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SUMMARY

The main purpose of this institute was to communicate
new concepts and procedures in vocational educatio.. youth or=-
ganizations to potential change agents in the various states.
To accomplish this purpose, the following major objectives
were establisheds 1) redefining, if needed, of the role of
vocational education youth organizations, 2) determining how
youth organizations can serve youth with special needs, 3)
consideration of ways of implementing the coordination of
youth organization commonalities, 4) determining the role of
youth organizations as a guidance function, 5) identifying and
utilizing the implications of research for improving youth
organizations, 6? development 5f evaluative instruments for
use in measuring the effectiveness of youth organizations,

7) identifying and evaluating cost benefits of youth organi-
z2ations,

The general methodology of the institute involved formal
presentations by consultants and task force activities aimed
at identification and prognoses for change. Formal presenta~
tions sought to provide a background of information related
to the various areas to be studied by the task forces.,

From the perspective provided, the task force members
sought to achleve the institute objectives.

The institute participants succeeded in most cases, in
fulfilling the expectation of the conference objectives. They
ueveloped guidelines and models, identified commonalities,
determined leadership activities, defined areas of research,
and explored the gulidance, evaluation, and cost benefit
aspects of our vocational education youth organizations.

Participants developed individual "Programs of Action"
to follow in sharing the products of the institute and in
further developing vocational education youth organizations
activities at the local and State level based on knowledge
gained and attitudinal shift and/or reinforcement,

Personnel from forty states and Puerto Rico were repre-
gsented in the institute, They included State Supervisors of
vocational education, rural, small town and c¢ity teachers of
vocational education, and representative youth.




CHAPTER I
INTRODUCTION

The institute described herein was initiated in response
to a U.S.0.E. publication, dated December, 1968, *"Guidelines
and Priorities for Short Term Training Programs for Professional
Personnel Development in Vocational and Technical Education®,
Institute Number 27 in this publication was titled, "Role of
Youth Organizations in Vocational Education.

Institute Need

l, The genesis for the proposal and the basis for
launching intellectual probes weie ths needs expressed in the
final report of the National Seminar to Improve the Use of
Youth Organizations In Vocationa EducatT%n, 1967 conducted
by the Unlversity of Kentucky and the guldelires listed in

the U.S.0.E. pud ication.
Guideline Objectives

1., The four specific objectives 1listed in the U.S.0.E.
guldelines for soliciting proposals were as followsi

a. To develop plans for implementing leadership
techniques in supervising youth organizations.

b, To identify criteria and procedures for evalu-
ating the effectiveness of youth organizations.

¢, To examine the dynamics of motivation and
identlify motivational factors most effective
in reaching youth.

d, To acquire a thorough understanding of ways to
develop social skills, leadership avilities,
and human relation skills through youth organi-
zation programs and activities.

2. The project directors postulated that the above ob-
Jectives could be achieved by: .

a. Exposing the participants (change agents) to a
broad range of programs and approaches dealing
wi;h vocational education youth organizations,
an

[ e e . a4 o~ —




b, Asking the participants to use these programs
and ideas as the basis for achieving the ob=-
jectives of the institute and for future lano~-
vation in their respective youth organizations.

Institute Format

1., The plan and organization of the institute was the
result of several factorst

a. A meeting with the Executive Directors or their
representatives of the National Offices of the
vocational youth organizations.

b, Meetings held with the New Jersey State Voca-
tional Education Youth Organization Advisors.

¢. The individual thinking and experience of the
: project director and co-director.

The general format which evolved to attain the in-
stitute objectives were:

Pre-institute = each participant received a packet of
pre-institute reading materials rele=~
vant to the objectives ani expected
outcomes,

Institute - the participants received additional hand-~
out materials preparad specifically for the
institute. Excerptis from the 1967 Kentucky

Institute, National Seminar to Improve i

Uge of Youth Organigations in Yocat ongzni
E uc§tion ag_Teaching Devices Wwere also
provided as background material. (See

- Appendix F)

Eath day of the institute commenced with a brief pre-
sentation by the co-director of general announcements and the
objectives for the day. Consultants from various vocaticnal
and academic disciplines, including students and businessmen,
gave presentations. The presentat%ons included a variety of
formats which included listening teams, Phillips 66, reaction
and other types of panels. (See Appendix C)

Eight task forces then convened to discuss the pre-
sentations and to develop their responses to specific pre=-
determined questions., Opportunities were provided for the
institute participants to further query each consultant during
the task force session,

-3 -




Assisting in the task force deliberation were persons
designated as facilitators. These individuals were well versed
in group interaction and analyslis., Their responsibility was
to deal with the heterogeneous Lackgrounds, experience, and
personalities of the participants in order to help the partici-
pants complete their assignments.

This unique approach was based on studies that sug-
gested that where a group faces a nighly task oriented activity,
it is vest to cope with the emotional climate in such a manner
that the members can then deal effectively with the tusks con-
fronting them.

The participants were reconvened to hear the response
of each task 1orce so that all could benefit from the diverse
approaches taken to resolve the issues.

Each evening, time was setl aside for round table dis-
cussion with the directors, facilitators, and evaluators. Ap-
propriate adjustments were made in the schedule and assignments
a8 a result of these deliberations and review of the partici=-
pant‘s daily evaluations.

Site and Participants

1. The institute was held on the campus of Rider College,
Lawrenceville, during the weeck of August 11-15, 1969,

The maximum number 0f conferees was limited in the
U.,S.0.E. Guidelires to 100. One hundred approved participants
were selected to attend.

In addition to the formally accepted participants,

representatives from the National Offices of the various Voca-
tional Education Youth Organizations also were in attendance.

Conclusions

l. The vocational education youth organizations provide
a unigue method of attaining the vocational objectives of the
respective disciplines. Not only are the organizations vital
to the present offerings, but must be considecred prominently
whanever the future of vocational subject areas are considered
for change. It is felt, however, that while organizations should
be kept separate according to discipline, there is need for




closer cooperation and possible coordination of activities at
all levels. Such a structure should enable each organization
to better serve the needs of its members and the educational
needs of the handicapped and disadvantaged. Vocational educa-
tion should utilize the total educational offerings in school
and especially guidance which was singled out as being of
particular importance, While the organizations provide the
elements for leadership training, good guidance ir the key to
successfully developing these talonts,

Research of the effectiveness of youth organizations
is generally lacking. With the new emphasis on and challenges
to vocational education today, it is important to determine
what new directions and objectives are necessary to keep the
youth activities relevant and effective in satisfying current
and future needs.

Recommendations

l., The material developed in the institute and presented
in this report should be prepared into a manual on guldelines
for vocational education youth organizations. (See Task Force
Reports and Implications)

2. A research program should be set up as a cooperative
effort between the existing youth organizations to determine
new directions and objectives for vocational education youth
organizations, ’

3. It is felt that the results of this institute defi-
nitely indicates the need for a follow-up institute which can
deal in greater depth with some of the areas covered in this
report.




CHAPTER I1I
METHODS AND PROCEDURES

The purpose of this section is to expand upon the general
information provided in the previous chapter.

Participant Recruitment and Selection - Criteria for partinie-
pant selection was outlined in the U.S.0.E. publication dated
December, 1968, "Guidelines and Priorities for Short-Term
Training Programs for Professionel Personnel Development in
Vocational and Technical Education.”

Participants had to represent vocational education in one
of the following categories: State supervisors, rural teachers,
small-town teachers, city teachers, and representative youth.
Initial recruitment of participants was made by sending all
state directors of vocational education institute information
and a supply of nominee data record forms (See Appendix A).
Informational brochures were also sent to all state supervisors
of agriculture, distributive, home economics, office, business,
and trade and industrial education. These leaders. were asked
to call the institute to the attention of personnel in the state
who satisfied the eligibility requirements. In addition, each
National Office of the various vocational education youth or-
ganizations was asked to nominate one national youth officer
to attend the institute,

The state directors of vocational education were asked to
endorse the da‘a record form of all nominees frum their state.
Individuals directly contacting the institute directors were
referred to their state supervisor or state director.

In selecting participants an attempt was made, within
budget limitations, to allow iwo participants per state with
Puerto Rico and the District of Columbia also being considered.
An attempt was also made to give equal representatlon, both
numberwise and geographically, to the six vocational education
youth organizations,

All nominee data record forms received by the institute
were evaluated independently by both the director and co-
director and final selections made.




Conferees accepted (See Appendix B) were notified of
their acceptance by the project director, and were provided
with pertinent information about travel, housing, and in-
stitute locale,
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Formal Presentations = The complete texts of the formal presen=-
“ations may be found in Appendix E.

Each presentor was required to prepare a position paper on
topical questions provided by the institute prior to the insti-
tute. These papers were reproduced and forwarded to the parti-
¢cipants for pre-institute reading.,

The presentors were also asked to prepare a condensation
of the position paper for formal presentation to the conferees
and to be available for consultation with the task forces,

Thirteen of the consultants were selected from recommen-
dations made by the National Offices of the vocational educa-
tion youth organizations, '

Task Force Assignments = The task forces, in reality, made the
participants the focal unit of the institute.

A deliberate attempt was made to assign at least one adult
who had participated in the 1967 Kentucky Institute dealing
with vocational education youth organizations, and at least two
youth representatives (one a National Officer and one a State
Officer) to each task force,

A facilitator was also assigned to each task force to ex-
pedite the work of the group. (See Appendix D}
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INTRODUCTION TO TASK FQORCE

CHAPTER III
TASK FORCE RECOMMENDATIONS AND GUIDELINES

All of the participants ot the Institute were assigned
to one of eight groups referred to as task forces. Nine
specific "tasks" were selected as relevant to today's youth
organizations and all nine tasks were assigned to each task
force for its study and reaction. The collective opinion of
all of the participants was included in a written report
from each task force covering the nine assigned tasks. While
there necessarily has been some editing of the task force
reports it is important to keep in mind that the results, as
reported here, are as near the original statements as possible.
The following information then reflects the opinions of all
participants of the Institute.

TASK FORCE REPORTS

Task Number 1J

The problem prz2sented as Task Number 1 asked that each
group prepare guidelines on the relationship of youth activi-
ties to the vocational curriculum. It was the consensus of
opinion that the guidelines should be worded so that they
could be put into a handbook on youth activities.

Problem A - Preparation of guidelines on the relationship of
youth activities to the vocational curriculum,

l. Vocational Youth organizations should be an
integral part of the curriculum and should be
so set forth in the State Plan,

2, Youth activities should meet the needs and be
made available to all youth in vocational pro=-
grams.,

3. All vocational students should be encouraged
to join their respective youth organizations,

4, Activities should be directly related to the
instructional program both in and out of
classroom and be emphasized as co-curricular
rather than extra curricular.

5. Teacher education is responsible for inclusion
of instruction in the utilization, operation

- 12 -




and values of youth organizations as part of
thelir Pre=-service and In-service training
programs.,

6. Local programs of club activities should follow
the patterns of state and national programs,

7. Youth activities should be selected, planned,
carried out and evaluated oy the youth them-
selves under the guidance of the clu. advisor.

8: Youth activities should be geared to the level
of the program and enhance skills and/or com-
petencies ~f students., :

9. A sound public relations program should pe
maintained.

10, All school administrators and staff members
should continue to be made aware of the
goals and objectives of the local movement
and encouraged to participate in and associate
with the activities of all youth organizations.

11, Every vocational teacher should have designated
responsibilities for youth organization work
and receive in-service advisor training.

12, Vocational youth organizations should be en-
couraged at the post secondary level.

Implicetion: That any developments in vocational education
curriculums include youth activities.

- 13 -




Task Number 2

Six specific problems were contained in Task #2. These
involved guidelines on expanding youth activities, motivating
activities, skills, training activities and concluding with
the question of the possible need for creating new youth or-
ganizations in vocational education to satisfy the demand
created by emerging vocational occupations.

Problem A - Consensus

A good guideline might well be “l1ls there a need
to start this new youth organization, and if so,
will this organization be associated with a
clearly defined area of instruction?"

Problem B - Prepare guidelines on expanding youth activities
to serve more students

1,

2,

3.

Develop programs considering awareness, in=-
volvement, and motivation based on students'
needs, interests, skills and abilities.

Develop activities which will enrich and en-
force classroom work.

Plan activities with suitable rewards which
are compatable with students' occupational
interests and personal goals.

Activities should be of broad dimension in
order to serve all students in the instruc-
tional area, and should be of high quality
and meet with administrative approval.

Youth organizations should retain their pre-~
sent identity to meet the specific needs of

their discipline and not be merged into one

organization.

fiational and State constitutions should be
amended to serve the needs of_all students.

liore training for advisors-of youth organiza-
tions must be provided.

- 1h -




Problem C = List the youth activities that are motivating
1, fund raising

2, State and Wational Competitive activities
(contests) '

3. Award program - differcnt degree of achieve-
ments

s  Research project

5« Service project = school and community

6. Public relations

+ Election of officers = leadership opportunities
8+, Social functions
9. Exhibits - local, state, etc.,

10. Graduate or alumni follow-up

ll. Personal contacts - senators, etc.

12, 1Involve members in setting up goals and pro-
gram planning

13. Hational youth activities week
1%, Student -~ parent activities

15, Inter~organizational activities
16, Employer-employee banguet

Problem D - Specifically list the youth activities that develop
social skills

1, Conducting meetings
2, Public speaking

3. Conduct and/or attend functions - social
(panquet, dances, etc.)

- 15 =




4, Local, state, national meetings
5« Kole playing

6. Committee work

7. Field trips

8, Participation in civic organization
activities

9, Recreational activities
10, Pudlic relations activities
11, Career workshops

Provlem E - Specifically list the youth activities that develop
. human relstions skills

1. Ffund raising and marketing project
2, Role playing
3. Adopting a foster child
L, Farticipation in community activities
S5« Compiling of newsletters or other news medisa
6. Committee work (projects)
7. Goodwill tours - field trips
5., Speakers' 3urecau
9. Club meetings
10, Inter-organizational projects
11, Advisory boards .
12, On=-the=job treining
13. Employee=-enmployer banquet

14, Student exchange - exchange classes

- 16 =




15,

Recruitment of new students

Proolem £ - Is there a need for new youth organizations in
vocational education

Implication:

1.

2
3
b,
5

6,

To oe determined by survey on the basis of
need

ilay oe need for health occupations club
‘‘ransportation cluo =~ auto mechanics
Club related to space technology

Should be organized if there is a need to
serve a newly emerging occupation

Yresent clubs should be strengthened vefore
starting new clubs

Expanded youth activities should be so structured
that theys ) motivate and develop social and
human relatioas skills, ano o) any new youth or-
ganization should incorporate the avove while
serving new ard emerging occupational disciplines.

- 17 =



Task liumber 3

Co-curricular vocational activities have developed organ-
izational patterns depending on the needs of each club beginning
at the time of its origin. Task three asked that the task
forces study the systems of organization and activities and to
ligt the kinds of cooperation that could be developed between
£roups.

Problem A - Prepare a primary model system of youth organiza-
tion activities and alternate models.

1, FFA and FHA were the early clubs to be organ-
ized and each was soon recognized by the U. S.
Office of Education as a vital function of
their respective services. BSecause of their
similarity and their sponsorship in the USOE
it is not surprisin~ to find they have the
same pattern of org4-iization.

Implicationt Hational youth aivisors and/or directors have
neen given a chillenge to reexamine their present
organizational structure.

- 18 =



FFA and r'HA

HEW
l
USOE
WATIONAL
{ rFA
State Advisory State Vo=Ed 1
Board Department
rRegs rFA
I

Teacher ‘raining

State Supervisor

State ExeC¢. SeCs L

STATE rFA

Advisory

Local School
Administration

Club Advisor

Council

Cluo Officers
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2.

DECA's early sponsorship came from the
American Vocational Association and from
the start was intended to ve a self-
sustaining organization, independent of
the influence of outside sponsorship.
The organizational pattern evolved with
the needs of the cluo until it achieved
the well developed pattern presented
here,



ORGANIZATION CHART FOR DECA

(Advisory Capacity Only)

DECA FOUNDATION Yocational ‘technical
DiCA, IRC. Coordinating Council

liational Advisory._
soard

Hational Staff te___ ..l Executive Secretary

_| State Supervisor

B of DECA
State Officers State DECA Organization
] State LECA
Advisor
Local DECA Chapters Local DECA Advisor
DECA liembers Chapter Officers




3. F3LA came into being at about the time
of DECA. Here again the organization
followed the pariticular needs of vusiness
education and its membership.
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FUI'URE BUSINESS LEADERS OF AWERICA

Hational Executive Director .

doard of Trustees

National Officers

State Supervisors or
Designated Representative
(Preferavly someone from

Teachers raining Institute

Teacher Training
For Advisors

State Advisory Council

State O0fficers

and Advisors

Local Chapters
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Consideration was given to some form of
coordinated effort among vocational edu=-
cation clubs at the national and state
levels. Although merger was unanimously
opposed advantages of certain coopera-
tive efforts at the upper levels was
recognized. The following chart was
devised to show how inter-club coordin-
ation could be achieved.



NATIONAL

COORDINATING
COUNCIL
| ] | 1 | I |
FFA FHA FBLA OEA - VICA DECA OTHER
sationall | Wational)} | #ational wational{| Wwationall | iational] { National
STATE
COORDINATING
COUNCIL
i ] | | 1 | ]
State State State State State State State
Ass'n Ass'n Ass'n Ass'n Ass'n Ass'n Ass'n
LOCAL
COOKDINATING
COUNCIL,
— Local Clu : . Local Club
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O

ERIC

Aruitoxt provided by Eic:

Se

An alternate chart was prepared involving
an inter-cl-ao council for tne purpose of
coordination,

“he inter-club council could oe made up
of a representative of eacn vocaticnal
¢lub on a local, state or national level.
The ccuncil organization would consist

of o president (elected by vote of all
clubs? and a secretary=-treasurer (elected
in the same manner.,)

The primary function of the council would
ve to coordinate and draw together all
cluos in the school. Their main duties
would be to provide leadership and ¢itizen-
ship training for all clubs, 2y organizing
training programs and oringing in firsi-
rate resource veople.

Phis council is not an effort o merge all
c¢luos into one, bul to osrinz a coopersiion
netween cluvs into effect, wnich is now
missing in many cases. Zach c¢lus wWill Keep
its own identity, elect its own officers,
and handle its own f{uncs.
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ODEL FOR VOCATIONAL YOUYH GROUPS

Lower Grades .
Youth Secondary Grades
Post-Secondary Grades

1 _ 1 1 il | _ {
FBLA YICA DECA} “FA FHA CITHER
Ctonstitution

lembers Officers Advisors

ifunds Activities Puolic Relations

State & National
Relations

- Intercluo Council®

Officers Leadership, Citizenship
Public Relations

Research & Development. dutie
Coordination of inter-

group activities

Advisors

o




Froblem 3 = List the kinds of cooperation that can pe de-
veloped between groups within the system.

1. The following chart describes graphically
the coordinating activities performed oy
a coordinating council of youth activities.,
With all of the vocational education
youth organizations participating each
could be expected to benefit from the
many coordinated activities.,
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Vocational Guidance

DECA .
leacher Education
TSLA //// Supply Service
Leadership Training
FHA
iNew Programs
COORDINATION
FFA COUNCIL
or
YOUTH ACUYIVITIES
Community Service
VICA
Fund Raising
BEA
Teacher Aid
ilaterial
OTHER
Hational Week
Gbservations

iiational Convention
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2, the cluster concept was also discussed in
relation to coordinated activities of the
clubs, The following chart, based on this
concept, shows typical activity behavioral
objectives and skills resulting from such

activity. '
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lfodel Youth Organization = Local Level

3ased on Cluster Cur. Concept

Activity Measurable Skills
3ehavior Objective Knowledges
(1) Participation (1) Student can dress SOCIAL
Fashion Shows appropriately for (1) Grooming
Community Drives employment . (2; Community
(2) Student can participate|(3) Citizenship
in c¢lassroom and com=~
munity activities
(1) Role Playing (1) Student can assume HUNA{Y RELATIONS

leadership, follower-
ship in major c¢lub
activities

(1) Leadership
(2) Attitudes

(1) Employer-employee&l)
interview

Student can prepare
and deliver a presen-
tation

COIMUNICATION
(1) Job seeking
(2) Public

speaking
(3) Writing
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#*

3. The following model breaks student educational
activities into career, service, professional,
social and finance. These five types of activ-
ities lend themselves to cooperation between
clubs. Types of training,  "Educational Goals"
can be found common to all. ‘'he means of
achieving these goals would certainly assist
in program planning.

* NOTEs The model is a composite of the materials developed

by the task forces and also includes non-affiliated:
Institute resources.
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Training

- €€ =~

[E

1
CAREER

Lesdership
Human Relations
Social Skills
Competitive Spirit
Cooperative Spirit
Communications
Vocstional Awareness
Role Perception
Personal Development
and Appearance

GOALS = EDUCAKIONAL

2 3 4
SERVICE PROPESSIQNAL SOCIAL
Citizenship
Leadership Leadership Leadership

Human Relations
Social Skilta
Competitive Spirit
Cooperative Spirit
Communications
Soctal Concern

Human Relations
Social Skilla
Competitive Spirit
Cooperative Spirit
Communications
Vocational Awareness

Human Relations
Social Skills
Competitive Spirit
Cooperative Spirit
Communications

Social Concern
Personal Development

Role Perception
Personal Development

and Appearance

Role Perception
Personal Development
and Appearance

-
FTNANCE

Thrift

Human Relstions
Social Skills
Competitive Spirit
Cooperative Spirit
Communications
Vocational Awareness
Social Concern

Personal Development

_——"—————‘—7

YOUTH ORGANIZATIONS

Selects goals and means of achievement
which best ment the needs of the in-
dividual, group, community, and voca-
tional education course program and/or
curriculum,

Field Trips

Career Days or
Workshops

Guest Speakers

Audio Visual Aids

Competitive Activities

Cooperative Activities

Other Youth Org.

Prof. Community Org.

Service Org.

Bmployer~Bmployee
Banquet

Officer Training Conf.

Leadership Dev. Conf.

Degrees Program

Merit Awards Program

Scholarships

Speakers Information
Buraau

District, State,
Regional, State,
National Regional,
and National Leader-
ship Conf.

Public Relations Proj.

Study of Organization
Handbook

Comuittee Work

Goodwill Tours

Representatives to
Profesaional Org.

O

RIC

Aruitoxt provided by Eic:

Guest Speakers

Audio Visual Aids
Competitive Activities
Cooperative Activities

01",
LDC

Speakers Information
Bureau

Youth Camps

Committee Work

Goodwill Tours

Representatives to
Professional Org.

Field Trips

Career Days or
Workshops

Guest Speakers

Audio Visual Alds

Competitive Activities

Cooperative Activities

Employer~Bmployee
Banquet
0TC
LDC
Degrees Program
Merit Awards Program

Speakers Inforustion
Bureau

Public Relations Proj.

Committee Work

Goodwill Tours

Representatives to
Professional Org.

Guest Speakers

Audio Vipual Aids
Competitive Activities
Cooperative Activities

Parent-Student
Banquet
oTC
LDC

Speakers Information
Bureau

Youth Camps
Public Relations Proj.

Committee Work

Goodwill Tours

Representatives to
Professional Org.

Guest Speakera

Audio Visual Alds
Competitive Activities
Cooperative Activities

0TC
LDC
Degrees Program
Fund Raising Activities
or Sales Projects
Scholarships

Youth Camps

Committee Work



Task Numoer 4

All vecational education is having to squarely face the
problems of training to the limits of their ability the men-
tally retarded, physically handicapped and the disadvantaged.
Therefore, co-curricular activities necessarily involves all
vocational youth and their respective organizations. Such
involvement makes it necessary to study ways these organiza-
tions can be restructured, if need be, to provide services
to these students,

Problem A - State the youth activities that the Kentally KRe=-
tarded, Physically Handicapped, and Disadvantaged
can participate in regardless of their youth or-
ganization affiliation. '

1. lentally Retarded

a) Team activities =-- minds wander too much
and not enough coordination to play sports
like baseball. Dodgeball or tag is pos=
sible,

) Recreation =~ Swimming is very good. Girls
learn to cook,

c) Safety Campaigns =-- Learning how to deal
with fire. Learning how to oe safe on the
street,

d) Art ''herapy =-- lst grade level

e) Service Projects =~ Examples Company
giving away samples of a new drinking
straw. Their job was to put the straws
in groups of five with a coupon and
rubver oand around them.

f) Demonstrating personal grooming

g) Exposure to Vocations -- Exposure to a
specific task. Workshop on how to earn
a living (very menial tasks).

h) Responsibility =-- ability to get home and
into the house without supervision.,
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i) Big Brother to other handicapped youth,
2, Physically Handicapped

a) Field Trips =-- probably away from large
crowds '

b) Team Activities == limited to their han-
dicap

Specific Task =~ using parté of their
body that are not handicapped,

[«
~r

d) Exposure to Vocations -- Small Business
Administration sets handicapped up in
small business after training.

e) Recreational =-- Swimming
f) Art Therapy =-~- Nuscle Control
3. Disadvantaged
a) Cultural Growth
(1) Art Museums
(2) nusic
(3) Literature

b) Recreational Activities

c) Community activities =- involve students
in up-grading community

d) Speakers =-- to build up cultural growth
Realistic ~-- Someone who tells you like
it is

e) Peer Group Instruction =- Someone in their
own situation who "made it,"

Pioblem B - State the ways youth organizations can be restruc-
tured, if need be, to provide services to these
students '

Keep present structure of organization but make

it more flexible so that the physically handicapped
and disadvantaged might participate., You might
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have a special local supervisor to look into
activities for these two groups.

Implications There are youth organization activities of
educational value in which handicapped and/or
disadvantaged students can participate. (A
mandate for investigation in depth evident.)
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Task Number 5

Task Five asked that the groups consider the question of
merger of youth organizations at the national and state levels
(with rationale) and to consider the need for an overall
advisory coordinating committee at all levels.

Problem A - Should there be a merger of youth organizations at
the national and state levels?

1. 'The eight task forces were unanimous in their
opinions that there should be no merger of
youth organizations at any level. They did
however recognize that such a merger had some
advantages as well as disadvantages.

a) Rationale opposed to merger

(1) Clubs have different interests and ob~
jectives

(2) Loss of identity and support from in-
dustry

(3) Loss of opportunity for more effective
leadership training

(4) Personal initiative lost

(5) Unwiedly size would cause organiza-
tional and administrative problems.

(6) Danger of clubs losing instructional
values :

(7) Difficulty of finding unbiased advisors
and coordinators

b) Rationale in favor of merger

(1) Power in numbers equals power in poli=-
tics

(2) One national week, one state and national

- convention, one magazine, and one State

advisor

Simplification of accounting

Satisfy Secondary School Principals

Association

P
W
Nt Naps”

Problem B - Should there be an overall youth organization
advisory=~coordinating committee?

1. (Yes) Should include advisor, student, and
teacher.
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Problem C «

2, {(Yes) Only if each organization does it of
their own free will.

3. (Yes) Advising and coordinating activities
only == lobbying power,

What youth organization commonalities can Dve
coordinated?

PLEASE NOTE: The following materigl was gleaned
from the formal presentations since the l'ask Forces
did not have time to discuss this item.

1. Processing of membership rosters and dues.

2, Printing and editing of publications.

3. Leadership training sessions.

4y, Conference and facility planning.

5. Registration procedures (State and National
activities). -

6., Constitution revisions.

7. State and Federal tax filing procedures.

8. Composite mailings of youth organization
materials to local schools ~- efficiency
of time and cost.

9. Participation and cooperation in community
service projects,

10. Public relations and information.

11. Similarities in research studies.,

Implications

No merger of youth organizations but strength
through cooperation and coordination is peti-
tioned.
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Task Number 6

Three problems centering on the function of guidance were
included in Task Six, 'The problems, as stated, emphasize the
recognition on the part of vocational educators of the great
need for increased and improved guidance. 'The task tforces
were asked to study the role the guidance counselors in youth
organizations as well as the role that youth organizations,
themselves, may play through their various activities.

Problem A - Prepare guidelines on how guidance counselors can
work with youth organizations.,

l. Counselors should have a background in voca-
tional education, (If not, youth organiza-
tions might prepare an occupational training
plan for the counselor to follow during the
summer) .

2. Counselors should become familiar with pur- _
poses of youth organizations and participate |
in vocational club.

3. Counselors should know vocational jbbs and
job requirements.

4. Counselors should have adequate time for voca-
tional counseling of students.

5. Teachers and counselors should cooperate in
helping to solve student problems.

6. Guidance counselors should use youth organiza-
tions as a source of career guidance information.

Proolem B - Prepare a statement on the role of youth organiza-
tions as a guidance function.

1, Help youth become better persons through group
participation,

2, Make available guidance information and provide
opportunities for youth to become acquainted
with the job requirements and career opportun-
ities.

3. To help youth learn how to make decisions re-
lating to their future plans.
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k., Recognize that vocational youth also need
guidance and that youih organizations can
assist in this endeavor.

5. Provide appropriate youth activities# which
increase contact between students and coun=-
selors.

6. The role of youth organizations as a guidance
function should develop, improve, and increase
personal contributions of social worth to
their immediate group and sovciety in general.,

7. Develop literacy and encohrage critical thinking.,

Problem C - List the youth activities that can serve as a
guidance functioni

1, Field trips
2., Career days
3. Resource people
b, Films
5. Assemblies (career or vocational)
6., Competitive events
7. Fund raising projects
8. Officer training
9. Cooperative projects
10. Conventions
11, Natlional leadership conferences
Implication: The guidance function should have greater empha-
sis in vocational educatien youth organization
activities. Guidance counselors in turn should
utilize youth organizations and youth organiza-

tion activities in the performance of their
duties.
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Task Number 7

Today there is probably no educational goal more impor=-
tant than the development of the leadership potential of our
students, Task Seven is directed toward an examination of
tr.is area of vocational youth club activities.

Problem A - Define leadership as it applies to students in
youth organizations.

1. MNotivating, directing and 1ead1ng the group
to reach representative decisions, establish
common goals and achieve group objectives,

a) Leadership includes the following character-
istics:

(1) Concern for others

(2) Provides direction
(3) Motivates all memoers
(4) Facilitates action
(5) 3elieves in democratic principles
(6) Accepts responsibility
(7) Ability to work with others and get
along with people
(8; Openminded
(9) Ability to communicate
(10) Punctual
(11) Cooperative
(12) Empathy
(12; Confidence
(1 Patience
(15) Efficient
(16) Loyal

(17) Creative

Problem B =~ List the ways to develop youth leadership through
youth organizationsi

1. Use of various group dynamic techniques

2. Encourage that youth be included in "out of
the organization" group leadership training
programs. .

3. Delegate responsibility and authority.
Identify and use speclial talent.

5. Frcvide recognition,
Develop officer training program

?. Make provisions for group projects.
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8., Plan special assignments
9. Designate financial responsibilities
10, Serve as officers
11. Ability to speak effectively
12, Evaluating activities
13, Establish guidance program
14, Provide Inter-Club activities
15. Make decisions through problem solving
16. Engage in case study approach .
17. Participate in public relations activities
18, Engage in gaming technique
19. Utilize leadership group techniques
20, PFPerform role playing situations
21. Send demonstration teams throughout the
community.
22, Demonstrate ability to work with disadvantaged
and handicapped.
23, Start a new chapter in another school district.

Froblem C - Develop guidelines on how to evaluate the develop-
ment of youth leadership.

l, Activities were planned and carried out as a
means of reaching established leadership goals.

2, Evaluate the personal growth of each member
during the year, on the basis of his involve-
ment in Problem 3 above.

3. Youth helped others become an active part of
the group.

4, Provide opportunity for self-evaluation by
individual memoers,

5. Advisors maintain to have personal data and
profile sheeis on leadership progress of
members.,

6. Compare officers and memvers with other
youth organization officers and to other
officers within organization.

7. How well did competitive activities aid in the
development of youth leadership? .
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8, Has the youth leadership development activities
created a favorable image of the organization
in the eyes of the schcol population?

9., Ftollow-up of graduates to determine if they
are in leadership roles.

Implication:t Youth activities do provide the elements from
which leadership roles can be developed.
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Task Wumber 8

The long history of vocational youth organizations will
show all too little scholerly investigation. Five problems
directed the task forces into a study of the areas of research
which are needed, suggested techniques, means of disseminating
for use, and cost benefit studies,

Froblem A - List the research needed regarding youth organiza- .
tions and youth activities. (liot in priority
order)

1, A comparison of classrocim and cluo activities
to determine behavioral changes.

2, Compare the employaoility difference octween
secondary and post-secondary students who
have not participated in youth organization
activities,

3. Evaluate the leadersnip development needs and
the activities to satisfy some,

4, How can career objectives be reached through
vocational youth organizations as compared
with non-vocational youth organizations?

5. Should there be youth organizations in four
year college? two year college? other post
secondary institutions?

6. What is the benefit of youth organization to
career choice?

7. Effectiveness of parent involvement in youth
organizations.

8., Deternine new methods of motivation and test
thelr effectiveness.,

9, Examine the effectiveness of coordination of
youth activities at the State level.

10, A feasibility study of vocational youth or=

ganizations as a guidance function in the
lower grades.
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11, Effect of youth organizations on earning
capacity.

12, Development of standardized state follow-up,

13. Test youth activities to determine suitabil-
ity to disadvantaged and handicapped.

14, Test value of Co-op Vocational Educaticn vs.,
non-cooperative education (both having youth
activity components).

15, D2termine the role of youth organizations in
~ consumer education.

16, Effective methods of recruitment of studenis.
17, Extent of advisor participation.

18, What preparation should be included in advisor
training?

19, Study community resources available to youth
organizations,

20. Feasibility of National Advisory Council for
Yocational Youth Organizations.

Problem B - Suggest research techniques applicable to each
priority., (#1 through 220 in Problem 3 refers
tc #1 through #20 in Problem A above. The key
identifies the techniques suggested for use in
the corresponding number in Problem A.)

KEYt A = Interview

3 = Rating Sheet
C = Ovservation
D - Statistical correlation
E - Questionnaire
F = Task analysis
G - Case study

l. C&D

2, A, By & E

3. C & @

L, D, E, & @

5 A& B

6. Ay B, D, E) &G

7. S &G
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80 A' B, C, I), E, &’. G
9, A, 3,C, D, E, &G

11. A, D, & E
120 AI Bl Dl El Pl & G
13, C, D, & E
14, A, B, C, D, E, F, &G
15- Ap D, a‘ E
16, A, B, D, & E .
17, A. B, E, F, G :
18, A, B, C, D, E, 7y & G
20, A, D, & E
Problem C - List the ways research findings can be effectively
communicated to the teacher so that it can be
utilized oy him to improve the program.
1, Mail
2. In=service teacher training
3. ‘leacher education
4, Professional periodicals
5. Youth conducted programs
6., Professional meetings
7. Personal contacts
3, E.R.I.C.
9. Filot programs
10, kake teachers part of research group

Problem D = List the possible values of cost benefit studies
0o youth organizations,

1, 3udget planning
2. Extension or elimination of activities
3. Development of program

i, Help establish research priorities of youth :
activities
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5. Cost benefits cof secondary vs. post-secondary
student pgrticipation in vocational youth
organizations.

6., Achievement of oojectives

7. Utilization of human resources

8., Cost savings in preventing drop=-outs

9., Elimination of errors

10, FLore efficient management
11. Lower chapter expenses
12, Reduce travel cost
. 13, Identify alternative methods
14, Programs Jjustification
15, Set pricrities
16, Loglical sequence of curriculum activities

17, Show need for increased money from legislature

18, Determine educational value of Youth Organiza-
tions

Problem £ ~ Develop a cost benefit analysis

Cost of Youth senefits of Youth
Activities Actlivities
1, Dues 1, Leadership

2, Contributions and Grants 2., rollowership

3+ Local, State, and Federal 3, Employability
funds .

b, Time and salary of advisorlt,» Scholarships

5. Physical plant used S+ Fellowship

6., VNaterials used 6. Citizenship
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7. Travel and field trip 7. Recognition
expenses
8. Awards and recognition 8. Contribution to society

Implication: Research into the effectiveness of vocational edu-
cational youth activities and alternatives is
needed.
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Task Number 9

There is a strong possibility that any lack of effective
evaluation can be traced to the lack of a variety of instru-
ments which can be used, Task problem nine was directed to
determine a veriety of instruments to evaluate effectiveness
of youth organization activities.

Problem A - List one or more techniques for evaluating the
effectiveness of youth organizations.

1, Case Slides == Follow=-up Studles
2., Voluntary association of alumni
a. Advisory councils
+» Obsgervation
5+ Role pleying -- Group dynamics
6. Interviewing
7 Socio%rams
8., Questionnaire or Survey
9, Pield Trips
10, Demonstration
11, Job achievement
12, Rating sheet
13, Personal interview
14, Self evaluation
15. Group evaluation
16, Performance standards
17. Contest participation

Implication: Various instruments for gathering data on youth
activities should be developed in order to aid
advisors in assessment.,
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CHAPTER 1V
EVALUATION

\

There were four variant forms of assessment made during
the Institute. They were a daily participant's evaluation,
end of Institute assessment, analysis by an evaluation team,
and individual "Program of Action."

The first was designed and utilized as a management de-
vice to tap and reveal prevalling negative attitudes or agenda
*softspots” which could be immediately redressed. The overall
purpose for this procedure was to minimize or expiate any
problems inorder for the participants to be as comfortable
and relaxed as was plausible,

The end of Institute assessment helped pr-vide quantita-
tive and qualitative data for use by the U.S.0.E£. and the
directors in determining if the Institute objectives were
achlieved,

The proceedings of the Institute were monitored by an
evaluation team. The purpose was to obtain immediate feed-
back, This was used conjunctively with the daily evaluations
resulting in adjustments where feasible., The task force
facilitators helped implement the adjustments.

On the final day of the Institute, the evaluation team
summarized their assessmer.’ of the Institute. (Questionnaires
and Evaluation Remarks will be found on the following pages.)

In the final analysis, the impact of Institute tasks
will be determined by what the participants have done as
change agents to improve the effectiveness of their youth
organization’s activities with the knowledge gained and in
materials received. To this end, they, under the direction
of the evaluators, submitted suggestions for their "Program
of Action." This material was collated and a final document
achieved, At the conclusion of the Institute each enrollec
completed his "Program of Action" on the instrument that he
helped to construct. fThis wlll be compared to data received
on a follow up using the same instrument. An assessment will
then be made to determine if the participants fulfilled their
personal "Program of Action" which was one of the anticipated
outcomes of the Institute.




DAILY INSTITUTE EVALUATION FORM

NAME OF SESSION

August 11, 1969

Did meetings start on time? If not, how many minutes late?

Did meetings close on time?

EVALUATION OF PROGRAN:

A,

Speakers

1,

Speaker's
Yery Good

Comments:

liame

or under?

If not, how many minutes over

Good

Fair

Poor

2,

Speaker's
Very Goo&

Commentss

Name

Good

Fair

Poor

3

Speaker's
Very Good

Comments:

Name

Good

Fair

Poor

b,

Speaker's
Very Goocd

Commentisi

Name

Good

Feir

Poor
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5. Speaker®’s Name

Yery Good Good ___ Fair Poor __
Commentss

6. Speaker‘'s Name _
Yery Good Good Pair Poor

Comments:

B, Program (other than speakers)
VYery Good Good Fair Poor

Comments:

C. Arrangementss

Commentss

D. Task Porce #1

Comments:

Task Porcs #2

Comments:

E. Additional Commentss

(Your Signature)

You are invited to continue your comments on the reverse side
if necessary.,

Return IMMEDJATELY after the close of the day to: Ralph Bregman
or James C, Vance. Thank you.

Page 2 of 2 pages
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ENALUATION

Nationgl Institute

Role oFf Yoush Cegalsztions. in Vocational Education
Tratbior, New Jersey
Mgnet II-15, 1969

1. ZXrtenl to wideh the "Objectives™ of the Institute were

ztiadived
- e Not Ho
O jeriiunes Adeguate] Response
1. To meieIfre SHe vole

of youih, arpaiza- 10 1

tione im woeptionzl
35 19 .
k8 10
51 6
52 15 2
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6. To identify methoiis
of utilizing the ime
plication oOF »e
for improvingjynnﬁh
organizations ani %o
develoyp gulﬁﬁlmnas
for effective
ination

7. To develop evalup-
tive instrumants
for use in measur-
ing the effsctiwe-
ness of youth or-
ganization program
as a part of worce-
tional education

8. To identify and A |
evaluate the cnst il 4T 28 3
benefits of youih :
crgenizations

Commentss (Contimued)

1. Particularily, I1iked the Taxalk Force idea. Purposeful
objectives plamed and carried out.

2. I bpeliswve this fnstitite could have been carried on
by ten carefuillly s=learted pzople.

3. Excellent tmopics - more time was needed to discuss
‘Them.

L4, Dlore stullers powsr.

5. Did mot dewelop fmstrummt for evaluation of youth
organizatinns.

6. Dbjectiwves ware comared extensively but I can never
feel thet 2 saiisfartory job was done.

7. Ve mafe progress im 201 areass few concrete decisions.




II. Evaluation of the "Design" of the Imstitute Frogram

Objectives | Excellent | Good I Fajmr l Faaz

wo 3

Ragpanse

1. Purpose of the 30 45 B 2 1
_institute
2., Theme for, each
day of; the in- 27 L9 D 1
stitute
3., Variety of pre-
sentations,
panels discus=- 20 | . %) 13 3 b
sions, task work
etl.

Lk, Use of "facili=
tators'" to aid
in accomplish=- 50 { 21 & 7 2
ing “tasks" in ’
the group dis-
cussions

5. Adequacy of "{ime
element” to ac- 10 { 31 26 19

complish the
assigned tasks

Comments:s

J. Combine Task Force reports and mpke cmiy orme report
on .each task to the general assenily.

2. Excellent - many tasks could hawve been expanded by
group determination ~ time element comfined task-~
force discussions to the task at h=mnd.

3. The idea of using "facilitators™ is excellent. The
successful use is determined bty the imdiwidual
serving in that capacity and to some degree arr the
composition of the group.

L, The task force sessions were the most teme-ficizl to
me as a student.




III.

5

6.

7

8.

9

10.
11,

12,

The two youth representativés in our group partici-
pated most effectively.,

Task force assignments were generally met with per-

"sonal blas.

Too many presentations; not adequate time M-T-W for
task assignments. .

I felt more involved when I was in my'task force,
They were greatl

My "hat is off" to the people who so adequately pro=-
vided such a "rash of information" in such a short
period of time = I knew we were going to have to
“work" when I left home -~ I am tired but I have
enjoyed it and received nuch from it.

Presentations should include use of audio~visuals.

Fewer speakers (speakers were very redundant}; more
discussions.,

Our facilitator adced to our group Success.

Evaluation of vhe "Content" of the Institute Program

Objectives

No

Excellent Good

1,

2,

3., Extent to which
the discussions,
task work, and

Extent of which
presentations
were appropriate,
of quality con-
tent,hhelpful,
and challenging

Extent to which
the panels con-
tributed to
carrying out
the purpose of
the institute

20 Lty

Pon Resyponse

49

15 16 2 Iy

38

reports contrib-
uted to carrying
out the purpose

of the institute
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', Extent the “tasks"

were gpproprf%tq 28 Ll 12 2
for group dellber- .
ations 1

Commentss

1, Over one~half of the time I spent here was wasted, for
me personally.

2., Tasks were the strongest part.

3, I think that our youth should have had more participa-
tion in panel discussions.

i, Material for presentations should have varied from
position papers.,

5« The latter sessions on research, cost benefit analysis,
and evaluation were too technical for student partici-
pants.,

IV. Evaluation of "Arrangement and Facilities" for Institute

: o
Objectives Excellent | Good { Fair |Poor | Response
1. Recelipt, of position
papers, ahead of the 37 36 6 7
institute

2. Extent to which par-
ticipants were in- 3l 29 18 6 2
formed of the insti-

_tute program

3. Extent to which par-
ticipants were in- L9 26 i 3 1
formed regariing :
transportation

4, Extent to which the
facilities vere ade- Ll 30 é 2 i
quate for the insti=-
tute
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Commentss (Continued)

1, Pacillities were just fine =~ nice campus =~ food good -
people very friendly.

2, lack of extra-curricular activitiﬁs.

3. Well=-planned, little sleeping, studying next day
assignment.,

bk, Food good = rooms for task force work good, Auditor-
ium did not lend itself to a feeling of closeness,

5. Lack of transportation for use when there was some
free time.

6. The staff and all concerned are to be commended for
arranging the excellent facilities.

7. The New Jersey State Department of Educetion Staff
were gracious hosts = the people at Rider have been
patient and considerate,

8, Food was good and varied -~ a pleasant surprisel Facil-
ities should have been closer together. Sleeping
quarters could have been air-conditioned.

9. Excellent pre-conference work, director and assistant
director went out of their way to follow=-up pre-con=-
ference information,

Ve Other Items

No
Objectives Excellent |Good | Fair | Poor | Response
1, Extent of your per-
sonal growth this 38 . ks 2 1

week

2, Adjustments made in '
schedule and services 18 59 . 5 4
resulting from daily
evaluations
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3, Evaluation of this 16 51 8 1 10
instrument

4, Evaluations of par-
ticipant's involve- '
ment in developing 18 40 10 b 14
the "follow-up" in-
strument

. Gt —— e ———

5. Overall evaluation

W
=

of the institute 27 47 9

Commentss

l., I have learned a lot this week which will help my state
in the future,

2. In spite of any negative comments I may have made this
weeks I must observe that the staff of the Institute
deserves a blg thanks for all their hard work. It was
a fine enjoyable conference. I met some fine people.

3., Seems that too much work was ccammed into too little
time, A little more leisure time would have been de=~
gsirable,

k. This institute showed improvement in structure over
the 1966 institute, as it should have., Had impression
that everything attempted was to be accomplished, as
if there would not be such an institute in the future,
I hope there will be others in the future, with in-
volvement of participants setting objectives and
structures,

5. The last two days were more relaxing., There were
times when I felt very inadequate, but I'm delighted
I received the ovpertunity to participate and feel I
have gained much valuable knowledge.

6. The idea was good - weak points - more students were
needed ~ they should have had a bigger part = too
much said about handicap, disadvantage, mentally re-
tarded students, merger, and wishful thinking,.
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7.

8.

9.

10.

11.

12,

13.

14,

15,

An excellent institute ~ my only complaint ie that I
felt we had too many speakers.

It was much better than I had expected - a real priv-
ilege to participate. I expect to do a better job
this year as a result of this Institute.

This gave me the opportunity to meet people of dif=-
ferent clubs and to learn how their clubs and mine
are 80 closel r related.

I thought we would mostly contribute. However, I am
liaving having gained much more personally than 1 have
gliven,

The experience was good. However, I am sorry we didn't
face the real problems more squarely. A ’cooperatlve)
systems approach is prcbably going to be necessary much
sooner than many of the participants recognize.

Greav personal growth and development began this week,
An experience I feel every person in the field of vo-
cational education should have,

Unfortunately most of the institute was of little
value to me., I have galned some enlightenment, but
I am not sure if the knowledge I gained was worth
the time and money spent.

I cannot determine the value of this institute, be-
cause the conference was not directed to me. The in-
stitute was not for my benefit as much as it was for
the adult participants.

Truly great experience for me, one that should be
offered to more youth in the future.
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EVALUATION RZINEXS
Priday, August 15, 15569

3y
Dr. Harold Binkley

- A tremendous amount of conceptualizatiom, plawrins, aud kard
work has gone into getting this institute crgavized ard
carried through. ¥ajor tasks includeds

- Locating and arranging for ihe sp:akm 20 i
addition to the ¥ashington staff.

- Arranging for the speakers to prepzre positino
papers ahead of the date of the Inmstitute. Hxd,
for the most pari, reprivducing these and mailimg
them to participants ahead of tise. This mzs a
monumental task in itself an€ comflicted with
getting the State Plan fimalized zt the samwe
time.

- I observed many very fine things geing o this week whict Rave
been helpful to all, I shzll nave only a Tew,

1. Ferhaps most important was the plaming sepsinas keld by
the directors each night for the facilitatnrs. These
sessions were scheduled for 30 =minwtes, Tvi wsrlly lzsted
two hours.

a. This group studied your evaluaiiomm sheeis for the
day to deterxine what could te donz ito impprove the
next oreration.

b. They went over the tasks for the next day to deter-
mine how to clear up terms, to simplify tashs, =ud
how to facilitate the discussions., They even let
me, the evaluator, offer suggestions at these might
sessions.

C. An observation - you, participants fwr the st pert,
“groaned™ through the first day with the farilitators.
Today you respect, admire, and apmreciats the facili-
tators.

d. Another comwent on the day-to-day eraluatiows - gowr
directors read all 90 of thes? each migot aud Aewe
responded to your requesis and desires, 1o the extert
possible. To name a few ~ tea, kilk, sveeis, and 2
night at the theater.
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2., Other good things which I observed include:

a, Good arrangements for task force committee work
with supplies in each room.

b, Writing of the tasks on chalkboard to keep group
on the subject.

¢, Election of chairmen and reporters the first day
for each task to be accomplished during the week
- roles we passed around ~- leadership, recording,
and reporting.

d., MNames were placed on the chairs iﬁ meeting rooms
1o get the participants acquainted with one
another at the first session,

e. More and more involvement of youth day after day.

3 Suggesfions for improving such an institute (one week) in
the future.

a. Make clear at the opening session the objectives of
the institute (give participants copies) and the
procadures and plans for attaining the objectives.
Nake clear the tasks and caution the participants
to see the relation of the tasks to the objectives.

b, Have pre-designated chairmen for the discussion
groups the first dai. Provide suggestions to the
chairmen. This will hslp get the task forces "on
target" and going early the first day.

cs Have fewer sfeakers viith more time to deal with the
assigned toplc = encourage use of visuals,

d. Have pre~designated individuals, vefore arrival at
the institute site to serve as a questioning panel
to react to position papers.

¢« This was a tight schedule - perhaps the directors
t1ri2d to accomplish too much, but what would you
have left out?

4, Recommend production of complete final report in sufficient
copies to provide one copy to each participant and several
coplies to the State Directors of Yocational Rducation.

