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FOREWCRD

Counseling and Guldarie
in
Adult Baslc Educatlon Programs

Much of the materia! presented in thls dulletin Is based on
a recent guide, INSERVICE TRAINING COURSE FOR GUIDANCE STAFF OF
MDTA* CLASSES, prepared by the Bureau of Continuing Educatlon
Curriculum Development, under the aegls of the Bureau of Manpower
Development and the Bureau of Guldance, State Educatlon Department.
ThTSks are due these units for use of the contents of the MDTA
_ gulde,

Thanks are also extended to the followlng persons who
voluntecred to review and revise the orlginal contents to relate
them more closely to adult baslc educatlon service: Evelyn D, Wolfe,
Adult Basic £ducation Counselor, White Plains; Dorothea McMillen,
Adult Baslc Educatlon Counselor, Albany; Judy G. Moser, Welfare
Educatton Program Counselor, New York City; John Petrillo, Adult
Basic Education Counselor, Yonkers.

The followling Adult Baslc Educatlon Adminlstrators contributed
recommendations from the adminlistrative viewpolnt: Gerardo Franclosa,
Nlagara Falls: Willlam Jacques, Syracuse; £11lot Lethbridge, White
Plains; Ponald Montano, Utlca; Harrison G. Otls, Hewlett-Woodmere
(Retired); and Robert Wllmot, Auburn. Coordination and supervision
were provided by Joseph Mangano, Chlef, Bureau of General Continuing
Education; and Burton Thelander, Supervisor, Bureau of Guldance,
State Education Department. Richard W. Welner, former member of
Bureau of Guldance, prepared the first draft of this bulletin.

Monroe C. Neff, Director
pivision of Continulng Education

tManpower Development and Tralnling Act




PURPOSE

Thts gulde {s Intended to serve & dual purpose:
1t presents broad dimensions of guidance and counsellng
services in adult bas!c educatlion and It provides a
structure on which to bulld Insarvice tralning experiences
for counselors., While it providss an ldeal framework, the
reallties of cducational 11fe have not been lost to sight.

Consequently, users of thls gulde would take into
account any limitations Imposed by funds, staffing, time,
or student characterlistics and modlfy and adapt the'~
guidance and counsellng services and Inservice training
activities to those limitatlons,

This gulde Is also Intended to help adminlistrators,
teachers, and counselors sét long-range objectlves and
short-term goals, ’

Philtip 8. Langworthy
Assoclate Commlssloner

for Instructlonal Services
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The ABE Setting

THE COUNSELOR IN THE ABE SETTING

The new counselor In an ABE program faces the
difflcult task of comprehending hls role in relatlion to
a network of personnel. The ultimate goal Is one of
teamwork, cooperation, and coordination. The precise
nature of thls interaction with respect to teachers,
supervisors, speclallists, and teachers-in-charge Is often
defined within the Individual ABE faclllity.

One common contrlibution, however, can be made by
all counselors - the art of effectlve communication.
More than any other member of the ABE staff, the counselor
Is In a position to become aware of the students' personal,
soclal, educational, and vocatlional needs. The manner In
which he functlons and presents feedback cen Influence the
attitudes of teachers, supervisors, and administrators.
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The ABE Team

The ABE team Includes counselors, teachers, supervisors,
and adminlstrators. Following are some suggested approaches to
teamwork which may asslst the counselor to functlon within the
framework of the total ABE facillty,

1. Counselor-Teacher Relatlonships

a. Objective: To develop teacher-counselor avenues of
communication relatlve to students,

b. Concégt: The climate of learning !s influenced by
teacher-student relatlonships.

c. Toples:

(1) The psychologlcal tmplicatlons of student ciassroom
behavioral problems

(a} Avoldance patterns and fear of fallure
(b) Lack of partlcipattion
(c) Negative reactlons to test sltuatlons; blocklng

(d) Inappropriate responses to verbal! and wrltten
materlal ‘

(2). The need for supportive behavior by teachers
d. Suggested Activitles for Partlclpants:

(1) Role play & teacher-counselor conference.

(2) Role play a three-way conference: teacher-student-
counselor,

- (3) " Observe a teacher workshop.

(k) Conduct a planning sesslon: developlng goals for
a teachar workshop,

(5) Set up a conference with teachers; e.9., show 8
film, lavite a speaker, ete.

(6) Observe a case conference.

