the
other members of his class, and the total number of these ratings vas
analyzed, The number of sociometric ratings analyzed greatly exceeded
the number of pupils studied.

The number of suciometric ratings analyzed in the higher achieving
schools was approximately equal to the number of sociometric ratings
analyeed in the lower achieving schools. A Kruskal-Wallis, a onc-way
nonparagetric anslysis of variance based on rankinges, was applied to
determine the statistical significance of differences obs2rved between
the sociametric data collected for both groups of schools studied. The

5 percent level of confidence was selected,
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TABLE 2.5

Analysis of the
Class Sociometric Questionnaire

——— e

‘Number of Pup/ls [No. of Soclometric Mean Value of
School Pairs Studied Ratfngs Analyzed __Peer Ratings
Al 67 1,967 3.13
BI L6 1,005 2.83
A2 80 2,128 2.61
32 74 2,338 2.74
A3 63 1,793 2,85
53 48 1,263 2.64
Aa 91 2,499 2.88
B& ) 61 1,681 2.90
As 46 1,272 2.56
BS 113 3,078 2,78
AG 49 1,245 2.73
B6 60 1,583 2.59
A 196 10,904 2.81
TOTALS: 402 10,946 2,75
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As table 2.5 indicates, the weighted mean for the relatively higher
achieving schools combined was virtually equivalent to the weighted mean
for the relatively lower achieving schools. The differences between the
two wmeans is not statistically significant. It represented only 1.5 per-
cent of the length of the sociometric scale applied. The observed absence
of a statistically significant association between level of school achieve-
ment and quality of sociql climate, as measured, In the 12 paired schools
is supported by the fact that the slight differences that were observed
between the means of the two schools In each pair did not consistently fall
in any one direction. That is to say, in threec of the pairs the lower
achieving schools evidenced the higher mecan values, while in the three
remaining pairs the higher achieving schools did. No tendency or trend
for peer ratings in the higher achieving group to have higher mean values
than peer ratings in lower achicving group was in evidence.

Consequently, no mecaningful difference between the quality of peer
relations in higher achieving schools and lower achieving schools was
observed. A similar climate appearcd to cxist in both groups. The hypo-
thesis that the school differences in reading achievement may he explained,

in part, by differences in pupil social climate is rejected by thesec data,



CHAPTER 111

ANALYSIS OF THE READING PROGRAM

This chapter of the report contains the analysis, discussion, and
conclusions based on data gathecred from classroom teachers using the instru-

ment, Appraising Growth in Reading, and from the observations of trained

reading supervisors recorded on the instrument, Observer Guide-Reading.

Copies of thesc instruments are found respectively in Appendixes A and B.

Appraising Growth in Reading

The instrument Appraising Growth in Reading is an adaptation of a system

of observation initially developed by Lorne H. Woollatt for the Baltimore
Public Schools, 1t is designed to evaluate the reading program along the
following nine dimensions:

1. Experiential Reading

2, Comprehension in Silent Reading

3. Facility in Oral Reading

4, Vocabulary Development

5. Use of Books

6. Teaching Method

7. DPupil Growth

8. Tcacher Characteristics

9. FEnvironment

The instrument is an cvaluative checklist, Teachers rate their

reading program on each of the 46 items comprising the nine categories
using a scale of "emphasis' graduated as follows: no (2), little (3),
moderate (4), hecavy (5) emphasis. A code of (1) was used if the category

was not applicable. A total of 108 cteachers completed the instruments:

- 3) -
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54 teachers in Type A schools and 54 tecachers in Type B schools.

The responscs were tallied and combined into three categories:

1) Little or No Emphasis, 2) Mcderate Emphasig and 3) Heavy Emphasis.
These categories were assigned score welghts of 1, 2, and 3 respectively.
The data were then analyzed using t-tests and chi-squares.

Table 3.1 presents the response frequencies, category mean scoreg and
their standard deviations for the nine categories rated. The items which
comprise each category are also entered in the table. The critical ratios
(t-test for independent groups) for the mean differences were highly sig-
nificant for all categories. The teachers representing Type A schools,
whose reading achievement significantly erxceeded the Type B schnols,
consistently rated all aspects of their reading program higher than those
in the Type B schools. The fact that Type A teachers had a hirher opinion
of their reading program than Type B teachers may be duc either to a
faithful reporting of the truth or an extraneous group factor, such as admini-
strative climate or esprit de corps. In either case, the differences
were significant and favored those classes in which the students actually
attained higher reading scores.

The individual items rated by the teachers were also examined for
significant differences. A 2 x 3 contingency table was constructed for
each of the 46 items. The cells were loaded with the observed responsc
frequencies for each increment of the cmphasis scale. Table 3,2 presents
the results of this analysis.

Significant chi-squares were found for more than half of the areas
on which the classroom teachers rated themselves. 1In all of these cases,
the ratings of teachers in A schools exceeded the ratings of teachers in
B schools. The chi-squares for every area under the categories of Experi-

ential Reading, Teaching Method and Teacher Characteristics were significant.
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All areas rated under the category of Environment with the exception of

Library had significant chi-squares, Throughout, the teachers in Type A
schools had a higher regard or opinion of their reading program than did
teachers in Type B schools.

Observer Guide-Reading

Classroom observations were conducted by teams of reading supervisors
made up of a staff member from the State Education Department and the New
York City Board of Education. Each supervisor had extensive experience
both in the arcas of the teaching and supervision of reading. Nine classes
were observed in each school for a total number of 108 observations. First,
third, and fifth grade reading classes were visited. Some classes were
visited by ounly one of the two observers; some were visited by both. The

observers nsed a checklist entitled Observer Guide-Reading? The obser-

vation was followed by a 10 minute private interview with the individual
in overall charge of reading instruction.

The Observer Guide-Reading consists of 13 topics, each of which is

evaluated on a five point rating scale from ''low' to "high'. Descriptions
of "low'" and "high" practices are included for each topic. If any of the
comments in the paragraph labeled "low'" described the class being observed,
this category was checked by the observer. However, a class had to meet
all of the "high' specifications to te classified in that category.

Schools which meet some but not all of the superior classifications were

rated 2, 3, or 4.

“qwelve of the 13 criteria for the investigation were derived from
those used in a study by Sawyer and Taylor in the Journal of Reading,
March 1968, Jane Algozziuc, Chief, Bureau of Reading Education, New York
State Education Department, prepared the operational descriptions for the
"high'' and "low" categories and was responsible for the development of
the complete instrument.
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Practices ir the '"low'" category ranged from undesirable to intolerable.
A practice in the "high" category was considered ideal and relatively few
classes met these criteria. The observers were encouraged t¢ list their

specific recommendations and/or observations in the section provided for
comments,
In order to determine whether or not Type A and Type B schoois have

significant differences in the observable conduct of their reading progranms,
a chi-square analysis was performed using 2 x 3 contingency tables. Cell
frequencies were increased by combining rcsponses 1 and 2 and responses &
and 5. All responses classified as "other" were arbitrarily assigned to
response category 3.

Table 3.3 represents a complete summary of the 13 areas measured by

the Observer Guide-Reading. The areas in which the A type schaouls

scored significantly higher were:
(1) Presence of Appropriate Materials p (.01
(2) Effective Use of Materials and p (.01
(7) Application of Reading Skills p <.05
Areas significant at p<.10 were:
(3) Demonstration of Understanding the Process of Teaching Reading
(%) Provision of a Balanced Program of Instruction
(11) Skill in Diagnosis
(12) Encouragement of Free Reading
These are discussed in the order of their significance rather than
their order of appearance on the instrument.
Although category 1, '"Presence of Appropriate Materials' and category
2, "Effective Use of Materials'' seem logically dependent, in the sense
that if the materials were not being used effectively, then they were judged
as inappropriate, there were clear differences in the ratings of the obser-
vers. The significant wvariance for category 1 was not in the high ratings.
In fact, nearly 50 percent of the ratings for both A and B schools were
high., The significant chi-square resulted from the difference in the low

and average ratings. Type A schools had significantly fewer low ratings



- 37 -

TABLE 3.3

Observer-Guide Reading Response Frequencies for
Type A and Type L Schools and Chi-squares
for 2 x 3 Contingency Tables

Cat, School Low Average High
No. Category Description Type a, 2) (3,0ther) (4, 5) x2

1 Presence of Appropriate A 5 27 33 .
Materials B 19 19 32 9. 40k

2 Effective Use of Materials A 11 27 27
by Teachers B 29 24 17 10. 38%%*

3 Demonstration of the A 13 21 31 .
Effective Use of the B 26 20 23 5.43
Process of Teaching Reading

4  Provision of a Balanced A 8 30 27 _ N
Program of Instruction B 20 29 21 5.73

5 Emphasis on Literal Com- A 9 23 3 3.61
prehension and Critical B 16 31 23 ‘
Thought Processing

6 Guidance in Purposeful A 13 30 22 2.89
Reading B 23 28 19 ‘

7 Application of Reading A 8 35 22 6. 29%%
Skills B 20 35 15

8 Relation of Reading Con- A 14 29 22 3.39
tent to Experience B 25 27 18 '

9 Attention to Individual A 24 23 18 2.47
Nifferences Beyond Differ- B 3 17 19 “
entiation of Materials

10 Effective Use of Grouping A 25 19 21 2.6%
32 24 14
11 Skill in Diagnosis A 18 36 11 4.79%
B 32 28 10 :
12 Encouragement of Free A 8 32 25 4. 92%
Reading B 19 26 25 ’
13 Teacher Personality A 4 23 38
B 12 20 38 4.03

dokk x2>9.2 pe .01
*% %x295,99 pg .05
o * xD4.6 9 .10
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than did Type B schools.

In case of Category 2, A and B schools diffecred

in the frequency of low and high ratings and both types received approxi-

i

mately the same number of average ratings.

Although the complete instrument is found in Appendix A, descriptions

of low and high ratings, as they appear on the rating instrument, Observer

Guide~Reading, are repeated in connection with the discussiuvn for the con-

venicnce of the reader ror areas of significant differences.

1. Presence of Appropriate Materials (p<.01).

LOW

The only instructional materials
available are basal readers on a
very narrow range of recading levels.
Charts and materials for idisplays
are not accessible in the classroom,
Supplementary workbooks or drill
materials for reinforcing skills

are not supplied.

2. Effective Use of Materials (p <:01)

LOW

Materials are distributed with little
regard to the appropriateness of
their use. Little attention is given
to the use of charts or teacher or
student-made materials. The same
drill in the same quantity is given
to all children in a group. There

is no.differentiation in assignments
or adaptation of materials (o meet
varying reading -.ceds.