&, Ny overall evaluation of the inatitute is excellent., 1
have learned a lot that will be useful to me, I am sure
the parvieclipants feel the same.
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NOMINEE DATA RECORD

NOMINATION FOR NATIONAL INSTITUTE ~ Return completed nomination

ROLE OF YOUTH ORGANIZATIONS IN VO~ to Mr, James C. Vance, Dir.,

CATIONAL EDUCATION Institute ~ Role of Youth
Organizations in Vocational
Education, Division of Voca-
tional Education, Hew Jersey
State Department of Educatiocn,
225 West State Street, Tren-
ton, New Jersey 08625,
(Nomination Deadline -~ June 2,

1969) .
I, PERSONMAT., INFORMATION
l, Full Name Dr,
. Mr,
Mra.
Last Name Pirst Name ‘Niddle

2, Home Address

3., Current Professional Position:

Ik, Position Responsibilities:

5 Institution Address:

Name . Street

k/27/69
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%, Waet resporeibilities will nominees have as a result
of this project?

17. ZEUIKAYIOK

1. List I chronological order all educational institu-
tioms zttended and dezrees earned., (Show number of
howrs eaxnwed If the nominea does not hold a degree.)

Bueet ol Are: of Degree~ Hours=
Tnstitwtionr Specialization Year Year

2. LAZist 211 courves compieted in professional educetion
dezl fmz »ith resesrch and reseasch techniques.,

ar
S A . - w— R ——————

3. Flespe a3tach a copy nf all research studies you have
ooamdwe ted.

h/j22/69




IIT. TEACHING EEXFERIRNCE

Starting with the gosittiom nominee will held for yeer
1969-1970, w-ow ®l0 prior tesching experience.

Institution Location Title: of position-subjects Dates
tmpghts, ather duties, i.e.,
wark experience programs

Iv. OCCUPATIONAL BXFHIMINCE

List experiences im woriing with youth with most recent
experienoe gixer fimsh. '

Employer Oorsifion Busition & Duties Part-time Dates
or
Full=time

h/27/69




\D

VI.

vViI.

VIII,

PROFESSITONAL MEETINGS AND WORKSHOPS

List all professional meetings and wrrkshops mominee has
attended in the past three yesrse.

Name of Meeting Major Topic . Dete & Length

PROFESSIONAL MENBERSHIPS

List current professional memberships.

PROFESSIONAL WRITINGS

List published articles and other »ritimgs produced during
the last five years.

SPECIAL AREA OF INYEREST

Such as Advisor, Executive Secretary, etc. to youti organ-
izations) Administration nf Vocational Yewik Crganization
Programs = St te level, etc.

h/27/69
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IX. SEMINAR DISSEMINATION

Have nominee describe briefly on blue insert sheet how he
intends to share and use the learnings, information, and
othe:r material gained from the institute in homo state or
local ity.

X. LOCAL PROJECT PLANS

Are there plans for developing, implementing, expanding
or improving a vocational youth organization program in
your system next year? (A short explanation would be
helpful,) , :

XI. ENDORSEMENT OF STATE DIRECTOR OF VOCATIONAL EDUCATION

I recommend the attendance of this nominee to the naticnal

institute on the role of youth organizatione in vocational
education bvecause

State Director - Phone

A ——. et

I recommend the attendance of this nominee to the national
seminar on the role of youth organizations in vocational
education because

vocal Administrator . Phone

b/21/69 - 68 ~
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INSERT )

XII. STATEMENT BY NOMINEE

If selected as a participant at this national institute,
I will be willing to devote adequate time prior to the
institute to study materials provided me, to devote my
entire time during the institute to instruction and
study, and to complete necessary follow=ups on institute
outcomes.,

Date SIgnature of Nominee

Those selected as participants will receive round=-trip
transportation from their home community to the workshop
designated for their state and & stipend of $75.,00 per
week for expenses during the one-week workshop.

Name State
Last First Niddle

XI. SEMINAR DISSEMINATION

A. Describe briefly how you propose to share the
learnings, information and other material gained
from the institute with other interested personnel
in your state.

3. Desoribe briefly how you propose to use the icarnings,
information and other material gained from the in-
stitute when you return home,

b/27/69




PARTICIPANT ACCEPTANCE RECORD
Date

NAME

(Please print)
SUMMER ADDRESS

TELEPHONE: (Summer) Area Code

Please check appropriate response.

1, I will be housed at Rider College Yes Ho

2, I plan to drive. Yes No

If yes, license number State

3. If No to question (1) do you wish

Motel Acoomodations? Yes No

If yes, please describe accomodations and terms of
reservation.

4, Social Security Number

Signature of Particlipant
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PALTICIPANTS AT THE NATIONAL INSTITUTE ON THE
ROLE OF YOUTH ORGANIZATIONS IN VOCATIONAL EDUCATION

Adams, Jackie (Miss)

State President FHA

R.D. #2, Box 203
Greenwood, Delaware 19950

Adams, John L,

Supv. of Business Education
Chicago Public 3Schools

141 Melrose Avenue
Elmhurst, Illinois 60126

Apel, Mar%aret (Mrs.)

State Advisar of FHA

2801 Coventry Trail, Apt. 10
Medison, Wisconsin 53713

Arensmeier, Cherles Kerby
Instructor of Vocational Ag.
P. 0. Box 202

Lathrop, Missouri 64kL6S

Bailey, Susan {Miss)
National Vice President FHA
Route #2, Box 185

Danville, Virginia 24541

Berry, Jack Paul

State VICA Advisor

1515 West 6th Avenue
Stillwater, Oklahoma 74074

Best, Teddy Dene

State DECA Advisor

507 South Willis
Stillwater, Oklahoma 74074

Bradshaw, Davis E,

Instructor, NMachine Shop &
Power Mechanics

11013 214 99

Marysville, Washington 98270
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Brady, Jr., William J,
Assistant State Supervisor
Distributive Eduration
601? Kayron Dr., N.B.
Atlanta, Georgia 30328

Bricker, Wilma Jean (Miss)
Business Bducation Teacher
Alton Senior High School
Route #1

Godfrey, Illinois 62035

Brophy, John J.

Associate in Distributive Ed,
New York State Education Dept.
k1 Highland Drive i
Bast Greenbush, New York 12Gol

Brown, Leon A. -

Teacher in Agricultucre
R«Ro #lp Box 14

Westtown, New York

Butz, Joseph Robert

State Supervisor of Business Ed.
319 Somerset Nrive

Shiremanstown, Pennsylvania 17091

Byers, Charles Wayne
Instructor, Dept. of Yoc. Ed.
University of Kentucky

3528 Brookview

Lexington, Kentucky 40503

. Cevchini, John Joseph

Instructor of Voc. Ag.
Clint Eldridge Road
West Willington, Connecticut

" Clynes, William P,

State Consultant-Business &
Office Education

62 Meadowood Lane

01d Saydbroox, Connecticut 06475



Coplen, Dennis Dale

Washington DECA Consultant
and State Advisor

Route #7, Box 5883

Olympia, Washingtoa 98501

Cora, Santos Socorro (Kiss)

State Supervisor of Home
Bcononics

276 Georgetown, University
Gardens

Rio Piedras, Puerto Rico 00927

Cotney, Evelyn Clair (Xiss)

State FHA Advisor & Supv, of
Home Econonmics

Box 330

Kontevallo, Alabama 35115

Cox, William L

Yocational Agriculture
Teacher

P. O. Box 397

Buena Vista, Georgia 31803

Davis, Jerry 7.

Special Supvr. Bureauv of
Agricultural Education &
Assistant State FHA Advisor

106 Lindster Avenue

GCrass Valley, California 95945

Davis, John H.

State Supvr., of Agricultural
Jducation

R.D, #)

Carrollton, Ohio &M615

D*'Bustachio, June B. (Miss)

State FBLA President

241 Green Street

Beverly, New Jersey 08010

vocational Home Economics
TeaCher

Ben Elelson High School

APO, Seattle 98737

-

Ericknon, Virginia %. (krs.)
Teachievr of Hone Tramoaics
Alcester, Souia Beiota S700L

Zvans, linda sSam (Y¥iss)
nowe Economirs Imstrurtice
Route #4, Pimegrore
Nisscula, Entana 955801

P'.nlh, Fred .
Teacher of Agricialture
P. 0. Bmx 3”

Buena Yista, Cewgia 31403

Pink, James Tartis

State Suprr., Agricultoral
Educatian

17 Eigh Street

ioiling‘Sprﬁngs. Fermsylvania

Piwc. Joihm We

State Suprr. Irade & Induatrial
Education

M8 Morid Borfer Rasd

Winchester, Kansarhuseltls

Prizzel), Suriba Jaue (Xiss)

State Alvisor, fwinge Farmers
«f Aserica

Supervisor of Lome Teancaics

1M01 ¥, 20

Oklstoma City, &klakoma 73106

Carland, Ceorge ¥

State cannmlt-m-tustFScccuﬂary
Yocational Develepaent

Texss Zducatisu Apeary

Cayital Staticn

Awgtin, Texas 7TE704

Cwatney, Charles L.
of @ffice Cecuputions
aod Distridwiive Edxation
5] Vine Street
Borihfield, Terssat 65463



Hanlon, Charles Jeffrey

President of Future Farmers
of America

Route #1, Box 221

Cornelius, Oregon 97113

Hargrove, Bruce

Assoclate State SuperV1sor
Introduction to Vocations

1115 Kitt Place

Raleigh, North Carolina 27610

Hoffman, Robert J.

State President, Post-Secondary

DECA
410 Sixth Avenue, S. W.
Cedar Rapids, lowa

Hoover, Elaine Chrisman (Mrs.)
Chairman, -Business Department
L4925 Malapi Way

Sparks, Nevada 89431

Howard, Richard L.

Vocational Coordinator and
Guidance

3 Promenade Avenue

Saco, Maine

Hoyt, Tony

State Supervisor of Ag.

5616 Base Line Road

Little Rock, Arkansas 72201

Huber, Mildred Madeline (Miss)

Special Supervisor, Bureau of
Homemaking Education

3510 West Way

Sacramento, California 95821

Hulse ’ Charles E.

Assistant State Supervisor
0ffice & Distributive
Education, State of

Arizona

Department of Vocational Ed.

2905 South Terrace Road

Tempe, Arizona
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Jackson, Mary Elizateth (Mrs.)
Home Economics Teacher

Bad Axe High School

17 North Stanley Street

Road Axe, Michigan 48413

Jensen, Robert Rex :
Teacher of Vocational Ag.
1091 South 1000 East, Apt. G
(learfield, Utah

- Johns, Christopher G.

President-Oregon Association
Future Farmers of America

236 Dobrot Way

Central Point, Oregon 97501

Johnson, Gordon F.
Instructor-Graphic Communica-
tions Department
Associate Degree and Diploma
Programs
1011 South 21st Street
La Crusse, Wisconsin 54601

Juestrich, Anthony John
Teacher of Agriculture
50 Lakeview Avenue

. Hammonton, New Jersey 08037

Kearse, Frances Martin (Mrs.)
Home Economics Teacher and
State Teacher Advisor of FHA
111 South Edisto Drive
Florence, South Carolina 29501

Keels, Charles L.
Assoclate State Supvr. Ag. Ed.

. State FFA Executive Secretary

1021 Tanlewood Drive
Cary, North Carolina 27511

Logan, Barbara Lee (Miss)
Taacher-Coordinator of D, E,
2309 Oxford -

Berkley, Michigan 48072




‘Loveless, Austin G, (Dr.)
Associate Director
Research Coordinating Unit
State of Utah

930 East 320 North

Logan, Utah 84321

i.acKenzie, John
National President DECA
2906 West Broadway
Enid, Oklahoma 73701

Madson, John H,

State Supvr, of D, E, &
Cooperative Education

1001 Wagner Drive

Carson City, Nevada 8Y701

Matthis, Lee Paterson

State President FBLA

Route #2, Box 132

Warsaw, North Carolina 28398

Maucione, Anthony William

Teacher Coordinator of Mid-
Management

Lewis~Clark Normal School

909 Riverview Boulevard

Clarkston, Washington

McClendon, LaHolme (Miss)
Assistant State Supvr, of
Business & Office Ed.

AAL LeCarde Apartments
Anniston, Alabama 36201

Mosley, Kristy (Miss)
State Treasurer VICA -
Box 152

Milford, Delaware

Murphy, Elton Thomas

Asgociate in Business Education
State Education Department

98 Rycxkman Avenue

Albany, New York 12208
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Navara, James Louis

Supvr, of Distributive RBd.

1428 Major Dri e

Jefferson City, Missouri 65101

Navarro, Rudolph Raymond

Teacher-Coordinator of
Cooperative Office Ed,

102 Lazy Lane

Prescott, Arizona 86301

Noble, Dwane _
National President QEA
56 Chestnut Avenue

.~ Cincinnati, Ohio 45215

Oberle, Carol Marina (Kiss)

Assistant Supvr. of Vocational
Home Economics

2028 lcAlister

Topeka, ¥ansas 66604

O'Brien, Sister Margaret, C.S.C,
St. Marys Academy

Russell Road

Alexandria, Virginia

Oleson, William G, .

Assistant Director and Supvr.
of Instruction

Portland Residential lLanpower
Center

1002 Sfouthwest Salmon Street

Portland, Oregon 97205

Olson, Ronald Leslie

Vocational Coordinator of
Trades & Industry & VICA
Club Advisor

13004 Shady Dale Road

Hopkins, Minnesota 55343

Owens, R. Harvey
Teacher~Coordinator

" Distributive Education

Box 566
Moncks Corner, So. Carolina
29461



Patton, Guy Warren Sakaj., Florence N, {Mrs.)

Teacher-Coordinator State Program Specialist
Distributive Edvzation Business Education

1836 Lewis Avenue 2244 «A Nuuanu Avenue
Billings, Montana 59102 Honolulu, Hawaii 96817
Rendulic, Marjorie Few (Mrs.) Saul, Evelyn (Miss)

Teacher of Home Economics New Jersey State President
851 Canovia Avenue Future Homemakers of America
Oriando, Plorida 32804 172 FBast Delaware Avenue

Florence, New Jersey 08518
Renshav/, Timothy Glenn

National Vice President VICA Shigetomi, Samson S.
R.R. #2 : State Director for Voc. Ed.
Manchester, Indiana 46962 3007 Lanikaula Street

Honolulu, Hawaii 96822
Rice, Cora Halen (Miss)

Teacher and Department Shinn, Donald K.
Chairman of Home Ecainomics State President of FFA

126 Porter Street New York Avenue

Waterton, Connecticut 06975 Columbus, New Jersey 08022

Rickman, Emily (Mrs.) Shoaf, Harold J.

State Supvr., Home Economics Executive Secretary

128 FPorest Lawn Drive . Kansas Association of FPA

Danville, Virginia 24541 912 Naismith Place

Topeka, Kansas 66606
Robinson, Billie Marie (Mrs.)

Head, Home Econemics Dept. . Stein, Walter M.
North Little Ro~k Senior H. S. State Supervisor
816 #iller Roaud Trade & Industrial Education
North Little Rock, Arkansas 2133 Westminister Drive
72116 Wilmington, Delsware 19803
Rodriguez, Carols A, Stenzel, Samuel
State Assistant Director Teacher Vocational Agriculture
‘'rade & Industrial Education 1455 North Front
111 Matienzo Cintron Street Russell, Kansas 67665
Ploral-Park-Hato Rey., .
Puerto Rico 00917 Sternberg, Albert

Distributive Education Coor.
kolfs, W. Dean 7 Orchid Lane
State Supervisor Levittown, Pennsylvania 19055
Business & Office Education
2112 Roth Place Sterry, Leonarad F.
St. Paul, Mirinesota 55110 State Supervisor of Industrial Arts

722 Acewood Boulevard
Madison, Wisconsin 53714
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Taif, Vickie (%iss)
National Presideet
Post-Seconitary WiITA
1601 Floyd sfownue
lavton, ®ldvomas FIRL

Traina, James

State Hisimrian OECA
46 First Lyenue

Little Fallls, few Jersey

Trness, Jases fi.
State Supervisowr of @ffice
& Distriduiiwe Edurstion
1832 3hohigan feenue
Sun Prairie, Wisronsin 53590

VYan Huss, Patrick

Teacher of husiyens Tdiwziion
2 Deanville Courit

3altimore, ayllaud ZEZO8

Van ¥egenao, R. €.

Chief, Stzie Turwau of Business
Zducestion & EHetewide Advisor
for FEIA aud DFCA

6471 13th Sireett

Sacrrsento, Celifomria 99831

Anhnrﬁ'ﬂnz#anxmgy
234 Pipe #Hills
Auburn, Alzcaws FEEHD

¥illiaws, Jark GHis

Btate Superwvisanr

Trade & Iuiusinizl Cocugztions
1326 ¥West Izerenre
SyringTisld, Miitois 62704

¥Woopi, Xen

Instructor, Vorriiomsl Flectronicg

207 s5tth Streset, $.W.
Albumyuerpue, Yew Bexico 7105

Woodnll, Bobby G.

Teachwr~Coordinator

Coopzrative Training and
VICA Advisor

Route #6, Ridgeway Road

Canton, Georgia 30114
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AGENDA
for

HATIORAT, IHSYINITE

on

THE ROLE OF
YOUTH ORGAHWIZATIONS I
VOCATIONAL £DUCATION

August 11 - 15, 1969

Conducted by - Division of Vocational dlmeatioan
New Jersey State Depariment of 2ducation
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PROGRAN
Sunday, August 10, 1969

TINE ACTIVITY " LOCATION
12100 - 8100 Registration Lobby, Switlik Dorm
6130 - 8100 Get Acquainted Lounge, Switlik Dorm
RECEPTION

- 80 =

R Uy



Theme

onday, August 11, 1969

Redefining the Role of Youth Organizations in Voca=-
tional Education (All presentations will be held in
the Fine Arts Auditorium)

florning
81135 3reakfast - Student UnionT
8115 - 8320 Welcome - Dr, Walter A, Drower, Dean of

School of Education, Rider College and

Dr. rRobert I, Worthington, Assistant
Commissioner of Education, State Director
of Vocational Education, new Jersey.

8120 - 8150 Institute Challenges, Dr. A. Weoster
. ‘'enney, Senior Program Officer, Liasion
ACtiVitieS, UeSs00 B

8150 -~ 9100 Crientation - Director and Co-~Director
of Institute. .

9100 - 9140 “"Youth Activities - Content Oriented,
Human Relations, Community Oriented,
3oth, or Another Orientatica?" Dr. Clara
Appell, Consultant, Home Zccnomics, State
Department of Education, Connecticut,

ir. Charles Steobins, Ass't. 3tate Super-
visor, “rade and Industry, State Depart-
ment of Kducation, iiew York.

9:40 = 9150 Reaction Panel

9150 - 10:00 Questions and Comments

10:00 - 10:20 "The Development and Implementation of
Citizenship, Leadership and Followership.”
lir., Gary Swan, Student at Cornell Univer=-
sity, iew York, former. National FFA
President.

10120 - 10130 Questions

10:30 - 10:40 pr, Richard Neville - Institute for

kianagerial, Assistance and Human Devel-
opment, Washington, D. C.
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10s40 - 10150

10150 - 12130

12430 =

1130

Afternoon

sreak

Task Force Session #1 (small group
rieetigs of Institute participants)
(See Task rForce Assignments)

Lunch = Student Union

Themes Redefining the Role of Youth Organizations in Vocational
Education (continued)

1:30 =
2:i00 -

2:30 -
2145 -

3115 =
3130 =
4,400 -

5100 -

63130

7100

2100

2130

2ibks5 .
3115

3130
4300
5100

6330

Summary by Chairman of ‘fask Force Session
#1 Fine Arts

Task Force Session #1 (Wrap-Up) = Institute

Participants
zreak

"How Can Youth Activities re Expanded to
Serve kore Students and Is ‘lhere A iieed
for iew Youth Organizations in Vo-Ed?"

l'r. Richard Anderson, Fast ;sational
Cfficer, Post=Secondary DECA, Lynnwood,
Washington,

Dr., liargaret Blair, Director, Introduction
to Vocations, State Department of Education,
ew Jersey,

Dr, William srown, Jr., Kesearch Coordin-
ating Unit in Occupational Education, iorth
Carolina State University,

Listening Teams

Team Reports

Pask Force Session #2 = Institute Farti=-
cipants

Dinner Hour = Student Union

Group racilitators, Task Force Chairman,
Evaluators, and Directors meet (ifemorial
Hall - 3rd *loor, Student Faculty HKoom)

Preview of ilms on Youth (Optional)
(See Evening Theatre)
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fuesday, August 12

Themes Redefining the Role of Youth Organizations in Vocational
Education (continued)

Morning
8115 - 8130 Announcements

8130 - 9300 zummary by Chairman of Task Force Session
2

9120 “Structuring a System of Youth Organiza-
tions and Activities" - Dr. Lruce slack=-
stone, Program Planning Officer, Head,
Office Occupations Education, U«S.0.Z
(NOTE:s Since Dr. slackstone was unable
to be present, a panel was cornvened 1o
discuss his topic

9100

9120 9340  "Other Youth Groups Through Which Coop-
erative Efforts iight be Established" -
lir. Thomas Gambino, Director of Career
Development, State Department of Educa-

tion, ilew Jersey.

10300 I're Richard neville

9340

10:00
10315

10:15 3reak

11:00 ‘Pask rorce Session #3 = Institute Par-
ticipants

11100

11:30 Summary by Chairmen of Task i‘orce
Session #3 to group

11:30 - 12330 Lunch
Afternoon

Themes How Youtn Organizations in Vo-Ed Can Serve Youth With
Special Needs .

12130 -~ 13150 "Characteristics of Youth With Special
HWeeds and How These Youth light B3e In=-
cluded in Vocational Youth Activities"

Dr, fiarvin Hirshfeld, Department of
Distributive Education, Temple University,
Pennsyl ania
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Themes

1:50 - 2130
2130 - 245
2145 « 5130

5130 - 6130
6130 -~ 7100
7100 = 9300

Dr, Richard J, Holman, Specialist,
Mentally Handicapped, Division of
Disability Sorvices, Rehabilitation
Services Administration, DHEW.

Mr. A, L. Reynolds, Ebony Management
Association, Chicago, Illinois

Mr., Thomas R, Jonés, Chief Consultant,
Coordinated Vocational=<=Academic Educa-
tion, Texas.

Phillips 66 - ir..R., Neville

Break .

fask Force Session #4 - Institute
Participants

Dinner Hour

Group Facilitators, Task Force Chairmen,
Evaluator and Directors meet,

Special Interest Sessions (DECA, FHA,
FFA, FBLA, OEA, and VICA, if needed)

Wednesday, August 13

Ways of Implementing The Coordination of Commonalities
of vo~%d Youth Organizations,

Morning
8115 = 83130
8130 - 9100

9300 ~ 10145

Announcements

Summary bx Chairmen of Task Force
Session #

"Merger? Advisory Coordlnatlng Committee?
Commonalities?"

Miss lildred Reel, National FHA Advisor.

Mr. Harry Applegate, Executive Director,
DECA,
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Dr. 0. J. syrnside, Fxerwilve Director,
FolA.

¥r. ¥alter Chojnowski, Rrecwiive Direc-
tor, OZA.

r. ¥illiax Paul Cray, Jaiiorwsl fFA
Executive Secretary.

fir. larry Jonnsom, Zxecwmtive Director,
YiCA.

- Rich=rd Haver, Yovian lezsdership
Developnent, State Depriment of Zduce-
tion, Xew York.
11300 - 11315 ZEreak

11:15 - 12:15 Yask Porce Sessiom #5 — Institwue Far-—
ticipanis
12:15 - 1215 Lunch
Themes The Role of Youth Crzganizations &5 A Cuidarce Fauctior

Afternoon

1:15 - 23515 Task Force Session #5 {Coutimusd)

2315 - 2330 Zreakx

2330 - 3:00 Summary oy Chairmen of Tk Force
Session #5

33100 - 4:30 “~Youih Orgznizaiioms & A Cuidace
function” ’
Dr. Zozih noushron, Chairman, Degeriment
of Comnselor Education, Siate Tniversity,
College 3t >rockpori, kew Yerk.

irs. Kuth 7ord, ovidarecs Commselor, #inter
Park nigh fenool, Florida.

irs, dary Schweider, Suidkmes Coangelor
and YICA Advisor, Tiulea Jrea Vecztionsl-
Technical Center, UCKiaboma,
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4130 -
6330 -

8100

6115
8100

Mr. Hubert Strayhorn, Director, Division
of Youth, Department of Community Affairs,
New Jersey.

Opposing Yiews and Rebuttals after each
presentation, )

Dinner

Task Force Session #6 - Institute Par-
ticipants

Group Facilitators, Chairmen, Evaluator
and Directors meet.

Thursday, August 1k

Themes: How To More Effectively Implement Leadership Techniques
Utilized By Youth Organizations.,

Identification of Methods of Utilizini The Implications
2

of Research For Improving Youth Organ

Morning

8115 =
8130

9100

11130

12115
12430 -

8130
9100

11430

12115

12130
1:30

ations,

Announcements

zgmmary by Chairmen of fask Force Session
"Leadership Techniques, Their Implementa-
tion." Task Force Session #7

“Nethods and Implications of Research For
Improving Youth Organizations" = Dr,
Edward T, Ferguson, Speclialist, Research
and Development, Ohio State University.
Mr. R, Neville

Lunch

Theme: Identification and Evaluation of Cost Benefits of
Youth Organizations

Afternoon

1130 -

2115

“value of Cost Benefit Studies to Youth
Organizations and Techniques of Cost
Benefit Analysis" = Dr. TeheWel Hu,
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Theme!

2115 « 2130
2130 = 2445
2145 = 5130
5130 = 6130
6130 = 7100

Assistant Professor of Economics, Penn~
sylvania State University.

Questions and Answers
Braak

Task Force Session #8 - Institute Par-
ticipante

Dinner Hour

Group Facilitators, Task rorce Chairmen,
Evaluator and Director meet.

Friday, August 19

Development of Evaluative Instruments for i‘easuring
Effectiveness of Youth Organizations.

forning
8115 - 8130
8130 « 10100

10100 - 12100

Afternoon
12100 = 1115

li1ls

Closing Announcements

"Evaluative Instruments for ueasurinf
The Effectiveness of Youth Organizatiion
Goals and 0o jectives"

Or. Phillip Yeske, Research Specialist,
USOE

‘task Force Session #9 = Institute Fare
ticipants

Institute and Participant Critique and
Closing Luncheon. (Participant evalua~
tions of Institute to ne returned and
vouchers completed.)

Final Critique = Groué Facilitators,
Evaluator and Directors only,
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APPENDIX D
- TASK FORCE ASSIGNMENTS
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FATEONNL RRSFITUNE 6% THE ROLE OF YOUTH ORGANIZATIONS
¥ VWOCATTONAL EDUCATION
aGsr I1-Is, 1969

111 Tark Porre Sepsions will be held in Memorial Hall,

TASK RORCE XP. B Rr. John McLaughlin - PACILITATOR
BGOR — N 310 (Youth Group)

Nowe State . Affiliation

Mr., Willies Frady® Gecrgia DECA

Wr. Jsirn ¥adenn Nevada DECA

¥r. Joinm Madenaie Oklahoma DECA

Yr. RBufislgh Serzere Arizona FBLA

¥Xiss Wilme Pwricier I1lfinois F3LA

¥ies Jarkie Adiaws Delgware FPHA

¥r. Charles Morexnmeier Nissouri FFA

Nr. San Stenwel Kanuas * PPA

. Authony Juestrich New Jersey FPA

Wr. Willias Clypmes Cormecticut VICE-FBLA

Yr. Kem Wond New Rexico YICA

5K FOfcE 3. 2 Rr. Petor Sissman ~ PACILITATOR
RCOR - B 312

¥r. Chagies fules® Arisona DECA

¥r, Authony Neucionwe Idaho DECA

¥, James Traima New Jersey DECA

Eiss Leftislme BeCIendhm Alabgma FBLA

W, Juhn Kiiaes I1iinois OEA

fire, Marjnrie RFendulic Plorida _ FHA

YNrs. Nangaret Agel Wisconsin FHA

Wr. G Isxut Texas VICA

. ol Kansa¢ FFA

Y. Charles Dpsrs Kentucky PPA-VICA

Xigs Yiekd Tafy Oklshomma . VICA

¥r, ¥Williss Clesay Oregon ) VICA

ZAEX FURCE XP, 3 Wr. Pred Kelner - FACILITATOR
00N - K 218

¥iss Barhara Logm Richigan DECA

Y. Alderi Sisegmberg New Jersay DECA

. Patrick Tas Huxe Raryland FBLA
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TASK FORCE Sip. 3 (Ca"t)

Mr. Les ¥Matihis North Carolina PBLA
Mies Santos Sooormma Cre Ruerto Rico FHA
Miss Zusan Bailey Virginia . PHA
¥Mr. Robvert Jemsen Rai FFA
Mr. Jorry Dawis* Califarnia FPA
¥Mr. Walter Steim Delsware VICA
Mr. Davis Bratshaw Washington VICA
¥r. Samson Shigetonil Hewedh ALL
TASK FORCE NDo % . John School - FACILITATOR
g - N 319

Mr. Ted Best XIatcms DECA
Mr. John Brojhy New York DECA
Mro. Florenoce Sakai Foved FBLA
¥r. Dean Rolfs Exssots OBA

Mrs. Virginia Fricsom South Dakota FHA

Miss Evelyn Saul Few Jeruey FHA
Mrs. Mary Jacksim Kehlgun FHA

Mr. Christopher Ssthms dregon * PPA

Kr. James Fink Femsylvania PFA

Mr. Bobby Wootlull Ceargia VICA
M¥r. Carlos Rofirigues® Rusgrto Rico YICA
ZASK FORCE ND. $ Rr. Warren Shaw - PACILITATOR

W - K 317

Mr. Robert Hoffman Howes DECA
¥rs. Elaine Hoover Nevuda FBLA
Mr. James Urness Wseonsin ORA

Miss Mildred Mibex® Ctalifornis FHA

Mrs. Francis Xeares South Carolina FHA
Mr. Jeff Hanlon @regun FPA
N¥r. ¥illiam Cox Ceorgis PPA
Nr. George Whizte Alsbumy PPA
¥r, Jack Williams IBifincis VICA
Tean

Mr. Austin loveless YICA

Mr. Bruce Hargrowe Noxth Carclina ALL

ZASK PORCK NP, © Rr. George Onufer ~ PACILITATOR
BRIN = R 315

Mr. James Navarra REssouri DECA

Mr. Harvey Owens South Carvlina DECA

Miss June D*Busiachis New Jersey FBLA
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TASK_FORCE NO, 6 (Con't)

Mr, R. C. VanWagenen¥*
Mrs. Billie Robinson

Miss Linda Evans
Mr. Charles Keels#*
Mr. John Cecchini
Mr. Timothy Renshaw
Mr, Gordon Johnson
Mr., Jack Berry

TASK_PORCE NQ, 7

Mr., Charles Guatney
Sister Margaret 0*Brien

Mr. Joseph Butz
Mir.3 Sally Atkinson

Miss Martha Frizzell®

Mr. Leon Brown

Mr, Richard Howard
Mr., John Fitegerald
Mr, Pred Faulks

Mr, Tony HOyt

Miss Kristy Mosley

TASK_FORCE NO,

Mr. Guy Patton

Mr. Dennis Coplen
Mr. Elton Murphy
Mr. Dwane Noble
Miss Evelyn Cotney®*
Miss Carol Oberle
Miss Cora Rice

Mr. Donald Shinn
M¥r. John Davis

Mr. Ronald Olson
Mr. Leonard Sterry
Mrs. Emily Rickman

B SR RNPURPNRR S S S

California
Arkansas
Montana -
North Carolinua
Connecticut
Indiana
Wisconsin
OklahoEka

Vermont

New Jersey
Pennsylvania
Alaska
Oklahoma
New York
Kaine
Massachusetts
Idaho
Arkansas
Delavware

YBLA-DECA
FRA

FHA

FPA

Y¥A

YICA
VICA
VICA

Miss Joan Goldschmidt - FACILITATOR
- % 30

DRECA
FBLA
FBLA
FRA
FHA
FFA
VICA

" VICA

FYA
FPA
VICA

Miss Jean Feinderg - FACILITATOR

BOOM - ¥ 306

N¥ontana
Washington
New York
Ohio
Alabama
Kansas
Connecticut
New Jersey
Ohio
Minnesota
Wisconsin
virginia

ZASK FORCE NO. 9  ROON = K 202

Miss Mildred Reel

Mr. William Paul Gray

¥r., Harry Applegate

UeS.0.E.
V.S.0.E.

Virginia
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DECA
DECA
FBLA
OEA
FHA
FHA
YHA
YA
FYPA
VICA
1. A.
FHA

YPA
DECA
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TASK FORCE NO, 9 (Con't)

Mr, Larry Johnson Virginia VICA

Mr, Walter Chojnowski . Wisoonsin OEBA .

Dr, O. J, Byrnside Washington, D. C, FBLA
NOTES

#* Individual was a participant in the 1965 Kentucky Con=-
ference on Yocational Youth Organizations.

DECA » Distributive Education Clubs of America
FBLA = Future Business lLeaders of America.

OEA = Office EBducation Association

FHA = Puture Homemakers of America

FFA = Future Parmers of America

VICA = Vocational Industrial Clubs of America
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APPENDIX E
PRESENTATION TEXTS




CHALLENGES PACED BY YOUTH ORGANIZATIONS
IN YOCATIONAL EDUCATION

Dr. A, W, Tenney®*

‘* Mr, Chairman, ladies and fentlenen. it is both a personal
pleasures and a professional privilege for me to have the oppor-
tunity to freet and to meet with leaders and representatives
of the natlonal youth organizations in the flield of vocational
and techniocal education. I bring you greetings from Dr, Leon
Minear, Director of the Division of Vocational and Techniocal
Bducation: I am pleased that a national institute is bveing
held on “The Role of Youth (irganizations in Vocationul Educa=-
tion." I commend Mr. VYance and Mr, Bregman and others who

have cooperated in making this institute possible.

It is fun and challenging to work with youth. I congratu=
late each of you for the progress you have made and for the
service you are rendering to these organications. There are
many opportunities for expanded services to these splendid
organitations. ( recognite the great progress that has been
made since national vocational youth organitations were first
established. The record of the development of these organita-
tions on the looal level has never been completely documented,
I know youth organizations were started on the local level
shortly after the passage of the Smith-Hughes Act in 1917,

In 1938, the Future Farmers of America became the first
vocational education youth group to nrganite on a national
level., The Future jJusiness Leaders of America becume &
national group in 1942, the Puture Homemakers of America in
1945, the Distridbutive Education Clubs of Amecica in 1965,
The Office Rducation Assoolation, the youngest of these orf -
izations, was organised in 1967, The health education fleld
has yet to form a national vocational slub. 1 have served as
a cocnsultant to the National Health Council during the past
three years while they have investigated the possibility of
developing a youth organization. .A major study has just been
completed by the Councll suggesting ways health agencies can
develop a youth organization,

*Dr. Tenney 1s Chief of the Service Branch, Division of Vcoa-
tional and Technical Education, Office of Education, Depart~
ment of Health, Education and Welfare, Washington, D. C,
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Today we face great challenges and problems involved in
the continuation and expansion of youth programs in the field
of vooational and technical education which offer a great op~
portunity,

Pirst, we are challenged to keef youth organizations in-
tegral parts of vocational and technical education. From the
very beginning these youth organirzations have been integral
parts of our regular vocational education instructional pro=-
gram, It is interesting to note that as soon as the Puture
Farmers of America became national, members of the staff of
the Agricultural Education Service asked the old PFederal Board
for Yocational Education for an official ruling concerning

the legality of Pederal funds being used to support a youth
organization which was an integral part of the vooational edu-
cation training program., In 1930, the Comptroller General
ruled that it was legal for such programs to receive Pederal
funds if they were regular parts of the traininf program, By
conducting youth organizations in this way, it is possidle

for teachers and staff members of the State Depaxrtments of
Bducation and U, S, Office of Bducation to use part of their
working time to implement the activities of these youth or=
ganizations, If we should ever separate the youth organiza-
tions from the instructional programs, in my opinion we would
face great difficulty in maintaining them as strong youth or-
ganizations,

We race also the challenge of developing and maintaining
an ac4%ive association in each State. A number of the youth
organitations have already attained this objective, A number
have not and this is a ohallenge that we certainly amust meet.
We must serve all eligible students; those who are enrolled
in vocational education in high school and in post=high school
classes., This is a challenge that has not yet been met by
any of the youth organizations. Some have enrolled a ver
high percentage of eligible students, This provides an almost
unlimited opportunity for the expansion of most of the youth
organitations represented here.

We have had much experience in adlinistering youth organ-
itations in the pudblic high schools. We have had such less
experience in administering such programs in post-high schools.,
Portunately, DECA has had several years experience serving
post=high school students) perhaps other youth organisations
can learn from the constructive frograne they have developed,
Thousands of students are now being enrolled in post-secondary
schools and many of these students want and need the traini
which they can receive from strong youth organitations. It is
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essential for loocal units of these organizations to be de-
veloped wherever programs of vocational education are offered
in secondary and post-secondary schools. This will make
possible the enrollment of all students who are ellgible. In
some of the very large area schools and large secondary
schools, it ma{ be necessary to develop a number of local
units in a field such as trade and industrial education and
then have them all belong to one large clud or chapter. This
will aleo provide an opportunity for must instructors to
share in the administration of these youth organizations.

We face the challenge of develogins strong programs of
work. These programs zhould be developed with the full coop-
eration and assistarce of &l) of the memdbers of the organiza-
tion so that the program will truly represent the interests
of all of the members who belong to the club, The programs
should be revised and updated each year. After programs are
developed we should try to use all members in carry out
the frogran of activities. This can be done by organisi
committees and by glvlnf the responsibility for implementing
the program to them. All members should participate in a
number of different activities.

¥e must refrain from the practice that is so easy to
follow of having onlx the most capable members assume all
positions of leadership and responsibility. When 1 was
director of a loca’. chapter of the FFA, I developed an un=-
official slogan which to me was very meaningful. *I will do
nothing that I can get a member of the chapter to do for me if
he can do it well and if in the doing of it he will improve
himself.* We must also give consideration to the use of
others., 1 am referring now to parents, friends, and others
in the ocommunity., You will find that many of these indivi-
duals will covet the privilegs of assisting you in your work
if you will but give them the opportunity. 1 am on the
Natlonal Council of the Boy Scouts of America and have the
highest regard for the way the boy scouts have learned to
utilise 1 leadershif. We must recognite at all times that
these youth organitations are not .our {rogralel they really
belong to the community and we should let the representatives
of the community shere wherever possible in the conduot and
implementation of the prograss of these 8plendid organiszations.

¥e must motivate our teacher educators to emphasize youth
organitations so that those who are preparing to teach may be
adequately prepared to serve as advisors of these organisations.
We aust hold workshops for teachers and Stuie staff members
to help to prepare them to do a good job serving as advisors
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of a local cludb, chapter or Staie asseciaticm. is
especially necessary for .lude swch as T304 aud Sow=
the g500d trade and industrial education teschers Ve
want a strong YICA Cluwd in owr school, dut we have met Seen
trained how to condert a clwb.” 1 hare supprsted all such
teachers that they svhould coxtact the afiviocers of other veca-
tional clubs in their school and obiaia thelr sssistaxce, I
told them I was zure that they could comut em all the leaders
of the other clubs to give wise coamsel and assistmxee to
help a cludb such as 7ICA.

Ve fare a challenge of holding strong State and mational
conventioni. Theze comveatioms cam have great Iaflweace e
the nature and quality of the prograss cmried cat by the
local units of youth organizatioms. I+ ocorestisas alse
provide an opportunity for comtests 1f desirved and fer the
presentation of nta mseards. They Jive mueh

recegni-~
tion tv young and provide a ladoratery far the devel-
opmsent of leaderthip.

There is a need for the developart of the individaal and
for the develupment of sdditicmal gaides an leadership. Scme
of these guides may be develop:d cooperatiwly Yy different
organitatiuns.

Nuch work has been done on leadership iraiming of offi-
cers., This is a task which mmst ¢ faced each year. It is
nost important for Matiomal, State, safl leral officers to bDe
adequately trained 20 that they say uow hew te Ccarry eut
their responsidilities. leaders if &ifferext youwth cvrganize-
tions my find it helpful to cooperate in the 1 of
officers, 1 an Mt&tmsmmm&

great progress this respect.

Itiswuo&hi-nlwmm
carry out the activities of these arganizatians. A mmber of
organisations represented here are facing great &ifficully in
obtaining enough funds to carry owt the apgressive prograss
that they have plannei. This is sest fspoartami. It (s

esgsential to prepare buigets carefully sad teo safegmard the
expenditures of funds.

We also face the challemgr of msing sdficers effectively.
This is being dome more effec nlyeﬁym Baxy expmsi-
tations, however, 40 ot have adegmute fundis te grevide the
travel that is really necessary for these officers. Ve cer-
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tainly expsct them to attend State conventions and to repre=
gsent their organization at many national meetings and in
other ways.

Each youth organization in vocational and technical edu-
cation should have a firm legal base. The articles of incor=-
poration should clarify the working relationship of the or-
ganization to the administrators and to the vocational educa-
tion instructors. Provision should be made for a close working
relationship with the U. S. 0ffice of Education, with the State
Departments of Education and with the local school boards., All
of these youth organizations have been incorporated under the
laws of one of the States. The Future Parmers of America has
a charter granted by the Congress of the United States. The
other organizations might consider carefully the advisability
of attempting to obtain a charter from the Congress.

It is also important for each of the organizations to
develor and keep up to date the national policies of the or=~
ganization, These policies can guide the activities of a
na:ional organization, the State associations and the local
units.

Youth organizations in vocational education have the
opportunity to cooperate in many different ways at the
national, State, and local level. For example, many leader-
ship centers have Leen developed by the Future Farmers of
America. Future Homemakers of America havs cooperated in
many States with the FFA in the development of these leader=
ship centers. Frequently they have been called State camps.
I believe that it is much vetter, however, for them to be
called State Leadexrship Training Centers. Fortunately, the
other youth organizations in vocational education are beginning
tc use some of these centers. New York for several years has
been striving to interest the other organizations in cooper=-
ating in the further development of their leadership center
in the mountains. These centers may be developed so they may
be used during the entire year by these organizations.

Youth organizations may also cooperate in officer training.
Just two weeks ago I received a letter from Vermont telling me
of the leadership training program that had been provided for
State Officers of all vocational education youth organizations.
This type of an activity is worthy and is to be commended. 1In
addition, the opportunity exists to develop many educationai
materials which may be used oy all of the organizations. It
is unnecessary for each organization to develop guides for
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State officers and for other activities, Whersver possible,
these organizations should cooperate in the development and
use of educational materials.

Youth organizations face the challenge of developing
adequate public information programs. None have adequate
staff to do a tnorough job in this respect = all uare making
considerable progross. There is need for news releases,
movies, slide films, exhibits, and other materials which will
inform the public of constructive activities. Some of the
organizations are finding it timely and appropriate to conduct
an annual goodwill tour both at the State and national levels.
These tours can provide an opportunity for officer development
and for informing the public about youth organizations,

All of the organizations have made some progress in the
development of a national magazine. It is important for each
organization to publish a national magazine which is mailed
to all the.members. It can have a great influence and will
inform members and their parents about the objectives and
activities of the organizaticn, We should strive to provide
the most attractive and effective magazine possible.

The Vocational Education Amendments of 1968 provide funds
to implement vocational training programs to serve the dis-
advantaged and ‘the handicappeds All the youth organizations
should study carefully ways in which they may include in their
programs activities and projecta which can serve the disad=~
vantaged and the handicapped. There are many ways in which
these organizations can be of direct service to these youth
and perhaps adults. In addition, the organization can glve
backup support to instructors in connection with the develop~
ment of instructional programs to serve these people,

Youth organizations in vocational education have been
operating now for many years. It is recognized that many
constructive things have been and are being done, It is
timely, however, to evaluate carefully the activities of
these organizations so that they may be wisely redirected for
the next quarter century, Research can play a major role in
helping to determine the activities which are most beneficial
to members. The findings of research studies.can help guide
Ihetimprovement of programs of activities of all these organ-

zations.

There are many activities which may be conducted by one

organization and not by another. Rach organization should
give careful consideration to the advisability of developing
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a number of other major projects. Several of the organiza-
tions have developed a foundation which provides an opportunity
for friends from business and industry as well as organizations
and individuals to contribute financially to the organization.
A foundation may be national in character or it may be organ-
jzed on the State or local level., These Z6undations help to
promote interest on the part of the contribvutor. Many times
companies or individuals who make a contribution become more
closely asgociated and intsrested in the activities of the or-
ganization and, therefore, may make available additional
gervices which in some respects may be of greater value than
their financial contrivution. FFA and DECA have had founda-
tions for many years. VICA is now in the . process of and OEA

is considering developing such a foundation.

Careful study needs to be made of the advisability of
establishing a nationaul, State and local award program. Many
organizations have found that these awards can have a strong
motivating influence on members if the award programs are
carefully planned and constructively administered. The award
programs should supplement and not interfere with regular in-
structional program in vocational and technical education. A
foundation can help by providing funds for the award program,

Mention was previously made about the problems of ob-
taining a budgeting adequate funds. A supply service can help
to provide funds for the support of an organization. A supply
gervice provides at the lowest possible cost appropriate,
well-designed supplies that bear the emblem of the organiza-
tion. It is much easier to conirol the services and the mer-
chandise when the supply service is managed by the organization.
If the membership is large enough, a supply service can be a
profitable business venture. In addition to providing needed
finances, a supply service will maku possible the providing
of supplies in an effective, efficient manner.

Consideration needs to be given:to the advisability of
starti an alumni association. DECA has been successful in
developing such an association. Other organizations ars
giving consideration to starting one. An alumni association
makes it possible for former members to keep in close touch
with the organization which, in turn, makes it easier to use
these former members to promote and further develop organiza-
tional activities., ‘

One of the major purposes of youth organizations is to
motivate members to greater achievement. I sometimes descrive
this as striking the magic spark. These organizations offer
numerous opportunities for instructors and for officers to
strike the magic spark.
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1 zsited 2 grouy of national FPA officers why they were
officers. When I asied this queation of Jay Wright of Nevada,
be said, "det we think just a moment, Mr. Tenney, I have never
bean arkedl thet question befors.” Then he toid me this story:
¥Wheu I hafl cosglleted the eighith grade, I was riding with my
roiber an tte ranci. I thought my brother was a wonderful
man and helld iéx Im high esteem. As we were riding together
inspeciing tite cxttle, my brother said, "Jay, will you do
somethong for me®” 1 knew that my brother wouldn't ask me to
do anything Niet wen”t right so I said "Yes, if you want me
1o o sowething for yow I will do it.” My brother struck me
a might Tlow hTecause he gaid, *Jay, I want you to enter the
FFA pdvlic spesiing contest this fall when you enroll in voca-
tiomal agrimuillture in Afgh school.” Up to the present time I
had goiden oyt off sgpealting Gefore any class or group in school.
Berause of my promise to my brother, I enrolled in vocational
agriculture, jofined the FFA and entired the national public
speaking contiest.

I meid, “Jey, Wizt happened”, He said, "The first time
1 got mp I comildl merdly speak and, of course, I lost.” I
said, "How zhouti the second year?™ He said, "1 got beat
again.” 1 s=id, "The fourth?" He said, "Believe it or not,
1 grafixily imgrowed mud I won the chapter public speaking
contest.” 1 sxid, "Whzi happened in the district contert?*
He paifl, "I got text agiin but the motivation and training
that siaried me am ny wey gave me additional encouragement and
confiflerre audl led to my Becoming regional star farmer in the
¥estera Ttxles ad now & national officer of the FFA,

1T w2 comilld find the best ways of striking the magic
spark, wme could motivzte zI1 our students in vocational and
techmical ediunsiiom to the highest attainment possible.

The romil to success In the directing of youth organiza-
tions is mot ey~ Gt It I most rewarding. Youth organiza-
tions can e aud &re of great service in the occupational
Tielas, ey help to zdd additional prestige to these fields.
In addition, these argadizations are of tremendous service to
1the sinflevis. ey avre Likewise of great help to the local
Bchovls aud commniiies and are of great value to the States
and Yo e meEtior. .

You are to e commended for the priviiege that is yours

of providing motifonzl, $tate and local leadership to youth
orgaizaiiomse, Cormeliz Adzir said, "A tesk without a vision

is fruflgerys 2 wisiom without a task is but a dream; but a

- 10 -




task with z wisiomn is the Roge of tlhie world.” Surely we have
a task with 2 wision @ we strive to provide effective training

for stufenis im pwoatih crgpmizations in vocational and technical
educatinon,
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THE ROLE OF YOUTH ORGANIZATIORS
IN YOCATIONAL EDUCATICN

Dr. Clara T. Appell*

In attempting to redefine the role of yowth organiza-
tions in vocational education, it secws wortiwhile €5 corn~
side:» a capsuled backdrop to reflect upon the bwmam condi-
tion. Hence, the following excerpfs

It was the best of times, it was the worst
of times,

it was the age of wisdom, it was the age of
foolishness,

it was the epoch of belief, it was the epoch
of Incredulity,

it was the season of Light, it was the season
.of Darkness,

it was the spring of hope, it was the winter
of despair,

we had everything before us, we bad mothing
before us,

we were all going direct to Heavem, we were
all going direct the other way

-- in short, the period was so far like ihke

present period that some of its moisiest

authorities insisted on its beimg received,

fer good or evil, 1n ithe superlative degree

of comparison only.1

Thus spoke Charles Dickens more than 3110 years ago. Do
we not similarly ponder the human conditiom today?

We stand on the threshold of one of mem®"s most herculean,
scientific achievements =-~ the landing om that heavenly body,
the moon, Simultaneously, however, onr earihly home is not
yet in order to serve zll people with dignity.

Yet, it is recognized that througk zuam"s smique capacity
to actualize his curiosity we have acguired mamy amazing in-
struments of modern living. Already, we take for granted the
electronic magic of television, 1ittle realizimg that it rep-
resents the accomplishment of a dream begum almost 150 years

¥Dr, Appell is Consultant of Home Economics Education and Chkild
Development/Family Life Specialist, Commecticwt State Depart-
ment ¢f Education, Hartford, Connecticut

1pickens, Charles, A Tale of Two Cities. (1859)
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ago. Both the earlier introduotion of the printed word and
the more recent widespread availability of televislion have
provided powerful communication media to mirror our vacile-
lating and schizoid qualities "for good or for evil.”