(7) Plan & case conference with teachers and administrators.
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(8) Suggested actlvity for long-term supervislon and
Inservice tralning: develop a teacher workshop.

2. Counselor-Adminlstrator Relationshlps

a. Obléctlve: To develop counselor awareness of channels
of communicatlon with adminlstrative staff members.

b. Concepts:

(1)  The counselor can be more effectlve 1f he understands
his role within the tota! organlzatlon.

(2) The adminlstrator can be more effective In staff

development through a clearer understanding of
teache-, student, and counselor needs.

¢c. Toples:
(1) clarlflicatlon of roles
(2) Understanding of the organlzatlonal structure
(3) Sharing informatton
(4) Program development
(5) Establishing recognlzed channels of communlication

d. Suggested Activitles for the Partlicipant:

(1) Set up a counselor-administrator conference.

(2) Plan a teacher workshop with an administrator.

(3) Observe the administrator In his job.

(&) Participate In a bu22 sesston and discussion: how
the counselor relates to varlous members of the
organlaation,

(5) Tour other ABE or MOT facllitles.

(6) Pursue long-term activities, such as develogment
of counselor-aominlstrator conferences.

B. The ABE Currliculum

The educational challenge Is only part of the ABE student's
redlity. The counselor must understand tha content and process of




the ABE program if he Is to offer students meanlngful guldance and
counsellng. v ‘

1. ObJectlves: To fe.llltate counselor understanding of the
educational experience of the student.

2. Concept: The counselor understands that curriculum ls related
to the immedlate needs and asplrations of the student.

3. Topics:
a. Scope of curriculum
b. Using test results
c. On-the-Jjob training
d. Relating class experlences to changling famlly-life patterns

k. Suggested Actlvities for Particlpants:

a, Audlt a class,
b. Follow a student's schedule for an entlre sesslon.

¢. Particlpate In buzz sessions relative to the counselor's
own feel Ings about new learning sltuations he faces.

d. Play the role of a new student entering a program.
e. Accompany students on a fleld trip to a work slte.
f. Study curriculum content and syllabl,

g9, Pursue long-term activities, such as exchange vislits to
other ABE or MDT centers, followed by post-visit evaluation.

h. Port!clgate In group guldance sessions with counsetors
to examine thelr feellngs about Implementing ABE currlculum,

C. New York State Employment Service

This sectlon deals with services and funclicns of the
Employment Service relative to the ABE faclifty.

). Objectives:
a. To develop counselor understanding of the New York State

- Employment Service and to seek a close worklng relatlonship
between himself ond NVSES personne!l,
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b. To faclllitate candldute referrals from the New York State
Employment Service offlce to the ABZ facllity. and to get
NYSES asslstance for graduates and premature program leavers.

c. To become sensitized to the employers' expectatlions and to
relate these facts to the counselee.

Concepts:

a. The Department of Labor §s heavily Involved In rendering
service to the MDT program and 1ts tralnees. It can offer
service to the ABE program.

b. Teamwork Is necessary to help students Improve thelr
economlc poslition through work.

¢. Counselor understanding of the recrultment and placement
processes relative to the program helps ln better service
to ABE students.

d. A productive counselling relationship Is facllitated {f the
counselor |s aware of the student's referral experfences

Immedtately prior to the student's first day in the ABE
progcram,

Toples:
a. NYSES involvement in recrulting and placing MDT tralnees

b. NYSES services avallable to ABE students, graduates, and
premature program leavers

c. Vocational counselling

d. Job placement through NYSES, other agencles, and dlirect
contact with employers

e. Follow-up and evaluation of )Job placement

Suggested Activitles for Participants:

a. Accompany an outpost warker from NYSES as he makes a
recrul tment contact.

b. Fullow an MDT appllicant as he s processed through the
Employment Service, Ask questions of the receptionist,
Interviewer, counselor, tester, placewent offlcer, and
claims approval offlelal,

¢. In conjunction with the Employment Service counselor, take
part In a trainee group discussion session Involving the
world of work, .
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d. Audit a Job order being soliclted or taken and a Job
- referral belng made by the NYSES offlclal vla telephone.

T L

e, Accompany NYSES personnel as they call on emptoyers.