HIGH

A wide variety of materlals which
reflect the range of instructional
levels within the classroom are
available or may be obtained upon
demand from the rcading materials
collection. Charcts and other sup-
plementary materials are readily
accessible, At each level, there
are gsufficient materials to enable
a child to repeat the level without
reusing a material, until mastery
of vocabulary and skills is
achieved. A vertical range per-
mits children to move to new levels
without waiting for others in his
group.

]

RIGH

Instructional materials are
assigned to meet individual needs
and levels. Supplementary or
fllustractive materials are
frequently integrated with the
lesson. A variety of materials
are used creatively in the
classroom,
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All schools had a broad variety of instructional materials in reading,
among which were included vasal readers, experience charts, SRA materials,
phonics books, multilevel gkills materials, supplementary trade books, and
urban readers., Where materials were lacking, perhaps the teacher was
unfamiliar with the materials available, since a wealth of materials was
observed in other rooms within the same school. 1t is possible that the
ratings for this category were influenced more by appropriateness than
mere ‘'presence."

Comments made in the observer reports such as: ''The teacher was
using a special Consonant Chart which was completely divorced from the
lesson she later developed" indicate the contamination of Category 1
ratings by Category 2 considerations. 1t is difficult even for an expert,
to rate quantity and variety of materials without considering the appro-

priateness, quality, and effective usage.

The more frequent use of the extremes (high, low) on the rating
scale for Category 2, "Effective Use of Materials," svggests that since
the behavior was easier to judge by reading experts, fuller use was made
of the rating scale. Whenever discriminations were difficuit, there
scemed to be a tendency by observers to score toward the middle of the
scale, i.e., the average. The significant chi-square (p.<.01) for the
category carries the implication that teachers in Type A schools made
more effective use of available materials., This is an important
finding.

The third category in which A schools differed significantly from

B schools was number 7, "Application of Reading Skills.'" The description
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of high and low ratings are given below:

7. Application of Reading Skills (p. ¢ .05)

LOW HICH
The practices employed in guiding Lessons in other subjects which
reading during reading lessons are involve reading of textual or
not evident in other subjects, such reference materials are developed
as social studies or science. as directed reading activities,
Vocabulary and concepts are not Vocabulary study, concept develop-
developed. Great dependence is ment, purposeful questions which
placed on "round-robin'" oral read- necessitate the application of
ing as a means of covering textual reading skills to textual materials
materials, are part of the lesson. Where

necessary additional direct in-
struction in reading skills related
to content materials is provided.
Higher achieving schools were rated as average and better than average
in applying reading skills to other content areas. Lower achieving schools
seemed more depondent on round-robin reading with inadequate application of
skille to the content material.
The three most significant categories, taken together imply that in
the higher achieving Type A schools: (1) a wide variety of materials was
observed, (2) teachers made the most effective use of their materials'and

(3) reading skills were reinforced thrcugh teaching inocther areas such as

social studies and science,

The categories for which chi-square was significant at p(flO are all
related to factors essential to a good reading program, i.e., the observ-
ers rated teachers in Type A schools higher on their understanding of the
process of teaching instruction, provision of a balanced program of instruc-
tion, skill in diagnosis, and c¢ncouragement of frec readiag (categories 3,
4, 11, and 12).

Further examination of table 3.3 shows that the significant chi-~
squares on the Observer Reading Guide are primarily due to differences
in frequencies in the "low" category, with the B schools‘contributing

greater numbers of "low" tallics.
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3. Demonstration of the Effective Use of the Process of Teaching Reading

(p ¢.10)
LOW

There 1s little evidence of lesson
structure beyond that given in a
commercially planned teacher manual

or guide. The lesson seems unre-
lated to the neceds of the students

and does not make use of all available
materials and resources. A lack of
knowledge of fundamental structure

of the language and of plionetic and
structural generalizations which are
useful in reading is evident. Inac-
curate examples are frequently used.
No systematic method exists by which
the teacher attempts to organize
lessons in a flexible manner to

meet the needs of individual students,

HIGH

The lesson, even when modeled on
that in a teacher's guide, has b
adapted or supplemented to fit
varying student needs. Accurate
use is made in the instruction o
the generalizationdabout languag
which determine pronunciation,
syntax and meaning. Interventio
is made when needed and steps ar
taken to lead children to corrct
responses, 1f necessary. Perfor
mance is8 evaluated through stan-
dardized and informal tests.
Conferences are conducted when
necessary with supporting person-
nel such as guidance counselors
and social workers.

The observers concluded that many teachers in Type B schools seemed

unfamiliar with the processes of teaching reading.

stand the sequence of subskills involved in unlocking words.

They failed to under-

They were

aware of general tcchniques for organizing a reading lesson but failed

to relate decoding skills to comprehension goals.

Skills lessons were

frequently irrelevant to children's needs.

The following selected comments accompanied poor ratings:

"A typical whole class basal reader lesson,.
grade and were using a second grade reader.

Children reading below
The teacher had 1ittle under-

standing of reading process and when asked to describe what happens over

a weckly period said, 'just this."

“"The teachers apparently are not aware that the skills can be broken
down to fincr levels than vocabulary, comprehension and phouics."

"Unrclated aspects of voecabulary and phonics drills preceded silent

reading,"

"She uses the Manual and that poorly, and just keeps on going whether

her program is effective or not."
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4. Provision of a Balanced Program of Instructtion (p ¢.10)

LOW

Little ctfort is made to provide
opportunities for cxtension of
reading into other language arts
areas such as spcech, literature
or writing. One skill arca f{s
emphasized to the exclusion of
others; e.g., phoretic word at-
tack. The classrcom program pro-
vides no opportunity for the
development of individual inter-
ests in other kinds of reading
activity.

HIGII

The program in reading provides
dircction {n all skills arcas in
proportion of {mmedfate frstruc-
tional needs. Enrfichment is
provided and reading interests
arc cxtended {nto other languap.
arts, Although a basal recader
may be the foundatfon, opportu-
nities are provided for many
other kinds ot rcading orfented
activities, such as rcsearch,
dramatfizatfon and written and oral
creative expression,

The observers reported that a balanced program of reading instruction

was more often discerned in Type B schools. In the upper grades, many

reading lessons centered on materfals frow currficulum areas, such as

science and socfal studies. 1In lower grades, experience charts reviewed

trips, experinents, and classroom happenings.

Some selected comments made by observers vthich accompanied high

ratings were:

"phonics, free reading, experience charts, much stimulation of oral
languuge. Howework rexographed four times a week signed by parent.”

"Opportunities are provided for furthering comprehension skills and
for dramatization. The children love to act., Fach child has a reading
notebook in additfon to the reader and workbook."

"The teacher described othet types of reading activities - original
stories, social studiet, children's newspapers, etc., and there werc

several experience charts in evidcnce."

Comments by obsetrvere, such as the following, typfcally accompanied

low ratings on this {tem.

"thete was over-emphasis on the skills (for the sake of the skill)
rather than application of the skills through reading.”

"Teacher says they work at teading practically atl day long. The
outward signs - aim, vords, silent readir,, etc., are there but teacher

does not seem to understand the purpose.

1s following manual dblindly.”
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As one objective of the lesson was reading to find answers to specific
questions the answer might have been read from the beok."

12, Encourageient of Free Reading (p €.10)

LOW

No books for independent or leisure
rcading arc available i{n the class-

room. No cffort is madc to encourage
reading through displays, rewards or

provision of timc for such reading.
Reading stories to children for
enjoyment or using the library are
not cncouraged.

HIGH

Intercesting books and information
about books are displayed in the
classrooms. Childcen are encourag
to join book clubs, talk about
books and take advantage of librar
facilities. Time durfng the schoo
day is provided for teachers,
l1ibrarians or aides to read to
children and for children to read
books of their own choice.

The (bservers reportcd that a majority of teachers in the schools

observed were cncouraging free reading of self-selected materfals. A few

teachers, generally in the B schools, were reluctant to use class time for

what they crroneously assumed to be a frivolous objective.

11. Skill in Diagnosis (p<{.10)
LoW

There is little evidence of the
effective use of standavdited or
informal test results to deter-
mine a child's reading status,
N2 use is made of oral reading
inventorics to confitm Lhat ma-
terials given 8 child ate within
hia instructional or indcpondent
reading levals,

HIGH

pData from both staniavdized and
fnformal reading sciles are used
in determining indi:idual instruc+
tional programs., Iaformal oral
and silent reading inventories

are regeated periodically to make
sure the materials given and the

group placement of each child
are appropriate, During the
class period observations which
frdicate particular needs or
progress in reading of an indi-
vidual student are noted,

Nearly twlce as many teachers in Type B schools recelved low ratings

ch this ftem than in Type A schools.

the following comments made by

observefs on the instrument indicates the posftive and negative aspectis

vf the methods and use of diagnosis by the teachers.
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Comments accompanying good or high ratings:

"Cumulative folders i{ndicate child’s placement at cach level. These
are started with careful evaluation in grade 1.V

"Teacher very much aware of children's needs - diacussed achievement
and problems of individual children and mecasures taken to help then.'

"The teacher gave an Open Textbook test at the beginning and formed

two groups - one above reading level and the other below.'" Says groups

have changed and many in slowest group are doing much better aud sometimes
read with the others."

"First grade coordinator tests every two months with a 'standardized’
word test. Class regrouped, Tecacher also gives test."

Comments accompanying poor ratings:

""Uses citywide reading tests, Uscs Weekly Reader tests just for fun
because children enjoy them. Uses skills tests (finding general ideca) to
discover comprehension neceds."

“Teacher 'can tell by knowing what they do in class'."

"No diagnostic tests by teacher or supervisors. No evidence in class,"
“Uses N.Y.S. test results. Uses workbook work and oral reading."

"Test results are used for placement (homogereous grouping),”

"Uses News Trails tests, 1Informal inventory in the open books at
beginning of the year."

"This teacher believes phonicas {s the answer to all reading problems.,”

In many lessons, teachers were overconcerned with literal factual
response to the materials read. This pattern appeared in both lower and
higher achieving schools. Some teachers, hawever, did stimulate critical
thinking and personalieed reactions by skitlful questioning., Therc was
1ittle difference ih the guidance for teading in the higher and lower
achieving sthools. Most teachers failed to provide meaningful leatning
for the lessons observed, They did set aims. occasionally put them on
the chalkboard or stated thoem as overall questions. These activities
lacked motivational effect and relevancy for the most part.

Highet achfieving schools were tated as average and detter than average

in applying reading ckills to other content areas, Lover achieving schools
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seemed more dependent on round-robin reading with fnadequate application
of skflls to the content material.