Although the television screen has entered most homes
within the last ten to twenty years, it cogent effect is re=-
vealed in its extensive use, It is said that by the time a
child has entered kindergarten he already has experienced
some 8,000 hours of televiewing. Within a man's life time
an average total of viewing time may be equivalent to ten to
fifteen years, Note too, the easy adaptation of language
acquired from television usage. Many of us have come to ac=-
cept the suggested "hipple" phrases of "turn-on,.. turn-off...
tune-~in." The current generation of youth can no longer re=-
call living without the ubiquitous box that brings the world
into the living room and provides a potpourri of information,
entertainment and escape. A new cinematic generation is with
us, more oriented to the instant experiences offered by the
newest potent audio=visual medlum,

To look back even further, prehistoric mun's survival de-
pended upon securing food to assuage his hunger and control
over the destructive elements of nature, cold and pestilence.
Gradually, necessity required that man learn to use his brain
to control his environment. From the beginning, *“the sur-
vival of the fittest" belonged to those with physical stamina,
courage and intelligence.

Indeed, it is a basic fact of history that man has been
preoccupied with mere survival for centuries. Few were
masters while most men toiled., Gradually, men and nations
have come %> seek independence =~ (and primarily within the
last two centuries.) Hence, it can be said that essentially,
the two outstanding ongoing needs of men have been the search
for BREAD and FREEDOM.

For fuller actualization, for personal survival today,
man must seek a unity of self and feel purposeful productive
involverment in contributing to sh&red concern for others.
There may be elements of destructiveness in the excessive ego-
centric expectation "to do your own thing." .Can man live
unto himself only? In a "Sensate Society"3 success appears to

T ————

2McCord, William., The Springtime of Freedom: Oxford Univer-
sity Press. 1965, New York

3Kahan, Herman and Weiner, Anthony J. The Year 2000. (196?)
MacMillan, New York
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be defined as the achievement of an easy instant constant
pleasure~leisure satisfaction. Have we oversold "happiness"”
in place of balance of personal gratification and participa-
tion in giving-caring relationships?

Now, let us turn to youth organizations in vocational
education, In the deepest sense, perhaps they can offer
another avenue in the search for "bread and freedom,"

Within schools, vocational youth organizations began in
1928 with the Future Farmers of America. Earlier, in 1917,
the Smith-Hughes Ac¢t provided funding for public vocational
education indicating new concern for youth to be prepared for
employment, Previously, schools were largely subjeot or
thing-orienteds, Now schools were beginning to move beyond
the traditional 3 R's of reading, 'riting and 'rithmetic, and
becoming people-oriented. Concomitantly, there was a new ap-
preciation of the child as a person of worth,

Essentially, youth organizations in vocational education
programming represent those club structures of, by, and for
the students within public secondary schools, and related to
vocational programs of1 .

+ Agricultural Educations FUTURE FARMERS OF AMERICA =~
FFA

. Business Educations FUTURE BUSINESS LEADERS OF
AMERICA - FBLA ‘

o Distributive Educations DISTRIBUTIVE EDUCATION
CLUBS OF AMERICA - DECA

» Home Economicss: PFUTURE HOMEMAKERS OF AMERICA -~ FHA
» Office Education: OFFICE EDUCATION ASSOCIATION -~ OEA

» Trade and Industrial Educations VOCATIONAL INDUSTRIAL
CLUBS OF AMERICA - VICA

These youth organizations provide students in the voca-

tional education programs with opportunities to participate

in youth~directed, school endorsed club programs related to
gpecific areas in the world of work and/or, in home economics,
to family life, Here young people share in the innumerable
experiences of legs~-formalized learning exemplified by a prac~
tical subject speciality human relations laboratory of a youth
organization.
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The student is encouraged to share in self-directive in-
volvement guided by responsible teacher advisement and with
invited cooperative participation of appropriate community
resource persons as noted in these illustrations: for Agri-
culture - the farmer, in Business Education - business repre-
sentatives, in Home Economics - parents. Primarily, voca=-
tional education youth organizations are nonprofit, nonpolit-
ical and should encourage "participatory democracy."

Student-directed club processes can build new awarsness
and understanding about the implementation of parliamentary
procedure in leadership and supportive membership roles. Such
recognition is to be desired for effective responsibvle citizen-
ship participation. Officers, the general membership too, may
have varied experiences with community, regional, state and
national meetings. Attendance at state and national conventions
provides each student with an opportunity to come to know more
gbouziother persons and their life styles in new geographical

ocations,.

Most importantly, the human relations skills provide the
greatest challenge within youth organization program activities,
in ways as resourceful as the leadership available. The very
center of personal growth is to be found in the relationship
experiences with those "significant others." The "significant
others," are all those persons felt, experienced and perceived
as influential, contributing constructive and destructive com-

onents of each individual's self. Beyond one's parents,

other close relatives, and the peer group) teachers and es=
pecially club advisors can be inspiring persons too. 1In a
recent survey of almost 1,000 FHA'ers, 27 percent of students
reported that teachers and FHA advisors were valued as feminine
models to be emulated.

The teacher-advisor can facilitate an atmosphere and cli-
mate contributing to increased self acceptance and self-dis-
covery. There can be the added human dimension of discovering
more about one's self, one's peer group, and the authenticity
of teacher as a real person, reciprocally responding with the
individual. The informal club setting may offer the fuller
aspects of the teacher with strengths and frailities, eviden-
cing the broader gamut of human emotions ranging from aiffection
to irritation. Here too the student may come to terms with the

uAppell, Clara and Morey. "My Present Familys My Future
Family." Teen Timesg, April/May, 1968,
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truth of his own idiosyncratic "hang-ups;™ he nay come to
accept and comprehend his own need to cope better with his
frustrations and inadequacies.

Youth organizations in vocational education offer stu-
dents in each of the special sreas out-of=-class opportuni-
ties to pursue a variety of projects, All experiences pre=-
gsent growth possibilities related to present and future in-

volvement for personal development - vocation - citizenship -

recreation - scholarship foci. A less structured peer group
setting gives impetus for mastering a wide range of social
competencies.,

Fourteen to eighteen is generally the age range of
youths in vocational education youth organizations., Devel=-
opmentally, during this early adolescent interim, there is
an inner directional thrust towards the followings

1, JIdentity Crises. Early adolescence is a time of
increased search for self. New questions are
posed about "Who am I, apart from my family and
friends?* It is a time of groping and questioning
one's self with periodic fluctuations -- even
feelings of loneliness. It isa time of crossing
thresholds, opening the door more fully to the
inner mystery of self, and others. One's self=-
image is fostered out of the chance ard happen-
stance of birth and opportunity, past and present.
And, "A longing for profound transformation seems
to live in every soul.”5 Hence, there is need for
personal assessment of the fantasy self versus the
real self,

2, Emancipation from authority. At birth, separation
from mother represents the first step of freedom.
Yet, human relatedness is essential for the nurtur-~
ance and infant's survival., The steps of freedom
come slowly, . In adolescence, there is an intensive
need to achieve autonomy, separa’ion from one's
parents and from authority. For many youth, most
evident in student unrest in high schools as well
as colleges, this is reflected in variations of
rebellion and protest. This powerful drive is con-
veyed in a moving song, "I Gotta Be Me « « o I
can't be right for somebody else, If I'm not right

5Katz, Joseph and Associates. No Time for Youth. Jossey -
Bass, Inc. Publishers, San Francisco, California, 1968.
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for me. 1I've gotta be free .+. I've Gotta Be Mot "6

3. Meaning and direction in life. As one moves away from
too easy acceptance of parents, there is need to ex-
amine and assess the wide range of prevailing beliefs
and ways of living. In a cosmic era, finding meaning
is complicated and the individual can feel minute in
significances Throughout the ages, youths have been
among those questioning injustices unresolved by
humanity - war, racism, poverty, violence. One eigh-
teen year old expressed the search for meaning when
saying, "You have to believe in something.® Again,
the lyrics of a recent song convey the yearning for
meaning, “To dream the impossible dream, to fight the
unbeatable foe, to bear with unbearable sorrow, to
run~ where the brave dare not go. To right the un-
rightable WIOng oo M7

Lk, Heterosexual beco o Duri these years, there are
pubescent changes in growth with the awakening of new
feelings and relationships with the opposite sex.
There can bc accompanying physical and emotional awk-
wardness. L-dily changes do not come easily and
smoothlys nor, do they occur at the identical time
for each youth.

A too erotic marketplace complicates newily emerging
feelings about love and sexual maturing. Purther,

it is only recently that schools have come to con=-
sider the possible value in providing quality family
life~sex education for all youth. Sudly, misinformed
groups have distorted the intent of such educational
opportunity and made this a sometime controversial
matter,

5. Yocational directiogx The need to determine voca-
tional direction hecomes central in decision-making.
Girls as well as boys are concerned with choices

BITVE GCTTA BE ME (from the play ("Golden Rainbow”)., Music and
lyrios by Walter Marks.

7THE IMPOSSIBLE DREAM (from the play ("Man of La Mancha®™) Lyrics
by Joe Darion, Music by Mitch Leigh.
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about how to become economically Indegendewt. There
is the need to question ane’s @tﬁmﬁm, #pilities,
interests, personal preferences, and related charac—
ter traits. TYhe mature of il choice meeds to be
explored in terms of job opprriumitiss, required
educational preparatiom, personal gyowih asgects and
financial returms.

One might hope that all wvoecstiomal areas woulld emlate
a fundamental regard for people. FPree exterprise does
not mean free anarchy. mmwm@a

sense of moral obligation in providing gvods and/or
services to others.

6. Recreational or a vocationel choices It is desirable
that youth explore personal meferemces fer recreation

and avocational developsent. There is

need for seeking equilibrimm in time spewt with work,
time with others, and tise for play and
gratification. The spectrus of posrEidilities far
youth today is wast indeed.

Yocational education youth organivatioms cam camtribwie
significantly in all these directions. A mmw-commillscry, less
competitive, non-grading atmosphere camn be Iwiting to students.
Such clubs provide a plare for stodenis less commermad with
athletics and/or less academically orievtei. There cam he
opportunity to experience greater perronal morih im zefivities
they can perforn with coxpetence.

At this point, it may be apparent that e viewgoint
implied herein holds that youwih artivities siionld e co-cur-
ricular, truly equal in importance with classroos imstrue-
tion. Further, it is sugZested that a guality gowih crgei-
zation may be more powerfully influential im helpimg 2 stw-
dent feel greater relevance in learming and with liwing than
occurs in many classrooms. The possibility of grester
feelings of adequacy for the stodent may Tosler grezfer
interest in class work; and even imgroveid schaolarsidp.

Too often, the lingering feeling of m‘t megztive lmung
in dull classes have numbed and lesseved ihe true-receptive

readiness to learn anew. Sadly, many wocaticnal studexts are
those whn have come to accept a megative self-fulfillimg prophecy
of educational potentizl. Suck self-imases arc perpetomted in
feelings perceived as "poor-student ... por lemmer ...

mediocre - average.™ A challensins clud setting zey remove
stigmas and threats, present pew promise, 1ew AcrizomsE, & new
emerging sense of self-potential. Infortmrately, too mary
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classroom situations convey an unreal "“test-tube" like atmos-
phere. It is as if the world of the student was assumed to
be one without other adults, siblings, peers and the variety
of media influencing his thinking and being.

The major emphasis of youth activities should be human
relations oriented. Content exploration should be integral
to serving the interests and need of the individual and/or
the group. Within each of the ciibject specialties, students
should be encouraged to pursue both individualized and group
activitins for personal development, community ‘mprovement
and worli concern. Thus, such clubs can contribute to the
subtle balance of interests that merge the personal and
caring involvement of each student, guiding hiam into becoming
more of & whole person.

The viewpoint accepted here is that social skills and
human relations skills are in fact inseparablej; each is de=-
pendent upon the other. Briefly, however, club activities
may foster a broad range of social skills =~ those usually
manifested by external behaviors. Among these there may be
opportunities to learn better ways in grooming, posture,
language, social courtesies of introduction and appropriate
ways of handling telephones and correspondence, etiquette
related to eating and travel and other situations.

Participation in youth organizations can contribute to
increasing improvement of social skill development. There
can be both direct and informal learning of a wide range of
competencies, as suggested earlier. The leader, the peer
group and others re¢lating to the youth or?anization may offer
a greater variety of role models than an individual student
has been expevienzing., Here, the student from the inner-city
ghetto may come to recognize, and to choose to identify with
new weys of behaving and expressing himself, desired tools in
prevaring for ithe world of work.

It may be that the human relations oriented skills are
not unlike those desired in a successful Sunday school situa-
tions The teacher should be adequately prepared, an inspiring
person, ethical and knowledgeable, poasessing leadership com-
petency. The teacher should be a helping person giving evi-
dence about authenticity of his or her own selfhood, have
reasonable understanding of self), an empathi~ capacity for
relationships that would be acceptant, nonjuagemental and none
threatening.,
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How do we help teachers to become such feople? It is a
journey worth taking. There is the possibility of reoognizing

the value of quality ”group encounter experiencet,” not sensa~

tional "touch and grope." There is need for statewlide programs
to help prepare committed teaoher-advisors for voocational edu-

cation youth organization leadership.

Youth orsanizatione in voocational education can provide
individual and collective goals to help young people learn more
about the world of work and more towards inoreasing selfe
realization. This is quality education at its highest level.

A profound respect for every student can be conveyed through
club structures. Each student may know there is a trusting
welcome. As if to say, "Come and share. Here we believe® ==

You are capable.

You are important,

You count.

You are needed.

You can be a contributing person.,

Youth is a time of challenge, of adventure, of discovery,
of new associations, of coping with doubts and strengths, it
és aitime of dreaming, of hoping and of seeking to choose one's
estiny.,

In this stiil imperfect world, there may be some small
comfort in the realization that man'r attempts to know and
respect himself and his brethren ==
Sclentific estimations suggest that there has been more than
a 200 billion year climb up the scale of organizatlon of man,

Yes, man has reached that mysterious heavenly body, the
moon., Now he can employ his energies and intelligence to
reach for his deeper most humane inner-self. For most per=
sons, the mystery c¢f personhood rémains to be dlscovered
towards greater self-actualization possibilities for all mane
kind, Onward to achieve the realitable dream of dignity for
all, with BREAD AND FREEDOM.,

B'bsebur¥ Theodore, Life on Man. Viking, New Yorx, 1969,
#(underlining added by this writer).
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THE ROLE OF YOUTI! ORGANIZATIONS IN
YOCATIONAL EDUCATION

Charles A. Stebbins*

Question:

It should be realized by all involved in vecational. youth
activities that there is still no definite legislative zandate
placing youth activities into any specific phase of training.
As new state plans are developed for vocational education,
many states are still giving youth club activities only a
passing acknowledgement so the placement is stil) up to indi-
vidual interpretation.

The ideal situation in the execution of club activities
includes them as supplemental, co-curricular, and intercurric-
ular activities. In reality, if club activity can be included
at only one level it is better than no activity at all.

The classroom teacher is perhaps the best judge of the
extent to which activities can and should be carried on in any
specific situation. Factors to be weighed are:

l. Aaministrative enthusiasm
2, Instructor enthusiasm
3. Student enthusiasm

Complete suvcess is not possible if support is lacking
from any of the adove.

A few provlems which face an advisor in determining where
to place clud activities are:

Supplemental:

l, Difficult to separate cludb and non cludb members

2. Additional freparation for advisor

3. 1ltems are difficult to select for mixed occupa~
tional groups .

#Charles A, Stebbins is Associate, Bureau of Trade and Tech~
nical Education, New York State Education Department, Albany,
New York
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Co-cxryricalsrs

1. I= the fnstructor reimbursed for additional
#time spent?

2. Do co-curricular activities create labor problems
flor the fnwiructor?

3. Nay stuferts work after school and weekends.

&, Mrawgortztion Is a prob lem in suburban commu-
nities.

Interoarricalar e

1. $tudert schedules are filled and no time is avail-

Z. Claes time fs difficult unless 100X enrollment is
atxined.

3. ActEvily periocds are not ueually scheduled in area
stosle,

b, Mived subfect area enrollment eliminates use of
clars time.

5. Mres schocls have two sessions - morning and after-

Yiuman relstions orientution is a "natural” for all cludb
activity and s dismuswed fully fa a later quostion.

Tontent ariextetion should be used to suprlement activity
vherewer puasidle, But with mixed occupational groups selaction
of content presentetions a'y be extremely difficult and liaited.

Socfial 3kills
The 130 onmmmily aczepted social skills are dufined as followss?

Social Tmelghts

1. Iaterpreting given circumstances accurately.
2. Linking ¢irvumstances with truth.

3. yrstending snd ccoampreliending stresses in a
situstion

2;,,.,,,, Sreeghtine and Pauline R,, mn_g&;u_m_c_gm.
New Torks Himper & Srotiers Publishers, 1942,
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4,

Peroeivinmg ane detail of a situation in relation
to dhe totzl situatisn,

5. Inilerstandiing the relation of means to ends.

6. ZEstsblishixg meaning wholes.

7. Pereefwimg the correct relations necessary to
solwe 2 groblex and proceeding in the solution
withowt tihe rervfom movemenyvs of trial and error.

8., Discenuimg the sclution wisely and often quite
snﬁhtﬂy.

Epathys

1. Imagimel pruwjection of oueself into the same
state of oirnd as anotber. _

2., TIHdemiificstion of cnieself with another.

3. A Xixd of imtirafection by which one feels one-
sellf imio Wizl ane observes or conteamplates.

4. The imporgaretion of the role of another into
Foiur awmn persanality.

5. Pariial Idexctification Xn which you see and
Tfeel e other”s view, but at the same time re-
tain g owmn fdentity.,

Soclalitys

1. Sociality is positive behavior of deftness and
spmmtareity Im friendly relations between one~
selfl and others. Sociality involves a real
1ixing far peaple, unsitive consideration of
oibese, sorial amenities and social traits of
character.

Communicaticms

1, Signifirmu: symbals of experience and means by
hich they ave transmitted to others.

2, Ifentiral with genuine social life.

3. Sorial fntereation.

k. The serienisw through which human relations
exis: anf deweloy.

5. All thet facilitates mental contacts, including

expressions, sttitudes and gestures) pitch in-

flertian and emctional tones of volices speech,

writing, printing, newspapers, T.V., telephone,

;ellw radioy, railroad, automobiles and aire-
BNEF,
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6, The process by which we transmit an experience
from one individual to another, and by which
these same individuzls skhare a cosmmon experience.

Cooperations

Cooperation is the acting or working jointly with
others. To see clearly all that is involved in
trtiae cgoperatiom we nevd to examine the following
crriterias

l, Spontaneous and voluntary,

2. Based on mutual understanding and trust,

3. Pervaded by a spirit of give and take and a
degroe likemindedness.,

bk, Directad toward goals that are common and shared
in equal amounts.

5, Chﬁacterized ty unselfish interest and group

- welfare.

6. Accompanied by feelings of delight, pleasure
and enthusiesnm.

Participations )
l. Experience in common with otlers,
2, The nature and intensity of the individual’s
contacts with his fellowe.
3 Sogial interaction with a growp directed to some
en ;
b, Sha;'ing a common experience.

Organizations'

The term organitation refers to both the fors and the
process of organiting. It is the process of systema-
tically uniting a body of people who work together
for a common end, and it is tke ratiomsal forss and
procedures through which individemals participate and
oooperate in an orderly and effertive manner.

Counseling:
Courseling is the assistance given to identify a
problem, analysing the sitmation, exploring the

possible solutions, deciding om what action should
be taken and securing this action.



Guldance for Creative Aohievement

In giving guldance for oreative ashlevement, we must
enoourage expression, recognize excellences, liberate
abilities and foster enriohment of the spirit.

Human Relations

- Kuman relations may be defined as the interactions of
veople, the many and varied contacts in which persons influ-
ence and are influenced by others.

Relationships to be oonsidered are the interactions of
person, group, oommuni'y and soocliety.

1ud Basis for applying human relations to olub activity in-
clude: -

1, ghildren learn better when they see a need to

earn,

2, '™he ohild's motivation to learn acutely affests
the qualit{ of his loearning.

3. A human relation's fooused activities are con=
ducive to develcpment of human relation skills,
sensitivities, knowledge and appreciation.

4, Aoademic ski'ls and human relation skills rein.
foroe one another,

A basioc principle of modern education is that students
learn by doing. If human beinfn'lsarn only through experience
then we must be careful that ~ludb aotivities inoclude:

l, Deliberately selected expariences.
2, Carefully planned aotivities.
a. Building conocepts.
+ Relationships netween concepts in the formula-
tion of generali-ations.

A olub advisor in planning aotivities must be fully aware
of the purposes of his olub in ordor to identify and select
concepta to be learned. He must saleot and organixe experiene
ces whioh will be provided through 2ludb activity to Zoster
ooncept and generalieation building, and he must aleso provide
problem solving activities which will enable his students t~
make generalisations - generaligations which ocan be incorpore
ated 2 the ocontinuously expanding dimensions of the student's
oonoepts.
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Student needs which can be fulfilled through an ade-
uately planned vocational club program are! (a) belonging,
?b) recognition and respect, (c) achievement, (d) under-
standing the world around them, and (e) economic security.

One of the greatest factors we contribute to a student's
education is the knowledfe that leadership is always present
around them, school, family, community, and business.

Students learn to look to and for this leadership and
gradually become a part of it.

Regular academic classroom routine generally affords the
student a person to person or a {eraon to group coatact ct
best. Well planned club activities give students the total

scope of relationships = person to group to community to
soclety ~ to gain complete exposure to interactions,

The three growth phases a student experiences during edu-
cation are: )

l, Blologlcal
2. Psychological
3+ Cultural

Biolo%ical growth is basically developed from birth through
the eixth (6th) grade when major emphasis is placocd on “earning
the manipulation and coordination of muscles and mind,

Psychological deveIOfment is experienced from the seventh
(7th) grade through the ninth (9th) grade as a student becomes
aware that the home is no longer the total sphere of authority.
The classroom is no longer one large group, but is made uf of
several small groups or circles of "friends™, 1Identity with
outside influences becomes important and "gelf" baecomes a face
tor.

Cultural development takes place from the tenth (10th)
grade on through 1ife. The student becomes aware of soclety
and his evolving nend to join this groug as a "contriduting
member™, The degree of contribution will vary as his educa=
tion varies. The student becomes aware that he is becoming
an adult and soon be employed and thinking in terms of his
own home and family.
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Fortunately our student involvement as advisor, with few
exceptions, generally starts at this grade level, Our objec~
tives and purposes are geared toward the cultural phase of
education and by the nature of our activities, we are well
equipped to reach the total child, )

There is no inference that club activity 1s the panacea
to vocational education, but it can be used to bridge many
of the gaps that are made obvious in this paper.

Activity is the key to human relations, As soon as
people are involved people are interesteds NoO one can isolate
himself from time. The 24 hours each of us apends each day is
no shorter nor longer for one than for another although it may
seem to »e depending on our personal desires.

In order to have a reaction or interaction there must be
an original action, and through constent activity planning
these actions can be set forth to trigger the desired reaction
or interaction from an individual or a group.

The abllity to plan and predict these reactions deter-
mines an individual's leadership ability. .

Students should not onrnly have the opportunity to study
problems, but shculd also have the opportunity to solve them.
Club work offers our students the opportunity to solve "real"
problems if they are given the chance, Many advisors act as
president, vice~president, seoretary, treasurer, and member,
then 8it back and wonder why students have r.o interest.

The three phases of problem solving aret

1, Discussion
2, Research
3. Appropriate action

All too often meetings are wasted determining the problem
rather than solving it.

The survival of any group, large or smal), depends on the
group's ablility to solve two probvlems. One is the achievement
of the goals of the organizations the other is to provide sate
isfaotion for individual members.

The ideal leadar is both a task leader and a social leader,
but it is obvious thai both may evolve from a group.
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It is the responsibility of the advisor and leaders to
decide in advence that there 1s a problem to be solved and
then devote total “group time" to its solution.

All community contacts should be nade by students regerd-
less of who the individual bveing contacted may be. We expect
students to know the nature of and proper use of authority,
but often deprive them of the few opportunities they may have
as students to work with people in authority.

Our advisory committees should be developed and used to
the utmost. These people are a direct contact with the com-
munity and can tell us what the public needs and wants, If
we in vocational education are to supply personnel to availe-
able employment opportunities, we must start to let the public
know that occupationally orientaed students are available.

We can continue talk about the ablility of these students
until we are blue~in-the=face and we will continue to recelve
the same off-hand attitude unti) we ourselves begin to belleve
what we say about them,

Those community people who do cooperate with vocational
club activities are the people who huve had direct contact
with the students and have been made aware of their educa-
tionsl programs. Continued commurity exporure will enable
youth activitles to enjcy their rightful place in the voca=-
tional curriculum,
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LEADFRSHIP, CITIZERSHIP, AND FIMIOWERSAIP
IN YOCATIONAL YOUTH ORGANIZATIONS

Gary Sweax®

It has often been noted that the only thimg “cumslaayt”
in our modern era is change. 0f cowrse, we’re almays Rapeful
that any change is progress ratbher than repgression, And
thtimgg } have often been ovml.:;:ib: ﬁln oy benefits
gained from youth organization ac ty, 1 2B 1t $2 oveTpOw-
ered but what I can still see such potential fer Ingrovement.
Accordingly, it is exciting for me to de a pari of the review
aximd redefinition of youtk organizations in Yoratismel Educa-
tion.

Before discussing redefinition of chmracier traits,
specifically citizenship, leadership and followership, it is
perhaps proper to define the Vocatiomal Eémrsiiiam yuoth or-
ganizations as they now exist. There is aue sperific reasoan
why I wish to do so . . . 1 want to cospare ihe trwe defini-
tion with the somewhat different mflerstanfiings teld By auch
of the public. Having traveleé extensiwvely as 3 oaxtianal
officer, I have gsensed that saay people €9 191 aderstamd
the real nature of what we represent.

In defining youth organizations of Yocatiaml Education,
1 believe the most important concept is that of eazh sogani-
getion being an integral part of educsticm. It is tarvugh
the avenues of this youth activity that we lert onxr unnder-
standing and develop proficlencies as related Uo »iat we have
learned in the classroos. In the ocess, Kk believe we Rave
a better understanding for the relevante of elher efuzation.
As an example, a semder of the Distridetire Idaratien Cluls
of America alght v well have a grester appteciation for
what he has learned mathemtics, Dy the time Lv Rhas com-
pleted & special project of marketing resemrch. Orgmuize-~
tional activity also gives the student e cpprimaity of
actually vorking in choten field. Be say distaver that
the vocation isn't what he really espected. Aul, afler all,
it is better that he leara this while still 2 student sc Re

may change his chosen field before cosmpleting a tsetly edu-

#¥%r. Swan is the Former Batioomi Presifent of Ite Putwe
Farmpers of Awerica, Cornell Umniversity, Ithara, ¥ew Yark




cations PFurthermors, it is not unusual that a student use
youth activity as a framework in gaining equity, thus
actually establishing himself in the field while still a
student, For instance, in agriculture, many times I have
been amazed at the sight of a young man, still in his teens,
with a working investment of several thousand dollars ., «
And the amount of money is not what is important. Out of it
all comes an understanding of thrift, an appreciation for the
worth of hard work and the careful exercise of thought in
making business decisions. Unfortunately, these are experi-
ences that cannot be fully met in the classroom. However, the
extending arm of organized activity can fill the void. -

Some intangible benefits are yet to be mentioned. At the
risk of getting somewhat emotional, I recall conversations
with many young people who told of what a youth organization
did for them. It is by no means an exaggeration to say that
youth organizations have glven many youth direction, guidance
and a sense of purposes For me, as for millions, youth activ-
+ty provided the proper atmosphere for self evaluation, talent
discovery and personal betterment. I speak in terms of in-
tegrity, patriotism, character and scholarship. And last, but
nct least, we can think of our youth organizations. as being
non=political, non-sectarian, open to all regardless of race,
creed or color. , ‘

Certainly, what I have said is familiar to all of us,
'the goodness of what we stand for cannot be argued. It is
much like apple ple and motherhood.  Nevertheless, it may be
desirable tc modify our approach or redefine our objectives
o o+ o and I will discuss this in my closing paragraphs.

I make one important point. Much of the public has an
entirely different concept of Vocational Education youth or-
ganizations. I have often seen our work placed in the extra-
curricular category, much like the school bagketball teams.
And although physical recreation has a place with our work,
it should 1ate a fairly low percentage as & part of our total
program of activities., Our organized work musti t>» viewed as
a real learning experience, an extension of the classroom
instruction. More often than not, I have found that any lack
in cooperation by parents, school personnel or the general
public, usually comes from their inadequate understanding of
an organizations true purpose and potential. However, the
fault is not to be placed with them:. Chances are the local
unit was weak in one or more ways. I have been more than
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once amazed, with how an organization can be the "pride of the
town" in one place, and yet, a local unit of the same organi-
zation barely surviving {n a diiferent community with quite
simillar resources and circumstances., If anything, this
places an accent on the need for better public relations . . .
along with a review of how the local unit mtght be better
adapted to the particular community.

At this point, one of the questions I would expect you to
ask is "what is the best way to soil an organization's program?"
After experiences as a national officer, I can best answer by
saying, Jjust as the largest company grows by the goodness of
its product, a youth organization can also rely upon its pro=-
duct as its finest compliment. And probably at no other time
in the history of our nation, has the time been more ripe than
now, for the welcoming of conatructive citizenship, positive
leadership and followorship, especially in the ranks of youth.

: Though these character trailts are as difficult to define
as freedom, itself, let me give my ideas how they fit within
the context of youth activity.

Citizenship, leadership and followership are synonymous
in many respects. It would be incorrect to treat each as an
isolated trait. However, each has a unique place within youth
activity. YLeadership is perhaps best represented by the person
who initiates the enthusiasm and directs the work of many
towards a desired gozal. In youth activity, leadership depends
upon gomewhat different a stimulus than much of leadership in
big business or government. Seldom is there a beckoning of
riches or fame., There remains, however, the personal satis=-
faction of making a contribution. Not necessarily being sel-
fish, the leader also mseeks recognition and the approval of
his associates. He often gains some personal benefits of
growth that will improve his position in later years. Within
the scope of youth activities, I suggest youth should have
more than just token leadership responsibilities., Legal re-
strictions may require adults to have some ultimate control
an? I grant that experience of adults is needed for proper
guidance., But the youth of any youth organization should have
the right to make those decisions which effect them. With
that right goes the responsibility to make informed decisions
which must show consideration for nect only all members, but
also for all having some contact with the organization. I
further believe that every good leader must be a good follower.
Seldom does the best answer or course of action come from one -
mind alone.




Within a demooratic youth organization, perhaps follower-
ship is the most important part. After all, it is not the
president who makes a decision, but rather the voting assembly,
and in our modern era, wWhere many youth flock togethar like

. sheep while closing their minds to those arguments in opposi-
tion to their own, there is a special good that can come from
a youth organization, .+ . « If youth can only learn to make
decisions with an open mind, this zlone, will be a grrat
aohievement., Suffice it to say that clear thinking anc in-
volvement are requlsites of strong citizenship.

How can citizenship, leadership and followership be de~
veloped through youth activities? I do not see 1t as my place
here to enumerate a list of activities from which a student
might grow through participation., I expect this to be a topic
of discussion during the Institute. Rather, I wish to discuss
how youth can be motivated into action.

I have already mentioned some benefits to be gained from
leadership. I suggest these are usually not the motives but
rather the results of one's hard work., (personal satisfaction,
recognition, etec.,) I believe this because a person will prob-
ably meet defeet and disappointment many times during his con=~
quest for leadership. There are deeper reasons why a young
person wiil still invest unlimited time and energy. More
often than not, he seeks to become like a person he admires.
Sometimes one is motivated just from the satisfaction that
his efforts have changed him for the better.. Other times, he
1s fascinated by the learning experiences received during his
work with youth activities and craves to learn more.

Which ever of these motives exists, the presence of at
least one other person is essential. For instance, I believe
that the student officers of any organization can perhaps do
more to inspire a young person than any other form of motiva-
tion., If the student leaders at this institute were asked where
they received the inspiration that lead to achievement, I sub=
mit that a very large percentage would probably name an
officer of his organization who somehow provided encouragement
and/or inspiration. This points directly to the potential
benefits of having well trained state and natiocnal officers,
Furthermore, they camnot be just pictures on a brochure ., . .
They must be given every opportunity to circulate among fellow
members during their year of service,
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1 cannot place erough importance upon the teacher and or-
ganization advisor, H9 is the one whu must first point out the
opportunities, He must give the encouragement and guidance
while complimenting the progress of a student. He must be
willing to sacrifice his personal time whsn needed and yet
have enough oconfidence in his students to permit them to bear
the work load and responsibility., Might I add, it is with the
role of the teacher with which I am most concerned., That is
to say, if an instructor has not been a member of the organi-
zation he advises, there is a good chance he may not have a
full appreciation for what can be gained, Furthermore, though
colleges vary greatly, I believe he is not receiving, on the
whole, the necessary instruction pertaining to the youth or-
ganization, as he prepares to become a teacher.

Followership requires an organization to have a program
of activities hroad enough to meet a wide range of interests,
It must also cover the many different fields of work within
one vocation, A follower is at his best when given responsi-
bility, He must feel an important part of the activity.
Whether the part is large or small, he must he handed a chal=-
lenge ... and when it is met, he must receive due recognlition,

That brings me to two important essentials of youth
activity . » « competition and recognition, Why can't the
trophy case of the local organization stimulate as much
spirit within the school as those awards won in sports, I
have visited schools where it does . « » and it is a might
satisfying experience, I believe there to be almost unlimited
financial rescurces available from business and industry. . .
to be used as scholarship and incentive awards, These spon-
sors, more than ever, view their financial support as an in-
vestment rather than a gift,

Recognition in the news media not only rewards the par-
ticipant but welcomes the support of the public. (And today,
this type of headline ias refreshing!) And just as the school
system is an integral part of the community, the organization's
program of activities must be 8o designed that it brings the
gtudent into direct contact with the society about him. A
simple project of delivering fruit baskets on a Christmas Eve
might also evoke the question "why does there have to be poor
people in my town, anyway?" It is a beginning, Youthful
leadership and followership will naturally have great impact
upon tomorrow's citizenry, But it may not be necessary to

- 125 =




wait, It's perfectly possible for involved, consolentious
youth to set examples for their parents to follow . + »

Though I velieve it ie important for our organizations to
remain non=politioal, I would enco.rage greater disoussion of
world issues and differences on tre local level., Whether by
student c¢xchange or a program speaker, I believe a more in-
formed youth will be a more patriotic youth.

I have outlined the factors I would give greatest con-
sideration when answering the question, "why isn't my organi-
zation reaching its designed objectives?" There are so many
other items of importance often overlooked . , » Have we
given our club advisor the proper public recognition and
thanks? » » » Do we invite the public to see our progress and
work? » » » Have we called upon community leaders for their
support, involving them in some phase of our activity?
(advisory board, GtOo) )

And after consideration of all these factors, one must
turn to the basic question with an open mind . » » I8 the
organization geared to the needs of the time and can it
serve all the needs of a student in one particular vocation?
Should we seek the membership of others even though they may
be studying in another field? More post=high programs?

Yes, there are important questions that must be asked of
our existing organizaticns., I stand in favor of any change
which will give more students a chance to realize the benefits
of youth activity, But I also oppose any change that would
set the student activity in any way apart from his chosen
career.

It is apparent that each Vocational Educaticn organization
has especially excelled in certain areas of aotivity, If we,
as a combined representation, will listen intently to new and
varying ideas, there is no question but what each will gain a
great deal., As Vocational Education changes to meet the
modern times, so must our youth organizations.
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REDEFINE THE ROLE OF YOUTH
ORGANIZATIONS IN VOCATIONAL EDUCATION

Richard Anderson*

I want to congratulate and thank all the participants for
their contribution in the 1967 Kentucky Seminar. Many of the
questions we are seeking to answer are answered in the final
report of the Seminar. The final report can be & very valuable
tool for the members of the Institute here this week in the
further development of the Youth Organizations in Vocational
Education. . '

In order for us to do an effective job in redefining the
role of Youth Organizations in Vocational Education, I think
we must agree on one very important statement., It was made by
Mr. Lloyd Johnson, past President of the American Vocational
Association in his presentation at the Kentucky Seminar in
1967, I quote, "It is the opinion of the speaker that programs
developed and carried out by Youth Organizations should be
designed and used ag an integral part of the instructional pro-
gram in Vocational Education, It is believed that the major
portion of all activities participated in by members of Voca=
tional Education Youth Organizations have an educational aspect.,
This is the chief reason for the great success story written
by Youth Organizations in Vocational Education through the
years." If we agree with that statement, then we can redefine
the role of Youth Organizations in a positive manner.

How can youth activities be expanded to serve more who are
in Post Secondary Programs. In the reports of committee meeting
by Vocational Services at the Kentucky Seminar, all vocational
services have indicated a need to expand and develop Post
Secondary Youth Activities.

AGRICULTURE = "We need to encourage the establishment of
more active collegiate FFA Chapters.'

BUSINESS AND OFFICES - "Develop with more impetus Post-
Secondary Youth Organizations, as needed,"

HOME ECONOMICS = "We should investigate Post High Schools
to determine if there is a need for a Youth
Organization in them at this time."

*Richard Anderson is a former National DECA Officer, Lynnwood,
Washington
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TRADES AND INDUSTRY =~ "We must work to make VICA flexe-
ivle, to meet the needs of all youth."

While serving as President of the Post Secondary Division
of DECA last year, I had the opportunity to meet vocational
studunts and educators from many states and to discuss their
local and state programs., I have become increasingly concerned
about the opportunitles we provide for growth and development
for the individual through our youth activities. How important
this individual growth and development, this phase of education,
is to the youth enrolled in Post Secondary Vocational Education
Programs. Yet, look at the hundreds of thousands of students
that are deprived of this opportunity because an avenue for
this phase of education has not been adequately developed at
the Post Secondary Level. I am thoroughly convinced that the
gged exists for Post Secondary Youth Organizations in Vocational

ucation,

While redefining the role of our Youth Organizatione and
considering expansion of the Youth Organizations at the Post
Secondary Level we should distinguish what parts of the High
School Youth Organizations can be utilized at the Post Second-
ary Level., First, the local, state, and national structures
through Departments of Vocationul Education have proven suc~
cessful, Post Secondary Youth Organizations can be developed
through these same structures.

Second, the common purposes of the High Schocl Youth Organ-
izations should ve developed to satisfy the needs of Post Sec~
ondary students., Common purposes such as leadership development,
civic consciousness, building self-confidence, character devel=-
opment, responsibilities of citizenship, etc. are equally
important in the individual growth and development of the Post
Secondary student.

The third area we must consider is that of identification
and promotion of Youth Organizations in Vocational Education.

Perhaps if I relate some of the lessons we have learned
in the Post Secondury Division of DECA, the area I'm most
familiar with, we can better understand the importanoe of
identification and promotion.

Some background on DECA:s

Since DECA was established over 20 years agn, its membership
has grown to approximately 100,000, DECA was a high school
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organization until 1961, when the Post Secondary Division was
established. This Division has grown to approximately 6,000
members in 1969. There are a number of reasons for this
limited growth, but identification and promotion aras the main
ones,

In the areas of identifioation and promotion we have not
done our job, We have operated in the shadows of the High
School Division since 1961, We have failed to identify the
Post Secondary Division as the level of program it truly is,
We know that the level of instruction in the Post Secondary
Program is above that in the High Schecl Program and we know
that the activities we are involved in at the Post Secondary
level ave different from the high school activities. Yet we
fail to identify this and promote it to studentb, local admin-
istrators and to our communities.

In Post Secondary Vocational Education Programs, we are
concerned with serving the needs of students who are 18 yeurs
old and above, We can't expect the various age levels to be
attracted to an organization that operates in the shadows of,
and takes a backseat to a High School Organization. We can't
expect school administrators and ths community to be excited
about Post Secondary Youth Organizations unless we can identify
them and be excited about them ourselves, Perhaps this empha-
sizes the statement about flexibility that VICA made, "We
must work to make VICA flexible, to meet the needs of gil

youth.,"

In order to be successful in expanding the youth organiza~
tions to the post secondary level, we must be flexible, we must
give them the identity they deserve and then promote them to
students, local administrators, teacher-~educators and the com-
munities.

I've also been 2s8ked to define social and human relations
SkillSo .

To me, social and human relation skills are those skills
that glve us a better understanding of people. They are the
skills that help understand how peocple act, react, and inter=-
act in groups - how people work together effectively and what
factors in the group and its environment may cause difficulties
in relationships between people. They are the skills that help
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.- us understand how people communicate with each other = what
+ tends to oreate a good flow of communications and what hinders
good communicutions. :

Social and humar relations sgkills are.skills that are
learned through participation in our programs of youth active-
ities = they are learnsd through experience and working with
people. Through this participation the student is developing
actual skills in helping peopla solve perscral and work
oriented problems, creating an atmosphere in which people
can function effiociently, motivating people to do their best,
organizing a task so people will use their best skills and feel
satisfied that they are contributing part- of themselves to the
task., These are important skills and we must devots our efforts
to creating a growth promoting atmosphere in which these skills
can be learned. We must provide tais opportunity for as many
of our students as possible, as soon as possible.
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THE ROLE OF YOUTH ORGANIZATIONS
IN VYOCATIONAL EDUCATION

Dr. Margaret Blair*

In many of today's vocational and comprehensive high
schools students are faced with a dichotomy. On the other
hand, beautiful philosophies are written, courses of study
prepared and hundreds of descriptive paragraphs written
about the programs avallable to the students. Educators
state "Guidance for all", when actualiy many guldance per=
sonnel have been trained to assist the college=bound student
only. Guidance people are oftsn carrying a puvpil overload
while thuy publio or community expects them to be all things
to all students. In many schools from 50 to 70% of the stu-
dent body will not even start college let alone complete it.

Failure on the part of the educator to provide many ap-
propriate ex”ending programs to broaden the individual goals
and awareness of the students will inevitably lessen the
freedoms of the citizens they become, and will lessen their
opportunities to learn, earn and contribute. The difference
between what administrators and teachers SAY and what is
actually PROVIDED in the educational program compounds the
confusions already built into the demanding, Bometlmes
frightening process of growing up.

Ralph Waldo Emerson's often used quote, "What you are
shouts 80 loud above what you say that I can't hear you,”
could be referring to some of the current educational pro-
grams and some of the educators,

In many cases, the students are too poiite and too patient
to express thelr frustrations. The educators say, "Come to
school, Obtain an educttion so you will be able to earn a
living.” At the same time, especially where the need is great-
est, outdated equipment is used for instruction. Building
facilities are inadequate and instruction indifferent. Educa=~
tors must begin to realize that thess students are keenly
aware that the area where ycu live and the schools serving that
area where you live have great differences in educational op-
portunities,

*Dr, Blalr 18 Director of Introduction to Vocations, State
Department of Education, Divigion of Vocational Education
Trenton, New Jersey
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One way to compensate for these differences in oppor-
tunity is through the vocational youth organizations. All
vocational, all secondary education has become a tremendously
complex combination of operations and knowledge demanding
much more of the administrator, instructor, business and in-
dustry, the community and the school facilities. Such a
broad range of knowledge and disciplines can be met only with
combined resources and flexible use of the school) plant, In-
volvement of the community business and industrial leaders is
one way of supplementing the vast, new, changing information
which should be presented to the student. Certainly there
exists a "ourriculum gap" as well as a "generation gap" for
there in a discrepancy between what we hear to be the stated
goal of the educators for students and what the level of the
functional program is.

The possibilities for on-going guidance through the
athletic program and the academic or vocational classroom
teachers are frequently missed, ignored or thought to be the
recponsibility of someone 2lse. GCaps exist in guidance pro-
grams which make it possible to reject large numbers of stu-

ents who are not acade: «cally or college oriented. A small
number of students are so highly goal motivated thé¢t they
"plow" ahead with or without the assistance of the Juidance
personnel.

The popular middle class bvellef that, “College is a must
for my child." 1is in many cases a fallacy which parents,
educe.tors, and business would do well to acknowledge. "Stu-
dents with creative potential are not always academically
superior,"l 'By the same token, the academically superior
student does not always have the creative potential. Some of
the most creative and successful people I know were high
schodl dropouts. They were looking for education opportunities
not available to them in school, like the boy in Stephen H.
Corey's "The Poor Scholar's Soliloquy™, who sald, "...Dad says
I can qui4 school..s» I am sort of anxious to beoause there are
a lot of things I want to learn how to do..." All too often
these young people are frustrated because of the lock step
program imposed, bored, shoved=out or pushed-out by the
system.

Just at the time when the adolescent is 8o vulnerabdble,
the joys are so great, the problems so completely unbearabdle,

Iﬂgggs 1 in Bducation. (NEA: Washington, D, C.,
l o Do .
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the program is most fragmented. The secondary student needs
support of the apirit as much, if not more, than he needs a
roof over his hecd and food for his hollow bodyl = Although
there were times when I'd have questioned that statement.

My children ate steadily, all day, from the moment they got
up to the last final snack as they collapsed into bed: two
of them havi:ig consumed six quarte of milk since the close
of school at 3115 pem.

Heim G, Ginott states in ent d 3

Adolescence cannot be a perpetually happy
time. It is a time for uncertainty, self=-
doubt, and suffering. ‘This is the age of
cosmic yearnings and private passions, of
social concern and personal agon{. It is
the aga of inconsistency and ambivalence.?

He further states that there is a need for parents (and
“eachers) to discriminate "...the difference between sympathy
and empathy." and that, *"children tend_to live up to the
roles cast for them by their parents."

Student activities of one kind or another
are probvably as old as formal education...
In America, & student self-government plan
was in operation vefore 1800 in the William
Penn Charter School.X

In comfrehensive high schools in the early 19th century,
student activities and clubs included debating, oratory, and
dramatiocs. By the 1850's football had appeared as an aotivit{a
Shortly afterward the school newspaper appeared on the academic
806N6.

At first school authorities were hostile...
Then passive acceptance = today administra-
tors and teachers 'welccme' student active
ities as an integral part of the uchool pro-
gram... The cludb program has intensified to
hundreds of different interest groups...
Since students will form ¢lubs, play games

2Haim G, Ginott, (The Macmillan
Companyt New Yorlcl ; Eew Yor .“‘}9%8'?. Do gﬁ.
I1id,

4roland C. Paunce., "Bxtracurricular Activities." Engxglggggég
of Educatjonal Research. (Macmillan Ccmpany: New York. 19
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and carry out social activities with or
without the sanction, assistance and
guldance of the educators, it becomes
apparent that it would be more sensible
to capitallize on this interest. This
effort has been one phasa of modern
guldance.5

Some of the problems that have become evident as youth
organizations have grown, result from the range of goals and
purposes of the clubs, the lack of faith in youth, and the
relatively small number of students who can or want to par=-
ticipate in school activities, An even smaller number of
students tend to dominate leadership positions, The cost of
the participation 1s a financial hardship for the very stu=-
dent who would benefit the most. '"Non pagticipating students
tend to contribute most of the dropouts."

The Encyclopedia of Educational Besearch states:

+ low income students have little chance to
participate

+ mostly students from upper income families

N le?derehip also mestly from the upper incore
child

+ hidden tuition vosts ars more than teachers
and administrators think

In the "Principal's Message" of the Brick Town Progxram of
Studjen the statement is made that:

The four years that you spend in high school
are years of intense intrOSYeotion and prep=-
aration. They are also a time of great job,
fever%sh activity, and tremendous accomplish=
ment.

Jean Piaget, the Swiss psychologlist, writes:

The principal goal of education 1s to oreate
men who are capable of doing new things, not

%Roland C., Faunce. “Extracurricular Activities," §9§3§192§g437
of §%§gggjgnnl Research. (Macmillan Company: New York. 60
P

6Roland C. Faunce, "Extracurricular Activities."
of 5%*g5119551 Regearch. (Macmillan Company) New Yorx. 0)

P 510

7quideance Department of Brick Town High School. "Principal's
Mezs?ge' of Studies. (Brick Town, New Jersey. April
1969} po
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simply of repeating what other generations
have dorie = man gho are oreative, inventive
and discoverers.

Imperatives Education, the AASA Yearbook for 1966 em-

phasizes, "The school must develop creative and imaginative

pro§rams to change the boredom of idle hcurs into fruitful and
8

ratisfying experiences.
In his studies about creativity, E. Paul Torrence says:

I have maintained that coreative thinking occurs
when situations call for non-habitual behavior,
solutions for which the behavior has. no learned
response, From the standpoint of sooiet{. an
achievement would be accounted creative if it
provided the society with a hitherto undiscov-
ered solution,lo

Continuing, Dr. Torrence lists some of the ways in which crea-
tivity has been descrived:

wanting to know

digging deeper

lookinf twice

listening for smells
listeninf

getting in deep water
getting through locked doors
cutting corners

cutting holes to see through
plugging in the sunll

Since educators are human veings, with all the strengths and
weaknesses of man, it is safe to assume that they too are con-

8jean Plaget. "Points to Ponder", Reader‘'s . (Reader's
Digest Association: Pleasantville, New York, August 1969),

P. 21

IAASA, ip Education. (NEAs Washington, D, C.,
1966), p. .

10y, Paul Torrence. Mjnnﬁgggg Studieg of QE%B&I!! Qghg;}g:.
{The Creativity Research Institute of the Richardson Foun=

dation, Inc., PFebruary 1968). p. 11
lllkl .
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tinually making choices. Frequently +he choices enable the
educator to do only those things that he wishes to do. Care
and selectivity in these choices to aid students would en-
able educators to offer greator totality of the curriculum
for each individual and group with less reliance upon the
"bit by bit" approaches.iZ .

Torrence further statesi

This findinf suggests that tests of oreative
thinking ability might profitably be used to
ald teachers in bacoming aware of potentiali-
ties that they might otherwise overlook.l3

Youth organjzations oan be a sourco of creative inter=
action between students, faoulty, parents, community and in=-
dustry. They can and should bs open-endad, mind=stretching,
flexible experiences, adding breadth and depth to education.
The extension of man's senses, a constanti, continuing educa=-
tion through the extension of the classroom.