Community and Welfare Agencles \,
EECEES B2 R . :
A large segment of the ABE student populatlon recelves
publlic and private asslstance. Thils requlires the counselor to
be Involved directly wlth community and welfare agencles serving

e his students.‘f4 So nRY RSN
IESAREL T R LR L ST T "‘. e NNEELI B
1. b[ectlves: ‘ Coctoaitn TR ey

IR 4

“a., To undérstend that the counselor's work should supplement
and coordinate with counsellng services provided by
commun!ty and welfare agencles. '

b. To establish" mutual referral Ilnes and routlnes with
community and welfare agency personnel.

"¢, To help students to move successfu!ly from asslstance
e status to Job tcnure. Py Lo
' ; A AR Y S - S R S -
d. To develop an understandlng of the processes employed by
community and welfare agenctes In provldlng rellef and
asslistance to Familles. o

2. Concepti The helping role extends beyond the ABE factllity.

Part of the counselor's role Is to develop llnes of refirral
and ¢ommunicatlon beatween counselor and agency.

3. Toples:
a, Agency' o
(I) Functlons R & I

(2) - Services . v oniivvian

(3) Locatlon PR e T e
(4) Llatsori personnel . lua o
NPT N N ats S
(5) ABE-welfare agency communlcatlon and coordlnatlon
NEANEEIE! WRERTIOM B T g e Y i gh :e L S I A i
';T'”q b ABE-AgenLY‘ReIatlons d PR EIR LT PARS IO P
RN P 1Es SaB iy T s n“ FS BT LA AN SR g_h,‘»)“ﬁ,'

m Cross-referral procedures and routines

“‘;i.‘lr

(2) Qommun[catlons

SRS F R S GO P R FA RN T8




3. Suggested Activitles for Partlclpgnts-

.b'

c,

Meet wlth communlty and welfare agency personne! at thelr
agencles to discuss Issues of mutual concern.

Accompany a caseworker on his rounds,
Bole play the referra] process.

Explaln the tole and function of the ABE counselor to
communlty and welfare agency personnel.

Invite a former assistance reclplent to dlscuss with ABE,
communlty, and welfare agency personnel problems related
to successful employment.

Explore helplng agenclies In the communlity.

Invite a health agency to address counselors on community
health problems relatlve to the communlty and to Individuals,

Invite a legal ald soclety or houslng agency representative
to visit the ABE counse] ing staff,

Develop a file of referra1 sources and routine procedures

for each agency.
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_ 11, ;THE COUNSELOR IN THE ASE GUJDANCE AND COUNSELING PROGRAM

LA IR TR PR AR S S R S DI S S

' The ABE counselor functlions withln a system which is
expressed through Its program., This guldance and counselling
system operates within the local ABE environment, The ABE
environment, tn turn, Is a system functioning within a
communtty environment. Progressively, the system-environment-
system articulation moves through area, state, and reglion to
the natlonal level.

Of Immedlate concern to the counselor Is his own
system - guldance and counseling - and that system's environ-
ment - the ABE faclllty,

This sectlon provldes a framework to focus on the system
component of the ''system-environment'' construct. l(deally,
the guldance and counseling system expresses a program de-
stgned to achlieve gcals In terms of student needs. The followlng
outline deals first wlith program goals and subsequently with
those Interrelated servlices which comprise the program Itself.
Suggested activities for Part A followlng are llsted at the
end of that part Inasmuch as purposes Interlock.

-
i



A e — e i e e

11

The ABE Guldance and COunsellng Program

A. Goals of the Guldance and Counsellng Program

Oblectlve

1.

, N

b.

— o L \
To develop the counselor's ablllty to relate his services

to ABE program goals.'

To develop the counselor's awareness of the students'
educatfonal, vocatfonal, and personal social needs.

To sensitlze the counselor to ldentify the elements of
the guldance and counsellng program whlch can most
effectlvely meet these needs.

To develop counselor understandlng of the long-range
and short-range goals to achieve deslred behavioral
changes,

Helping to meet educatlonal needs of students:

b.

Concepts:

(1) The counselor has many roles ln the lnstructlonal
program.

(2) The counselor Is a contrlbutor to curriculum
evaluation and development,

Toglcs:

(1) conducting group guldance activlities relative to
student study skills

+(2) ‘Asslsting teachers to locate and obtaln occupationally,

soclally, or economic-related materlals for use In
class

(3) Provldlng concurrent and follow-up data about students
and thelr experlences for the currlculum evaluation
and development processes i .7

(h) Integratlng guldance and counsellng services toward
meet | ng students' educatfonal needs‘

RIS RO DI A SEYe e

Helplng to meet vocatlonal needs of students'

-',‘;:‘ RN

‘Concepts:

(1) The counselor 1s the lead staff member In providing
students wlth labor market and occupational lnformatlon.