Materfals selected for fnstructional purposes fn hi_ her achieving
schools were more closely related to the othnic snd cultural background -~
of the children concerned, than the materiula wsed in the other schools.,
Lo Group A schools the teacher efther used such materfals or was able to
relate the materials at hand to the real ! ife experiences of the children.
In Group A schools observers rated use of materials as average or better
than average. 1In Group B schonls use of materfals was rated from low to
average; there was preater dependence on basal rcéders and more rigid
adhetence to fnstructional warvals,

A majority of .he rating: of teacher personality were at the upper
levels. There was little difference between groups of schools as to the
perccentage of teachers with undesirable personalfty trafts. Most teachers
were descrided as responsfve, sensitive, and deeply concerned with their
children. Sone newer teachers tended to be overvhelmed by the complexity
of reading {nstruction.

in both Type A and Type B schools there was a notable absence of
attention to individual differences, of effective subsgrouping, and of
diagnoses In a majority of classes observed. Teachers tended to depend
on subjective evaluations bascd on informal observations in grouping
children axd In selecting putrposes for fnstruction. They accepted
cityswide test results without analyzing the specific implications
for specific children. Their jJustification for the whole class {nstruc-
tion was the alleged homogenelity of their groups. Yet in these classes

the obscrvers discerned a considerable range of ability and skill nceds
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which were poorly served. Comments by observers indicatad that most
classroom teachers were unaware of the use of diagnostic techriques
in the teaching of reading. As a result of this lack of knowledge
of teachers, many children arc working at frustration level in
unsuitable materials. It s, of course, i{mpossible to individual-
fze instruction where diagnosis has not fdentiffed specffic necds,
Neither homogeneous class groupings nor reduced class gfize should
be permitted to substitute for flexible subgrouping with differcn-

tiated instruction based on specific diagnosed needs.
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CHAPTER 1V
Summary and Conclusions

Opportunit.ies for urban disadvantaged children are closely related to
successful school achievement. The problems associated with their education
have been widely discussed; the area of recading comprehensions has been of
particular concern, Educators have devoted greater effort tc proving that
differences in reading achievement exist, tham te devaloping programs
which would alleviate the problem. Comparatively few specific instructional
techniques have been designed for the urban disadvantaged, despite efforts
to improve their education, This study attempted to answer the questicn:
What were the methods and procedures used in exceptional schools {n deprived
areas which produced unexpectedly good results in citywide reading tests?

Research Design

During the 1967-68 school year, supervisory and research personnel
from the New York State Education Department and the New York City Public
Schools participated in a pilot study designed to examine educaticnal
practices in scgregated schools. Two groups of schools each consisting
of sfx clementary schools, were identified. At the third grade level,
Croup A schoola had achieved significantly higher mean reading scores than
Gtoup B schools in the New Yotk State Pupil Evaluation Program, although
both groups were delow avetage in achievement. The schools were comparable
in size, level of segregation and socioeconomic status of the student
bodies. Both groups of schools wete between 900 and 1200 enrollment,
wore than 90 percent notwhite and thelit student bodies werte of lower socio-
economic status,

In order to accomnt for the differences in reading schievenent between
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the matched groups, the two groups of schools were comparcd on a varfety
of measures which included: results of interviews with the elementary
principals and the school community coordinators, sociometric data gathered

on the Ohio Socfal Acceptance Scale, results of a teacher questionnaire

Appraising Crowth in Reading, and resuits of classroom observation by

teams of reading supervisors from the staffs of the New York State Education
Department and the New York City Board of Educatfon using the Observer
Guide, an instrument designed to obtain objective ratings of qualitative
variations in classroom reading programs. Copfes of the instruments used

in the study are found in Appendixes A-1.

Methods and Procedures of the Reading Program

Ratings of various aspects of the reading programs were made inde-
perdently by teachers in the schools studied and by teams of reading
specfalists. Group comparisons of higher achieving (Group A) and tower
achieving (Group B) schools werc made to determine difference in methods
and procedures between the two types of schools.

Observers using the Observet Guide-Reading found some differences
between reading programs in Group A and Group B schools. Group A schools
were rated significantly higher in only three of 13 categories
(a) Presence of Appropriate Materials, (b) Effective Use of Mat:rials by
Teachers, and (c) Application of Reading Skills. iowever, it no instance
vere Group B schools rated significantly higher than Group A schools.
Analysis of the response frequencies reveals that the major differences
oceur in the "High" and "Low'" categotics of the items rated. There was
& definite tendency of obsetrvers to place mote Type B schools {a tha Low
category and mote Type A schools in the High categoty for all 13 ftems
although such differences resulted in only three cases of statistical sig-

nificance deyond the 5 percent level.
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Morce definitive results were obtained from the teachers’ ratings on

Appraising Growth in Readfag. Teachers in Group A schools gave their reading

programs significantly higher ratings than did teachera in 3roup B schools
on cach of nine program dimensions,.

Cadtlon fs advised in attempting to draw conclusions based on compara-
tive analysis of the diffcrent scales used for collecting observers' ratings
and teachers' ratings. The scales do nut measure the same dimcnsions.

" 1erefore, 1t is not possible to determine agreement of observers and tea-
chers on ratings of specific program arcas. However, if each instrument is
regarded ar a valid mecasure for rating the methods and procedures of the
reading progran as a whole, the results are definitely in favor of the "A"
schoois. Dimensions showing the greatest advantage Ffor the A schook basaed
on observer ratinge arc related to the avaflability and effective use of
materials and the applicatfon of reading skflls fn other subject areas.
Dinensions showing the greatest advantage for the A schools based on teacher
ratings are Experiential Reading, Environmen?, and Teacher Characteristics.

Since the {nstruments used do not vield a total score for reading
prograas, the findings above must be subjectively synthesized for inter-
pretation. The six dimensions {dentified by the two rating scales as
showing the greatest differences between Group A and Group B schools
indicate that school enviromsent (including instructional materials) aad
the utflfzation of reading skitls (including experiential reading in othev
curriculum ateas) ate sore important than the specific teaching method used
in teaching teading to disadvantaged students,

A distinction sust be made when interpreting these findings tetween
quantitative and qualitative differences. 1In sone categories, schools in

both gtoups wete subject to severe critfcism by the observers. They
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reported, for instance, that somc good lessons ware observed in the

B -schools and sume poor lessons in the A schools. Inm any cvent

covered by the instruments, the within school diffcrences wer: greater than
the between school differcnces. When the data for achools was combined into
groups of schools, the differences between the groups were not significant.
The failure to find significant differences does not detract from the
importance of the study, since the {nstruments provided for a genecral
evaluation of ongoing reading programs {n racfally scgregated, disadvantaged
schools. NMost of the findings apply equally to both groups of schools in

the study and generallize to similar schools.

General Educational Program Developed under the Lead e
Principal

Results of interviews and on-site observations by elementary super-
visors have been discussed at length in Chapter 11, Characteristics of
Group A and Group B schools were described, and some interpretation has
been given. ‘

It {s difficule to partial out the specific influence a principal has
on the instructional program of his school. Past influences on the school
wust be considered. School and comnunlt} problems are seldom formulated
in relation to the personality of a single individual, particularly in a
large system such ap New York City. Consequently, the historfcal aspects
of a achocl and & ccamunity should be carefully examined vhen a progran {s
evaluated.

Differences betveen the two groups of schools were not dfstinct in
all cases. 1n some cases s 1over achieving school was rated
superior vhen compated to a higher achieving school. Por example, a lower
schieving school scored higher in planning and scheduling beceuse curtafled

sessions permitted more teachers to be availadle for conferences. Another
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Group B school ruvcefved a high rating in physical surroundings because the
school was newer and more modern. A higher achieving school was given a
low rating in guidance services because of a lack of staff and excessive
administrative stiucturing of the prograns.

Schools in both categories ceceived poor ratings in several areas. In
all schools, cooperative teacher planning was limited and many students
seemed passive and disinterested. Scicence teaching was poor and audiovisual
materials were used irnfrequently, as well as incffectively. Several higher
achieving schools used rigid scating patterns and emphasized a direct
single~foucus instructfonal approach with no attempt at developing smaller
subgroups within the classroom. Instruction, even in higher achieving
schools, was frequen:ly teacher centered with little student involvement.

Faclors common to many dietricts but somewhat more extreme in the
New York City Schools present administrators with a difficult task.
Centralized control by the Board of Educntion, a rigid and comprehensive
union contract, large enrollrents a transient student population, high
teacher turnover, and deeply rooted and varied student problems are serfous
difficulties which exist in scheols with high concentrations of disadvantage¢
students,

Obszrvers were able to identify some differences, however, in admini-
strtative factors relating to the principals of the two Lypes of schools in
the study. Although peincipala of both Group A and Group B schools tended
to be authorftarian, those in Group A were more likely to offer flexible
leadership ard to show fnterest in innovation. Principals in Croup B
schools wete note likely to be resigned to the status quo. Principals of
Ctoup A achools were wote devcted to the welfare of the staff and students,
vhereas thosc in Group B wete generally concerned with rules, regulations,

'and toutines, tesulting in unimaginative leadership. Principals of Group A



- 52 -

schools were more likely to have a program of continuous cvaluation with
feedback of tesc results and other pertinent fnformation to tcachers.
Channels of communication in Group B echools were f{ndistinct ‘esulting in
limited planning activities.

Differcnoes in instructional methods and environment were also noted by
interviewers. Although all schools in the study used traditional teaching
processes, Group A schools tended Lo be more imaginative--seating arrange-
ments were more flexible; there was more pupil participation; more effective
use was made of available materials; team teaching was used for more {ndi-
vidualized fnetruction; library programs waere nore active. Group A schools
generally had a legs disruptive environment, better student control, and
brighter, more attractive buildings and classrooms.

Interviews discovered differences in community and parental involvement
with school activities., In Group B schoole, community fnvolvement was non-
existant or ineffectively organized. Access to the school was limited and
comunication among professional staff and parents restricted. On the
other hand, in Group A s:hools parental {nvolvement was positive and directed
toward specific achievement goals, Pareqts exhibited a cooperative attitude
and traditional widdle class values and were wore intimately involvel with
staff in discussing the school program.

Community Conditfions and School-Camunity Relations

Results of interviews with school comwunity cootdinators yielded incon-
sistent patterns when analyted by paited schools, Comunity conditiocns,
as measuted by Quality of Mousing and Geperal Living Conditioms, were
sometimes rated higher for the Group A achool and sometimes fotr the Croup
B schocl for given pairs of schools. 1n some cases, no differences could
be discerned. Although Group A schools have an edge in favorable comparisons

for theae two dimenalons, it is impossible to build a strong case for
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concluding that community conditions are better for Type A schools than

for Type B schoois,

School-conmunity relations were measured by four items: (a) Extent of

Parent Participation, (b) School Efforts to Secure Cooperation, (c) Parental

Image of the School, and (d4) Support by Community Organfzation. Although

fluctuations occur from one pair of schools to another, Group A schools
enjry an advantage in favorable comparisons, Group A schools rate much

higher on all dimensions except Extent of Parent Participaticn.