Youth organizations can become a part of the testing
board for student ablilities. Can the student deal with
?mer%enc}es} handle failure or live with successes? In the
'Preface"” o %g:gg;: Tomorrow. Ruth Strang stresses
",se0pportunities to handle emergensies and to be flexiblelh
mus: ge provided. Youth organizations are ideal for this
training.

Youth organizations oan make ourrent and timely the
teaching of ocoupations. "Teachers are not prepared to tigoha
materials are not really available to teach ooccupations.™
Youth organizations can provide a sense of direction for the
student and a sense of support and back up from the teachers.

IEAn Bi Future
ght State Project. Qggigglng Education .
(Denver, Oolorado.’1968). ps 78 iox the

13E. Paul Torrence. Minnsgots Studies of g:g?stxg ﬁ!hﬂ%tﬂ:
(The Creativity Research Institute of the Ricvchardson oun:
dation, Ino., Febdbruary, 1968)0 | o) 31 ,

14
Ruth Strang. “Preface". Jarget Tgngnfgz (Dell Pube-
lishing Co.» Inc.,, New York, New York. 9 &). p. i,

15Joseph Nezzano., “A survey of the Teaching of Occupations"”,

iggggignsl Gujdance guarterly. (Easton, Pa., June, 1969).
P
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In guman;ging ths Secondary » published by the
Association for Supervision and Curriculum Development, it was

stated that ",..humaneness 1s the zost critical need in Amer~
ican secondary school education."?

We all know people who are without work. 1In many cases
they have become helpless, hogeless, defeated human beings.
If the ultimate goal of vocational education is to equip
human bsings, to develop integrated personalities and to con=
%ribute to the community by successfully performing in self-
chosen; fulfilling and enjoyed work, the youth organizations
are one more way to support the learning situation and expand
the classroom, .

A young person's test of relevance is cantered
in his individual searching, his frobing, gnd
nis need to make sense of his environment.l?

Through these youth organizations the tesnher-advisor will
find many opportunities for good group and irdividual guidance
with experience in:

seeking bettar solutions to social and personal problems
exploration

encouragin% individual strengtho

strengthening the individual self-image

encouraging a spontansity

encouraging a varlety of solutions to meet ¢lub, come
mun1t¥ or individual problems '

+ learning to trust good judgement or common sense

+ using knowledge to seek batter ways to meet problemslS

* ® o & e o

Thorton Moneg and Norman L. Bussiere stress all of these
as part of their articla "The High School in Human Terms*.

10pASCD, "Preface™. Hu the Secondary Scheol. (NEA:
Washington, D. C., 1929}, p. v,

17Thorton Bé Monet and Norman L. Bussiere. "“The Migh ?02801
n Human Terms", nfggn§§1ng Secondary School. ASCD:
Washington, D. ©., 9)s Do f?g ]
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Through these Voocational Youth Organizations which we are
examining today, students may affect the quality of personal
and social, as well as, the economic life of a community.
Self-evaluation and self-discovery are a long, continuous, on-
going processes that involves the whole human being. Students
need to have the opportunities to t1y out, sample, and discard
or weed out what does not fit individual goals and plans.

« Youth organizations can serve as an integrating agent
for vocational and occupational awareness, the education
nesded to frovide an eniry skill and the guldance to help
eac? individual choose that occupation whioh will fulfill his
goals. )

+ Youth organizations can serve to integrhte aspects of
community agencies, service clubs, institutions, school staff
and students.

« Youth crganizations may assist in bridging the gap
from school to work.

+ With thorough, careful planning, in cooperation with a
wide range of community resources the student organizations
will be able to do a mammoth job of employment placement.

. Throufh club activities a student may be prepared so
that the "grinding-down" processes which 1life inflicts on all
of us will not be so traumatio.,

In "The kigh School in Human Terms" Dr. Moner asksi

Can he support a variety of conflicting answers

and tolerate disorganization as he works his way
to a courae of personal action for which he can

be iresponsible? Is he able to adapt effectively
as new knowledge and insight reveal that a gite-

uation calls for different dbshavior?19

Yernon R. Alden, writing for the Saturday Reyjie%w, in the
article "What Kind of Excellence?" comments:

19Thorton B. Moner and Norman %, Bussiere. "The High School

in Kuman Terms™. u¥egn§;1ng Secondary School. (ASCD:
Washington, D, C., 9, P %93
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We have a great undersupply of young
people who can and will take responsi-
bility = *doers', innovators and risk=-
takers.,

He goes on to asks

Can he become an active participant in
life situations? Is he able to become
involved in %those issues which affect
him? Does he take initiative in invole
ving himself and othsgs toward bettering
the human situation. .

Youth organizations can and should provide fori

trips - vocational and cultural

leadershif opportunitlies

working with community and business leaders

talking with personnel directors

helping the student become aware of the natural

resources

+ helping the student develop his own and.others
human resources

+ rovarding use of leisure time

+ developing individuality and creative potential

+ help hold students in school

In vocational youth organizations students and educators
can combine to share and to adapt their actions, thoughts and
utterances to try to meet the ourrent needs of education and
the needs of industry, business, and labor or be prepared to
face the eventual consequences. If educators cannot prepare
gouth. we may well find labor more than willing to assume the

ob,

Honest education will no longar permit the lack of training
for the many student populations. For a great number of the

20vernon R. Alden. "What Kind of Excellence? Saturday Reviex.
(Saturday Review, Inc., July 18, 1964),

21Thorton B. Mones and Norman L. Busslere. "The High School in

Human Terms"™, {ng Secondary School. (ASCD: VWash-
ingt(\m D, Ce) e Po 1




students the trips, both edvcational and cultural, will never
be a part of the 3tudents' lives if they are¢ not available
through the youth organizations.

If it was important for me to plan trips for my ohildren
to hear beautiful music, to become familiar with museums,
with gardens, such as Longwood, to visit the historical loca-
tions in our nation - why is it not equally important to plan
these experiences for all the adolescents?

For the last three years I've been working with some Viet
Nam veterans. Trying to help these young men prepare to take
advantage of their G, I. Bilg for further- education has been a
great joy to me., It has also wrung my heart to realize just
how much education has failed them: One of the experiences
I've provided was to take a car full to the Metropolitan Museum
on a Sunday.

One group, with various service disabilities, went with
me to see the magnificent exhibit "In the Presence of Kings"“,
This group of young Negro men had a certain hesitancy as we
entered the Museums At the exhibit we rerited the taped narra=-
tions for each one to listen to. Two of the men were particu-
larlx exciting to watch:, One had an artificial foot and was
pushing the wheelchair for his friend who had lost both legs.
Several times the{ pulled out the ear plugs and asked, "Why
didn't someone tell me there was a place like thisl" Awe,
interest, amatement and enthusiasm kept crossing their faces..

The tragedy was that both of these men had attended schools
less than fifty miles from the museum. No teacher or adminig-
trator had made them awarel

How many of us agree with Albvert Einstein that, "Imagina-
tion is more imfortant than knowledge."? For far too many
adolescents' stimulation of the imagination is last, if it
exists in the educational program at all,

A8 educators we must ".,.understand the difference between
education and schooling and foster all kinds of educative
activities."22

2201ifford P, S. Bebell., "The Educational Program®. Emergency
Reslana for o (May, 1968)., p. U8
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Ideal ways to broaden the base of oocupational interest
and awareness exist in every vocational youth organization
when the educators are thoughtful and perceptiva enough to
use them: At no time have the opportunities been so great or
so challenging for vocational educators to develop creative
curriculum with individualized vocational éducation and be=-
havioral objectives which may assist the learner to reach a
degree of fulfillment,

Each brochure about the six ¥outh organizations in the
vocationel areas states, in a varlety of wording, common pur-
poses, goals and aims. Implied, or clearliy stated, all seek
extended training through sxperiences which will:

strengthen oritical thinking

strengthen leadership abilities

entble them to work democratically in groups
strengthen creativity

strengthen belief in self

individualize instruction

individualize study

gtreng;hen knowledge and attitudes to lead to success
n wor .

+ emphasize the dignity of Yocational Education

As the Director of the plilot program, Introduction to Voe
cations, I can see a ver: important place for the vocational
youth organigations. Just as 80 many of our young people are
unaware of the ococupational possibilities, so are these same
students unaware of the ?reat variety of offerings which the
youth organizations provide. Extremely meaningful and enjoy-
able instructional activities can be developed within the
framework of the youth organitations and the resulting exten-
sion of the 2lassroon,

Pinancial provisions enabling every student to participate
within the school day should be built into the instructional
Qosts.,

Particularly in Introdustion to Yocations it would bve
meaningful to have at least a Cgcling Unit abtout and with the
existing youth organizations. When these are limited at the
school, it would be well to plan visiting tripe to meetings at
schools where they are offered. ‘

An Introduction to Yocations Clud would be freat. not only
n

for the students in the program, but also those other pro=-
grams, Such a cludb would provide peripheral support for the
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student as he enters the high school years. The teacher and
student could examine and explore vocational goals togethsr.
The student would be guided through individual evaluation as
well as the extension of the classroom experiences which would
help to sharpen his selectivity.

I can see these student organizations giving preparation
in the vocational skills of polise, politeness, appearancs,
attitudes and flexiblility enabling the individual to more
easily enter the world of work., Such skills are a large part
o{dtge birthright of American youth which is not always pro=-
videdQ,

A pocial reallity which younf people and teachers must
confront is that which every living human being must face.

If you want to eat, you must have learned how to work and get
along with people! The only exceptions to this basic rule
that I know are!

o« to be born the child of the President of the company

o t0 marry the ohild cf the President of the company

+ to be a flower child who eaye. 4 | oontribute nor take
nothing in and of this world."

This reminds me of the mother who said, "Breathing is
basicl I did it as a child and I want my kids to do itl" It
is just as basic to want to eat and live with a certain degree
g{ 1reedom. To succeed at this the individual must earn a

ving.

The average American adult,; and I suspaot, adults every-
where, have been prone to generalizej to make sweeping state=~
ments avout youth in each generation. Certainly, from the
times of Plato these have been recorded and always sound con-
temporary., There ls a monotonous sameness about these words,

Young peoples of today have!

"No respect for their elders."

*No manners."

*No idea what they want to do,"

*No idea what they want from life."
“Bxpectations of starting as a leader."
"No respect for authority.”

“No modesty."

"No idea what they are coming to."
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How can the secondary school student reslly know what he
wants to do unless there is some teaohing done o make him
aware of occupational opportunities? Some experiences pro=-
vided with personnel from industry? Some trips provided into
plants and places of industry? The smells and noises of the
world of work made rsal to them, .

Where and when do educators provide vooational or occupa=-
tional role models to continually expand vooational horizons
and vocational vocabulary? What better situations to offer 1
these to students than through the youth organizations? 3

Good guldance and courses in ocoupations can only be en-
hanced and made more so through these vocational youth active
ities., ‘

In "Eéements andg::fggt:res A Dgsignifgr Continuous Pro=-
grams", %gg;culug My » Alloe Miel stresses some
points which wou e applicable to youth organizations.,

These might become a part of the learning gg?tip or gore to
supplement instruction by extending opportunities Zfori

fersonal exploration
nquiry

experimentation

oreativity

cooperative inquiry

problem solving

experiences in managing an environment
giving servioe -

governing

enjoying literature

enjoylng the arts

enjoying beauty

enjoying physical recreation?3

Is this too much to dream for all children? To dream that
they will dare to question, to seek new gsvlutions? To dream
that educators will create a race of Moon Walkers!

23A110e Miel, "“Elements and Structure: A Design for Gontinuous

Progress," A Cchildren., (ASCD: Washington
D, Cey 1969)0 PP, 1&Yy- 3f2n ’
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THE ROLE OF COLLEGIATE YOUTH ORGANIZATIONS
IN VOCATIONAL~TECHNICAL EDUCATION

Dr. William J. Brown, Jr.*

Each participant in this Institute firmly believes in the
value of youth organiza’ions in vocational education. Many of
you provide leadership for the various youth organizations as
one of your major areas of responsibility. I suspect that
some of you have been through the entire cycle from youth
member to chapter or club advisor, and now hold positions of
leadership for youth organizetions at the state levels If
this description is accurate, there can be little doubt that
you have a favorable bias towards youth organizations in
general and would spend much time and energy in defending and
upgrading your own youth organization.

Let me indicate clearly that I share your enthusiasm and
feeling., ' In many ways, the development of organizations for
youth may have been one of the most beneficial things which
we have done in vocational education throughout the years.

But now we are being asked to redefine the role of youth or=-
ganizations while attending this institute. Obviously, this
involves a willingness on our part to consider changing
various aspects of our programs. In some cases, this will be
considering adding to our existing programs., My responsibility
in this paper is primarily concerned with analyzing what is
being done in youth organizations at tha college level. Thus,
my remarks will concern the advisability of extending voca-
tional youth organizations to meet the needs of youth in
college. I was specifically asked to react to the following
four questionss

l. Is there a need for new youth organizations in
vocational programs?

2. How can youth activities be expanded to serve
more students who are in college programs?

3, How can human relations .skills be developed
within youth activity programs at the college
level?

h, How are these social and human relations skills
defined?

#*Dr, Brown is the Assistant Director of the Research Coordin=-
ating Unit, Noi'h Carolina State University, Raleigh, North
Carolina
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New Youth Organizations

During the years, the need for new youth organizations in
vocational education has been apparent. The youth organiza=-
tions boom has seen the creation of such organizations as VICA,
FBLA, and DECA. These outstanding organizations serve the
needs of youth in a fashion similar to the FFA and FHA,

Whether still other youth organizations are established may de=
pend upon how well the current organizations can continue to
serve youth from all spectrums of vocational-technical education.
For example, many people feel that the FFA needs a new name
which more accurately reflects its broadened scope and clientel.,
If this fails to come about, new organizations may be formed.

A similar situation could face the leadership of VICA as rela-
tively new areas such as cosmetology and health occupations are
added to the secondary curriculum.

The type of vocational~technical organizations needed at
the technical and college level is open to question. Some may
argue that existing programs such as VICA, DECA, FBLA, FHA,
and FFA can be extended beyond the secondary level and estab-
lished as chapters in colleges, community colleges or area
schools. In fact, the collegiate FFA already exists on
several cullege and university campuses. Perhaps this move-
ment wiil accelerate and serve the needs of college studen’s
in agricultural education. We should note, however, that the
FFA was established in 1928 and to date there are relatively
few collegiate FFA chapters. The FFA was established as a
youth organization which was to operate in the secondary
schools and as an integral part of the instructional program,
In college, it's almost impossible to think of the FFA as an
integral part of the instructional program. In addition, the
state and national activities are centered on youth who are
in secondary schools or who have graduated and are becoming
established in farming. The collegiate FFA member is thereby
limited in his participation of the FFA at a state or national
level, Stilted interest often results from such limited par=-
ticipation,

The other youth organizations are similarily organized
and would face many of the same problems if they tried to
become established as collegiate chapters. Organizations for
college students should be in tuns with their needs and not
merely adjunct extensions of high school youth organizations.

The question of whether there is a need for new youth or=
ganizations at the college level may depend on our concept of
the youth organizations' purpose, If the purpose is social de=-
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velopment, there are already clubs and interests groups or=-
ganized by the Student Unions to serve this purpose. If the
purpose is to provide additional, in-depth learning exper=-
ierices which are related to the student's course work, then
these clubs and teams are already existant. If it is to pro-
vide a means for University of community service then there
are existing religious or soclal-service groups already in
operation, Adequate opportunities for leadorship and member-
ship are also available through the various honorary or pro-
fessional fraternities and through membership in departmental
clubs. In short, I see no real need for the extersion of our
traditional youth organizations into the collegiate scene. I
do not mean to imply that you should abandon the collegiate
FFA or any other club which is already established at the
college level. I'm sure these clubs are meeting needs which
may be peculiar to a particular situation. My point is that
I do not envision the colleges as fertile ground for exten~
sions of FFA, FHA, VICA, DECA and FBLA.

Expanded Activities for College Youth

As you may have guessed by now, I'm somewhat at odds with
the wording of questions number two and three. 1In .each of
these questions, the premise seemed to imply that vocational
youtn organizations (FFA, FHA, VICA, etc.) were or should be
extended to the college level. Without accepting this pre=~
mise, I'm hard pressed to answer questions such as:

1. How can youth activities be expanded to serve
more students who are in college programs?

2, How can human relations skills be developed
within youth activity programs at the college
level?

To me, it seems more wise to say that the youth organiza-

tions are designed primarily for secondary youth rather than
for college students, The college student has in many ways
outgrown his need for participating as a member of special
youth organization, Only a few short years separate the col=-
lege student from a beginning teacher who will have the res-
ponsibility of a chapter or club advisor. Experiences as a
member of a club or even as one of its leaders are no substi-
tute for initiating and advising a youth organization,
Student teaching is about the only time a prospective teacher
has to work with youth organizations hefore becoming a chapter
advisor, The limited time during student teaching is just not
ample to fully develop a young teacher's ability to direct a
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youth organization, In many cases, only a glimpse of the
youth organization is seen during student teaching. In most
instances, the initial organization of the club, the develop=~
ment of the program of activities and the election of officers
has elready ocourred. There may be a contest conducted during
student teaching and perhaps there will be several chapter or
club meetings. This amount of exposure to youth organizations
is certainly inadequate if the ability to organize, plan, and
provide adult leadership are the competencies which we desire
to develop.

Thus, I am suggesting that the youth organizational
activities which we expand at the college level be directed
toward developing club leadership competencies rather than
membership competencies.,

Specifically, let me suggest a few of the types of
activities which I would like to encourage at the collegiate
level,

1, There certainly should be periodic seminars to dis=-
cuss new directions in various youth organizations. Leaders
of youth organizations in the state department would be quite
valuable as special resource persons during the seminar ses-
sions, Important new directions facing youth organizations
could be explored. In such an exchange of ideas, I'm sure
the students would gain an insight into many of the com-
plexities of youth organizations and the existing leadership
might also gain some new perceptions,

2, College students planning to become vocational teachers
could serve in meaningful capacities in many of the activities
conducted at the annual conventions of the youth organizations,
Several students could work with teachers or supervisors and
selected subject matter specialists in setting up and conducting
the various contests and activities. District meetings and
contests might prove more amsnable to the schedules of college
stndents and could serve just as well in developing the desired
leadership competencies,

3. College students could be useful as advisors during
leadership training seminars for chapter or club officers,
These leadership training sessions would be ideal ways for
student advisors to begin building their competencies in
working with secondary school students.

There are certainly many additional experiences which each
of you could suggest for developing leadership at the college
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level. Let me encourage you to make mental notes of activities
which would prove helpful and bring these ideas to bear in the
subsequent small group sessions,

Activities to develop social skills and human :elgtiong

Each person at this institute realizes the importance of
questions three and four concerning the definition and develop-
ment of social skills and human relations competencies. Ob=-
viously, both areas include some overlap. Social skills per=-
tain primarily to developing an awareness of what should be
done, when it should be done, and how it should be done., The
activities subsumed under social skills range from doing things
such as eating and dressing to interacting with other persons
in a cordial and pleasant manner. The art of conversation in=-
volving both considerate listening as well as talking is per~
haps one of the more important facets of social skills.

As you can see, many aspects of social skills are needed
in human relations, which essentially involves working
effectively with people either singularly or in groups. The
one aspect which sets human relations competencies apart from
social skills is task orientation. A person effectively uses
human relations t- achieve desired goals. Several factors in
human relations which are not necessarily a part of social
skills ares (1) cooperation with people to accomplish a goal,
(2) dividing responsibilities and delegating authority, (3)
working within constraints of 2 system -~ either formal or in=-
formal, and (4) displaying traits such as loyalty to the
system, ethical, conduct, dependability, initiative, etc.
Presently, our youth organizations are designed so that both
social skills and human relations competenclies are developed.

Continuing to develop these skills and competencies is
also quite important for collegiate students. Most collegiate
students with an interest in vocational education are members
in several groups. They must exercise effective human rela-
tions as members of these groups. An even greater skill is
reguired when they take on the regponsibility for sponsoring
and advising a youth organization. Although there are many
activities on campus which promote the students social sophis~
tication there are few experiences for him to interact as a
group leader of adolescents, If we can begin involving our
collegiate students in meaningful activities of service to
youth organizations, college students can develop the social
skills and human relations competencies needed in working with
youth, Teacher educators and state staff have a special respon-
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8ibility to be aware of the potential problems which may beset
our youth organizations if skilled leadership is not developed.

No simple solutions are avallable for developing social
skills or human relations competencies. Perhaps participating
in social events will provide the experience necessary for
becoming socially competent, The development of human
relations skills is somewhat more difficult. Seminars with
resource people from industry-~especially the public relations
sector==could develop a better awarenese of the problem, In-
dustrial psychologists might be good resource persons for
seminars discussing relationships between employer and employee.
However, the best resource persons probably are our classroom
teachers. Resource teachers selected for their dynamic programs
and their speclal abllity to work with young people might be
selected to supply gems of wisdom learned through experience.
Their appearance would probably be the highlight of the
seminars,

In summary, I feel that youth organizations in all voca-~
tional fields will be even more dynamic in the years ahead,
Thelr purposes will deal with needs to be served as well as
with the people to be served. They may be our best hope for
providing the motivation so despsrately needed by some students.
If you are a teacher who has an opportunity to work with youth
organizations, your job should be quite rewarding. The chal~
lenge remains, however, to maintain and expand your programs.
The pace must be qulick and the direction far reaching. The
role of youth organizations is to serve youth better whether
it ve through traditional programs and activities or through
extending our concepts of youth organizations to include what
they should become. Institutes such as these enable you to
participate in the improvement of traditional programs and in
charting new directlions for exploration and experimentation.
Thank you for the time and attention, May the workgroups which
follow supply specific suggestions of activities which will
better serve youth in vocational programs and develop the
colleglate leadership necessary for their continuance.
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SYSTEM AND YOUTH GROUPS

Dr. Bruce I, Blackstone*

One of the most important ideas which has taken root in
the last few years is that of "system," "System” is not a new
concept, yet it certainly is an important adaptation between
the world of the past and the world of today. What is
*system?” “System,'" in education, is a planned procedure of
earning experiences through which an individual moves from a
relatively unskilled level, to a requisite level of achieve=~
ment. The purpose of this system is, of course, to provide &
better prepared individual to reach the world of work after
a vocational education process,

System has become important as a means of planning our
activities in government, business, and more recently educa-
tion. The concept of resource management is one which supports
the idea of system.

As our sophistication changes, it is necessary to develop
new¥ and more sophisticated devices which will help 'us get the
most for our money or effort., We have now reached a plateau
where we need to catch us with our sophistication. There are
many good things which can come as a result of awareness of
system. We live in a world of unlimited demands and with
limited resources, The major problem all administrators have
is how to get the best and most effective use of the avalilable
resources, Many times the resources needed to do a job well
are not available, yet they are the total available resources
granting the constraints within which the activity must take
place.,

Since the very beginning of vocational and technical edu=-
cation, there has been recognition of the fact that there is a
portion of the school program which relates to the "beyond the
class activities".,.. those activities which involve the indi=-
vidual, to different degrees, in the experiences which will
permit him to enter the world of work at his appropriate level,

Education must direct itself in a specific fashion to pro-
vide for every student the skills which will allow him to make
a livelihood; to be employable, If one can agree with this
accessment, the problem then becomes *to how much education and
of what type must the student be exposed?”

#Ir, Blackstone 1s the Program Planning Officer, Head, Office
Occupations Education, Division of Vocational and Technical
Education, United States Office of Education, Washington, D.C.
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There is much to do and 1little with which to do it. Even
more disturbing is the fact that there seems neither mechanism
to do, nor desire to accomplish, among the vocational education
youth groups. There certainly. are common elements within all
of the vocational youth groups programs operating within the
federally reimbursed and reimbursable programs of the nation,
However, there is great reluctance to recognize the advantages
of common activity where this is desireable, and unique activity
where this 1s necessary. For example...Roberts' Rules of Order
represents a standard process taught oy all youth groups. Why
couldn't economies be achieved by buying for all groups at one
time? Why not have one youth group prepare the instructional
material for parliamentary procedure and then have all the
youth groups make use of this material?

A further example is found in the need for soclial skill
development which is common among the youth groups. There are
certaln materlals dealing with grooming, etc., which might
well be prepared by one group and used by others. This process
would not mean that a group would lose any of its uniqueness
or right to prepare specialized material, it would only mean
the best use of group funds which would be made where common
material could be used,

The social climate of today calls for drawing together of
all to solve the problems of the few. The human stockpile of
abilities 18 now recognized as limited and; therefore, the
maximum development of the skills of each person and group must
be encouraged.

It is too expensive to waste talentl It is too expensive
to reclaim damaged talentl It is too expensive not to do pre-~
ventive maintenance among our youth, Youth group activity may
well be a preventive maintenance device. To obtain the ob=
jectives set for our youth groups, we must do things in the
most effective way.

We must "teach'em where they are” if we would impact upon
the students given to our care. We must be relevant, real and
"right." We must meet the challenge set forth by the Statue
of Liverty which is, "...Give me your tired, your poor, your
huddled masses yearning to be freesss Send these, the homeless,
tempest~-tosses to me,,."

This challenge to help all people in all communities is
recognized in P,L., 90-576 where, in addition to maintain,
extend, and expand, etc., attention is directed to certain
target groups such as the handicapped, disadvantaged, etc.
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We must be responsive to the demands of all persons in
vocational and technicnl education who want, need, and can
profit from youth group activities. In our enthusiasm to
help, let us not forget that our total mission is to support
the program of vocational and technical education. Youth
group activities are a portion, but a minor portion, of the
educational system which sends our students better equipped
into the world of work.

Let’s look at today's situation and see how we can do
better those things we are doing right, and they are legliont
At the same time, let us correct our errors, omission, and
commission. .

Among the reviews of vocational education youth activi=-
ties in the past few years probably the most authoritative is
that of the Advisory Council on Vocational Education which
prepared a review of vocational and technical education in
1969. In discussing the place of youth organizations, this
study indicated that students and instructors worked together
to launch local youth organizations shortly after vocational
education programs began under sponsorship of the Smith
Hughes Act of 1917. :

From the beginning, these youth organizations have been
recognized as an integral part of the instructional programs
in vocational education. The organizations serve as an excel-
lent supplement to regular classrocm instruction by affording
an opportunity for personal development, for training and
experience in leadership, and for using initiative and enthus-
iasm in promoting vocational education objectives.

National vocational education youth organizations extend
their membership to all youth without restrictions because of
race, color, or national origin.

Development and Scove of Youth Organizations

The first national vocational youth organization-=Future
Farmers of America--was organized in 1928. The latest
national vocational youth organization--0ffice Education Asso=
ciation--was organized in 1966, 1In the intervening 38 years;
five additional vocational youth groups were formed.

The "National Seminar to Improve the Use of Youth Organ-
izations in Vocational Education as Teaching Devices" funded
by U. S. O0ffice of Education, was held at Lexington, Kentucky
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in 1967. Representatives of the vocational groups who were
present discussed tlhieir mutual problems. The delliberations
of this seminar are "must reading” for those interested in
youth activities.

It was suggested that there were certain common aims
and purposes for vocational youth organizations. These in-
cludedl

1. To develop competent, aggressive Jeadership.

2, To strengthen the confidence of young men and women
in themselves and their work.,

3. To create more interest and understaﬁding in the
intelligent selection of occupational choices.

b, To encourage members to improve their home, school,
and community.

Se To encourage members in the development of individual
projects and in establishing themselves in a business
of their own.

6., To develop character, train for useful citizenship,
and foster patriotism.

7. To participate in cooperative effort,
8. To encourage improvemenf in scholarship.

9. To encourage the development of organized recreational
activities.

10, To encourage and practice thrift,

11, To encourage participation in worthy undertakings
which will improve vocaiionsl education in the various
fields.,

12, To promote international goodwill and understanding.

It was felt that youth organizations in vocational and
technical education have an excellent opportunity to be of
gservice to large numbers of young people and adults who have
special needs. Fortunately, these organizations have been
serving many handicapped young people who are regular members.

- 153 -




By participating in youth organizations, young people have
been motivated and assisted to advance rapidly and to make
significant progress and contributions., It must be recog-
nized, however, that the Vocational Education Act gives
added responsiblilities to vocational educators and to youth
groups in connection with the serving of those who are dis-
advantaged, handicapped, etc.

Youth organizations can provide experiences for members
that will be educational in nature as they serve youth and
adults with special needs, Each organization must decide
upon the contributions it can make to these youth. These
contributions may be local, area, or state-wide in nature.
Without a doubt, organizations that add activities that are
designed to serve handicapped individuals will be adding new
dimensions that will prove to be of value not only to those
being served but of equal or greater value to those who are
providing assistance. Youth organizations have the opportun=-
ity, the privilege, and the responsibility to assist in the
challenging task given to vocational education by the COngress
to serve those who are handicapped and disadvantaged.

The seminar report indicated several ways to help all
youth, including those who are handicapped and disadvantaged
through youth organizations by:

l. Provide an opportunity for youth to be responsible.
Holding an office in an organization, the regular
payment of dues, and carrying out an assignment all
require a sense of responsibility.

2, Give them a chance to meet new people in a voluntary
association, they are exposed te¢ persons with dif- -

ferent interests and values.

3. Help youth learn by doing., Whether the activity is
the organization itself, or the activities it under-
takes, a learning process is involved.

4, Help ¥outh to learn how to expregg themselves in an
organization. This is good background experience for
them to learn to take part in community affairs and
citizenship responsibilities,

S« Give youth a faeeling of belonging to something mean~ .
Ingful through an organizatIon of their peers.
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6. lp students s t their vocational yout n-
ization is closely allied to the vocational purposes
n _which the students are interested, and is part of
the ladder of career success and that it can give a
gense of accomplishment.

It may be salid that all students in school need youth group
activity to help support their social and educational develop=-
ment., - Youth group activities vary from the Glee Club, the Chess
or Science Club to the vocational youth organizations. The de=~
finitions from "Standard Terminology for State and Local School
Systems" show recognition of the valuable functions of all youth
organizations, but at the same time, tends to lump unrelated,
non=integral youth group activity with student groupse which are
in fact part of the instructional pattern. -

Student Organization

"A group of pupils organized into a single body for the pur-
pose of pursuing common goals and objectives. Such organiza-~
tions include the various types of clubs and class organizations
which, with the approval of appropriate school authorities, are
managed and operated by pupils under the guidance or supervision
of qualified adults."

Student Organization, Club

"An organized group of pupils having as its main objective
the furtherance of a common interest. Such organizations in-
clude social, hobby, instructional, recreational, athletic,
honor, dramatic, musical, and similar clubs and societies which,
with the approval of appropriate school authorities, are managed
and operated by the pupils under the guidance or supervision of
qualified adults.”

All youth groups can help their members, Vocational Edu-
cation youth groups are limited to their membership and approach
because they are rn integral part of the instructional pattern
and provide an eftective means for guiding members through
appropriate learning experiences related to the occupational
objective established,

We are not talking about the Pep Club or similar socially
oriented groups, we are talking about a means of providing
learning experiences for those in recognized vocational educa=-
tion programs. We are particularly concerned with the “system"
of education and its supporting subsystem of vocational educa-
tion youth groups.

One vocational education system is shown here as an example
of the need for preplanning of effort by youth group personnel,
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This educational system cycle starts with an analysis of
the occupations for which learning experiences are being de=-
veloped so that a description, in behavioral terms, may be de-
veloped. This description must include both job '"skills" and
the social and background knowledges necessary to place the
*skills" into action.

Once one knows what is done on the job and what social and
background skills are necessary, the professional eduoator can
develop his plan for the curriculum. One must develop perfor-
mance standards for the needed "skills" and needed social and
background knowledges. Specific learning media and techniques
must be developed and an overall mathodology applied.

The preplanning for youth group activities falls into the
media and methodology portions of this system. Here efforts
must be made to provide for - .udent opportunity to practice the
necessary "skills" in a real situation., This may mean acting
as secretary for club activity or serving as recorder for
committee meetings. Here the lessons of the classroom become
real to the learner.

The necessary social skills can also be made real through
the youth group program. The opportunity to stand on ones feet
and speak comfortably, the ability to lead a group meeting,
polse, grooming, and sencitivity may all be brought into play
in the youth group if it is a part of {the planned instructional

program,

Whethar* or not the chapter activity takes place during
school hours in the classroom, or a‘ter hours through coamunity
service projects, etc., there is a chance for realism which
can only come from a situation where what is done by the in=-
dividual will in fact be used! Rubbing elbows with others in
the community, at State and National meetings, contributes much
to the individual and, above all, it shows that in classroom
work is relevantt

Inatruction in this vocational education c¢ycle must in-
volve both individual and group activitiea, Certainly the
youth group can contribute here through ehafter or individual
action., NMarket research, fund drives, service to the com-
munity, all provide the opportunity for students to improve
their "skills™ and the "soclial ability."
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Regardless of how the vocational student is introduced
to the world of work, the youth group can back up his exper-
ience and support his efforts. In the cooperative method of
instruction youth group activities help tie together the
student, the school, and the career objective area. If ths
world of work is simulated in the classroom,club activities
can make more real the simulation situations,

Past members of the school chapter of the vocational
youth group provide an excellent source of guldance data for
chapter members. They also are excellent sources of job
vacancy data which may well not be avallable through more
regular channels., .

By having graduates of the youth group come back to the
local chapter it is possible to help the present club members
see the world of work through '"real workers" eyes. It is
also possible for graduates to provide excellent suggestions
about specific behavorial skills which may not be covered in
the existing education program and to give counsel concerning
social situations which commonly arrive on the job,.

If career development is to be individualized then each
student must be able to work on information, or be exposed to
experiences, different from other students at any given time.
This suggests that group insiruction is part of the education
process and that individualized experiences may be developed
through youth group activities.

The individuality of puplils demand a set of expectations
for each person because career choice, occupational interests,
and other relevant variables determined by the student's con=-
cept of occupations, is related closely to his concept of
self. The development of the student must begin at the stu=~
dent's level of development and proceed on the basis of personal
variables defined by exferienees. aspirations, values, capacities
and a continuously spirialing series of success experiences
within the career development objectives estublished.

Certainly no greater opportunity could exist for those
concerned with youth group activitiess The very flexibility
and motivating factor of youth groups activities can help the
individual to start from where he is and to go where he wishes.

ways must be found to help students take responsibility

for their own learning and increasingly for their own direc-
tion. They need to be more involved in plannings To learn
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to be responsible and to be involved, you have to give re-
sponsibility and involvement,

Having examined the overall vocational education system
of education, it now becomes necessary to look at the total
education system of which vocational education is a sub system.

Let's look at the “student” flow through the high school
and post secondary schools and see if there is some way in
which youth groups can improve their services to these levels
of instruction, The student of the elementary school in, say
grade 6, may well receive some generalized orientation about
the world of work, but probably this level of effort is not the
most effeciive for youth group participation, -

Starting with the 7th grade probably %;l students of the
junior high school should receive orientation about the world

of work: This program should be continued in the 8th grade, A
possible input from the youth groups as this generalized orien-
tation period of learning would be to have representatives of

the several vocetional education youth organizations appear
before the junior high school students and tell the story of
their occupational area, This could be done as part of a planned
set of learning experiences for the club members and at the same
time benefit the junior high school students.

Probably the first chance for entrance into a career
oriented programs of vocational education is found in grade 9
where thu student has made a generalized cholice of career obe-
jective such as "I want to be a farmer," "I want to be a
mechanio®" or "I want to be a salesman,"” In each case there
is a vocational youth group which could help him in his orien-
tation to career development.

If the student did not make the cholice for career devel-
opment activity, there is still a very real need for orientation
to the world of work. Here again, representatives of the youth
groups might help b{ utilieing the programs of certain nonvoca~
tional youth clubs in giving orientation abnut occupational
areas to0 all of the students.

By the time the student is in the 10th or 11th grade he
has had a chance to enter several types of nonvocational groups
which may help him with his social adiuatment. provide academic
recognition, and extra curricular activities, These activities,
while important are not germaine to this paper, It is always
possible for the academically inclined person to join in career
development programs at any time during his academic career.
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The student who chose career development experiences
should have in grades 9, 10, 11, and 12 the opportunity to
particivate in local school, State wide, and if possible
national youth group activities. After these experiences
the student is prepared to go on to additional vocational
education at the community college, the area technical school,
&nd similar institution where again he will have the chance
of local, State, and National youth group activity.

The outcome of these experiences will be the entrance of
a better equipped person into the world of work, community
activities, and citizenship.

The high school student who has decided not tc¢ go into
the career development programs, finds that his experiences
including nonvocational youth groups, equipped him for college
education and entrance into various community organizations.
Following his collegiate experiences this person, like the
graduate of the vocational education program, will enter the
world of work, community activities, and citizenship better
pre aieg than if he had not had the advantage of youth group
activities.

It would seem that there are two major courses of action
concerning various youth groups which must be considered,
There is one set of youth group activities which are specitic=-
ally oriented to the reimbursed vooational education programs
of the school, These programs are vound by the provisions of
Federal Law and regulation inasmuch as they are an integral
part of the instructional program. The members of these pro=-
grams must be bonefide vocational education studente, Pro=
visions must be made, of course, so that any student who wishes
to enter the career developmnant can do so and at the same time
have available the advantages of the concomitant youth organi=-
zation activities

The constraints created for vocational education youth

froupa are the results of the close relationship between the
nstructional program tre youth group activities. Because

they are 8o closely interreluted, the policles and procedures
of vocational educational education impact upon the supporting
youth groups. For instance, rembership in some youth groups
is not open to persons in private for profit schools unless
they are under the direct supervision of public education.
This is a requirement of vocational education and, therefore,
it is also a requirement affecting the youth group. Another
example is found in the membership requirements which require
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a person to be a bonefide vocational student, this restricts
persons taking the "college prep" program.

The second youth group choice which need to be discussed
ia that of the youth group which does not meet the requirements
of vocational education as to membership requirements or rela-
tion to instructional program. This may be an academic club,

a socially oriented group or athletic organization. Thesse
groups provide valuable experiences to their members, they are
valuable to the school and the individual; but they are not
vocational youth organizations,

This second class of youth groups will prohably always
include more students than the total membership of vocational
youth groups. The system of vocational education and of
general education must provide for the benefits of youth
activities to all students. “The basic constraint found by
the vocational youth groups is that it must be "of, by, and
for" vocational students while this constraint is not found
among the nonvocational clubs.

In summary there is a need to recognize the interelation=-
ships of the educational system and to apply the most effective
devices to improve the product of the educational systems...
the studentl

There is a need to be careful with the resources available
so that each student can have a chance to develop his capacities
to the maximum, . '

Youth groups exist as a traditional and viable part of
vocational and technical education, Their importance has been
recognized by national attention by vocational educators
through meetings and reports.

There are both unique and common purposes for vocational
youth organizations. Both characteristics should be strengthe
ened.,

There is a difference between vocational youth groups and
youth groups. Both have their place in the educational system.

There is a system to vocational educqtioﬁ which can be
supported by youth group activities.

Preplanning to operate the vocational education system

should involve preplanning of its supporting youth organization
activities.,
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Youth group activities can extend as far as the elementary
school as part of an orientation to the world of work program.

All students oan profit from youth group activities and both
vocational and nonvocational programs have.value.

Yocational youth group activities should be available as
early as possible in the learning experience sequence.

The overall objectives of both vocational and nonvocational

youth activities support the same goals of "better equipped
persons to enter the world of work and community activities.”
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NEW DIRECTIONS FOR YOUTH ORGANIZATIONS
IN VOCATIONAL EDUCATION

Thomas Gamoino#*

A review of the handbooks distributed by the various
youth organizations in our country, brings out certain bvasic
concepts inherent in their organization which possibly s.iould
be considered through more careful study. For example:

FHA» "Who may join FHA?"
"Any student==who is taking or has taken Home
Economics," :

FFAy  "The basic requirement for membership--student in
a Yrogram of Yocational Agriculture in high school,"
"Aim and Purposes of FFA = I bellieve in the future
of farming=--" "0 develop competent,== rural and
agricultural leadership==="

YICAT *To unite in common bond all students enrolled in
trade and industrial education." ‘

As we read these quotations, certain questions may arise:

"Are students who are interested in the many other
oecufations embraced within the “agriculture"
family possibly discouraged from doing so by the
title and the aims of the FFA group?" "ls the term
“nurses” in FNA, which instantly implies in our
goclety that this organization is for girls gnly, a
deterrent to boys and those who may be interested
in other health and medicine occupations?™

"Does FHA carry the same 1m§110ation as FNA above
when actually the broad field of Home Economics
offers many opportunities to boys and should bve
open to them?"

denerally speaking, membership in our vocational Youth
organizations appears to assume too little a responsibllity
for bullding the interests of uninvolved students but rather
is ready to serve the student who had already made a fairly
specific career choice or who has demonstrated a strong inter-
est by enrolling in a vocational education program. Because

®Mr., dambino 1s Director of Career Development, New Jersey
State Department of Education, Trenton, ilew Jersey
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of this arrangement another question, of grave concern in these
troubled times, should be posed:

"How many Black and Puerto Rican etudenté or any
other minority members, are eligible to enroll
in youth clubs, having such regulations?"

Marvin J, Feldman, Program Officer of the Ford Foundation,
stressed the need for broadening foundations for future career

choices at a recent confervnce when he stated: ffilu;g of
ional ation to serve larger numbers is dfgect g~
hA WY = A - - —

Thus, Mr, Feldman and I are in agreement except in the
instance where he states) "the vocational system has no yoicei*
I would approach it from another angle and add that the "voca=
tional system d d it (o)
students by providing early school experiences so that they may
becgme better acquainted with their potentials for vocational
cholces.,

No doub. there are numerous instances where exploration
and orientation is provided by vocational youth organizations
to younger students as an aid to their making vocational plans,
However, it is my feeling that if this is the case, anu if
there is actually adequate attention given to such a funotion,
then it should be spelled out in the youth leadership manuals.,

At this point I would 1like to take the opportunity 4o
offer some comments that hopefully might be an aid in estab-
lishing a broader rationale for youth organizations which may
better serve the needs of gll youth.

In the Spring of 1964, J. Win Payne, President of the
American Association of School Administrators, af{ointed a
special commission and charged it with responsibility for
identifying and stating in clear and concise fashion major
educational imperatives that must be at the forefront as
curriculums are modified, instructional methods revised, and
organitational patterns reshaped in order to meet the educa=-
tional needs of our country in one of its most dynamic indus-
trial periods. One of the nine imperatives is "To prepare
feople for the world of work." The listing of this particular

mperative is based on the awareness ¢f ever-increasing work
changes in our highly technical society., There is no question
that youth orfanizat ons to vVocational Education subscribe,
100% to this idea.
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In considering the changes in the work world, the U, S,
President's Committee on Youth Employment has indicated that
three hundred thousand jobs are being wiped out each month by
automation, and only two hundred thousand new jobs are being
created,

On the other side of the coin, as presented in a 1968
study, each year approximately two and a half million students
are graduated from American high schools. Of these, 53% con-
tinue their education at institutions of higher learning with
approximately ﬁoﬂ of this group not completing theiyr training,
The remaining ' 7%, some 1,175,000 young men and women, termin=-
ate their formal education with high school graduation. Add
to this the approximately 100,000 who drop out. each year before
completing high school, and one finds a yearly totel of over
two million students who terminate thelr education at the 12th
trade level, or earlier. About 400,000 of these students have
some marketable vocational training in high school. The re=
maining 1.5 million enter the labor market with little or no
real skills, and as we know, the existing market offers few
opportunities for these unskilled workers. This is the group
that {outh organizations should become more concerned about,
Especially since most of the group is comprised of minority
representation,

The cholce of an occupation is vitally important to the
national welfare. Unrealistic, poorly developed career
decisions hinder the individual from reaching his potential
and also deprive the nation of needed valuable energy,
creativity, and productivity, A nation's most valuable re=
gsource is a tralned labor force.

In spite of the great importance of work to the nation
and to the individual, today we find a large percentage of our
young people preparing unrealistically on the basis of their
preference for the more flamorous rofessional or “status"
Jobs, This is shown by investigations that have statistically
demonstrated the discrepancies between the occupational prefe
erence of young people and the occupational distribution oi
our existing employed population, Only twelve in every one
hundred individuals in the average community will find their
occupational futures in medicine, law, teaching, nursing,
dietetics, engineering, or other professions. Citizens and
parents must come to realise that over elghty per cent of the
young people entering the labor market will be needed in occu=
pations other than the professions. While particular prestige
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has been attached to education for the professions and related
occupations, other equally important vocations have been given
somewhat lower priority and less attention. Such insights as
these should induce us, as educators, to provide experiences
which will foster a broadened understanding of work related to
the individual interest and potential skills of all the stu-
dents that is appropriate to the student and attuned to our
ever changing technological society.

Why shouvld these points be of such great concern to edu-
cators involved in youth leadership, What affect might ex-
periences through club.membership have in reducing some of
these problems? Specifically, how do career patterns develop
and why should this be of interest to youth group leaders?
Action research relating to theories of career development
have resulted in some fairl{ concrete recommendations for
types of activities best suited for the later school years
such as vocational programs and vocational clubs but as yet
guidelines have not been developed for the early years where
foundations for future choices are said to be established.

Soclio=economic level, family structure and background,
personality, specialavilities, intelligence, physioal attributes
and many other factors integrate to create a combined impact
on the nature and development of the young students behaviorial
pattern or learning style. The manner in which these forces
1mp1n%e onh one another influences the diresction of the student's
thinking and how he interacts with his environment, himself
and others. The further development and refinement of the
student's vocational awareness should serve to complement the
existing school curriculum making it relevant to his individual
nature.

The young school student may make what are commonly termed
“tentative" choices which will help to motivate him in attaining
desired learning. The exploration of such "tentative" career
choices provides a climate in which the school and particularly
a "career club™ may help him to expand his appreciation of his
total personality and of the world in which he lives., Thus,
it would seem that more efforts are needed at a time prior to
the stage of 1ife when membership in youth organieations is
pov made available. Youth leaders should commit themselves to
the involvement of students auring their pre=vocational choice
period in an effort to broaden their experiences so that more
realistic career cholces may come about.,
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Two possible avenues are open to yous

l. Expand the programs of organizations such asi
FNAs to Future Health and Medical Careers, thus
opening the club to all arehg of interest as
well as to boys.

FHA1 to Future Home Economics Careers and then
conducting beefed-up public relations program
to show the boys that they can belong too.

FFAt to Future Agricultural Careers, thus encom=-
passing forestry, food processing, horticulture,
etc., and opening the way for girls and others
to Jjoin. .

2. Encourage the school to sponsor a Career §3¥;_;~
tion Club that would represent an opportunity

or all students "to become acquainted with the
exciting challenges found in preparing for and
entering a vocational program."

This would be particularly helpful to the student who is
not goal "oriented"”. This second avenue should be based in a
broad, exploratory type setting, open to students grades 7-12.
It may include some of the following aspectst

« CAREER EXPLORATION CLUB .,
A. Usin udentg' Abilitie nd Interes

Identifying the strengths of students will aid in planning
subsequent learning activities. A youth organization advisor
can capitalize on the students' hobbies, interests and skills
which are related to occupations. Preparing an interest and
abilities profile record on each student will enable the c¢lud
advisor to utilize the available resources already established
within the group. Such hobbies and interests as model car
making, stamp and coin collecting, sports, art, crafts, photoe
graphy, astrononmy, interviewing. writing, and dramatizing can
be the career clud starting point for developing vocational
interests, Glven the opportunity to express these varied
abilities and interests within the career ¢ludb setting repre-
sents a supportive motivational factor alreacy inherent within
the students themselves.

B. Local Places Survey

A8 the students consider the different career areas, they
will recognite such concepts as "interdependent community
living." They will realize that man depends on others for his
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living standard, needs, well being, etc. One possible activity
would be the listing of all the enterprises that are found in
the community., The students could report to their fellow clubdb
members their findings and tell how tne various enterprises
contribute to the well being of all of the.citizens living in

a community,

C. Resource People Survey

(1) Compiling a 1ist of people in the community or nearby
towns who can bo %nterviewed. or called upon as guest speakers
will not onls help students learn about work, but will relate
the job or industri to people they "know.," Career club advisors
can start with their immediate work environment, members of the
feculty, the principal, and the maintenance personnel readily
available for interviews.

(2) The Yellow Pages of the telephone book and the adver=-
tisements in the newspaper can be valuable guldes to local
businesses, schools and professional people. The survey alone
will give students a knowledge of the community's involvement,

(3) Be sure to invite local FHA, FNA, VICA and other club
members to participate in all facets of this program. Club
members may be willing to "adopt" the younger students.,

D, gugs; §E§§KOE:§

Having a 1ist of guest speakers representing different
occupational facets of the community would enable the club
advisors to present qualified people to their students. Thelr
presentations and follow-up discussions with the studenis
would represent an effective methou for providing vecational
knowledge, Students may wish to develop a directory of re-
source people whom they can contact at some later time for
further information or with whom they could visit and watch
at work.,

E, fteratu nd ¢ 0 % e

(1) Researching luformation is a common aspect of career
exploration, Students can compile bibliographies of stories,
books, magazines, trade publications. Advisors can encourage
students to discover for themselves, for example, as many topilc
related occupations as they can within a given area of study
found in their school subjects. One particular activity would
be a game of who can find occupations that no one else did,
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Another activity would be to trace the origin of some of the
essential professions and occupations needed today, or some
that have bacome obsolete.,

(2) The students can locate addresses. of the Chamber of
Commerce, labor organizations, manufacturing plants, schools
and county extension service offices, state and local govern=-
ment services, etc. from which additional written information
or even capable speakers may be invited. This activity as
well as the one above can promote improved library skills,
reading tables of contents and indexes, writing bibliographies
and letter writing techniques, essential to career development.

F. Situdent Booklets

Student booklets can he an organized compilation of mater-
ial and data reflecting various aspects of career knowledge. A
pictorial study of man's past and present environment, endeavors
for food, housing, protection and recreation would illustrate
the vocational aspects of cooperative living., Many other areas
suggested here readily lend themselves to topics that may be
incorporated in booklet form. Also, many students may have
talents that may be expressed through models, r.ock=-ups or
drawings.

