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FOREWORD

This booklet Is one of 34 In a
serles of promlsing programs on
chlldhood education prepared for the
White House Conference on Chifdren,
December 1970, The serles was written
under contract by the Amerlcan Instl-
tutes for Research for the Offlce of
Economlc Opportunlty, and the Offlice
of Chlid Davelopment and the Otflce
of Education, U.S. Department of
Health, Educatlon, and Welfare.

Within the broad area of

Includes descriptions of programs
on reading and language develop-
ment, the disadvantaged, preschoo!l
education, and speclal education.
In describlng a program, each
bocklet provides detalls about the
purpose; the chlldren reached;
specific materials, facllitles,
and statf lavolved; and other
speclal features such as community
services, parental involvement,
and flnances. Sources of further
Information on the programs are
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childhood education the serles also provided.
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Educable mentally retarded 3- and 4-year-olds from dlsadvan-
taged homes are belng given a preschool foundation that will en-
able them to start school in & regular classroom setting. They
are benefiting from a theoretlical model and curriculum design
developed and tested In the Perry Preschool Project, a 5-year
program begun In Ypsilanti In 1962 under the direction of Or.
David Welkart.

Ypsilantl, located near Detrolt, has a heterogeneous popula-
tlon of about 50,000. Of the 25 percent who are black, many llive
In poverty areas with substandard housing. The project grew out
of a study In the Ypsllanti publlc schools which showed lower
achlevoment rates among chlidren in disadvantaged nelghborhocods
when compared to those In middle-class areas. The researchers
discovered that the variety of activitles In a traditional
nursery school classroom did not seem to help disadvantaged
youngsters learn the fundamental concepts that other preschool
children grasped easily. As a result, the project focused on
the definitlon of baslic concepts to which spaciflc activities
could be related,



BASED ON THE
TPEORIES OF
JEAN PIAGET

The resulting Cognitively Orlented Curriculum has proved to
be an effectlve approach In asslsting dlsadvantaged chlldren to
dovelop the concepts and abllitles necessary for academlic success
In school. Many educators across the country have incorporated
Its 1deas Into thelr own preschool programs, and It Is the model
for 10 Follow Through and several Head Start programs. The
High/Scope Educational Research Foundation in Ypsitantl, estab-

I Ished to conduct research In the area of chlldhood education,
contlinues to refine the curriculum and adapt it to dlfferent age
levels and pupll characteristics.

Focusing on the Intellectual, or cognitive, development of
the child, the curriculum draws on the theorles of the Swlss
psychologlist, Jean Plaget. Plaget formulated deflnite stages
of intellectual development common to all children, each stage
characterized by a chlid's way of |ookln? at the worlid, dlffer=
ent from that of an adult. As the child's Intelllgence develops,
each stage bullds on the previous one. The particular age at
which each stage evolves depends largoly on the child's environ-
mont.
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Preschool age 3~ and 4-year-olds have a view of the world that
Is largely presymbollc, That Is, although they use symbols such
as words, thelr thinking 1s tied t¢ the objects themselves,
governed to a large extent by how things appear to them at the
moment. The same object vlewed from a changed perspective be-
comes a wholly new obJect to a child at thls stage. This Is
itlustrated by what became one cf Plaget's classlic observations.
Plaget's own small child had a view of a mountaln from the
window of his room; when taken on a trip to this same mountain,
he falled to recognlze It as the mountaln he saw every day from
hls window. A chlld at this level only gradually begins to de-
velop mental representations, or symbols, of acttons and objects,
and then to rely on what he knows as well as on what he sees,
derlving meaning from symbollzations apart from the actual
physlcal object.

The cognitively orlented curriculum |s designed to help the DESIGNED FOR THE
chlid construct the mental representations of himself and his DEVELOPMENT OF
environment that wiil lead to the development of loglcal modes LOGICAL THOUGHT
of thought. Although many of the activitles and materials used
are basicaily the same as those used In most nursery schools,
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they are used In more speclflc ways, Teachers first deflne
the goals of cognltive development and then select actlivitles
approprliate to the chiid that will best meet these qoals.

The currlculum is based on a three-part theoretical framework:
four content categorles (classlflcation, serlation, spatial
relatlions, temporal retations); three levels of representation
(index, symbol, slgn); and two levels of operation (motoric and

verbal).