Although the pairs of schools were matched " the tasis of ethnic
composition and percent of low income pupils, this matching cid not resalt
in closely simflar pairs of schools. For the most part, exact matching {s
not possible,

Some of the difficulty stems from a prevalent misconception, vne which
was recognized when the study was designed. It is often assumed that a
achool which {s predominantly Negro i1s also educationally disadvantaged.
However, there are {n some schools significant numbers of middle clase
Negro familfes who do not have the disadvantages custorarily associated with
ghetto schools.

School Al of the high-achieving group is a prime example. Although this
school has a pupil population of 76 percent Negro, 16 percent Puerto Rican,
and 8 percent other and has 61 percent of the pupils o4a lov {income atatus,
there 18 nevertheless a considerable numbetr of pupils from middle class
families. The sociomctric status of School A} is clearly superior te that
of School M, and in this respect, ti:e schools are not closely matchad.
1¢ is 1iterally not possible to find in New Yotk City a school which matched
School Ay and hed significantly lov teading scorcs on the citywide tests.

The implied question which underlies the vhole stuiy, "Why does this
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largely Negro 8schou: obtain veading scores hipher rhan the scores obtained
in most Negro schools?" has therefore a partial answer: 'Because this
school i8 unusual in that it has a large number of middle class Negro pupils.

The main finding of the interviews of the school-comnunity coordinators
is that with the ex~eption of the School Ay = School By pair, there is little
difference in the general character of the community for the higher achieving
schools as compared to the lower achieving schools. This is true of tiiose
adverse social factors associated with the ghetto.

The important educational factor which was revealed by the interviewers
was the crucial influence of the school principal. 1In every case, except for
School Aj, the higher achieving school had, in the opinjon of the School-
Cormunity Coordinator, a more dedicated principal who worked actively with
the community and had an active and driving commitment to pupil achievement,

Peer-Pupil Relationships in the School

Reported findings are based on the analysis of the sociometric data
obtained from a systematically selected 50 percent sample of the fifth
grade pupils pavticipating in the study. The socivmetric characteristics

of the schools sclected for study were surveyed by a Clags Sociometric

Questionnaire, a refinement and extension of the widely used Ohjio Social

Acceptance Scale.

Every pupll sclected was asked to rate all of the other members of
his class, and the total of these were analyzed using a Krushal-Wallis,
one-way nonparametric analysis of variance based on rankings. The weighted
mean for the higher achieving schools combinad was practically equal to
the weighted mean for the lower achieving schools. The difference between
the two meang is not statistically significant. ' No tendency or trend
for péer ratings in the higher achieving schools to have higher mean

values than in the lower achieving schools was in c¢vidence.
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Both Type A and B schools appearcd to be similar in peer ratings.,

Organizational Climate of the Schools

Pair comparisons on the Organizational Climate Index yielded results

which were not readily intcrpretable because mean scale differences between
pairs of schools varied in direction. Therefore, group comparisons were
made to determine differences by type of school., As a result of thesc
comparisons, Group A schools scored significantly lower on two first order

factors: Supportiveness and Orderliness. No differences were found for

Intellectual Climate, Achievement Standards, Fracticalness, or Impulse
Control.

From the above results, it is concluded that some differences in
organizational climate exist between the higher achieving and lower achieving
disadvantaged schools studied. Teachers in the higher aén%eving schools
apparently have more autonomy or fewer dependency needs re;ulring admini-
strative support. Organizational structure may tend to be more informal

within higher achieving schools, and administration less authoritarian,

These findings corroborate the results of interviews and observations dis-

cussed under General Educational Program Develuped Uader the Leadership of

the Principal.

Seemingly inconsistent with the above results, Group A schools scored

significantly lower on the second order factor Development Press, and no

significant differcnce was found between the A and B schools on Control
Press. However, this may be interpreted as indicating less n>ed for sup-
port as reward for sclf-actualizing behavior on the par: of teachers in

Group A schools.
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Implications

The present study, designed as a pilot study to examine educational
practices in disadvantaged schools, should be regarded only as explora-

tory in the area of reading rescarch in disadvantaged schools. No spe-

’

cific recommendations relating to practice, other than what {s generally
regarded &8 good practice, can be made on the basis of this study because
of a number of limitations. This secction will thus consider the implica-
tions of the study for conducting improved research on the reading process.

l. Future research should focus on the instruments used to
observe the reading program; further dJdevelopment aund
refinement in much greater detc.l is neceded. The instru-
ments used to observe the recading program in the present
study appear to be workable and meaningful in the public
school context, but their utility in the scientific
sense remains to be established.

2. There is a need for the use of more precise measures of
socioeconomic status as well as more dectailed analyses
of achievement differences. Future studies should iden-
tify the specific instructional objectives of the recading
program so that more specific evaluative criteria can be
used for judging the effects of instruction. The New York
State Pupil Evaluation Program tests and other standardized
tests allow only gross judgments with limited decision
making utility for revision of the instructional process.
A time series or longitudinal type of evaluation, based
on specific behavioral goals, such as the Comprehensive
Achievement Monitoring System (CAM), would allow more
comprehensive test results directly related to observa-
tion. For example, using this procedure the total reading
score could be broken down into several elements and
related to obscrvations of variations in teaching recading
with known relevance to the criterion used for evaluation.

3. 1In future studies the sampling of schools must be improved
so that studies of higher achieving schools contain indi-
viduai schools which are all higher in achievement than
the individual members of the lower achieving schcols
while oth groups can be otherwise equated.

4. Further studies of this nature should include more than
one observation on each of a few classrooms in individual
schools; several observations on each class in each unit
should be made at different points in time in order to
obtain more reliable judgments. More direct observation

e e i e e e e e i g
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should be used in the schoot to observe teachers' and
principals’' activities which impinge ou the reading
program such as conferences, planning meetings,
teacher-team work, and the testing program. More
direct observation rather than the interview tech~
nique should be used in the study of the community
also. -

5. Student attitudes and factors of family background
which contribute more strongly to achievement than
any other known factors should be sampled directly
in future studies. Teacher characteristies and the
educational proeparation of teachers with particular
study of their educational activities related to the
teaching of reading should be a major part of any
new research.

Future studies of this type, therefore, should use a more complete
model for the research as well as methods which will result in more
comprehensive data in order to arrive at useful recommendations. The
recults of the present study, however, include much in the way of new
developments for ohserving and evaluating the reading process, 1t

remains for future studies to improve upon these cfforts and thus

generate the information useful in decision making.
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FACTORS OF EDUCATIONAL SUCCESS
IN DISADVANTAGED AREAS

OBSERVER CGUIDE - READING

The Unfversity of the State of New York
The State Education Department
Division of Ruscarch and Burcau of Reading Educatlion

March 196%
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SUMMARY PROFILE

Teacher
T {Tasy) (firet) -
School Date e
mo, day yedr
Observer —
(last) (Eirst)
CATEOGRY 1 2 3 4 5
Low Average High
1. Presence of Approprlate Materlals
2, Effective Use of Matertials
3, Demonstration of Understanding the
Process of Teaching Keading
4, Provision of a Balancced Program of
Instruction
5. Literal Comprehension and Critical
Thought Processes o _
6. Guidance in Purposcful Reading
7. Application of Reading Skills o
8, Rclation of Reading Content to Expor-
fence
9., Attention to Individual Diffcrences
Beyond Dlfferentiation of Materials I
10. Effecctive Use of Grouping .
11, Skill in Diagnosis .
12, Encouragemnent of Free Reading
13. Teacher Persopality

Evaluation of Total Lesson

it



INSTRUCTLIONS

'

The "Observer Guide - Read.ng" conslsts of L3 categorles, cach
of which Is ¢valuated on a five polnt rating scale from "low' tc "high,o
Paragraphs describing "low! and high" practices ave included for cach
topic, Practices in the "lowt category range from undesirable to
intolcrable. 1f any of the comments in the paragraph labeled tlown
describe the class being obscerved, category L should e checked,  How-
cver, a class must meet most of the vhigh' spectfications to be classi-
fied fn category 5, A practice in the "high" category should be con-
sidered ideal with relatively few classes mecting these criteria, Schools
which meet some but not all of the superlor classifications should be
rated 2, 3, 6r 4,

1f the observer fs not able Lo evaluate a category after the obsor-
vation, or wishes Lo gather supplementary date, a brief teacher has been
scheduled,

The obscrver can List specific recommendations or obscervations In
the scction provided for comments. After the Individual topics have becen
completed, the ratings should be listed on the "Sumwary Profile and an
cvaluation of the total lesson should be made,

Some of the criteria selected for the investigation were derived
from those used in 4 study by Rita Sawyer and Lusille K, Taylor in the

Journal of Rcading, March (964,

O

ERIC

Aruitoxt provided by Eic:



L. Presence of Appropriate Materlals

LOW

‘The: only fnstructional materials available
arc basal readers on a very narrow range of
vreading levels, Charts and materfals fLor
displays are not accessible {n the class-
roowm, Supplementary workbooks or drill ma-
terials for reinforcing skills are not
suppliced,

Low

Average

-6l -

HI GH

A wlde varfety of wmaterials which reflect
the range of fustructionul tevels within
the classroomn are avallable or may be ob-
tainzd upon demand from the rvading wmatev-
fals colluction, Charts and other supple-
mentary materials are readily accessibie,
At cach level there are sufficient material
to enaole a child Lo repeat the level with-
out reusing a materfal, until mastery of
vocabulary and skllls {8 achleved, A ver-
tical range permits childrea to move to new
levels without welting for others in his
group,

High

COMMENTS
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2, Effective Use cf Materials

LOW

Materials are distributed with little regard
to the appropriateness of their use, LitLle
attention is given co the use of charls or
teacher or studentemade materials, The same
drills in the same quantity are glven to all
childrepn in a group, Thure 18 no differentine
tion in assignmunts or adaptation of wmatcrials
to meet varylng reading nceds,

1 2 3

HEGH

Instructional materials are assigned (o
mectc individual nceeds and levels,  Sup.
plementary or {llustrative materlals
ace frequently integrated with the les-
son, A varivty of materfals are used
creatively in the classroom,

Low Avercage High

COMMENTS
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35, Demonstratfon of the Effective Use of the Process of T¢aching Reading

LCW

There {s little evidence of lesson structure
bryond that given in a cowrercially planned
rteacher manual or guide, The lesson seens
unrzlated to the nceds of the students and
does pot make use of all avallable materials
and resources, A lack of knowledge of funda-
mental structure of the language and of the
phunctic and structural generalizations which
ar¢ useful in redading s cvident, Inaccurate
cxamples arve frequently used, Ho systematlc
method exists by which the teacher atlempts
Lo organize lessons {n a flexible manner to
meet the neceds of indfvidual students,