G, Photography as a Survey Technique

Students, having an interest in photography, can collect
slides ar enlargements showing local people at work as well as
the tools and equipment they use. A club room display of such
illustrations will help the students to view and discuss the
occupational areas necessary for community living.

Many students will have opportunities to visit other
areas within and outside our State, thereby providing more
availeble places for photographic surveys.

Encourage the students to get pictures taken of themselves
so that they may readily "see" what they look like doing various
tasks. This is an important aspect of "self-identity."

He Xdentification with Other Times and Places

Club Advisors can provide comparative learning activities
by having the club members make contrasting studies of man's
occupational efforts. An example of this would be a study of
modern agricalture in the U. S, in relation to the early
colonial ag.icultural status.
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Students in another comparative study may enjoy playing
soldier by having an imaginative "Revolutionary soldier"
interview a modern soldier of today, asking him questions
regarding food, guns, communication, mode of travel, occupa-
tions in the army, etc. In another "comparison" situation
the students may role play a Brazilian farmer talking with an
American farmer. Such activities reflecting change and dif-
ferences of time and place will enable the students to realize
that when today's young people are ready to enter the labor
market, they will find the world different from what it is at
present. What changes can be foreseen might be a good topic
of discussion,

I. Dramatization

Role playing is a valuable technique in having students
project themselves as different people reflecting time and
place. Students can gain insights as to the setting of the
stories to be projected as well as the social, economic and
political -aspects which may arise from time to time. The
students may wish to project themselves as statesmen, mer-
chants, sailors, nurses, etc. in dramatic skits. Vicarious
experiences such as these help students to broaden -their pro-~
spectives of the world about them and, at the same time,
enable them to "see themselves" in an "imaginative environment."
Snap shots, movie films or best of all video-tapes would be
helpful in conveying the story.

Je Field Trips

Advisors can encourage the club memhers to be attentive
to the occupational aspects of any class and club trip. If
students would observe people and what they do in the work
world, they would have ample opportunities to consider the
wide range of occupations. From class trips, students' inter-
ests may be motivated toward specific vocational studies. One
student may wish to focus upon occupations associated with
types of transportation, another communication, etc. The
interests of students naturally will differ and it will be a
challenge for the advisor to guide the students along their
various paths of interests.,

K. Audio-Vigual Materials
The availability of audio=vigsual aids does enable advisors

to select films, filmstrips, etc. which would project a voca-
tional awareness to man's creative endeavors within his given
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environment. Through these alds, club members can see differ-
ent people living in "a given environment at a given time,"

The selective use of commercial television also is a
worthwhile source for developing vocational interests. Since
there are programs which feature man in various occupational
roles, advisors can choose or recommend certain ones with the
purpose of supplementing the educaticnal program in the various
classes attended by club members.

Some students may wish to make slides, film, video-tapes,
audio=-tapes, drawings, models, etc. for viewing and discussion.,
Bulletin boards, difplays, exhiblits, demonstrations, etc. would
open other areas for students to express individual abilitiles
and interests and expand avenues of learning and vocational
awareness,

L., Part-Time Job Explorations

(1) The younger students may be buddied-up with older stu-
dents in the various organized club activities and *" job"
assignments. Older students as labor laws permit, may be
asgsisted and guided in part-time job experiences that may be
worthwhile in motivating them towards career choices.

(2) Related job knowledge may include interviewing tech-
niques, completing application forms, labor laws, how to hold
a job, progressing on the job, insurance, keeping a budget, etc.

I velieve that it may ve appropriate to conclude with this
“vocationally" oriented point:

“Build a better mouse trap and the world will beat a path
to your door." Rephrased we may state its

“Build a better vocational program and the students will
beat a path to your class," :

. However, this is an entirely. misleading concept as any
Distributive Education man will inform you. Before you can
sell one mouse trap, or fill one seat in a vocationzl program -
you will have to advertige., The informed student is the one
who can make the best choice of orientation and explo.ation
in which all students can become involved is essential to the
success of any vocational program.
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CONSIDERATICNS IN DEVELOPING YOUTH
ACTIVITIES FOR SOCIO-ECONOMIC DISADVANTAGED

Based on the assumption that youth activities should be
designed to take into consideration the unique characteristics
of the disadvantaged, the following provides information on
the disadvantaged life~style.

They have low soclo-economic status, low economic level
of the father's occupation; low parent education, low parent
and youth expectation,

These students have a powerful drive to leave school which
evolves out of a combination of dislike for school and academic
difficulty. These factors are inseparable and, like an endless
spiral, are reinforcing to the point of no return. The evelu-
tion of fallure and rejection of school starts early and fre-
quently is due to a combination of poor health, malnutrition,
maldevelopment affecting the child's learning potential compli-
cated by a lack of accomodation, and frequently, rejection by
school., In addition, educational deprivation has resulted in
insufficient perceptual discrimination, attentional mechanisms
and lowered levels of skill development. Children have not
learned to use adults as sources of academic information.
Verbal skills are often underdeveloped and directed toward
local rather than standard usage.

Intensive frustration ultimately ieads to aggression both
at school and within the general environment. Due to the
nature of slums, the cultural milieu of the nelghborhood often
encourages and rewards aggressive behavior. Indeed, the child
often sees this type of action as the only way to survive. 1In
some groups the masculine role demands physical prowess, bra-
vado and dominance. This is not comprehended, nor accommodated,
by most teachers.

Since schools still use the normal curve to determine
success and fallure, half of all children must repeatedly ex-
perience a sense that no matter what they do, no matter how
hard they work, they can never experience full approbation
from teachers =-=- an approbation so easily granted to others
in their classes. For poor children, and .those handicapped
by language and deprivations,; the lack of approbation and the
sense of failure contributes to a firm belief that no matter
what they do they cannot succeed -- and therefore, they feel
that they have no control over their lives.
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After the school has identified the student as a deviant
he is labelled and this effects his identity, status and
carenor in school. The student is then caught in a vise from
which it is nearly impossible to extricate himself. When the
school then provides intensive counseling, curriculum change,
revision of grading and retention policles with individuali-
zation, franting of decision-making power to the student and
prevocational assistance, the direction is frequently altered.

There also appears to be evlidence to the effect that
successful training and work in one field leads to employment
stability, not necessarily limited to that field. Prevoca~
tional work experlience and entry jobs therefore should be
viewed us steps in preparing the student for ultimate identi-
fication of satisfying employment situations. It is important
to note that many youth, who experience satisfactory job
training, loov forward to and enter further vocational training
programs,

The future of programs designed to prepare youth for em=-
ployment depends, to a serious extent, on national and local
unemployment levels, The young employee, especially from a
minority group, is the first to be discharged and the last to
be employed when there is an increase in competition for jobs.
Therefore, self help youth activities which deal with both the
internal and external characteristics of the disadvantaged are
mandated.
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THE INVOLVEMENT OF THE EDUCABLE MENTALLY RETARDED
OR VOCATIONAL YOUTH ORGANIZATION AND ACTIVITIES

Dr. Marvin Hirshfeld#

The need for social and recreational activities and a
sense of belonging to a group are needs which are unfulfilled
where mentally retarded children are concerned. It is the
purpose of this paper to help determine how youth organizations
in vocational educatian can serve mentally retarded youth by
meeting the above-mentioned needs.

Many definitionsl of mental retardation, which appear in
the literature, are difficult to use because they are highly
technical or overly simplified. To obtain a fairly clear un=-
derstanding, it seems important to know that:

1. ‘ental retardation is not a disease or illness.

2. Mental retardation is a condition, as deafness or
blindness is a condition.

3. Mental retardation is the end result, not the
process resulting from illness or infection
that occured before, during, or immediately
after birth.

4, Mental retardation is not the same thing as mental
illness.

5. Mental retardation is not a simple 1I.Q. score.

Mental retardation refers to subaverage general intellec=-
tual functioning which originates during the developmental
period of a child and is associated with 1mpa1rment in one or
more of the following:

1., Maturation

2. Learning, and

3. Social Adjustment

Subaverage refers to performance which is more than a

minus one Standard Deviation below the population mean of the
age group involved on measures of general intellectual functioning

*D:*, Hirshfeld is the Chairman of the Distributive Education
Department at Temple University, Philadelphia, Pennsylvania
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General Intellectual Functioning refers to the assessment
of intellectual level by performance on one or more ovjective
tests which have been developed for the purpose, (e.gs The
Stanford-Binet, Weschsler Intelligence Scale for Children).

Developmental Period refers to the period from birth to
approximately sixteen (16) years of age. This criterion is in
accord with the traditional concept of mental retardation with
respect to age and serves to distinguish mental retardation
from other disorders of human behavior,

Rate of Maturation refers to the rate of sequential de-
velopment of self-help skills of infancy and early childhood,
In early years of development, adaptive behavior is assessed
in terms of such self~help skills as sitting, crawling, standing,
walking, talking, habit training, and interacting with age peers.
In addition, other manifestations of sensory-motor development
skills is of prime importance as a criterion of mental retarda-
tion during pre-school years,

Learning Ability refers to the facility with which xnow-
ledge is acquired as a function of experience. Learning 4dif-
ficulties are usually more evident in the academic 'situation.
If these difficulties are mild in degree, they may not become
apparent until the child enters school. Impaired learning
ability is therefore significant as a qualifying condition
of mental retardation during the school years.

Social Adjustment is particularly important as a qualifying
condition of mental retardation at the adult level where it is
assessed in terms of the degree to which the individual is able
to maintain himself independently in the community and in gain-
ful employment as well as by his ability to meet and conform to
other personal and social age years. Social adjustment is
generally reflected in the level and manner in wyhich the child
relates to parents, other adults and age peers.

Only the group of retardates known as "educable mentally
retarded” will be planned for since they are the ones most
commonly found in the schools in regular or special classes,
The educable mentally retarded pupils have been defined as
having I.Q. scores between 50 and 75 and as having, or a
prognosis that they will have, learning difficulties in the
regular grades.J In other words, the educable mentally re-
tarded have difficulty in school because their intellectual
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development is only about one-half to three~fourths of the
average child,

CHARACTERISTICSs

Among the most important facts to remember about the
characteristics of the educable mentally retarded are:

(a) they are shared with both normal and gifted peers =~
differences are a matter of degree and not of kind

(b) few children will exhibit all of the characteristics
to be discussed, and .

(¢) many of the characteristics are subject to positive
change if the right combination of understanding and
treatment is employed.,

The unique characteristic of the mentally retarded is
intellectual subnormality and all that this implies in class~-
room behavior and performance. In this respect, there is an un-
evenness in the achievement of these children. The ingredi-
ents of intellectual subnormality (limited ability to reason,
to cope with abstract concepts, and to perceive essential
facts, and effect relevant relationships) help to emphasize
low achievement as classroom tasks invoke more and more of
these abilities in the solution of learning problems.

The educable mentally retarded compare unfavorably on
most traits with pupils of average and above~average intellect.,
The retarded tend to be inferior while the gifted tend to be
superior. They are more nearly like children with normal and
above intellect &n physical and motor characteristics than in
any other trait.,* Nevertheless, they tend to be slightly
lighter in weight and slightly shorter in stature than the
average, though if socioeccnomic levels were controlled, this
might not occur. They are somewhat more handicapped in motor
skills and are even more below par in the finer and more
intricate motor coordination skills., This finding is extremely
important for educational practicés since many educators
believed that the mentally retarded who were unsuccessful in
academic areas should have a curriculum which emphasized arts
and crafts, The mentally retarded were not particularly suce
cessful under such a teaching emphasis since they lacked the
necessary fine motor skills, For vocational educators, this
is very important to know since tasks which require the finer
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and more intricate motor coordination should be restructured
so that they can be performed by mentally retarded childran,

SOCI ND_EMOTIONAL ADJUSTMENT 3

The educable mentally retarded placed in regular class=-
rooms obtained lower social status positions than their
intellectually superior peers.> In other words, the retarded
are socially segregated even when they are physically inte-
grated into the regular classes, The revarded children are
not rejected by their classmates because they are slow in
learning school subjects, but generally due to lack of clean-
liness and unacceptable hehavior patterns of aggressiveness-
probably as a reaction to failure. Teachers must work hard
at developing in the retarded behavioral patterns which will
make them more acceptable to others., ’

Retarded pupils as a group have a hignher expectancy for
failure than the intellectually normal. Thus, in a novel
task, it is exceedingly important to give initial success
experiences to counter this generalized expectancy for failure
and to establish a higher level of aspiration than would
ordinarily be set, There are numerous cluo activities which
lend themselves to success experiences, For example, VICA sug-
gests the follow'ng club activities which the mentally retrrded
could no doubt participate ins safety campaigns, clean=up,
paint-up projects, needy family project, get out and vote pro-
ject, ushering at various events, parenis*' banquet, employer-
employee banquets, picnics, dances, hayrides, athletic
activities, talent night, <ookouts, participation in club
meetings, etc,

LEARNING CHARACTERISTICS

Educable retardates are able to learn, retain and transfer
quite compleg motor and verbal skills, according to their
mental ages. Once they have thoroughly learned, they may
retain as well as the average even on a long~term basis. The
implication for teachers is clear, They must select tasks
which are brief enough and easy enough for the retarded to
learn., Then there must be much overlearning (successfully re-
peated trials) immediately, Under such carefully controlled
conditions, the retarded may retain as much simple rote learning
material which does not involve intellectual manipulation as
normals of the same age.

- 177 -




A significant characteristic of the mentally retarded is
their short attention span. As vocational educators, we must
plan learning activities which can be completed quickly and
successfully., Perhaps the most common error made in teaching
the educable mentally retarded is expecting them to work up
to their chronological age rather than their mental age. When
a teacher knows the mental age of a pupil, he can easily con-
vert this to corresponding grade capacity by applying the Rule
of Five., Five subtracted from the mental age equals the
grade level at which a pupil has the intellectual capacity
to function,

Estimated MA = 'QI%UQA

For anyone sixteen (16) years of age and older, the cor-
rected CA division would remain at 15-0. For example, a seven=
teen (17) year old with an I.Q. of 60 would have an estimated
MA of 9-0, and should be working at the fourth grade level.

‘Estimated MA = QQIéﬁli % 9 years

9 years = 5 = 4th grade level
CHARACTERISTICS OF SUCCESSFULLY EMPLOYED RETARDATES:

Numerous studies? have outlined certain personal traits
which characterized successfully employed retardates. Some of
the important characteristics listed were: a favorable per=-
sonal appearance, a pleasing personality, acteptable social
behavior, and good we¢rk attitudess In analyzing reasons for
lack of vocational success among the educable mentally re-
tarded, studies have shown that about one=-third of the failures
were due to difficulty in community adjustment rather than in
job adjustment. Thus, job skills alone are no guarantee of
success, Employees look for not only vocational proficiency,
but also those traits and attitudes which can be acquired by
participation in vocational club activities. A variety of
activities can help the child acquire the all-important accept-
able behaviors which employers desire. Classroom meetings and
field trips are learning situations that help the child practice
what is expected of hime« Through such activities as waiting in
line for a bus, paying S¢re, and getting off at the right stop,
the child engages in essential activities .which are necessary
for later vocational success. Classroom discussion reinforces
these experiences and stimulates additional learnings of
important and socially acceptable behaviors. A side effect is
that the child gains fezelings of personal security.

The following section contains selections from the Mt.
Vernon, New York Curriculum for the Educable lientally Retarded.,
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Junior High School Group C.A, 13=15
The World of Work
Overview of Job Opportunities

A, Job areas for boys (after community survey)
B, Job areas for girls (after community survey)

Self=Evaluation for Vocational Placement:s
a. Analysis of Jjob requirements
1, Relationships of job in typical areas

A. food trades
B, garment trades

2, Individual (typical) job analysis

A. food trades

B, household service

C. auto maintenance (boys); care of children
(girls)

D, building mainterance (boys); care of sick
(girls)

E. garment trades

F. c¢leaning, pressing, laundering

3. Related individual needs for employability

A, emotional stability
1. not facing facts
2, not meeting new situations successfully
2. fighting == irritability
+ bragging -~ showing off
5. not completing a job

B, physical development and health
l. strength
2. cleanliness (inward and outward)
ﬁ. skin and hair :
. teeth

C. manual dexterity (with examples fronm)
l, garment trades
2. food trades

D, social maturity
l., manners
2. appearance
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E. academic achievement (facts vs, fiction with
examples from)
1., cashier (market or restauvrant)
2, delivery boy or girl
a. designer
. cutter

F. social adjustment
1. belonging

8 group
b, soclety

Lk, Opportunities for advancement in each of the six

areas.
b, measurement of pupll's potentials against job
requirements

1. analysis of typical joos
« nature of work
b, proximity of work
hours and wages
d. opportunities for advencement
e, expenses while working

2, self=analysis
a. 8chool record
l., academic
2, attendance and punctuality
E. self=control .
» health and fhysique
b, interests and likes
¢, experience
1, after school
2. summer
d. neighborhood reputation
e fam%ly awareness and attitude

3. meshing of jcb with self
Necessary learning for getting a jobt

a,s Wage items
1, hours worked each day
2, total hours worked per week
2. overtime wage
+ 8ocial security deduction
5. income tax deduction

b, Telephone usage
1. wusing directory
2, dialing
3, telephone manners

¢. getting to the Jjob
l. c¢ity geography
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Ways

d,

f.
4]

a, borough
b, c¢ity as a whole
¢, tunnels
d., ferries, railroad termlnals
2, s8treet plans
a. street guides (Red Book)
transit maps
5 transit routes

letters of application
the interview
l. necessary information to have before coming
2. necessary papers to bring
E. appearance and cleanliness
 manners during the interview
the job application blank

unions

to Get a Jobs

: 1

b,

Co

d.

“pull vs. punch"

personal search
1. Aimportance of *“pavement pounding"
2, the "how" of "pavement pounding"

Want-ads

l, reading

2., finding in a newspaper

3. evaluating
&, with respect to integrity
b, with respect to self

employment agencles
1, locating (and finding transportation to)
2, evaluating
g. forms of private ageneiea
+ state employment torms

The Bureau

1, employment services

2, ways of contracting

3+ forms (including Pre-Employment Questionnaire)
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f« rehabilitation service
l. reasons for using (qualifications)
2, ways of using
3. forms

Ways of Holding a Job:

a, necessary qualities

l, friendliness, politeness

2, cooperation

B. interest, industry, persistence

+ Cleanliness _

5. honesty, truthfulness (danger of half=-truths)
6., trustworthiness '

7. self=control

8. willingness to improve, ability to take honest

eriticism

9. punctuality, regularity of attendance
10, thrift (including care of tools and supplies)

b, 1licensing

¢, c¢ivil service

Senior High School Group C.A, 16 = Graduation
The Worker As A Cfitize

Getting Along on the Job:

a. getting a iob
1, analyzing the Jjodb
2. self-analysis
E. pregaring for the job
+ applying for the job

b, holding a job
1, relationships with employer
a. seeing the employer's point of view
b, thrift on the jobs care of tools, materials
and buildings
c. reliability on the Job
1, attendarce and punctuality
2, honesty
3. facing facts, accepting criticisms
h, completing the jodb
2. relationships with employees
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a. person to person
l. sharing tools, lunches, products (quotas)
2, sharing friendships
3. interdependence of individual and group
a. health habits .
b, safety hablts
4, relationships with organizaticns
a. knowledge of unions
1, membership to secure a job
2, membership benefits
g. membership responsibilities
+ S8ponsor
5. appllication .
6, certification for job requirements
7. initiation fee
’ dues
b, ablding by union regulations
l, hours
2, scale of wage
a. obedience to union directions
« reports on union violations

Getting Along as g Citizent

as voting
l., reasons for voting
2. legal requirements for voting
g. method of voting .
+ method of choosing a candidate

b, obedience to laws

One can readily gee from the curriculum descridbed that most
of the work involved has a direct bearing on vocational training.
Most of the work covered lends i4self to vocational c¢lub activi-
tiess The most pressin% ?uestlon is, "Should vocational youth
organizations and activities be restructured to include the
mentally retarded?" To answer this question, I am proposing
three approachest

The first would be to use our present clud structure and
admit mentally retarded youth as members although they are not
enrolled in a specific vocational program as disétributive edu-
cation or trade and industrial educatlon. The{ could partici-
pate in all the club's activities including holding an office.
Where possible, competitive activities should be devised so as
to enable these youngsters to compete with otner mentally re=
tarded youth,
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The second approach would be to have

club chapters of

only mentally retarded youth as part of the existing voca=-

tional club structure,
chapter,

They would participate as any other
The difficulty here is that mentally retarded

youth should have the opportunity to integrate with other
youth and with separate chapters, this would only happen at
regional or state conferences.,

existence.

The third approach would be a national vocational youth
organization for mentally retarded youth,
education and vocational education would set up this organiza=-
tion on the lines of the vocational youth organizations now in

TLeaders in syecial

The difficulty with this approach is that it would

take many years to develop and would once again isolate men-
- ally retarded youth,

In any case, there is no doubt in my

mind that we, in

vocational education must do something to include mentally re-

tarded youth in our programs.

going to do?

1,

2,

3
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CHARACTERISTICS OF YOUTH WITH
SPECIAL NEEDS - HANDICAPPED

by
Dr. Richard J. Holman¥*

(NOTE:s This presentation was reproduced from the taped sessions
of the Institute)

I don't know how many of you are familiar with the State
Federal Vocational Rehabilitation network, so being a typlcal
bureaucrat, I thought I might take a few seconds and give you
some figures. We've got to have figures to exist in Washing-
ton. Our agency, through the Federal Government and through-
out states is very much involved with the handicapped youth.
Approximately 23/% of npersons rehahilitated by state vocational
rehabilitation agencies have, both in fiscal 1966 and 1967,
been under 20 years of age. In fiscal 1967, this amounted to
agproximately 0,000 young men and women, As a result of our
‘65 umendments, State Plans for vocational rehabilitation were
amended to insure that no lower age 1limit is made, and this,
incidentally, has always been a problem with us. The age
1imit is 16 while under the new amendment this would no longer
be in effect to eliminate a youngster just because of age.
This is extremely important for organizations such as those
represented here, if nothing more than to refer youngsters to
vocational rehabilitation agencies. Now most of our very
successful program involved, incidentally cooperative agree-
ments with special education in vocational education and vo=-
cational rehabvilitation and roughly there are aporoximately
2,000 programs 1ike this throughout the country. So that is
the end of my commercial on rehabilitation.

In 20 minutes or less now, I am going to try to create
95 change agents, I1'll be satisfied if I get one. I would
like to take scme time and talk with you about young people
who want to participate, can participate, and will partici-
pate, but are many times denied the process of participation
for many reasons, This person is a "handicapped youth.* It
is my position that there is no such enity as a handicapped
youth, but rather a young person with special needs and
problems. Handicapped youths want everything that a so=called

%Dr, Holman 1s Specialist, Mentally Mandicapped, Division of
Disability Services, Rehabilitation Services Administration,
Department of Health, Education and Welfare,Washington, D. C.

- 186 -




normal youth wants. Probably he wants it more than the other
so-called normals, because he can never get it in any class.,
I'm not trying to split hairs to make my point. But I am
setting my position to reflect that the handicapped person
must be considered as an individual and should be included

in greater numbers in youth organizations represented here
today. An active awareness of such youngsters must be the
responsibility of each club, and each club must make an effort
and provision for these youngsters. Now I heard some spon-
taneous comments that some clubs do have these provisions.
That is fine tut all don't, and that's something to work for.
Vocational rehabilitation over the years has found that this
only works at the local level, It is very nice for national
guidelines, for national Instructors, for national leaders to
come in and see that we should involve people in the local
level, but we find it doesn't work until each individual club
is active, I1f I leave here today with nothing more then, I
would like to convey the idea that each club is responsible

at the local level to actively involve these youngsters. As
organization leaders, you all should be aware and probably

are aware of some of the following factors which many times
rule out the young person with special problems, Of course,
there are many, xany, many more variables which keep young=-
sters and young people from clubs, from the tupe of clubs
represented here, and 1 don't have enough time to go over
many of thems So I Jjust picked out three that I thought

were critical, Now you don't have to or you probably won't
agree with me =~ that's fine. I think the most critical is
this. You might have an orthopedically handicapped youngster
in your area who has some beautiful stock but never enters a
show that belongs to any FFA organization. I wonder why.

Or you might find a youngster who has a very scutty piece of
stock or more importantly who doesnh't belong. I wonder wh{.
Now as I sald, it domssn't take a great deal of sophietication
and training to plick this youngster out. A second factor which
rules out youngafeople with Bpecial problems is the reaction of
so-called "normals" to physically or mentally handicapfed
youths, 1 have yet to see many rushing chairman who will
actively seek out handicapped youth. Nany times conclusions
are drawn from misunderstanding, For example, how many of
you really have any idea what epllepsy is? We hear it every
day. Now you don't have t0 go into great detail or depth,

But how many of you c¢an walk up to a pergon who has a tag on
his forehead stating this is an epileptic and fecl comfortavle
around him? Miaunderatandinf. fear avoldance, prejudice, ete,
etc.y, etcsy etcs These all lead to nothing more ‘han isolation.
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Here 18 a good example., Eight-year=-old Jim is not attractive,
because of a birth injury and a left hand slightly crippled
and he naturally has an overlay of mentally retardation., His
parents brought him to Sunday school where he sat by himself,
a spectator at a parade he could not Join. - No one spoke to
him and naturally he spoke to no ones Several parents com-
plained about having this child in the same class and there
was talk of moving the family away. Unfortunately, both my
first and second point are closely related, and they relate
to isolations The third category is called artificial bar=-
riers, Many times and again in all fairness and many times
unknowingly, organizations and special functiord eliminate

a young person by rules of the game. Somé states include in
their livestock judging what I believe is known as oral pre-
sentations. The member ' make a presentation onr how he has
raised a particular animal and this is included in his total
soore., Regardless o{ the fact that it is good toc be normal
in public and it is ?ood training for the young parson, what
does it have to do with raising a sure winner? NMNore impor-
tantly, how many young people who have special problems or
Just cannot get up in front of a group, stay hcme and don't
participate? The only reason I included this item was to
stress the point that an individual loses out because of
some criteria item which may or ma{ not have anything to¢ do
with the primary mission. Now it ls very easy to identify
problems., I've got to see if I can respond to these three
that I brought up., Now what can you, as leaders and what
can the various organizations do to create some small posi-
tive change. Let us take a 1ook in the following previous
items discussed,

Individual perceptionm and reactions . . . Isolation,
many times, 18 one of many outcomes or special problems,
Knowing this many clubs could actively reach out to the
young people not in the mainstream of these activities,

This can be done by sfecial gtanding committees to generate
this particular function. If you can't see a committee,
then have your membership chairman at least be exposed to
elther a rehabilitation counselor-or rehabilitation psycho-
IOfiBt or someone who can break down some of these barriers
which develop for the previous reasons I mentioned. The
gsecond factor . + . the reaction of "normals" to the handi=-
capped is a rough barrier to overcome. We fight this every
day. We see it every day. Unfortunateli. some people never
change but I do believe that change has its best chance with
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the youth of this country. This is an introductory statement
on youth in a pamphlet called "Boomerang Friendship". It is
a publication put out by the Teens Aide to the Retarded. It
is a volunteer youth organization in Texas. You can get this
and I really suggest that you just write for one copy. Write
to TARS of Texas, 704 Littlefield Building, Austin, Texas
78701, It is a good 1little pamphlet and it will give you
guidelines., But I have a real hang-up on getting kids in-
volved, and David B, Sloane, the Executive Director, makes
this opening statement. "In every generation adults seem to
feel that teenagers are less responsible, more unruly, and
less realistic about life then *when I was young.' Truth is
that teenagers are more attached to continual change which

is the true realism of our fast-moving society than any adult.
Truth is the teenager has more personal self-will, dedication,
and determination that he is playing an ever increasing role
of importance as young adults from the preceding ‘'teenage
generation,' Truth is more teenagers now are more sophisti-
cated and ‘more knowledgeable about the world we iive in, its
hopes and its problems than any prior generation of teenagers,
and most of todays adults., A teenager has an abundance of
energy, enthusiasm, etc, He lacks only experience." This is
only one reason I wanted to get here., I didn't get on the
program till the end, but I think we have to, in our very
stratified agencies, get use to your people. Volunteer
aotivities within your groups can and do include something
similar to the TARS organization in Texas. This group pro-
vides volunteer baby-sitting, friendship, and help to

parents with retarded youngsters. Your groups could include
activities such as this., I know some of you are not, but
there are still those that don't get involved with activities
in mental hospitals, hospitals where there are retarded, and
more importantly, the home bound youngster who sees no one
but his mother, his daddy and his little sisters or brothers.
The home bound kid is the isolated kid that I've referred to
here many times,

In concludinf I guess what I'm asking yocur group to do is
start outlining more and more of this so called generation
gap stuff, which I don't belleve exists == I don't think the
adults understand the youngsters. Start outlining the next
generation to get to the youngsters with speoial problems.

In our generation, we failed, So we have to look at the

next generation. The third item...artificial barriers can be
handled at the State and National level, If you wish, I know
how political things get so tied in and the{ bomb, but you
can't forget the fact in it and I think it is an indictment
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against these organizations, not particularly yours, but any.
If the political hang-ups, unfortunately, hurt the people
they are sicving or could serve, these are hard to defend.
Involve special education people or rehabilitation people to
read through your activities and have them.offer suggestions
or a chance to remove some of thesu potential barriers. Be-
lieve me these kids can cry just as easily as any other
youngster and they can feel just as easily as any other
youngster and are not as perceived as any other normal kid.

On paper, throughout this country, there is a vocational re-
habilitation council in every county, in every state, Now
there might not be one for every ctounty, but there is a
counselor refreaenting or has as his charge a county. Now
maybe I am misinformed or didn't get the right information

or maybe I was the retarded counselor but my experience leads
me to believe the fact that our agencies throughout are not
getting to your agencies and your clubs are not getting to
our clubs, We're all supposed to be in the business of
helping young people to develop and there is one group that
is not being helped. I guess in my last statement, I as just
asking for more active involvement of the organizations that
are represented here today. Thank you. :
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DIFFERENT STROKES FOR DIFFERENT FOLKS
A. L. Raynolds*

At the onset it should be made clear that what I am about
to say pertains to the black youth from an economically de=-
prived ghetto area. The age range of the youth is from 14 to
20 years o0ld. This is not to deny the individualism of these
youths, for certainly there are characteristics possessed by
each that are dissimilar enough to the group characteristics
to make it possibvle to identify the individualism and the
uniqueness, However, it is to say that primary consideration
should be given the major characteristics of the group which
are much more demanding, overpowering and influential.

Whether we consider the black ghetto youth, the Latin
youth, the Spanish speaking youth, or the Appalachian White
youth, we must realize that each have a separate life-space
culture and each must reiate to a majority life-space culture
in order to successfully survive, develop and achieve in our
soclety. Not only must they be able to communicate within
their own culture with their peers, but they also must relate
and communicate with those from a different culture, background
and style of l1ife. It may seem simple to make the statement
that the black deprived youth must relate and understand the
majority culture in this country, based on his ability to
communicate his feelings, thoughts, beliefs, and needs. How=~
ever, the process of comnunication is far from simple, as io
the process of accepting into one's 1ife patterns and elements
which heretofore have been foreign.

The qQuestion of communication reminds me of an incident
betwaen two youths who were involved in an exchange frogram.
Such programs usually occur when somedne gets the bright idea
that he has the answers to certain problems, but doesn't really
want to put too much money into the solution., Black parents
in Harlem and White parents in Colorado Springs, Colorado, were
asked if they would be willing to exchange one child of youth
age during the summer months. In this instance a 17 year old
black youth arrived in Colorado Springs to stay with a family
of six who had a son of his age. These particular parents were

¥A. L. Reynolds 1s the vresident of Ebony Masagement Associates,
Inc.» Chlicago, Illinois
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very committed to the program but had some reservations about
the effect of this Harlem youth on their son George. They
therefore attempted to plan as many activities as possible
that would include the total family.

One day George asked for the family car and since his
parents had let him have the car before, they gave their per=-
mission, However, they made him promise that he would be back
in the house by 8100 that evening. Naturally Gsorge felt very
proud to have his father's carsy wnich was much better than
his old jalopy. He wanted to drive where his friends could
see him, and he wanted to get out on the expressway so he could
kind of "open the car up". Time escaped George and before he
knew it was 7130, In order to get back on time he decided to
take a short cut which involved driving through several alleys
to get to a main street. When they got through tne first
alley George asked this Harlem youth if anything was coming
from his direction, the black youth quickly replied, "Nothing
but the man", George started up the alley and ran into a
squad car. Even though the damage was not severe, the police~
man gave him a ticket, took his license and warned him about
such careless driving. George realized that he would be late
unless he continued through the alley. As he approached the
end of the alley a large truck blocked his view of the
thorofare., Again he turned and asked if anything was coming.
The youth replied, “Man, nothing but a hound!®™ George saw no
dog and so proceeded: the ensuing crash hospitalized both
youths, _ : :

George's parents blamed the Harlem youth for being a bad
influence on their son, and were convinsed the exchange program
had proven a mistake. When George regained consciousness, he
turned to the other youth and said, "I thought you said there
was nothing coming but a hound". The youth replied, "Sure
wasn't, nothing but a Greyhound - a bus"|

This a lack of communication. If today's youth cannot
communicate there is little hope for the future. The process
of communication, however, presupposses a common background
which was obviously not the case here.

It is important at this time to describe the revelant
characteristics of the deprived ghetto youth, He displays low
self-esteems he has not achieved or has achieved only margin-
ally in school situations and has had expectations of medioority
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or fallure, Often he expresses this through vooanlization of
unrealistically high aspirationss apathy; a kind of living
from day to day attitude, The second characteristic of the
deprived black ghetto youth is that he displays anomle or
alienation so muoh that it is representative of the minority
culture, This is partioularly true in education. Often it
is used to resolve antagonistic feelings towards those in
authority, such as teachers, soclial workers, and other agency
personnel, Often he responds by hesitating or mistrustful
manners or by denying feelings of antagonism and passively
refusing to meet problems., At other times this can be iden=-
tified by destructiveness towards symbols which really repre-
sent, in essence, himself, Such a youth picks persons like
himself for targets of aggression and hestility, or writes
hig name or nickname on walls, nhouses or builldings and then
draws througch it or throw objects at the name. This feeling
of alienation covertly runs very deep and often forms the
basis for communicating between these youths,

A third characteristic of this youth is his overt concern
with masculinity and masculine values of figure and physical
prowness as opposed to much of the conformity arnd non-aggres-
sive activity reflected in schools, Consequently, this youth
often finds himself in a double bind. He knows that he needs
education and school experience and training in order to vetter
himself and obtain a reasonable future, but on the other hand
schooling and training is often deplored by him as too soft,
weak or passive, and in some instances as feminine. If he
remains within the educational structure and manages to over-
come his impairments, he becomes an outcast and his manhood
is questioned, No real man, his peers have decided, could
succerd in such a womanly setting.

Another characteristic of the black ghetto youth is that
he accepts a utilitarian view of education, being more interested
in the three r's than in abstract 1deas. He relates more
effectively and understands his role more directly in a con-
crete situation or task than in an abstract one. This is be~
cause he has not had the past experiences which rewarded him
for such activity, nor has he had practice in exploring and
appre2iating hidden meanings or ramifications.

This brings me to the last pertinent characteristic of

ghetto youth, one into which many of us luck insight and under-
standing but which we often consciously utilize., This charac-

-~ 193 -




teristic is the need for immediate gratification. In psyclio=
logy we have a principle which we term delayed gravification,
meaning that one is able to postpone satisfying certain desires
and needs in order to insure future rewards. The nice clean
cut young boy from the middle class family.can postpone
marriage because he has been able to reason that waiting,
getting through school, obtaining a secure job and then getting
married 1s a much more positive and rewarding experience. He
is able to evaluate on-goingly his experience in terms of long
range rewards and goals. Such is not the case of tha black
ghetto youths In his life space he has quickly learned that

in order to enjoy objects, people and experiences he cannot
wait or postpone because if he does they won't be there. He
can look at his mother, or hius father if he has one, or his
many brothers and sisters who are older but yet not bvetter off
than he, He can look at other people in the ghetto and his

own peers who miss out on things because they don't grab now.

A very good illustration of this was in a program in which we
evaluated ADC mothers and the welfare system in a midwest city.
One of the interviewers asked a seven year old child why he had
disobeyed his mother the night before and drank all of the
chocolate milk., The little boy very quickly replied, "If I wait
until tomorrow there wori't be none", The interviewer then
asked the boy why he felt that. The little boy answered, "There
ain’'t never enough to go around". This isolated incident is
typical of the delayed gratification principle which cannot and
do not exist in the ghetto.

Not understanding these characteristics when working with
the black ghet*o youth can cause serious problems. The most
common, yet devastating result, is that programs get bogged
down, creating more problems for the youth than they solve.
These stem from raising classification levels, the "plie in the
sky® idesa, negative reinforcement and offering false promises.
At times there are also exireme negative physical effects.

A few years ago I served as a consultant to evaluate a
Chicago program which serves as an excellent example of such a
lack of knowledge. The program was Operation Venus, which
dealt with approximately sevency girls between the ages of 13
and 19 who were either school drop=-outs, unwed mothers or both.
The administrators showed the best of intentions in trying to
help these girls improve their image, learn to appreciate work
and develop positive feelings about themselves and others,
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However, they failed to understand the environment from which
these girls came, As a result, Operation Venus assigned the
girls to one of two work stations=3ither a nursing home or a
nursery, One day a week all the girls came down town for
grooming sessions and group discussion in a "truth room",

The purpose of this room was to meet there for two hours a
week to tell the truth about oneself., The girls called it
the "1lie room" they were only able to relate in an opposite
manner than initially intended.

Talking with the girls during one of these sessions I
quickly found out that the program was not achieving its goals.,
The reason was obvious = the girls were not experiencing any
unique involvement in either of these stations; As several
girls phrased it, "We got old people to take care of at home,
and our brother's and sister's bables to take care of at night
and then we got to come down here and do the same thing we've
been doing ever since we remember., And it doesn't pay enough“,
The staff had tried to construct a program based on delayed
gratifications however, the girls were more concerned about
earning a decent living than apprecliating a gratifying exper~
ience, The girls felt the $1.40 an hour was very inddequate
and were more interested in finding a position which would pay
enough to care for themselves and their children,

Most of the girls vocalized their reason for coming to the
program as a way of getting some money to "make it", Instead
of helping them achieve this goal Operation Venus sctually
damaged thems The program was staffed by women, even though
these girls came from a matriarchial society. They encouraged
the girls to wear makeup and dress stylishly, and were disap-
pointed when the girls preferred to no makeup and blue jeans,
The staff failed to realize that when these girls returned to
the ghetto they often had to fight their way to the 18th floor
of a welfare building in order to get home. To change their
appearance would make them stand out, and thus put them in
danger from the old men standing on the corner, the wine heads,
the bored young gang members and other hostile elemonts.

What the program was really trying to do was send back to
the ghetto a person with middle class mate, in a area where all
of these elements were foreign. The middle class male might
look at her and smile, or he might stand aside and then plan a
way o meet her in some future activity, but not the black
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ghetto youth. In the black ghetto, such is not the principle
upon which the male operates. And even when the girls were
successful in protecting themselves, the program had not bdbuiit
a constructive counterpart where there were some males who
were groomed to look for such appropriate females. This is
Just an example of what can happen from the lack of under=-
standing of the dynamics and the characteristics of the black
ghetto youth. ‘ '

If these organizations would take into account the needs
of disadvantaged youth they could then develop creative pro=-
grams which would succeed. Such a program could be based on
a structured buddy system whereby two youths within a school
system or other organization could have the opportunity to
get to know and rely upon each other. There should be organ
ized meetings where both buddies could spend time together and
share information about their lives, goals, needs, wishes,
likes and differences. Such a system could and should give
the ghetto youth the opportunity of hearing closely the back-
ground, problems, and environmental conditions of a more for-
tunate youth or his counterpart, the buddy. '

A second method would be to assign volunteers to spend
two days or a week assisting those who need extra help. Here
it is essential that such volunteers be extremely sophisticated
in understanding the black ghetto youth prior to trying to work
with him. What is needed is much more than the mechanics of
teaching the content of a subject, it is being able to communi-
cate the content and to utilize the proper approach so that
ghetto youths can obtain maximum benefit from this.

Another method which could be used to develop creative
programs germane to this population would be the use of regular
group meetings led by group leaders from similar backgrounds
with whom the deprived youth could identify. These groups could
ba broken down into areas of specialization. The purpose is to
take into account special problems of "making it" and including
all members interested in a particular area, Such group
meetings could be structured in such a way that they not only
form a supportive structure for the youth but also are able to
assist the youth in modifying some of the characteristics which
I descrived above, For example, such groups can make abstract
activities and approaches more meaningful to the deprived black
ghetto youth.
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The last recommendstion is essential to all of the above
and must exist 1f a program is to develop results. This is
to encourage and solicit support from those persons in power
positions, such as faculty, directors, administrators, and
stafi in supporting creative programs based on the needs of
tnese deprived black ghetto youth, Curriculum can and should
be revised: traditional material and snpproach and their funce
tional validity should be reexamined in terms of what the ule-
timate outcome should be, Merely organizing a new division
of the curriculum is another put down and a statement of the
old patronizing attitude which reinforces the second class
citizenship position. Educators should ask, "What should
students know to function well in their vocational choice, and
what approaches can best get this material across?” Increased
emphasis should be given to motor learning skills and concrete
situa:igns rather than sensory learning skills or abstract
material.,

Many youth organizations and activities will have to be
restructureds there must be more doers than talkers. They
must exemplify ideals through concrete ongoing programs which
led themselves to the structure as described above, I 3uggest
that all of these things =~ leadership, followership, citizen=-
ship -- can be made concrete in constructive programming where
each participant can learn ard act on his belief. In many of
these programs this can be achleved by obtalning the proper
persons as leaders., Because a sense of identity is extremely
important to black youths, they must see themselves as very
similar, if not identical to, the leader in order for any
program to achleve a positive effect., Leaders, therefore,
should be chosen from those people with culturally deprived
backgrounds who have managed to break the chains of the ghetto
and rise socially and economically., Such people should be
identified and used in any constructive program. These people
are qualified to speak about the ghetto and how to break away
from it. Because they understand the problems they can c¢ffer
golutions and give black youths the energy and incentive to
reach for the goals of any worthwhile prograin,.

Each organization, then, is a microcosm of the community.
All have institutional support systems which take into account
the deverse needs of the community members, consequently they
are geared toward different methods for different populations.
When one creates a program based cn the dynamics and character~
istics of the black ghetto youth, the needs of the individual
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youth in the ghetto, an understanding of the lowest level of
self esteem and the negative image of oneself, and based on
the hoestility and fear found in many youths, then one has a
constructive and creative program. It need not be based on
the traditional fundamentals, on different.strokes for differ-~
ent folks because of different needs. : ‘
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THE FEASIBILITY OF YOUTH CLUBS FOR STUDENTS WITH
SPECIAL LEARNING NEEDS IN TEXAS
PUBLIC SCHOOLS

T. R. Jones*

Each type of State or Nationally organized youth club in
Texas is a direct outgrowth of the vocational education
division to which it relates and is an integral part in the
total effectiveness of each of these major divisions which
comprise the tctal picture of vocational education. In con=-
sldering a potential design for a "speclal needs" youth club
in Texas, it appears to be in order to outline the current
Statewide organlzation for offering vocational education to
students with special learning needs.

Coordinated Vocational~Academic Education is the Texas
vocational program for students with speclial learning needs.
It is designed for in-school youth who possess academic,
socioeconomic, or other handicaps to such an extent as to
prevent them from succeeding in standard educational endeavors.
The Coordinated Vocational-Academic Education program includes
a combination of vocational and modified academic instruction
which provides the student dual educational opportunities of
acquiring a salable vocational skill while receliving basic
knowledge in the flelds of math, sclence, English, and social
studies. Thls dual approach enables students enrolled to
reach maximum personal development, including employment po=-
tentlal, within their ability in the shortest possible time.

In implementing the Coordinated Vocational-Academic Edu-
cation program, one of the first responsibilities is screening
and selecting prospective students who are eligible for enroll-
ment, These students usually are low or underachievers who
score within an I. Q. range of 70 to 95, <Characteristically,
they have no personal goals in life, they lack self confidence
and their abilities in communication skills are almost non-
existent, Thelr irregular attendance in school may be attrib-
uted most of the time to imaginary reasons. They frequently
come from low income families which are long-time recipients

®*T, R, Jones is Chief Consultant of Coordinated Vocational-
Academic Education, Texas Education Agency. Austin, Texas
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of welfare or other subsistence type aid, Although they fail
most of thelir courses, they are usually normal or above in
potential ability to achleve satisfactorily. Specifically,
in order for a student to be enrolled in a Coordinated Voca=
tional-Academic Education program, he is required to be at
least 14 years of age, one or more years behind academically
or in achievement level, and able to profit from the instruc=-
tional program,

After students are screened and selected, consideration
is given to the vocational course to be offered, This voca-
tional offering is based on student and community needs and
instruction is centered around a cluster of closely related
occupations within a specific field of employment. The
cluster concept of Gernieral Construction Trades could include
instructional areas of carpentry, 3lectricity, plumbing,
masonry, concrete finishing, and paintirg. Studente would be
exposed to all of these occupations during the first year of
enrollment, and if they shculd discover a preference for one
particular area, further specialization in that area could be
provided in succeeding years of enrollment in the program.

A Coordinated Vocational-Academic Education class may be
organized either as a pre-employment laboratory shop or as
cooperative part-time training. The school may elect to
establish one or both types of these classes.

The pre=employment shop is scheduled for two consecutivs
hours each school day., During the remaining portion of the
school day the student is enrolled in modified academic classes
and other suitable courses., Since the objectives of this in=-
struction include assisting enrollees to he employable as well
as preparing them for entry into co-op type programs or regular
vocaticnel education programs later in thelr scholastic caresr,
this type of class normally is utilized during the junior high
and early high school years.

In cooperative part-time training each student is scheduled
to receive a one-hour class in which he is taught technical in-
formation for on-the=job training. This training then is put
to practical use in local businesses during a portion of the
school day. Co=op classes generally serve as. a polishing off
process for students who previously have been trained in pre=-
employment shop classes, '

Another important aspect of Coordinated Vocational-Academic
Education is the modified academic instruction which parallels
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instruction in the vocational classes. ‘‘ne students are grouped
and assigned to classes of math, English, sclence, and social
studies in which they are taught on an ungraded vaslis with
remedial instruction available if it is needed, -Instruction
given in these classes is very practical and is closely coore-
dinated with the vocational cluater being taught. No more than
15 students are recommended for placement in any teacher's class
during one instructional period, Some schools are making re-
markable progress in the modified academic instructional area
by team teaching and by utiiizing flexibility allowed to

schools in designing a program to fit the individual needs of
students in their locale,

From this descriptive resume it is apparent that under the
Texas State Plan for Vocational Education the program for stu-
dents with special learning needs is not attached as a sube~
division of any of the existing traditional divisions of voca-
tional education; but, instead, it has been created as a new
vocational education program which is designed to meet the
unique needs of these particular students. As a result of
this separate status of program operation, the approaches to
designing youth clubs for students with special learning needs
also must depart from the student's automatic entry into
existing traditional youth club organizations. Texas must
seek a new and more meaningful approach which will compliment
and enhance the instruction offered through the Coordinated
Vocational=Academic Education program.

The proven worth of vocational youth clubs in encouraging
leadership, promoting respect for and understanding of habits,
attitudes, and responsibilities relating to work, and the many
other personal and vocational insights which mey be gained
through club activities is a matter of common consent among
vocational educators,

In examining the overall goais of existing youth club or-
ganizations, it is concluded that the stated purposes of these
clubs are similar to purposes that should be established in
youth clubs for students with special learning needs. If this
is true, why do we need tc create a &gparate organization for
these students? Would they receive equal benefit being included
in a regular vocational education club? :

From the Texas frame of reference, it is advooated by this

writer that separate youth clubs for students with special
learning needs are necessary in Texas public schools in order
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to offer maximum youth club benefits to these students with
special learning needs. Even though the general goala of
traditional youth clubs may be aim%lar to those ¢f special
needs youth olubs, the methods of achleving these purfoses

and the emphasis given to various aspacts of club activity

may vary greatly., ‘In examining the poter.tial dropout stu-
dent, we ma¥ discover that our primary objective is to develop
a fense of individual responsibility. Many of these students
never have belonged to any club or group and need to experi-
ence cooperative grouf activity which may lead to a feeling

of pg;gng%n%. Attaining this goal would challenge the insight
and creativity of any person organizing clubs for students
with speclial learning needs. .

A student in a cosmetology class would not wish to seek
membership in the Puture Fermers of Americe. In like manner,
a Coordinated Vocational=Academic Eduoation student who is
engaged in a specially designed vocational and modified aca-~
demic program, would not be likely to maintain an absorbing
intereat as a member in a club in which a specialized voca=
tional ares, other than his own, is emphasised. His skills
and knowledge in this area may be meeger or non=existent. He
may fee). se¢t apart from the group, It may give him furthar
evidence that he is not and oannot be a part of school
artivity. This we want to avoid,

Age, too, may be a limiting factor for o Coordinated
Academic=Vocational Education studeat who only has the choloce
of joining a regular youth olub. He needs a youth club now,
at age 14 or age 15, By the time he reaches an age at which
he may become a member of the YICA ovr DECA he already may have
dropped out of school,

What evidence do we have to support the growing necessity
for sptcial needs youth clubs? In Texas several schools are
currently operating separate clubs in conjunotion with their
Coordinated VYocational-=Academic Eduocation program, Subjective
avidence from these schools indicates that the results gained
through youth ¢lubs such as these is verg promising., The
desire for special needs youth clubs such as these is very
fromiainf. The desire for special needs youth clubs is voiced

n ever=inoreasing intensity by vocational education teachers
in pre=service and ine-service workshop segssions throughout the
State., This voice, however, does not go unchallenged. There

- 202 -




are local phllosophicel and organizational problems to be
faced, as well as the reality of determining the role of the
Texas Education Agency in the Statewide coordination of
special needs youth clubs,

It 18 concluded that if we belleve that the needs of our
students in the Texas Coordinated Vocational~Academic Educa-~
tion program are truly "speclal," we not only will provide
special instruction, but also we will seek to enrich and re-
enforce the school program with the kinds of meaningful exper=
1§nges that can best be offered through a special needs youth
cliub,
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FUTURE HOMEMAKERS OF AMERICA
AS A PART OF THE VOCATIONAL EDUCATION PROGRAM
IN THE SECONDARY SCHOOLS

Miss Mildred Reel#*

The Future Homemakers of America is an organization for
secondary school youth who have taken or are taking home eco=-
nomics, The more than 604,000 members work toward a common
goal to "Help Individuals Improve Personal, Family and
Community Living." This, too is the goal of the Home Economice
Education program which is the foundation on which the Future
Homemakers of America program is based, "The organization,
functioning as an integral part of the Home Economics Education
program in Vocational Education, provides a framework in which
youth«~planned and youth-directed activities can be extended
beyond the classroom to enrich learning."