Content--Through groupling, or olasstfication, the child learns
to recognize |lkenesses and differences among objects and to
group them In varlous ways: objects that are used for the same
activity, such as a spoon and a fork; obJects that have simiiar
qualltles such as slze, shape, or color; objects that belong
to the same general cetegory, such as food or furntture. In
orderlng, or seriation, the child makes comparisons and arranges
objects ln order by slze, quallity, or quantity. He learns to
describe objects In the classroom, using terms such as "blg" and
"l1ttle," "more" and "less," "rough" and "smooth." Matching and
other actlivities develop the concept of one-to-one correspondence.
An understanding of spatial relations is developed by pointing
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; out the poslition of the child In reiatlon to other objects
through the use of prepositlons of position (in, out), prepo-

sitlons of directlon (to, from), and prepositlons of distance
(near, far). To understand temporal relations, the child learns
that time perlods have a beglnning and an end, that events can
be ordered, and that time perlods can vary in duration. Through-
out the curriculum, the child's daily routine Is organized to
reinforce these temporal concepts of flrst, last, before, after,

‘ and next. Any glven activity deals with only one concept so

V’“‘ that the chlld can focus on and master this concept.

<:::> Levels of Representation--The levels of representation out-
<?<§ {ined by Plaget descrihe the stages which chlldren go through es
»\L they learn to think In an Increasingly abstract and complex way,
u:j4 each level providing the basis for the next higher level. Since
experience with real objects and events |s the basls for the
development of hligher levels of representation, the cognitive
% currlculum provides opportunitles to see and use v varlety of

(:::>real objects both In the classroom and through short walks or
fleld trips.
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As the chlld galns experlence with the real object, he learns
to operate on the index level; that 1s, he can mentally construct
the obJect when only part of It Is seen, when a part Is missing,
or when 1t s percelved through senses other than sight. In
order to provide a |ink between the real object and this first |
tevel of representaticn, the materlals and equipment used are
as realistic as possible, for example, rubber animals or model
cars and alrplanes. From looking at the wing of a toy alrplans,
the chlid might te asked to guess what the whole object Is; or
the teacher might devise a mystery bag game In which the child
Identifles objects In a bag through the sense of touch.

At the symbol level the child's mental tmages hecome strong
enough %o enable him to deal with representations of obJucts that
are distinct from the objacts themselves. Included at this level
is the use of the body in representing objects and events; a chlld
might pretend he is a dog by walking on all fours and saying,
“bow-wow, bow-wow." The chlld can also make models of objects
from ert materlals such as clay; use objects to represent other
obJects, such as 8 cup for a pall; recognlize objects shown In
photographs and drawings; and make hls own drawings.




The finatl level, the sign level, Is representation through
words. |n the cognitive classroom students are encouraged to
verballze, but the teachers do not teach concepts verbally.
Through involvement with objects and peopis, the child Is pro-
vided with the kinds of experiences at earller levels of repre-
sentation which will support later development at the slign level.

Levels of Operation--The thlird component of the framework
deals with the motorie and verbal levels of operation. Very
young chiidren generally interact with thelir environment with
thelir bodles--the motoric level--and gradually develop the ablilty
to Interact with words--the verbal level. The cognitively
oriented curriculum assumes that chlldren learn through physical
tnteracttion with thelr environment and tries to expose them to
a variety of materiais and equipment to teach concepts by both
physical and verbal experiences. The chlld Is given the oppor-
tunity to squeeze, drop, cut, and float materlials; use his body
to run, Jump, and climb; and move under, over, or around some-
thing. Meanwhile, the teacher explalins verbaliy the child's
physical experiences and encourages his use of language.
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THE PRESCHOOL IN
YPSILANTI

THE STRUCTURE OF
THE COGNITIVE
CLASSROOM

The Ypsitanti Public School District operates a preschool
using the cognitively oriented curriculum for thirty-six 3- and
4-year-olds from disadvantaged homes. All the chilidren score 85
or below on intelligence tests and are classified as educable
mentally retarded. They are divided into two classes and attend
the school for half a day, 5 days a week, Each class has two
t+eachers and two teacher aldes who spend haif a day teaching and
the other half vislting the chlldren's homes and planning lessons.
The atdes are drawn from the community and frequently are mothers
of children who have been In the preschool. They take an active
role in planning and Implementing the classroom activities.