HIGH

The lesson, even when modeled on that in

a teacher's guide, has been adapted or
supplemented to fit varying studeat needs,
Accurate use is made in the instruction

of the gencralizations about language whie
determine pronunciation, syntax and mean-
ing. Intervention (s made when necded
and steps are taken to lead children to
correct responses, Lf necessary, Perfor-
mance {s cvaluated through standardized
and informal tests, Conferences are con-
ducted when necessary with supporting
personnel such as guidance counsclors and
social workers,

L 2 3 4 5
Low Average High
COMMENTS

O

RIC

Aruitoxt provided by Eic:
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LOW

Litrle effort is made to provide opportuns
ities for extension of reading into other
language arts arcas such as speech, iiLers
ature or writing, One gkill area {g em-
phasized to the excilusion of others: e, g,
phonetic word strack, The classroom program
provides po oppurtunity for the development
of individual futerests in other kinds of
reading activity,

Low

Average

€4 -

Provision uvf a Balanced Program of Instruction

HIGH

The progiam in reading provides direction

in al}l skills areas in proportivn (v im-
mediate fustructiunal nceds. Enrichment is
provided and weadlng fnterests ure extended
fnto other languagr arts, Although a basal
reader may be the foundatfon, opportunitics
are piovided for many other kinds of reading
orfented activitfes, such as rescarech, dra-
matization and writtea and ural creative
expression,

Hgh

OOMMENTS
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5. Emphasis un Litural Crmprchension end Critical Thought Processcs

LOW

Little time s spunt on questions and discus-
slon of matcrial 1ced silently or orally to
Soteermine the understanding children may have
of the gencral or speecific meaning of words,
phrases, svntences and larger thought units,
Quistions asked require only location oy re-
call uf stated detall, Little cffort Is made
to develop meaningful vocabulary beyond the
word recognition stage,

Children are scldom ashed to evaluste, draw

conclusfons about, or criticize the writer's
content or his purposc for writling,

Low

Aviraege

HIGH

The lesson includes questions and discus-
slon of main ideas, relation of detail to
main ldca, manings of words and larger
units of language both in Isolation and
context, Instructional time i1s devoted to
the developinent of concepts and of vo-
cabvlartes which convey concepts,

An active participation by students fn the
evaluation and criticism of statemenls and
ideas cxpressed by any writer Is encouraged,
Questions arce designed to foster independent
thinking, All opinions ave ruspected even
though this may reflect values different

from those held by the teacher, The emphasts
is placed oo developing the ability to form-
ulate sound gencralfzations and fdeas through
the cunsideration of spectflc written evi-
dence,

High

COAMENTS




6. Guidance in Purpuscful Reading

LOW HIGH

Directions given for silent or oral reading Childrer are given specific purposes for
set no real purpose, No effort is made to reading, They are guided in determining
help children determine the appropriate rate and helped to develop the techniques
rate (skimming, scanning, slower detailced) which e¢nable them to vary thelr reading

for reading, Oral reading {n particular rates to sult.the purpuse for which they
setrves no real learning purpose, are reading,

1 2 3 4 5

Low Avurage High

QOMMENTS




7. Appllcation of Reading Skills

LOwW

‘ne practices cmployed {n gutding rvading
2aring reading lessons are not evident in
wther subjects, such as scclal studies or
ncience,  Vocabulary sand concepts arce not
develuped,  Great dependence 18 placed on
“"round-robIn” oral rcading as a means of
covering Lextual matertels,

- ',7-

H1GH

Lessons in othey subjeets which involwe
reading of textual or reference materials

are developed as dirccted reading octivities,
Vuzabulary study, concept development, purs
poseful questions which necessitate the ap-
plication of readling skills to textual ma-
terials acee part of the lessen, whoeve necesa
sary additional dicect Instruction in reading
skills related to content matevials 1s proe-
vided,

t 3 5
Ltw Average Hiph
COMMENTS

O
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Aruitoxt provided by Eic:
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8., Reclation of Reading Content to Experlence

LOW HIGH
The content of the reading materials is une The content {s related to the experieatialg,
related to the experiential, ethnle or vthnlc and caltural bachground of the
cultural background of the children using child and coflect the mores of his soclery

them, Valuce judgments portrayed reflect a realistically,
narrow or biased vicwpoint,

1 2 3 4 9

Low Average High

COMMENTS
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9. Attention to Individual Differences Beyond Differentiation of Materjals

LOW HIGH
Little use is made of {nformal diagnostic The reading lesson s planned with the
techniques to determine indtvidval needs or needs of particular students in mind,
achicvements,  Ho tine s taken durfng the Euach student's progress and reading necds
instructlional period to work with fndfvidual axe noted 1o the Leacher's records, e
students,  Scat work assignments acve done fs given additional vefnforcement, |f

by all children vregardless of need or leveld needed, or moved fatn new or more chal-

af fnstruction, No subgrouping for Instruce lenging matertals as his Individoal rate

tional purposes s evident, of achievement indicates, His placement
in any Instructiovnal geoup s dotermined
by his indfvidual needs and {nterests.,

1 2 3 4 5

Low Average High

COMMENTS




10, Effcctive Use of Grouping

LOW

The class {s organized in instructional
groups based on achicvvement levels, These
groups are formed at the beginning of the
school year and remain fntact with minor
exception during that year,

-70-

HiGH

Instructional groups within the lassroon
arce formed and dissolved as the objectives
for which they wire formed are wwet,  Chita
dren move from geoup Lo group as changes in
fnterests, needs and achicvement Indicate,
A child may work with morce than one group
or may work alone when (L Is profitabte,

Low Avierage High

COMAENTS




11, Skill in DIagnosts

LOW

tase 1re 18 little evidence of the effective

use of standardizced or informal test results
to determine a child's reading status, No
usc I8 made of oral rveading {nventorles to
conflrm that naterials given a child are
within his instructional or {ndependent read-
ing levels,

LLow

3

Averape

A O

HIGH

Data from buth standardizcd and informal
recading scales are used In determining
fndividual Instructional programs. Ine
formal oral and silent reading [nventorices
are repeated periodically Lo nuke sure

the materials given and the group places
ment of vach child are appropriate, buriug
the class perlud observations which fodicaty
particular needs or progress in reading of
an tndfvidual student are noted,

High

COMMENTS




12, Encouragement of Free Reading

LOW

No bouks for Indepundent or lefsure read-
ing are avallable In the classroum, No
cffort {s made to encourage reading Lhrough
displays, rcwards or provision of time for
such readling. Recading stories to children
for enjoyrent or usfng the library are not
encouraged,

1 2 3

Low

Averape

~72-

HI1GH

Interesting books and Informatjon about
books are displaycd in the classcoous,
Children are envouraged to join book clnbs,
talk about baoks and take advantage of li-
brary facilitics, ‘Tiwme during the schoo!
day is provided for teachers, libravians
or aides to read to children and for chil.
dren to read books of thedr own choice,

" "

High

COMMENTS




13. Teacher Personaillty

LOW

The authorijarian atmosphere of the classroom
creates an attitude {n the children ranging
Erom indifference to hostility, Negatfve re-
juforcenents are used frequently, Teacher
biases toward Indlvidual children can be dis-
cerned,

-7‘-

HIGH

Positive refnforcements are frequent, The
friendly concurn of the teacher for the
children 1% evident.  The respect apd af -
fection of the children for the teacher
indicates their acceptance of her,  The
teacherts attitude demonstrates both under-
standing and tolerance,

3 4 S

Low Average High

COMMENTS
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Appraising Growth {n Reading:

A System of Observation

THE UNIVERSITY OF 711 STATE OF MW YORX
THE STATY EDUCA(ION CEPAKTMENT
DIVISION OF RESEARCH
Q ALBANY, N\EW YORK 12224

- 74 -



O

ERIC

Aruitoxt provided by Eic:

-75-

hireeldons for Complet b Codlnpg Sheet Jor Appraising Crowth In Reading

The purposc of this gutde 18 to permit controlled observation
of a reading program by the classroom teacher, The system consists
of a number of categorics referring to selected tcacher characteristics
and the nature of the classroom environment. All categories are given
on a coding sheet used Lor recording the observatfons, Deffnitious
of key terms used In the catepories arce piven in the attached glossary,
The procedure is a- follows:
1. PRecome familfar with all categories, referring to the
glossary 7 there are any questions concerning the meaning

of any key to.ns.

2. Place one of 11 [ollowing codes in the column on the
coding sheet Lor cach category.

CObE
P

3 It hev v aphasis iy given to the category in
the ro - ing program

2 }f mo'm *n emphasis is given to the category {n
the e, n» program

1 If 1litiic cnphasis Ls given Lo the category in
the reading program

0 1l no cmphasis is given to the category {un the
reading program

N 1f the category does not apply
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Coding Shecet for Appraising Reading Growth

Name of teacher \\

(Last) (First)
School Code

Class Code

Dote

g

CATECORY COne

I. Experiential Reading

Pupils gain information by personal
experience through:

i o s — —

., Obsarvinyg

jathering relevant information
Recording information
Remembering fnformation

Using information

(O e P

II, Comprchension in Silent Reading

Pupils show comprehension by:

. Noting dctails

Interpreting fdecas

Locating main ideas

Finding answers to questions

10, verifying a given statement

11. Judging value and accuracy ol material
12, [Rkeading for pliasurc

13, Reading to follow dircctions

O 00~

111, fFacility in Oral Reading

Pupils show facility in oral reading:

14. Reading accurately

15. Phrasiug f{luently

16. Using appropriate expression

17. Recognizing new words ;
18, Making usce of punctuatiorn marks

—— e e e © - e e i ee— A

ERIC

Aruitoxt provided by Eic:
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CATEGORY

CODE

IV. Vocabulary Development

Vocabulary 18 developed through:

19. Word aunalysis-auditory discrimination

20. Word analysis-visual discrimination

21. Word analysis-phonetic analysis and blending

22, VWord recognition-sight vocabulary

23. Word meaning-contextual clues

24, Word meaning-synonyms, antonyms, homonyms

25. Usc of dictionary-pronunciation and location
skills

V. Use of Books

Pupils show ability to:

26. Handle books

27. Use table of contents and index

28. Use library skills

29. Use various kinds of books

30. Jliemonstyates the ability to follow in-

structions

VI

Teaching Method

The teacher uses:

31, Teacher-pupil planning

32, Commnunity and school resources
33, Independent study [or pupils
34, Other: Deseribe in "Comments"

VII. Pupil Growth

The class is pgrowing in reading as shown by:

35. interest and enjoyment
36. Pupils helping themselves
37. Good cye movement, lack of vocalization
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CATTGORY

cong

VIO. Tcacher Characteristics

The teacher has:

38. Taken a workshop or course in reading
in the last threc ycars

39, Visit or observed reading in other
classes

40. Consistently used reading clinic

IX. Environiment

The clagsroom has:

41. Displays to motivate reading
42, Library
43, Magazine subscriptions

44, Bulletin boards devoted to reading
45, Book clubs

46, Reading table or area

COMMENTS
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BCARD G LOUCATING G 1D CILY OF bike! YORK
BULEAL OF JIUCATLON AL BRSFARCH

Appendix C

Action Stu'y of Schools in Disadvantaped Arcas Differfing in Achievencat
Pedueipal's Intervies Guide
Did you have any exporimental or dewonstrvation prograns, other than ESrA
Title I ;vojecty in your school 1. 1966-19677

Title of Program:

-— [

N s R B o Ve e S S § i A e g e e o ot A2t A e @ s Bk tn et rem & -5 2 ¥ o

Last yeatr? Title:

e s o o e Y = - o et a2 | G S it H® e e b o 8 o s e = o

- — -—— ————er s rw et

¥hat proportion of the classes in yeur school myved relatively intact fvom
grade to grade f{rom 1966-1967 to 1967-19587

Check one:
80%-100%, _ 60%-80% ___ 40%-60% . 20%-40% ____ 0%-20% —

The evaluation staff wishes to amplify pupil mobility data already obtaincd
from the period report (SD 1001). Pleasc enter the following estimate:
Vhat per ceat of the pupils {n your scliocol hiave remained in school for the
entire school yocar 1966-1967? A

Please estimate what proportion of the famflics of your pupils arc usually
represented ac PIA mectings?

10% or less
257
507%
757
90% or morc

In your judgneat are there basic issues of disagreecment between the P,TL.A,
and the faculty of the schc:1? Yes ___ No

——

Pleasc identify the main areas.

Approximately how many school voluntecers participate in the school propraw
during a typicual weck?

How effective do you coaslder the general support of the school hy the
parents?

Very cffective
Effcccive
Ineffcctive

Very ineffective
Harwful

Please conuent briefly,
' - 80 -
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8. Now effcetive do you contider the general support of the schiool by meabers
of the cowunbty othier than the parentn?
Very effective
Effective
Ineffective
Very inceffective
Hermful

Pleasc comment hricfly,

9. Do your tcachers follow the fndividvelized reading approach, predominantly?
If you wish to cxplain your answer bricfly, please do so.

10. On the basis of school policy and your own obscrvation and supervision,
approxinately hov many hours per weck are devoted to classroom instruction
in the following respects,

For the average pupil,
in rcading, . . hrs,
in language arts other than reading ____ hrs,
For the remedial pupil,

in reading hrs.

——

in language arts other than reading _ hrs,
11. Pleasc indicate the extent to vhich problems created by disvuptive pupils,
interfere with your efforts to improve instruction?

Does not hamper this function

Slightly haupers this function

Sometimes haupers this function
Frequently hampers this function

A very scrious obstacle to this function

12, Please indicate the cxtent to which problems created by irate pareats,
interfere with your cfforts to improve instruction?

Doezs not hasper this function

Slightly haapers this function

Sonct{imes haapers this function
Frequeatly hasperes this function

A vory scerjous obutacle to this function




13,

14.

15.

-82..

Please Indicate thie extent to vhich problens craated by uncooperatijve
communfty, interfere with your efforts to fmprove insntruction?

Does not hawmper this funclion
Slightly haupers this function
Somctimes hrupers this function
Frequently hompers this function
A very serious obstacle to this function
Does your school have a class or classes for intellectunally gifted children?

Pleasce briefly describe the following:

a, Pupil selection criteria

b. The cffect of the program on participating IGC children.

c. The cffect of these classes on the school 25 a whole.

Do you have any speccial library programs in your school?

Please describe bricefly.
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16. Yor cach of the follouiung specialized teaching pousitions, please indicate
the nuaber of such pouitions fa your schiool, and briefly describe how you
use Lhe position,

Pasiticn Nunbew Descripiion

—— il

Corrective Reading Teacher

0.,7.P,

Above Quota Teacher

17. Dc you feel that the District Reading Consultant is helpful in your school's
reading progranm?

Please explain brieflly,

e TR —



16,

19.

20,

21,

23,

24,

O

ERIC
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How would you cvaluate the ansiutaunce glven to your schiool by the School
Comnunity Coonvdinator?

Pleuse exzplain briefly,

If you were asked to seclect Lhe most effective element of your schivols
prozram - {ncluding staff, prograwms or facilities - vhich elewent or elements
would you choose? Why?

Do you have any rclatively unique or unusual elencnts in your schools
educational program vhich you consider ceffective? Please explain bricfly,

Have you organized any special programs of the guidance program, or placed
special emphasis on any aspect of guidance in your school, Please explain
briecfly.

How important to the educatisnal program of your school is the work of he
Guidance Counselor. Please comment briefly.

What arc the duties of the cluster teachers in your school during the 11
periods for vhich they are not assigned to relicve teacliers for preparation
periods,

What specific arrangements of couoperation are made betuecen the cluster
tcacher and the teacher who is relicved,
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BUREAU OF EDUCATIONAL RESEARCH

Appendix D

Action Study

§Ehool Data Form

School District
Date of Date of
Address District Sup't, Appointment Appt. to
School
. Principal:
. Asst. Principals:
Local
Community .
STAFF
'67-'68 '66-'67 '67-'68
School Secretary OoTP
Prekindergarten Cluster
Kindergarten Corrective Reading
CRMD N E Operation Understanding
Low 1.4, Community Relations
Special Guidance Administrator
Junior Guidancc Language Enrichment
Classes 1-6 Grade Coordinator
Opportunity Class School Community Coordinator
Library N E Coordinator
Swimning Non-Graded Primary
1.G.C. Auxiliary Teacher
licalth Music (Enrichment)
Kindergarten Ext. H.E. (Enrichment)
Sipht Conservation
Health Consecrvation
'66-'67 '67-'68

February 1968

of Schools in Disadvantaged Areas Differing in Achievement

Total

- 8% -
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Average Daily Register 1966-1957

Average Daily Attendance 1966-1967

Total Number of Classes

E.S.2,A, Title I Participation

Other Speacial Project

Transitional Special Service
Per Cent Free Lunch Per Cent Low Income Register
Per Cent Negro Puerto Ricah Other

First Grade New York State Percentile

Reading - School Means
Grade
2 3 4 5 6
Octobey 1966

April, 1967




Appendix T

FACTORS OF EDUCATIONAL SUCCESS
IN DISADVANTAGED AREAS

OBSERVER INTERVIEW GUIDE

The Univereity of the State of New York
The State Education Department
Division of Research

February 1968
-87 -
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INSTRUCTTONS

The Observer Interview Guide consists of 26 topics, each of which
18 cvaluated on a five point rating scale from "low" to "high." Paragraphs
describing "low" and "high" practices are {ncluded for cach topfc. I
any of the comments In thce paragraph labeled '"low" describe the school
being observed, this category should be chucked., UHowever, n school must
mect all the "high" specifications to be cinssified in that category.
Schools which mect some but not all of the "high' clansifications should
be rated efther 2, 3, or &4, ‘

Practices classifled as "lew" range from undesirsbhle to Intolerable.
Practices ¢lassified as "high" should be consideved fdeal with relatively
few sclools meeting these criteria. The observer cau list specific re-
commendations or observations ir the section provided for comments., After
the individual topics have been completed, the ratings should be 1isted on
the "Summary Profile."

The "Staffing Survey' should be completed cither by the observer
during the interview with the principal or by the princtpnrl. The number
of employces in cach position should be indicated. JPosittonr other than
those listed shou'd be added,

This {natrument has been adapted {rom a 196% publication of the

National Education Arsociation entitled Profites of Fxcellence: Recomemendded

Criterta for Evaluating the Quality of a Local School System.




12,
13.
14.
15.
16.
17.
18.
19.

20,

21.

Evaluating rapfl Progress
tGrouping

Fapil Atcenm to Schacel

Pupild Growth and Development
Student Activiticea
Communication with Suaff
Flanning and Scheduling

(Adminfstrative)
Planning and Scheduling

(Individual Staff Members)

Staff Grewth and Development
Working Conditions

Currfculum Study and Revision
Strategy for Curriculum Change
txperimentation and {nnovation
Guidance Program

Health Scrvices

Librarices

Materfials and Equipment
Physfical Surroundinps
Non-Tcaching Duties

Pupil Peresonnel Setrvices
Supplics

Cammmunity Involvemtnt

Contact with Commun{ty

Public Information Piopgram

Repor ting to Parents

Service to iemunity

-89-

SUMMARY PROFILE

1
Low

3
Average

4
4

High




N0

b, bvaluating Lupil Progress

LOW inHiGn
The results of standardized tests are not Specific procedures and jestruments are wsed
rclated to the cducational program and arce to evaluate pupil progres:
nnt used (or diagnostic purposes. Teachers
are discouraged from developing evaluative Decistons concerning pupi s arce baised upon
instruments for special purposes. a varlety of data, including pencil=and-

paper tests, teacher-pupil ind teacher-
parent confercenves, [roquent obscervation:,
The staff selects stardardized tests which
are appropriate in tems of specific goal-.
The results are reporled Lo classcoom
teachers and uscd to diagnose leaining
difticultica and Improve instruction.

1 2 3 4 5
low Average Nigh
COMMENTS

ERIC

Aruitoxt provided by Eic:
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7. GLrouping

LOW HIGH
Corouping of pupils for instruction is bascd Scnool policy provides for fluxible
vpon vipgid classifications according to a grovping of pupils depending upon the
cingle o variable such as 1Q or reading, scoves educat lonal purposc at a given Linwe,

or purely lor administrative convenicnce.

Both small and large groups arc uscd

to facflitate fnstruction. Short-ranpe
grouping and regrouping are employed
for specific fnstructional purposes as
needed.

Membership fn the proups vardies accovding
to puptl needs and the specific pgoals

to he achieved, 1The cffectiveness of
nethods of grouping is cvaluated

periodically.
1 2 3 4 )
Low Average High

. COMMENTS
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3, Pupil Access to School

LOoW HIGH
The doors of the school open a: a Teachers, librarians, and other personncl
prescribed time each morning a:d close arc avaflable to provide indivi:ual
at a given time cach afterncon., Pupils students with after school, remedial or
are {nstructed to leave the dbuilding by enrichment work, gpuidance, and counseling
a given time. No one is allowed to at student's request. ‘rhe achool Is apern,
enter or leave the building and doorxs the lidbrary is available ard teachers
and gates are kept locked during the arrange their schedules to allew for time
day, to work with individual students atter

school, A varfety of clubs, sports, mustce,
and other activities arc provided In a
noncompetitive superviscd sctting.