-
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(2) cConslderable counselor tlme and effort should be

expended to assure, where appropriate, that educatlon
results In successful Job entry and progress, ‘

b. Toplcs.
(1) Providing students with Informatlon about the labor
Ciivae oA st market and specific occupatlons
. Sl Sy
- (2) Helplng students to understand and accept personal
' aseoeta o5 requirements, attltudes, and behavior necessary for
Cven i successful post-tralning work experlence and career
‘ development
T R R IR B I NECIS 5 RS S IR T SR

e (3) Worklng with New York State Employment Service
counselors to assist graduates to make Inttial
-adjustments and solve problems relatlve to Jobs

h{ Helplng to meet personal soclal needs of students'

a. oncegt :
_y( 43)_ i i 7 v .

(1) Personal and soclal characterlstlcs are as fmportant
varfables in employment stablliity as vocational
skllls.

AT R cap b i

(2) Prudent personal and famlly management are as necessary
to llftlng one's self out ot poverty as possession
of a worthwhlle job )

b. oplcs-

(1) Working with students to translate thelr new concepts
ciia i oo of self Into positive behavloral and attitudinal
outcomes - Afivie i e

'*‘(2) Teachlng students wise consumershlp, and personal

s e cist s and famlly management
(3) Teaching students skills In solvlng personal, family,
PRTLT Biraf LIRS soclal, and occupatlonal problems
e taad s uv% R SR e, -

(k) Reterral to communlty agencles

RN Suggested Actlvltles for Partlc_gknts ;

CeRE AW B L0 T g T e e
(l) Meet wlth NYSES Counselors to dlscuss current labor
¢: market conditions and trends; speciflic occupational
~opportunities. .

dihbving s vadean Tisia best oo st cnteeee LT
wnist oot tevalirguass bag fadeped radng 0w po o

Y 2 g - . IR T S T eI TR I Y b Y S I AN Y Y s © et mare g i 8 et e 1
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(3)

¥ .

(4)

(5)
(8)

7)

(8)

5. Helplng

13

Meet with reading supervisor or consultant to dlscuss
study skill needs of students,

Observe a counselor- teacher conference regarding a
student's progress.

Make several home visits and discuss experlences with
other counselors.

Plan a follow-up study.

Read several case studies and declde which communl ty
agencies should recelve referrals.

Revlew ‘and suggest revlslons to the occupatlonal

. |nformat|on llbrary.

Visit a former student at home or on the job to
discuss changes In hils self-perception.

meet needs of dlsadvantaged persons:

1. Educatlonal Characterlstlcs

b,

b[ectlves'

(1 7o deveIop counselor awareness of the academlc
asplration level of the disadvantaged student
population,

(2) To develop counselor understanding that the
tength of time the student has spent in formal
schooling may not be Indlcative of learning,
achlevement, potenttal, nor attltude.

Concegts'

'(1) Many dlsaduantaoed students_have had 1nferior

educational opportunitles and thus elther left

the system which bred failure or else remained

In school, but recelved Vittle reward for thelr
efforts, - ' o

’-,4,

' ':(2)‘>Standardlzed test results based on chlldren's

norms may be Inadequate as Indices of trainee
ability. New adult tests may provlde better
bases for eva!uatlon and predlctlon. )

b 3 ct {} »,\ ,-A‘,: fored N P t
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c. oglcs:

(l) Quantlty, quallty, and recency of educatfonal
experlence

(2) Reactlons to and performance on tests
i - (3) ' Reasons for early school leaving

11, Psychological Characterlstlcs

a. Ob[ectlves'

.w; Y

(l) The counselor galns understandlng to help him to develop
frames of reference relatlve to counselees‘ perceptions,
(2) The counselor relates to hls work trends of thought held
by soctal and potltlcal forces, lncluding nelghborhood,
- clvll rlghts, and communlty actlon groups.

b. COnCe ts:

(1) Pactors are at. play whlch cause the values and attitudes
of dlsadvantaged persons to be contrary to popularly
accepted standards.