The materials and equipment In the preschool at Ypsilanti are
very simliar to those in most preschools. There are four dis-
tinct areas: an art area wlth paper, paint, clay, and other art
supplles; a quiet area wlth toys, games, puzztes, and books; a
housekeeping area with a small stove, sink, refrigerator, and
kitchen utensils; and a block area wiih blocks, toys, and other
equipment. There Is also an open space for group activities.
Materials have been carefully seiected to relnforce concepts
in the areas of classification and seriation, and the classroom



Is arranged so that wherever a child Is working he will be In=-
volved In activities to reinforce these concepts.

At the beglnnlng of the year, the kinds of equipment In the
classroom are |Imited in order to aid the chlldren In the develop-
ment of classification skills, The children learn to classify
things that are the same and different. Thls concept is rein=-
forced as the chlldiren learn that all the blocks are shelved to-
gether while puzzles go on a different shelf. Gradually, other
materials are Introduced Into the classroom, and the chlldren
learn to classify within a group. For example, In the quiet area
there are wooden beads of different colors and shapes; they learn
to put all beads of the same color [n one box or all beads of the
same shape together.

Materials are also selected which the chlid can order according
to size, number, and qualities. At flrst only two slzas of ob-
Jects are included In the classroom, such as big and i:ttle blocks
and a big and a |ittle spoon., The egquipment In the classroom re-
inforces the child's concept of large and small. Then other sizes
of objects are introduced, and the child learns to order them.

For example, the children might cut out three different stzes of
paper clrcles and arrange them to make.a mobile. To learn about
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THE STRUCTURE OF
THE DAY

different quallitles, the chlldren mlght play musical Instruments
In three degrees of loudress: 8oft, louder, and loudest. To pro-
vlde experlences with dlfferent quantities, the teacher might
group blocks and ask the chlldren questions about the groups In
terms of same, more, or lesas.

The dally routline provides an order to the day for the chll-
dren; the routlne usually does not vary and ls followed throughout
the year. The chlldren's concepts of time relationships are rein-
forced through this daily routine. They learn that there is a
beginning and end to the day; that planning time comes first In
the day; that julce tIme comes after cleanup; and that clircle time
comes last., As the year progresses, the chlldren learn to order
events In terms of perlods of time and to understand that +1me
pericds have different lencihs, They also develop a clear 1dea of
what is expected of them siuce the dally routine provides a struc-
ture or order for them to fol low,

Dally Schedule Approximate Length of Time

Arrival
Planning Tlime 20 minutes




Work Tlme 40 minutes

Evaluation Time 10 minutes
Cleanup 15 minutes
Juice and Group Time 30 minutes
Actlvity Time 20 minutes
Clrcle Time 15 minutes
Dismlissal

The currlculum developers found that the disadvantaged pre-
school child tended to flit from one actlivity to another without
becoming involved with the materials and without concentrating on
his tasks. To Increase the attention span, the ideas of Sara
Smtlansky were Incorporated into a sequence of planning, doing,
and evaluating by making planning time; work time, and evaluation
time part of the daily schedule.

Planning Time--Upon arriving at school, the children sit on
the floor in a clrcle for planning time. One of the teachers
discusses with them what 1s avallable in the four work areas of
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the classroom, using objects and plctures to clarify her ex-
planations; each child then decldes on what he will do during
work tlme. Each chlid has his own symbol--a bell, circle, house,
or other shape cut from construction paper with his photograph
taped on It, The symbol Is used to help the child "see" his
pians. Each child takes his symbol and hangs It on a smai l

bul letin board which is located at the area where he has chosen
to work., After he has completed a task at thls area, he may
move to another area, taking his symbol with him. This process
encourages the chlild to think ahead, to control his Impulses,
and to complete a task.

Work Time--Durlng work time the chlldren work In thelr .chosen
area. The teachers he!p the children to concentrate on their
tasks and to complete one activity before starting a new one.
The children are not generally allowed to "play" freely, since
play In Itself Is viewed as insufficient to assure intellectual
development; however, they are allowed perlods of free explora-
tion to experiencs materials and play activitles used as a
means to reach curriculum goals.



