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ABSTPACT

The determination of a philosophy and specific
ohjectiives of college rewling are necessary €for the oraganization,
administration, testing, diagnosis, instruction, selection and use of
raterials, and evaluation of collede readira proarams. & tenahle,
working definition for a philosonhky of college reaiing includes (1)
that every college student can and should imorove his reading and
study skills to an optimum level for him: (2) that colleae realina
and study invclve comrlex skills which may he 3Jeveloved througth
instruction and practice: (3) that readina is only one factor, but a
very imrortant one, in the total adjustment in which students need
specialized assistance: and (4) that specialized attention to reading
in college is desirahle because of the wide range in reading akility
demonstrated by incoming students and the favorable influence of
improved reading ahility on dcadenic proaress. Also, in college
reading prograns srecific statements of ohijecctives are needed and
chould follow thes» criteria: (1) the ohjective should be stated in
terms of the student or learner, (2) the obdective should be stateq
in terms of olservable hehavior, and (3) the statement of an
objective should refer to the behavior or process and to *he specitic
intent to which it is to be avplied. Peferences are included.
(Author/DE)
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PHILOSOPHY AND OBJECTIVES OF COLLIGE READING PROGRAMS
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CATION POSITION OR POLICY
Introduction

Perhaps one reason vhy college reading programs have not enjoyed the
status and acceptance traditionally afforded speaking and writing programs
has been the lack of a guiding theoreticsl framework of beliefls and prin-
ciples on college reading. Part I of this paper attempts to develop such
a theoretical framework.

Another possible source for the lack of academic acceptance may vell
be due to the pretentious, sometimes false, claims made by college and
adult reading inatructors. Because our objectives and geals have becn,
and continue to be, the promised panaceas for large numbers of the adult,
college-age population ve have often been found wanting. It is the writer's
conviction that carefully thought-out statements of objectives will make
us accountable to our clientele, and cause us to exanine at length and in
depth what we claim about college reading. Part II is thus devoted to the
development of statements of objectives.

The point of view of this paper is that organization, acminietration,
testing, diagnosis, methods of instruction, sclection and usce of materiale,
and evaluation of college rcading programs all flow from a philosophy of
college reading and the specifying of objectives.

1. Philosophy of College Rcading

From research findings, experience, and common practice, the follouing
underlying Lelicl's about reading at the college level have cvolved:

1. Every college student can and should improve his reading and study
skills to optimum level for him. Implicit in this statement is the aware-
ness that "optimum level” can at lcast be tentatively identified in some
way or another, and that of necessity there vill be various levels of
reading and study skill achievement. Ju effect, optimum level may differ
significantly from one institution to another, from ore curriculum to
another within an institution, and from one course %o another within a
particular curriculum. Hence the reading instructor must be lknowledgeadble
about his institution, the curricula in it, and the inddvidual courses
students take. In addition, this belief implies that the instructor also
has a knowledge of testing and methodolozy to help the student identify and
achieve "optimum level'.

2. Collepe reading and study involve complex skills which may be
developed throggﬁ inctruction and practice, in much the fame vay that other
communication skills are improved. To this observer, it ceems strange that
colleges traditionally emphasizcl the skills of wwriting and :»eaking, and
until recently almont imnorcd the skills of reading and listening. What
the nature of the "complex skills" ie and hov these are developed are ques-
tionn beyord the 2cope of this paper. In briel, however, vre generally refer
to such 2kills as fleribility, comprehension techniques, and learning ami
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study strategles, to name just a few. We o not limit oursclves to reeding
skillz only, but almost talic for granted the need for attention to listening
skills, because o the heavy reliance in colleges today on the lecture method
of teaching,

Traditionally, twvo types of programs evolve from the above beliel, -
The first type looks upon reading as a perceptual and mechanical act in
which a group oi more or less discrete skills, such as rate, comprehension,
and vocabulary are involved. The contention is that training in any of
these acpects vill bring about improvement in reading. From this observer's
view, this mechanistic approach is the least acceptable approach, but one
vhich is popular vith many commercial organizations.

The second type of proyrum goes beyond the mechanical, "speed-demon”
approach, Its primary emphasis is on providing the ztudent with extended
drill on complex reading and study skills, and thus it may be identified
as the "skills-drill" approach. Examples of this epproach are practice in
selecting main ideas, reading for inferences and conclusions, practice in
notetaling irom lectures and books, outlining texts and other related
materiale. Today such activities as evaluating mase media, reading programmed
texts, and the lile fall under the "slkills-drill" approach. The laboratory
setting, with provisions for both individual and group vork, scem to be
most efiective in achleving the goals of the "skills-crill" approach.

Almost all present college programs fall under the "sikitls-drill" category.