1 2 3 4 s
Low Average High

COMMENTS




4. Pupil Growth and Development

LOW

The cducational program focuses primarily
upon the acquisition of subject matter.
Individual differences are not considered,
Little c(fort is devoted to developing
creativity and problem-solving skills,

-93 -

HIGH

The educational program focuses both upon
individual differences and subject matter.
It fosters pupil creativity and problem-
solving skills Physical, emotional,
social, and intellectual competencies of
pupils are developed, Stress {s placed
upon desirable behavior and attitudinal
changes, in addition to the acquisition
of subject matter.

1 2 3 4 5
Low Average High

COMMENTS




5. Student Activities

Lo

Staff members dominate activities and do not
support the program or encourage students to
participate. Appropriate programs of student
government or student activities are not
encouragel. When they do exist, they are
perfunctory and superficfal., Activities
provided during the day are extremely limited,
Voluntary after-school activities are not
provided,

2 3

g -

Average

COMMENTS

-9[‘-

HIGH

The schonol and the staff encourage a
varietly of desirable student activities,
Comprehensive proprams in the arts,
sports, and hobhics are conducted during
school hours and after school hours on

a volun:ary basis, Adcquate supervision
is provided for eacli student aclivity,

Continual evaluation of activities is
employed, to insure that all segments of
the student population have opportunity
to be involved {n the propram. Activi-
ties are geared to the cconomic level of
the community.
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6. Communication with Staff

LOW RIGH
Little effort is made by administrative Administrative and supervisory personnel
and supcrvisory personnel to communicate inform all personnel of school policies
with the staff. Available information and procedures. Various appropriate
often consists of Liearsay and rumors, methods are used, such as meetings,
which leads to confusfon and low staff bulletins, newsleltters, committees,
morale, personal conferences, workshops, and

handbooks. Written cumswunications wre
clearly phrased to avoid misunderatanding.
Teachers readily discuas watters »f
concern with the administractors,

1 2 3 4 5
Low Average High

COMMENTS
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7. Planning and Scheduling (Admini strative)

LOW HIGT
No deviation from a rigid schedule or Teachers are encouraged to work within a
plan 18 allowed, The only vehicle flexible structure, to plan in teams, to
for introducing new 1deas 1s the total try new methods or materials on an
school faculty meeting. Supplies and individual basis, and te share their fdeas
audfo-visual equipment must be ordered with others in small mecetfngs of subject
far i{n advance, matter or grade level teachers, The pro-

cedurcs of takinp children away from the
schocl during the day are simplified to
allow field trfp: to be planned quickly.
Prepared audio-visual materials such as
TV programs utflized to flt in with the
interests of the class, Several classes
m1y be brought together to view a propram

or f‘lmn
1 2 3 4 5
Low Average liigh

COMMENTS




8. Planning and Scheduling
(Individual Stafi Members)

Ilw

Many faculty membexs lack the competence
to structure thefir schedule {n a flexible
manner. Teachers are disinterested in
cooperating with other staff members in
innovative practices, Little or inef-
fective use i8 made of available equipment
and supplies. Activities such as field
trips or visitations are limited and
routine in nature.

-97-

HIGH

Most faculty members are willing to
organize and are capable of developing
a flexible, i{nnovative program within
the classroom. Although they are
critical nf new, unproven practices,
they are willing to use new techniques
of demonstrated value, Effective use
{s made of accepted activities, such as
field trips and visftationa.

1 2 4 5
Low Average Righ

COMMENTS




9, Staff Growth and Development

LOW

Most staff members do not participate
in inservice training opportunities.
lLittle or no effort {s made to continue
graduate studies or professional
activities,.

-Y8- .

HIGH

The majority of staff members coniinue
graduate study and inservice trainfing
beyond the level required for certff(f-
cation. Many staf( members have traveled

in foreign countries and the United
States.

] 4 5

Average High

COMMENTS



10. Working Conditions

LOW

Teachers have no time during the day when
they are not respunsible for supervising
children. Teachers are on call during
any free time.

1
Low

HIGH

Provision is made for teachers to lave
periods of free time during the day.
Separate lunch rooms and lounges are
provided, <ETaca teacher has a classroom,
office or desk for his materlals,

Average Bigh

COMMENTS




11, Curriculum Study and Revisior

LOW

The study and revision of existing
curricula 18 discouraged or activities
are planned and conducted without
involving the tecaching staff,

Low

-100-

HIGH

Each curriculum area 1is reviewed and
evaluated periodically for its loglical
progression through the grades and {ts
relationship to real~life situations.
Curriculum reviews arc based upon
studies of social and economic trends
and utilize the knowledge and skills of
tha professional staff, college and
university persounel, and interested
lay people. Experimentation and evalu-
ation are conducted and use is made of

the resulis of various curriculum projects

conducted by other agencles.

3 4 5
Average liigh
COMMENTS
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12, Strategy for Curriculum Change

LOW

Change is sought for the sake of change,
with little or no thought given to the
overall objectives of the school or
needs of the student. Curriculum or
instructional changes are frequently
imposed by administrators without the
involvement and cooperation of staff
members concerned, and with little
thought given to the individual differ-
ences or capabilities of staff members.

HIGH

Planning for curriculum and instruc-
tional change follows the careful
development of educational objectives.
Community and students needs are
considered. All supervisory per-
sonnel have the responsibility of
developing concrete plans for
carrying out curriculum and instruc-
tional changes with their staffs.

Low Average High

COMMENTS
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13, Experimentation and Innovation

L.OW HIGH
The staff stresscs traditional methods of Innovative practices develop from a
organization and instruction. The gstatus systematic appraisal of nceds. Re-
quo 1is encouraged, while research, experi- search, experimentation, and finnovation
mentation and innovation are discouraged, are encouraged and funds are allocated

for these activities. Staff members
narticipate in curriculum planning,
regearch, evaluation, and other activi-
ties designed to improve the instruc-
tional program. Research results are
incorporated into specific activities,

Individual teachers are encouraged to
use experimental methods of instruction
and to share the results of such experi-
mental methods.

Innovations include nongradedness, team

teaching, programmed learning, and varied
methods of classroom grouping.

COMMENTS
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14, Guidancc Program

LOW HIGH
fiuldance counselore are not aseigned to Classroom teachers attempt Lo give
the elementary school, If counseling students the opportunity to develop
services arce availlable, pupils se.dom sce closc relationships.
counselors except in emergency situations
‘nd for disciplinary reasons, Counsclors Speci{alized guidance personnel arve
relate incffectively to students, parents employed who maintain close working

and staff, relationships with the teachers,

parents and students. Fach pupil is
scheduled to vialt his counselor
several times annually and more often
when desired. Counsclors function as
aupporting personnel and not as

administrators,
1 2 3 4, 5
Low Average High

COMMENTS




15, Health Services

LOW

Health services are limited or uced inef-
fectively., A lack of coordination exists
amnng health personnel, teachers, and

-104-

HIGH

The services of health personnel are
ndequate and compelent. Extenslve and
cffective use 1s made of available

administrators. Pertinent student informa- services,
tion is nnt gathered or 18 not made avall-
able to other staff members. Students and
narents ate reluctant to make use of the
health services.
1 2 3 4 5
Low Average High
COMMENTS
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16, Libraries

LOW HIGH
f.ibraries are poorly stocked and under- Library facilities conform to standards
staffed, 1f the libraries are well recommended by rhe New York State Education
stocked and staffed, students and staff Department.,
do not use, or are discouraged from
using the facilities. Classroom librar~ Collections include magazines, newspapers,
ies have few baoks which tend to be pamphlets, map, globes, atlases, films and
cither dated, in poor condition, or material on local history. Each classroom
infrequently used. has a supplementary library., All library

facilities are accessihbie to students.

Librarians, pupils and teachers work co-
operatively. Flexible schedules permit
students to use facilities indepcndently
and {n small and large groups.

1 2 3 4 5
Low Average High

COMMENTS




17. Materials and Equipment

Low

Clussrooms contain few supplementary
materials other than basic maps and
charts. Most instructional materials
and equiprment, including texts, are
obsolete and badly in need of repair.
An instructionai materials center is
not available. If materials and
facilities are available, they are
used ineffectively or not at all,

Low

-106-

HIGH

The school has & well-planned instruc-
tional makterials and resource tventer
congisting of al least a library and
audio-viiual center staffed by a
coordinstor. The school has an instruc-
tional services facllity in conjunction
with the library or housed separately.

Educational television and radio and
various programmed self-instructional
materials are used throughout the school
system as supplements to the instructional
program,

All instructional matertals, printed and
nonprinted, are evalrated periodically
for thelr contribution to instruction and
are kept up-to-date. Materials and
equipment are used regularly and effec-
tively and are available to teachers on
short notice.

3 4 5
Average High

COMMENTS



18, Physical Surroundings

LOW

Classrooms arc equipped with immovable
desks. All rooms are approximately the
same size. Standard equipment 1s
limited to chalkboard and other sta-
tionary ov built-in equipment,

Low

-107-

HIGH

Provision is made for a variety of
arrangements within the classroom by
rearranging deeks and for variety of
class gize by provision of large
lecture rooms, regular classrooms, and
small seminar rooms. Overhead projec-
tors and screen, tape recorder, charts,
etc, are available.

High

COMMENTS
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19. Non-Teaching Duties

LOW

Teachers are expected to fulfill a variety
of roles in addition to that of instructor.
They must serve as clerks, monitors, and
supervisors by taking attendance more than
once during the day, collecting money for a
variety of purposea, keeping track of
various noninstructional material and
monitoring halls, toilets, and lunchrooms.

1 2 3

Low Average

HIGH

The instruction of children is the
primary concern of teachers. Extra time
18 provided for the nrveparation of non-
instructional materinis, such as atten-
dance reports. ‘Teacher aides or other
nonprofessionals supervise halls, buscs,
and lunchrooms. Attendance and grading
are simplified by computerization.

COMMENTS




20.  pupil Persenncl Services

LOW

Fupil personncl services are not available,
or if available, are tnadequate or
incffective. Students and skaff members
do not make use of available services.

~109-

HIGH

Pupil personncl specialists, such as
psychologists, school social workers,
attendance personnel, tecachers of homcbounc
and handicapped, speech theraplsts and
counsclors are available to meet the necds
of the staff and students. Results of
special services to pupils are promptly
reported to their classroom teachers. A
high level of rapport exists between pupil
personnel specialists, other staff members
students and parents.