- (2) There s much myth assoclated with that segment of our
' populatlon Iden*lfled as dlsadvantaged

c, To lcs:

B (l) Self lmage “‘»"‘_" H‘ :ﬁ

T I S

(2) Lack of goal-settlng tendencles o

(3) Attltudes toward governmental agencles and functlons
W) Reactlons to ethnlc group classlflcatlon

VR IR SRV E S B RYP soshut.

ll[. EconOmlc Characterlstlcs ??f

' Ob[eetlve: I swivoas gt iond

(1) The counselor has at least an empathlc understandlng of
ERCERRRCE the economlc'meanlng of poVerty to the Individual,

DIESR R I RSN

' b‘." Concegtg_: ‘i._'*‘w ER

(|)‘ There are formldable barrlers to breaklng the poverty
cycle. ; :
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(2) Poor persons tend to recelve less In goods and services
for thelr expendltures than do persons In better economlc
clrcumstances.

(3) Housing Is generally 1imi ted Iﬁ‘typo, |ooatlon. and

. condltlon; It Is more expensive and ts malntalned at a
lower standard than simllar housing In non-deprived
areas. ., - ' . . :

Toplics: : _
(1) Personal and family history of employhent

(2) Unemployment . ..

(a) . Extenf | |
OB Réaoono

(c) "Ramiflcations .

() Hlstory of and attitude toward publ!c asslstance

¢

(k) Consumer hablts of the poor

(5) Economic dilemmas; postponement of Immediate needs
gratiflcatlon In favor of long-range planning toward
larger goals

Soclolog!cal Characterlstlcs

.. .8, ObJectives: . .i,. ., ..

o b

(I) The counselor understands the soclolog!cal aspect of
dlsadvantagement :

(2) The counselor understaods"fhe'olsadvohtagod person's
self-classification In relatlon to soctety and his
soctal classlficat!on by other members of soclety.

i rm; RIS X018 B TR T SN Tor i S LI

EQﬂEEBii' ﬁr§x:v3b i ?v;H ,»“nIﬂJWU?ﬂ Tow

.....

. v
j?:(l) Groups are not really homogeneous In terms of all

human varlables.,j“; TR
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j§§(2) Although ‘one should be knowledgeable about the theorles

of soclology, anthropslogy, and other disciplines deallng
with man, he must guard against a clinlcal approach to
'ndlkua,s' io ihadiss aeid b phrusT ;_"?
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(3)

ToEicsz
(1) . Ethnlc membership

(2) Famlly structure
The concomltants of geographtc disadvantagement

(h) Communlty action ln a natlon of change

(5) Patterns of Individual and group behavlor

Actlvities for Partlelpahts:'

(1) Particlpate In a group discusslon of Issues and sltuatlons
reported In the leading local newspaper. To allow free-
dom of oplnlon, thils group might not be composed of ABE
students but persons served by another agency; for
example, the Job Corps or Nelghborhood Youth Corps. The
partlcipants should be of the same socio-economic
classiflcation as the ABE enrollees,

(2) Review the results of echlevement and aptitude tests
administered in the ABE facility, followed by a discussion
about the Impllcatlons of these findings.

Plan a famlly budget based on the case study of a former
ABE student,

(4) Visit the schools and the communltles from which the
students come.

(5) Observe and conduct adminlstration of an aehlevement or

o aptltude test.» .

(6) Observe and conduct a test lnterpretatlon sesslon,
Includ!ng an Item analysls.

"_Slt In 3 regular class sesslon.__»y ‘

(8) From cumulative record Information, present a blind case
to the counselor, Have him describe the subject's fleld
of experiences and nfluences, his reasons for certaln
behavlors, hls outlook on the world. ” Subsequently,
arrange a counsellng interview with the subject of the
case. Compare the counselor's pre-interview perceptions

L and hls post- Intervlew perceptlons about the case.

R EVERL PR £ ‘\wr)
(9) Dlscuss absenteeISm wlth the facl!lty s attendance person;

Its causes and the methods of handling thls problem.
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(10) Dlscuss the labels 'disadvantaged' and 'culturally
deprived'' wlith an experlenced counselor.

(l!) Visit students In thelr homes.
Resourcés:

The past may explaln the future. The present becomes the
cornerstone for change. |t Is reallzed through man's efforts
to understand the evolutlon of his experlences, his condltlons,
and hls feelings. How does this relate to the ABE counselor
gulding the disadvanrtaged student?

Effective counseling of the disadvantaged must deal with
problems In the dally environment. The counselor must help
the student focus on behavioral changes which wlil help him
realize his ''untapped potentlal." The counselor should explore
such meanlngful questions with the student as:

If kaail. what should I do?"
"Who should I go to for help?"
"What kind of job do I want?"
"What persnnal traits can I capitalize on
to make me the most effective person
can become?” .