Future Homemakers of America provides opportunities for
the development of creative individual and group leadership in
home, school, and community activities, and for working cooper-
atively to promote democratic principles.

Puture Homemakers of America encourages the continuous
growth of individual members in terms of their increasing
ability to make constructive contributions to chapter actlvities,
their own families and communities., :

Future Homemakers of America provides opportunities for
youth and adults to work cooperatively, each group making its
contribution without dominance of the other.

The program of Future Homemakers of America offers experi=-
ences which help to prepare members for adult roles in soclety.

"Future Homemakers of America helps to interpret the home
economics program to the school and community.

Future Homemakers of America encourages members to explore
vocational opportunities and the preparation required for each
with special emphasis given to job and career possibilities in
the home economics field, : -

%V1ss Reel 1s the Natlonal Advisor for the Future Homemakers of
America, Washington, D. C.
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Parental interest in and understanding of the home econo=
mios education program are increased through sotivities of
Future Homemakers of Amarica,"l

All youth organizations in this country have many come
monalities vasically because the members are yocuth with many
common ooncerns and interests. Leaders of youth organizations
in Vooational Eduocation and some Vocational Education staff
members in the Office of Education, who give some assistance
to youth organizations, have been meeting together to identify
the values and contributions of youth organizations to Voca=-
tional Education, ,

Some of those which seem most important are:

» that youth in rural, suburban, and urban areas have many
neede and inadequate opportunities to become members of
constructive or%anized groups; when they do belong to
youth organieations in Vocational and Technical Education
they gain feelings of security and find opportunities to
develop their potentialitiles.,

« that youth organizations frovide op ortunities for youth
direoted and executed activities, with adult supervision,
that offer nuw learning experiences.,

+ that youth who have opportunities to participate in
organized activities are motivated and stimulated to be
contrivuting individuals in society.,

« that youth orfanizations,provide framework for youth to
learn by participation.

« that youth organizations provide opportunities for per=
sonal development through experiences in setting goals
and working toward them, and through making and assessing
individual and group decisions and actions.

. that youth org.nizations provide an avenue for interaction
between home, school, and community, as members from the
organizations participate in programs with the civiec and
business community.

1An Advisor's Guide to Help Future Homemakers of America Evalu~
ate Their Own Growth, Future Homemakers of America, U. S.
Office of Education, Washington, D, C, 20202

- 205 -



« that youth organizations provide opportunity for
parents and other adults to participate in organiza-~
tion and school activities == thus helping to bridge
the gap between youth and adults and between school
and community. '

. that youth organizations in vocational and technical
education help youth identify with the world of work.,

» that youth crgenizations in vocational and techniloal
education contribute to more effective teaching in the
various occupational areas.,

» that youth organizations contribute to the achievement
of the goals of vocational and technical education.

» that youth organizations in vocational and technical
education attract students to vocational courses and
influence many of them to become career vocational
educators.

+ that youth organizations through their work with other
national, State, and local groups are effective public
relations agents and bring recognition to vocational
and technical education,

In general, the commonalities of youth orfanizationa in
vocational education are implied in the foregoing statements.,

While there are many commonalities throughout all yovth
groups, there are also vital differences. The differences are
basic to the existence of a multitude of organigations for
youth, including those in Yocational Education and for the in-
structional program in the school of which they are a part,
Each organiezation has its own focus and its own goals. I have
already spoken of the prime purpose of the Future Homemakers
of America as an integral part of Home Economics Education in
the school system and its focus on the individual, the family
and “he community. :

The adult leaders of youth organisations have given con=~
sideration to forming a national committee of ycuth leaders
from the organizations in Yocational Educatlon to discuss some
of the commonalities of these organizations and to find some
ways youth groups ia Vocational Education might work effec=-
tively together., The Future Homemakers of America would
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favor such a plan and feel action to form this committee should
be taken soon, Many states have already moved in this direc-
tion. The forming of such a youth committee or council would
Erovide opportunity for a closer working relationship of youth
nterested in Vocational Education. Such a council might
identify and focus in on some of the common interests they

have a8 youth organigzations such as leadership development,
preparation for careers and vocations, projects for school;
community and world improvement, and interpretation of Voca-
tional Education.

At the same time we strengthen our plans for coordination
of some efforts, it is imperative that each youth group main=-
tain its own identity, with its own focus, specific objectives
?nd organizational structure in order to reach youth with specific
nterests.

The Future Homemakers of America is a nonprofit youth or-
ganization, supported by membership dues. As such it has its
own decislion making froups. the National Executlive Council
composed of twelve high school youth elected annually and an
adult National Advisory Board. These bodies make the declsions
for the organigzation, )

It has always been the interest of these persons, and all
persons involved with Future Homemakers of America that as a
part of Yocational Education and as a Home Economics Education
organization, FHA be an integral part of this program in the
secondary schools. Thus FHA will strive to maintain its
identity as it continues to help individuals improve personal,
family and community living. It shall continue to keep abreast
of the times and re{y on its members to help determine program
content. By so doing, it will assure the active participation
by members in societal needs, The Future Homemakers of America
will continue to help its members focus on their citizenship
responsibilitiecs and provide opportunity for individual growth
and development,

FHA will continue to work closely with other youth groups
in Yocational Education, and in society at large, where cooper=
ative effort is needed.



During our existence as a youth organization we have ap-
preciated the support of Vocational Educators and School Ad-
ministrators as well as agencies and organizations such as the
U. S, Office of Education and the Division of vocational and
Technical Education, American Vocational Asscciation., We will
continue to look to them to support all youth groups in Voca-
tional Sducation collectively and, at the same time, recognize
the contribution each youth organizations as a unique and vital
organ brings to the vocational program of which it is a part,
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DISTRIBUTIVE EDUCATION CLUBS OF AMERICA

AHAT IS DECA?

The Distributive Education Clubs of America, referred to
as DECA, ldentifies the Program of Youth Activity related to
Distributive Educaticn and 18 designed to develop future
leaders for marketing and distribution,

DECA is the national youth organization operating
through the schools of the nation with the specific goal of
attraoting youth to careers in marketing and distribution.

PURROSES

DECA has three (3) specific purposes. f7wo of these pur=
poses are ildentified with the purposes of the Distrivutive
Education instructional grogram which illustrates the desire
of DECA, as a co=-curricular activity, to bve identified with
the instructional program it represents. DECA purposes arei

(1) To assist State Associations of DECA in thHeir
growth and development.,

(2) To develop a respect for education in marketing
and distribution which will contribute to occu~
pational competence.

(3) To promote understandinf and appreciation for the
ree{onsibilitiee of citizenship in our free, com-
petitive enterprise system,

IMPORTANCE TO THE STUDENT

DE students have common objectives and interests in that
each is studying for a specific career objective, DECA activ-
ities have a tremendous psychological effect upon the attitudes
of students, and many have no other opportunit{ to participate

lanned activities of the school or to develop responsi=-
bilftiea of citizenship.

DECA members learn to serve &8 leaders and followers, and

have the opportunity for state and national recognition that
they would not have otherwise.

AMPORTANCE T0 THE SCHOOL

DECA Chapter activities are always school«centerud,
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thus contrivuting to the school's purpose of freparing well~
adjusted, employable citizens, Chapter activities serve the
teacher coordinator as a teachinf tool by creating interest
in all phases of marketing and distribution study, and serve
as an avenue of expression for individual talent.

The Chapter 18 the "show window" for student achievement
and progress, It attracts students to the DE program who are
interested in marketing, management and distridution careers,
and assists in subject matter presentatjnn,

AMPORTANCE TO _THE COMMUNITY

DECA members have made numerous studies and surveys to
ald the economic develofment of their own community. Creative
mar?eting projects continue to encourage this type of contrle-
bution,

Many ‘businesses favor employing DE students because of
their interest in training and their related school study of
that particular business, Many leaders in business and
government have praised the DECA program for its civic=-related
activities, :

AMEORTANCE FO THE NATION

DE instruction and DECA activity constantly emphasize
America's system of competition and private enterprise, Self
help amon% students is the rule rather than the exceftion.
and DECA leaders give constant encouragement to continued
education,

History has proven that whenever a nation's channels of
distrivution fail to function, that nation is shortlived, As
DECA attracts more of our nation's youth to study marketing
and distribution, the total Distrivutive Education program
vecomes a vital necessity to our national security.,

DECA ORGANIZATION

DE students comprise a local school Chapter, Bach chap-
ter elects 1ts own student officers and the DB teacher=coordin-
ator serves as Chapter Advisor, All Chapters within a state
comprlise a State Association of DECA, which is under the
leadership of the State DECA Advisor, BEach State Assocliation
and each local Chapter elects its own stucent leaders, National
DECA is composed of State Associations., Student delegates
elected by each state in turn elect their own national officers.
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2969 FISCAL YEAR

For the year ending May 30, 1969, there were 97,931 DECA
memters in 2,935 local chagters rapresenting 52 State Associa-
tions. This included 84,960 Active Members in 2,936 Chapters
of the High School Division; 4,640 Active Members in 185 Chap-
ters of the Post Secondary Division; 3,870 Associate Members)
3,800 Professional Members; and 661 Alumni Members. Post
Secondary Chapters existed in 32 of the State Associations.
Total membership represented a gain of 17% over tha previous
year when a total of 83,783 members were reported,

0SITION

DECA is governed by a Board of Directors whose membership
is comprised of ten State Supervisors of Distributive Education,
an appointed Treasurer (banker), and an appointed representative
of the U, S, Office of Education. The Directors are elected
three (3) per year for three (3) year terms from the membership
of DECA, Incorporated.

DECA, Incorporated is composed of the head State Super-
visors of Distributive Education of the respective states and
territories of the United States or his appointee. DECA head~
quarters 1o administered by an Executive Director, and is
loc?ted in Falls Church, Virginia, a suburb of the nation's
capital,

SERVING PEOPLE

Since DECA is the only youth organization operatinf
through the nation's schoois for. the purpose of attraciing
youth to careers in marketing and distribution, it very
definitely meets a unique need of socilety.

Speeificall¥. DECA contributes to meeting the unique neceds
of young people in three (3) broad areas:

(1) Economic needs

(2) social needs

(3) Bducational needs ‘
(1) ECONOMIC NEEDS: DECA contributes to the gmn%g¥g9111;§ of
its members by encouraging and conductiing competitive activities
in such skill areas as Advertising. Sales Demonstrations, Job
Interviews, Public Speaking, Display, Siudies in Marketing,
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Training Manuals, and Management Decision~Making. Our Creative
Marketing Project is designed to identify specific areas of
economic development for a §iven community for additional mare-
kets and/or employment pussibilities.

Our Leadership Conferences, both state and national, have
workshops on career development for improving skills and know=~
ledge of our members.

(2) SOCIAJ, NEEDSs In DECA Chapter activities, etudent members
can practice parliamentary procedures and the social graces
necessary for advancement as a citizen. Good-grooming days
are sponsored by many Chapters to encourage better grooming of
the school's student body.

One organization has invested more than $100,000 in our
efforts because they ldentify our efforts as contributing to
the mental stability of a young person; that through this
program and the resulting contact with the business world, a
youngster is able to "slip the apron strings” at an earlier
age by becoming responsible to someone other than his parents.

Meny chapters engage in school betterment projects by
providing equipment needed by the schcol, and by representing
the school in civic promotions.,

(3) EDUCATIONAL NEEDS: DECA members have opportunity to serve
as leaders and followers. In several instances, DE and DECA
efforts have provided the avenue for youngsters to stay in
school as well as to continue their education at an institution
of higher learning. Specifically, as of June 30, 1969, DECA
has extended 181 scholarships to students whose financial need
was such that they were unable to attena college without out-
slde assistance.

DECA members learn and participate in the "democratic pro=-
cess"” by electing their own leaders at local, state and national
levels. DECA is a voluntary membership organization, conducted
by and for its student members with the Distributive Education
teachers and supervisors serving as DECA Advisors to each local
Chapter and State Assoclation.

COMMONALITIES
Commonalities among youth groups are many. Commonalities

among youth groups assoclated with educational institutions are
more numerous. And commonalities which can be noted among the
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youth groups representing vocational education are even greater
in numver,

From the foregoing items it can be noted that the youth
group representing Distributive Education offers a strong sup-
porting role to tiie instructional program it represents.
Specific effort has been made to make this a reality, and the
effort will be continued.
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VOCATIONAL YOUTH ORGANIZATIONS -~ ONE
OR SEVERAL

Dr. O. J., Byrnside, Jr.¥%

When we think of the various youth organizations in voca=-
tional education, we quite naturally %think about the differ-
ences between these organizations and the different occupational
objectives of the students participating in them. However, we
often times fail to recognize the fact that there are many
commonalities among the organizations in the general operation
of their programs.

Even though there are differences such as organizational
structure governing boards, administrative practices, finan-
cing, members with different career objectives, and others,
it is important to point out that there is one common element
among all .vocational youth organizations, That element is
that vocational youth organization offers a program of activi-
ties which is integrated with the specific vocational curricu-
lum to make available the opportunities which its members
need in order to prepare for an occupational career as well as
assume their civic responsibilities. Regardless of which
vocational youth organization a student may be a member of,
his or her participation will be centered around these objec=
tives due to the fact that the vocational youth organizations
are integral parts of the total vocational program, There
shall always be differences in the organizations as there
shall be in the various instructional programs. This is neces-
sary in order to fulfill the needs of the members enrolled who
usually represent a wide spectrym of occupational preparation
needs., ‘

One question that would immediately come to mind is, "Do
we need an advisory coordinating committee to advise all youth
organizations?”. Each vocational youth organizatior needs its
own advisory committee to assist in solving the unique probvlems
which may face that particular organization. Iembers of this
advisory committee should be individuals who have a unique
contribution to make to a specialized program designed for
specific individuals preparing for an occupational career of

*Dr, Byrnside is the Executive Director of the Future Business
Leaders of America, Washington, D, C.
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their choice. Nearly all vocational youth organizations have
such an advisory committee at the national, state, and local
levels,

The steps that are being taken at the present time by
the executive directors of the vocational youth organizations
participating in the pjational Institute on the Role of Youth
Organizations in Vocational Education are steps in the right
direction toward developing closer cooperation and a more
effective working relationship with one another, ‘

Each month the executive directors meet at the Office of
Education with the director of the Division of Vocational-
" Technical Education to discuss common and unique problems which
we may face., ~Also, we attempt to gain more information on how
we can work more effectively as an integral part of the voca=-
tional program. The executive directors also meet with repre-
sentatives from the American Vocational Association in an
effort to better inform all vocational educators, as well as
general educators and the general public, about the leadership
development activities and citizenship roles being played by
the members of the vocational youth organizations.,

No official structure or organization has been established
at the national level whereby the executive directors of the
vocational youth organizations operate as a ''national council",
This type of action would be desirable and F3LA would whole-
heartedly support and participate in such a couiicils The pur-
pose of a council of this nature would be to serve as an
exchange mechanism whereby each organization would have the
opportunity of drawing on the experiences of the other voca-
tional youth organizations and collectively they would support
one another's program.

Similarly, there could be a council at the state level
made up of the executive secretaries or state advisors of each
of the vocational youth organizations within the state. Also,
a council could be established on the local level for all the
schools in a school district or each individual school within
a district could develop such a council, The purpose again,
would be to cooperate with and support one another as well as
learn more about each of the other vocational youth organiza-
tions.,

Another question that is sometimes asked is, "Should there
be a merger of all the vocational youth organizations into one
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organization?". The various parts of the vocational curricu=-
lum, such as agriculture, distribution, business and office,
home economics, trade and industrial education, etc., operate
as a part of the total program of vocational education, each
providing a specialized instructional curriculum designed to
meet the different needs of different students. Each "part"

of the "total" operates as a member of a smooth running pro-
gram. Let us picture this program as an internal combustion
engine. ‘The smooth running engine operates with water, oil,
and gasoline. These separate elements assist the engine in
functioning efficiently and effectively in its performance.
Likewise, in the vocational education program, each specialized
area operates in a different way, performs a different function,
and may use somewhat different tools. However, the various
areas within vocational education operate in a similar manner
to a finely tuned engine, The separate elements cooperatively
provide a total vocational program to meet all the needs of

all the individuals enrolled in the program.

If, in this finely tuned engine, we mix the oil, gasoline,
and water, and attempt to use them in any one of the separate
functions that the individual element is designed to perform,
we find that we would no longer have a smooth running engine.
Likewise, even though there are many commonalities among the
vocational youth organizations, there is a definite need for
each to maintain its own identity and to continue to serve the
specialized needs of its members., ‘herefore, a merger of all
vocational youth organizations into one organization would
not be feasible nor desirable,

Some of the common items with which all vocational youth
organizations must deal are (1) national and state leadership
conferences or conventions, (2) national and state publica=-
tions or newsletters, (3) participation in competitive
activities at the national, state, and local levels, (4)
national, state, and local advisory committees, (5) publicizing
activities of the vocational youth organization, (6) developing
good public relations with school administrators and the
general public, (7) scholarship programs, and many, many other
common activities which are carried on by all of the vocational
youth organizations.,

Even though these activities are carried on in various
ways which differ among vocational youth organizations, it is
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important that at all levels -~ national, state, and local =~-
the advisors and officers have an opportunity to get together
and exchange ideags and learn more about all other vocational
youth organizations,

This is not to say that there shall be one way and one
way only to conduct the affairs of all the vocational youth
organizations, Quite the contrary is true, By exchanging
ideas, we create new ones, One idea will work beautifully
in a certain situation but the same ldea may not be put into
effect in another situation, For example, one school may
come up with an excellent idea for fund~-raising activities
to assist in deferring the cost of an annual employer-employee
banquet., In discussing this matter at a "state council”
meeting, some schools would be able to say, "Yes, We can use
this type of approach in our scho»l", At the same time,
someone else across the table may say, "No, our school district
does not allow fund-raising activities of this nature.” 1t is
quite evident that every suggestion or idea will not work in
every situation., But, it may be that small spark that kindles
the big flame and the idea that we think is insignificant may
be the idea that stimulates an even greater idea.

Even as we are bound together by a common bond in the in-
structional program in vocational education, so should we also
be bound by a common bond among our vocational youth organiza-
tions., "Opportunities Unlimited"” for youth and ysung adults
preparing for occupational careers is the goal of each of our
organizations. As we put forth our best effort to provide
opportunities to our memcers for growth and development, it
is the hope of FBLA that we will join hands in a cooperative
venture and actively participate' in supporting and building one
another's programs, Today we can initiate the concept of full
cooperation among vocational youth organizations which can and
will have a profound effect on the entire field of vocational
education tomorrow,
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Position Paper - Office Education Association

QUESTION #1 Should there be a merger into one organization?

We feel there are too many advantages in being separate
to consider a single organization., A few of these advantages
ares

1, The student likes to identify with his discipline.
2, There likely will be better involvement and support
by business and industry when they identify the

youth group with their field,
3., We have the cooperation of professional organiza-
tions because of discipline identity.

QUESTION #2 1Is there a need for an advisory coordinating
committee to advise all youth organizations?

An advisory committee representing 8ll youth organiza-
tions would be an effective way to coordinate the national
activities, This united front could be effectively used in
national promotion of vocational youth groups and in deter~
mining common projects.

QUESTION #3 Can a greater depth of program be achieved through
identified commonalities?

A coordinating advisory committee to all youth organiza-
tions could be involved in an in-depth study of commonalities.
Once carefully identified, they would add greater depth of
program through joint dissemination.

QUESTION #4 How can areas of commonality be coordinated?

The Office Education Association is a federation of state
organizations. It is our objective to collect ideas-commonal~
ities from each state, organize (and disseminate) the material
back to the state.

This same procedure could be used by an overall coordin-
ating unit, )
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THE ROLE OF YOUTH ORGANIZATIONS IN VOCATIONAL EDUCATION,
STOP - LOOK AND LISTEN

William Paul Gray#*

My remarks do not necessarily express the views of opin-
ions of the U, S, Office of Education, but are presented as
the personal views of a professional person with 28 years
experience working with youth and vocational education.

The Future Farmers of America, organized in 1928, is the
national organization of, by and for students of agricultural
education, Local chapters are located in over. 8,500 secondary
public schools in 50 states where systematic instruction in
vocational agriculture is offered. The FFA is an intra-curri-
cular act1v1ty in the high school program, with a membership
of over 448,000, This includes several thousand girls on the
local and State levels; a number of whom served or are now
serving as officers and also distinguishing themselves in
other activities, We feel that the FFA delegates will vote
girls National Membership privileges, through a democratic
procedure at this years National Convention. The FFA is an
educational, non-profit, non-political self-supporting organ-
ization of voluntary membership. . It is concerned with
improving the broad field of agriculture; the development of
leadership, character, cooperation, service, thrift, scholar-~
ship, sportsmanship, organized recreation, citizenship, and
fostering of patriotisms In recognition of achievements in
these areas, Congress granted the organization Federal Charter
in 1950, legally making it an 1ntegra1 part of agricultural
education.,

liost histories of the FFA begin with the Smith~Hughes
Act in 1917, then skip lightly to the year 1926, when the
State Supervisor of Agricultural Education in Virginia, said
to members of his staff, “In my opinion the wscudents enrolled
in vocational agriculture are equal to any other group of boys
in the State, but somehow they seem to I. ve a feeling of in-
feriority. This condition should not e st. Lets form an
organization that will give them a greater opportunity for
self expression and to provide for leadership training. In

¥lir, Gray is the Wational Executive Secretary of the Future
rarmers of America, Alexandria, Virginia
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this way, they will develop confidence in their own avbility
and pride in their vocation." Similar stories could be told
about the forming of each youth group in VIZ. This should
be the "key" as to whether there is need for other youth
organizations in VIE, especially identified with a specific
service for which students are enrolled and where many
activities are designed to stimulate the students in their
preparation for careers in their chosen field of work., This
became an important factor in maintaining students interest
in school, which greatly contributes to lessening of the
drop out problem,

Where a good chapter or club is in operation, there
usually exists a corresponding kind of program of instruc-
tion in vocational education, For example, the FFA is
designed to supplement and vitalize the instruction, to
motivate the student in learning experiences, and thus is
an integral part of the instructional program. Students find
in the FFA, excellent ways of learning avbout agriculture and
self development, which could not very well be made a part of
the learning experience.

Why the details about the FFA? Simply because¢ it is
stated a problem exists relative to merging all youth organ-
izations in vocational education into ore big happy family
of students. Apparently it needs to be made crystal clear
that social, recreation and leadership activities are not the
only or major purposes for vocational education youth organ-
izations., ‘These youth groups have differences in goals, aims,
membership, teachers, dues, responsibilities of student
officers, trained staff, and supporters in business and
industry, not to mention their own Governing Boards and
officers, Each organization has many different and signifi-
cant roles to play in constructive services to the home,
school and community. leeW1se, individual memrbers have
different roles in preparing for the development and strength-
ening the nation's economy through their greatly different
educational programs. Each organization is structured to
administer its program to keep it. abreast of training needs,
and thus fulfill its role in preparing its members for employ-
ment and to take their places as leaders and responsible
citizens. Granted, there are some commonalities in all youth
groups, but there exists even greater differences, and these
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are vital and important! It is unsound to think these dif=
ferences can be homogenized into one common denominator to
fulfill the needs of students and also supplement the in-
structional program. It is suggested to those who propose
"merging" that tney take time to study, to discuss, and to
see the total picture as to why each came irto existence.
The very nature of the FiA, it being a part of agricultural
education by law, the manner in which it is goverened oy
both youth and adulis cannot merge, and its members will
never consider merging.

Generally speaking, a student is limited only by his
willingness to learn and apply himself to.the activities
designed for self improvement and the educational opportu-
nities available to him. 71'oday careers require college
degrees as well as an ever increasing demand for post
secondary technical graduates who can "build upon" their
high school training and experience in youth organizations,
"hey must possess the ability to communicate, be able to
meet the public, exhibit poise and project a desirable image
in the field of service they represent. Therefore, I would
add another important thrust for the seminar, and that is
“The need exists to develop an understanding of how youth
organizations in vocational and technical education can be
effectively used in exploring career opportunities for
students in vocational=-technical education.,”

You will find in your pacliet of material from the IFA
a leaflet explaining a "Careers Show" which .3 held each year
at the Hational FFA Convention. [any different trade asso-
ciations erect display booths wnich are manned by profes-
sional representatives for the associations to answer ques-
tions on careers asked by 13,000 youth who are in attendance,
This year all states have oeen invited to send vocational
counselors to observe this “Careers Show" in order to becone
better acquainted with the great demand existing for graduates
of agricultural education. Youth, as well as vocational
services, would be better served by a more effective and
closer viorking relationship with school counselors in all
services of vocational-technical education.

Regarding implementing the coordination of commonalities
of vocational education youth groups, I agree some do exist.,
A few states have experimented with state leadership training
involving State officers of all vocational youth groups. There
have been some good and some questionable results. There is
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need to clearly define the important commonalities, then
determine whether or not the groups can work most effectively
together or as individual groups in the common areas. This
must be carefully examined in light of the educational aims
and purposes of each organization, its programs of activities,
the interest of members, the qualification to teachers
(advisors) - just to mention a few,

There are both advantages and disadvantages of an advisory
committee for VI'E organizations for each level of operation,
especially where a committee is composed of both adults and
members representing each service, Because each organization
has its own Governing Body to set pclicy and to make adminis-
trative decision, an advisory committee would only function
as a vehicle for an exchange of ideas and to make recommen=
dations in light of both educational objectives and youth needs.,
The acceptance and the decision to initiate action would remain
the prerogative of each organization as it sees fit.

For example, a division Committee on Youth Organizations
chaired by Dr, Minear, has been established in the U, S,
Office of Education, which holds monthly meetings and has
provided each national adult leader an opportunity:to become
better acquainted with the organizations represented. The
committee has come to grips with problems needed to be solved
that relate to youth., We have agreed that the following are
common to each organization:

1. Expand and improve youth organizations in metropolitan
areas.,

2. Give visibility to how vocational youth o:'‘ganizations
programs can be effective as a part of instruction in meeting
needs and interests of youth in metropolitan areas,

3. Provide opportunities for youth to engage in community
service and citizenship development activities.

L, International kducation Exchange Programs to help
similar youth organizations in developing countries.

Some suggested ways in which youth organization can iden=-
tify with these goals ares

1. Arrange for and conduct a national conference of
selected vocational youth group representatives to develop
their suggestions for appropriate techniqucs and activities
which can be implemented by local chapters to help solve
selected problems of the metropolitan areas.,
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2, Review youth organization chapters that have been
successful in metropclitan areas and determine how the
success factor might ne applied to other cities.

3, Work in one or more selected cities where each
youth organization has organized chapters to set up joint
action programs for these youth organizations to reach
youth outside the organlzatlon.

lk, Plan and conduct workshops involving urban and
rural youth to exchange ideas and plan action to fulfill
student needs in mutual interest.,

50 Assist in organizing and operating new chapters
of vocational education youth organizations.

6, Assist in planning school and community improvement
act1v1t1es, such as safety, clean-up, paint-up, school land-
scaping, home improvement and conservation to develop conr-
structive attitudes and cooperative effort.,

7+ Use youth group officers, alumni, memvers and
advisors to conduct visits to cities as a means to overcome
barriers of communications with inner-city youth,

8. Us2 State Leadershin centers or camps for systematic-
ally planned and conducted programs for self development.

9., Cooperate with established civic organizaticns at
lccal, State and ilational levels in their conferences or
other activities that involve youth,

10. Assist in planning and conductirg open houses, career
days or other activities relating to jou and career oppor-
tunities,

11, Lake availaole persons and provide informative mater -
ials to present the need for vocational ed'ication youth or-
ganizations in the metropolitan area.

12, Plan and conduct urvan-rural exchange programs,
13. Identify a procedure wherehby chapters may receive
recognition of documented projects or activities undertaken

related to youths' acceptance and demonstration of civic
responsibilities in behalr of unmet needs of metropolitan youth.
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14, Cooperate with State Department (AID) for use of
counterpart funds.

Much emphesis has been given to the importance of leader-
ship. WNever in the history of our country has the need for
leadership been so great to make certain our democratic way
of 1life is precsexrveé end made more effective. A member must
desire to vecome a good leader before his tzacher, his cluop
or chapier, or his peers cen help him. He must set goals
that will make a contrioution toward improving his organiza-
tion, the vocational service he represents, his school, his
community, and to the extent it will effect the welfare of
all, Vocational education youth crgzanizatiocns can and do
provide opportunities to learn and practice leadership that
viould be difficult, if not impossible, to learn any other way.

Gary Swan, in emphasizing the term "Fellowship" meant
the apility of students to participate in group action
activities for the benefit of all., One of the most important
functlons of a school is to teach its students cooperative
working relationships. One of the blg reasons for the high
turnover in industry is because people cannot get along with
their fellow workers = or their employers, This can ve over=-
come by students cooperatively vorking witih each other., 1n
doing so, they develop understanding end tolerance of the
rights and opinions of others. ihenever students belong to
something worthwhile, where they can make plans and set goals
paged upon their Interests and needs,they will delegate and
accept responsioility, practice "teamvork", or "fellowship,"
in group action activities and accompiish their goals with
great pridel

The FFA will always strive to keep avreast of career
opportunities and self development needs of its members as
they prepare for responsible citizenship and competent
leadership in the broad field of sgriculture., ‘rThe organiza=-
tion has in the past, and will in the future, make needed
ad justments to vetier prepare tenmvers to meet the problems
of a competitive and complex society., 7o do this will require
the continued support of the U.35.0.E., State s¢hool adminis-
trators, State Department of Education, vocational counselors,
professional organizatlons, business and industry, government
agencies and other groups = including youth organizations.
However, each youth organization in ¥IE must recognize this
as a "two-way street,"” and each nust sirive to merit the
support and trust placed upon it as an integral part of voca-
tional=technical education.
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IMPLEMENTING THE COORDINATION OF COMMONALITIES
OF VOCATIONAL EDUCATION YOUTH ORGANIZATIONS

Larry Johnson*

It is recognized by all those involved in vocational
youth organizaxion activities that there are many commonal-
ities among the various organizations, Because of the
structure of Yocational Education and its objectives, we
find that all the youth organizations are working with young
people of the same age group and coming from, for the most
part, the same type of social and economic backgrounds, Of
course, there are exceptions, tut generally, I think this is
true, While there are many similarities between the various
services of Yocational Education, the basic services as we
know them today provide great diversity., These differences
are and have been identified in Vocational Education since
1917, Youth groups have developed, based on the various
gservices in an effort to serve students with similar voca-
tional training objectives. This plan has, for more than 40
years, been acceptable,

In recent years, there has been discussion as to whether
there should be one vocational youth organization to serve
youth in all of Yocational Education:. The Jjustification of
this 18 the great similarity between all the youth groups,
However, the idea has been promoted, for the most part,by
those individuals in certain services of Yocational Education
wliose popularity has begun to ebb and whose training programs
have not necessarily kept pace with the changing American
economy and the needs of our youth.

Admittedly, all of the {outh groups place einphasis on
1eaderehif. character, and citizenship development. Additional
emphasis is placed on patriotism, personal advancement and the
understanding and practicing of demeccracy. However, it must
be understood that many youth organizations in America have
these objectives} 8o, the only valid common denominator which
makes us distinctive is the fact that our students are training
for gainful employment.,

#Mr, Johnson is Executive Director of vocational Industrial
Cluvs of America, Falls Church, Virginia
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While a merger of all youth organizations would serve to
simplify the school administrator's job, it would reduce the
number of opportunities for student participation and it would
generalize the students' participation to the point that it
would be unattractive and not very meaningful., The vast dif=-
ferences in the background of those persons coming into Voca-
tional Educeilon, for example; in the areas of Agriculture and
Trade and Industrial Education, would tend to nullify any hope
of real cooperation in club activities.

While the above is certainly enough justification for not
having one organization, probably the most important reason
for having youth organizations serving the various services is
the fact that Vocational Education is growing so fast., It is
in the best interest of administration for a growing organiza-
tion to delegate responsibilities in order that work may be
carried out in the most efficient manners I think we can learn
from experlience by observing various operations on the national
level within the U, S. Office of Education. The objective is
to inspire aggressing leadership and it is a ph{aical impossi-
bility to serve vastly different groups of people without
specializing and employing staff possessing special skills.

Most definitely, there is a time and need for coordina-
tion of youth organization activities at the national, state,
and local) levels. This is being done nationally and in some
states and in certain local communities., Because of the large
numbers of students involved in training programs in many
local arees, coordination will be absolutely necessarys. Common
calendars will have to be kept and decisions made on who
handles certain cludb pro{ecta within a given community. 1If
this is not done, we will find the vocational youth in the
various organizations "tripping" over one another, thereby
antagonizing the local citizens.

It is questionable that great depth could be accomplished
by an{ sinfle organitsation simply because certain areas have
been ldentified to be common to all., If all groups worked in
a common alrea, for example, patriotism, it is very likely that
good would result, But developing a program that would actually
provide depth would depend upon the emphasis placed on the
activity by not only the national organitation but the state
and local club., The problem that arises is one of not having
a program conditioned to the students and teachers who have
specific vocational objectives in their training programs.
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In summary, it is felt by the Vocational Industrial Clubs
of America, that a merger into one organization would not serve
the best interests of the students. However, there are a
number of similarities that can be identified and through
coordination of joint efforts greater progress can be made.

It is questionnable whether greater depth could be <dded to

the programs through concerted efforts in areas of commonal-
ities, but it should be attempted. Common areas of interest
can be coordinated through executive officer groups and through
adult boards possessing administrative responsibilities for the
various youth organizations.
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TO CONSIDER WAYS OF IMPLEMENTING THE COORDINATION
OF COMMONALITIES OF VOCATIONAL-EDUCATION
YOUTH ORGANIZATIONS

Richard L, Haner*

The Positions

In the New York State Education Department, the Asso-
ciate for Youth Leadership Development assumes responsibility
for planning, organizing, and coordinating new leadership
development activities and extends and improves existing de-
velopmental programs sponsored by the Bureau of Agriculture,
Home Economics, Business and Distributive Education, and
Trade and Technical Education, This position is directly
under the supervision of the Director of Occupational Educa=-
tion. Some of the specific duties include the following:

Prepares the annual calendar of events consisting of
State, district and regional conferences, and schedules
activities such as in-service training workshops for
State and district officers, and summer leadership
seminars for officers of such national organizations

as Future Farmers of America, Distributive Education
Clubs of America, Future Business Leaders of America,
Future Homemakers of America, Yocational Industrial
Clubs of America and others.

Acts as consultant to State advisors, district super=
intendents, city superintendents, principals, occupa=-
tional directors, supervisors and teachers explaining
the importance of youth leadership organizations and
the steps necessary to implement such programs as an
integral part of quality occupational training programs.

Evaluates youth organization activitiea and publicices
these activities through a public relations prcgram of
news releases, displays, and exhibits at State Fairs,
award programs, radio and television promotions.

Supervises the editing, printing, and distribution of
youth organization publications, including newsletters,
programs of work, planning guides, bulletins, dbrochures
and workshop materials.,

*Mr, Haner 1s the Associate in Youth Leadership Development,
New York State Education Department , Aldbany, New York

- 230 -



Provides assistance in the development of fund-raising
procedures and methods for efficiently processing mem=-
bership rosters.

Attends meetings of groups designated to serve national

youth organigzations f: an effort to foster good working

relationships with sponsoring associations such as trade
associations, federal and state agencles.

Serves as New York State liaison representative for

youth organizations at State, national or internaticnal

conferences when attendance at such meetings could con=-
tribute to the expansion and substantial improvemint of

grogram for youth leadership development in New York
tate.

The Author:

Born-and raised on a dairy farm near a small village in
the Hudson River Yalley, the author is well acquainted with
rural youth and their organizations. He received his Bachelor
of Science and Master of Education degrees from Cornell Uni=-
versity and is doing advanced work at Syracuse University. He
is certified as a Yocational Agriculture teacher, Science
teacher, Secondary Principal and Superintendent. He served as
Yocational=Agriculture teacher and FFA advisor for seven
years, was a distriot vice principal for four years and was a
chief school administrator for two years. He has also been a
County l4«H Agent in Ohio for three years, and has been in his
present position for one year gathéring experiences and infore
mation about the total youth organization program.

He has four girls and a bO{ and enjoys golf during the
summer and patrolling the ski slopes during the winter.

The Problem:
Question 1 = Should there be a merger into one organitation?

With develo inf area occupational education progranms
this appears loglcal. Perhaps the DAR, YFW, American Legion
should form an alliance? Should the scouts, .campfire girls
and 4=} be consolidated? In New York State the similarities
of all the youth organizations is extensive. But who will
give up their identity in a flourishing organitation for an
unknown fledgling? There are common bonds that young people
identify with each organization. Would these be lost? The
youth organirations in occupational education each have a set
of officers at the local, area, state and rational levels.
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This provides many more youth with the opportunity to serve
and lead. The present arrangement provides them with a choice
of organizations,

Where would we recruit our adult advisors? One organiza=-
tion cannot be subject-matter oriented. Would it be completely
extracurricular? In New York State, many staff members are
paid added stipends for their extracurricular school activities,
We consider youth organizations an intracurricular aotivity, a
part of thes Jjob.

Question 2 ~ Is there a need for an advisory coordinating com-
mittee to advise all youth organizations?

In New York State we have a Youth Council consisting of
Mr. Charles Stebbins, State VICA Advisor; Miss Elizabeth Brown,
State FHA Advisor; Mr, Elton Murphy, State FBLA Advisor; Mr,
John Brophy, State DECA Advisor} Mr., Wallace Vog, Deputy State
FFA Advisor; Mr. Mike Kozma, liaison for the 90 Industrial
Arts clubs with about 1,000 members that do not have a formal
state organization and the author as chairman.,

This council has met five times this past winter. The
agenda is sent out prior to the meeting and members are free
to add to the agenda at the meetings.

This next year, the Youth Council will meet on the second
Monday of each month at 9100 A.M, from September to June in=-
clusives A new format will include a presentation by each ade
visor in the form of a summary ~f the events and activiiies
since our last meeting, events in the immediate future and any
tentative or confirmed dates for future conferences, meeting,
leadership sessions, both state and national,

Some topics we discuss are State Fair participation,
leadership training, and how to utilize and what to expect of
an orsanization representative to your conference (i.e. FFA
President invited to DECA meeting). At a recent sessicn, we
discussed the registration fees at each conference and how the
money was used. At another meeting, the amount of state and
national dues of each organization was discussed.

Through this exchange it is hoped each will bvecome some=
what informed of the other youth organitations, and increased
cooperation will be forthcoming. Each youth organitation's
State Advisor is assigned to a subject-matter bureau. Do
they have to be? Can a bureau be set up on the State level
for youth organiration advisors? This past and present ar=
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rangement has tended to keep these State Advisors apart with
little time or desire to explore and become familiar with or
work with the other youth organizations. They have worked
in adjoining offices for years with little or no exchange of
operational procedures. .

The New York State Education Department is in the process
of incorporating each youth organization under the education
law, Each of these have an adult Board of Trustees of from
seven to twelve members., It is conceivable to have a steering
committee of the Trustees or a Committee from each youth organ=-
ization. Should the expenses of such meetings be handled by
the State, local school or the youth organizations?

On the local school level, meeting of the advisors of
youth organizations may aid in common or shared activities
and could add to the understanding and cooperation of all the
youth: For years we have Witnessed cooperation by Occupa-
tional Education Youth Organizations such as the FFA and FHA
getting together for banquets, Sadie Hawkins Day dances,
picnics, and community projects.

Question 3 - Can a greater depth of program be achieved through
identified commonalities?

One of the major roles of the youth leadership office in
New York State is to identify youth organization commonalities
and provide each youth organization with aid in these areas.

At conferences the physical set=-up, registration, and
fees are handled by that offica. This, we feel, frees the
State Advisor to concentrate on the program and to work with
the members and their advisors.

With the several youth organizations publishing a total
of 14 issues of newspapers throughout the year, we are in the
process of tryilng to find one printer to take advantage of
volume printing and using a trained staff member in the Youth
Leadershir Development Unit as editor. This will relieve the
State Advisor of one more duty. Could this lead to a common
format? Could an occupatlona{ education printing shop do this
as a production item? .

Membership rosters and dues are processed by my compe=-
tent secretaries freeing the State Advisor of a routine chore
they used to perform. One office can become efficient in
handling such routine matters. Questions involving program



Judgment are directed to the State Advisor for answer, The
office has become efficient in handling mailings and mimeo-
graph work,

This year we requested funds to start.a leadership
training camp for the state officers of the youth organizations.
This was not approved. The FFA and DECNY are proceeding with
a five-day leadership camp on their own using budgeted funds.

It is hoped that the other {outh organizations can budget for
this in 1970, In the interim we are investigating cther means
o{ finanoing leadership training programs for youth and ad=-
visors.

Question 4 - How can areas of commonality be coordinated?

In New York State, the State Advisor has many other duties
and is not assigned full time to youth work. They do not have
the time to axflore many new ideas or do extensive research., A
possible solution is to have a coordinator's office work with
each of the State Advisors who are assigned to the subdbject-
matter bureau as we do now., Another is to have the youth club
advisors assigned to one unit where they work together all the
time on youth organizations., This means a full=time state ade
visor for each youth organization. A bureau of full-=time
youth club advisors on the state level oould consist of several
specialists, Each would then be an advisor for one youth or=
ganization and work with and know the other organizations. One
advisor could do the editing of all publications, another
handle all the leadership training, eto., each being respon-
sible for an area covering all the youth organizations. The
greater use of advisory committees could aid in greater pro-
gram depth,

If a program is to expand and succeed, it must come from
the youth, It is their organization, it is their progran. We
can only ald, guide and suggest, but final success depends on
their participating in the program.

Following is a partial list of the youth organization
commonalities that we are proceeding to try and solve jointly:

Charters and incorporation
Officer Training and duties
Program of activities (work)
Fund raising

Public relations progranms
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Public speaking

Giving and receiving awards

Etiquette - personal conduct of officers
Conference planning ‘
Increasing membership

Nomination of Officers

Contest policies

Parliamentary Procedure

Consistent procedures and policies
Ceremonies

Insurance and legal problems

Banquet planning

Good Will Tours

Non-profit organization taxes

Youth Leadership Development, in name only, is new in New
York State. FFA and PHA have been doing it for decades, It
is in a state of transition as we feel our way day to day,
month to month., We have, in our short year, hand changes in
policy due to reallocation of funds and personnel.

New ideas are being injected into this program as we go
along. idany are being sifted out - others incorporated. In
New York State we are very optimistic and see a grand and
florious future for the present and budding youth organizations
n ocoupational education,
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THE GUIDANCE FUNCTION OF
YOUTH ORGANIZATIONS

Dr. Herbert W. Houghton#*

The session theme is the role (if any) of youth organiza=-
tions in the guldance function, Youth organizations refer
minimally, but not necessarily exclusively, to the six repre=-
sented at this Institute with their various alphabetical
melanges, DECA, FBLA, FFA, FHA, OEA, and VICA. A 1961 survey
asked counselors, who perform guldance services, and counselor
educators, who prepare counselors, their opinions as to guid-
ance objectives and activities in 1980, Thelr survey responses
projected that the trend in guldance services would be to con-
tribute to student self=-understanding, self-acceptance and
self-reliance, informed educational and vocational cholices by
students, group learning experiences, realistic counseling of
girls, and encouragement of diversity in talents.l ‘hese_pro-
jections clearly reflect the long-standing guidance areas¢ of
individual inventory and educatioiial and occupational informa=~
tion and planning, with counseling and group experiences as
useful techniques and modi operandi, and imply those of place=-
ment and follow=-up or evaluation. fThus, it would appear that
Institute participants and readers, whether past, current or
future oriented, vhether conservative or liberal, would accept
translation of thlis session theme into determination of the
feasibility of youth organizational involvement in the guldance
functions of realistic student self-understanding, student
educational and vocational planning, and student enhancement
and self-actualization, with organizational contributions
possible in the guldance areas of placement and follow=up or
evaluation,

My change under this theme was to address myself specifice
ally in a position paper to four questions, but to approach the

#Dr, Houghton is the Professor of Education, State University,
College of 3rockport, Brockport, New York

1¢, Gilbert Wrenn. The Counseling in a gngggi%g World. Amer=

ican Personnel and Guldance Association, Washington, D, C.,
1962, Chapter 5.

25ee Hew York State Bducation Department's "Good Guidance &
Enough of It," issued in 1957 ard reaffirmed in 1966,
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responses to them in terms of an undergirding theoretical base
useful to youth organizations in their confrontation with them.
Such theoretical focus leaves to others "the nitti gritti" and
the practical implementation. To me, it has meant to extract
and to synthesize pertinent tenets from self or ego theory,
attitudinal change theory, behavioral change theory, learning
theory, personality theory, organizational theory and vocational
development theory. I have not deemed it necessary in the 1light
of voluminous research evidence, such as Project Talent, to
establish as a frame of reference youth's general lack of occu-
pational information, unsystematic development of vocational
interests, instability of stated occupational objectives, lack
of background and experience to interpret vocational information
properly and meaningfully, and failure of socialization agents
to provide levels of awareness sufficient to foster youth com-
mitment or psychical investment.

1 shall eventually make frequent use of these termss

change~agent, defined typically as a behavioral agent brought

n to help a client, but used here to apply to an individual,
institution or organization which assists in producing a real
change in a client-system, which emphasizes the totality of

the recipient of change efforts and which may likewise be an
individual, institution or organization. Useful subsequently
will be the thought of Bennis: "The change agent, in collabor-
ation with the client-system, attempts to apply yalid wledge
to the client's problems. These four elements in combination,
change-agent, client system, valid knowledge, and & deliberate
and collaborative relationship «= circumscribe the class of
activities referred to as ‘'planned change.'"3

Let me now interpret my four questions in my theoretical
frame of referencei

HOW SHOULD COUNSELOR EDUCATORS WORK WITH VOCATIONAL YOUY
ORGANIZATIONS?

They should, of course, work well, but my theoretical focus
demands consideration of what constitutes acceptance of cne in-
dividuel by another or by a group of individuals to the extent
that each way bring change in the other procgdurally and/or pere

JWarren Benris., Changing Organjzations. MeGraw-Hill sook Com-

pany, New York, 1966. v 5




sonally. Others assigned to this theme are considering coun-
selors rather than counselor educators in such a work situation
and all of us are concerned with student and youth organizational
working relationships., 1 encompass these groups, for my focus

is on acceptance to the degree that one may be an effective
change agent, with all parties (counselor educators, counselors,
students and youth organizations) being both change-agents and
client-systems or recipients of change.

DO YOUTH ACTIVITIES IN FACT CHANGE ATTITUDES OF STUDENTS TOWARD
CLASS INSTRUCTION AND OCCUPATIONAL GOALS?

Youth activities could or could not be a part of an organ-
izational program as this question is couched.. Furthermore, if
they are a part, it would seem that to really respond to the
query, activities would have to show definite commonality or
else be particularized by organization. It is not clear either
what attitude exists or is expected instructionally or goalwise
-- position or negative toward both, negative toward the former
and positive toward the laliter or vice versa, or what. The
activities, instructions and goals are "nitti gritti", (although
the requested specificity appears still mandatory), so that I
may avoid them, but the change aspect is within my purview.
While still considering the roles of change-agent and client-
system, I shall look forward to behavioral rather than attitu-
dinal changes for these reasons. Attitudes have been variously
defined as primﬁrily a way of being “set" toward or against
certain things,™ as a relatively stable affective response to
an object5 and as a tendency or disposition to evgluate an
object or symbol of that object in a certain way, Any of these
definitions permit attitudes to be construed as private and
capable of maintenance without being subjected to questioning
or argument or even if so challenged, with few the wiser, but
behavior, being visible, yields much more to pressure and acco-

kg, Murphy, L. Murphy & 4. Newcomb. Experimental Social
Psychology. Harper & Row, ilew York, 1937. p. 889,

5y, Rosenberg. "“Cognitive Structure & Attitudinal Affect."”
Journal of Abnormal Psychology, 1956, 53, p. 367.

6D, Katz & E. Statland, "A Preliminary Statement of a Theory
of Attitude Structure & Change" in S. Koch's (ed.) Psychology:
A Study of a Science (Vol. 3), McGraw=-Hill, New York, 1959,
e E——
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modations. Finally, Chester A, Insko, in his exhtcustive recent
study of attitudinal change theory, concludess "The survey of
the various theoretical orientations in the preceding pages

makes 1t quite evident that the field of attitude change is a
long way from having any one theory that is a serious contender
as a respectable general theory. From the present vantage point
the most %laring weakness of contemporary theorizing is the laok
of emphasis upon the relation between attitudes and behavior.

The theories seem to have concentrated on the relation between
attitudes (affection) and opinions (congition) and have almost
completely neglected behavior (conation), Common sense seems

to suggest that there is some relation bhetween attitudes and
behavior, but social psychology has been slow to explore the
matter. What are the circumstances under which attitudes or
opinion change might be expected to produce behavior change?
Surely such circumstances need to be specified."7 So it is still
a consideration of change-agent and client-system, with the youth
organization in the role of the former and students, the latter,
but there is now inter jected the need to look at the change pro=-
cess itself or, if you wish, the behavioral change process.

SHOULD YOUTH ORGANIZATIONS PLAN EXPERIENCES WHICH WILL INCREASE
THEIR UNDERSTANDING OF PERSONAL QUALIT(ES NEEDED FOR SUCCESS AS
AN EMPLOYEE? and WHAT ARE THESE EXPERIENCES?