3. Feading is only one factor, but a very important one, in the total
adjustment in vhich students neced specialized acsistarce. This belief is
characterized by attempts to icentity and change behavioral patterns which
are thought to be related, if not responsible. lor poor reading and inade-
quate study skills. Reading aifficulty ie ascumed to be a symptom of a
grcater personality problem which must be treated first. In fact, reading
may be given secondary treatment; that ie, it may be looked upon as a crucial
reans to an end.,

The most difficult of all programs to implement because o its cocts,
demands for specialized personnel and other resources, this psychologically-
orientel approach is often discussed by experienced college reading vorkers,
but, from this ohserver's view, seldom found. Regardless, the obv. us impli-
cations of cause and efiect of reatling to personality and personal.ly to
reading cannot be ignored. Problems of concentration, attitudes tcward
studies, tenscness und "freezing" on exams, inability to organize, inability
to schedule and budget time are just a few of the problems to which any
experienced college reading inestrucitor can attest,

4, Specialized attention to reading in college is desirable becouse
of the wide range in reading ability demonstrated by incoming students, and
the favorable influence of improved reading ability on acadenmic progrees.

In 1900, about one out ol cvery twenty high school graduates attempted post-
secondary cducdtion, today, the proportion is one out of every three. With
increasing opportunity lor some form of highar elucation, it is obvious
that incoming stulents will Jdecmonstrate a vide range of reading ability,
ond that steps must be talien to heip at least the "belov-average" ar?! "average",
if not also the "avove-average" to read and study adequately at tae colleze
level:s Note the emphasis on the college level as opposcd to suczesefid high
school reading. Wide ranges in reading ability affirm the belief that
reading 16 a continuous, cevclopmental process, not one restricted to acequate
skill in lowver forms of ~ducation only. The basic idea is reflected in th.
complaints often voiced by college instructors: "I can't understand vhy
l college stuclents have trouble reading this textbook:; how did they ever get
El{l(j out of high cchool?" (Would that more instructore take the time to find
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out why their stwientic have trouble rcading texts!) Tue range of reading
abllity on tests indicates the need for renedial recading for the few and
developmental readin; for the many.

The beliel that improved reading ability will lead to improved academic
performance is probabily the foun‘ation belief foir all rollege programs,

In the verbal college vorld, reading is the essentlal tool to succeszs in

the classroom. The relationship of improvement in reading periormance to
improved grades is a valid question all college workers must ask of their
individual programs. If the majority of students do not receive "better"
grades sometime after demonstrating improved reading performance, there

would secm to be litile reason to continue the program. Perhaps one of the
classic stucies demorstrating the relation of reading improvement to college
grades is that of Smith and Wood (1), a study worthy of a total reading in its
original form.

The above four teliefs about reading at the collepe level can be
supported by rceearch, cxperience, and practice., Although the writcer hesi-
tates to use the term "principles", he does feel that these four statements
give a tenable, workinz “elfinition for a philosophy of reading at the college
level. The vriter arso feels that this philosophy has universal application
in the sense that no distinction neel be made as to the kind, type, control,
or level of the institution. In effect, this means that a tvo-year institu-
tion need nut have a separate or difierent philosophy of reading than that
found in a four-year institution, Differonces in implementation, degree,
and kind may occur, but only within the context of the four beliefs delineated
in this paper. Phrased another way® the philosophy of college rcading is
everywliere the same, the objcctives of each program may, however, differ
according to difierences in students, curriculums, and inastitutions,

Before going to the next phase of our topic, namely objectives, woudd
you please review all four "principles" to see how they apply to your
program?

It is relatively eary to relate all four beliefs to yow: recading progran.
But it ie quite another taclk to take thesc beliefs and transeribve them (o
acticn, to establish the hwr, when, what, who, and vhore of collegc promrame.
Knowring the why of a program only means that our task ie underway and
that we have ecome uiding principles to help us get at the crucial taslh of
translating a belief into an objective and eventually a practice.

II. Objectives of College Ruading

The point of view of this part of the paper is best demonstrated by
the following quotation. '"The majority of educational objectives are fun-
damentally fraudulent. They have the capacity to deceive both thosc expressing
them and those to vhom they arc expressed. They may be uced to camouflage
our con{usion and to propaganiize the public." (2)

Consider, for a moment, the following statementr of objectives relatod
to college and adult read:in; iiprovement:

1. To improve the academic performance of students

throug .ruining in reading.

2, To incx ¢ reading rate, comprehension, and

vocabulary,

3+ To improve the students'! study techniques,

i, To change behavior patterns thought to be

responsible for inadequate reading and study skills.

5. To help & pereon become welle-rounded academically,

socially, and psychologically.
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Randomly pursue deserivtions of college-acult prosrams and you will
find one or more ol the above objectives licic.. and ctoted in similar terms.
On the surface, who vain cuibble with any of them? Academic improvement,
skill gains, and behavior changes are, as we have just ceen in owr discussion
of philosophy, all valid foals 6f instruction. But a closer look at just
one of the statements - academic gains - raises some interesting questions.
Can and showld it be proven thut students™ academic periformances are improved
ac a result of training in reading? If so, how mucht When? MNow, or five
semesters from nov? What factors other than reading may lead to acadenmic
improvement? Are all students goingy to improve or just a select few?