The effectlve ABE counselor Is behaviorally-oriented.

He, therefore, helps the dilsadvantaged student focus on

[ Aot
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status.

present behavlors: hls present life-style, his present
occupatlion, his prescnt educatlonal, flnanctal, and soclal

Thé counselee |s éncouraged to vigorously "‘work on
himsel "' In an effort to change hls EeEavlor. The goal = to

guide the disadvantaged person '‘to become all he is capable
of being." o

[
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Counselling Service

a. Indlvidual Counseling

i‘f{‘(l)j‘Ob]ectlve:? To develop counsellng skil) to asslst the

-+ 17 Student to make optimum modiflcatlons In his behavlor
777 to maximize hls personal galn.

(2) Concepts:

(a) Counsel!ng'should be consonant with the ABE
student-centered approach to modlfying behavior,

e g AR P RIS
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(b) Every student should be counseled as extenslve!y
© as requlred.r PRI L

Toples:

(a) Speclal problems in gaining counseling rapport

.(b) Inltlating and malntalning a couﬁsellng

relatlonshlp

(c) Asslsting teachers to Improve thelr student
interviewing and consultative techniques

(d) Couﬁsellhg follow-up‘
(e) ‘Enéburaglng self-referrals by students
(F) Sdpervfsldn'of counseling

nggested Actlvltles for Partl_jpants.

(a) Audlo-tape counsellng sesslons and critique
them wlith the supervisor and other counselors.
Ethically, thls may only be done with the
counselee's permission.

(b) Otscuss counselling theory in reletlon to
. .counsellng ABE students.

{c) Video-tape counsellng sesslons using the Instant
. playback method for evaluation. This may be
carrled out elther In a role play or live
counseling Interview., A follow-up dlscussion may
relate to key points In the Interview.

(d) Through & two-way vision mirror, observe an ABE
counselor who Is experlenced tn interviewing,
- tape record these sesslons, and discuss the
- process of the Intervlew.

Group Counsellng and Guldance

(1)

(2)

Ob!ectlve: To help the counselor to develop skills
and techniques for use In group process,

Concepts:

(a) Group counsellng permits students to have others
react to tentative and model sotutions of problems
relative to present and near-future needs,
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(b)  Group guldance actlvities are an efficlent way
. to provide students with Information, experlences,

" ‘and. certaln understandings which cannot be
effectlvely conveyed in tndlvidual counsellng.

) Toples: o
(a)‘:§pectal problems In galning rapport
(v) Esgabllshlng and malntalning groups
(c) worklhg with teachers In class presentations

(d) Organizing and conducting group activitles, such
as fleld trips and projects

(e) Indlvidual counsellng as follow-up of group
counsellng and gulidance

(f) Viable toplce for group guldance actlvitles

‘ (g) Materlals and resources for group guldance
activities )

(4) Suggested Actlvity for Partlclpants:
‘ (a) Observe a counselor experlenced in ABE as he
" conducts group counsellng and group guldance
activities.
2. Orlentation Service _
A number of ABE students have the aptltude for, and can
beneflit from, education beyond the ABE limits: evenlng high

school, high school equivalency, vocational trelinlng, Manpower
Development and Training Program.

(1) Toples:
(a) Orientatlion practices
(b) Staff responsiblilitles
(i) Suggested Actlvities for Participants:
(o) Partlc[patc as a student In orlentation activitles.

(b) Role play the Inltlal Interview with the
adaltting offlce.

(c) Plan one of the orlentstion ectivities,
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(d) Discuss with a group of students thelr feelings
.5, about the effectlveness of the orlentatlon service.

Dl e (e)zEDevelop a plan for eva!uatlng orlentatlon actlvitles.

(f) Meet wlth representatlves of educatlonal and

tralning factlitles to establish referral gulde~

1lnes and admlissions procedures between the ABE
. program and these facllltles.

- (f) Set.up a flle of catalogs, brochures, appllication
forms, and other Informatlon related to further
educatlonal tralning.

. 3. Indlvidual Inventory Service

(1) 0b|ectIVe. " To familtarize the counselor with the
contents of the individual inventory; to teach him
how to malntaln the Inventory and use It to further
the welfare of the student.

1(2) “Conceéts:

(a) The indlvidual inventory Is the source of much
Iinformation which can make contributlons toward
.. student advancement and toward program development.