The intent of the first question would seem to mean youth
organizational development of experiences by which students
understand more completely the personal qualities needed by
employees in occupations to which the organization is related,
e.g+, marketing and distribution personnel qualities as seen
by DECA. Even if one avoids the semantic pitfall created by
the word, successful, one must agree that employees in a certain
occupation must have common personal qualities to be a success
and this is debatable., My theoretical framework permits me to
again avoid such issues and to concern myself again with the
change process to ascertain now how persons internalize new
personal qualities or characteristics. The fourth question
would lead to the conclusion that the propounder of the question

7Chester A. Insko. Theories of Attitude Change. Appleton=-
Century=Crofts, New York, 1967. p. 3L48. '
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had already answered the third question in the affirmative.
Our answer will have to be found in experiences by which an
individual, both with and without assistance, changes his be-
havior to internalize new attributes.

In summary, then, this paper will indicate why a person
is willing to change, whether it %e his self-concept, self~
image, personality, traits, goals, attitudes o> behavior. It
must deal sufficiently with the change process itself to make
olear the involvement of the individual and his own efforts
toward change and the involvement of the change-agent who
reached a degree of acceptability to the client-system to
establish conditions for and effect change.

In most past and current personality formulations, the
self, the central being of the individual person, figures
prominently, One confirms such use of the self, self=-concept
or ego by studying the theories of Adler, Allport, Angyel,
Cattell, Freud, Goldstein, Jung, Murphy, Murrzy and Sullivan,
Each person has a self-concept or self-image which may be
classified as the real or actual self as perceived by the in-
dividual and as opposed to the ideal self which the individual
would like to attain., The self-ccncept is formed early in life
from the child's experiences with significant others in his
environment, and others in the future as well as patterns of
behavior are selected or rejccted in terms of their perceived
ability to keep the self-image intact, to satisfy the indivi=-
dual's needs and to promote his sense of well~being. The in-~
dividual strives before others and in his own eyes to be
himself as he perceives and resists frequently any inconsistency
with or contradiction or threat to his perception of self.

How then dces the individual become willing to change his
self-concept, or in brief, become willing to change? Before
answering this question, let me say in tune with Nietzche's
assertation of man as a “recurrlng derimal" that my position on
personality change is expressed in the Hall and Lindzey statements
"The contrast between Freud's and Lewin's theoretical positions
nicely illustrates the variation among personality theorists in
their emphasis upon the significance of contemporary factors as
opposed to the significance of events taking place early in
development. The stimulus response theory of Miller and Dollard,
Murphy's biosocial theory,Murray's personology, and Sullivan's
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interpersonal theory resemble Freud's theory in their emphasis
upon early experience, and Allport's and Roger's theories
resemble Lewin's position in stressing the contemporanious."8
To me, early and contemporary factors can effect personality
development and change.

How then does the individual become willing to change?
Depeding on which theory one draws from among those studied
as p.reviously indicated, the key rests in the words, disequi-
librium, dissonance, discrepancy, tension, inner conflict, ego
tensions, divergence and the "unfreezing" stage. When the
individual realized that there is incongruity bvetween the real
and ideal self, the individual is in a state of disequilibrium
and dependent upon the magnitude of the discrepancy, may be
receptive to change or reorganization. He is capable of actual=-
izing himself and of approaching the ideal self and responds
favorably to situations permitting of expression and explora-
tion of his potentials and thus, of growth toward self-fulfil-
ment. Disequilibrium may arise from many sources, = the indi=-
vidual himself, external forces such as the change-agent,
curiosity, boredom, identification with a role model, to cite
a few. Attitudinal theories explain an individual's willingness
to undergo reorganizing activities on the basis of instability
created by inconsistency between the affective and cognitive
components of the attitude as long as the individual's toler=-
ance limit for such inconsistency is exceeded. In the area
of vocational development theory, Super presented a theory in
which the vocational development process is.termed "essentially
that of developing and implementing a self concept“9 and the
method involving *compromise «  » between the self-concept and
reality ... one of role playing."10 The process, says Super,
takes place over a period of time and is best explained by a
combination of determinants which themselves interact, are

8calvin S. Hall and Gardner Lindzey. Theorles of Personality.
John Wiley and Sons, Inc., New York, 1965, 542,

9Donald Super, "A Theory of Vocational Development,' The Amer-
ican Psychologist, 8, 1953, pp. 185-190,

107y 4,
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modified and thus developed with time. Katz, dealing with

the theory of occupational choice and guidance, writes: "Ac-
cording to 'self-concept' theory and interpreted here, the
multipotentiality of the individual suggests that (1) early
specification of content is relatively unimportant; (2) actu-
arial data interact with existing concepts to shape hypothesis
about self that are subject to reality testings (3) this
reality testing can often take place within the context of
immediate educational decisions, can thus be confirmed, corro-
borated, modified, or revised, with various effects on long-
range tentative goals or plansj (4) experience can thus effect
a series of reintegrations of self-concept =~ so that incon-
stancy of verbalized occupational preferences will not be
unexpected., Inconsistancy, however, is not tantamount to
instability. Each reintegration establishes a new equilibrium,
Events == the perceptions and interpretations of outcomes ==
will maintain or upset this balance between self-concept and
reality. Guidance may then consist of helping the individual
to test and reinstate this "mobile equilibrium" at appropriate
times in a rational way."ll

Even with willingness a genuine change in behavior may not
occur. C, Gratton Kemp in his chapter on change in behavior
in his most intriguing book, Intangibles in Counseling, provides
most helpful data on this point. Kemp notes that a change can
be phenotypical, i.e., a superficial, conforming kind of change
on the basis of expediency, opportunism or lack of alternative
and thus not a real change or change can be genotypical, the
result of the individual's wrestling with experience when change
and direction are his to choose, i.e., he changes only when he
is free to do otherwise. "Genuine change in behavior doets not
take place without total involvement," states Kemp, psycholo-
gically, this means that the individual is involved on the cog-

llMartin Katz, Decisions and Valuest A Rationale for Secondary
School Guidance. College Fntrance Examination Board, iew
York, 1963. p. 15,

12¢, Gratton Kemp. Intangibles in Counseling. Houghton ifflin
Company, New York, 1967. Chapter 11 (pp. 152~165).
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nitive, conative and motoric levelss that is, his involvement
consists of his thinking, perception, meaning, feeling, and
the action implied in carrying out the decisions,™13 "Samuel
3eck has concluded that “we cannot know without the intellects
we do not know until we experience with the emotions,"14

Kempl5 helps much further with the change process when he
indicates that disequilibrium may be met by a reinforcement
approach externally to changing behavior which relies upon
extrinsic motivation, including extrinsic rewards or punish-
ments, or by intrinsic motivation, which is self-change because
the individual's perception of the incongruity betwesn the
actual and the desirable.

Learning theory is supportive of both viewpoints obut this
paper favors the indispensable autonomy of the client system
as a participant in the change process. Worchel and Byrne
differentiate between “merely" and "really'" learning on the
pasis of participation of the individual's feelings in the
learning process, with "mere' rote learnings of facts predi-
cated to result in little (or different) behavioral change and
"really" %earning predicted to result in observable behavioral
changes.l Moustakas stresses: "An individual learns signifi-
cantly only those things which are involved in the maintenance
or enhancement of self. No one can force the individual to
permanent or creative learning. He will learn only if he wills
to, Any other type of learning is temporary and inconsistent

13Kemp, OPp. Citeo’ P 15“‘

l4samuel seck. "dEmotional Experience as a Necessary Consti-
tuent in Knowing," in . Reynart (ed.), Feelings and Emotions,
MmcGraw=Hill Book Company, Wew York, 1950, pp. 59-I.08,

l5<emp, op. cite., p. 157

16Philip Worchel and Donn 8yrne. Personality Change. John
Wiley and Sons, Inc., New York, 1964, p. 107,
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with the self and will disappear as soon as threat is ramoved
«ssWe cannot teach snother person directly and we cannot facil=-
itate real learning in the sense of making it easier. We can
make learning for another person possible by providing infor=-
mation, the setting, atmosphere, materials, resources, and by
veing theres, The learning process itself is a unique indivi-
dualistic experience ..+ The educational situation which most
effectively promotes significant learning is one in which (a)
the threat to the self of the learner is a8t a minimum while at
the same time the uniqueness of the individual is regarded as
worthwhile and is deeply respected and (b) the person is free
to explore the materials and resources which are available to
him in the ligiht of his own interests and potentiality."17
Lastly, Carl Rogers has this passage in his very provocative
new book, Freedom to Learns "Let me define a bit more pre-
cisely the elements which are involved in such significant or
experiential learning. It has a guality of personal involve-
ment -- the whole person in both his feeling and cognitive
aspects being in the learning event, It is self-initiated.
Even when the impetus or stimulus comes from the outside, the
sense of discovery, of reaching out, of grasping and compre~
hending comes from within. It is persuasive. It makes a
difference in the behavior, the attitudes, perhaps even the
personality of the learner. It is evaluated py the learner.
He knows whether it is meeting his need, whether it leads
toward what he wantg to know, whether it illuminates the dark
area of ignorance he is experiencing. The locus of evaluation
we might say, resides definitely in the learnar,"18

To this point, indication has been made theoretically as
to why an individual is willing to make a genuine change in
- behavior and as to how the individual is involved in the change

17c1ark Moustakas (ed.) The Self., Harper and Brothers, iNew
York’ 19560 PP 9"'11.

18Carl Rogers. Freedom to Learn. Charles E., iMerrill Publish=-

ing Company, Columbus, Ohio, 1969. p. 5.
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{(or learning) process. The question yet to be resolved is the
involvement of the change~agent to the degree of acceptability
by the client-system so that he may establish conditions for
and effect change. Consideration thus is directed toward the
change~-agent (facilitator of learning) -~ client-system rela-
~tionship which is the channel for the knowledge and influence
of the change~agent and pivotal for the success of the change
- effort. In therapy, regardless of iiow it is defined the rela-
tionship is usually deemed to be the heart of the process of
behavioral change.

The change=-agent's characteristics to permit acceptability
and his role to assist in the effecting of change are the
following for the reasons indicated:

1. The change-agent must be a double agent, which in no
way indicates the duplicity of the spy realm or the
“phoniness" so dbhorrent to the younger generation,
but signifies approachability and empathy and yet,
neutrality and objectiveity., First impreesions nust
infer correctly that the change=-agent can and wishes
to give help, is friendly, and not only listens but
hears. Each youth organization may look dt the coun=-
selor educator for example, as an occupant of an
ivory tower whose major contact with the real working
world has been either nil or through books (which,
incidentally, his training and/or certification re-
quirements deny)s the counselor educator may look at
the youth organization as a threat to student indi-
viduality as it seemingly recruits and pressures youth
in certain occupational directions; the student may
discount one as a theorist, the other as a bully, and
both, as residents on the other side of the generation
gap. The change~-agent should be perceived as know-
ledgeable, which he should be, and as a purveyor of
favorable and unfavorable information to the client=-
system with the sole motivation of assisting the
client-system in self-assessment and determination of
the feasibility of changes. The latter roles mandate
operational and relational skills in the change-agent
along with the facility of inspiration of trust depen=-
dent partly upon the agent's lack of- defensiveness
and pose. The change-agent must be able to "di agriose"
the client-system's motivations and resources for
change and elicit commitment and collaboration from
the client-system without arousing hostility.
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2, The change~agent must have behavioral flexibility and
select the appropriate helping role of the moment.
He may have to be supportive, both psychologically
and consultative wise when (a) the client-system finds
the process slow, difficult, and momentarily defeating,’
uncertain or encouraging ¢f over=-dependencys (b) the
client-gsystem falters in the transformation of his in=-
tentions in actual change efforts; (c) the client=-
system is anxious about or awkward in his coping efforts
or new patterns of behavior; (d) the client-system has
reached a decision point3 (e) the client-system needs
adequate and clear feedback on the results of his
change efforts; (f) the relationship is to be termin-
ated, so that a substitute for the change-agent is
"built into" the client-system or the change-agent
indicates his availatility if new disequilibrium
appears, He may have to oe firm when (a) the client-
system is reluctant to furnish self-information per-
sonal time, or emotional and material investments (b)
resistance, defensive reactions or hostility come into
play on the part of the client~system either, because
the change~-agent is seen as a parental pressure sub-
stitute or the change is profound and anxiety-producing
or the self seems to be severely threatened; (c¢) client-
system solutions are premature or irrational; (d) main-
tenance of a healthy degree of tension can impel the
client=-system to self-actualization. The change=-agent
role may at times be predominantly an infcrmational
one, a creator of special learning arrangements for
the client-system, or opener of previously noise=ridden
channels of communication.,

3. The change~-agent is a true facilitator of learning,
which denotes cognizance of how he can contribute to
the learning process. Let us repeat here an earlier
statement quoted from Moustakas: "We can make learning
for another person possible by providing information,
the setting, atmosphere, materials, resources and
by being there."l9 1In light of this statement, the
change-agent (a) brings client realization of a need
for changes (b) establishes a change rzlationship; (c¢)
explores various change alternatives and their conse=~
quences with the client=-system3 (d) brings from his
own experience and knowledge helpful data, including
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accurate occupational information; (e) assists
client-system in establishment of change goals, both
short-range intermediate and long-range, and means
of actions (f) places client-system in a special
learning environment or provides learning opportunit-
ies, This latter point may need clarification.
Learning experliences must be provided to develop self
concepts for effective living, which means opportun=~
ities for an individual to feel and perceive himself
or to explore and test himself and innovations in
actual or simulated situations. This is rational
reality testing. It means provision of background
and experiences for the client-system for proper and
meaningful interpretation of occupational information.
Previous discussion of learning theory has raised the issue
of the degree of client-agent dominance or control. 1In & study
of ten diverse psychotherapeutic systems, it was found that
“the therapist is viewed as an expert who kncws what to do and
how the patient should solve his problems, or the patient him~
self determines the goals of treatment, or the goals are jointly
worked out by patient and therapist in a democratic manner.
As to therapeutic goals, two central distinctions are made.
Either primary attention is given to the elimination of unde-
sirable behavior, or the development of new behavior is stressed
as the primary look ... Insight, or self-understanding, is viewed
as a necessary condition for effective behavior change by ad=-
herents of the major schools of therapy, though it is by no means
universally accepted."20 A parallel is seen in motivation, if
the change~-agent rejects any association with therapy. If one
endorses extrinsic motivation, the change-agent, knowing what
is best, assumes direct responsibility for securing desirable
change from his viewpoint for the client-system, assumed to be
be incapable of such determination. In intrinsic motivation,
the recognition by the cliegt-system of incongruence stimulates
its own motivation, as Kemp 1 suggests, and the declision and

20p, Y, Ford and H. B. Urban. Systems of Psychotherapy: A
Comparative Study., John Wiley and Sons, Inc., New York,
19 3. pp. 2 ’2?. .

2lKemp, op. cite, ppe 152-165.,
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recompense are within the individuwal who is more truly con=-
fronting reality. A change-agent can help the client search
for or point out unrealistic perceptions of self or environ=-
ment, emphasize problem-solving strategies, establish more
appropriatc behavioral goals, or collaborate with the client-
system in diagnosis and remedy for change.

Youth organizations are organizations. They can be con-
fronted with the advantages and disadvantages of organizations
as suggested by Presthuss "large size, specialization,
hierachy, status anxiety, oligarchy (rule by the few), co=-
optation (selection of their successors by the organizations
elite), "efficiency", freedom from conflict and rationality."22
Rennis lists among the flaws and problems in the tureaucratic
model:s ‘'arbitrary and zany rulesj an underworid or informal
organization which suoverts or even replaces the formal appar-
atuss confusion and conflict among ruless development of con=-
formity and the "group-think"; outdated systems of control and
authoritys thwarting or distortion of communications and inno-
vative ideas; mistrust and fear of reprisals."23 An organiza-
tion's authority system may insist that its members and those
with whom it comes in contact accept uncritically its legiti-
macy and procedures., 7The work imperative as central may Dbe
very strong. Ideological positions of organizations can be
outmodeled and operations, inflexible, FEach youth organization
should survey itself in terms of the above criteria and determine
the salutory and detrimental effects upon students associated
with it.

In conclusion, "young manhood and womenhood are calling
for expression, for more wide~flung purposes and a.ms ,.. but
now, more than ever, a youth desires to act according to his
own ideas and plans ... The Y,M.CsA. and the Junior Chambers

22Robert Presthus. The Organizational Society. Alfrec A.
Knopf, New York 1962. p. 27, ‘

23Warren G. Bennis. Changing Organizations. MNcGraw=-Hill Book
Company, New York, 1966. pp. 5,8
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of Commerce offer him mediums of expression, but perhaps too
little opportunity to plan the program or the procedure as an
expression of himself and his group. Experts are all too
easily available, there is no%ning important left for him to
do, to think out and decide.” A 1969 admonition to organiza-
tions? 19597 1950? No, a prefatory statement in a 1935 book
on organizations for youth. Guilty, anyone?
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THE ROLE OF YOUTH ORGANIZATIONS
AS A GUIDANCE FUNCTION

Mrs. Ruth H. Ford*

Someone once wisely stated, that to e respected, you must
be respectable -- to be loved, you must be lovable ~= and to be
employed, you must be employable, In our fast paced technical
age, a major goal of both guldance counselors and vocational
teachers is to make young people realistically aware of the
personal qualities that makes a person employable.

I represent the counselor in the large urban high school,
where vocational courses are traditionally the dumping ground
for the academically poor student and/or the trouble-maker.
Members of these vocational classes and their corresponding
clubs are usually poorly motivated toward school (if at all),
are chronic tardy and attendance problems, and are frequently
severe disciplinary problems., They are the most unlcvable of
our students, and thug, the most in need of a counselor’'s
patience, understanding, and TIME. They are the living example
of the saying, "we all need love the most when we are the most
unlovable.,” However, due to their undesirable behevioral char-
acteristics, without a doubt they are the counselor's most
neglected group of students,

In a situation such as this, would it be possible for the
sponsor of a vocational ¢lub and the school counselor to work
together to better prepare these seemingly lost youth for the
world of work? Because I have been involved in such a situae-
tion, my answer has to be in the affirmative. To accomplish
this, the proper atmosphere must be established, By this 1
mean that the spontor and the counselor must want to work to-
gether, and each must understand and respect the work of the
other, If the counselor feels that the vocational ¥rogram is
only for the poorer academic student who can't possidbly gradu=-
ate from high school, much less go on to college, the effects
of his working with the group will be meager, if not nil. On
tne other hand, if the sponsor feels that the counselor is
treading on sacred grsund and really doesn'i know anything
about vocations, Jjobs, the world of work, ete., likewise, the

*Nrg, Ford is a Counselor at Winter Park High School, Winter
Park, Flarida
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effects will be questionable, Furthermore, both the counselor
and the sponsor must respect these students as worthwhile human
beings, capable of contributing something beneficial to our
soclety. This ius often easler sald than done in the uroan
school setting. Finally, these two profestionals must be
willing to listen to what these youths have to say, and they
must make every attempt to understand it in the teenage dialect
== which is considerably different from that of us WASPS (White
Anglo=Saxon Protestantsy.

Once mutual respect is established, these two can begin to
anticipate the reesults from such a combination of talents. With
this as introduction and background material, I would like to
examine the four questions assigned in detall..

HOW SHOULD GUIDANCE COUNSELORS WORK WITH VOCATIONAL YOUTH
ORGANIZATIONS?

The schzol guldance counselor is primarily a resource per-
son who can provide Yractical and up=-to~date occupational and
educational information to your particular club. For example,
1 often discuss with our vocational clubs the local job oppore-
tunities that are avalilable for the student who has taken three
years of vocational agriculture, or the boy with a yea of auto
mechanics, or the girl who is taking Child Care. Jobs in my
area for these students would be a grafter at a citrus nursery,
beginning at an auto repair shop, and helper in a day nursery.

If a conflict or barrier exists in your school between you,
as a vocational teacher and the guidance personnel, I think the
counselor should take the first step toward resolving the con-
flict or eliminating the barrier. For example, the counselor
could initiate a meeting with the entire vocational department
to learn what their programs are, what their goals are, what
tralning opportunities are present, what type of student they
are seeking. If the counselor in your school doesn't do this,
why don't you iavite him to a department meeting? Maybe this
would whet his curiosity.

If your counselor doesn't request the opportunity to visit
one of your club meetings, then invite him to learn what your
club is doing., From there, ask him to present a program on a
topic agpropriate to the nature of the 21lud, e.g. Changing
Trends in the Labor Market to DECA or FFA.
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Remember it always improves relations between your youth
organization and the counselor, if you include him in some
social event of your group. Sharing food together often leads
to a better understanding of each other. Because no ons speaks
the language of youth better than youth itself, hoth the spon-
sor and the counselor need to listen to these teenagers' com-
plaints, criticisms, and praises. They always seem to be more
open end communicative during these times of relaxation., I'm
sure I've done more counseling with DECA members at thelr 7:30
a.m. Coffaes, than I've done with them within the confines of
my office.

Because many of these students have serious personal or
emotionel problems, it is important that the counselor be in-
troduced to them in a group setting first. This seems to
relieve some of the tenseness snd fear these students experience
upon their first visit to the counselor's office., Teachers feel
that referrals are made much easier, if the counselor has visited
their class «= even if only briefly. Thus, including the coun-
selor on your team, as a resource person, can pay blig dividends
for everyone concerned =-- students, teacher, and counselor.

Hopefully, by giving us counselors an opportunhity to get
involved in small group sessions, total club meetings, etc.,,
we can help teach these students how to solve problems by
constructive means, how to practice acceptable behavior patterns,
how to avoid rasnness and violence. We can stress the relation-
ship between school and the prectical world outside, and em-
phasize the importance of sound judgement, good health habits,
and personal pride. We can be the outsider who can give them
encoureagement to strive for individual progress in their par-
ticular program, and also strive for the development of a sense
of responsibility within themselves., If we counselors can help
create within your students as acceptable self-image, then we
are definitely making them more employable.

DO YOUTH ACTIVITIES IN FACT CHANGE ATTITUDES OF STUDENTS
TOWARDS CLASS INSTRUCTION AND OCCUPATIONAL GOALS?

Sometimes yes and sometimes no, The answer seems to lie
in the ?uality of the youth organization, its activities, and
the dedjcation and enthusiasm of its sponsor. If the teacher,
who is usually the sponsor, really cares about his students,
and is vitally interested in their welfare, he will seek to



make his club the most outstanding one on campus. Enthusiasm
engenders enthusiasml But frequently with the kind of student
found jn these programs in the urban school, it's like pulling
hen's teeth to get the kids interested. Although each sponsor
will approach his club activities in a different manner, in the
successful clubs I've encountered. a common core was readily
apparent.

1, Club membership and attendance at its meetings
were mandatory.

2., Meetings were frequently held during class time,
especially at the beginning of the year. The
topics for discussion were selected by the officers,
not the sponsor.

3. Precise parliamentary procedure was taught, and respect
for it. Therefore, the club's representative to
Student Council or Inter Club Council usually knew far
more about this art than any other representative ==
thus he and his club gained prestige.

Lk, These clubs were always involved in some kind of ser-
vice activity, e.g. a party at Thanksgiving (instead
of Christmas) for retarded children, a painte-up and
clean=up Saturday at our crippled childrents school,
donating toys to the Fire Department at Christmas,
selling coffee and doughnuts in the cafeteria during
exam days. These students were actively getting in-
volved in the leadership role, in community affairs,
in helping others.

S, These clubs produced something -« an assembly on
local jovs, a monthly newsletter, a Career Day program.

6. The club members participa‘’ed in many of the contests
sponsored by their respective state and national

groups.

Involvement is the key that was evident in all these suce
cessful clubs, and when the students became involved, a marked
improvement ir the attitude of these students. toward cluss in-
struction was readily apparent. Most of these students still
felt that the curriculum in their regular academic classes was
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not relevant for themj; but disciplinary problems with them
were virtually eliminated, and they began to make some effort
toward passing thelr required academics., School began to
have some meaning for them, ‘

More success was evident in the area of occupational goals.
As these clubs were connected with the co-op program, the mem=-
bers were all employed., Thus the docr was open for the coor=-
dinator and the counselor to work with them in occupational
planning., Cooperation from the local employment counselors,
and several interested employers also helped. One club spon=-
sored a Career Day Program at their school, because of their
interest and concern about their future and the future of
their peers., .

As I worked with these two clubs, I discovered that one
of the secrets of communicating with these particular teen=
agers was to listen, really listen to them talk., Gradually,
I began to understand their language, which was considerably
different from that of the "Gants", their nickname for the
college bound students at our school. These vocational stu-
dents were rzluctant to come to the "headshrinker's" (guidance)
office, so I went to thems, Since their class began at 7130
in the morning, an hour before regular school, 1 would occa=-
sionally drop in about 8100 a.m, %with prior arrangement with
the coordinator of course), If nothing more came of thie
encounter than the fact that they gradually realized than one
adult knew them personally and was interested in them indivi-
dually == I think the time spent was worthwhile. But frequently
these short group seseions resulted in the beginning of a
counseling relationship with one or two individuals which is
the real heart of what I do,

Sometimes toplics that came up in these small, informal
sessions led to topics for discussion at their club meeting.
For example, when my small group was thinking about career
opportunities in retailing, John, who worked for a shoe company,
sug%ested his manager come and discuss some of the management
training his company offered. 1t was so arranged, and one of
this employer's comments referred to courses he had taken (while
working? at a local junlor college. Students immediately re-
sponded to this, since he had told them he was a school dropout.,
How ocould he ever get into college? This question led to yet
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another program where the admissions counselor from this junior
college explained in detail its programs, Although this was
definitely more time-consuming and round-about, than if I had
told them this same information, it was much more valuable,
because "all the counselor ever does is try to get us to go to
college,"

Programs of this nature help the student who is completely
at a loss as to what he wants to do in life., Clem, a negro boy,
who works at a gas station, only knows that he doesn't want to
continue this kind of work after graduation, but he doesn't
know what to do. His comment, "When you don't know what you
want, how do you ask questions about it =~ especially if you're
not smart enough to do anything right?", this fits hundreds of
such young people today. Herein lies the real challenge to
you the vocational teacher, and to me the counselort

Another ald in changing attitudes is the opportunity at
our school to visit different places of v.ork on school time.
With prior arrangement with the counselor, every student is
permitted three days a year for visitation =-- be it college,
potential employers, etc. Once a student's interest (even in
a general range of occupations) has been establishéd, the next
step is to let him spend time with a person so employed. A
morning on the job with an arcliitectural draftsman is more
valuable than ten hours of occupational counseling in my office.

Attitudes toward school and occupational goals change very
glowly, and patience, plus understanding, are important qualities
for both the vocational teacher and the counselor to possess if
this objective is to be attained.

SHOULD YOUTH ORGANIZATIONS PLAN EXPERIBNCES WHICH WILL INCREASE
THEIR UNDERSTAWDING OF THE PERSONAL QUALITIES NEEDED FOR SUC-
CESS AS AN EMPLOYEE?

Yes, I think this should be an integral part of their pro-
gram, if by personal qualities you mean theset being well-
groomed, properly dressed, enthusiastic about working, coopere
ative, courteous, responsible, prompt, having good health,
maintaining good school attendance, etc. 1o plan experlences
that would make students aware of these is difficult and timee
consuming. However, such experiences would certainly make
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school more relevant to our youthj therefore, it would be
worth the time and effort expended. More than ever before

in our country's history our youth today are telling us
directly and loudly that their education is irrelevant and
neither properly trains them for 1life, nor for future occu-
pations, nor even for further education. Therefore, we edu=-
cators must do everything within our power to put some meaning
where no meaning now exists.

If you're going to make your particular youth organiza-
tion relevant; you might begin by 1listening to their rock
music, 80 that you can better know what they are thinking,
feeling, valuing, and fearing. If you, like me, call that
music noise and rackets then, we have neither listened nor
heard., This "noise" asserts and reflects the visions and
rebelliousness of many young people. You might do as I did with
my club, select some of these records, play them, and let your
students react to what the lyrics say and why., I discovered
(through my students' ears) that they want change, liberation,
and above all PEACE. They are savagely critical of our
society's bligotry, assassination, greed, and especially its
dehumanizing bureaucrasies, Ny point agair. is that we cannot
begin to plan experiences for them, until we partially under-
stand thelr way of thinking,

One of the most successful ways of making students aware
of the qualities necessary for entry iobe in the world of work
is to plan a role playing session entitled, "Why People Some=~
times Fail to CGet the Job They want." Have the students
playlng the role of the job applicants preparc a letter of
application, a job application, role personal resume. Invite
the counselor to be the interviewer, role play several inter=-
views, and then have the other students critique it, Later
you might have a cooperative personnel man come in and do this
role playing. Open discussion anc¢ evaluation are vital ele=~
rents, and can only be attained if the proper atmosphere of
trust and interest exists in your club., One additional note-
be especially vareful not to select an overly sensitive student
to participate in your first attempt, as these observers will
be highly critical.

Popular topics also include Individual gfgngg, stressing
the importance of the development of each individuals good
Health, making youth aware of the importance of good mental
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and physical health in the world of work; Jobs, Careers, and
You, encouraging youth to establish goals and to work toward
These goals through job training and career choices, To im=
plement such topics, carefully plan with your officers exper=-
iences such as the followings

1, Conduct a survey in your community to determine the
job opportunities avallable to students not going to
college.

Write an article for the school newspaper about the
results of your findings.

2, Invite your local youth employment counselor to dis-
cuss Teenagers and the World of Work == ask him to
include your state child labor laws.

3. Ask your school counselor to compare the earning
power of dropouts with that of high school graduates.

4, Prepare a career file relating to the particular
club you sponsor, and give it to the school library
or guldance office.,

5+ Plan for a panel of recent graduates from your high
school who are now employed to discuss their work
and the preparations required.,

6. Develop a program on the effects of'alcohol and
drugs on health. Invite a doctor to be your re=-
source person.

7. Ask a mental health authority to speak on what con-
stitutes good mental health,

8, 1Invite a personnel person from a local store to dise
cuse why they are interested in an employee's health,
and their attendance record at schonl,

9, Enlist the help of your putlic health nurse to dise
cuss the relationship of teenage health to future
children,

Precautions which can help eliminate birth defects might
be included.
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10, Plan a discovery experiment -~ organize buzz groups
and ask each group to give e¢xamples of when and why
it is advisable to be a conformist, and when and why
an individualist.

11, If grceup discussions are difficult to get started in
your club, plan some practice exercises in things
like, Rumor Clinics, Brainstorming, Demonstration by
Part of the Group, Discussion 66.

Helping develop and produce school assemblies, partici-
pating in service projects, and planning and promoting Career
Days are all beneficial to the clubs involved, and help teach
cooperation, promptness, and responsibility. Inviting other
vocational clubs to one of your special meetings is very
helpful, e.g. an lndustrial cludb might sponsor programs on
apprenticeship opportunities and invite DECA, FFA, and FHA to
join with them. Then they learn to know one another, and this
might lead to planning a major project together,

The whole idea is to select toplics and modes of implemen=~
tation that will be relevant and interesting to your particular
club. This should get your members involved, and ghould lead
to the emergence of the qualities we judge necessary for
success in the world of work,

Does your club help its members answer these questions?

Who am I?
Where am 1 going?
What do I want in 1life?
Answering these questions is guldance, and if your clud is

involved in doing some of these things, it is truly acting
the gulidance role and serving a guidance function,
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THE YOUTH ORGANIZATIONs A GUIDANCE FUNCTION

Mrs. bary B. Schneider*

In America, the high school years are years of decision
and frustration. During those years young people should be~
gin to consider their future plans in a serious manner. It
is a time to make plans for a career. fThe decisions made
dur ing this period significantly affect the direction of the
student's entire 1life., The first thing that a student must
do is to learn how to make rational decisions about his plans
for the future. {'here, might I ask, can the student receive
more reliable information which will enable him to make wise
decisions, than through participation in the a¢tivities of a
well-organized youth organization which is a part »of his
vocational program in school?

Primarily emphasis in guldance should be placed upon the
needs and decision points in the lives of students, with the
major goal of counseling being that of increased maturitiy in
decision-making upon the part of the student, We must all,
teachers and counselors alike, be careful not to help stu-
dents make the "right" decision regarding his future plans,
rather we should help the student learn how to make personal
decisions related to his future plans and goals., Dr. James
8., Meyer of the University of Oklahoma well stated it in a
recent article when he said: "the function of high school
guidance services in facilitating educational and vocational
decision-making is two fold: It involves helping students
to make “good" declisions, and also involves helping students
develop effective decision-making skilis." Life is full of
decisions., Young people must be taught to make these decisions
wisely. Good decision making may play a significant role in
determining, Whom should I marry?" or "Should I buy that dune
bugey?" as well as "What do I want to do to earn a living?"
Choice 18 one of the greatest blessings of mankind end one of
the privileges of living in a democracy. Ito choice is more

#¥rs, Schneider is a Vocational Counselor of the Tulsa Area
Yocational=Technical Education Center, Tulsa, Oklahoma
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vital and none influences one's entire 1life more than the
choice of a vocation or career.

Having established the fact that good decision-making
is of primary importance to the success of the individual,
let us now turn to one of the more effective tools avail-
able for teaching decision-making, the youth organization.

Youth organizations have many purposes which are
similar, as they are all attempting to aid the student in
becoming a better person, a better citizen, a better
vorker, and therefore a more complete and happy person. 7The
Future Farmers of America have as one of their aims and
purposes: "to create more interest in the intelligent choice
of farming occupations." The Vocational Industrial Clubs of
America assist students in establishing realistic vocational
goals, while the Future Homemakers attempt to further inter-
est in home economics, Future Business Leaders of America
and Distributive Education Clubs of America have purposes
quite similar in nature to these, What more could the
guldance staff of any school desire than to have students
participate fully in any one of these organizations to sup-
plement the dust covered shelves of brochure and hrlletins
of occupational information, often out of date before they
leave the printer? Why read when you can experience it in
"living color."

1 should like at this point to inject here the important
role which the advisor plays in the acceptance of the youth
organization as a guidance function, We are prone to condemn
counselors today by saying "they're not interested." 3ut, I
cannot in any stretch of the imagination invision a *"real"
counselor overlooking such an opportunity to further a guidance
program. So, let us look at what the youth organizations have
to offer the guidance program in our schools. A well organized
youth organization enables students to plan together, organize
and carr;, out worthy activities and projects through use of
the democratic process (a specific purpose of VICA). The real
"key" lies in the hands of the advisor of the local chapter,
regardless of the organization. Any organization is as strong
as the foundation upon which {t is built. The half=-hearted,
halfe-interested vocational teacher who has an organization in
order that his reports might reflect such, will {ind himself
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with a time-wasting, half-accepted organization, considered
such, not only by his co-workers, but by his students and
the effectiveness and direction of the youth organization
must be kindled by the adults involved, A live-wire advisor
will spread the excitement and the thrill of being a part of
worthwhile organization and have more help and more excite-
ment from the outside than he could possibly perceive. sut,
I am here to say it does not come easily. A good organiza-
tion does not "just happen." Counselor approval must be
earned by showing results of a well organized, well rounded
organization and not a "money raising social cluo.”

Guidance counselors who work with vocational students
might be very complimented to be invited to attend the
meeting at which you initiate your new members or install
new officers. I have yet to attend an initiation ceremony
of any of our vocational youth organizations (I have been
advisor of two of those being discussed in this institute)
that 1 did not have a renewed interest and a desire to help
those fine young people who are willing to help themselves.
Once the counselor knows the purposes and specific goals of
the organization and has become involved with the worthwhile
activities of the group, he very likely will find it much
easier to talk with the young lady wearing the FBLA pin
about the tiriangle of service, education and progress which
represents this organization, and will look a second time at
the brochure the advisor places upon his desk. He will find
it much easler to suggeat to the business gtudent who i
newly enrolled that he or she might find this organization
worthwhile. Sneaky? Perhaps. Let us earn the respect and
not expect it ‘vithout expending our share of time and energy.
“"The proof of the pudding is in the eating." Once the or-
ganizations have good footing with the members of the guidance
staff, they become an integral part of the guidance program.

All of the youth organizations in vocational education
attempt to develop leadershlip abilities through educational,
civic, recreational, social and vocational activities:. They
encourage students to develop competent leadership and make
decisions based upon the facts, and not the promises, Only
recently, three senior boys stopped me in the hallway and
shared their plans for attending the hational VYocational iIn-
dustrial Clubs of America meeting in Kemphis. They had no
money, but interest and desire exceaded by none of our students.,
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They had drafted a proposal whereby they would contact key
people in the business and industrial community and explain
their interest in organizing a post secondary chapter of

VICA at the Tulsa Area Vccational-lechnical Education Center.
They wanted in on the "ground floor" of setting up the
national constitution for this new segment of VICA during

the national conference., I suggested they might talk with
the principal of the center before they took such a step,

as I Kn~w he would be contacted by the business leaders in
response to such a request. The boys promptly went to hls
secretary and made an appointment for one ¢'clock the
following day., Five minutes befere one on ihe appointed day,
an ordinary school day, the three young men walked into the
office dressed in suits and ties for their appointment. Did
they learn this at a drawing board? In math? 1In phynics?
The answer is indeed no, but they did learn it through par=-
ticipation in a youth organization which stresses the impor-
tance of attitude and "selling oneself" bhefore presentation
of an idea, a skill or a produc¢t., One doesn't have to ask if
the boys proposal was accepted. Better than that, the prin-
cipal, a man with foresight and faith in young people with a
purpose, not only approved the proposal but made a few per-
sonal contacts in their behalf. When the homebuilders aux=-
illiary offered three $10C.00 scholarships for students going
into our post-secondary drafting and design program, these
three men were at the top of the list. All of this because
they had learned more than a skill. They had learned an atti=-
tude, a lasting one. ,

With personal attitudes of accomplishment and success,
attitudes toward goals within the classroom become more and
more realistic and more fulfilling. I am reminded of the
small boistrous extrovert in a welding class whose mouth
kept getting him into serious difficulties with his c¢lassmates
and his instructor, who announced one day aiter an alterca-
tion, "Well who wants to be a welder anyway? 1I'll just have
my schedule changed. I'll not be back next year.” A week
later the results from the junior division state VICA welding
contest were announced and this young man was the first place
winner. The awards dinner was climaxed for this boy and his
instructor, who had faith in him, when the presentation of the
first place welding trophy recognized the good in this young
man., This was tne turning point in this student's life., The




next day he came to school with a different attitude, with
different purposes for his life. He apologized to the class
and to the teacher for his previous behavior and discussed
with the counselor the procedure for re-enrollment in
welding for next year. HNo longer di< he have to "make noise’
in an obnoxious manner, rather his ability to do something
well spoke for itself, and this through participation in a
youth organization. Upon this he began to build, to build
character, citizenship and a life worth living, Do youth
activities change attitudes of students toward class instruc=-
tion and occupational goals? They did fer this young man.

Youth organizations have one of the greatest opportuni-
ties to plan experiences which will increase young people's
understanding of personal qualities needed for success as an
e¢mployee. Let us again turn to the purposes of our various
organizations which were set up at the time of the inception
of each. As we look at this extended list we finds to
foster a deep respect for the dignity of work, to participate
in cooperative effort, to promote high standards in trade
ethics, workmanship, scholarship and safety, to encourage
improvement in scholarrhip, to develop patriotism and prac-
tice democracy and couiltless others. One could go.on and on.
What do these organizations have in common? All attempt, in
their own way, to develop human resources so vital to the
economy of our great country., We live in a world permeated
with high~sounding and superfluous phrases which are appreciated
more by the vwell-educated for the beauty of the words than for
their application as solutions to human problems. '"Real edu-~
cation is coming to grips with the real problems of real people,"
was a comment made by Joe Lemley, principal of the 1Tulsa Area
Center as he spoke to a youth organization in my own state,

In this speech, which received a standing ovation from over
five hundred young people, kr. Lemley saids "In this great
country of ours, character, sweat, blood and tears have been
known to each generation in its fight to maintain the freedom
we enjoy this very moment. Our freedom has never been, and
perhaps Will never be more than one generation away from
extinction."” He went on to say, "“If America loses one gener-
ation she has lost everything. Thus, our great concern for
each of you and the things that you value or do not value,"
Education must meet the needs of its young people. While in=-
struction plays its vital role, because of our changing society
whose emphasis is quickly getting away from home ties and the
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church, the youth organizations of our country have a more
vital role in the devalopment of personal qualities for
success and happy living than in the history of their being.

: In a recent article "New Directions in Vocational Educa~
tion", Dr. Crant Venn so aptly stateds "The present genera-
tion of young people is engulfed in a whirlpool of change.

Yor this reeson, it seems that today's adults, who were edu=-
cated or conditioned for a role in a stable society, will be
the first generation with responsibility for educating the
youth and re-educating adul.ts to the new dimensions of time
and chenge." Changes occur whether we have human adjustment
to these changes cor not. What better tool to help make

these changes do we have at hand than the youth organizations?
Dr. Venn continued his discussion by stating:s "A new link
must be forged between business, industry and education. In
today's technological world, traditional classroom instruction
is no longer enough. Youngsters must be taught how to make
out job appllcatlon forms, taught job interview decorum and
good work habits. ‘fThey must know how to get along with their
co-workers aand supervisors, hcw to dress properly for the job,
and how to develop skills on the job." What a challenge lies
before the youth organizationsl :

What role can the youth organization play in this ilew
link? As we think back over youth organization activities of
the past few years, have we looked for che student who needed
the experiences of the youth organization the most, or have
we added new responsibilities to the "leaders"” already molded?
(I use the term "we" since I too am in the education "“ousiness.")
I am reminded of the young man in a youth organization who was
made chairman of the publicity committee for the week of
emphasis for his organization. While he was 2 very hard worker
with many good ideas, his abilities to write and speak were
limited, the latter by a very evident speech impediment. He
organized his committee whose memoers decided to make a series
of announcements on the public address system. i{lone had the
courage to make the announcements because they felt that the
success of the entire week depended upon the impressiveness
of the announcement and the enthusiasm it could generate. As
a last resort, the lisping chairman assumed the responsibility
for the first day announcement. With all heads together the
students wrote an announcement full of spark and enthusiasm
and the responsibility for a good delivery was put into the
hands of the chairman, and the '"heat" was on as far as he was
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concerned, The young man went to his instructor and asked him
to listen as he read the announcement over and over. A week-end
of practice and the encouragement of an instructor who kept
saying "“you can do it" brought the young man to the office of
the principal to make the announcement on the first day of the
week. The principal introduced the lad and handed him the
“mike." The words came easily, expressively, slowly, and with
no lisp., After "a job well done" by his advisor, with pale
face and trembling lips he told the advisor that he was abso=~
lutely "scared to death," but added hastily and with excitement
that he had never had the opportunity to speak over & micro-
phone before, Participation in the activities of the youth
organization began to be easier for him and word has it that
this same young man is going to campaign for President of his
organization this school year. This is an example of the

kinds of experiences the youth organization may give to stu-
dents which will help them become successful on the job. They
teach determination and build self-confidence.

The student who is "best" will seek out the youth organ-
ization and participate withcout any effort on the part of any
adult, out should not the young people who need the experiences
most of all be sought out by teachers and counselors and
encouraged to participate? When this occurs we {youth organ-
izations) can then truly be considered one of the most
essential elements of the guidance function. Aren't we as
adults prone to decide who is most "deserving"? Perhaps we
should ve looking for those who need the most help (those who
need the help are not necessarily deserving). The need of
the student establishes the degree of assistance he must have
in personal development. This removes the judgment decision
from the realm of counseling and guidance. Once the judgment
decision is removed, the student receives the benefits needed.
Do advisors always take only their "best" to state meetings?
Who needs the recogiition, the experience? 1Is it our "best"?
How do we use the many different aspects of our organization?
What does it mean to be the "outstanding chapter" in the state
or nation if the advisor does all of the planning, all of the
thinking, the organizing, and takes cnly the "best" for public
view,

The well planned program of the youth organization will
introduce the student 1o business and industry and the require-
ments of specific companies or specific occupations with field
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trips, a visit to the chapter by a company executive or one
of his employees and through activities related to its own
occupational interest. A bricf buzz session with a group of
advisors would bring about an inexhaustible list in a matter
of minutes., Therefore without a doubt we must turn again to
attitude., Perhaps this is the one most essential ingredient
In the ¢ development of leadership. The persons who are suc=-
cessful in most any field of endeavor and who avre receiving
the moet from their activity are the persons with the right
attitude. Young people must concern themselves with those
activities which lead to the development of a healthy atti-~
tude. A healthy attitude avout oneself will undoubtedly
lead to a healthy attitude about the world in which he lives,

Somewhere, sometime, someone must help to eastablisn |
thoge things tha: are essential to the good life. Young '
people are today looking forr a song to sing and a theme in
which to believe. This is the challenge 1 leave with you:
Youth organizations can and must nrovide that theme and
assist, not direct, each of its members in the writing of
his own lyrics.

Following is a partial 1list of the youth organization
commonalities that we are proceeding to try and solve jointlys

Chapters and incorporation Officer Tralning and Duties
Program of Activities (work) Fund Raising
Public Relations Programs Puolic Speaking
Giving and Receiving Awards . Etiquette~Personal conduct
Conference Planning " of officers
Increasing Membership Nomination of Officers
Contest policies Parliamentary Procedure
Consistent Procedures and Constitutions

Policies Ceremonies
Insurance and Legal Proolems Banquet Planning
Good Will Tours Non=profit Organization Taxes

Youth Leadership Development, in name only, is new in NWew
York State FFA and FHA have been doing it for decades. It is
in a state of transition as we feel our way day to day, month
to month., We have, in our short year, had changes in pollcy
due to reallocation of funds and personnel,

New ideas are being injected into this program as we go
along, Many are being sifted out = others incorporated. 1In
New York State we are very optimistic and see a grand and
glorious future for the present and budding youth organiza-
tions in occupational educati»n,.
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SUGGESTED ROLE OF YOUYH ORGANIZATIONS
AS A GUIDANCE FUNCTION

Hubert Strayhorn#

It seems all too true that at the very instant of birth
and so many times thereafter we hear proud parents say "my
child will go to college'., Little or no thought is given to
the question as to the reason for entering college. So
many counselors and parents are daily confronted with
seniors in high school who have no knowledge as to why they
are going to college nor what might be some careers or voca-
tional choices which they could consider. This is a rather
common occurcence in the homes of the more affluent student;
but for many hlack and impoverished youth, the idea of college
is even less conceived. In this decade more opportunities
in more different fields have been made possible through the
new technology than perhaps has been made in any era during
ouvr history. It seems peradoxical that there are about forty
thousand different kinds of occupations listed in the Dic=-
tionary of Occupational Titles and yet boys and girls
finishing high school and even college are saying they do not
know what they would like to do for their 1ife's work. A
good question to ask is why is it that so many young people
between the ages of seventeen and twenty-one are so uniformed
about career and vocational opportunities?

Since this paper is an attempt to determine the role of
youth organizations as a guidance function, it seems in order
to explore some possible approaches. ~rirst of all many youth
organizations must extend downward and assist youth in planning
for vocational choices at a earlier age both in school and out
of school. Furthermore, a corcerted effort must be made to
cut across all youth organizations thus reaching and involving
youth of avery ethnic, religious, and economic background. For
example, there is no reason why a well planned third or fourth
grade Future Teachers of America organization could not be
formed in any elementary school. . It is nothing new to see very
young boys and girls role-playing teaching school on their own,

¥Wr, Strayhorn is the Director of Youth Services, ilew Jersey
State Department of Community Affairs, Trenton, New Jersey
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Many children, on their own initiative, play Future Homemakers
of America at a very early age. Even though we se2 young
children role«playing as teachers, so few blacks are seen in
the program at the high school lievel. However, the important
fact to romember if that youtlr organizations at the elementary
level could include numerous vocational areas such as engin-
eersg (which could explore astronauts, rocketry, oceanography,
meterology, nuclear physics, etc.) auto mechanics, nursing,
state troopers, airline stewardess, municipal services, etc.

These youth organizations should be continuous and found
at various levels of school attainment. Guidance counselors
should work cooleratively with youth organizations leaders in
order to follow through with individual counseling and giving
of information., Teachers of students in youth orgarizations
should be constantly kept informed of what is happening in the
youth group so that the teacher's instruction can be made more
relevant. A good teacher of a self-contained class could
conceivably cut across all disciplines thus making her teaching
relevant to the high interest and exciting things happening in
vocational education organizations. It would seem that if
black students and other minority youth were made aware at an
early age that they could become any of the previously men~
tioned kind of people and hold those kinds of jobs, perhaps
their attitudes towards class instruction and occupational
goals might become more positive.

Youth organizations in Vocational Education must extend
outwardly to include parents and guardians, This seems to be
doubly true of youth whose backgrounds are from the disad=-
vantaged sector. The added impetus and inspiration from the
home serves as a kind of catalyst to support that of the
youth organizations and the school in general. In the past,
ve have not included the parents in this respect. ‘The school
clubs should plan programs whereby parents could see their
children role-playing or could attend a live and exciting
career evening. An exploration of this nature might make
parents more Knowledgeable and familiar with careers thus
arming them with information and epabling them to give intel=~
ligent and correct information to their children.

Frequently difficult criteria and stardards for accep-

tance into many youth organizations in vocational education
preclude the admission of black and less academically minded
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students. Such youth organizations must take another look
at their criteria for admission. It may well mean that
provisions for preparing students for acceptance will have
to become a part of the youth organization®s function. For
example, the future Teachers of America may have to require
its members io assist students who have many attributes of
a gcod teacher but are unable to read well. Likewise, the
same may be true of mathematics in Vocational Industrial
Clubs of America.

'The key point to remember is that so many students have
strengths and certain talents, but quite often their weak-
nesses are overplayed and it is from their handicap that they
are tabbed as faillures. The trend, therefore, will have 1o
be toward an extension of the services and functions of
youth organizations if they are to play a major role in
helping the "left out American'" to enter the mainstream of
what could be a great society.

Youth organizations can be instrumental in helping to
change self lmages by assuring students of possible avenues
for success. As the student begins to feel good about
himself, he will begin to take on the responsibility of
developing snme of the personal qualities needed for success
in the career or vocation he has chosen. 1t will be ex-
tremely important for each youth organization in Vocational
Education to make use of techniques necessary to demonstrate
the importance and understanding of personal qualities needed
for success as an employee.