1 2 3 4 5
Low Average High

COMMENTS
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21. Supplics

LOW HIGH
Limited supplies are available only Teachers arc able to obtain supplices
upon request from a central office such as paper, ditto masters and pen-
supply room. No provision is made for cils as needed., Sufficlent sccre-
typing or duplicating services for the tarial staff is provided to type and
staff, duplicate needed materials., Provi-

sion 1s made for students to buy mater-
ials such as pencils and paper in the
school. Effective use of supplies is
made by the teachers,

1 2 3 4 5
Low Average Low

CRMENTS




272, Comuunity Involvrment

LOW

No attempt is madc to involve patents
und community persons in the day-to-day
workings of the schools,

-111-

HIGH

Parents and the comaunity are involved in
decisions about curriculum and are used
as resource persons. Where feaslble,
members of the community play a role,
through elected representatives, in the
hiring of teachers and administrators.

K] 4 5
Average High

COMMENTS



23, Contact with Community

LOW

Members of the administration and special
staff are aloof and difficult to contact.
parents Jo not know or are reluctant to
discuss problems with the administration.
parents often express their dissatisfaction
with the program and/or staff.

~112~

HIGH

Parents frecly contact administrative and
special staff mewbers and are encouraged
to discuss problems with them. Parents
know the names of administrators and
special staff, such as guidance counse-
lors and social workers. Evening mectinys
are arranged for parents who cannot visit
the nchool during the day. As a result ot
these contacts, parents f[requently express
their satisfaction with the school.

1 2 3 4 5
1ov Average igh

COMMENTS




26, Public Informntion Progrom

LW

%o attempt {8 made to keep the public
informed about the operation of the
schonls, The attitude displayed by
2choal system nlficials toward the
+zrlous nevwa media 18 uncooperative,
vesidents are poorly informed or
misinformed ahout the educational
program progress and problems of the
district, The staff {s not permitted
to serve any function in informing
the public.

g -

3

Average

-113-

HIGH

The school conducts a vigorous and lionest
program of public information which
provides comprehensive news concerning
progress, problems, and operation. The
program incluvies bulletins, school publi-
catione such as newsletters and special
reports, encouragement of participation
in parent~teacher organizations, and the
favolvement of lay citizens {n special
study committees to study and make recom-
mendations concerning various aspects of
the educatfonal program.

Staff members are helped {n understanding
their individual roles in public relations.
A specifically designated staff member is
responsible for coordinating the program
of public information, and adequate
budgetary provision 18 made for the pro-
gram., The local teachers' association is
recognized as having a rightful share in
keeping the public informed about the
schools,

iigh

COMMENTS



25, Reporting to Parents

LOW

lteporta to parents consfst only of letter

114~

or percentage grades on academic achievei-ant.,

HIGN

Reports to parents cvaluate phvsatcal,
gocial, and emotionnl development | ax
well as acndemic achievement,

The philosophy on which the prading system
{s based 18 explafucd clearly and under-
standably on the reportiug forms.

Reporting forms contain space (or notimyg
behavioral achlevement and for the {nformat
comments of teachers. Informatfon con-
tained in the reports is based upon both
objective and subjective data. Personal
conferences with parents are regularly used
to supplement written teports. Speciai
committees comprised of professional staff
and parents meet perlodicully to review
current methods of reporting with a view
to cffecting desirahle {mprovements.

1 2 k] 4 5
Loy Average High

COMMENTS




26, Survice Lo the Comaunity

LOW

Sehoot foctlftices are not available for
cormunlty use after school hours or

stur by, vacat fon,  Parents and students
e discouraged [rom uaing the facili-
tick,

g -

wll9=-

IITGH

The community {s cncouragecd to use school
facflities and services. Stalt members

arc active in community organlzat lons,

such as churches and youth groups. Facll-
ities are used alter school hours and
during vacation by members of the communlty
(or a variely of educational, social, and
recreatfonal activitics.

3 4 . p)
\
Average ligh

COMMENT'S
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STAFPING SURVLEY:

Name of Schoot

Current staff
Number ol Fach

Elementary Administrative and Other Services Staff

. School Principals
. Assistant Principals
. Assistants to the Principal

|l

Supervisors
Guidance Persdbnnel
. School Physicians
7. School Nurses
8., Dentists
9, Dental Hygienists
10. School Psychologists
11. School Social Workers
12, Visiting Teachers
13. Speach Therapists

|

|

T

14.

15.

16,

17.

Total
Elementary Instructional Staff (K-6)

1. TPrekindergarten leachers

2, Kindergarten Teachers

3. Special Class Teachers *

4. School Librarians —_—
$. Physical Education Teachers .
6. Music Teachers

7. Art Teachers

8. Foreign Language Teachers

9. Corrective Reading Teachers

10, Ctasstoom Teachers —
11, —
12. —_—
13, ——.

Total —_—

Para-Professional, Clerfcal, Custodial and Cafeterla Staff

1. Teacher Afdea

2. Tutors

3. Family Aseistants
4, Parent Volunteers
$, Clerical Staft

6. Custodfal Staff
7. Cafeteria Staff
8.

9.

T

fotal
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PN, 22-719 Appendix F May 1968
ACTION STUDY OF SCIIOOLS IN DISADVANTAGID AREA DIFFERING IN ACHIEVEMENT

School-Coitaunity Coordinator Interview Guide

School Paired
Coordinator ____ e _ District Schools: P8, WRS._
Intervicucer I ___. Date of Interview —

1. As School-Cowaunity Coordinator, how long have you been famfliar with the living con-
ditfons In the schoul zoaes (neighborhoods) in which children attending these two
scheols livet No. of Years |
ADDIYIONAL CONDGENTS

2. How would you rate the qualfty of housfng {n these two school zones, using the general
quality of housing in your district as the standard?

RS, . RS,

Well ahove average for the district

Slightly above average for the district

About average for the district

Slightly below average for the district

¥ell below average for the dfstrict
ADDITIONAL COMIINTS

3. What is the predominant type of housing in the two school rones?

One Two Multiple
Family Fanily Duelling Othar
P.s. -
P.s.

ADDITIONAL COMLDNIS
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School-Community Coordinator Interview Guide {Continucd)
Are there any housing developments {n these tuo school zones?

P.S, t Yes ____ Ne P.5. t Yes __ No

Approximate age

of developaneant(s) P.S, P.S,

Less than 5 ycars
5 = 10 years
10 - 20 years

More than 20 years

. - o e
P s s
L ]
D —

N

ADDITIONAL COMMENTS

Are there evidences that the tiving conditions fn the school zones are different

regarding
P.s. P.s.

Abandoned tencment.

Absentee landlorvd

Ciima

Libraries

Narcotics

Parks and play c.ecas

Unemployuent

Municipal services (e.g.,
fire tnspection &
protectfon, health
cliniss, etc.)

Other (special programs
for children, cte.)

[T
|

|
N

PLEASE EXPLALN
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School-Comaunity Coordinator Intervicv Guide (Continued)

6. Hou would you conpare the two schools concerning the extent of parent participation?

-

Many parents Parent participatfon varies Few parents

participate with specific issues participate
PS. __ —_— — —_—
P.S.

————— ——— L L

ADDITIONAL COMHENTS

7. For those parents who do participate, hov would you c&mpare the two schools
concerning the degrece or intensity of partizipation?

Very actfve Active Passive

P.s.

e [P Y

P.S. _

. —am—

PLEASE EXPLAIN

8. How would you characterize the efforts made by the school aduinistration to secure
greater parent and communfty participation in the school programs?

great Effort Aveorage Effort Minfown Effort

P.S.

L XY e, L )

P.S.

[T S Sy O Sam——

PLEASE EXPLAIN

9. 1n your judgment fs the lmage vhich the patents have of the school favoradle or
unfavotradble?

P.s. P.s.

oty Gmasipnn,

Favoradble _ _ Uanfavoradle _ _ Favoradble __ unfevorable _
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School-Community Coordirator Intcrview Guide (Continucd)

In your judgment what accounts for the favorable or unfavorable image of the school
which the parents have?

Pupfl Achicvement Efforts lade Tovard Pareat Involvement Other

P.S.
P,S,

PLEASE EXPLAIN

Can you mention the comaunity organizations fn the school district which give active
support to these two schools?

Community Organization P35, P.S, Community Organization P.S. P,S

)
> e

Please explain the nature of this support.
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P.N. 22-719 Appendixt H
May, 1968

1.

3.

4.

5.

BOARD OF EDUCATION OF THE CITY OF NEW YORK
BUREAU OF EDUCATIONAL RESEARCH

CLASS SOCIOMETRIC QUESTIONNAIRE

Directions: On the other sheet that you've been giver. you will find the name
of evaery student in the class. Put a number on the line f{u front

of every naie except your own.

Are there any people in this room whom you would like to
have as your very, very best friende? If g0, place the 1
numdber 1 in front of their names.

Put the wumber 2 in front of the name of every person

vhoan ycu would 1like to have as a good frieand. These

people are not your very, very closest friands, but you 2
would like them to be good friends of yours.

Put the number 3 in front of the name of every person

vho is not a friend, but who you think is all right. 3

Theze are people with whom you would just ns soon work
or play. You think they are all right. They are not
friends, but they are okay just the same.

LI 2 B R IE SR SN B RN B RE B BN BRI BN I I BN R BN BC B B B B B I B BN BN Y )

Put the nuader &4 in feont of the name of every person

whoa you don't know very well., Maybe you vould ke 4

them and maybde you wouldn't. You don't knuw. Where
you don't know & person well enough to rate them, put
the numter 4 in front of that name.

After you have given the numbers 1 or 2 or 3 or & to
people {n the room, there may be som names that you

haven't rarked yet. You know thase people but they 5

are not friends of ycurs and, in general, ere not okay
to you, Put the numter $ in front of all these names.

< 122 -

""Wery, very
best friends."

“200d friends,"

"Not friends,
but okay."

“"Don't know
thew."

"Not okay."



. THE UNIVERSITY OF THE STATE OF NEW YORK
THE STATE EDUCATION DEPARTMENT
ALBANY, NEW YORK 12224
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e 474-0308

August 28, 1970

ERIC

U.S. Office of Education
400 Maryland Avenue, S.W,
Washington, D.C. 20202

Gentlemen:

Enclosed is one copy of a document acquired by thc New York
State ERIC lnput Agent.

This document is being forwatded to you for routing to the
appropriate clearinghouse and inclusfion in Research in Education.

Please insure that the attached "Reply Card" is forwarded to
the clearinghouse so they may notify us of the disposition of the
document,

Thank you for considering this document.

ncerely,
//
ey /- ltc..a‘flﬁ‘ .
AN ! /
“Gre lry\ignson. Jr.

i
Assi¥tant )in Research

GB/anp
Enclosure