In the art area certaln materlals are always avallable, such
as crayons, scissors, paper, and paste. The teacher might plan
an actlvity to develop a speclfic skill, having the children
paste animal shapes over an outline of the animal to show the
relationships between outlines and shapes. Or she may have them
make representations of objects. For example, the teacher may
show the chiidren a |lve turtie which they can watch and touch,
and then put out varlous materials they can use to make represen-
tations of the turtle, such as paper plates, plpe cleaners, and
paper. One child may Just color the paper plate the color of
the turtle; another might use his body to act out the movements
of the turtle; a third might attach the pipe cleaners to a paper
plate to represent a turtle; and a child at a higher level of
representation might make a clay model of a turtle. Although
all the children are engaged in a similar activity, each is
operating at a specific level.

In the quiet area the child works with such materials as
blocks, books, beads, rubber people and animals, and small cars
and trucks. The teacher places materials tn the quiet area that
will reinforce curriculum goals. She might provide several toys
which go {ogether in a specific order, such as nesting blocks,
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serrated barrels, or stack rings; or she might use an abacus made
with coat hangers and bottle caps to 1ilustrate the concepts
some, more, and less. To develop body awareness and to show how
parts go together to make a whole, she might put out picture
puzzles of people v.yich have separate pleces for the main body
parts.

The equipment 1n the housekeeping area also reinforces con-
cepts. For example, there are two sizes of spoons, cake pans,
and cups, and three slizes of pots, mixing bowls, and dolls. The
equipment at the beglinning of the year Is as real as posslible--
a real telephone, real dishes, and real cooking utenslls. As
the children become more famlliar with the objects, substltutes
are used--for example, a toy telephone and paper plates. Teach-
ers esncourage them to pretend that these representations are the
real objects. The housekeeping area also provldes many oppor-
tunities for soclodramatic play, for example, when the children
play "house" or "store" and tak~ make-belleve roles. Sociodra-
matic play is encouraged to help the child work through hls ex-
perfences and to learn to make believe rather than to depend on
toys.
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The block area contalns such equipment as blocks, boards, sand
table, trucks, and other toys. Whlle the child plays, the teach-
er can develop many spatial concepts through statements ke,
"The truck Is on tha table, the car Is in the garage, the block
Is under the chalr," Other concepts related to classlflcation,
seriation, and tempora! relations ean also be reinforced.

Evaluation Time--Durlng evaluation +ime the children are en-
couraged to discuss what they dlid during work tIme and tell
whether they felt that they worked well or could have worked
better.

Cleanup-~The children practice familiar concepts as they put
the materlals away durlng cleanup time. They put ail the cars
on one shelf, the biggest blocks Yogether, and the red beads ail
In one box. Teachers help put things away and ask the children
to explain why they put the matertals In a partlicular place.

Juice and Group Time--For Julce and group time, children are
dlvided Into groups on the basis of abllity level, allowing each
teacher or aide to work more Intensively on speclflc goals. The
chlldren learn one-to-one relationships as they pass out one

7 bt b i vt

A L e g e B



napkin and one cup to each child. There may be two slzes of
cookies, and the children separate the blg cookles from the
little cookles. As a followup to experlences with real animals,
they may have anlmal cookles and identify the head, tall, and
other parts of the anlmal. A group may then do other things
related to animals, such as examinlng more closely a |ive pet

In the classroom, playling a mystery bag game with rubber animals,
or locking at pictures of animals In a book.

Aotivity Time--Indoor activities include songs, rhythm
Instruments, circie games, and ball games. Outdoors the chiidren
play on slldes, swings, and climblng equipment and gain experi-
ence with real objects such as leaves, rocks, and grass. The
teachers talk about what they are dolng. For Instance, "Connie
Is coming down. the slide; Peter is going forward and back on the
swing; Mona Is climbing through the tunne!; the merry-go-round
came to a stop; who Is first In line; who is next?"

Cirele Time--Circle time provides an opportunity to recall |
what was done during the day and perhaps to read a story or sing
a song. This Is the last period of the day, and the ordering



of events is stressed as the chlldren review what they did first,

next, later, and lagst.

Dismissal--Chlldren a
singing, walking like a

re dismissed In some spaclal way, such as
duck, or hopping to thelr cubby. Certain

concepts may be reinforced as the chlildren put on thelr coats,

for example, "Your mitte

Although language is
orlented curriculum, the
language development. F

own vocabulary soon incr
to his own activities.

early attempts at langua
Verbal expansion is done
Is related to the child!’

n goes on your hand."

not taught directiy In the cognitively
teacher does encourage the chilid's
or the chlid who Is Just beginning to

what the chilid is doing. The child's
€ases as he relates the teacher's words
The teacher might also expand the child's
ge Into phrases or simple sentences.