Finally there should be numerous, far more than we
presently have, Vocational Industrial Clubs of America as
well as other career oriented clubs. The basic premise is
that boys and girls from early years in the elementary
school should explore and become familiar with as many job
families and careers as possible. It is equally as important
for a student to rule out a career or vocational choice be=-
cause he has studied it, as it is for a student to happily
select and identify a career or job for life.

If we can assume that boys and girls who have explored
a myriad of vocatlons and careers at an early age and can have
a conversant knowledge of them, it would seem that subject
matter and school in general might take on more meaning for
them. If counselors working with vocational organization
sponsors, teachers, and parents could individualize their
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counseling, it would seem that the counselee would be able
to see a clearer road ahead and have some direction and
goals set for himself., If black students are taught early
enough through experiences in vocational education that
they can b2 what their black ancestors could not be, it
vwould seem that they would have more incentive to strive
toward a goal that leads to success rather than frustration,
futility, failure and despalr., It is still true that there
are many black youth who do not know that black people can
become airline stewardesses, astronauts, state troopers, and
any one of forty thousand other job classifications.

Our position is quite clear. If we are to produce vetter

results from our educational structure, we will have to im-
plament the recommendations suggested in this paper.
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RECOMMENDA'TICNS

It is suggested that youth organlzatlons in vocational
education shoulds

1. Begin as early as possible in the school setting
and be continued with a viable and well planned program
until youth have made satisfactory choices for themselves.

2, As a guidance funztion explore cbuntloss job
families for as many different kinds of youth and their
individual uniqueness. :

3. Recognize and provide for tie need of vocational
guidance and counseling which considers the interest and
abilities of youth from many different backgrounds,

4, Improve communication and understanding between
family and school in planning vocational guidance and coun-
seling.

5. Mane an all out corcerted pitch toward encouraging
black, Puerto Rican, and other disadvaniaged youth to become
interested and active participants in vocational education
organizations.,

6. Increase the active involvement of youth in voca-
tional education programs which will provide for real live
experiences. These kinds of experiences should broaden the
scope of vocations well beyond the classroom and the school
building.

7. Encourage the cooperation among teachers and spon-
sors in order that youth may more clearly see and understand
the relevance between vocations and that whlch is taught in
the classroom.

8. Assume leadership in dignifying the role of certain
vocations that too many people scorn because of the nature of
the work rather than the value of the service given and the
mere joy of doing. Emphasis should be placed upon the value
and contribution that community services and government
workers offer to our society.
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WHAT RESEARCH SAYS AND DOES NOT SAY T0
YOCATIONAL EDUCATION REGARDING YOUTH ORGANIZATIONS

Dr. Edward T. Ferguson, Jr.®

One of the major concerns of research is that of evalua=-
ting a given product., W¥When we consider evaluating a product
as it relates to vocational youth organizations, we must then
be concerned with the evaluation of youth itself. Before,
though, we begin to evaluate the clientele ol our youth or-
ganizations, we must ask ourselves: Upon what criterion do
we base our evaluations? :

As one makes a search of the literature regarding all
types and kinds of organizations which serve youth, one fact
stands outt each organization is predicated on a specific
purpose or set of purposes. United State Senator Claiborne
Pell of Rhode Islané Commissioned a Study in 1966 which
attempted to draw together basic information on all national
youth organizations operating within the United States. A
two volume report entitled Profiles of Youth = 1966 resulted
from the study, A single fact permeated the profile ~=- each
youth organization stated specific purposes for its existence.
Thus, research regarding youth organizations can be conducted
which evaluates the product based upon the stated otvjectives
or goals of the organization,

As we look at vocational youth organizations in relation
to thelr stated purposes and objectives, it then becomes
possible to develop a framework upon which sound research can
be conducted. Evaluation can be made.

Before we discuss some of the arecs of research on youth
organizations open to vocational educators, let us first exam=
ine a few of the studies completed on vocational and other
youth organizations. Then we can nove to a dbrief look at what
research says as it relates to the subculture of youth and
youth's participation in educational and social organieations.
Lastly, we can sapend our remaining time developing research
priorities, as well as some suggestions for research design

¥Dr« Ferguson is a Specialist in Research and Development at
the Ohio State University, Columbus, Ohlo
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that will hopefully provide a means to satisfy our priority
areas.

In June of 1967, a group came together in Kentucky to
discuss many of the same problems relative .to vocational
youth organizations to which this group has been addressing
itself., At that meeting a paper was presented by Dr. Glenn
Stevens of Pennsylvania State University which dealt with
the place of research in youth organizations in vocational
education (1). Dr. Stevens did a thorough search of the
literature at that time and made several statements which
have relevance to us today.

He reported that he had uncovered nearly two hundred
studies relating to various aspects of the Future Farmers of
America (FFA) that were reported in Summaries of Studies in
Agricultural Education. (2) Most of the studies were done
on the master's level, although a few doctoral dissertations
¢id attempt to deal with a roie analysis of students after
leaving high school in relation to values placed by different
groups of persons on revealed activities which relate to
leadership development. A great majority of the two hundred
or 8o studies were follow=-up studies, such as following-up
high aschool students who had earned the State Farmer Degree.

A search from 1966 to the present revealed at least fifty
more of the same type of studies, having as their prime pur-
pose that of evaluating some aspect of the FFA organization,
In this research, evaluation was attempted usually be reporting
the types and kinds of leadership positions and activities the
former members of FFA were enfaged in at the time of the study,
in an attempt to draw a relationship between current positions
and activities and the purposes of the youth organigation. W7o
illustrate this point, several studies could be mentioned at
this time. Holmquist (1967) followed up FFA members in Idaho
wvho earned the State Farmer Degree from 1955-60 with the pur-
gose of obtaining their evaluations of FFA. He found that

5 percent were working in the broad field of agricultiure; 89
percent had attended college, with 45 percent graduating.
Nore than one half of those not in the fleld of agriculture
had entered professional occupations. Shero (1968) developed
a questionnalre to assess the perceived values uf the FFA
public speaking contests. He assessed 68 former FFA students
from twelve schools and a matched group of students who had
not participated in FFA speech contests. He found that a
larger number of former FFA students than non-FFA students
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held professional jobs. Objectives of the club were examined
by Button (1966) who examined characteristics and perceptions
of past FFA officers in New York State. He found geveral
charascteristics of members to be in high correlation with one
another but little inference could be drawn that would be
defensible. Herr (1968) attempted to evaluate the objectives
and activities of the Annual Pennsylvania FFA Activities Week.
He administered a six-section questlionnaire to agriculture
teachers and supervisors who evaluated the waek's activities
in relation to their prescribed objectives. Sereral recommended
changes were made as a result of the study.

Similar studies in relation to evaluation of the Future
Homemakers of America (FHA) have also been conducted. Bort
(1963) made a comparison of the personal characteristics of
leaders and non-leaders in FHA c¢lubs. Christman (1965) drew
together a profile of members in FHA. Dix (1965) surveyed
selected members of FHA who had received the state homemakers
degree in Virginia.

A search of the Business Eduogt%on Index for the last
five years revealed several studies in business and distribu-
tive education which relate to the evaluation of youth organ~
izations. Cottrell (1966) conducted a study to examine the
factors which influenced student participation in HMinnesota
distributive education clubs. Salazar (1968) surveyed the
status of business youth organizations in Utah. Amos (1966)
studied the factora contributing to success of FBLA Chapters.
Rains (1967) followed=up the Mr. and Miss Future Business
Leaders of America awardees from 1954-65, Again most of these
studies attempted to assess the effectiveness of the organi=-
zation through the leadership roles in which the past members
were presently engaged.

As this writer made a search of ERIC publications in
%gsggrch;in Fducation it was only too obvious that few studles
ealing with youth organizations were submitted for abstracting.
This is not to say that studiea are not being conducted regar-
ding {outh organizations in each of the several areas of voca~
tional education, But it does suggest that studies are not
being reported to ERIC and that a majority of the studles that

were uncovered are never reported in the professional litera-
ture of the fleld.
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As we move to the uroader spectrum of regsearch, as it
relates tn youth organizations in general. the literature
remains still very spercej although several studies did come
to view that desalt with assessing the effectiveness of the
L-H Club. One most comprer *v.sive empirical stiudy was done
by an Indian doctoral student while attending the University
of Wisconsin, Prasad (1966) conducted a study in ten rural
Wisconsin communities which compared certain aspects of
pevrsonal and social development of boys and girls who had
four or more years' expsrience in 4-H Club work. He matched
their outcomes on several scale indices with a group of boys
and girls who had never belonged to 4-H. No significant
differences were found between 4-H and non-l=H Club members
when compsrisons were made regarding personal and social
growth., One should not conclude from this that participa=-
tion in ycuth organizations can yleld no substantial return,
for many external factors ina) have accounted for the lack of
difference in the results of the scsle-=index or the two
groups, What is important is that an attempt was made to
empirically test a particular aspect of the effectiveness of
the youth organization.

Over the past few years a number of studies have been
conducted at the University of Mavryland that had as their
purpose evaluation of a variety of the aspects of the U«H
program. Davis (1963) made a comparison among 4«H junior
leaders, former U4+H members and non-4=H members to determine
difrerences in personal characteristics, mental ability,
vocatulary, and personality factors. Klement (1966) conducted
a study to determine if there were indentifiable characteris-
tics of older 4«H members who had held positions of leadership
in the organization. Bay (1967) administered the California
Test of Personalit{. the Purdue Non-Language Test, and a life-
history questionnaire to a group of Maryland 4=H members to
determine the personal and social development of the group.

Studies relating to the effectiveness of the U-H program
and organization were also conducted at Maryland. Claiborne
(1966) made a comparative study of school and community types
of 4=H clubs in Kentucky to determine the relative effective-
ness of each type of organigation. MNerritt (1966) obtained
data from three questionnaires mailed to participants of the
L«}{ sponsored citizsenship short course to determine the extent
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of specific preparation the participants received and to
assess the rate of importance the participants perceived
various aspects of the program to have, Esslinger (196%)
conducted a study to determine the perceptions of Kansas
superintendents of schools on the 4-H Club .program. And
Lay (1965) studied the image of 4-H Club work in urban
areas as held by parents of club members and adults having
no children involved with 4-H work.,

In 1966 Junior Achievement (JA) commissioned a study
to assess its value regarding the immediate and future
benefits to its members. ‘The Opinion Research Corporation
conducted a public opinion survey through intensive personal
interviews with a selected sample of 552 alumni of JA who
had been members for at least one year during the late 1950's
and early 1960's. The report showed former JA memoers felt
that Junior Achievement provided them, as high school stu=-
dents, a meaningful exposure to business, that experiences
received tended to foster individual growth and development,
and that it widened their horizons regarding career oppor=
tunities in business.

Studiee of this nature, conducted by outside firms, sre
especlally important when attempting to evaluate an entire
program., I would personally like to see a similar study
sponsored b; the naticnal offices of each of the vocational
youth organizstions. The findings may reinforce many of our
notions regarding the value of our organizations and they may
alsg goint out weak areas where organization adjustment is
needed.

Each of us holds an intuitive feeling regarding the
worth of the {outh organization in his specif%c discipline.
We know it holds values for ite membership., We know it pro-
vides incentive and motivation in varying degrees for its
members, Yet, we have not been sutcessful in establishing
through enpirical evidence the degree to which the varlety
of purposes of the vocational youth organizations is satig-
fying the needs of the membership.

I do not want to lead you to believe that empirical

studies are the only answer to evaluating the effectiveness
of our youth organizations, for there are -numerous methods
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and they should all be used to assess as many facets of the
organization as possible, We do, though, have need for
studies “hat are generalizable and can be replicated from
club to club and from state to state, We also have need for
studies that are specific and narrow in scope as well as
those studies like the one conducted for Junior Achievement
which attempt to assess the general, overall effectiveness of
the organization on a national basis,

Before an adequate piece of research that concerns itself
with an assessment of youth can be undertaken, some under-
standing of the subculture of youth is needed. Briefly let
me mentfon several basic understandings that a researcher
should be aware of as he attempts to undertake.research with
youth as tne population.

The fear of notoriety and a subcultural norm against
"standing out” in the group may lead members of an organiza=-
tion to an almost violent denleal of the existence of leaders
(3). Youth, whether in the city of the country, live with
pressures to conform to the standards and demands of their
own age groups and, at the same time, are faced with the
necessity of living within the value patterns of thetr
parents (4)., Research suggests that within the group situa-
tion the adolescent can feel a sense of power, belonging, and
security, He can make declisions in collaboration with his
peers that he would never be capable of making alone. It is
in the peer group, that by doing the adolescent learns abtout
the social processes of culture,  He clarifies his role by
acting and being responded to. He learns competition, coop~
egati?ns social skills, and purposes by sharing the common
life 5)

No clear-cut statement can be made regarding differences
in youth's personal adjustment whether he lives in an urbdan
or rural setting. A boy's personal adjustment is about the
same for those who live in an urban area as those who live in
a rural area, although girl's adjustment (when defined to be
at ease with self) is found easier in a rural setting. Boys
of high school age, no matter what the grade level, tend to
express more pessimism about the world in vhich they live
than do girls. Boys also tend Lo be more critical of soclety
and education and are more authoritarian than are girls (6).

When the self-concept of the adolescent is examined we
note that boys tend to include a greater number of other
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persons in the self=-group than do girls, The larger the
gelf-grouping indicates greater acceptance of others, There
nay be basic reasons for hoys' showing greater acceptance of
others, The male adolescent is less restricted in his social
contacts and in his mobility., Research again indicates that
the greater freedom given %o boys leads to greater social
inclusiveness, thus accounting for the greater perception

of the self as a part of a larger group and more varied
groups,

Research further shows a relatively sharp break away
from father at about the twelfth grade for boys, which indi-
cates they are reacting to their imminent .departure from the
parental family, A similar movement away from teacher is
found at the same time, 7he withdrawl of twelfth~grade boys
from father and teacher is accompanied by a relatively high
self-esteem (7).

Youhg people today show subtle differences from their
peers of the past. There has been a marked increase in the
practice of non-competitive sports and adventurous outdoor
activities on the part of youth groups. There has also been
a lessening of interest in traditional team games. -

A creative explosion is taking place today with regard
to youth, There seems to be an attempt to foster the develop-
ment of the "whole man' concept:, Our youth demonstrate a
marked increase in such activities as do-it=-yourself music
making, putting on club plays, working with their hands in a
creative nature, writing and publishing magazines, painting,
sculpting, buildinf trangietor radios, and 1istening to an
making tape recordings (8). Contrary to the opinions of many,
youth are more creative, more sensiti. e, more perceptive, and
possess more abllities toda{ than did their counterparts of
past generations., Perhaps it is thie that has led youth into
such sharp conflict with regard to the attitudes and values
held by adults.,

The degree of congruence (raferring to the degree to
which the younger generation still holds the values, attitudes,
and behaviors pertaining to the social structure of which the
older generstion is a part) is rapidly widening. Research has
shown that, in the past, the influence of the home has been
one of the most important determinants of a child's school
career, the grades he attains, the friends he associates with,
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and how hard he works, But, more recent studies are showing
the tendency toward a less "communal" way of life and a
diminishing of the range of primary relationships. There is
a tendency for faster social change that wil) induce an even
larger rift between the generations. .

There is also an increasing tendency for social organi=-
zations to lag behind what is appropriate to the new techno=-
logical and economic situations of the present. More specif-
ically, the greater "spending power" and wider cultural
horizons and aspirations of the adolescent of today are not
being accommodated with greater leeway of freedom of choice
or in opportunities for {the realization of increased poten-
tialities. These facts and tendencles are promoting the growth
of radical and deviant peer group phenomena in our society ==
the marches, the groups, the KFods and Rockers, the pill takers,
all can be seen as reactions to, and a means of escape from,
the ambiguous conditions caused by what is commonly referred
to as the generation gap (9).

In our high achools the teenagers of today are becoming
the seething roots of the student protests of a year from now,
for thies dissatisfaction does not come totally from the under-
privileged stratum of student population, but rather from the
more advantaged sector of the student body. Underlying much
of this antagonism regarding the attitudes, values and “old
left" politics of our generation is youth's often quoted
phrase, "You can't trust anyons over thirty." Resnarch data
shows a strong distrust of involvement with conventional in-
stitutioral roles and a desire among many youth to avoid in-
stitutional concerns (10). Time's Ma{ 30, 1969, issue carried
an essay which treated very extensively the confusion now
existing for youth when choosing a career (1l1).

Bven in a brief treatment of the youth subculture, one
additional area must be touched upon, that of the differing
stresees and problems upon youth in the varyinf gocio~eoonomic
strata. Many young people today with high social or economic
aspirations find themselves stranded in low occupational poe
sitions, No matter what the socio=-economic background, arl
adolescents are subjeot to similar suoccess pressures and
aspirations. The degree of the pressure, though, increases
with soclo-economlic packground. The higher the strata, the
higher the success pressure,
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0f greatest importance, though, 1ies the fact that young-
sters from lower socio-sconomic backgrounds perceive fewer
legitimate opportunities to obtain desired success goals than
do their peers from upper-and middle-class backgrounds (12).

Perhaps no area offers a better means for bringing
adolescents from differing cultural backgrounds closer to-
gether than that of our vocational youth organizations.
Research points out many problems for youth of lower socio-
economic status with regard to mamberahif in other social and
educational organizations, Memberships in organizations out-
side the school very olosely reflect a status bias. It is
further seen that membership bias is even greater among girls
than boys when it comes to ¢lass distinction. ‘Research also
shows that even though there are more lower classes in members,
the proportion of boys and girls belonging to youth organiza-
tions is much eater for middle- and upper=~class boys and
girls than it is for lower (13). There is underway, though,
a concerted effort and genuine interest for youth groups such
as Boy Scouts, Girl Scouts, Camp Fire Girls, YMCA, 4=H, and
Red Cross Youth to integrate their organizations (14).

Hopefully, this only too short glimpse of the youth sub-
culture will contribute to a better understanding and identi-
fication of problems relating to research that can be under-
taken in the area of vocational youth organizations.

As we begin the development of a 1ist of research
priorities, let us keep one important factcr in mindi1 each
recommendation for research should have a worthwhile goal or
outoome and should contribute something to the body of
knowledge in education.

Previously we stated that evaluation of vocational youth
organizations should be based on the obiectivea and purposes
of the organitation, This, I believe, 18 our first category
of priorities. :

Bach of the six vocational youth clubs clearly state
from eight to thirteen purposes for its creation and existence.,
From each Turpose several types or kinds of research studies
can be designed that will evaluate the effectiveness of the
purpose for the individual club, a given set of clubs with a
distrioct of the state, the total collection of ¢lubs within
the state, or an assessment of all local clubs affiliated with
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the national vocational youth organization.

A second category of priority might bo that of evaluating
the program or actfvitiee of the organization., This too could
be done on a variety of levels at whioch the organization
operates. The evaluation could be undertaken to determine
wnether the program of activities as developed, does indeed,
lend to the satisfaction of thc purpcs2ss of the organization,
Although this category does have a direct relatior to the
first category, it is distinct enough to be considered
geparately.

A third category of priorities probably should be con=-
cerned with an understanding of the various aspects relative
to the total environment of the club's present and past
members,

o i1llustrate each category let us look at a simple
plece of research that might be undertaken in each area.

Under the first category, T shall develop a simple re-
search strategy using as a base of the study one of the pur~
pose of VICA == To develop the ability of students to plan
together, organize and carry out worthy activities and pro-
ieots through use of the democratic process, This purpose

8 chosen because in each of the vocational youth organizations
there exists a purpose that parallels it to some extent.

Titlet A Study to Determine the Extent to Which the
Democratic Process is Used in Planning, Organizing, and Working
Together in the VICA Program of High
School.,

Statement of Problemt The problem, broadly stated, is to
determine to what extent participation in

Hifh School's VICA organization has led to student's better
abllity to plan, organize and work together the democratiec
procesas.,

t The statistiocal design will be simple.
A oontrol group will be pelected from the student body of the
school by the paired comparison method, that is it will re-
semble as closely as possible the members of VICA. This will
be accomplished by a search of the school records for students
whose age, ability as dutermined by standardized tests, school
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grades, and vocational intereste most closely parailel the
students in the VICA group.

Each group will be administered the California Psycho-
logical Inventory in September and again in itay. The inven-
tory ylelds scores in eighteen catsgories. Several are
directly related to the purpose of the study ==~ dominance,
sdooiability, social presence, self=-acceptance, responsioility,
socialization, self control, tolsrance, and flexibility.

Changes in inventory scores3 will be looked for and
statistically treated Ly t-tests and analysis of variance.
Other information will be gathered on both groups, such as
the types and kinds of activities and projects each student
participated in during the year, results from other stan-
darized tests given during the year, and school grades of
the currant year.

If a statistical difference is found in favor of the
VICA group, then one can make some educated guesses that par=-
ticipation in VICA is a positive force in fulfilling one of
the puvposee of the organization,

Another piece of research which might be undertaken
would evaluate the effectiveness of a ¢luo ‘through its image
as seen by a specific segment of the business world. In our
example we shall use the DECA organization,

y Titles A Study to Assess the Image of DECA in
Clity.,

tatement of the Problem: The problem under investigation
will be to determine what, if any, positive or negative image
the DECA organizatign has among the business community of
C ty.

Beggg;g% Design' A mail survey instrument will be devel-
oped and administered that will assess the image of the local
DECA organjezation. A random sample of five hundred businesses
will be selected from the Chamber of Commerce list of members)
a second sampie of respondents will be drawn from the original
five hundred for the purpose of conducting one hundred in-depth
inter®iews to validate the findings of the mail survey.

A ———— S —————

Findings from the mall survey and the interviews will oce
statistically and normatively analyzed to determine the image
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of DECA which is held by businessmen in the community. The
results of the findings cen be used to strengthen or adjust
certain aspects of the organization.

Lastly, a design for a study to gain better underatanding
of the attitudes and values of past members of the organization.,
For this study, the purpose will be an attempt to gain insight
into the attitudes and values of past FHA members, again
returning to a club purpose for the hase of the study =-- 7o
sncourage democrecy in hone and community 1life.

Titler Attitudes and Values of Selected FHA members from

1960".L§6 ; in CItyn

Statement of the Froblems The problem, stated in general
terms, wiil be to assess the attitudes and values of women who
were members of the FHA programs in City

from 1960-1965 in relation to their nocirl, raclial-ethnic, and
personal values.

' ngeggch Designt An instrument will be developed that
will assess the social, racial-ethnic, and personal values of
past members. The instrument will also be administered to an

equal number of women in the community who have never been
FHA members.,

The findings will be analyzed in relation to both groups
to determine whether past members of FHA organigzations differ
significantly in their attitudes and values from women who
have never been associsted with FHA.

Now, it is obvious that each research strategy is rough
and could use considerahle polish and other refinements to
give it strength, but I would hope that each may trigger
other research strategies for the group that would ald in the
evaluation of youth organizations,

A listing of research priorities, then, should contain
the tollowing:

1, BEBvaluation of purposes and objectives of youth organ-
ieations .

2, Assessment of the effectiveness of the program of
activities of the organization

3, Understandings related to a variety of aspects of
past and present memhers
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k., Other areas of studys

a, Determining status of the organization as seen
by business, students (non-nembers), adults,
and others
b, Follow-up of members, regarding characteristics,
values, feelings, etc,
c. Cost~benefit values of the organization
d. Long range study of past members
e, Assessment of the impact of past members of
soclety
f. Employment patterns of past
ge Nobility and socio-economic status of recent
members
h. Determining creativity in present members
i. Assessment of current problems c¢f youth
j+ Understanding the transition from school to work

It would be appropriate to examine several kinds of re-
search techniques that can be used when examining these pfi-
oritiess In each piece of research, the investigator must
select from a common reservoir the best available methods, -
or particular set of methods he will follow in obtaining his
reseai'ch findings. We refer to this set of selected methods
as the research design.,

When we examine the liverature on reszarch methodology
that has relevance for conducting research concerning voca-
tional youth organ12at1ons, there seem to be four general
headings that are appropriates (1) Experimental method
design, (2) Observation techniques, (3) Sociometry, and (4)
Questionnaires,

It is not possible to treat each of the previous kinds
of research techniques with any degree of sophistication, as
it is most common for each to be t.ie topics of an entire
university courses but a description of each is offered,

Experimental Method Design:

A major characteristic is that it allows for direct mani-
pulation of experimental treatments. The treatments will vary
greatly from study to study, their specific characteristics
being determined by the hypctheses under investigation.
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In experimentation, the variable that is manipulated is
the independent variable. A dependent variable, sometimes
called a criterion variable, is asked to respond, as its
effects depend upon the presence of absence of the independent
variable. Dependent variables often consist of test scores,
rating scores, interview responses, questionnaires, or direct
observations,

Qoservationi

Observations fall into three general categories: group,
individual, and experimental.

Groups can oe studied oy direct observation regarding the
lives of the members., Observations can also take the form of
slanted interviews or studies of individual personalities,
daily scenes, and occurrences in the lives nof meriters of the
groups.,

‘ Case histories of individuals can be pbuilt from inter=-
views either with the subject alone or additionally with per=-
sons close to the individual to supplement what he says.

‘This method is uesd to see the different ways in which the
subject's character and career are viewed by different people
with regard to his role in society, his qualities, defects,
and his actions in the community.

Experimental observations are comparative experinrental
studies on small random samples from a population strata.
They are ‘letermined by hypothesis without representativeness
necessarily being aimed at.

Sociometry:s

The use and analysis of sociometric dati allows the re-
searcher to observe dimensions of behavior which emphasize
the importance of "liking" or "disliking" relationships. 'The
investigator might ask group members to say whom or what they
like or dislike without specifying a specific criterion or
specific criteria might be imposed for making a decision. The
technique permits an inter-comparison of different group po-
tentialities, group preferences, or individual preferences.

Questionnaires:

In many ways the interview, a form of the observation,
and the questionnaire are alike. Each attempts to elicit the

- 285 -




feelings, veliefs, experiences, or activities of the respon-
dent. Each involves a format which can be structured or in-
strumented as the situation demands. But, where the major
advantage of the interview is flexibility, the major advantage
of the questionnalire is one of economy. The questionnaire
then can represent the means of gathering information ror a
specific purpose on a large sample.,

In the foregoing brief explanation of research designs,
each can be modified and combined to fit any research that
might be undertaken to evaluate the effectiveness of voca-
tional youth organizations. They are only limited by the
imagination of the researcher. :
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AN APPLICATION OF COST-BENEFIT ANALYSIS
TO YOUTH ORGANIZATIONS

Dr. Teh-Wei Hud

INTRODUCTION

This paper intends to introduce the concept of cost~benefit
analysis and its possible application to youth organizations,
The Institute has posed two major questions for me to discusss
1) "0f what value could cost-benefit studies be to youth organ-
izations" and 2) "what are the techniques utilized in cost=-
benefit analysis?" Essentially, the first question, if I put
it simply, would be why cost-benefit analysis for youth organ-
izationss while the second question would be how to employ
cost-benefit analysis for youth organizations., Before I answer
these two questions, I think a presentation of the background
of cost-benefit analysis would be very helpful. Namely, what
is a cost-benefit analysis.,

The plan of this paper, therefore, will be as follows:
First, the usefulness of cost-benefit analysis for -decision
making will be discussed. This section should answer both
questions of what and why., Second, an effort will be made to
describe the steps involved in a cost~benefit analysis, and
the criteria for decision making. Finally, an iilustration of
the application of cost=benefit analysis to youth organizations
will be presented., . '

THE USEFULNESS OF COST-BENEFIT ANALYSIS

Economics is a science of rational choice. It is this
nature that constitutes the theoretical basis of cost-benefit
analysis, That is, cost-benefit analysis is just an applica-
tion of certain fundamental principals of economics to actual
problems of decision making. In this sense, the principals of
cost-benefit are nothing new, but as o0ld as economics itself,

A basic assumption in economics is that goods are scarce
and that consumers prefer to have more goods rather than less.,
Therefore, it is generally desirable to employ a given amount

*Dr, Teh-Wei Hu is from the Department of Economics and Insti-
tute for Research on Human Resources, The Pennsylvania State
University.
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of resources (costs or inpuis) in those uses where they can
produce the most satisfaction (benefits or outputs) to con-
sumers. Or, stated alternatively, it is desirable to achieve
a given level of satisfaction with the least resources.
Following this reasoning, economists view problems of decision=-
making, both at the household level and at the governmental
level, as either of maximization of the benefits (the satis~-
faction gained), or minimization of the costs (the resources
used). The essence of cost-benefit analysis lies in its
ability to evaluate the total value of benefits against the
total costs for a specific project, The comparison between
benefits and costs among alternative projects will provide the
decision maker with the basis for a rational choice.

Let us consider the problem of rational choice at two
levelss the household and the government, At the household
level, we have always faced scarcity =~ scarcity of resources
as compared to wants. Also, we have always operated with
budget constraints., Therefore, we have all assessed whether,
for example, the increase in benefits (or satisfaction) we
would derive from the purchase of a Buick rather than a VW
is justified by its extra cost -~ that is, would we obtain
even more satisfaction by taxking the differential and using
it elsewhere, for instance to buy a new refrigerator, a
washing machine and dryer? In other words, how does a Buick
compare with a VW plus a refrigerator, a washer and dryer?
These are the kinds of questions being asked by the housewife
herself in most of her of her shoppinz. The assessment of
these questions involves a cost~benefit analysis, only the
housewife is not aware that she is performing a cosi=-benefit
study, In that sense, all of us, as individuals, have
utilized the economist's thought patterns in our daily life.

The same patterns are used by the government. With its
limited resources, the government has to spend money on
various programs, such as education, welfare, defense, etc.
Effectiveness becomes more than a matter of saying that a
matter of saying that a program is likely to do some good.

The benefits must justify the costs. Therefore, comparison
of the effectiveness among alternative programs must measure
the amount of benefits accomplished per unit of resource input,

One of the earliest applications of cost-benefit analysis

was undertaken in the early 1950's in the United States Army,
in the activities of the Engineers Corps with respect to navi=-
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gation and rivers from there, this form of analysis was adopted
by the Interior Department and Defense Department, The results
were very successful. In 1965, President Johnson directed all
federal government departments to introduce this analysis into
their operations. Lately, cost-benefit analysis has been
applied to the fields of education, health, urban renewal,
government research and development, and many other areas.

There are several alternative names for cost-benefit
analyslis, such as cost-effectiveness analysis, and systems
analysis., Each has the same objective but with a slightly
different emphasis, System analysis is the hroadest concept,
implying cost=benefit analysis, cost-effectiveness analysis
and even operations researchs The difference between cost=-
benefit analysis and cost-effectiveness analysis is that the
former is concerned with the assessment of both costs and
benefits in dollar terms, while the latter does not have to
measure benefits in terms of dollars, but in the form of a cer=-
tain index of effectiveness., This ls because the benefits of
some programs, such as good citizenship in educational programs,
the value of life in hedalth programs, or the weapon system in
defense programs, are not easily, and should not be, measured
in dollar terms.

The value of applying cost-benefit studies to youth organ-
izations is now apparent. FEach youth organization, such as
FFA, VICA, FHA, and FBLA has a given amount of resources.
These resources are not only in terms of financial funds, but
also in terms of the valuable time that each member devotes to
the organization's activities. One may wonder whether these
resources are suitably utilized to achieve the objectives of
the organization? Is there a way in which one can evaluate
the degree of successfulness and what improvement is needed
in order to achieve the most effective way of allocating the
organization's resources? My answer is yes, if we can
quantify the objectives of the youth organization and the
resources used by the youth organization. We will illustrate
the application in the section following our discussion on the
methodology of cost-benefit anzlysis,

THE _METHODOLOGY OF COST-BENEFIT ANALYSIS

Cost-benefit analysis normally comprises several steps.
The first and most important step is the identification of the
costs and benefits of a given program. This procedure may
appear to be simple and obvious, but in practice it raises a
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number of fundamental issues of methodology and economic
theory. When considering costs, for instance, should the tax
exemption to a public school system be considered as a cost

or not? Should we consider the éarnings foregone for a stu~
dent while he is attending school as a cost? If these examples
are considered as costs, to whom are they costs?

On the benefit side, the difficulty is even worse. First
we must agree on the purpose of the program or the effect to
which we look forward. Too often we adopl a program without
serious thought about the specific goals of this program, Even
if we consider these goals and purposes, we often find that the
goals are ambiguous and vague leading to difficulties in the
evaluation of the costs and benefits of the program.

Second, we have to gualify and to measure costs and bene-
fits wherever possible, It is desirable that the list of
benefits and costs both private or social, be expressed either
in monetary terms or indices in order to arrive at an estimate
of the net benefits of a program. Benefits and costs are
usually measured by the price mechanism through the workings
of the market forces of supply and demand. In certain circum-
stances, however, market forces may fail to reflect all costs
and benefits. This is the fundamental distinction between
private and social costs and benefits. Therefore, the quanti=-
fication of all costs and benefits of a program is difficult,
if not at times virtually impossible. For example, how do we
measure an increase in the amount of education? Are test
scores a sufficient measure? If so, are they predictive of
future progress?

Fortunately, the measurement of costs and benefits are
not all that discouraging. It is often possitle to find proxy
measures for the objectives of a program, For instance, test
scores may be a proxy for the amount of education, and school
attendance rates are not unrelated to the amount learned, so
forth. Thus we do need some sophistication, some imagination
in developing proxy measures., However, in using proxy
measures, we must be careful to guard against a tendency to
let the measurable facts determine the aim of the program,

Finally, a comparigson must be made of the benefits and
costs of the program. The basic criterion for choosing a
desirable program among various alternatives is to select the
one with the maximum net present value of benefits (total
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prescnt value of benefits minus the total present value of
costs)., We talk of the present value of benefits (or costs),
meaning that we should consider not only the current benefits
(or costs) but also the future benefits (or costs) which have
been discounted into preaent values to take sccount of the
time factor.,

This basic investment criterion provides us with three
alternative criteria to evaluate a program: the benefit-cost
ratio, the internal rate of return, and the present value of
net benefitss The benefit-cost ratio uses benefits as the
numerator and costs as the denominator. A program should
have a benefit~cost ratio larger or equal to one in order to
be worthwhiles The higher the ratio, the greadater the payoff,
A program with a ratio of 5 is therefore to be preferred to
program with a ratio of 2, Effectiveness thus can be measured
by the benefit-cost ratio.

The internal rate of return is the rate of return which
makes the discounted value of costs equal to the discounted
value of benefits. We can compare this rate against rate
representing the rate of social or private investment. If the
rate of return for the program is higher than the intereet rate
for social or private investment, then the investment in this
program would be worthwhile. If all the alternative programs
have higher rates of return than the interest rate, we should
choose the program with the highest rate of return.

The present value of net benefits is the difference bvetween
the discounted value of the bvenefits streams and the costs
streams. We choose, of course, the program with the largest
net present value.,

Given real world constraints, the results of each criterion
is, therefore, crucial, depending upon the specific circum-
stancer of the study., MNMoreover, in order to apply these
criteria, cost=benefit analysis has to make assumptions as to
the size of the rate of interest which is to be used in dis-
counting. :

I have 8o far discussed the outline of the method for con=~
ducting a cost=benefit anclysis. Before I start to illustrate
the application of coat=benefit analysis ‘to youth organitations,
I would like to note some of the weaknesses and dangers in
using a costebenetit analysis.
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First, the type of cost and benefit measures used often
leads to the omission of important considerations., We must
recognize that these are nierely partial or proxy measures for
the total costs and benefits.

Second, when we compare the effectiveness of two programs,
the invesotment ciiterlon gives us only measurable information,
The use of these investment criterion will be valid only if the
other non-measurable benefits and costs are the same for all
these alternative programs,

Third, in estimating the benefits and costs for a program
based on actual data, economists often make several strong
assumptions in order to adopt these data for the purpose of
evaluation, Therefore, it is important for the decision maker
to examine these assumptions and to question the judgements
before he uses benefit-cost ratios.,

Finally, the benefit=-cost ratio may be very misleading if
it is calculated for the program ac a whole, We are interested
in the effectiveness of resources at the margin., The ratio for
the program as a whole may provide misleading guidance for
inoremental decisions, :

UST i COST~-BENEFIY OR_YOU

There are a numb2r of youth organizations, such as the FFA,
FHA, FBLA, VICA, and others., Each of these organizations pube
lished a bulletin in which they stated the purposes and aims of
their organization, For the purpose of illustration, I use FFA
as an example to show how to identify and svaluate the costs
and benefits of this organization,

First, we should review the aims and purposes of the FFA
so that we can identify the objectives (or outputs) of this
organiiation. There are twelve objectives listed in the
bulletini

1, To develog competent, aggreesive, rural and agri-
cultural leadership.

2. To create and nurture a love of country life,

3. To strengthen the confidence of farm boys and young
men in themselves and their work.

b, 1To create more interest in the intelligent choice of
farming occupations.,
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5+ To encourage members in the development of indivi-
dual farming programs and establishment in farming.

6. To encourage members tc improve the farm home and its
surroundings.,

7. To participate in worthy undertakings for the improve-
ment of agriculture.

8., To develop character, train for useful citizenship,
and foster patriotism.

9. To participate in cooperative effort.
10. To encourage and practice thrift.
11, To encourage improvement in scholarship.

12, To provide and encourage the development of organized
rural recreational activities.

To measure or to quaatify these twelve obgectivea. I pro-
pose to consider the following measurements:s 1) the scholastic
performance of members at the school for item 11, 2) the length
of time the FFA member stays at the farm after graduation for
items 2 and 3, 3) the farm eammings, farm savings, and the farm
size of the FFA members due to their association with this or-
ganization for items 1, 4=7, and 10, and 4) the voting Lehavior
and the participation in civic organizations of the FFA members
after graduation for items 8, 9, and 12, Out of these four
measurements, only the third measurement can be measured in money
terms, the others can be measured in indices.

The costs of this organization would be 1) the financial
funds used in the FFA and 2) the amount of time each FFA member
has spent on the activities in this organization. The value
of time maybe more appropriate.

When we evaluate the effectiveness of the FFA, what is the
alternative to FFA with which we compare? One of the alterna-
tives is the performance of non=-FFA members. Therefore, we
should collect (1) a control group, composed of those farmers
who were not members of FFA, and fz) an experimental group,
composed of farmers wno were former FFA members. 1In order %o '
measure the net effectiveness of FFPA, we should also control
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those soclo-demographic variavles such as race, sex, location
of residence, family background, IQ, etc.,, since these factors
will also affect the performance of a fellow farmer,

Once we have obtained these net benefits due to the FFA
contribution, we can compare them with the costs of FFA opera-
tions, and thus the effectiveness of the FFA can be evaluated
according te the investment criteria.,

CONCLUDING REMARKS

In this paper I have discussed the three basic questions
in cost-~benefit analysiss namely, what is cost-benefit analy-
sis, E%M use cost-benefit analyslis, and how is cost=benefit
analysis employed. Based on these discussions, a short illus-
tration of the application of the cost-benefit analysis to
FFA was presented,

1t is my judgement that cost-benefit analysis can be a
useful %‘echnique for evaluating the effectiveness of youth or-
ganizacions, I suggest that this evaluation tool can help us
to think the problem through, to specify objectives more
carefully, and to learn a lot in the process of evaluation.

It would be unwise to reject the attempts to measure, and to
continue *o rely on vagueness and purely subjactive judge-
ments,

However, we should not accept these cost=benefit evalua-
tions without questioning. They are not final answers and
they do not tell us everything., It is only if we can recog-
nize the limitations of cost-benefit analysis, that we can be
discriminating and not fall prey to going too far in being
skeptical or in acceptance,
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EVALUATING THE EFFECTIVERESS OF
YOUTH PROGRAMS AND ACTIVITIES

Dr. Phillip R, Teske®

The value of youth organizations as teaching devices in
vocational education was explored in the previous National
Seminar held in June, 1967 in Kentucky., The very successful
1967 Seminar, conducted by Dr., Harold Binkley and his staff,
made a significant contrivution to the further development of
the philosophy and knowledge on how and why youth organiza-
tions are of real value in the educational processes. As you
know, the 1967 Seminar set the stage for and provided the
Jjustification for this 1969 Seminar,

The Committee which evaluated the 1967 Seminar was
", .ounanimous in its belief, and very strongly so, that there
should be another national youth leadership seminar for vocaw-
tional personnel during the Summer of 1968, and that appro-
priate plans should be undertaken now to see that such a
seminar will become a reality in 1968". The Evaluation Com-
mittee are recommended that, among other things, "evaluation
of the effectiveness of youth organizations' should be con=-
sidered by the proposed 1958 Seminar par “icipants.

Unfortunately, and for a variety of reasons, the 1968
Seminar did not occur=but fortunately a 1969 Seminar is in
process, I had the privilefe of attending the 1967 Seminar,
and 1 am pleased to be participating in your 1969 Seminar,
The "feed back" comments I have received indicate that up to
this point you have had a very successful seminar.

The proposal for this Seminar specifies "the primary pur=-
pose is to provide an inservice seminar which will give the
participants the opportunity to develop or utilize existing
techniques, tasks, and evaluative criteria which will update
and strengthen the role of youth organizations in vocational
education", One of the majoir objectives of the Seminar is
“to develop evaluative instruments for use in measuring the
effectiveness of youth organizations as a part of vocational
education"., Toward the accomplishment of this ovjective,
your seminar planning committee has asked us to address our=-
selves to three questions: :

¥ Dr, Teske 18 the Acting Chief of Instructional Materials and
Practices Branch, Division of Comprehensive and Vocational
Education Research, U.S.0.B., Washington, D. C.
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(1) what are the common goals and objectives of youth
organizations?

(2) wWhat are the new common goals and objectives of
youth organizations in terms of the redefinition
of the role of youth organizations in vocational
education?

‘3) What evaluative instruments can be used or devel=-
oped to measure the effectiveness of the operations
of youth organizatiors?

The possible answers to these questions are restricted by
two definitions given us by the project staff.(l) that a youth
organization is that structure provided within the vocational
curriculum which has as its primary objective the development
of leadership, informed followership, citizenship and scholar=-
ships; and (2? Youth activities are those (learning) experiences
engaged ih by students, structured within each vocational pro-
gram, to develop leadership, followership, citizenship and
scholarship. These definitions are restrictive because they
imply there are only three objectives of youth organizations
in vocational education =~ those are (1) io further develop
the leadership, and hence followership, ablilities of the indi=-
vidual, (2) to further davelop the citizenship abilities of
the individual, and (3) to develop the scholarship abilities
of the individual.

( dership refers to the position, function or gulidance
of a leader~one who leads. Citigzenship refers to the duties,
rights and privileges ol a citizen, a member of a state or
country. Scholarship refers to the possession of knowledge
gained by study) quality of learning and knowledge.)

What about the rest of the individual =~ aren't we to be
concerned with educating the total individual? We say that
"learning is changing the behavior of the individual® and that
youth organizations are an 153%g§g; part of voocational educa=-
tion ==~ thus, we are dealing with the total individuall! 1Is it
just possible that the one and only purpose of vocavional edu-
cation youth organizations is to further develop individuals
such that they can lead a happy, satisfying life and earn a
living in our social=-economic=-political=cultural system? In
short, that our task is to build men and womenl

As leaders of youth organizations in vocational education,
we have maintained that our youth organizations are integral
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parts of vocational education. The FFA Manual says ",.,the
FFA is an integral part of the instructional program ... a
teaching tool. Students must be enrolled in vocational
agriculture to become eligible for membership. The “Official
Guide" of VICA notes that the Vocational Industrial Clubs of
America is a national organization of youth == boys and girls
enrolled in secondary indusirial education. The FHA is a
national organization of giris and boys studying home economics
in the junior and senior high schools., Any student enrolled
in a junior or senior high school who is taking or has taken
home economics may become a member. Each of the other youth
organizations professes a similar position.

As professional vocational educators who have maintained
that vocational education is a vital part of total education
-= and that vocational education is to prepare a person to
earn & living. So now we must ask ourselves what is the pur-
pose of educution in America. That is, if we can agree on
the purposes of education in America, then we can ask ourselves
how vocational education contributes to that objective, and how
vocational youth organizations contribute to these objectives.,

There are those who say the aim or purpose of ‘education
is to train an individual to think. Other persons and groups
give different purposes. So far as I am ccncerned, the aim
or purpose of education is to prepare and assist the individual
to lead a happy, satisfying life as an sadult member of our
society, Our Nation maintains a system of public education
charged with that responsibility. Furthei’, we have a National
policy, established oy customs, traditions and laws, that
every individual has a basic right tor (1) equality of oppor-
tunities to secure an education, (2) the highest quality of
education that cen be provided with the knowledges and re=-
sources available and fj) education that is relevant to his
needs, interests, abilities and aspirations. The Yocational
Education Act of 1963, and the Vocational Education Amendments
of 1968, are legal examples of that National policy.

Section 101 of P, L., 90-576 says “...persons of all ages
in all communities will have ready access to vocational
training or retraining which is of high quality which is
realistic in the light of actual or anticipated opportunities
for gainful emploiment. and which is suited to their needs,
interests and abilities to benefit from such training..."
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Section 108 of P, L. 90-576 defines vocational education
as training or retraining given in schools or classes conducted
as a part of a program designed to prepare individuals for
gainful employment.

In the final report of the 1967 National Seminar, it is
noted the primary purpose of youth organizations is to motivate
students and to improve instruction. The final report also
contains the note ",.,.Desplte the fact that youth organizations
have been a vital part of vocational education for many years,
they are often not usad to their fullest potential in improving
the gquality of instruction.,.”

As leader of a vocational education youth: organization,
each of you are familiar with the purposes and objectives of
your particular organization. The objectives are also stated
in official publications of each of the organizations, hence
I shall not repeat them here.

At the 1967 Seminar, Floyd Jchnson, past-president of the
AVA, presented his views on the common aims and purposes of
vocational youth organizations. Mr. Johnson's list is as
followss '

1. To develop competent, aggressive leadership.

2. To strengthen the confidence of young men and women
in themselves and their work., .

3. To create more interest and understanding in the
intelligent selection of occupational choices.,

4, To encourage members to improve their home, school
and community.

S+ To encourage members in the development of individual
projects and in establishing themselves in a business
of their own,

6. To develop character, train for useful citizenship,
and foster patriotism.

7+ To participate in cooperative effort,
8. To encourage and practice thrift.,

9, To encourage jmprovement in scholarship. y
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10, To encourage the development of organized recrea-
tional activities,

11, To encourage participation in worthy undertakings
which will improve vocational education in the
various fields, and

12, To promote international goodwill and understanding,

A study of the task force committees of the 1967 Seminar
suggests the common aims and purposes of youth organizations
include vut are not 1limited to:

1, To develop belongingness among aﬁd between students
vvho have 8imilar interests.,

2. To develop a feeling of pride in achlievement,

3. To develop leadership and followership abilities,
4, To assist the individual to become more employable,
S« To vitalize and enrich the instructional program,
6., To develop self confidence.,

7. To develop skills necessary for employment in an
occupation of the individual's choice,

8. To develop the spirit of cooperative effort,

9. To teach respect for all types of useful labor,

10, To motivate the individual to improve his scholarsnip.
11, 7o develop degirable levels of social conduct,

12, To develop respect for the worth and rights of others,

13. To develop ability and willingness to accept responsi-
bility as an employee, citizen, and adult, and

14, To develop social and recreational skills,

What do you think are the alms, purposes and objectives of
education, of vocational education, of vocational education in
each specific occupational area, and of the youth organitation
of the specific occupational program. If we can agree on the
answer to that question, we can derive a set of meaningful, at-
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tainable common goals and objectives of youth organizations.,
Such objectives should specify the type of end-product indivi-
dual we want to produce through youth organization activities,

BVALUATION

Now let us consider the problem area of evaluating the
effectiveness of youth programs and activities.

Given a set of vallid objectives, the process of evalua=-
tion conslists of determining whether or not the specified ob~
Jectives have been attalned. Has the mission been accomplished.
Educationally, evaluation is the process of determlning the
value of a specific type of activity.

Education is not measurement. It is a process, It is an
intrinsic part of the inter-related activities of reviewing
past experliences, establishing objeciives, planning activities,
conducting the program, and assessing the results. In the
final analysis, evaluation envolves someone making a subjective
judgement regarding the values of some activity. One can also
think of evaluation as the process of determining which is the
better of two or more given alternatives.

There are some basic principles or guidelines on evalua-
tion, For examples (1) Decisions about evaluation should ve
an integral part of the planning phase of program desic (2)
Evaluation should contain an element of measurement, 3) Eval=
uation should follow a systematic design.

hapfen to prefer the use of a "Yrogram of work" approach

to evaluation. (1) What is the Objective? (2) What activities
should be performed? {3) How well was each activity performed?
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ARABESQUE (7 minutes) by l5-year-old Nancy Linde of 92nd Street
YW-YMHA, polignantly depicts a high school girl who is alone
in a crowd and alone with the world.

DON'T MESS WITH US (S5 minutes) by Alajandro Lopez, Age 19, il=-
lustrates how a high school student leads an insurrection
in the classroom,

A PARK CALLED FORSYTH (12 minutes) by Jesus Cruz, Age 17, ex-
plores the teen gang structure and makes compassionate
comment on the rcots of hate and violence.

FROM: Childrent*s Cultural Foundation, 325 East 57th Street,
New York, New York 10022.

NO REASON TO STAY (B/W ~ 29 minutes) A high school student,
better than average academically, becomes a dropout,
This is the story of his rebellion~-~focused on what he
dropped out from,

This film was developed from a script written by a young
man of the same age as the dropout it features. It is
an indictment of The System. It is a revellion against
dull rounds of drill, against rote and routine, against
lack of the meaningful in the classroom. As such, it
could represent just one young man's biased view of his
education. Or it could represent much more than that--
and a rebellion felt, if not expressed as pointedly, by
many students today.

FLOWERS QO A ONE WAY STREET (B/W - 60 minutes) The story de-
scribes the efforts of young people to move the city
government into providing recreational area.

TEENAGE REVOLUTION (B/W - 50 minutes) Teenagers -- people on
the verge of adulthood -~ caught between two worlds.
Rebellion ¢f conformity? In today's rapidly changing
society, we see the wide diversity of their activities
and their attitudes. We see their faults; we see their
good points., We sympathize with their problems. Nar-
rator: Van Heflin.

FROM: Films Incorporated, 1144 Wilmette Avenue, Wilmette,
Illinois 600910
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