~» (b)) The tndividual Inventory is part of the total
Ce - record which Includes teachers' cumulative
records and adminlstrative records.

(c) Counselors have the responsibllity to safeguard
the conflidentiality of lnventory files.

(3) Togtcs.
. (a) Contents of the Indlvidual lnventory'

(b) Counselor and other staff members' responsiblility
for malntenance.

(¢) Uslng the Indlvidue) Inventory in conjunctlion wlth
other records.

(h) Su gggstod Act!vltlgs for ?ortlclggntss

. (a) Interpret his Inventory to a student under
observation of the supervisor and follow-up with
a discusstion,
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(d)
‘(e)
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Discuss with other counselors the potentlal use

of each |tem Inc\uded In the Inventory system,

From raw data fl!l !n an tndIvldual Inventory
for a hypothet!cal student,

Interpret a student's {nventory to a teacher.
Have a teacher Interpret his zumulatlve record
to the counse!or. E x

Tx

»Dlscuss use of admlnlstratlve records with the

coordlinator,

4, Student Appralsal Service

(1) Ob[ectlves:

(a)

()

To develop the counselor's knowtedoe of Instruments
for appralsal and thelr purposes to evaluate
student status and progress.

To develop the counselor's abtlity to administer
tests, and to interpret the results.

(2) Cohcegts:

(a)

C®)

Students, because of earlier experiences, may be
test-shy. _

Test admlnlstratI01 pro»edures must be adapted to

reduce student fear and tension which may accompany
the testing expertence.

(3) Tog!cs‘

(a)
- {b)

‘(cf

(d)

lnstruments used to appralse students

ilnterpretlng and using test results

Admlnlstratlve procedures In testing

Eva!uatlon of tho appralsal program

(4) __ggosted Actlvltles for Portlclpants:

‘(q)
(b)

Take each test In the appralsal program

lnterpret test resuits to a student and his
teacher. Dlscuss the student's reactlon to the
experlance with the student,
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(c) Adminlster a test to a student group and
Ca ~. follow up wlth a dlscusslon of thelr reactlons,
cv e Nl . PR ;‘\:_»‘.g

valuatlon of the Gutldance end ’ounseling Program

i

;i.‘ 0b|ectlves' o z->1. ;;1\‘,, S

a. To develop the counselor‘s understanding of the dlmensions
of evaluatlon.

b. To develop the counselor s ablltty to particlpate In
: deslgning and Implementing evaluative procedures and to
analyze the results In terms of conc!uslons and
recommendatlons. ,

2. Concepts:

a. The results of evaluation provide the bases from which the
guldance and counsellng program may be extended and Improved.
. . )( -
b. The results of evaluetlon are useful to other aspects of
the ABE program; such as currlculum deve.opment, adminlstrative
procedure. and teacher and counselor Inservice tralnirg.

PR ‘,1'

a. Purposes of evaluation
b. Objectlves of the guldance and counseling program
c., Deflnlng evaluative criteria based on objectlves
d. Hethodology for applying eriterlo

(1) Survey Hethodology

(a) Follow-up of former students, Including direct
. lnterviews, -

(b) - Opinlon survey: . present students, faculty,
administrators, community resource personnel,
- Employment Service, counselors, employers.

(c) Survey team:  ABE counselors and the Bureau of
Guldonce fleld staff

(2) Experlnental Hethodo!ogy
(a) Evaluate spec!flc guidance and counselling activities,
uslng an experimental group and & control group
- of students.
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(b) Compare two or more technliques designed to
.. reach an objectlve by comparing results of
i Implementing the technlques among comparable
student groups. .

Report the results of evaluatlon

Pollow up the results of evaluatlon through |mplementatl0n
of accepted recommendat fons

(3) Case Study Methodology

(a) Select student cases to represent program
processes.

(b) Measure processes agalnst program objectlves.
‘(c) Reexamlne objectlves and modlfy as requlired.

(d) Hod*fv. and plan. new actlvitles and procedures
In terms of objectives, X

b, 5qggpsted Actlvltles for Participants:

b

.C.

d,

"
e,

'x

Deslgn a follow-up study or opintlon survey.

State the objectlves of a specific service and defline

‘,evalu;tlve criterla.

Deslign an evaluative experiment in cooperation with tuaching
stoaff members.

Review reference and resource materlals.
Discuss evaluatlion with a counselor aducator,

Plan & team survey.
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