In an accepting, encouraging manner and
s activities., As he learns to express

himself verbally, the teacher rel jes Increasingly on the tech-
nique of questioning. For example, she might ask, "What wi| |

USE OF LANGUAGE



HOME VISITS

happen if you tip the pitcher of water?" or "Who can think of
some way to use the dol} carriage?" Such questions encourage the
children to Interpret their own experiences and to communicate
wlth others.

A teacher or alde visits the home of each child every other
week to Involve the mother in the education of her child and to
extend the school activities into the home. The teacher prepares
for the visit by selecting materials to teach a concept, Interest
the child, and encourage the mother to participate. She might
bring with her crayons, paper, scissors, ctay, old magazines, or
other materials. The home visit generally lasts for an hour and
a half, the teacher working on activitles with the child fcr most
of this time. The mother Is asked to join in, and the teacher
demonstrates to her ways of using the material. She also suggests
other activities for the mother and the child, using materials In
the house. The teacher generally leaves behInd some of the ma-
terials she has brought and asks the mother to use them with the
chlld, Although the teacher comes to the home as an educator and
does not Interfere wlth personal problems, she does try to spend
part of each visit talking Informally wlth the mother. Such
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conversat lons can foster a trusting relatlonship between the
teacher and the mother, and offer the mother an opportunity to
discuss varlous aspects of rearing children. And, hopefully, the
mother will develop a more positive attitude toward education and
a more actlve Interest In the academic progress of her chlldren,

After testing varlous curriculum models, the developers of the STAFF MODEL
cognitive curriculum have concluded that the attitudes and func-
tloning of the staff are criticatl to the success of any currlculum
program. They suggest three maln components for an effective
staff model: the Involvement of the teacher In planning, actlve
particlpation in team teaching, and eupervieion by a knowledgeable
currlculum supervisor,

A comlitted teacher 1s essentlal to the success of the cognl-
tively orlented curriculum., The teacher is not glven a serles of
step-by-step actlivitlies, but rather some curriculum goals and a
framework for selecting actlvitles which will help the children
reach these goals. She becomes Involved with the curriculum as
she decldes on activitles based on her understanding of the




theoretical framework and on her observatlons of the children iIn
her class, She needs sufficlient time for planning, generally
one-half to ! full hour each day, and should prepare plans about
| week In advance. Through detalled planning the teacher ex-
plicitly defines what skills she wants the children to develop,
outllnes activitlies and technlques she will use to teach these
skills, and evaluates the effectiveness of these activitles and

technlques.

Team teaching |Is another important element of the staff model.
During the planning sesslons, the two teachers and two aldes
share ldeas, develop new actlivities, and focus on probiems and
key lssves. When differences arise, they attempt to discuss
them frankly to ensure¢ that all team members clearly understand
the currlculum and are Implementing the curriculum goals.

Adequate superviston by a supervisor who has used the curric-
ulum In the classroom Is a key to the successful operation of
the program. The supervisor reviews the plans of the teachers,
observes In the classroom, and provides an Inservice tratning




program based on the concerns and needs of the staff. The super-
visor Is not an administrator but must focus her energles on
providling support to the teachers and aldes.

The preschool program at Ypsilant! costs approximately
$60,000 per year to operate--about $50,000 from State funds ad-
ministered through the Ypsllant! Pubilc Schools and about $10,000
contributed by the High/Scope Educatlonal Research Foundatlon.
Roughly threo-fourths of the budget is spent on salaries for the
teachers. Other expenses are tho salarles for aldes (w:.~ are
also bus drlvers), part of the salary of the supervisor, ind food
and supplles for the preschool. Equipping a classroom costs
about $2,000, or $1,000 a year over 2 years; maintaining the
classroom runs about $500 each year for the replacsment of
equipment, materlals, and books. Although the costs of the pro-
gram are high, almost $1,900 per child each year, they must be
weighed agalinst the long-run savings. Many of these chlldren
would have to be placed In speclal education classes when they
enter school, but because of thelr growth In the preschool program

COST
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they are able to function In a regular classroom setting. The
result is a long-run saving In both human potenttal and money.