How much? Hovr will we lnmow when academic improvement tal:es place? Can

1t e measured in some war? Can we define "acacemic improvement" and
"reading training” adecaately enough to recognize wvhen either occurs? Can
ve really carry out the activities necessary to make the improvement occur?
Is 1t vorth doing even if we have tons of resources to 7o it? Under what
conditions will improvement occur, and not ocecur?

A host of question:s may also be ralsed about the other four statemente
in the 1list.

Wnat do we learn from an analysis of a statement of objectives? First
of all, even though we included ''favorable influence of improved reacing
ability on acaderdc progress'" as one of our beliels about college reading,
we have no acsurance that by stating such a bellef as an objective we
really Inow what vwe are coins vith a particular mroup of students in & par-
ticwlar program at a particular time in a particular wary. Objectives ought
to help us point thc direction to a principle or bellef, and not be equated
with the btelief itself. Otherwise, it seems, we can state just about any-
thing \vre please, clothe it in attractive language, and claim that virtually
any activity will bring about its fulfillment or completion. At the very
least, "an objective must reprecent some point or event that is identifiable.”(3)

For example "Given the following set of conditions, selected reading
students vho complete the following activities in identifying details from
a rrechman history text, will be able to distinguish details from main
ideas on said text 80% of the time." Of course, the coniitions and activities
must then bte sct Jown, otheruise there is no pogsidble way for us to determine
when the objective has been attained. Most important of all, by specifying
the conditions, the basis for selecting students, the necessary activitiee,
the degree of correctnecs sought, and the exact skill ve hope to develop,
yte are affirming our inteontion to achieve the objective. We really mean
it. We are serious abodF'Sringing about eome change¢ whiash will have a
bearing on our belief that academic performance can be improved by training
in reading.

What c¢riteria can ve use as guides to help us avold the vagueness,
blandness, fraudulence, and deception of such statemente ol objectives as
the five listed abdove?! Virtually all current textbocks on tests and mcasure-
ments give all kinds of helpful advice. Lindvall (4), for example, offers
three e¢riteria.

1. The objective showld be stated in terms of the pupil.

2. The objective should be stated in terms of obhservable behavior.

3. The statement o an objectivc ghould refer to the behavior

or process and to the specific content to which this is
to be applied.

Because the writer attaches great importance to an uvnderstanding of
these criteria in stating objectives, further explanation, with examples,
1s in order.
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1. Siate the objective in terms of the student or learner. This
simple procedure makes the instructor aware of his responsibility as the
agent to bring about certain changes in the learner. It is useful in iden-
tifying the audience so that we know who is doing the learning. Not ''The
instructor will., . .", but rather "Students who fail to select main ideas
from supporting details on a series of exercises will. . .". The audience
is now unmistakably identified.

2. The objective should be stated in terms of observable behavior.

Can the learner display or demonstrate in some way the change that we are
secking? What are the specific behaviors we are looking for? Is there a
possible way to evaluate the behavior we are promoting? Not "Student who,
etc., will see the difference between details and main ideas", but "Students
who, etc., will identify or distinguish, or demvnstrate the ability to
select the main ideas from supporting details on certain exercises."

Action verbs that identify the behavior serve best in this stage of the
process. They enable us to identify instructional activities that can

be observed and evaluated. Equally important is the realization that
students will also knovw what behaviors they are working toward.

3. The statement of an objective should refer to the behavior or
process and to the specific content to which this is to be applied. The
objective "The student will be able to read textbooks successfully’ is
obviously not specific. It tells us what the process is, i.e., reading,
but not what the specific content is. Nor do we know from this objective
under what conditions "succesaful textbook reading" is to take place.
Finally, such a bland objective as the above gives us no clue as to the
degrece of attainment we expect of the student. Are all texts to be read
with total coiprehension? What is "successful textbook reading?' Are
all students to show the same degree of mastery?

Note how the following statement informs the inetructor and the instructed
of where they are both headed: "Given a conventional chapter from a fresh-
man world eivilization textbook, students who fail to relect main ideas from
supporting details with 604 accuracy will, after tvo veeks training, dis-
tinguish with 80% accuracy the main ideee from supporting details cn said
textbock." Now we have a criterion, an observable process, specific content,
the conditions under which the behavior 1s to take place, and a hkrown degree
of accuracy. If successful textbook reading is necessary for attaining
academic improvement, then the above specific objective gives us one means
to achieve such a praiseworthy goal. Furthermore, such a specific statement
of an objective relates to the broad gdal of "impioving the academic per-
formance of students through training in reading” and to the four beliefs
we developed under the phidosophy of college :eading.

Reading instructors, like al). other instructors, can develop excuses
amd rationalizations for rot gning through the process of developing
specific statements of objectives., But from thie writer's point of view,
real, worthwhile progress in the field of college reading depends upon
each of us writing specific objectives adapted to the needs and types of
prograns we conduct., Testing, methocs of instruction, materials, anda
evaluation all flow from our success with objectives,
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