Careful evaluations have been conducted on thea effectiveness
of the cognltive approach by comparing the achlevements of
children who have particlpated in the preschool wlth controi
groups. The flinds based on chlldren who participated from 1962
to 1967 Indlcate that those who attended the preschoo! did better
than the ocontrol groups; they scored slignificantly higher on
achlevenent tests and i1ecelved higher ratings by their teachers
In academlc, emotlonal, and soclal development. These dlfferences
contlinued throughout the followup vears, Including third grade.
These children also scored signlficantly higher on measures of
Intelllgence than the control students, although this dlifference
decreased as the chlldren progressed through school and dis~
appeared by the third grade. These results show that a preschool
program using 8 sound currlculum carried out by a capable,
committed staff can improve a disadvantaged chlld's chancas for
academlc success, even for those who were Initlally dlagnosed as
functtonally mentally retarded.



Addltlonal Information about the cognltively orlented curricu- FOR MORE

fum, Including the bookliet The Cognitive Curriculum by Donna INFORMATION
McClelland, can bo obtalned from:

Or. David P. Welkart

High/Scope Educational Research Foundation
125 North Huron Street

Ypsllantl, Michigan 48197

(313) 485-2000

Informatlon about the curriculum [s aiso contalned in the
fol lowing documents:

David P, Welkart et al.,’The Cognitively Oriented Curriou-
lwm, a Framework for Presohool Teachere, Final Report,
Yolume |, U.S. Oftice of Health, Education, and Welfare,
Office of Educatlon, National Center for Educational
Resvarch and Development, August 1970,

Davld P. Welkart et al., Zongitudinal Results of the
Ypeilant{ Perry Preschool Project, Final Report, Volume i1,
U.S. Offlce of Health, €ducation, and Welfare, Oftlce of
Educatton, National Center for Educatlonal Researcn and
Development, August 1970,




Several short 8 mm., flims deallng with dlfferent aspects of the
currlculum have been produced for tralning purposes. In addi+lon,
a [6 m. flim and a slide presentatlion are being prepared.
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Aruitoxt provided by Eic:

MODEL PROGRAMS--Childhood Education

This {3 one In a series of 34 descriptive booklets on childhood
education programs Prepared for the White House Conference on Children,

Decexber 1970,

the Day Nursery Assn. of Cleveland, oOhio

Neighborhood House Child Care Services,
Seattle, Wash.

Behavior Analysis Model of a Follow Threough
Program, Oraibi, Ar-{iz.

Cross-Cultural Family Center, San
Francisco, Calif.

NRO Migrant Child Development Center,
Pasco, Wash.

Bilingual Early Childhood Progranm,
San Antonfo, Tex.

Santa Monica Children's Centers, Caltf.

Exemplary Center for Readfing Instruction,
Salt Lake City, Utah

Dubnoff School for Educational Therapy,
North Hollywoed, Calif.

Demonstration Nursery Center for Infants
and Toddlers, Greensboro, N.C.

Respcasive Environment Model of a Follow
Through Program, Coldsboro, N,C.

Center for Early Deve lopment and
Education, Little Rock, Ark.

DOVACK, Nonticello, Fla.

Petceptual Development Center Frogran,
Natchez, Miss,

Appalachia Preschool Education Frogranm,
Charleston, W. Va,

Yoster Grandparent Prograa, Xashville, Tenn.

Rartford Early Childhood Program, Conn.

Following is a list of the programs and their locations:

Philadelphia Teacher Center, Pa,

Cognitively Oriented Curriculun,
Ypsilanti, Mich,

Mothers' Training Progran, Urbana, 111,

The Micro-Social Preschool Learning
System, Vineland, N.J.

Project PLAN, Packersburg, W. Va.

Interdependert Learner Model of a Follow
Through Program, llew York, N.Y.

San Jose Police Youth Protection Unit,
Calif.

Hodel Observation Kindergarten, Amherst,
Mass.

Boston Public Schools Learning Lshoratories,
Mass.

Martin Luther King Family Center, Chicage,
111,

Behavior Principles Structural Model of a
Follow Through Program, Dayton, Ohio

University of Mavall Freschool Language
Currfculum, Honolulu, Hawaill

Springfield Avenue Community School,
Newark, N.J,

Corrective Reading Progran, Wichite, Kans.

New Schools Exchange, Santa Barbara, Calif.

Tecoma Public Schools Early Childhood
Program, Wash.

Comunity Cooperative Nursery School,
Menlo Park, Calif,



